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Chapter I

‘Introduction

Background

Employability skill development and job placement services are designed
to assist students who desire or need help upon termination or interruption
of their formal education to be placed on a job in the area of their occu-

pational training.

Leaders in the field of vocgtional education emphasize it is the school's
responsibility to provide job placement services. It is their belief that
"Every secondary school should be an employment agency." Acknowledging
this fact, Congress and the Texas State Legislature appropriated funds

to provide financial assistance to schools who desire help in providing

Job placement services to studentsfleaving school.

Since the appropriatéd funds first became available, various schools
throughout the state are providing employability skill development and

job placement services.

Situation Analysis

In order to place this evaluation in perspective, this section presents a
situation anaelysis, i.e., the current status and extent of various aspects
of placement services. This will meke the analysis and recommendations in

the foliowing sections more meaningful for the reader.

During the 1975-76 school year, 1,156 independent school districts existed

-in Texas, of these, 236 schools provided vocational administrators of

1




occupational programs, and 32 schools were operating piacement programs

or providing placement services.

In this section, an overview of the placement programs, ‘vocational admini-
strative staff in public schools, student referral and Jjob placement process,
‘availability and usage of community resources, employment opportunities, and
. . & summary of placement program effectiveness will be presented. The findings
are representative of 71% of the total independent school distriect superin-
tendents, T76% of the public school occupational program administratoré, and

72% of the placement service program coordinators in Texas.

A. Placement Service Programs

At the time of this study, 15 schools were 0perating funded placement
service programs and 17 other schools were known to be providing placement
services in a variety of school settings including secondary and post-
secondary institutions. Placement service programs were found in both
large and small schools and in rural, suburban, and urban areas. Fifty
percent (50%) of the programé had been in operation for less than one year,
20% less than two years, 25% had been providing placement services for

three to four years, and one program (5%) had been operating five years.

The implementation of placement programs in public schools has expanded
rapidly since the financial assistance was first made available and
plaps for continued exﬁénsion of the program exist. However, to date,
 1% planning and implementation of these programs-have npt been based on a
systematic anaylsis of the need for such programs and the factors which

I3

may create a demand for those services.
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Vocational Administrative Staff

The definition of vocational administrative staff for the purpose of

this study includes: vocational directors; vocational supervisors;

and vocational counselors.

1.

Independent School Districts - From the survey of superintendents

of independent school districts, the results indicate 22% of the
total school districts in Texas employ a vocational director.
Vocational supervisors were available in 8% of the districts, and

28% of the districts had vocational counselors among their voca-

tional administrative staff. Lo

Occupational Programs with Vocational Administration - Eighty-eight

percent (88%) of these schools had a vocational director, 27% pro-
vided the services of vocational supervisors, and vocational

counselors were found in 86% of the schools.

Fifty-five percent (55%) of the vocational administrators inter-
viewed did not consider the organization and staffing of their
schools adequate for achieving student placement goals and ob-

Jectives.

Placement Programs - Vocational directors were present in 96% of

the schools with placement programs. Vocational supervisors were

present in Th% of the schools and 91% employed vocational counselors.

Thirty-nine percent (39%) of the placement personnel did not consider
the organization and staffing of their schools adequate for the
achievement of placement goals and objectives. The reason mentioned -~

most often was the need for additional staff in order to devote more

12 |




time to placement activities. Additional staff requests included
employability skill development teachers, vocational counselors,

and persons to perform secretarial duties.

Placement personnel believe placemer’ 1= ' 1 suffered most
due to inadequate. staffing in t placement of students.
The need for additional funds or +1 48 was cited most often as

the solutica to the problem.

C. Student Referral Process

Table 1 presents a comparison of student areas viewed by vocational
administrators and placement personnel when considering a student for

a job.
As the table indicates:

. JOb placement personnel place slightly more emphasgis in the:
areas of the student's occupational training and counselor

recommendations than vocational administrators.

. Vocational administrators put more consideration on student tests,

grade point average, and student desires when réferring a student _ “*1

for a job than placement personnel.

D. Student Job Placement

1. Comparison of Schools with Occupational Program Administrators and: .

Schools with Placement Programs - Table 2 ;ummarizes the.job place-
ment rate for students during the 1975-T76 school Year between schools
with'Qccupational‘progfam administration and schools providing place-
@enf service programs by the mean number of studénts placed in

(EE"




Table 1

Student Job Referral

(8cale of 0-100)

Mean Comparison Among Schools with Occupational

Program Administrators and Schools with Placement Programs

Mean Score

36.6

Occupational Placément
Referral Procedure Programs ‘Programs
|Area of Tra.iningv 4’40.0 h9‘.1‘“ ‘
Tests 9.0 },6;7 |
Gr;de Point Average 9.k | : 53 |
' Counselor ‘Recommendat.ions 108 14,7 -
; Student Desires

Aruitoxt provided by Eic:




Table 2
Studenﬁ Job Pla 1t for 1975-76 School Year
Mean Compari : Am. ..nnools Vith Occupational
Program Administrators aud Schools with Placement Programs

(Scale of 0-100)

.Mean Number
Occupational Placement
Employment Situations Programs ~ Programs-
Placed in area of training 46.1 53.1
Placed in related area of training ' 21.6 16.0
Placed in area not related ' 15.1 « 5.8
Placed but not trained 9.0 1L.8
Not placed but trained S ; H 12.6 8.1
Not placed, no training . ©11.1 12.2




specified employment situations.

As the results indicate, very little differences ocenrred
among the two subgroups'in the number of students placed or
not placed in employment situations. However, placement
Programs were more successful in placing students who had
received occupational training on a job than occupational

programs.

2. Compar.. izy o 1 ochool Year and 1975-T6 School Year of

Schools with Placement Programs — An increase in the number of

students placed in emplbyment situations did occur in schools
with placement programs for the 1975~76 school year as out-—

lined in Table 3.
The findings are:

. More students were placed on jobs in 1975-76 in the

;j  area and related area of their training.

. There was a decrease in the number of students who were

trained but not placed in jobs during the 1975-76 school

year.

E. Community Resources

Placement program personnel were asked to identify community resources
available to their districts, their use of these resources, and their
perception of the degree of utilization of these resources prior to

the organization of the placement program.

16




Table 3
Student Job Placement
Mean Comparisqn for the 19T4-75 School Year and
1975-T6 School Year ~* schools with Placement Programs

(scale of 0-100)

Mean Nﬁﬁber
- 1974~T75 1975-76
Employment Situations School Year School Year

Placed in area of training 9.1 53.1
Placed in related area of training 15.3 16.0
Placed in area not related 8.7 5.8
Placed but not trained 8.5 14.8
Not placed but trained 13.6 8.1
Not placed, no training . 4.2 ‘ 12.2




The following community resources were identified and rank ordered

by frequency of mention as presented in Table k4.

Seventy-one percent (71%) of the respondents denoted a usage of all
avallable community resources in their areas since being in the

placement position.

Prior to the organization of a placement program in their school

districts, respondent perception were:

. 24% of the schools were using none of the available community

resources.
. 35% said some community resources were being utilized.

. 18% felt all available community resources were being used

but not to as great extent as now.

. 18% believed the placement program had not changed the utili-
zation of available community resources in their distriets.

All were being used prior to the program.

Employment Opportunities

Placement - programs were located in rural, suburban, and urban areas
throughout the state; therefore, area employment opportunities varied

also.

Table 5 identifies by occupational clusters the availability of
employment opportunities mentioned by placement program personnel

in their areas.

18




Table U4

Availability of Community Resources

(Rank Ordered by Frequency of Response)

Numt

Percentage
(%) Responding
Aggregate Base 100 23,
Texas Employment Commission 65 15
Community Service Groups 35 8
Chamber of Commerce 30 T
CETA Programs 30 T
Educational Institutions 30 7
Youth Manpower Programs 26 6
Texas Rehabilitation Commission 22 5
Civic Organizations 17 L
Community Merchants/Businesses 13 3
Employmeht.Agencies 9 2
News Media 9 2

10
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Table 5

" Placement Program Employment Opportunities

Percentage Number
(%) Responding

Aggregate Base v _ . 100 23
Agriculture and Agribusiness 5 1
Arts and Humanities . 5 ‘ 1
Business and Office - 52 11
Communications Media “ : 10 | 2
Construction 52 ‘ll
Health ‘ . 19 ' 4
Home Economics o 5 1
Leisure (Recreation, Hospitality, Tourism) 5 1
Manufacturing | 43 9
Marine Science > . 1
' Marketigg and Distribution | 38 8
Natural Resources and Environment 5 | 1

%f‘ Personal Services | | : - 33 T I;:;é
, Public Service 2k ' 5
Transportation 19 oy

20
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As the table displays, business and office, construction, manufacturing,
marketing and distribution, and personal services were the predominate

employment opportunities available in the placement program districts.

1. Manpower Needs Data - Most placement program respo: - s obtain: -

manpower needs data from the "ewii smployment Commiss! .. or uuher
government resources, Chamber of Commerce, personal contacts with

employers, or through the news media.

These same resources were being utilized by T0% of the school

districts prior to the implementation of placement programs,

Of the 30% who are using different methods of obtaining the
manpower needs data since the inception of the placement program

indicate the results have been:
. Increased job placement for students (33%)"
. Easier to identify local manpower needs (33%)
. A more systematic approach of obtaining the data (17%)

. Efforts for obtaining the data are now being made (17%)

2. Employee Contacts — In Table 6, a list of procedures used by

placement program personnel in making arrangements with

employers for student job placement is displayed.

Prior to placement programs in these school districts, 28% of the
schools did not make an& employer arrangements, 40% :used differ-
ent procedures than are currently being used, 11% used the same

procedures but on a much lesser scale, and 11% indicated the placement

21
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Table 6

Employer Contact Procedures D

" Percentage Number | -
(%) Responding"

Aggregate Basé 100 23 ol
Personal contacts 39 13
Telephone A ' 18 ‘ 6
Mail or letter ' 15 . 5
. | Employer visits campus 6 - 2
Job orders or job lists 6 ': 2
Arran'ge- student interviews 6 2
Follow-up pfocédures ' ©9 ' '_‘3

22
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program had not created any change in employer arrangement

procedures.

Employer arrangements were the responsibility of pré—employment
teachers, voecationsal counselors, vocational supervisors, or
other vocational staff prior to the employment of a Job place~

ment person.

Job_Placement Program Effectiveness

This study has examined the experiences of 23 placement personnel

who have been responsible for placement activities for less than
AN

" three months up to five years.

Due to the diminutive nﬁmber of placement programs, and the fact
that 50% of the programs have been in operation for less than a
year, no statistical value can be placed on the findings; but rather
generalizations may be made toward the grdup and their opinions or
attitudes concerning the effectiveness of placement programs. 'To
measure the true effectiveness of placement programs would require

an additional evaluation of theléﬁinions and.attitudes of those

whom the program is designed to serve: the students and the com-

munity.

Utilizing placement personnel's experiences as the mechanism for
furnishing program administrators with feedback, some insights can
be gained into perceptions of program effectiveness and changes 
that might be introduced from the viewpoint of placement program

personnel.

23



In this subsection, a review of three items will de discussed:

1.

What are the benefits of a placement program?
What elements influence these benefits?

What changes might be introduced to further enhance

placement programs?

Benefits of a Job Placement Program

Job Placement of Students - The main goal of a placement

program is to provide assistanée to students who desire or
need help upon termination or interruptionbof their formal
education to be placed on a job in the area of'théir occu~
patiopal training. The dataashowed placement programs were
more successful during the 1975-76 school year in placing
students in the area of their training thﬁn the previous
school year. Also, placement programs ﬁerekggfg sqccessful
in this aspect than schoois which provide only oécﬁpatioﬁal

program administrators. Twenty-seven percent (27%) of the

schools providing placement services placed 80% or more of -

their students in positions in the area of their‘trainiﬁg’_
compared to 9% of the schools with only‘occupatiohél admin-

istrators.

Influenced Students.to Remain in School - Another benefit
emerging from the data was the influéncing of students to

remain in school. Seventy-eight percent (78%) of the

respohding placement personnel believed placement programs :

'¢1i!4:;,'




had influerced students who were potential drop-~outs to

remain in school.

AN
Structured and Systematic Approach to Activities -~ As a

result of the program, it appears to have created better
coordination and direction of activities. All placement
personnel reported some improvement in this area and 39%

felt there had been definite improvement.

With a rising concern for accountability of educational
programs, the need for accurate reporting and evaluation is
necessary. As a result of a more structured approach to
this need, 59%.of the placement personnel believed there

had been definite improvement in this area.

Follow-up and follow-through of former students is another
means of accountability. All placement personnel believed
improvements have resulted in this area dueAto a more or-~

ganized procedure of obtaining the data.

All placement personnel believe better or more student
counseling is being provided as a result of better coor-

dination of activities.

Twenty-eight percent (28%) believe there has been definite

improvement since the program's inception.

Again, all placement personhel see improvement in the area
of employer cooperation with schools. Utilizing a more
systematic approach in cbntacting employees has netted more

Jjob orders and job placement of students.

25
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Influential Elementis

Student Referral and Placement Process - Placement personnel

believe successful job placement can be attributed to refer-
ring a studsnt for a job in the area of hig training and
through the student's expressed desires, This combinafion,
in all probability, allows. for a continuing relationship with

the employer and job success for the student.

Fifty-six percent (56%) of‘the respondents indicated placiné
first emphasis on a student's area of training for a job

referral was a procedure developed as a result of the place-
ment program. One-third (33%) responded considering student
désires as a necessary referral procedure was a result of the
program. It appears to be a successful process as more stu-
dents were placed in employment situations and on jobs in the

area of their training during the 1975-T76 school year than

the previous year.

Community Resources - Seventy-one perceht (71%) of the place-
ment‘programs were'utiiizing'the éervice$4of all available

commgnity resources in their area. Prior to the organization
of a placement program within the schools, only 18% reported
all community resourées were being used. Utilizing the ser-
vices of these organizations has provided a more coordinated

effort toward achieving placement goals.

Manpower Needs Data - Although the data did hot indicate

the methods of obtaining and using manpower data had changed

significantly as a result of placement programs, it did
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project a need for this data for increased jJob placement
rates of students and to identify the local manpower needs

for program development.

Vocational. Administrative Staff -~ As 96% of the placement
programsbggdlé”vocational director, T4% had vocational super-
visors, and 91% of thé'schools provided vocational counselors,

it would appear that an adequate vocational staff for assistance

is an influencing factor toward placement program effectiveness.

Program Recommendations

‘Some of the issues and problems which have been identified by

placement program people are treated briefly here and couched

in

terms of possible recommendations for program changeseﬁl
. . ,

All student populations should receive the services of a

placement program. Ninety-six percent (96%) of the place~

ment personnel maintain this belief.

Additional funds for more staff or equipment to better . .
service the student is needed. This need is perceived by

48% of the placement personnel.

The programs should be on a 12-month basis in order to

better serve the student and business community (13%).

A job application unit should be inéluded in the program

. instructing all phases Of’jOb‘seekin5'(l3%)'

L

Placﬁmeniﬁpnggnams_shouldwbecome“awpartnofwthemoverallﬁstate

Plan ofvEducétion'aﬁd receive permanent state financing:(l3%).
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f. Definite state guidelines for blacement programs to follow
in order to provide a unified effort throughout the state

should be developed (7%).

8. Administrative support in the recognition that placement

is an important and essential part of the school system

(1%).

In summary, placement brograms seem to have generated on the net some
rather positive outcomes. The increased number of stucent placements -can
be used as criteria of success for this brogram. However, the experiences

of the placement personnel also suggest that modifications and changes

'

¢ould be made to further emhance the value of the programns for future

students.

This study indicates placement programs have been effective and through
responsive changes may continue to have an impact not only upon students

ané society but also upon the accountability of our educational system,

28




Chapter II

Study ObJjectives

The purpose of the study is two-fold: to provide a systematic analysis
of the need for employability skill developmeﬁt ﬁnd Job placement services;
and through techniques of analysis, ;dentify factors which create a demand
for these services and activities, To accomplish this task, an indepth
view into elements which may create a need or demand for placement programs

was undertaken. Among the questions answered through the current research

effort are the following:

1. To what extent is there a‘perceived need for job placement

programs?

2. Why are job placement programs needed?
3. Why are job placement programs not needed?
4. What population of students should receive placement services?

5. Should there be full-time employment services for every boy

6Hd BiTl in every school throughout the country?
6. Should every secondary school be an employment agency?

T. Whould vocational educators have the responsibility for
placing students in a job related to their area of training?
8. Should job placement be included within the definition of

I

vocational education?

9. Would a‘placemgnxépxngamminfluencewstudents*to;nemainmin

,.2:9

LU0

‘schobl?‘ : ‘

S S T,
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10. Can placement programs be beneficial to useful homemaking

- students?
11. What are the perceived benefits of a Placement program?

12. Is there a relationship between school district size and

the need for job placement programs?

13. Is there a relationship between the number of vocational programs

offered and the need for a Job placement program?

ety




Chapter III

Executive Summary

Overview

The purpose of this chapter is to highlight the findings of the statewide

survey which are described in greater detail in Chapters I and Iv.

Study Objectives

The purpose of this study is two~fold: to provide a systematic analysis
of the need for employability skill development and job placement services;
and, through techniques of analysis, identify factors which may create &

demand for these services and activities.

]

*“Methodology

The methodology included a mailout questionnﬁire to all public school super-
intendents, vocational administrators of occupational programs, and placement

program personnel. Follow-up contacts were made with respondents who did

not return a questlonnalre from the initial mallout This resulted in a

very high response rate and insured that the views expressed in this study'
were representative of the universe of interest. A total of 1,019 interviews
(representing T72% of the initial sample) were completed by respondents ‘vetween

mid-May and mid-July 1976.

Currert Placement Program Efféctiveness

‘Due to the’ relatlvelymsmall number of placement programs, and the fact that

;50% of the programs have been organlzed for 1ess than one year, 1t was not
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possible to state with statistical certainty that placement programs hawr=
been extremely successful in achieving their goals and objectives, and to
predict success on a‘larger scale if programs were éxpdnded to other districts.
However, the program has generated some rather impressive outcomes in the

relatively short period it has been in effect.

1. There has been a dramatic increase in the number of students

‘Placed, particularly in positions in their area of training.

2. Placement personnel stated almost universally that the program
had a positive effect of encouraging potential school dropouts

to remain in school.

3. Placement programs have provided a more systematic and struc-
tured approach, which has resulted in more efficient and
improved coordination and direction of placement related

activities within the school.

4. Even though the program has been in effect a very short time
and personnel are still familiarizing themselves with the pfogram,
e gome "impressive T element s have evolved.  Such innovations would
provide important inputs for ﬁewly established placement progrmms

and reduce the "learning curve" even more.

Need for Job Placement Program

Questions were asked in an effort to measure the degree to which pobl“iec
school superintendemts and vocational administrators perceive a neef Tor

Job placement programs in their school district. There are several key

findings:

32




Seventy-nine percent (79%) of the vocational administrators
and slightly more than half \51%) of the superintendents said

a need for a placement program in their district exists.
The percei#ed neez 1s most pressing in the larger urban areas.

The more vocational teaching units available in a district
the more likely respondents were to perceive a need for job

placement programs.

Nearly nine out of ten respondents expressed the need for a
comprghensive program universally available, regardless of
school size, or the student's area of training. Righty-seven
percent (87%) of the superintendents, 88% of vocational
administrators, and 96% of the placement personnel see a need

for placement services for all students.

Superintendents in urban areas, with larger enrollments, and
those with higher levels of education were more likely than

others to agree with the statement there should be full~time

employment =zervice in~every-sdhool*fmr every ‘boy -amd-girl and

that every secondary school should te:an employment agency.

Respondents from urb=n and large school districts were more
likely to agree i* ‘z—the vocational educator's responsibility

for-placing studer=s in Jjobs related to their trainimg.

More than 65% of the respondents believe job placemewt should
be included within the definition of vocational educmtion.

Again, this belief was strongest in the urban and larger

2L

school districets.
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Benefits of Job Placement Program

The survey identifies various benefits of a placement program in terms of

perceived (by superintendents and vocational administrators) and established

ben=fits (placement program personnel). Key findings include:

1. Sixty-three percent (63%) of the superintendents and 86% of the
vocational administrators felt a placement program would in-
fluence students to remain in school, while T8% of the place-
ment personnel felt this was an established benefit of a

placement program.

2. The majority of the respondents believe all students should
receive and could benefit from a placement program including
usefullhomemaking students. The perception that such
students have "employable and marketable skills™ and "desire
and need" placement services was stated by more than 75% of

Tthe - respondents.

3. Fzmrteen benefit elemert= were rated on a five-point. scale
-2z 10 how much. improvemem: %ould-or had occurred-esm—g-result - - e =
= & Timcement program. Zmong the important findings from

s pErt of the surver-w=re the following:

zuperintendents pErre=ived the greatest improvement .in:

placement of studezts; follow-up and follow#through of

former students; coumseling; relevance of training in real-

world working conditions; and administrative support of

the program.
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. Vocational administrators perceived there would be sub-
stantial improvement in: placement of students; follow-
up and follow~through of former studentS;raccountability
reporting and evaluation; coordination and direction;

and cooperation of employers.

- Placement personnel observed the most improvement in the
areas of: placement of students; coordination and
direction; accouncability reporting and evaluation;
cooperation of employers; counseling; and follow-up and

follow-through of former students.

Criteria Standardization

Based on this study, several criteria appear to be important factors in
determining the priority upor which applicants for employmbility skill
development and job rlacemen* services should be evaluated. Criteria might

include:
1. Likelihcod of administrative support.
2. Availatility of =mcilities.
3. High drmwp-out raxzio.
4. Urban and larger schoo: districts.
5. Availability of voecational teaching units.

6. Schools demmonstr==ing other areas of need - low plzcement, etc.

T. Cnmmfﬁmemiwofmlmnalwseheol~éés$rictS*tomprovide*p&zziai“fundingT“
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8. Districts willing to abide by state guidelines to insure a

uniform statewide effort.

Conclusions

This chapter has highlighted ths findings reported in more detail in other
chapters of this report. There appears to be considerable perceived need
for and favorable attitudes towe=rd the benefits of a placement program.

The findings of this study can zive direction to implementing more effective

programs now and in the future.
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Chapter IV

Analysis

Three areas of inquiry were covered in this study. First, and perhaps
most important, was the assessment of the need for job placement programs
in public schools as viewed by superintendents of school districts and
vocational administrators of occupational programs.

A second facet of the study was an assessment of thé perceived and estab~
lished benefits of a placement program from the viewpoint of the three
popu_ation groups: superintendents, vocational administrators, and place~

ment program personnel.

The thirc area of inquiry focused on criteria standardizations of placement
programs to provide administrators at the state and local levels of education

data for making management decisions.

‘Need for Job Placement Program

A. Extent of Perceived Need

- ‘Respondents were asked "Do you believe theré is a need for a job T

placement program in your school district?"

1. Superintendents - Slightly more than half (51%) said such a

need exists, while 49% felt such a program is not needed.

Further data analysis revealed that some distriects are signifi«

cantly more likely than others to favor such programs:

« T3% of the suburban and urban-distriet superintendents for

such a program, compared to 45% of those in rural districts
(chi square significance exceeds .0001.)
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. The larger the student enrollment the more likely there is

to be a need for such a program:

Table 7
Need for Job Placement Program

by Student Enrollment (Superintendents)

r‘
Average Daily Attendance Percent Number
in Favor Responding
5,000 or less L1% 328
5,001 to 12,500 T1% 29
12,501 to 25,000 83% 20
25,001 or more 100% 18

These group differences are statistically significant

beyond the .001 level. The percezived need is very pressing
in the larger districts. As Placement implementation priori-
ties are set, or established, there is a ready and willing
market émong the larger districts. And even in the smallest
districts, virtually half the superintendents believe they .

e . need a-placementﬂprogram:'“It“may“be“that“théWSﬁﬁefiﬁtEﬁaéﬁtE"”“MW~.
in rural areas perceive the job market within their district
boundaries is limited (the data Presented in subsection C
tend to support this hypcthesis) ana, therefore, a job place- °

- ment program would not be too helpful. However, if placement
programs in rural districts were developed that tapped job

markets in nearby urbanized areas, the perception of lack of

need could change substantially.
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. Districts with families having lower incomes were,_no. more
likely to feel the need for placement services than distriets

with higher incomes; both being at 51% favoring such programs.

. The level of education of the respondents was significantly
related to thempgfcéived need for placement programs (.00l

level of chi square significance):

Table 8
Need for Job Placement Program by

Educational Degree of Superintendent

Percent Number
Degree Favoring Respondents
B.A. 23% 3
M.A. L9% 326
Ed.D. 2% 34
Ph.D. 67% 18

. Differences in number of years in education had little bearing

in superintendent support for job placement program.

Vocational Administrators - This group was much more likely than

the superintendents to indicate the need for a job placement
program in their district. (79%, compared to 51% among superin-

tendents).

Suppdrt was high regardless of whether administrators were from
rural, suburban, -or urban districts; and regardless of average
daily attendance (larger districts indicated a need more often

than smaller distgigts,mbut“differences-areunotastatisticaliy
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significant). Affluences of the area made no difference in
the likelihocd to state a need; neither did the vocational

administrator:' level of education.

One variabl=s <hz: 4id reveal significant differences was when
the‘total numssT of voecational teaching units was considered.
The table bel-s zhows this, with the differences being signifi-~

cant at the .1k ewel:

Table 9
Head for 4ub Flacement Program by

Vorational Teaching Units (Vocational Administrators)

Total Voeational Percent Number
Teaching Units Favoring Respondents
1-2k 73% 86
25~5k . 87% . 3L
55~Tk " 100% : 6

75 or mcwe 100% 10

Thus, the:mare units being taught, the more likely the respondent

is to feel the need for a Job. pIlacement program. - - o v

The additiomal emphasis on the need for Job placement feit by
administraters compared to superintendents might be expected.

The adminiszrators would naturally tend to desire a strengthening

of current programs. On the other hand, superintendent: may be -

Somewhat al=of of the situation and theré%bre less likely to
perceive the m=ed even when one exists. The "real" level of

need probably IFies somewhere between these two sets of responses—-

31
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Why Superintendents and Vocational Administrators Believe Job Placement

Program is Needed in Their District

Both groups were asked why they felt a placement program was needed.

The same categories were used for both superintendents and vocational

administrators so that true comparisons could be made of their responses.

Major differences between the groups exist, as shown by the analysis

below. A sample of verbatim reponses is provided with each response

category, along with percentages of each group.

1.

Locate Jobs: "To give students direect help in finding suitable
work." / "To help employable students, and to get them jobs." /

"There are few jobs for many, many students."/

This was the primary response among both groups, but vocational
administrators were much more likely to cite it as a reason (21%,

compared to 12%).

Need a Qualified Person: 'Need one person responsible for this

who can devote full-time toward meeting this great need of students." /
"A person wiin direct contact with employers and with full-time
responsibilities for placement could be extremely effective." /

"Counselor already has a full load without this work."/

'3

Ranked eighth by superintendents (1.8%), this was the second most
frequent reason cited by vocational administrators (17%). Vocational
administrators acutely perceive the need for personnel who can spend -

full time with job placement.

Include All Students: "Vocational graduates,and others need the

help of a responsible adult for that first Job." / "Very valuable

a
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service that we could be providing for all high school graduates." /

"Because of the time endured, this should be for all students."/ -

Ranked third by vocational administrators (8%), it ranked ninth

among superintendents (1,5%).

Community Liaison: "This is a way to get students with employees
as well as it being a liaison effort within the community. We

have a lot of requests for this type of service from industry."/

Ranked sixth by superintendents (2.6%), it was the fourth most

frequently given reason by vocational administrators (7%).

Coordinate School and Real Work: "It would culminate the cycle

from training to employing." / "To give students a positive

introduction to the world of work."/

Both groups ranked this fifth, but because of the larger percentage
of vocational administrators who favor Job placement in the first

place, the percentage giving this reason is greater (5..4% compared

%o 2.6%).

1f Could Manage Due to Small Size of Schools: "Size of school

would be & factor." / "If we are large enough and had a gqualified
person to handle program.” / "Only on a part-time basis—-rural

areas."/

This was cited by 2.4% of the superintendents (seventh ranking),

and 4.6% of the vocational administrators.

Important Part of Vocational Training: "Job placement is one of

the most important segmenté of vocational training."/
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This was given by nearly equal percentages of both groups  (L4.2%
of the superinteudents and 4.6% of the vocational administrators),

but was the second most frequent reason cited by the superintendents,

8. Make Students Aware: "Students are not aware of employment oppor-

tunities." / "Increase student awareness of job opportunities." /

"Students are often not aware of Job opportunities."/

Ranked fourth by superintendents (3%), it was eighth among the

vocational administrators (1.5%).

9. Help Keep Students In School: '"Help-drop-out problem, aid students

to help themselves." / "To help potential drop-out students stay

in school."/

Mentioned by 3.5% of the superintendents (third place) this

reason was given by less than 1% of the vocational administrators.

10. Other Responses: '"School involvement in the job placement programs

is very essential to the effectiveness of a vocational program." /
"Should be part of school's function." / "If it is optional." /

"Help more students' needs."/

Sixteen percent (16%) of the vocational administrator respondents
came into this general category, compared to 1.4% of the superin-

tendents.

In summary, a wide range of responses was given in support of a placement
program. Many respondents alluded to the need for a comprehensive program,
not limited to a small number of students, but one that is universally

available regardless of school size or the students' areas of treining.
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The superior ability of a job placement program over other current programsb
in locating jobs for students was the most freqﬁent mention for both groups.
Insuring having a qualified person to do the Jjob was the second most fre-
quently given reasdn given by vocational administrators, but ranked a slow
eighth position among superintendents. The feature of having a program that
would be available to all students was cited much more often by vocational
administrators than superintendents. Provisions for community liaison was
ranked about the same by both groups, as was the likelihood that such = pro-
gram would better coordinate school activities with the real work world.
The qualified "yes" by those who feel small school size might be a determin—v

ing factor achieved about the same ranking among both groups.

The feeling that blacement is an important element was ranked seventh by.
vocational administrators, but second by superintendents. It may be that
this was so obvious by vocational administrators, and thus not even men~
tioned, while from the superintendents pefspective'it was a saliéﬁt reason,

and one that they are very conscious of.

Making students aware of their employment opportunities was ranked eighth
by vocational administrators; but fourth by superintendents. Again, the
vocational administrators may not ha&e mentioned this more often because to_
them it is a program element that they simply take for granted, while among
superintendents their lack of invo}vement ih such programs caﬁsed this
higher'ranking. The same thing may have caused superintendents to be more
likely than vocational administrators to cite "helping keep students in

school."

Both groups, however, share the same core of central reasons why there

is a need for job placement programs in their school district.
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C. Why Respondents Believe Placement Programs Not Needed

This group gave a number of reasons why they felt a placement program
was not needed. Responses were grouped into eight major categories

as follows: L8

1. Schools/Community Too Small: "We are not really large enough to

warrant expenditure." / "Town is small and there would not be
enough jobs for placement." / "Small school." / "Size and type

of community."/

This reason was cited most frequently by superintendents (20%)

but only by 1.5% of the vocational administrators.

There were more responses in this negative éﬁtegory than any
others. It is significant, however, that the responses were
not anti-placement program per se, but rather it appears res-
pondents felt circumstances of small school size and/or small
community size would preclude them from being able to have a

viable program.

~E
r

If a placement program could be developed that were sensitive
‘to these special circumstances, this would and undoubtedly
alter the views of many, particularly in less urbanized aress,

to be supportive of the concept.

2. Current Administrators are Adequate: "This can be performed

very well by counselors or teachers." / "Vocational agriculture
and on-job training (co-op) takes care of this area." / "Voca-
tional instructors and counselors perform this function." / "Our

vocational instructors have ample time to work in this capacity."/
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This reason was cited by 12% of the superintendents, and by
9% of the vocational administrators, where it was the number one

negative response.

-There appears to be a perception that current counselors and

teachers are already performing many of the functions of a

Job placement program. It would be valuable to survey such
personnel to determine: a) if they feel they have the time
and dre in g position tb adeguately take care of job placement;
b) if the placement services they offer are based on program

criteria that would allow for a meaningful comparative analysis.

No Industry or Jobs in the Area: "People have to leave here

for jobs." / "There is not enough industry. Most students

work out of district after graduating."/

While cited by 3.5% of the superintendents, only 1.5% of —m=

vocatiomal administrators gave this reason.

- Given as a reason for not needing a job placement program,

these respondents have perhaps unintentionally pinpointed a
need for a job placement program tailored to the special needs
of léss urbanized areas. How do graduates living in Sugh areas
locate wérk outside their district? Could a state'progfam
assist such students in 1o§ating work opportunities in more
urbanized areas? The negative response may be one against
perceptions of current programs that have simply not addressed
the special needs of many districts. It is doubtful that local

resources are currently able to identify potential job markets
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outside the district, except in a very generalized way. Further.

research may be warranted to answer these gquestions.

4. No Need/Demand: "Not enough need." / "No known demand." / "Most N

are employed on farms." / "50% go to college, others--boys to
into farming or out in oil fields, girls get married." / "Do

not see the need in our area."/

Four percent (4%) of the superintendents gave this as a reason,

but just 1.5% of the vocational administrators did.

Again, research inclufimg that comducted among students would
be = means of verifysng-the valifiity or invalidity of thke- "no
neef" claim. The demree of need.should be established through

properly designed ressarch methodologies.

5. Ample Employment/Job Opportunities: "Easy to find jobs." /

"Employment opportunities are great." / "We have no trouble
in placing our vocational students. .Industry in our area has

created a demand for them.'"/

Less than one percent (1%) of the vocational administrators gavé
this as a reason for no need, compared to 2.L4% response by the

superintendents.

Again, further resear~h (such as an analysis of distriect records
relative to placement) to determine the validity or invalidity

of these perceptions seems warranted.

» 6. Students Find Own Jobs: "Most students have placed themselves

prior to graduating."/
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About two and a half percent (2.5%) of the superintendents gave
this reason, but not a single vocational administrator mentioned

this.

While the number of respondents giving this answer is small,

the response prompts another question and that is, "What about

the students unable to place themselves?" Since no one can -
argue with another percegtion,-it would be valmable for the

state tc study the degre=e to'which students are actually able

to-place themselves in trained-related Jobs.

T. ¥-8 School District: e third largest negative response was

“that since the school'ﬁistfict handles only grades K through 8,

tney felt no need for the program. This was the case with 20

respondents. Eliminating thése~respondents-from the sample
would mean that a slight majority of respondents directly
affected by such programs feel there is a need for job place-

ment programs.

8. Other Negative Responses: Responses such as "Students working
‘would have a problem with travel” and "We are getting.too,maniw'

facets in education already" were placed in this general:

negative category. There were 12 responses in this category.

In‘summary, the reasons given for opposing a placemenf pfogram ﬁithin échool' ,
districts were varied. Many of the respondents felt tﬁeir'peculidr‘cirgum_
stances would not make it feasiblé to have a program, rather than being
opposed to placement programs per ée. Others felt‘thére simply is no need
and further research would appear needed to Verify’the validity of those

concerns,
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D. Students Who Should Receive Placement Services--All Students, Vocational

Students Only; Useful Homemaking Students?

S I

Superintendents - These respondents were asked "In your opinion,

what students shonmld receive placement services? All students,

or vocational students only?" They were also asked, "Do you
believe useful hamemaking students could benefit from a place~

ment program?" Positive responses were:

Table 10
Populations Who Should Receive Placement Services

(Superintendents)

Population Groups - Percentage Favoring
All students - 874
Vocational students only 13%
Useful Homemaking -students T5%

The finding that nearly nine out of ten superintendents see a
need for placement services for all students appears to be a
significant finding;'and/the finding that three of four believe
useful homemaking studentsvcould also benefit from suéh a
program is a positive finding. The question is, in those

areas where superintendents said there was no need.for a job
placemgnt Program, do‘they have thé manpower to provide
Placement services for every sfudent? If not, the need for

such a program may be greater than what they perceive.

2. Yocational Administrators ~ Vocational administrators were asked

19
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the same guestions as the superimtendents, and affirmative re-~

sponses ware as follows:

Table 11
Populations Who Should Receive Placement Servirss

(Vocational Administrators)

Populatioa Groups Percentage :Favoring
All students 88%
Vocational students only 128
Useful Homemaking students T76%

Their answers were within a single percent of that given by the 4

superintendents on all three items.

3. Placement Progrgg)?ersanmei - Pldcement program personnel were
asked the same questions as the other targef groupéz ‘shonld
Placement services be provided to all students; vocational
students only; could useful homemaking students benefit? The-

findings were:

Table 12
Populations Who Should Receive Placement Services

(Placement Programs)

Population Groups Percentage Favdring
A1l students ‘ 96%
Vocational students only . L%
Useful Homemaking students 87%
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a. From the viewpoint of almost all placement personnel, all.
students should receive placement services. When asked to
elaborate on this belief, their responses were categorized
and are presented below along with some of their verbatim

responses and tabulations.

1) General Education Students Need Assistance: "Actually,

general education students have more difficulty than
vocational students in finding employment." / "Studente
who have not had the advantage of vocational skills are
Just as much in need, if not more in need, of these
services." / "Many students with no vocational skills
choose not to go to college and need placement assis-
tance."/

Number of respondents: 5

Frequency of responses: 23%

2) Helps'Students Identify With World of Work/Career Choice/

Society: '"Because we have many, many students that .don't
make career decisions in high school and these students
will benefit from a piacement program," /‘"Because some~
day all of them will eﬂd up in the world of work." /
"These youngsters neégmgelp in getting a good start. Some
initial efforts of guidance may help them find a more
useful and productive pléce in society."/

Number of respondents: 3

Frequency of responses: 14%

3) Responsibility to All Students Equal: "We are here to

help all students." / "All students are equal." /
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"Education and its services should be avniluble to all
students."/
Number of respondents: 7

Frequency of responses: 32%

4) Need Knowledge of Job Application Procedures: "Learn

Job attitude, application, how to apply for work."/
Number of respondents: 2

Frequency of responses: 9%

5). Salable Skills: "94% of them have salable skills and

based on my employer survey they would benefit from
what we offer in our placement services."/
Number of respondents: 1

Frequency of responses: 5%

6) Accountability Purposes: "Accountability has become

popular and job placement is the truest form of account-
ability. We owe this respoﬁsibility to the employers
as well as the students."/

Number of respondents: 1

Frequency of responses: 5%

7) Other Positive Responses: All responses not categorized

in the above categories were placed in this general area.
Number of respondents: 3

O - Frequency of responses: 1L%

b. Almost nine out of ten (87%) placement personnel believe
useful homemaking students could benefit from placement

programs for the following reasons:
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1)

2)

3)

Beneficial For All Students: "All students will benefit

from a placement program." / "Td the same extent that

any other graduates could benefit." / "All students

should have the use of the placement services."/
Number of respondents: 8

Frequency of responses: 36%

Desire/Need Placement Services: "Those with lesser

skills often need more job finding guidance." /
"Many want ot work or desire placement in training
programs."/

Number of respondents: L

Frequency of responses: 18%

Employable/Marketable Skills: "The students in the

homemaking area have developed certain skills and.
knowledge and these skills can be employable." /
"Careers in cooking, home management, and other phases
of homemaking can be pursued." / "Skills taught in
these courses are in demand and marketable in this
community."/ | .

Number of respondents: T

Frequency of responses: 32%

Other Positive Responses: All responses not catégorized
in previous categories.
Number of respondents: 1

Frequency of responses: 5%
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Due to such positive findings, no major differences occurred
among subgroups., It is the belief by the majority of
Placement program personnel that all students should be
afforded placement services regardless of their educational

background..

E. Development of Full-Time Employment Services in Every School

Superintendents were asked how strongly they agreed or disagreed with
the following statement: "The next thing that I think is going v
happen in every school in this country is the development of full-time
employment sgrvices for every boy and girl in school." The statement
itself takes the case in the extreme ~ every school in the country...

for every boy and girl in school. Not surprisingly, the aggregate

response for all superintendents was as follows:

Table 13
Development of Full-T me Employment Services

in Every School (Superintendents)

Response Category Percentage of Responses
Strongly agree 3.9%
Agree 21.3%
Disagree 55.9%
Strongly disagree ‘ 18.9%

. Superintendents in urban areas were much more likely to agree
with this statement than those in suburban or rural areas (41%

to 33% to 23%, respectively, significant at .006 level).
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. The greater the average daily attendance of the district, the more

likely the superiﬁtendents were to agree:

Table 14
Development of Full-Time Employment
Services in Every School By
Average Daily Attendance of School District

(Superintendents)

Percentage Number of
ADA Agree Respondents
5,000 or less 23.3% 160
5,001 to 12,500 27.5% 11
12,501 to 25,000 h1.7% 10
25,001 or more 61.1% 11

. The better educated the superintendents, the more likely they

were to agree:

Table 15
Development of Full~Time Employment Services

in Every School By Level of Education

(Superintendents)
Percentage Number of
Degree Agree - Respondents
B.A. 16.7% | 2
M.A. 2k.5% 162
Ed.D. , - 37.0% Y
Ph.D. ~ bh.o% - o 11

F. Secondary Schools as Employment Agencies

In order to get another idea of how superintendents feel about placement
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services, their response was obtained to the following agree-disagree

statement: "Every secondary school should be an employment agency."

About 28% agreed with this statement. The aggregate response was:

Table 16

Secoﬁdary Schools as Employment Agencies

(Superintendents)
Response Category Percentage of Responses
Strongly agree 4.59
Agree 23.3%
Disagree LY. 0%
Strongly disagree ' 28.2%

As wi'h responses detailed in the above section (E) of the report,

there were significant differences by various subgroups:

. A majority of superintendents in urban districts agreed with

the statement, as shown by the table below:

Table 17
Secondary Schools As Employment Agencies:

by Type of Area (Superintendents)

Type Area Percent Agree
Urban 51.4%
Suburban : 42.5%
Rural 23.7%

The differences were significant beyond the .000l1 level when the'

chi square test was applied.
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. Superintendents were progressively more likely to agree as

number of stude.ts increased:

Table 18
Secondary Schools As Employment Agencies

By Enrollment of School Districts

(Superintendents)

ADA ' Percent Agree
5,000 or less 24,5% *
5,001 to 12,500 48.7%
12,501 to 25,000 52.0%
25,001 or more 68.4%

. Better educated superintendents were more likely to'agree.

Table 19
Secondary Schools As Employment Agencies

By Level of Education of Superintendents

Degree Percent Agree
B.A. : 0%
M.A. . 26.7%
Ed.D. 5k . 3%
Ph.D. 42.3%

G. Vocational Educator Responsibility for Placing Students in Training

Related “obs

On the four point agree-disagree scale, superintendents responded’to
this statement: "Vocational educators are responsible for students.
until they are successfully placed in training-related jobs."

Nearly LL% were in agreement with this statement.
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Table 20
Vocational Educator Responsibility to Students

(Superintendents)

Response Category - Percentage of Response
Strongly agree 5.8%
Agree 37.8%
Disagree 43.1%
Strongly disagree 13.3%

The same pattern of group differences as rated in E and F of this

section generally holds in analyzing this question:

- Urban superintendents are much more likely (Differences signifi-
cant at ,0001 level) than suburban or rural counterparts to

agree (T1.1%, 53.2%, and 40.0% respectively).

- Larger school districts are more likely to agree. In fact, only
in cases of school districts of less than 5,000 ADA was the

percentage less than 50%:

Table 21
Vocational Educator Responsibility to Student

By Enrollment of School District (Superintendents)

ADA . Percent Agree h
5,000 or less b1.5% -
5,001 to 12,500 50.0%
12,5001 to 25,000 72.0%
25,001 or more 68.4%

Differences were significant at the .0019 level.
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Table 22
Job Placement Included in Definition of
Vocational Education

(Superintendents)

ReSponse Category Percentage of Responses

Strongly agree 9.6%
Agree 5h. 7%
Disagree 25.4%
Strongly disagree 10.3%

Strongest agreement for such & redefinition of vocational education
was from Urban superintendents/those in larger districts., It was a

strongly held view, regardless of education or other factors.

This level of support for such a definitional change is sizable enough
to warrant further study of the implications such a change would have

on current vocational programs.

. - Need for Placement Program Summary

There appears 10 pe considerable support for having placelment play a mofe
prominent rolé in the total educational scheme. Approximately half of the
superintendents feel there is a need %or a job placement program, and
almost universal support for the concept that all students, and not just
vocetional Stuaents, should receive placement services. The need seems most
apparent in the larger urban school dlstrlcts but there would ‘appear to
be a latent need for specially designed placement programs in many rural
areas. That "Job placement should be included within the deflnitions of

vocational educatjion" is also a #idely shared belief.
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Benefits of Job Placement Program

The research was designed to investigate the perceived benefits of Jjob
placement programs. A series of questions was asked to ascertain program

benefits in terms of:

A. Influence on getting students to remain in school.

B. Benefits to useful homemaking students.

C. Imprcvements resulting from placement programs vis a vis.
1. enthusiasm of students
2. enthusiasm of teachers
3. relevance of training to real world working conditions
b, cooperation of employers
5. cooperation of unions
6. vocational skill of students
T. quality of training material
8. counseling
9. placement of students

10. follow-up and fo}low—throuéh of former students | ‘

11l. job success of students

12. coordination and direction
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13. accountability reporting and evaluation

1k, administrative support of the program

The findings for each benefit element are detailed below.

A. Influence on Getting Students to Remain in School

1. Superintendents - This group was ‘asked, "In your judgement,

would a placement program influence some students to remain in
school?" Sixty-three percent (63%) of the respondents answered
this question in the affirmative. This appears to be a strong

endorsement for some type of placement program.

In order to further analyze the responses, various subgroups'
answers were compared to ses if group differences existed.

Major findings were:

- Regardless of whether respondents repreSehted rural,
suburban, or urban districts,'a majority felt such a
program wquld have a ﬁositive influence. Suburban super-
intendents were most positive (75%), followed by urban
(69%), then rural (60%) respondents. The differences

were significant beyond the .0l level.

. District size made some difference in the response to

this question:
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Table 23

Influences Students to Remain in School

By Enrollment of School District

(Superintendents)

ADA Percent Agree
5,000 or less A0, 4%
5,001 to 12,500 76.3%
12,501 to 25,000 81.8%
25,001 or more 78.9%

These differences were significant at the .02 level.

. Superintendents with 6 to 19 Years experience were signifi-
cantly less likely (though still in the majority) to

respond positively.

It appears that some superintendents who do not feel a need for
placement programs nevertheless perceive that important benefits

would occur to students if such a Program were adopted.

2. Vocational Administrators - Eighty-six percent {86%) of this

group felt such a program would be a deterent to students

quitting school.

Some groups are more likely than average to feel the influence

would be a positive one:

- Those .in .smaller-.(5,000 or less ADA)-as'well“aS”larger:““‘”:'””'"‘““W”””"L

(12,500 ADA or more) districts (.06 level of significance).
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. Those with more than 50% of the students' families below
$8,000 annual income (93% compared to 87% among these with

less than 50% at the $8,000 income level).

. Those with a larger number of toal vocational education

units‘being taught.

. Those with bachelor's and master's degrees are more likely

than those with doctorates to feel this way.

3. Placement Program Personnel - Placement program respondents were

asked, "In your judgement, has the Placement program influenced
some students to remain in school?" Seventy-eight percent (78%)

gave a positive response to the question.

Such overwhelming positive response leaves little in the way cf -
variability to be accounted for by participant sﬁbgroups.
Nevertheless, some differences between subgroups did emerge

<rom the dats.

. Vocational counselors were less likely to believe placement

programs had influenced students to remain in school:

Table 2k
Influenced.Students to Remain in School

By Position of Placement Program Personnel

" . M SR -~ .- -.Percens-Agree- - -
Secondary Placement Coordinator 93% :
Vocational Counselor 60%
Post-Secondary Placement 100%
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. By area, suburban schools were more likely to view placement
programs as an influencing factor of enticing students to

remnin in school:

Table 25
Influenced Students to Remain in School
by Area of School District

(Placement Programs)

Area Percent Agree
Rural 67%
Suburban 90%

Urban 70%

. With a decrease in the average daily attendance rate of schools,
a more perceived belief that placement programs were respbpsible

for students remaining in school occurred.

Table 26
Influenced Students to Remain in Séhool
by Enrollment of School District

(Placement Programs)

ADA Percent Agree
5,000 or less 100%
; 5,001 to 12,500 86%
! 12,5001 to 25,000 T1%
25,001 or more 67%

. The total number of vocational teaching units available made

some differences in the respense to this question:

. - 64
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Table 27
Influenced Students to Remain in School
by Total Number of Vocational Teaching Units

(Placement Programs)

Total Number of Vocational ’
Teaching Units Percent Agree
1-24 83%
25-5h 89%
55~Th 50%
75 or more 100%

Males were more likely to give an affirmative response to

the question (89%) than females (40%).

In summary, more than three-fourths of the placement program personnel had
experienced how placement programs can influence some students who are
potential dropouts to remain in school. In one large school district, it
was estimated the program hzd been responsible for 82 students remaining
in school during the 1975-76 school year. Other programs cited examples
of how students were placed on a job allowing for them to continue their
education and, also, add to the family income. It appears, placement pro-
grams have been an influencing factor on getting students to remain in

school.

B. Benefits to Useful Homemaking Students

1. Superintendents - The group was asked whéther they felt useful

homemaking students could benefit from a placement program. As

already indicated in this chapter, Keed for Job Placement Program,

Section D1 of this report, 75% said they would.

65



57

2. Vocational Administrators - As indicated in a previous discussion

(Chapter IV, Need for Job Placement Program, Section D2), 76% cf

this group feel benefits would come to useful homemaking students

as a result of placement programs.

Those with doctorate degrees, particularly the few Ph.D.,
(:02 level) were less likely to feel placement programs would

.benefit such students.

3. Placement Program Personnel - Elghty-seven percent (87%) of the

respondents believe useful homemaking students could benefit from

a placement program as already detailed in Chapter IV, Need for
w:*‘ 5

Job Placement Prqgram, Section D3 of this report.

Improvement Resulting From Placement Program

On a five-point scale, superintendents ana vocational administrators
were asked to '"rate the amount of improvement that would occur in the
following areas if a placement program were implemented in your school
district." Placement program personnel were askédﬁfé "rate the smount

of improvement that has occurred in the following areas since implemen-

tation of the placement program" using the same five-point scale. The
scale ranged from "no improvement" to "some improvement" to "definite
improvement." A total of 1k areas was presented to the respondents.
Findings relative to each statement are treated below.

In 13 of the 14 cases (the exception being "cooperation of unions) 90%
or more of the superintendents and vocational administrat;rs felt
improvement would result from implementation of a placement program.
Ninety-four percent (94%) of all placement program personnel believed

improvement haq occurred as a result of the placement program in all
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cases With the exception of "cooperation of unions" and "quality of

training materials.”

For these scaler questions, means were calculated to aid in analyzing

the data. Along with selected percentages, the data provides some

valuable insights into the perceived benefits of placement programs.

The higher the mean, the greater the perceived improvement.

The table on the following page summarizes the mean scores for each
statement as well as the average mezn score for each group. The
average mean score reveals that placement program personnel tend to
rate actual improvement much higher than vocational administrators or
superintendents estimated expected improvements on the same items.
The average means (on a scale of 1 being No Improvement and 5 being
Definite Improvement) were: plaéement program personnel, 3.99;

vocational administrators, 3.T4; and superintendents, 3.22.

1. ZEnthusiasm of Students

a. Superintendents: Compared to other benefits, improvement in

student enthusiasm was ranked 12th. Nearly half felt there
would be some improvement, and 33% ranked student enthusiasm

a "4" or "5" on the benefit scale.

. b. Vocational Administrators: Among this group, the benefit was

ranked tenth, with a mean score of 3.70. Fifty-six percent (56%)

rated this a "4" or "5" on the five-point scale.

c. Placement Personnel: EnthusiaSm of students rated a mean
score of 4.00 placing it in a three-way tie for ninth ranking

position along with "enthusiasm of teachers" and "relevance
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Table 28
Perceived Improvements Resulting From
Job Placement Programs

(Scale of 1 to 5)

Mean Scores
Vocational Placement
Statement Superintendents Administrators | Program Personnel-
Mean Ranking Mean Ranking Mean Ranking
1. Enthusiasm of students 3.09 12 3.70 10 4.00 9
"2. Enthusiasm of teachers 3.01 12 3.57 12 L,00 9
3. Relevance of training to
real-world working
conditions 3.30 3 3.85 6 4.00 9
L. Cooperation of employers 3.29 .10 3.86 5 h,11 L
5. Cooperation of unions 2.44 14 2.99 1k 3.13 1L
6. Vocational ekills of
students _ 3.31 9 3.67 11 3.70 12
T. Quality of training
materials 3.17 11, 3.31 13 3.47 13
8. Counseling 3.36 L 3.78 9 L.11 L
9. Placement of students 3.48 1 4,21 1 L.66 1
10. Follow-up and follow- : '
through of former students 3.k0 2 Yoz = 2 h.11 L
11. Job success of students 3.34 6 3.79 8 4,05 7
12. Coordination and direction 3.32 8 3.90 U L.27 2
13. Accountability reporting
- and - evaluation 3.33 7 3.93 3 k.23 3
14 Administrative support
of the program 3.36 L 3.8h T 4.05 7
MEAN AVERAGE 3.22 3 3.7k 2 3.99 1
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of training to real-world working conditions" in relation
to the amount of improvement that had occurred in various
areas since the implementation of a placement progran.
Nearly three-fourths (72%5qof the respondents ranked it

"L" or "S5" on the improvement scale.

¥

Enthusiasm of Teachers

Superintendents: Except for "cooperation of unions" the

3.01 mean score was the lowest ranking by the superintendents.

Vocational Administrators: This was scored a 3.57 much higher
than that given by the superintendent, but in twaifth place
among vocational administrators. Slightly more than half the
respondents gave this expecged program outcome a "L" or "5"

rating.

Placement Personnel: Enthusiasm of teachers received a mean

score of L4.00. Seventy-eight percent (78%) of the respondents

rated it a "Lk" or "5" on the scale.

Relevance of Training to Real-World WorkiggAConditions

Superintendents: The mean rating was third highest of the

1k benefits listed. This matter of relevance appears to
be a crucial element, one which superintendents perceive .

a great deal of benefit from.

Vocational Administrators: The 3.85 mean score was the

sixth highest rating by this group, with two-thirds giving

a score of "L" or higher.
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Placement Personnel: Seventy-eight percent (78%) of the

responding population rated the "relevance of training to
real-world working conditions" a "4" or "5" indicating sub-

stantial improvement in this area. The mean score was h.OOt

4. Cooperation of Employers

Superintendents: With a mean score of 3.21, this area

ranked tenth in the amount of improvement to be expected.

Vocational Administrators: The 3.86 was the fifth highest
score given by this group. It corresponds closely to the
ranking given by plécement personnel. Seventy-one percent

(71%) rated this a "L4" or "s",

Placement Personnel: '"Cooperation of employers" ranked

fourth along with "counseling" and "follow-up and follow-
through of former students" in the benefit areas. The mean
score was 4.11. TFourty-four percent (LL4%) of this group

gave it the highest rating on the scale; =« "5".

5. Cooperation of Unions

Superintendents: This group feels the least amount of improve-

ment will be that of union cooperation: the mean score was 2.L4l.

Vocational Administrators: This group also gave the lowest rat-

'ing to union cooperation. The 2.99 was the only item fdr this

group to fall below "3", which is indicative of "some improve-

ment."
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c. Placement Personnel: Placement Programs experienced the

least amount of improvement in the area of union cooperation.
Nonetheless, a8 mean score of 3.13, above the mid-point on
the scale, indicates better than "some improvement" had

taken place in this area for most of the programs.

6. Vocational Skills of Students

a. Superintendents: The mean score of 3.321 placed ;this ﬁ]ement

ninth as an element that would be improved through a placement

program.

- b. YVocationel Administrators: At 3.67, this item ranked eleventh

by this group. Fifty-nine percent (56%) sccved this item a

’

"h" or "5'7.

c. Placement Personnel: Placement program personnel ranked

"vocational skills of students" as twelfth in the areas of
improvement that had occurred with the inclusjon of a place-

ment program in the school. It received a mean rating of 3.70.

T. Quality of Training Materials

a. Superintendents:' This group ranked training material quality

eleventh, with a mean score of 3.1T.

b. Vocational Administrators: Training material was ranked

thirteenth by this group, with a mean score of 3.31. Still,

47% gave it a score of "4" or more.

c. Placement Personnel: With a mean rating of 3.47, improvements

in the area of "quality of training materials' ranked thirteenth,
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N
Six percent (6%) of the respondents did not perceive any

improvement in this area as a result of the placement program.

8, vounseling

Superintendents: The mean score of 3.36 was tied for fourth

highest by the superintendents. Improvement in the area of
counseling is perceived quite strongly as a major benefit of

adopting a job placement progfam.

Vocational Administrators: While superintendents and placement
personnel ranked this item fourth, it was ninth for vocational
administrators. However, the ﬁean score of 3.78 was still .42

points higher than the mean scqre by the superinﬁéndents.

Plécement Personnel: A mean score of 4.11 tied this area of

,pgsitionmamong“the_lkwareas;W_Seienty-twowpercéntm(72%)wof“;M S ——

improvement with "cooperation of employers" and "follow-up

and follow-through of former students" for fourth ranking

the respondents rated it a "4 or "5" on the fiva—ppiﬁt48cale.

- 9. Placement. of Studrﬁts

Superinﬁendents: ' This was perceived as the sfrohgest.behefit

from implementation of a job placement program. This is'not ‘
unexpected, since this element really constitutes thev"bottom

line" of such a program. It scored a 3.48 on the scale.

Vocational Administrators: Thi%?ﬁgs_also the number one ranked

item by vocational administrators, at 4.21. Eighty-three percent

of this group scored it "4" or "5",
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C. Placement Personnel: Placement of students 1s the overriding

objective of a placement program. All placement personnel
gave improvements in the area of student placement a "4" or

"S" rating for a mean score of k4,66.

10. Follow-Up and Follow-Through of Former Students -

a. Superintendents: Next to job placement itself, program

; S2ements which enable educators to work with and track
Progress of former students was ranked highest {m2an score
3.40). This is an element which, in the absence of a
formally organized job piacement program, would seem to be
fairly qifficult to achieve. Teachers or even counselors
Would be fairly hard-pressed to have an effective follow-up/
fOllow-through program, priﬁarily bécauSe it probably is
Not a requirement for them to be that involved. Implemer ~
tation of a job placement program would go a long way toward

-@ffective achievement in this area,

b. Vocational Administrators: This received the second highest

Sctore by this group, 4.02, with 78% anticipating substantial

imprOVements.

c. PFPlacement Personnel: Follow-up and followvthrough of former

Stugents is one of the best means of accountability of
€ducational programs. With a mean rating of h-lL, this was
Perceived as an area of substantial improvement as a result

of thne plaéement program.
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12.

Job Success of Students

a. BSuperintendents: Rnanked sixth, with a mean score of 3.3h,

Job success of students is seen as a valuable benefit to

be derived from a job placement program.

b. Vocational Admihisgzato§§: While having a score of 3.79, it

ranked eighth for this group. About two-thirds of this group

scored it a "4" or better.

¢. Placement Personnel: Seventy-two percent (72%) of the
respondent’:s rate this areec a "L4" or "5". The mean score

was h.05.

Coordination and Direction

a. Superintendents: Ranked eighth (with mean score of 3.32)

the supérintendents perceive there would be a marked improve-
ment in this management-oriented area of concern. In the
- absence of a job placement program, such coordination and

direction may necessarily suffer.

b. Vocational Administrators: Vocational Administrators scored

this quite high-~fourth place, with a score of 3.90. Seventy-

_ eight percent rated it above average.

¢. Placement Personnel: Respondents believe 4 more systematic

approach toward the "coordination and direction" of activities
had resulted since the implementation of the placement program,
They ranked it second among the 14 areas of improvement for a

mean score of 4.27T.
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13. Accountability Reporting and Evaluation

Superintendents: Ranked seventh'(mean score of 3.33),

program accountﬁbility would be injected with additional
strength if a p;acement program were initiated. Reporting
and evaluation functions, with a related lack of activity
documentation, are usually the areas that suffer most when
programs are not formalized. "Success" becomes very
difficult to measure in such caseé. Unfortunately, such
reporting and evaluation are orften conspicuously absent
unless expectations have been established, and funding

allowed for such activities.

Vocational Administrators: With a mean score of 3.93, this

item was rated third in the amount of expécted'improvement.

Placement Personnel: This group ranked "accountability

reporting and evaluation" as the third highest area of

received a mean score of 4.23.

1k, Administrative Support_of the Program : '

Supe:rintendents: The mean score of 3.36 placed this element

in a tie for fourth highest ranking with "counseling" (sub-

section 8 above).

Vocational Administyators: The group gave this a mean score
of 3.84, which pi«ved .  seventh in relation to other expected

improvements.
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c¢. Placement Personnel: Administrative support is necessary

for the success of any program. Placement personnel
perceived the benefits of the program had been influential
in achieving this needed support. They gave "administrative

support of the program” a mean rating of L1.05.

Benefits of Joo Placement Programs Summary

The overriding impression from these results is one of strongly favorable
attitudes toward the advantages a placement program could provide for
both students and school systems. Judged solely in terms of perceived
improfements, a job placement program would’be.an addea asset to a school

system.

Criteria Standardization

A. The Need

%;W“wghmwwmmEducationalwadministrator3ware”charged ----- with-the responsibility of "
prdvidiﬁg for the extensive and rapidly changing educatiopg} needs:‘
of a growing population within thé limits of available resburces;
Taking this as fact, there becomes a need to»prioritizelexpenditufés

of these limited resources.

Although employability skill development and job placemant programs
are viewed by educators as a vital ard beneficial vart of the total
public sehool program, due to the limitatiqn of funds factor, program'
.planning and development must be structured to facilitate adapﬁion“of

serving the majority of the'population who can benefit the most.
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B. Establishment of Criteria

Based upon the data, the following issues fdr consideration when applying
for or aPPIOV1ng the establishment of an employebility skill dnvelopmﬂnt

and job placement program are being suggested:

1. Likelihood of administrative support (such as from public

.school superintendents)

2. Availability of facilities (such as vdcational staff, supportive

- staff assistance, and needed facilities, supplies, and equipment)

3. Areas with highest drop~out rate

L. Areas this study seem to show greatest need:
a. Urban areas

b. Larger school districts (But not restricted to these areas -
strong support was also evidenced in smaller, suburban, and

;;, , 5. The availability of vocational teaching units
6. Schools demonstrating other areas of need ~ low placement, etc.

7. Commitment of local school districts to provide partial funding.

8. Dictricts willing to abide by state guidelines to insure a uni-

form effort; guidelines would include:
. organizational setup

. district commitment for long-term pfogram; willingness

to follow all steps toward total implementation.
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Research Methodology

Apgroach

North Texas State University's methodology for carrying out the study was based

on an approach which identified three areas of inquiry:

Survey of public school superintendents
Survey of public school occupational program vocational admiﬁistratorsJ

Assessment of existing job placement programs

Survey of Public School - Superintendents

The purpose of the superinfendent survey was to provide an overview
of how employability skill'development and job placement services

are percaived by top~level administrators.

Survey of Public School Occupational Program Vocational Administrators

The major purpose of the survey was to ottain vocational adminis-

- trators' perceptions of what constitutes a need or demand for

employability skill development and job placement Services.,

Assessuent of Existing Placement Programs

The purpose of the survey was to measure job placement effective-

ness of existing placement programs.

Study Design

Due to the large number o mknown factors associated with a research study of

this nature, the initial phase was spent formulating a viable study design.
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The project director and project coordinator consulted with experts in place-
ment activiiies to develop a list of variables and a preliminary set of rela-

tionships involving placement programs and vocational administrators.

The dominate tasks of this initial step was the development of a project sample
and the development of instruments for assessing the needs, demands, and

accountability of placement programs.

Sample Design

An attempt to interview all public school superintendents, public school occupa-
tional program vocational administrators, and existing placement program personnel

throughout the state was undertaken.

Instrument Development

Since the questionnaire is the basic tool fér obtaining accurate and complete
data, close cooperation and coordination between those with interest in theb
study was essential in de&e;qping the basic survey instruments. Several ses-
sions were conducted with the project director, project -coordinator, data
processing consultant, and placement program.répresentative‘from‘the Texas
Education Agency in attendance to assure all project objectives were being

accomplished.

Separate questionnaires were developed for the three tagget groups. (Seé
j%ﬁ%endix D.) There were many considerat*ions iﬁvolveﬁ‘in construéting vhe
instrume@ts. The questions had to be worded so they were clearly understond
and arranged so they follcwed cach other naturally in order to obtain objéc-
tive answers without predisposing the respondents' thinking. fo avoid

respondent fatigue, at which point the validity of the information becomes
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questionable, the length of the questionnaire was another prime consideration.
The superintendent and vocational administrator questionnaire was approximately
five (5) minutes in length while the placement program questionnaire tcok approx-
imately 20 minutes to complete. Considerable effort was taken to keep the

common areas of inquiry the same for 2all instruments.
Three types of questions were included in the interview schedules:

1. Questions relating to the placement program activities being

investigated
2. Usual demographic information

3. -Questions which tap attitudinal and personality factors

Data Collection

Proper organization of the field effort made possible the success of the data

collection task within the time permitted.

Job placement program personnel received their qﬁestionnaires at the conclusion
of un inservice training program which was being conducted for persons with
respoﬂéibilities for employaﬁility skill development, and job placement services
in May, 1976. At this time, the purpose of the study was explained and they
were asked to completé the questionnaire and return to NTSU. Respondents who
had not returned their questionnaire within 10 days received a telephone call
and the importance of their inputs toward the study was stressed. The major
purpose of their participation in the study prior to the data collection effort
of theféuperintendents and vocational administrators was to receive‘their in-
pqts and concerns before the development of the superintendént and vocational

administrator survey instruments.
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During the f{irst week in June, 1976, all superintendents and vocational
administrators received a mailout questionnaire, ‘refurn stamped envelope, and
4 cover letter outlining the objectives of the study and éolicitinﬂ their coop-
eration., Respondents who had not réturned their complete.. questinnnaires within
a two-week period received a letter (see Appendix E) stressing the importance of

...........

their participation along with another copy of the questionnaire.

Daﬁa Reduction

All data was edited, coded, keypunched and then tabulated. Control procedures

w2re delineated and tests for ccder consistency and reliability were made,

Pata processing consisted of keypunching and verifying the data, generating
raw data, cleaning the raw data for out-of-range values, developing a final
copy ready for logic cleaning to identify substantive errors that may have

occurred in the coding or keypunching Procesgs, and documentation of the data.
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APPENDTIX B

. Sample Desecription




Sample Description

The universe of interest in the study was: all public school superintendents,
all vocational administrators of occupational programs, and all placement pro-
gram personnel throughoup the State of Texas. North Texas State University

selected to interview 2ll respondents in the universe of interest.

Interviews were completed by a total of 1,019 of the 1,424 respondents in the
sample (see Appendix C). A more detalled description of the respondent groups
is presented on the following pages (Tables 29 through 34) by personal and

school characteristics of each population group responding to the interview.
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Table 29

Public School Superintendents Personal Characteristics

Respondent
Base¥ Percentage

Agegregate 816 100

Number of Years in Educational Field .
Less than 5 years ‘ 6 1 -
6-19 years 225 28 &
20-34 years 481 61 ;
35 or more years 81 10 .

Highest Degree E
Bachelor’s L 2 i;
Master's 681. 88 o
Ed.D. L9 5
Ph.D. 28 L
Male ‘ 757 w77 98
Female 12 , 2 ‘

*¥Subgrcup total may not equal aggregate base due to nonresponses.
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Table 30
Vocational Administrators of Occupational

Programs Personal Characteristics

Respondent
Bage* Percentage
{Aggregate 180 100
Position
Vocational Director : 154 87
Vocational Supervisor : 4 2
Vocational Counselor 18 " "
Vocational Teacher 2 'Q 1
Number of Years in Education ~
~ Less than 5 years 5 3
~ 6-19 years ' 871 _bg
 20-34 years 73 L1
35 or more years . 13 T
Highest Degree'
Bachelor's 8 5
Master's 157 89
E4d.D. 6 3
Ph.D. 6 3
Sex
Male 165 9k
Female 11 6

 *Subgroup total may not equal aggregate basekdue‘tqungnre;pqnsﬂ"




Table 31

Placement Programs Personal Characteristics

Respondent
Base Percentage

Aggregate ~ 23 100
Position

Secondary Placement Coordinator 1k 61

Vocational Counselur 5 22

Post-Secondary Job Placement 2 9

OTHER 2 9
Number of Years in Educational Field

Less than 5 years L 1T

6-19 years 15 65

20-34 years L 17

35 or more years C 0
Highest Degree

Bachelor's b 17

Master's 18 78

Ed.D. 0 £

Ph.D. 1 k
Age

Less than 30 years 3 13

36~40 years 8 35

46~53 years 10 LY

51-60 years 2 9
Sex

Male 18 78

Female

22

87

78
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Table 32

Public School Superintendents School Characteristics

Respondent
Base¥* Percentage

Aggregate 816 100
District

Rural or small town 645 81

Suburban . 112 14

Urban 39 5
Average Daily Attendance (ADA)

5,000 or less 715 89

5,001~12,500 43 5

12,501-~25,000 25 3

25,001 or more 19 2
Income Level of District

50% or more earn less than $8,000 per year oLl 31

49% or less earn less than $8,000 per year 546 69

‘IVocational Administrators

Vocational Director 176 22

Vocational Supervisor(s) 68 8

Vocational Counselor(s) ' : 230 - 28
#Subgroup total may not equ: aggregate base due to nonresponses,

88
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Table 33
Vocational Administrators of Occupational
Programs School Characteristics

/

Respondent
. Base* Percentage
Aggregate ‘ 180 100
District
Rural or small town 83 g
Suburban 58 33
Urban 3k 19
B Average Daily Attendance (ADA)
5,000 or 1less . 97 55
5,001-12,500 Lo 23
12,501-25,000 , 26 .15 [
25,001 or more 13 T :
Total Number Vocational Teaching Units ~
1-24 units 120 68
25-54 units : 39 22
55-T4 units 7 N
T5 ~r more units 11 6
Income Tevel of District
50% cr more earn less than $8,000 per year L3 25
49% or less earn less than $8,000 per year 127 75
Vocational Administrators
"t
Vocational Director 158 88
Vocational Supervisor(s) ko 27
Vocational Counselor(s) 154 86

*Subgroup total may not equal aggregate base due to nonresponses.
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Table 34

Placement Programs

School Characteristics

Responder .

Base ® Percentage

Aggregate 23 100
District

Rural or small town 3 13

Suburban 10 LYy

Urban 10 N

verage Daily Attendance (ADA)

5,000 or less 3 13

5,001~12,500 T 30

12,501~25,000 7 30

25,001 or more 6 26
Total Number Vocational Teaclhiing Units

1-24 units 6 27

25-54 units 9 b1

55-Th units L . 18

75 or more units 3 1k
Vocuational Administrators

Vocational Director 22 96

Vocati.onal Bupervisor(s) 17 Th

Vocutional Counselor(s) 21 9l

*Subgroup total msy not equal aggregate base due to nonresponses,
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Sample Recovery
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APPENDIX C

Sample Recovery

An overall recovery rate of 72% was achievel on the study. Addivional intervicws
were received after the tabulation rrocess of the study had been completed a-d,
therefore, could not be included in the tctal results and overall sample recovery

rate,

The high response rate, with only one follow~up attempt, does provide an indica-
tion of educator interest for accountabiiity of the educational system in Texas.
The following table displays the overall ‘ample recovery rate by target groups

in the Job Placement Scrvices Research Study.

Table 35
Job Placement Services Research Study

Sample Recovery

Original Completed Overall
Sample Interviews Recovery %
Public School Superintendents 1,156 816 1
Public School Occupational Programs v
Vocational Administrators 236 180 76
Job Placement Programs
Public Schools with Placement
Programs 15 13 87
Public Schools Providing
Placement Services 17 10 29
TOTAL 1,424 , 1,019 T2
§
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Survey Instruments
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North Texas State University June 4, 1976
Department of Occupational Education

P.0. Box 6711

N. T. Station

Denton, Texas 76203

Dear Superintendent:

In cooperation with the Department of Occupational Education and Tech-
nuiogy, Texas Education Agency, North Texas State University is conducting a
study to identify the needs and demands for placerent programs. As an educa-
tional administrator, we need your input on this subject.

Please help us by completing this questionnaire. A1l the information
that you nrovide will be confidential; your name will never be published or
associated in any way with yeur indivicual znswers.

Thank you in advance for you assistance. If you have any questions
or if I can be of service, please feel free to contact me.

Sincerely,

Dr. Pat N. McLéod, Direc.or
Job Placement Research Study
North Texas State lUniversity

Name

Local Education Agency

Address

Funded by: ' . -

- Department of Occupatinn-" tducation and Technology
- "Texas £ducation Agenc :

G OB e




1. How would you classify the area of service of your school district?

Rural or smail town . . . . . . . . . ) [ 1
Suburban . ..o oL L L 2
Urban . . . . o L e 3

2. What is the average daily attendance of your school district?

5,000 or less . . T e e e e e e e e e e s e e e e e e e e 1
5,001 to 12,500 . . . . . . ..o, 2
12,501 t0 25,000 . . . . . . . . . ... 3
25,001 ormore . . . . ...l e e e e e e 4

5. What percent of your student body come from families at or below the
income level of $8,000?

0% e e 1
1-9%2 . o e e e e e e, . 2
10-19% . . . o e e e e e e e e e 3
20-29% . L. . o e e e e e e e e e 4
e 5
40-49% . . L L e e e e e e e e e e e e e 6
S0-59% . . . . e e e 7
60-69% . . . . . e e e, 8
L B 9
80-89% . . . . . e e e e e 10
90-T00% . . . . . . o e e e e e e e e e N

4. Does your school district employ the following vecational administrators?

Yes No How Many?
Vocational Direcotr . . . . . . . . . . . .. 1 2

Vocationa! Supervisor . . . . . . . . e .. 1 -2

Yocational Counselors . . . . . . . .. .. L 2




Do you believe there is a need for a Job Placement Program in your school
district?

Yes . . L, e e e e e ]
5a. Why?

In your judgement, would a placement program influencr: some students to
remain in school?

Yes o oL oL e, T |

In your opinion, what students should receivg placement servicqs?

A1l students . . . . .. ... .. e el e e e e e e oo
Vocationa] students only . . . . . .. ... oL 2
Do you believe useful homemaking students could benefit from a placement
program?

Yes .« . oo oo S e e e e e e e e o]
No . . o e 2

On a 5 point scale, please rate the amount of improvement that would
occur in the following areas if a placement program were implemented
in you school district. :
No Some Definite
Improvement Improvement Imrpovement

a. Enthusiasm of students . . . . . . e e 1 2 3 4 5.
b. Enthusiasm of teachers . . . . . .. . .. 1 2 3 4 5
€. Relevance of training to real- ‘ |

world working conditions . . . . . . . . 1 2 3 4 5
d. Cooperation of employers . . . . . . . . . 1 2 3 4 5
e. Cooperation of unions . . . . . e e .’ 1 2 3 4 5

97



3

No Some Definite

9. (Continued) Improvement Improvement Improvement
f. Vocational skill of students . . ., . . ‘. .o 2 3 4 5
g. Quality of training materials . . . . . . 1 2 4 5~
h. Counseling . . . . . . . ... ... ... 1 2 3 4 . 5
i. Placement of students . . . ... .. .. 1 2 3 4 5.
J. Follow-up and follow-through of \ )

former students . . . .. . . .. ... 1 2 3 4 5
k. Job success of students . . . . . 1 2 3 4 5
1. Coordination and direction . . . . . . . . 1 2 3 4 5
m. Accountability reporting » .

and evaluation . . . . . . . . .. e 2 3 4 5
n. Administrative support of the prograﬁ“. .1 2 3 4 5

10. Please indicate whether you strongly agree, agree, disagree, or strongly dis-
agree with the following statements.
Strongly Strongly
Agree Agree  Disagree Disagree

a. The next thing that I think is going to
happen in every school in this country
is the development of full-time employ-
ment services for every boy and girl in

school. 1 2 3 4
b. 'Every secondary school should be an -
employment agency. 1 2 3 4

c. Vocational educators are responsible
for students until they are successfully '
placed in training-related jobs. 1 2 3 4
d. Job placement should be included within :
the definition of vocational education 1 2 3 .4
Now, a few final questions for statistical purposes:

11.  How many years have you been involved in the field of education?

Number of years
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12. What is the highes degree you have earned?

Bachelor's . . . . . ... 1

Master's . . . . . L 2

Bd.D. . . Lo L P e e e e e e e e e e e 3

PR.D. . o 4 -
13.  Sex:

Male . . oo oo 1

Female . . . . . ..o 2

14. Do you have any comments or suggestions concerning Job Placement Programs?

THANK YOU FOR YOUR ASSISTANCE!

o i ek B
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North Texas State University June 4, 1976
Department of Occupational Education

P.0. Box 6711

N. T. Station

Denton, Texas 76203

Dear Vocational Administrator:

In cooperation with the Department of Occupational Education and Tech-
nology, Texas Education Agency, North Texas State University is conducting a
study to identify the needs and demands for placement programs. As an educa-
tional administrator, we need your inout on this subject.

Please help us by completing this questionnaire. All the information
that you provide will be confidential; your name will never be published or
associated in any way with your individual answers.

Thank you in advance for your assistance. If you have any questions
or if I can be of service, please feel free to contact me.

Sincerely,
¢ /)

/= “

Dr. Pat N. McLeod, Director
Job Placement Research Study
North Texas State University

*

Name

Local Education Agency

Address

 Funded by:

Department of Occupational Education and Technology
Texas Education Agency
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1. What is your position?
Vocational Director . . . . . . . . . .. ... ... ... ... 1
Vocational Supervisor . . . . . . .. ... .. .. e e e e e e

Vocational Counselor . . . . . . .. ... .. .. .... e e

W

Other (Please Specify) e e e e e e e e

2. How would you classify the area of service of your school district?
Rural or small town . . . . . . . . . ... .. .. . .. . ...
Suburban . . oL oL L 2

Urban . . . o o o o Lo e, « v e e e e e .. 3

3; What is the average daily attendance of your school district?
5,000 0r Tess . . . . oL Lo e e e e e e oo
5,001 to 12,500 . . . . . . ..o e,
12,501 to 25,000 . . . . . . .. .. ...,

oW N

25,001 ormore . . . . .. ... e e e e C e e e .

4. What percent of your student body come from families at or below the
income level of $8,0007

—

0% . . . . L . - = . . . o . & s . - . . . . . - . .« . . -

1-9% o o e s,

]0-]9% . . - . . . . . . . . - . . - . . - . . . . . . . . . . . .
20~29%

A T T 2
30-39% e & o e e . . . . . . . . - . o . . . . . L e . & . .
40-49%

T T R . T T .
50-59% . . . ., .
60-~69% -

T T e T T T S T
70-79% « & s e s ¢ ¢ s e s e & & e s g s e = * ¢ s s s e e o s e o

"igo-ag% e T T

90-T00% . . . - . o e e

© VW N O Bs W N

— —
—




The main person providing job placement services in your school is:
(circle only one)

Vocational Director . . . . . . . . . ... ... e e e e e e
Vocational Supervisor . . . . . . . . . .. e e e e e e e a2
Vocational Counselor . . . . . . .. ... ... . B
Vocational Teachers . . . . . . . .. ... ... ... .o .. &
Services not provideg at this time . ... ... ... .. 5

Yes . L 1
No v o 2
ba. Why?

How many vocational teaching units are available includina useful home-
making units? :

Total number of teaching units ..

How many of these teaching units are:

Number of Units
Usefi:1 homemaking programs . . . . . .. . ... .. @

Cooperative programs . . . . . . . . ... .....

Do you believe useful homemaking students could benefit from a placement
program? ) i :

Yes . . . . . .. C e e e e e e e e e e e e e e e 1
No ... .. ... e e e e e e e e e e e e e R e e e e e e 2

1()§l@sfg
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10. Does your school district employ the following vocational administrators?

Yes No How Many?

Vocational Director . . . . . . . . . e e e e e e e e 1 2
Vocational Supervisor . . . . . . . . . ... . . ... . 1 2
Vocational Counselors . . . . . . . ... . ... ... . 1 2

11. Do you consider the organization and staffing of your school adequate for
~ the achievement of your placement goals and objectives?

Yes . . oo oL T, .
Noo o e 2

12.  When matching students with jobs, what percentage of emphasis is based on:
(percentage should add up to 100%):
Area of training . . . ... ... . ... ..., .. ..
Tests . . o L
Grade point average . . . . . .. . . . e e e e e e
Counselor recommendations . . . . .. .., ... ... . .. .. .

Student desires . . . . .. ... L L

Other (please specify) L .

13. During this schoo] year (1975/76), what percentage of students were placed
in an employment situation that was: (percentage should add up to 100%):

In the area of their training . . . .. ... L. L L
In a related area of their training . . . . . . e e e e e e
“In an area not related to fheir training . . . . . .. L
Placed by were not trained . . ., . . .. .. ... .

Not placed but trainéﬁ ............... e e e
Not placed, no training . . . . ... L. L. e e e e

TOTAL PERCENTAGE . . .

i:;lﬂ)f¥  > ';%7‘1'




14. In your judgement, would a placement program influence some students to
remain in school?

15.  In your opinion, what students should receive placement services?

A1l student . . . . L L L0 o 1

16. On a 5 point scale, please rate, in your opinion, the amount of improvement
that would occur in the following areas if a placement program were imple-
mented in your school district.
No Some Definite
Improvement Improvement Improvemeni

a. Enthusiasm of students . . . . ... .. 1 2 3 -4 5
b. Enthusia?m of teachers . . . . . .. .. 1 . 2 3 4 5
. €. Relevantz of training to real-

world working conditions . . . . . . . 1 2 3 4 5

d. Cooperation of employers . . . . . . .. 1 2 3 4 5

e. Coperation of unions PR 1 2 3 4 5

f. Vocational skill of students . . .. . . 1 2 3 4 5

g. Quality of training materials . . . . . . 1 2 3 4 5

h. Counseling . . . . . .. .. ...... 1 2 3 4 5

i. Placement of students . . . . . ... .. 1 2 3 4 5

J. Follow-up and follow-through of ' )
former students . . . . . . ... ... 1 2 3 4 5

k. Job success of students . . . . .. .. . 1 2 3 4 &

1. Coordination and direction . . ... . . 1 2 3 4 5

m. Accountability reporting ‘ v
and evaluation . . . .. ... .... 1 2 3 4 5

n. Administrative support of the program . . 1 2 3 4 5
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Now, a few final questions for statistical purposes:

~.

17. How many years have you been involved in the field of education?

Number of years

18. What is the highest degree you have earned?

Bachelor's . . . . . . .. L L 1

Master's . . . . . L 2

BA.D. . o o 3

Ph.D. o o 4
19. Sex:

Male . . . L oo 1

Female . . . . . ... 2

20. Do you have any comments or suggestions concerning Job Placement Programs?

THANK YOU FOR YOUR ASSISTANCE!
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North Texas State University Interview #..
Department of Occupational Education

Denton, Texas

May 1976

JOB PLACEMENT PROGRAM QUESTIONNAIRE

NTSU is conducting a study to identify the needs and demands for
Placement Programs. We would like your inputs on this subject since
you are most familiar with the activities and services the program
provides.

Please help us by completing the questionnaire.; All the infor-
mation that you provide will be confidential; your name will never

be published or associated in any way with yonr individual answers.

Name

Local Education Agency

Address

Date Job Placement Program Implemented

Funded by:)

Department of Occupétional Education and Technology

Texas Education Agency
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{

L

a placement program?

What is your position?

Secondary Placement COOTAiNator ........................... 1
Vocational COUNSElOr ..........iuvununiinennnnnnnnnnnnn. ., 2
Post-Secondary Job Placement .............................. 3
Other (Please SPECLfy) .. e 4
How would you clas- 2 of service of your sch !
district?

Rural or small OWN ......euininenunn i 1
Suburban ... 2
UZban ... veseenn 3

What is the average daily attendance of your ‘schéol district?
ey . 44@.. A

2,000 or less ... e 1
2,001 €0 12,500 ..ol 2
12,501 £0 25,000 ..ouoniii 3
25,001l or more ................. R R T S eesentean 4
How many vocational teaching units are available,'including
useful homemaking units? : S
Total Number of Teaching Unité

How many of these teaching units are: ' Number of Units.

Useful Homemaking Programs

Cooperative Programs

Pre-employment Programs_

Do you believe useful homemaking studeﬁés‘could benefit from




Aruitoxt provided by Eic:

10.

11.

If "yes" how many?

Please explain

Does your school district employ the following vocational

administrators?
Vocational Director ..... .... ceeeeaa
Vocational Supervisor ....... C et eeceeaes

If "yes" how many?

Vocational Counselors C e e e s et ee e e e

Yes Hg
eee 1 2
ee. 1 2
eee 1 2

Do you consider the organization and staffing of your school
adequate for the achievement of your placement goals and

objectives?

If "no" what could be done organizationally
adequate?

to make it

What goals or objectives have suffered beca
organization or staff?

use of inadequate




12. What percent of your student body come from families at or
below the income level of $18,000?

0% L A O I I I T T T 1
1_9% L e T T T 2
.

209298 1t

1L -
40=49% ... ittt et iieiieii i B
50=59% .. i it eeeeeeetiiataaeaaeas T
R -
L PR

BO=89% ...ttt ieienaeaaa... 10

90—100% .-............-....;-......"...-....-............-.11

13. What community resources for meetlng student needs are .availa-
ble 1n your school dlstrlct°

3
¢

14. What community resources have you used‘since.being:in-your;¢}
" placement position? ‘ , S T

15. Which of these resources were being utlllzed prior to the
Placement Program?

Aruitoxt provided by Eic:



le.

17.

18.

19.

20.

21.

What are the primary manpower needs or employement opportuni-~
ties in your area? 1

What methods of obtaining manpower needs data do you use?

What methods were being used to obtain the data prior tq”hﬁé
Placement Program? )

If "Different" what have been the results?

‘What procedures do you follow for making avrangements with -

employers?

What procedures were being used prior to the Placement Pfégram?




22,

23.

24,

' Other (Please Specify)

-

These procedures were used by:
Pre-employment Teachers ...............
Counselors and/or Supervisors .......

Others (Please’Specify)

Yes gg
e ¢ l 2
ee 1 2

When matching students with jobs, what percentage
is based on: (PERCENTAGE SHOULD ADD UP TO 100%)

Area of training ................ P e eeeresecana caae
Tests ........ Cetreeiniaeaa. Seteteettniiattaenana.
Grade point average ........... I IS
Counselor recommendations ....... tectecereacncanena
Student desires ...........c.00nen... ceacrcescanans

3

mts———

Total Percentagé

® % 4 e v ee N sae s e

S—

For the above categories, please check if this has always been o
the standard procedure or if it is a result of the‘Placement ey

Program. SRR

T Standard
Procedure

‘Area of training

Tests
Grade point average
Counselor recommendations

Student deSires.

Result of

Placement

Program

Other_(PleaSe Specify)

T




25.

26.

27,

28;

During this school year (1975/76), what percentage of students
were placed in an employment situation that was: (PERCENTAGE
SHOULD ADD UP TO 100%)

In the area of their tralnlng catesessenseanans cereeaaes ~_§;
In a related area of thelr tralnlng I Ceseseeones
In an area not related to their training ............ f..; _—
Placed but were not trained e eeeeeeen. cerrenan ceeseone
Not placed but trained ................... ceeeeen R L L
ﬁot placed noltralnlng ceseann ...v ..... TR R
Total Percentage ......... cese i

- During last school year (1974/75), what percentage of students‘ffgﬁ

were placed in an employment 51tuatlon that was: (PERCENTAGE.
SHOULD ADD UP TO 100%) . o

In the area of. thelr tralnlng ;}.........;....;;.........

In a related area of thei;»training R I T I

In an area not related to their training ..... e

Placed but were not trained ............... R

Not placed but trained .....;..;...;..;....,......‘...;..]_;;;

Not plaeed, no training .......ccceieiiiieann.. .;'f;;'f‘E’*;;;;
Totel Rercentagee....f.;;.;...

In your judgement has the Placement Program 1nfluenced ‘some

estudents to remain in school?

YeS ...............o-..;‘-. ...... ...oo..o........‘.ooo...u'l

No ‘.......’0._.--...'...u.‘........:..‘......-....l.......‘...‘..2

If "Yes" could you c1te spec1f1c examples- how many spec1F1C'
‘cases’ : o S : : .




29.

30.

31.

real-world working conditions.. 1 2 >-3 ': _ 4ﬁ
d. Cooperation of employees ..... ;. 1 2 3 47
e. Cooperatioh of uhioné .....,..;. 1 2 | '3 4<
£. intellectua; ability of students 1 2 3 ﬁ4ﬁ?ﬁ
g. Vocational skill'of‘students .;. 1 2 15 4
'h. OQuality of training materials .. 1 2 3 4
i. COUNSELing .eevesesennennnn.. .1 23 4
Aj. vPiacement of students ....... e 1 2 3 4
k. Follow-up and fallow-t rough of }
former students .............. 1 2 -3

In your opinion, should all students, both general education
and vocational students, receive placement services?

YEeS ti ittt cnniennncs e e e et eres s ecenscecoees e e e s e seececeneas 1
N0 ettt ittt i iiiieieneeeseeeeeneeeaeaasoesosonnnennnns. 2
Why?

On a 5 point scale, with 1 bejng no improvement and 5 being
definite improvement, please rate the amount of improvement
that has occurred in the following areas since implementation
of the Placement Program.

No Some Definite
Improvement Improvement Improvemé

a. Enthusiasm of students ........ . 1 2 3 4 S f
b. Enthusiasm of teachers ......... 1 2 3 4 50

c. Relevance of training to

l.'.Job‘success’of students R | 2 3

Coordination and direction .... 1 = 2 3




31.

Now,

32.

33.

34,

35.

No Some

.Definite

(Continued) Improvement Improvement Improvement

o. Accountability reporting - -
and evaluation ......c0000eeee. 1 2 © 3

p. Administration support of the
Program ......ccoeceeeseessseas 1 2 3
a few more questions for statistical purposes:
How many years have you been involved in the field of

Number of years

What is the highest degree you have earned?
BAChelOr S vttt ittt ittt ittt et

Master's ....;...........................;.1.......“.".

EdoD.ooo..o-ooooo..u...oooooooonooooo........oo-oooo

Ph.D.----------.n......---..------.-........--.-.--‘-

What is your age?

Less than 30 years Of Qg€ cueeeurinernneennnsennnnnns

30_35 L L O L R I I L T

36—40 L I I I I I I I I T T T O

41_45 ..o.........._r..-oooo'osoooooo..ol......o'o..o...

46_50 L e A I L I I I R e L T T T

51-60 .o'ooooooOOooo..-.-o.oooooooooooo-.o...oooooo‘ooo“

- Over 60 years of age ettt i e e, e

Sex:

Ma];e- @ ® 8 9 9.0 0 0 0.0 0% 0 0 %0 000 0L L0 L L e e e e e 00 e e s

.Fen‘lﬁe‘_dglk.-‘.----..-...........----..»-...........‘.----’

ed

Jatiorn’




ERIC

Aruitoxt provided by Eic:

36.

37.

-

What suggestions do you have for the improvement of the Job
Placement Program?

Write other questiuns and answers you feel should be considered

in the administration of a qu=zstionnaire to other educators con-
cerning Job Placement Programs. '

N g

Thank You!
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APPENDIX E S ‘ T

Follow-Up Contact Letter




June 21, 1976

, 'Ec!iucaf‘ioyn
Dear Colleague:

~This is the second and final. questlonnalre sent to .each
‘Superintendent and Vocational D1rector in the State of Texas
~to try to identify the needs and” demands for a placement pro-.
gram. We have received over sixty percent return from the -
first questionnaire. We sincerely. hope you will take the -
tine to participate in the study so the data collectlon w1ll
be as complete and valid as poss1b1e.

As before, ‘the questlonnalre is brlef : Complete confl—
dentlallty concern1ng all responses w1ll be ma1nta1ned

‘We would apprec1ate your response -as soon as pos51b1e
as we have a June 30, 1976 deadline. to- ‘meet.  If you have

‘already returned a questlonnalre, please d1sregard th1s,‘
ksecond mailing. - B

' Thanking you in advance for your assistance.. .

’pJob Placement Reséarch’ Study
:ﬂNorth Texas State Unlver51ty

Aruitoxt provided by Eic:



