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1.

I. DESCRIPTION OF REPORT
The information contained iﬁ this report is primarily a summary of
data included in evaluation reports submi;ted to the State Title I office
by each local educational agency rgceiYiggwESEA Title I, P.L. 89-10, funds.
These district reports are‘submittedlon evaluation forms.designed by the
‘State Title I office and consist bf three parts. - | |
~Part I is a suﬁmary‘of tﬁe total supervisory distr;cg Title I pro-
gram and is prepared by tﬂe Title 1 c;ntact'personf This section requests
information concerning the participatlon of public and private school
children in each program component as well as on each grade level
(preschool - grade 12); per pupil costs; full and part-time pérsoﬁnel
paid with Title I funds and other sources; volunteer participation;
composition,_involvgment, and recruitment of Parent Adviéory Councils
as well as an estimatéd cost of council activities; Part C Special Grants;
estimated cost of in-service education; conclusions and recommehdatipné.
" Part II provides information on each ?roject and i- pfepared by
Title I teachers and specialists. A separate report is preéaredlfor each

project (reading, math, learning disabilities, speech, health services,

i

counseling) and includééJaaEé concerning student participation, achieve-
ment of ﬁrogram objectiveg; standardized test results, in-service education,
" conclusions and_recommendations#iw

Part III reports on projects whithserve preschool children. This
section, a slightly modified vE?EIBﬁ‘bf'Part iI, is comp;éted by preschool

project staff members.




2.

A total of 54 supervisory districts submitted reports evaluating
their FY75 programs. Corresponding figures for individual projéCts
are as followé: learning disabilitiés - 223 remedial math - 11;
remedial reading - 46; speech ~ 23; health services - 20; counseling -
163 early childhood education ~ 20. In addition, elght reports were
submitted evaluating individual projects in the areas of: physical |
education,'Big'Brother—Big Sister'program; library, and psychological
services, sumﬁer programs, bilingual education, and language development.

As mentioned previously, this report will summarize tﬁe individual
district and project evaluations submitted to the State Title I office
as well as point out statewide trends.énd offerfexplanatory information
as appropriate. Data will be reported separately for Part A 89-10

ESEA Title I programs and for Part B Incentive ‘Grants, followed by a

-

summary incorporating‘both sets of data.:




3.

II. TITLE I OVERVIEW

Title I of the Eleméntéry and Secondary Education Act has brought
) into Vermont échools over. 24 million dollars in essential educational
- and supportive services to children with spécial needs during the last
ten years (See.Table 1).
These funds - as this report shows - were used annually to make

available to nearly 17,000 Vermont children at the elementary level

an educational opportunity whose goal was to master the basic educa-

-

.tional'skills particularly in school districts with limited resources.
Loqal.adminisfrators have increased their commitmeﬁt'to providing
quality services.for‘the»disadvantaged. However, as tﬂe size and scope
of‘the program grows, the need for developing a comprehensivs: ~ompensa-
tory educational philosophy.and aﬁ imﬁroved delivery of educational
serviceé become increasingly more critical.
The State Title I staff pledgeé to.review its in;erests and effor;s
at working with local school administrators and parents”éfvTitle I.éhildren
to help every Tltle I child improve in educational achievement so that
he/she can perform in the classroom on a level commensurate w1th his/her

peers.
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TITI. STUDENT PARTICIPATION
- School districts were requested to provide information concerningb
student participation in szveral different ways: by program component;
by grade level; and by statistical summaries of participation, gradua-

tion from program, and need for continu-~d help. Each of these three

~types of information will ‘be discn-.cu  ovately.
A. Student Participation by Progru. - . ponent

Within each ‘program component, student involvement was broken down
by public and private school participation. vIt‘shoﬁld be néted, however,
that these numbers represent ‘a duplicate count, since a single child
ﬁay have been&feceiving several differeng kinds of services at one time.
Figures representing the total aﬁount_of Title I funds expended as well
as per ﬁupil cost were also reported for each program éomponent. éummaries
of this information appear in Tables 2,'3, and 4. As can be seen.by these
tabies,‘the majority of services were provided to public schqél_children
by Part A grants. o

By looking more closely at ;he summary of Part A grants (Table 2), it
can be seen that the majority of children were involved in remedial reading
programs, followed by health sérvices. Health sefvices included such
things as home contacts aqd'referrals to other agencies. ‘The other category
undgr program components represents physicél"education, summeﬂ and Big
Brother-Big Sister programs as well as library énd mental health services.
Overall, a total of 15,772 children participated in Part A programs At ;n
average per pupil cost of $125.62. With respect to per pupil costs associ-
ated with speech programs, it shéuld be mentioned that these figures are

lower in all cases than tHe actual cost of providing these servicés since

Title I funds are typically matched by State and/or local dollars.
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The summafy of Part B grants which appears in Table 3, shows the !
largest number of students Qho participated in remedial reading and
early childhood programs. Three‘programs were ;ncludéd in the other
category: summer, bilingual, aﬁd language development. ‘0verall, a
total of 1,515 children participated in Part B programs at an average
per pupil cost of $234.77. | .

Table 4 presenté a summary of Part A and B prograﬁs. A duplicated

nount of 17,290 chila. . ¢ ser . at an overall average per pupil.

cost of $135.20.

Table 2 .
SUMMARY OF PARTICIPATION AND.COST BY PROGRAM COMPONENT

Part A Grants

v e e

~_ . PAKIICIPANTS o

e Public |Private “TITLE I -

'PROGRAM COMPONENTS Sctemxl | School FONDS EXPENDED PEIR ''PIL COST
Counseling 1,248 s6 | $ 148,859 $ 114.33
Early Childhood Ed. | 80 | -0 - 35,091.17 438.64
Health Services | 2,852 13| 131,827.80 ¢ 46.01
Learning Disabilities| 1,220 6 203,731.69 166.18
Remedial Math 525 35 78,847.00 141.05
Remedial Reading | a2 | 376 1,120,581.52 171.92
Speech 2,5 139 244,970.00 8643
Other ‘338 0 - 17,332.00 44.67
TOTAL 15,149 | 623 § 1,981,240.18 125.62
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Table 3

SUMMARY OF PARTICIPATION AKD COST BY PROGRAM COMPONENT

Part B Grants

- . PARTICIPANTS A
Public |private '~ TITLE I :
PROGRAM COMPONENTS |- School | School FUNDS EXPENDED PER PUPIL COST
Counseling 125 -0~ ¢ 30,960;06 $ 247.68
Early Childhood | 475 —0- 143,635.31 302.39
. Health Services . ~0- | - 0_¥ : A_, -0 T P
..Learning Disabiligigg__f,gm‘al -0- -0 - -0 -
Remedial Math “189. | -0~ ~37,750.00 -1199-74
Remedial Reading 485 -0 - 70,514.00 | 145.38
. Speech 52 -0~ 9,533.20 183-33\>
| other 191 1 63,995.41 333.30{
TOTAL 1,517 1 $ 356,387.92 s 234.77%
- ‘a
Table 4 _
SUMMARY OF PARTICTEMTTWS AND poéT BY PROGRAM COMPONENT
Part 3A & B Grants N
PARTIGIPA&%& |
| Publié }privute TITLE I
PROGRAM COMPONENTS | Schoo. | Scheol FUNDS EXPENDED PER PUPIL COST
Counseling 1,373 sa |8 179,819 §126.01
Early Childhood Ed. 555 };“: 0 - 178,726.48 N 322.02
Health Services 2,852 | o3 131,827.80 ; 46.01
Learning Disabilities 1,22@Av S 203,731.69 166.18
Remedial Math 713 | o3 116,597.00 155.88
Remedial Reading 6,627 ;?a. 1,191,095.52 170.54
; Speech | 2,747 ' 139 254,503.20 36.33
.  Other 579 . | 81,327.41 140.21
TOTAL ; 16,666 | &2 $ 2,337,628.10 $ 135.20
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B. Program Enrollment by Grade Level

" Each local.school district was -asked to provide an-unduplicated count
of puhlic and private school chiIdren who‘participated in Part Anand-Part,B
programs on each grade level. 'iny those pupils who_received prolonged - .
servines, defined as more.than‘five days, were torbe included.  As men~v

tioned previously. each student was to be_cqunted only once regardless

[P we
; ——

of the number of services he/she receiVed under'Title I.'

A e i Sy e L et

Table 5 presents a ‘breakdown of program enrollmenr in Part A programs,:
Table 6 in Part B programs, and Table 7 a combined total ) As can "be seen,w'i'
by examining these three tables; the large majority of children served-
fell within grade levels - preschool through sixth grade. Within Part B
programs, percentages of- children served at each grade level varied some—i
what due to state determined priorities or compensatory earlyjchildhood

education and high school drop-out programs.

Table 5

'PROGRAM ENROLLMENT BY GRADE LEVEL

Part A Pro<%rams

. Unduplicated Count -

?; Number of Participants:

?é Public Private % of A1l

ot Grade Level School School Total Participants

_ Preschool-K 1930 14 944 8.21%

1-3 4,826 255 5,081 44,207

Eﬁ 4 - 6 3,593 205 3,798 33.04% »

%: 7-9 1,390 36 1,426 12.40%

5 10 -12 56 15 71 .62

| Special Ed. 173 3 176 1.53%
'TOTAL 10,968 528. 11,496 10070

17




" Table 6
PROGRAM ENROLLMENT BY GRADE LEVEL

Part B Programs

N ‘ .-~.»-s:~.Undup1«icat~ed~.Countﬂ-«-«-»«-;--~~i~~-v- - e ~
Number of Participants : '
| Public " Private -  %zofaAll |
Grade Level . School ~ School . Total .Participants
Preschool-K = 422 S0 422 |, 36.04%
. T 251 o | 251 [ 21.43%
CW-6 122 | 2 126 .| 10.59%
7-9 N 300 0 - © o300 | 25622
Cw0-2 | 73 o | 7 | easm
. Special Ed. R T 0 1| .09z
TOTAL. 1,169 2 1,17 | 100%
Table 7
PROGRAM ENROL#MENT'BY GRADE-LEVEL
Part A and B Programs
- Unduplicated Count -
Number of Participants
_ Public Private - ' % of All
Grade Level School School -Total ~ Participants
- Preschool-K | 1,352 .| . 14 11,366 0 10.78%
1-3 5,077 255 s | 4200z |0
4-6 3715 | 207 3,922 30.96%
7-9 . 1,690 36 1,726 13.63%
10 -12 129 - 15 e | 1.1
Special Ed.. 174 3 177 1.40%
'TOTAL 2,137 530 12,667 100%

18




1.

c. Statistical Summaries;of Student Involvement
L A third breakdown of“s;udent involvgment provided inforﬁatidnwcon~
| - cerning outcomes of'participatioh in the various program cﬁmponen;s.
Qutcomes were summarized by the numbef“bé students who gradpated from
the program, those requiring additional help, and those who left the Progfamb
for reasons other than graduation. Tables 8 through 20 preééﬁt tﬁié -
information for Part A and Part B programs under . each component. Llu aLl
cases, numbers in parentheses indicate percentages of students. Wﬁile
some.variationJin outcomes can be note tamongwpéogram.componenﬁé; 8??&"” T
erally 407 of :@ll students gréduatedgfrom the programs, SQ%,wiil require
4additional help, andﬂ8%‘left5phe.progmams for reasons.o;her"than'graduation;
;Statistical summaries of student invelvement by grade level and funding

soutce appear in Tables 21 through 24.

Table =

STATISTICAL SUMMARY OF STUDENT INVOLVEMENT S
COMPENSATORY EARLY CHILDHOOD EDUCATION COMPONENT v

Part A & B Programs

. " STUDENT INVOLVEMENT e
. . Number No. Graduated | No. Requiring No. Left for
FUNDING SOURCE Participated From Program | Additional Help Other Reasons
part A Programs 80 | 30 (37.50) | 46 ¢57.50) 4 ( 5.00)
Part B Programs 475 263 (55.37) 159 (33.47) 53 (11.16)
TOTAL . 555 293 (52.79) | 205 (36.94) 57 (10.27)

19
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| STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - COUNSELING COMPONENT

Table 9

Part A Grants

_ , _ ~ STUDENT INVOLVEMENT ”
GRADE LEVEL Number "No. Graduated | No.Requiring . | No. Left Progrtam:
Participated From Program | Additional Help i For Other Xaason
Preschool-K 96 - 55 (57.29) 41 (42.71) ¥
1 -3 479 . 238 (49.69) 222 (46:35) 19 (3797)
4~ 6" 536. 287 (53.54) 214 (35..93) - 35 ( 6.53)
7-9 181 88 (48.€2) 73 (4T.33) 20 (11.05)
10 — 12 10 0. 7. (7E.00) .. 3 (30.00) .
TOTAL 1,302 668 (51.31) 557 (42.78) | .77.(5.91)
Table 10 -
Part B Grants
STUDENT INVOLVEMENT i
GiADE LEVEL Number No. Graduated No. Requiring - No. Left Program
: Participated From Program | Additional Help For Other Reﬂédﬁﬁ‘
Preschool-K - Q- 0 0 0 '
1 -3 6 0 6 (100.00) 0 i
4~ 6 0 [} K 0 0
7-9 21 0 21 (100.00) 0 e
10 — 12 98 55 (56.12) 25 (25.51) 18 (18.37) . |
TOTAL 125 55 (44.00) 52 (41.60) 18 (14.40)
Table 11
Part A & B. Grants
STUDENT INVOLVEMENT T
| GRADE LEVFL Number No. Graduated No. Requiring No. Left Program%‘
: ) Participated From I'rogram AdditionalHelgﬂ For Other Reason:
Preschool-K 96 55 (57.29) 41 (42.71) 0
1 -3 485 238 (49.07) 228 (47.01) 19 ( 3.92)
& - 6 536 1287 (53.54) 214 (39.93) 35 ( 6.53)
T -9 202 88 (43.56) 94 (46.53) 20 ( 9.90)
1 - 12 108 55 (50.93) 32 (29.63) 21 (19.44)
| TOTAL 1,427 723 (50.67) 609 (42.68) 95 ( 6:66).
20 _




STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - HEALTH SEKyICES.COMPONENT

e

Table 12
Gr ants*,w.._m, [, S o
" STUDENT INVOLVEMENT | ORI
GRADE  LEVEL Number No. Graduated | No. Reguiring | No.. Left Program
Participated From Program | Additiomal Help. ' £a80
| Preschool-K 151 75 (49.67) | - 72 (47.68) 4 (.2.65)
1-3 874 384 (43.94) | 470 (53.78).° | 20 ( 2.29)
4 -6 1,171 788 (67.29) - | - 368 (31.43)1 15 ( 1.28)
7 -9 658 485 (73.71) | 145 (22 04) '7Vize ¢ 4.26)
TOTAL 2,865 " ,732 (60.45) _f'1;oee,(37;21)‘}3_“““67 ( 2.34)

*No Health services‘wepe~funded under Part B Grants.

STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - LEARNING DISABILITIES COMPONENT

Table 13 _

Part A Grants*

STUDENT INVOLVEMENT

GRADE LEVFEL . Number No. Graduated ‘No. Requiring - | No. Léft Prbéfga

Participated From Program Additional Help | For Other Reason
PreschoolK 282 93 (32.98) 178 (63.12) | 11 ('3.90)
1-3 444 87 (19.59) 298 (67.12) 59 (13.29)
4 -6 360 2 ( 6.11) 282 §k8;33)' 56 (15.56)
7-9 105 17 (16.19) 60 (57.14) 28 (26.67)
10 - 12 35 33 (94.29) 0 2 (5.71)
TOTAL 1,226 252 (20.55) 818 66.72) | 156 (12.72)

*No Learning Disabilities programs were funded under Eart B grants.

21




Table 14
Part A Granfs

' GTATISTICAL SUMMARY OF STUDENT INVOLVEMENT — MATH COMPONENT

| GRADE LEVEL

. STUDENT INVOLVEMENT

Number
Participated

No. Graduated-
From .Program

| Additional Help

No. Requiring :

| No. Left Program

' For Other. Reaso

Preschool-K

0

0

0

26

33 (26.19)

- .,v-<....7 7 | (éhl‘.i‘l:')"ﬂ ~ < o

287

72 (25.09). - -

156 (54.36) .-

. ~59(20456)

116

16 (13.79)

59 (50.86)

30 .|

1.(.3.33)

92 (73.33) il

559

122 (21.82)

1 '314;_‘(56,;12)

123 (22.00)

Table 15
Part B Grants

..... s

RSN

"GRADE LEVEL

STUDENT INVOLVEMENT .=~ -

Numbgr~~~~~
Participated

'No:*Graduatgd‘“
From Program. .

:~No.Requiring
Additional Help

No. Left*Prograi
For Other Reaso

Preschool-K

0

0

0

0

1-3

67"

.16 (23.88)

45 (67.16)

6 (8.96)

39

'3 (7.69)

33 (84.62)

3(7.69) |

83

65 (78.31)

14 (16.87).

0

0

0

0

TOTAL 189 84 (44.44) 92 (48.68) | 13.(6.88)
© - Table 16

Part A»&”B‘Gﬁants ,

GRADE LEVEL

STUDENT ' INVOLVEMENT -

Number

Participated

- No. Graduated
"From Program

No. Requiring .
Additional Help -

No.vLeft'Prgg;§gi‘
~For Other Reason:|

Preschool-K

0

0

0

0

1 -3

193

49 (25.39)

122 (63.21)

22 (11.40)

4-6

326

75 (23.01)

189 (57.98)

199

81 (40.70)

73 (36.68)"

62 (10.02) -
45 (22.61)

30

1 ( 3.33)

22 (73.33)

748

206 (27.54)

7 (23.33) )

136 (18.18) -

99

406 (54.28)
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Table 17

Part A Grants

. STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - READING COMPONENT

* STUDENT

INVOLVEMENT - -

(PR

—

No. Left Program

GRADE LEVEL Number No. Graduated | No. Requiring
' Participated From Program | Additional Help For Other Reason

Preschool-K 87, 48 (55.17) 39 (44.83) 0 |

1-3 3,021 1,006 (33.30) 1,802 (59.65) 213 (/7.05)
RN 2,446 786 (32.13) | 1,435 (58.67) 225 ( 9.20) -

7-9 953 424- (44 .49) 428 (44.91) 101 (10.60)
10 -.12.° 11 L 5.(45.45) |0 6 (54.55). | .0 i .o
“TOTAL - .. |--6;518 2,269 (34.81) | 3,710 (56.92) | 539 ( 8.27) -

TabIg 18
Part B Grants. . ..
‘ STUDENT INVOLVEMENT A
GRADE LEVE] Number _ No. Graduated Ne. Requiring No. Left Program:
Participated From Program | Additional Help For Other Reason
Preschool-K- 7 2 (28.57) 5 (71.43) 0 v, -

1-3 148 ' 41 (27.70) | 83 (56.08) 26 (16.22)

b ~ 6 60 5 ( 8.33) 52 (86.67) 3 (5.00)
7-9 270 104 (38.52) 152 (56.30) 14 ( 5.19) -
10 - 12 0 0 0 0 ’
TOTAL 485 152 (31.34) 292 (60.21) 41 ( 8.45)

Table. 19
Part A & B Grants
_ STUDENT INVOLVEMENT ] ‘
GRADE LEVEI Number No. Graduated No. Requiring No. Left Program
Participated From I'rogram | Additional Help For Other Reason
Preschool-K 9 - 50 (53.19) ‘44 (46.81) 0

1 -3 3,169 1,047 (33.04) 1,885 (59.48) 237 _( 7.49)

4~ 6 2,506 791 (31.56) 1,487 (59.34) 228 ( 9.10)

7 -9 1,223 528 (43.17) 580 (47.42) 115 ( 9.40)

10 ~ 12 11 -5 (45.45) 6 (54.55) 0
TOTAL 7,003. 2,421 (34.57y | 4,002 (57.15) 580 ( 8.28)




Table 20

Part A & B Grants

STA'I‘IS'I‘I'CAL SUMMARY OF STUDENT INVOLVEMENT - SPEECH COMPONENT

STUDENT INVOLVEMENT

GRADE LEVEL .Number No. Graduated No. Requiring No‘.lLeft Prd"g*aw
" ' Participated |* From Program | Additional Help For Other Reaso
| Preschiool K" 485 115 (23.71) | 334 (68.87) 36 (7.42)
@; 1 852 369 (43.31) | 434 (50.94) T 49 (5.75)
§3 2 549 302 (55.01) | 215 (39.16) 32 ( 5.83).
: 3 378 1208 (55.03) 147 (38.89) 23 ( 6.08)
§ 4 220 123 (55.%1) '88”(40:00)"’L ' 9 (“4?69)T%
31 5 160 81 (50.63) 65 (40.63) 14 (8.75)
;f 6 117 71 (60.68) | . 21 (17.95) 25 (21.37) -
f; Y TR ft 103 58 (56.31) 'Tsi”(éb;ig) 14 (13.59) -
10 - 12 | 22 7 (31.82) 13 (59.09) 2 ( 9.09)
TOTAL 2,886 1,334 (48.05)  [1,348 (42.85) 204 (,9.i1)
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STATISTICAL SUMMARY NF STUDENT INVOLVEMENT BY GRADE LEVEL

_ Table 21

Part A Grants

© Y .. _STUDENT INVOLVEMENT
GRADE LEVEL Number [ No. Graduated | No.Requiring -
- Participated | From Program | Additional Help:
. | Preschos1-k 1,181 ol 416+(35422) {710 (607 1Ly — |
1-+3 6,723 2,627 (39.07) | 3,665 (54.51) | . 4
b -6 5,297 2,230 (42.10) 2f§2§ﬂ1§9;63)-3' o
7 -9 2,116 1,088 (51.42) | 796 (37.62) - |.-2:
TOTAL 15,436 | 6,407 (41.50) |7,859 (50.90) |.1,17¢
| Table 22 » |
Part B Grants o S
. | STUDENT . INVOLVEMENT ‘ T
GRADE LEVEL Number. ‘ No. Graduated No. Requiring | No. Left Progra
: Participated From Program | Additional Help For- Other :Reaso
Preschool-K 482 265 (54.98) 164 (34.02) 53 (]
1-3 221 57 (25.79) | 134 (60.63) |
4-6 99 8 ( 8:08) | 85 (85.86)
7~-9 374 169 (45.19) | 187 "(50.00)
10 - 12 .98 55 (56.12) 25 (25.51) "
TOTAL 1,274 554 (43:49) 595 (46.70) |
_ Table 23
Part ‘A. & B Grants
T STUDENT INVOLVEMENT . i
GRADE LEVEL Number No. Graduated No. Requiring No. Left Progr
Participated From Program | Additional Help '
‘Preschool-K 1,663 .. | 681.(40.95) | 874 (52.55)
R 6,944 2,684~ (38.65) |'3,799.(54.71) 461 ( 6.64)
4 -6 5,396 2,238 (41.48) | 2,714 (50.30) | 444 ( 8.23),
7-9 2,490 1,257 (50.48) 983 (39.48) 250 (10.04)
10 - 12 . 217 101 (46.54) . 84 (38.71) 32 (14.75)
TOTAL 16,710 6,961 (41.65) |8,454 (50.59) 1,295 (7.7

 42;3uU7¢;;w4f3;uQ;$;




STATISTICAL SUMMARY OF STUDENT INVOLVEMENT BY FUNDING SOURCE

Table 24

 STUDENT INVOLVEMENT

lNumber

No. Left for

L L

26

. | No. Graduated | No. Requiring -
FUNDING SOURCE Participated From Program Additional Help | Other Reasons
- | ; ‘ - '
Part A Programs 15,356 6,377 (41.53) 7,813 (50.88) 1,166 (7.59)
Part B Programs 1,274 544 (43,49) ] 595 (46-70) 125:t9.81)t
“I' TOTAL 16,630 6,931 .(41.68) | - 8,408 (50.56) 1,291 (7.76) -
1
Q
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PERSONNEL

Each local school district was requested to provide information

cohcerningwfull'andwpart—time'peréonnel paid with Title I fuh&s~ﬁgwm” i

well as from other sources. Other sources included monies contrib-

uted by the local school district, by State agencies, or by other

sources of Fedaral funds.

Personnel working in conjunction with Title I programs fall

within three general categories: administrative,‘inétfuctional, and

supportive. Information pertaining to this aspectpof'the Title I

program will first be presented indiﬁidually by éategory, followed

by an overall summation.

A brief discﬁssion of volunteer involvement

will also be included.

A, égy;nistrative Personnel

As will be noted in Tables 25, 26, and 27 which follow, the

majority of administrative personnel were hired on a part-time basis

under Part A grants. Specific activities included program adminis-

tration as well as clerical and bookkeeping duties.

B. Instructional:Personnel

As was tﬂe case with administrative personnel, the majority of

, instructional staff members were hired on a part-time basis under

Part A grants. As can be seen in Tables 28, 29, and 30; the majority

s

of full-time instructidgal personnel were aides, closely followed by

teachers. More specifically, 56.987 of all full-time staff members

were aides, 56.93% in Part A programs.and 57.147% in Part B programs.

Corresponding figures for teachers are: overall - 43,01%7; Part A _'

programs - 43.05%; and Part B prbgrams - 42.86%.

27
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A similar pattern emerged after exgmining part-time instructional
pefsonnel, althcugh in this case, thé percentages of teachers and aides
are more clqsely matched. Overail, 49.467% of all part-time instructional
personnel-were-teachers, 49.10 were aides, and the remaining 1;44%~Were
librarians or library aides. Withianart A programs, 51.06% of all
part-time instfuéﬁiénal personnel were aides, 47.23% were teachers, and
1.70% were library staff meﬁbers. Corresponding figures for Part B
programs Qere: 61.90% ~ teachers and 38.10% - aides. Across both pro-
grams as well as types of employment, the.overwhelming majority of
teachers worked in the reading area. In Part B programs, in which a

. - ' o
compensatory early childhood education priority has been set.by the

State.Title I office,.approximately‘two—thirds of-all teachers were
<employed in projects of this type. An additional 30% of all teachers

were employed to work with children with learning disabilities.

~C. Supportive Per sonnel

Overall, relafively few supportive personnel were hired under
Title I grants. Within this category, guidance counselors, school
nurses, and social workers were the most frequently filled positions.
As can be seen by comparing Tables 31 and 32, the majority of sﬁpportive
staff members were hired on a part-time basis under Part A grants.
ﬁ; éuﬁmg;y

Table 34 presents a summary of Title I peréonnel broken down by
activity assignment and‘funding source. With respect to activity
assignment, 85.26% of all persons hired were instructional personnela
8.48% - supportive staff, and 6.26% - administrative personnel.
As would be expected,'é7.36% of these staff members were hired_using
Title Ivfudds. All other funding sources accounted for the remaining

12.64%. : 28.4




SUMMARY OF PERSONNEL BY TITLE 1 ADMINISTRATIVE ACTIVITY ASSIGNMENT §

Table 25

Part A Programs

20. ;

FULL TiwmE STAFF MEMBERS

LESS THAN FULL TIME STAFF MEMBERS

ACTIVITY = 0 : -

AS§ICN;§NT Mo. taid FRrom | No.' Paid From | Nz Pald From EﬂzaPaiﬁ"ETE.EaidjErom ;
e ' Title T Fumds | Other Sourzas | ALl Sowsres | Fregm T-iDther Hources | .

Adnimistrator/ . | T o L
Direcma t 1 20 7.25 3.93 g
l I, o : -~ R
i Cleric=l z 0 14 4.35 I5 0
r o han —— a .
' Bookkeeper 0 0 22 480 | J11
} oty =2 :

TOTAL z 1 56 165014 #..39

- Table 26

Part B Programs

1

e ety

FULL TIME STAFF MEMBERS

LESS THAN FULL TIME STAFF ‘MEMBERS

ACTIVITY 7. Taid From |No. Pald From | No. Paid From| FTE Paild |FIE Paid From ||
ASSTIGNMENT . : L

__ . | Title I Funds | Other Sources All Sources | From T-1|0ther Sources
Administrator/ o :
Director 1 0] 4 .90 .10
Clerical 0 0 1 0 .05 '
Bookkeeper | 0 0 1 0 .05
TOTAL 1 0 6 .90 .20

Table 27

Part A and B Programs

AUTIVITY

FULL TIME STAFF MEMBERS

LESS THAN FULL TIME STAFF MEMBERS

No. Paid TFrom

FIE Paid

FTE Paid From

G TGNMENT Ne. Paid From | No. Paid From | :
ASSTGNME Title I Funds | Other Sources All Sources ]| From T-1 Other “Sources |+
" Administrator/ : -
Director 1 1 24 8.85 4.03 :
Clerical 2 0 15 4.15 40
Bookkeeper 0 0 23 4.80 .16
TOTAL 3 1 62 17.80 4.59

29




SUMMARY OF PERSONNEL BY TI%LE I fMSTRUTTIONAL ACTIVITY ASSIGNMENT
' o
“rabl: 28 7
- Lapr’ &l _ |
Peret £ “¥ogrzs L
L ACT IVITY FULL TINC STAF  X1@@wrs, LESS THAN FULL TIME 5ifTF MEMBERS
" ASSTIGNMENT No. Paid From| N-. ‘j4  Frro: | No. Paid From | FTE Pai@iiiTE Paid From :
‘ ) ’ Title | Funds | OF jea Souie, oo All Sources From T-I'Other Sources r
;Instructional T -
Aide 86 vy ‘ 120 63.57 ¢ 7.95
, Librarian 0 ) 2 .90 0
-Library Aide 0 g ya .90 0 -1 3
. Teacher E
Language Dev. 2 I 4 3.10 0
Learning Dis. - o ' 35 5.03 9.44
- Mathematics 4 7 2.20 .65 : i
" Physical Ed. 0 ¢ 1 .20 0 :
_Preschool & K 2 Y 3 1.25 0 !
" Reading 51 47 42.18 2.30 [
_ Speech 2 9 14 .65 ' 4.93
' TOTAL 151 1a 1 235 119.98 25.27 l
Table 23 :
Part B Proguvams ‘ '
ACTIVITY FULL TIME STAFF MEMBERS LESS THAN FULL TIME STAFF MEMBERS k
:ASSIFVHFNT No. Paid From| No. Paid Frwm [No. P=id From | FTE Paid|FTE Paid From
T Title 1 Funds | Other Somromes All Sources | From T-I|Other Sources
Instructional : - :
~Aide 16 0 16 6.16 . .40
fLibrarian 0 , "0 . 0" 0 0
1Library Aide 0 ' 0 . 0 0 0
 Teacher
  Language Dev. 0 0 ? "0 0 - 0 ]
.~ Learning Dis. '2 © » 4 | 2.53 0 i
, . f
~ Mathematics 2 0 2 0 1,500 .
.- Physical Ed. 0 @ 0 0 0 F
“Preschool & K 7 Y] 4 .2.55 0
_ Reading 1 0 1 | 3.3 .50
|/ Speech 0 el 5 2.20 .10
t 28 0 42 6. 74 2.50
30
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SUMMARY OF PERSONNEL BY TITLE I INSTRUCTIONAL ACTIVITY ASSIGNMENT

Table 30

Part A & B Granzs

FULL TIME STAFF MEMBERS

LESS THAN FULL TIME STA:: MEMBERS

Aggcl;&gr No, Paid From| No. Paid From | No. Paid From | FTE Paid|{"1E Paid Frxom
- Title I Funds | Other Sources All Sources From T~I QEEﬁE-EEEEEEEL
Instructional i
Aide 102 0 136 69.73 2.35
| vibrarian 0 0" 2 .90 0.
Library Aide 0 0 2 :90 i
Teacher
Language Dev. 2 .0 4 3.10 @
Learning Dis. 6 0 . 39 7.56 9.44
Mathematics 6 2 9 2,20 | 245
Physical Ed. 0 0 1 ©.20 0o
Prgschool & K 9 7 3.80 0
Reading 52 58 | 45,48 2.80
Speech 2 9 19 2.85 5.03
TOTAL 179 16 277 136.72 27.77

o

i
]
A
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‘SUMMARY

Table 31

Part A Grants

OF PERSONEZL BY YITLE 1 ‘SUPPORTINER ACTIVITY ASHEIGNMENT

"FULL TIME STAFF MEMBERS

| LESS Ti:AN FULL TIME STAFF MEMBERS

L s e

g,

ACTIVITY - = - _
AggléN;ENT . ¥e, Parid From | No. Paid From ‘0. Pald From | FTE Paid|FTE Baic:From
Tizle..l Funds:} Other Sources A1l Souwrxes | From T-1}Othexr Saosirces
Clinical i . " .
Psychologist - -7 1 .05 I
Guidance . g B
Counselor - - 2.25 .=
Health Aide . -— 2 1.40 ——
Nurse's Aide 2 2 1 .50 —_—
School Nurse 3 - 8 5...20 2D
School
Psychologist - -~ 1 .20 —
' Social Worker 6 _— 4 2.20 40
TOTAL I8 2 25 l11.80 1.80
Table 32 '
Part B Grants ' .
ACTIVITY FULL.TIME STAFF.MEMﬁERS -LESS THAN FULL TIME sg%gr QEMQE&&
- No. Paid From| No. Paid From | No. Paid From | FTE Paid|FTE Bt FErom
ASSIGNMENT - .
Title I Funds | Other Sources All Sources | From T—I1|Othex  Somsces
Clinical =
Psychologist —_— —_— R — ——
- Guidance
Counselor 2 - . - X0
4 Health Aide — - — - ——
"\_riurse"s Aide _— - - — -
§pﬁ%ﬁl Nurse - - 1 - .05
/bChOOl
{ Psychologist - - - - _—
Ssziai;Worker — - —_ - —
| TorAL 2 - e - A5 0
” Table 33 o
. Part A & B Grants ‘
ACTIVITY FULL TIME STAFF MEMBEES LESS THAN FULL TIME STAFYF MEMBERS. ,
ASSIGNMENT ' No. Paid From:| No..Paizt From || No. Paid From | FTE Paid|FETE Padd Fxrom:
: R Title I. Funds'| Other Stmrces ¥ All Souxces From T-T}Other iSources:
CIinical ; . .
Psychologist —_ - I .05 —
Guidance i) i
Counselor & — ; o 2,25 | 130
. i . N
+ | Health Aide 1 — ] z 1.40 | —
:, Nurse s Aide z 2 B 1 .50 —
~—{-School Nurse 5 - 9 $5.20 .25
S |TsThoor _ ' :
Psychologist —— - 1 . .20 _—
| 8einl Horker 6 -~ 4 2.20 40
O roraL 20 2 27 11.80 1.95
ER[C— ,

IToxt Provided by ERI




Table J¢

24,

SUM®ARY OF TERSONEEL BY TITLE I ACTHVIIY and FUNDING SOURCE

SOUECE OF TUNDING
TYPE OF ACTIVIT™ Part A Grants _Fart B Grants TOTAL

o Tizle Ef0ther Sources| Titl€ I]other ‘Sources |Title I]Other Sources
‘Admini¥strative REERE 0L 5.39 1.20 .20 20.80 5.59
Instrmctional 270.98 |  41.27 4574 2.50 315.72 43.77
Suppoztive 22,80 I 3.80 200 .15 31.80 3.95
TOTAL . JITLEE ' 50.46 48 o 2.85 368.32 53.31

*Extries represent sam

for part-time persommel.

Table 35

wf Full-time personm==1 and

SUMMARY OF VOLUNTEER PARTICIPATION

full-time equivalents

SQURCE OF "NUMBER OF FULL TIME
TITLE I FURIIZHG "VOLUNTZZES EQUIVALENT (FTE)
Part A Graxmxf 263 82.57
Part ¥ Goamr . 23 N 10.92.

TOI=EL 33& 93.49
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v. EARE'NTAL INVOLVEZENT

The recent amendments to ESEA Title I contained in P.L. 93-380
includ~-d provisions for: strengthening tize r=quirements of Parent
Advisory Councils at tha local schcol district level. In response to
these provisions, the State Title - office formulated a set of guide-
lines which wer= distributed to all Vermemt school districts. The
purpose of these guidelines was to provid: direction and suggest:lsnns
to the local edmcational agencies on me=ting the rewvised regulattops..

Deslpite-these efforts, the Parent fiﬁfmiso:r}; Councils met with
varying degrees .of success. While some Zistricts described thedr
Councils as being a praductive group actively involwed in the:improve-
ﬁlent of educational programs for—the dismdvantaged, ather districts
mentioned passive or limited partiripatiem at poorly attenided meetings.
The State Title I st=ff is very mmch aware of the érohlems: facad by
local school admimistrators in -attefpting to meet the parent advisamy
council requirements, and willingly r=spond to requests Zor assist=mce
in fulfilling this-aspect of <he Title I program.

One section of the=ss=luetion report-requested each superwvisary

district to provideinformacdm:zitout -the: composition and invalvement

of its Parent Advisory Council as well :@srthe. extent and effectiweness

of administrative efforts. to persuade all eligible Title I paremtss-to
become active members oE:the :Council. An estimate of the total cost of
Parent Advisory Coencil activities paid with Title T funds was =Iscw:

requested. A totad of 5% @lstricts provided this Hoformation. . Despite

documentation imfir=timg wthat an honest==ffart:had been :nlla'de.‘mﬁv;estab'l:ksh

a Parent Advbisoryfouncﬂ;, one ;additiomzl dEstrict ‘stated that—its-efforts

had been unsuccessful.
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A Council Composition

Thé 53 districts reported a total Council membersirip of 884 in&ividﬁgls:’
The majority of Council represemntatives were parentis of Title I chilldrem,
followed by public school personmnel, a collective gromp of varying repre~ .
sentation labeled "éther", aﬁd private school personpel. )

A closer examination of the "other' group revealed the following
breakdown of its composition (Numbexs in parentheses inditéte the -occur~
rence of this cateéory): _parénts of mon~Title I stufeemts (8); school e e e
board members (6); representatives Irom community agemcies (3); representa-
tives from other Title I programs (7); Title I nurses (2);'and admiuistrators '
(2). Each of the remaining categories were mentioned once: central office
personnel, citizens projébtAcqordinath,vspacial edytation pezsqnhEEy»teachers;'
‘speech aide, superintendent, bookkemper, elementary coordinator, sacisl
welfare ‘worker, clinical psychdlogi projﬁctwﬁirectaz,“andznnmﬁnnf:y Teaders.

A mumerical breakdowm of Council cowpositian sgms:ars dn T=ki= %6 b=low:

Table 3E&

‘SUMMARY OF PARENT ADVISORY COUNCIL CEER0STTION

Membership Category ‘Numberr Tncludsd i  Percent of Tatal
il e
Parents of Title I Children 3L N "715382
Pablic School Personnel 90 ‘ 2L..69%
Private School Personnel : I3 P LATE
Other L &) ! 5\66%-
. : e
TOTAL : 884 | 100005
it

e Xous
3!»}'




B. Council Involvement

Eachiloeal school district was asked to.descrihe thevextent‘and
impact ofi'Parent Advisory Council involvement in the needa'assessment,'
_the planning, the operation, and the evaluation of the.Title I program.‘
On the basis of the information provided, an indication of the Councils
involvement in various types-of activities can be determined however,
the impact:of Council involvement cannot be speeifically assessed._

With respect to involvement, Tahle 37 preSentsla'nunerieai breakf
down of Council activities;, |

Table 37-

SUMMARY OF PARENT ADVISORY COUNCii INVOLVEMENT

N
li.ACTIVITY NUMBER OF COUNCILS INVOLVED
o Planning : 27%
‘Operation 21
Evaluation : : iSf
‘Needs Assessment ‘ 8
Non—involvement. S .‘5 _

*Al11 .numbers represent a duplicate count

«

Nonéinvolvement indicates a willingnessdof»Couneil-members to hear,f
about the Titie i program, butmalreluctanee-tofpiay ;"mafé’acéibé;roleﬂ‘
In addition to the four'activities inciuded in_Tahle 37,.which‘were
coumon to.a number of:Parent Advisory‘Councils;-several‘additional
activities vere nentioned' dissemination of program infornation, set~‘
‘ting priorities, making program suggestions, on-site visits to projects,

'shaping plans for the future involvement of the Council, and’ special

'projects such*as the-collation of needs,assessment data.
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As mentioned previously, no assessment can be made of the specific

impact of Council involvement on the Title I programs. Generally, how~

ever, both the amount of participation as well as the degree of active.
involvement appear to enhance Council effectiveness. 0f these two

_ factors, the degree of active involvement appears to bemost influential.

- C. ParentVRecruitment

J Each ‘district was asked to describe the extent.and effectiveness
of administrative efforts to persuade all eligible Title 1 parents to
become active members of -the Parent Advisory Council. After an initial -
~ review of the information provided,.several commonly used recruitment
methods were identified. Table 38 provides a summary of these methods
with a corresponding rating of their: effectiveness. The numbers con~ ,
tained in each cell. indicate the number -of Councils using a given
.recruitment method with the 1ndicated degree of effectiveness.

Table 38

SUMMARY OF ADMINISTRATIVE METHODS OF
RECRUITMENT FOR PARENT ADVISORY COUNCILS

RECRUTTMENT METHODS : ~
‘ PAC Members
EGREE OF ' - :
ggD g' Letter to| Personal ‘Informational | Recruiting
+FECTIVENESS -
: Media Parents .| Contact Meeting Other Parents
-| Very Effective 1 A S
Moderately '
Effective . 3 8 ' 5
Not £ffective | .. L 1
Effectiveness
Not Mentioned 1 4 1
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As can be noted in Table 38, letters to parents and personal contact
were the ‘most frequently used as well as effective recruitment methods.

The presence of the superintendent at all PAC meetings was identified by

‘one district as an important factor in their effective recruiting effort.

D. Cost of Parent Advisory Council Activities

| Each district was asked to provide an estimate of the total cost of -
Parent Advisory Council activities paid with Title I fumnds. ‘A summary of
this information appears in Table 39. The most apparent observation which

can be made is the.large number of districts in which no funds were ex- .

pended to support council activities. A total of 13 districts expended

funds, 10 from Part. A grants, the remaining 3 from both Part A and B grants.

A wide range of cost_was report d, with the . smallest _expenditure_being

$13.00 and the largest, $300.00. In terms of average estimated costs,
Part A grant recipients indicated an average_expenditnre of $1Q6.3l,
Part. B grant recipients an average of $131.67, with the combined average
being $118 99, Corresponding figures for total estimated costs are:
Part A grants - $l 382.07; Part B grants - $395. 00, and overall total -
$1,770.07.

Funds were experded to‘support a variety of activities which can
be‘subsgmed under two general categories. One category included ex-
penditures incidental to the operation of the advisory council. Typical
activities included secretarial services and duplication of Title I.materials.

The second category included expenditures which were made to support a

more effective parent advisory council._ More specifically, when financial

problems may have been a barrier to effective participation, ezpenditures
were made to help low income members of the adviSory_council meet~the in-
cidental costs of serving on the council.. Such expenditures included

reimbursement for travel expendes and baby-sitting services. Additional
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expenditures related to increased council effectiveness included in-

service training and informationaZrmaterials.

Two specific activities‘a;e'ﬁeserving of qucial'ment%on. One

-

school district spent $2,014.75 to produce a coldr £ilm designed,to'

orient Parent Advisory Council members to the Title I program in that

district. The Advisory Council iIm-another distriét, working along with

‘an outside consultant, comgiizted a meeds assessment of the total (K-8)

school population. The Coumcil determinéd needs by analyzing statistics

gained from surveys and by wisiting all existing Titlg I programs in the

3

distric¢t. On the basis of =he findings, the Council met with district

administrators to discuss programs designed to meet the identified needs

atd " to establish priotities Ior their inclusion into the éxisting program.

Table 39

SUMMARY OF TOTAL ESTIMATED COSTS OF TITLE I SERVICES
FOR PARENT ADVISORY COUMCIL ACTIVITIES PAID WITH ESEA TITLE I FUNDS

‘Number of Programs Expending Estimated Cost

Estimatad Costs

Part- A Erant:

Part B Grant

Total No. for
Estimated Cost

EXPENDING NO FUNDS

$349 — 300 2 1 3
299 - 250 0 0. 0-

249 - 200 1 0 1

199 - 150 0 0 0

149 ~ 100 2 0 2
.99 — 50 4 1 5

49 - 1 4 1 5
EPENDING FONDS * 13 3 16+
NUMBER 40} 33 73

*Duplicatéd Count
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VI. STUDENT PERFORMANCE

L ]

All school districts were requested to report standardized test

.results for reading, math, and learning disabilities programs in mean

grade equivalent scores. The State Title I.office.recognizes the
ﬁroblems inherent in the use of these scores and is fully awa;e‘thate
summarizing these scores across different testing instruments furteer
compounds the problems. Howevef, the grade equivalent scoree were
used only as a means of obtaining a very general statewide picture of
student performance. It should also be noted that measures of student
performance for those districts using the PreseriptiVe Reading Ieventery,
a c:iterion—referenced reading program, are reported separately in
Appendix A. |

Statewide summaries of student performance by program component and
by grade level appear in Tables 40 and 41, respectively. In all cases,
entries in each cell represent the number of students achieving the
identified gain. Numbers in parentﬂesis represent corresponding per-
ceetages of students. As will be eoted,'approximate1¥h43% of all par- )
ticipants (N=3374) achieved geins“ef at leaef 1.1 months whiie taking
part in a Title I program. . éenversely, less than one percent ef all
students showed a loss iplmeen érade equivalent scores when measured by
a standardized testihglinse;ement.

Individual summaries of student performance within reading, math,

learning'disabilities,land speech programs follow. Once again, entries

i

in each cell represent the number of students achieving the identified
gain. Numbers in parenthesis represent corresponding percentages of

students.
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Table 40

SUMMARY OF STUDENT PERFORMANCE BY PROGRAM COMPONENT

PROGRAM GAINS IN MEAN GRAD.E EQUfVALENT SCORES
COMPONENT 1.5+ 1.4 - 1.1 | 1.0 - .7 6 -0 LOSSES.
Learning ' ‘ o .
Disabilities 84(12.02) 39( 5.19) | 157(14.80) | 246(29.36) 0
Math 30( 4.29) | 160(21.28) | 169(15.93) 52( 6.21) 0
Reading 585(83.69) | 553(73.54) | 735(69.27) | 540(64.44) 26(100)
TOTAL 699(20.72) | 752(22.29) | 1061(31.45) | 838(24.84) 24(.71)
Table 41 °
SUMMARY OF STUDENT PERFORMANCE BY GRADE LEVEL
(LEARNING DISABILITIES, READING, AND MATH COMPONENTS COMBINED)‘

GRADE . GAINS IN MEAN GRADE EQUIVALENT SCORES
LEVEL 1.5+ 1.4 -~ 1.1 | 1.0 = .7 6 -~ 0 LOSSES

1 12( 1.72) | 32( 4.26) 8( .75) | 134(15.99) 4(16.67)

2 65( 9.30) 98(13.03) | 265(24.98) | 164(19.57) 0

3 107(15.31) | 166(22.07) 192(18.10) | 138(16.47) 0

4 102(14.59) | 166(22.07) | 243(22.90) | 131(15.63) 2(¢ 8.33)

5 166(23.75) | 144(19.15) | 132(12.44) | 106(12.65) 0

6 70(10.01) 51( 6.78) 96( 9.05) | 39( 4.65) 0°

7 87(12.45) 91(12.10) | 43( 4.05) | 103(12.29) 18'(75.00)

8 90(12.88) 4( .53) 82( 7.73) 23( 2.74) 0
TOTAL 699(20.72) | 752(22.29) |1061(31.45) | 838(24.84) 24( .71)
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A, Reading Programs
As can be seen in Tables 42, 43, and 44, a total of 2,437 first
through eighth grade students pafticipated in reading programs. It .

should be noted, however, that this figure is lower than the actual

number of participants, since additional students were ihVolved‘in
programs which utilized the Prescriptive Reading Inventqry. »More o
detailed information concerning the PRI is presented in Appéndix A.
An overall look at bothISténdardized and.criterion;référenced"
test resﬁlts indicates that over 507 of ail'students who éarfi&ipéted
in Title I reading programs made appreciable gains during the 1974-75

school year.

SUMMARY OF STUDENT PERFORMANCE .- READING COMPONENT

Table 42
-Part A Programs .
GRADE GAINS IN MEAN GRADE EQUIVALE&T SCORES
LEVEL 1.5+ 1.4 -1.1 ] 1.0-.7 | .6-0 LOSSES
ot 8 13 7| 15 4
- 2 53 | 85 162 127 0
s L IRL C1m 08 62 | o
- 4 79 117 154 " 62 .2
3 133 83 73 .35 0
6 55 29 56 16 0
7 52 39 43 14 18
8 43 ;3; 37 5 0 &
wic 0 e 4z




Table 43

.
Ay
5

Part B Programs

SUMMARY OF STUDENT PERFORMANCE - READING COMPONENT

GAINS IN MEA& GRADE EQUIVALENT SCORES

"GRADE - ‘
LEVEL 1.5+ 1.4 ~1.1 | 1.0 - .7 6 -0 | LOSSES
! 0 7 1 8 0
2 3 2 18 7 0
3 3 24 i7 2 . 0
4 2 1 24 19 0
5 1 1 19 11 0
6 1 0 12 0 0
7 32 18 0 59 0
8 42 0 14 8 0
‘ngAL‘ 84 - 53 105 114 .0‘
(23.60) (14 89) (29. 43) (32.02)
Table 44 :
Part A & B Programs
"GRADE GAINS IN MEAN GRADE EQUIVALENT SCORES
LEVEL 1.5+ 1.4 - 1.1 1.0 - .7, 6 -0 LOSSES
1 8 20 8 113 4
2 56 87 180 134 0
"3 81 155 115 64 0
4 81 118 178 81 2
5 134 84 92 46 0
6 56 29 68 16 "o
7 84 57 43 73 18
8 85 3 51 13 0
ToTAL “W(zzggo)‘ ‘(zgigg)' ' '(33??6)’ > (.gg)
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B. Math Programs

A total of 411 students in grades one through eight participated in

remedial math programs. When examining Tables 45 46, and 47, it can be-

seen that approximmtely 46%Z of all participants achieved gains of at

least l.l months in grade equivalent scores. It will also be noted that

no losses between pre and post-testing scores were reported in any math

'programf‘ |
SUMMARY OF STUDENT PERFORMANCE ~ MATH COMPONENT
Table 45
Part A Programs
GRADE" ~ GAINS IN MEAN GRADE EQUIVALENT SCORES ‘
" LEVEL LS | 1.4.-1.1 1.0 - .7 6 -0 LOSSES
1 0 1 0 1 0
2 1 11 15 3 0
3 11 d , 23 4 0
4 10 31 33 0 0
5 0 39 4 19 0
6 8 o 10 0 0
7 0 17 0 4 0
8 0. 1 9 0 o
TOTAL ey | 3% (36386) - | 2’16 0

AN
12°
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SUMMARY OF STUDENT PERFORMANCE -~ MATH COMPONENT

Table 46

Part B Programs

GRADE GAINS IN MEAN GRADE EQUIVALENT SCORES R &
~ LEVEL 1.5+ 1.4 - 1.1 | 1.0 - .7 6.~ 0 LOSSES
1 0 10 0 0 0
2 0 0 18 3 0
3 0 0 28 4 o__'
4 0 12 1 0 0
5 0 21 o 0 0
6 0 0 6 0 0

7 0 17 0 14 0o
8 0 <0 22 0 0
TOTAL ° (38°46) 48 08) (1346) ¢
Table 47
Part A & B Programs
GRADE GAINS IN MEAN"GRADE EQUIVALENT SCORES
LEVEL 1.5+ 1.4 - 1.1 | 1.0 - .7 6 -0 LOSSES
1 0 11 0 1 0
2 1 11 33 6 0
3 11 0 51 8 0.
4 10 43 34 0 0
5 0 60 . 4 19 0
6 8 0 - 16 0 0
7 0 34  0 18 0
8 0 1 31 0 0
ToTAL (1230 | (.93 @an | azes >
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C. Learning Disabilities Programs

Learning Disabilities programs were condutted‘primarily by Consulting

Teachers. These teachers have received specialized training in the
remediation of learning disabilitiesvthrough the use qf behavioral analysié
techqiqges in conjunction with the Consulting Teacher Program at the Uﬁi-
versity 6f Vermont. Remediation is most typically in tﬁe form of ind;yf‘
idualized edﬁcational plans includiﬁg iﬁstrﬁctional objéctivas suited to

the.unidue needs of each child. Due to the nature of these plans, studeng.
progress is carefully recorded and measured oﬁ a regular basis,'and; there-  “,
fore, standardized tests are mot the sole means of studemt evaluatizm. A |
summary of student pgrformance a= indicated by standardizedl tesr results

appears in Table: 48.

SUMMARY F STUDENT PERFORMANCE - LEARNING DISABILITIES COMPONENT

Table. 48

Part A Programs

GRADE T GAINS TN MEAN GRADE EQUIVALENT SCORES
LEVEL 1.5+ 14 - 1.1 | 1.0 - .7 6 - 0 LOSSES |
. s 1 0 20 0
2 A 8 0 52 24 0
i' 3 .15 11 . 26 66 0

4 11 5 31 50 0

D 32 0 36 41 0

6 6 22 12 .23 0
| 7 3 | 0 0 12 I &
8 5 | o0 0 0 0

TOTAL (15.97) (7.41) (235?3;5) | (421.'?7) °

%A1l Learning Disabilities programs were funded under Part A Grants




D. . Speech Programs . ' ) . .

All Title I speech programs are conducted with technical assistance )

from the Speech Consultant vho i a member of the Special Education Div-
ision, State Department of Education. Each school district having a
speech program is required to complete a comprehensive report form at.

the end of each school year. Although one section of~ the form.requests-'
standardized test results, the -manner: in which these results were to be

raported waS“nor*specified. -Therefﬂme:-student performanceuwas-reportedv‘;ﬁfﬁ

in a variety:cfisways including pereentiles, percentages; -and raw scores.ff;;:ﬁ

Since the conwersion of these varioms forms of results into aisingle

comon:indir=tor of achievement was.unfeasible, student performance in

speech:programs,,. :of necessity, will be reported in a different:manner.
Table. 20, innluded under the section of this report entitled

Student: Participation (see page 15), also provides data regarding student

performance. It will be noted that approximately 484 of,all students who o

participated in speech programs were permanently dismissed. Permanent .
dismissal in most cases, requires total correction of the identified
problem area(s). An additional 43/ of participating students will require

continued help. The remaining 9% of participants left the speech program

for reasons other than dismissal.

wrer b
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VII. IN-SERVICE TRAINING

Several different pieces of information werehrequeétéd concerning
" in-service training: a description of the.:in-service tréining activi;ies
which had been incluaed.in the project, antindication of‘thosetadtivities
dn which the'project.staff'would:participate if offered, and the tbfai
cestimated cost of in-service education for Title I.staff paid with 'Titlé I f

#unds. Each of these points will be discussedlbriefly.

s

A. In-service Training Included-in Projects

While specific in-service training activities Qere sui;ed‘tolindiVidual
program needs, sevefﬂl general‘typés»of activities were fairly commanvacross
all projects. More.specificallyg,workSﬁops, méegings, training ﬁrovided.by
subject area specialisfs, and coursework were frequently ideﬁtifiéd.iﬁ—
service activities. Unfortunately, a'subétantial‘number‘of schodl'aiﬁtricts ’
did not inélude.inférmatioﬁ about the in—sg;vice training which had been

included in their projects:.

B. Estimated Costs of In—servicé Education
| Over half of :the 54 school districts receiving Title I funds expended
-‘monies "for in—sefvice,edﬁcation;‘ The majority of these training,aéﬁivities
were included in programs fuaded by Paft A graﬁps.
Overall, an average of $952.§4 was spent within Title I programs for
in-service éducation. Corresp;nding figures for Part A and Part B projects

~ -were $1;306.95 and $598.93,'réspectively;
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SUMMARY OF REQUESTS: FOR INSERVICE TRAINING

'Table 49

TYPE OF IN—SERVICEITRAINING REQUESTED

bl 8L B
—— o 8 g § ' Ilo 'E?ﬁ ~'§L§i§)w 1
TYPE 38 3 wl A _ o ol ,-3 — 0.]10..¢f 4 5
A o 2l ®| §l.%® g 28 SE TR 90 Ble 173
~ PROGRAM * o¥ Al 8| ® g ale ol ol -8 o]l b B
: ' v v gl ola-ala &l o e [l jag) SRR NS Y o | SR I
oyl @ qmmuvurirgjmoumuohu@ug il ot
—! old dyvo ol mjo o oM Ofu. gl AR el Wil B
o3 ElapBalaslzel | ShEEiBEEsE, 53]
G ]| nholz<ddrn ol bl Al Ak o|loidb Al g olEe
‘HConsulting Teacher/ ' » : R T K R R K ﬁz e
Learning Disabilities|26 }21 |19 |28 {27 |21 30 {I5.:]27 {28.]28 |24 |32 426 | 9 [|10°
- Early .Childhood » o g - N
Education 20 |25 {14 }27.{24 |15 {23114 25 |14 |28 |25 |24 J28 . 9 3
"-Guidance and . a : . 1 o
-d<! 5] 2 11211 0 2lol 1l 1]1}o0fxyg2]0 2

wlwlolselslals|ele]la|nn|7alr]2]o

Home-School - : : —1— —1 T
Coordinator gl 1§ 55351212 sl riaef24]a|l 3]

2| sfolals|alela]sa]a]a]|3]afrnfofe

47 | 88 |49 | 76 |8x |72 |119{35 |104fwen |63 |75 froz {20

7QSpeech, Language

an] Hearing nl sl 2l 4lale]l sl ollas]3]s5]2 115

" Other 25 |12 {10 {18 |13 | 9 |ar | 7 |14 jaw:|22 |28

" TOTAL 188 166 [L09 [L72 148" 133|212 | 82 |186:|122/|164 |166 [183{190 |40 67 |

. *Summer Programs Not Included

1. Other Programs: ' ' 2. Other Inservice Training Requested:

Aid For .the Disadvantaged ] Diagnostic, Prescriptive &Remedlation Teach
Big Brother/Big Sister . o Individualization Training for Teacheta o
Dropout Prevention ) Learning Disabilities

Helping Teacher Program Management by Objectives

One Room Schoolhouse Materials for Slow Learners

Kidpower Motivation of Uninterested Learners
Language Arts & Enrichment . Organization of Volunteers -

Library Programs Parent Advisory Council 4

Psychological Consultations Remedial Reading

Physical Ed. for Handicapped Speech & Language Training
Resource Room .
Socilal Worker

- Tutorial ) o ' b
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‘These funds were distributed among 60 local school districts and served a
. total of 2,906 children.

the largest in'the anount,of‘$2,70l.00.

VIII.

ESEA TITLE I ~ PART C PROGRAMS

jawards appears in Table 50.

A total state allocation of $29 070. 00 was received’ for Part c grants.:lff

The smallest grant was- in the amount of $62 0o,

‘A breakdown of.specific grantb' ‘

Table 50 :
SUMMARY OF PART C GRANT AWARDS
o No. of - Districts ‘Percent_ofl‘
Amount of Grant Receiving Grant Total
$  0- 499 45 . 75.00%
500: - 999 8 13.33%
1000 = 1499 3 5:00% |
1500 ~ 1999 3 . 5.00%.
« | 2000 ~ 2499 - - i
2500 - 2999 1 0 1.67%
" TOTAL 60, 1100.00%

The majority of these funds was spent on materials for use in ‘the

existing Title I programs.

special project personnelu

The remainder was used for the salaries of

"Each district was also asked to estimate the impact'of‘Part o

monies on the education of the children served.
of the districts responses.
the number of districts’ using ‘the Part C funds for a given purpose with

~the identified level of impact.

Table 5l_is a summary

The number contained in.each cell indicate




As can be noted in this table, the consensusbdf the districts was

that the Part C funds had éonsidqrable impact on the educaticn of the

children served.
Table 51

SUMMARY OF THE EDUCATIONAL IMPACT OF PART C FUNDS

USE OF FUNDS , ~ -
: ' : Speech & , ‘| Special
Level of Reading . Math Language | Health '~ |Project '
Lwpact Materials | Materials |Materials | Materials |Personnel
" Significant R : ‘ R P
“Impact o 12 ' 8 g 12 1 , 2
'Mpderate _
Tupact "6 : 12 7 - -
Little .
Impact - - - - ' -
No ‘ _
" Impact - - o= - -
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IX. RECOMMENDATIONS

Following a summary of program results ‘and impact on student par-
ﬂlclpants, staff members were asked to give recommendations for future
actions. Table 52 presents a summary of these recommendations.;'

While most of the recommendations included in Table 52 are- self—

explanatory, two may need additional clarification.‘ Within the continu—-‘v
ation and expansion recommendation, expansion took several different“
kforms: including a larger number of children in the program, lengthening
the time of participation, conducting the program in a larger physical
space working w1th the parents of children receiving services, and [
coordinating the program with relatad school services. |
Programmatic changes is the second recommendation requiring further
.. explanation. Once again,'a'variety of changes were subsumed under this B
category: rearranging schedules, decreasing the number ofyparticipants

and focusing instead on a specific group of children, shifting the location

in which services were provided, providing more carry-over and follow—up,

restructuring the use of volunteers, and modifying reports of student ,

-

achievement by including progress reports to parents.

-

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

Table 52 -

SUMMARY OF RECOMMENDATIONS;BY PROGRAM ,f[,

_'RECOMMENDATIONS .

Early Childhood

Léarning Dis.

~ -PROGRAM-
Cons. Teacher/

Counseling

‘[ Home—School

| Education

Coordinator
Lanugage -

fMéiﬁ;.f - ' f';

KN
&P
oy
+
3
4

_antinuationvin
Present’  Eorm

17 TCuidance/

~ s
:'§4 SJ
o

s

Continuation -

|-and Expansion .

e
=
=

;i_Extenaanogram‘

into’School System

Include new
Program- Services

APiogrammatI
Changes ‘

Increase in
"Staff Time

Increase in »
‘Number- of Staff

Provide In-service -
Training -

ncrease Parental
Involvement

Increase Individual
'Attention’ to ‘Student

Modif?‘Procedures in.

Dealing with Children

Change in Program
Emphasis ‘

Modify Evalﬁation/ﬁ
Assessment Methods

Additional -
Funding-

Discontinue

‘Program

| ToTAL

~J

NONE ' INCLUDED

A )

8

12 112

22

TOTAL

*Other includes:,

. Motor Coordination

L e

- Dropout Prevention,.Physibai Educétion,qu
Resource Room, Tutor Programs, and

fsPﬁegh“QJV‘ﬁ7:;Et3jf

|Readtng”




X. APPENDIX

EVALUATION REPORT ON READING PROJECTS
USING THE
‘PRESCRIPTIVE READING INVENTORY

1974 - 1975
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*DEPARTMENT OF EDUCATION
Division of Federal Programs

COMPENSATORY EDUCATION HWTLEIESEA)“

April 1976

f :
PROGRAM OVERVIEW -

et o rn A e b S | AR D

o i e s e b e e e

EVALUATION ACTIVITIES IN VERMONT'S ESEA TITLE I
READING PROJECTS USING CRITERION REFERENCED. TESTING

The present trend in education is to focus on maximizing the potential
of the individual student. This trend has created new requirements for methods
of determining the needs of individual students, and individualized imnstruction
to meet those needs. ‘ ' ' '

The criterion-refererced test was developed to help meet these requirements.
Rather than comparing a student's performance with that of a national reference
group in a broad subject area, a criterion-referenced test evaluates a student's
mastery or non-mastery of explicit educational objectives, stated in behavioral
terms, which are consistent. with the teacher's program of instructiom. Thus, a
criterion-referenced test provides an inventory of skills which a student can
perform in a given subject area, like reading. ’

. The Prescriptive'Reading inventory (PRI) is such a criterion-referenced
test, which was administered in September, 1974 and May, 1975, to nearly 5,000
students in Vermont's Title I reading programs.

The Prescriptive Reading Inventory, published by CTB/McGraw-Hill, is a .
criterion-referenced diagnostic-prescriptive reading test. The PRI is untimed”
and takes approximately three hours to pre-test and two hours to post-test.
Considering the amount of time necessary to administer an.individual diagnostic.
reading test, the PRI is efficient; generates relevant information; and provides
organized means of record-keeping. The turn-around time for scoring of tests
is approximately seventeen working days. Student's performance is measuved in
terms of objectives mastered or not mastered. ~'Student growth is a comparison
of pre and post-test results. :

Ninety objectives are tested at four levels. Each.level contains 34-42
objectives with between 123-162 test items. . The objectives are commerctally .
grouped into six categories, but Vermont has regrouped them into the four areas
of Phonetic.Analysis, Structural Analysis, Vocabulary, and Comprehension. Also
in Vermont, each district had the opportunity to prioritize the objectives, by
grade levels from a heavy degree of instructional emphasis to little or no emphasis.
District results are compiled only on those objectives receiving heavy to moderate

emphasis. : o 5 "7

(more)



The levels of the PRI are: S School Year

: , 1974-75. o
Test Level Skill Level e, 1975-76 1973-74.
Red Book 1.5~2.5 most frequently used at Grade(s) 2 2-3
Green Roak 2.0-3.5 " " " " 3-4 4

* Blue Book 3.0-4.5 " " " : " ' 5—6FZ' 5
Orange Book 4.0-6.5 " oo " | 7-8 6-7-8

Tests results are recorded in terms of individual, small ‘group, or wholie
class instruction. The main components are:

i st B i O 3 gt e -

A, 'Individual Diagnostic Map - Indicates obJectives tested mastery or
non-mastery of each objective.

B. Prescription - Objectives coded to reading series being used; references
are coded at grade level, below grade level, and above grade level. How-
ever, these prescriptions in no way limit the teacher to that specific
reading 'series. Once the skill is diagnosed, any materials and techniques
can effectively be used to teach that skill.

C. Objective Mastery Report.~ All students in a group are listed as well as-
all objectives. . Mastery, non-mastery, or review needed is recorded for
each student and each objective. '

D. Group and District Summary - Percentages of mastery by group, grade level,
building, and district. —

E. Interim Tests - Short tests available to check each obJective after it has
been taught.

F. State Summary - Total student performance by obJectives on matched name
basis submitted to State for analysis and’ reporting.

Other components to this program are availabla to accompaiiy the PRI's.
Please refer to the single sheet ilisting of components aid prices published

by CTB/McGraw—Hill

.Staff development for this project was .carried out in cooperation with the
Title I State Consultants and with representatives from .CTB/McGraw~Hill, Intro- -
ductory and follow~up workshops, newsletters, and evaluation questionnaire were
all available to participants. Also, one fitate level member was assigned on a
part-time basis as a resource person to aid¢ in the conduct of the program. The
importance of staff development activities with follow-up supportive-technical
assistance cannot be ouverstated as a key to the success of an effort of ,this type.

The information provided in these materials will simply give you an overview
of the program piloted by Vermont. For more detailed information, please contact
Gerard A. Asselin, Chief, Compensatory Education, Department of Education, State
Office Building, Montpelier, Vermont. We will attempt to answer any specific
questions that you may have regarding our procedures.
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WHY USE CRITERION-REFERENCED TESTING?.

~The decision to use a criterion-referenced test in Title I funded.

. o . __.__,_m”,:,;.__,.,..-...._...,;,. .
reading programs was due in great measure to the following reasons:

* The approach gives the project director an opportunity to
integrate the PROJECT EVALUATION into the project operation
so as to have an on-going assessment of student. performance.
This information can be used for changes in student activities
thus enhancing project success. :

* A criterion-referenced test measures absolute gain rather
than relative gain on a grade equivalency scale or on -a
percentile rank.

* The test results ayre not influenced by -

~the rate of work of each 1earner
~the learner's ability-or lack of-to cope with
formalized testing materials and sessions.

* The -test results are directly affected by.—

~the teachers' commitment to work toward the objectives
~the removal from the learner the threat of grade
equlvalency scores. -

* The teachers, parents, and learners can plan.in advance
the goals they want to attain.

* Students can see how well their present level of .achievement
compares with their past performance. Every report reflects
a measure of competency in some specifically identified in-
structional unit.

* The outcome evaluation is directly affected By'-

..~how well the needs of the children were assessed .
-~how closely teachers followed their pre-planned
instructional strategies.

* Thus -

-evaluation becomes more precise
-planning more ‘in line with student needs
-staff development better focused on the
skills necessary to promote student growth ...~
-technical assistance directly related to problem areas.
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PART I

”d”Tﬂé first set‘of documents in this evaluation report contains
the results of student performance on reading objectives rated by
Vermiont educators as essential to.the mastery of reading skills;

The data shows the comparative growth of children participatlng
in supplementary reading projects funded under ESEA Title I with the
growth of ch11dren judged to be average and above average readers.

The rating of objectives was achieved through a Délphi process
involving regular classroom teachers, remedial reading teachers, andm
higher education professionals in the field of reading.

' The "average" and "above average" students were enrolled in
five school districts not participarting in Federa11y~funded supple-
nentary reading programs.

" The students' reading levels were determined.by the classroom

teachers on the basis of standardized test scores and teacher judgment.

None of the "average/above—ayerage" students received supplementary
reading instruction.
Initially, an attempt was made to establish a comparable grouo

to the Title I participants, however, a close_examination of this

group at the end of the project revealed that many of the children had‘bi

been given extra help in reading elther through locally funded staff

members or through the use of volunteer assistants. Thus, it was ‘not .

possible to have a group of children with a comparable range of read-

ing levels as children who received remediai reading in schools using -

the Prescriptive Reading Inventory.
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16,

17.

24,

ESSENTIAL OBJECTIVES FOR SECOND GRADEﬁS

The following 17 objectives vere rated by Vermont educators as the most important of the 34 obJectives
in the Prescriptive Reading Inventory (CTB/McGraw-Hill) RED LEVEL. The PRI objectives were gleaned From.
reading prograns used with over 85% of the students in the countr: country.

OBJECTIVES

Matching same vowel sound
Matching long and short vowel sounds

Consonant Substitutions: Inltlal Blends

game endings, choose correct

initial consonant blend (pin, spin)

Consonant Substitution: Initial & Final
(Substitute initial or fina! consonant
blend to make new word)

Consonant Substitution: Final Blends
same two initial letters, choose
correct final consonant blend

(rest, .rent)’

Identify singular and plural words .

Word endings ed, s, ing
(choose correct word in a sentence)

Identify tompoundsv

39,

4,

42,
57.

58,

59,
61,

68.

These objectives were considered essential at second grade to become competent readers and were
taught for mastery to students functioning in the 1.5 to 2.3 grade level range,

Match synonyms

¥atch sentence with picture

j (positive and negative sentences)

Choose correct word for sentence
by use of context clue

Sequencé of Events
(first, last)

Identify setting of story

Regall of story detail
(what, where, how many)

mmihaﬁsww"
(title for story)

‘Feelings of a character at a particular

time or throughout a story




8.

10.
12,

14,

17..

26,

RSSENTTAL -OBJECTIVES FOR THIRD GRADERS

r

,

The following 17 objectives were rated by Vermont educators as the most important of the 41 objectives
in the Prescriptive Reading Inventory (CTB/McGraw-Hill) GREEN LEVEL. The PRI objectiVes were gleaned fron
veading programs used with over 85% of the students in the country,

These objectives were consldered essential at third grade to become competent readers and were taught
for mastery to students functioning in the 2.0 to 3.5 grade level range. '

oIS

Matching same vowel

Matching same consonant sound
Consonant Subsﬁltutlon
(Substitute initial or final

consonant to make a new word)

Rhyning parts of words - grow rhynes

- with grew, so, ete.

Identify silent vowels
Match r-controlled vowel sound

Match word parts with samé vowel sound -
(aw, er, ow)

Word endings ed, s, ing
(choose correct ending for word)

Identify correct word or base word
“which requires spelling change

(citdes - city, eit, citle), o

Initlal & Final h

51,

58

. 59,
62,

63,

84,

67,

. 68,

48.

Sequencé of Events
(first, last)

Identify setting of story

Recall of story detail
(what, why) -

Recognize cause and effect
(why, what happened)

Draw inferences about what has been read
(support statement)

Choose logical conglusibn
(why did a person do such and such)

Main idea of story
(title for story)

Feelings of a character at a -
particular time or throughout a story

Choose correct meaning of word from
context clues (He wrote the play.)




ESSENTIAL OBJECTIVES FOR FOURTH CRADERS

The following 15 objectives were ratad by Vermont educators as the most important of the 42 objectives
in the Prescriptive Reading Inventory (CTB/McGraw-Hill) BLUE LEVEL., The PRI obJectives were gleaned from
 reading programs used with over 85/ of the students in the country. .

These objecttves‘were considered essential at fourth grade to becone competent readers and were taught
for mastery to students functining in the 3.0 to 4.5 grade level range,

o owErmes  -.
l&MMmMMﬁdeMW@; ‘ _ Jtmmunmmmﬂ
(10, aw, oo) s - (how, when)
1, Match word.parts with same vouéi somd 60, Recell of story by'part

| ”"""oi:fmldentify true statements about story
15, Phonetic Parts: Blending '

(Blend two parts to make one word) “‘GLMmmm&Mﬂm'

, (because ‘what happened)
32, Tdentify prefix or suffix in affixed word

| 63. Draw inferences about what has been read
43, Choose appropriate word for sentemce - - (why do you think)

2. Select correct synonym for a vord , 6. Choose logical conclusion

(it probably was)
57, Sequence of Events S :

(MMMEWMnmeWMt@mmd 67, Maln idea of story
in relation to other events) . (vhat 1s story mostly about)

© 38, Tdentify setting of story o | . : | E -

T




13.

14,

15,

33

52,

53ll

59,

62,

63,

ESSENTIAI OBJECTIVES FOR FIFTH AND SIXTH GRADERS

The following 15 objectives were rated by Vernont educators as the most important of the 38 objectives
In the Prescriptive Reading Inventory (CTB/McGraw-Hill) ORANGE LEVEL. The PRI objectives were gleaned from
reading programs used with over 857 of the students in the country,

These objectives were considered essential at fifth grade to become competent readers and were taught
for mastery to students functioning in the 4,0 to 6.5 grade level,

~ Match sound of digraphs, dipthongs

(ou, ea, oo)

Match word parts with same vowel sounds

(shun, aw, ow)

Phonetic Parts: Blending .
(Blend two parts to make one word)

Add correct affix to word
Select correct synonym for a word

Select correct antonym for a word
Sequence of Events
(Indfcate vhen an event happened
In relation to other events)

Recall of story detail
(vecall of specific story detail)

Recognize cause and effect
* (because, why)

Draw i;mferences about what has been read

(how information suggests what)

OBJECTIVES

64,

63,

67,

Choose logical conclusion
(the age of the person may have been)

Identify clues which lead to a conclusion

Main idea of story
(what is passage mainly about)

The above 15 objectives and the following 5 were
considered essential at sixth grade to become
competent readers and vere taught for mastery to -
students functioning in the 4.0 to 6.5 grade

level range:

3,
46,

48,
49,

66.

Select correct definition of affixed word '

Choose most suitable word for sentence
using context clue

Choose correct meaning of word from
context clues (He wrote the play.)

Match words in isolation with their meaning

Predict future action based upon content
of reading material l o
o

0
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PART I1I

In February of 1976, CTB/McGraw-Hill was able ;; produce
normative data from the administration of the Prescriptive Reading
Inventory. |

The grade equivales ., we ontile séores, and achiove~

ment developmental scale scores were derived from the california

" Achievement Test-1970 edition after extensive field testing revealed

;hat theé;drrelation on the performance of children between the PRI
énd the éATTa70'matched - in fact was better = than the correlation
between t%o forms of the CAT '70.

In an attempt to preserve as ﬁuch as possible the integrity
of the criterion-referenced testing approach, normative data will
not be used to regort indi -fdual student nor group performance,
This data is useful in satdsfying Federal auditors that children
éelectéd for Title I services are eligible for those servic;é and ir
Eﬁénlﬁifiéi"years of this pilot project“tO"satisfyjcpitics that.
children who show growth in mastery of reading objectiveé'will also

perform well on a normative based test.
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CONCLUSIONS BASED ON PRI RESULTS

Y

There is a positive relationship between the performance‘levels‘
of "average" and "above average" readers and the objectives
rated essential to reading mastery even though the identifica-
tion of capable readers and the rating of objectives were

Children in Title I reading projects in the lower elementary
grades make greater gains in closing the gap wirh average
readers than do children served in the upper elementary grades.

Children in Title I reading projects in the upper grades achieved

‘measurable ‘growth in reading mastery even though these children .

were: the ones ‘most difficult to tresach. . , -

-3
-

The pre-test of children in upper grades (6- 8) showed better
performance on word attack objectives than:on comprehension
objectives.

The post-test of children in the upper grades (6-8) did not
indiicate appreciably-more growth on the word attack objectives
than on the comprehension objectives even though a great deal
of emphasis:was given by teachers:to word attack objectives.

Children in Title I reading projects have shown mastery in some
comprehension :skills often considered either:too difficult or
inappropriate for children performing below -grade level (e.g.,
imagery, reality/fantasy, motive/cause)

Students have a great deal of difficulty mastering objectives
necessary for ‘good performance in content-areas such as social
studies.and science (e.g., recognition """ of cause and effect,
recognition of the main idea of a passage).

\
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RECOMMENDATIONS

The data collected from the PRI and the general support given‘the
criterion-referenced testing program suggest that:

1. The State continues to exert its leadership and efforts
in support of the criterion-referenced testing approach
to assessing competency levels in its reading programs.

2. The emphasis for use of resources in compensatory educa-
tion reading projects continues to be at the elementary
level. s

3. The State explores workable procedures for assessing
student competencies at the pre-reading lTevel using a
criterion=referenced testing format. : .

. ~%. Local schoolvdiétricts be ‘encouraged to develop viable.
reading programs for children with reading deficits in-
grades 6-9.

5. 'The State continues its efforts.at gathering information -
on the performance of. various groups of students on the.
reading objectives in the PRI test.in order to have the:
data base which will enable administrators to make ap-
propriate :decisions on project goals, activities and

assessment.

6. The State increases its efforts toward improving the
efficiency and promptness of the computer scoring -
service and take steps to assure that such reports get

__to .the teachers in the projects. ' -

E T I T (LR TN TR DO LR CRETRR TR Yt

7. The local schoal districts be encouraged to examine N
carefully student performance on each of the objectives
as a means of setting more accurate priorities in sub-
sequent: dinstructional programs.

‘8 Teachers in the content field be made aware of the
strengths and weaknesses of students' reading skills
through-a. closer coordination with. the district reading ’
specialists.

9. The State éxploresfSimilar assessment approaches in other
cognitive'instructimnal1activitiew,such as mathematics.
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PRESCRIPTIVE READING INVENTORY (PRI)

: LIST OF OBJECTIVES

The_ Prescriptive Reading Inventory is a
. criterion-tefezenced test that evaluates the

- mastery or.mon-mastery of a set of explicit .

and comprenessive terminal objexitives can
define a curriculum. A criterionafferenced

test is construczed from a-list ‘ofterminal

~ objectivessstated in béhavioral terms. Every . objecti.ves.and,,.thus.can-':’méasureaﬂ&e:extent' R R
' ltemmﬁiﬁ"‘ ‘test”is directly -associated with- - to ~which -the:dbjectives of the. mrr,iéulum_‘,,_;, R P
one of these objectives. o ' . have been met. . ST e

- An:educational  :objective ;.. defiges - an- Analysis of .a list_of objectives -will show'
~~iftended omtcome of ‘instruction:-Inibehav- - .. that they..are. ranked:in'a contibuum rang-~ .}
joral erms, it describes:the specificways in- ing from simple. to complex skills. "After ™ |
‘which the behavior of students is'expected . objectives - are organized,” some- selection -
~ to be changed by instruction in the class- ‘must be made to ‘'meet testing.constraints. .
' room. It #entifies the behavior act, defines. - The selection of objectives to be measured:
the condi#ions urider which the behavior is - by the test depends-ipon: (1) ‘the ‘appro- -
‘to occur, #nd often-describes the standard  priate level of . specificity; (2). the position
T SE Rgcépamble” performance: A -criterion-. ...of .the ‘behavior: in the skills-co ntinuum for
referencedl test provides an invenitory of ° the age or grade level to be: tested; (3) the
" observableistudent behavior. - : ;M,degree~;to;which~;the‘behavior‘is‘zimplicitvin-
R o e others; (4) the constraints imposed by ‘the’
... .-The"preparation of an inventory .involves test’s length; and (5) ‘the nature -of: the
. developing/ the objectives. at a llevel of.  populationto be tasted. ER ey [
. 'specificit ~that is  diagnostically -meaning-: - - RN _.,;A,__,,,,w_.,/f”?’f o N
_ ‘;-fulil_-flf_hé":qﬁje'CtiVes'-m).ist]béérelevantn,tot_he * The .PRI is  constructed upon a set of
" curriculum and” amenable o “testing.. In - 'behaviorally-stated “objectives ‘most’ widely.
‘considering ‘he level -of :specificity, a dis- = ‘used in‘the curriculum throughout: the -
,‘t‘i_x}ét_,iép}mustfl‘)@'made;betweeh’proc,ess_{and  nation for .Grades 1.5:— 6. The: list “of -
* " terminal " objectives. /A process:. objective . .objectives: in_ reading was .developeditby:a -
:describés . the " specific _-activity ‘<through . . staff’ of: reading specialists :who analyzed
 which a student learns. A terminal objec- " , _ ! ‘
" tive describes the behavior the student.will: . A list "of . 1248 behaviors ‘for reading:and . . -
' be"able’ to ‘display. after ‘mstruction. ‘The,’ related . ‘study . skills resulted::from ‘the: . -
'Proéeﬁ-‘bbjectiveé-?are'thet*bhfticulafic'laSS- !" “analysis. 1t was: reviewed ‘and studied:for - . -
room:activities. that lead to mastery of the. 'viability -as a description of ‘the reading ..
terminal objectives. A" set.of well-defined ' process.. To avoid tests - of unmanageable .

five" of the'leading: basal reading:programs.. .




length for Grades 1.5 ~ 6 and provide flexi-
bility across’grades, behaviors were selected

“cations:”

grade level

proposed test levels

(3) differed markedly in the processes
involved but fell into the same terminal
category

+

(4) appeared as preprimer and primer
behaviors in all programs at those levels

The following types of behaviors were_
omitted from the PRI """

R (1) not measurable in a paper-and-pencnl
AN test e

.4‘_
\

for testmg that had the followrng quahfr-

(1) introduced in a minimum of three of
the analyzed reading programs at any =

(2) appeared in a minimum of three pro-w}'_
grams across a pair of grades in the

(2) involved in study skills at the upperf
‘grades and can be appropriately tested: o
with a. Ianguage arts 1nventory e

(3) subsumed by, or 1mp11c1t rn another
' behavnor

(4) considered in the realm of language
arts .above ‘the decoding. stage such as
those grammar and punctuation .skills
that are not intrinsic “to readmg in,

« context :

Using these criteria -and the results of an
item tryout and validity study, 90 béhav-
iors were selected for inclusion in the four
levels of the test. Because some of these are
tested in successlve levels, a total of 155
measured behaviors appear - in ‘the four
levels of PRI. Each of these behav.ors is.
measured by an average of three to four.
test items. There are a total of 586 1tems in
the four levels of PRI ’

CTB/McGraw-Hill

Published by C’I‘B/McGraww-l—lnll Del Monte Research Park, Monterey, California 93940. Copyright'© 1972 by McGraw-Hill; In
‘All Rights Reserved: Printsdl: in the U.S.A. No part of this publication may be raproduced, stored in a. retrievals system. [e
transmitted, in any form:or by any means, electromc mechanical, photocopying,:recording, or otherwne, without the P
rwntten permlssnon of the: pubhsher
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LIST OF OBJECTIVES

OBJECTIVE

Recognition of Sound and Symbol ~

1. The student will distinguish between unlike vowel sounds and
demonstrate recognition of like vowel sounds by matchingoral
-words with printed words, printed words with printed words, or

_ the same vowel and discriminate among them by choosing the
word with the same vomeel sound asa glven prmted word

4

'2 The student wxll 1dent1fy the letters representxng a consonant

- letters with’ plctures containing that sound; by recognizing the

J letters that represent that sound in oral words; or by 1dent1fy1ng
- ‘the pnnted word which:contains that oral sound.

3. The student will demonstrate recognition of like vowel sounds and
will distinguish between' unlike vowel sounds by matching oral
words with printed words.

Phonic Analysis

4. The student will employ consonant substitution to select the
correct word to complete a sentence, when given a ‘word with a
‘'single consonant and several words which are identical except that

‘ they begm with a consomant blend.-

. 'B. 'The student will ‘employ- consonant substitution in choosmg from
‘given a printed‘ word.

."~The student will employ :consonant substitution to complete a

" sentence by identifyinggthe correct word from among words that

_are 1dent1cal except for:the final consonant.

7. The student will demonstrate recogmtxon of syllables by identify-
- “ing the number of syllables in oral or printed words.

8. The student wrll demanstrate recognition of the sounds of word

; ...parts in_identifying-rhyming-wordsT—"

- recognition of silent letters:.

117

~printed words with pictures; or will identify the variant sounds of |

~ sound (single corisonants, blends, and digraphs) by matching the

" specified initial or final consonants to make a new word when

QI ‘The student will 1dent1fy the:silérit’ letters™ within  words to show

v
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OBJECTIVE

N

. The student will identify s11ent vowels within. words to show
f_jrecognition of silent vowels

. 'The student Will identify variant voWel sounds by indicating the
wozrds that contain the same y sound. :

. The student w111 identify variant vowel. sounds by 1ndicating the '
words that contain the same r-controlled vowel sound

'.;-The student w111 discnminate between vanant vowel sounds —‘ea,:'

The student will demonstrate recognition of the vai'iant phonetic_:.f

poded Biaded Bhndosink SR A S b Ay Siihad Boch

‘words w1th the same sound as the part

. The' student ‘Wlll blend phonetic parts to build new words by .
Joining together the underlined parts of two wo_rds.

.Structural Analysis

16. The student will make use of inflected word forms in choosin‘g,, :
- designated forms of words (singular or plural), or in’ matching 7
singular or plural words with- pictures. ‘

17. The student will make use of affixes and inflected word forms in
employing in sentences words to which endings . (ed, s, ing) have
been added, or in'identifying an affix that makes sense when added

' to a word in a phrase. or sentence.

18: The student will identify a correct. possessive form, as used in a
: phrase from among the given singular, plural, smgular possessive,
and plural possessive forms of the same word

. The student will demonstrate recognition of the positive, compara-
- tive, and superlative forms of adjectives in selecting the correct
form (all provided) of the same adJective ‘

. The student w1ll identify the meaning of prepositions and preposi-

tional phrases 'in choosing phrases to complete sentences or- inw-
; matching sentences With pictures

" pronoun to complete a sentence, or by substituting the correct

sounds of word parts by . identifying words With the same vowel:;._,.'.

:'..,‘The student w111 make use of pronouns by choosing the correct,‘ X

A | B'|C

. pronoun for a noun in a sentence.

ERI!
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_ Red Green Blue Orange
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. ‘ .
n 22, The student will make use of pronouns by identifying the referent X X
“  of a certain pronoun or by identifying a sentence containing ’
.. incorrect pronoun usage.

. The student will make use of contractions and contracted posses- X X
sives in selecting contractions for word palrs matching contrac-
tions with them, or in supplying the~ tontracted form of a given
verb phrase, :

. The student will demonstrate recognition of compounds fby X
_identifying compound words.

. The student will identify words that are compounds or will selecta - ’ X.
r---jwordfto' complete a compound. S .

. The student will employ the mechanics of word structure involving X

endings that .require spelling changes by identifying the root or

" " base word, or by identifying the word with the ending correctly
added.

. The student will demonstrate tense usage in selecting the correct: |- X o e
verb to complete a sentence in a given tense (e.g., What is happen-
ing now? What has already happened?). S

. When given the forms of an irregular verb, the student will X
demonstrate subject-verb. agreement in selecting the correct form
of the verb to complete a certain sentence.

. The student .will build sentences in combining subjects and X
- predicates. ‘

. The student will build sentences in selectxng the appropnate phrase . X
" to complete an 1ncomplete sentence.

. The student will demonstrate recognition of the kind of informa- ) . X
~ tion in sentence parts by indicating whether certaxn phrases in
. sentences tell when, where, how, what kind, or why.

32.: The student will’ demonstrate‘ recogmtlon of affixes and endings by - X
.- identifying prefixes and suffixes in an affixed or suffixed word.

. The student will use affixes to build words by adding the correct | X | X
- affix-to-a-word-so- that it-will-"completea sentence or phrase o
. The student will 1dent1fy the relationship of roots and afflxes by X - X X

selecting correct definitions for certain affixed words.

. The" student will select the definition of the affix in an affixed | X
word.

-




OBJECTIVE . LEVEL

Ratl Graan B|u6‘ O"‘n b.
< A . , B ...... ‘_ v N .

36. The student will employ punctuation in identifying correct usage _
of commas in general punctuation, or in using commas to set off an i
ad]ectlval phrase phrases in a series, or words in a series. ~

37 The student wxll employ punctuatlon in selecting a sentence that ‘ o X oK
requires an exclamation point. :
Translat.on

38 The student will match like or unlike entities by pa1r1ng words with._ | X ..|.
their definitions. : . S P R

i_‘““ ~~39~The" student will- match hke or unhke ent1t1es by palrlng words w1th ' 1. X ‘
- their synonyms.

40. The student will match like or unllke entities by pamng words w1th X
their antonyms. o

41. The student will match like or unlike entltles by palrlng both X
" negative'and’ posltlve sentences with pictures.. .. e '

42. The student will demonstrate ability to use context to co'mplete- X
sentences by..choosing the only appropriate word from' among
several unrelated in mmnlng -

43. The student will make use of context in choosing the appropriate .| X
homonym from a pair to complete an incomplete sentence.

-44‘.' The student will ~demonstrate -recognition: of sentence sense by X
matching questions and printed answers or’by identifying nonsense -
sentences when presented with them .

45 The student will make use of context to select from words related - o X

in meanlng the word that will complete a sentence appropnately ‘ SRR

46. The student will make use of context to select from among ' ) X
posslble words. the most-suitable-or-precise--word- to ‘complete~a
sentence

47. The student will define phrases in sentence: context by associating X
1nd1cated phrases in sentences with given definitions.

48. The student will emplo y context to demonstrate recogmtlon of X X
. word meaning by 1dent1fy1ng the -correct definition of a word ‘ :
~“indicated in a sentence. * !

49. The student will define words in isolation by matchlng certain X. 10X,
words w1th their definitions.

4 : . +

ERIC
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OBJECTIVE

. The student will employ context to define multi-meaning words by .
-~ comparing certai_n_ggpjfncgs containing such words with defini-
‘tions, or by selecting a séftence from.a.pair.of sentences cohtaining

e
———

the word to match a given definition.
. ! g \

50

. : T T
.. The student will demonstrate recognition of the relation of multi-

meaning: words to synonyms by selecting from a group of words
the synonym for a multi-meaning word used in a sentence.

. The student will show i'ecogniti_'on of synonyms by selecting the
synonym for a certain word. ’

. The student will show recognition of antonyms by selecting the
antonym for a certain/word. - '

v

. The student will spﬁw rqcbgﬁ'i’fi"c')—n“ of homonyms by selecting the
correct homonym .com a pair to complete a sentence, or by

ing the correct. homonym as used in a sentence.

. The kstuden‘t will %demonspr‘apg recognition of homographs and

" heteronyms by chiposing the corréct homograph-from-two-given

“phonetic transcriptions (e.g., wind, wind).

. The student will demonstrate recognition of homographs and
heteronyms by selecting the correct heteronym for a sentence from
two that have been divided and accented (e.g., des’ ert, de sert').

Literal Comprehension

57. The student will demonstrate recall of.sequence of events in
~ ‘written material by indicating the specific part of a story in which
-~ an ‘event. or action occurred (e.g., “‘first part’’ or “last part’); by
‘indicating when an event happened in relation to other_events; or
by selecting the correct arrangement of a series of events. '

The studéht‘will demonstré't.'é'xjecognitlion of setting in reading‘
“matter by identifying the setting of a paragraph, a story, or a part

~inastory.

. The student will demonstrate recall of story, detail by’ selecting
- from among possible facts — actiéns,‘ﬂplace*s', names, -descriptive
. words —the one that occufred in the story, or by completing
‘sentences that list part of the detail. ' ’

B

X :k"rvhe“s{uqieﬁiif'W'iIl"ré‘i;éll story details in naming the story or story
. part in which certain events occurred. '

.

" ofa st ory; or by~ah§weri"rig"qil_éEt_ibhmsgébl@t-th‘eteffeCt‘ of the setting~ = |
- ...‘. ”,"~ E ,' Mo, -

A

X

X
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OBJECTIVE

about the story.

Interpretlve Comprehensuon

‘cause and ‘effect 3 y

L 62 'I‘he student will demonstrate recogmtxon

e --groups of causes and effects or by 1dent1fymg the effect of a grven
L actlon :

-

63 The student w111 demonstrate perceptron of mference by 1dent1fy-‘,
ing the correct inference that can be drawn’ from readmg material -

,,,.\

”hces~to~be-drawn

. 'The student will recall story detalls in 1dent1fymg true stat(-ments

1dent1fy1ng the cause of a given effect in 'astory, by: matchmg'_'

. or by answerlng quﬂstlons about’ the materlal that requlre mfer- g

Ay

Red Green Blue"Orange‘
. 'B

C | D

readmg material by 1dent1fy1ng or supp1y1ng the loglcal concluslon

questlons that requlre conclus1ons to be drawn

conclusron

LAy

future action or events based upon the content of reading material.

- 67. The student will demonstrate recognition of the main idea of a

passage or story by selecting the most appropriate title; by choos-

- ing the word, phrase, or sentence that tells the main idea; or by’

~ identifying the theme, moral. (lesson), or best summary statement
for a g1.ven selection. AR

“describing the feelmgs of a character at a partlcular tlme or
throughout a story. .. e e e :

69 The student will employ character analysis in mdlcatlng or descnb-
- ing the reason for or Just1f1catlon of a stc\ry character s actlon

70 ‘The student w1ll demonstrate the ab111ty to descnbe an‘d'analyze
* . characters by- selectmg or 1dent1fy1ng character names,.manner of
speech spec1f1c descnptlve words;".or. descnptlve ‘sentences, or by

‘traits and att1tudes

descnptlve words and phrases by ldentlfylng descnptlve words and

phate descnptlve Word fora person or th1ng

Aruitoxt provided by Eic:

64— 'I‘he student wrll demonstrate the ab111ty to’ form conclus1ons from

or choosing the best of several conclusions,. ‘or by answermg CE :
65. The student will 1dent1fy the c1ues in readlng matenal that lead to a

66. The student will draw inferences in anticipatmg 'or predicting .

68. .V.The student will employ character analys-s in 1dent1fymg or

_answering* questlons about_or choosmg descnptlons of character

71 The- student w111 demonstrate the ab111ty to recogmze and def1ne

phrases . from" among ‘given' ones or by’ choo 'ng the most appro- :




12,
73,
74,

5,

OBJECTIVE

The student will demonstrate perception of sensory imagery by
choosing the most intense or appropriate imagery for a given sense;
by indicating the sense to which certain sensory images appeal; or
by selecting the example of sensory imagery that answers a given
guestion or completes a given sentence.

The student will recognize and employ idioms and figurative
language as elements of style by selecting or supplying parallel
flgures appropriate sentence completions, or literal definitions.

The student will recognize the purpose of figurative language by
defining examples, distinguishing between literal and flguratwe use
of words, supplying examples, or identifying its purpose.

The student will demonstrate the ability to recognize and define

similes by locating a simile in reading material and choosing its

meaning or identifying its referent; by choosing the sentence

m—iugontaining.a.simile;~-by-thoosing a simile to define a phrase; or by

~—6—Phe-student~wil~demonstrate~the~ability“to*recognize amd-define -

11.

78.

identifying a simile. .
.

metaphors by selecting the definition of a metaphor; by complet-
ing a certain sentence with a metaphor; or by identifying a
metaphor. .

The student will show perception of mood by identifying the story
elements that set the mood; by identifying in a story the point at
which there is a mood change; or by choosing the mood that
describes a story or a part of the story. '

The student will demonstrate recognition of the period or time
plan. of reading material by using whatever facts or clues are given
to determine the period or time span of the material, part of the
material, or a specified event.

RRPR—

"~ Critical Comprehension

80,

81

When given a problem, the student will demonstrate the ability to
make judgments by selecting the best solution from those given.

“The student will demonstrate recognition of the literary form of

the fable by identifying, describing, or making use of it.

The student will demonstrate recognition of the literary form of
the satire by identifying or describing it, identifying the techniques
involved and their effect, or by differentiating it from similar
forms.

:
g
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LEVEL
Red Green Blue Orange
A B C
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X
X
X
X
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X | X
X
X
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OBJECTIEE - ) LEVEL

: Red Green Blue Orange
. A | B £l r D

8Z. The student will demonstrate recagnitiion of the literét¢<f"5m A D 4
ke myth by #wilying or describemg 3 . imptching it witad litecs
«Xpianation ar:the events it explains: wdfintiating between.mymi

and eality, orZifferentiating it frarn = forms.

2

cer fho gtudent -will distinguish Iretwe:  antasy and .reality by X X X
-+ 1tifying real and make-believesser.t: vviin a group of sentences,
@ - identifying real and make-be! 2 ©iements in a given story.

84 'fine :udent will distinguish between fasszasy and reality in written
ows-rial by identifying elements in:astgry that could or-couldmst

3
G

g g et L e

2 true. .
85. The student will distinguish between fact and opinion by identifty- ° ; X - '
ing or defining elements in reading material that are fact or
opinion.
86. The student will demonstrate recognition of propaganda téch- | x s

niques by identifying an author’s attempt to sway the reader to a
particular point of view.

87. The student will demonstrate recognition of techniques used to ' 1oX- 1

create effects with irony or fanciful language by identifying or
- defining the technique, or its purposes and uses.
88. The student will demonstrate recognition of techniques used to " X

. create effect by identifying altered syntax or by choosing a
response to a question about altered syntax.

89. The student will demonstrate recognition of author purpose by
identifying the purpose of a given selection (e.g., to entertain, to
inform), or by identifying the techniques used by the author to
attain his purpose.

90. The student will demonstrate recognition of symbolism by _ o

. . identifying symbols; by sclecting the meaning of given symbols; or ‘
by selecting the best symbol for a certain concept, trait, ete.

PO
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