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SUMMARY

The three year exemplary project in Career Education, funded
under part D of public law 90-576, was successfully conducted
by the Admiral Peary AVTS, Ebensburg, Pennsylvania, during
the period 1 July 1973 to 30 June 1976.

Project objectives are classified as either process or pro-
duct.

Process Objectives

. To develop a ''reality bound" program of Career
Awareness for students in the elementary grades
that will expose the students to many of the actual
materials and equipment utilized in the world of
work in general,

. To develop a ''reality bound" Career Exploration
program for the junior high school or middle school
students with actual "hands-on' experience in the
exploratory sense in the various occupational
clusters, and to make available to students
sufficient information and experiences to allow
them to chose a general direction in which they
wish to pursue an occupation,

. To develop Career Preparation programs in grades
10 thru 14, that integrate both home school and
vo-tech curricula to provide job preparation for
a variety of occupational areas commensurate with
the studenc's interest and ability,

. To implement a placement procedure program whereby
the AVTS and the school district will cooperate
with the Bureau of Employment Security, other
governmental agencies, business and industrial
leaders, and educational leaders in the community
to attack the long and short range problems of
employment for those seeking it. Work experience

- and cooperative work study programs will be an
T ~intergral part of the program. Placement in post
" secondary programs and higher education will also
be included in this program, and

.« To develop a total educational continuum, K-14,
which offers the opportunities, information, and
experiences to students in 2ll grade levels so
that they may be made more aware of the wvarious
occupations, relationships between occupations, and
the important role that chosen careers will play
in their personal, social and economic lives;
and to provide all students with sufficient
informatiocn commensurate with their level and
ability for developing and practicing decision
making skills about their lives,
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Product Objectives¥

The students in grades 1 through 9 will demonstrate:
(a) Significant improvemenc in knowledge of the world of
work including:
. Tools/occupation relationships
Tools/function relationships
Correction of common misconceptions
. Occupational characteristics and requirements.
(b) Significant improvement in the role of personal choice
in occupational planning.
(c) Significant improvement in perception of work and
satisfaction derived from work.
(d) Significant improvement in attitude toward school.
(e) Significant increase in knowledge of occupational
alternatives.
(f) Significant increase in knowledge of programs offered
by the AVTS and the high school.
(g) Significant improvement in the perception of the climate
of the AVTS including:
Instructors
Curriculum
Students
Facilities.
(h) Significant improvement in the basic skills, including,
but not limited to:
Reading ability
. Mathematics ability.
Students in grades 10-12 will demonstrate:
(a) Significant improvement in percepticn of work and
satisfaction derived from school related activities.
(b) Significaht improvement in the perception of the role
individual choice plays in occupational plamning.
(¢) Significant improvement in perception of school climate
ingluding:
Instructors
Cuxriculum
Students
Facilities.

(d) Favorable attitude toward and use of the counseling
services, placement services and work experiences opport-
unities provided them.

Teachers of students in the sending schools will demonstrate:

% These are the product objectives, as stated in the original
proposal.Guidelines issued during August, 1974, by U.S.0.E.
and Development Associates, Washington, D.C., were inter-
pretted to supercede these product objectives for the second
and third project years.




(a) Significant increase in knowledge of programs and facil-
ities offered by the AVTS and the high school.

(b) Significant improvement in perception of the climate of
the AVTS, including teachers, students, curriculum and
facilities.

(c) Sig?ificant improvement in attitude toward skilled trades

« crafts.

Procedures at the elementary and middle school grades (1-5
and 6-8) were similar in nature and centered around group
participation in Career Education related activities. Major
student activities were: '
. Field trips to variocus career areas at the Admiral
Peary Area Vocational-Technical School (AVTS),
. Field trips into the community,
. Classroom visits by resource persons from the community,
. Hands on activities in Singer Vocational Evaluation
Carrels (primarily middle school),
. Group Counseling sessions, and
Curriculum Infusion procedures coordinated with the
above listed activities.
Procedures at the secondary level (grades 9-12) involved a
more individualized approach with a heavy career guidance
component. Niiith grada students were provided the opportun-
ity to spend five half days during a school week 'working'
with a highly skilled person at a career exploration site.
This experience was to occur either at the AVTS or in the
community, including the schools in the district.

The strategy to be utilized in grades (10-12) was to accom-
modate the organizational structure of the high school
according to subject area departments and to work with small
groups of students interested in and volunteering for a
specific Career Education activity.

.Post-secondaryactivities in a total career education model
involve the following goals: ;

A placement program for those seeking employment
at the end of 12 years of education,
. A placement program for those students who wish
to continue on to college, and
. Articulation of secondary and post-secondary
programs for those desiring employment in occupations

requiring more than 12 years but less than 16 years
of education or training. ‘

The activities were to be carried on in cooperation with the
cooperatlve.education and placement personnel of the AVTS and
in conjunction with a "floating community college' consortium

arrangement that was to be operational during the second
project year.




Procedures for the guidance and counseling component of
project goals overlapped each of the aforementioned three
components in that Career Guidance and Counseling is con-
sidered to be a curriculum oriented activity that ties
together a continuum of educational experiences in grade
K through 12.

Accomplishments at the elementary and middle schools were
essentially the same and included the following activities:
Development and dissemination of a list of Career
Education Objectives and Guidelines,
Development and dissemination of Learning Activities
Packets for Curriculum Infusion into regular class-
room activities,
Development and implementation of procedures for
field trips to the area vocational-technical school,

Development and im»i:mentation of procedures for ut-
ilizing resource u«:irle in and from the community,
Establishment of {zveer Resource Centers (CRC's) in
the schools, " .
Development of Career Education activities utlll?lng
the Singer Vocational Evaluation Carrels (primarily
middle school grades), '
Preparation of classroom teachers through workshop
and in-service activities, ~

. Product objectives satisfied at the elementary level
were as follows; first year approximately 75%; second
year 100%; third year (NA), and
Product objectives satisfied at the middle school
level were as follows; first year approximately 33%;
second year 75%; third year 46%. )

Because of an approximate 46 per cent reduction in funding
for the second and third years of the project and consequent
reappraisal of project goals and priorities, activities con-
ducted in the secondary and post-secondary components were
greatly dimished. 1In fact, no activities in these areas were
conducted under dJdirect control of project personnel during
the third project year. Additiomnally, the 'floating community
college'" concept described in the original project proposal
had not become a reality, as of the project closing date.
Also, the low density job market in the rural area of the LEA
offered limited placement opportunities and project staff
deferred to operational staff of the LEA in this area of
activity.

Accomplishments at the secondary and post-secondary level were

more individualized than those at the lower grade levels and
included the following:
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. The ninth grade Career Experience Program was well
received and highly rated by students and instructors,
A Career Militia Day was conducted in cooperation
with the USAR to provide students with the opportunity
to explore career possibilities in the military,
with particular emphasis on the vast number of civil-
ian related jobs available in the military,

A Career Education Symposium was conducted in cooper-
ation with the Department of Industrial Relatioms,
St. Francis College, Loretto, Pa. The theme,
"Career Education and the World of Work," focused on
secondary and post secondary career education, and

. Product objectives satisfied at the secondary level
were as follows: first year 0%; second year 647%;
third year 9%. '

Accomplishments in the Career Guidance and Counseling com--
ponent jincluded the following:

. Development and implementation at the elementary
grades of supplemental classroom visits about the
worth of the individual person,

. Development and implemention at the middle school.
level of affective units dealing with interest,
ability, and choice in relationship to the career
decision process,

. Development and implementation of the 9th grade
Career Experience Program,

. Review and selection of materials for Career Resource
Centers, and

. Assistance in the testing program.

The following recommendations are made, as a result of results
obtained during this three year project: )

. Teachers trained in Curriculum Infusion be encouraged
by school administrators to continue Career Education
activities, ——— e

- Project trained teachers be encouraged to become
Career Education team leaders; each one responsible for
training several non-participating teachers in the
methods and procedures of' Career Education, -

. Appropriate incentives be provided to Career Education
team leaders and other participants to encourage
further development and implementation of Carser
Education activities,

. ‘The appropriate resources should be provided and/or
made available both to the teacher and to the indi-
vidual student, to enhance the infusion of Career
Education curriculum units into classroom instruction.
These resources include CRC's and other learning
stations within the school as well as those available
in or from the community, ' '

5
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. Whenever out of classroom activities are utilized,
they should be warranted by curriculum content,
be well planned, be keyed to the individual student's
interest, aptitude, and abilities, and include
both preparation and follow-up activities,

. The Singer Carrel Component (with appropriate modifi-
cation) of the Career Education program be made an
operational part of the regular school program,

. Sample stations with community input and orientation
:should be developed,

. Related guidance functions should be identified and
cooperative efforts between Singer Carrel staff and
guidance personnel be cultivated,

. Continued use of media to keep the general public
informed of program development should be encouraged,

. The Career Experience program should become an oper-
ative part of each participating school's guidance
and instructional program throughout the school
year as a true apprenticeship program and not
merely one more orientation promotion,

. A community component of the Career Experience
be created and implemented by participating school
personnel, : ]

. Involvement of graduate and undergraduate education
majors in Career Education in the public and private
schools be continued as a means of infusing new
ideas into the educational system,

. Community involvement, and most particularly parents,
be encouraged in Career Education activities, ‘

. Dissemenation activities be continued as a '"two way
street'", i.e. internally developed Career Education
curriculum materials be widely disseminated within
participating school districts and materials obtained
from outside sources, e.g., other Career Education
Project sites, be disseminated within the participating
districts, and

. Because the Career Education concept is dealing with

- a long range problem, any Career Education program
should maintain continuity from year to year for a

minimum of 3 to 5 years to allow measurable effects
to occur, and .

-« The very promising program with the military be
continued.

11
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CHAPTER I
PROBLEM AREFA TOWARDS WHICH PROJECT WAS DIRECTED

A. Introduction

A comparison of the 1960 and 1970 U.S. Census figures¥*
indicates that among the larger counties in ‘the nation,
Cambria County, Pemnsylvania, was ranked third largest
in terms of negative growth with a negative 8% rate.
Growth rate is defined as migration rate plus natural
increase (births - deaths). The "net" out migration,
according to a population study by the Cambria County
Planning Commission,(l) for the county is 14.1%. With
the exception of Clearfield County, Cambria County
exceeds its surrounding counties and the state (4.0%)

in net migration. The 14.1% figure for the county as

a whole masks a more critical problem area in that, when
census figures are jinspected under the classifications
of male and female for the 18 to 24 and 25 to 34 year
age groups, the out migration ranges from 32% to 43%.

In other words, approximately one out of every 3 people
immediately beycu.:d high school age are, apparently not
only leaving high school but are also leaving the county.
Undoubtedly, many of those people leaving the county are
members of the labor force frustrated in their attempsts
to secure employment, either because they are not pre-
pared or trained for the jobs available or because jobs
are not available. One reason why jobs may not be avail-
able is becaused a skilled labor force is lacking in

the region, thereby giving business and industry mno
incentive for locating in the area. The lack of a
skilled labor force is a significant contributing

factor in the depressed economy of Appalachia, of

which Cambria County is a part.

Taking into account the fact that occupational mobility
declines as the age of one seeking employment increases,
the above figures for young migrants can be explained
in parit. The fact that one person leoks harder for
employment than another person does not necessariiy
mean that he or she will find a job, for the number of-
jobs does not correspond to the demand for them.

It may be inferred, from inspection of the above out
migration figures, that the youth of Cambria County are
seeking employment outside of the county.

*¥1t should be roted that the original project proposal
was submitted in December, 1972 and that the dramatic
changes in the national economy since the oil crisis
of 1973 have had an affect on the actual figures cited
here. Although specifie figures are not available, it
is believed that these changes have heightened the need
for Career Educztion for -the target population.

ERIC ’
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The unemployment rate for the Johmstown Labor Market
Area (of which the Admiral Peai AVTS sending school
districts are a part) in 1971 w~e 6.9%.(3) This
figure, combined wi*h the fact that the present net
out migration rate for Cambria County is 14.1% ,
reflects even larger problems regarding employment.

It can be assumed that in t* - of this out
migration, the unemployme @ would be ,
considerably higher. For as  .ced previously,
a majority of people are i..  ng .ither due to the

unavailabltyy of employment or due to a lack of
training for the jobs available..

Another factor which should be considered is that there
is an amount of disguised unemployment, that is,

those at work part time, but with the desire for full
time employment. A 12 month average of ynemployed

and under-utilized accounted for 18,652.%4) With the
exception of the city of Johnstown, which is a metro-
politan area, the rest of Cambria County for the most
part is rural Appalachia. A 1972 study sponsored

by the Admiral Peary AVTS and conducted by the
Industrial Relations Department of St. Francis College,
Loretto, Pa., has shown that the job needs, current

and projected, in the Cambria County area were not
being met by output of the school systems.(5)

Pennsylvania has increased its population by 4.2%
from 1960 to 1970. All adjacent states have had
greater increases except West Virginia, which had a
decrease of 6.27%. For this time period, this decrease
can be attributed in part to the decline of the coal
mining industry. This problem is also central to the
Cambria County situation. The percentage change in
employment from 1960 to 1970 in the area of mining was
a negative 20.47%. With the recent energy crisis and
re-emergence of coal as a significant energy source,

a great upsurge in mining and related support indus-
tries is projected to continue on into the 1980's.

As elsewhere in our largely technological society,

the size of this increase will be constrained somewhat
because of the increase in new devices which increase
productivity and decrease the need for laborers.

Future needs will be for men trained in running the
new continuous mining machinery systems and the
supervisors of these operations. Other projgstgd neg-
ative changes in employment are negative 11.1% in
Public Utilities, negative 8.2% in Agriculture and
negative 3.2% in Manufacturing.(6) Retraining for
these people will be imperative. It should be remembered
that the longer one remains unemployed, the less likely
he or she is to be considered a prospect by those who
interview that perscn.

13



It can be said that in view of the high unemployment
rate, the high out migration rate of young people, and
the lack of preparation for jobs available in the
Cambria County area, Cambria County is essentially a
microcosm of the employment problems of the nation,

with specific emphasis on problems of rural America.

One characteristic shared by the rural people of
Cambria County and the people of urban areas is poverty.

‘Thus, to a great extent what can be shown to be effective

in the schools in terms of preparation for the world
of work in Cambria County wouid pr:.. ' ly work in most
urban areas with modifications to meet local conditions.

The average education in Cambria County for persons 25
years old and over has risen from 9.1 years completed
in 1960 to 11.2 years compldeted in 1970.  This is a
23% increase. The median school years completed by the
employed civilian labor force in the United States as
of March 1971 was 12.4 years. It is significant to

note at this point that although. there is a great number

of people with a high school education in Cambria County,

there is still a high degree of unemployment and out
migration.

Studies have shown that for the American labor force,
those under 35 years of age spend an average of 1.5
years per job. For those over 35 years of age, an
average of 8 years is spent per job.(9) Most individuals
have little information when job hunting. It is

known that high turnover rates in certain occupations,
or for certain individuals is due to a lack of informa-
tion regarding the job in question. Job expectations,
wages, benefits, and hour€ are seldom known by job
seekers before seeking or -accepting employment.
Resignations are abmormally high during the first months
of employment which indicate a dissatisfaction on the
part of the new employees.(l0) In 1971 the proportion
of unemployed teenagers in the labor force because of
job market entry and reentry was over 12%.

This 127 unemployment rate is a reflection of the
dissatisfaction new entrants into the labor market
experience. Time is lost changing employment. It

can be assumed that teenagers would not lose as much
time changing jobs if they have a better idea of what
to expect in terms of the employment they choose. They
should have a better idea of what they are looking for
and how to go about finding it. The 127 figure for
entry and reentry could be significantly reduced. This
figure is out of an overall youth unemployment rate

of 16.9%.(11) 1In 1971 the national average rate of
unemp loyment for 16 to 17 year olds was 18.7%.(12)

9
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Important here also is the amount of time lost and the
frustration of trying to find a more satisfactory field
of work.

The Southern Alleghenies Regional Planning Commission,
in conjunction with the Appalachia Regional Commission,
is tackling the broader social and economic problems

at a Chamber of Commerce level by investigating end
providing for the road networks as well as attempting
to bring industries into the area. The educational

institutions, prime r the new area vocational techni-
cal schools curr~c., yperation or recently completed,
are a part of an “ver : plan to improve the general
economy and quali., = rife in the six county region¥*

served by the Southern Alleghenies Commission.

The Admiral Peary AVTS has taken the lead in incorpor-
ating the Career Education concept in the day to day
operations of the school through a flexible modular
scheduling model for grades 10 through 14 developed at
the school by its local research unit.(13) The TIMES
(Temporally Individualized Modular Education Scheduling)
Model is a delivery system for Career Education that
educates students to individual occupational goals,

while accommodating the different abilities and
competencies of the individual student. (14, 15) Eval-
uation reports(1l6, 17) by the outside 3rd party eval-
uator for the .iecond and third years of the project**

are highly favorable and indicate scores in the affective
domain are quite high and that students understand the

Model.

Cambria County is also the site of two state school
hospitals, one located in Cresson the other in
Ebensburg. A significant percentage of the state school
hospital residents is educationally trainable to hold
some form of employment. The combined population of

the two schools is 4,200, of which approximately 600 are
considered trainable in a public school system. These
600 or so people are currently unemployed and should

be trained to the limits of their potential by the
schools. The Admiral Peary AVTS has conducted four

such prograims during the 1972-73, 73-74, 74-75, and 75-76
school years. (19 During the first year of the program,

*The six counties are: Bedford, Blair, Cambria,
Fulton, Huntington, Somerset

**The first year of the project wag a planning year, as
reported by Koble and Lareau.(18 -

10
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50 students were afforded the opportunity to visit the
AVTS five days a week, for 2 hours a day for 16 weeks. (20)
During the second year of the project, 100 students were
afforded essentially the same opportunities as in the
first year.(21l) TFor the third and fourth years of the
program, approximately 75 students enrolled.

The activities and evaluation for the first and second
years of the exemplary Career Education project funded
under Part D of P.L. 90-576 and conducted in grades
K-12 by the local research coordinating unit of the
Admiral Peary AVTS, are reported in the interim reports
for the first two years of the project. (22, 23

Summar

Cambi .u vounty, Pennsylvania, and more specifically the
attendance area of the Admiral Peary Area Vocational
Technical School located in Ebensburg, Pennsylvania,
has a high percentage of youth with academic, social,
economic, employment, and physical handicaps. Smooth
transition between public schooling and entering the
world of work does not exist for the most part in the
area. Furthermore, due to the low population density,
youth in the rural areas experience difficulty in
obtaining employment through the Bureau of Employment
Security which is located in downtown Johnstown
(approximately 20 miles from site of Admiral Peary (AVTS).

Additionally, little opportunity is afforded to increase
or broaden occupational aspirations or opportunities
for youth, because just getting a job, any job, is the
first matter of interest to most of the youth remaining
in the county after high school. This may be why the
job market entry and reentry rate for unemployezd teen-
agers is at 12%. The selected process, by which the
more able, academically, socially and economically
leave the area to attend college, other educational
pursuits, or better jobs, leaves behind a high propor-
tion of youth at the lower end of the scale to scramble
for what jobs are available. Essentially, the economy
of Cambria County is involved in an endless cycle; a
vicious circle whereby there is no real diversified
heavy industry, aside from mining and steel, coming
into the area because there is no skilled help because
the schools until recently, have been rural, fourth
class districts. Additionally, the geography of the
area has prevented the construction of sufficient
superhighways which are necessary for a transportation
network to bring in industry.

11
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CHAPTER II
GOA_S AND OBJECTIVES

Introduction

The original objectives for this three year exemplary -
project in Career Education, as stated in the origimal

proposal and modified by an addendum requested by USOE*

are presented bedow. The objectives are classified as
either process or product objectives. The process
objectives are of a more general nature and must precede
the product objectives. The five process objectives

for the project are presented as a group followed by tlie
specific objectives subsumed by the process objectives.

Process Objectives

1) To develop a "realitv bound" program of Career Aware-

ness for studei:ts in the elementary grades that will

expose the student to many of the actual materials and
equipment utilized in the world of work in general.

2) To develop a '"reality bound" Career Exploration
program for the junior high school or middle school
students with actual "hands-on'" experience in the explor-
atory sense in the various occupational clusters, and

to make available to students sufficient information and
experiences to allow them to chose a general direction
in which they wish to pursue an occupation.

3) To develop Career Preparation programs in grades 10
thru 14, that integrate both home school and vo-tech
curricula to provide job preparation: for a variety of
occupational areas commensurate with the students
interest and ability. Whére necessary, community
involvement through such activities as 'work experience

program,' will be used to supplement these Career Prep-

aration programs.

4) To implement a placement procedure program whereby

the AVTS and the school district will cooperate with

the Bureau of Employment Security, other gowernmental
agencies, business and industrial leaders, amd educational
leaders in the community to attack the long::and short
range problems of employment for those seeking it. Work
experience and cooperative work study programs will be

an imtegral part of the program. Placement 'in post
secomdary programs and higher education will also be
inctwded in the placement program.

*Lerter from Dr. Sidney P. High to Dr. Edward H. Lareau,
dased April 15, 1973.
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5) To develop a total educational continuum, K-14, which
offers the opportunities, information and experiences to
students in all grade levels so that they may be made
more aware of the various occupations, relationship
between occupations, and the important rcle that chosen
careers will play in their personal, social and economic
lives; and to provide all students with sufficient infor-
mation commensurate with their level and ability for
developing and practicing decision making skills about
their lives.

Product Objectives*

4

The scudents in grades 1 through 9 will demonstrate:

a. ©Significant improvement in knowledge of the world
of work including:

. Tools/occupation relationships

. Tools/function relationships

. Correction of common misconceptions

. Occupational characteristics and requirements

b. Significant improvement in the role of personal
choice in occupational planning.

c. Significant improvement in perception of work
and satisfaction derived from work.

d. Significant improvement in attitude toward the
skilled trades and crafts.

e. Significant improvement in attitude toward school.

f. Significant increase in knowledges of occupational
alternatives. :

g. Significant increase in knowledge of programs
offered by the AVTS and the high school.

h. Sigmificant improvement in the perception of the
climate of the AVTS including: :

. _Instructors .  Students

. Curriculum . Facilities

* See Appendix II-1 for Third Party Evaluation Designs
for each of Three Years of Project
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i. Significant improvement in the basic skills,
including, but not limited to:

. Reading ability
. Mathematics ability
2. Students in grades 10-12 will demonstrate:

a. Significant improvement in perception of work
and satisfaction derived from school related
activities.

b. Significant improvement in the perception of the
role individual choice plays in occupational
planning.

c. Significant improvemer:t in perception of school
climate including:

. Instructors
Curriculum

. Students

. Facilities

d. TFavorable attitude toward and use of the coun-
seling services, placement services and work
experience opportunities provided them.

3. Teachers of students in the sending schools will
demonstrate:

a. Significant increase in knowledge of programs
and facilities offered by the AVTS and the high
school.

b. Significant improvement in perception of the
climate of the AVTS, including teachers, students,
‘curriculum and facilities.

c. Significant improvement in attitude toward skilled
trades and crafts.

During the summer of 1974, the U.S.0.E. and Development
Associates, Inc., Washington, D.C., promulgated new
evaluation guidelines for Career Education projects. 1In
view of the fact that approved testing instruments were
specified in these new guidelines, the project staff
interpreted them to supercede the original product object-
ives for years two and three. As a result of both these

ERIC 16

21



new evaluation guidelines and an approximate 46 percent
cut in funding for the second and third project years,
product objectives were modified, = follows:

.~ 0ject Year

. Studerics . ,i-ies 3 and 6 will display positive
attitudes toward themselves,

. Students in grades 9 and 12 will recognize that
social, economic, educational and cultural forces
influence their development,

. Students in grades 3, 6, 9, and 12 will know
the major duties and required abilities of paid
and unpaid work,

. Students in grades 6, 9, and 12 will know entry
requirements for major types of paid and unpaid
work,

. Students in grades 9 and 12 will be able to
identify, locate and utilize sources of information
to solve career décision making problems,

. Students in grades 9 and 12 will know the steps
to be taken and the factors to be considered in
career planning,

Students in grades 9 and 12 will demonstrate active
involvement in career decision making,

. Students in 12th grade who are leaving the formal
education system will be successful in being
placed in a paid occupation, in further education,
or in unpaid work that is consistent with their
career decision,

. The extent to which the number and type of job
preparation opportunities have been expanded for
young people in grades 10 through 14 will be
determined, and

. The financial resources from section 142 (c) of .
Part D of Public Law 90-576 that were expended at

each of the grade level breakouts, K to 14 will be
determined.
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Third Project Year

Students in grades 6, 8, and 9 will display
positive attitudes toward themselves,

Students in grades 8, 9;. and 12 will recognize
that social, economic, educational and cultuial
forces influence their development,

Students in grades 6, 8, 9, and 12 will know
the major duties and required abilities of
different types of paid and unpaid work,

Students in grade 6 will know differences in
conditions and life styles associated with
different types of paid and unpaid work,

Students in grades 6, 8, 9, and 12 will know
entry requirements for major types of paid and
unpaid work,

Students in grades 8, 9, and 12 will be able to
identify, locate and utilize sources of inform-
ation to solve career decision-making problems,

Students in grades 8, 9, and 12 will know the
steps to be taken and the factors to be consid-
ered in career planning,

Students in grades 8, 9, and 12 will demonstrate
active involvement in career decision-making,

Students in grade 12 who are leaving the formal
education system will be successful in being
placed in a paid occupation, in further education
or in unpaid work that is consistent with their
career decision,

The extent to which the number and type of job
preparation opportunities have been expanded
for young people in grades 9 through 12, and
The financial resources from Section 142 (c)

of Part D of Public Law 90-576 that were expended
~at each of the grade level breakouts.
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CHAPTER III

DESCRIPTION OF PROJECT DESIGN

A. General

In view of the fact that the LEA for this project is

a public area vocational-technical school (AVTS)
supported by five school districts, the initial project
design included procedures for conducting all first
year activities on a pilot study basis in one school
district. All project goals and objectives were to

be addressed on an exploratory basis during the first
year. Successful components of the program were then
to be disseminated to the other four school districts
during the second and third project years for further
-development to meet each district's needs. Appendix III-1
summarizes the statistié¢s for school enrollments in the
participating districts.

Initial project activities were classified in five
major areas and were staffed accordingly with five

full time professional staff memebers. The major areas
were.:

Elementary School Career Awareness,

Middle School Career Exploration,

Secondary - Post Secondary Level Career Prepar-
ation,

Career guidance and counseling, and «

Administration (including test developmeﬁt and
evaluation). ' '

During the third quarter of the first year, the project
director was notified of an approximate 467% reduction

in funding for the second and third years of the project.
This reduction in funding required an immediate reap-
praisal and reordering of project goals and objectives
for the second and third years. Additionally, one full
time office and two full time professional staff members
had to be released at the end of the first year because
of the reduced funding. Also, the USOE progress monitor
ing team recommended that fewer activities in more depth
in fewer schools be considered as one answer to the
problem of reduced funding..
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B. First Project Year (7/1/73 - 6/30/74)

The Career Education activities for the first year of

the project centered around the AVTS as a microcosm

of the world of work in general which could be utilized

as a learning excursion and resource center. These
activities are summarized here: however, a more detailed
description is available in the first year interim report.¥*

Elementary students in grades (1-5) were to
experience, as intact classes, a series of
planned and supervised learning excursions to
various career clusters at the AVTS.

Middle school students in grades (6-8) were to
experience a series of planned and supervised
learning excursions to specific career clusters
at the AVTS, similar to those for elementary
students,

Ninth grade students were to be provided the
opportunity to spend five half-days during one
school week '"working'" with a highly skilled
person at a career exploration site,

Students in grades (10-12) were to work on an
individual or small group basis with instructors
in various subject matter areas to allow those
students to include Career Education concepts

in their course work, and

Other support activities included career
guidance and counseling, post secondary career
education, community involvement, and test
instrument development. —_—

C. Second Project Year (7/1/74 - 6/30/75)

As a result of the previously mentioned 467 cut in
funding and consequent recommendations by the 3rd party

*Language Experience Based Awareness + Hands On Explora-
tion * Competency Based Preparation = A School Based
Toral Career Education Model, Interim Report, USOE
Project V361012, Lareau, E. H., Admiral Peary AVTS
Ebensburg, Pa., April 1975 :
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evaluators and the USOE progress monitoring team, the de-
sign for the second year of project included procedures
for disseminating information, materials, and activities
developed during the first project year to other schools
supporting the AVTS. These activities are summarized
here: however, a more detailed description is available
in the second year interim report.*

The curriculum infusion apprecach was to be
utilized in grades (1-8) for the development
and implementation of curriculum units inte-
grating traditional subject matter content
with Career Education concepts,

A system was to be developed and implemented
around the Singer Vocational Evaluation Carrels
to enable students in grades (6-8) to explore
the nature of jobs related to the 15 USOE
Career Clusters, -

The Career Experience component, wherein ninth
grade students were to be provided the oppor-
tunity to spend five half-days during one school
week '"working'" with a highly skilled-person at

a career exploration site, was to be further
refined and made ready for transmittal, and

Other project related activities, including work
with graduate students in counselor education,
undergraduates in elementary education, and U.S.
Army Reserve activities for secondary students,
were to be pursued. ‘

Third Preoject Year (7/1/75 - 6/30/76)

As a result of the 3rd party evaluator's suggestions,
the USOE Monitoring Team's recommendations, project
staff evaluation and availability of school district
studentgy~third year objectives included procedures

for working with select groups of students and teachers
to put the finishing touches on successful components
from the first two years. The general strategy of pro-
ject staff acting as change agents for teachers, coun-
selors, and students in relation to career education
activities was continued. This strategy~was fellowed in

Exploration + Competency Based Preparation = A
“8chool Based Total Career Education Model, Interim
} Report, USOE Project V361012, Lareau, E.H. and
Jahoda, J.J., Admiral Peary AVTS, Ebensburg, Pa.,
September 1975. ' '

*Lan%uage Experience Based Awareness + Hands 6n

¥
o
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preparation for the assumption of Career Education
activities by local personnel at the termination
of the three year project. These activities are
summarized here as follows:

The curriculum infusion approach was contin-

ued in grades (1-8) as a means of developing

and implementing curriculum units that inte-

grate traditional subject matter content with
Carear Education concepts,

Teacher in-service training for Career Ed-
ucation concepts was made available to
t2achers in grades (1-8),

The Singer Carrels Career Exploration Component
was continued in grades (6-9),

Group counseling sessions on decision making
were conducted for students in grades (%-8),
and

A model for community involvement was
developed and implemented.
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CHAPTER IV
RESULTS AND ACCOMPLISHMENTS

A. General

1.

Process

Project objectives are presented in Chapter II as
prog¢ess objectives directly related to the five
major components of Career Education, as stated in
USOE guidelines. Product objectives for students
and teachers that it was believed would be met as
a result of successfully implementing the process
objectives are then listed.

In Chapter III, specific procedures for each year
related to the process objectives are presented.
The product objectives for these procedures are
presented in the Third Party Evaludtor's Design
for each project year. (See Appendix II-1)

In this chapter, the five major process objectives
are described in terms of the actual procedures used
in the classroom and in the community. The product
objectives are discussed in detail in the Third Party
Evaluator's Report in Chapter V. The Third Party @ -
Evaluator's Report is presented in two sections;

the first section deals with third year product
objectives and the second section summarizes product
objectives for all three years.

It should be noted here that tabulation of results
or presentation of materials in the tables and
appendices of this report are for third year activ-

ities only.  References are made to supportive mat-" —~ =

erials contained in the first and second year interim
reports.

Product

For the purposes of this report, product is defined
as student outcomes specifically measured by testing
instruments as specified in the Third Party Evalu-
ation Design. Other '"products'', such as teacher
prepared curriculum units, procedures for learning
excursions, number of students experiencing a cer-
tain career education activity, etc., are dealt with
in the various descriptions of procedures presented
in the following sectioms.

As previously mentioned, the project original'y was

staffed with five full time professional employees.
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Under this staffing arrangement, one important
activity was test instrument development for .Career
Education objectives. 1In addition to the Third

* Party Evaluator's testing program, project staff
conducted an in-house test development program
during the first year of the project.. During the
third quarter of the first year, the project director
was notified of an approximate 467 reduction in fund-
ing for the second and third years of the project.
As a result, the ambitious undertaking of test in-
strument development was immediately cut back to
those activities that were absolutely necessary to
the operational aspects of the project. A great
deal of preliminary data are documented in the first
year project interim report.

As part of the planned testing program, the following
had been accomplished:

. Approximately 1600 students in grades 1-5 and
9-12 have been tested as part of the develop-
ment of two locally prepared test instruments,

. Approximately 105 teachers at all grade levels
have been tested with a locally developed test,

. Approximately 50 parents and 75 businessmen
have been tested with a locally developed test,

Approximately 105 teachers at all grade levels,
have been tested with a mationally standardized
test, and

. The data from the above testing program have
been analyzed and the results documented.

B. Elementary Grades (l-5) - Career Awareness

During the first year of the project, approximately
450 students in grades (1-5) from two elementary
schools attended at least one learning excursion to
the AVTS. A total of 45 such learning excursion

to 17 of the 20 possible career areas took place
during the first year. In support of these field
trips, project staff had been able to complete all
the administrative procedures and to provide the
necessary guidelines and materials required for
field trips for the elementary component. These
materials are included in Appendix IV-1l of the first
year interim report:

¥

. Guidelines and Procedures for Learning
Excursions

Q . 29
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. General Safety Guidelines,

. Safety Guidelines for a particular Career
Area,

. A list of typical activities and vocabulary
lists for each career area,

. A master schedule of learning excursions and
individuals%chedules for each teacher, and

. An interview list for each teacher.

Based on a teacher survey information form, teachers
responded as follows, concerning field trips:

. Field trips, by and large, were felt to be
beneficial; however, they could be of more
value if they were more closely coordinated
as an integral component of the existing
curriculum,

. Teachers indicated a need for additional Career
Education resource and curriculum materials,

. Teachers requested.more community and resource
people to assist in various Career Education
units,

. Teachers wanted more participation in the selec-
tion of the sites to be visited on the learning
excursions, and

. Teachers desired less emphasis on skills and
more emphasis on other Career Education -
activities.

In addition to the learning excursions to the AVTS,
several class trips were made into the community and
several resource persons from the community were
brought to the classroom. Included among these
activities were:

. A visit to the Seldom Seen Valley Coal Mine
by one class of 4th graders,

. A visit by a grocery store manager to a 2nd
grade classroom,

. A visit to the St. Francis College Theater
Arts center by one class of 4th graders, and

. A visit to the Jolmstown Cambria County Air-
port as a supplemental activity .for a unit in

. 25
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~-svortation by one class of 4th graders.

U‘.\

It was the zonsevzus 2f the elementary school teachers
and research nyd; e staff that pupils in grades (1-3)
would tenefit sore from trips into the community

or from visits "y community resource people to the
classroom until such time that curriculum activities
could be coordinated better with learning excursions
to the AYTSR,

(WA

Other signifizan irst yvear activities in the element-
- 3 ef!.

ars componsnt

State Senator Louis Coppersmith made a
preserntatisa or careers in public service to
students in the Central Cambria School
district and selected AVTS students. Nearly
all 4th and 5th graders (approximately 200)
ir hoth Hely Name and Central Cambria elem-
tarv schocls attended, :

A parents' night on Career Education was
atterded by approximately 35 parents of

pupils in the two elementary schools during the
first year. Parents were asked to respond to
a nuestionnaire on Career Education prior

to the presentation of the program describing
tha Career Education concept and how it was
being implemented in the school district,

& +otal of 16 elementary grade (1-5) teachers
attended the 4 day workshop prior to the
cpeeira of schocl in August, 1973 (flrst year),

. A list of elementaxy grade Career Education
ohjﬂ<r1‘Ps @ae created (See Appendix IV-2 --
firs= versr interim report),

Sereys i Learning Activity Packets were deve-
loned in support of field trips (See Appendix
172, fivet vear iptavrim report),

A aar end newsletter was published (See

: hiz 1V -3, first year interim report),

. 2ex Educaticn guldellnes were promulgated
for use by classroom teachers (See Appendix
P Fivat yezr ipterim report) and

e 2oy Regorres Cartex§~(CRC) were established

riloted toward the end of the first schovl
vear (Sea Appesndix IV-5, first year interim
report> .
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As a result of the above described first year experi--
ences with learning excursions, insights were gaine€d
and a modified procedure called "Curriculum Infusion'
was adopted for the second and third project years.

During the second project year, orientation sessions
on the "Curriculum Infusion''_ coneept were held with
chief school administrators, principals, and/or
counselors from the Central Cambria, Penn Cambria,

and Portage Area School districts, and the Holy Name
parochial school. The main purposes of these sessions
were:

. To acquaint the participating administrators
and counselors with the curriculum infusion
concept,

. To gain support for Career Education activities
in these schools,

. To designate a Career Education supervisor
responsible for each building or grade
level involved, and

. To establish guidelines for participating
teacher release time for in-service training.

Similar meetings with designatéd supervisory personnel
from each building were then conducted. Purposes for
these sessions were:

. To acquaint supervisory personnel with Career
Education methods and procedures to be utilized
in their respective schools, -

. Identify'féééhefs QhOWWGQiambéﬂésked to parti;
cipate, and

. To make final arrangements for teac==r release
time for Career Education workshops.

Teacher workshops were then conducted. These ranged
from a full two and one half days of relems= time to
six half-day sessions on a bi-weekly basis.. Owerall
the twenty one participating teachers spemir an average
of three full days in workshop with project pezsonnel.
The main purposes of these workshops were:

. To provide teacher orientation to tizre comcept
and philosophy of '"Career Education",

———+—fo—~famitltarize—teachers-with—specificproject——"
goals, processes and anticipated products, '
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. To provide opportunities for teachers to
decide whether the major focus of the curric-:
ulum unit would be subject matter oriented
with Career Education "tie-ins'" or Career
Educ:tion oriented units with subject matter
"tie-irs". (See second year interim report’ -
Tablas TY-1 and 1IV-2), and

. To provide opportunities for teachers to se-
lect either a team teaching approach (by
grade levels or across grade levels) or an
individual teacher approach for implementation
of the career education units developed.

Orientation materials used to describe Career
Education goals te¢ teachers and stimulate interest
and add structure to the Career Education Curriculum
Infusion strategy are included in Appendix IV-1,
second year interim report.

Response to workshop sessions was generally of a
favorable mature. Teacher comments concerning the
two and ors half day session.with Central Cambria
sixth grade teachers are presented in Appendix IV-2,
second year interim report. ‘

Actual classroom utilization of teacher developed
Career Education curriculum units was nearly 100%
during the school year.

A total of seven teacher developed Curriculum Infusion
Units were created and implemented during this project
year by the twenty one participating teachers from the
three schosl districts and the one parochial school.
Objectives, prccedures, and methods of ewaluation for
each of these units are presented in Appendix IV-3,
second year int:zrim report. Approximately 600
students in grz:zes (1-5) were involved in these ac--
tivitiecg

During the t-. i projsct year, the "Curriculum
“afusion' comi=pt was further developed. .An attempt
was made to ~ntegrate processes utilized during the
first two project years. Thums, the following Curric-
ulum Infusien strategies werz implemented:

. Teacher Curriculum Infusion Workshops were
conducted by project staff with all (1-5)
grade level teachers at Holy Name Elementary
School (eight teachers) and at Portage Area

Elementary Middle School (twenty teachers),

. At Holy Name Elementary School six out of the
eight teachers chose to participate by attempt-

28 33



ing to develop instructional units integrating
career education concepts and curricular
structures,

. Individual consultations were conducted with
all six participating teachers and project
staff. These sessions conducted over a
period of several weeks, resulted in the clar-
ification of implementation strategies (see
gpecific pre-implementation tasks defined in
teacher workshop materials Appendix IV-1),

. Teachers, with assistance of project pro-
fessional staff, prepared a first draft of the
unit to be implemented. (Identification of
specific objectives materials/resources, in-
structional strategies and methods of evalu-
ation was completed),

. Project staff located materials/resources
needed for implementation as identified in
the teacher written units (draft form);

. In-service training was provided for teacher-
aides to define their roles in implementation
of teacher prepared units;

. Methods and procedures were developed to
utilize the AVTS as a resource, e.g., field
trips to specific shop areas related to
curriculum units; and use of vo-tech students
as ''teachers'" for providing '"'hands on' exper-
iences r=levant to stated objectives, and

. Final &zafts of the ten unitg implemented were
writtem by project staff and revised by teachers.
The fimal written form of the=we-units-was - -
represemntative of a systems approach to
instruct—ional developmental processes. (See

Appermdi=x IV-2).

Other sigmificant activities in the elementary com-
ponent were:

. The =omplete guidance program for the new
Elem=rttary-Middle School was writrten and ap-
propz—iate support materials for a Career
Reswnrre: Center (CRC) (See Appendix IV-3)
were selected and supplied to the Portage
Area Elementary Middle School (Appendix IV-4),

. All 5th grade students at Port
1 t age Elementar
Middle School participated in regularly schg

edutedCareer Awareness/Self-Awarene

: ‘ SS
guidance sessions one day per week. (ngoup
Schedules in Appendix IV-57,
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. Tho Flementary-Middle School Counselor at
Porrape Arez Elementary-Middle School was
tra;ved and assisted by project personnel
for 1mmleimentation cof the Career Education

compcront of the guidance program, and

. Career sxplcration activities utilizing the
Singer- -Vorational Evaluation System were
desigvad an~ inplemented involving all fifth
grade students at Portage Area Elementary-

Middle Schoel (these activities are more
“31ly ligrussed in the following section on
Middle 3chool Grades (6-8) Career Exploratiom).

C. Mi<dle Schocl Grades {6-8) - Career Exploration

L]

During the first year of the project approximately

410 students in grades (6-8) from two schools attended
at least one 1381n1ng excursion to the AVTS. A

total of 21 learning excursions to 9 of 20 possible
career areas took place during the first year. As
described in the previous section on Elementary

Grades - Carear Awareness, the project staff completed

all admin®st~-1ive procedures and provided the necessary

g:idel e ar materizls required for learning excursioms.

Tn additicn t» the field trips to the AVTS, several
nther relater aciivities were carriec out, as
follows-

. “nstructor in Marketing Techmology at

=+ VTS made a presentation —o a 6th grade

--iish ciass at the middle school. This

= ratior was video-taped by students im
setronics course at the AVTS and usec

s - »aching aid in other English classes,

. C 1b sotivities became one of the focal
pointe for Career Education information at
Lhn 2dle scheool., The four clubs started
during the project year were Art, Stagecraft,
Moadel Building (Science), and Auto Mechamies.

Fruimrent . supplies, and audio-visual matexr-

it wo procurred for these clubs,

m?

avte v naniles ~lub invitsd 2 local
race ot asts to make a pz==sentation,
— e e e e S and ~racing—eouipment,and- oo

35




. A group of approximately 75 students
visited the Central Cambria High School
business education department.

OFher significant first year activities in the
middle school component included:

. Approximately 80 students in grades (6-8)
attendad Senator Coppersmith's presentation,
as described previously under the elemen-
tary commponent,

. An ip—service day omn Career Education and
Currirnlum Development was conducted by
the cz=reer educatiomn project staff and
outsirfie consultants from Penmsylvania State
University,

. Career Resource Centers (CRC) were estab-
lished for use by middle schonl teachers
and students. {(the TRC at Haoly Name was
set up for 2 componemts in the same building,
as conmtrasted with ome CRC :each for the Central
Cambria elementary ami middls schoaols),

. A middle school guicamce pmasram for state
certiFheatrion was prepared Fmr the Central
Cambrza adminisrrativwe staif with the help
of Cameer Educ=tiom project staff., A
definite emphasis on Guidames amd Counseling
was incinded im the proposad program,

. A gix wesk guisEance nnit on Care=r Education
was deve=ioped =md piloted with &) students
at Holy Hame Srmoel, = 7 o

. In conjmmction with the art cluk at the
Central Cambria Middle School, Sour groups
of students (30 total) experiemred 2 or 3
sessions on Car=er Education, CEC use,
persomal inters=sts, careers In Art, and
the world of work in general. awmd

. A Tmt=l of 21 muddle school issgrmers attend-
ed tir= 4 day woxisshop prior =z Thhe opening
ofzschiool in Augmst, 1973.

. As previously described, the "Curricrilwm Infusion"
component w=s adopted fwmr tlse second.and third

project yemrs. TFor the secamd project year the
procedures for meeting with administrators, principals,
counselaors, and teachers. wera as- -deseriked—for—the

elementary teachers.
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During the second year a total of 6 teachers developed
Curriculum Infusion Units were created and implemented
during this project year by the 15 participating
teachers from the three school districts and one paro-
chial school. Approximately 420 students in grades
(6-8) were inveclved in these activities.

During the third project year, the "Curriculum
Infusion' concept was further developed for use in
grades (6-8). As explicated in the previous dis-
cussion of the Elementary component of Curriculum
Infusion, the following infusion strategies were
implemented: ‘

Teacher curriculum infusion workshops were
conducted for six instructors (grades 6-8)
at the Holy Name Elementary School and four
instructors (grade 6) at Portage Area
Elementary~Middle School,

At Holy Name Elementary School four out of
the six teachers chose to participate by
attempting to develop instructional units
integrating Career Education concepts and
processes into their existing curricular
structures,

As previously described in the discussion

of the Elementary Grades. (1-5), Career
Awareness, the processes used for unit
development were the same; individual ongoing
teacher consultations; preparation of a

first draft of the teacher developed units;
" locationof ‘materials—and resources; in--—
servicing of the teacher aids; delineation

of methods and procedures for utilizing the
AVTS as a resource,

Final drafts of the four units were written
by project staff and revised by teachers.
The final written form of these units was
representative of a systems approach to
instructional developmental processes.

(See Appendix 1IV-2),

A model for utilizing community people as
resources for "hands on'" .and "real" career
exploration experiences was designed and
implemented as an adjunct to the curriculum
_infusion_processes at Holy Name Elementary

School, : ’
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. Weekly small group guidance classes were
conducted by project personnel with all
eighth graders at Holy Name Elementary School
to augment value clarification and decision
making skill development. These sessions
were of a practicum nature providing a safe
environment to practice these newly acquired
szills (the primary resource utilized was
Deciding, College Entrance Examination Board,
N.Y., 1972), and

. A structure for the development of self-
instructional Career Education learning stations
was presented to all seventh and eighth grade
teachers.

As an alternative to the first year learning excursions
to the AVTS for "hands on" exploratory experience, two
camplete sets of Singer Vocational Evaluation Carrels
were incorporated into the Career Education program
during the second and third project years.

The Singer Vocational Evaluation System consists of a
series of 17 work - sample stations or carrels.

These stations contain all the tools required to
accomplish specific tasks related to an occupational
cluster, and an audio-projection filmstrip and tape
cassette to visually and auditorially explain step-
by-step work procedures to students. Each carrel requires
agout three hours. on the average to complete via ind-
vidual student participation. Tools are described and
identified, potential job environments are explained,
and hands-on work tasks are performed at a pace.

The 17 stations include:

e . .  Basic Tools, - S . ‘Needle Trades,
. Bench Assembly, . Masonry,
. Drafting, . Sheet Metal,
. Electrical Wiringzd,” . Cooking,
. Plumbing, ' . Small'Engine Service,
. ‘Carpentry, . Medical Service,
. Refrigeration and . Cosmetology, and
Heating,

. Data Calculations.
. Welding,

. Office and Sales,

33
38




A more detailed description of each carrel is present-
ed in the Singer Carrel Description/Selection Form,
(Appendix IV-6).

During the second project year at the Central Cambria
Middle School, orientation meetings were held with
supervisory personnel to discuss the Singer Carrel
Program. Program approval was obtained in December
of 1974 and arrangements were made for the 17 Singer
Carrels to be housed in two aredas, one near the In-
dustrial Arts classroom and the other in a separate
regular classroom.

Because the Central Cambria Middle School was beginning
its first year as a separate administrative unit, a
project personnel worked closely with the middle school
faculty. No formal guidance and counseling program
was in existence at the middle school during it first
year of operation.

In the Portage Area School District, responsibility

for the Singer Carrels Exploratory Program was assigned
to Mr. John Buchovecky, junior-senior high school
counselor, as part of the existing guidance program.
The carrels were located in a: separate room near the
guidance and counseling offices and an aide was hired
to operate the carrels under the direction of profes-
sional guidance staff. The Career Education research
project staff members acted as consultants for the
operation of the carrels at the Portage Junior-Senior
High School and presented an in-service orientation

to 7 teachers in grades 7 through 12. The program

at Portage was considered to be operational and under
control with consultation, as needed, with the research
project staff.

As stated previously, project personnel were much more
closely involved with the Singer Carrel program at

the Central Cambria Middle School. Unless otherwise. .
specifically stated, the following description relates
to the program as conducted in the Central Cambria
School District during the second project year.

Rather than changing student schedules at midyear,

it was decided to present a series of short orienta-
tion sessions to all 6th grade students who had double
study/activity periods during the school day, and to
draw interested student wvolunteers for the pilot pro-
gram from this group. Approximately 117 students

- attended these sessions and 114 showed an interest in

participating. ~Similar orientation sessions were held
in the 7th grade Industrial Arts classes taught by
Mr. Louils May.
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Letters were sent to parents of interested students
explaining the purpose of the program, the mnature of
the Simger Carrels, and asking their own involvement
in their son's or daughter's decision as to which
work =mtarion to select.

Progran. zrocedures included:

. The training of two para-professionals, Mrs.
L#&eona Sowers and Mrs. Ethyl Girard, to
maintain the program at the Central Cambria
and Portage schools respectively,

The identification and scheduling of students
Ior the program,

. The operation and maintenance of the 17 Singer
~  Carrel units at each school, and

. The encouragement of community support in the
form of a Volunteer Parent Committee (Central
Cambria School District), distribution cf
parental information literature, and general
program information via the local media.

The two para-professionals were trained jointly by
proftect persommnel and representatives of the local
autimorized dealer for the Singer equipment. These
orifemtation sessions were of a two days duration and
comsisted mostly of supervised practice with the
Simger Carrels.

Ié&ntification and scheduling of students for the
prmgram was the respamsibility of the para-professionals,
in cooperation with school supervisory personnel.

Stmdent orientation was conducted in group ‘sessions

with the assistance of the other professional project
staff, as previously described.

Commmmity support for the project was gained through
the formation of a Parent Volunteer Group, the members
of winich monitored the use of the carrels under the
dir=ction of the para-professional. The nucleus of
this group was made up of 6th grade parents who were
sent- ‘home with the students. Eighteen parents
resmonded and became volunteers. Each volunteer
worked either a half or full day per week.

Durimez the third project year the Singer Carrel com-
ponerm=was further developed for use in grades (5-8).
The pmmgram procedures at the Portage Area Elementary-
Middle. School were as follows:
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. Project staff developed a ''Description/Sel-
ection Form' which was utilized by all fifth
‘and sixth grade students. (Appendix IV-6),

. An orientation program was desighed and imple-
mented by project staff and counselors. for. all
fifth and sixth grade students. First, a
brief description of tasks and associated job
areas was provided by project staff. Second, '
students were given the opportunity to spend
five minutes at each of the seventeen learning
stations for a "hands on' experience. Third
students were given the ""Carrel Description/
Selection Form~  and directed to share it with
their parents before making a selection and
returning it to the counselor. Finally,
students returned forms to the c¢ounselor,

A tentative schedule listing first, second,

and third student choices of learning statioms
‘was constructed by project staff from completed
student Description/Selection Forms, -

Weekly schedules were completed and distributed
. to the counselor, principal and concerned
teachers,

. 127-5th grade students were involved in 185
carrel experiences (Appendix IV-7),

127-6th grade students were involved in 238
carrel experiences (Appendix IV-7),

Without direct assistance from project staff,
99 additional 7th and 10th grade students
utilized the Singer Carrels (Appendix IV-7).
This was significant because the establishment
of the Singer Carrels was initiated by project
staff during the second project year, as.
discussed above, and

. . Design and development of a ""Career Exploration
- Evaluation Form" (Appendix IV-8), was completed
- by project staff. All students participating
in the Singer Carrels program completed.this
form. A summary of the results of this
evaluation is presented in Chapter Five of
this report.

The grogram procedures at the Holy Name Elementary
School were similar to those described at the Portage
site., However, the following modifications were
necessary:
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A modified form of the Description/Selection
Form was utilized by a1} Eighth grade Students,

€Xpansion of the Singer Program activitijesg
into the Seventh grade,

- 45-7th graders were involved in 8¢ carrel
e€Xperiences, (Appendix IV-7), and

developed by Project Pérsonnel and wag suc-
cessfully implemented (See Appendix IV-9, for
& copy of‘ thege materials),

Other Activities

.Other significant activities in the Middle School (5-8)
Career Exploration COmponent were:

- All fifth ang sixth grade Student at Portagg

Career Education component of the guidance

Program for- the first time this year at
Portage Area Elementary-Middle School,
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In addition to the career workshop activities,
a career film festival was conducted. Other
students were involved in individualized
programmed learning tasks related to thirteen
occupational areas. These provided them with
"hands on'' learning experiences to increase
career awareness. In addition, individualized
learning stations were established by teachers
in mathematics, sclence, social studies and
language arts (Appendix IV-10), and

. As the project ends, Portage Area Elementary-Middle
School has expressed the intention of inte-
gration of the Singer é¢arrel program into
existing curriculum (See Appendix IV-1l).

D. Secondary Level Grades (9-12) - Career Preparation

Perhaps the most successful activity developed during

the first year of the project is the 9th grade appren-
ticeship program. Before any actual work with students
began, it was necessary for counselors and/or adminis-
.trators to fully understand the purpose of the project.
The cooperation of teachers who were to be involved was
essential. Participating students missed approximately
half of their classes for five consecutive days. Those
who were involved in the pilot study were held responsible
for notifying their instructors and completing their
home-school class assignments in addition to the work requir-
ed at the Career Experience site.

The first student contact came through a general assembly
of all ninth grade students (approximately 300) early in
the school year.

Assembly activities included:

. A slide presentation of all available Career
Experience sites,

. A brief written explanation of the program
for student and parent information,

. A brief verbal explanation of the program,

. An application form indicating student interest
and parental consent. Return date and place
for this form were also indicated to students
at this time, and

A discussion session after group dismissal,
to answer individual student inquires.
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Approximately one week after the initial student contact,
coordinators of the program were available for an entire
day to collect completed application forms and to discuss
items of concern to students considering the program.
Study periods, time between classes, lunch periods and class
release time were used as ways of freeing students to
meet with project coordinators. Notification posters

and public address announcements stating the date, time,
and place for collection of forms and availability of
home-school counselors were found to be an effective
means of getting general program information to students.
Approximately 185 students from a total possible of 293
students (63%) applied for the program.

Application forms were received and a master schedule

~of ninth grade Career Experience visits was developed and

disseminated to the appropriate personnel.

A small group meeting involving all students scheduled to |
have a Career Experience during any given month was held
to discuss:

. Safety factors and precautions on the job
site,

. Special clothing required,

. Procedures for gaining permission from approp-
riate school personnel, and

. Directions and procedures to be observed at
the job site.

Although two evaluation forms were submitted for each
participating ninth grade student, it is felt that

more meaningful personal interaction between school person-

nel and student participants (such as group counseling
services) would be extremely beneficial in addition to
these evaluation forms. On a 5 point rating scale (l=low
and 5=high), overall program ratings by the 120 ninth
grade students who participated in the Career Experience
Program and completed the evaluation forms averaged 4.2.

A total of 152 9th grade students participated in the
first year of the 9th grade Career Experience program.
49 students took advantage of the opportunity to have a
second experience. 31 of these 49 students visited the
same career area for both career experiences.

A serious concern on the part of the project staff was
that this program would become a ''pre-vo-tech" program
rather than a true Career Exploration experience. How-
ever, results showed that only 467 of participating ninth
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graders applied for the 9th grade Career Experience program.

At the beginning of the second project year, Career Educa-
tion project staff were invited to meet with the super-
intendents of the five AVTS sending schools and the dir-
ector of AVTS. At that time, they all expressed .interest
in the program and agreed to notify their respective
principals and counselors about the program. Meetings
were then conducted with these principals and -counselors to
explain the Career Experience program. A copy of the
model developed during the first year of the Career Educ-
ation project was distributed at these meetings. A copy
of the first year model is presented in Appendix IV-5,
second year interim report.

Because of the possibility of a very large number of
participants from the six participating high schools

and due to the pilot mature of the expanded Career Ex-
perience program, it was decided that the number of
student participants would be limited to seventeen per
high school for the first semester of the 1974-'75

school year. A slight modification in the program enabled
counselors to double the number of student participants

to thirty-four. The modification involved sending two
‘'students each for a three day experience, doubling up on
Wednesday, during any given week instead of sending one
student for a five day experience. For the most part,
this modification was acceptable and was utilized to
increase the level of participation by all six high schools.

During the first semester of the 1974-'75 school year
the program was limited to career experienceés that
could be provided at the AVTS. A total cf 270 student
stations were made available and 170 were used.

Plans had originally called for the Career Experience
program to become totally operational during the second
semester of the '74-75 school year. Operational problems
delayed this transition at the AVTS; however, the sending
schools were able to assume total responsibility for the
Career Experience program utilizing a project staff member
who remained the liaison at the AVTS for the duration of

the school year.

During the second semester of the '74-75 school year mod-
ifications were made to the Career Experience program in
order to accommodate more students. A mnew schedule was
designed and disseminated to all involved counselors, in-
structors, and administrators.

Total student stations available under the new schedule
was in excess of 600, of which 197 were utilized.
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Two evaluation forms were completed by each participating
student and journeyman.or instructor. On a 5 point rating
scale (l=low and 5=high), overall program ratings by 215
of the 367 students who participated in the Career Exper-
ience program averaged 4.05. The 17 AVTS teachers gave
the program 3.56 average and the upperclassmen rated the
program at the 3.76 level, on the average.

Survey forms completed by home school counselors and AVTS
instructors were quite favorable and helped in planning
future activities. -

Project staff completed a set of proposed procedures for

_the '75-'76 school year in order to make the Career

Experience program totally operational. This set of
procedures, the proposed time-flow chart and a letter of
formal transmittal of the program responsibility from

a pilot program under project staff to an operational
program under school staff, are included in Appendix IV-9,
second year interim report. '

Other activities at the secondary level were:

. Several advanced student= in a biology
class at Bishop Carroll High Schoel
conducted independent study Projects in
the Environmental Control Technoieasy
course at the AVTS,

. Several business education studem=s ETrom
the participating high schools completed
. mini courses at the AVTS in Kkeypunching
and/or cash register operation to supple-
ment their business education course work,

. Caréer Resource Centers (CRC) were eétab—
lished late in the school year at the high
schools,

. An Information Service on Career opportunities
was developed by the Career Guidance project
personnel and piloted with seniors in omne
of the participating high schools,

. An interdisciplinary art project was com-
pleted that involved students from art,
welding, and drafting,

. Six seniors in plumbing at the AVTS spent
two days at Union Headquarters in Belle
Vernon, Pa., learning about union organ-
ization. These seniors then made reports
to the other classes in the construction
trades career areas,
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A Career Militia Day was conducted in
cooperation with the USAR to provide
students with the opportunity to explore
career possibilities in the military,

with particular emphasis on the vast number
of civilian related jobs awvailable in the
military,

An expanded program, includin;; three other
AVTIS's in the region, was plamned during
the second project year. The local USAR
chapter assumed responsibility during the
third project year for coordinating activitiesa.

. A Career Education Symposium was conducted
im coaperation with the Department of
Industrial Relations, St. Framcis College,
Lore=tm, Pa. The Theme, "Carser Education
and —he World of Work,' Zocused on second-
ary =nd post secondary esdlucat¥on, :and

A tam=ml of 9 secondary school. teachers
attemded the 4 day initial project-orien-
tation workshop prior to ‘the opening of
school during the first project year.

Because of the previously mentioned reduced level of
funding, no activities were conducted under the direct
control of the project staff at the secoéndary level
during the third procject year.

E. Post Secondary and Placement

Post-secondary activities in a total career education
model involve the following goals: (1) a placement
program for those seeking employment at the end of 12
years of education; (2) a placement program for those
students who wish to continue on to college; and (3) art-
iculation of semmndary and post-secondary programs for
‘those desiring mmployment in occupations requiring more

‘than 12 years bmt less than 16 years of education or
training.

When the original project proposal was submitted, plans
for a "floating community college" consortium arrange-

' ment were in final stages of development by secondary
and post secondary education institutions in the AVTS
area. As of the ending date of this project, the '"float-
ing community college’ had not become a reality. :
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For those students entering the labor market directly
from high school, normal activities of an AVTS provide
both cooperative education and placement services. The
career education staff has had some input into these two
areas by working directly with the professional person-
nel involved. However, in terms of actual "in the field
activities'”, the dangers of too much overlap and result-
ing detrimental effects to the total school program were
such that the project staff deferred to operations per-
sonnel in this area. These facts, combined with the re-
duced funding for the second and third years of the pro-
ject, weighed heavily against any signi#ficant successes
in the post secendary component.

Homever, the following activities related to the objec-
tiwe were carried mmt: -

 Bunring year one of the project:

. Placement of exiting students fromzgrades 10,
11 or 12 intm the labor market, instititions
of higher l=arning, or technical imstitutes,

. Operation of an adult evening school offering
courses from fire fighting to cake decorating
to meet the needs of adults in the local labor
market. Many graduates of the AVIS and local
high schools attend this program. During the
period October-December 1973, 551 adults were
enrolled in 28 different course offerings,

N . Occupational upgrading during regular business
hours with local industries. Approximately 450
miners in the soft coal industry were wpgraded
per Bureau of Mines requirements in a two-week

program built on the career education concept and’
offered in the AVIS facilities. o
Approximately 60 people have been trained‘in the
facilities of four local sewing factories under

the supervision of the AVTS personnel. This pro-
gram is activated as needed, and

. An emergency Medical Technician program is being
conducted in conjunction with Educational Projects,
Inc., of Pittsburgh, Pennsylvania, AVTS facilities
are being used for this program. The first class
of 20 students completed the 80 hour course in
cooperation with a local hospital. A second class

was conducted during February 1974.
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During year two of the project:

. Preparation of a proposal for certificate and
associate degree programs for first line super-
visory persomnel,

. Development of post-secondary spinoffs, in (a)
emergency medical training, (b) mine electrical
maintenance upgrading, and (c) nutrition program,

. Establishment of a cooperative program with
Indiana Imiversity of Pennsylvania by providing
a field-experience for graduate students in
counselor education,

. Development of a cooperative program with St.
Francis College involving curriculum construc-
tion of xareer education modules by undergraduate
elementary education majors, and

. Initiatimn of a cooperative effort in skill de-
velopment with the U.S. Army Reserve for careers
in the military.

Three of the above activities are discussed briefly below:

Approximately 60 pre service teachers, juniors and semiors
enrolled in "'The Teaching of Elementary Social Studies™
education course at St. Francis College, Loretto, Pa.,
were oriented to the Caxeer Educatiom philosophy and
curriculum ¥nfusion method of Career Education unit de-
velopment. As an assignment, students were asked :to
select a chapter from a textbook used in project area
schools and write a supplemental unit complete with the
concepts to be developed, performance objectives, class~

room activities, materials needed, and the local resources
available. Coples of units developed during this time are
included in Appendix IV-10, of the second year interim
report; :

Two graduate students majoring in Counselor Education at
Indiana University of Pennsylvania served a field experi-
ence internship under the supervision of project staff.
Their major responsibilities included:

. Familiarizing themselves with Career Education
concepts,

. Examining and utilizing all materials in the
Career Resource Centers (CRC),

. Setting up in-service sessions (approximately 1
hour in length) for all the students and teachers

at Holy Name to explain the purpose and use of the
'CRC, and
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. Organizing a 6th grade activity dealing with
Treasure Hunt, a commercially purchased six week
program designed to build student seFf awareness,
self confidence, and introduce the deeision making
process.

The Careers Militia Program started out as am 'in house
activity at the Admiral Peaxry AVIS. Shortly after the
school year got underway, three other AVIS's joined with
Admiral Peary AVTS and the USAR to promote = regional
program, The other three schools are:

. Greater Johnstown AVTS,
. Altoona AVTS, and
Somerset AVTS.

About one third of the way through the schaol year the
USAR assumed responsibility and the Admiral Peary AVTS
representative attended meetings as a liaison with the
expanded project activities. These activities are best
sunmarized by listing the program goals, which are con-
tained in the final USAR report. A copy of the Career
Militia Report and related correspondence is included
in Appendix IV-12 of the second yeax interim Teport.
The program pracedures were as follows:

/'Vo-Tech curriculums are evaluated in terms of
related military occupation specialities (MOS),

. Junior (11 grade) students, in each MOS :related
curriculum, recedve familiarization instructions
concerning the opportunities and responsibilities
of militia persons in local militia units,

- Senior (12th grade) students are given the .
opportunity to enlist in local militia units
of their choice, '

- Senior students enlist to fill MOS ositions
for which their Vo-Tech curriculumspare’ :
preparing them, they are assigned on-the-job
duties in the MOS fileld, they attend all

- Yequired training formations,

- Upon graduation, those students who ualif
for the MOS in which enlisted, will ge awaid-
ed that MOS. Those students whose curriculums
do not fully qualify them for the MOS in which
eg%&gtgd will enroll in a supplementary curri-
c 1n a continuing education i
fully qualified, 5 program until
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. When MOS qualified the militia person may be
ordered to active duty for Basic Training.
Upon completion of basic training the militia
person will be promoted to the pay grade for
which MOS qualified,

. Advanced Individual Training will be served
in the MOS for which the militia-person is
qualified and needed, or in training for a
higher level, if neither requirement exists
the militia-person would be returned to his
assigned mglitia unit,

. Militia Career Liaison Officers are officers
or NCO's who have a specific MOS expertise,
these persons become resource counselors in
a related VO-Tech curriculum, as such they. are
responsible for the Militia Careers familiari-
zation course, and '

. A council compesed of a senior Army Reeource
commander and a National Guard Commander coor-
dinate the Militia Careers Program with the
Director(s) of Vo-Tech School(s) serving the
geographic area from which militia units draw
their personnel.,"”

Total Career Education Continuum (K-12)

The total Career Education Continuum was interpreted by
project staff to involve activities both inside and out-
side the classroom. Because guidance and counseling is
an activity that services all grade levels, it was deem-

ed that this would be the best vehicle for addressing
this objective.

Career guidance and counseling is viewed as a curriculum
oriented activity. Project counseling personnel assumed
the role of consultants for guldance related activities
by assisting participating teachers and other project
personnel. As stated in the U.S. Chamber of Commerce
booklet, "Career Education...'*, the functions of coun-
seling and guidance personnel in a total career educa-
tion program are as follows:

. Serve as resource consultant to teachers, stu-
dents, administrators, parents, and others see¢k-
ing information,

* "Career Education: What It Is And Why We Need It."
Chamber of Commerce of The United States, Washington,
D.C., 1975.
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Invite technical and vocational school repre-
sentatives to college night or career day pro-
grams along with other representative and em-
ployers,

- Provide information related to a wide variety
of career options, -

Serve with other education personnel as liai-
son between the school and the business-indus-
try-labor-professional community, and

- Assist in placement of graduating students
with employers in addition to providing gui-
‘dance to others going on to technical schools
or colleges.

In addition to previously described activities, accom-
plishments towards this objective under Career guidance
and counseling personnel included the following:

. Development and implementation at the elementary
level of supplemental affective units dealing
with the worth of the individual person,

. Development and implementation at the middle
school level of affective units dealing with
interest, ability, and choice in relationship
to the career decision process,

- Development and implementation of the Career
Resource Centers (CRC),and

- Assistance in the testing program.
(S .

Work with the community towards satisfying this object-
"ive dealing with the Career Education Continuum included:

- A parents' night held at the AVTS with approx-
imately 35 persons attending. A discussion of
the Career Education concept and more specifi-
cally, the involvement of local schools in this
P¥oject was conducted. A slide presentation

showing.current project activities was used as
a starting point for discussion,

- In-school activities, including field trips
lnvolving parents. Also, several resource per-

sons from the community have made classroom
presentations, as described previously,
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. A class in vocational counseling from the Uni-
versity of Pittsburgh visited the project site
during March. Project staff made a presenta-
tion on the Singer Carrel Exploration Program,

. Project staff made a slide presentation on
Career Education to the Ebensburg Women's Club
during February and to the Penn Cambria School
District Title I Parents' Council daring March,

. Curriculum materials developed to date were
disseminated at the National Career Education
Conference in Dallas, Texas, 27-30 January, 1975,
and at a Career Education Day, sponsored by Penn
State University, at its Alftoona Campus, during
April, 1975, and ‘

. Project staff participated in a local radio pro-
gram to discuss the current Career Education
program.
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11.

Background and History
The Career Education Praoject is finishing its third year of operation
under Part D of Public Law 90-576. It is coordinated by the Research Staff
of Admiral Peary Area Vo-Tech. School and has previously served children
in the following school districts:
. Central Cambpia
Portage
Blacklick Valley
Cambria Heights

Penn Cambria
. Perochial (Holy Name and Bishop Carroll)

L3

MmO O o e

As the Project moved into its third and final year, it pecame ocbvious
that reductions in support and personnel dictated a conceﬁtration of its
resources. In the fall of 1975 there were only two professionéls in
addition to the Project Director available for Pfoject activities. It was
decided, therefore, that concentrating on Portage Area (grades 5 and 6)
and Holy Name School (grades 6, 7 and 8) would yield the greatest
educational return. The evaluation design produced in accordance with
USOE guidelines in September, 1975, was modified to reflect a concentration
on grades six through nime. Several objectives pertaining to grade 12
were retained to determine the persistence of treatment effect in the

absence of project activities.

Evaluation Design,,

The following evaluation design was developed in accordance with

the grant application released by the Project Director and the evaluation
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guidelines formulated by the U. S. Office of Education.1’223 The major
problems encountered were:

(1) Severe reductions in project funding level with consequent
restriction of evaluation activities. Emphésis has been
placed on student ocutcomes or products. Very few resources
are available to evaluate the educational process (treatment)
or project management.

(2} The need to develop an evaluation design rigid enocugh to
detect treatment effect yet flexible enough to accommodate a
dynamic, changing project.

Evaluation Questions

The Evaluation questions are naturally a function of the project's
objectives. The objectives in terms of student outcomes are as follows:

USOE# Objective Grade Level

1 Students will display positive attitudes 6, 8, 9
toward themselves

2 Students will recognize that social, economic, 8, 9, 12
educatiocnal and cultural forces influence
their development

K] Students will know the major duties and required _ 6, 8, 9, 12
abilities of different types of paid and unpaid
work

4 Studenrnts will know differences in conditions and 6

life styles associated with different types of
paid and unpaid work

lHoyt, Kenneth B., Evaluation of Career Education and the Law
(Draft), USOE, Washington, D. C., 1975.

2vpraft Guidelines for the Evaluation of Career Education Program"
Development Associates, Washingtom, D. C., August 15, 1974,

3"Summary of Results Career Education Instrument Review Conducted
for USOE" Development Associates, Washington, D. C., September 5, 1975.
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USOE# Dhijective 7 Grade Level

5 Students will know entry requirements Tor major 6, 8, 9, 12
types of paid and unpaid work

6 Students will be able to identify, locate and 8, 9, 12
utilize sources of information to solve career

decision-making problems

7 Students will krnow the steps to be taken and the 8, 9, 12
factors to be considered in career planning

8 Students will demonstrate active involvement in 8, 9, 12
career decision-making

9 The fimancial resources from Section 142 (c) K to 12
of Part D of P. L. 90~576 that were expended
at each of the grade level breakouts
The evaluation questions are specific to each objective and with the
exception of objective 9 are stated in pre-post, non-control group terms.
For example, the evaluation question appropriate to Dbjective 1 is:

(1) Do students participasting in the Career Education program show
statistically significant improvement in positive attitudes
toward themselves as measured by the Self-Appraisal Inventory
at grades 6, 8 and 97

The objectivés and evaluation questions are primarily concerned with

student outcomes. The principal evaluation activity directed toward
Treatment (Process) or Management will be observations, guestionnaires,
teacher logs, etc., to determine if educational activities previously
mentioned were actually conducted. In additinn, questionnaires were

administered to determine effectiveness of Singer Carrels and Cemmunity

Involvement.

Design
The evaluation design employed with objectives 1 through B was a °

pre-test, post-test non-control group design. Campbell and Stanley4

4Campbell, Donald T. and Stanley, Julian C., Experimental and
Quasi-Experimertal Designs for Research on Teaching.
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refer to it as prs—experimentalldesign #2. 1t provides marginal protection
against the threats to internal and external validity. The major reasons
for selecting this design are as follows:

(1) Career Education activities exist in all schools to which the
project has access. A non-contaminated control group could
not be located within the districts.

(2) A natural reluctance to serve as a control group on the part of
non-district classes.

(3) Limited funding level required cuts in the program's educational
activities. Even if a control group could be located (unlikely),
it would be difficult te justify diverting the additional funds
required for testing from program activities to evaluation.

It would be desirable for USDE to fund a study to determine normal
growth rates for various pre-post test intervals on the instruments
approved by its panel. In this way any project's pre-post gains could be
compared to a contrast group of sihilar socio-economic background children
not invelved in Career Education.

Objective 9 consists of allocating all expenses to the grade

categories provided.

Data Sources

For Objectives 1 through 8 direct data sources and current student
test data were utilized. The source aof data for Objective 9 will be the

financial records of the Project Director.

Data Collection Instruments

The data collection instruments associated with the various objectives

are as follows: 59



Objective

USDE# Instrument Grade Level
1 Self~Appraisal Inventory 6, 8, 9
2 Career Development Inventory - C 8, 9, 12
3 Career Education Questionnaire 6

Career Development Inventory ~ C 8, 9, 12
4 Career Education Questionnaire 6
5 Career Education Questionnaire 6

Career Development Inventory ~ C 8, 9, 12
6 Career Development Inventory ~ C 8, 9, 12
7 Career Development Inventory - C 8, 9, 12
8 Career Development Inventory - A & B 8, 9,;12
9 Examination of Project's Financial K to 12

Records

All standardized instruments have been approved for these objectives

by the USOE panel.

Sampling Plan

Stratified random sampling procedures were employed. The approximate

distribution of participating students and studenfs tested by school or

district is as follows:

Actual Planned

Target School Grade Population Sample Sample
Portage 6 100 24 30
Holy Name 8 - 60 s 30
Portage 9 100 23 " 30
" Portage 12 100 30 30
360 112 120

Planned Sample = 33%
Actual Sample = 31%
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The differences between the sizes of the planned and actual samples

are minimal.

Data Analysis Plan

For objectives 1 through 8, a pre-test, post-test non~control group
design was employed. The data was analyzed by grade level using the
correlated "t" test at the .05 level (two-tailed). The data was also

analyzed by strata (school or district).

Data Collection Plan

ERANDA ordered, distributed, and scored all tests and questionnaires.

The tests were administered by a trained research assistant.

Data Produced by Evaluation Design

The Self-Appraisal Inventory (SAI) was used to determine the extent
to which objective #1 was achieved.

The 5AI is a series of 77 statements which a child indicates as being
true or untrue for him. His score is the number of positi?e statements ‘
he indicates are self descriptive plus the number of negative statements
he considers not to be self descriptive. Kuder-Richardson reliabilities
for the SAI averaged .914.

TABLE I

PERFORMANCE OF PORTAGE AREA AND HOLY NAME STUDENTS
ON THE SELF-APPRAISAL INVENTORY

Grade N Pre-Mean Post-Mean Gain g Probability
6 24 56.42" 55.79 -.63  -.27 NS
B* 35 60.40 62.37 1.93 1.82 NS
g 22 52.41 53.32 .91 .43 NS

¥Holy Name S5chool
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Table I ihdiég£85 that objective #1 was not achieved. The eighth
grade students from ley Name Schoal showed an improvement of almost two
points (3%) which is commendable given their initial high level of attitude
and a natural tendency for attitude to deterioriate over the academic year.
The Career Development Inventory Scale C (Information and Decision making)
was employed to determine achievement of objectives 2, 3, 5, 6 and 7.
Tables 1I, 1II and IV indicate that all these objectives were achieved at
the eighth grade level at Holy Name School. The improvement observed on
Scale C at the ninth and twelfth grades in Portage Area were not statistically
significant. The CDI A and B scales (A = Planning Orientation; B = Resources
for Exploration) indicate that objective eight was achieved with the Holy
Name eighth graders and partially achieved with the Portage Area twelfth
grade students. The Portage Area ninth grade failed to achieve objective
eigh;; lThe fact that the eighth and twelfth grade classes showed significant

.

improvement in Total S5core is commendable.

TABLE II

PERFORMANCE OF EIGHTH GRADE HOLY NAME STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY

(N = 33)
Pre Post
Scale Mean Mean Gain rgn Probability
Planning 52.27 59.42 7.15 2.47 .05
Drientation (A)
Resources for 233.85 254.85 21.00 2.58 .05
Exploration (B)
Information and :
Decision Making (C) _13.48 15.61 2.13 3.52 .01
Total 339.60 369.88 30.28 3.37 .01
57
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TABLE III

PERFORMANCE OF NINTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY

(N = 23)
Pre Post
Scale Mean Mean Gain - "t" __ _Probahility
Planning 93.48 94.56 1.08 .44 NS
Orientation (A)
Resources for 244.04 229.48 -14.56 -1.39 NS
Exploration (B)
Information and 12.48 12.96 .48 .44 NS
Decision Making (C)
Totsl 350.00 337.00 -13.00 -1.17 NS
TABLE 1V
PERFORMANCE OF TWELFTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY
(N = 30)
Pre Post
Scale Mean Mean Gain ne Probability
Planning 104.27 107.37 3.10 1.08 NS
Orientation (A) -
Resources for 239.30 252.90 13.60 2.36 .05
Exploration (B)
Information and 18.80 19.57 L7707 1.23 NS
Decision Making {(C) . _ _
Total 363.37 379.83 17.46 2.42 .05
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At the sixth grade level, objectives 3, 4 and 5 were assessed by
means of the Career Education Questionnaire. Tsble V indicates non
attainment of these objectives since the gain of 1.83 points was

attributable to chance.

TABLE V

PERFORMANCE OF SIXTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER EDUCATION QUESTIONNAIRE

(N = 24)
Bre-Mean Post-Mean e Gain M"t"  Probability ___
26.96 28.79 1.83 1.35 NS

The final objective (#9) deals with financial disbursements and will
be covered by the Project Director in sussequent reports.

The total array of product objectives with the extent of their achieve-
ment is depicted in Table VI. The symbol + indicates the objective was
achieved, 0 shows partial achievement, and ~ means the. objective has not
been achieved. NA indicates the ab}éétive was not applicable at a particular

grade level.

TABLE VI
ACHIEVEMENT* OF PRODUCT OBJECTIVES BY PROJECT STUDENTS

Grade Level

Objective 6 8 9 12

1. Students will display positive attitudes toward - - ~ NA
themselves.

2. Students will recognize that social, economic, NA + ~ -

educational and cultural forces influence their
development.

3. Students will know the major duties and required - + ~ -

abilities of different types of paid and unpaid work.
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IV.

TABLE VI (CONTINUED)

Grade Level
Objective & 8 9 12

4. Students will know differences in conditions and -~ NA NA NA
life styles associated with different types of
paid and unpaid work.

S. Students will know entry requirements for major ~ + ~ -
types of paid and unpaid work.

6. Students will be able to identify, locate and NA + - -
utilize sources of information to solve career
decision-making problems.

7. Students will know the steps to be taken and the NA + - ~
factors to be considered in career planning.

8. Students will demonstrate active involvement in NA + - 0
career decision-making.

*Percentage of applicable objectives
partially or totally achieved ‘ 0 85.7 O 156.6

The Educational Pracess

The eQaluation design employed complied with the USOE guidelimes and
concentrated on student behaviors (the educatienal product). The basic
evaluatiom has been expanded to increase its sensitivity to the educational
process employed by the Career Education Project. It .should be pointed
out that Project activities were'delayed due to the amolnt of time spent’
trying to coneentrate resources on the ninth grade of one school system.
Several months of effort were expended before the unworkability of that
approach became apparent.

The major activities covered in this section are as follows:

Staff Development

The Project laost the services of one.of its key professionals midway

through the year. The Project was fortunate in that the para-professional
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aide worked very closely with the professional staff armd had the necessary
credentials to be promoted to professional status. The services formerly
performed by the para-professional aide were secured on a contractual
basis from the participating schools. The Project is commended for having
a "Career lL.adder" for its personnzl.

In view of its very small staff, the Project has done a commendable
job of improving the Career Education skills of the Portage and Holy Name
staff. Since Portage was implementing a new curriculum and moving into a
new building,‘its stéff was not as available for development as was the
Holy Name faculty. The staff training sessions were specific, intensive
and on a small group basis. Three full scale in-service sessions were
held for the entire staff and faculty of Holy Name School. Interviews

with faculty members indicate satisfaction with their development.

Curriculum Infusion

The curriculum infusion effort was more evident in Holy Name School
than it was in Portage. The reason for this phenomenon was the demands
placed on the Portage staff by moving into a new building and adoptinjg
a new curriculum. The Career Education'PrDject staff wisely decided to
concentrate their curriculum infusion activity in Holy Name School since
that faculty was not distracted by a host of other changes. The curriculum
infusion was very successful with some of the more notable activities being:
".. Grade 1 - A store to involve math, reacing, health, economics, etc.

Grade 3%~ Units on sewing and building trades

""" Grade 6 - A message_.design unit involving media, visual arts,
filming, etc.
Grade 8 -~ Health professions, math careers involving use of

calculator, and newspapers and their occupations.
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Three Career Education workshops were held at Holy Name School exposing
all teachers and the principal to the concept. Ten of the fourteen teachers

have started curriculum infusion activities.

Singer Vocational Evaluation System

The project has cooperated with school districts in the establishment
of Singer Vocational Evaluation Systems in Portage Area Schools.

These systems consist of 17 stations where the student is acquainted
with the tools, duties, and‘skill requirements of a number of occupations.
The 17 stations are as follows:

#1 - Basic Tools
#2 - Bench Assembly
#3 - Drafting
#4 - Electrical Wiring
#5 - Plumbing and Pipe Fitting
#6 - Carpentry and Woodworking
#7 - Refrigeration, Heating and Air Conditioning
#8 - Soldering and Welding
#9 - Office and Sales Clerk
#10 - Needle Trades
#11 - Masonry
#12 - Sheet Metal
#13 - Cooking and Baking
#14 - Small Engine Service
#15 - Medical Service
#16 - Cosmetology
#17 - Data Calculating and Recording

In addition to the two Singer sets located in Portage Area for grades
5 - 12, the Project has constructed several career exploration stations
similar to those produced by Singer. These Prcject developed stations are
located in the Holy Name School. The Project staff has been very successful
in producing high-quality career exploration stations. The station dealing
with the repair and maintenance of.small engines is especially impressive.
The stations in Portsge and Holy Name are supported by para-professionals

contracted for by the Project.
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% suestionnaire was administered to a sample of students who used
the Csreer Exploration Stations at the two schools.

Tables VII through X indicate the favorable reaction students had
to this experience. Between 79.8B percent and 80.5 percent of the students
strongly agreed that the program was a valuabie experience for them. The
only notable difference between the schools was the percentage of students
who stx=ngly aqreed that the experience helped them think about their
future - _ans. Holy Nams 3School (26.3 percent and 21.7 percert) were
wonsiderably below Portage Area (71.4 percent and 72.3 percent). Part of
this difference is attributable to the fact that Portage students had access
to all 17 stations while Holy Name students were limited to less than half
that number. In addition, Portage Area students had intensive group
counseling to assist students in incorporating experience into career

planning.

Community Involvement and Dissemination

Due to staff restrictions, the community involvement effort was
cancentrated at the Holy Name School. Parents wers involved in curriculum
development and served as resource persons. The cﬁmmunity involVeﬁent
culminated during the week of April 12 when 90 students at Holy Name Schaol
téok part in a career workshop. Approximately 55 workers from the
Ebensburg area visited the schosl to discuss their wark and experiences
with 7th and 8th grade students. The studenéé had a Career Education
Film Festival during this period as well. In_addition, six field trips
were conducted to allaw students on;site work experience.

In order to determinestudent satisfaction with the Careser Week, a

questionnaire was administered.
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TABLE VII

REACTION OF SEVENTH GRADE HOLY NAME STUDENTS
T0 THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

experience for me,

iy vt TR 11} kYT

(N = 19)
% Strongly % Mo f Strongly % N
- Question Disagree Opinion  Agree Respanse

My overall interest in this career area 0 10,5 89.5 0
has increased,
I know more about job skills because of 0 3.6 68.4 0
this experience.
[ better understand my abilities to do 5.3 3.6 63,2 i
this kind of work. ‘
This experdence has helpsd me think 15.8 52,6 26,3 5.3
about my future career,
I feel that this program was a valusble 0 21,0 9.0 0
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(N = 106)
R Strongly % o % Strongly % o
-~ Question Disagree Opinion _ Agree Response _

My overall interest in this career area 7.5 44,3 48,1 0
has increased,
I know more about job skills because of 4.7 1£.0 78.3 9
this experience.
I better understand my abilities ta do 1.8 17.0 19.2 0
thig kind of work.
This experience has helped ne think about 19.8 58.5 21,1 0
my future career,
I feel that this program was a valuable 3.t 15,1 80,2 N
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TABLE VIII

REACTION OF EIGHTH GRADE HOLY NAME STUDENTS
TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

experience for me,
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TABLE IX

REACTION OF FIFTH GRADE PORTAGE AREA STUDENTS
T0 THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

(i = 126)
% Strongly % No % Stromgly % No
Question Disanree Opinion __ Agree Respanse
My overall interest in this career arsa 4.8 19.8 15.4 0

has increased,

I know more about job skills becauss of B 13.5 R 8
this experience,

I better understand my abilities to do 4.0 22,2 - 3.8 0
this kind of work.

99

This experience has helped me think about 4.8 AR [ 0
ny future career, |

I feel that this program was a valuable 4.8 17.5 17.8 0
experience for me, '

&t

et s e 1 £ b i b o 3 b e T S S s s e s e e e




TABLE X

REACTION OF SIXTH GRADE PORTAGE AREA STUDENTS
TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

(N = 159)

% Strongly % No % Strongly % No
Question Disaqreeri_i _Opinian Agree Response
My overall interest in this career area 5.0 ' 19.5 75.5 = 0
has increased.
I know more about job skills because of 5.7 159.5 74.8 0
this experience.
I better understand my abilities to do 5.0 22,6 1.7 .6
this kind of work.
This experience has helped me think about 5.0 22.0 72.3 .6
my future career.
I feel that thie program was a valuable 4.4 15.1 80.5 - 0

experience for ne.

-
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Table XI indicates that the community participation was highly
successful. UOver 90 percent of the students agreed that the program was a
valuable experience and that they had increased their knowledge about job
skills. The fact that most students are not yet committed to the type of
work they explored is very appropriate.

Dissemination of the Prejett!s activities has taken various forms.
Articles about the Project have appeared in the local publicatiens.
Additional efforts to spread awareness of the Project include:

1. A new elementaryschool counselor jin onme of the participating
school districts received a Career Education orientation and
materials from project personnel.

2. A mini-grant proposal, incorporating Career Edgbation concepts
into a middle school Home Economics Program was written for a
participating School District.

3. Project personnel conducted an in-service day in Career
Education for secondary English teachers and junior-senior

high school guidance counselors at Chestnut Ridge Schonl
District, Pleasantville, Pa.

e o i Beym-B-Caresr--Resource-Center-material -1ist and ~Ffolder on -~ = =

Career Guidance was supplied' to the Dale Middle School,
Johnstown, Pa. .

5. Copies of the U. S. Chamber of Commerce publication Cazeer
Education have been distributéd to superintendents, principals,
+ and counselors in the five school districts supporting the
Admiral Peary AVTS and to the administrative and counseling
staff and faculty of the AVTS. ‘

6. Through various channels at the rational level, descriptions
of project materials are being included in national
dissemination activities. As a result, reqaests for specific
curriculum units developed by the project during the first two
project years have been requested by schools in the following

areas:
Hattiesburg, MS Boston, MA
Jetfersonville, KY Fort Dodge, 10
Yoxktown Heights, NY Athens, GA
Glendale, AZ North Troy, NY
South Portland, ME Gallup, NM

Brandywine, MD

7
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TABLE X1

REACTION OF HOLY NAME STUDENTS TO THEIR PARTICIPATION IN CAREER WEEK

Tth Grade §th Grade
¥
S (N=d0) (N = 38)
% % b % 1
Statement Yes Maybe Ko Yeg Maybe
1. My overall interests in these career areas have 785 Al 0  ‘ 94,7 5.3
increased,
2. 1 know more ahout job skills because of these 92.3 5.1 2.6 94,7 5.3
experiences, ‘ |
3 Thknow about noe jobs related to these career AL 513 LT B3 @1 2.
areas, S
4, 1 would enjoy doing these types of work as a 22.5 s 0 18.4 11,0 lU.S”E
future career. )
5. These experiences have helped me think ahout §2.0 15.4 2.6 84.2 15.8
my future career,
6. 1 feel that this program was a valuable experience 7.4 2.8 94T 5.3

for me,
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Career Resource Centers

In cooperation with local school districts and fundinj agencies, the
project had previously established CRC's at Portage Elementary and High
School, Bishop Carreoll High School, Central Cambria High School, Central

Cambria Middle School, and Holy Name Elementary School. In many cases the

project staff helped secure grants to establish or improve the CRC. The major

services of the CRC include:

1. Providing career orientation and decision=making information
to students and teachers.

a. Printed materials, filmstrips and cassette tapes.

b. Career planning kits

c. Decision making units.

d. Self-understanding units (interest, aptitudes and abilities).
2. Providing curriculum development consultation for teachers.

3. Arranging for learning excursions and career consultants
thruugh the Admiral Peary AVTS; loecal business and industry.

4. Providing (secondary) students with the opportunity to develop
job readiness.

5. Providing (secondary) students with job placement assistance.

Despite severe financial restrictions, the Portage and holy Name
CRC's have been strengthened and the staff has‘tried to respond to all
requests for assistance from CRC's established in previous years. There
was extensive in-service training conducted at Holy Name Schosl for

teachers, students and librarians > help them utilize the CRC's.

Counseling Component

With the assistance of local school personnel, the project staff has

conducted rqgular group counseling sessions at Portage Areo School. These

g0
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sessions were usually conducted in conjunction with the Singer Exploration
Carrells. The primary purpose of the counseling sessions was to enhance
the self-awareness and decision-making skills of the students. Observations
indicate the sessions were conducted in a theoretically sound manner and
elicited considerable student participaticn.

At Holy Name School small groups (N = 10) met weekly for value

clarification counseling sessions.

Conclusions and Recommendations

The major conclusions substantiated by test data, questionnaires,

observatiaons, etc., are:

1. The staff has managed to maintain a viable Career Education
Project despite reductions in financial support, staff and
LEA ccoperatign.

2. All process objectives of the Project have been achieved. The
treatment is in accord with the proposal and amended evaluation
design.

3. The Holy Name segment of the Project was very successful in
achieving 85.7 percent of its product objectives. The Portage
ségment was less successful.

4. Staff development, both within the project staff and the Haly
Name faculty, was very good. This activity was less pronounced
at Portage due to the adoption of a new curriculum with its
requisitz training.

5. Curriculum infusion was very successfu; at Holy Name School
with over 70 percent of the teachers participating.

6. The Singer and staff-developed vocatianal evaluaticn systems

received high student ratings st both schools.
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7. Community involvement at the Holy Name Schesl has been an
outstanding success. Student and community reugﬁion has been
very favorable.

8. The group counseling sessions are a valuable segment of the
Career Education Pfoject at both schools.

The following recommendations seem appropriate:

1. The Intermediate Unit consider absorbing the Career Educaticn
Project as part of its services to school districts.

2., A full-fledged Parents and Community Advisory Council should

be established.

The final year of a federally funded project is very difficult for the
-staff. Local school districts are reluctant to get involved in & project
which will probably terminate at the year's end. The staff members are
‘anxicus about their own careers and the meaningfulness of their activity.

The entire project staff, "rom Director to clerk, are to be commended for

the manner in which they have given themselves to the Project right up to

the last day. If anything, our observatiaons iﬁdicate thét the staff became
_more dedicated and proficient as the termimatior date for Federal support

approached. The Project has made a significant contribution to Career

Education in the APVTS service area. It is hoped that a mechanism for its

continuance can be found. To abandon at this time what has been accomplished

at great cost would be most urfortunate.
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ADDENDUM
To Third Party Evaluator's Report
Aé Prepared By The |
Project Director
for
Scope of Work Objective #6

Approximate Expenditures of Project Funds By Grade Levels

Grade Levels Students Total Cost Cost/Student

X-3 150 $19,950 $ 133.00
b4-b 314 41,800 131.21
7-9 148 19,950 134.78
10-12 99 13,300 134.34
Post Secondary -0- | -0~ ~-0-
83 "
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CHAPTER V
PART B

THREE YEAR EVALUATION OF INSTRUCTIONAL
" PRODUCT OBJECTIVES

Section V-A covered the extent to which the product objectives were

achieved during the Project's third year of operétiqn, During the 1974~

1975 academic year, the Project employed the same evaluation design but

addressed itself to a greater number of product ebjectives.

during the second yé&ar were as follows:

Instrument

Scope of Grade
Work # USDE# Objective Level
1 Ic Students will'display positive 3, 6
attitudes toward themselves
1 Id Students will recognize that social, 9, 12
gconomic, educa*ional and cultural
forces influence their development
2 IV a Students will know the major duties 3, 6,
and required abilities of different 9, 12
types of paid and un—aid work
T T I B T SEUdEREE WLITTT KRew TdifferéncesTin T TTT3TTET
cornditions and life styles associated
with different types of paid and unpaid
work ‘
2 IV ¢ Students will know entry requirements 6, 9,

for major types of paid and unpaid 12

work
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Self Observatios
Scales

Career Developms
Inventory Scale

Career Ed. Ques-
naires (3-~6)
Career Developm
Inventory (9-12
Scale C
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S-ope of Grade
Work # USOE # __ Objective Level

Instrument

3 Ve Students will be able to identify, 9, 12
locate and utilize sources of
information to solve career decision-
making problems

3 Ve 'Students will know the steps tc be 9, 12
taken and the factors to bevconsidered
in career planning

3 V £ Students will demans+*rate active 9, 12
involvement in career decision-making

4 VIIT Students who are leaving the formal 12+
education system will be successful in
being placed in a paid occupation, in
further education or in unpaid waxk
that is consistent with their career
decision

i

NA The extent to which the number and 10-14
type of job preparation opportunities
have been expanded for young people in
grades 10 through 14 .

6 NA The financial resources from Section K-14
142 (c) of Part D of P. L. 90-574 '
that were expended at each of the grade
level breakouts

Career Developments
Inventory
Scale C

Career Development
Inventory
Scale C

Career Development
Inventory
Scales A and B

Questionnaires to
1975 Graduates and
Dropouts

Questionnaire tao
Counselars and
Co-op Directors

f.xamination of
Project's Financia
Records

The evaluation questions were specifir to each objective and with the

exception of objectives 4-6, were stated in pre-post, non-control group terms.

The ohjectives were primarily concerned with student outcemes. The

only evaluation activities directed toward Treatment (Process) or Management

were observations, gquestionnaires, teacher logs, etc., to determine if

educational activities previously mentioned were actually conducted and what

type of client response they evoked.

The evaluation design employed with objectives 1 through 3 was a pre-

test, post non-control group design. Campbell and Stanleyl refer to

Experimental Designs for Research on Teaching.
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it as pre—experimentai design #2. It provides marginal protection against
the threats to internal and external validity. The major reasons for
selecting this design are as follows:

(1) Career education activities exist in a'l schools to which
the project has «¢ccess. A non-contaminated control group
could not be located within the districts.

(2) Lack of lead time prevented the staff from overcoming a
natural reluctance to serve as s control group aon the
part afrnon-district classes.

(3) A reduced funding level requircd cuts in the program's
educational activities. FEven if a control group could be
located (unlikely) it would be difficult to Justify diverting
the additional mmney'iequired fur‘testing from program
activities to evaluatian.

It would be desirable for USOE to fund a study to determine normal
growth rates for various prs-post test intervals on the instruments
approved by its panel. 1In this way any project’é.gge—post gains could be
compared to a contrast group of similar socio-economic background children
not involved in Career Education.

Objectives 4 and 5 were criterion-referenced. The criteria for

Objective 4 was that 60 percent of the responding students {° [5 graduates) . ...

indicate that they had bu i successful in locating a paid -ocecupation,
further education -or unpaid work consistert with their career decision.
The criteria for Objective 5 was @ 20 percent increase in the number and type

of job preparation oppertunities for students between the currant year end

_ the vear preceding the project.

Objective 6 consisted of ;»locatlng all expenses to the grade cate-

EKC ries provided. o 86
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For objectives 1, 2 and 3 a pre~test, post-test non-control group
design was employed. The data was analyzed by grade level using the
correlated "i" test at the .05 level of significance (two-tailed test).

Objectives 4 and 5 were criterion-referenced and it was determined
whether or not the criterion was met, not met, or exceeded.}:Stratified

random samples of project participants were employed to select subjects

for testing and interview.

DATA PRUDUCED BY EVALUATION DESIGN

Table 1 indicstes the pre to post test performance of a sample of
project thixd grade students on the Selif-Obszrvation Scale. The pre-post

test interval was sbout 5 months.

Table 1

Pevformance of Third Grade Project Students an
the Self-Observation Scales (N = 52) Primary

Scale ___Pre-~Mean Post-Mean Gain T Probability
Self-Acceptance 47.73 46.56 ~1.17 ~.64 N5
Social Maturity 3s.oe - 47.10 9.02 6.37 .01
School Affiliation 52.25 33.77 ~18.48 ~8.67 .0
Self-Security 44.73 54.69 9.96 4.80 .01

The third grade stiudents showed statistically significant improvement
in Social Meaturity and Self-Security. The test publishers describe these
" scales as follows: ' oo
Social Il. Social Maturity.

bl

Children with high scores on this scale krnow how they are supposed
to think and feel in a variety of social situations. They have
learned the imperiznce of such notions as "fair play, "sharing,"
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"perserverance," "helpfulness," and "generosity." Children with
low scores on this scale have not learned these notions and are
likely to evidence behaviors that most adults would characterize
as selfish, inconsiderate, or immature.

Scale IV. Self Security.

Children with high scores report a high level of emotional con~

fidence or stability. They feel that they are in reasonable

control of the factors that affect their lives and spend little

time worrying over possible troubles. Children with low scores

on this scale worry a great deal. They are concerned that some~

thing bad may happen and report feslings of nerveusness.

The (valuators considered this evidence compelling enough to conatitute
achievement of Objective I ¢ at the third grade level. The decline in the
School Affiliation Scale is not unexpected in this type of testing. The

performance of the sixth grade students on the Intermediate Level of +he

Self-Observation Scale was considerably less impressive.

Table II

Performance of Sixth Grade Project Students on the
Self-Ubservation Scales (N=78) Intermediatc

Scale Pre~Mean Post-Mean_ Gain "t" -Prabability
Self-Acceptance 49.59 49.03 -~ .56 -.75 NS
Self-Security 49.15 50.36 1.21 1.42 NS
Social Maturity 50.83 49 .77 -~ 1.06 -1.23 NS
Social Confidence 53.05 . §2.92 - .13 - .16 NS
School Affiliation 44 .68 45.82 1.14 1.03 NS

< e Teacher Affiliation -~ "46.90 44,60 L 2,307 lz.05 T Lgs TR
Peer Affiliation 50.64 51.27 .61 .63 NS
Achievement Motivation 49.72 50.82 1.10 . 1.60 NS

Table II shows thzt the only significant change in pre-post test pexfor-

marce was a decline in Teacher Affiliation.
Q 5?8
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~--Decision Making (C)

The data evaillable indicate that Objective I ¢ was not obtained
with the six%h grade group.

Scale € of the Career Development Inventory is considered an adequate
measure of the attainment of Objectives Id, IVa, IVe, Ve, and Ve.

Table III incicates that the project did an outstanding job in
achieving all these objectives at the ninth grade level. Since signifi~

cant improvement was observed in Scales A and B, Objective Vf was achieved

as well.
Table III
Performance of Ninth Grz.e Project Students on
the Career Development Inventory (N=69)
Scals Fre-Mean Pas t-Mean Gain "y Probability
Planning 94 .68 107.32 12.64 6.03 01

Orientation (A)

Resources for 240,14 255.87 15.73 2.58 .05
Exploration (B)

Information and - .12.12 13.51 1.39 2.57 .05

Total  346.85 376.70 29.85 3.89 .01

The performance of the twelfth grade, while good, was not sufficient to
obtain Objectives Id, IVa, <IVe, Ve, Ve, and V. Although the students

gained on 21l scales, the .Planning Orientation Scale was the only one

to show statistically significaht improvement, It should be noted that the

"t" reitio obteined for the pre-~post test of Scale C (Informatiorn and

Decision Making) was 1.8l. The "t" ratio required for significance (1;99)

would have been obtained had the average pre-post gain been .68 rather tﬁan

“thie .61 observed. It's unfortunate that a fire effort fell just shoxrt of “he

level required.
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Table 1V

Performance aof Twelfth Grade P:ojeﬁt Students on
the Career Development Inventory (N=107)

Scale ’ Pre-Mean Pos t-Mean Gain frgn Probability

Pilanning 104.83 112.03 7.20 4.38 .01

Orientation (A}

Resources for 253.00 257.47 4.47 .99 NS
Exploration (B)

Information and 18.47 19.08 .61 l.81 NS
Decisiopon Making (C)

Total 374.52 389.51 14.99 2.82 ' .01

Table V depicts the performance of third and sixth grade project

students on the Career Education Questionnaire.

Table V

Performance of Third and Sixth Grade Project!Students
on the Career Education Questionnaire

Grade N Pre~Mean Ppst;Mean Gain__ "¢ Probability
3 110 16.07 17.39 1.32 5.15 .01
6 128 29.84 32.13 2.29 4.99 .01

The students at both grade levels made statistically significant improve-

ment on this instrument. Sirce the Career Education Questionnaire

measures objectives IVa, IVb, and "IVc, they were, rtherefore, achieved at .
_ the third and sixth grade level.

. . /
P Otijective VIII required that 60 percent of the departing seniors

E7
1)

indicate that they have been successful in locating a paid occupation,
further education, or unpaid work that . = consistent with their career

decision.
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but not in the USOE 1ist of objectives.

Table VI

Response of Seniors Graduating From Project Schools
to the Career Planning Questionnaire (N=36)

Percent
1. Check which one of the followirg applies to you:
A. I have been accepted by a college, trade school, 55.5
institute, etc., for study afier high school graduation.
B. I have located a job where I will be worklng after 16.7
' high school graduaticn.
C. I am still looking for a job where I can work after 27.8
high school graduation.
D. I will enter the Armed Forces after high school 0.0
gracuation.
E. Other. _ 0.0
2. Do you think your decision to further your education or Yes 80.6
enter the job market will help jou achieve your No 8.3
career plans? (be a lawyer, teacher, bricklayer, No Answer 11.1

secretary, etc.)

Table VI chows that the project has more than met this gbjective with
80.6 percent of the responding seniors indicating compatibility bhetween
their current course of action and career plans. The fact that 27.8 percent
are still looking for work is not alarming given the economic status of the
region in the summer of 1975. 0Only B8.3 percent indic. ted their cuyrrent
educational or employment status was at variance with their career plans.

The last‘tWO objectives were included in the Scope of Work Statement

Objective #6 (Scope of Work) required a 20 percent increase in the
number and type of. job preparation opportunities for students between the

current year snd the year preceding the project.
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Table VII

Resporse of Counselors in Froject High Schools
to Career Status Questionnaire (N=4)

Did the students in your sciicol have a ¢greater opportunity to
prepare for jobs in the 1974-75 school year than they did in
31972-737

Percent
Yes 100
No 0
To what axtent has the number of students visiting and observing
various occupations increased :  :e the 1972~73 school year?
Percent
A great deal {greater than 40% increase) 0.0
Somewhat (20-40% increase} § 50.0
A little (1-20% increase) ) 50.0
No increase (0%-~no increase) 0.0

To what extent has the number of students getting actual hands-on
experience with the tools of a particular occupation increased
since the 1972-73 school year?

Nercent
A great deal (greater than 40%) 15.0
Somewhat (20-40% increase) 25.0
A little (1~20% increase) . 0.0
No increase (0%-~-~ngo increase) 0.0

To what extent has the students' knowledge of the requirements,
preparation, job conditions, etc., of various occupations increased
since the 1972-73 school year?

Percent
A great deal (greater than 40%) 25.0
Somewhat (20-~40% increase) 5G.0
A little (1-20% increase) ) 25.0
No increase (0%--no increase) \ 0.0

Do you think the school staff is more aware of and committed to
Coreer Education now than it was in the 1972-73 school year?

Percent
Yes 75.0
Mo 23.0
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Table VII sheows trnat the project wes Qery successful in meeting
this objective. 100 percert of the participating school counselors think
their stud=nts have a greater apportunity *to prepar: for ca.eers. All of

. RN
them indicate at least 20 percent improvement in actual hands-on experience
with the tools of a particular bccupation.

Thae finmal objective (Scope of Work #6) deals with fipancial dis-
hursements and was covered by the Project Director in subsequent reports.
The total array of product objectives with the extent of their achievement
is depicted in Table VIII. The symbol + indicates the ebjective was
achieved; 0 shows partial achievement; and - means the objective has not

been achieved. NA indicates the objective was not applicable at a

particular grade level.

Table VIII

Achievement®* of Preduct Objectives
by Project Students

Scope of ) LGrade ievel
Work # USOE # ~ Objective 3 6 g 12
1 Ic Students will display positive + - NA NA
attituc: toward themselves
1 Id Studeni.. will recognize that social, NA NA + -

ecornomic, educational and cultural
forces influence their development

2 IV s Students will know the major duties + + + -
and required abilities of different
types of paid and unpaid work

2 IV b Students will know differences in '+  + NA & NA.TTTTTT
conditions and life styles7§ssociated
with different types of paid ard
unpaid work L

2 IV € Students will know entry require- NA + + -
ments for major types of paid and
unpaid work -
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Table VIII

(Continued)
Scope o fGrade Level
Work i# USOE # Objective 3 6 9 12
3 V ¢ Students will be able to identify, NA NA + -

locate and utilize sources of
information to solve career
decision-making problems

3 V e Students will know the steps tao T NA + -
be tak=n and the factors to be
consi.ered in career planning

3 v f Students will demonstrate active NA NA + 0
irivolvement in career decision-
r :king

4 VIII tudents who are leaving the NA " NA NA +

formal education system will be
successful in being placed in a

paid occupation, in further education
or in unpaid work that is consistent
with their career decision

5 NA The extent to which the number and NA NA + +
type of job preparation opportunities
have heen expanded ¥or young people
in grades 10~14

6 NA The financia; resources trom Project Director's
Section 142 (c) of Part [ of Report
P. L. 90-576

*Parcent of applicable objectives totally achieved 100% 75% 100% 25%

CONCLUSIONS AND RECOMMENDATIONS

The major caonclusions substantiated by test data and evaluator
observatioﬁs during tﬁe seccnd year ﬁf operationrﬁere:

1. The project achieved all of its product objectives at grade
levels 3 and 5.

2. 75 percen:i of the product objectives were achieved at €he 6th

grade level and 2% percent at the 12th grade level™
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7. An appreciable number of teachers were motivated, trained,
and supported.

4. At least 3B teachers (700 students) have made Career Education
a part of their educational philosophy and .4ssroom behaviar.

5. The community and parents have been involved in the Career
Education effort.

6. The dissemination of project results, materials, and philosophy
has been successful.

7. The 5inger Vocational Evaluation System has been well received
by the moderate number of students using it.

8. The ninth grade experiences program has significantly increased
its student capacity through scheduling improvements. The students are
gernerally favorable while the APVTS staff is somewhat reserved in its
endorscment of the program.

S. Five Career Resource Centers have been established, often as
a result of successful proposal writing by project staff.

16. Given the §ize of the staff and severe financral limitatiens,
the proje = has beenhvery successful.

11l. The short interval between pre and post tests (5 monihs) and
their dubious content validity reduced the probtability of signifirant

gains. The fact that significant gains were observed is very commendable.



While the objectives and meassurement instruments were similar during
the cecond and third years, the first'year's evaluation activities were
somewhat differert. This iz dus primarily to two evenis:

(1) A change in third partv evaluators with concomitant differences

in orientation, philosophy, etc.

(2) The directive by USDE issued before the second year of operatiéh

which required all Part D projects to increase their communality
of objectives and instruments.

The major instructional product objectives for the first year and the

extent to which they have been achieved are as follows:

Objective Achieved
1. At least 80 percent of elementary students can name Partially

and Zescribe the occupation or job of their parents.

2. At least 80 percent of studenis accurately identify Partially
Jobs which occur in their schools and communities.

3. Eighty percent of students indicate belief that all Yes
job levels are important.

4. GEighty percent of students indicate belief that Job No
sotisfaction is impertant.

). 9ixty-five percent of involived (treatment) 6th, 7th, No
8th @nd 9th yraders will score =bove the mean of the
non-involved (control) group 1ndlpat1ng greater

Career awarenesc,

6. Involved 6th, 7th, Bth and 9th grade students will No
exhibit more positive attitudinal perceptions tnan
gtudents in non-treatment (control) gruoups--indicating
career education activities and student maturation.
Sixty-five percent of involved students will score
above {he mean for non-inveclved students.

f. Nirmety percenit of 9th graders participating in Yes

apprenticeship programs will exhibit positive
feelings toward experiences and information gaired.
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8. Sixty-

Objective Achieved

five percent of those high school students No

involved i., special career~related learning experiences

will s

core above mean of non-involved students.

9. Students in grades nine through twelve participating No
in special career-related learning experiences will
indicate greater diversity of source of information
than those not participating.

Examination of the evaluation data over the three~year period

indicates:

(1)

(2)

(3)

First year energies were largely expended in getiing the
project organized, orienting project staff and teachers and
identifying effective project activities. Few of the
instructional objectives were achieved due to diffusion of
effort, psychometric and design problems.

Despite a serious cutback in personnel and tunds, the project
was very successful in achieving its instructional objectives
during the secénd year of operation. The project has gotten
over its initial problems of focus and organization and was well
on its way to beirg an integral part of the curriculum of those
schools in the APAVTS service area.

Lack of support by several LEA's and a further reduction in
funding level prevented the attainment of the success promised
in the second year. The project had to restrict its activities
to Holy Name School. and Portage Area Schools. Tt was very
successful in:Holy NameASChool, but partially successful in
Portage area. A graph of project success might Took 1dike:

the so0lid line that follows:
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GRAPH 1

Three-Year Progress of Project

U - -
4
C
C Some 3 —
E e
2
5]
5 Little 1
First Year Second Year Third Year

The dotted lirme indicates the degree of success which the project was
capable of bad funding, LEA cooperation and staff level been continued
at a first year level.

Under the ecircumstances, the overall three-year progress of the

project has been satisfactory.
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CHAPTER V1

Conclusions, Implications and Recommendations

A. General
1. Process

As discussed and defined in Section A-1 of Chapter
IV, this chapter will follow a format based on the
five major process objectives for the project.,

2. Product

As discussed and defined in Section A-2 of Chapter
IV, product objectives are discussed in Chapter V,
Third Party Evaluator's Report. 1In addition to the
Third Party Evaluator's testing program, first year
activities included a test development program by
project staff for career education objectives for
students and teachers in grades (1-12). Because of
the reduced funding for the second and third project
years and immediate cutbacks during the first year,
the test development program was stopped before com-
pletion of first year activities. Results of the
test development, as far as it went, are thoroughly
documented in the first year project interim report.
In summary, both teachers and students exhibited
definite changes, positive or negative, .on all test
instruments, as a result of career education activi-
ties.

B. Elementary Grades - Career Awareness

1. Conclusions

. A "reality bound" program of Career Awareness has
been developed and implemented that provides to
elementary students and their teachers the oppor-
tunities to observe many of the actual materials
and equipment utilized in the world of work,and

. An educational continuum, grades (1-5), has been
developed wiiich offers opportunities, information,
and experiences to students at all grade levels

- designed to make students aware of the wvarious
occupations, relationships between occupations, and
the important role that chosen careers play in their
personal, social, and economic lives; and provides
sufficient information commensurate with student

level and ability for developing decision making
skills.
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Discussion

Most of the above mentioned opportunities occurred
through the utilization of the curriculum infusion
strategy of Career Education implementation. Possi=-
bilities exist for the entire community to become

a teaching resource. A method of integrating class-~
room subject competencies with actual world of work
activities and personal interest and abilities has
been developed, field tested, and implemented.

These opportunities can occur either in the form of.
field trips by the students to the AVTS, the compre-
hensive high school, or into the community in general,
or in the form of visits to the classroom by resource
persons from the community, including students or in-
structors from the AVTS or comprehensive high school.
In support of these supplementary activities to
curriculum content, a complete set of objectives,

procedures, guidelines, and instructions for devel-

oping curriculum units in Career Education has been
developed and disseminated to classroom teachers.
Career Resource Centers have been established, pri-~
marily for teacher use, in support of Career Aware-
ness activities.

Lines of communication and procedures have been
identified and developed among the elementary, mid-
dle and high schools, the AVTS, and the community

so that '""field trip" type activities can be continued
within the existing school organizational structure
without the continuing assistance of project per-
sonnel. Through a combination of teacher workshops,
in-service activities and project staff assistance,
teachers were oriented to the Career Education con-
cept.

A curriculum packet containing teacher created.
curriculum units was compiled and disseminated to

all participating instructors. The instructors train-
ed by project personnel can now continue "curriculum
infusion'" type strategy with little or no continued
support by Career Education project personnel.

Recommendations

. That curriculum development with a shift in em-
phasis to Career Education should be system-
amatically continued with small manageable
groups of teachers in the form of workshops
or released time meetings,

That teachers trained in Curriculum Infusion
be encouraged by school administrators to con-
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tinue Career Education activities,

That project trained teachers be encouraged to become
Career Education team leaders responsible for train-
ing several non-participating teachers each in the
methods and procedures of Career Education,

. That appropriate incentives be provided to Career Ed-
ucation team leaders and other participants to encour-
age further development and implementation of Career
Education activities,

- That the appropriate resourges should be provided
and/or made available to enhance the infusion of
Career Education curriculum units into classroom in-
struction. These resources include CRC's and other
learning stations within the school, as well as those
available in or from the commumity, and

That whenever out of classroom activities are utili-
zed, they should be warranted by curriculum content:,
be well plammed, and include both preparation and
follow up activities.

C. Middle School Grades - Career Exploration

1. Conclusions

A '"reality bound" Career Exploration program to
2llow junior high or middle school students to
obtain actual "hands-on' experiences in the ex-
ploratory sense in the various occupational clus-~
ters, and to make available to students sufficient
information and experiences to allow them to choose
a general direction in which they wish to pursue

an occupation has been developed and implemented, and

The Career Exploratrion segment of the total educa-
tional continuum, K-12, offered opportunities, infor-
mation, and experiences to students in all grade
levels so that they may be made more aware of the
various occupations, relationships between occupa-~
tion, and the important role that chosen careers

play in their personal, social, and economic lives;
and provided all studenis with sufficient infor-
mation commensurate with their level and ability

for developing and practicing decision making skills.

2. Discussion

Opportunities for Career Exploration occur in several
forms, as follows:

. Curriculum Infusion activities, as described
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for the elementary grades component,

. Field trips to the AVTS, the comprehensive
high school or into the community in general,

. Visits to the classroom by resource persons
from the community, including students from
the AVTS or comprehensive high school,

. Career Resource Centers (CRC); which were
developed to be more student oriented than
the elementary CRC,

The Singer Vocational Evaluation Carrels, and
Club activities.

Through a combination of teachers workshops, in-
service activities, and project staff assistance,
teachers were oriented to the Career Education con-
cept.

In addition, a complete set of objectives, procedures,
guidelines, and instructions have been developed and
disseminated to classroom teachers for:

developing curriculum umits in Career Education,

. establishing lines of communication among the
elementary school, middle school, high school,
the AVTS, and the commumity, and

continuing field trip type activities within
existing school organizational structure with-
out the assistance of project personnel.

It is felt that the Singer Carrel program does have
promise and can be developed into a broad, meaningful
experience of value to all middle school students.
However, the program implementation led to identifi=-
cation of some modifications necessary to meet pro-
ject objectives. These were:

. The directions were not always clear, necessi-~
tating supplemental direction,

. Quality of equipment provided was inadequate
for level of usage with this age child, requir-
ing extensive replacement and maintenance,

. Some of the products resulting from carrel tasks
were not viewed as functional by these children
resulting in redesign of these tasks, e.g., the
"bag!" made in the needle trades station was too
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small and poorly designed for student usage,
therefore a larger bag was designed which pro-
vided opportunities for re-definition of tasks

resulting in a book bag actually used by child-
ren, and '

- The length of time required for carrel comple-
tion was longer than most existing school sche-
dules allow, resulting in special schedule
arrangements (Appendix IV-S?.

3. Recommendations

+ That curriculum development with a shift in em-
phasis to Career Education should be systemati-
cally continued with small manageable groups of
teachers in the form of workshops or released
time meetings, ,

. That the appropriate resources should be provided
and/or made available both to the teacher and the
individual student, to enhance the infusion of
Career Education Curriculum Units into classroom
instruction. These resources include CRC's and
other learning stations within the school as well
as those available in or from the community,

. That whenever out of classroom activities are
utilized, they should be warranted by curri-
culum content, be well planned, be keyed to the
individual student's interest, aptitude, and
abilities, and include both preparation and
follow up activities, '

. That the Singer Carrel Component of the Career
Education program be made an operative part of
the regular school program,

. That learning stations with commumity input and
orientation should be developed, and

. That related guidance fumctions should be identi-
fied and cooperative efforts between Singer Carrel
staff and guidance personnel be cultivated.

D. Secondary School Grades - Career Preparation

1. Conclusions

. A "reality bound" Career Preparation program to
allow 9th grade students to obtain actual '"hands-
on'" experience in the exploratory sense in the
various occupational clusters and to obtain suffi-
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cient carcer informatiorn to allow students to
choovse a general diveztion in which they wish
to pursue an occupatbion has been developed to
thie Level of becowing an operational part of
tie existing school sciivities,

. A step toward helping students more efficient-
ly utilize the p1ucﬂmelt sexvices has been taken.
Much carecr information and career e pbrlence in
addivion to regular school programs have been pro-
vided Zo 9th grade studonts,

Scyments of several Caraey Preparation programs
were cxplored and the goal of integrating both
home schoel and AVTS curricala in grades (9-12)

Lo provice Og~ugational preparation for a variety
of occupational arcas commensurate with the stu-
dent's inserest and ability was only partially met,
and

. Another step has been accompllshed in the develop-
ment of a total educational continuum, K-12, offer-
ing opportumities, information, and experiences to
students so they may be made aware of the various
occupations, relationships between occupations,and
tne important role that chosen careers play in their
personal, social, and economic lives.

Discussion

As is the case mationally, the secondary level com-
ponent of Careex Education was the most difficult

to implement and had the least number of successful
act1v1t1es. This problem was identified during the
first project year; however, with the approximate
46% redug“lon in fund ing for the second and third
project vears, there were limited resources to ad-
dress the prob lLW The recommendations made by the
USOE Project Pregress Moniltoring Teams and the Third
Party Evaluators that project acf1v1t1es in the sec-
ond and third vears be dirccted toward fewer activi-
ties in more depth in areas of high potential for
success suggested to project staff that areas other
than becondary level activities be pursued. In fact,
no secondary level activities were conducted during
year three under direct control of project personnel.

The Carcey Experionc~c progvom is one that has been
shown to be of wvital Ampuhtnnge to students at the

9th grade level apd can boe casily cxpanded to grades
8, 10 and 11 becsuse this is the time when they are
called upon to decide wm oa Yrrack! or curriculum co
follew, usually for the yemainder of their high school
carcers. We feel that since this is a decision that
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may well affect the remainder of their working life
and related life style, much assistance should be
provided to ensure that students will have the op-
portunity to make a realistic choice. It is also
worthy of note that the Career Experience program may
be participated in by cooperating school districts

at nominal cost. '

3. Recommendations

. That the Career Experience program become an
operative part of each participating school's
guidance and instructional program throughout
the school year as a true apprenticeship pro-
gram and not merely one more orientation pro--
motion,

. That a community component of the Career Ex-
perier. be created and implemented by parti-
cipaiiry school personnel,

. That appropriate. pre and post activities be
cultivated to make this experience a meaning-
ful one in terms of orientation and under-
standing of the world of work, trxruely a career
exploratory activity,

. That curriculum development with a shift in
emphasis to Career Education should be encour-
aged and systematically pursued with small
groups of teachers in the form of workshops or
released time meetings, and

- That the appropriate resource should be pro-
vided and/or made available both to the teacher
and to the individual student, to enhance the
infusion of Career Education Curriculum Units
into classroom instruction. These resources
include CRC's and other learning stations with-
in the school, as well as those available in
or from the commumity.

E. Post Secondary and Placement

1. Conclusions

. Graduate and undergraduate students in Education
have been successfully involved in Career Education
activities involving both public and private ele-
mentary and middle school grade levels,

. A successful beginning of a cooperative effort
with the military to relate civilian. and military
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occupations was initiated,

. A placement coumselor and two cooperative educa-
tion instructors hired by the AVTS were oriented
to the Career Education concept, and

. No significant Post Secondary or Placement acti-
vities in and of themselves have been successfully
concluded during the course of this project.

2. Discussion

As discussed above under the secondary schoocl com-
ponent very little activity umnder the direct control
of project staff was conducted in the post secondary
and placement component during the second and third
project years because of reduced funding.

Cooperative education and placement are usually two
operational functions of an AVTS. The Career Educa-
tion project staff had some input into these two
areas by working with the professional personnel
involved. The floating community college concept
described in the original project proposal has yet
to become a reality -as of the project closing date.

3, Recommendations

. That the involvement of graduate and under-
graduate education majors in Career Education
in the public and private schools be continued
as a means of infusing new ideas into the edu-
cational system,

. That a systematic set of plans and procedures
should be developed for incorporating Career
Education into post secondary education,

. That school district persommel should continue
to work in the areas of placement and coopera-
tive education for all students, and

. That development of the very promising pro-
gram with military be continued.

F. Total Career Education Continuum (K-12)

1. Conclusions

A continuum for classroom activities in Career
Education was designed and implemented to varying
degrees of success, as described in the foregoing
section,
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. The elementary and middle school components were
very successful,

- The community has been successfully involved in
Career Education activities primarily through
Parent volunteers and resource people,

. The approach of guidance persomnel developing the
Career Education Continuum is a valid concept,

. Dissemination activities were successfully carried
out at the national, state, and local level, both
through large conferences and through district by
district personal contact, and

. Parents were successfully involved in Career Edu-
cation activities at the elementary and middle
school grade level.

2. Discussion

Career Education activities cannot be isolated in

the schools; total community involvement is needed.
This philosophy is perhaps best presented in the
minority report submitted by this project's director
and Dr. Lewilis M. Abernathy, at the National Career
Education Conference, Dallas, Texas, 27-30 January
1975. The report is included as Appendix VI-1 of the
second year interim report.

3. Recommendations

. That school districts considering the imple~
mentation of Career Education activities
should employ the appropriate guidance and
counseling personnel,

. That community involvement, and most parti-
cularly parents, be encouraged in Career
Education activities,

. That dissemination activities be continued
as a '"'two way street'", i.e. internally de-
veloped Career Education curriculum material
be disseminated within the school districts
and materials obtained from outside sources,
be disseminated among the participating
districts, S

. That a contact person be designated in all
participating schools: to provide or ob~

tain resources; provide leadership in staff
development; and act as a liaison between
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the school, community, resource staff and
administration,

That every attempt should be made to strength-
en the secondary component in participating
schools especially through the infusion of
Career Education concepts into the on-going
curriculum. (Infusion strategies discussed
in Chapter IV.) The above in¥fusion could be
enhanced by a level of administrative support
similiar to that currently evidenced at some
elementary and middle schools, and

That a Career Education Advisory Committee

(or committees), needs to be established. The
structure of this committee (or committees)

can be vertical within a particular school
district. The committee (or committees) should
include a parent representative, business
community representative, school administra-
tive representative, teacher representative,
reacher education representative and student
representative.

G. Extermal Analysis of Admiral Peary AVTS Career
Education Activities, 1971-19

This section was prepared by the Third Party Evaluators
and is presented as a separate section beginning on the
next page.

An additional external analysis is presented in Appendix

VI-1l, "U.S.0.E. Three Year Project Progress Monitoring
Team Report'.
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G. External Anaij;sis of Admirat Peary AVTS
Career Education Activities, 19/71-1976

A THIRD PARTY VT~ ACTIVITIES

1¢

ER-NDA has been involved with the APAVTS Career Education Projects
since 1972. As thiia party evaluators, we have been compelled +to restrict
our comments to those supported by hard -data and relevant to the evAluation
design. The Project Director has given us this space in his final report
to express our views in a more subjective or impressionistic manner. Our
overall judgement is that the Project has resulted in significant
improvements in the.Career Education activities of those school distri;ts
in the APAVTS service area. These improvements were badly needed since
the service area is characterized by out migiation, unemployment and
underemployment.

The major positive and lasting outcomes are as follows:

(1) Curriculum Infusion

—

Through materials development, teacher workshops and one-
to-one teacher support, the Project hés produced dozens of
teachers yho are continuing to infuse Career Education into
their curriculum. This is a very commendable legacy.

(2) Curriculum Resource Centers (CRC)

Through the efforts of project staff, CRC's have been
established in most LEA's. These CRC's are viable and

will continue to support the Career Education activities.
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(3)

(4)

(8)

Increased Career Awareness

Interviews with students and teachers indicates that both
groups have increased their awareness of self-appraisal, job
analysis, problem solving, environm:ntal aspects, etc. Large
numbers of students and teachers, as well as parents, are more
Career Education consciour 73 a - 1t of Project activities.

Counseling/Career Education Articutation

Project staff have been very successful in helping district
counselors inculcate Career Education into the individual and
group counseling process.

Development of Hands-on Experiential Orientation

Since the start of the Project, the schools have accepted
the concept that students should have real or simulated
experiences with occupational environments.

Continuation of Task Sheets

The APAVTS has decided to continue the use and development
of task sheets initiated under the Part C Project.

State School Spinoff

The Pennsylvania State Schools for the Handicapped at Cresson
and Ebensburg have adopted many of the Project's outputs

in developing a special Career Education project for their
population.

Movement Toward Behavioral Obijectives and Accountability

Those school districts associated with the Project have been
impressed with its emphasis on behavioral opbjectives,
measurement and accountability. The schools are changing

their arientation to'include thase caoncepts.
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(9) Individualization of Instruction

Project activities have stressed the importance of the
individual and the need to design the prugram accordingly.
Participating LEA's have gradually increased the commitment

to individualized instruction.

(10) Ipncreased Parent and Community Involvement

The Projert hn~ always involved parénts and community members

in its 2 _va. The Career Education Fair at HoXy Name

School (thxs.. .ar) and the parent volunteers at Central
Cambria Middle School (secqng;year) are excellent exampies.
This philosophy of involvement is new to the area and is

a very important lasting benefit of %he Project.

This list is ndt‘exhaustive, but does serve to illustrate the
lasting changes which the éroject has heen able to make in its service
area. The Project staff are to be commended for the improvements they
were able to effu:* despite severe difficulty. The major problems they
encountered were:

(1) A Difficult First Year of Operation

Any Project has difficulty during its first year refining its
purpose, techniques, structure, etc. This situation is compounded
when dealing with a consortium as the APAVTS Project was. There
were communication problems between the staff, Project Director,
APAVTS administration and the Superintendents oflthe participating
LEA's. This confusion led to some improper activities sequencing

(field trips before orientation) which had to be rectified.

111

101



(2)

(3)

(4)

Severe Reduction in Staff and Money

At the end of the first year, the Project had largely rectified
its initial problems. Things were once again disrupted when
support cuts of almost two-thirds were made. This again caused
an agonizing reappraisal and an;attempt to allocate limited
resources cver all LEA's. This proved impossible and the
Pfoject was forced to concenfrate in Portage Area and Holy

ls. The displeasure of i1ihe non-involved schools was
ubvious.

Turnover in LEA Superintendents

Of the six superintendents (5 public, 1 private) involved in
the original proposal, only two were still in office at the
Project's termination. This caused significant problems in
commitment and Project coherencé. Significant resources
were'expended trying to keep new superintendents aware of

Project activities and philosophy.

The Use of APAVTS as Sponsor

The use of APAVTS as the Project sponsor caused geveral
difficulties. The administrative structure of APAYTS, as

that of most cénsnrtia, is multi-iayered and cumbersome.
Decision-making power is diffuse and response time is generally
slow. Teachers and adﬁinistrators in the participating schools
often viewed the Project as a Vo-Tech activity with a consequent
confusion of Career Education and. Vocational Education. In
addition, many of these teachers view the Vo-Tech school as
academically inferior and any project emanating from it as

suspect. This problem was compounded by their perception
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(5)

(6)

(7)

that the Vo-~Tech School was attracting students whose loss
might cause lay offs in their own districts.

Second-Year Difficulties with one LEA

The Project logically decided that severe funding cuts required
a concentration of their resources during the second year.

The ninth grade in a single LEA was selected and plans were
made to develop a model Career Education program at this site.
After several months of planning and disagreement, it became
obvious tha' lhe Project Director and the LEA Superintendent
were irreconcilably different in their iﬁterpretation of the
Project's graﬁt conditions. The end result was several months
of lost effort since the Project was forced to relocate in a
different district.

Last Year Project Syndrome

The last year of any Project uéually produces some indication
of participant withdrawal. They are reluctant 4o have a
psychological or temporal commitment to a Project which will
disappear. This phenomena is more acute in a consortium and
most acute in a consortiv which has ;ittie or no chance of
being ab&erbed by a larger entity.

The Butside Influence Problem

The school districts making up the consortium are traditional,
conservative and dominated by persons bﬁrn and raised in the
area. QOutside influences such as this Project are viewed with
suspicion and hesitance unless local people are in key roles.
This reluctance was never fully dissipated since the key Project

staff were imported iﬁgb the area.
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Despite these difficulties, the Project staff accomplished a great
deal. The effect of the Project on the LEA's is real and lasting. The
credit for accomplishing so much with so little despite multiple impediments
goes directly ta the Project staff. They persevered in the face o% great
difficulties and stayed with the task until the last day. There was no
general staff exodus during the third year which often occurs with
terminal projects. They were few and they did much with little. Career

Education in the APAVTS service area is better for their efforts.
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APPENDIX II-1
“" {RD PARTY EVALUATION

DESIGN FOR EACH OF THREE
YEARS OF PROJECT
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VARTABLE

CHART I

Final Evaluation Design for Career Education Projaect

(Pazt D '

plary

Admiral Peary Area Vocational-Technical School

Ebensburg, Pennsylvania

Education Sarvices, Inc.

Waco, Teaexas

ELEMENTARY STUDENTS .

OBJECTIVE

MEASUREMENT AND/OR
OBSERVATION :

DATA COLLECTION
SCHEDULE

e

"Awareness of family

jobs

At least 80 percent of
elementary students
can name and describe
the occupation or job
of their parents

ESI Career Awareness
Questionnpire (248-03)
Personal intexrviews and
staff observations

Prc-:eut'
Sept., 1973
Interview March 1974

Post-test
May, 1974

Awareness of
communlty jobs

At least 80 percent
of students accurate-
ly identify jobs
which occur in their
schools and com-
munities

ESI Carcer Awareness
Questionnaire (248-03)

Pre-test
Sept. ’ 1973

Post-test
May, 1974

Perceptions of im-
portance and satis-
faction with jobs,

80 percent of students
indicate belief that
all job levels are
important

80 percent of students
indicate belief that
job satisfaction i=

ESI Elementary Career
Awareness Questionnaire
(248-03)

Pre-test
Sept., 1973

Post-tesat
May, 1974

important.
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ELEMENTARY-TEACHER OBJECTIVES

MEASUREMENT AND/OR

DATA COLLECTION

YARIABLE OBJECTIVE OBSERVATION SCHEDULE
Level of teacher 1. a. 85 percent of a. ESI Teacher Form Pre test
awareness of the teachers informed (248-01) August-Sept., 1973
Career Education about experiences
program } and materials for Workehop Posr -amt
Carecr Education Tapust, 1u
b. B85 perec.. Lo b, ESI Teacth Chik : sl
teavhers under- (248-01) May, 1974
standiig basice
Career Education
goals
c. 85 percent of ¢. ESI Teacher Form
teachers were able (248-01A)
to describe stu-
dent objectives
d. 85 percent of d. ESI Teacher Form
teachers able to (248-01A)
give example
relating student
objectives to a
unit study for
their classroom
Level of acceptance |2. a. 35 percent of a&. ESI Teacher Form Pre test
of perceived impor- teachers giving (248-01) August-Sept., 1973

tance of Career
Education program

an '"fmportant®
or "very important’
rating to the
basic Career
Education goals

b. Obtain measure-~
ments of teachers
feelings about
project progress
and related
activities

b-l Career Activity
Checklist (RCU #13)

b2 ESI 248-010
Faculty Attitudes

Workshop Post test
August, 1973

Post test
May, 1974

January, 1974

January. 1974

ELEMENTARY TEACHER OBJECTIVES Continued

MEASUREMENT AND/OR

DATA COLLECTION

VARIABLE OBJECTIVE OBSERVATION SCHEDULE
Teacher perceptions 3. 80 percent of teachers| Questions J and'K Post test
about student im- indicate that their ESI 248-01 (revised) May, 1974
provements via Career students can signifi-

Education cantly increase: .
a. their motivation
in school
b. their achievement
in school as a
result of the
Career Education
program
Level of teacher 4. Teacher satisfaction Use of Purdue teacher Pre test
satisfaction with with their own work Questionnaire concerning August, 1973
their own work will significantly morale )
increase during the Factor 2 Post test
) _ school year Factor 6 May, 1974

O
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VARIABLE

General career
awdreness

MIDDLE SCHOOL STUDENTS

OB TECTIVE

MEASUREMENT AND/OR
OBSERVAT ION

DATA COLLECTION
SCHEDULE
+

65 percent of in-

' 6th,7¢th,8th
.+ i grade stu-

dents will.score
above the mean of
the non-involved
group indicating

greater career aware-

ness

FEEt Y

.t 2-Compentency Tesf

Experimental and control
groups
April, 1974

Student self-under-
standing

Involved 6th,7th,8th,

And

exhibit more positive
attitudinal per-
ceptions than students

9th graders will

in nofi-treatment
groups indicating
Career Education
activities aid in

student maturation.
65 percent of
volved students will
score above the mean

for

students

in-

non-involved

CM1

Attitude Scale

Factors 1 and 3 -of the
Competency Test

Experimental and control
groups
April, 1974

Decision-making
process of students

a.

90 percent of 9th
graders partici-
pating in appren-
ticeship programs
will exhibit
positive feelings
toward experlenceg
and information

gained

Student Apprenticeship
Checkliast (RCU #05)

MIDDLE SCHOOL AND SENIOR HIGHFFEACHER OBJﬁsaFVES

November,

1973 through
Ma}'. 197‘.

UREMENT /OR DATA COLLECTION
VARIABLE OBJECTIVE OBSERVATION SCHEDULE
Level of teacher a. 85 percent of EST Teacher Form (248-01) Pre Test
awareness of the teachers informed August-Sept., 1973
Caveer Education about experiences
nrogram and materials for Workshop Post Test
Career Education August, 1973
b. 35 percent of ESI Teacher Form (248-01) Poat Test
teachers under- May, 1974
standing basic
Career Education
goals
“wvel of acceptance a. 35 percent of ESI Teacher Form (248-01)] Pre Test
of perceived impor- teachers giving August-Sept., 1973
tance of Career an "important” or
ducation program "very important'' Workshop Post Test
rating to the August, 1973
basic Career
Education goals
b. Obtain measure- Career Activity check- January,; 1974
ments of teachers | list (RCU)
feelings about EST (248-010) April - High School
project progress (Faculty attitudes) April, May - Middle Schoa
and related
activities
“evel of reacher | Teacher satisfaction Use of Purdue teacher Pre test
satisfaction with with thelr own work Opinionnaire concerning | August, 1973
their own work will significantly morale
increase during school|Factors 2 and 6 Post test
year May, 1974

ERIC
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SENIOR HIGH STUDENTS

MEASUREMENT AND/OR DATA COLLECTION
VARIABLE OBJECTIVE ' OBSERVATION SCHEDULE

General career aware-| 1. 65 percent of those CMI - all scaler Experimental and contr.
ness experience senior high students groups,
and attitude involved in special : April, 1974

career-related learn-

ing experiences will

score ahove mean of

non-involved students
Information and 2. Students in grades CMI Experimental and contr.
experience for self 9 through 12 parti- Factors 4 and 5 of the |groups,
understanding and cipating in' special competency Test April, 1974
decision-making in career related
terms of careers learning experiences CDQ (H. S. edition)

will indicate greater | Total score
diversity of sourcc
of information than
those not partici-

pating
COMMUNITY OBJEGTIV )
%EA&%%EMENTAND/OR DATA COLLECTION

VARIABLE OBJECTIVE OBSERVATION ~ SCHEDULE

Level of parental in- | 1. At least 35 percent off Teacher Project Report | Throughout 1973-74

volvement in Career parents of elementary | Form school year
Education program students will parti-

cipate in the Career
Education program by
at least one of the
following:

a. classroom pre-
sentation about
job

b. assisting with
field trip

c. classroom visit

»

d._other _ _
Parental awareness of | 2. Mcre than 35 percent of ESI 248-01
Career Education randomly selected December, 1973
. concepts parents of school age

children display
positive attitudes
toward Career

Education
Business, community 3. More than 35 percent | ESI 248-01 December, 1973
awareness of Career of businessmen will
Education concepts display positive

attitudes toward
Career Education
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EXHIBIT 11

EVALUATION DESICN
FCR CAREER EDUCATION PROJECT
BRANT #DEG-0-73-5272
FUNDED THAQUGH PART D

OF PUBLIC LAW 9C-576

Project V351012

Su‘.mit:ed to: Dr. Edward Lareau
Project Director
Ebensburg, Pennsylvania

Submitied by: Maztin J.
Ernest L.

15 January 1975

EDUCATIONAL RESEARCH AND LEVELDFMENT ASSUCIATES
28 West Market Strees .
West Chester, Pennsylvania 19383
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The following evalustion design’ was _d:uvelope'd in accordance with the
Scepe of Work Statement relzssed by the Project Director and the eva]:u.aticn
guidelines formulated by D_:v:lop:nEnt Associates, Inc. for the U. S, foic:
of Educetion. The major problems shcountersd weres ©
(1) Severe.reductions in prt.aj!:f:.t funding level with consequent restrictio

of evaluation activities, 'E'mphasis has been placed on student

outcomes or producfcg. }lery_‘feu Tesources are availeble to
_evaluate the eduf::ai:.ionaI. process ,(t:e_at;n.ent) or project management,
(2) Uifferences betwean the ;Bja:tivee prgviously identified by

project personnal._.;éﬁd !:hgs?i:on!:_aip@ xn the Scope of Work

Statement (six) and the svalustien guidelines formulated by

Development Asaof:;'.éi:éx.. Iné(thuty-thzeaf Considerable effort

was expended cro;§ i-éferencing the various sets of objectives and

detami.r}ing the %r'-:laiix:\:'e embhésis';iaé;é énthen;by the ‘project.
(3) The evaluation gL.ii.delines anql»Scc.pa ‘of: wor.:k “S.;:atemnnt were released
too late to be :‘.nccx;pnrgi::! .:}n alsépte.mbax.- to.Haf/ desig_n. This

has forced projects intg evaluating a segment of the year's activity.

Evaluation Questions

The Evaluation questions are naturélly a function of the project's

objectives. The objectives in.tarms o.f student ouicomes are as follows:

Scope of T ' 6xade
Work # USOE# Objective Levsl
1 I'c _ Students will display pasitive 3, 6
T attitudes toward themselves
1 Id “Students will recognize that sociel, 9, 12 -

.. economic, educativnel and cultural
“forces influence their developnent
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Scope of

Work § Obiective

USOE#

Students will know the major dutien 3, 6,5, 12
and required abilities of ciffpsant

types of peid and unpald ark

Students will know diffecances in 3, &
conditions and 1ife styles associzied
with diffezent types cf paid and unpaid
work

? Vb

Students will knda entry reguirements £, 9, 12
for major types of peid and unpeid
wark
Students will be able to identify, 9, 12
locate and utilize sources of
information to solve career decision-
making problems
Studen’s will know the sieps tobe 9, 12
teken and the factars to be considered
in career planning
Students will demonstrate active 9, 12
invalvement in career decisione
making
4 VIl Students who are leauing the formal 12+
edication system will be syccessful in
being placed in a paid occypation,
in further eduzation or in unpaid
work that is consistent with their
career decisisn
The extent to which the nuater and 10 to 14
type of job prepazation cppartunities
have been expanded for young peopla
in grades 10 through 14

The financial resources from Section K o 14
142 {c) of Part D of F. L, 90-576

that were expended at each of the

grade level breaxouts

The evaluation questions are specific i each ohjective and with' the
exception of objectives 4-8 are stated in pze-post, non-control group terms,

For exanple, the eveluation question appropriate to Objective 1 is:
. e
{1) Do students participating in the Cazser [duzation program '
show statistically significant irprovivent in positive
attitudes tciard themselves as measuzed by the Self-Observation
Scalss 8t grades J and 67 '

1L

The objectives and evaluztion questions aze primarily concezned
with student outcomes. The only evaluaiion aciivity dizected toward
Treatment (Prcooss) o ¥orzgement will be ohszrvatizes, cuestionnaires,

tegches legs, etey, fo celerning if educatisnel zctivities previously

mentioned were ectuzlly conducted.

Evaluatio~ Desion

The evalvaiian cesign to be employed with cbjectives L through 3 is
a pre-test, pusi-test nam-control atoup design, Campbell and Stanley1
zefer to it as pre-experinental design #2, It provides manginal |
protection asainst the thrests to internal and external valididy. The
majar reasens for seleting shis design aze as follows: |

{1) Career eduzation activities exist in all schoals to which
the project has access. A non-contaninated control group
cugld net be located within the disiricts,

(2) Lack of lead time prevented the staff from ove:cuming‘a
natural seluctaice o sexve as a.control geoup on the past
of nonedistrict classes.

(3) 4 reduced funding ievel required cuts in the progran's
educational activities. Even if a control group could be
located {unlikely) it would be difficult to justify divnrting
the additional §1,000 required for testing fram progtam
activities to evaluation,

It would be desizable for USDE to fund a study to detezrine normal growth

rates for various pre-post iest intervals on the instruments aporaved by

B e e —

: ‘1Campb:ll, Doneld T, ‘and Stanlay, Julian ., Experinental and Quagie -
Experirental Designs For fesearch on Teaching
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V.

g conrast group of similar ssnic-econsaic Backgrourd children tat insclved
in Career Education,

Objectives 4 and § will be criterion refezenced, The criteria for
Gtjactive 4 s that 60 percent of the responding students (1974 gracuates)
irdicate that -thcy have been sccessful in locating a paid occupation, further

edycation cr unszid work consistent with their career decizion, The criteria

for Objective § is a 20 percent inczease in the nunber and type of job

preparation opportunities for students between the current yeer and the

year preceeding the project,

Otjective 6 consists of allocating all expenses to the grade catsgories

provided,

Data Sources

For Dbjectives 1, 2, 3 and & direct date sources will be employed.
In Otjectives 1, 2 and J current student test data will be utilii:ed. for
Dbjective 4 curzent questionnaize zesperses of & zandom sampie of recent
graduates (1974) and dropouts will be gathered. Objective § will have
questionnaire responses of counselors end Caop-directors as the data

source. The source of data for Objective 6 will be the finencisl records

of *he Project Divector,

Data Collection Insiruments

The data collection instruments essociated with the varicus objectivas

are as fcllows:

Dbisctive
Scepe of
Wotk § UsOE # Instrunant Brade_Level
1 e Self-Ohservation Scales 3,6

1 1d Career Davelopuent Inventory-C 9, it

Scope of

Work # Uane 4 Instrynent Grade level

2 IVa Career Education Questicnnaire 36
Cazeer Development Inventory « C 9, 12

2 Vb Lareer Education Questionnaire L

Z Ve Career Education Questipnnaize  §
Career Developnent Inventory - C 9, 12

X Ve Career Developnent Inventory - C 9, 12

3 Ve Career Development Imventory ~ ¢ 9, 12

3 Vf Career Development Inventory ~ A & B 9, 12

¢ Vil Questionnaize to 1974 Gradustes 124
and Dropouts

5 NA Questicnnaire to Counselors and 10 to 14
Co-op Dirsctors

6 A Exanination of Project's

K to 14
Finencial Records :

ALl standardized instrunents have been spproved for these objectives

by the USOE panel,

V. Samolira Plan

Stratified zandom sampling procedures will ba employed, The

approxinate distriturion of participating students and students 1o be
\
tested by elerentaty schodl is as follows:

Grade 3 Grade 6
Participating Studemts to  Particizating  Studants to
Sthaol __ Students be Tested Students be Tested
toly Namz ki 15 30' 15
Portage 120 40 0 40
Penn Canhria 180 45 150 s
{entral Campria 30 15 90 40
e Totals 360 15 kL
% Sample g .4

B

12



At the w7 iae ie,el 3 zacdem sarrle of 20 participeting stulents
«ill be seie=ied fzus ..o 2f the follo~ing Junior High Schools:

azhasl 1

Bishop Carzol 20 VIi.
Black Lick 20
Cembria Heights 20
Penn Camtria 20
Central Lawbria 20

X,
Portage 20
Total 120

# sample of 1574 graduates and dropouts of similar size and distribution
will be employed for the questionnaire response regquired for Ubjective #
{usoe # vilI).

Participating seniors will be randouly samplad as follows:

Carees Education Activitv Sarple Size Location

Business Students exposed to TIS* S0 Penn Cambria {30)
: Bishop Carrol (20)

Career Aesource Center 50 Portage

Caop and TIS 40 Adniral Peary

Health Field experience and TIS kh) Admiral Peary

TIS only 30 Admiral Peary

Total 200

*Task Instruction Sheet

Dats Analvsis Plan

For objectivas 1, Z and 3 a pre-test, post-iest non-control group
design will be employed. The data will be 2nalyzed by grade level using
the correlated "t" test at the .05 level (two-tailed), The dats will also

be analyzed by strata {school or district). Objectives 4 and S are criteria

refererced and will te handled in that manner.

O

ERIC

Aruitoxt provided by Eic:

Dats Cellection Plan

ek e

The data collection plan is depicted in Table X-B. ERANDA will order,
distribute and score ell tests and Guestionnaires. The tests will be

administered by 2 treined research assistant.

Renortino Pla

The pre-test data will be processed ;snd reported to the Project
Director by February 15, 1975. The firal report will be submitted to the
Project Director by June 15, 1975. Twenty-five (25) copies of the final
report will be provided for whatever -distribution the Project Director
seas fit. ERANDA will make one presentation of the final report to any
local individual or group at the request of the Project Director.
Additional presentations will be st the rats of $100 per man day plus
expenses. In addition to the product evaluation, ERANDA will make
periodic visits to confirm the existence of the stipulated process. Their

will be an exit interview after each visitation to inform the Project

Oirector of any discrepancy while there is time for remediel action.
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EVALUATION DESIGN WORKSHEET

O
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Aruitoxt provided by Eic:

RIC

Releted Data Instru- Dsta
Jusccme Area Outcome Question Eveluation Quastions Dasign Spq;sqg mantation Sampling Apalyses
roreased Jelf) D2 srudents gispley Fvuluation is student {Pre~teat Partic~ {Self-0Observetion Stratified Means, etand-
1A LANESS more positive cutcome oriented. Post-test | ipating|Scules Rundom Semple ard daviatiorns
attitude toward them-|Existence of treatment|Nen-Controlstudents _ correlated "i*
Grade 3 a 115 -
selves? or process aspect ia Group Grace 6 145 }asti .05 1.

g N X 2 - ave
valldate§ via Dusign iwo teiled
obasrvatiors, lagse,
etc.

increesed self) Have studerts Same os above Same as Same ags [Carear Davelop- {Stratified Sams as
N ATENESS incresased ~heir above above |ment Inventory [Rancom Sampls sbova
ceseaition et a5« 120
a4y BE@nomic, Grade 12 = 200
ecucational and
culiural forces
influente thedir
development?
"tnreased Have students Sume as sbove Same as Sama es|Carear EducationStratified Same as
..arengas of ircreased theip abova above (Quastionnairs Rendom Sample sbove
sn¢ knewledge | knowledge regarding Gredes 3, 6 Grede 3 = 115 .
1t wark the major d9t%b§ and Cersar Davelop- Grade 6 o 145
' redquired abilities Q a
: of different types of ment Question- |Grads % « 12
: 0iid and uneaid ork? nairs Scele C |Grade 12 = 20(
! une v Gradea 9, 12
{'necreased . | Have atudenta Same as abave Same as Sema os|Career EducationStratifiagd Same as
cwwaruncss of | ii-creaaved thsirx ) above shove |Questionneirs |Rendom Sample sbove
ing knowl:dga :nﬁtlfdgc ?rl ) Grade 3 = 118
bout wor 1t tarences in w?r Grade 6 = 145
conz. '.ons and life
uiylug associated N
' wits zzffarent types
i of p.2o and unpaid
| work’
! L
fncreased Have students Eveluation is studant |Pre~-teat |Pertic~ {Carser EducstiodStratifiad Meaans,
wwareness of |increased their know-] outcome orianted. Post-test [ipating [Questionnaize [Random Sampls lstendard devi-
wnd § f £ t - « -
nd knowledge ledgg of entry Existence of tresatment|Non Controletudants Grade & Grade 5 = Lug’ti°”"
.19cut work raquirements for or process aspect ie Group Carsar Davelop- correlated
najor types of paid validated via ' Deaign * . "tY test
and unpaid work? obaervations, loge ’ ment Inventory (Grads .9 . 120 0S level
’ o v 1038, Scale Grade 12 » zag* = “B¥0
‘ Grades 9, 12 we te
~ .reased Have studenta i Sama as shove Sams es Sama as [Career Develop- [Stratified Seme =8
erear ~.ncreased their sbowe above ment Inventory Random Sampls above
SLi3is0- i 23ility to (a) ident- Scales C R
xrg Skills | -°;, (b) locer=, and g“‘:“ o Eg? -
i 2} utilize scurces race-<< =
{ =7 informatior to
solve carzer docisionk
making problems?
ncreasec “ave students - - Seme as aboue: Seme as |Seme as [Carser Davelop- [Strativiad { Same s@
sresT creased their krow- asbowe above |munt Irventory [Random Semaia{ abova
erzs - ied f REtEst 5 -
iezsaon . e ge‘o the ?/ s to Scale Grade 3 . 120 _
axirg Skalls | be taken and : Srade 1= o]
factors to be a 12w .
cansidesss .- Lxmoes
planning?
—aased Have stucmrc: Same a5 above Same am Same as [Cormer Develop- [Stratisse Same as
" increased heir above asbove |mant Inventory [Rendomsimmpis above
;ion- active irvalvement in Scales A & B .
k.ng Skills | career deczsign Grade o :
making? - Grade 2= .= 207 .
128
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EVALUATION DESIGN WORKSHEET

£ Student - Related Data Instru-
.4 Cuicone Azea  Outcome Question - Evaluation Questions  Design Sources  mentation
|II Placenent A, How meny students| Base line data s to |Criterion {1974  |Questionnaire
‘have been placed or | prior years is not  |Referenced|graduate
ere engaged in furthef available. We have and
education and how doep therefore criterion dropouts
this compare with referenced this
orior years’ objective to be that
B, How many students 15 of th? rgsponding
have been placed in s students indicate:
paid occupation, and | g, they are placed in
how does this compare|¥grther education or
with prior years? enployment
i [Cl Of those placed | b, they consider this
| in (a) further placement to be
| education, and (h) |consistent with their
. employnent, hiow many |career plans
- consider the placement
o to be consistent with

their career plans?

D, Of those not
placed in further
education or in @
paid accupation, how
many are engaged in
(a) unpaid work
consistent wit their
carzer plang, =nd how
does this conoize wit
LpricT veassl

Stratified

Random Sample

N =120

Data

Sampling Analyses

Percentage
for each
Iesponse
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18

Coomenis

The foilowing evaluation design was develuzed in accordente with the

grant application zeleased by the Project Director and the evalyaticn

guidelines formlateq by the U. 5. Office of Edweation,) The najor problens

encountered were:

(1)

{2)

Severe reductions in project funding ievel with consequent
restriction of evalustion activities. C[mphasis has been placed
on student outceres or praduct§. Very few resources are
available to Bvalyade the educational process [treatment) o
project management.

The nted to develop an valuation dasign‘figid enaugh to
detect treatme-y effect yet flexible enough to acconmodate o

dynazic, changing project.

. :valuation Questions

The Eveluation questions are naturally o function of the proiact's

ohisttives, The obiectives in teomn of student cutcones are as follows:

LS

1

Objective Grade Level

Students will display. pasitive attitudes § 8,9
toward themselves

Students will secognize that social, economic, 8, 9, 12
educational and cultursl forees influence
their developaent

Students will knov the asjor duties and 89 1
tequired abilities of different types of paid
and unpaid wotk ’

Students will know differences in conditions and 6
life styles assaciated with different types of ‘
paid and unpaid work

’

" Hoyt, Kenneth B., Eyaluation of Carser Educetion am the Lo (Draft),

WOE, Washington, . C., 1975,
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FRICHS

Aruitoxt provided by Eic:

Obiective Grade Level

(Eoc

5 Students will know entry requirements 6,89 12

foz major types of paid and unpaid work

b Students will be able tp identify, locate 8, 5, 12
and viilize sources of information to solve
tareer decision-naking problems

1 " Students will know the steps to be taken 89 12

) and the factors to be considered in

tarter planning

- Students will demonstrate active involvement 8, 9, 12
in carter decision-making

5 Hudents who are leaving the formal education 12
. system will be successful in being placed in

¥ paid oecupstion, in further educaticn or dn
unpajd work thet is consistent with their
tereer decision’

10 The extent to whith the number and type of 9 to 12

job preparetion opportunities have been

exparded for young people in grades § through 12

11 The financial resources from Section 142 {c) K to 12

of Part D of P. L. 90-576 that were expended
at tach of the grade level breskouts

The evaluation questions are specific to each abjective and with the,

exception of objectives 9-11 are stated in pre-post, nomcontrol group terns.

For exanle, the evaluation question sppropriate to Objective 1 is:
(2} o students partitipating in the Caeer.Education program
show statistically significant inprovemsnt in positive
attitudes toward thewselves o3 mpasured by the Self-
Appruisal Inventory at grades €, 8 and 92
The objectives and eveluation questions are primarily concerned with ,
student outcomes, The principal evaluation sctivity directed toward
reatnent (Process) or Management will be observations, questionnaires,

teacher logn, otc., to deterning if educational activities previously

nentioned wese actually conducted. In addition, questignnaires will be

. edninistezed to deterning effectivensss of M) In-sepvice sctivity, B) Singer

(arrels, [) Community Tnvolvement and D) Career Informstion Centers.

2

i1, Evaluation Design

The evaluation d8sign to be enployed wiéh objectives 1 throygp § s
a pre-test, post-test non-control group design. Campbell and Stantey’ sefer
to it as pre-experinental design §2, It proyides narginal protectigy
against the threats 10 internal an extasma) yglidity. The major £p250N5
for selecting this deSign are as folloys:

(1) Career educhtion activities wyist in 831 schools to whicy the

project hes ceds, A nomcontaninated control group coyyd
nat be Jocated vithin the di;t:i:tn.

{2) naturél tlyctance 10 sexve a5 2 contzol group on the part of
nen-district classas,

{3) Uinitsd funding lcvgl sequired cuts jn the progran's eudeqiions)
aMﬁm&EmuhcmmumwwMDnmmdMMﬂm
it vould be difficult to jestify divesting the dditiony) fyngs
tequized for testing from progran activities to evaluatipy,

14 would be desiseble for USUE to fynd o study to determine nogmal gronh

rates for vatious P;”Pﬂlt test intervaly on the irstrunents PProyad by
its panel. In this ¥2Y eny project's pre-post gains could be conpyreq to
a contrast group of siP{lar Sovibeseonunc background childzen not jpyplved
in Career Education.

Objectives § and 10 will be criterinn pfapenced. The critexiy for
mmmsnmuﬁanHmmmmpmmnmnwmm.
indicate that they have been sucewsful in locating @ peid occupatipy, %urther
eMMmummWﬂmmmnmmmwmwmmmm#&Mn

fm' Objlcti\lﬂ 10 i’ [} 20 pBTCEnt incrgaae in the nmber’and type of joh

-+~ oupbal; Donatd Y. and Stanlay, sy1iaq | Eiphsinental and Qusi-
Exparimental Desians fO2 Research on Teuehin -
. e ey,

134
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preparataon BPPOrLunitibs fur §1u0LMAs LELaLEY tRR LT

Objective ‘ :
3 A Usat - Instrument Grade Level
«1; y ar nr ula -
Dbjective 1) consists'of allocating all expenses to the grage categories § fuestionnaire to 1975 Graduates 12
gnd Dropouts
provided: 17 Ques:ionnaire to Counselors and
So-op Directors
5 ] )
L. Data ot 1 Exanination of- Project's

! For Objectives 1 thzough § direct data sources will be employed, Finencial Records

In Objectives 1 through 8 current scudent test data will be vtilized, for ‘
hORJeesy 9 . ALl standardized instruzents have been approved for these ohjsctives by

Cojective § curzent questionnaise sesponses of @ randon sample of recent the USCE pan,

graduates {1975) will be gathered, Objective 10 will have questionnaire

vespunses of counselors and Coop-directezs as the data source. The source V. Sompling Flan,

f dats for Dbjective 1) will be the financial records of the Project Stretified zandon sampling procedures will be enployed. The

approximate distribution of participating siudents and students to be

Lirector.
tested by elementary school is as follows:

IV, Data Collestion Ingtruments

- Taroet Sthoal Grade Population Sanple "
.- The deta coilection dnstruments associated with the various objectives ,
a Portage 6 i 50
g are as follows: _
Holy Newe B ‘ 60 60
Objective
US0Ef instrunent Grage Level Portage 8 ‘ 100 50
o 1 Self-Azpraisal Loventory 6, 8,9 . Portage ' g 100 50
2 Career Developrent Inventory - L 8, 9, 12 Portage 1 o1 50
1 Cazeer Education Questiomneize § Adrire) Peazy? 12 200 50
Career Deveioprent jnventory - L &, ?, 12 ' 660 . .
R
4 Career Egucation Questionnaire § Dojectives 3 and 10 only
, Swple = 478
§ Career Education Questionnaire 6
Career Develoonent jnventory - L B, 9,12 .
b Career Developrent oventory - € B, 5, 12 VI, Dete dnalvsis Plan
, Career Developmaat Inventory = E 3 1 For objectives 1 through 8, @ pre-test, post-test non-cantrol growp
A0t - (]
D Lozt Dvelopnt Tventory - 445 8 ‘9 2 design wiil be amployed. The date will be analyzed by grade level using
ra

-

P ‘ '




VII.

IX.

-

the correlated "t" test at the .05 level (two-tailed). The data will also
be analyzed by strata (school or distriect). Objectives 9 and 10 are criteris

refererced and will be handled in that manner.

Data Collection Plan
The data collection plan is depicted in Table X--B. ERANDA will order,
distribute and score all tests and questionnaires. The tests will be

administered by a trained research assistant.

Reporting Plan

The pre-test data will Se processed and reported to the Project
Director by December 15, 1975. The final report will be submitted to the
Project Director by June 15, 1976. Twenty-five (25) copies of the final
report will be provided for whatever distributigpfthe'Project Director
sees fit. ERANDA will make one presentation of the fimal report to any
local individual or gréup at the requesteof the_PrOjecf Director.

Additional presentations will be at the rate of $100 per man aay plus
expenses. In addition to the product evaluation, ERANDA will make.

periodic visits to confirm the existence of fhe stipulasted process and the
effectiveness of spin~off acfivities such as Singer Career Exploration Carrel
Career Information Centers, eté. There will be an exit interview after each
visitation to inform the Project Director of any discrepancy while there is

time for remedial action.

137
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APPENDIX III-1

SUMMARY OF STUDENT ENROLLMENTS
IN THE PARTICIPATING DISTRICTS

138
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DISTRICT OR SCHOOL ENROLLMENT*

R N S L
blacklick Valley 676 34 1462
Cambria Heights 954 629 809 2392 -
N Central Canbri 9w W 718
Pemn Canbria_ 0 s a0 oy
Portage Area 586 397 464 1447
Holy Name School 225 135 -0~ 360 _
Bishop Carroll School -(- «()- 750 | 750

* Based on WADM figures from Appalachia Intermediate Unit 08 1975-76
School Year Statistical Report,
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APPENDIX IV-~1

TEACHER CURRICULUM INFUSION
WORKSHOP MATERIALS
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PORTAGE ARFA ELEMENTARY MIDDLE SCHOOL PENNSYLVANTA'S TEN GOALS OF QUALITY EDUCATIO
WORKSHOP MATERTALS Q UCATION

Introduction Quality education shoudd:
I Help every child acquire the greatest poSsible under.

A teacher orientation was provided to all 1-b grade teachers.
standing of himself ar herself and appreciation of

The purposes were:

. to introduce teachers to the Singer Vocaticnal
Evaluation Systen

. to explicate the concept of curriculun infusion
utilizing exampdes of units prepared by Portage
teachers durtng the previous project yesr

. to delineate the new guidance progfu being
implementec:at the Elementary Middle School
this year.

Materials

“The following materials,. were utilized:

. DecriptionfSelection Form for the Singer Carrels
(Appendix -6

. & one-page diescription of each Singer learning
station

. A list of "Pemnsylvania's Ten Goals of Quél{ty
Education” {Kttachnent -

. Career cluster booklets distributed by: Career
Education Service, Central Susquehammg I.U.
Lewisburg, Pa,

. Ceples of Teacher prepared curriculun infusion
units.

I

1

VI

Vi1

VITI

his or her worthiness as a member of goclety.

Help every child acquire underutanding‘and apprécia-'
tion of persons belonging to other socisl, zultyrs)
and ethnie groups,

Help every child acquire, to the fullest passible
extent, mastery of the basic skills in theuse of
words and -numbers,

Help every child acquire a positive attituge towarq
the learning process,

Help every child acquire the habits and ateituges
associated with responsible oftizenship.

Help every child acquire good health pabits ang an
upderstanding of the conditlons neceasary for nain-
taloing of phyical and emotional well-being,

Glve every child. opportunity and encourdienent to be
crestive in one or more fileds of endeavor,

Help evety child understand the opportunities open
to hin/her to prepare for a productive life xmdpe

help each child to take full advantage of those
opportunities,

Yelp every child to understand and appreciate ag much
88 possible of human achievement in the Datyral

sclences, the soelal sciences and the humanitieg and
the arts. :

Help every child to prepare for a world of rapig
change and anforeseeable demands in which continulng
education throughout adult 1ife should be a porns]
expectation,
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TREORETICAL STRUCTURE FOR CAREER EDGCATION

1, Elementary
a, AWARENESS
b. Exploration
¢, self-understamding
1. Middle School/Jr. High
a, awareness
b, EXPLORATION
¢, self-understanding
d. skill development
¢, decision making
3. Bigh School
4, avareness
b. exploration
¢, self-understanding
d, SKILL DEVELOPMENT
e, DECISION MAKING

HOLY NAME ELEMERTARY SCHOOL WORKSHOP MATERIALS

Introductign

A serles of Teacher orientations were provided for all 1-8
grade level teachers. The objectives were:

. to define Career Education at both a philosophical

gad operstional level

. to identify Career Education project objectives

fér the third year.

. to delinate the role description for teacher alds

L}

for curriculun infusion implementation,

to defise teather casks for Career Education
Curriculug Infusion Units,

Materials

Materials developed by project staff for meeting the above
objectives were:

. A vorking papér, "Career Education Concepts

{Attachnent ‘1)

. A st of "Career Education Project Objectives"

A List of "eacher Tasks for Caveer Education . .~~~

(Attachment 2)

Curriculu Infusion (Attactment ‘3)
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II.

ATTACHMENT 1

CAREER EDUCATION CONCEPTS*

A GENERIC DEFINITION OF CAREER EDUCATION

In a generic sense, the definition of Meareer education”
aust obviously be derived fron definitions assigned the
vords "career" and "education”, For purposes of seeking
a generic definition for career education, these two
Wiords are defined as follows:

Moareer" s the totality of work ome does in his or
her 1ifetine.

"Education" is defined as the totality of experiences
through which one learns. : _

Based on these two definitions, “eareer education” is
defined as follows:

"Career education” is the totality of experiences
through which one learns about and prepares to engage
in vork as part of her or his vay of living."

"Career”, ag defined here, is a developsental concept
beginning 1n the very early years and continuing vell into
the retirement years. "Education”, as defined here,
obviously {ncludes nore than the fornal educational
systen, Thus, this generic definition of career education
is purposely intended to be of a very broad and encon-
passing nature, At the save tive, it is intended to be
considerably less than all of life or one's, reasons for

living.

BASIC PHILOSOPHICAL ASSUMPTIONS OF CAREER EDUCATION

A. Since both one's career and one's education extend fron
the pre~school through the retirenent years, career
edueation must also span almost the entire life cycle.

B. The concept of productivity is central to the defini-
tion of work and 8o to the entire concept of career

education.

C. Since "work" includes unpaid activities as well as
paid employnent, career education's concerns, in
addition to its prine enphasis on paid employment,
extend to the work of the student as a leamer, to

¥Hdapted fron: Kemmeth B. Hoyt, An Introduction to Career
Education (USOE Policy Paper) 1974 Mini-Conference.

I1,

the growing Mumbers of volunteer workers in our
soclety, to the work of the full-rine homemaker, ang
to work activities in which one engages as part of
leisure and/or recreational tige.

D. The cosopalibu Habliky ué Laduyly SGGEY deuandy
that career edicatio Sﬁgfﬁéﬁ aymﬂiffpﬁefty 8f
work va%uﬁsi iather than a single work ethic, o o
means of helping each individua] gnswer the quest
"ihy should I vork!" el 8 auestlon

E. Both one's career and one's education are best viewed
in a developnental, rather than {n & fragmented sense.

F. Career education is for all persons--the young ang
the old; the uentally hand{capped nd the intellec.
tually gifted; the poor and the wealthy; nales ang
fenales, students {n elementary schools and in the
graduate colleges. »

G. The societal cbjectives of carper education are to
help all {ndividuals: a) want to vork; b) acquire
the skills pecegsary for vork in these tives; and
¢} engage 10 work that {s satigfying to the indivi-
dual and beseficlal to goctety,

H. The individualistic goals of career education are
to pake vork: a) possible, b) megningful, and
o) satisfylng for each {ndividugl throughout his qr
her 1ifetime. _

1. Protection of the individual's freedon to choose ang
aseistance 0 ngking and fmplementing caveer decizions
are of central concern to career education.

J." The expertise required for {mplenenting career educs-
tion 18 to be fomd in nany parts of society and i
not Linited to those ewployed {n fornal education,

CAREER FDUCATION TASKS: INITIAL TYPLAMENIATION

To the greatest €xtent possible, initiation of coupre-
hensive career education programs should be undertaken
stilizing existing persomel and exigring physical
facilities. The asstmption of new rojes, on the part of
gone 5taff oenbers, can be acconplished in most educational
gystens with no Serjoug logs in total {nstitutional
productivity, While the emphasis and méthodology will
vary considerably fron one educatiomal level to another

the following kinds of tagks are egsential for initial '
implenentation of & conprehensive careet education effort.
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+ All classroom teachers will:

1. Devige and/or locate methods and materials
designad to help pupils understand and sppre-
clate the career leplications of the subject
patter being taught.

2. Utilize carser-oriented methods apd mated als
in the instructional program, vhere sppropriate,
a5 one means of edscational motivation,

3. Belp pupils acquive and utilize good work habits.

G. Help pupils develop, clarify, and agsinilate
Personally meaningful sets of work values.

3. lntegeate, to the fullest extent possible, the
{logophical assunptions of career education
into their {nstructional activities and teacher-
Pupil relationships.

+ In addition to A above, some teachers will be

charged with:

L. Providing gtudents with specific vocational
competencies at a level that will ensble students
to galn entry into the occupations] gociety.

1, Helping students acquire Job~seeking and job-
getting skills.

3. Participating in the job-placement process.

4. Helping students acquire decision-paking skills.

D. The hove and fanily members where pupils reside will:

1, Help pupils acquire and practice good work habits.

2. Esphasize developoent of positive vork valyes and
attitudes tovard work.

3. Maxinize, to the fullest extent possible, career

 developaent options and opportunities for thes-
“ selves and for their children.

Educational adnin{strators and school boards will
1, Fophasize career education as 4 priority goal.

2, Provide leadership and direction to the career
education program.

3. Tnvolve the widest possible comunity participa-
tion in career education policy decision making.

4, Provide the tine, paterials, and finances

required for implenenting the career education
progran,

5, Initlate currleulun revision designed to integrate
acadenic, peneral, and vocational education into
an expandéd get of educational opportunities
available to all students.

IV. LEARNER QUTCOMES FOR CAREER EDUCATION

Like the career education tasks outlined above, gpecific

learner outcomes for career education will vary, in
enphasis, £rou one educational level to another, For
purposes of forming o broad basts for evaluating the
effectiveness of career education efforts, a listing of
developuental outcome goals is essential. In this sense,
career education seeks to produce school leavers (at

gny age and at any level) who are:

€. The businegs-labor-industry éommunity will:

L. Provide observational, ork experjence, and vork-
study opportunities for students and for those
Who educate gtudents (teachers, counselors, and

. school adainistrators),

2. Serve ag rareer developoent resoyrce personnel A. Competent in the basic academic skills required for
for teachers, comselors, and stugents. adaptability in our vapidly changing society,
3. Participate in part-tize and full-tipe job B. Equipped with good work habits.
Placenent programs.
’ C. Capable of chooging and who have chosen a personally
LPmanmmHmMmMNMmms neaningful set of work values that lead them to

designed to lead to reduction in worker alienation. possess @ desire to work.

5. Partlefpate in career education policy formulation, ‘ 149
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D. Equipped with career decision making skills, job
hunting skills, and job getting skills.

E. Equipped with vocational personal skills at a level
that will allow them to gain entry into and attain a
degree of success in the occupational society.

F. Equipped with career decisions that they have made
based on the widest possible set of data concerning

themselves and their educational-vocational oppor-
tunities, ' -

G. Aware of means available to them for continuing and
recurrent education once they have left the formal
system of schooling. '

H. Successful in being placed in a paid occupati-n, in -
further education, or in a vocation that is consistent
with their current career education.

I. Successful in incorporating work values into their
total personal value structure in such a way that they

are able to choose what, for them, is a desirable
lifestyle,

It is important to note that these learner outcome goals
are intended to be applied tc persons leaving the

formal educational system for the world of work. They

are not intended to be applicable whenever the person
leaves a particular school. For some persons, then,

these goals become applicable when they leave the
secondary school. For others, it will be when they have
left post high school occupational education programs.

For still others, these goals need not be applied, in toto,
until they have left a college or university setting.

Dr. Baylis/Mrs. Sowers ~ 1/20/76

&) "'i | |27’
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ATIACHMEAY 2

CAREER EDUCATION PROJECT QBJECTIVES
1975-76

OBJECTIVES:

1, Students will display positive sttitudes toward
themselves,

2. Students will recognize that social, econoaic,
educational and cultural forces influence their
development,

3. Students will know the major duties and required
abilities of different types of paid and unpaid
vork,

4, Students will know differences in conditions and
1{fe styles associated with different types of
paid and unpaid work. '

5. Students will know enrry requirevents for major
types of pald and unpaid work.

6. Students will be able to {dentify, locate and
utilize sources of information to solve career
decision-making problens, ‘

Students will know the steps to be taken and the
factors to be comsidered in career planning.

~—1

8, Students will demonstrate active involvement in
career decision-naking.

ATTACRMENT 3

TEACHER TASKS FOR CAREER EDUCATION
CURRICULUM INFUSTON LNITS

L. Pre-lmplenentation Tasks

IL,

A,
5,

TTE: Topic to be developed

OBJECTIVES: What it is that you expect students to
do, sxperience, ot feel from involvement in this
unit?

MATERTALS/RESOURCES: List of materials to be dey-
éIbpeg or purchaged and people/community resources
needed,

INSTRUCTIONAL STRATEGIES: What are the specific
activitles that atudents will undertake to meet the
stated objectives? '

EVAUATION: How will you deteruine 1f students have
atequately met the stated objectives!

. Pre/Pogt Test
. Written Paper Pencil Test or

, Derformance Test

Post-Iuplementation Tasks

Al

PROCESSES: Describes the specific
processes uged for the design of the unit, e.g,
human/comunity resources. What procedures did
you uge to develop this unit?

UNIT REVISION: Preparation of final printed copy
of wlt. ™ '

Dr. Baylis - 1/23/76 152
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CAREER ETUCATION CURRICULUM INFUSTON UNITS

A Position Paper: Philosophy and A Rationale for
Curriculun Design within the framework of the Career
Zducation Curriculum Infusion Strategy.

written by: Clifford A. Baylls, Jr. Ph.D.

The task of curriculuy design seens, at first sight, to
be one posing insurmountable obstacles to the desigrer,
teacher, Yet a closer look indicates that when the task
is defined in terms of more specific tasks it becomes
nanageable, However, prevequisite to this attempt at
raking curriculun degign possible, it seems necegsary

that the curriculun designer, teacher, give.sowe:time
clarifying his/her thoughts in terms of the basic premises

from which curriculum will flow, and to identify theT%eneral
erefore

framework witin which curriculum will be designed.
it was the purpose of this paper to indicate some thoughts
representing an attempt to synthesize a philosophy and
rationale for curriculun design into the ten concrete
exarples of Teacher Prepared Career Education Curriculum
Infusion Units presented in this appendix,

Curriculun design must be based on a concern for at least
Sour comporents! the society; the learmer; the subject;
and the instructional processes. Society must be consid-
ered because it provides the basic philosophic framework
sichin which the curriculum will be implemented. It
orovides the physical regources, the people, as well as
establishing the perameters and directions of teed for
the curriculum to exist, Thui, the curriculus designer
needs to be aware of, and in close communication with,
his society both from the viewpoint of being able to
translate the needs into concrete attempts at meeting
these needs and to being able to effectively cosmunicate
his attenpts at curriculun designh so as to gain a degree
of acceptapce which will allow implementation.

The curriculus designer's second concern must be for the
learner. This concern needs to be translated into a
specification of relevant specific characteristics some-
what detailed and explicit, These relevant charscteristics
are, in general, of two kinds: those characteristics

shich are primarily physical or, at times, physiological,
e.g., adequate vision, hearing, age etc.; and, those
chatacteristics which are under the learner's control or

a part of his past experiences, i.0., his "entry behaviors"
(e.g. prerequisites, naturation, intelligence, attitudes,
aptitudes, etc.). For this writer, concern for the learn-
er is the essence of the curriculus design task, for
without it there 1s no usefull product.

4 third ares of concern is subject competence. This is
perhaps the area where the curriculun designer's, teachers,
skills at interpersonal relationships coue into focus,
vhere ability to make use of people as resources becomes
crucial, Tt seems obvious that a high degree of competence
{n the subject area is an absolute oecessity, or at least
the ability to get other people to provide the necessary
fnput. In addftion, the curriculun designer must be able
to relate subject to his conception of society, the learn-
et, and the instructional process.

Finally, 4 curriculun designer needs to be concerned with
the instructional process. If the instructional conditions
gre not sufficiently specified in the curriculun, it

seets unlikely that the goals established will be met.

This comeept of instruction alsodaplies that.vaterials,
pethods ang people be selected as part of the curriculun

design process.

In suasary, the curriculun designer needs to synthesize

“his concern for society, leamers, subjects, and instruc-

tions] processes into a coherent whole, & curriculus,
Finally, it seems to be necessary, at this point, to
delipit the definition of curriculun design to the tasks
involved in developing materials, programs, and procedures
sppropriate to career education concepls and processes as
defined in the "Gemeric Definitipn' pregentéd at*teacher
workshops (Appendix IV-1;

Pexhaps the best way to expls :tv the rationale used for
the design of the Career Educatiow Cutriculun Units ‘
presented in this appendix is to compare 1t to a cybernetic
systen, a closed loop systen vhere output {s retursed

£o the systeu and consequently affects the future output
of the system, This seens appropriate because curricuulun
is not static but dynapic in the sense chat it wust be
continuously evolving. Therefore, the role of the curric-
slun designer becones one of constantly recycling inforn-
ation in, terus of realities and outcones of his

curriculun vhen it is in use. With this model in mind

the yationale for curriculun design utilized to facilitate
teacher ability to write curriculud infusion units becomes

gore explicit.

The designer must begin yith & personal conceptualization
of beliegz sbout society, the learner the subject content/
structure and ingtruetional processes: The exemination

of these beliefs leade directly into the process of devel-
oplng tentative objectives and appropriate evaluative
criteria, l.e., what are the outcones and how do [ prepare
to neasure them? Logically, the pext step in the process
is to evalate the teptative objectives utilizing the

evaluative criteria, The cybernetic nature of this ration-
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ale becones sore apparent when the products of this eval-
uative process are returned to the system. On a concyete
level, teacher workshops and individual consultations
vere designed to facilitite the integration of unique
beliefs about society, the learner, the subject area and
the instructional procesees into the identification of a
set of tentative objectives and evaluation procedures,
i.e., the out put from this stage of curriculus desigy.

With the return of this ouput to the-system, i.ee.tenta
ative objectives and evaluative criteris, the process of
curriculum design beging again. The process now generates
a unique set of revised objectives. These are the object~
ives remaining after belng subjected to the evaluative
criteria, These should constitute the relevant terminal
objectives for the curriculup being designed. - They should
be broad enough and fnclusive enough to serve as starting
points for the task apalysis to be engaged in later io the
process, Now the designer's task is one of evaluating and
veviewing, or getting this task dore by experts; and,
finally, of selecting {nsttuctional objectives for the
curriculun being designed. The output of this phase of
curriculum design is now referred to as ingtructional
objectives,

With the production of & new output, l.e. instructionsl
objectives, the dynanic nature of the process is onee
again activated by the analysis of these instructional
objectives by experts and/or the desigmer. It is st this
stage that individual characteristics of the learver

and subject content cowe under consideration. The
designer must begin to think in terws of the performance
cogpetencies comprising the subject; he wust focus oa
characteristics of the learser; he wust begin to apply
evaluativé criteria to the goal of determlning the entry
level of students and the content pretequisites; he must >
begin designing learning experiences;finally, he must make
provisions for assessing and evaluating the nature aad
kind of knowledge or competence to be achieved by the .
learner in relation to performance ctiteria he estsblishes.
Out of this process the output should be specific lerns-
ing activities, The concrete product representative of
teacher performance at this stage vas a first draft of

a Career Education Unit presented to project staff

by each of the ten teachers involved in the curriculum
{nfusion strategy. '

This output, learning activities, is re-cycled through

the aystem at the next stage of the desiyn process, It is
at this stage that the designer's focus éhifte to organ-
izing and sequencing the learning activities in relation to
the performance objectives derived and snalyzed ac the
previous stage, The structural characteristics of both
subject matter and objectives are analyzed according to

conceptyal hlerarchies and/or operating rules. The design-
er {5 further concerned with the construction of teaching
procedures and materdals vhich are evalyated in terms of
pre-insrructional behavior, basic assumptions about cur-
rieulun, and evalvative criteria previously established

at the firgt stage of design, Out of this process the

. output {8 a specific program of studies, Concretely,

teachers and project consultant staff made wodifications,
located resources and sequenced {nstructiomal activities
resulting in the preparation of a fimal draft of the
Career Education Unit ready for inplementation in the
classroom. '

The progtap of studies, output of the previous. stage, is
to be reeycled or retutned to the systew to continue the
process of design, It'is at this stage that the'progranm
of studies is put to the test, j.e. i5 experienced by -
the learner, The prineiple output from this stage of
curriculun degign 1s a bank of data to be fed back into
the design process.

The data, taken collectively, can be called lesrning
experiences. At this, the final stage in the design
process, the learning is neasured apd evalvated in terms-
of evaluative criteria, objectives, and the learver.
Finally, the learning activities, objectives and evaluative
eriteris are wodifled and reviged and fed back into the
systea of design, Thus, the cybernetic nature of desipn
18 demonstrated in the repetition of the shole process.
Curriculun design becones a continuous ongoing process
following the above rationale. On g concrete level, the
ten Careéy Edscation Units presented in this appendix
vere the products of these processes.

In sumaty, 4o attempt has been uade to present a basic
philesophy prerequisite to curricalum design and to
present A rationsle for curriculun design which could be
conyiderad a framevork within vhich a curriculun designer
could carry out his task, It should be apparent from the
above gtatenents that thia task {s one vequiring an
extended effort on the part of the designer as well

as an ongoing comitwent to both learpers and the curric-
uluw desigued, Additionally, en acteapt vas wade to
synthegize this philosophy and rationale {nto comerete
exauples of the curriculua design processes utiliued
with teachers as a component of the Cayeer Education
cvrriculup infusion strategy implemented to meet project
objectives, (See Chapter IV for a mote couplete des-
cription of specific lmplesentation processes). -
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A SAPLE CAREER EDUCATION
CURRICULUM INFUSION UNIT #0176

Sohool: Holy Nane Elementary 3chool, Ebensburg, Pa,
Grade Level; One
Teacher; Ms. Ratski
Curriculus Comsultants: Dr. Clifford A, Baylis, Jr.
Mrs. Leona M. Sovers
U.5.0.E, Cayeer Cluster: 1200--Matketing and Distribution,
Currieclun Areg: Mathesatics, Lenguage Arts and Health

A, TULE: Buying and Selllng in a Sinulated "Store"
B. OBJECTIVES: Students will:

. correctly count 2 total awount of money when
buving and selling objacty in the simulated "store".

. buy the appropriate food, selected from four basic
\  food groups for a complete meal with the amount
of woney provided,

. use a cash register o coppute the total amount of
a grocery order.

. orally verbalize theiy perceptions of the role of
sales clerk in the simlated "store”.

. orally verbalize theiy Perceptions of the role of
buger in the simulated "etore".

€. WATERTAL/RESOURCES:

. Materials for sinulated "store": Play paper money
and real coins; cash ragister; clear contact paper;
refrigerator or stove boses; empty cans, bottles,
nilk cartons, etc. with prices marked on then.

. Learning Center Materials: Pictures of four basic
food groups; scund filnstrip, 10U GOT MAD ARE YO
GLAD?, and teacher~prepared aufio-tapes.

. A store clerk frop local warket as a resource person
for group discussion, ‘

. Career Resource Center (CRC): Located in school library.

0. TATRUCTIONAL STRATEGIES: The stedents will proced
through the learning stations as follows: (Buying and
selling roles may be reversed)

I, When plaving "buyer" role students:

. conpleted audio taped self-instructional learning

activities on making change and coln values
located in the learning center (these activities
were developed from existing work sheets adapted
to be self correcting).

. completed small growp (2-5 students) activities
i

involving menipulation of materials on a bulletin
board a3 directed by self-instructional audie
tape,

.. conpleted learning activites using examples from

the four basic food groups(meat, vegetable, bread,
and cereal and dairy products),

. vent to classroom "Store" and "Bank" (Learning

Centers) to get money and to purchase items placed
on shopping lists using various amounts of real
noney under $1,00.

2. When playing "selling" role students:
. vieved a filn on maumers "YOU COT NAD ARE YOU GLAD?"

(Filnstrip from Career Resource Center (CRC) in
Holy Name School library).

. narked prices on items in the classroon store

using real price stauping machine and associated
equipaent,

. stocked shelves in classroow store to demcnstrate

ability to classify {tems by the four basic food
grouns studied.

. tole played cashier {n classroon "store",

Note:

Role of Teacher Aldes:

. Aides maintained and re-supplied audio tapes and

other learning center materials; and supervised
self-instructional learning activities of students,
¢.g. verified the making of correct change in "store".

E. EVALUATION:

1.

L=

Students ability to correctly count money when ser-
ving in both the role of buver and seller vas verified
by the teacher aide.

Students wrote equations for shopping trip to class
rooz. stre, correctness verified by the teacher aide.

Students selected (buver roles) and crganized food
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(clerk role) by the four basic food groups as verified

by responses on shopping lists, ‘
Picture word ant, le
4. Students, in both small groups and individually, G
orally verbalized, to the teacher, feelings/opinions 1ol
relative to their perceptions of the roles of both
seller and buyer.
' EQUATION:

------------------------------------------------------------

ATTACRMENT A
SAMPLE LEARNING ACTIVITY l i + be |+ L 4

OBJECTIVE: Students will correctly complete a shopping 1ist
by selecting any three items which total the amount of woney
glven. Additionally, they will orally classify these itemS
into the basic food groups previously studied in learning Student procedures for use of shopping list:
centers,

. complete shopping list
ROLES: Buyer - Clerk - Banker - Cashier
. locate items in "store"
MATERTALS:
. pay for items
. tlassrogn simulated store
. check change fron cashier
. play payer money and real coins
. complete equation

ccy

. shopping lists (any 1-2-3 items which total an
anount of money wnder ten cents) . evaluation by teacher-aide
. cash register . collect bonus card or repeat task until mastery is
reached

. treal boxes « cans - cartons ete,

. bonus cards to be traded for candy (awarded for
stcerssful completion of learning tasks)

Sample Shopping List: to be completed by student prior to
role playing buyer( in the form of an individual pocket chart *

on a 4 x 6 index card) .
|
 Picture word ant, 2
| o
‘ Picture word | ant, | 4e
e i t
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A SAMPLE CAREER EDUCATION
CURRICULIM TNFUSTON UNIT 0276

School: Holy Nape Elementary School, Ebenshury, Pa,
grade: (Qne

Teacher: Sister Mary Louis

Curriculun Congyltants: Dr. Clifford Baylis, Jr.

Mrs. Leona M. Sowers

USOE Career Clugter: 1200--Marketing and distribution
Curriculum Area; Mathematics, Health, and Language Arts.

A
B

162

TITLE: Shopping at a Food Market

OBJECTIVES

L

-~

o)

Students will identify the four bagic food groups
by classifying selected items on shopping lists,
In self prepared booklet and on shelves in "store"

* leamning gtation,

Students will demonstrate increased proficiency

in vocabulary by the spelling and printing of the
words necessary for the cumpletion of shopping acti-
vitles at learning station "store" and in prepara-
tion of the food booklet.

Students will correctly manipulate money while role-
playing both clerk and customer (nake/count change
for completion of purchaging transaction).

ALL students will role-play clerk and customer in the
simulateq "store" learning station,

MATERTALS/RESOURCES :

Meterials for sinulated "store™:

L. Cash register; real money

£, Other itens: real food containers,e.g. empty
egg and milk cartons

3, Price tags to be used on each {rey in store,
4. Pictures of food groups
5. Shopping list pocket chart made from construc-

“food1tens” (388 sanple)

tion paper containing flash cards marked with

D. INSTRUCTIONAL STRATEGIES:

L.

-6

L.

Students nade food booklet with cut out magazine
pietures of the four basic food groups.

Students printed names of all food items pictured
in booklet,

students used shopping List while role-playing
customer in learning station "store”,

Studeas read the nanes of three items they selected
fron the shelves in the simulated “store",

clerk checked three iteus frem the shopping list of
student role-playing shopper and Wrote the equation
to deternine the total amount of money,

Each child played the role of bank clerk and customer,

EVALUATICN:

Each child will have successfully role-played both
clerk and customer as verified by performance.

Students demonstrated their knowledge of the four
basic food groups on the shopping lists and in the
booklet prepared.

Studept vocabulary enrichment was demonstrated by the
spelling and printing of selected words such as nilk,

" eggs or bread on shopping Lists and in other fns: ruc-

tional currieular enrichment areas.

gtudents utilized the concept of equations contain-
ing three nubers {n utilization of shopping lists
vhen role-playing,

Mastery vas achieved when each child earned a star
on his shopping 1ist - one star for successful role-
playing of clerk and one for customer.

Partial mastery wis rewarded with. candy upon success~
ful playing either of the two roles.

g et 28 B s




A SAMPLE CAREER EDLVATION
CURRICULIM INFUSION INIT #0376

School: Holy Name Elementary School, Ebensburg, pa,

orade; Two
Teacher: Yrs, Linda Melonne'l
Currieulus Consviianrs: o, Clifford A Baylis, Jr. 8

Yirs, Lvona M. Sowers
USOE Carecr Cluster; !300--Transportation
Curriculum Area: Language Arts, Soclal Studies, Art.

A. TITIE: "Rolling Along" - Trucks and thefr Services
(4 Resource IInit)

ATTACRIENT & B. OBJECTIVES:

SMPLE SHOPPING LIST POCKET CHART 1. Suuts i1 densente el wiertnts

. : . »

(made from drawing paper folded in half and stapled) T T dematrte thelc ndertanding o

through at least one of the following vehicles:
written composition, oral dramatization, class
discussion or artistic expression,

2. Students will identify at least ten services provided
Egggiiﬁtﬁhmnted by truckers-through a written, oral or artlstic
~~~~ nsmes_of pletured mediun, |
»f 09d e 3. Students vill denonstrate through oral discussion

sessions cogprehension of the relationship between
trucker job skills and school related subjects
facilitative of those skills,

' D*D*DD C. MATERIALS/RESOURCES - :

1, Have stories, books or poems about truck drivers
from the librars (to be used in reading class) avail-
R Ta 1% | able ir the classroom

1, Poster to Introduce "Truck Dictionary", parts of
trucks and truckers jargon,
(Bducational Services, Motor Vehicle Nfg. Association
of U.S. Inc., 320 New Center Building, petroit,
Michigan 48202). (Education Department, American
Trucking Association, Inc., 1616 P Street, N.¥.,
Washington, D.C. 20036).

Set

et e 7 S L e s s oY v-r- BUADG S0~ f0L LOWING T@SOULCE--PEXSONS-into-the-ciass
T . roon for group discussions:

1. Milk truck driver
+2, Bread truck driver
3. Semi truck driver

4. Tield trip to a local supetmarket to observe trucks
arriving, loading, unJoading, and departing.
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D, INSTRUCTIONAL STRATEGIES

1. Studenss make alphaber poems about different types 9,
of transportation,e.g.
Mo {5 for embulsnce
Streaking through the night
¥nowing that mK neighbor
W{11 tomorrow be all right

it {5 for truck

Rolling along the road
Alvays taking special care
In delivering the load, 10,

2. Students coupose a "log's~- 1,
"pretond you are a truck driver - make a chart
showing all stops, times, ete.",
12.
7. (Children make up written riddles about types of
cargo and orally try to stump class e.g., 13,

1 am orange and round

1 an packed in a crate for travel by truc,
1 taste good,

Sometines I am made into something to drink,
What an I? ‘ 1,

&, Have class look around the school "list objects -
gou think uight have been delivered here by truck."

5. Groups of students write dranatization arowd the 2,
following structure e,

seni driver

uilk driver

bus driver 3,
truck mechanic

Serting: early morning In restaurant

flot: all enter restaurant and find ome vacant

table and enter the discussion « "Whose job is

most important?

Characters.

wﬁ\,ms_‘ﬁ_g@_gpltg _g:g'gaxg__”for and follow up field trip to

- s apme AT b i e

supervarket with oral d{scussions arid vall mural.™"

7. Students write Invitations and also thank you notes
to Tegource persoms.

8. Students learn these and other words as a component
of a spelling lesson:

tractor delivery freight
trailer veight proc.re
log groceries bills

G

e e A i Gl

Students use cardboard (salt, cereal, detergent) boxes
to construet different kinds of trucks,e.g.

Students make clay model of trucks, buses etc.

Stugents make montage using magazine pictutes of
different kinds of trucks, buses etc.

Students make aural « "Frujt from Farm to Market"
Students make @ class booklet from pictures of

different things studied in the wnit which could also
include poems Or Stories written by students.

R, EVALUATION

Evidence of student understanding of a personal
relationship and transporation careers will be found

by the teacner in at least one of the products re-
sulting from inplementation of instructional strategies.

Students will list orally or in a written forn at
least ten cervices provided by truckers or demonstrate
imowledge of these services by artistic expressions

¢.g. nural, cavdboard construction or dramatization,
students will select school subjects related to

trucker job skills on the Post-Test (sce sample of
Pre/Post test)

et e o i
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Attachment A
SAMPLE PRE/?0ST TEST
1. Which of these jobs does a truck driver do?

a. drive
b. load
c. unload

2. Number these in order of their importance.

a. __ mailman

b. __ doctor

c. teacher-

d. __ truck driver

3. Draw a picture of some things a truck driver does.

4. Which of these subjects that we study are important
_for a &truck driver to have studies? .

A a1 i it s o e A b

math spelling reading music art science

5. Spelling words

o N
vt~

NOTE: This unit recommended for the great variety of
suggesiions for infusing career education concepts

of "Career Awareness'" at the primary level of
instruction. :
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A SAMPLE CAREER EDUCATION
© CURRICULLM INFUSTON UNIT #0476

School: Holy Name Elementary School, Ebensbirg, Pa.

Grade: Three

Toacher: Mrs. Janice Wileon

Currlculun Consultants: Dr. Clifford A, Baylis, Jr.
Mrs, Leona M, Sowers

USOE Career Cluster: 0400 Construction

Curriculun Area; Nathematics, Language Arts, Fine Arts,

A, TITLE: Cagpentry

B. OBJECTIVES

1, Through dramatizations and resource information,
students will relate (either written or orally)
the three reasons for learning carpentry. (1) 8
hobbies {relaxation; added income, etc.g; (2) to
save money; {3) better quality of construetion,

[

Given practice with the varlous tools, students

i1l demonstrate their skill to select and use each

tmlwmwﬂndymmpmwmwwuhawwhm
requiring such use and selection.

1, Through discussion, examples, and learning center
activity, students will be able to nane (elther

orally or written) 3 types of hard wood and 3 types

of soft vood'and glve at least one exaple of the
use of hard wood and goft-wood.

b, Having been givcn a list of specific carpentry
torms (folloved by a discussion of each termm,
i1lustration, or demonstration), studeats will be
able to match each term with a correct descriptin
of it.

5, fHaving carried nut the activities described in the
unit, students will write at least Lwo ways in

vhich carpentty is related to school subject areas.

SP— s

wood, students will be able to explain what is
geant by sanding and Finishing wood,and will

denonstiate this skill vhen building a bird feeder.

C. MATERTALS/RESOURCES

I, Carpentry tools: coping saw,, hamers screvdrivers,
= peasuring rules, squares, hand drills, pliers and

wrenches.

5 iaving been glien practice sanding i Findshtng e serengong-fors-boards

2. Resource Personnel:
. Carpenter/Father of a child in the room

. Students from the area vocational technical
school, '

3. Supplies: scrap lumber, finishing nails, plastic
woos, white glue, scrap’paint, paint brushes,
and gandpaper (80 grit),

b, A teacher prepared booklet for each child, "What's
in a tool box?" (e ATTACHMENT' A)

. INSTRUCTIONAL STRATEGIES

1. Objective One:

. Teacher and teacher-aid did a dramatization
showing carpentry a5 & leisure-time activity,
followed by student discussion.

. A resource person, parent discussed his
hobby, carpentry and how it is a source of
supplementary income e.g. Cabinet making,
hoe building and flower box for own use.

. Students used a building materials supply
house catalogee to estimate cost of con-
structing 4 flower box and compared this
estinated cost to the purchase of a similar
item from the local hardware store.

oy

2. Cbjective Tvo:

.TmMmeMwmummﬂmaWMﬂl

containing pictures of tools,and their uses
(See ATTACHMENT: A). As each tool is dig-
cugsed {ndividual students demonstrated at
least one type of tool from each group: e.g.,
using a tape rule to measure his desk or
using a screwdriver to tighten and loosen

i

. Learning Centers were established to provide
directions (either taped or written) for
.each student on the correct use of a saw,
hapmer, tape rule, screwdriver, hand drill,
level and square.

3. Objective Three:

. Students discussed and showed examples
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(named) of hard and goft woods.

of wood with each labeled, e.g., oak, maple,
walnut, tesk, plee, fir, hemlock,  Students
Wtwmswﬂem«rmemnutmwm&
"ard Woods" o "Sofit Woods." Students
li;t§d najor yses of each type of wood (Hard -
Soft),

. Students taped ccrrect answers on botton of

sanple blocks of wood as a self-checking
activity. demonstyating their knowledge of
kinde of wood,

&, Objective Four

. Following a discugsion-and demonstration, or

exanples of each, {f possible, students re-
ceived a Ligt of carpentry temms to be

studies (ex, sanding, glulng, jolst, studding,
fureing, molding),

. Students matched words with definitions,

Students sade s "Cappenter's Dictionary”
Listing terus, definitions and illustrations.

. Objective Flve

. Students studied and used correctly in

sentences  2arpentry terns as 8 unit in
spelling.

. Students used a math learning center to gain

practice in uging the ruler and fape peasure
8 self correcting format was utilized,

. Students pavticipated in & two part actlvity:

e.g. Part [ FEach student sanded a plece of

wood, telected a staln appealing to them
and stained it.

e.g Part I Students made a plaque by

o= painting-a-ploture-and-vounting 4E-00. oo

the wood they sanded and stained.

. As a culnipating activity, students completed

a project of thelr cholce, e.g., birdhouse,
bookends, etc,

6. Objective Six

. A carpenter spoke to the clase and angwered

E. EVALUATION:

questions such as:: (1) How did you become &
cargenter! (2) Is it a career or hobby?

(3) What kind of work have you done? (4) How
does it help your fanily? (5) Does it help
you save aogey’?

7. Objective Seven

. Students wrote a pavagraph anywering the

following questions: Did I enyoy this unit?
Why? Would I like carpentry as a hobby? Why?
and Would I like to leamn more? Why?

1, Evaluation of the skills and competenchss focused
uped In this upit were an integral component of the
specific instructional strategles (Part D, gbove),

1. Evaluation of student performance in mathematical
skills wag accomplished with performance and paper-
pencil tyne tests,
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Tty Square

I

Tty and Miter
Square

Framing Square

e

Nistn sk 2

VOCABULARY WORDS

I, check 6, abjact

1, conditlon 1. pamaent
1 damp B, yemit

4, flugh 9, nfte

5. muking 10, stw

T00L (SES
L MlNG SQUARE -~ General layout work, laying out angles, spacing studs,
joists, rafters and for caleulating and marking, alsoused
in carpentry when building & house or building. It s also
used because of the many tables found on the square,

2, TRY SQUARE wwmee Used for l2ying out angles, checking and marking, test:
ing for squareness of corrvss,

3, TRY AND WITRE~ww s the came as the try squase but is used mostly tomark
SQUARE  board at 45 degrees for making a miter,

s oS
Aplies to all squares mentioned, Applies to all squares mentioned.

I, When marking ot checking make swe 1. DON'T theow che square,.
the squar 1 placedfush against 2. DON'T use the square a5 2 b,

the tock: 3, DON'T strike the square with a
2. Keep the squaze clean. hammer,
3. Make sure the square isn't moved 4 DON'T walk on the square,
when parking a line, 5. DON'T leave vools Iying around alter

4, Put vools away when not being used. being used,

R R A R

17
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Steel Tape

YOCABULARY wOADS

1, abiilty b, expren
1, carpantyr T, kinklng
3, cheunlarance b longth
4, dlvide 9, sl
. qul 10, width

{2 inches ¢ | foot

36 inches =1 yard
$ feer s 1 yard

The ability ta measwe accurately depends on the comect e of the
measuring 10,

The yard can be divided into thee equal parts called fess.

b gk cae be divided into twelve equal parts called inches.

The inch can be divided into equal parts, such as: halves,

quartets, eiehehs, and sixcenths,

Yeasurererts thal are longer than twelve inches are expressed

4

1t tems of s many feel g inches.
ot 35
U STETL TADE - Vedsues leagths up 1o 50 or 100 feet. Used in measunog

butdrogs and buling lousdations.

0, TAPEL AULT o~ Generally 5 10 19 feet 1 teogth.  Used for making shon
! b
naasurements 2 finding circumferences.

3, FOLDING RULE~~ Vsed mastly by the carpenter. Used for measurig tengths
and widths of boards, also thickness of boards. The folé-
ing rule s self-sunporting which means that aler each
section 15 opened it 1 locked in place and remains open.

4 RULTR~-= The rule; is used fot short measurements wsually up i twelve ]. 78

tnches, also wsed for measuwing inches, hall ach exc., and
used {or bench work. , 3
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Hack . aw

Caplag Saw

Back Saw

Cross Cut Saw

Compass Saw

YOCABULARY WORDS
I, oty 4, operatlen
1. e 1, praclee -
3, coneann 8, rigd
4, line 9. ymooth
5, nimow 10, stif!

Vany types of saws are used in cuting operaions. e will be concemed

only wih those saws which you e have tu use at one time ot another.

0, 15

1. CROSSCUT SAK--Has fine teeth and is ased in cutting oards actoss the
grain. Also used lor cutting floocng, iside tim and

framing.

9, RIP SAW -=~momm Has course tecth and s used for cuting wood with the
grain,

3, COPING SAW ~-~--Has & saali frame and e+ @ narow bage. Usedto
nake sooth and pecise cuts, especially inegalar
cuts, cucles and curves.

1, BACK SAK ~mames The back saw has a metal spine or back along the top
edge o ivip Seep the saw atfl. I is uanally uaed in
il s (o make angle or square cuis on weldisg

5. HACK SAW ~memnrls useily made with a tigid adjustable frame and iy
wsed nostly lor cutting meta,

6. COMPASS SAY -~ Used 0 cut circles o curves i srfuces whete ¢
copiag saw canot be used.

100
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MAGNETIC

AALL PEEN

YOCABULARY WORODS
{, damage 5 m
1, dapand bopy
3, pnerd! 1. npai
4, lonse 3. wrlke

The hanmer is 4 vety simple strking tool and comes in dilferent sizes

an srapes.

The tyge of hammer you use will depend on the tyse of fob you are
L0ing [o do.

o s

[, CLAK OR RIEET™G <mmemCeneral natling, ripping hoacds, prying boatds,
HAE o) pounding joints tegether, genital maaienance,
cabine work, constraction work and dismantling

wotk,

4. SOFT FACE GR MALLET - Doving pats togeher in assembling joins and
any repait work where a aetal hammet aight
cagse damage or mar the finish.

3, MAGNETIC HAWMER ___.. Tacking carpets and used for upholstery wark ot
Tepair.

1

4, BALL PEEN HARMER - AU pirposc mechani’s tool. Used fo drivng
chisels, spreading rivets and shaping metal.
[ti¢ used in automofise shops and melal shops.

L% o
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o S
ROGFING NAIL
|
PLASTERBOARD MM, ¥
SCREY w
COMMON MalL RINGED KAIL
FINISHING MASONRY NAIL
NAlL ,
NAIL SET

e e N
RS .
e

e =

YOCABULARY XORDS
I comtructin b, joist
1 comet Yoy
3. €t 8. the
4. fasten 9, specifie
5. installing 10, 4t

Nails ate mae in diffsent sines and shapes, each for a specific

find of work,
1w 1

1, COMMON NAIL-=--~ General construction and carpenay work Such as
nailing stods, joists of rafters, etc.

2 FINSHING SAIL~~- Gentral construction uid caspenty. Used in mold:
ings a [or Geshing ok such as doarandvidos

tnim, etc.
3, SCREW R
RINGED NAIL~mmemrThis type of mal s usually used when these s 2
need for great holding power. sed oa Moot
consutuction mostly baudwood Noweing suchas k.

4 PLASTERBOARD NAIL-Used for ingtalling gypsu, wallboard of plaster-
board.

5, ROOFING RAIL—=--~-Roofng insallaion such as rooling shingles ot ol

rooling.

5, HASONRY NAILS~= ~~Used lo fasten matemal 10 concrese or 3 masot,
sialace, cement block, eic.

1 NAIL SET~—=mrenmn This it £ 2 nail but i used to drive the beads of
fnisthig tals into the wood, so hat the mails can

thea Do covered with putty. .
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VOCABULARY FORDS

I conplety §, 1ot
1. holtay 8, sacue
3. pilw 7, sileet
& propw B specisl
Bt Brace BN
o I 18§

' 1, HAND DRILL = Used or rilling small bles i wood o wesal, Usually
the drill biss are 174 inch or smaller, This doiy has a

hollow handle whese rill bits can be kept,

Hand Drll
9. AUTOMATIC DRILL -~ Used for diltng smol holes. 1t s useful in making

(=5

nilot ol for wood crews aod uses Al ies 1716

tnch up to 3716 inch

3 BREAST DRILL = This drl s Yager thanthe hand dill and s del

bitg a5 lage s | L 1nch

Breast Nrll} §, BITBRACE~~rmmme The bit beact takes & special Kind of bit called

sQuare shami bit F 4uges bir It is used fue bigger

ios han the therdrill on hi page. 1 86

185
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Regular !
Screwdrive:

. /
o~ Automatic

Screwdriver

Stare Phillips
Shank Sctewdriver
Sctewdriver

VOCABLLARY WORDS

1 loose ' 5, yevtnal
1. man b el
Sy 1 1poMd
. romove 8. tlst

The screwdrives s used for geiving corows 1m0 and feMoving serew,

hom wood ot mefal 1t 15 3 Boa] dea o have seveal diffrenttipes and sizgs

ound.
1y "

L, REGULAR SCREYDRIVER... (eneral purpose work, ]ooscning i lishlcning

SCitws.

2 PHILLIPS SCRENDRIVER~~ Used for specialtypes of sctemy called Phills
stiews, which are [ound 10 avtomebiles ang

 machines, etc.

3. ATOWATIC SCREWOR VER-Used fix speed or wbere many sirews weed tg
be diven. Ths screwdriver can uge bish the

tegulat or Phillps head
4. JQUARE SHANK

SCRENDRIVER -men . This type i5 used with Wit whea sccews

afe rusted o ace hard 10 remove,
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YOCABULARY WORDS

I, agsamble 6. antin
1. wold 1 fatnn
3 complate b lngert
4. concern 9. muimm
5. damage 10, ordlnary

e will be concerned with onl; two general types of screws, the ordinary

wood Sctew and the sheet metal screw. Screws are used when maximum holding

power i5 needed,

The way you can tell a waod screw from a sheet metal screw is by the
theead,

4
(vl Head
Wood Screw

Flat Head Wood Sctew Round Head Wood Screw TOOLS USE

1. K0OD SCREWS-~~-=-~ Used to fasten pieces of wood toge.be ot to fasten
objects to & wood auface or wall. Kood screws ate

threaded only two thids of the way from the point.
Wood sctews should be used when nails will aot do

the job.
Pl Pl £ SHERTHETAL SCRENS- Used Lo fasiening picesof nelal tgebe o
Sheet etal Sty Sheet Vetal Scre fastening objects to metal, Sheet metal serews

e theeaded all the way from the poiny (0 the
head.

130



VOCABULARY ¥ORDS

' |, comman 5. minfatwre
bl
Mason's Level 1 disancs £, posltlon
), havigonta) 1 nlt
{ lml i, vurtleal

R R DB sty

The level is a tool used to make swe that construction wark is level on
2 hortzontal or ventical pasition, The level is the only tool that can give vou a

% gars!lel or ieve! line without any uther releence paint. It can be made of wood
3 -~ o alumingm,

Alumingm Line Level

10 15§
Torpedo Level - 1, HOOD LEVEL ~=-~— Testing lor levelness on the borizontal and plumb fox

vertica! positian. Generally an all pupose level,

sl

& WASON'S LEVEL-~~ The mason's level s a four look level used fot testing
levelness on the herizontal and vertical vositions.
Used mostly when working with cement block and brick

work,
Plumb Bob ‘ 3, TORPEDQ LEVEL--~ Usuatly sbout § inches long. Used lot testing on the
‘ barizontal or vertical pesition. Used in places where
‘ a larger level camnot be used,
4. LINE LEVEL~mnwen Used for testing levelness on the hoizootal of ventical

pasition. Can be hung on a siring of chalk lise. Used
1n excavation wark or anywhere You need a winiatuee

level,

Wood Level

5, PLUMB BOB—wwvnnm A weighted metal object ¢ & string used to plunb and
align long pieces of steel and ther building materials,
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Needle Nase Pliers

Flecinciag's Pliets

Yise Grip

Combination Pliers |

e e —— s —— - ﬁ——-—-—w

YOCABULARY Q.S
I, band 5, mmeve
1. common b, 1place
3, difflesit 1. wpllee
4, enwal b, tend
B S B A TG R s o Ry

Pliers are made {n many dillerent sites, shapes and types,

03 153

1. COMBINATION SLIP JOINT PLIERS ~-The sfip jointtype of pliers
are probably the  most common pliers.
They are used forgeneral work such
25 hending meta),

2. ELECTRICIAN'S PLIERS——Used a geat deal in electrical work such 25

cutting wires and insulation, makiag splices

and other wire replacements.

5, VISE CRIP-mmmcecmmaem Used on bolts that are rusted ot that are
§Ee0t 18 renes, 8 440 medad 3

holding o0l and clamp. ¢

{. NEEDLE NOSE PLIERS~~~—=Used in places where other pliers won't fi,

hard to get areas.

194



. YOCABULARY wORDS

1, common b ofd

1. equlpment 1. popular
i 3, fasten 8. rolate
! 4, gemenal 9. tight

5. looss 10. varlous

B T

Wit

There are many different kinds and sizes of wrenches lor different types of Jobs.

B 155

1, ADJUSTABLE WRENCH-~ Used for loosening o tighicning nuts and boks. Used
in general types of mainenance wotk where odd sized
nuts and boits may be found,

o
0

=

2, OREN-END WRENCH .- Used mastly around the auomobile shop and machine
shop where machize screw nuts ate found on electrical
equipment,

Pine Wrench Nonkey Wrench

3, BON WRENCH-~-~~-- Used for tighteming and looseaing ruts and bolts and
¢ popular among mechanics.

1, PIPE WRENCH--~~--~ Used mostly on round objects such as pipes, alsoused
agieat deal in the plumbing industey.

5. MONKEY WRENCI-~--- This is probably the must conmen wiench found in the
Socket Wrench . carpenter's tool box. Used for general all armund work,

* . SOCKET YRENCH ~-=~This wiench is usually used by auto mechanics. I can
be used in igh places and comes in various sizes,

en et . usually i sets, 1 9 6

1. ALLEN WRENCH~~-~=-A key type wrench used to {asten pulleys.
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# SKPLE CAREER EDYCATION
CURRTCULLY INFUSION UNIT #0575

Schoels ¥olv Nare Elezentary School, Ebensbure, P

Grade; Three

Teacher: rs. Mary Ann Johnson

Currienlen Consultants: Dr. Clifford A, Baylis, Jr.
drs. Leona ¥. Sowers

USOZ Cayeer Ciuster: (0500 Consumer and homemaking)

Curriculum Area: Mathematics, Language Arts, Fine Arts,

A TITLE: Learning About Sewing
5 DBJECTIVES

COCNITIVE O3JECTIVE 41: Given appropriate opportunities
to participate in dramatization and comparative shopping
sizulacions the children will verbalize (written and/

ot orally) the three reasons for sewing: (1) hobbies
(velazation etc.): (2) for better quality construction,
and (3) to save money,

COGNITIVE OBJECTIVE #2: Given practice with the various
tools (listed under Part C of this ynit) scudents will
denonstrate their skil!  select and use each tool
asproariately when prev wrad with a problem requiring
such use and select..« v g. Use the tracing wheel

for pattern tracing, «'.ct and explain reasons for
kinds of scissors in terus of their purpose and
function; or demonstrate kinds of hand stitches on card
board.

COONITIVE OBJECTIVE §3: While working on the particular
object selected (book bag, ete.) each child will demon-
strate his/her ability to (a) apply the skills and (b) to
both select and use the appropriate tools, needed for
completion of the object to the satisfaction of both
teacher and child. '

COGNITIVE OBJECTIVE #4: Civen instructional stratagies
related to career exploration of the needle trades.
Student will (a) write at least two ways the needle

trades are related to school subjects. (b) list

tools by naming when shown particular tools. (d) describe
in their own words, what a sewing factory is like in

terus of equipment, etc.

AFFECTIVE OBJECTIVE{L: Given opportunities to take parts
in drapatizations and simulations the children will:

(1) discuss comparative feelings about quality of
objects bought/made (2) select on the basis of quality/
andfor cost.

AFFECTIVE OBJECTIVE 42 Upon compleion of sewing
project selected by child he/she vill deonstrate
nis/her valuing of the work by publicly using the
obiect made, )

AFFECTIVE OBJECTIVE 43, Following a field trip, and
associated follow-yp activities, to a sewing factory
each child will make at lesst ome oral statement

judged by an adult, not the teacher, to show that he/she
has found either positive or neaative actributes of
wotking in g needle trades factory

. MATERTALS/RESOURCES:

1. Yeasuring devices: tape neasure, vard stick,
e B
sewing gauge, skirt marker.

[

Marking aids: dress makers cracing or carhon paper,
tailors chalk, chalk pencils. tracira wheel

J. Basic sewing equinment: pin cushion, chimbles,
oins, needles iﬁau& sewing size 10 finest),

b Cured o L
. Curting tools: scissors, pinking shears, sean
ripper, cutting board.

3. Pressing Bquipuent: iron, ironing board, partern
Tont, back, inside.

b. Power Sewing Xachine

7. Teacher prepared sewing bookler, "Learning about
sewing." (See Attachment £B)

§. Pattern "The Blob" (See Attachment C)

9. Seving factory located in or near school community

10 Community resource people e.g. sewing factory

employee; a parent who sews.
TNSTRUCTIONAL STRATEGIES

L. Strategies related to Cognitive Objective #1 and
Affective Objective 1
a. As a component of a creative dramatics experience
student will tole play the following situation:

1. Show nothing to do in free time but discover
sewing as an option and make sotething to wear
the next day. Everyone gives compliments,
Demanstrate how you Feel. o
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2. Show how you can go from store to store and
can't find what you went.or nothing fits. You
bought a blouse and the sleeve ripped out.
Demonstrate how vou feel,

5 Students participate as custoners in a sinulated
store conparing differences between prices of
bought items and prices of hand made items.

Students go to store and list price of selected
items. They comoare store prices to cost of
and wade items.

Stratepies related to Cognitive Cbjective #2

Srudents used the booklet "Learning About Sewing”
‘Aftachzent B) to learn about the function of
basic sewing tools.

Svudents practiced using various sewing tools.
¢.g. use¢ measuring devices to measure things in
rhe room; used tracing wheel to trace simle pic-
rures on cardboard 5" x 7" experinented how mater-
‘als eut with various kinds of scissors (paper
scissors material scissors, or pinking shears);
discussed why scissors are made for the various
funccions disccvered; made cravon peeling
pictures and use hot iron to finish pictures;

and used stitches to do cardboard picture with
punched holes.

Srydents used the pattern, "The Blob." (Attachaent
£) to .carn the kinds of information located on 2
typical natrern e.g. Numbers of pieces, saount uf
naterial. suggested kinds of material, ete.

To reinforce names of tools: students used gaming
technique te match picture and nage of tool and
2ach ane also prepared a basic sewing box.

Teacher demorstrated that a machine can be
used for speed, vhile someone else hand stitched
the sape length of seam.

Stidents selected one from among several simle
sewing projects which involved hang stitching
reinforced by machine stitching.

The student selected project was used to facilitate
practice of basic stitches e.g. rumning stiteh,
heuming stitch and hand basting; the use of patterns;
ard the use of the power sewing machine,

3. Strategies related to (ognitive Object #4 and

Affective Objective #3.

a. A tailor, au ewployee in a local sewing factory,
spoke to students about job conditions such as:
how he first got started; what incerested him,
hours; salary; nature of the education and train-
ing needgd; related echool subjects; and future
opportunities for employuent.

b. Students participated in oral discussions of
their perception of speakers jobs followed up
by a creative writing experience. "Why I would
like or dislike this job."

¢. A parent who sews for home use spoke to students
about: why she sews; how it helps the familw
she also displayed articles of clothing made and
411 cost comparisons between hand made and pur-
chased articlea, :

d. Students discussed and wrote cozparing two
resource person's jobs.

¢. Studeuts tock a fleld trip to a sewing factory
with associated prefpost field trip activities.

E. EVALUATION

L.

Adninistration of a pre/vost questionnaire (See
ﬁtgachment A) an index to Affective reactions to the
nit.

Teacher observation of student behavior with objects
sroduced from the unit projects, i.e. ¢1d they hide
or use objects sewn,

Teacher.judgement of students abilities to use tools
appropriately as demonstrated by processes used during
completion of student project.

. Teacher vecord of student perfr:.ance level in math-

epatics measurement skills prior .. and following
the unit.



0
o

b,

ATTACHMENT A
FRE - POST QUESTIONNATRE
What do vou do on the week-ends?
a. To relss,

b. For a hobby

How do you feel when someor. « like some-
thing of yours, or something y. . wwie!

Di vou ever give someone a present! (ne you
made! How did it make you feel?

Did you ever wish you had something special but you didn't
have the woney to buy it? What Jid you do?

DLd you ever buy something and it cameapart? How did
you feel? .

§. 1 like sewing because
7. 1 hate sewing because
§. 1 would or would not like to earn my living in a sewing

factory because

ATTACHMENT 8

earning

bot

eI
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Materials and Equipment

SEWING BOX

Keep ol your equipmen logether in o covered bor.

Put things away neatly, Meedles should be kept ia their
original paper contc” nools of thread should be

wound up. Keen - " ers in o smoller box,
NEEDLES
There are m. sinds of naedles, eoch

made for o special kind of sewing. Neadles for embroid:
ery ond darning have large. eyes, for they must be
threoded with coarse yorns o threads. For most sewing
by hand, you will want o milliner's needle, sze 7 or 8.
Miltiner's needles are longer than those ordinarly used

for hand sewing. They uie eusy to hurdle,

THREAD

Sewing thread may be made of cotton, mercerized
cotton sk, lien, wool, or nylon. Each spool s marked
to show what kind of thread it contains. Cotfon thee -
identified by o number; the higher the number, the fner
th threod. For example #100 tread i very fine, while
+Qthread is very coarse, ‘

_ Mercerized sewing cotton s used for most hand sew.
'\ ing. 1t comes only in size #50, which is o medium
ek, You con buy mercerized thied lo mfch the
colar ofth goods wih which you are working

Hereare o fewhints oboutthread: Always use a good
brand of thread. Dan't bite thread) or tear i, but snip i
with scistors, When molching thread fo a color sample,
olwoys get it a shade darker thon the material, for i
seems fo ook lighter when it is sewn info place,
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THIMBLE

Lse othimble whan yousew, These ore made ofneta

o plastic in various szes, and re worn on the middle

finger of the hand that does the sitching, This protects

the finger that pushes the needle through the cloth. You

can make ¢ forge thimble fit by fastening  sirip of ud-
heshe lage oll areund the insice,

SHEARS AND SCISSORS

You should have a pair of smoll scissors for snipping
fhread, and o poir of shears for cutting clofh, Itis easy
to fell the difference hetween scissors and shears: Scissor
handles are both ofike, while shear handles are not.

. Shears have ong smal! “ndle for your thumb, ond

larger one for the oter four fingers of your hand,

Shears should be used only for cutting cloth, Don'
obuse them by using them for household tosks such as
culing poper and strng. Dropping shears can throw the

blades out of fine and spoil them for cutting, Keep them
sharp. i mig“ shears

blent

nosed wissors

10185078
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bent shears

MEASURING TAPE

Onee clotis cu, the piaces connat be put fogether
ogain. Meosure everything accurately before you cyl,
Use either o yordstick,  12:inch roler, or @ measyting
lope,

PINS

Use dressmoker's pins, They are mods of brass, ond
willnot rus,Usaapincushion; never putpin n your mout;

NMARKING £10§

Dressuaker's tracing or carbon paper can
be used to transfer pattem markings
underlinings and to some fabrics.

Chalk pencils are availahle in vhite, pink and blue:
Tracing vheels having teath or du]] points |
are recomended for use with carbon paper
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Sewing Equipment

Ping with hrilliantly colored glass heads are ~ractical to
use in many cases because they are Eésy to see and handle
Pin cushions cone In all shapes and sizes. For comvenience

use the type haviog an elastic or plastic wrist band to hold

it in place on your wrist.

Pressing Equipment

Careful pressing *: essential te 4 perfectly finished garuent.
You must use these tools . & piofeositul {[ you de to

press Like a professional,

Iron. & combination steam-dry is best. Meke sure the
tegperature control indicates synthetic and wash-and-vear
fabrics. Follow carefully its directions for use, especially
how to keep the base clean and polished.

Ironing board, A board that is adjustable for varlous heights

{s preferred, It should be vell padded, and the cover should

be kept clean.
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JAT'S 1Y THE. PATTERY FOR YOU?

Study the entire package carefully before you do anything else.
A1) three elepents of the package-the envelope, the Cutting and
Seving Direction Sheet and the tissue pattern pieces help to
neke sewing easier. The front of the pattem shows what can

be wade. The back of the pattern shows all of the pattern
pleces to be used and also gives you idess on what material to
use and how much material you will need. The inside of che

pattern s all of the p1eces to what you are making,

MG

Breast 24
{hit!

208,
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Work: Stitches

THREADING A MfEbLE

Before you can do any sewing, y0U must thread the
needle. i easy, i you do i theright wey. Unroll about
72 foet of thread, ot i off. Pass this end hrough the

eye of the needls. Holding the needle egainst o white
surhoce, or agoinst the ight willhelp you 1o see the eye
ore ciearly.

MAKING A KNOT

For some stitches, you will need ¢ knot af the end
o the threod, Hold the end of the thread you hove jus
cut between thumb and forefinger, Wind the thread once
orcund the fip of your forefinger, then roll your thumb
ond forefinger fogether. This will corry the thread to the
end of your finger, Hold it firmly while you pul the
thread with yout other hand. This forms o small knot,

[y

#ulNING STITCH

Running sftches are short stiches of equal length.
Run about o half-dazen stitches on the needle, then pull
i through fhe fabric, These are permanent stitches. Be-
gin and end with two or thres smoll bocksiiches saw
one over the ofher.

-

e

e O il lpugrs  GuShay

MH“ -y b e SR NS W AW

HEMMING

A hen s the folded edge of o pisco of cloth that is
sawed down. Firt the edge of the cloh is folded just o
bit, ond bosted., Thenit i folded again, so thot the edge
is hidden. All felding is done on the underside of the

- moteriol, Baste neor the botiom edge of the fold, Moke
" moll, slonting siches. Calch fus o few thread, then
. bringthe needle up hrough the olded lge, Dontpul
 te tread oo fight,
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& Teny-Cloth Pillow

2. 1f you are sing stockings for stuffing, cut

What to Use: (hem nto small piene, Be sue that the sock-

2washcloths, matching or ings e cledn. f in doubt, wash them and let
;g;t;f:;;’g soldanored o -+ themdry before you cut them np, If you use

AR About % yards of fringe, orfour ) ready-made foam stufing, omit thisstep,

Oléa csliealr? nylon stockings ' 3. Putthe cutwup stockings orthe foam stuff-
(about 12 pals) or shredded - ing ko the pillow case through the open

" oan stifig | side, ew the open side with a small rning
pedle, thresd, scissors, .

tape measure ) stitch

What to Do:

1. Put the two washeloths together so that
the wrong sides are on the outside, Sew them
together on three sides with a backstich

Tiurn the washeloths
rigft side out, The side which has not been
sewn Iogether will be used as an opening
through which to put the slocking ller or
shredded foam stufing,

a
K

4. To decorate this pillow you can sew four
tassels in the four comers of the pillow

You can also decorale it by sewing fringe
around the edges of the pillow with a smal
backstitch

This pillow is especially nice for a baby
carriage, for it s easily laundered, [t is also
usefulin the cay, f one i traveling with small
children, o after 2 trip to the beach when
bathing suits might be wet

Wrong
side out
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Baby Bib
What to Use
1 washcloth

ot mrmtrand

Colton tape ar ribbon, about

20 Inches long
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1. Make 2 1-inch hem on one side of the

washicloth (see Sewing lastruction 6).

What to Do:

B ¥IAnoc HoOooOod

ty pin with the

sibbon or tape through the hem. Gather the

3, Attach the safety pin to one end of the
washeloth lightly when the ribbon has bee

pulled through, Tiethe ribbon nto a bow.

tape or ribbon. Push the sale

13
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ske a pair of soft ndian moceasins for yoursef .. or for your sister,
M or mem, All you need is two washeloths of the same size and
color, a needle, thread, a yard of elstic pretty thin), asafety pin, some
straight pins, and about half an bour, This size fits almost everyome.

You can sew these without any growa-up help if you want to, because .

these pictures show you how.
1. Fold the washeloth in half so that the two edges meet.
2. Fold again to make 2 fap on each side about 1§ inches wide.
3. Pin this fap with straight pins on each side of the washloth,
]al:tx;n ee];)w the edge (that edge is called the schage) to make

4. Sew one end of the tunnel together, very saugly with an overcst
stitch. This will be the toe. d

5. Sew the other end o the tuzzel shut very seewely by sttching
the folded edges together. Just onc third of the way down. Leave
the bottom apen.

8. Now dide the bottom part with your fngers unti you've folded

it the other way to make an upside down “T." This wil be the

heel of the moccasin, Sew the heel securely together with an
‘overcast siteh, to close the T

7. Now, back to the sides, remember the part we called the selvage.
Find where you pinned the fiap down to make & tunnel, and sew
alomg the pins to make & Jong tunnel an each side of the wash:

8. Now you're teady for the elastie. Pin the safety pin throngh the
elastic and fasten it, Push the safety pin all through the tunpel,

sttt des the elastic alte it, until the elastc bas gone al
around the sipper, and come out again. Pin both sides of the

. elastic together 0 it doesu' lde away, and try the spper o,
Be swe you take out all the straight pins rst—you don't need
them any more. Pullthe lasic tight enough to Bt your oo, then
sew it together, Your moceasin is donel

9. You can add a Pom Pom to the toe if you wast to—or sew beads
on the border like the Indians do.

Repeat allthe steps to make your second moceasin,

0
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CARPENTER'S APRON

Like the clothespin apron, this should be made of
strong material, Use denim, fight duck or canvas, or
heavy cotton goods. Cut the basic apron shape. Bind the
bottom edge only, using bias tape. Fold the bottom edge
up over the front of the apron, making a pocket § inches
high,

Use bios fape to bind the edges. Begin with one of

the bottom corners, then go up the .ide, ocross the fop,

and down the ofher side, Do not bind the bottom, Use
twillfape to make the neck and waisttapss, Make  dou-
ble row of running or backstitches, dividing the long
pocket int three &nch sections, You now have fhree
handy packets for nails and small tools

Make o pencil pocket out of scrap cloth, Cut a piece
6 inches long and 3 inches wide, Fold one end down,
ond hem i on the wrong side, this s he top of the pocket,
Fold the other three edges over about Vi inch on the
underside, and boste the pocket to the apron. Sew i

firmly in place with o backstiich o o combination shitch,

bsic
ADYON
slmpe

turn up material

in from’cl

21§ -
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School: Holv Vame Elementary School, Ebensburg, PA 4,
Grade:

A SAPLE CAREER EDUCATION . 3,

CURRTCULLM INFUSIONUNIT #0676

Four

Teacher- Mr o James Demko
Curriculun Comsultants: Dr, Clifford A, Ravlis, Jr.

irs. Leona M. Sowers

V30F Caveer Cluster: (1500 Transportation)

furriculun Arvea:

Social Studies

A, TITLE: Transportation and Career Mvareness

5. OBJECTIVES

1
L

Students will verbally define "Transportation"
both orally and in written forms.

Students will name at least five forms of trans-
pertation presently in use as well a5 five from
nast usage.

Students will dezonstrate an increase in avareness
of jobs associated with the different types of
rransportation as measured by performance on the
ore-post-test instrumen:.

|
A varlety of magazines, books. filmstrips, sosters,
displavs, field crips for incividual student ressarch,

Texts and Books:

Adams, Samuel Hopkins, The Pony Express.
Spencer fress, Inc., 1950,

Bracken, Dorothy Kendall, King, Frederick M.,
and Sloan, Margaret 4. Regions and Social Needs
River Forest, Illinois: Laidlaw Brothers, I9A8:—--~

Gray, Genevieve. I Know a Bys Driver. New York:
American Heritage Publishing Co, Inc., 1962.

Lyon, Jane D. Clipper Ships and Captains New York:
American Heritage Publishing Co., Inc,, 1962,

“iner, Irene. The true book of Policemen and
Tiremen. Childrens Tréss, Inc., [934.

Patterson, Betty. I Reached For The Sky. Chicago:
Childrens Press, Ine., 1970,

Ross, Framk. Transportation of Tomorrow. lNew
York: Lothrop, Lee & Shepard 0., IJ8%.

Students will identify (oral or written) five D, INSTRUCTIONAL STRATEGIES
srecific jobs from the USOE Transportation Career
“.uster by naming the general training reguiremen:s 1. A Pre'Toss-Test was administered as a base line

=i related skille or duties.

MaTER” .7 RESOURCES

1

ERICI2

Marerials located in Career Resource Center (CRC)
esteblished in Holy Name library,

“Transportation” Distributed by Career 3.

Education Service, Central Susquehanna
Intermediate Unit, Lewisburg, Pa. (CRC in
Holv Name Library).

Coronet Sound Filmstrips. "Traveling In and
Out of Qur City," Coronet Instructional ‘ledia
(Chicago, Iilinois).

Career Discoveries. "Pesple Who Nake Things,”
Suidance Associates (Pleasamtville, N.Y.). 4

subsidiary of Harcourt Srace Jovanovich, Inc.

(Located-in CRC atHoly Nawe Library),

{eld trip to Area Yocational Technical School

neasure of student awareness of careers in the
transportation cluster. (See Attachment #A)

A deductive learning process was selected therefore
a definition of transportation was provided, : ¢
someone or something that "carries across space.”

Students were involved both individually and in
zroups in the following activities.

made 1ists

brought in pictures

made a display of models

created a bulletin board

vieggq‘geyergl filnstrips

w0k a field t=ip to the area woeational
~echnical schocl,
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Aruitoxt provided by Eic:

<

wer

-

:\ e of dls Yi"S" 4“'“' 3
wnich included the & lewinn Toplzs:

3obs involved with senstruzzien or repair

T ieealyed cith ooprdtions

Ta

irs aealing with the publ
§rgivnrs ssed a prepared intervies forw fo inter-
i yremme and other adules to find informacion
ahg. far variour traneportation jobs. The
sty de"* 'epor.ea their Findings to the class
{See rrachment #B)

Toe \LHdEﬂt: are divided ince tvo section, "Past”
and Preont” and are as: '"n;d various roles or
At Lo cvanspariation  Te child then sssumed
the =ole, did research mmd AIESEﬂsz his/her
fiadings to the class &t mal o 7 students

conpared and cratraster “he findings

o

Tha s L onrs were 2ivel 3 T08Trlet (aiternate

fam of the Treetest] to see the degree of increase
in their level 3f gwareness of transportation
relavel jobs and avilirv ro define transportation.
dorg in oamel discessions

Tyt AN

.

Lamgerizg “Pas: ind 'Presens” transpertation was

gvazyated by lrstrictor for evidence reiative to
wascery of “Daiective Tw0.”

T Janu wodannooune """";”f 20 mactary nF
Ob::::..e T was devived by che lHSE'UCtOr

from student oral presentations follc»wa research,
in CRC and copletion of the interview forms.

Sruden! sbiliwy e name specific jobs was evaluated
by nerformance on the pre/post-test.

ATTACIMENT A
PRE/20ST TEST

- e

M NAYE
Name three forns of rransportation 1.

2, 3. )

O e o

Name ten careers in transportation,

.

Py

e e i iR
- B e ]

=~
=1

3. 10

thas s ome important school subject needed in most carerrs
in transportation’

[ I
s s

.

Wnat o uou think was the zarliest form of transyoriation.

et R N LA A

wnat do vou think was the newssi form of transportarion!

Do you think you would like a career in transportation”
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eme of Srudent

ALTACHIENT B
TSTERVIEN FORY

P Wy

Yame of Career Expert

SAMETE DUESTICRS VOU TOTEN ASK TRE "CARFRY EYPERT"

l

!

,.4
=>

What do you do? What tools do you use?

o vou work with pesple, data, or things, costly!
hepp’ .
B0 wou work by voursei! or with others? With when’

How did vou first et dnterestd and/ur started in this
LSRRI Y

What ave some related occupations’

Whit are the pood (easy) and bad (hard) polnts of your

. e
job’

dow long have you beed at this job? Why do you feel
*his vas a good job choice for you?

unst sve seme of the venards of this jeb?  (personal,
weoanciery, financigl)

Wit is the outlook of this job? (chances for advancepent
aeed for more people, union nembership, working hours,
wornics conditions, enviroment)

What changes in equipment, automarion, personnel, training
tequirements, have you experienced in the time jou have
been in this field?

What training or education is requ{fed for this job?
(High School? Trade Schaol? College? Apprenticeship?
Graduate degree?)

What school subjects help you the wost? What else did
voy learn and do in school thar has helped you?

Hew are you improving vour job skills now? (school,

bopes, on the Job training)

A SAMPLE CAREER EDUCATION
CURRICULLM INFUSION UNIT #0776

School: Koly Name Elementary School, Ebensburg, PA

(rade: Sixth

Teacher: Sister Patricia Maria

Curriculun Consultants: Dr. Clifford A. Baylis, Jr,
Mrs, Leoma M. Sowers

USOE Career Cluster: 0700 Communication and Media

Curriculum Avea: Language Arts

A, TITLE: Communication Skills Cluster Unit
5. OBIECTIVES |

1, Students will demonstrate their knowledge of careers
in Conmunication by:

designing learning experiences utilizing
Language Arts in verbal and written cop-
municacion.

. utilizing filo to facilitate cxpression of
ideas im oral and/or written form, e.g.,
original ads;

. identifying jobs and job related skills in
the Language Arts Curriculue by role playing.

utilizing journalistic approaches to develop
dramatizations such as radio/TV shows, afls,
articles from news paper, etc.

2. Student affective gwareness of careers and job skills

needed in those careers will increase s measured
by responses on Career Fducation Evaluation form.

(. MATERIALS/RESCURSES
1. Kodak Ektasound 140 movie outfit

2. Sony videy tape, T.V. nonitor, monitoring equipment
-and switches.

Lmemmmmam%%mmm
Conmunications Instructional area,

4, Instamatic caperas; Audio tape equipment and supplies.

5. "careers in Copmunication” a film-from the Career - -+ -

Resource Center (CRC) located in school library
(uidance Associates) (See Artatchoent 4, Unit 0876)

o
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b,

Cateer Gluster bovklets and Bummary sheets iocated

in CRC (Cencra) Susquenanna Intermediate (nit materials).

. o High School age students specializing in

photogtaphy fros the area Vocational Teehnical School
as Tesource personnel in the classroom.

b. INSTRUCTIORAL STRATEGIES

L.

B~

A [ilp "Careers in Conuunication” was viewed and
folloved by 3 discussion of the communication of

Jdeas and various aodes and nediung for getting an
ides” to a defined audience.

Students selected Fron among the following four
teacher selected options to present their ideas
in the forn of 2 commercial:

. Sound-motion Pictures

. Video-tape

. Augio tape/stili black and white prints
. Autio tape/still color slides

The following elenents of message design elements
vere demonstrated to the total group (See Atrach-
nent 8)

, attention gerting devices
. Verbal captioning and labelling
. fye attractors

. colos

. brightness

. movement

. size

. white space

. shape

. Mystery

. cultural

Students slected from anong the four options described
in strategy two above,

Self Selected small groups of four to six students
worked to peopare a comnercial using the med um
selected. The tasks of these groups were: selection
of a product; writing of 8 seript; casting; and
selection of props.

6. A clagsroon demonstration was conducted by area
vocational technical school photography students
to demonstrate: the basic operation of photography
equippent; the cozposition of photographs; end
the basic techniques of film processing.

Students wrote, proof-read and re-vrote commercial
scripts.

-~

8, A field trip to the Area Vocation Technical School audis
visual comunicarion laboratory tacomplere the following
tasks; staging for comserclals; photographing of
stills, slides and sound motion pictures; processing
of slides and stills; vicko taping of commercials;
and using ancillary equipment.

9. Students discussed new knowledge and feelings
associated with these experiences.

. EVALUATION

1. The written scripts and filmed/taped presentations
were utilized as the primary source of data relative
to mastery of "objective one" (Part B, above)

2, For "Objective Tvo" (Part B, above) mastery was eval-

uated by student responses on the Career Education
Evaluation Fomn, (See Atcachment A)

228




0
-4

ATTACHMENT A
CAREER EDUCATION EVALUATION FORM

Rank the following statements about the Career Fducation
Project you just completed using the rating scale:

Lwno 2'= naybe 3 = yes
Please indicate you feelings about the following stateents:

1. My overall interest in this career area has
increased, : 123

2. I know more about job skills because of
this experience, 123

). L know about more jobs related to this

rarecr area, 123
4. Twould enjoy dolng this type of work

as a future career, 123
3, 1 better understand my abilities to

do this kind of work, 123
f. This experlence hag helped me think

about my future career, 123
7. T feel that this progran was a vale-

able experience for me, 123

Section B

[, For me this experience has been

2, 1 wish that I

ATTACHMENT B
MESSAGE DESICN ELEMENTS *

Attention-getting devices. It is Necessary to embody in
visual commanication a means of gaining the attention of
the intended recipient of the message. In a sense, any-
thing that is sudden, different, capsulating, or provoca-
tive draws the eyes of the observer,

Verbal captioning and labelling, One of the irst places
che eyes will rest Is on any explanatory verbal areas of a
visual presentation. Ve expect to obtain the "sense and
essence” of the nessage from the caption. Disappointment
results if the caption or label fails to produce the gist,
Captions should be brief, and 1f possible, in telegraphic
form, 1t 1s generally best to use only a few sizes and
shapes for caption background elements and g 1imited
number of letter styles and sizes. The caption in terms of
the layout should bear & definite relationship to the total
presentation,

Eye Attractors, The mechanism of vision containg several
'¥ee35ac§ controls which produce attention in the presence
of certain elements . which have their origins deep in the
evolutionary background of hunans when sudden movement,
animal colors, and other cues night mean sudden death.

The following is a partial list of visual elements that

"eateh the eye,"

Golor. The use of color is perhpag the simplest and surest
means of atttacting attention, The attraction levél of the
color 1 related to vision physiology. Red, for example,
vill attract more attention tgan blue 1f the sataration

and {ntensity of the two hues are equal,

Brightness, Although certain colors attract more then
others, 1t is not the color but the brightness that s
really effective. Attention penerally is {ncreased by
the intensity of light and color. A certain brilliance of

purple, for example, ‘can gain more attraction than a duller
ted,

BMmM.H&wn@MWﬁMmmmﬁmomﬂﬁw
one position to andther, or if increasin% distance between
two objects is perceived, attention:is alnest {nvariably
produced, Apparent motion can be in certain instances

even more effective because of the {1lusionary quality,

Baylis/Jahoda 11/18/75

*excerpted from;Adams et aJ,:RA!éarch ‘Principles, and
hMmgmmMmedmmhﬁmwx
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Size, Anything large relative to its surrounding, or in
general, will got attention, Size, therefore, depends

to a large extent on the context and general frame of
reference, A six~inch spider will capture more attention
than a six-foot shark, Blow-ups are frequently used to
gain attention,

White space. A surrounding of wWhite space will bring
attention to any ehject being surrounded.

Shape. Certain shapes and forns gain more attention than
others. In general, asymetrical, irregular shapes that

also have the feature of simplicity are tore eye-catching
than duller, symmetrical and complicated oves,

stery. Presenting the visual comounication as an un-
oldi~g solution can be an effective attention technique,
4 well-known car manufacturer, for example, attempted to
produce Interest in a new model by displaying it covered.

Personal. The most difficult meanings to predict are those
that arc peceliar to an individual. These are built up through
life exporicnces, One individual may be more sensitive to
seientiiic material, another to artistic, etc.

Soctal, The group and community that ome is related to -
requont ly has its own level of sophistication, preferences
and taboos, One can be sure that certain themes will be

of interest to a wide varlety of societies: human relations,
particularly those with sexual connotations,

Cultural, The broadest fraework of content interest is of
cultural natters, This essentially includes the broad

issues of language style, formet, and frankacss of exprossion,
It is enlightening for example, to compare the NEW YORK

TIMES with the LONDON TTMES.

& SAMPLE CAREER EDUCATICN
CURRICULWY INFUSION UNIT #0876

School: Holy Name Elementary School, Ebensburg, PA

Grade: Eight

Teachor: Sister Brenda Am

Curriculum Consultants: Dr. Clifford 4. Bavlis, Jr.
Yrs. Leona M. Sowers

USOE Career Cluster: (0800 Health Careers)

Curriculun Area: Health and Science

A. TITLE: Health Care Career Education
B. OBJECTIVES

1. Students will become aware of the more than 200
Health Care related careers available today. This
Avareness will be demonstrated by increased ability
to Name "Health Care Careers" as evaluated by
performance on pre/post test.

2. Students will gain knowledge of one particular
Health Care Career by choosing one and researching
it utilizing the resources in the Career Resource
Center (CRC) located in the school. Evidence of
mastery will come from an annotated written compos-
ition and an oral class presentation.

3. Students will come in contact with Health Care
personnel for a "real, this is what's happening”
dimension through: a field trip to a commnity
hospital; "Career Workshop" experiences; and/or
interviews.

(. MATERIALS/RESOURCES

1. Materials located in the Career Resource Center (CRC)
(Sea Attachment A)

2. Community people involved in health care careers and
listed in "Community Resource Career Education
Personnel "

3. The Commnity Hospital

4. The Area Vocational Technical School

5. The Pennsylvania State School and Hospital (a mental
retardation facility).
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D, LUSTRUCTIONAL STRATEGIES

Students participated in a series of workshops
designed to accomplish the following tasks: operation
of all equipment in the CRC; utilization of the DOT
schematization to locate particular job titles

and career information in CRC: familiarization

with other materials in CRC.

Students read about Health Care Careers in "Career
World"

Students individually chose a Health Care Career to
research, Some of those choosing the same career
worked together in small groups. They were respon-
sible for finding as much information as possible
concerning the chosen career {n either the CRC or
From other resources identified in part C above.

Students researching "Medical Secrecary” or "Medical
Assistant” took a field trip to the Area Vo-Tech

and actually performed some of the training tasks
typical of this laboratory area,

Ocher students used Career World publications,
nlerofische file on caveers in the U.5. and those
prepared specifically for Pennsylvania (Pemmscripts
Care Career Index) and personal interviews as sources
of informaticn.

" Students researching Mental Retardation took 4

field trip to the State School.

ALl students as a culginating activity toured a
commnity hospital (Lee Hospltal in Johnstown).

ALl students were provided with the opportunity

to personally discuss with a "Career Expert” his/
her career during a week long "Career Education
Workshop." There were ten different health care
careers repregented, Additlonal opportunities

for information gathering were provided through the
"Tiln Festival" another component of the Career

“Fducation Norkshop,

ALl students submitted 4 written composition on

their self-selected health career. These were also
nvesented orally to the total group. Thus, exposing -
the total group to indepth knowledge of more than
forty different "Health Care Careers.”

E. EVALLATION

1.

ALL students vere Pre/Post tested as an evaluation
for mastery of "Objective One."

Students wrote g 116t of as many Health Care Careers
as they know.

- Both oral and written presentations on the one

specific health care career selected by each student
for research were exanined for evidence of level of
usage of CRC materials and equipment and other
resources idenrified during the course of the instrue-
tional process, e.g. field trips, interviews and
resource personnel,

. All students were in contact with at least three

real health care professionals, thus, chjective
three was reached,
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PARTIAL LIST OF MATERTALS AVAILABLE THROUGR TR _FZfR

RESOURGE CENTER (CRC)

. Miscellaneous Materials

Pennscripts (microfile classified by DOT and Standard Metco-

politan Statistical Area (SYSA)

Adventures in Self Discoverv Kii:

Career Desk Top Kits
Encyclopedia of Careers
Occupational Microfile
¥icroscan Projector/viewer

Oceupational View Deck

Subscription to the maachly publication "Career World" (Vol

Vol. 4 on file) Curriculun Innovations, Inc Highwood, Ili

. Sound Filsstrips

The Adolescent Experience:
Shaping Identity
Setting “oals
Develop /g Vammug:

Perzonal Comnite=st
Where do you Tfand?

Reflections of b .alf

Your Personality
The You Others Know

Masculinity and reminity

~ Somebody's Cheating

The Exploited Generation
The Changing Work Ethic
The Paycheck Puzzle

People Who:

Help Others

Create Art

DBrganize Facts
4 Job That Goes Smmeplace
Liking Your Job aad Your Life
0 the Job: our Trainees
Trouble at Work
People Who:

Make Things

Work in Science
Why Work at ALL?
Jobs and CGender

Job Hunting: Where To Begin

four dirse aeek on tne Job That § Yo Fairl
A Strategy for Teaching
Values

Choosing *zur Career

Preparing .or the Jobs of
the 70 Who Do You Think You Are’
What You Should Know Before  Guess Who's In a Group?
You Go To Work
Nhat happens Betweer Pecple
Jobs for High School Students :
You Got Mad: Are You Glad
Dropping Out:
A Road to Nowhare What de You Expect of Nthers?
Jobs for You: It's Hap- fou Promised!
pening In Home Economics
But 1t Isn't Yours . .
The Trouble with Truth

Yhat Do You Do About
Tules?

“Your Future In . . " (A Book Serics)
"Ain Righ" (A Book Series)

Young Women's Cuide to an Acadenic Caree:
Your Furure in a Changing World

The Teecager and the Interview

How Teemmgers can Get Good Jobs

Turn Yorrself On
The Joy 3 Work

. Instructzonal Pamphlets

Adnira] Peary AVTS - Résearch Coordinating Unit (RCU)
Admiral “Zeary AVTS - RCU Posters for Activity Packets
California Mini-Guides
Career Cluster Posters

Central Susquehanna Teacher Manuals & Booklets
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A SAMFLE CAREER EDUCATTON
CURRICULUM INFUSION UNIT #0976

School- Holy Name Flementary School, Ebensturg. 4

frade: Fight

Teacher Mo Shirler Laache

wrrieiam Lo tance Or CHfford A, Raviis, Jr.
fra. Leona M. Sowers

USOE Career Cluater: (0300 Comunication and Media)

Curticulum Aves:: Language Arts

A, TITLE: Sexool Newspaper
8. OBJECTIVES

L Student (11 deporstrate theiv understanding of
the significance of a newspaper as a means of
coemunication by: Adapting wodels of newspaper
prganization to the production of a school
newspager characterized by a variety of componests
sizulating a "real” newspaper; selecting subject
matver of general interest to the school population
Or dudlence; reporcing on the selected subiect
matter in a journalistic style appropriate to
this medim of commnication; producing, advertising
and mazxeting at least six issues in fifteen week

- period. Evidence of mastery will be judged by

instructor evanination of each of the six issues
af the newspaper for evidence of the above.

2. Students will demonstrate their understanding of
the prozesses involved in newspaper writing,
produczion and distribution by taking more than one
"job title role" from anong the following typical
“real” newspaper job titles; publisher, managing
editor, editor, advertising manager, circulation
manager, typesetter, proofreader, layout staff,

! photographer, press foreman or catcher.

3. Selected students will demonstrate their under-
standing of at least three production processes for
printing a newspaper: Yevox, ditto and off-set press.
Yastery will be judged by performance of students
in selection of the preparation procedures for the
"master copy" of the newenaper appropriale to the
rinting process te o o fzad de., selection

mteriais (e.g. photographs) and lavout products
appropriate to the printing process.

U, MATERTALS/RESOURCES

L Yewspaper staff organizarion chart (See Attachoent B)

9,
1.
D, TYSTRUCTIONAL STRATEGIES

1

A

Job descriptions for each “job title role," printed
on index cards (See Attachment #)

Instanatic camera, equipment and supplies
Typewtirer and supplies

Area Vocational Technical School veproduction
facilities

Variety of newspapers demonstrative of various styles

Television reporter and Camera Person from local
TV Statien.

Professional photographer from local newspaper
Teacher - aide (1 day per week)

Sample PrefPost test (See Attachuent C)

Students participated in a series of readiness
discussion experiences desigmed to; explicate

a typical newspaper staff organizational chart;
identify and define gelected newspaper careers;
develop a school newspaper organizational chart
including all ten of the "job titles roles" defined
on index cards; and

Students patticipated in brain-storming session to
identify and list: local sources of news; interests
of audience (fellow students); ideas for regular
features; and school newspaper.

Students self-selected "job title roles” for the
edicorial and production staff for the first issue
of the school newspaper, :

Students participated in additional classroom
"workshops" to develop skills and writing style
necersgry for the school newspaper. e.g. ‘orkshop
1. students analyzed local newspapers for examples
of flag, masthead, front page design and place-
ment of items; Workshop IT: students critiqued
previous issue of paper for literary content and
style; Workshop I1I: students on successive staffs
critiqued previous issues for what worked well and
what can "we" do better,

Students self-selected "jobs title roles” to create
a new staff for each of the six issues of the paper
(The only Llimitation placed upon students was that
they not repeat "Job title roles")

22
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6, Students utilized the Xerox printing process
for the first {ssue and the front pages of
four of the five other issues, Issue three
vas printed utllizing an off<set press.
Pitto wag the printing process utilized for
a1l pages, except the front pages, in four
of the six issues.

7, Students specifically designed the sixth
issue of the newspaper for a gelected
audlence, the prinary grade children.

. EVALJATION

1. Anecdotal evidence of student understanding of
the significance of a newspaper as a comun-
icator was gathered, e,g.:

. A tally of the nunber of papers sold by
1ssue;

. A record of the nusber of volunteers per
1ssue;

. A record of the variety of roles chosen
pet issue;

. Observation of the craditions which
developed (regular features in the paper);

. Informal observations of the division of
labor associated with "job title roles"
(students were very pogsessive of their own
roles); and

. Observation of the unique personality of
the individual staffs reflected in various
issues, e.g. design of a new flag for
each issue and varying emphasis o sports,
news, activities orads,

ATTACHMENT A

Rublisher (Mrs. LaVanche) re resénting the authority to prim
the newspaper P P

gggggi¥g Editor Student In chatge of assignment and of
generdl advinistration (e.p, getting reports in by deadline,
passed through proper chamnel and printed on time{. The

nanaging editor also decides which {tems are to be on the
front page.

Co-Editors One student for news and sports, another for
ﬁmM%mummm.mnmmnmmmmg
editor for adinistering tagks,

Typesetters For our purposes these students typed the copy
or provireading and later for printing.

Proorreaders These students checked First drafts for gramnar

ana_speIILng as well as typographical errors and also checked
accuraey of names in photog etc,

Layout Staff The function of this staff is the physical organ-
1zation of the paper: the assignoent of articles to the
proper section; the spacing of artlcles and placenent of
phiotos; and.the cutting and pasting of {tens for the type-
setters to prepare for printing.

Photographer This student covers sporting and academic events
of geveral Tnterest selected for coverage in each {ssue,

He goes sone work by agsizment and subits some independ-
ently, .

Press Forepersons These two students take charge of the
printing oE the paper. They learn the process than print
the newspaper thenselves. When finished they pass the copy
to the catcher,

Catchers These students collate the paper, staple it together
and bundle it in units of twenty for the circulation staff,

(irculation Staff These students sell the paper in the class-
mmuMhﬁmawmmmmmmMMTm
also take charge of the bookkeeping involved,
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ATTACHMENT B
QRGANIZATION OF THE NFRSPAPER

Publisher :
RN Circulation Dept,
\ Pronotion Dept,
news yttpt,
' Advertising Dept,
Hanaglng
Lditor buginess
\
‘ \ \\\ nanager
City Bditor ! Foreign Editor ™ advertising
! National Speiallzed news dliector
\ Rditor l \
{

i !

P‘inar;cial ‘ Sunday dept,
: | | Businesy \ ' ’
‘ - \ unday Editor
[ Blreaus / T
Reporters  Burcaus Critics Magazifie boak

: & " review
| Correspandence | .
! ! Society \ j
Rnwiite | | Special sections
des '
=
Hechanical dept.
} ! ! Real Egtate
night night i i
editor aditor Might  Transportation
} i Editor | Superintendent
i ! Copy Desk | -
| ‘ ! Composing Roon ress Room
copy Copy Copy . Forenan Foreman
HOLY NAME HERALD STAFF
fditor Proofreaders Press Foreman
Reporter ~ Photographer layout Cateher
(o Editor i
, Typesetter

(Typist) .
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ATTACHMERT €
CAREER FICATION PRE/POST-TEST

__ Date

i gt

The following questions apply to most newspapers.

Clrele iteus which are usually placed on the front page
of a newspaper,

a, baseiiil scores g, comics

h, weather h. solunar tables

¢, International news i, name of the paper

d. national news .j. births

. recipes k. Tndex

f. Dear Abby 1. ohituaries

what things are located on & Masthead?

et things are on the flag! (Name three)

piolain hriefly what is on an editorial page’

How many columns is the Johnstown Tribune lemocrat:

Ficare the following advertiserent if cost is $1.00 per

colunn incl. Advertisement is 3 columns wide by 2 inches!

answer

I.P.1, stands for "

AP, stands for i

What are the two things listed in questions 7 and 6%
(Explain driefly)

If you have a news story about & fire, who should you
talk to’

QTHER QUESTIONS
Income for a newspaper comes from 2 places, Name them.

L.

2,

. Prefit is realized of (choose une)

a. You spend more than you make,

b. Vou make more than vou need for cKpenses,
¢, You borrow to pay your hills,

d. You declare bankruptey,

Answer

e V.

. 1f you ave not making enough noney to pay your bills,

what should you de” Explain briefly

+ Taxes, billing, and all money matters are hardled by which

department?

(a) Editorial (b) Layout

{c) Pressroom (d) Business

+ This person does all the hiring and firing and keeps track

of all emplovees.

(a) Yanaging Editor (b) Sports Reporter

(¢) General Manager (d) Press Foreman

. This person is the head of all Art and Advertising personnel,

(a) Mamaging Editor (b) Associate Editor

(c) Advertising Kanaging (d) Linotype cperator

. This person has the respuis bilily over all thar is in

paper;

(a) Advertising Manager (b) Managing Editor

{¢) General Manager (d) News Editor

. This person has the job of gathering and writing evs,

(a) Reporter (b) Ad Salesman

(c) Publisher (d) Press Foreman

UL



9. On the lirne at the right, tell what job
or occupation you had during the past
3 weeks: for example: News Editor,
proofreader, etc.

Directions: Please answer the following questions honestly.,

These are opinion and information type questions to help the.
instructors.

1. Were your- experiences with newspaper beneficial to you?
Give your reasons.

2. What job on the school newspaper impressed you the most?
Give reasons.

3. What job on the school newspaper impressed you the least?
Give reasons,

£

Did you like what you did? Give reasons.

5. Would you like to make a career of mewspaper work? UWhy
or why not. ‘

6. 1In the space below, tell exactly what work you did on the
paper.. Explain what operations you were required to
perform for your job.
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ATTACHMENT T

SAMPLE 1SSUF OF

"THE HOLY NAME HERALD,”

TRE SCHOOL NEWSPAPER

This 18 & poem written for Miss Meintel
and Mrs. La Vanche:

A Little Poea of Hope
To ¥ivs Heintel and Nrs. LaVanche

Remenber those songs for graduation?
Remember those hanners undone?

ALl that work for gne single day,
Yo you think ve'll ever get done?

It's May 28, the great big day

When you' U1 be relieved, things are
caupletely doce;

But to find 5 word on the bamners wisspelled

And (he music for the songs nis-sung!

]

. 1naders vith thedr |
But years from oov, you'l be thinking . " Ch:z place trophy 4[

&t all of those cragy tricks,
Just a5 & pift of wewoties
From the class of 76!

Beth Ann Ott

GRADUATTON - CLASS OF '76

On May 28, 1970, at 9:00 the eighth grade
clasg of Holy Name will depart from their
heloved school. when they go, they will
leave with nany happy wemortes of fialy
Name School .

The songs they will sing for their
graduation are:
Morning Has Broken
let Tt Be
ALl That T An
Let There Be Peace On'Earth {Instry)
Bridge Qver Troubled Waters (Instru)
A Mater

Chris Kenriques

COTRTDON! 1111 Graguation is neap!

U1
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4
Yon,  Sleppy Joes
Buttersd noodles
Teaches
Yilk

Tues. Yeal or peanst Wtter sandwieh
Com
Cake
Mk

Hed, Yoat talls
Yashed jotatons
Paas
Frut
Mk

s, ot dog

A L
Saugrkraet
Applesauce

Wik

i, Ash
French fries
Vegatables
- Breadfbutter
~  Aple criep
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KUl {cont)
Sus Thokas » 2.5 Le Afscussions,”

Yary Jo Kiamil - "aing a Cheecleadsr
wd bagkethall player”

Linda idnk - "Seing 2 daskettall player
and cheerlesder.”

Stestanie Fedorks ~ orklng on the
nevsjapet, st take sales eic,

r‘ﬁ/

N'w‘u"; (36 ? uv(itl

Holy Narre ity
I Seu
3 | BenTenil

v
o ‘
«" 'DOLL
\’ { U
Parry Danin and John Kelderet asked
the question "What was the best thing
that hazpened to you in the Efghth
Grade?" These are some of the res
sponges they recelvad:

Bryan Long « "Golng to Kennywood,”

Mike Sprizser - "Being ablo to play.
football and tasketball,"

Carl 1g ~ “Wiming the chasplonship
in foothall,”

Bd Yonborne - "Craduating fyea the
school and playing cports,*

Gamard Srosomg - "inntag e foethall
chanplonship,”

Perry Danln - "Craduating and bejng
able to play football,”

Jack Dendrez - "Being sble 4o play
sporta,”

¥ary Amn Golas - "The leamning expert-
ance I got from the newspaper and fleld
tﬂwlﬂ

hld Scanlan - “Belng a chesrleader,”

Aay Finn - “iaduating from Bghth Grade,®

Clatre Neville - "Seating St, A1's azd
winning the chestleading contast,”

Susle Mandes - "Wianing the cheerleading
contest,”

lauris Rozett - "When I got to start in
2 bashetiall gane," \

mﬂu Vestrick « *Being captaln of the
chesrleading squad,*

By& jLo H!ﬂ

(lass \,9

Biitars - Juld Peduzad, Kevin long
Reporters = Mark dreblsh, Joyee Dunan,
Mike Springez, Clalre Yeville, Sus M
Mandes, Kevin Long, Yary Jo Springer,
John Nelderer, laurle Ronstt, Juld
Seanlan Perry Danln, Carl Illig, Linda
Link, Yary Jo Klzhsll, Jok.n Ritchey
Potaggagheg - levin Long

Proof and layout - Shavm Anbrisco,
Cheryd felly, Hichale Brady, Chrls
Henrtques, [nda Link, Yary Jo Kinball
Flag - fark Prebieh

Izgisf.s = fevin m. Brian xOﬂﬂig.
Susie Yandes, laurle Ronets, B4 Monbirme,
Chels Westrick - '

Sales - Mthe Springer, Shavn Asbrisco,
Chris Henrlques

THARK Yonil

© The staff of the Herald would 1ike
to ihank all of thost who supported the
Herald by tuykng nevspapers this year,
Yo would also ke t0 thank 21l of those,
especislly fes, laYanche, Kiss Yaintel,
and ¥rs, Taylis, vho helped to get the
Yprald off the ground, Good luck to the
Yerald next year,

Kevin long (co-sditor)

FRALTY SERVICES FIELD TAIP

On Wadnesday, Aprtl 28th, the
Bighth Grode clasy vislted les Hospital
1y Johnstovn, They went o & tour of
the hospdial, seelng wany different
people at different oeupations, They
sav aany different Mnds of conplicated
gathinery and how it worked, o found
the trip 10 be very Interesting, ¥e
thagk Sr. Brenda dmn and Miss Melntel
for m ut ot this tﬂPn

VE THAYK YOUI(!
PITISBURCH TRIP
Op Saturday, May. 15, 4 students yelt on
8 trip sponsared by the patrol boys to
rids the Catewyy Clipper.

Kevin Long & Bd Monborne

BIGHTH CAUE STRODASS
)
b ‘
4 - Stephante Fedorka, Frank fartlg
20 « Kark Noel
22 « ¥ary Jo Kinball
23 C1C1aire Neville
25 - Hr. Uncpher

e
% - Parry Danin
2 - J1 Peduszt
1§ » Beth Arn Ott

16 . Yen Byms
25 « 93 Yorborne
= 6 Seanlan

e
A )

€ i Relderer

I Hehele Brady, Yarsha Clauto
o

w Priene Hoover
Y ieblaBigtick
§ « Briey, Somglof?

APt SPDAY CRAATS |

Claire Neville

oy v

#+ LTRRARY NENS NOTSS 4

Folday, Yay treaty<first, 45 the
et dy for any book o go cub of the
Mavzy, Yany nev bocks have beon put
on 4he sielves in the last tho wasta,
8¢ ook them over, The Winzy vill
contime to be opan for the uee of
students and faculty for reference
bookat and encyclopedias.

TEACHER OF THE WEZE

This weak's teacher of the week {5
Yz, Uncapher, He 1ives in Phensburg with
his wife Barbars and hs deughier, Relsten,
who 18 to years old,

He 16 a seventh grade tascher am
he 1ikes to teach owrrent evants, Hin

hobbies arer teuching, fishing, reading,
hildng trips, nature munts, and be 1ikes
misie,

Busie Mandss

2y
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Horo are scae jlaces of interest thal
you could vistt over the sumvert

ATTRACTION

Horeeshoe Curve

Canbria County Yar
Yenorial

Trince Gallitcin
Yomuzent

Malral Prary Konuzent

LXATIN
Between Gallidein
ardl Puckhorn east

of the Caxbria 5,
Jne,

113!'?1.1»0, Pa,

{resson, T2, West

00'
\/,/

Good 1o the elght® graders of
the Suture - fron the class of ‘%

HAPPY A8

Good Juek rext year's elghth grads
- Chris '

See you puyst HAD HAL - Frte

¥e uould ke to thank the Career H,
helpars for cocing and helping use

Zagy Flethday to ¥ARK MCEL
« Fron Yiply Hane School

.'r'appy Brthday Steh {xen Jan

Gorpratulations Eth grade teachers Tor
eiting up vith the B8 prade students,
14 ‘ock a ot

3est wishes to the Class of 70!

- Fre, 3,
food Lusk L2, W05, Ju,
Good Tuck to the new Sth gralers,

Hagpy Eirshiay herica from Sandy Korek

SRS RVIEN I HOTICH

(o Yay 6, 1976, Holy Nama held Kgs, Claxks - Sth and Eth grade
{ts anmial sports banquet, hoooring Sth greds playing variety gy
the school's athlstes, The waln bth grads playlng Hckball
speaker vas Greg Alex, 8 graduate
of Holy Yane and of Bishop Carrell, ¥z, Uncapher - 7th and Bth grades ylaying
Mr, Alex also presented the avands, Kekball outside

Reporter Johrn Richey also took 1 survey -
-~ of the upper grades to deternine the Yest
Uksd ganes in gyn, Fere are the results

Ve vould 4k 1o thank the
Athletie Association, Sister Forma,
the eoaches, the parents, and es-

pecially the athletes for raking of the survay!
nquet possitle,
il et Mifth Grade:
Revin lomg Pau) Duman - "Variety, decause you get to
do everything,”
‘ Joo Peduzed - “Varfety, because you get to
VACATION BAYS do everything,”
_ Kick Stkora = "Varlety, because you cot to
Vhen ¥ixe Springer and Joyce do everything, "
Duzan asked where people in the Nn Frank - "Baskettall, you get to play
upper grades vere golog this sw- basketball,"
ner, hey got these Tespoasest
: Sixth Gradet

Cathleen Washko » "Jodre ball”

Ridie lenz - "Fickball, because you get to
creax the girls,”

Joe Billetdeaux - "Basketball, because he
and Billy Neville usually play
ten girls at a tine and vin.”

Rhonda Anbriseo - "Variety, you get to do

/%‘de - Joey Peduzal
the Shore or Philadelohia

on onte 22
Schwd Gardens b Tlate oretta, Pa,
~Iac)ined Flane
Tnelined Flane Johnstows, Pa,
Lenon House Route 22,
Cresson Kt,
Seuth Tork Tea South Fork, Pas

Off Aoute 219
Graddview Cenatary sohastown, Pa,
Polnt Stadhm Jomnstown, Pa,

Carl 1R

1053

-yife Jokes -

T'n not seylg that y wie o 8 Yoy ok, 706 % wife treats hez checkbosk Lke

cook but when we go on a pleale ve're the
only ones not bothered by ants,

“"%° My wife complained she needed &
nev Tur coat, I hadn't reallzed how old
her coat vas untl) I had to replace one
of the eidns, The furrier told ne the
aninal 16 now sxtinetd

250

7 anything,"
Yad thay o e
Alan Baylock is giad they £ot a color TV bt Yate - Vaghe Ve%/ oty
Carads gventh Grade;

Good Luck Steph Ln your new hone In <m° Ro Billy Brady - "Soccer, get to cozpete with
Florida Vigdods Beach \;\‘ your friends and cel to nove

Co 4 Yielde fron laurt Cathy Yashiko aoound,”
ngratulations ¥icke fron ‘aurie, Vest Virgints Tavid Deskevich - "Soccer, because you have

fun playlng it,"

Debbio Sofsson - ™olleyball, get a chance

Yappy Birthday fer Zuddy {rea Chdn Buddy
to conpete against teans.”

4 Orade - Jin Lpuer

Ohio
Jom Draysak Lou Ann Rodgers - "Volleyball, busy keeping
Michigan or T11inots the ball wp, and fun,”

Eighth Grade:
Tuld Scanlan - "Flaylng cage tall (because

Clnd: Bop
dy forp she 1uked Kcklag the dell

Canads

matto real hard and 5001'11180
a bast seller - she can't put it dowm S:?th Carolira Iinds link ~ Wolleyball, because 1i's fun
unt) she's finiched 1t, Wsconstn to play,"

Ed Yonborne = "Cage ball, because it's fun
1o play and 1t's rough,”
Gerard Sossong - "Cage ball, it's fun beczuse
pverybody I1ls everybedy rlse,

byt Jodnn Ritchey
251

¥y wide vatched evary foothell
gase on TV with e, The only thing
ghe learned vas the works to the
"Star Spangled Banner”,
= Yary Jo Springer Comesut lake
Mtk Springer & Joyce Duan



DL

Vi3 OF T T

ay 17, 1996: This 4 duly Peduzal,
sevorter fur fnsorialed Trass, meiumling
10 gy oki s o {or shesld T eay eddy)
of Trerewrs, 48 Dalk o Hgh Street
{nptise fne v RAD Tate of new Wtlatng
2 cenier of foun 2 redlaal
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sulting with aniral psychiatrist Carol
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The stugest body of Holy Mase mut
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ervore enoyed the Flay
~a vhn helped vith 1t,

Ve e

hed
LAt bl gy
LA

il

sl Tedurel

o143 THIP

On Vedresday, Yay 19, the Yghth
trade clacs WLl g0 th Sennysood Park
{n Filshureh, P2, They will leave
warly 4o the rorning apd retum about
§ pos, v0 4t w1l e a full day,

¥a hope wveryone has 2 day full
of fur and reller coasters!
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SCERY - e saxe of Chery] Kelly ws
iradvertently onitted a8 co~author of
Last veel's survry articls.
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The seventh grade and thelr
teathers went ¢n 2 trip to Hershey,
Pa, this week, 14w an eventhl,
choeolate-filed oecasion,
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Park,
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4 SAMPLE CAREER EDUCATION
CURRICHIM INFUSTON (NIT 41076

Schoel: Relv Nane Elementary Scnool, Ebenshury, Pa,

Grade: fioit

Teacher: Miss Joan Meintel

Curricelu Consultantsy Dr. CLifford A, Baylis, Jr
¥rs. leona M, Sowers

SOR Career Clusters 0200 Business and 0ffice

sitrictiug Arear Mathematics

A TR An Individeaiized Self-nstruetimel Learning
statien Acttvity in pata Calenlation and Recording

JRACTIVES

Coing an electronfe calenlator, appropriate tables,

charts and precedure card, students will complete a E.

weekly pavroll total ali of the colums on the
prerol ot shon comndoty and yosoendla 3 quartsoly
vepart on appeopriate seif-correcting ansver sheets
crovided by the Instructor following conpletion of
ths experignce.

f Following completion of the calealation process
students will vicbalize atlective reactions to this

- ciparievce o0 the "Career Explocatim Rating Fora”,
% .

.

HATERIALS /RESCURES
b Selected Gomperents of the "Singer Vocational
Evaluarion Systes, Data Caleulation and Recording,
Gartel A7 (Seo Attachgents)
Frrcedure Card, (Attachment A)
foveole Beenptfon Tables fAttactments -1, B-1,
B3, B~4)
o Wern Payroll Form (Actachments C-1, €-2)
. Guarterly Report Form, (Attachoent D)

Lo Anelectronde printing caleulator with mewosy. . - ..
fuaetions,

I Pocket caleulators (only i small growps are to werk
{n the learning stations).

[~

INSTRUCTIONAL STRATEGIES

L. Students used electrondc calewlator to compute the
total muber of heurs, regular hours and overtine hours,
on the "weekly payroll fom" (attachment ()

ERIC

Aruitoxt provided by Eic:

9Ep | ‘

Thetirpose of this activity was to provide practice
im the use of the partienlar caleulater being used,

When all line calewlations were completed the student
totaled all colums on the Weckiy Payroll Pory.

The students complated the "Quarterly Report" (Attach-
meut O by caleulation of: net vages for twenty-three
enployees, gross pay averages for the quarter, and

net pay averages for the quarter,

dhen all Tedger sheets were comploted the student re-
questel salf-correcting answer sheets frey che instructor,
Student and instruetor trace and reconcile all ervors
until total mastery is achieved ‘

EYALUATION

Stedent wilh Lie agsistarce of the instructor, will
:se self-correcting answer shew wti] tytal mdsLery

“of Objective One 15 achieved.

Stadents will indicate affective reactions to this
experience on the "Career Exploration Rating Forn"
(See Attachwent ),
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Please indicale your feelings about the follgwing stateme:::
usirg the rating scale:

1 = yes 2 = maybe J=mo
L. ‘4] gverall interest In this career area has increased 123
2. 1 know aore about job skills because of this

experience, 123
5. 1 would enjoy doing this fype of work as a future

career, 123
b, | better wnderstand my abilities to do thls kind

of work, 123

5. This experience has helped me think about sy
future career. S

6. 1 would like to de additional tasks with the
eloctronic caleulator.

SECTION B

Complete the following sentences.

1. For me thic experience nas been

ety i s . o= b o e B 4 < e S s i

2. Lwishthae [~
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WHAT'S A CRCY

A career information center? An audio-visual equipment area?
A learning laboratory? A teacher work area? A classroom? A
student work area? A guidance suite? A group conference area?

A Career Resource Center (CRC) is all of the above and more. Its
an atmosphere and an attitude that encourages students to gain
information, skills and self-understanding to successfully '
make decisions related to their career undertakings and the
related life style. :

Basic services of the CRC include:

1. Providing career orientation and decision making infor-
mation to students and teachers. :

a. Printed materials, filmstrips and cassette tapes.
b. Career planning kits.
¢. Declision making units.

d. Self understanding units (interest, aptitudes and
abilities). .

ZLM"EEQYidng“EH?E}EElqm development consultation for

Y teacners.

3. Arranging for learning excursions and career consultants
rhrough the Admiral Peary AVTS, local business and
industry.

4. Providing (secondary) students with the opportunity to
develop job readiness. . .

5. providing (secondary) students with iob placement

285318 Uanct.

CRC's are Locatved in or near guidance offices in each school.
They arc designed for student as well as teacher use and may
usually be used anytime during regular school heours.

CHECK OUT THE CkC IN YOUR SCHOOL TODAY.

2638
88
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PORTAGE AREA ELEMENTARY-MIDDLE SCHOOL GUIDANCE PROCRAM
* L
FORTAGE AREA ELEENTARY MIDDLE SCHOD A guidance program was implemented to provide Portage Area

Elementary-iddle School Students with opportunities to
explote ther on {nterests anu 1bilities ag related to
future careers and school subjects,

Major t 1d: fce this school year !

Hajor thrust of Guidance Service this school yea Aumwnmummmmmmummmmmm
wnhuwmtnucmmm,mmmlhwk@maMenhmdm
of approvimately 1000 job areas began <arly in October 1975

) . ith all F1fth under the direction of Mr, John buchoyecky, Guidance Counselor.
T SELE ARARENSS - Heekly grup sesslons with all fife hmMMMWMdmmuumﬂmmmmM
and sixth graders dealing with: Self Confidence, veek to disouss:
Strengths and Hesknesses ' LSmmM%mmM”mmdmmmm

including job titles, tasks perforned on the Job,
tools used, work environgent and training needed
or

* t
A Sel Concep 2, An aspect of their affective development such as

B. Attitudes self concept, values, attitudes and goals.

. 1 Rela. nshins Role‘playing suall group question and ansver sessions, filn
. Interpersonal Rela, “nship atrips, stmuiation, compunity resource people and educ;tional
D. Goal Setting mmmmmﬂM&;nMRMNmmmmwwwwﬁw

' students pir veek have a two and one half hour individual

. career exploratory experience. The “inger Vocational

E. Problen Solving Evaluation Cystem was utilized for this purpose. It consists.
r. value Clarification | of 17 self contained individual work sazple learning stations, '

They contained the actual tools ang naterials necessary to
acconplish certain vork tasks related to specific group of
Occupations thus providing the student with hands-on exper-
II, CAREER AWARENESS lences. ‘
A, Weekly Large/Small group sessions with all
fifth and sixth graders
1. Career clusters (15)
2. Orientation to Learning Station
3. Follow-up on Singer Carrel
“ Individual sessions with hands-on emphasis - 271
270 Singer Cavrels N | ‘
C. Curriculun Infusion - Financial and Consultant

support services available
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FLFTH AND SIXTH GRADE CLASS SCHEDULE
FOR
CAREER AND SELF AVARENESS PROCRAMS

FIFTH AND SIXTH GRADE CLASS SCHEDULE
FOR

CAREER AND SELF AWARENESS PROGRAMS (SECOND SEMESTER) (Proguen Begins the week of Noveaber )

(grogtam Bepins the veek of Janyary 19 PERTOD GRADE ClASS - M suagEct
tey dpr . ‘ & % 5.
6 b3 F . 8,
ERIOD GRADE CLASS W g oo 6 FLs
)\ b b4 F LS. 4 b b f LS.
IR N
F
Pk 6l Foore for, 3, Beg. Ut |
Jan, 21, Feb, 13 Lo 3 il
Mer. 17, Apr. 14 . i 5 53 ¥ Kath
1 5 " " E ath i 5 54 W English
2 g 32 P ath,
] 53 W Math. ,
13 S §o
- Jan, 28, Feb, 25 Lo 2 Vo
0 far. 24, Apr, 1] i 5 53 Foooart
v ! 5 o W hrt Nov, 19, Jan, 7
23 51 LI o
;'J ) 52 H Art | 5 © 5 ¥ Social St
' 3 5 51 W Hea%tz
1) t
Peb. 4, Y, 3 Lo . Hea
Yar, 31 Apr, 2 Dee, 3, Jan, 1
] 5 53 Denise Jones - Soc. St 5 52 W Sp.frit,
7 54 Vo e ;o 53 W s firie,
; 3 51 W Health 3 5 5 W Reading
S 5 W Health i 5 51 W Reading
Feb. 11, Mar, 10 ‘ 274
Apr. 1, May§ ‘ ‘
T 5 Vo s firit,
% g 22 x Sp. f¥rit..
feadin i
73 P 51 N sine

Reading
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PORTAGE A"EA SINGER CARRELS DRSCRIPTION/SELECTION FORM

The Singer Carrels are work-sanple-stations. They contain
s11 the tools and materials necessary to accemplish certain
casks which are related to a specific group of occupations.
A short description of the seventeen carrels follows:

1. Basic Tools Station - the student determines the exact
5ize of his ring finger and fabricates a ring to fit by
vsing basic tools to measure , scribe and cut 2 1/8"
aluzinun bar then drilling, filing and polishing to the
finished product.

7. Bench Assenbly Station - the student is instructed to
“Thsert nucs and bolts of various Sizes into a metal test
block to judge the students frustration and job
tolerance level, :

3. Drafting Statjon - the student will draw simple
straignt intersecting lines, concentric circles, angles
and a three dimensional view of a grooved block usie?
neatness and accuracy.

4, Electrical Wiring Station - the student measures insulated
gite, cuts, strips and joui 5 pleces together ina
pernanent splice using a solderiog iron and gun,

5, Plusbing and Pipe Fitting Station - the student measures
and cuts jron pipe, threads the ends of the pipes and
assenbles a pipe framework using various sizes of
plunbing nipples, tee joints, elbow and union joints.

6, Carpentry and Woodworking Station « the student measures,
Tays-out, cuts, drills, sands, files, and glues pieces
of wood into a napkin holder. '

7. Refrigeration, Heating and Air Conditioning - the student
Deasires ang cULs copper TUbiNg &nd joins into a petwork

utilizing flare fittings and conpression ring couplings

§. Soldering and Welding Station - the student measures, cits,
reans, and sands copper tubing, joins together using copper
sleeves with heat supplied by a propane torch,

9, Office and Sales Clerk Station ~ the student alphabetically
and numerically Tiles a series of cards using a charge card,
a charge card imprinter and a nusber of charge card slips
as though he were a sales clerk.

10, Needle Tcades Station - the student learns to operate 2
sewing machine, then neasures and cuts a piece of cloth
and sews the pieces iuto 4 small bap,

b}

WRKE 5 .

11, Yasonry Seation  the scudet mixes wortar and lays bricks
Using straight edges and squares.

19, Sheet Yetal Working Station - the student will be exposed
To Tour wajor phases of sheet meral industry. He will
layout, cut, bend, and assesble sheetnetal parts.

13, Cocking and Baking Station - the student will measure and
mummmmMMMMMMmmmeMan
making & biscuit type short cake.

16, Ssali Engine Service Station - the studeat is required to
Gisasseable, reassemble and adjust a snall engine of the
lan mower type,

15. Medical Service Station - the student applies an elastic
Dandage Lo 20 Artificial any; measures aod vecords teaps
erature, pulse rate and respiration rate exploring elenents
found in the wedical-hospital environsent.

i~

16. Cosetology Staticn - the student will perform tasks related
to the tars and styling of hair and besuty trectoents, using
ammmdnﬁmhdrmdmemduﬁmﬂtmhofmeumm
including blow dryer, seissors, shampoo, and cosbs.

u.mmwmgmmummw-mnmmmnwm

Flactronic C3lculator, and vith the use of charts and other
aids leam to add, subtract, multiply, divide on the
calcelator. '

Plessv sist your chojce of carrels below:

-----------------------

{arrel Number Carrel Name

1st, Choice

2nd, Choice

Jrd, Choice

Please detach and verum to vour homeroom teacher by

GRADE and SECTION DATE

217




HOLY NAME ELEMENTARY SCHOOL SINGER CARREL
DESCRIPTION/SELECTICN FORM

The Singer Carrels (10, 11, and 13) and Exploring Unit 1

are work-sample-stations. They contain all the tools
and materials necessary to accomplish certain tasks which
are related to a speciific group of occupaticns. 4 shorc

description of the seventeen carrels follows:

10. Needle Trades Station - the student learns to
operate a sewing machine, then wmeasures and cuts
a piece of cloth and sews the pieces into a small
bag.

11. Masonry Station - the student mixes mortar and lays
bricks using straight edges and squares.

13. Cooking and BakingﬁStétion - the student will
measure and mix ingredients, knead and shape dough,
and operate an oven making a biscuit type short
cake. .

71

Exploring -~ small engine repair and maintenance.

The student will use some of the tools common to
auto, truck, and small engine riechanics. Tasks

such as adjusting spark plugs and ignition points,
changing o0il, and general maintenance operations
will be performed by the student. Community
related occupations and workers will also be studied.

Please list your choice of carrels below:

(Fold and tear here.)

e e - i e e e o e e e m M s e e wm e e T G e M e M e ke che S e Wm e SR AR ML ED Mh L W b W MW R SR S W Em e W AR e e SRR e w

Work Station Name

1st. Choice

2nd. Choilce

Please detach and return to your homeroom teacher by

e YOUR NAME . .

GRADE " DATE

278
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TALLY OF SINGER CARREL USAGE FOR 197576

DRTAGE  PORTAGE  HOLY WE  HOLY NANE
70T, Sta CRAJE 6 GMDETeh CRaDE Bt ROE

e s s

1. fasic l i ! l 1
__Tools oL n %)
|
1. Bench I !
) tesemply 1 1 1 1
oy i %
5. Orafting Lo Lo 3 12
e o —?—-ﬂ__.—._«—d..-.n-—w—?—-w——————*‘r,._-_-—u——
X | ; '
L Bleetrieiry 30! g o1 3
SRIRAAAN g e [N S
e e N R . !
o ey o ‘ “‘“—"‘f‘" o St e . YWW‘H—W
| i
e B L o 1
PSR e ot i T e e
L | ' E }
RN ) ; !
i i ]

:L}«‘i‘l[‘if)ﬂiﬂf b 1 ; !
; ARUTNDINEISRLESS et s a0

+ e e

5 Soidering bggoq 17 <
. ' I
'
i nifiee wnd | ! | ‘
SuLes Y g ‘ 8
o ke " "—T"'—"""-‘-' "‘—ﬂ'hl——“—'v—l-vw.ds'-"ﬂ*—"h g e it
1 ad! ] I I 1 '
7. NeedL. ‘ - [ o | /
_T*ades 8 (L 15 1
T s SO IO g Lo [ ox
T |

|

!

! . 1

12, Sheet | ’ |
wetal o3 oo b

- 1

13, Cooking and
sl 7
| baking 13) 3 3 5,

4. Small

ingine__ 1 2 14 13
15. Medical | |

oplce (% L1 L 1 3
16. Cosvetology 46 16 " 3
17. Data .

Calculation| 35 1 17 4

17 26

£ Exploring ' & %
" 38 g8 33

TALLY FOR STUDENTS UTILIZING THE SINGER CARRELS*
in the Portage Area Jr. - St High School
for the 1975-76 School Tern

SEVENTH GRADE: 51-students
EICHTH CRALE: 20 students
NLTH GRADE: W students
TENTH CRADE: h students
TOTAL: 9 studenté

(Hany of the above students have worked on [WO; three;
and in some cases, four Singer Carrels).

JOHN BUCHOVECRY -
4/5/76

ﬁ:hxs usage was an exapple of loca. zifort resulting
from project initiated activities from the previous
year,
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CAREER EXPLORATION RATING FORM
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SECTION B

CAREER EXPLORATION RATING FORM Rank the following statements about the Career Fxploration Propram
using the rating scale:
NAME ~ DATE - 1= Strongly disagréé ".2 = No opinion 3 = Strongly Agree
EVALUATOR ___ GRADE Please indicate your feelings about the following statements:
CARREL NUMBER AND NAME 1. My overall interest in this career area has increased. 1 2 3
This is my (lst, Ind, 3rd) Career Exploration. 2. 1 know more about job skills because of this
experience, | 123
------------------------------------------------------------------- 3. T know about more jobs related to this caveer area. 1 2 3
4. T would enjoy doing this tvpe of work as a future
SECTION A career. 123
L. Would vou want to have a job like the pecple you just saw in 3. T better understand oy abilities to do this kind of
the pictures? (Mark an "Y" in the box that best tells how work. : 123
you feel.)
6. This experience has helped me think about my future
career. 12
(] vt T Don't ¥aow [ Maybe [ vest
- 1. 1 feel that this program was a valuable experience
0 for me. 1219
0 2. T picked this carrel because:

SECTION C

Complete the following sentences.

1. For me this experience has been

2, 1wish that I
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i Aruitoxt provided by Eic:

"A NEW ENGINE BLOCK"

Specializirg in one phase of auto repair such as
engine rebullding offexmany job opportunities.
Other auto-mechanic specialitles include tune-up,
alr-conditioning, front-end, brake, radiator,
and glass specialists.

"FILL 'ER UP?"

The gasoline supplier provides one of the
bastc materials we all depend upon. The service
station attendent's job is dependent upon the
supplier. iy service station attendents do
minor suto and engine repair and maintensnce
vork when they are not pumping gasoline.

289




- "BLAST OFF" ) "I NISSES AT 160 M.P.A, 111"

o2

An auto mechanic has to be able to‘ use couplex “ - . S0 e cut deines chle & Ehaiz O Bechenlct

. : Many persons vho have an interest but do no pursue
o, o, ol

1] A p . '
Bxhaust Analyzers, and Tindng Light;. B & money+saving &nd even pmfitable hobby.

.

3

e | . o 4l

Aruitoxt provided by Eic
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b
Replacing a wheel bearing on & chool bus. gigee  perully be & naking in adjustaent o the
petigleuimbpiodugts are usedhaexgensisfiely as ) ‘ dhtri%ﬁtn- .ﬂemu%cg often vork 1n some- 293
englne lubricants, auto mechap s often must wor s and 1 ard positions,
292 with parts thie are oil or grease covered. ‘ Hiak cofined spsees ad in s P
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"DIESEL NECRANIGE"

{ : Y ‘quite‘ complicate
High ¥ mimd diesel mechanics are needed
- for servicing and. repair vork,

s

i

. mhani c hag acquired’
‘ ‘other rélated skiils such:se weldins, noldering,
~smd-a knwledge of electronics.




INTRODUCTION

Auto, truck, and diesel are ofie
of the groups of peopi. sho we n the
transportation industry as L OED mechanics
are algo involved in the repair and mainteuance

of small engines. The puzpose of this booklet

{5 to help you to begln to think od talk gbout

people and the kinds of jobs they perfom,

; Scheduling a custoner's car, tractor, or

'functions of a service nandger.

U
snownobile for: service or: repair is one of‘the

f Lo f




' "WHEN ARE YOU GOING 10 CUT THAT GRASS??" | S o o

- Small englne mechanics work on all types of gasoline powered
lammowers. ~Sope are also responsible for sales of new and : o o
used equipment. The average hourl wage for auto repalr
' persons and mechenics was between §3.0 -58.75 an hour '
' during 1974, ' : o ‘ ‘ '




After dismantlingthis automstic transmission,
finding and repairing the problem, the mechanic
nust reassemble and test 1t. . Although removing
the transnission'may be a somewhat dirty job,
extreme cleanliness Erocedu‘res mist be
observed in reassemb :

¥,

[T

Machanics purchase new and reconditioned parts .
* from;autonotive' sppply houses, - Clerks in these .

-gtotes must be able to read charts, remember large .

nigbers and tecord written information accurately.




~(0ING BENCH WORK" - . -

Many duleruhips are gmall. and‘
their ovnera ‘must -be saleaperson ,and nanagers
as-well s uchanics S
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Wﬁen you are finished wlth this exercise you will be:' able
“to correctly nage at least bY3 of the 15 tools in the

- PHOTOGRARHY BY: - CREATED FOR CAREER EDUCATION . Spark Plug Setti.ng Tool 9, 13/16".- neewell Socket
Mz, Wayne Collins o o PROJECT V361012 by. ‘ 2. Torque Wrench | ‘\10‘ 13/16" Spatk Plug Socket.
R _ P . Rat R 11/16 Socket ‘
. CliffordA Baylis e, C0%TFlex Barc o . Ul

“Mr. John 3, Jahoda, Jr,
Mrg, Leona M Sowers '
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FIRST ACTIVITY: Study Photo 1 paying particular attention

SECOND ACTIVITY:

EVALUATION:

to the shape and nane of each tool shown.

Select one tool from the tool bux, Place
this tool on the tool board in its desigaated
space. Repeat the name of the tool to your
self as you place it on.the board. Hepeat
steps one and two until the tool board is

complete.

Try the following matching activity,

How nany do you know vithout using the photo
on tool board? Look at the objective stated
for this task. Were you able to nane 12 of

the 15 tools?

You are now ready for the next task, Call
your imstructor.

o+ 4. @SN

b, T A Tt
e ———
——

15.

— e Y

14,

. EVALUATION - T00L IDENTIEICATION

12,

Directions: Write the correct name of each of the tools
numbeted below in the blanks provided. Use the list of
tools as & refexence.. —

v ") r‘_’,w' &l,@pﬂmp}#
" :

.

e
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GRADE DATE _

10,

11,

12.

13,

14,

REFERENCE LIST

Ballpeen Hamer
Screwdriver

Ratchet

10" Flex Bar

13/16" Spark Plug Socket
13/16" Deep Well Socket -
Fealer Gauge

Torque Wrench

11/16" Socket

172" Sacket

Flywheel Removing Tool
Spark Plug Setting Yool
Fumnel

Flywheel Knock-off Tool
7/16" Socket

PHUTOGRAZEY BY: CREATED FOR CAREER EDUCATION
Mr. Wayne Collins PROJECT V361012 by:

Dr, Clifford A, Baylis, Jr.
¥, John J. Jaboda. Jr
Hrs. Teona . Sowers -
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2. REMOVE, INSPECT, ADJUST AND REPLACE SPARK PLUG

OBJECTIVE: When you ere finished with this exercise you will
be able to remove, inspect, adjust and replace the spark plug
in 4 small gasoline engine,

. Locate the spark plug with wire attached.
. Remove wire from spark plug.
. Remove a 6" plece of black tape from roll,
. Wrep wire end so all exposed metal parts are covered,

SECOND ACTIVITY:

. Select the ratchet and 13/16" spark plug socket from
the tool board.
. Snap the socket to the ratchet as in Figure 4, 5, and 6A.
. Practice adjusting the butterfly shaped Tever on the-
back of the ratchet (Figure 6B).

This lever changes
the direction of ratation of the attached socket.

IMPORTANT‘NOTE For mogt automotive applic ionb‘fﬁtninglh bolt
in a clockwise direction

turning in a counterclockvise direction




. Adjust the ratchet and socket so that the socket

turns in a counterclockwise direction.

. Place the socket over the spark plug and remove

. it. Fipures - 7, 8, 9, and 10,
(Remember "IMPORTANT NOTE" above.)

THIRD ACTIVITY:

Examine the electrodes for wear, damage or ocher signs

of engine problems using the guide pictures below:

-‘"m-"“-"*Fi-gure“9‘“"'**‘”‘“" T Figure 1\1

Tk e & oty i s 314
hbw’-ﬂ : came ot In 8 plug cleanws. ’
3

* Petetsons Basic Auto Repair Manual Hanual
Gth Revised Edition
1974 Peterson. Publishing Co.

: liq;'Cllifotnh )

Q
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Aruitoxt provided by Eic:
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FOURTH ACTIVITY:
. Scud¥ the sequence of pictures below (Figures 11,

and 12) paying particular attention to how the spark

plug adjusting tool i3 used to bend the outer
electrode thus enlarging the "gdp" or opening between
the electrodes. Also note that the spark plug setting
tgol has a series of nusbers next to esch ) shaped
wire - T

."« Remove the tape from the sPArk plub cable and reconnect
1o the spark plug, - ‘

. Pind the slde of the spark plug adjusting tool
which has 15, 18, 25, 30,35, and40 stsuped on’it
and deteruine which wire will just £it between the , /
e}eeuﬁg. This {s the gap setting in the thousandths -
of an inch, | :

. Adjust the gap to 40 thousandths - adjust it again
to 30 thousandths. Call you ingtruetor.

. Replace the spaik plug in the engine Finger tight.
Figures 13 and'l§, '

. ‘Select the torquemrench and the 13/16" spark plug
socket, snap thew:together,

. Observe the nunhered: scale near the handle of the
torque wrench, The red scale is calibrated fn metric
units and black weale indicates inch/pounds.from
0 to 600 in either divection, This black scale is
the one we will be uaing for our vork u this wnit.

. Gbserve the pivoted handle, When using the torque
wrench it {s {aportant to allow the handle to "float"
weaning that neither the front or'back of the handle
should touch vhen the tool i {n use if ve are to get
accurste scale readings, - Lo

. Mace the terque wrench:and the ‘13/v1-6" sackat conbination

over the spark plug. anditighten until the black scale . _ e _
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» wPRO‘NGm-M

" PRI VHAMEL by:

De. Cliffond A, Baylis, Jr.

Mr. Joha J. Jahods,.Jr.
Mrs. Leona: H. Sowers

EXPEDITION 3

3 CHANGING 0IL SERVICING FUEL TANK. AND AIR FILTER

OBJECINE

When you are finished with this exercise you vill be able to
change oil, yenove and service the fuel and nir filt:er
of mll gasoiiue engine, -

* Resove and tape the spark
plu%::ire a5 described

.

FIRST. AC’IIVITY ‘

Mjﬂlf thev ratchet 30 it tums fna G cmmtercloclwise
(lousenln.g) ‘ direction. -

Place the ratchat and‘socket o the 611 drain plug a8
and 2 Loasen but do nat remove




. Place the "oil catch" concainer under and carefully s :
. Place the funnel in the opening and ref
yenove the ofl drain plug a8 fn figures 3 and 4 giﬂs c} ean oll. 0Ll wpgcingigéap;:oigaa;ycing
gute /, . , '

Figure 7

Figure 3 Figure 4
. Garefully Tesove the of] cateh container fter all + Replace the oil £iller plug securely,
o1l has drained. SECOND ACTIVITY:
% ' |
N XEEP A PAPER TOVEL HANDY 70 WIPE P ANY SPILLS. * Penove and tape spark plug wire as deserided earlier.
~ . Replace and snugly secure the oil drain plug. . Locate 300 zeaore the el Tine foom the e
Thcate the "oil filler" (Flgutes 5 and 6) and remove Figure 8,
{¢ vith a screwdriver,

e i g 0 S . R, 0 0 14g £ DB g PR - T P "

i g gt 1 na et b P N ~

. ’ A it At A ko o B — e
T B i b - B I b st :

S S Py AT e




, Remove the fuel tank with a steady upward pull as
showa in Figures 9 and 10 ‘

. Place gbout one pint of water and } capful of soap
solution {n the vagh pan.

» Thoroughly wash out the filter and drain by squeezing
- between paper tovels. Pigures 14 and 15,

Figure 9

, Check tank for cracks and inspect tank outlet for
debris that may have clogged it. Remove any foreiy:
matter in tank and replace.

Figure 14 Figure 15

THIRD ACTIVITY: |
: . Place 25 to 30 drops of oil on the filter and squeeze
, Locate and resove the air cleaner cover and filter as " to disteibute and renove excess oil. This opergtiun

showm fn ;Wes_ 1, 1 _@d o ‘ should be cmpleted over the vash pan; Figure 16.

aiz

. Replace the f{lter and snap the cover securely in place.

. Call the imstructor,

.
AR N, 1 S0 e e R e S e e T

320

Fige 13
4 : 5




RBVE, TKSPECT, AND ADJUST IGNTTION POINTS'

‘. When you have completed this exercise you will be ablé to -

remove, inspect, and adjust the ignition ‘points of a small - S
gasoline engine. - _ ~

FIRST ACTIVITY:

. Rénove and tape the spark plug lead wire as described
earlier (Figure 1), )

SECOND ACTIVITY: o

CREATED FOR CAREER EDUCATION

TOGRAPHY BY: ~
. Wayne Collins PROJECT V361012 by:
' Dr. Clifford A. Baylis, Jr. ' 1 S
Mr. John J. Jahoda, Jr. S
Mrs. Leona M. Sowers ; oo i
! ’ s

ERIC

Aruitoxt provided by Eic:



' 'Figuré 5

. Remove the fuel tank and gas line.

. Select the 7/16" socket and ratchet from the tool board
and remove the tvo bolts. securing the back of the engine

shroud (Figure .

324

A ruiimext provided by eric [N

. Select the %" socket and ratchet from the tool board-
and remove the three bolts from the front of the englne
shroud (Figurea 5 and 6).

Figure 7

. Select the 11/16" socket, breaker bar and flywheel
removing tool from the tool board

Using Figure 9asa E:ide, emove the flywheel nut,
" Remenber countercl ise(j loosens and clockwise L
tightens the nut i

Iocate tho flywhoe‘
After placing ithe: go
ywhgel T

| Eiguré 1

325




. Mace the screvdriver under l:he flywheel and rap. the
flyvhee] knock-offtool while prying Lhe flywheel
upward See:Figure 13 below. -

' Locate tbe 1gniti 5
and cloain y ‘action-wid

,,,,,,

e of diy 011 ) Find
20. housandths and: measure the
-gavge:should s1ide: through: the points
gh ,drag lIf his is not the case the

ou

£y 20 adjustment is obtaiued the-get. .. "
- secred and the- poiat. settin,g checked L
(Figures 20 21 and 22) . ,

A FullToxt Provided by ERIC



Figure 22

. The retaining cover, gaskei, spring, flywheel, R
" screen, washer and nut should be replaced. . Torque ‘
the nut on the flywheel to 400 inch/pounds. Replace

the shroud and torque the bolts to 150 inch/pounds. o

3
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II.

CAREER "EDUCATION WEEK WORKSHOP:
AN OPERATIGNAL PROCEDURES :HANDSBOOK

Intwoduction

During the week of-Aprilf 12, 1976, Seventh and Eighth
raders took part in aiBareer Education Workshop to
earn about the world of:work. The program=was plan-

ned and co-ordinated:by-Research Assoclates:for Career

Education, Dr. Cliffoxrd.A. . Baylis, Jr. and Mrs. Leona

Sowers and the Principal, Sister Norma.

- Approximately fifty-five:wvorkers from the Ebensburg

area gave an hour of:time: to discuss:their work ex-
eriences with the:students. In this way students
earned first hand, from-real 'Career Experts',about
specific jobs within the: fifteen Career Clusters as
identified by the TSOE:XU.S. Office:of Education).

In addition to the careexr workshop :activities, a career
film festival was conducted by Siater Brenda'Apn. Other

students were involwed:in 'individualized programmed I1I.

learning tasks relaredzro:thirteen.occupational .areas.

These provided themswith:“hands-on'learning. experiences. ... .
to increase career :awaremess. In:addition; individual-

ized learning stationsswere established by Mrs..LaVanche,

Sister Brenda Ann, :Mr. fEncapher,. and‘Miss Meintel 'in
mathematics, science;. smcial studies:and language arts.

The purposes of thege:setivities were: to augment what
students had alreadyr-dome in Career Education; to aid
students in comprehemsion of the relationship between
school learning. and the world of work; and to increase
student awareness of the- varieg of careers and rescurces
for career information within the commumnity. '/

Objectives

A. Project related objectives:

1. To increase community awareness of the role
resource personnel play in Gakeer Fducation
and to dednatYdte Mﬁ . Zole i.n a #chool.

.2. To provide a.start oint for a "Career

: Edugat:lon COnmunit;-nﬁdgisory Committee! for
the purpose of curriculum infusion of career
related skill and tasks at middle/secondary
grade levels. . ‘

3. To provide an ortunity for selected re-
source personn:gpto share career knowledge

and' experiences with children.




czz

student choice sheet (Attachment-#4);

Tdentification of teacher tasks related to addi-
tlonal activities to compliment "career esperts"
participation;

. Presentafion to students of student choice sheet
with brief description of each job title offering
each student five choices (Attachment #4);

Preparation of & 55 x 80 cell matrix with job
titles and student names on verrical and horl-
zontal axes (Attachment #5), thus- forning the
master schedule;

. Preparation of news releas? snnouacing "Career
Education Workshop" /Attachment #6);

. Prepavetion of weeting wcom to accomodateimul:i»
EY 1 Tal, 't , Y,
snall grotp meefings wilh career éxperts’;

. Final meeting with tegchery to complete operaziun-
al plane;

. foncracting rhotographer,

warification of news media (newspaper and tele-
vision); '

. Coordination of all operational particulars;
. Workshop follow-tp activities included:

- composition and distribution of thank-you letters
to "career experts”(Attachment #7),

- design and implementation of oral and written
evaluation session with all participating stu-
dents and teachers (Attachment #8),

- preparation of news releases with pletures
(Attachment #9),

- dsteibution of booklet "Eighth Grade Looks at
the World of Work" to all participants. and ad-

ninistrative personnel in the local school dis-
tricts and the Intemediate Unit.(Attachuent #10)

. Analyées and interpretation of evaluation data.

*

B

. Role description for teachers:

. Design of_supplementary‘learning activities to con-
plement "caveer expert" meetings;

atlon of meeting room;

. Preparation of "Career Cluster" pdsters and decor-

. Establishment of individualized self-instructionél

learning stations in each participating teachers'
subject concentration; ‘

Tdentification of "floating teacher of the day" to
coordinate student movement;

- Design and development of "Career Workshop Discusss

ion Guide" (Attachment #11);
Design and inplementotion of film fostival activi-
tiez uging "Faseinating World of Work”-Carcer Awere-
ese Sevles from National Czreer Consultants, Ine,
(fteachment #12) and related Career Awaraness Films
from Guidance Assuciates, Inc,;

. Design of follow-up activiries in specific subject’

areas,

.+ varticipation in oxal evaluz:ion sessions,
€. Role description for "Career Experts":

.+ Discussion with small groups of students of the -

following topics:
« What"is your job title or description?
- Briefly describe what vou do.

. whgg aptitudes or skills gre important for your
jobr o . 3

- Do you work with things, data 6r~peop1e‘mbst of
mmammmmmmma

;‘What;do.you.éonsidef;ihe best poin;s of your job?
~ 1o your Job personally Tevarding and fulfilling)
Dq‘yoq;enjgz golng. to work? De you recommend it
;gdan:‘of e alternatives students should' con-
CMertiL e

"~ You nay want to touch upoy the Flnancial aspect.

: ]Do‘you\considen‘the pay to be adequate,  very good, -

- unsstisfactory?




Wnlt: it the outlook? Wiil thia type of enployneat
exiet when: tbeee students enter world of nork?

- What changes in equipment, autonation, personnei
training vequirenents have you ‘experienced in the
tine you have been in this Held?

- What training is reqnired" (Hi%h ‘School? Trade
School? College’l Apprenticeship Graduate degtees?

- I8 this fleld difficult to entex? (Union member~ '
ship, profestiomsl school entrance quotas, ete.)

- How does’ th,is e of career relate o whnt these |
students do now In school? (Scbool Subjecte and
Attitutles)

. Genersl {nforeation on working conditions, bosses,
employees, etc

D. Role description for teacher aides. |
making hone co"tact one day ptecedins workshcp

sppointnent for each "career expert: £0 confim -

specifie tine, :

. provision of enpporti.ng equipment such as audio-
visusl to facilitate "career expert" ptesentstion;

manning of refreshnent area, ‘

. nanning of singer Vocetioml Evalustion System
Learning Can'els (Attschnent ), '

| ., Providing assistance £o "teaeher-role" function
‘ as described above, and

, providing teehnical assistance to eighth grade
tudents in preparation of booklet "Zighth Grade
Tooks at. the World of Work" (Attactment #10).

v. Evalultion T ;
A Ptoject related objectives ‘
Third party evaluators ( )r ort as dis-

of achievement of projcet velated objectives as
stated In section 11 of this appendix, € omeuts
and data are sumarized here:

Parents were ‘{nvolved in curriculmn
development and segved as resource
persons. The cnmunity invnlvement

" cussed inChapter V provides substantive evidence

culninated durlng the week of ipril
12 vhen 90 students at Holy Neme.
- School took part in & career. works -
shop. - App: roxinately 55 workess fron

 the Ebens
to disciiss exp |
 with 7th and $th- gtade ‘students,” -
* The gtudents had a CAreer Edueation
Nl Festival_duting ‘this period
a5 well, In:addition, six fHeld
trips were conducted to allow stu- .
dents on-site:vork experlence, " .
(ERANDA, An Evslustion, Hayl 1976) |

oI arder to determine etudent satiafeetien wi:h

" the Career Week, a questionnaire was sdninisteted
l‘he swary of results are presented in Tnble l

IR A

o
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A i 7ox: Provided by ERIC

ATTACHMENTS: APPENDIY IV-10
Letter to parents.
Letter to comunity workers
Memo to Career WorkshOp participants
Student cholce sheet
Excerpt from scheduling matriy
News release announcing "Career Fducation Workshop"
Thank-you latter to “caveer eypipts”

'
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Singer Exploration Program - stugent selection form
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A O irumand |
imin ADVIRALPEARY AREA VOCATIONALTECHNICAL SHooL

25 West Horner Stres!
Ebensburg, Pa. 15001 AR 4, Crtun ROUTZ 422W, RO, 3 r——
o Pl L EBENBBURE, PENNSYLYANIA 15531 et e s
YA Y, Puex : '
March 26) 1976 SHEUTIVE CINECTON OF Y0, L, PHONE {814) 4726456
s JOHM BHNIAK
Dear Parent: PUSETN 7 ToaOML it . :
. REBEARCH CODRDINATING UNIT

§tudents at Holy Name School are taking part in a Career Education :
progran to learn about the world of work in their coqunity, Harch 26, 1976
‘We are planning a Career Workshop for the week of April 12th
1976, We are asking workers fron the community to visit our :
school to discuss their work experionces, In this way studentss Students at Holy Naoe School are taking part 1n a Career Education
nay leamn first hand about specific jobs within a varlety of progren to learn about the workdof vouk.in their conmunity,
occupational areas, As participants in the Career Education ‘ ‘ : ‘ ‘
proEram‘qyr students have dome vesearch and have had "hands on" . We are Platning a.Career Workshop. for the-veek of April 12th
sork experiences which should facilitate their ability to ask 1976, We are as "ing workets from the community ¢o visit our
questions, o school to discuss their work experiences. In this vay students

nay learn first hand about specific jobs within a variety of
We would Like to have the parents of our students be our first occupational areas, As particdpants in the Career Education
visiting experts. Would you be willing to come to our school Progran our students have done research and have had "hands on"
and talk to a small grouplo-f students about your occupatim? work ﬁxperiencﬂ which ﬂhmld facnitﬂte thEir‘ ability to abk ‘
We need experts to tell about the training requirements, the questions. ' :

work environsent and the unique tools or machines used, ‘ :
Would you be willing to cone to our school and talk to & spall

Please fill out and return this forn. You will be contacted to group of students adout your occupation? We need experts to tell
arrange a definite time and date. Ve are interested in all ahout the Lraining requirenents, the work envionment and the
occupations. . unique tools or machines used, ‘ ‘
Sincerely, _ Plegge f%&outdagd retu;n chlsiform. You will be contacted to “
;. : /4 confim and date, We are interested in all pecupations,
wh /(f-h./ o & 7 |
Sr. Norna Zanfeski, Principal Sincerely,

---------------------------------------------------------------

Or, Clifford A, Bayl's, Jr,

Name Phone ‘ ¥rs, Leona Sowers
. : - Regearch Associates for Career Education = -

Occupatim b Ll A LD L D T -

| Name | Phone.

It would be most convenient for me to be at your school on ‘

(days and times), Occupation ‘

April 12, 1976 It would be most convenient for me to be at vour school on

i (days and tiges),

April 13, 1976 o

LB — , Aprtl 12, 197 339 E

april 14, 1976
spril 15, 1976

April 13, 1976
April 14, 1975

Career Education Consultants . Bpril 15, 1976
Dr. Clifford A, Baylis Jr, ‘
 Nrs. leona Sowers.




) ATTACHMENT #3
FROM THE DESK OF DR, CLIFFORD A. BAVLIS, JR,

TO: Career Workshop Participants

DATE: 31 March 1976

SUBJECT: Career Workshop For Week of April 17, 1976 (Holy Name School;
seventh and eighth grade)

Thank you very much for your willingnesa to participale {n our prograwm.
Withqut your cooperation’ this phase of our program could not exist.

The objective of these gessions 18 mot to get students to make carcer
choices, but rather to help elementary students rcalize that everyone
works, that all useful work is hbnoragle. We hope to acquaint them with
the wide variety of occupations that exist (there are many things to bc .
besides cowboys, firemen, nurses, and teachers) and make their present
schooling more relevant to their future.

Your company or business may have some materials they would furnish for
you to bring along, perhaps some pamphlets. You might check with your
Public relations office., Please bring your tools or whatever you work
with. Certainly, if you wear a uniform or special clothing of any kind
(welding hood?), bring or wear it if you can. Here are the kinds of
things we would like to hear about:

What is your job title or description?
Briefly describe what you do.
What aptitudes or skills are important for your jo@?

'+ Do you work with things, data or ﬁeople most Oof the time? ‘How
do you feel about that?

. What do consider the best points of your job?

- 1s you job personally rewarding and fulfilling? Do you enjoy
going to work? Do you recommend it as one of the alternatives
students should consider? :

You may want to touch upon the financial aspect. Do you consider
the pay to be adequate, very good, unsatisfactory?.

Witar is the outlook? Will this type of employment exist when
thece students enter the world of work?

. What changes in equipment, automation, personnel, training
requirements have you experienced in the 4ime you have been In
this field?

What training is required? (High School? Trade School? College?
Apprenticeship? Graduate degrees?).

. Is this field diffiuclt to enter? (Union membership, profess-
ional school entrance quetas, etc. ’

. How does this type of career relate to what these students do
now in school? (School Subjects and Attitudes).

General information on working conditions, bosses, employees, etc.

ADMIRAL PEARY AREA VOCATIONAL TECHNICAL SCHOOL,
Research Office (814) .472-6456
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ATTACHMENT # 4
STUDENRT CHOICE SHEET -~ CAREER WORKSHOP
Piease Indicate first, second, and third choices

Monday, April 12, 1976

9:00 Borough Police

9:00 Assigtant Forest Ranger -

9:00 Librarian

10:00 pistrict Manager and Marketing kapréiﬁhtlciﬁe - Penelec

Agricultural Extension Agent - 4-H Leader
Retaill Merchan€ -

State Police Trooper . e
11:00 Barber

Seamtress and tailor
Professional Musician

Caseworker/Counselor

Pharwacist

Borough Manager

Nurse R . . R
Marteting’Representative Petroleum Industry
Coo L

HTHTEH

Tuesday, April 13, 1976

9:00 Senior Teller, U.S. Bank

Mining Instructor

New and Used Car Sales & Mechanic
Farmer, Mechanic’ )

10:00 Vice~President Laurel Bank -
Production Supervisor - Sewing Factory
. Physicsl Therapist - Ebensburg State School
Pergsonnel Analyst - Ebensburg State School.
11:00 ~-Funeral Director
Television Reporter and Cameraman
Keypunch Inst¥uctor at Admiral Peary AVTS
- Real Estate Sales Lady
1:00 Automobile and Truck Mechanic
1:30 Electricilan
2:15 Fire Chief
2:00 Religious Vocations
Plumber

Sales Representative

Wednesday, April 14, 1976

9:00 District Attorney

Civil Engineer
Secretary in Law Office
Appliance Repalrman

10:00

Photographer and News Reporter
Manager of Acme Supermarket
Human Sexrvices Aid
Chiropracter

Assistant Bookkeeper - Sewing Factory
Adminlstrative Assistant to Executive Director APAVTS
Refrigeration and Alr Conditioning Technician
11:Q0 Psychological Services Associate I
Nurse
College Professor
11:30 Bus Dispatcher
1:00

Name Sectiom

341

ERIC | - 230
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ATTACHMENT #5
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ATTACHENT 46

CONMUNITY EAINGS CAZRZR EUCATICN 70 HOLY RAME
SCHOOL STUDSNTS¥

Sister oma, Brincipal, ha announced that
during the veek of Aprld 12, 1976 students at Holy
Nape Schood %11 be takdug part 1n a Career Bduces
tion Yorkshop o leatn about the world of work,

Approxinately Tifty vorkers fro our comit-
nity, Ebensburg, have agrted to give an hour of tlwe
to dlscuss thelr vork experiences vith seventh and
elrhth grade students, Tt 18 hoped that in this vay
stufents nay learn flrst hand, from real “Caresr Bxe
perts,” about speedfle jobs within fourteen different
Career Clusters 28 Jdentsfied by the USCE (0,8 Oftles
of Sducation)s .

In addition 1o the career vorkshop activities
2 Career Pla Festival is plamed, Cther students
{11 also be dnvolved n individualized prograased
1earning tasks related to thirteen oecupational areas,
These provide then vith "hands-on® leaming experd-
ences to increass thelr career awareness,

~ The purposes of these activities aret 4o
aument vhat students have elready done in Careey
Sducation) 1 ald students in conprehension of the
relationship betueen school learning and the fascl-
patine Vorld of Worky and fo make students avaze of
the varlety of eareers and resources for career
{nforsation vith thelr o comunitys

+ published in Moutalneer Herald and Catholic Register
first week of April, 1976

ATTACRMENT # 7

ADMIRAL PEARY AREA VOCATIONAL-TECHNICAL SCHOOL

* A0 J CATARY
1 MO0 ADBIMTTRATER

REVAN ¥, FLIE
AmrE oiRIGTON OF YO 10,

* ROUTE422W. R.O:2
ZEENSBURR, PENNSYLVANIA 15931

pHanE (B14) 472:6456

EOWARD N, LAREAY
A9300IATE GIRECTON PO AAEANH

JorN BURIAK
% o YPLATIONAL TDUGATION

"1 would 1ke to thank you on behalf of the gtudents

RESEARCH CODRDINATING UNIT

14 April 1976

and faculty of Holy Nave School as well as from
the consultants from the Adniral Peary Research
Office for your participation in the Career Educ-

ation Workshop.

The children were very excited and interested in

work."

SNZ/i8

what jou hed to offer them from your "world of

Gratefully yours

ik o

- §ister NormZan/ieski ¢ S
Principa ﬂ /%
. Clitshed &, Yaylis/Jr/, Ph.D.

Reseatch Associaté for Career

Fducation

Mrs. leona Sowers
Research Associate for Career
Edueation

34
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ATTACHENT #8
Caveer Eduwation Workshop Rating For

Racing Porm for the Job Discussion Experlence:
Section A: General Reactions

Mease {ndicate your feelings about the following statements:

Yes Maybe Mo

1. My overall interests in these career

aTeas have increased. 1 2 3
2. 1 lnow more about job skills because

of these experiences. 1 2 3
3. 1 lmow about more jobs related to

these careet areas. 1 7 3
§. 1 would enjoy doing these types of

wock as g future career, 13
3. These experionces have helped e

think about ug future caveer, 1oL
b.. I feel that this prugrap was & -

valuable experience fob me. (I S

Section B: Specific Reactions to 2 Selected Evperience
Job Title

Complere the following sentences.

1. For me this experience has been

2. 1 was surprised to leam that

3. T used to think that

4. But, now T think that

Baylis/Soﬁers 4176

ATTACRAENT 49
DATE. 5 May 1976

sBJECT: News Clippings.

Research Office (B14) 4726430

AANTY GLOIO

Enclosed axe copies of News Articles resulting from the
Cageer Rducation Workehop conducted at Holy Naze during
the veek of Aptil 12, There are clippings fron the

following papers:

, Alroona Mirror (4/27(16)

. Johnstown Tribune-Democrat (4/28/76)

, Nanty-Glo Journal, Mainliner and Dispatch (4/28/76)
. The Altoona Catholic Register (4/23/76)

, Mountaineer Herald (4/29/76)

ADMITAL PLARY ARZA VOCATIONAL TRCHNICAL SCHOOL
Route 422 W, R.D, 42

Phenshurg, Pa. 1595
Sehool (B14) 472-6490
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students at the Holy Name
Catholie School took part in 2
tareet education workshop
eiurdinated by Dr. Cllford A.
Baslis. Jr., & member of Re:
search Associates for Cartes
Education and assisiant pror
fessor of education ot 3.
Francis College, Loretly,
Mrs. Leona Sowers, and Sislas
Norma, principal uf the
ool

" Wembers of the local bugk
fess community discissed
et opportunites with Grade
Y iod B studeots,

A areet [l lestval Wt
conducted.

e

CAREER WORKSHOP: Dave West, cameraman, apd Karen Nath, reporter, bolb frow
KTALTY 19, Aloaua, sprak lostudents at the Holy Name Sehool &y Ebemsburp durlagn
“Career Edueation Workshop” during the ek of Apr, 12. Ninety stedents took part in

the workshop, which featued wlks By spprouately 85 workers lrom the wrea caee
cenuing thels work experienca,
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- Comnunity Workers Talk
To Students About Caveers
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ATTACHMENT #1.0
EIGHTH GRADE LOOKS AT THE WORLD OF WORK
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INTRODUCTION

Dirdng the week of April 12, 1976, Seventh and Elghth graters

ook part 1n & Caveer Education Workshop te Jearn about the

vorld of vork, The progras vas planned and co-ordinated by
Research Associates for Carser Education Dy, Clifford A,
Baylls, Jr, and Mes, Leon Sowers and the Principal, Slster
Nomit

Appoxinately fifty-five vorkers Trom the Edensburg ared
gave &n hour of tlae to discusy their work experiences vith
the students, In this vay students leamed first hand, fron
yeal "Career Bxperts," ahout-specific joba withdn the fif+
veen Career Clusters a3 identified by the USCE (1.8 Ofrlee
of Bdncation), :

In addition to the career workshop setlvitis, 3 caresy
F11n festival was conducted by Sister Brenda Ann, Other
ytudents vere involved In individualized programned learn-
{rg tasks related to thirteen occuptionsl areas, These
provided then with "hands-on” learning experiances to
increase caroer avarensss, In addition, individuadized
leaming stations were established by Krs, lafanche,
Sister Brenda Amn, Mr, Uncapher, and Miss Melntel in
nathenatics, seience, social studles and language arts,

The purposes of thess activities verss to augnent vhat
students tad alveady dane in Caresr Sducstion; to.ald
students in comprehansion of the relatianship betuieen
school Jearting and the world of works and io lncrease
student avareness of the variety of careers and resources
for career infomation within the conmunity,

rttton Myt
Ur, CLfTond As Bayls, Jrd
- Mrs, laona Sowers

Principal!

Sistar Homma

Bighth Grads Teacherst

Krs, Shirley laVanche
Fae Joan Meintel

Technical Agsistancel

¥ra, Ellen Beylts

Photoguaphar
Hr, Vayne Collins

DESICK AND LAYOT

for Carenr Mducation
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Jobs nlmd to spare

or lelsure time see
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The saking of anything
so found 1o pature.
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ATTACHMENT #11
CAREER WORKSHOP DISCUSSION GUIDE

Name of Student Date: Monday, April 12

Jot Title

Name of Career HExpert

Tuesday, April 13

Wednesday, April 14

-

I. DISCUSSION GUIDE (write notes for yourself)

————

A, Sample questions you could ask the "Career Expert:”

1.

2.

3

7e

9.

1o.

11,

12,

What do you do? What tools do you use?

Do you work with people, data, or things, mostly? Do you work by
yourself or with others? With whom?

How did you first get interested and/or started in this kind of work?
What are some related occupations?

What are the good (easy) and bad (hard) points of your job?

Howrlong have you been at this job? Why do you feel this was a good
job choice for you?

What are some of the rewards of this job? (personal, to society, financial

What is the outlook of this job? (chances for advancement, need for
more people, union membership, working hours, working conditions,
environment

What changes in equipment, automation, peraonnel, training requirements,
have you experlenced in the time you have been in this field?

What training or education is required for this job?' (High School?
Trade School? College? Apprenticeship? Graduate degrees?)

What school subjects help you the most? What else did you learn and do
in school that has helped you?

How1 xou improving }our-job skills now? (school, books, on the job
ng .

tra
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Here's how the Formula works:

The student pluces a zero to ten rating on nur‘\ of these Life Values,
according to its importance to him. (More than one Life Value can recaiva
the same number of points.) These: numbers are called Personal Porats
und cumulatively bacome tho studonl's Persona! Point Standard.

Each film rotes the career it's exploring sccording to vaci Life: Value's
presence in the carear. These points are referred to as coreer points
Upon multiplying the student's Persona! Puints by the Cnraar Points, nned
then adding the results, the studont receives a Career Rating Number.
The Career Rating Number will be unigue to ench student. The highor the
number, the better his or her chance of being happy in that carcer. And
nf course, the happier he is in a career, the better his chancos are for
career success.

‘Things-Data-People

Government employment services classify all johs = T
“things-related jobs" ‘'data-related jobs”, and '‘peaple-r . Pl
Studies indicate that mest people are happiest working with .

the three, rather than all of them. Therefore Hf a stodent, by wicw
films in this serivs, can dotermine which af the three attructs him most
the task of a career selection can be greatly simplified. Earh sound
filmstrip in the Fascinating World of Work Caresr Awarencss Series
thoruughly explores the ebove relationship.

Advantages & lisadvaninges

There ere advantages and disndvantages in every line of work. In
addition, what may he an advantage 10 ane person can easily bua
disadvantags to anothar [i.e. travel in a sales carsur). Fach title in this
series has been palnatekingly researchad through gavarament sorvices,
experis and organizations within the career field, and through the
aducational community. Every offort has bosn oxpunded to determine the
realitios of a career and prasunt thess in such a mannor that the student
ecan dstermine for himse!l whether those constitute advantages or
disadvantages.

I.chna} ot Con ‘«r Proxra.mmers

Pagcina "World_ of Retal mmn ﬁ(wms
Updichatng’ World of Nupsing i o
of‘\l.qft 9

. of W‘k"" - i
of Rldc{g)aiann “
. .o ! .." :'_'
# ',‘__'.' ] by
e
f Work: Cow A ;s Saria«z wll] nevor ha

lox basis in ordeg io
t)f’ ohhraer awhrapess ﬂﬂus.

\,s w_f

tles wmhh

’*v;-.

cowcwsrtsn 3; - D
fgfh o« !

zu,lomdem 8. llreumu wLE?emQt his hﬁmﬂé.

t%vl ‘his genaral happinses na much as hilg chotee of a cnzog
lon that'will help him make this choice lmelhgunlly is posaibly

ﬂoq; important educdqonal benafit that hi can’ ruceive at un§ lével

'-,.i.n

rg{hlu sghool years, ) .

Y

4 g"
|2 m):’; '
RIS N Hava lhon wgnk ut! y lntarelud. )
Ao g '"v'-':'&- n~ThOSchool )
) 'I vars ssouri, Cahﬁ; ;
e Jnfarmation, andln!nfvhwing [ rl. :
: [ .- . N
RN (R \_‘ SRR ’\ o . k3 '

E 3
- ; < 9 r v

S only (n those cnrﬂ-m Mc

Suggosted Uses:

Thore oxist many opportunities to screen thasy cﬂreer-awarencn t
The most obvious. of course, ls on a ona-to-ona busts in the Guidai
Counsalor's office and in group situntions on Career Day. In addil
homeroom perind ant studly hours cen be excellunt times to presoiit’
Civica cluss or social studles aro ideul opportunities to”prase
Fascinating Waorld of Law and The Fascinating-World o
Enfurcemont. The Fascinating World of Acceunting should help stuc
hecome more Interested in math and algebra. Careers in Sale
Writifig would certiinly be interestlng to English classes, Wh
student reads an articlo about a pay raise for the. Teamsters Unlo
can satisfy hls curiosity about labor union carears by chocking ‘out
Fescinating World of Truck Driving. The possibilities are, Ind
limitlegs.

Maechanica! Specifications:

Bocausa of the dwershy of filmatrip equipment currontly avallah]
title contains two soundtracks, Side one has a pleasant audible;
indicate when to change framns. When the oquipmom operutor
this tone. he simply advances the Hlmstrip to tho next framd, Sk
tontaing 50 Hz inaudible tanes, Moat menufacturers of;
filmslrip projectors empluy tha 5¢ Hz mathod for automatic’adva
your projector !s of this type, thread tha film to the frame. that
“Start Cusgatte On This Frame", Place the cassetts on tho *In

mdu turn it on and sit bnck and enjoy the ahuw. Tho rest’is uuto

Available Titles:

How to Explore the Fascinotlng World of Work .
The. Fascinating World of Sales

‘The Fascinating Werld of Accounting

Tho Fescinating World of Mechanics

5. Tho Fascinating World of Truck Driving

6. 'The Fasclnating Wo_rld'ol’ ‘Edusation

7. The Fascinating World of Law Enlorcement
8. The Fascinating World of Secyralnrlou

s ow N -

v3. What ase tha adv-ntusqs a! \erm s care
dmadvanteg»?

| &mp
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Dat

ATTACKMENT £13

e: April 8, 1976

Subject: Singer Exploration Progran - Student Selection Fomm

The Singer Carvels and the Exploring tnit (E) are
vork-sample~stations containing all the tools and
naterials necessary to sccomplish certain tasks
which are related to & speeific group of occupa-
tions. & short description of the seventeen
cayrels follows:

Please choose one of the following:

3.

L

. Electrical Wirigg Stat!

Drafting Station - the student will drav simple straight
{ntersecting 1Ines, concentric circles, angles and a
three dimensional view of a grooved block using neatness
and aceuracy. «

.« measures insulated
wire, cuts, strips « ~ther in a permanent

splice using & solder.

Refyigeration, Heating and Air Conditioning - the student

neasures and cuts copper tubing and joins into a network
urilizing flare fittings and compression ring couplings.

il g

Soldering and Welding Station - the student measures, cuts,
Tedns, and sands coppet Tubing, joins together using copper

R sleeves with heat supplied by a propane torch.

9,

%,

10.

1.

13,

Office and Sales Clerk Station - the student alphabetically
T0 Taerleally FiTes 4 serles of cards using & charge card
a charge card imprinter and a number of charge card slips
as thougr he were a sales clerk.

saleg Processing - this job task includes filling our
harge account gales tickets, recording information such
as wnit cost, tax, and total purchases for several custome
ers and doing Several tasks related to telephone catalog-
type purchase orders.

Needle Trades Station - the student learns to operate &
SewIng Aachine, Ehen measures and cuts a plece of cloth
and sews the pleces into & small bag,

Hasonry Station - the student nixes mortar and lays bricks
USIng StYAalgnt edges and squares.

Cooking and Baking Station - the student will measure and
oix Ingredlents, Eneaa and shape dough, and operate &,
oven making & biscult type short cake. '

15. Medical Service Station - the student applies &n elastic

16

17

bandage to an ertiIcial am; measutes and records temp-
erature, pulse rate.and respiration rste exploring ele-

nents found in the medical-hospital environment,

Cosmetology Station - the student will pérform tasks
TalateT o the cate and styling of halr and besuty treat-
pents, using 8 mannequin with helr end the professional
tools of the trade,.including blow dryer, scissors,

shampoo, and combs.

Data Calculation and Recording - the student will use an
TTeotEonTe Calculator, and vith the use of charts and
other aids lesm to'add, subtract, multiply, divide on
the calculator. . o

Exploring- svall engine tepair and naintenance. The
srudent will use some of the tools common t0 8uto, truck,
and small engine mechanics. Tasks such as adjusting -
spark plugs and ignition points, chenging oil, and general
naintenance operations will be perforned by the student,
Comnumity related occupations and workers vill also be

studled,
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PORTAGE AREA SCHOOL DISTR-ICT
Dedication of Flementary-Middle Schoo! i
A Bicentennisi Event ‘ . T Apnl25 1976
PORTAGE AREA ELEMENTARY-MIDDLE SCHOOL
PORTAGE. PENNSYLVANIA .

Sunday, April 25,1976
Audilonuin - 1:30 P M7

PROG RAM | | B ‘  PRESIDING

Tarmee. A, Hepnar, Superinteisent

h Morenteniad Muasns L ooooo e PR PR Fibe-s and Priams
OF : Is l».m.ll Nervesks Diector . .
. invocahon L L e v aeeiaeaeeees .... Blarr W Hitehuy
DEDICATION i A R
The  monal Anthets Lo i v e it [ .. Audisnce
Annota. Tomaselh /innmpu 1af '
Flag Salute . ....... e e e, e Audience
Introsducuon of Plattgem Guests L., . ety lomes A Hejmer
. S
Pradantatirc d Buslding oovviiee i Viaeas . .Wayne A Frankn
Primvipnil Buchart Assorates
Acceptance o Building
Forthe: SPSBA. ... i iiivieins cvviraann. e Howard W. Stah!
hewl ( :mnrurnun Aurean
For the Sehool Ditticl Lo ien i iine e oo Michaol W Kearney
Preesideotre, Bagn o vl B dreard Diareet
For the Ltart Lo oL B veenenss Andiow | Kmull I
Fleeun- l‘ll!!) Mul-fh ‘u h ot lnn(‘unll
Lor the Studant Body ... L e e Cieven. Mehimnta Sokwm:g
: Kot € Liapipn 42
Bicentenmaei Musie e e e e Filon aned Deans
1y Noenonke A M 1t e o voarin doe Ann Shuate-h Dhoren (e fINeCKY
N ¥ Cnnedly Shyshoy fdoacey Hoeveddios Prifieg
' Pt Smate Ol Maend Higae
,’n;;m_»' ’el! St Keah ples o nray Pt Waght eca Brsoapn
(eI S TA ST e Y
) OPEN HOUSE
Architect
............................... Pilisburgh fohnstown Yerk
(“antractors
General CONSIMULCIGI .+ oo it i rmeetiae e ee o aaea e ... lonel Construction Ca, lohpst.wn
Healing and Vennianreg ... . . oo e v Mervac: Ine . Windbe
Plumhmn R .. Inland Corya. ledmstewn
Electrical F’al N'n-idun Plumldnq nnd Henhnu e Hhothdaystaipg
- Food Servio . e e Heree Bros . I blanmbones
Tolal(_oslul(rwrr.. e e e e R = 3 B NIRRT
! Statishics
Total Amount Financed through 5F° B A B4 U9 11546
Annuai Hental .. ... . ... .0 . J1E 8IG.ES
Cansglruction cosl per po e . 2,667.00
General ¢ ~tractor . oo AR A e Lo 2323171 00
Heating *=2 Ventiating Joatrasior L. o 3HY, 2()0 00
Plumbiny. . onlzacios .
Elacts - - otractor cees
Food :wm ~1es Contrac:. ¢ 89,990 10
Arch: larvnices 203,401 54
6960864
201946960
ARSIV E K
1427
PR L]
.. HY acres
. November 28. 1973
. Docember 2. 1973
Octobwer 6, 175
....... o Apnl 26501976
Q
E l C Fhotographs by Covar Studie, Johnstown
) Floor Plan Drawings by Buchart Associates . N
. . Beckley Printing, Povtaga’ 39 3
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

REGIONRI
9635 MARKET STREET
PHILADELPHIA, PENNSYLVANIA 19101

April 12, 1976

OFHCE Of EKATION

MAILING ADCRESS.
0 BOX 116
PHILADELPHIA,
PINNSYLYANIA 191tY

Kr, Marfo J, Lreany

{hief School Advinistrator
Adpiral Peaty Area Vocational

" Technical School

Fbensburg, Penssylvania 15931

Re: Perfornance Review Report ~ Part D Fxemplary No. V361012
Grant No. OEG~0-73-5272, Admiral Peary Area Vocational~
Technics). S¢hool, Fhensburg, Penasylvavia

Dear Mr. Craany:

A perfornance review vis conducted Ap*ii (-8, 1976 ca the above
roferenced exenplary projuct, funded uad Pdl‘t D, Section 182(c) of
the Yocatfonal Edu.avion fmeadments of lﬁm. the tevies s required
2anually and the <huervaticas and vecozaendatfons Rave sevved as
fnportapt criteris i the delerminetion of fuaiden cunaideration h':

the 1.5, 0ffice of fducation in telaticn.idp o this jroject and aly
to funding Future profects,

Tou wi1] fod attached oo ofliciel repore fncluding recomendaticas.
The rejort reptesente (e consentus vomant: of the reviev teaw, Plecse
use the to the hest advastage in advascing carcer education in
Penusylvania,

ol

Gn benadf of the evaluarion teaz, 1wonld 1ike to thark sou and your
entice staff for the excallent covperation and uaapxta‘..'.\ avtended to
the tean throughout the review,

Best wishes for the successful operation of the project during the
concluding year of the project and to your future endesvors in career
education.

Sincere]yyours,

Farl J. Dédrill‘
Chaimaﬁ,/ Performance Review Tean

‘ 3 98 Sentor pryogra‘m yoffiser, VIE

Mr. John Halre,

Ds, Clarence Dittenhafer

. Dr, Sheila Feichtoer
Ma, Joyce, Cook

e
/Dr. Bryan V, Fluck
Dr, Fdvard Lareay
Dr. John Struck
e, Sewell Criffith

O

ERIC

[Aruitoxt provided by ERic

DFOARTMENT OF HEALTH, EDUCATION, AND WELFARE
REGION I
3535 MARKET STREET
PHILADELPHIA, PENNSYLVANIA 18101 aE

v DHFICE OF FOULATION

MAVLING ADORESS
0. 80X 1216
PHILADECPHIA,
FENHSYLVANIA 19101

. U.5.0.E. PERFORMANCE REVIEW REPORT

Adniral Peayy Area Vocational-Technical School
Ebensburg, Pennsylvania

0,8.0.E. Grant No. 0EG-0-73-5272
Project No. V36)012

Title of Pro;ect' Language Experienced Based Avareness and Hands on
Exploration and Competency Based Preparation - A
Carzer Based Total Education Mudel

mates of Perforsance Review: Apris 6, 7, 8, 197

Review Perod: July 1, 1973 « April 8, 1976

The parposes of the perfyrmance review ave tor (1) assess project
administrative and manugement accomplishnents, (2) ascertain extemt
of achievenent of mnals and objectives for review period, (3) identify
jraject strengths nd KeTiies 55 and make recomsendatioss for inmproves
nent.

11, Overall Observations

A, The project has pragressed satisfactorily for the period reviewed.
Several distinetive acconplishments, as 1isted below, serve to
demonstrate the progress achieved with an emphasis-on the extent
and the depree to'which the project has acconplished the objectives
st forth in the original pruposal.

1 Carce_r_ed_ucatmn in-service workshops were established for the
development of new curriculum concepts and procedures, and' the
orientation of teachers, counselors and certain adninistrators.



soz

2. Project staff and veachers, utilizing the curriculus infusion
process, developed "Learning Activities Packets" which were
disseninated to the participating school districts and all
schools in the Intemnediate Unit, which includes 35 school
districts,

LﬁumnWmMnMJmmwaMHan
.Services, Inc., and ERANDA (third party evaluators), developed
testing instruments, survey forns, questionnaires and evalya-
thmhm,ﬁwnwmmhmMamumqumu
program that included students at all Tevels (Grades 1-12)

4. Undergraduate and sraduate students with education majors fron
local institutions of higher learning ussisted the career
education staff in curriculum revision and infusion and atzo
caveer guidance activittes in cooperation with Joc; fuidance
personnel,

.
Avcarinatelv 840 students in grades 602 frem thpes oo

9
distrivts panticipated 15 warcer TLLRNIY Ui L
the Sinper Secatinng) Teslation i

s

0. Anpraimatels 487 math rrade o0 sdens mrticipated in the
by Fragram,® The students wame
a1 distrizts incluiing the
parsndal higy sehool. Thev attended the Area Vosationa,
Teshnaal Sereol and were expused to 17 career aress;

"Lareer Laverience Appga
fraz all five partichpating <

1o The career ciuzation divector and saff haye had-to worh under
the cunstraint of a tw-thds progressive reduction of staff
over the list tao vears of the project, This has concribted
to the fon porale of staff xjih aecarpanying loss of staff
efficiency luring this Line frame, The staff is to b tonnended
for their offorts in carrying nut the project objectives in view
of the above delinested constraints

-

1. Overall Recomnendations

A,

bost of the recarrendations made by the previous performance review
team have been implemented. However, due to various extenuasing
tircumstances some recomnendations have not been acted upon

.

Recommendat ion
Aeconnendation

That the project director and staff, in close cooperation with the
aduinistration, make increased efforts to implement the recommenda-
tions of the previous review tean and the new Tecomnendations that
were an outgrowth of this years review, ‘

Due to attrition, only two school superintendents of the initial

 five that originally agreed to implement the project are turrently

occupying these positions. This has created the need for additipnal
fornalized in-service workshops for the adninistrators of the
project.

Recommendation

Reakizing the necessity and importance of having the comnitnent
and cooperaticn of all administrators, it is recomended that a
workshop for adninistrators be established before the clase of
the project - June 30, 1976, '

In & meeting with the adminisirators of the praject it was observed
that many of the pubiications relating to the AVTS contain the word
careers o the publication covers. This hias caused acadenic
teachers to view career education as synonymous +ith voczrional
education, thus Creating & rvoblcy of slitainpg their cooperation
with infusing caresr edvnntiin concepts Into their corric)um,

erdation

Joizee wmdfor redesign (e cureer tetninolegy e the covers of AVIS
promtional material,

Establish a werkshop for sccondz=y education academic teacners to
[ive “kem orientation to carcer education and show then how their
curricalun could be revised to infuse career educating concepts,

Recomiends t on
elidiatcl

The project staff and-all adeinisirators should make additional
concentrated attempts to rencve the widely held assuoption that
carcer education 1¢ vocationai edncution, The area vocational
technical school acting in the capatity as the project's local
educational agency has inadvertently fostified this falee assurption,

Four schools currently fave a career education contact person/tean
leader. This only partially fulfills the previous recomendation to
designate a contact person at a1l participating schools,

Recommendation
e —— by

That a contact person be designated in all participating schools to:
(1) provide or obtain resources, (2) provide leadership in staff
development, (3) act as a liaison betveen the school, community,
resource staff and adwinistration,




IV, Adninistration

A Inherent in the organization structure of an Arca Vocativial
Technical School (AVTS) and its supporting schoo] districts, all
vith independent local authority, exists the possibility of a
breakdown in comunications, The problem is further conpounded
when the AVIS acts as the local education agency {LEA) to implement
a separately funded career education project that mist operate.in
all supporting districts of the AVIS.. The various levels of
adninistration within the district and the schools require clear
cut Tines of conmunication and coordination. It appears that after
the first year of the project this line of cormunication became
less effective in achieving the project objectives.

Recomnendat ion

‘ It is essential that additional efforts be made to increase coordina.

. tion and cooperation between the AVTS, joint operating committee, and
the adrinistrators of the project, participating school districts,
and the Area Vocational Technical School.

b, Since the project ends June 36, 1976, it is necessary that 4’ conpre-
hensive plan be developed for cortinuing the career sducation effort
within the five participating school districts incloding the AVTS.

Recorneadat ion

That the various adniniscratcrs of the project neet 10 discuss plans
- for the futwre icplenentation of tareer education within the five
school districts. A corprehensive plan should be developed listing
__need, staffing, funding wrich would illystrate & definite connitment
by all to continue to carzy out the project's objectives.

V. Elenentary and Widdle School hctivities

'\, The review tean visited the following schools: Holy Name Elementary
School 1-8 and the new Portage Area Elementary Hiddle Scheo] K-7.
These schools are involved with providing career awareness, self
avareness and career exploration. The adninistrators of the above
schools denonstrated 3 strong comnitment and a desire t0 continie all
aspects of carser education in their schools. “In our discussions with -
teachers it ¥as evident that students are exposed to career education
concepts through in-class sctivities, group discussions, counseling,

5 o

Evaluation Systen at the Holy Nane Elenentary School, Teachers
* were poving towards increaséd utilization of parents and coununity
resources, rxh as a "Career Week" planned at Holy Name during May
of thi&"year, ~ifty parents and local people will visit the school
and participate in-infornational sessions with students. This
project has provided teachers with curriculun infusion units and the
necessary training for their use,

Recomnendation

The participating school districts should expand their efforts to
disseninate infornation about the advantages of career education
to parents and teachers,

Efforts should be made to increase the nusber of schools, teachers ’ -
and students in career education and denonstrate how this concept o
will help their students in all future career choices.

Career Reseurce Centers should be established at each elenentary - °
and niddle school. These centers will facilitate the classroon
efforts and serve.as an infornational base for students.

VI, High Schoot Activities

A The perfornance review tean visited the Portage Area High School.
One major. thrust at the Portage Area High School, during the third
year, has been the provision for exploratory "hands on" experiences
for th grade students. The esperiences were provided through the
use of the Singer Evaluation System'Carrels. The carrels provided -
experential opportunities in 16 occupational areas.

B, A stcond thrust during the third year involved the establisrent
of a career resource center in conjunction with the gaidance’ program
at the school. The center provided informational resources to
students and teachers invalved with career education.

G In ‘Tetrospect over the three yearé severa) secondary acconplish -ents
+ need to be cited as successful conponents of the career education
- projects - T ‘

1, The'Admral Peary Area Vocational -Technical School contines a5
8 very viable preparatory institution for students pursuing

_ role sodels, "hands-on" activities ind integrating career-education
concepts into their regular instructional prograns, The Singer -
Evaluation Systeas are in use, at:the above schools, to providg

that the project staft has done a good job of ‘developing and intro-
ducing local versions of ;heir own naking to supplenent the Singer

increased exploratory activities for students, ‘It should be noted L

“"qc'cﬁﬁdti‘dggl" careets, It is7difficult to-assess the overall ¢
inpact of the present project on the ultinate character of the

X qufei;t!gs‘ at the above school. - .

2. -The'niath.grade apprenticeship program provedto be'3 very.
" gicesssful econdary: conponent of the project at the area ...
chnical’ School. Ninthgrade:stodents from sending - L
the vocational. school-for- experential -
onal. offerirgs.. The progrin vas




technical school, Unfortunately increased full-time enrollnents
at the school caused the temporary suspension of the apprentice-
mMMmmmmmmwwmmm.mm
plans.cald.for reinstating this component in-the FY 77 school
year, The project’s staff attenpted to involve business
teachers in the preparation of tasks analysis sheets for their
prograns. The activity was successful in that the teachers
prepared and/er received task title glessaries to the extent
that participating teachers identified student Tosters and
mmummmmmmmummeﬂMMMMp
vas available to the business teachers after the initial
in-servcing due to staffing cuts lack of the necessary
tine, The project has diuated efforts in the various scieols
and vere 10 evidance thrauph discussions with project staff

: nf agtivities that wieer

5¢n00) - u, D9%LIVE

TP v infanien, # wrenn af garesT Tesnuil?
et R T R - . onrpipct e i)

cRnlers, dhd DI Saliadoi pOOTOReCLL

IR T H S
Foareer tvialon Cuntepis 10t0
sration can be enbanced by
wily ig in evidence an fare

the engoing Lurr.
the pummsirative sUppATL e O

Sleemtary and nidde sohenls.

fyery effuri shonl be pade Lo senstate the sucressful ninth grade
exploratory apprentice progren at the Admival Peary Vocational
hmMuIRMﬂ.mew,ﬂmwrﬂwﬁwwsﬂwwbcmm
available in career areas not offered at the vocational schoel

N
o
\‘

Hiscussions should be held with local administrators relative to the
¢ conters in the varioys seading

oxpansion of the career resours
«chools. Research mas proven the value of these centers as viable

vehicles for the infusicn of career cducation into local educatienal
prograns.

V11, Advisory Council

mmwmmﬁmﬁmemﬂbmmmumummM
progran direction and to secure conmunity support in implementing
tMmmTMmmwmmMWWWWMMWW
depends on the internalization of the change by the target popula-
tion. No progran can be successfully imposed upon a school or
cmMWmmeM&hmMmmmmmm
second year performance review tean and the third party evaluator
that "a Career Education Advisory Comnittee be established to assist
the project director and staff in the jplenentatinn of career

b e S Aien nna 4w,

year three.

Aruitoxt provided by Eic:
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Recommendat ions

A Career Education Advisory Comnittee should be established, The
structure of this compittee can be vertical within a particular
school district or horizontal across districts. The Comaittée
should include the following representatives; business, parent,
school, administration, teacher, teacher education, and

student,

The initial meeting of the comnittee shorld include an orien-
tation to the concept of carecr education and an overview of
a total career education model,

Tﬁe advisory comritter shoadd e used to identify chstrmtion 1
thenpe and te o tie work of the pareonnel {rvelved 1
e

trofonenting @ tolal v slucation progran

1

poyn Yee SR ‘14 frgetoape
PR {ej 31 geemdt e progr

sq 3 Lotal caveer education muell
L far those

oy
gn, 2] 0

Figt-Secondary eerivit
fuctove the full \nu'.g‘
secking empiament 5. the ond of 12 jrar of sty
Corert progean Jor Lhose students who wlsh 1¢ continug on Ao
tege-and- {3) axticulation of secordary. snd post-seceudary
prograns for those desiring engloyaent in nccupations Tequiing
rore thian 12 vears but less than 16 years ol ecuration of
thu.mummuwwmuwhmwanwwM

(ij as one of its process pbjectives, {1isted below)

<
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"o jmplement a placement procedure program whereby placenent
s cooperative education personnel of the AVTS will cooperate
vith the Bureau of Employment Security, other goveranental
agencies, business and industrial leaders, and educational
Jeaders in the community to attack the long and short range
problens of employment for those seeking it. otk experiences
and cooperative work study programs will be integral part of the
progran and will include use of conputerized student records.
Piacenent in post secondary prograns will also be included in
the placenent progran," '

No actiyity vas reported by the director of the project tovard
acconplishing this objective during year I11, other than those
placenent efforts traditional to the vocational school,

Dur@ng year 1 of the project, the following post-secondary
activities were reported by the USOE performance review team




§

1. Placement of exiting students From grades: 10, 11 or 12 into
the labor packet, instiutitions of higher .learning, or
technical institutes, ‘

2, Operation of an adult eveing school offering courses from
fire fighting to cake decorating to meet the needs of adults
in the local labor market. Many graduates of the AVTS
. and local high schools attend this proram. During the period
October-December 1973, S51 adults were enrolled in 28 different
course offerings.

3. Occupational upgrading during regular business hours with
local industries, Approxinately 250 miners in the soft coal
industry were upgraded per Bureau of Mines Tequirenents
in a two-week progran built on the career education concept
and offered in the AUTS facilities. Another 200 miners
are scheduled for upgrading in the next fex nonths in 3
sizilar progran to be offersd at the AVIS,

4. Approxinately 60 peaple have been trained in the facilities
of four local sewing factories under the supervision of the
AVTS personnel. This progran is activated as needed.

5, An Emergency Medical Technician program i5 being conducted
in conjunction with Educatioral Prejects, Inc., of Pitcsburgh,

9

4. Development of a conperative program with St. Francis
College nvolving curriculum construction of career
education podules by undergraduate elenentary education
mjors,

Much of the post-secondary effort-during year II vas directed
toward people outside the target population; however, the
products of these efforts were incorporated into the project.

Because post-secondary activities should focus prima'ril)' on
serving the needs of thosé students who need nore than 2
secondary level education but less than a college education to
become enployable, the follewing recomnendations are made,

Recomendations

Enploynent opportunities should be identified in the target
area available to those with more than 12 years but less
than 16 years of education and training,

Students should be made knowledgable about empioyment
apportunities and the job- Tequirements.

If no training/education prograns are available to prepare
students for occupations designated as career objectives,

N Penncylvania, AVTS facilities are being used for this progiam.
-0 The first class of 20 students has crmpleted the 8 hour they sheuld be developed, If such training/education pregrams
o course in cooperation with 2 Jocal nospital. A second class are available they should be analyzed to deternine if they
: is scheduled to begin in February 1874, articulate with secondary progrars.
Although only itens one and five above can be technically IX. In-Service Training
classified as post-secondary activities, all are included to
indicate an effort on the part of the project staff to develop A major ingredient for success of any Career Education progran
and inplement a total career education progras. is staff and adpinistration training sessions or workshops.
: During the first two years of this.prect 82 teachers and
‘During year II the following post-secondary activities were 5 counselors vere involved in staff Zevelopnent to assist in
reported by the USOE performance review tean as being conducted developing curriculun units, .o inforn teachers:about resource
by the project staff: | saterials, and to'provide an understanding of the educational
S ! ‘ : ‘concepts 1o be utilized, This thirdand final year, staff -
1. Preparation of a propossl for certificate and associate developaent, nas not been s extensive. Only 24 teachers were
degree prograns for first line supervisory. persomel, invaved dus-to chenges of project staff, finding levels and
; _ the:establishent of new priorities by the participating
R 2. Developnent of post-secondary-spinoffs .in.(a) emergency. . . schoodudistricts. Follow-up must be a continuing process to
iscistall” teachéts and adninistratars in"filling their- -

"“*"‘"‘”"f"medicglm:'ng-y(-b«)vmine»—eh:t«rical~ma-in1unmmupgrading, -
and (c) nutrition progran. ‘

respective Tole in this on-goimg process.

3. Establishment of a:tooperativerprogran vithsdndians Recomendation

University of Pemnsylvania bymproviding 2 field experience
for graduaterstudenes in coumsglor educatiom. '

Anl ‘participat'iug‘districm: thaxtameept Career:Education
#s-a priority shauld look Eur. Hosgaces to contimue and expand

FullToxt Provided by Exic RN
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the opportunities for teachers and adninistrators to
participate in stafi development prograns.

(Note recomendation for Adninistrators Workshop in
Overal] Recommendations. )

X. Guidance and Counseling

“whith focuses on self-awaraness,”

The functions of coumseling and guidance persomnc! in a total
carser education progran are as follow:

1. Serve a swsouree cansultant to teachers, studemts.
admings fates ., TaTNts ang othors e, enferiziien.
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L pdIng R D
Lion,

e oy gurdange
Caoroty oo aolieges,  (lareer T
Chagher 7 Dorzorce of the Uniled Staies,

&t the end o vear 115, the uidarce and counseling conponent

of the project 1s fitioning 1n one scheu districe {Portape
drea). Tneir niddle school activities incivde; group
exploration of cecision making and self-gwereness. They are
used in coniunction with career exploratic with the Singer
Carrells and information available in the Zsreer Resource Cunter,

The concentrated effort at this ope whis 5 a reselt o7 the
second year recomnencations of e thira sty evaluator 10
concentrate linited prerect Tascurces a . grade level which
would offer the highest yrobadiiiry of sucxess.

Other guidance and counseling activities associated vith

or resulting fron obsizucrion with the proxect include the
addition of an elenentary counselor to thesstaff of the Central
Cambria and Blacklick Valley School Distrcts. The Holy

Nage clementary school s utilizing an 3tinerant public school
counselor as an adjumr? to thedr card¥y muareness progran

1

I, addition, & meaber of the project staff vorhed vith the
§th grade at Holy Name in 3 group counseling progran that wis
geared toward decision-making and value clarification.

Recommendations

The prograns currently operating successfully at the middle
. schon) in the Portage Area Elenentary-Middle School and
Backlich Valley Central Casbridge and the Holy Name
elementary school should he ‘urther developed to provide
veplicable cuanseling and geidance models as the need
becones apparsnt S - her schools in the targel ares.
Such develaprant shiol inciude persons)ized courseling
rejative 1o acoupations snilinng ctills peasured in

i singer Taurelis

s
CmAUE

e Rties fual Ve Maptin Fremas oad b Breest
Peiefs {Assotidiv i ) o7 FRASDA, the thirg jarty
eoatuator dunng vear 1f and Year 111 of the project. The
Jvaluators ;resented their subjective and ubjective pereeplions
o5 the project’s outcenes to ate. The objective curnen's

«ure supported by statistical data from the second yrar's
~yaluation.

They also presented thewr evalintios design for the curvent
vear. The plan calls for o wing product {student outcones)
wmmumwﬂmwdpwwﬂML5mHme
sting was Just toapieted prier to the prriormance rewied
voams visitation, mo current year Tesults were available.

W
1

Aﬁcummtofmepw)uvspm:ﬂsoheﬁﬂesmspﬂmxﬂy
through the anndal perfermnce review tean's obstrvaglons
the preceding pages contain the current and overall assessments

" of ‘process objectives,

lecommendations

The project staff anc :the-snsed: party evaluator should
meet with all schoo] agtpemastrators ‘and review the weval-
uative reports. The 2evess should provide direction for

the:developnent. of stzaesyies. inplenenting successful

i
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B. Partage Area Elementary-Middle School

12

clements after the present project terminates.
Any subsequent progran implcmcntntions stonld include

an evaluation component.

1t is. the unaninous CONsensus of the team that satisfactory progress
has been made toward the achicvement of the project objuctives
as evidenced by the findings that are delineated above.

ATTACHMENT A

PERFORMANCE REVIEW PARTICIPANTS

Performance Review Tean

Mr. Earl J, Dodrill, Chairman, rerformance Review Teanm,
Senior Fropram Dfficer, OAE, USOE,
Region 11T, vhiladelphia, Pa.

Dr. Clarence Dittenliafer, Research Associate, Peunsylvania
Department of Fducatlon, Harrishurg, Pa.

Dr. Sheila Felchtner, Assistant Professor of Vocational Education
University of Pittsburgh, Pittsburgh, Pa.

Mr. John Maier, Project Dirccror, Evemplary-Part D, Philadelphia, Pa.

Administration Staff of Admiral Yeary Arca Vocational Technical School

Mr. Maric Creany, Chief School Adninistrator .
Dr. Bryan Fluck, Executive Director of Vocational Education
Mr. John Burfak, Director of Vocational Education :

Carecr Educatlon Staff

pr. Fdward H. lareau, Associate Director for Researxch
pr. Clifford A. Baylis, Ruosesrch Associate

Mrs. Leona Sowers, Research Associate —

Third Farty Evaluators

Dr. Martin Higgins, Associate Director, ERANDA

Administrators and Staffs of Schools Visited
A. Holy Name Elementary School

Sister Norma, Principal
Sister Pauls, Counselor
Mrs. Shirley laVanche ~ 7th and Bth grade teacher
Sister Brenda - 7th and 8th grade teacher

Sister Mary lLoulse, 1st grade teacher

Mr. Ellen Baytis, Teacher Aide

v« Ms. Virginia Tancrede, Teacher Alde

Mr. James Hepner, Superintendent

Mr. Acdrew Kittel, Prineipal

Ms., Ethel Girard, Teacher Alde

Mr. John Buchovrtky, Cuidance Counselor

€. Portage Area Junior Senior-High School

Mr, Steven Npeste, Principal
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