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A, and we Dave Tl conteremes telating W the varions facets of siool
Heahth education. Now we need 1oip degper i alb o thoae aind, instead of
health sdvication going it alone, we oitght to arrange Tor o imaltidisciplinaty
siidy divolving Al arcas that deal with human bealth i videt s produce
pietire oF the Jepth and breadih of Buinan needs and thie available solutions s
theth

We in bealth cducation Bave e monopoly o such effort. Neither does
tiotogy of heme econotice ot phsiology o mtaing We need o thassive
nvadtiniblion dedbat 10y cat tuds 1 identify the banwledge mew avaibalile and
weeul, ot enty fousin health cducation butto sl eachers who paspott badeal
with Biniean health protdorns Howe aant porsons i by Free, we Bane Lo gne
theni the toods with which 1o oteate sody Beedn

B buntans are 1o be free, they must be emancopated Trom theit prewnt
bondage of primitive materialeam in otdet fo release their powers of creativity
andappecctation There is absolutely noreason to belicve that we know ali there
s fr kprw ahuit human percophive of teceplive poscts. Rewatchets ate
coplinuoaly teseating new knowfedge atwt the brain and the netvous ayetem,
Whi is tor sad that new fotmis of conscionsiess will not appeat. hews relation-
shipe witkin the Buman™s holistic matute will not force o o secast vt whole
present conception ol physical, meual, and cimtional?

This process of expanding out concept ol the human is wholly within the
toundaties of that provecative definition of education that say s it is the povess
iy which sne comes into possesston of oncself and one’s powets thiouph
cafitinusiss pagticipation in the achesements of the race. Whete che in all of
el ation will st an oppottanity be bettef presented i achieae this Xpansion
ol one’s awatengw than in ot thiee ficlds of health education. physical
cducaticon, and teateaton’!

Wb it B Bows Fat - Feteliond fo sas that sut soxicty is, of at feast vaght to be,
e taed about the felation of humamty o the Biomaso of which itiva partin
e Fatio of abest 1 80 100 Victer Shaflet saggeats, in the October 1973
Smithsomian, thit killing, whether it is of people in political wars or clecinv
chaits, or of animals in the wild, can be enive 1o the human spitit. The
connervationists are telling ue that the violenee we brang fo life is counter
produstive 1o ot specier. 1 becomes daficult o speab of the coneervation of
huthan lite in rsolation fom the conservation of all living thinges, and theselore,
the health educatot is implored o cad bis ot fief view of consetvativn in the light
of both wuter and innet natuie—fof wild animals and for humanity. Theie i,
after all, only a Jim line of differcatiation between the suivival tequircments of
tutans and those of othet fotne of living things. The leswon is clear: if
huinatuty is to sufvive Tree, it had betler see to it that 18 lives in some ot of
ecological hanmony with its envitoniment.
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B oty s T ¢ Beant to s ald Hrat e o yet s charted, nor will anyone ever
chatt, e benpdapies of any of our thive Helds. We afe ot tow and will nevet
b Tinite. Eachr ol thetit involves eaperienee as une seeks to develop, sutvive,
and expand viie's egu within one’s environment. Thus, when we face the
curions bit of cducational sdministration by which we are requited (o construel
a curticulum for health instniction, we face atask that, by its very nature, has to
be repeated every year. Why! Recause one's eapetience, needs. afid interests
never remtain static. They are lways expanding into new tealims. One of the
peitrscipal comiputaions of the cducatiomal processis to Jead into ever-deepening
and widening scial and scientific sphetes. Catticulin limnits can be detet-
e ooty By the intellectual maturity of the students ivolved.

Junt Bow e ateming de v aee these Behds o health cdacation and phy sical
cducation * Limited to the comtents of any gowd high school testhook? Cit:
cutmrctibed by the circulatory glow following o good “workout’? We have, 30
far, created nrany scenatios, cach devoted to an explotation of some aspect of
humtan behavior as it selates to and helps us form a concept of human natufe.
The caeronne physiologists come up with a fragment of Lnowledge regatding
iterval thaining. The dictician tells us somcthing about vitamin € and the
conmtimen cobd. Useful infofmation, but it must nevet be forgotien that as we
ek windonm and understanding of the human being. the realities of the human
e cannot be eshansted by any of ity single projections. Any particular human
phenomenon alwass feflects @ state of being. A atudy can be Truitful only if
drefe is an aw arencss of the whole to which the fragiments can be related. Thete
in it particulan haen in eithes discoveting or leatniing about these fragmcnts of
bnew ledge concernimg the human being (thete vefy well may be samething in
cagarcite simode that predisposes to cmphy seima), but unless one has a vision of
whalenese, unless nne is predisposed to understanding wholeness, it will not be
prrsaible 10 use the Tull import of the value of fragmented khowledge.

asic, then, hans dudy of the conttibution of out S arious wiemes would be
the dervchapuent of an intelledtual visien of the whole. There shouhd be 1o
conbunon Bt cen an uidetstandiag of the whele person veras g conceplion of
e whole but (ragmented perssn. Undet these comditions, all ol the fragmented
atid entenybly unsclated contnbutions of physics and chenistry, mictobivlogy
and physiology, amd all the others could be woven into a huge tapestry
denc it g oo the natute of the huran amnd useful ty s an the ultimmate reference
fasf sisteng o in hoalth cduvation

Health education, Broadly defined. incudes more than the ifnstructional
aspects of aptogram . | cate notthat thete ate some whose vision is so provineial
that they try to Innit theit conceptof health edecation enly to thowe things that go
ait 101 @ clansionm with the usual appuntenances of teaching. That is fat too
pattom o mahe good setinve. The bloadet view uems from the simple concept
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that whatever happens tousc . educating, and i we plan goeod tings as a part of
i sehool program o imehide immanization programs, physical examinations,
heating tests, and vision screening, then those things are educativnal ay well gy
medical in their impact and thus become a pat of a bromily defined program of
health education. 1 follows that what we eall school health services und the
devetopment of a healthful school environment becoime, with the instructional
program, a wipantite progeain of school health education. No nsatter that a
variely of professional personneld is needed. That dovs not alter the fact that
when a child is imunized for smallpos, it is an educational esperience as well
ay it medical one. By the time you add up all the things that happen toa chill in
schond that may of do fase o bearing pon the child's bealth, you have a broad
program of health eduvation, Any mote tited and reateicted congeept is vo
tealisthc as o Iy abisund,

One of the promising, selaively new aspects of all thisis the gratifying rise of
tntetest in the medicine of leaming. We ate watching the expansion of medical
intetest in organized education, from the supervision of vision testing and
immunization programs and other such relatively simple processes to an ap-
proach to a thotough study of miedical problems involved in leaming, What van
medicine offer in the instance of the slow learmer? Us the Tazy enild anemic? Iy
the underachiever not erely not motivated, but is there a functional disorder
present that may be nuttitional or eadiveinological inorigin? Is there a dyslexia
of Fubctional word-blankness behind a reading disability? What are the
reutologic involvements inreading disability? Are we intetested Indiscoveting
any asthenta, autism, of hofinonal deficicncies? Do energy-absorbing fuctors,
patent rejection, insomnid, delayed sesual development, of sibling rivalry put a
dammper on leaming !

This sort of esplotation has a significant heating upot the program of
prevention, cottection, amd deselopment that we arrabge under the aegis of
health cducation. 1Uis good to soe. Let as hope that as people give thought and
attettion to the broad and gencral development of education as a whole, they
remember that the guality of leatning depemds upon the quality of the tissue
daing the leaming.

How can one be 1tie of one has no basiv in knowledge for an ability to
separate the real from the fraudulent of 1o pick to pieces the massive Nood of
advertising with which we are drenched cvery day? 1 shidder to think of the
millions of our people who ate Aot free but held within the shackles of ignorance
as they struggle with theis problems of anxiety, genetic handicaps, alletgies,
nuttitional deficiencies, marital discord, infinnities, suicidal tendencics, de:
pressions, and others and who, because they have hot cultivated an understand.
ing of these things in their school health education, become victims of the
multimillion-dollat program of quackety rampant in out soclety.
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Fhone were some of the things ti T ihoughtabout as §ried o figure ont what
the Armenian Hom Des Moies was trying o tel me. To live ina free soelety,
we Nave 1o learn centain persvnal and social skibiy, aceept cettain responsibili:
Hes., do centain things and relrath from doing vertain others, Fam convineed that
out three ficlds are potentially in the center of this endeavor. We can becone, if
we are not atready, central forces in the development of the seience of human
experience, Let's get with ity because **you teachers are the most important
people in the world!*’
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Physical Education in
Higher Education

As colleges und universities examine their places in the structure of Ametis
van ife, they emphasize their dual tole of meeting the contintous need for
broadening the individual while preparing the individual prolessionally for
useful service. To meet the first responsibility requires a complex of curriculat
and honcuricutar endeavors, participation within which is likely to entich the
seope, broaden the outlovk, and produce the *“liberally educated peron,™
Human needs for growth are not terminal, answerable once and for all by 'a
course.”* They are continuous, varied. and involve the unified nature of the
otganism. Thus, some of the espetiences within a univetsity are desighed o
impart knowledge, some emphasize its tse and interpretation, but others deal
more with the student's own life. Physical education serves this last function.
Admittedly, itdoes not operale in every respectas other ““coutses.** But, true to
ity heritage in catly Greek tradition, ity aim i 10 entich the undentanding of
students of themselves, 1o provide them with the nteans for a thoughttul
“adiministration” of their own lives, to aid them in the development of the
ability to accept themselves, toperates in i medivn of personal development,

This nrkes ot none the oss academic. ' ‘Thicre is nothing in any definition

of the terrin that wonld categorize such etfotts as ate thoughtfully expended by a
modern program of physical education as **nonacademic.”” Only if efforts in

Prepared fota discusaisn by the Acadermnic Council ol the Otk State Univenity of the relation of
physival education to gencsal educaten, Nosember 1960,
203
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e elaestcal, Taetaty, and pathematical pursuit'' ignore the student cong
pletely wend climpate ennely the hunan cpnittion in thelr waching would
physival edueation Hisetam telationahip o the Best i the aeademic workl,

Bt sty labosatories—ihe play tields, gytiiasia, and pools—are not lubotd-
tories where bridges are planned or formalas tested. Nor do we seek in therti
pew stains ot Bagteria or new spectral phenomena. They are laboratories where
chanes s human pessonality take place, where human resourees dre culti-
vated.

The avinlabtlity o the depariment-—its stalf, fucilities and program-— and its
preditable atmosphere attracts students. They mingle. They Team from each
othet 11 Heney Steele Commager, the historian, is correct when he says that
st ot edhication takes place in the association ol stidents, then the program iy
<ignificant in offering this kind of opportunity.

What v the quality and character of the experience in physical education?
The experience is developmental, not remedial, There are some who believe
that phystcal education at the college level is like remedial mathe maties—good
only for thuse wito have not had it inhigh sehoul o who need it only for some
therapeutic 1y e of Physical development. This view is largely Inaceurate. The
develypmental needy of college students are feal and continuous, They are
nranifest in all suidents, not just a few. These needs do not disuppear with age.
Tu reyove steh a program from the schedules of the vast majority of collepe
wudents would remove a part of experience cleatly needed for best develop:
tiient,

Ax J. E. Williams has suggested, it must be appreciated that every humah
espetiepee is a niagnificent misture, We may ldentify one ¢lement gs more
prominent than anothier, but we misunderstand the nature of esperience
wheneyef we tegatt any act s exclusively composed of the quality with which
we attenpt o endow it Experience icanmteraction of the whole organism with
Wy ehviconment, Ml the environment includes vther penons s well ay trgdis
o, customs, and the foval phiysical surroundings, Indeed, so clear is this fact
that medicine, juivprudence, and education have rewriiten their practices in
ordet 1 take into ageount the total situation—the individual reacting to amd
intetuctmg with atl the forces of the environment that play upon the materials of
the hysan being . Becane every experience embodies the reaction und interae-
pon ut the individual 1o and with the environmient, the espetience cannog be
putely physical of purely mental. Only the need for identification breaks
experienee into such categories as spiritual, mental, soctal, moral, inteliectyal,
ot physical. These are terms of convenience and largely withuut reality.
Althpugh commen ense tecognizes that one factor may be dominant, i Iy
never n'hu"}‘ evelisive.
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We shall keep the balunce even, if we remeniber that the physical experience
Is physical in it outwand manilestation but mental wnd emotional, socinl and
moral, i it relationships and meanings, One may not like the physical, but it
femains, petmancent and abiding, going on from gencration to genctation.

The movement experience itsell’ has emphases of its own that are not
inconsequential, It alds with the identification of self in o way that cannot be
duplicated. it is o form of nonvethal conmunication reflecting a4 nonverbal
intelligence that iy eapressive, creative, and continuously serving as i medium
for learing.

From such o siewpoint it is apparent thit both the cubt of musele und the
singular search Tor intetieetual developiment s the vnly valid outcome ol
cducation leave much ta be desired. Each viewpoint neglects the implications
of unity. The inodern spirit in physical education secks the education of the
human being through shysical activities as one aspect of the social effort for
human enlightenmient.

This recasting of the scene for physicat education tx no superficial move, but
a tendeney towand deeper growth. It holds that we need 1o aim higher than
health, than victorious teams., than strong muscles, than profuse pesspiration. it
sees physical education primarily as o way of Hving and secks to conduct ity
activitics so ay 1o set a standard that will surpass the uverage and the com.
monpliace, There i in such a view something of the loftier virtues of courage,
endurance, and steength: the natural attributes of play, imagination, joyous.
ness, and pride; and through itall, the spiritor splendid living—honest, wotthy,
and competent—so much desired by cach individual,

Physlcal education, however, stands not alone in the dilemma of speciul
disciplines, Al of education has been, and still is, confronted with the problem,
The old scholastic and Puritan doctrines that sepatated mind from body. that
held the body as essentially evil, have emphasized the conteast today between
an education for life and an education for death, Education tor life, or modem
education, and education through the physical, or modern physical education,
have mutual supports and confidences. Education for life can hardly be con.
ceived without gencrous allowance for this kind of physical education, but
physical education pointed at its own culture, at its own minor objectives,
becotmies not an education for life at all. The identity, then, of cducation for life
(modern education) and education through the physical (modern physical
education) requites understanding by educators of the aim., scope. and objecs
tives of modetn physical education and by physical educators of the objects and
concems of modern cducation. Education through the physical will be judged
even as education for life will be judged-—by the contribution it makes to fine
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living. 1t should theretore be declated tha physical education seeks to further
the purposes of madern education when it stiands for the finest kind of living.

From the proceedings uf the Twelith National Conterence Higher Vduca:
Hoi {19571 have conte many sizuifieant statetents relative to the charaeter und
purpose of general education. From Professor Mayhesw ., formetly of Michigan
State University, we quote this rather explicit description:

General  Jucation secks to achieve a number of educational values,
such iy the development of abilities to read, write, speak, Tisten, think, e
an elfective eitizen. use leisure wisely, be an effeetive fumily member,
and regulate one's life with regard for the principle of soupd mentul and
phiysical health, These goals, or very simitar ones, have come to be
aveepted by students and by most faculty meimbers throughout the coun-
try. They are also eoming to be aecepted by various imporunt lay wid
professional groups which exercise some measure ob influence over
undergraduate cutricula.

The experience @ sudent receives in physical education or health education
very cleatly contributes to s nutuber of these values in a rather substantiol way,
To use leisure wisely, to be an effective family member, amd o reguiaie one'y
life with regard for the principle of sound mental and physical health™ ure
ditectly within the vortex of departimental purposes and program.

In 1984 when Fredetie Heimberger, vicespresident for instruction and re-
wearch, the Ohio Stute University, Columbus, wrote his belief that our
bacealaureate degree should altest to the fact that its recipient has successfully
completed a course of stuly desighed with care to develop individuals of
considerable breadth of understanding, and having reasonuble contmund of
cettaln basic skills,* did he bave in inind the expeticnee one gets in physicul
cducation? Dr. Heimberger hupes the coutse of study will **nurture the stu-
dent's awareness of his possibilities for his continuing growth asa person . .
and aid in the fullest possible Jevelopiment of the student as an intelligent,
diseriminating, effective individual." From experience in physical education
come umnistakable vigns of such growth, of a maturity derived from patticipa:
tion in both health education and physical education.

Candinal Newman would describe the liberally educated person as one who
“‘has common ground with every class . who is i pleasant companion . « .
whose mind has resoutees for happiness at hame when it cannat be abroad."
From experience in physieal education can coine such understanding and such
tulent,

The 1947 President's Commission on Higher Education advises that stu-
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epts shigyld e helped fo ain “sitjafuctory emotiondd and social adjust-
Ment™ ty their world, Within ganmes ay) sports the well-educuted player can
Mantlest sueh adjustment.

Withiy, virtualiy every deseHPHOR 0F g iberully educated person or of general
Clucativg, thy physical eduetion expetience contalns i potential contribution,
The fiely of spott, the experiente in play, the world of movement are roundly
"evclnpn,cntul ang personally Clluculivo, They contain not only ingrediemts of
','\cif oW bt v the added mdvantage of heing able to provide an oppostunity
Tor studegys W practice whit they have earned clsewlhere. Experience In the
Practical gnd realistic fuboratory in huyyn relations, which a gymmasjom is,
Wfosds ipaigghts into race relations, the puture of demoeratic uction, cthical
Yelavior, g other social and biologieyt phenomena,

Dance addy anoghet ditnension to phygeal education not hithero mentioned.,
As i ay topn it contributes 1o the eyltural and creative developruent of
Mudents, essentia) ingredients in a byjgaced basic education. Dance as urt
Pussessey its own authority and its owy enlightenment, 1t is intellectuatly s
Well as physically dcvclnpmcﬂ'“'- Iis emotionally enriching. ‘The foree in ar
thut hias o do wigh beliefs, dedicatiog, and spiritual energy. that leads to
Sharpengd vitlues by which pcnlﬂc cotig 1o ki thermselves and others, surely
s an dyporgant pliace in 4 aniversity,

The cuse iy cleap, sure, and uhmistiakgple that physical education Is one fucet
OF the geperal edycation of the Mudeny,

Thete gre some who insist that eutrieular elements make unigue . ontribu.
tions. ln composition one learns W writy; in arithmetic, to figure. But surely no
Une belipyes those skills ate all one leagys From those sources, or that no other
Surees gonttibute to those skills. So it ig with physical education. The human
Organism being wisat it is. and €xperienge being such a magnificent mixture, it
N imposyible o claim unigueness for physical education.

1 Where iy an emphiasis INdiEENous o the program. itis in the development of
tiness. Some wypld call it 'Physicap fitness—a derivative sometimes of
Mustle gevelopment. Humans being agjve creatures, possessed of great vital
\ystems ypop which their welfare depends, use muscular development not
herely ¢ srength at work but becayqse muscular development is interde.
Dendent with all yther systenss: Withaye strength the organism fails,

Thete need be po upology fOr excreise. It may be unpopular with some. It
Ny represent valyes held in JoW esteem by those who believe the **body** o be
Crass ang the *mipd’* exalted: But all \ych regard for physical activity denies
the intellectual imegrity of those who hoyd the value low, They betray how little
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they know of the tiets, the trae nature of huians. Those wha would cultivate
the intellect ulone as u goal of education are victims of their own spurious
Intellectualism and heed o be brought up rather shatply against the facty ol life,

Fittiess By it state that characterizes the degree to which a person is uble 1o
tunction, 1 implics the ability of each person to live oSt effectively within his
or her potentialities. Ability to funetion depends upon the many components of
fitness. alf of which are related to each other and all mutualty dependent.
Humin development takes place only in that way. Leave one component out
and the total organism suffers,

If the physical education expetience has something to do with muscular
activity, eithet curtently of it terms of future use, then ity relation to fithess Is
clear, Without exercise, without educated wttention to all the components of
fithess, no educational program can faitly be judged cither realistic of maxi-
mally productive.

¢ .

Thisty-seven million people were boating on the fresh or salt waterways of
the naticn last summer. There were 8 million golfers, 7 million tennis players,
60 million fishernien and hunters, ‘There is a practical relation between this kind
of leisure uctivity and college physical educution. The latter should and does
provide the skills and understandings that make participation pleasutuble.
University physical education does not embrace uy ity prime responsibility the
ploisant ten ey of adolescence, 1t moves beyond those into the realm of
adult uctivity und makes an effort to supply the college sudent with opportunity
for expericnee in attractive and active leisure pursuits.

Iy o leaming teaching situation and the instructional effort is done with care

und theroughness. The leisure needs of Ametican men und women offer a clear

challenge to colleges and to the physical cducation departments within those
colleges. The needs should be met. Instruction in these arcas place the physical
education of students clearly within the orbit of their **general education.””’
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We Learn from the
Culture of People

Modem physical education can give srength to the soclul and political
culture of the day. In what do we believe? In equality among persons?

Applied to physical education, what does the concept of equality of opportu-
nity mean? 1t means that all students are entitled to a physical education
program geated to their interests and abilities, Girls should have oppottunities
equal to boys, and the atypical should have opportunities suited to their needs
and abilities. A physical education class or an athletic eventis, in o small way. a
laboratory where interracial, interreligious, intersexual, imerregional, inter-
group problems of any kind can be worked out, The solution iy not always
apparent, nor is it always easy~—but it Is always discoverable, and the opportu-
nity is always present to make the ideal a reality.

An intelligently developed physical education progrim will be a model fora
sophisticated and enlightened society that holds all persons worthy of adinira-
tion. All persons therefore will be given opportunities to prove themselves and
to seek their own potential. Help will be given to both the disadvantaged and the
advantaged so that both may have the satisfaction of achieving their potential.
Equality of opportunity does not mean equality of opportunity to achicve
mediocrity. It means the opportunity to reach one's highest excellence, The

)

Adapted from an address to 1eachers in Empotia, Kansay, March 30, 1951,
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developmient of athletie stars is one of the obligations of & goud physieal
cducation pragm. An athletic aristocracy” isevilonly if there s 16 just way
to heeome a member. As fongtas the group is Sopen’t and e be entered by
vitte oF aecomplishment, there s fittle toworry ahout, ‘The physical educator
will hutor the star, but witl refuse to alfow hinor her to motopolize the time,
mones , eqguipiiettt, and space of the physival wdieation prograt,

It i & common practice W use athleties as the “whipping boy"" of modern
education, Phere are many that complain about an overenphiasis unon athlet-
ics. What exactly do they mean? Perhups they feel that i sl gives oo much
cime awiy om stinlies™ for athleties. Or that athleties ure it nuisanee with
their anseheduted pep ratlies, eir strafting dram majors, thelr cusd tricks. OF
thes are repelled by the atrogance of Few big shletes who act asif they own
e school. Mashe they are complaining tat the athletiv progrm ety
evetything,"" aid thete is nothing leh For the othet aspeets ol education,

One point o view hotds thats long as the competitive athietic progrim
folloss socially aceeptable lines, makes no extraordinary demands upon the
whoul cilendar, and is a wholesome influence upon its participants, it is not
soveremplinized” wnd should be raised to higher levels, Perhaps no program
of physical education, including athleties, can be overemphasized until every
Doy and gitl in the sehool has the uppostunity to dearn and to be sutisfyingly
sueeesstul i sport or other recreational actisity of his of her choice, There is
surely i tendeney toward underempliasis, To apply the coneept to equality of
opportunity tully, the right of the highly skilled to his or het fullest develaptment
st be preserved against those who would deny it.

Equitity of opportunity requires it ditfering aspects of the program be of
cqual worth, 1t s populiar weakness 1o hold exeellence in some sports of
greater value than excellence in others. 11 a girl iy a good horsewoman, is she
feld 1 higher oF lower esteen thin ber clnssimate who is a good basketball
pliayer? 11 ahoy i a foothal | player and a good one, is he thus *“better™ than the
golfer of the tennis player who i actually as goud in his sport? What are the
implications behind the spurions and undemocratic distinetions between atajor
and minor sports? What gives anactivity stats? That an activity does notdraw
abig “gate’ Is o no comequence o its educativmal value, nor is itany reason
that the opportunity for status gain should not be equal. The thing that makes a
stort major o miner is the contribution that sport makes to the one who plays
. Footbatl is i major sport toa football player, hut aot to a tennis playen
fencing is o mjor sport 1o a fencer. Any other consideration to determine
importinee is unsound educatiomally amd is cither (@) a reflection of the
dumination of commereial or financial camiderations or (by an interesting form
ol snobhery in which those who play before the biggest crowds award them-
selves the biggest letters and have the biggest bunquets. In school sports all
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FOCEVs g Fovonry Foor Play iy ¢ amas - Catiig Shoney Tod alsand every theng ohe
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Through the
Looking Glass

W bowlk haogh the Biiking glame (0 aog whete We a5, A w bt e ofe i fof
Anays aBappy vivion. Wy bave gfeal viiengthe aad we shoul S emphasize them.
We alus have preat vulnerabilitics and we Ynld change ko remone them. Let
s bk 2l woime of the valneialile Pole

1 tecent yeats we have scatieted ot forces. One wondets tow whether we
tepreeent & solid ftomt with a cinigle putpose. We used 1o e the Arictican
Phiyvical Education Association; then we becare the Assaciation for Health,
Prywical Bducation. and Recreation. Now we ate the American Alliance.
There i talk of split-offs fron that. One wonders, fom . who we efe. Ate we
pevple teprosenting health chwcativh, physical educetion, fecteatin, safety
education , JHiver traming eduostion, sthletion, fitmess programn, physical tain
ing, cheerbeading, dnll teemn, womething ROTC i a wbetitie Tor, oF st
what? We sfe oot Tike the Modern Langoage Asaistion of the Amendan
Prysical Society oF the Americsn Paychistie Avcistion of the AMenosn
Avuniation of Muvic Teachors==aho wom 1o have  Chavter of rehiked posh
having 1o S0 with the basic aducstion in thar paticaler sres of imorest. Bt
whem e Pt oot # by owl OREOS, Biere dops Bot wei 10 e a4 viagle Body Ro fie
wp and amwer thowe oritice forcetully i terme of wiut we Tepreeent in the
eduestion of culdsen. We poed b comolidate our Fvoes and peal st fipmly

Thdreavad s By ol muang o8 e N Yav Gigy B, Moy bl $olu siom wid
R diom Ranaksiion, Bytd Benpery 13, Fod
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Akt ontafincdy aboat ahat e ate atd what we bebicse amd what the
seerdfaisadionn 18 that s kixady i0 Nty al edaealivi

Asveher sulnesatle spud Tres i1 1he Tt that oug dneumslaties of ressopnired
prodewaona status ate shabs 1 weems 1hat At aryhody can clam ko be a
Pl vical gdecation tea et - ate be hia o Law Jdegroe and a ghih tongue,
Nad B SHE MEats 2 putple L et i g Kelevieh dad Anting froquently 19 elick
aganies We have poople mint fuay hevinage to the Tedy flevible and whe
prate e atound e wage m ohves footarde Thete ate gawck s all et the places
HEtE afe FakeTs Promuving theit cufions Rotkins and making fay ot of the body
peautiful, We Bave dosens of eteteise buys sdvocating everything feoni stick
diilic and Batrel coutee excteises 10 the watef cufe.

\any of ueare cottuned . We vontasy endoaath means Thete ate e who

telisvy that phyarcal exeteee o the o W desideratum of phyaical
edbcation - That AT o oied iR e and BOT 3 HICANS.
Thete ate o who At une. L i s st e chattionship of the Ross

Bowlof pust aplain vietory 1 seif the end -=1he et deairable thing theie .
Wesght training to ehany hecowes merely the end of therr eperience in physical
educatson And thete afe ihove who speak the gibietich of cpoft 1of opeit’s
sabe, Wi of vouvop se witerly fadv e

A degande of s ago, v Wetnd wnng 1) insillion Juldicn is e Boody aind vame
i w iih 1he Ferhathable e hiied ihat a Laree and dabgetous petuehtage of owif
Childien wede Cenfit, When anshody ashed the guettion. “Canfit ot what ¥
ot wete dubhed sbuerine in our attitsde kand the goals of out Hational
avcenvatren Tt mbode teveng progtam chonod wime icreding things Of
contoe i thoaad that thete wete v ovple who wote it wsculatly
prepored B do what it espected of thn OF cowtoe it dhivded bfy o
smimediate AdakiBeses B Mater. Both madical sid previbological. of many
CHibdren . OF woutre 11 vHiesind e appetite of s 1 ratenay e vigutof the
phs dical ativily ot n schends. O Wenlith, Artwevers whethst the
fovlte aete woirh Uy peic we pard W wonder vhieihnd Bat v end
PR BEsting PHOERINE rorled B) Wi The 10are einiiue a Tifetinie of
AN Iy o BetRet it wan el IR, dtadive AN oy abic. Wre pradacad wwaat
tn e Bachetl, M ben 2 IloRdng Wat o s g wing that letiig
FRUAETI WA e BRI W) the Foguremment ol physiod @ducateon aml health
odogdael @ promibly S0 g wivessilics al eolioges in This country?
Woana't i intereetitg (Vi st it il e, e wadetmont 4 veappranal of cwr
flace i the educatinn] worbd end very Bl of s me hodt hae Reed feguined?
e seaideie 5 W Wtfe (b RAbARg o THS B ol Ticee fo sqlicly 4 gl
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Even though we Clatn 1o be eduvational, we have abused the havie ienct of
sducational practive - namely, tepetitinn. We ieach volleyball year after year,
Dashethall and softball year aftet vear, swinuniag to thow who alteady can
swim, Wouch Taothall to thse who alieady can play touch Toothall. In whool
afice whool an cvanunation of any goven class o year will show that the
activities performed in the physical aducation clase are the sume adtivities the
children performied lint year  And yet, in wane places, we complain of o
cromdad cutficulum? AL what pant dees the Tan of diminiahing tetuffiy oper:
#e? Avwhal point do we igmve and Ja viekenee ke good aducabonal principle
and pracrice?

We have witnessed, and in many places we have protestad, the uttet degrada:
tiont of poft. We lave scen bebiavior at bashettall gatiies among participants
and spoctatds reach a fiew low level. We have seen hardiosed violence and
admired i in many places. We have toleraid the misbehaving tesais playeror
the vheating golfer. We have, in many places, sllowed 19 g0 without protest
shatp practice and dinty play to the point where the practice o :port o its finest
cthical plane is a raiity and the anty of peaceful exisience o Lhe playTield are aot
always e, AR yat one of our greal wrengihs, which we see tisuph a
propetly eonducted sport program., is the development of the bed of humanity,
in which sport hecomes a pleacant interfude, entiching our underdanding of
cach ther, in w hich we te our Bl againu the vther pervon in an amophere
of pleasant Fivalny, and whers we give. abeve 4, 4 manifeatation of dhear-cut
and rearonable demockacy 1 action thfoup) the adrminidtration of the principle
of equality of oppoitunity.

The prototype oF <port at it Bed Mgy HOL - NN FERNIps . in the vtpinued
etfort within the sciool. We have seenit in sstrjeaindir netivity of the:luater
of the carmper of the skier, the dutdovimian e Flaeea. the one why walks
the beach of takes & pleasant Climb vp the Nimntals Smeliow, Wieh we bring
hese (iR itto an fganised vetting . we woaimo. dipeeay from the idea that
e IMpOaantpirt of panicipation is thut ofwiddee - sceaeml and griup—-shich
comes P the kind of interactinn B ietiitie: provale.

W goed 020 hote enufilerent Mo lion, 1 Crealiviy, and to
Wt patticipasen without fear of dagree fmn daue of the disgusing
overadalation o the siow, We ned w st gheradivpreminm plsed upon
fndividaslity aidi wpon the social athi the gt e v citaation,

There te s at crgellont apporaBity , It world Braoureue it o brvaging
 swronger ty)e of it lechaaliom 1o the Proscm. Surivnghs mustbe found
im our Risterty . 11 should mever be FOIMILDs Far Hie PReores we ¢all physical
@dacaron s ol piy bopeactically . I hin hows Rove o 10,000 yeary, wid # will
e bty for 10000 mwdte B0 b oty BACRIN Sise s o G0 U N R VY 8
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well v o ndual piterprise 1 hay become pew what stwan then, a part of the
Tearmang poness 1 which the viganian Becasiie feveptive (o leaming te modes
of Bohaviot that wete tamimtied thivigh patticipation i the spoits, ganes,
ard dasoes of the ages. This prness we canit desttoy . We cats only enhanoe
4 Omve we so¢ that we have alife o aducate and the meam with whichiodo .,
i we world quit 1y ¥ng o make something out of vur ganses that they are notof
trying 1o advance Theih Tor ouf oW i inive of ghory amd just try 10 maintain
thiuigh out own Wit intchigence, and il the erdetly phnvens of teaching the
givat foveons of a bhbetal cducation itsigh oot activities. perhaps we coukd
s what Presadent Hinder of Colty College wav lalking about when he said
that the pufvees of a libefal education afe to help people understand the
dilfefeter Betw et the good amd beautiful and the cheap atd <henddy . There i
defifiition etough for us. Can thete hiot be somd thtead of undetstanding
runhing through eypericiee in physival education that gucs beyutid sweat and
Victery it the deep undentanding of hunian problern? § think so.

Our problem is 1o bring to the countlews thousands of ouf students the quiet
catielactions of achievement, of acceplance, of vonfideee=10 bring to the
svefage, the dub, the gid of boy who inay ot be cutstamding. the quiat
confidence of the Mnaledge that she of be is capable of tining a goli ball or
daticing of B ling of CAHMmg of Casaeing of hamdfisg a wail.

15 1 evotution amd, perbaps, resolution in American eucation, we canmt
et slodie, 0T cam we dand biee deep i confusion. Wehave s much o give,
wos vl alehit w it whivh to give 1t We st aol ablew out bacic progtans of
recreatnrt i of hedlth edacation of of phy cical puscation b go ta wade.

Arsd oer thitenigh Whe loaking glass we see w0 My Aty ped Mkconep-
trea ol phivanal education that ahighty fivetivated and ¢ ofEpetent teacher inthe
et i 1 4R enticifig and vormpelling vppoitunity 1o dedio) theee HEOR:
Captinhe af ©aly eppoertufity Ariong therit afe e Tolbowing:

Ut buady developrmrent s an end in itwlt,

3Pt e B Bt fo st torally wisabsle t stand the vigots if éxntrenne
tanka

. That alt athloes are dissbs ot they wemlii | he athletes.

4 fhat the intetbectual mterost il phveteal educstion teahers s hwe

8 PRt coetores Anell o hiTBy, and o ot o abatdon i altet adolon:
[TELNS

f Feathe 8k okomty of Ready | minnd , and spitid TAs, A thiad Bady i fow
vy Lhe Batstii pails

I That eaeteine and phiysicul cducatuen aie the i thing .

® Phat the phiveieal BAEE o coptPRYHON ko eparieive

W Phat winmeng jo o1 iR b mokbing el

0 Tl Uiiee gave D e

10 Tha Ui guis D "-mfn
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E1. That the phyucal educater Aiows il about constructive educational
philinophy , vumeulum practiee, of adasmstiation. We willsurvive, ofcodre,
bat we will continge W wirvive more comioitably if we will dearoy thise miyths
in populat opinien
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Concepts of Administration

10 the evolimioli Of souni thought and practive there have sppeared vitripus
typey of adminisntive acivity. Society (8 constiny irying 1o create a king of
adming seanive pretice that will secure the ideals sor which it strives. Over the
centiies gredl apcialpitirros have appeared—=thusociatist, the communist, the
fawin, dhe diculOny, e detmeratic. No socrd cysiem oan survive i 1n
adininiyitation hettay 1,

Lawdership ina denocricy, as choshore, mvas adrmisisteative powet. And
thete are Many whio sl Tor powet theough thesdnsnistrative tole—nen s
worBen wh dre nstigred by and suceurmb to the lust for adminictrative control.
Often thore peuple feve beon rugged individuiateand have given inenease
vitality o buninens<.ang to education. 1n the 19l 19th centeries, there
were great apiriss 10 educition who sood for what thes beligved or waned ond
whio by utie Mesn br siothier Created an educhtunalstfucture T which pawer
wat byl the fenst OF the etfmliuments.

Ih prysical rdvegien thiv individualism insume) various forms==wuie
anialng. wie afhayinz [ produced the MAEHRG Hinet Who called comt
mants, Made dochiom, «xlerad things 1o he dove, aid adminisered progrems
of Py asal education comarived within the waleright companments of bis ywn
docnptte mind He seiom changed, he stldom listened. he never resd.

Adoiod s He (090 Pase, fl doiioariom, N Tink Hatref & Bow, ki

3k
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Students were Bris imeat aisd be sevoused them Hie imposed his will because e
knew Pest what was “paad’ for all people.

There was alw the power-ofiented administrator who wote an itonhand ina
gove of velvet. This individual had been astoctatically schooled and belicved
Be of whe had simydar aute tatse tosponsitulity g0 the saff and students. He was
ponseive abvut is stafl, e depeartment, his students, his program; and he
made sufe that thove s did Aot ackiowledie the worth of his adminiatration
wete went w ather figlds for pastuning. He demandad loyalty whether ke earn -
O Bt and espected Feapect Ay an adpnt o "Os e

b wnnsabic sstuativne euch e these tension, individual hostitity, and fack
of Mabiliny 1 the roup membershipare tregquent and chafacteristic outconies.
Eear is the auxiliany o1 these people Ao mattes how well-meaning dhey believe
thelr almmustrative pohicics to be.

Avathier ty ool phavical educationidminivrator beeame, INsomeitstaikey
sy allsprewerful that he sumpassed 0 influence even the superintendent of
schonsis-af the president of the university. Through the decades it hin taken @
pronducthe cuttent buge program (f intercholatic spoft, thers his emerped
the medem edicaional cotintepan of the 191h centisry timber hiron-—ihe
athlewsdirectin who 3eves (eachen, never confers, never wbmits a problem to
grougiciacivion, alw iy decides hiisell, cares linke for viudents, and apendds
fong ssers i0 the ownrtting howve [lunning budgets fur the far-Nuty athutic
empirsme as bl Unidor such sdisiniratots. the educativial aspedx of spowt
and grses becoime secondury W the financial gain and amaseed publicity which
ASSULe status and prestiye, Administtation becomes a miethod by which self.
aggrssdizernent is smmainad, 16 is singularly unfortunate for the penctal Fickd of
phynical edecation it ia seme sdools and colfeges the program bias been
plaved urder e fealenbp of vech #peron. Girly® program, partonlarly, are
known to sulfer neglect because of the unsympathictic atttude of he “head
man" who hnows o eaen liltle about the overall objectives of physical
odueagion,

AU e sanie tite, Mere has emeorged a brand of inetievteal, inefficioa:
admipntrition in edwation and in phiysicat education. Beople with powes huswe
simply fot Anown w to uee it Programe have been allowed o A, 1 falite
peves, lodisintegrare, Oreiey hawe giown only so far and no funthet. Hereunt
Fincts the physical ehcation program made up of » limiled pumber of activities
Althoughi the schoal possexses Facilities fof more. po additions are vver mas
bevause of some sinall adirinistrative obetache that veems insurmountsble a the
fne. Ore sees programs of vigorous physical education withl awels fw
Dathrings o ithout Hises on the Trekde; with imakeshift hases on the diamemds: witk
sheapy, luay , aned upatabirions iechers: and with haket fonre that weuldprofi
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Pronnsn M A o o b Sty h watter ane adninisteative. They ane matks of e
WOy of wieptiess Hat eopandizes die Value of the physival education
progeam o the adu stional system ansd the saadent,

Ol vosirne, hundreds ot lugh oo bave effective, useful, ¢
N mlil“,\ handicd programs. Theio als Leoen ok ey Bee ot up adnuide
Hliv ractives 1 accord with e neods ol e viseaie the relative ase W,
whivh these needs van be mict, and e deterimnation so make of phywival
cducation & forve tor deinratic leing  Thess admsnstraions are thougbeiul,
erudire, sentive amien and wonen

The good adminisirator sees himisell as i soft ol enectitive servant, one who
Catfres vt the will, micets the needs, executes the desifes of the group, He ds
reNpORNIVE [ gRIUP actio, pafticipates in the formulation of group oplelon,
weeks ard distributes informsation on the problems at hand, guides group
thinking tnto orderly channeh, but in the end he administens the progrom in
teFin of the eapressed wisdom of the group. He is not afraid o make decislons
when they are Bis to make, but he does not**pull rank** when he has deloguted
devrsion making. Such an administrator conecives of his job as that of msking -
oihers comioriable, of Tacilitating teaching, of enhancing the richness of the
progeaas. True democtalic administfation secks to serve, not dominale; guide,
oot ander; and act, nol defer

The personal sandards of the physical sducation teacher and adminisfator
ate of unuvial importance . Although ever wacher in the sehool ivexpectad to
ernemplify the best in chatacier aid pepoial integrit). there afe vircumstandes
in the physical education and athletic sclling that give added emphanis to this
mecessity, Tn the first place. there are times when the physicd education
teachier- adiminiarator, Wike the bamd conductor amd the director of the glee club,
i 08 prblic divplay==parents and the general public are ikely to kaaw himamd
te aw e of his private us well as bis working behavior. This vivibility gives the -
coach & special st of Matus. What bie does, wWhat he says, even the clothes he
wears e motioad and frequently imitated . There has always boen a cettain
Aottt of benn worbip avsoviated with lzaderdhip in sport, amd both the man
atd e woman in physical sducation may as wetl aceept this circumstance and
R {1t the adviniface of the Mideniy,

Becanve ol the apecial Taw ination the amiictics amd sports phase of physiial
wdication programs have i a large segment of the public, the physical
chication e acher-adminisiator gencrally ieets a gond many imore people than
do other members of the school stalf-—the fam; the team followers; the
peeninivel of preas, Fadio. and lehovidon; anaiins parents; people from compet-
fne schende; Fepresentatives ann professional opart and, in some igsances,
rartiBder arnd et cutiis Caracters wim Bati o fhe fringe of spore The
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\\KJ' Q- atdingatenor igast leart what can by wately waid, how te say ity and in
W™ BOW 1 cuduet Nieneht 190 Bublic ife wo that the stidents and the
DeZMm ain rather than tose Trom these cyptacts.

I Mo, this public interest enendei the vy called **pressures” under which
\wq‘ Coachoy wirh, The foore NN the pressures, the e ditficult tis
MMRin uney sahilty and pupe™. The emptations 1 wide with vewted
I oM 10 lay favirn v o grant *Peeial priglege, wo resent criticiam, o lose
‘v““f"’i"‘f are alf very real, and dfBCUIi gtions aboand, Thivaspectof the
Dy Pun oenignly donands stality and imegnty of its admsnisttators.

AMREr Fegyon fitthe premivim OF person, | integrity 10 physical education is
\hﬁ‘,'h‘f‘ Budgeq for e program bs uatly sopatively high. Money is spent for
JIPments monay is charged fof 2ames ang exhibitions, funds fepreseating
\v“f“ sPeCial anpesty of the ProEtam iy be administered. interscholastic
WM are wed {n feible ways. The admjpistratar has o leam early in life
N B handle mapey , keep aceount™s purthy,e equipment, and in general deal
"ﬁif” and With ageputows hanesty in all yych maners. There is often the
,yll‘lmum o heegnie gllicd with o4INJe ingrests, This may involve anything
MI & subMagial discpunt from the !wnl Miarts stoge becaune the equipmient is
ased there by iheiyg approached Tor the apdorsement of specific commer
v Products with aflof the attendant nationg] publicity. These fiscal responsi-
\\ili‘ oy make integrity of the highest quality zn abvalute must for the physical
W Nor-

Physical wgueaoi niustiiake 3 VR apegial effon to interrelate with wikets

by M edicational syaen. 1is unfortunate Ghen physical education teachers
i the toParation of heing somewhat exclygjve and unwilling 10 gasume theif
\Vﬂ-‘ of dugyrional sexponsibility 08 when ype test of the faculty belicves the
g *hal edugurion tagher capable oF dealing only with fitness and recreation
\nj Dot with the iatel|ectual aapects of Sehgol life, Thes attitudes seem to
\kﬁ!\w whey thy afipaschond activities hegp the teachers away from faculty
tings 0F camimittey work. Phytial eduggtion teachen, therelfure, have a
w‘%\l ohliganion tr aermd faculty IRCUNEN g a imatter of course (even though
\"#\‘amml PO Ee [PUAL O o utnder stindant feadenship). They should make
\Nﬁ‘\clm avallable fyr commitie® Work ang should, 0 every way, rpresent
best 0 dopara tic paﬂicipﬂliﬂ‘_‘ and actign within the school. Much of the
iam Ievuled 4t physical education, inclyging athietics, comes from persons

\ e cither unintormed or jealews of the prowminence of the program, The
oF the foachars Al MECHINES dfeDdod by other staff members gives a

‘ W for divcunvion. ‘feachers of Physical gducation mast constamtly remem
\v{ 'Ny a1 geachem yiset and pRYYICAl edyeator second. That is to say, the
vlfam oF the ttal asinunl progran Mt conganily come before the welfare of
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1o tebatieon B adinnestatine ahncabs, el as the principal supedntendent,
deann. atnd earbieimbeis, one iouid mahe wery eltortto cultivate a friendly
winiiality develupad wathan the fraditional table o organization.™ The
pracipal v in charge of the b af provgram; the supenptendent, of the syateny the
deais, of the cotleges the presdent, of the aniseraity . These people carry lange
asmbielias of responsilins i the phyaical cdoaation tedohet Al nratcs
ssnt otk clinels with thesand be nindful of therr relanonstip, Problems of
curnvtlumy, public relations, and persnned should be telated to the proper
athionaly, and s phivareat edine ster ol atany time dasunie the prerogative of
AT & devinion of poficy itaking unkess cich pight has been specitically
devgnatad v s

[ herie ol suine ddiinisarators whe getitiinely enjoy the prominence of their
positinn amd react e it with nidesty . hunility, and god sefse. Othiers
delitweratels cheate a teputatiog as show ien. They cotiduct thennelves as prma
Jdonitas, eapvect Lantare amb trumpety w hen they appeat, act the fool on the bench
with (i prvtests and gemaces, and penerally manifest @ pitifully moronic
e of exdibienm, A phy wieal education adminisirator can analyze his own
feanions 1 this regatd and nunt eatly decide whether he wizhes to bevome &
protesotal whucator in the Hreld of human deselopment of a vaudeville clown
with fntle comem or valiies other than cqhe gate,” the score, and his owd :
reputatinn )

P the teahetadimanaor whi wouhd dhoe the profesdonal way, the
pospuasabiliey Tor continued sducatin i npetative. Physival edacation iva
dyiaic teld New adeas ate comtantly contbing W the Tore prductive fe-
weafchh, eapeitehiation with fiew wdeas, diftetent wiganifativnal plans, REW
ethende ditfetent equipment are tes caled conatantly . Insestigations into child
dervelopment, the tole of cteatise achivily. the cffect of play on mental health,
anid the reatng of moserrient are ol worth folfewing . Professional mectings
provade anvuhange of ideas. Professional hitetature repors tecem alvancesin
A aapedts ol e program Cotrelative areas st as the wial wlenees,
anthrnpelogy o and phasiology dfe constantiy thrawing light on probleitis as:
wctatéad with g sical wducatton. Nw aditimistratir o physical education can
At itdses srally o ntelleciually. o sfacken his wterest in the scholatly
arpeets of the disciphine e st heep up with the Bteratire, attend miectings,
aind generally he alertand intonmad aboul Ui totality that v education atd (he
wevitie Touttig whge phastcal aducation.
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-
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Some Contributions of
Physical Education to an
Educated Life

All Tiving things use Movemnent as an invtrument of expression and impres-
sion. The amocha unmder the glins will react to varying stimuli by moving
around. The collic will express his joy at the retum of his master by convulsive
waggli: and affectionate leaps. The runabout child leams that table legs are
hard by toddling full tilt into one. OF the unpredictable number of sensory
stimiuli received by any Hving ofganiam, @ good share are made possible
because that otganivig has the capacity to move about, to alter his eavironment
by moving, and thus (o cteate new and different worlds for himself that teach
him impontant fessons, Likewise ideas conjured up within find their effetent
expresston in movements as diverse as the Mlicker of an eye uf the mad stampede
of afrightened mob, ldeas, feelings, emations, drives, or momds frequently can
find their most satisfactofy expression oaly through a movement of parts
coondinated w as to bring satisfaction as a retutn for ity doing.

Mankind always has wed this capacity for coordinated movement ty wrve
his purpoves. The savage ran (o captute of escape, the primitive tribeyman
swung a club to beat off an attacker, the Indian danced 1o invoke the favor of the
gody, and the catly Groeks wiestied for fun and for the beauty of budy
development. Later on the middle Europeans danced to the folk songs of their
festivals, the Swedes invenied exercises for therapeutic purposes, and the
English played games and hunted because it was such good sport. But an

Ehbiobad i T Jowrnad oof Hleaioh amd Phoviced Didwavid, Divaty (983
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civilization has progressed i has ttade levs ond less urgent the ueed for
movement as necessary 1o suevival, Bullets uke the place of cluby; curpenters
build our houses for us: and the more these Jabur-saving substitwions develop,
the more dancing., playing, swinming, and climbiag we do just for the fun ofit,
We are neither inclined from cholee aor predestined bivlogically to give up our
capacity for muscular effont and tetite to the armchair. If we do, we die,

What hay happened in Amenican educarion? OQur schools and colleges were
begun originally to train the mind. ‘The carly Puritanic philosophy held play as
vulgar and schools would have none of it The carly pattern for Anketican
higher education was cut in the formaf devotion toa dualistic intellectualismin
which mind was an entity unfelated to the remainder of the organism. Actually
the boys whose minds were traingd at Harvard in the 17th century ware not
unlike the boys there nows vo they played gates, and when the lads at Princeton
kicked an carly American foothall through the chapel window they thus
intrudedd the factof their sewglenes of being into the sacred halls of this unsound
intetlectuatism. "

Shonly thereaftcr, in the 19th century, but untelated to these impulses to

play. physical training came into our schools. It had a Scandinavian and

German ancesry. The English games were hot a pant of the beginnings of

school physical training. Germanesercises and Swedish gymnastics prevailed,
In community life, however. our pioneers hunied and fished and later they
danced a lintle. They played games, cither domestic or imported, and soon the
school wat doing one thing as physical training and people at large were doing
others, The schools were at quile @ loss to know what was the best for the
children. ‘The fathetfands all gave putpose o their physical aining. Theit
exetcise was for health, to discipling the youth of the land, of 1o celebrate an
occasionsl festival, The American games scemed all for fun und amusement.
Which of these purposes should the school adopt and develop jts program o
meet?

‘The 20th century has made the answer clear, We will have little of impotted
programs and purposes, We will choose some of the English rugby und develop
American foatbit, we will preverve and toach some old folk dances, we will
run foot races i did the ancient Greeks; bug we neglect soceer, afe bored with
calisthenics, use the Swedish hotwe to play or, and applaud but not perform the
ballet. We are enthusiastic about teenis and polf (imported products), we invent
baseball, and we ride and hunt and fish s alt human beings do the wotld ovet,

But we Insist on our own purposes and our own development, and these are ;

compatible with essential purposes of dl: education in this particular demoe-
racy. If American education aims &t nora. adjustment of the individual 1o his
world then so does modem phasical edueation in American schoals. If the
production of integrated pervonalities pivsessed of those qualities that make for
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effective hiving within o demms iy i the genctal prerpose then the activities
that educate thiough these motor avenues ot contabite to these ends, A
physical education is productive o inote than viganic ot V' phyalcal™ gains.
These are inportant; but cther sutcoimies cai aid st be sought if gig s 1o
apptatse faifdy the place ol physical education i the Amierican prograr. of
education,

To gain such a view of the part motor gctivities play in the education of a
persen one st beging of counse, with o bitoad view of education iteelf, st
be seen an education fit living tather than just schooling. The boundarica of
blachbwsanda, recitations, and oo ites st nob define academic tespectability
The broad siew sces education av aseries ol living expetiences, and il books, ot
trips, wrchalh .o games, of atonslledamy are necessary W entish that lite then
these things ae srganized and atanged by <killful teachers as a pait of the
educational process. We are just beginning to understand what Dewey years
ago pointed out—that i is the whole child we are educating, nt just his
metoty cemiers. No pictute of an educated life that has for its colots only the
bright hues of poctry ot the perepectives of mathematics will do. What a
Hutchins ot a Fleanet may desctibye as theit ideal of an educaled life vanishes in
the face of wuch mdimentary knowledge as «icnce has given us about the
telation of the payche to the soma. O asv Williams hay aptly put it,

This view sees life as atotality . . . amd the modetn spitit in physical
education secke the education of man through physical activities as one
aspect of the cffort fuf human enlightenment. . . . The ‘cult of imusie’
bacotnies as ludictius as thease whe woiship at the altat of mental devel-
opinent. Neither poinl of view sulfices, ieithet is accutate !

Cultute mast Pe judged in tefms of tetality of expression. Thete is nothing
new shout that. Plate atgued it in his Republic, and John Locke urged the
tecoghition of motof activitics as a way of living. Hethett Spencet clamised for
the drveloprient of a physical education for ten and wormen, and conleingo-
raty thinber sich as Demey, Bode, Hote, Jacks, and wtheh all have piv:
pounced the validity of motst Sxpetrences av conittibuton 10 education.

Hut it is nocossary 1o patticulatize, Muscular srength i susely not the only
oulcome of a physical education. Just what hinds of fearming acerue? There ary.
poteatially, Give=-all of which auay be clasified by othet names, pethaps, and
siirely all of which depend Jof theif exisence in lafge neasute upon the yuality
of leadership that secks thein, From panticipation one leafis, fitst, the skilly and
srategy of the activity at hand; second, the health implications of the activity:
thind, the behavior controls involved in the activily situations; fourth, the
satisfactions from self-exzresion, through the activity av a means; and fifth,
the history, contemporary status, and relationships of the activity. Thee
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vales, afony swith the Beatth of ograni values which see are nnt discussing
Petes ate wll potential - They imay or imay ot acerie, e ulest dttalme i
depeinds tpon good oiganization and expent waching.

I he fiistone can e disposed of guickly . 1 abisjous i one nist learn hiow
to plav golt and that the strategy of tennis of football iv not feamned except
threugh patticipation. The shitls, the rules, and the plan for any gasme of dunce
are Tundamental 1o the ohier values. Such fearning is obvieusly as moch of an
SiteNectaal’ exeteise it ie a Cphysical’ ome. Por out putpses let as
additie an ot mastery and minve on to the other values.

nny the an BVe e 1 piopeihy faght, we can get an insdght into health.
Rime st of the Toot han spreand Becase people age i igintamee wi Iy glenie
procedures Tollowing exeivise. Swecess in athleties iy depeidei in some
mcasure wpon dict, sleep. and freedom tron dissipation. Old lessons about
healthtul ising spring normally and forcefully from such participation, and the
tefinements of the 20th century have not as yet developed an adequate substitute
fot a notanal metabolism. 1 patticipation s activities calls up this kind of
aswoiate learmng then the activities hase added profitably to the sum of
howledpe.

Thisd, the behavior contiols involved it the activity may need sine elabora:
Hon Somewhere in the frrat year of life the behavior of the infant beyins tolake
on social implications. His intra-uterine alonencss begins to disappeat. He
becoines felated 1o others, fitst (o his mothet, then to family, then to playmates,
and esentually he may deselop a vision of the felation of himsell 10 the wotld of
people This wsializing process is oot done without pain. The seli-presctaative
drive is stfung, and the compclition ot aggression manifested againet other
individuals is the tesult of it b view of this, Arthut Timie Bolds it the duty of
civilization i genctal and the schonl as its agent to iodify this aggtession inte
behavior weelul in group hite 7 The tatting, shoving, and the bring of the child
musd b modified aw he ghoas older,

Theteris van B seen the effectol a physal educanon, HPlay iy traning in
sociatization. By far the best and pethaps the enly means of wcializing the
Child," acenrdimg g Tammie ® Play weans bim from self-ceptesednes to
pateral abpects, 0 plasfhings, g playfellime, Lo the group, o the waild of
preeple. This proness goey o all the time, st of without feadersbap, with of
withott the shond The impottant thing v o give ditection i o, plan e
eutenmies, and the shonl aivd its teachers are tesponsible Yof suck directing:
givang and behavior-planning. Nede that we have mot said this fespoinitility
was sofcly that of the physical education teacher. Novatich panition is tenable.
The phyacal cducation teacher amd program ate in the vedten of ruch a
socializing process but the influcoce of alf teachers allacts theswe changes,
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Futhetmone, these modifying changes go on continuously through life, and
play always by an instrument. We miy grow too ol o paticipate so we wateh;
aind the spectator, thiowgh the well known process of identificalion, expicases
Behaviois of & soviad natore and has odifications inade of his conduct. He will
live through the players he waiches.

Kimball Young adds fusther evidence to this. He says,

Recognition of the Fact that the self atises from biilding up roles and the
status et others tequire of us should convinee us it o full life la posaible
otily when we recogmize the anticipation of claims of others upon us. This
venactly what anialization . means?

Thus the activitics vf phy sical edvcation inay beewine areimarkable instru-
ment for socialization. by gatties and in sports we feam (o <speet things of vur
friends and we hnow our Iriends are expecting things of us, We take v status;
we become persisns. We rise and fall as we try to meet these expectations. We
feam o judge and i be judged, and when a friend fails to measute up, lets us
down in a fight toarsme, or fumbles at a crucial moment, we, because athers
have eapected things of us, are mote tolerant of him, We recognize his
weakniea and his despait bevase we share them. We do, that i, if we have
played, iF wurs physical education has been a full onz. 1t is usually the pervon
whose physical education has been heglected who is intolerant envugh 1o shout
hin abuse when players make mistakes.

The full life is possible unly when we accurately gauge our tole, and know
whete we stand with teference to our friends. We play hide-and-go-seck,
dinlgeball, tennie, of squash-tacqucts, and if we disappoint others we can eithef
cotteet wif misdake, withdraw from the game, of have wif errors Torgiven, We
insist o eme of the thiee happening . Life is uncomfonable until one dovs, We
will gor o lenigths to make one of tiese happen. The aliti has it origin in these
citcutintances. Whete the act hay failed, we attempt to verbalize away its
conguenes. We iy to explain. We always want (o be night, 1o be well
thoughtof, and we do not always wieveed. The reeognition of the claims Othets
have un iy, ot of the tole vthers expect us to play becomes sitikingly apparent
through the materials with which ofganized physical education deals.

The techniguie of socialization then begine to appeat. The teacher il make
lear what i expected; hie imus inaakt us in the ise of the tools that will meet
this expectancy. and when failure attends vut efforts, he must provide opportu:
nity suitable to vut capacity for establishing a satisfying equilibtium with out
Tellowa,

Young tmakey it even more eplicit when he says that **social and etotional
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muaturaty is achiesed only - he senise of freedom Bas a correspunding sense of
tospotst ity Y I g o bolk danee, the participant has freedom and
roapetniBILY . He Cunnon -siiesther, 1Ewas e wiio wis eneghitolf the bag. of
rubbed By piashie shot, s et his Dlock, oF who forget to st ind o
ingghie ** Whish G enters vy o this sl hie has freedoin, aid iFittakes
respotisibility 10 prodace gttty then he bas Dt also. His 4% actios
Decivmie Fmporant (o the Cant, Bt of even to the shakewmsase The pluysr
citeesh g g Find few abisses £ Tebphinn evade his s Bk pomsssaiity , and e
cooadbiet 10 age thEt he e oove ave the e ones .1 Ree 2010 00¢ St

S sel tich i opporture - Tucg matarin . They res s deaipling bl
ceeelopthe weakdin: the =00 Corowthopporsmity fonsc reager, il
they provide asandut & whi s utvertais where be sande Likewiw
they present i temptiien Sk e Wha is s prent at des i ad splendidd
arl usebud stiimul tos tlge 0 Jikdy mathEing persenality.

It 18 within these spfere wha - ood teaching is important. Bad teaching will
e blind to this socializin, proass, I will pennit egotiar o take charge of
somie, cowatdice and unhapyie. o botn of consistent farlureaspread in others,
ankd conmplete lack of pudichpsoon (o be the lot of wfew, Gt reaching will by
paying attention to the imdivicaal differences. seloct and tzech those activides
holding most promise For socr -zation; i will be impatiens with mass activides
and prefer small groups where dividual grow th can be noticed: and it will help
each individual undergo the socabizing process to the end that he attalny his full
share uf maturity.

In a republic where demtoerstic personal telatinnships are expected to be the
basis of the culture, it s ot s much to expect that all of the arcas within 4
curnculum will be capable of saking a very teal amd demonstrable contribution
to sich democtatic behasion 1 the individual. Cani a contrisgtion be made to
such democtatic living throngh physical educativi?

I the imerplay of petsosiley vonantly Tound on the play ficld can he
propetly directed, the ficld, the coutt, the powl, the out-of-dours can be most
aghicant as laboratories of the democtatic prvess, Comverely imen van be
taught tohate cach athier, to hold othery in disrespect, o take advantage, o *get
the other guy,"* W nurse facial prejudices., to seck advantage, all through sport.
I swat, some of these latter gualitics are necessary, Amictican pmen cannot fight
the enetny with hed gloves. Becatiae we must win war we imay have to forake
soine of vup notiens of clean combal. Activities van be chinen i
taught in physical eddcation in such o way as to produce these Fighting skills.
But if the essence of the democtatic way is o be measuted by the quality of ouf
respect fot the ather personality, then organized schoal and college physical
education programs shoald be held strictly accountable fof the kind and quality
of teaching through their activities, Nothing may be tolerated that does not
g
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gl the sdent it deepe sedsoad Wl aeterss Spg of tha denocratiy
voltuse i s hivh e lives

Foarth, and itevovably soutid £ = ono oo 0l process, s 1k

oppomaeits for normal persosatity we -0 e dion through and
the sutisfactions arising wut U selloe 0oy Th v hture of physica
educaion firows it into the conter of ton b o cosme Physical education

activines have a tich potential objectivits o then.  Cldien play prisoner '«
s with ol the realism they can mster " asesr cHin o Dandball g
virtly disappears. Casting a0 a tushing <o o0 anall eimee for ny
thoargats save those of the vatcr, Alsuelacrities rghittilly the irvateriat of o

sehovi-orgatred physical wdweution van - cn o taughty proddpee an
sbwand Alrection ob comwinusness pulize et adjustrieny e

player Becotses sovabsorbed sowhat ke e teo o b liltle oF no tne tor
Hieselt and his worries. Thieugh b wowarly when thiey are
cretne aw i the dance, the obsectivity ol 2akes some contriby-
tion to psychic imtegration. Richards isgno =g tht play is our greatest
ally inhelping the personality that s hecon rovssing Ghe outgrowing inits
intervat. desites, il responses®

Somie of theae results oecur stikingiy thie < gz aphysical education
for the handicapped. Victims of infantile o iyss eaareilois of the bone,
heart defecty, and sthers too frequentls widy 1o b it feceive o physical
cducation are sometimes pui on the shell’ et dinintegrate not only
whatever muscular tissie and strength niiy 1 atsifan they develop those
complexes and grievances characteristic of 55 e geped. ftappears pussible
to allay all this through an individualized #1eancal sdiestion. The victim of
paraly sis who hates all things athletic who - ot conpletely inttoverted and
thus sellish and intoletant, is taoght to swin: Fi piecios with otser swimmers,
he becomes o man among men, he finds inen oy otliving. He is well atong
towund g swial rehabilitation he needed Badls. The blind can he taught to
dance, the deaf o plas games, the aenoosds onsabie o catch sind thfow, The
end resalts seen o be improsiad, an some atsasiees, ranade personalities,
There ake uneaplored vpponundics ahead 1o e Taddod psieed cdeeativn of
the handicapped. We have only begun to ¢xpeeinem il s,

Lesvaubtle of the sabues a well planmed phyiad wac:uon will brog o the
individual are the sunple fun one gets e saase ad daneing and the
elemental satistictions feom having used one ™ lsans without huvnng been
boted. Fun, initselt.is valuable, Lite seed necin Besetius business, We pay o
heavy price for o latigh, We seetd t weleding poy when it comes out way.,
Those things are obviously attainable throueh physical education activities.

The fifth 1y pe of learming, suggested as the batory and conterforaty statis
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and relitionship of the sctisdtivs, holds some prosmise in it contribution (o uh
edticates Hre, Bode i vamoaed fo ave said, " Give e thitty children uf the
gates of the Madius and Swill reveal the world ottt Herelerred, nodoubt,
to the contemporery telasunshipy of the activities that west oh in the stadiuin
annd e stadium iself, GF what design is the building? What were jls antece-
Jents? Why do people bistd and use stadiums? What values have games? What
of the histoty of the worki Iy retlected in the structure and the usey to which itis
put? 1t behvnves the teacher to explore, o misy no opportarity to fusther the
pricess of integreting mtxnowledge und activity, Thedance, alone, provides us
tivh un opporundy for csncomitant Tearnings us any other aspect of i physical
cducation, Dancmg in ury form feguires music, employs dealgn, may be ltselfa
creative art, and in it inferpretative aspects draws ity wleas from life and
exphesses them trough theattistiy of ity moveiients,

From a clasy in physical education or social science miy come the need for
knowing of the nature and extent of recreationud Facilities in o community,
Some vne, somewhere, may ask of the relationship between playgrounds and
juvenile delinquency. An insight into the study of human behavior under stress
may be an outgrowth of the relationships between physical education and
psyehology. Thete is material hete, notall of it vital, not all of it interesting to
all persons. The possibilitics, huwever, have bately been touched.

The sum and substance of these potential contrbutions to an educated life
point unmistakubly toone thing. 1f the school hamesses these natural activities,
uses them s a fundamental avenue of learning, cally the teaching of them
vphysical education,"" then it must fecognize the iimpottance of skilled leader-
ship with sound scientific training, Wipe out every teucher and every program
of physical education in schools today and the physical education of the tace
would still go on—albeit in a primitive fashion, The organized school is @
product of civilization, It hends inan's drives into social gsest ithopes to make
the tmn himself integrated and complete. This hope makes necessaty the
teaching of physical education. But games alone will amdoit. Just play without
a plun. without thought, without wrection, will make litghs conteibution beyond
the ontanic values 1o yome of the more complicated problems of pensonality we
face i today's Whool or college. Physical education teachets should know
what they are doing. They should be students of the science of human develop-
ment and educationists in the best sense of the word.

Thus physical education makes its cantfibutions to the educated life, To
attain them the program mirst be democraticully administered and individually
bused: its games mist be e from false values amd unsound practices; its
activiics must have values that are most readily harvested by the patticipant. If
we-ai develop that ganic. that contest, that activity ity which the individual is
usedt’ ‘Aot as a mesns merdly butas an end’* then the foundation upon which the

supenatructure of educational value may be taised will be safe,
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What is the Meaning of
the Noun Education?

Leattung is the fisd and 1rost mstsng outeome of e physical education
experiense Throwt movesieat, one develops undersanding of oneself and
une's workd. Dng lerrns vitlses iipd sxpetiences beauty  ©ne hay fun, Phyvical
sducation olers howesty andssscellenee to persons of wicely differing abllities,

But to be truly slucationt, the physical education experietice ust provide
opportanities for teflective thinking whd sllow for fe intellectualizing of
absezgc oy, This o one sl the sipiflesnt eriteria by which the educational
valie 1n any prase of U preesteal edisction program can be judged,

There tre s whn helieve that Were is o thinkibg involved in moverment.
Yout just tneve i bappen. Thev.ssunne that studznts are taught, not to meet
aid sulve prhanns, but wset it antion a seriveo) reflexes that enable them,
alter wontdenzs atobatic canvolurima, 1o land aneieit feet tather than eu their
facey, Parteshativm Bl gAMe i s hotas xees of srategies plannsd and
diffictilties sexival hut as.a group evmmyers jurpsezrothe will of the cowly who
does altofux thitking wiile the ity dovbepuswing, Modem danecis seen
s sesustrive TOrwiea the teackeranooss die ks, does the choreogruphy.
determirseae tmeme, rresgibes: the coseines ascdesign, and **puts dancers
thastafs e Teaid 7

Pianigzin bt sl e el vt 4 3% SOthannsesuiry cuismation «f the foundsmy of the

Ciadgoot 0) PhivscaissIocates At the Dhiseexity o g, Seatie. Washisgion, Apnl 3, 1970,

£
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Ther: are plices, rven tnloy, waere this pictus: of pesziinkimg 18 nof
overdieevil, Some teachers work oue the *'dity's ceder' me night before,
Plannte: every minute of every hoar, The resiltng activies involve the
hivides] very Hitle in thinking <what thinking does vecnr desia with attitudes
wwinilste aetivity. Students cab be tound dushing from stetien o ation as
they circult trmin ot o teacherdetermined eadence asd winde mmetanted
intervaly We have scores of teachers, coaches, athletic ot * shvseal direc-
tors, whebelieve they cun selve problems better than cun the prapilesney teach,
Thisgried birceny, thisv thet ol the tipht (o think mukes a0cerry o wrrything
we know of educanon,

This unlortunate railition of pohinking in movisent i w0 sad deep-
toted. To asenme that artising ot the sim of one pluy e Fegorres theaght At
vounting tes pust-ups imot reguire in the height ot abvstrd 7 Phmites”” ate
supposad te be tained T T Flinesw' iy supposed wo be deselaped. The
reflexes ire supposed 10 bke over when “‘activity'' i leamted Sucl assump.
tions rernind us of Dewes « casstic desertption; **The inert, sinwd guality of
CurTen: customs pesverts ingming Isto it willingness tn follow where others
puint the way, anto comarmnty, censtriction, surrender of skapticism and
expemuent, ., . We think uf the Insalent coeteions, the insinusteg bribetics,
the peuapogic solemnities v which:he freshness of youth enpefided and it
vivid caposities dulled, Fduation becomes the ant of taking wrantste of the
helplesness of the young ™!

Ourdisempline 1 called phvsieal véveation, and e noun i soportant s
the adjactiva, The udjectives=phyvsical-desctibes the meun: 'The notp—
edncution——wells what happeny. Physicul education means thati someone is
cducated; to be educated means to be able to think; togevelop the ability to think
we fnust give people the opportunity to think. Thiy natans that feey will weigh
satues, make cholees, sofve problents, reckon vath consoguaices, plan a
tourse of uction, test hypotheves , arti v atsoncludons, and come s decisions.
Any other kind of “educatasmd’ oxperitnue’’ i osaripral, To judge the
educationul value of any vspuremce properly, one Mk evaluile the togal
expetience—the performance nagld. the events aad &) <oous teading up to the
eHormance, the choices mude dunng the perdorpunce, and e conclusmn
ceEivedd from the performance wh et may be usefut « Sihiszsituitiore. When
ricvenient is viewed in such & canteet, I has s, Lax us axamng one
asipect of physical education sspenithee by v Hpsieatm,

Disputes are tnevituble in far covtess b ooamnignte of sgasc (0 physical
wsgcation. Pethups the gorme sm@tion wad e basic<hureeter of play bring
them aibout, How are they settiad” Ubviousis , aertare vations ways, They can

‘beisettled by fists of loud veces., By cultadkns; oataelling,. orastfighting—

iethods of passion, hot of peusen, tul supysit might und rxuire strength
rather than sense.

(S
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One step ubove thit level is to rely on rules. Rujes are the crystallizerion o
pastexperience, We hint learned ways by which the activity gues bestand have
put them bito tules, When an argiment comes up, wa consilt the reeey we
amalyze our intetpretation. and the dispure cin e wettled. This innlves muoe
sehse than stretigth.

But there is still o higher level of adjusting owtens, The parties invaivel,
with time, patience, and some repard for cach otier’s interests, shiousial e
willingt to think through the disputed situution, see wew lements in ity wesghtiye
values involved., and come to o deciston in terms of this particular, s pe g
novel, set of Circumstnnees,

An tnteresting illustiation of fhis pessibifivy well e Sound i the sorz ata
wwmamient baskethall game in which the wimees svas awarded i onepurst
victary even though the referce had himself shotahe ane point! k come ab-l
this way: In the Tinal quarter of a game in 8 towmstsent that meantquite s hiao
the teams and the communities. o one-shot tow: was called on A, When 3
stepped up to shoot the foul, the referee noticed fe-tet wis cuught ofy the riny.
Taking the ball, the referce flipped it througvoie ke, disenpaying the nst,
The seorckeeper looked up Justsn titde to see tis hallzoming dows through tre
net and. thinking a point had beea scoted, marked it ik efedit of B, Actaalit.
the referee had shot the pointand B had not The wistake wan not dincesatsd
until the final Tew minutes, usd atterthe game At protested, The rebetee.,
howeset, signed the scotebuok with the falye seore ané did not ask th 1eans.ns
resurmte play in an overtime period. From then onifie simation becare tenke. A
winted B to play the game over, or ut least éhe Lt quartes. B refused,
Townwpeople becume involved; prople toat sides. T pesquestan wasdid
11 win or was the game a tle? The facts were clenriut buseams hadiseord 34
guints and the referee had scorest ane point, whicit: bl deen: eressted ® B.

Now suppose students had shard (nthe decisinniom e grotest. Wpuikdined
situntion of this sort be an exceliere chence toatlow studentsto dosomewuland
vital thinking? Perhags an nssenbly could becatled of sl time Aotheaisaof
the fsstie could be alred. [t conld b pomted out mousaun of Keezs: et
that—

I. The scoreboard showing a point sdvantage 11 mse fast few mimetes., i
different strategy was ssed from the one that wasied have bee itorelen it
the score had been tied,

2, ‘The game was over und the efticial suid B hadl wors. Tht Iy whut asfiemis
afe for and thelr decisions are final.

3. ‘There would be notime to play the garse ovarbietiote the nexstmir et

4. The Commissioner had sustatned thy Fac: divat e some sas legulivaver
and that B was legally the winner.
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On the other stde i oull Be anpaed i,

I had notwon. e seore wis peally A3, 10, Releree: |

Fotake the g s 1o ke something that morally did not belong o 13,

Desphte ald e tistes and oflielal judgments, the generous and courteous

thing 1o do swouid have been tos play some, if notall, of the game over,

4, No ngatter what decisions are niade, no one will ever believe that B won
the pame.

S. How wonld 13 teel ibont it i the tables were tirned?

‘a Cow —

1 these snd otlser arganments hid been presented, the students could have held
arefefendum. Afer tioroupli diseussion a vote ¢onld hive been taken in which
the plavers aend the stndent body althe could ave been asked o decide:

1. Shall the devsion swatdiny the gane to B stand?
3. Shall part of the pame he played over?

3. Shall all ol the game he plased over?!

4, Shall the g be ruled a tie?

e would have aeem anteresting to see what the student reaction would have
Been () to the dwitte axd discussion anl (h to the upportunity to vote on such o
mitler, Actwally such degisions are so parely Jeft to the students and ure so
freguently sertled pereisptorily by adults that one wonders how the chance tor
enhancing the echicationn] content of uthleties can be so completely missed.

student musthe given @ chanee to judge, to welgh, to evaluate, to test his own
powers of thimking,

Furthermess. ni view of the faet that thinking i the process through which
meaningsare dzveloped and tested by fisythand experietee in problem solving,
one must pot ixaore stitlanother opporuity to make a contribution to intellec-
tual develapment throughy the physical education experience. Muny movement
patterns perimt the individual to develop nonvetbal abstractions and relation-
ships involviey thne, ypace, toree, Jesign, and Torm, Such involvement calls
for study, thought, and satysis, Lecalls for the diseetmment of relationships and
the ¢reation of meanings and represents an aceeptable form of ereative intelli-
genee at work. Itis obvious that diunce makes use of such opportunities, but it is
possible for this o oceur in other activities as well. When people are encour-
aged W solve their own problems of movement, many exciting and wonderful
things happen,

To solve problems; & teflect on past experiences: to reckon with conses
quences: to understand celationships; to act independently: to plan a course of
action; to undertake a projects to synthesize, summarize, and conclude~these
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things chiatucterize learming and retlective thinking, [Cis the job of the physical
edueation teacher to provide students liberally with opportunities to enguge in
these processes rather than do the thinking for them, This principle applies to Wl
Forms of teaehing, From elementary sehool aetivity to intercolleginte uthleties,
Ihie more the student iy involved, the more educationul the uctlvity tends to be,
Thinking is not just talking. it Iy net Just reviewing last Saturday's film in o
okl sexsion’ —it is the involverment of the total individual in a process that
mikes demands of his or her ability to reason,

I, s u regular part of the physical education program, studenty ure allowed
to share the planning of the day-to-day expetience; if discussion is held an better
witys of doing things: it conduet is appraised for its consequences; if issues ure
e« part of class understanding: it the day's work is consecutive in relation
to a Larger profect and does not insalt the intelligenee of students by uxking them
to change thelr direction every five minutes ot by giving them drills thist requlre
a minimum of thought, then there is educational value in the program.

‘Ihis principle poses a serious problem for modern athletic programs, particu-
larly the games of bascball, basketball, and football. The coach flashes the
sigrals, culls the pitch, tells the batter where to hit, directs the running of bases,
sends in  pluy with every down, cally the defense strategy from the bench, sets
up the pluying combinations, If coaches did not do thi, the gime would surely
be leas than perfect, But we want nearly perfect play becuuse we want victory,
and for this we pay o heavy price—the player is denied the opportunity to learn
many of the finer points of the gume and, more important, is denled the tight to
muke declsions, test his of het judgnient, und thus Jearn, The more the adult
control, the greater the depreciation of educational value. A wise plan to put
couches together in the stands during the game, and thus give the game back to
the players, hus been ignored. Yet, player control of the gume has greut merit
and {s wurely worth a try,

One of the aims of education is to give learners such control over the methods
of living in society that they will become increasingly independent of instruce
tion. ‘This means that teaching should be done so well that students can quickly
leam to be self-directing and self-propelling. Students should be givena chance
to think and act without constant suggestion, correction, plunning, and directs
ing from the teacher. One can no more overlook the necessity for cultivating
okill in chinking through physical education thun one would overlook the
development of organic integrity. The whole person constuntly confronts us.

I it ethical for some to use the term physical education to describe what they
do, when so many of them have only a vague idea of what the word education
means and really could not care less? | believe that the term phy<? . al education
has great and significant meaning. | thought that it was undenstaud by all my
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colleagues mul coworkers and that our programs were evolving clearly in the
directions American education was, il is, tuking. But I was mistuken, We got
Just o far and then stopped and, in some places timed back. There renwin
toxlay only a few thousand among us who, without an ounce of deception, can
fuce the worll ay educators using the experiences from the motor world of
gymiasiiit, pool, and camp as the imeany Tor educational development. All
othiers have fallen back, cither intimidated or enchanted by the draculian
dichotomy of **physical** fitness, Or they find it comfortable not w educate in
uny dynamic and planned way but to seek comfort in the sfeezy uems of that old
mistress whose coat for those arms has embroidered across it that borrendous
cliche about the sound body housing the sound mind. “This iy the babysitter's
view of physical ¢ducation,

Allwe have o du is provide w sate refuge for the mind--<and it is the only
thing that county. So we exercise our Mds. God, how we exereise them and el
them and wave their arms and bend their torsas and bark at them and test them!
Back comes the gymmasium tull of apparatus, back from oblivion comes
physical training., back from limbo comes the driflmaster with his perspirometer
1o measure response to his silly commands.

We tried but we didn’t quite make it—at least a lot of us didn*t-—uand we still
uncthically call the resultant hodge-podge a program of physical educeation,
They ure not educators: they are conditioners, The **good workout'* is their
stock in trade ond the performance and/or score of the ballgume their most
popular evaluative devices, These people still call themselves physical educa-
tors, They are not, They are physicul trainets, like dag trainers or harse teainers
or exercise boys for horses, or they are prafessional entreprencurs whose only
coneern iy with the **gate,* the championship, or the perfection of the skill,

Why this blust? Because insofar as my own human frailty will permit me, |
detest uncthical practice, und when i man or woman calls himself an educator,
particulurly a physical educator, then I insist he know what education is, what
the goals af education are in this society, how the educitional process works
best, the relation of education to thinking, and in short. wherein lies learning,
The noun educarion is more important than the adjective physical. The latter
merely bmplies the means, the media, through which we educate.

This is un old argumentin our field, and maybe we are at the stage now where
we ought to resolve it. Maybe we ought to stand up and be counted. Maybe the
time has come 1o separate into two camps-—the educators and the trainers, |
have nothing aguinst physical conditioning. It is great for those who need it, It
<an be good therapy—even pood development, Call it physical conditioning,
Call it physical exervise, Call it anything you want. But don't call it physical
education, There may not be room for both in American cducation, Let us
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identify the diftetences by identitvan the chiraeteristics ol education and then
finding out what dance on the trarmpoling cecamping or teniis or conditioning
exereises Tave 1o do with it And fet s salve this o ethival problem by

e ear Bonest in our dectbaimion ab pirpuss

NOTTE

Uodohn o aey, M Sotiare s Coms il ERes Ceeh ot Ranctat & Wanston, 1920, p.
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A Test for
Educational Value

e Canrant be sure, always, of the educabionsd value of any gives physival
edication Progiam. The otgame of phy sical valies may Be deof enough. 1a fact
sty ahd vatied velues may Be focnghized. But Bow coft we be sute of
adueathand’ s adusy?

A retuiming gfudimte shudond 3y arkad by the yeaf went. U Fine, he aaye.
© Wonlh ey Bk etbrall seamm b e guanted fimads in e dioninet " There s & vadue .
Chamaen W amd Joet. Chuspisibipe . Soodes. OF b Sy topoit a wesdiel
yesi Pocsung of the addithon of L Besw HABI Comits oF 2Rk fewn gout Tl B
gymsisimm Anotbet v sloe. Faoilities, cquipriend, sace. And others gy add
& et 1o vhe Fequsement ., of ah howt o the weekly schedule, ot 2 ¢Jave i health
W go oy sith fhe K Aies Program—cuticelam epaticion, valsable of
Ceator, and @ vk of proghese. No carrioulem sech s that perasted by well
Prepered Phy s edin st temeers ool 1e padped properly by any tingle
danidabd. AN of the Bodegoinig e cighilicant iN Bt welation vo e aiine of the
Plonghanss ae g abods

Pt w bl e pibin ool i Bon? Wit o0 we By ing 0 do o pliyaical
edacatim? That ie dim g3 4 Poted Guedion ~oRRTRsGag 1 Misny who ake
crhet Bl vite of thest endla o b, s Wheat evds s dmad, fill Bieen &
Vaitance awh the goabs of adacation. The vehodat in Plasice) cdscsion, I8
WU e KNG R Yot e low . v . miielle 2ive - e sathogt kaa had
o WAlERg ko PORAN BB Guretion 4R & oludy Fis Progiem i folwion & CIie
WhAB ey Beew derend tom the patposs o ATeiees pdRCUIon.

Fybtochadl on Tl Porgracnvs $ihostaf § diowerm T8 D 5 Blsepntes Fyee
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B Bt bas Boem one o the it fartuiious accidents that physical education
progranie e townd i whvody aodd colleges. They niight have been found enly
in community contenn, YMCA's of athletic cluby, of in churches. Physical
Haining was intfedued viiginally in odECaton a8 a bondy-buikding eaterprise
and a0 a means of discipline under the Aaive belsel that young paople aeeded *a
woutd rmind i 2 wand body Bud whea 2 few hegan 80 so2 the nooemity of
oultivating the cducationd values i the program o otdet 1o romain in the
educational \THCHE it Recsme 3 wiuggle nguimt the “farees of reaction™” who
held to the old fagudty paychodogy . Progrann were to be judead by precision,
sweat, and FamBo and Aol By a8y thing that smacka of the altegedly afief
educatronal vahar.

AR o6 it is with msay teday. The proof of the pudding is i the cating.
Tangitde tesults must be shown! If you caf"U wifi gatfies youl ate i good a8 &
teachet. If the fitaeas scotes o ot fise sharpet of the chart, then the program
noeds oughening up. I you don't have them march a listle what kind of
discipline can you get? And whatwe really nced v a five:hour-a-week progras
every yeaf v we can point with pride to the nutmbers we serve!

Thete st be clearet, tue productive cfitéria=values that will stand the
resi of the 0 contury, Wl have vome hearing upon an sdwatied life. Letss
sresstion soine of these ad hold them up as value which, when found withia »
PRI, give aeafance B bere ¥ eAuCATIon;

V. A sering o repeet fod Dwmman peruwality. Need this be deweribed? T lies
4 1he vl of Ametscan life. 1t is one of our great beliefs. We basically hold
Faitia ife i@ dighity ahd honot , sind we fivest continue o do %0 if defmactacy is
to sutvive. Where bettet 1o teach this than on the playficld? It is the ghory of
wport. To know, 1 honot, 10 enjoy the competitor and 1 hold him eeither
contem nor in indifletence~theee make the son eAperence comfibutory W
fhe furherance of vur way of fife. 1 ie the eankertof Falechond o teach that tobe
friendly w#th the oppnent is fo “soften’ when the “beat ison " Pure tubbivh.
T Foat of Iriceds can e Batthe o e frehd of play with 0 fees bt thah thine
whet Bave boen gt hate of oot

2. A4 woisg of ety Can we ach vud Chikdien 19 da comething fot s
b | alue alone - ithout tough of few std oF rcoghition? Do we feeda
Sotned v & 1 by he won oF hont o every gastie? Do we meed ot every Jance 4
Picre 40 he papct oF & wivie wp I8 the college annual? Thete it feason
icllieve we can, bul the Grift ia eutely the ool way==#t beasl in competitive
oort. Maythe that's why soustain climbars, fichetmen, phiers and sailors kook
witlh pity wpon the foarbatl star . They feel be may e dehuded by ghovies uatesl
wnd hn-s Bl »here the gret v adues of opert ave 10 be Tound. Daee he? be theve
sy thing st fooriul] ket wookd desy b isherond watpefetion’ OF je it only
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i the way @t i taught that fathall can becve such a delusion and a fake?
Phyrival education can b beat taught when b students leam the quict pleasites
derived Fram Juing vomething for values imkerent in 0. Thuy they bodome
discrimimating and kaoe the real from the false. Thus they cullivate 2 weaw of
moralay .

Y Arerse oA voerteny Theoym. woddsay et have song of this sweet
conrtesy . This by s e of bad mannen, of retaliation, of oad Lk and reucous
laaghter Let's Rave mivie of the buvinese of Faif play . And yet 1his world of
ours aill holda a place fof the gentioman and the gentlewoman. Counteey, hike
chivalty, iy Bot yot doad. Thore teimaine somshing Fire about giving the
OPPOneH== 1B yiutor —%is (hoice of goade, of of ISVIIAZ IAE ¥12itate 1O & Panty
after the game. A round of applaise Tor thve opperents’ good play, an under:
anding that the competitor it hufian, too=thow hifigs caf be taught, and
whet they ate phisical education is good. To teach children to be unselfish, less
sell-anventive, leay abusive of others v ah obligation atd an eppottutiity in
pyaical education,

4. Reaching the sindent where he Tives. This s not too much 10 3k of
physical education. Baperiences within the pregiam mud touch the heant and
soul uf Mids to take then a litde betier than they are. To 2ive them a lift towand

- & Betief adpstinenl to 38 alicady toigh life. To give them somne ianer pleasure
and wannth end confidence . Pute seatiment? Pethape, and a strange way tobe
Judging the effectivences of phyoicnl aducation? Pa! the rag-tag who Crighl 4
sibe from the gy M’ seacher and Hved for mosths on its sounidhmest i as
PORAEE an " ouloonie”” ax the 1eaim ithal went ko the quanee fisale. And o i
the ampetee whoe came Bacd in he owing of hotsnal life because his physical
education teachet gave him confidéncé and a good goll <ttoke. Why canot the
physical education teachet take 200in a class and “ercicive’” them 2l at oice?
He can, bt be canton edwcate theen ondet those conditions for the «aine teason
o othet et can. The cutcomes are iwre personal in terme of individeal
gron i, i teris of the Chikd himsell, and vt found fctely in bie muscles.

S A wwmw of obctivins wnd Etimeaion. Whatl joy it s 1o talk with
SO W I §o ol y weivacFiedy, Uhoghthens of aseell, modest, selleffacing
and unievuming. Sech virtaee! Ca they be Laaght? Iy it posaible 1o place the
Searning child i situations where his SMEntion k o vome uherior purpose sxd
ot oi Bisveell stone? I a0 outoome of epetience ih physical aducation i an
howest uhjectivity, 4 decifable cutasnd tuming of the Somchnshai, then we
e aking & tead Contbuton to the worsul adjuiment of chilkiten, Bt from
«ome oF OUF ACTVIBICS, Lsnght 18 1ypicel ways, comes only selfcomciousnes
and dntrenpective wairy and bowsting . Thete be stande, ke the Zuly waitiy,
Four it wontd to adwiive . Sul Mlevng his muscles, doing giant saings, aad
tellimg abaut hie privnese! Physical education dhandd lead peopls gently by the
hatd vt of Hemnelves o the fredhet workd of vier #lfre.
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Gttty b aetleotiny therkpee s O Iy an outeome nwie {iportant
than mamy of thy wiwiny I cdinativnal vikddes the presmium t upi the
ptethipence. 1 ake it o ., anast stll i ives Revauw be thinks. Schoobs and
sellegen devedte themacives 1o the cultivation of the intelicat, To the end that
At means dualisey -a Belich in the sepatating of mind from bady ==it b
sprisious ahd inngtian Bt 10 1 eatent i challenpes phyical education by
prostie thinkimg peepde and mot guad dussh aahlctes ohodrontly fotlowing
telopiuvnic aders from coactios Bigh e the ool of The otadium, of vwealy
£y iRasts whiose prie il intetiectoal s the decition aato wheatouse the
chalk v Bis hands), it s 2 valid ephasia. Our ganies and daiives tiust be o
targhl as Lo allos dudents 3 Jhance T think, 10 weigh values, o ponicr
SOTRaqUETIces. 10 felate prinms eeperiences, fo seck wfutions. To tefhect.
Thete is little such inveived in matching tacties of the forward roll. And nof
ndch ek in tiaden vollegiate fovtRall. And by the absefice of presence of
wppeitunitics for reflective thinking may a progeam be judged educativnal.

Y. An irtegranie velatiomabip with the rest of the carricalom. An elemen:
tafy grade was studying England in their Veore.”” The physical education
teachers helped by teaching them English dances, providing material on Eng:
fish spurita, discuscing the English ofgine of ouf concept of amatcurism, and
explaining the Olyimpic games. All of which knit physical sducaion mop
closcly 10 the tead wf the curtseulum capetience. OFF by iteelf in the baweniomt
gysinacium, phyeicd educaion has little opportunity to make vixh comriby:
e, Bt i wune schiwde ean.

5. A o4il] Witk all the Fdegoing we muad figver forgel the importance of
ill The ko how  Phe atuiity . A progeanit can be judged in pati by looking
a the effort the wachet puts into the teaching of skill. The physical education
periad i e play peried. 1 is Bt Tor intramutals. 1Uis no place to loal. Wiva
pace 1o beamm, o practice, to teach. Sill in pettotmance, up to te tevel of
enosrent at beast, i 4 Baske eheinent need, and fo amunt of glossing over by
citation of s of the vihef values will coret a fundamental weakess if the
stindenteaie ot Sillaal Tovteach thoin B dha 1a f gine The Bicars, the indtfaitemt
b which thees valet valines may adeiw,

Apgaical, oFaliatisn diay Be dore i uee termie of in others. Theee are
othots canier o wie Credits, fof erangile, of the pefcentage of participants in
vhe EMTEamtal prograt. Those are all significant, When added up an esiniste
of the Phogramt s Be Bad. 190 is physical ediwotion we a0 reaching Wxh
o> Mhuatioon sl alao e o ¥ rdwe wlionad Koime. And that s an apyraial
o e ol Lol thie phiy s al pdu wion exeRicice on the ey panding peronality
o e developing student What pod does it de hun?
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The Role of Physical
Education in Health
and Fitness

N Lt i the 20th century thete have been fout disinet periods of intentified
itereat i the ole of phyical education in fithess, We ate tiday in the fouith
discernitle peniod. Theodone Revveevelt started the liret one when he publicly
advevatad the Vigotous Nife ae a way of saking ouf sation wrong. The weond
wan caingd By the fevelativns of the physical evaminations in Werld War 1,
whic b ehoched begidators t the poing whiere swine 37 dates paved lawas tn the
s ceding 1 yeats fegnifing Mat phiaical sducation be taught it whoslyas a
war of imphoing the sigot of out yeuth. World War Il brought the third
tational cITont o iriptove physical fitness of the gencral as well as the school
public. Thove of ue who wate tapped Tor tis st of civilian setviee will
teimember that we wete difected to tope off diccte and By using wviilable
titerien and policemen lead the public i a program of exercives dlikd at
iR it the it of e cinbatthed Areetican. Al fvw fof the fourth tithe in
thix contiaty @ wave of ikeiest is Fet. 18 by marbed by Prosidential vitations of
need amd By exiraomdinary flonts frvn the Capited to pervaade communities ko
inmprove the Titneee of yoth by developing arong prograsiie of health education
and phaaival education inclading A recommended daily 15:mitute period of
Vigoheis evehiaen.

Ehbisarad 60 0 g adwion off @ Aiuwi o0 Sehured edlth Avuyantion wil phe Bood wnd
Reaittiszom, Matornidl wod € Bl Pleadith, and Sottuael Heabth seuruvpe off fig Ameingan Fubllg Fleaith
At gty 8 My WA gl sippiieg . Plptond . Novpater 18, P00

Bohtedted oy Boniticwh Souist off Puditic oot 27 1108 80, Judy (£ %
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Historically, such developinents have aveuned befote. AL various titiey
Whett nations have faced pethy, eithier real ot imaginary , oifittchave been made
o 1hiprove the Titnesy of vouth av an important pant of the solutivi o the
problem. Programs of physical training in 19th-century Germany and Sweden
and 1 Jihecentany taly, Getnany, and Ruwia have been used fof aatiopal
Putpheees 18 suppott of polstical o wioial idendogies . Youth has heen copruted in
every msance and dnlled, cveroned, amd sirengthonad to suppoit the beacti-
Cont sy and, AN PUPOLanily, (0 PIOLC AL sy oI A2 iy ohetties,

So it s with e, Undoubtedly, we need a strong populace (of either a warm
e ok the codd wat  Tar guand the healta of the nation is 4 wirthy ambition oo
mratter what our desiny iy be. To control discase, 1o imprave nutrition, to
prevent menital aid Bervous discases, to seek entwtional, social, and intellectual
slability . ahd to secufe appfupriate growth amd developinent of chiildren amd
Louth hecuiiie alinost at abiding pational passion. We ate committed to such
eltort amd enthusiastically s, Out form of political life mt only tequires a
nativn of healthy citizens, but guarantoes them the Fght to be healthy.

But whenever we go through one of these periods of grealer inlerest in
fitheas, we ahould at least I ih possenaion of an accurate pictute of need in
SREF 10 develop 3 e Progtant i fesponse. We should be able to Jistinguish
fact from Fiction in both areas of noed and program. How is it today?

Sivrmg peaple bave doveloped atentof muscuivrtrengih and Meaibility of the
spinie, eihven i1t several thosand children hure and aboad, Gind our youth
omiartag uilavofably voth Lurepeans of Japinese of whoever, and have
winediately comdaded s that ou childeen, b Faat all of us, are weak aid
flatias, by that omr trcioladcal cultere is destfactive of oot éapacily Tor
apiwal, aned (6 if we v rotido something abaw it we will fose the cold wat.
This position, widely adsereced in the popular preee, has ceasted quile a
ratioiil elir

S wine agaif progralin of phycical education ate asked 1o vep up the
intetraty of Wit parpene amd the vigot of theit content iR uidet 1 vave youth,
amd e out Country, (o deswetude. o ot actueal desnicton! We have
reeimphacizad an atiocionly Whscienific bat popalar term ' phaccal fitmesy,™
and we ate heing told that var children ate woefully deficient init. 1t i alafming
¥ itk Wy s than e, Becanse it is B a siteation matked by cleat fact, cloat
noed, and cleat respenee. I Fact thete tn a grest vonfusion in all thiee
catrpaiies == a8, of Bead, and of teyonw of program.

For evample , does o equate the sound advice and factual inlormation of
scientiets i Wie atea vl hild groaih aid developinent, of of pediaficans, with
the Teles tvhom pereonality wio adiecates 1he eieeeivee Jog evercie fof inlant
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three moaths old? Daes one equate the seieatilic papers appearing in the
collection from the Institute of Nurmal Human Anatomy mweting in Rome in
1960, amd bearing the imprint of such international namex av Latson,
Hollmann, Simon, WeliTe, Johl, Mivsuro, and the others who contributed,
with the prattle of those who tun the exercise empotiuns for money and whe are
advertised avour greates physical educaton? Doesone equate the sound advice
on erercise coming frvm evercise phyviologists such as Karpovich, Sicinhaus,
or Mayer with opportunistic entreprencurs who would nt know the myocar-
dium from ovygen den?

But we wander. Our problen is; What is the role of physical education in
health and fitnevs? Let me oce if my vetvion of the answer comes anywhere near
YOUur verion.

1n the fitst place the iced for activity on the pat of the human otganism has
been well establivhed. Ducumentation of this iy unRecessary. The evidence is
chear. Man iy an active creature amd activity i imponant 1o his growth,
development, and sutvival, The need for exetcise i here to stay.

But apparently nature doos ot care a bit hesw onesets the activity ssaled.
The form’’ the utrivity talas iy biologically wmposans us long as fuieemis
dane. Run arounditie Blogh, play foofall, dance a Jir: Orio climb a tekplione
pole. The heant doer ok csrg. Musdle does ot cire ‘Tl rectus abidomins,
which i apretty Inporientauscle in maintaining visccrul ander against visconl
chaoy doer ad Care vistier it is used in basketball . iiowling, of burglary as
fong as (tis used. Trmveacelar strength is what we e afier to comrect the evil
ways inte which weilave fatlen, Ratuie does fil care Mow we get it=0t at what
price. Strength-builitsy activities can be anything Bt bellds srength-=and
thus they need 1o have no olet putpose, i othef dieaning. no discemible
telationship to anytheig vignificant cxcept strength el

Fan afeaid Whis is the sonof thing that some ate calling *“physical’’ fithese=a
st of muscular developrent that comes from exercize and that cah be used for
any puipese at the discretion of the povwesut,

Inthere termi there would be relatively few problean involved in making the
nation muscularty strong . Just set 40 million school ehildren . exercining with
sutficient vigot and heep them at it and we will accomplisy our objective!

Thete are only two things wiong with this comepl: Exctiise is only pantially
responvible o fitness, and sirengih is only one of the concemns of physical
odcation.

Our scientiste, our phikimopiery, aur edicaton, thebetter informad phy vical
sduCatore, and even our paets have proclaimed that thane is mofe 1o fitnesa than
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sl strength A vonteaenee of s peagle iy 86 dewrbed fimess as that
ahate which Charsctenses the degtied i which the peeson iy able o tusction.” iy
sinplies the ability ol cach peran todes elup ot etfodtively bis potentialitivs.
Amd e confervnve agreod that Fitess ie maintained at a high fevel only 3
ity At is Conitinmsialy preseat! This foguites aninineradesire. - an vgogenie
stymlation The ativinios that prodsce Tidoess st have meamng’ The con-
tevenge listad sov e eomponents of fipevs, dof whidh are selated v each vthey
and are mutally interdependent These are

P Optstnunm ofgaiiic bealth convadent with hetadits and the application ot

present health knowledge.

Suffivient cootdifation, stretigth, Aai wdtalite o [heet emergeneres, d

oredd ay thy raasieinienty of daly lyvang

3 Eetiond spbsay b eeel the Sty gl i of siedefn fife.

Focil erfiscmanese dbl daptabivits with czsinet to the requiremients of

whd |y v

Sutticient sowhedpe g sngtht o paike setsble docivnms amd amive a1

el Bl vokeliore to preblems.

B, Asbde:, salies, iind WS whieh strpulitesatistacton paticipation ina
dlal rnre o daly aetivities

7 wjmwitudaon vievad qualities which éontibut: wic fullest measiie of living
b demmnetle SOty

e

e

Now swhiat s privaical education e o ds with litees av dewribed in
theve tern Weik o relationabip to all seven s she only thing that ke
phvacd edeeiten phyaieal “education.” Ollurnice it would be phyvical
trausing - aind i iva vast aid uivoimtoitabde diticteine between the twe!

In the somewhat pecaliat and ot clearly undetstonnd combination of words
pivesivad edhacativm, the noun ¢dwcation becomes of great importance. 1 is et
thie <anine thing as tainiig - phy vical training. Py vcal training Waihe, justas
vt Uabi @ dog of a oy Kelley and Rasey s

M o ot el ation iy desigoed fo tran peeple rathes than i edusate
them. When one indiv idual traimy anather, he delimits the variéty of
povseiBlE reaponees, Baking s dosiied Teapaomnes atrtonatic and dhininat:
iyt the possibility of vther responses. We can iy kiwet anitials, I we
canm educats them  Trapming. Dirkiting possible fespoiins, s eivlaving.
witile educanon i Vibeuatan . 11y D that one is taimed Aot o think, it
that e ack of tdriny By ity very tarare dedimits thinhing. I the Jegree
thyat the andlivpdual Wi trained dees ik, Be has beoy fobibed of condi:
demee 1 bios owa thibing.

it phy sl educitinn vgiliee That sifeong, sivchom | i being edicaed,
[}
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thiotgh the gamues, sports, and dance cutturatly fnpottant to oue race amd it
important to daow the ditteremew

Foveducate means to enridh the cpacines ot hunsan stethpenes. Toneans
help the individual gain intvasisg posseasion of hinmell sud his poaehy #
Hieans t revapitulate hisculraee, todeepert ol witer o s, F coittent, o give
him control  vet the methods of B it withen tu ctare . Some woudd vay thie
the ewsence of education v the developisent of fuelligence, 0 powers o
theught, of the capasity Tor reflection, of buman reann. The task of educatio
s 1o develop the Tullest capacity totake thought, by redect o weigh. o furesee,
W Consher consequeniies, b chiwse aiong alternatvey. There iy be other
desctiptions of educatian, bub in the main they al dewnbe a rlationship
Between the leamer and lite environment in which the toeef is assited to gain
volte personal ontrol over and understanding of the:atter by the ¢ultivation of
posers inhefent within hira. This s w0 make him Fit s the terins the conference
describad. He leams todo this. He cantiot do it as o cdibld and as lite goes on e
develops his powers to the point where he can. Hulfnh adds thic thought:

The term Teaming may then be applied 1o uny process wihie which
patential stimuli become incaningful, change meanng, are dixbminated
with respect i poasible meaning, and ihé lite !

If we view mcanings as the havie bulding Modis o [earning, then any event
that results in a recomuction of festganization of & meaning pattem may he
called a learning experience. Ay expRnience. thea, which incofsequence of iy
feaningtulitess “ineteases ability W direet the colire of aibeguent evpefi:
ence’’ miay be called an educative evpetichee.

Now if physical edication incans that someone ts educated thtough ot by the
physical’* experience. of i a ‘physical” envitomment, then the experience
shivild b prinductive of the qualities deseribed in the defininors Can tis
happen? Doces this hagped? By aocidisnt of by deaign? Mayde & o that e
education 4t all tikes pluce Whrsgh fe physical eduvation expericiee, at et
in tee teomin. Porhaps this is et wikat 1 gemn phyvicod edlvcudion s it (o
irply. Poshaps the oy relaten pliveical edacation Bay 10 eduestion ix bt
expoetence h physical education so condition the organisin that itean receive

. theastimth that mermits e skt 1 Pecome educated! This te the idea of the

i Bondy i tiichs Lo bouse 910 sound **ndimd 1 This i the ancient dichit
mous view. Thie heties man's umity. To many peivons in physical education
and W many from other fieldy, other values from the physical education

ewpenience all booim larger and nnde mportant than the educational vnes.

Physical values come firt=—educational values a povr second. and waly if
something goad bappene fo conse alohg.
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I shonld be clear, bosmeser, thiat i that poing of view b held thew it is
By powrstivatl b use the Yetun phn acal ediecateen The term <tould be pavséical
manining, ot phasical eve e, oF Wil DRIer W dewarbe wisan i happesing. I
e vitini e the roun weed then a ¢lear, Feisonatle, amd densonstrable Felution
ahipy b dis substance st be deseluped s the phasical edusation cumicula,
Seunicone must be educated. Edovational vuteomes tiast be wiaght, planned
o, taught Sor, and obtained. They must be of prne concetn, 10t secondary of
incrdental within & physical education program

What Mindy of outeenes vould be comidercd educativns! The sswer is
inherent in the guestivi. Only those experienves that destimd thiniking will
prduce thinkang ! Only that kind of pasticrpation that reguires the student W
wergh, o retlect, to study will produce thiee qualies. Teeall not be ERely that
they will be produced by the kind of activity sn whicts e paracipuging
individual does not become involved in wome problem feguiting sulving,
evaluating, thinking. Can a team have e chatice to solve somie of its owan
problemin, or must the coach always direet the strategy, vall the plays? Can a
cliss becaime imolved in seeking denimble varcomes from thelr swork? Is
wicial, religious, rmeial integration of comeguence o studenty? What responses
can be developed fo cheating at games, sportanamhip, vitues inithletics, and
o appreciation of goud play?

Expenence in a well concerved physical education program can akl in the
wlution of such probleme. The undervanding of infegrative processes and the
relationshp of the physioligical, pay Chulugical, and other lunctional elevents
todeselopment can he enhanced through phyucel edilcatron  Comprehemsion
of arength, ability . coutape. dating ., and kil sap b doveliped  Cheiakes
phighess i the solulos of sl dencloparentismaky s awhievig i astor
eoibiod andeoomdisstion, mdegendence 1wl Lo, deaming © lv e ingraups,
aid in reLatinei o comprtitofs.

A analy s of the elfecss of e expene e e phy sical edicutiomelate
difeethy tthe stated compaseits of fitheve, anithicomd of phyvical edniation
has an rafeitant ebigtinn re e and Biealt:

Bt 5t i goone step ket There i perbiags e iwiee compuling prebilem
Lacing var educationial sy viern Wan that of decpening atd widefing atr wder
aatling of demactacy. It has been sand that ocar euny people sust by
phyucathy, mentally, and \pitivaally preparad for Ametican eltisensbip,

How o yo g0 about devedaprag these guianlares® By marching, drilteg. -
eavTcteing in groupy ad et under the smpersonsd supervision of an -
thontanan dalimater who couts the numbers whide the victims pray they sy
he epared funher Poredom amd when released frony § vow pever & Bave
afiy thing ke do with phyeical crercies the fred of their livea? Thie is handly a

A} )
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satisfytng experience in wdaptabitity w group lving, hardly productive of the
spititual and moral qualities needed to live suceessfully in a democracy! This
sortof thing nay temporarily produce yomie tuscular strength but it bs also veey
likely to produce emutional and perhaps even spiritual trauma.

To preserve the demsratic way, to brang the ooming generations into a
clear usdunstanding of its meaning, to develop a deep and unmistakable sen-
sitivity W what democnacy really is—~this i 3 compelling challenge, The
program of physical ecucation cannot afford (o be caught napping in this
respect, pof can itbe found guilty of teaching by precept of practice the ways of
behaving and thinking fat are characteristiv of suthofitatian regimes.

We have said that schools i general and physical education programs in
panticular hisve always been used as instruments of political and social power.
Onc shudden at the memory of the marching Hitlet youth=fit, strong, vinging
their way through exervines and sports so they could better reflect the marching
tuthleasness ol the most inhurman yeginie the 20th century has kbown,

What wocial and political pumpose then does 20th century American physical
cducation serve? It cannot be culturatly neutral, Oppontunities abound in the
physical education program to provide eaperience with democratic processes,
It abould be clearly said and clearly undertowl that as long as physical
vducation rersains &% ekament i che cummiculum ol a sehool or college that is
dedicated w e perpeiuaion of the demaocratic way ho teaching of administra-
tive practice a1ay . with conwience , demonsirate other and contrary values. The
autoeratic enpircal udministrator i as bad as the authodtaran eacher or
codch. Bach w~ a menace, in his or herown way, to the planned intellectualiced
approach W Bie perpetuativn of democracy thivugh the sehuols.

In yome progtaims the students all wear the same kind of uniform, gothrough
the same exexcives, count the same cadence as they march. respond with the
same imposed replies, affect the same postuting as they go through their
exercives. They conform. The standand is set. The wotive cones from outside,
from abuve. ltakes fa sritellectual reaponse to “*count-off** and W wave one's
anns about in a calistteniv Jdeill aimed ar *physical condition,*

Itdoes, however, fequire self-initiated intellectual response 1o figure out the
" stralegy of a ganke and execute It of to compose a dance, of t plot the course
for an overight hike, bt requires self-initiated activity to practice what one has
been shown on how toswim o how to kick a vocver ball, This type of activity
must come from withinand be willingly chosen as arewarding experience, This
sort of activity i within the culiural wadition of a free people.

The opponunity is here. Madem physical edianion can serve as an educa:

49
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tive eypreticnee o itcan tankly wd Bonorbly renounee its clabing o edueation
and ditect its ehwefzies 1o produeing the sound boly (0 which to louse the sound
mitd, There iy something pathetivally unselentitic abaut that ettt but there i
puthing dishonerable in it=—exeept that it munt sot use the terw physical
vdiwdtion

But fo seck the integrative development of the w hote man, to be as concemned
with hiv cthios as with his physiology, 1o be helpful i his interpretations of
metives, 1o aid him i his enderstanding of human nature. v help explore thove
deep wells of yearning within himself, to help him e that excellence In ot
measufed wholly by scores==these are some of the uther vuteomes within the
reach of a well planncd physical education curvicutum.

Afd s0 we, st any tate, believe the role of physical edueation in health and
fitness i dledt=and imponant. ltis indispensable o both, Physical training, on
the uthet hand, of merely muscle exervises for strength alone may, paradoxi:
vally, be destructive of the many things they are designed o help. By theirsheer
meaninglesstiess and potential for baredom, and because they are alinost
invariably terminal experiences, and because they offer no intrinsic appeal,
they may be soregarded by the self-directing individual todrive him away from
unhy desire o be it of from any practice that may vontribute 1o his fitness,

We must be careful, aot merely enthusiastic, Not just any activity as long as
it produces aweat and strength is educative in the rational interpretation of that
word, From modem physical education Programs We expect lasting values in
continuuus participation—an accumulation of “fitness scoren’ is not only
nsignificant compared W this but may actually be defeating thiy goal.

NOTES

I AAMPER Lo Comtereme: Jonssal ol Healhand Fhs ool Edwation 17, v 6, St
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On Learning Values
Through Sport

Now, no fair peehing! And thus camie tous the it admonition to assure our
conformity to the sandands of conduct with which games have been played in
our land. We were ot supposed to peek! Anyone should kaow that, The
game—what was it?~ten steps of hide-amd-go-seck-=presumed a code of
honor mandatory upon us from the ing instant we heard the rules, There were
10 be no exveptions, One simply did aot entenan the idea of cheating, One
went fullout for ane s owa honor and later for the honor of one’s own whoal,
After all, there were valy two fates wore than death, and one was to be caught
cheating at gamey!

With some reason, vie might belicve that this successiul transmission of
acceptable or traditional cthical values has been one of the reassuring and
remarkable phenomena of our age. One comes o games, whether stickball in
Manhattan or duck-on:the-tik in Gramd Idand, with the understanding that
thete is a way of duing this, and one would mot, cither aya matter of principle of
for selfspreservative teasony, be one W violate the code. **Play fair," *give
him his turm," " Lmoved my batl in the tough,* **Fouched the chiannel matker
with the tip of my buom,'* have bevome the confesions vf commands heard by
all and sumdry as the standands of gentle folk have been transmitted through the
games and spotts of out people.

Games have thus been tmiched with a desenvaed halo of honor, They have
become significant in life as experiences a it different Troms the market place,

f”mm.m i Owrit, Diecoinigt Imd e 203
¢ e
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When once the phaduton (or marhleshoatet, or rope-shipprer, oF tennis player)
«ets foot ot the tiekd of play e count i anstmned o be correct. The eall™ will
be w ithutt avor oradvantage the chips will Gl wheee they witl, and iU he Joses
ecause of the inesurable forees at wrk he will withhold his tears and his alibi,
achim ledge the superionty of Bisopponent, and later. juin hin in a toast and
conge B thie happy das s of tremdl conest!

Notvethas the cymeiam o e gays Hinish hiot'* penetiated all of sportand
destrosed ity Vit Not vt His e sportamsn » fo plays witt honor and with
respect il heart for the tridstomen the game andd the rights of the opponent
disappreared Trom the sweene

But alsiost, Gammes ank sports e rapidly Tosing their simplicity of former
days They comimand o the attention of millions=of peaple and dollars.
Foftuties ate inade from gret, Repitistions builtor rulsied. The sporting goods
ity graswes within the op v, Organized athleties in schools and come
Jities have woved trom the simple pleasures of a Yale-Harvand boat ruce to
the specticles of Cantan-Mawilon or the Cotton Bowl, Much is at Make—
inclidimy the quality of moratits that pervades the phenomenon. '

And there is cause Tof alarny. o Jomger are all the games played on the high -
phane of respectability. There has ciept inte the prograim elements of immoral- *
ity and greed which tid fair to spuit the fun. And it will take more effortonthe -
pant of many people 1o stem the tide of anti-motality and anti-intelfectualism L
which is presently engulfing sportas itis engulfing many other aspects of our
cultural, potitcal, amd sovial enistence.

Organized etfort? Teach ethics ot murality=by vrganized effont? Well,
fet's exatnine the case for it

How Bave any of us asrised at our present level ol vthical behavior? How
Bave we achiesed the vilmes we tive by? Mainly by ohverving example amd -
partly by responding to teahing amd the furce 6f law. We can reiember being
pennd by atnd el Tong enough in Sunday scheol to retlect upon the startling
nows that “hlessead are the tieek for they shald inherit the eanh. ™ So we were
womiew hat perplened and stocked a litle when the notesd spunts authority, Meo
Prnocher, Was quoted an saying that **nice guys finish st

Nor van we Lail o b impresed with Nofinan Cousins when he points omt
B vastrathy we regand vivlence, whether it be s gitites, traflic, of war, aml
suswhs s hens e compprterely repudiate e adimonstnn b un thewthercheckor
p Bive Bt eneniies [ sl sitnations,

I i going o Lake oiinieed effon becaine of the great and powerful -
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influenices at work today beisging gamses and sports fu thelr knees in a brutal
assattht (o tuen them into instrumients not useful for perpetuating the gentle skills
of tttendly intercomrse. They now can be powerful media for greed, tribery,
and pethaps wotst of all the dominating egocentiism of lim whey wotld use
others ot ax Kant wold Bave them wsed- as ends withal but thiough the
particulatly fnbtal eaploitation for enda which are ot theit wwn, 1 some
yuarters, if we hunger and thiret afier righieoiiniess itis becoming a fitile more
difficult to be Hiliol,

The case as s e i iy alarming. Chalie, my neighboring tselve:yeat-old,
Inieddy with his alihi if ie Joses a ke tace. He it save face. 1 dogs nof dawn
o i that Benmy may Wave been faster. Paremte i Little League and tingh
school spoft ate becoming mnionely poust sports. The coaching from the
betch tuistine tly against the fubor) in big-time T thall mfluences thocands in
Nttt trivee fuownthall - A iskdwe e coblege athlotic divcoior and president Enen
o an AN Aiperican's soblastic inehigitility his sophomre year bt by duplic.
iy he comtinged 1o play until his eligibility was ussd up two years later! The
cyniciam of players, coaches, commissioners, and newsmen associated with
tournaments and championships invariably incicases in volume as the gate
vaells and the audience enlatger. ** Amateur™ college athletics have alf byt
disappreated, leaving only the tears of alamented Whitney Griswold ot an itate
Lewin Martill. Bowl games multiply. To deny onc leads to a dinplay of bad
teinpet vn the part of the aggtioved prose, alumine, and sludents whose ethival
sandatds ate no highet than will allow them to throw bettles thimigh the
windiwas of the huilding where the Tacolty had soted w deny the datlings a
thate to win —and thas gloat.

1 is pot a pretty pidure

But it sught net be eutprising ihat it is pot pretts. Pecause the deching 1n
morality i spofts, the abandonment ol thse sweed vindes ol ouf polite
chitdhonnd. ate 2°1 celates! 10 the magt tramition Labing Place in the chatastet of
ewt culiute

Richatd Hofvtadter an that scalysm Yomse Anti- Prrelleo rwaliom in - {merdivin
Lape,? traces this dnvase Yhivaigh ot felignmas sstitations, vt politses, busi-
news, and education. He traces the beginning of the decline of the tespect Tor the
gettleman 1o the attacks on Thomans Jefferon, and e mahes if clear that the
leamed man o worman, the sobleman and hin prinaples of condud, the
genatility of the aisticiat has given way 1o dandatds of the mob and the sivh
Nowg of us han escaped, and some of ue ate utsed from By tidal wave of

. anti-intellectualisin and anti -morality which holds out < showls suspect of every:

thinig from the (eachifig of the doctiine of facial equality (of all ihinpsy o dealing
realidically with the free natute of the demextatic proces!
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Fer otenn thts (ede s the secarest hallenge contronting us all in education-—
Attty contrants s s gl cducation. Wihere better it ot the
plasing Befds and v e evmmsitms of our schols id colleges cait we
dostionettate aind esabnate Hie dynagnes of othical jidgment! Oneides of the
daxtisa e 2iof amd it gosetn hanin conduet conplelels Ay piok than
cat Fegasbations it piter ety ol opporoits anking i As Mattin Bubiet
waonld gt e, the demands of autheniic existencd i that v caianast blimdly
follons e prescripts of Law but most aceept an *“ethie of responisibility, i
sl B ororal action s atesponse o what the ssuationdenands ata gisentine.

Prenmpdr, feo evnaple f we hase nol iisteid s ompletely the “competitive
spetel T ax ot Heea s s Brghily i ou enltine Compention Ier nnnde us gieal =
Coampec et it s soth nainge i with sar Fellos i Huf wy secm to
Bvs vt the bsy <ol aompetion acheineen wat and sport o be suse ol it
W Fragrent? coshpnane et b speabing of Ui i aluabile taining fol apent
an e Fanss atlletic Dgare disl, that the
Bt ombat ol ers cone o the ranks of letter wimners in college! Maybe
wor, it thete 1s o desctepancy . Competition i modetn war holds no place of
frevnrenn foor the oppoaent He s o be kifled By the silent means of a missile or a
poprtict hich osethiead 10 a congtacy of slence of which Nietzwhe wauld
ave approned becanse b gave no bt of e actusl am ot purpose.

peve vaiventb od comibol op By Laimpng

Giootes 2o eotting Bhe that We bald searet pradinee, we hobll seoret nreets
pien Wo bttt v hend and where they s weak, amd it we dow'tesploit
the ssthier ' Gondet teelings we mine i Bior A this iy, oy Menchen witnld say,
Doy mies s ate a0l imeonre, so uncenam of the omtcome of the game, so
Pedeta) that we ftas Tose that « ¢ Trave o honor b display because hopiit s
printicated gy o ovhng of absolute security

Pt competitien con Base snother goalgs 10 atter dllonotan eird iy itsell
VIR TIRT IS LR IETLFRYTIN Hetnge o mivans i figist neved By a4 Y paeiul v o
Cthe raged foer aloy oboprag pedtual fOspeat anmeng nh. I the sety
wrrgtry ¢ oh 1By oy Eatis wan o0 et foapes ® fer pereenaliy than st g it?

Ut vy oy o pEc b B Eendees 1l desrng B Baly | B epat upen. o o

st e Bt et v Cismatien b de et sohethaf the ey ans havi gyoan

Vet sapper ot an the ety Casgrpeitine yortcan be a i b b tom hing

erren tatie mueraliny on ey g, s ath cgual Goday Become destnne vl To

1w b Ruotssean” thony wlos el treat spantand aprality apatt will never
e At anid e oty ety oty ‘

Vhoote Are anais vootont stimse s of epratts i asd gy sehinde gl s efien
Carnses st o the s adome portals the gagram el pohi sical education.
Wy decs Holws 8 Hladybons co tanty cppesae any cllont 1o make o feaming
eaprefseme ot of those aenttes? Why would Bedor, or Fadiman, of Maser
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hold fittle respect for the attempt 10 claim edacational virtae for modern
physical education? Why docs even a blue-chip educational statesoan fike
James Bryant Conant Find a place for physical education in the curticulim only
becanae there s allegedly o body:bullding influenee involved somewhere
therein?

Could these phienomena possibly have tesulted Lo the mostetfective ¢l
at self-destruction any group of well-meaning educators have engaged in in this
contury? It secms actually that there has been a conspiracy ol 1o conduct sport
progtams upon an educational level, not to teach serioondy the ethical aspecta of
sparts, hat todeny the educational imphcations of physical education in fuce of
a single coticentration upon values in exercise wlone.

Pettiaps w0 is, i ahe g run, imposablie Tor people in the fichd of pha sical
eduvation o deal with nmoee than one value aba el iF Torced o cione,
the value of atiength and aweal, Being the casiest attainable, will be the wosl
widely advertined.

With such a single valoe as the only ane in view, the impresarios of games are
free to conduct them at any Jevel they wish ethicatly and educationally. As lng
as the illusory valvee of *“physical fitmess’ is sought, tio ather standards need to
be inct. Neither petsonal satislaction, nor sixcial compelence fot contintous
patticipation necd to be songht. The wtdiintellecual hay taken vver coni
pletely.

Perhaps games will never be i etutned, evenin part, fo those who play them ot
1o those who ace them as instruments for educational development but will
remain forever in the hands of the ane who gets the bet price he can out of the
swhedule. Pethaps thete is no end ta the wild distottion of purpase. Conidet,
Tof example, the sty plight of ous moden intetpretations of *amateufism.”* If
we had any tespect for the English language Land Tor out motal effect upon the
yoing ) w e wenld undertand eleatly that probably enly 3 percent of high school
and college athlcies today ate “amateurs™ in any decent interpretation of the
word. The tank anti-cthic involved constrains the athlctic administratof piouddy
te claim amateut status for the subnidized athlete and suggests that thete i)
may be a vevial or acaderisic dignta to the professional!

In this day of subsidy? What nomsense! Let's face it morally, not in some
preudostegal “antateut code 7 A Boy ot gitl whinpets as tiach asa free meal iv
nir Janget an amateus I may and weisally does remain # splendid gemieiman ot
lady . Let's abanduon this simmaotal make-belicve of picty with which we color
ot concept of *‘amateur athletics. ™

Pechaps the academic cyebrow is taised at spott, and its badly named fainify
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physical education, because of the intertally generated confusion relative to the
discerued ends of its efforts. This confusion is patently self-destructive,

Foi seats physival education programs had been moving rather steadily
fowattd decent on the moun. They had been exprloting the ways experience i
vigotous poverioit could be used for total development, o recapitulate the
cultue of our fand, 1o bring the individual into possession bf Nimself and his
powers. The exploration was mainly in the arca of soctal and psychological
deselopment becatine these were relitively unexplored fields and the biological
vittue of exercise his been well kown for yeats, Excrcise is important to life
anmd iving. 1 as bere 10 stay. Only academic fools are oblivious to that.

Hut what we needed in physical education was full-blown rescareh and
vhinteal eapeticuve in the telation of movenient o the teaching of ethics aml
motality, b the unprosenent of payeholigical states, and the cultivation of
social gamn aiong people and groups. These we need and these we afe ot
getting because of the immoral stand we take of being glad to cultivate the
sound bisdy as the bahysitter to the sound mind! We must follow the feader,
sweat profusely, walk fifty miles, do our push-ups, patronize Vie Tanney and
fonnic Prudden. and thus will out population be made strong. Morally?
sy chologically? Lthically! Socially? Ot just muscularly? What are the great
need for sticcessfal life in our soviety? What kind of manpower does our
wnicty need for its presetvation? This is the compelling question from the
sandpointof national need, and people i physical education had better have an
atswer of they will be loat in the oceans of sweat recommended by the
muscle-bulding antb-intellectual.

But whe was Juhn Deswey? Torefer to hinis tisky husiness in today's world
of the Far Right and the dynamometer! He once said that ** The serious thteat t
out democtacy s not the existeice of foreign totalitatian states. it is the
custence within out own petsonal attitudes and within out own institutions of
conditinns similat to thise which Bave given a victory to exeinal asthotity,
disciphne, unsformiy . and depemdence upon The Leader In fofcign coun:
tti¢s, "¢

I i watlui Whie ropsdiation of those idols that we widl find the ultnate amd
clernal stiength ol free men in a tiee sciety, The individual to be cducated is a
woeral individual, He lives not alone as a recluse but in a society that is an
arganic st of indaduals. 11 we eliminate this socral factor we ate left with
by a polsating trass of protoplam cany diection, suns PUrpee, sais teavon
for beng

SNo wonder Hutchins and his grogp snobbishly advise pareats 1o avoid
colleges whete phy sical education isrequited. He hnows thatas likely as not the
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students may be asked to ¢limb topes ad nauseun ot respond seriously to the
psuedo-Intellectual *fitness'’ expert who prepates the tables of **fitness’’ from
dynamometers and rope climbs. No wondet, This sort of thing hay about the
samae relation to the educational program as fertilizing the soil with worma does
to ralsing Howers. It may have a part to play but it is a small one and a dublous
one at that!

What we in physical education must come svon to uniderstand is that ho one,
but no one, will take us seriously until we begin to take oursclves setiously and
become truly intefligent about exploring the contribution that the wotld of
sports, games, and dance’can have 1o the education of man,

Can this wotld have a bearing upon the Chitistian ethic? Or any other ethie? Is
it 1o be taken seriously as a means by which the accepted moral standards of the
Rroup are to be passed on? Can it be an elfective eapetience in the entichment of
judgtment about relative values? Can it help in decision making?

Well, it always has had a beating on these things since man fitst taught the
young through the game and the dance. But tight now——when we have or-
ganized & program we call physical education, brought it into the school, used
motor movement as its means and media-—we need (o get Jown to the business
of teaching the behaviors this society of ours expects if it is to survive, We need
to climinate the casualness of the **Oh, | say Old Boy, that's not done"’
approach, We need 1o get serious about a search for vur roral potential, not
metely our muscular,

This country is not going to be saved—aor de:tioyed—by muscle, but by the
quality of its morul fibre, What greater challenge can programs of physical
education rise to meet?

NOTES

b Richatd Hofutsdiet. Anei- Indedtecomation in Americun Life (New Yirk: Knopl, 961y,
2. John Dewey, Freedom and Cultete (New Yotk G P Purnam's Sovn, 1930
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The Discovery of
Personal Values

It can be assumed without much dispute that all of you have an intetest of
ane kind or another in aport, games, and pethaps dance, Either you play
yourselves, ot you teach othets to play, of you are planning to teach these
activitics. Su we van assume that you must believe them worthwhile or you
wauld not be apending yous time in this sort of thing, and | daresay, you would
resist any effor to abolish these things ax a part of the experience of a college
woman, Because you have some feeling about their importance In the life of o
college gitl, 1 often wondet, wherein lies this value? Is this metely a pleasant
sort of thing to do o while away onc's time between the more importait
acadetic pursuits of the college classes? Is it merely, or are they merely, prime
sources of fun in which you ¢an engage when thete is nothing else to do—
something t occupy, in a pleasurable way, the leisure hours? Pethaps there are
some who view patticipation as being good for one physiologically. Then thete
are thowg who see succesful participation in these kinds of activities a< a status
ssibol. The question we might taise, however, is whethee o tot patticipation
in the games, sports, and dance nonnally found in college life has any real
beating upon the fiber vl the penonality in the making, upon the woman, upon
the total human being.

Personally, § prefer to think that it does, Let us build a case and see if we can
find out Just what sort of values might be derived from such patticipation,

Ahattacted aiud adapted from an addtess defivercd i the Athletic and Recteation Fedetation of
College Women at the University of Notth Carolina al Greemboto, April 10, 1963
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There ts o wealth of evidence to support the idea that the huiman is # living
entity, with biologleal gouls very much the same us mental or behuviorul gouls.
The fumous Edward Sinnott, in a brilliant book entitled The Biology of the
Spirir, mukes 1t clear to us that goal seeking In chatacteristie of the sntite
orginism and not just the spititual or emotional of Intellectugl Tacers ol ik,
Sthnott’s point is that goul secking is the hashe characteristic of alf of lile, that
body and mind are but two aspects of u fundamental unity which seeks goals.
We ate organismis in total, not sinply mixtures of compouinds, but a living, totul
architecture, no pant of which is understandable except in relation to the whole.
It s quite impossible and unreasonable to view ourselves as persons enjoying an
emotional 1ife unrelated to all other aspects of our being. 1t is quite opuccepla
Pleo o Sinnott's view, to consider the Intellectual life oy something qulte
ifeent from one's physical life. Sinnott is trying to tell us that we du not exist
atati mterms of these smraller parts-—these fragmented areas of living futiction
St ot living protoplasm. He is suybng that the physical wid the mental, the
emational abd the intellectual and the spiritual, are merely nspects of a wotality,
and they are all one and the yame thing. He is saying that the expression of all of
thes aspects, unifed as they ate together, is one of goal seeking. Whatever
sxperiences we have—whether they be on the pluyficld of the swimming poul
ot in the library ot in the laboratory - -leave us marked. No eaperience leaves us
unmatked. Thus, when we play and play hard, we may have a physiologleal
et in terms of muscular strength or perspiration, But that physiologleal
returm is only part of the total return, only part of what happened to us as we
played that game of hockey or swam that tace, There is no behavior unreluted to
what we truly ate or o what we truly are becoming. We become what we live,
und we live what we are,

Sport has for too long been shrugged cif as inerely a pleasant enterprise but
not really telated to some of the more recognized, fotmative influences in our
lives=like Sunday school, for example, or like teading poetry, or reading a
great play like Cyrano, ot taking a very sctious course in philosophy in college.
We haven't particulatly thought of sport in that rubtic. And yet, the evidence
places such participation as central to the total development of the individual,

From the carliost days, the intluence of play has teen a significant influence
upon out development. It is in the field of play that we fitst leamed the
rudiments of the philosophical background of personal behavior as it relates to
cthical behavior or ethical judgments. We first learned the meaning of *no
fair’* or L dare you'* or *"you're chicken,”* and wereacted, as little children, to
those commands of chasiactetizations as the beginning of our total reactions to
the challenges of modem life, One imagines the bravery of a little Qitl Scout as
she plays a game of capture-the-flag ot prisoner's base, She thrills with the
excitement of it all and does not merely reactin terms that we can use to segment
her reactions as emutional or physical or intellectual . Athet age, there simply s
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no such segnientation. She experiences success or fuilure, excitement or bore-
dom, and she identifies the value as pleasurable, satisfying, boring, or dis-
agrecable, She thiy seeks more or avoids future sieh experiences,

i Vidueational Policies Conmmiasion a few years ago challenged us all to
wee Wity o etilivate what it called moral and spititual vilues in schools and it
presented these vidues in decatogue form. ' 1t was a powerful challenge to
cducators in any Field and particularly, Tthink, to physical educators beeause of
the potential wealth of opportunity for the physical educator to cultivate such
valies.

The Commission cited lnman personality as the basle value, Physical
education responds by preparing-ity teachers o be sensitive to individual
diffetences inconstucting programs for childeen, tenouneing a former practice
ol serecting nwasy activities regardiess of their relevance and expeeting wll to
canfornt to the single pattern. Modern physical education sces its activities ay
means to ends, and the ends are the welfare and well-being of the children. The
child of misfortune, the handicapped, the hypersensitive. the bashful, the
maladjusted, the dub become worthy of as much attention as the skilled, the
fortunate, the star, Physical education provides for all, because the enrichment
of personality is supteme regardless of the o ity of the performance.

Perhaps, as another valie, we seek to be selfudireeted. We do not like always
to be told what todo, Living us free people i free society, we come to the ldea
thit we would Hike to decidle a few things for ourselves, We liked 1o cast off the
supervisory antics of onr parenty when we were growing up, to decide for
outselves what 10 do in almost any situation. When u father asks a little boy,
“ Do you want me to help you figure that vut?* he says, **No, T will do it," In
this ficld of ours when someone begin to tell us what to dance or how to play 4
ganie, we somctimes like o say, no, let me figure this out for myself. This
value bs important. Itisthe value of self-direction, of developing independence.

We seck beauty, as another one of these values. We define beauty us
whateser is it haninony with life, something that gives us oo pain, is pleasuta-
ble. to which we teact with inner excitement and a sort of abwolute
ewnltanon=—a choreography well danced vt a dive well exeented of o beautiful
hobe ot a beantitul paintimg we have done. Beauty is a value unmatched,
We week such values,

Then there s the sumple vatnie of fun. So much of hfe can be, if we make it
that way . dull and uninspiting and boring. This, when sport, with its moments
of happiness and fun and joy and exultation, enters our life, it becomes an
important value and ought tot to be spailed by the solemnity that so many
people bring to it
[y f
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‘Then there is the value of i self-developed bearing. § remember u little glel
who was the victim of some religious persecution that brought her to the point of
tears, She was a bit different from some of the other gitls in her community, But
through the simple medium of a game of volleybull, at which she beenme
expert, she found her pluce, her stutuy. ‘The other gitls b the group, unthinking
though they might have been, dropped off thelr prejudice ugainst this one and
aecepted hef ds oie of thent. | remember the fat little boy whis was jeered al, not
happy with his architectute, who learnied to do the forward roll and they cheered
him when he accomplished it. He achieved his own patticular niche of dignity
through the simple activities of the playfield or the gymnasium, And then there
was the lad who had comne to the prograin afraid of the water, But u ¢areful
Instructor took him In hand and taught him how to awint. As i result, the lad
went to the fustractor at the end of the term and said, *"Thunk you. I'm glad you
taught me to swhin, because now, by golly, ean fish!'* The Instructor knew
that this feeling of satistuction, of achievement, meant something to him,
because the boy was blind, and he couldn’tfish from u boat until he could swim,

Then there is the value of being able to make a decision, What to do—to do
something right or something wrong, to do somcthing spotting or something
mean,

The Commission held that if the individual personality Is supreme, e¢ach
person should feel responsible for the consequence of his ot her own conduct.
Children play volleyball, In that game one who inadveitently touches the net
while making a shot ¢alls a foul upon himself. There are some who think such
behavior remarkable, n this day and age why not gel away with ay much as
possible? Yet morality is not a question of being caught at cheating. To teach
childten In games to tell the truth, to accept fesponsibility, to call the penalties
themselves, and not to evade-—such teaching will make the physlcal educution
experience a moral foree.

If the individual personality is supreme, institutional atrangements, the
Commission said, are the servants of mankind, This means that administration
in physical education—the rules and regulutions, thie schees for attemdance
taking, the little leagues and organizations, the clubs and groups—exist not as
ends in themselves but only to serve the child and the group. The rule is but a
point of departure. In conflict with human value, the rule, the administrative
device, the arbitrary authonity gives way. Only thus can we sce the human
personality in its hallowed perspective as superiot to all institutional organiza-
tion, Ours is a moral cultute, Thus, administrative practice in physical educy-
tion must, 10 be u true part of this sont of value system, be responsive to human
need.

Mutual consent is better than violence. Children can be taught to talk over
261
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theit disputes rather thun fight over them, The vision of 11 adolescents standing
belligerently over the prasteate furm of the twelfth, whom they had just kicked
Into Insensibility, is a reminder of the cruelty visited upon human personallty
when violence flures, “The prostrate one merely wanted to go swimming ina
public pool, but the mob sald no. Possibly, if we could teach a concept of
iwtulity through physical educution, we could deal more successfully with the
wrangles, bickerings, argutnents, and fights that have reduced some play
expericnces to the niost unpleasant pants of the day. Can the Golden Rule be
applicd in play? Surely, but it must become u value of more worth than the sheer
cold record of the score.

‘The Commission uges devotion to truth, Did the player step out of the court
or did he nor? Were you tagged or weren't you? Is it your wrn or not? Did you
scote three tuns thut lnning or four? Did you touch the net in thut last volley or
dldn't you? What concelvable pressures e there on the fleld or court that make
it necessary to condone the le, the deception? If truth Iy desirable, then the
multitude of chances for ity expression in play must be utllized. There will be
those who will debate its application anywhere in fife, But if **the human mind
is tu be liberated by access to information and opinion,'* surely no stake in all of
physical education, including the great college athletic contests, is worth
conduning the distortion of truth und confusing ot decciving the human mind.

The physical education experience presents ubundant opportunity for recog-
aitlon und aceeptance of truth both In its quantitative form (who won?) and ints
quatitative uspects (did we play well?). It iy, or at least it should be, hard to
evade the truth on the field of play.

Excellence jn character and creatlve abllity should be fostered, says the
Commission. Physical education responds by worshiplng not mediocrity but
the benuty and skill of the top performance, by encoutaging achild to do his best
and expecting the best he has. 1t fosters excellence and creativity in dance, In
games, and in behavior,

All person are to be judged by the sume morul standards, There can be no
spectal privilege in modem physical education. The sume set of standards
applies to the skilled and 1o the dub. The opportunity ta teach such application is
spectaculatly real on the playfield, Special prvilege of the strong, or the big, of
the **home team,* or for the excellent is unthinkable in a physical education
expericnce devoted w moral values. What goes for one goes for all, and not to
cheat at games becomes a primary lesson. And that has as much chance of
transferring to other life situations as any other precept leaned in any other
context,

If individual personality is supreme, the coneept of brotherhood should take
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precedence over selfish interests, Sport in particular wind physical education
clusses in general are exeellent places in which to learn lessons in group
aceeptunce. Speclal wl uncarned privilege nssumed for uny reason is wholly
unaceeptable where people play,

Laeh petson should have the greatest poxsible opportunity for the pursuit of
happiness. Physical education respuids by conducting o progrant where the
elemental sotisfuctions tiay be had, where suceess and acelalim are niore
prevalent than frustration and obscurity. It believes that cach student can
achleve success aecording to hls own abilities, as he measures bimself against
discernible stamdards, and thus through his own eftorty attaing happiness. It
offers joy, Tun, contentment, pleasure, 1t hopes to avoid situations thit provoke
anger, resentinent, or iumilinton, 1ty activities are conducted inan atimosplhiere
of friendly vivaley in which values ate derived from the game and not from the
angulsh of & hanilisted opponent,

Last, the Commission sugvested that if individual personadity iy supreme,
cach person should be offerad tic emotional and spiritual experiences that
transcendd the materialistic aspects of life. Physical education can offer such
experiences. It can bring to children the meaning of beauty as they dance their
way through u colorful operetta, of joy as they thrill to the excitement of a relay,
of the sutisfaction of sell“realizution when they uchieve the stunt they thought
they vould not do, of the confident feeling of couruge well pluced when they
bravely correct an injustice in face of popular odids on the playground,

There Is also the value we do not always note i our busy life of gumes and
sport, We sumetintes find people who just like to be quiet, They just like to sitat
the edge of the seu or under the tree, dangling a line, maybe, where they can
simply relax and, thus, grow in u sense of understanding of the total world in
which they live.

All that T have just said is why we speak of the gaines and patticipation in
sport und duance as media. Because such patticipation allows so much 1o
develop inthe hutan personality, L have ulwuys wanted to be somewhere near a
vast playground, where perhaps o thousand people were participating on o
sunny Saturday afternoon, 1 could see over there a softball game going on und
someone successtully stealing second base. And over there, the horseshoe
pitchers where someone had just wpped a tinger. And over there, the swim-
ming pool where many people were playing and having a marvelous time, just
splashing around in the water. And, down the line u little bit, some children
playing a rather clementary game und screaming and screeching in their
excitement, And then, over there pethaps, on the far side of the playground, the
horseback riders, just jugging along and enjoying an auftemoon on thelr favorite
mare. And then, coming out of the woods perhaps, would be the hunters, or
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pethups going intu the next fleld would be a group of people with a soccer bdll
ready to engage In thut exciting game, And then, across the way, In my
imagination, I would see the ice-skaters, racing up and down the lce, chasing a
puck In that fascinating game of fce hockey. Double that, teiple that
imagery=—muke It $,000 people, muke it 10,000 people, make it an unlimited
number of people participating in the uctivitles in which you and | have some
interest. You would see the strutegles, the behaviors, the exercise, the physiol-
ogy, the heartbeat, the sorrows. the cholces. You would see an appreciation of
beauty, behavior. Because, ull of these things Involve all of the reactions of
which the human being Is capable. It Is a fascinating mixture of motor experi-
ence and thoughtful analysls; of reflection and exciting movement; of sight,
sound, und feeling; of exultation and sorrow; of greed, maybe, and anger; of
humility and confidence; of fun and joy of learning about life. 1t must be clear
that skill and talent and physiology are simply not enough. Neither Is the
scorebourd nor the gold medal, Because these activitics assume their greatest
dignity and importance when what we call the heart ond the mind are lifted
cqually and at once by the ¢reative union of perception and grace. All of this
represents our contribution to the human spirit,

1t is within such simple experiences as these that spiritual virtue is com-
pounded. A child is not born with a full-blown set of values, He comes into
them by living the dally incidents that have value overtones. His life on the
playground, in the gwnasium, In the pool, and with teams or groups or 4
companlon is rich with oppottunities for cultivating these values. If the program
of physical education does not recognize its potential Influence, if it does not
make the effort 1o teach personal values as strenuously as it teaches skill, it
misses its greatest opporunity,

It presents a significant opportunity to go beyond the **physical’’ or the skill.
But the Important thing to realize is that forever und a day these values have
been leamed and are belng leared In these situations! Whether anyone recog-
nizes them or glves credence to thelr presence, they are there as an inescapable
and indigenous element in the physicul education experience, It Is part of our
raciul hetitage—part of our culture, part of our way of teaching and learning.
John M. Trump recently gave us **A New Look At Teaching Moral and
Spiritual Values,*'? He suggested ways. He provided book lists. The only thing
he did not do was add the gymnasium and the playficld as classrooms or
laboratoties where this sort of human development can—and does—take place.
The possibilities are as real in these situations—perhaps even more real-—to
live personal values in the physical experience than in most other places.

To sum It all up, the physical education experience, propetly provided, is an

educational one. It seeks 1o educate In the elements of personal development,
self-direction, compatibility with group, and adaptation to national ideals, It
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can do no less und rensain within the educational hetitage. 1t secks strength und
good health us the means useful In attuining those cruclally important soclul
goals. Strength without a declared and soclully acceptuble usage may cusily be
dangerouy to the society we try so valiantly to preserve. ** Human'' values are
golden In our moral soclety, Nothing may be taught on the playfield or
clsewhere that subverty the best of those valuey.

NOTES

1. Educational Policies Commission, Moral and Spiritunl Yalues in the Public Schools (Wash.
ington, 1.C.: National $iducation Assoclation, 1931),

2, John M. Trump, **A New Look at Feaching Motal und Spicituad Vulues," Ohiv’s Sehools
41, n0. 9, Dec. 1903, p. 12
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- Physical Education As
a Rich Experience

The physical educator seeks to make changes for the better in human
personality, Our gymnasiums und pluyfields are our luboratories. We hope the
expetience our people have within our clusses will be u pleasant one, &
constructive one, one that will draw them to physicul education ruther than repel
them from further participation. We hope the experience they have with
physicul education will meun something to them for u long time. We hope the
expeticnce they have with us willbe a rich one. We hope it will not be boring ot
meaningless or harmful or stupid. Soto provide some guidelines us to the nature
of u rich experience, let me propose these few charucteristics of what a rich
experience might be. A learned professor by the nume of Edgar Dale once
wrote un essity on the meaning of u rich experience. I shall paraphrase some of
his remarks and perhaps amplify them in terms of physical education.

A rich experience will have u quality of novelty about it, of newness, of
freshess—a sort of pleasant shock of discovery. To us this means that we
might well plan, rather frequently, some new things to do, new gumes, Rew
dances, perhaps cven new frecdoms, making choices, maybe perhaps new
clothes and new colors, new anything, We ought not to bore students with the
same old exercises day after day. Break up the routine. Let us even knock off
participation in activity for two or three weeks and read something about sports
or dance, do something different——show movies, take ficld trips, argue a point.
The daily petiod over and over may very well be, in some instances, our
albatross—it becomes too frequently a deadly, dull, and boring experience. A

266

2060



Hoh evpotivte will be aanethong wotdetivl pethaps becatise it s winething
e

A rxch evpettence ool Bave an eamotivaal Tome b it sorigthing to et feyind
abwt, bike Hrshimy' Fira, something dat wdi iab o w siand aid cheef and
FRake wa R o somerhing ee0ifing BRE o 2o of B Ay or Biving of shitgg of
st sty e had B0 ceonorent of when we et played Wideand-
ok, savething Ble figure shatyng of the overmehd Sule . Thote o o
particulay pornl 18 0ur oling o Blase dhout our teaching o physical edacrion
oy Bl A0 get pachisd Biailedent w vy signifiv et

A il St e aclle we souiBing St ewbneives Tt imvolaes ab theinest
of sell-Sracvery . pavaps Biowgh achievoriest 1 made o, Becomies 4a
HRpOTLE ¢fy of evulation: the ime we won ouf Junior Lifesaving enblem, of
wE S ouf Gt it i 4 softhall gafie, of Mayhe wé swafm from hers 10 the fock
offehode, of thay he we Qid a good Rackup job in feothall of saceet that brought
cominerdadon. aml this we, I8 the guict dmhents of vut owi life at o,
recoghized wanething abos oureelves that we hadh 't discovered before. Theve
perhaps i somerking vighifican ahout the development of our self-image tha
invelies prde.

A fich eyperiencs 3s something that leads fo sther sapefiences. We Besome
vtereted i follow ing M thing up: we leadned Lo daice, poraie i 3 physical
edacation cLase, S PR S0k ws A5 3 CORCETT BREIISE WE W AR 0TS, NE W 4
e A b aedevison dhom irvol ving Oy mepic chiing, ond that ook b ot 00 the
ot AR BAVE W R & e i s Rom D gl and tal eacvuraged ur
g Vhgland, way Re we Bad ouf fint camping evperience, and that led ws on
¥ & fifeiine of g mend 18 ihe vebool dooit. Unfortunstely . there sie w iy
activities recommended 1o v i physioad education that seem to Yave fo Futuie
o thetn. They ste doll, hey lead ue Bot indo anything st would be sigmilican
o ot Btetine. These would hardly be ealled Gl experionces

A fich e\ feronce ihvidies wt wbolly=onf PRIKY, cof padgmes —gives us
8 PerteBity Fof decioron roking . We do it bl by S wointthing ot and
VR ol B aweg woitrone kel o b alll The tisse . Wee do ot o il k3 do the \aibe
Oh Jdnille of the vimie vhd Boring adtivities of Cldhood . We wadl wommeihing
Gting owe nteilactunl snd eavwnions development. We do sot slways wast W
Rive 10 ot pRpeoal’ revuiie. We ont deeuite 8 2 broader fomm of imellec:
ruadiaz. W is Sifficat bo evaluine vhiv kind of apersence; d i ditfioult o cowt
OF 63 FReavie of 1O kWt Ko 7= Bt o b Bhave.

1 st Badt Che Tl @ pevienoe will lpad o wthed A feTioRes i this same
- veim. I exudeans bile it they Loarn from wie, ey will po on ko Fe lifoume

pRCpIM 1 convtiung. There we oo My paaple wha find phyvicd
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cdunativn 4 tetiuihal eapericace. When they ate tinally released from the
tefuitenient, they give away Uwir vicakens! What a pity! Wiata pity we did not
whvet (i appetites for further explidation of sumwehing-—=Lvhing, canmping,
ciimbing, shilng, boating, anithing! A Ach eapericnce leads 0 a lifatine of
eabilaFaling pamicipation, by seli-izalization, W ahievement—not juM as a
chibd, Mt o an adull vl juat to Fecord establivhiment but 1 the deeper Totm of
xelF Sl innent; wnd Bod 7o0t i 3 school pind but & 8 Sother of S0 yean, e e
tdking aboct phiyacal educston in whah m Be i expenience poople leam,
become educated, leam w direct themselves, lean to become seif-contaned
and Ao longer Sependam upoa the sfugsnce of the dallmuser of the coach who
couds the < adence and tedls s which mesiles to dirvuch, shich wovesent o
ke, and mhen.




Does Sport Have a
Culture of Its Own?

Let us start out by discorering what | mean by sport and by culture. By sport |
mean tte mynad vaniety of 1pofts as we wee them in oof socicly. | am aol just
talking about compeutive. organized port. | mesn sport in its broadey
temv—everything from highly organired profesional football of the games of
the National Bavietball Anaciation of Stantey Cup competition, everything
From the 4poft of white water canoeing down the Penobacot of Saake Rivers,
eveiythinig frof pick-wp baskeiball in the Backyaid t6 the staté championthie,
from Ssiurday slieroon foutsomes 1o the Mauers, from synchfonized swim-
mng to sovimming o the Tamily pionic, Trom hanting moose in Hedeon Bay v
squirrels in (Mdo=the winde range. | am aking whether all of tat spon
tagether has & common culture of ity wn of fits into tve cultute of the people
who participate. That is the big double Gorstion. Does spoR dand slone &
woRething Ghiqwe iR wociely oF Joes it 1 i6to s miftod ot wag of lbing?

What do we hes by cubture? | have waid it may be described as out w ay of
living, e way we act bowand each cther, the way we hehiave, what we believe
. the sundands we hold t, the things we hold deat and of good repont. It
involves a genetal qualiay of oar Wtal wacial ahd Politicid \ystems,

" ABRRAY B g adrs dird 0 That Sl Gl Nowpntes 30, 1953, ghd

8 Whe Bt Baontad Conrantion of e Cangtipn esacison Gar Blosbin, Pysicd Bagion aad
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Doy ot as e R it ont way of fite oF s it sotmething apart front it
with fha s Bebets, ate i way s of behavisg, ity own standaids? Thete b
s At abuat i oltert o wars, swaktaly in governnient, alteration in
et al veadee, S Tpearohas,t am reugsatings wpeon the values amd san-
dards el amr pogeiotion - e ially sl ot soth Ade we headed
doon v ard o s and - moralls wnd gntiraatly 2 Uk are me wrly (teatifig a
Ao st o] salors 30 T3t ensd gungle Tt atomin ape Y 1oy 20 ape i which tiuth
seerms fet 4y b i s, atd the wrtovea by stisch e pledgy e wontal poselty of
2B act 1s ppitetiuzed By those who sy 1 duta’t do amythisg asyose s
el die 1 qued gt caught At i1 The cumpanion of HRat whiteso! ¥id
sicnons Bt e st as © What diffotom dogs itmake wha Rapponcd? We won
dalA e

What does such o state of affaifs fiean to us in the vonduet of spoft in the
schools and colleges of this countfy 11 Possible ta lisik the sfwits progfam
to the devclopient of inctal and spititual fibet in the hatioi. W hust Feeoghige
that the Basic eleiment of mor swicty in deiwtatic Atnerica=that is. the bavie
propaovitions upon which Be Lonstfug our way of Hifgwate couchad in motal
and philosophical terma. Thare have been many stalements putlished 1o that
efle L IR Fece il yeafs, ohe o e o isponantof which isa paperback entitled
Moral wrid Spivitan] Values in the Public Schools, published in 1981 by the
£ ducatinal Palicies Commisuon vt the NEA. The Commissionmakes it clear
that the cote of out society is the hutaa being, and the diuctare of his
covmmunity s 2 moral oy sem operating thevagh naterial phenomena Thus, the
analyvie, exumiRation, Prescvatinn. ahd perpetuation of our moral and
etitgal conder— thosg salies that exall and eeline life —=is 1he principal busi:
ess of ws all boday | 1 reiaiis the giesl afd Contiiuing puipow of educativn.
Unleas aputt s pattivulat, and phyeoal education 18 gencral, ate ko be eon-
stiweted as progtatns untelated 1o the social and oral culiute of vt people A
latge, we mast pay heed to the specificsof the miotal code and do what we catito
oAt owt speirte fragrume in theit light

[t wodd B cany T igiunre the Bacid tenete of vl sociely am( G oiT HICAY
w2y i fateant of Will, crcellence, Victory c atd the wihet goals vt dominant if
athheticn - IRat e, by igrwoie the prkentialitics of the Tickd ol \pont and Kt the
ssmisters anad ehrcatsns Tret abost U moval valwee. But we cannot do it. Wein
it Bave acceped the dovelopaent of ihe whole peron & ouf tiehd of
ctation. We say fepeatochy Tt Panticifation i spen fa gound for the todal gird
oo the fokal By . Vg Bave @ relation b behavior: W spottatanehip, vo tair play.
for cthics. W Bave teeoilod Trmm the scoisation ha we e werely ke
Puildere. We have tejocted the wull of wuiscie, and we have accepred the
reepornability for tho deselopie ol the whole individual. To deal with tis
sndivadual, ¥e an sndiaidual and it evely anpect of his developient, we M
eanch Bt Bady of satier ae well as the value of his Body.
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OF what budy of values ate we speaking Inspite of the tielting-pot nature uf
ouf soctety and in spite of the sometine contlict between pragmatist and
ithodony, we Aave cvolved winie values whivh our people avcept. These are
the values et fanh o cleatly amd w bithanily by the Educatonal Policies
Comnusning.

A Feading of those spenatioe prosenn an incwapable challenge to all of w
imorested in athictios. They state that the Aswc moral and spintea) wvaloe o
Amenican life is the wipreme importance of e individual personality, They
male it clear that if individual personality s supreme, each person should feel
fesponvble fof the coteyguences of hiy om a conduct. They make it clear that if
individual petvonality s suprome, invitutional atangeimetts=—ouf fules and
conferences and leagues=—are the senvante and pot the masters. They make it
clear that if individual pereonality {s supfefiss, mutual consent is better than
violence: that excellence in mind, haracter, and ercative ability should be
fostered. They echo out coticept of democratie equality by suggesting that if
individual personality is supfene. all persony sbould te judged by the same
moral Mandands. The concept of drotherhind should take procedence over
~ selfish interests, Furthermore, each person should have the greatest possible
opportunity forf the pursuit of happiness, provided only that such aetivity does
not substantially interfere with similar eppostunities fof others. And last, if the
individual personality is supreme, each pervn should he afferad the emotiona)
and spinitual evperiences thal ranwend the matetialidic aspocts of life.

U the development of woch valucs Beyond the siope of athletie competiton?
A thoap of us i Charge of W pafl unconcemed about the developient of such
vajuey?

In my judgment, we afe inescapably involved, snd if we do w foel that
involverment, we afe guilly of adhetence to a scgmeited development in which
we are concernied oty with physical values. I we toach cotitrary o those
values, a¢ then afe sabversive of the best friotal values of ouf sxsiety . There:
fore, we mnit teach these valuos. We caninot excape theth.

s it ethical for W 1o condone acts and attitudes of poot sportaiiambip ia
SPOts a anry Jevel? There ate soime wh feat that school amd ecllege yport are
seriously menaced il facing degradation in the Rame of ViCtoFy, of commer:
clalivm, oF baii. Does the eynical <y oF the Victor=""Tlut we won, Jiin"t
wel ==grane all ethacal oF moral responsibility Tof b we won of al what cow
o the soral Tiber of the paiticipants?

Thete 1o probably so ficld in <l of education wo repleic with situations
involving ethical behavior. Dhaes ome “oieal the show " in the dasce recital by
- the gestire oF evpression at e right {oF wrong) ime? Dars vae e t the
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feferec. falsity the werght, move the ball, touch the netbut fail to seknowledge
* Does one use the hands illegally ot doany one of a hundted available things
st in the spint of the game?

There ty grave danger that Amschican gammes are being wnowly degraded.
The influehce of profesunnal spott is hot particulatly uplitting, wpecially e
hevkes with ats brutal penonad attack« and fighting among players. The gold
andy e on, and o geys finish fast 7 Thankfully one sill can we a really hot
Contess between two high school of vollege baskethall wams played by gentle-
sieh (of Jadie o) holding cach vibet in < spect and frienduhip. ot wo ofien the
dinplay of rudeness tow ard opponents and cfficials goes heyond all reasonable
ey s o and thete ate aboul as many witches” among the gits and woien as
thete are ““hotheade’” amang the Boye amd men.

The fict fight, the afgunent, the display of temipet, the ' showboating.' the
alibi, the accunatiof, the oultght cheating, the undethanded practice, the
biased oificial, the *getting away with anything you can'=these are marks of
degradation. How can we stem this tide? By sighing for the good old days? By
staying home? Or by speaking out? By redching in our phyical education
classes what ethical behavior i8? OF would that take o much time from our
teapditioning” eactciey?

We can each cthical values i our classes. But shodd we try? Why notleave
Dhone valiies 10 Sumday whool of athletic Ranquets or the wporis writer?

There i B clear-cut anvaer W the question, v let us Segin with a premise
hat Apodt if any of all of i fofms can and shiuld rellect the bestof our way of
life, but that it aleo can, with thoughtless and subversive adininistration,
becorme destrictive of it | ai going to suggest that because some 90 percent of
wat pepulation at sotre time in theit life has panticipated in sport of one kind of
ancther, that o i 1o idle, inconscquential phenamenon and that it does have
witicethifg 1o do With out natiosal cultufe.

1n the Fir plae, spofto= Panicipation (A i of witnessing it=iv ilpotant ©
yomitigt and okl 1 does somerhing to un. It beaves ite mark. 1k an educatinnal
erperence. We learn from it and thtough it and by it. In the second place, the
situatinns that arise within it and Trem it ate, Tof the teacher of physical
aducation, ghofrous opfttunities Tot teaching the swal behavion evpctad in
out caltute. Thety v a continmows intciplay of petwitality, & continims
POty 1o Ieatn about cach agher and abuwt the group and sbout the large
aspects of sxisty . The siteation prewents a golden opportunity Tor e weachet
abis ke what st of phenonenon be is dealing with. Sport cwv be »
permertul fovee. one ooy v anoifsr.
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Spot is nportant und st be preserved as o teflection of the bestin our life.
a9 4 showcase of ouf beliefy, as a rewarding expetience in human relations, It
st aot be limited oaly as a factor in e econotnie growth of our industry of
merely as a pleasant recreational pastime of no social significance. Worse yet, it
must pot be Jegraded into intemecine warfare with all the brutalities of the
jungle, all the Mashing, fighting, ego-centered quatrelh of uneivilized people, It
roads peotection againu its enemics and, poncipally, ptotection from ity
friends.

We are confused about it. We do not know, for cxample, whethes (o preserve
the 19th-century conception of amatearism or o allow the economic factot of
commercialism to cater into ous contests. We hnow that the latter is inevitable.
But we are having ditficulty facing the incscapable responaibility of casting a
new Torm of equalizing competition Between Eroups. Amateur sports, as we
knew them in the 19th and carly J0th centuries, will disappear. We must
somchow develup another way of aqualizing competition, if that is ouf objec:
tive,

We are confused because we 4o nod know whether sports have a place
school uf college. In some areas, panicularly in New England, fof example,
participation in spont carries no academic respectability whatsoever. It has no
hearing upon the accumulation of academiie credits of the winniag of a degtee.
it happens to be convidered a pleasant extricutrivulat eaterpise. In other
places, on the other hand, it camies full academic wanding. Which is the better
way (0 handle spon?

We are confused becanse we do pit kiow exactly who should st the
standards for conduct in «podfts oF to what lengths any person OF team OF 2roup iv
entited 1o go in rerlet to win. We do know that spott can be Tus, like Saturday
aftetnoon golf of tennis, of il can be as disgusting as we find it sometimes when
we go 1o high school of college basketball games #nd arc overahelmed by the
lsiad, FaUCOUs joers and bovn. Sport can be ay adventutesoine as & wilderness
canoe LA oF as AW Facking as a hockey game. It can be as beautiful as a
fogatta of as hideotn as boxing. 1t can be hard but politely fought, of it can be
frightening and ds devastating as a War of Roses o pofesvional ice hixkey.

We are ot suf@ yet At what age paricipation in wort shouk! commence of
just what privileges should be extended o girly and vomen who want 10
panticipate in ofganized athlctics. We are not guite sure whethee **winning iy all
there is** o whethet there is much more to patticipation than the vearch for the
medal of the trophy.

To renave this conluvion we must have certain ctstetia . Let me siggest fowl
or five that seem baske 1o the cultural patterms under which we live.

267 m




First, we have believed sinee thie beginntng of this couatry that each persou -
eatitied to an epportunity to progress, to beconte educated, to live. We call it
exquality of opportunity, and we have constructed our great educational systeths
upon that cultural pattern. ltis imponant o us. To eatend that into every aspect
of our lives—itom education 1o housing to ecunomic oppertunity to protection
o health oppitunitics==beootnes une uf out basie philosophical shibbolethy
with which we wage out peaceful coenisence.

Second, we believe distinetly in what LaPiemre and others have desenbed as
the Freudian cthic, which involves the abandonment of blind allogiance to
authority and substitutes for it the assertion of the right of the individual to make
docivions. Thus, we in physizal education of in sport need Lo emphasize that the
deciriontogo out’ of 1o go along with the practice of the group belongs to the
individual placed in that sifuation. We have rejected the autheritarian type of
activity in physical education precisely because we have found it did not assume
any compatibility with the right of the individual to make up his own mind, to
arrive at his own decision, to do what he thinks is best, to participate as he sees
fit. We have established cerain values as central as a result of the influence of
some of our forefathers, such as Thomas JefTerson and John Adams, who have
helped us 10 establish the idea that individual personality is the supreme value in
a democracy. That has been clearly stated by the Educational Policies Com:
mission and by many of eur ereat Jeadets in education. And thus, the central
criterion for judging value is how it affects the individual, The ceniral purpose
of any social unit is 1o further his best interests. How dacs sport embrace that
particular idea? How does the everyday administration of everything from
Liule League basehall or hockey to college and high schood sporis for girls and
boys measure up o that panicular standard which s basie 1o our socioty? Docs
apoft as you kow it femaln within that framework?

Furthetimote, vur socicty is esscrtially a moral socicty. Many have sug:
gested that the essential force that makes things go has been a system of values
fased upon the old-fashioned erm, a system of morale. The Declaration of
Independence made that clear when it embraced the pursuit of happiness as one
of out objectives. The Bducational Policies Commisvivn makes that clear when
it utges U lo scek as one of our bavic outcomes of an edixational system a
devotion 1 truth, What does sport have 1o do with that? In the very beginning,
inchildhood sports, we teach youngaten nottocheat, to be fairin theirplay. As
we go into the more highly organired sports, we have rules to be observed, and
cheating & frownad upon.

Newt. it should be clear, as President Pusey of Harvard once put i1, that the
significant sinsggle between goud and evil is notinsociety butinthe individual.
The Educational Policies Commiion insisted, ectiving tit pointof view, that
every individual be respensible for the conteguences of his own conduct: that
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every tindividual leam W stand up and be counted. No excuse, because the
crowd does it, Is valid, Thete is no way we van justifiably and dghtfully place
the blame for our vonduct upon the system undet which we operate. The
institution cannot be subatituted for the individual, There is po point in saying
that everyhody does it and therefore it is okay for e, There is no way we tan
possibly escape the respomsibility ToF the character aml quality of our own
conduet,

Then we believe that achicvement 18 a means and not an €nd, 1L s not how
high you can jump but what kind of & person you are because you jump that
high. 1t is not a question of how fast our Olymnpic athlcies can run or what the
scofe is in a tennis match or by what margin we won a championship. Itisnota
question of the quantitative distance of time, Ttis a querion of what happened to
the individual who participated as a result of that participation, Participationis a
means b which we develop the personal qualities in the given individual.
Batting avetages ate of no account until we Kaow what kind of person was
produced as a result of that batting average. | have always liked the coneeption
of President Binler of Colby College as to the simple and bavic purpose of an
education, which he describes as “'to teach the individual 1o distinguish be-
tween the good and the beautiful and the cheap and the shoddy.”

Can we do something of that sort through sport? | am perfecily sure we can,

The development of sport throughout our land in terms of the wide range of
its varicty is a clear demondiration of what we mean by equality of eppontunity.
We voem to be progressing to the point where we are recognizing that sport is
for everyone. Through the development of our splendid recreational systems of
Ouf cities and states; the development of our sate, county, and national parks;
the development of ouf programs of all sons from elementary school through
college and into adult life, we seem (o grasp the idea that everyone is entitled 1o
a sport. We have lowered barriers among races and ages and scaes. We ate
gradually moving to the point where thete Is no person living who needs 6
comme info this world feeling that he Is barred or does nothave access to a sport of
his choosing. That effort must be continued so that spott Joes become aliving,
vibrant manifestatson of equality of opportunity.

We do sce ypidt as a prestige field. We applaud achievement. We give honor
to our stany. Yet we must never allow sport to fall into the category of belonging
only to the social o athletic atistocracy. We have done our best 10 discard the
terms major and minor in Joscribing spofts in whool of college, We recopnize
hat what is miner for one is majot for another and vice versa. The only critetion
by which we judge the value of a sport is what it means 1o the individual who
panicipates. We believe that we can reach & distinction of the good and the
beautiful from the cheap and the shoddy, by developing appreciation of friend-
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ships, camaraderie, the development of all the virtues to be found in the clean,
heulthy play of young people. What an eppottunity itis to develop friendships,
and how sad itis when people conduct spott in such a way that the competitors
vever see euch other, never develop the friendships poteatially there.

But § presume that, like all good things in Hife, spont must be protected from
ity Friernds as well as froun its enemies. Thete are those who would remove sport
from our cultute of a democratic nation and develop for ita culrure of its ownor,
wonse yet, affiliate spont with some alien or heathen culture.

1tis pot difficult to identity some of these destructive influences now in some
of our sports programs. Let me mention a few of them. We seem to be
developing acultof personality. We recognize the temptation for anyone who is
successfl in spon to be a **colorful’” player, to be a show-ofT, to be good copy
for the media. And those people become the standard for athers, They cover
theit weakness with their idiosyncraxies and their individual peculiarities. They
use spott merely as a way to satisfy their insatiable appetite for public notice. 1
think, for example, of the ranting and raving of the coaches we sometimes see
on the sidelines in competitive sport, those who wear peculiar clothes, calling
attention of the crowd to them. In contrast are those coaches who sit quietly on
the sidelines allowing the players and the officials to conduct the game, | am
thinking uf some of our tennls players who seem to be flagrandy impolite and
who seem 10 want 1o allow their pernvonality to dominate and to color riot only
their performance but the performances of others. The Mamboyant pitcher ina
hasehall game, the slashing, crucl, offensive ice-hockey player, the curious
football player who for ane reason of another s not satisfied to let his play speak
for himelf but wants to develop the idea that he himself is the game. He loves to
be called " M. Football " He 1ook~ on his sport as show biz.

Then thcte is the cult of the impetsonal. There are those who conduct spotts
as if they are teally not ¢ngaged in by human beings but by inanimate o
animalistic objects. The football coach deplotes the fact that he doesn’t have
“the hofses, ** OF he says, *Tdon'tcare how you do it, just get it done. " Or he
sugpests that the score is the only thing that counts afd that no matter how we
Woll, “*We woi, Jida't we™* Spott thus becoimes an experience in the imper
onal, and the players hevome a faceless hoard—chatiel 10 be used in the
accomplishiment of any putpose, fegardiess of s relation to the developing
personality participating in it

Thetre is alwo the cult of viodence, We have scen a great deal of that lately.
The tits ih out basketball gamer becaune of the viokence, bith oral and
physical, which seemed 10 be expected and taben for granted in Some sports.,
There soems 1o be little attestion paid in some sponts o waching either
sporismanship of good mannen o plain country hospitality. | dishike the mean
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things we sometimes do-= like teating oft the chin steup fn football and hiding it
in order to get tinie out, ot kicking the ball away from the second busemun, of
moving in tennis to distract the one who Is seeving or drawing the other team
offside in onder to get an advantage, or intentional fouling in basketball, Thare
are dozens of little things we do in arder, by one means or another, to achieve
the victory,

Then there is the cult of the immotal, of pretense, of something less than
truth. One loses a ball in a golf match and blames the impetfect rough. One
intentionally misses a call in tennis, One does not adhere (o an amateur rule,
One Jeliberately cheats or gets an undesetved advantage.

We see also the cult of injustice. The best example was the practice of not o
many years ago of the great collegime athletic association known 'as the
NCAA, in which penalties for infractions of rules were placed upon the weong
people. Whole teams, whole universities and all of the teams representing that
university were placed on probation of placed on penalty, when actually the
infraction was produced only by one or two or three persons. This was a direct
violation of the dasic laws upon which our judicial system is based. Unfortu-
nately, injustice works its way in and through many of our athleic institutions.

Last, there Is the cult of the solemn and the serious, In which the coaches at a
sport event sometiimics would have us beligve that ihere is a religious averione 10
their activity. They call their players together for a solemn pruyer, of they are
solemnly Interviewed by media representatives and act as if this were not justa
game but a test of whether the couniry itself will survive. Even some of our
nationa! organizations feel that anyone who ceiticizes their administration is
desecrating a fundamental institution.

Are we permitting sport to develop a culture all its 6wn, i which certain
things are permissible which would not be acceprable in socicty as a whole?
Are we permitting cenain practices, certain customs, cetfain ways of doing
things to develop insport which we would laugh at or hold in ridicule ot actually
frown upon in society at large? Are we taking our sport heroes too seriously?
Are we assuming that to win a championship is much mote imponant than
almost anything ¢lse in the world? Are we assuming that & successful coach—
that is, one whose boys of girls have won a championship—is some sort of a
demigond, (o be hanored #=4 praised and showeted with medals and @3\!?@ |
beyond all decency? Hlave we really developed sport to the pont wheie 1l 1
blown clear out of proportion to vome of the other activities we carry on inour
communities? Hay ourtalent for onganizing srort actually taken some of the fun
out of it? One shudders, sometimes, when o wad hes a Little League baseball
game, to see how extravaganily serious somic of the parents take that game and
haw abusive they become to theif boys of gq’;ﬂs whei they have lost. Will our
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greed, our ego necds, i spons? O with they be preserved forall, and beeotue
the possession of atl of vur people who can have fun and the pleasure und the
theill vut of participating?

I like the comment from Herbert W, Wind, made years ago, in which he said
he wits afraid that we were allowiag the spirit of spofts to o out of sports, He
suggested that sports were Lull of humor and fun: they were spontaneous. They
were an experience, pethaps, inmaking contact with sonsething idealistic inour
nature when we were youny and when the poet in all of uy blossoms wordlessly
in a geouinely spofting atmosphere.

If we allow aport to develop a culture of its own, that culiure may be a cultue
of blermish and discond and hrutality and vielence, It can, however, mirror the
brilliance of our own worth, It can mirror the fun and the pleasure that we so
desperately want to bold onto in this changing and Trightening world.
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CURRENTLY
AVAILABLE

in the

HPER LEADERS SPEAK
series ...

CONCEPTS AND CONVICTIONS

Del Oberteutfer, an eloquent spokesman trroughout his many yoars of
dodication to the achievement of excellenca in both physical education
and health oducation, speaks out again to the profession in this
volume—sharing his thoughts and feelings on the education of the whole
potson, mind and body. This is a stimulating collection of adicles by a
ronownod authority in bothtields. "In noinstance,” he says in his prefaco,
"did any audience or any class get less than my bost.” The contonts of
this book, recommaended for all who are involved in heaith education and
physical education, reflecto that emphasis on axcelionce. 1977.

HPER OMNIBUS

A compilation of ideas, thoughts and beliefs of 16 recipients of the Luthor
Halsoy Gulick Award—the highast honor accorded by AAHPER to its
moembars. Transcribed from the ofiginal audiotapos developed as a part
of the Allianca's "Tape the Leadar" project, thay include contributions by
Rulh Abornathy, Dorothy S. Aingworth, Rosalind Cassidy, Elwood Craig
Davis, Margaret H'Doubler, Clair V. Langton, William Ralph LaPotte,
Mabel Loo, Minnie L. Lynn, Helon Manlay, Charles H. McCloy, Jay Bryan
Nash, Nells P. Noilson, Julian W. Smilh, Arthur H Steinhaus and Jesse
Feiring Witliams. 1976.

MEMORIES OF A BLOOMER GIRL

Mabe! Loo, the "lirst lady of AAHPER," racounts her oarly lito from tho
naughty nineties to tho roaring twonties, rellocting tho natterns of a
growing country and an emarging profession—physical education.
Bloomets became the symbol of the catesr she was to follow—beginning
with sports and danco as a grade school girl, continuing into high school
and coltae at tho tum ol the century, followed by two yoars of profes-
sional training, and finally a giimpso at hor teaching careor in tho World
War | era. Coloste Ulrich, in her foraword, calls it “a tender, compeliing,
emotional, revealing, awesome story,” 1977.
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TO SEEK AND FIND

An intimate look at AAMPER's 1976-77 president, Celeste Ulrich,
through a selection of 15 of her speeches over the past decade. Tolling it
like it is~-or should be—in HPER, she's ono of the profession’s most
eloquent spokespersons. Sometimes controversial, always thought-
provoking, these selections are must reading for every student and
professional in HPER. 1876,

VITAL ISSUES

Horo is a series of speeches by Eleanor Metheny, recognized for her
contributions in “intellectualizing” the field of physical education. They
span 30 oventiul years for the profassion—1942-1971. Considered con-
trovertial and provocative at that time, the speeches reflect the “mood™
and trends that were prevalent during those years, Emphasis is on the
“whole porson” with particular reference to affective, sonsory, percop-
tual, cognitive, symbolic and meaningful aspecte of oxporiences rolated
to physical education. 1977.

For ordor information and prices, write:

AAHPER Promotion Unit
1201 18th St., N.W.
Washington, D.C. 20036
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Some Things We Need
and Some Things We Do
ivot Need in Sex Education

I liked the comment by W. G. Rogers, reviewing the recent memoir by
Lillian Hellman, An Unfinished Woman: ‘*A peculiar conceit of every
generation—it may be the distinguishing conceit of the catlow newcomers as

" they swarm up among us decade after decade~—is that it discovered sex. This is
one of the attitudes that render the young dull, incredible and amusing. In the
flamboyant and boastful Sixties, however, thanks in part to the pill, the
newcomers, rank upon rank, have reached further heights of arrogance. They
lay out exclusive claims to the fullest, freest and busiest sex ever: like no one
else in history, they are truly emancipated.’’ !

But not so! What any new crop of young ones needs to understand is that
much of what they do we have always done. Exploration, promiscuity, fun and
games have always been with us. So has nead—for counsel and information.
And likewise has fear—fear that if the young were taught well, enlightened
about the mechanisms of the sex life, they would go to hell promptly and
effectively. There always have been critics of the educator's efforts to

Delivered at the Joint Session of the American School Health Education and the School Health
Section of the American Public Health Association at their annual meetings in Philadelphia,
November 14, 1969.

Although the respansibility for what has been said in this paper belongs entirely to the author, he
has been aided by such professional friends as Rohert Kaplan, Wesley P. Cushman, Elena M.
Slicpcevich, Mariou Pollock, H. S. Hoyman, Ann E. Nolte, E. J. McClendon, Wilfred Sutton,
Charles Richardson. Marian Hamburg, and Stanley W. Ellis.
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inform—nasty, bigoted critics such as those who are spreading fear and suspi-
cion today—-those self-rightcous accusers who get on their radios and write
their pamphlets to scare nice parents to death with the spectre of ivory-toothed
teachers leading their innocent mini-skirted virgins down the primrose path.

I get a little tired—but remain tolerant—of those who belabor the generation
gap. Maybe there is one somewhere, but in sex education there's just a gap. It
has nlways been with us—a gap between need and answer, between preparation
and realization. Hasn't anyone ever read Oscar Wilde or Thomas Wolfe? Don't
those fearful critics of ours, who must suffer such tortures themselves as to
blind them to the nature of sex in normal life, know their social history? Haven’t
they read Fanny Hill or Homer or Thucydides, or seen Lysistrata, or heard of
Plato or Euphonius? Both the youngster of today and the protective critic who
would keep children perpetually in ignorant bondage must come to realize (but
they never will) that there are no new problems, no new needs, and very little
new information at the disposal of the educator.

Can we really say there has been a recent acceleration of interest on the part
of young people in this area of their lives? I doubt it. Early studies in this
century in Oregon, Ohio, Denver, and California showed students quite
willing to state their concerns. Ong can easily gather that the young people in
the 19th century had problems and interests largely unmet in any formal way in
education. What we have today that we did not have before is a current
willingness and enthusisam on the part of teachers working in organized
curriculum settings to get at some of these student problems and deal with them
on a constructive, scientific basis. The decade 1960-70 has seen a lot of change
in the number of schools willing to do some teaching in this area. The result has
been the production of some outstanding teaching materials for use at every
level. Advance here has been prodigious. The production of good books,
teaching outlines, films, and other parapheralia to aid the teacher has been
almost more than we need. The coll ge teacher no longer has to rely only upon
Emslie Hutton's Hygiene of Marriage and a couple of pamphlets on venereal
disease by the American Social Hygiene Association. Today the woods are full
of excellent paperback and hardback resources.

To mention just a few: If one were to examine the teaching materials for
Concept 6, **The Family Serves to Perpetuate Man and to Fulfill Certain
Health Needs,'* prepared in 1969 by The School Health Education Study, one
would find excellent teaching suggestions for all grades;® or the 36-page
paperback Growth Patterns and Sex Education (a suggested graded outline)

- published by the American School Health Association in 1967;* or the Study

Guides from the Sex Information and Education Council (SIECUS);* or some
of the state courses of study such as those from California, Connecticut, New
York, and a half dozen other equally good ones; or such publications as Helen
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Manley's A Curriculum Guide in Sex Education® and Esther Schulz and Sally
Williams* Family Life and Sex Education.® One would gather from these
eftorts a sound impression of their integrity and the conscience with which the
educator is taking the responsibility to do something in the sphere of family life
and sex education. The SIECUS newsletter alone lists et :ugh good resources
to keep anyonne busy for a lifetime just reading the material as it comes out.

But ‘twas ever thus: Every time we, in education, rise. to meet a problem
there are others from both within and outside the profession who try to knock us
down. From Idaho and New York, California and Ohio, Kentucky and Penn-
sylvania, trom all over the land of the free come efforts to control, restrict, or
abolish sex education courses—an avalanche, a flood of opposition. Probably
nothing has so stirred the antis since the Rugg textbook controversy
spearheaded by the American Legion 30 years ago. It's a riot, and just as
terrifying as Watts or Chicago; terrifying because of the realization that we
really haven't come very far from the days of the Salem witch hunt. If we had,
what would Dan Smoot or *“Dr.”” Drake or the John Birch Society do for a
living?

But good sense must and will prevail, provided we see clearly our needs and
recognize equally clearly some things we don’t need. Let me suggest several of
these.

1. We need to know what we are doing. Strangely enough, lots of people do
not. They just stumble and bumble into and across this volatile area, teaching
little more than the mechanisms and geography of the reproductive systent. We
need to know that delving into this area gives the teacher an opportunity to
organize a rich education]l experience, exploring the most significant and
important aspect of life. From childhood to old age humans have their
problems—both personal and social—as they try to adjust themselves to a
society with moral standards proscribing sexual activity. Good teaching, thas,
must become more than the transmission of static knowledge that has no
relevance to ongoing problems.

To affect behavior and to produce development are, in the long run, the
princival goals of sex education, and to achieve these, much more than the
anatorny of the parts is nceded: We need to help in the resolution of the
- perplexities and mysteries of individual sexuality in childhood and old age and
all ages in between. The person who says he or she has no problems, or no
unresolved curiosities, or to whom all mystery has been stripped away, either
deliberately prevaricates or is just insensitive or unaware. It is good to have help
in how to adjust to the ramifications of sex in life at age 16 or 26 or 50, and if
school counselors or teachers or school physicians can help, we call that sex
education, It is good to be knowledgeable about pregnancy or less than terrified
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at the first nocturnal emission or to be stibported by standards and values as one
feels the first temptation to do what seems to come naturally. Itis good to know
some things about the social problems of child neglect, child abuse and
abandonment, illegitimacy and abortion. Discussion in these areas is within the
broad scope of sex education. Life (June 13, 1969) devotes practically a whole
issue to **Science and Sex in the New Morality."’

How can anyone in his right mind fail to encourage schools to dig into this
area so our young people will be prepared to act, to vote, to counsel their own
children on these and other matters? To discuss such problems as predetermina-
tion of sex, designing offspring for special jobs and environments, the use of
artificial insemination, generation without sperm or egg, the causes and preven-
tion of divorce, the biological origins (or lack of them) in our religious or moral
codes—these are all a part of sex education, and we ought to be dealing with
these matters if we are not now. Teach about birth control, the population
explosion, contraception? How can we miss as long as we know enough to stay
within the existing legal boundaries and have the sense to recognize the existing
but important community limits for such discussions? Who is going to prepare
the ongoing generation to understand contraception so thoroughly that when the
day comes when contiaception is so cheap, so easy to prevent any risk of
unwanted pregnancy, the youngsters will know how and why to act—single or
married? I doubt whether the membership of the John Birch Society or
seven eighths of the parents will be able to do this kind of teaching unless they
get help from teachers, nurses, physicians, or other well prepared caiinselors.

Actually, there is so much to embrace, 0 much to talk about, so much to
learn, to understand, that the teacher must simply read, study, and develop his
or her own understanding far beyond any dilettante’s efferts to teach little
children where babies come from or to promise adolescent girl§ what Kissing
may lead to. The needs are clear, resounding, unmistakable, personal, and
compelling. ’

2. To know what we are doing requires that we know moré than the needs
people have for information and counsel. We have to understdfid that teaching
in this area is inescapably related to the great religious doctrines of every culture
to be found in our pluralistic society. We may think we can teaéh sex education
without being concerned about the Christian doctrines relating to chastity,
monogamy, or divorce, or the Judaic or Moslem or any other religiotis admoni-
tions about modesty or privacy or marriage customs—but we cdhnot. We
cannot bring a discussion of boy-girl relationships or homosexuality or the
nomenclature of the sexual organs out of the pages of a textbook, assign them to
a rlass, and not be expected to relate to 15 or 20 centuries of religious and moral
background. We must never forget that for most of our people church and

~ family are stronger influences than school—at least in such a personal area as

szx—and to ignore this strength is to invite trouble.
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I remember very clearly a conversation | had 40 years ago with the director of
public health in Ohio. He was a staunch Roman Catholic. 1 was seeking his
endorsement of a plan to certify nurses as teachers in health education if they
chose that course of preparation. The idea was new to him, and he wanted to
know what in-the world nurses would teach in a classroom. | mentioned the
usual areas, and when I suggested they might teach something about sex he
exploded. **Ysung man,” said he, *‘no one except parents or priests should
ever teach any child anything about sex.”'

Well, that is not an accuratc reflcction today of the attitude of the Roman
Catholic Church, but there was an encyclical produced by Pope Pius X1in 1929
ihat still more or less sets the boundaries for Catholic acceptance in this area.
There is no use being unaware of that in particular or the attitude of the Church
in general toward our efforts.

Oursociety seems to want to preserve chastity in the young. We want themto
come to the marriage bed with no previous experience in sexual intercourse. We
want them, once married, to stay married. Divorce is not yet a popular and
wholly acceptable way to solve problems. And we do not vet condone aduitery.
Does a program of sex education contribute to the preservation of these three
cultural objectives or doesn’t it? Some say of course it does. Some say it
doesn’t, Which paper do you read? But if someone gets an idea that sex
education will lead to the destruction of any or all of these three basic moralities
there will be some—maybe many—in our communities who will call us to task.
We have to know what we are doing and be able to come reasrnably close to
proving that we do it.

These three cultural objectives—chastity, monogamy, and the everlasting
marriage—are the most deeply rooted patterns in our society. They are rocks
upon which our society is built. They involve our whole concept of family, and
our version of the family is the basis for our civilized society. We are not
Samoans or Kenya tribesme'1 or even Frenchmen. We are what we are, with a
heritage of puritanical reverence for the word of God, and His word is still a
dominant force in the dynamics of our daily—and nightly—lives. We are not
yet as hedonistic as the Romans. i

Read Matthew 19:4 on divorce. Read the Sex—Sex Behavior entry in the
Interpreter's Dictionary of the Bible, Volume 4, page 297. Here are the strong
origins of our cultural attitudes toward sexual behavior. Read the Torah. Read
Leviticus. It is not easy to find Biblical proof, but if you will hunt, you will find
the admonitions that relate to our efforts—and we will never be wholly success-
ful if we separate our teaching from the great concepts of love, morality,
reverence, and home. This setling has to be the backdrop against which we
teach. Anything else relates only to animal behavior. A bibliography of good
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religious works.is as important to us as a Bowman? or a McCary.® Have you
read Dean Robert Capon's Dead and Board?® Thatis a good book on marriage
in general and as important as Bowman's Marriage for Moderns anytime. And
then there is the scholarly work of Derrick Sherwin Bailey on the Sexual
Relation in Christian Thought .V Such bouoks are immportant background reading
for anyone dealing with sex education.

The pendulum may be swinging toward a more permissive attitude toward
sexual behavior, Tom Jones may yet prevail over Billy Graham, but getting rid
of hypocrisy in sex does not necessarity mean freedom from restraint. Re-
straint, chastity, or monogamy may well be self-selected and self-imposed for
good reasons, and argumentation on these points is as much a part of sex
education, if not more s0, as teaching about ontraception. The toughest and
most difficult question | ever had put to me inaclass in health education was the
one asked by a freshman who wanted to know whether there was a biological
base for either the Christian or Jewish codes of sexual moralivy. He could not
see his sex life in isolation from his approach to life itself and was seckjng
wholcness as he faced his own personal problems. 1 had to know something
about the Christian and Jewish codes of morality to satisfy him.

3. We need to know alse that we are helping our students meet the so-called
new morality. They have problems. There is nothing new about the problems,
just more of them and affecting more young people because there are more
young people. As the old Down-Easterner said: he's not surethere is any more
or different hanky-panky going on today than in his day, but he’s just mad
because there's a different crowd doing it!

Time for July 11, 1969, tells a pretty good story of what is happening on stage
oiid in movies and the press and bookstatls of today. Surely young people will
not be able to escape the continued influence of all of these forces. We must
know what these forces are so as to be able to meet them. Desire Under the
Elms set tongues wagging for years, four decades ago. Eugene O’ Neill was an
evil force in the estimation of many. Theda Bara was not an unexciting person
on the screen, and now we have Oh, Calcurta! and Vanessa Redgrave and the
Living Theater and /, @ Wonan and the comic innuendos of Tommy and Dick
Smothers and Rowan and Martin and the “*pornos.”” Are these signs of a
civilization falling apart?

If the Supreme Court has trouble defining pornography. if censorship of
entertainment is disappearing, if local groups don’t know what smut is or isn’t
where does that leave the lively adolescent? And us? It leaves the adolescent at
the point of searching for values in decisiva-riin.ng-—about his or her own
behavior. Do [ ordon't 17 How far do / go? The outdoor movie or the overnight
beach picnic or the love-in may be the proving ground. Decisions have to be
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made and it is our job to help these young people nake them, not by taking out
of cold storage some unrelated fact about the vas deferens and its tributaries but
by relating, if nccessary, that choice morsel of information to the whole jigsaw
puzzle of values, ideals, appetities, capabilities, hazards, and all the other -
components of the self-sceking solutions.

4. We need to know that we are teaching everybody. In this day of high
mobility in our population we are likely to have everybody in any given
class—the rich and the poor, the well and sick. the genetically favored and the
genetically handicapped. We will have children from every religion, color, and
educational backgrouna. We will have the 200,000 youngsters who come
before our courts every year. We will have the half million with psychomotor
irregularities. What kind of sex education will they reccive?

We will have the 10 million hungry youngsters, the 7 million whose
life expectancy is shortened by disease and despair. We will have the
youngste. ~—4 million of them---who will become our problem drinkers. Does
sex education have anything to do with these people? And still these mad critics
want us to keep hands off sex education because it is something only for the
home and church! How evasive of reality can they get?

But mainly we will have the 40 percent of all children who drop out before
their 12 years of school are finished. Why do they? Because our contemporary
programs of education do not motivate them to stay in school. And part of our
failure is the absence of just such an arca of study as we are talking about—an
area that might give a little more meaning to life and cultivate a bit more of the
self-respect so badly nceded by these dropou.:. We teach everybody—and no
one sex educationcurriculum in the world will fii them all. We need variation in
content, approach, and style to do this job right.

5. We need to know that in developing sex education as a part of a broad
program of health education, we are not only shattering an old liberal arts
tradition but we are scaring same of our fellow educators to death! 1 cannot
resist saying once again that al  -gh our colleges and universities and thus our
high schools have made heroic  iempts to study man and his society, man and
his environment, man and his technology, they have been very chary about
studying man himself. The Lonely Crowd is insightful and the darling of
sociology departments. Thomas Wolfe is given a thorough treatment in classes
in American literature, but somehow the response to our request to deal well
with cancer and nutrition or the effect of this sedentary life or to talk about
sexuality is usually less than we wonld want. Tradition has it that we can talk of
humans in relations to their world but not about humans themselves. Don't get
personal—and what is more personal than sex? So we need to know that we get
less support than we would hope for from our deans and principals because they
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arc frightened of breaking new ground-—especially with such a sharp shovel as
sex education.

If these are some of the things we need, what are some of the things we don’t
need?

1. I am not sure we need any more animals to help us in our teaching. Our
200 is pretty full as it is. Some very carnest writers the other day told us of the
use of ducks, dogs, fish, turtles, kangaroos, and birds in teaching kindergarten
children about the beginning of life. And we have made plentiful use of cows,
horses, rabbits, elephants, guppies—the whole bit—in order to help the young
understand what daddy does to mommy and where little sister came from.

Well, 1 wonder. Perhaps [ was brought up in the wrong generation—the one
that had Robert Benchley wondering out loud just what the advantages were of
sending city kids to the farm to observe the copulation process of horses. Are
farm families happier because they know these animal facts? Is the divorce rate
lower? Are farm husbands more faithful? Is there less promiscuity among farm
children? Less voyeurism? Fewer unwanted pregnancies? Are the ingredients
of an enduring marriage to be found in the barnyard? Or the animal cage? What
are the facts? Does it really hélp to raise animals in the classroom?

Or is this animal approach merely a stall—a way to spend some time dodging
around the real and delicate issues involved in human relations? What does this
use of zoological phenomena have to do with friendship, decency, morals,
devotion, chastity, and love? Is family life education and homemaking among
human beings advanced by watching the male birds bring home the provender
to fzed the bungry mouths of the young? [ am particularly repelled by the filth in
the homes of a few families of purple martins whose nest I clean outeach year so
that the next crowd in can soil them up in their own way!

[ am not sure at all what the activities of bulls or stallions contribute to the
meriage bed. I have a hunch something else is needed here. I don’t think we
need the animal-bird-guppy approach to sev education, and as parent and
teacher, | doubt | ever will.

2. Nor do we need an indiscriminate use of descriptions of the anatomy and
physiolog  of human reproduction. Discriminating use—yes. And there is only
one clue to-discrimination—anatomical and physiological detail is never of any
avail except as it is needed to explain a problem or question or contribute to
understanding of function. The chapter in the text ought not to begin with the
anatomy of parts.

Anatomy and physiology without relevance to interest, curiosities, or prob-
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lems are like what speed reading is to contemplative understanding of a page.
They do not provide the beauty of the line or the melody of thought. Learning
about the ovarian capsule or the prostate gland may or may not have any relation
to a living experience. A good teacher is concerned about affecting living
experience and not about the accumulation of knowledge for its own sake.
Anatomy and structure are useful only as explanation of function. Modern
& ! ects know this: so do space pilots. Why don't we?

It is because many of us have developed an unwholesome and unshakable
reverence for the sanctity of subject matter., Any suggestion that part of
anatomy or physiology of the human body be omitted tends to be treated as
heresy. The fullness of the course and its value are defended by teachers who
point proudly to the tough questions that are used to test knowledge at the end of
the course. Far too many of our health education courses are crammed with a
superabundance of uncorrelated facts, at least in the mind of the student who
takes the course.

Generally speaking, no teacher can teach and no student can absorb in one
year or one semester such an overwhelming avalanche of material together with
its conceptual connections. This fact, of course, does not escape perceptive
teachers. They use, therefore, the inductive method which they regard as
essential to the learning procedure. They seek problems and develop demon-
strations, lectures, and discussions to assist students in solving these problems.
They help students relate and correlate their facts and then assist them to
develop a generalization or concept so that the facts are illuminated by the light
of principles. This inductive method has the advantage of getting right at the

" problems that are real, cogent, and germane to the lives of students. The only

flaw in this method is clearly seen when teachers become so busy that they are
unable to take the time at the end of a sub-area in health education to develop the
conceptual illumination so necessary to bring the whole thing together and build
it in as a significant part of one's well-structured concept of life itself.

3. Nordowe need evasion of these problems. The contemporary scene must
be dealt with. If a child wants to know where babies come from, he should be
told accurately now, and with love, or he’ll not be happy with his information
when he does find it out. The stork and other pleasant evasive myths were fine
in their time, but their time has passed. We just don’t need people who drag
their feet and resist appropriate curriculum developments.

4. Wedon't need people who accuse the health educator of everything from
immorality to homosexuality if he or she tries to help some student develop
decision-making capabilities. Nor do we need those who punish or ostracize or
in other ways make life difficuit for young ones with problems—Ilike refusing to
let girls come back to school after delivery of their baby or looking down our
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snobbish acitdemic noses if youngsters want us fo tell the truth instead of
evading questions. Students do not need to be sent out of the room if they use a
bad word. They need to be helped to understand why the word is not in
acceptable usage and the circumstances, if any, under which it is. Youngsters
need an open door som.where, a door that will lead to scientific decent
counseling, but on their terms and dealing with their problems as imposed upon
them by the world in which they live. We do not need teachers, principals,
board members, or citizens in the community who are cowards or insensitive or
unaware of today’s problemns wherever they are and from whatsver segment of .
society they come.

5. Another thing we do not need, and I am sure you will all agree to this one,
is poorly prepared personnel in chiarge of these programs. Sex educationis one
of those areas where several differcnt kinds of people get involved. Sex
education is not like physics or chemistry or mathematics, for which people
seldom claim competency unless they have been professionally prepared.
Strangely enough, almost anybody—the local barber, the businiessman, the
minister, the minister’s wife, the butcher, the baker, or the candlestick maker
can talk with seeming authority about weight control, cold remedies, or the
propriety of sex education. These areas seem to be victims of enthusiastic
ignorarice on the part of many people. We would hope for at least a reasonable
measure of competence on the part of anyone who would presume to accept
some responsibility for teaching others in this area.

In the first and last analysis, parents have the key to the whole thing. There is
absolutely no use for parent groups to get all stirred up for fear someone is going
to usurp their prerogative in sex education. Inevitably parents have the first
word, and both by word-of-mouth and by example most children are indelibly
affected by what goes on at home.

Parents have such obvious responsibility that I only wish they would all
accept itand equally well. From infancy on, what is learned about modesty, sex
differences, family relationships, heredity, love, restraint, dress, chastity,
promiscuity, morals, romance, marriage, and the whole gamut of values and
facts has its origin at home. There is transmitted for the first time and from the
diaper stage forward the powerful cultural values and practices that we propose
in sex education to clarify, supplement, modify, or deny. )

Wouldn't it be fine if all parents knew enough not to talk from their own
personal experience as 1 those experiences were reliable criteria for the sexual
life of all others? You know, mother may have had a bad experience as a girl,
never improved upon it in marriage. know nothing of the ecstasy but only the
agony, and thus pass on her experience toher daughter as typical . Or father may
have been a virgin at marriage and so frightened still that he clams up on Junior,
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who then falls victim to the local nudity cult or somehow struggles through to
his own marriage feeling no concern for the element of beauty or compassion in
the sex life. If somehow we could persuade everyone, particularly parents,
priests, and teachers, that they have no business talking only from personal
experience but must supplement that sxperience by reading and study of the
scientific literature of the field, children would be better off. Parent groups,
such as child study leagues and men’'s study groups, could well devote construc-
tive programs to reading and discussion of some of the fine literature for parents
now available. Personal experience alone is not enough.

In this context, one would certainly encourage the development of the
so-called marriage course at the college level as well as any course at any level
where sex education plays a part. Those who go to college will ‘become
informed in this area before they become parents, and they may be in a better
position, therefore, to discharge their responsibilities. Otherwise, I would
personally doulit the wisdom of leaving this whole area to parents and denying
the school its opportunity to make its effort to dispel the massive accumulation
of ignorance, folklore, fear, and fallacy that now gets in the way of some
rational understanding of sex as a function of life.

Ministers? Not if all they have is Divine Revelation! Something more is
needed. These people are in key spots with certain large segments of our
population. They are the purveyors, the architects, of our moral values. They
can influence children tremendously. Through work with adolescents they can
riake or break many a confused, bewildered, and searching young one. Don't
underestimate their place or their influence.

But I wish they were better prepared to fulfill their correlative mission in this
area. I wish the local preacher were not so ready to jump on the bandwagon in
criticism of school efforts. Some of them seem to know so much! [ saw one of
those abusive anti-sex education booklets the other day, from New England.
Only four names appeared to be backing it, and they were all ministers!
Ministers all over the country are in the act of objecting to our effort, when
actually they ought to know more about what we are doing and be supportive
with the whole power of their office.

It is, therefore, reassuring to hear of the efforts some denom’ are
planning to advance the education of their ministers through workshops, in-
stitutes, and reading courses. The more of this the better. Il the clergy is to
participate as counselors or teachers in this area, every one of them from the
bishop down to the circuit-riding preacher out in the boondocks must have solid
preparation in the area. Unfortunately, divinity schools have been just like most
schools of education—sublimely indifferent to the needs of theirclients in this

arcua. -
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As for the certified school teachers, there are so many of them who relate to
sex education. Almost all of them. Can you think of any who do not? But
mainly we think of classroom elementacy teachers, health education teachers,
physical education, science, biology, home cconomics teachers, and nurses. 1
would not know how to appraise the Tevel of competency of all of these people
in this area. AT know is that 1 agree with H. S. Hoyman when he says
emphatically that we are not preparing enough teachers o meet the need. !
Hoyiman says we are highly vulnerable here, and the antis are attacking us at
this weuak spot. How righthe is! Right now weare paying the price for 50 years
of lethargy on the part of state departments of public instre-2tion and colleges of
education. Go back before World War Tand to the 1920s. In those days such
people as Thomas Wood and Maurice Bigelow urgzd strenuously the prepara-
tion of teachers not oty in sex education butin health cducation as awhole, But
the response has been somewhat less than the response mathematics and scienee
education enjoyed after Sputnik!

What we need in 1970 to meet not sust the needs of young people in sex
cducation but in the whole field of heatth education is evervthing, We need, as
Elena Sliepeevich pointed outin 1963, recognition and subsidy from the federal
government for the preparation of teachers in bealth education.' Scienee
teachers cannot take over all there is to be taught in health education. They are
too busy with other things.-So are home cconomices teachers, We need from
Congress and from the Department of Health, Education, and Weltare a
substantial. solid, meaningtul recognition of health education as a professicnal
arca in education commensurate with its value. We need thousands of teachers
prepared in this arca, and Congress and the Exceutive Branch must help. We
need state departments that will develop health education as a 'solid™” subject
and take it forever out of its ridiculous category as a “gpecial™ one, Look at the
experience in New York and Conneeticut and perhaps elsewhere. There the
legislatures made health education mandatory, and sehools in the three or
whatever years of grace they have to find teachers and purposetut curriculums
have been frantically but construetively meeting their anticipated situation. The
federal government could help if it would. (And we are grateful to those who
have been helping to get tangible recognition for health education from the
government. 1 refer particularly to the staft of the School Health Education
Study and to the staft of AAHPER and of AASA))

But mainly we need continuous and strenuous effort at the level of the state
departments of public instruetion. 1 have always thought that there was the
epicenter of our problem. There the certification standards are developed and
enforced. There curriculums are recommended—some of them mandated;
thete credits Tor graduation from approved high schools are stipulated. There
the alleged differences between special and solid, academic and nonacademie
courses are perpetuated, There the rivalries among the various arcas of learning
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are intense. ‘There liealth education in most places unfortunately comes off
second best. Too bad. But not all is dreary. There are bright spots where our
efforts have borne fruit and health education is emerging in full dignity and
status. In 1970 we need a continuation of this cffort. We need laws cither
permissive or mandatory inserting health education wiv every grade level to
rank in importance with English and mathematics. We need teachable cur-
riculums for local use, and we need well qualified teachers at every level,

State departments of education are crucial here, but running a close sccond
are the sources of teachers and administrators—our college departments of
cducaiion. 1 could write a book about our college departments of education and
the people who run them. There are some excellent ones with a willingness and
farsceing programs to meet needs. And then there are some, perhaps the
majority, whe e unmindful, stubborn. and lethargic in the fuce of our pleas to
do something by ~vay of preparing teachers and administrators in health educa-
tion or to improve what they are already doing. The youngsters coming along in
college need more than a little three-hour course to cover the whole field of
health cducation. To handle mathematics adequately they get 15 or 20 such
credits in some places. Is the binomial theory more uscful or important than an
understanding of adolescent love? The physical science studies sometimes
draw 10 or 12 preparatory hours. Rocks on the moon morc crucial @ stucy than
rocks in the head? Correspondence with Drs. Pollock and Sliepcevich of the
School Health Education Study confirms the impression that there are not
enough qualified health teachers to meet the need, and the most urgent need in
teacher preparation is for better pren: *inn in the general ficld of health
education for prospective elementar: ond - :condary teachers. Many colleges
and universities do not provide teach:  «andidates with even a basic health
course. So it is perfectly true that we bave hundreds of clementary and
secondary school teachers going into the ficld every year not knowing a thing
about health education or its various components.

Furthermore, the day is ~smdl» passing when we can leave such a significant
area as health education to the joint ministrations of an earnest student who has a
major in both health education and phyvsical education. Health education has
emerged as a recognized ficld of its own, and it needs all the attention anybody
can give it,

And by all means we need curriculum directors, principals, and superinten-
dents with enough knowledge and perception of the significance of health
education and its noisy member of tire family, sex education, to present the case
in legislative hearings, board meetings, before community groups, and even
before their own staffs. There is no-more justification for a curriculum director
or school superintendent to plead innocence and ignorance about health educa-
tion than to plead that way about the social studies or the physical sciences. It is
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about time graduate schools of education from Harvard to Stanford opened their
eyes a bit and incorporated into their rather highty developed curriculums for
s ool administrators some consideration of the health problems of our popula-
tion and what organized education can do about them.

As for the others—physicians. nurses, counselors—obviously they allhavea
part to play. Science can provide an undersianding of lifc and its processes.
Phyvsicians can provide the valuable intimate counseling of patient to doctor and
sonictiizs - good school presentation as a resource person with student and
parent o.oups. Nurses can make the sume contribution well prepured teachers
can make, if the nurse is a well preparéd teacher. A nurse’s counseling and
resource services in sex education are more valuable than a lot of people realize.

There are some other things we do not need, too. In the last analys:s, 1
suppase we can judge the qualiiy of teaching in this area by its accuracy—and
its good taste, To many parents and to a lot of children, any public discussion of
sex is offensive, We have to remember that not everywhere are we as permis-
sive a8 we scem to be on Broadway. in Hollywood, or in slick print. We have
thousands of schools where the children are brought up carefully and conserva-
tively and to whom four-letter words. descriptions of the sex act, of birth, of the
terminology of sex and reproduction are not well accepted. So when a uni-
versity professor gets splashed all over a popular news magazine cxtolling the
novelty of his approach to sex education by having the students name the sex
organs out loud. people have every right to raise their cycbrows. Bad taste.
Flambovant. Unnctessary. We do not need to have children sent home with
questionnaires inquiring into their parents® sex lifc. Bad taste. Let us leave that
to the Kinsey Foundation and others. Nor do we need to say that to indoctrinate
children with a set of rigid rules and ready-made formulas is doomed to failure.
Thatis asking for trouble unneceszarily. We do not need the four-letter words in
class, cven though there are some of us who argue for thic use of the idiom us a
way to foster good teaching . As of now. the use of four-letter words is still poor
tuste. We do not need some of the starkly reatistic documentaries we show to all
our students. We do not need teachers to assign diawing or modeling of
genitals. We do not need graphic descriptions of copulation. We should
remember that in the schoolroom we cannot do it all—that students do have
famity, riends, and many have ministers and physicians who can help to
educate them. We can be a little more conservative—not quite so cn-
thusiastic—and still perform our function very wehl indeed.

6. We do not need inacceuracy, guesswork, folklore, superstition, or ignor-
ance. Teachers who do not know an 1UD from the pitl and never heard of
sitastic had better back away from the contraception problem until they catch up
on their reading. And if criteria for masculinity or wisc remarks about frigidity
generate from the locker room. we know we have some pretty inaccurate and
dangerous stuff. Let's be accurate—or let’s skip the whote thing.
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We must all understund, nevertheless, that the insistence on accuracy may be
a part of our problem. So much of the scientific aspects of our sex life is mixed
up with Christian and Judaic beliefs and the cultural patterns of tribal origin that
one who tries to bring science into the story may become a fit target for those
whose beliefs have been outraged. Furthermore, the scientists themselves,
whether physiologists, psychologists, endocrinologists, or any other kind of
organic scientist, probably know how far away they are from *‘accuracy'’ in
describing sexual function. Just try to do a scientific and accurate job on
homosexuality in the classroom! In the first place, not ¢nough is known about
it scientifically to do a convincing job on it, and in the second place,
philosophers, religionists, scientists, and writers for 2,500 years have been
quarreling as to whether homosexuality is normal. In fact, the plot gets thicker
when you realize that there is no definitive agreement as to whether humans are
naturally heterosexual, bisexual, or homosexual! In our culture, we make it
clear that only heterosexuality is acceptable, but is this cultural or physiologi-
cal? Nobody knows—for sure.

7. We do not need continued fragmentation of the curriculum into little
sub-areus relating to health. Sex education and family living is one of these. It
sticks out like a sore thumb when introduced into the curriculum as sorething
separate and apart from the rest. It becomes a convenient target for those who do
not understand what we are trying to do in the total tield of school health
instruction. We do not need a separate treatment for sex education at the
elementary or secondary levels any more than we need a semester of environ-
mental health, or physiology of the human body, or dental health, or mental
health, or drug abuse. Such segmentation is a remnant of a past approach. To
offer these subjects as separate credit units actually interferes with the devel-
opment of a full-bodied curriculum in health education as represented by our
modern courses of study. Once we can develop these complete and graded
curriculums, all of these neat sub-areas will meld into an intelligent approach to
the study of human beings as a whole.

Some day we will see the light. Dawn will break and bathe our curriculum
makers in health education or physical education and other life sciences with the
truth of a person’s unity and integrated nature. And we will develop our courses
of study not around these structural segments of a person’s life but around the
person’s various constellations of problems. We will all stop talking about body
and mind as if they were separate things. We will end this stupidity about
physical health and mental health. Physical educators will see the educational
as well as the developmental aspects of their ficld. The body beautiful may still
be beautiful but only as a byproduct and not as the end of their efforts. Health
educators will stop this prattle about health as an end and see their efforts as
leading to development and improvement of self as an expendable tool toward
the achievement of one's purposes.
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Finally, we need community involvement. Despite the unpleasant experi-
ences of some 50 or more communities that have come under the fire of the
organized opposition to sex education, | believe San Diego and Anaheim and
Bexley and hundreds of other places have been right, We do need community
involvement in this area, and we do not need unilateral development. Com-
munities could well start where Hlinois started, with formation of a statewide
sex education ad visory board, advisory to the office of the state superintendent
of public instruction. They have approached this area constructively and
produced ** A Policy Statement and Suggested Steps Toward Impiementing
Family Life and Sex Education Programs’* and other literature helpful to the
public and to school people alike. Communities might do what San Diego did
years ago, as reported in the Journal-of School Health in 1959 and 1961 by G.
G. Wetherill.™ There a year or-more was spent in advance of the introduction
of units on sex cducation in the health education program to cultivate the
interest of parents and secure not only their approval but, more important, their
understanding.

To tell the story of intent to adult groups capable of serious thought it school
matters does two things: it aids thz adulis in the broadening of their understand-
ing about the needs of *heir children, and it frequently gives tue school people a
broader understanding of the nceds of children and how to meet them. (We
found that out years ago in the Ohio study when hundreds of parents were
involved in pointing out to us the crucial areas of need in health education.)
Those who go it alone in the development of programs are asking, if not for
trouble, at least for misunderstanding.

But who could have predicted this rash, this epidemic of volatile criticism?
Did the Birch Society or Drake or Hargis or Marrow run out of things to attack
now that we have the *‘new leadership in the White House’? How can we
explain the vitriol, the damaging personél attacks on Mary Calderonc and
others of the SIECUS organization? How does one get at the dynamics of the
offorts of these local crusaders who are so convinced of the holy rightness of
their position? I asked these questions of some fricnds, and among the many
helpful answers I received was this one from Dr. Marion Pollock: *‘Sex is
always news. It's ironic to see the current absorption of the public with
explicitly depictesd nudity, perversity, sex acts of one kind or another in films
and on the stage, in the literature, on television, advertising, at the same time
the public is recling back in horror at the news that sex education is being taught
in the schools. Sadly, I believe it is because adults do not -now what sex

education is, so they interpret it in terms of theirown cxperience. We live ina

society in which, willingly or not, we are voyeurs. Yet in the midst of it, there is
this clamor by certain groups to protcct children from the ‘filth’ which they
preceive education about sex to be! ‘Would yeu want your 8-year-old daughter
to hear such filth as *‘reproduction”” and “‘uterus’’?" asked one indignant
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mother! Are we moving too Tast, too Far, or are we okay? [ guess it depends on
who ‘we' are, and who is looking at "us™. "

Hound i [0-year-old publication on ** Psychodynimies of Group Opposition
to Health Programs® helptul.' This one warned me not to assume that all our
violent opponents of the day are erackpots or malevolent or ignorant. Some of
their followers may be misled, but they are not all stupid. These people must be
meton their own terms and brought around not by tactics similar to theirs but by
explanation, demonstration, and diseussion. 1t seems so casy for those mis-
diveeted people to pick on the sehools—ijust when sehools need breathing space
to solidify gains in instructional theory and practice and adjust to the population
explosion. ‘

But again, it has always been that way. Instead of wking on other social or
commerceial institutions that may have something to do with the development of
children., these strange people find teachers casy to pick on and, for the most
part, wo professional or tou frightened or too something to fight buck. These
scoundrels are afraid our efforts in sex education are demoralizing our youth,
Arc we responsible for the high erime rate in our cities? For the higher divorce
rate, too? For racial tensions? For automobile accidents? For drug abuse?
Where do the examples of cruelty, avarice, violence, dishonesty, prejudice,
and inhumanity come from? Do these destructive leaders of this destructive
anti-sex education movement ever wonder? They secm afraid to tackle what
might be a militant adversary from the world of privite enterprise, or they
would direct the fire of their anger on others. Who are the more influential
teachers-— Vanessa Redgrave and Mia Farrow. or Miss Snodgrass in the 7th
grade? Don’t be ridiculous, Dr. Drake and Mr. Hargis! Why not carn your
living elsewhere where you can pan some real goid?

The tempest, violent though it is, will blow over, leaving scars and some
dead bodies, leaving some silly laws on the books that will have to be repealed
or circumvented (remember the laws about evolution?). The kids will suffer—
being denied aecess to good materials—but they will survive to pass along the
miseonceptions and irrele vaneies they have picked up in place of the good swff
they might have learned in sehool.

In conclusion, let me try to alleviate the fears of some about sex education in
schools, There is no war on, no diabolical plot to undermine the teachings of
Christianity or Judaism or Mohammedanism or anything elsc. True, there may
be capricious sensationalists among our teachers who, turned loosc in this arca,
may make asses of themselves and tidllate and disturb their charges. But these
are so few in number compared to the rest of us who seck only to substitute
enlightenment for bewilderment and ignorance and to provide substance to be
used in the decision-making process so prominent in our lives from 8 to 80. To
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be sure, there are a few teachers who, by virtue of their perverse personalities,
know nothing of love or reverence or morality and thus barge into this area to
create chaos and criticism. Furthermore, it will be necessary to remember how
slowly the public receives any new and threatening ideas—ideas that threaten
established and traditional concepts, particularly those that have a close rela-
tionship to church or state. Galileo felt the scorn of the Church and suffered the
tortures of the Inquisition. Closer to our interests, perhaps, are the struggles of
Harvey, Jenner, Semmelweiss, and Pasteur as they attempted to introduce new
ideas or change our ways of thinking concerning biological states. The idea of
the smallpox vaccination as first set forth by Jenner took almost a hundred years
to take hold in this country, and Semmelweiss' concern about contamination
took almost as long.

So here we are again. Frankness, truth, revelation in the areas of sex
education meet with a public uproar from those who fear the destruction of
their comfortable ways of living. So they conjure up the specter of Communism
or any other wolf in sheep's clothing to persecute, embarrass, or degrade those
who would enlighten. We must remember that so much of man remains in the
realm of the unknown. We know so little about him. That is why we have these
resurgencies of mysticism—of critical attitudes—as seeming reactions against
modern science. But it would be a great error for all of us if we assumed that the
phenomenon of sex about which we purport to educate can be reduced to an
exact science and the ethics surrounding its use computerized. If ethics and
morals could be programed in human beings we would be in a lot less trouble
than we are, but so far we have been able only to destroy man—not to create
him. Man's problem thus, as [ interpret Langdon Gilkey, is not just to enlighten
his mind or develop a will to control his instinctive machine, but to be seenas a
totality, a unified being made of body and of instincts; of conscious and
subconscious, of intelligence and will, all in baffling and complex interac-
tion.'® And it is that total psychophysical organism, that total existing self in its
unity, that determines whether the higher powers of mind and of will are going
to be used creatively or destructively. Thus, a person’s health or unhealth
depends primarily on the fundamental character, direction, and loyalty of
onesel f as a whole. involving the deepest level of his being where his spiritual
unity is achicved.
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An Appraisal of Health
Education in the
Space Age

To appraise health education in the space age gives one the opportunity to
look at many facets of the field. | have chosen to examine three of them to
discover, if we can, meaning, implication, or direction. Let us look, first, at the
advancement of science and what it means to health education; second, at the
relation of health education to liberal and general education; and third, at
curticulum problems involved in the development of health instruction in
schools.

The recent Parliament of Science held in March 1958 in Washington, D.C.,
under the auspices of the American Association for the Advancement of
Science concluded that the power of man through science is currently assuming
a new order of magnitude. How to use this knowledge and this power and what
it means for the benefit of mankind confronts us now s the most challenging
question of the day.

We are just beginning to see that these advances, tremendous as they are,
constitute the signal, rather than the nucleus of the atom. Science is entering a
new and accelerated stage of advancement, which will give to humanity the
possibility of control over our environment, over ourselves, and over our
destiny. With prospects that are both marvelous and frightening, we arc on the
threshold of a revolutionary probing of the cell and of the mind."

Delivered at the joint meeting of the American School Health Association and the School Health
and Public Health Education Scctions of the American Public Health Association. at the annual
meetings in St. Louis. October 28, 1958.
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There is reason to believe, reports the Parliament, that the changes we are
now sceing. along with those to come, will make the Industrial Revolution of
the 18th and 19th centuries secm relatively insignificant in its bearing upon
human welfare. A few examples may suffice. Rescarchers in biophysics, like -
‘hose in biochemistry, may come up with important new facts regarding such
diverse matters as metabolism, the pairing of genes, or the eftect of atomic
radiation upon longevity. By-products of fissionable materials are being used in
the control of cancer. A new polio vaceine may not merely control polio but
wipe the virus from the face of the carth. Remarkable advances in the science of
anesthesia enable surgeons to attempt and succeed with operations undreamed
of 20 years ago. The effeets upon people of altitude, speed, and sound are being
thoroughly studicd. In recent years we have profited from the development of
the sulfu drugs, antibiotics, the sterol derivatives, and drugs for mental dis-
eases. The psychologist is teaming with the psychiatrist to get at the causes of
irrational behavior and thus possibly to make great strides in reducing mental
disturbance.

The impact of automation and its implications for leisure will not be denied
as a health problem. New knowledge about heart disease, nutrition, dental
caries, old age, and virtually every other aspect of human existence is yielding
perhaps a seeret o day to the probing, insatiable investigator.

Perhaps among the most fascinating and important of the problems that will
yield to study and research will be those in the area of mental health and social
behavior. Surcly the massive nature of these problems as they exist today offera
splendid target for both the teacher and the researcher. Not only are millions of
persons beset with problems of anxiety, fear, boredom, and lack of orientation,
but we have not yet found ways to create a healthy social climate. Perhaps we
will see the social anthropologist, the biologist, the psychiatrist, and surely
others combine their talents to reveal the causes and nature of interracial and
international unrest. We may soon leam something of the pathology of preju-
dice and treat as ill those who find themselves constitutionally or prejudicially
unable to accept the human race as it is. The cooperative efforts of our scientists
of the future will, I venture to say, reveal a great dcal about the kind of mentality
that permits crushing humiliation to be vested by one person upon another.
World problems of population control, pandemics, food distribution, sanita-
tion, and the abolition of feelings of racial superiority and social bigotry herald,
with their very pressing presence, the space age.

The health educator must be aware of these problems so that he or she can
lead others to recognize them and, beyond that, to understand the causes of the
behavior that create the problem. Somehow the world raust be taught to face a
set of realities involving the affairs and destiny of humanity.
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But supposing we health educators knew all about these problems. What
would we do with it all? As the farmer said when encouraged to seek some
advanced training, **Shucks, 1 ain’t.using but half what [ know now.”" It seems
clear that the general public is about in that situation. The public is putting to
use much less of the available scientific information than it should.

If we are to make full and good use of this information, we educators must
improve our techniques not only f familiarizing ourselves with the substance
of this advance, particularly in the life sciences, but perhaps even more
important, we must vastly improve our skills of communication with the
student and general public in an cffort to achieve greater acceptance on their
part of the material we are making available to them.

But first the health educator, both school and public, must posscss the
information. It comes at us from every side. Pick up The Journal of School
Health, The American Journal of Public Health, Science—any half dozen
other good publications in the life sciences—and one can re.d indefinitely
about these modemn developments. Furthermore, there must be more than a
thousand books a year published in this country alone on subjects related to
human health. Information is available everywhere, and if ever a group of
people need to work together to share.this information, we in health education
do. This is no time for jurisdictional disputes or coy snobbishness about who 1s
better prepared to do the job. Everyone had better be well prepared, and
everyone had better help everyone else meet the demands of the situation. From
the classroom teacher in the second grade ina small village to the well equipped
science teacher in our best metropolitan high schools, from the itinerant
consultant in a state department of health to the scriptwriters in public relations
departments, from the physical education teacher who teaches the ‘‘health
course’’ one hour a week to the imposing college professor with his closed-
circuit television—all of these need resources, help, assistance, from any and
all quarters where decent aid may be obtained. This means the voluntary
agencies must get into the classroom with their educational material. It means
the state departments of health and state departments of education must give
thought to action through planning committees or other devices. It means the
beautiful materials such as published by the National Health Education Com-
mittee should reach at least every college teacher of health education inthe land
and thousands of others also. It means our associations (like these meeting here
today) must redouble their efforts to bring substantial stuff to the working
personnel in health education who are in need. It means that if the government
will spend $2 million, or whatever, for the improvement of the teaching of
physics, it should spend $5 million on a similar project in health education.

The Status of Health Education. Right now we are going through a period of
sober re-examination of the purposes and content of the curriculum from the
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fiest grade through college. The professional educator has received an av-
alanche of advice from commissions, foundations, statesmen, admirals, and
scientists as well as generous advice from the man in the street who writes an
occasional letter to the editor. Some good will come of it. In the meantime,
where does health education stand in and through all this? How do we appraise
our position? Will the health education of the general student be thought of as
vocationally oriented only and thus denicd to-the brilliant student who achieves
a liberal or general education? Or will a knowledge and understanding of

. _humanlife and how it is lived be considered valuable to the liberal culture of an

educated person?

At the moment, and at the college level at least, we seem to prize liberal
education over specialized or vocational education. We seem to believe our
leadership of the future will come from those men and women who have been
carefully nurtured in the liberal tradition. For the others we will seek and get a
general education composed of a minimal cultural background in science,
language, the arts, and the social studies.

Let us examine the purposes of liberal patterns of education, One source
holds that a liberal education seeks to develop a cultivated elite in our popula-
tion. Another wants to prepare students to ‘*play a fruitful role in our social and
political life,’* another to teach the college student *‘*how to think,”’ or *‘to
acquaint him with the great ideas of civilization.”” To help the student become a
person of breadth and discrimination and to give the person inner resources of
strength and stability so to guide effectively his or her own life is alaudable aim,
Describe it any way you wish—make a *‘liberal’’ education central or inciden-
tal to your plans for the reconstruction of education—and 1 believe you will find
that health education, being germane to life itself and its living, will be and is as
foundational as language and as necessary to survival of the race, I daresay, as
physics or chemistry. Can you imagine anyone *‘playing a fruitful role in our
society’” who is beset with the aberrations of a sick mind—made sick because
of an inability to solve his or her own prot.lems? Can you imagine the loss of
valuable manpower from preventable disease” Can anyone be called a skillful
thinker who knows so little of human nature as to sauander his or her strength
and talent in irrational living? How can one expect our statesmen or our
politicians or anyone else for that matter to solve other people’s problems or to
guide their own lives without knowing someihing about the life they have to
guide?

Health education can be thought of as nothing else than central to liberal or
general education. Properly put together, health education represents a syn-
thesis of the best of the sciences and the arts as this best bears upon human
health, survival, and welfare. Properly developed, it takes pertinent material
from the biologies, from medicine and kindred fields, from psychology, and
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from the social studies and makes from these contributions a study aimed at
improving the quality of human life.

But health education is not yeo what the traditional scholar thinking in
traditional ways recognizes as a **discipline.”” It does not stand anong scholarly
ficlds as something uniquely contributory to this world's knowledge. 1t has no
unique arcas of investigation, nounigue methodology, noteven a characteristic
philosophy to guide its application. This is not to say it cannotor will not have
these qualities. tis merely to say that as of now, the beginning of the space age,
health education does not have the traditional carmarks of an academic disci-
pline. Whether advancing knowledge in the science of personality, further
study of the relation of the psyche to the soma, and Kindred fronticr investiga-
tions will aid the recognition of health education as a field of knowledge
remains to be seen. Perhaps additional knowledge on the nature of creativity in
relation to fulfiliment of man’s purposes will help the cause.

But until then health education probably will not be considered an “‘aca-
demic' subject. It is, as I have said, a synthesis of many fields brought together
for utilitarian, pragmatic purposes. As such it will probably remain handi-
capped in the competitive race for aplace in the curriculum. Worse yet, we have
seen in the post-Sputnik panic many of the **special™ subjects like health
education, home economics, and industrial arts ridiculed as being unimportant.
Life-adjustment courses. meaning principally health education, were particu-
larly held up to scorn.

It will all shake down, and I venture to predict that when it does health
cducation will have a central place in the education of young people, whether
they arc pursuing a liberal education or a vocational one. It will, provided we in
health education improve our ways of presenting the material.

J. S. Haldane once said: * All true knowledge must be a gradual revelation of
the lower or more abstract in terms of the higher or more concrete aspects of
reality; and as the conception of organism is a higher and more concretc
conception of matter and energy science must ultimately aim at gradually

interpreting the physical world of matter and energy in terms of the biological

conception of organism.”"? Does this mean that health education, being onc
form of biological interpretation of organism, can do nothing clse in the long
run than grow in stature and importance? I believe so. It may. to be sure, lose its
identity as such; but it will, if science grows and if Haldane is right, eventually
become the framework in which we shall understand the physical world of
matter and energy. i

Problems of Curriculum. How can the curriculum in health education be
improved to meet the needs of the space age? 1 would like to suggest three ways:
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First, we could vastly improve the effectiveness of the relation between the
health educator and the students. There is far too much wordage in teaching.
Too many words, far too little action, Why are so many people under 40
unvaccinated against polio when they know better? They have been told the
facts of life! Why are so many people eating themselves into poor health? They
know bettertoo. Why do people not act more promptly in the vace of illness that
is preventable through an early diagnosis?

In our teacher preparation curriculums, wherever health educators are pre-
pared, we have to step up considerably our study of motivation. We shall have
to learn a great deal more about the learning process than we know now. We
shall have to find ways of moving more surely from knowledge to action in the
field of healthful living. Nell McKeever and Mayhew Derryberry mapped out
five areas we should know much more about in this connection, in order to
make our health education more useful.? They effectually sum up the needs in
this realm:

1. The individual’s behavior, beliefs, motivations, goals, and ways of
carrying these out.

. The individual’s attitudes and past experiences that facilitute progress
or create barriers to change.

The group's goals, traditions, beliefs, practices, values, and cultures.
The leadership-followership patterns established by the people.

5. The objective advisability of change and the individual’s or group’s

acceptance of change.

o

v

Second, we need to re-examine all existing courses and curriculums now
offered to the general student for purposes of placing the material in more
appropriate grade levels. Such a re-examination will also turn up considerable
material that can be removed from health courses entirely. [ have the feeling, as
I look at dozens of courses of study and textbooks each year, that we are gearing
our material too low for the student. We are boring students. We are not
challenging them. 'We teuch them things about nutrition in the seventh grade
they could well handle in the fifth and once handled they do not want to hear
about it again, particularly in their college health course. We dodge important
matters like the study of medical care or of sex education because they are so
‘‘controversial'’ and leave in such pap as how to care for the fingernails or how
to blow the nose. We need to let some things alone, dig out the really important
substance of health education, and teach it where it will challenge these young
people to some real thinking and studying. Is there a high school or college
course taught anywhere that contains a well developed unit on racial similarities
and differences as a foundation for a discussion of the pathology of prejudice?
Are college health classes investigating radiation fallout as a phase for thought-
ful consideration of our position vis-a-vis the continuance of atomic testing?
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Would a college cluss or an upper division high school group find profit in
analyzing the implications of the geophysical year for improvement in human
health? Would the reading of Norman Cousins’ editorial **Our Casual Ap-
proach to Violence,"" inthe August31, 1957, Saturday Review—written, to be
sure, with reference to the international situation—serve as a stimulus to a
discussion of our personal relations to each other? If it is true that the biggest
problems of the future will involve teaching people to live together and
eradicate the heritage of hatred from past aggression, then no one- or two-hour
periods on mental health will do the job!

Perhaps the college will give back to the secondary school much of the
material now taught about eating habits, prevention of disease, and “*how to
choose a dentist’” and concentrate its precious time on a more adult type of
productive and exciting experience suitable to the alert college student of today .
Perhaps those problems will center mostly on the arcas of mental health, social
and family life, new implications of science for health, problems of population,
and how to be balanced though brilliant!

The curriculum all the way up and down needs enriching. It would profit
from joint planning and a form of joint participation where the contributing
scientists pool their resources and come up with a solid time-consuming course
(none of these one-hour-a-week horrors will do in the space age). We should
expect our health courses to represent a synthesis of the best from all contribut-
ing fields as it applies to the health of humans.

But am | suggesting only an extension of the tradition of horizontal develop-
ment of any curriculum, so that health education becomes still another subject
to be *‘taken’" in the course of one's educational experience? Not exclusively
s0. As long as a curriculum at any level remains segmented into subjects based
on distinctions among bodies of knowledge, then i suppose we would do well to
continue our efforts in the space age to cultivate health education as the study of
the science of living healthfully into a discipline by itself with all the accoutre-
ments of time, credit, and professional personnel. The separate “‘course™ in
health education can well stand for greater and more productive refinement as a
learning experience on its own feet and command respect as something worth-
while. This will be an honorable effort as long as we deal with education in such
horizontal segmentation.

But the space age, whatever its other characteristics may be, will be an age
marked by integration. This concept, no matter what abuse it may be taking
now from those who ridicule educational **jargon,’’ remains the i:ost promis-
ing pattern for the education of the future because it represents the essence ofall
that humanity is. One could hardly be expected to learn much about an
integrated organism unless one knew something of the nature of integration and
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approached the study of humans and their processes of living by learning of
their integrative experiences.

It may be, therefore, that health education in the space age may center more
and more around our larger problemas of economic, social, and organic survival.
We may study the details of our **physical™* life in relation quite properly to our
wants, goals, and ambitions. We may seek to understand our diseases and
degenerations in terms not merely of invasions of our tissues but also by
knowing something of our frustrations.

The fact of a person’s integrative nature and integrating development, the
fact of a person’s natural »iruggle against disintegration have already given the
educator grounds for the acceptance in principle of integrated curriculums. We
have not as yet found the easily applied practical answer in terms of curriculum
reform, but we'll get it. The fact of human nature will force us to get that
answer.

Right now we can only surinise that the integrating influence will be felt in
health education in any of these three ways: (a) we shall present cither inte-
grated or integrative studies of health problems affecting human life within the
compartmentalized health education course itsclf; (b) we shall seek to enrich
currently used integrating experiences now developed in core curriculums; and
(c) we shall aid teachers in traditionally subject-ventered curriculums to explore
with their students the meaning of their subject matter interms v, :fe as it canbe
lived productively and healthfully as a result of the study of their subject. We
may even go so far in this third pattern as to encoucage the complete fusion of
health education with science, as for example, into a **health-science’ course.

No one should allow the current to-do urging the return to the “‘tough
compartmentalized courses loaded with memory work, lectures, quizzes, and
the regurgitation of knowledge to be taken too seriously. People in education
are generally smarter than to believe that those **good old-fashioned methods™”
and curriculum arrangements are the best way to educate youth. We shall get
further with our objectives if we keep moving forward with our curriculum
developments.

And thus we present an appraisal. Health education will, 1 hope, have a
significant role to play in the space age. 1t will if it succeeds in distilling from all
the scicnces their substance that is most potent for human life. If Glenn Seaborg
will allow me to paraphrase him, I would say we must recognize that a basic
knowledge of health is fundamental to good citizenship and effective participa-
tion in today's socicty. We hold to the view that a liberal education is the best
preparation for a lifc of significant achievement and service and that no
education can be considered liberal that does not include health education as an

integral part,” *
(
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Somehow health education praperly and enthusiastically conceeived and
taught cannot help but aid man, in the words of Fillmore Sanford, **to rise tohis
own best level of energy and vigor, of spontaneity, of creativity, of enjoy-
ment.” ® This could well be the goal of health education in the space age.
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Health Instruction

We are here using the term health instruction, rather than the term health
education, in order to indicate that we are talking about the organized instruc-
tional work that goes on in the classroom or laboratory. We distinguish health
instruction from health education, because we believe that any activity con-
ducted in the school—from the processes of sanitary engineering and immunol-
ogy to instruction in the classroom—provides health education to the children.
The visit to the physician or the dentist, the ventilation of the school room, the
visual problems, matters of disease prevention, experiences in the cafeteria, all
add up to and contribute to the health education of the participants. By health
instruction, we are referring to the lessons or laboratory experiences learned in
the classroom under the guidance of a prepared and, we hope, experienced
teacher.

There are those, of course, who wonder just why health instruction needs to
be offered as a special course by itsell. Students actually do learn a great deal
about health from courses in the various sciences, home economics, physical
education, even history and literature. There is probably no course offered in
the curriculum that does not contribute something to learning about health. It is
difficult to teach anything without health implications. This, of course, is
because health itself, being a study of living, ramifies through virtually every
aspeet of an clementary or secondary school curriculum.

To offer a specific and direct approach to a study of health, however,
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produces results farin excess of those dependent upon the process of cerrelation
with other subjects. There are very good rcasons why any school, from
clementary through secondary school and into college, should offer oppor-
tunitics for direct instruction in health, as follows:

1. Becausc 75 percentof our students terminate their education at the end of
their secondary school experience and thus bring to an end any contact they
might have with the scientific world relating to personal or public health—
except as they may pick it up from their rcadings and study as adults in
continuing education programs.

3. Because there is far too much going on in disease prevention and treat-
ment, in child protection, in surgery, and in other forms of interesting scicntific
development to let the students rely on lesser sources.

3. Bec. . the American public has as S -nd healthisa
public affau. Thus, some study of its personat and public implications are
necessary to and desirable for a literate and understanding population.

4. Because the American public spends billions on quacks, false leads, false
hopes, and disappointments, and-carly education will protect them against
much of that.

S Because there are some half million or more new cases of psychological
disturbance in our population every year. Itis estimated, for cxample, that one
out of every 20 thirteen-year-old school children need some kind of psychologi-
cal or emotional guidance, without which they may develop more serious
psychoses and become personal problems to the family or the community.

6. Because there are still too many broken homes and unhappy marriages,
many of which might be prevented with: more appropriate kinds of heaith
instruction.

7. Because there is still far too much vas-cessary maternal mortality.each
year, and some half a million babies still iz in the first year of their lives—
many of them ncedlessly because motiers are uninformed about carly
childhood care.

8. Because there are still far too many babies born with congenital syphilis,
too many deaths from whooping cough, far too many instances of rhecumatic
heart discase, and far too many tuberculous school children—much of which
could be prevented with a better kind of health instruction given to the prospec-
tive parent, '
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Y. Because there is important information in the fields of nutrition, family
life, recreation, santitation, and various other frontiers of health instruction,
which need to be brought to the attention of students of any age.

"1t is not too difficult to develop a set of ¢lear-cut objectives of school health
instruction, which we suggest as follows:
1. Tosecure behavior (action, conduct, habits) favorable to a high guality of
living, and to point the way to those acts that, if performed, will assure this high
quality.

2. To assist in the development of a well integrated personality, enjoying
life with no reliance upon false superiorities or inferiorities but with a stability
rooted in a capacity for accurate self-appraisal.

3. To clarify thinking about personal and public health matters; to remove
the superstitions, the false beliefs, the ignorance; and to substitute the ac. aracy
of science, where available, for the darkness of falsehood and misbelief.

4. To facilitate the development of security against the threats and destruc-
tive forces of the world through the acquisition of scientific knowledge, the
formation of scientific attitudes, and the practice of scientific behavior.

5. To enrich the life of the community and commonwez!th throwgh the
collective action of individuals well taught in the advantag=. »{ healthmeasures
to be taken for the-common good.

6. To establish the ability in students to see cause and o .xct, o weognize
consequences, and thus to preserve life and the fullness «t it.

To affect favorably the personal life of an individual is tte i ete goal not
only of health teaching but of all public health work. Surely wil healthteaching
must be focused directly on the impact it makes upon « givenyenwon. The
favorable changes that may be made in a person’s life are the changes that
count. Wheneverone sees a taitie showing, for example, that 1.000 methers die
forevery 100,000 births one r=ust recognize that each of the5e thawiwnd was an
individual. Nothing could be effective in saving their live: .~xgepras @mouched
each ane cf them. If instruction could have done it in sonw..; ases. themiz had to
be instruction that was acceptable and used by that womae. ss:anisary engineers
have improved the public health by cleaning up the wasei supply and thus
protecting individuals against typhoid fever. No hea'th leszizasr e=zr spoke for
an hour to 500 people and did any good whatever except irfur i« the people
themselves individually lived by the advice given. **The pwnic 5w a'' s but
the sum of the individual **healths™" of the people who mue up the  Hublic.™
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Thus., all health teaching must be directed at pexsons. No impersonal general
approach will be as effective.

Such teaching, therefore, must be based upon, must be related to, must in
fact be identical with the needs and interests of consuming learners. People of
all ages have needs and interests. Sometimes they are articulate about them,
sometimes not. Sometimes students readily reveal their interests. Sometimes
they hide them. The teacher of health instruction must have the ability to dig
them out wherever they are, to organize them for class purposes, and to use
them as the material with which the class deals. (We shall discuss later how
these interests may be discovered.) We can hope for a greater acceptance of
health information if it relates to the problems of students than if it is arbitrarily
selected and unrelated to these real problems.

On what grounds can we justify the satistaction of personal necds in health
teaching? Three general statements may be made to support this view:

1. People will not think vitally about a subject unless the subject is vital to
them. The material selected to go into a course in health ought to be material
that is an intrinsic part of the life of the learners. W, H. Kilpatrick once said that
learners must see and feel the utility and pertinence of what is being learned as a
matter of present concemn to them. Only thus will they intelligently join in the
movement or apply the knowledge to an actual situation. The closer the
conscious relationship, the better the learning.

In view of these statements., then, the best way to get students to think vitally
about their health problems would be to seck out those problems of living that
are vital to them. Their interests and felt needs play just such a role.

2. Learning, for the most part, is highly specific. Students do not, as a
general rule, first learn generalities and then make their applications. Learning
about a particular thing takes place by specific experiences with each particular
subject.

There are very good reasons to question'the desirability of teaching generali-
sations or abstractions first. To know that digestion is principally an acid
reaction or that there is phosphorus in bone may be interesting factual material
to the physiologist or the anatomist, but to the ordinary consumer—the student
who merely wants help in solving his or her problems of living—these are not
relevant facts until they can be shown in relation to the known problem. They
remain unrelated generalizations until their bearing upon some specitic mutter
calls tham up. T '

The idea that a person has of an abstract matter is dependent upon the sort of
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situations in which that matter has been previously experienced. Symonds
makes this apparent when he says, ** A misconception that is found throughout
all education is that learning proceeds from the general to the particular. . . .
Conduct begins by the formation of separate skills and habits. . . . It is a
curious anomaly that we take the end result in our own learning and try to make
itthe beginning in the learning of children.’* [n other words, the generalizations
we make about health, such as *‘the mouth is an avenue of entrance of disease, "’
or *‘exercise is beneficial to health,'" are conclusions not readily apparent at
first except by persons with trained minds or by those with an exceptionally
high degree of intelligence. The generalizations or logical arrangements of
experiences are continuous with, but represent the later stages of, the learning
process and should not be used as points of departure.

Students have traditionally been taught to understand the best health prac-
tices only after they have studied the anatomy and physiology involved. Thus,
to understand the importance of the balanced diet, they have had first to know of
enzymes, amino acids, calorimeters, and nitrogen equilibrium. In order to
understand how to develop a wholesome adjustment to life, they have ap-
proached the problem through the Fissures of Rolando, the centers in the
medulla, or the cortical areas.

The wealth of material imhuman anatomy, physiology, bacteriology, and the
other great sciences that have revealed the workings of human life is teachable
in explanation of a human problem. The material is largely wasted when given
as new material and merely to teach the student the structure and function of the
body. It may even be said thatthere is nc e at all in teaching the structure and
function of the >ody unless the learner ¢.  1se the material to further his or her
development and solve his or her problems. It is the problems and the develop-
ment that offer the point of approach for the science. Otherwise the science may
become wasted because, being unrelated to anything going on in the life of the
learner, it is dry and dull.

3. Interests manifested by questions or outspoken curiosity represent the
individual's attempts to maintain a favorable relationship with his or her
environment. We may call these articulate interests. They are revealed to the
teacher by the spoken word in the form of questions arising out of some
situation in which learning is taking place and in which the need for a new
adjustment to environment has appeared.

Raup has described this as a constant effort on the part of the human being to
maintain a state of favorable adjustment with his or her world. Raup’s conten-
tions are based upon the universality of the characteristic of living things
continually to be seeking a balance, ora ‘‘complacency,’’ between themselves
and their environment.
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Thus, daily problems of living present the most favorable media foreffective
learning about health. 1t is within those experiences that one seeks the answers
rather than have the answers to problems thrust upon oneself. A learning
experience has the elements within it of the ongoing activitity, the hindrance,
the search for promising ways to overcome the hindrance, the application or
trial of the ways, and the resumption of the activity or the solution of the
problem.

Our problems are so numerous that they are not, of course, all of the same
simplicity. Some are very complex, and to solve them requires learning inmany
arcas of living. One learns of marriage, for example, not by studying some of
the rudimentary phenomena of sex life but by delving far into the factors that
make for successful marriage. The economic, the psychological, and the
social factors are all important. When they are taught, they are better learned if

..;~zelatnm o the personal problems of marriage is apparent. Thus material is
intrinsic waen it deals with or helps solve a problem and its relation to the
problem is seen. It is extrinsic when it is learned merely for its own.sake and
without reference to any ongoing activity or problem in the life of the.learner.
The material intrinsic to the solution of‘a poblem has the better chance of being
learned effectively.

But where and how can ateacher discover the interests and needs-of students?

So far some 12 sources of student needs and interests have been tapped by
those who seek to discover them, as follows:

1. Student questions. Given a fair and honest chance to ask questions,
students will ask them in abundance. The questions, for the most part, are
reliable indications of nced. They are, in fact, needs themselves.

2. Parental testimony. Parents can. if they will, throw considarable light on
important problems suitable for class discussion.

3. The opinions of experts. Similiar in value to parental testimonywould be
the opinions and observations of experts in child life or health education.
Teachers, counselors, physicians, nurses, and others close to children or to
families are excellent sources of student health problems.

4. Morbidity statistics. What is the nature of the illnesses of the age group
being taught? From what diseases do they suffer? What are th2 principal causes
of their illness? Such information locally for the age groups being taught would
make the morbidities a fit subject for ctassroom discussion.

5. Mortality. Similarly, a study of the death rates for any age will reveal
opportunities for education concerning the causes.
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6. Analyses of school life. School life itself produces health problems.
There is no reason to believe that *‘going to school’’ is altogether a healthy
experience. Many a child, as a direct result of having to go to school, now has
impaired vision or is nervous and emotionally unbalanced or has tuberculosis or
caught a communicable disease and now has impaired hearing. Schooling
frequently leaves its mark. To find these sources of problems, and to discuss the
adjustments necessary to meet them, is a splendid subject for health instruction.

7. Analyses of home life. What problems are created by the home? Whu
sort of h-1lth conditions are found there? This is a rich source for student

8. Analyses of community life. If there are great sources of infection in the
community environment, if there are no playgrounds useful in combatting
idleness, if the water or food supply is unsafe because of lack of sanitary
measures, or if sources of pollution abound, these make fit subjects for discus-
sion in health instruction.

9. Analyses of litcrature. What do students read?

10. Analyses of z=odern communications. What programs on radio and
television affect theozealth of children? What are the influences of commer-
cials?

11. Analyses of z¢ findings from physical examinations.

12. Analyses of school health records.

These are sources of needs and interests, and with probing on the part of the
teacher and the students they can be brought out for classroom discussion. As

measures of the daily problems of living, they are favorable media for effective
learning about health.



The Mental Health
of Childrer

To many of us there is no more fascinating study than that of the adjustment

of youth to the favorable and adverse circumstances of their world. Once it is
possible to throw aside preconceived notions, obstructing superstitions, and
19th-century concepts of “schildrearing,””’ one can strike gold in the promising
fields of problem-discovery and action-planning in regard to the mental health
of children. As of now, child behavior is relatively unpredictable. We know
little about it. And yet our generation of investigators has made great progress
in revealing to those of us who teach or otherwise work with children some of
the conditions under which our work can best go on.

It was J. K. Hall, twenty years ago, who said:

Most of the difficulty in modern life is not caused by ourstruggle with
matter, but with our own beliefs and our own thoughts, and with the
thoughts of others. The field of man’s battle i$ within his own
mind—with his own instincts, his own thoughts, his own feelings.
His life is made constantly more difficult, not only by the multitudi-
nous devices with which he has to work but cven more S0 by the
aetwork of laws and customs with which he has entangled himself.
Most of the tragedies of life are due to conflicts between primitive
ways and the demands of civilization.

Delivered at the annual meeting of the Association for Childhood Education International,
Seattle, Washington, March 27, 1951.
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If there are those who are alarmed about thie mental health of our population,
if we are unhappy about such contemporary matters as morals, manners, and
values, it would be well to examine the character of the environment we have
built for an adolescent of today. Let us say he is 17 years old. He was born in
1934. He went to school at about the time Hitler was beginning his destruction
of the Western world. Six million Jews were in the process of being murdered.
A quarter of a million Americans were soon to give their lives to a cause that
they little understood. The papers of his elementary years were filled with news
of the fascist aggression abroad and of social upheaval at home.

In childhood he saw six years of the most terrifying war the world has known,
These children have never known peace. In early adolescence, lately that is, he
has seen danger, threats, hydrogen bombs, the draft, strikes, walkouts, talk of
bacterial warfare, anxiety over high prices, a rising suicide rate, quick mar-
riages, insecure teachers, and immorality in his sports. What a world! These
young people have lived in times chazacterized in almost every respect by moral
retrogression.

The effort the 17-year-old must expend to develop those sturdy qualities of
personality that mark him as *‘emotionally mature,”” *‘psychologically sta-
ble,” or more simply, ‘“well adjusted’” is prodigious. We, the adults of his
world, are slowly driving him to distraction. It is more of a wonder that our
children survive psychologically than it is that a few million of them crack up!

What arc the facts? There are. so many of them one has to choose among
them. Among third-grade children, 15 to 20 percent need psychological atten-
tion right now. They are beginning to show signs of poor mentai health. Among
15-year-olds, we can count on onc out of every 20 being committed for
psychiatric care before going much further in life. Among the 18-year-olds,
that group of stalwart and courageous boys and girls upon whom we place so
much of the burden of this world that we have been unable to carry, 10 percent
of the boys will be so unfit emotionally that they will be rejected from military
life. To be sure, girls are better adjusted than boys, but in neither case is there
any ‘cause for cheering.

Some studics show that there are fewer disturbing tensions in rural areas; at
least rural children show a greater sense of personal security and freedom from
nervous mannerisms. High school students who have friends arc better off
psychologically than those who are lzss popular. Friendship secms an impor-
tant ingredient in the prescription for psychological stability. The brighter
students have a higher level of mental health than those who are retarded. The
old saw that one can be **just as happy as if he had good sense’’ is inappropriate
because it rarcly can be truc.
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The facts of the case are worth your investigation. The situation is now more
savory than it was when smallpox and tuberculosis were rampant in the 17th
century—or in the 18th when cancer and diabetes went unrecognized until they
struck down at the end. We are today, in our understanding, prevention, and
treatment of mental health problems, only a little bit further along than that.

Where does advance in the understanding of mental health problems begin?
One who would understand must bring to the task a mind free from the
prejudices and archaic ideas and be willing to admit that we are not very closeto
the ultimate solution let alone an understanding of causes of mental health
problems. But progress is being made. For example, it is estimated that some
300 million children are living in underdeveloped areas on low-protein diets,
starving for want of food in areas hit by drought. They may never be able to
“*catch up’* mentally with their richer counterparts in other parts of the world.
Dr. Winick of Cornell found dircct evidence in humans that the demage to the
brain of a human infant may be irreversible if malnutrition begins before six
months of age. Earty malnutrition, early disease, early neglect or child abuse
are seen now as causes of serious aberrations of behavior in adolescence.

The carly awareness of prejudice, for example, is now being recognized as
one of the psycho-social causes of a childhood form of mental illness. The dawn
of the awareness of ethnic difference (color or religious variations) leaves
impressions devastating to later mental health. A case in point: Ruth.

| can remember Ruth so well—a charming and lovable 16-year-old whose
parents moved to a strange town and put her in a public school. Soon she
became ill, pleaded to stay home from school, was nauseated at the thought of
school. Thoughtful people took over, found Ruth was meeting rejection at
school for the first time, helped her develop a skill (no more complex than
expertness at volleyball), and soon Ruth’s mental problem vanished. Ruth’s
illness, you see, stemmed from her first experience with anti-Semitism, and her
acceptance was restored because her classmates loved a winner more then they
disliked a deviate.

Investigators find the study of the mental health problems of youth em-
bryonic, fascinating, and promising. They are probing and experimenting, and
it is reasonable to belicve that some day we will understand—as some day we
will understand cancer—the ways best to motivate a child, the influences of
competition, the dynamics of group action, the ways to teach good behavior,
the means of preventing the anxieties and tensions that lead to psychoses. Some
day we will understand these things and be able to help children vastly more
than we now can.
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What are the currently apparent origins of psychological maladjustment?
The study of them presents opportunities for studying relationships. One most
certainly has to deal with origins before a plan of action can be developed. Most
of the time the problem is to help the youngster who finds difficulty at a time, at
a place, or in a set of circumstances that irritate. Many of these experiences in
maladjustment are something like scarlet fever, or poliomyelitis; they come,
cause great distress while they last, impair growth and retard development,
perhaps leave some scar tissue. They may even be fatal. Their origins are
important; the media in which they grow and the means of transmission are as
significant as if we were studying communicable disease. One writer has

described these causes as follows:

There are probably no one or two big causes of poor adjustment
among adolescents, such as great emotional shocks, malnutrition, or
inherited defects. It is more probably that the causes are to be found in
an accumulation of little things—small and repeated blows to the
child’s ego, small emotional hurts repeated over and over. These may
add up to unrelieved anxiety, pent-up inferiority feelings, distorted
impressions, warped attitudes, and emotional carryovers which are
the substance of mental ill health.

It is the specificity of these origins that intrigues us in education. We know
that the cumulative influence of the school experience has a bearing upon child
health. One could not confine a child roughly five hours a day, five days a
week, thirty weeks a year, for twelve years, to an environment in which he or
she reacts to pressures, meets success and failure, is victimized by or gets along
with others—an environment in which the child is led to believe that he or she
will never amount to anything really important in life unless he or she is
successful there. The school experience is powerful. An analysis of its day-
by-day, hour-by-hour influence on a child’s life will reveal how necessary it is
for educators to accept their responsibility for their share of the mental health
conditions found among our people. If the population is seemingly losing its
sanity, then the school must look at its influence to sec whether, during the
formative years, it does as much good as it does harm.

Here is an arca of study that can be commended to anyone interested enough
to make an analysis of school life to find factors that unfavorably influence
emotional stability. We must not deal with them in broad generalizations. We
must not be content to say, **Competition is an evil factor;- we-must-substitute
cooperation for it.”" That is too much like saying *'sitting in drafts causes
colds,’” when no research on the common cold has as yet proven that statement
conclusively. Competition is a tool to be used. It may be used unwisely in a
science class and thus produce frustration and despair in the heart of a 12-year-
old who wants greatly to be well thought of but who did not build as good a
crystal set as someone else. Or it may be used wisely in the same class to spur
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the group on to revealing even more interesting facts of an assignment, because
the children vie with cach other to see who can bring in the most recent advances
on the subject at hand.

Competition need not be condemned as such, any more than we condemn
night air or starchy foods or vigorous exercise. It all depends upon how it is
used, and thus it is these dependencies we must study, these situations in which
individual children react to the circumstances that surround them and that must
be explored. We cannot now accept the old familiar clichés like *‘spare the rod
and spoil the child”* or *‘let the baby cry—he’ll soon learn not to’* any more
than we accept **an apple a day keeps the doctor awa$.”* Such generalizations
are merely convenient *‘outs’” for the one who is baffled in the search for an

. understanding of some particular aberration of child life.

We st be more scientific, more speciiic. We must come to understand and
accept the practice of the differential diagnosis. We must be able to separate the
many influences and experiences in school from each other and see them at
work on a particular child at a particular time. This has been the experience in
other phases of preventive or therapeutic effort; there is little reason to believe
we shali escape such careful individualizing of our efforts in the mental health
field.

When we see a child who is “*nervous’’ or upset or a *‘problem,”’ we must
know that such personality traits did not develop overnight. A child does not
develop these traits all at once and as a general quality of his life any more than
he becomes honest or courageous or trustworthy all at once as some God-given,
inherited quality. Youngsters are ushered into the world neither Protestant nor
Catholic, honest or untruthful, fearful or courageous, deceitful or guileless.
They have potentials to be sure, but without specific environmental influences
playing upon them these potentials will not be seen. We are what we have
learned. And if the youngsters hear the words **tattle-tale,”” or “‘chicken,” or
“‘be good,”’ they do not know what they mean until they have specific experi-
ence in the circumstances described by the words. No child is naturally
“nervous’’ in the sense that he has to keep biting his nails or tapping his fect or
screaming at sudden noises. The feelings inside make children do those things,
their reactions to previous experiences, the **build-up.’* The clue to rectifying
_..--;—'—~»i5<t0'study-the~child-,—-exramine-his-recard;--locate-his-emotional-allergies,—find-the——

_irritations that inflame them.

And what about the home? Volumes have been written about its influence.
Tens of thousands of meetings have been held to aid parents understand their
influence upon the health of their children. Presumably not one of them has
been wasted motion, for the arrow points straight at the home:as the place where
the early influences are felt and lasting impressions are-made. When parents
12
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stand by their children when the children are in difficulty, when they show by
words and action that the c¢hild is loved, when they have fun together as a
family, when they are consistent in the way they deal with their children, and
when they are understanding of them, then the home creates the atmosphere in
which children have the best chance of being well adjusted.

The home will have to be examined, like the school, to find those specific
situations that make for tensions. The argument over the television set, the
friction over race relations, the disapproval of a boyfriend, the constant belit-
tling of one's efforts, the fear that the son will grow up to know more than the
father—these and scores of others arc the elements that we must deal with in the
solution of adjustment problems.

Can we describe the broad outlines of a program that will favorably affect the
development of good adjustment to this anything-but-comfortable environment
in which we live? At the risk of being either trite or unscientific or both, let me
suggest several characteristics such a program would have.

First of all, let us examine the sort of life we think is good. Do we want
children to live in tranquility and peace? In friendship with one another where
hatreds are gone and rivalries are friendly ones? Do we want them to respect one
another, to honor their competitors, to develop an atmosphere of democratic
acceptance and equality? Do we pray for the development of self-respect and
security, which will produce confidence rather than ulcers, satisfaction rather
than frustration? If we do then we must remember that these things are not
learned or acquired in the abstract. We cannot talk a child into becoming
democratic. The child becomes democratic by doing those things that are later
called democratic, by living democratically in specific relationships. Thus, we
must provide specific experiences in democratic living, concrete evidence that
persons are equal, specific assistance in discriminating between an ungracious
act and a sporting one.

If we believe it is best to become calri, composed, fair-minded, or poised,
then we must temper the frenzy of an overstiniulating school situation with its
hyperthyroidal basketball tournaments, for example, its synthetic enthusiasms
for so many unimportant things. One cannot preach ethics. They have to be
lived. One cannot expect children to grow up to take charge of their lives if
during the school years they are never given a chance to make a decision. One
cannot appreciate the democratic way unless one lives it in 2 hundred different
specifics each day.

Today’s problem of bringing up a child in the way he should go would baffle
a Rousseau whose concern for Emile was no greater than ours today. In this
world of ours where the beauties of our natural surroundings are sometimes
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soiled by thievery and the waste of exploitation, in this world of immorality,
hypocrisy, violence, subversiveness, and self-sceking, what values can we
inculcate? What censure can we invoke when old-fashioned virtues are found
missing? How can we seriously condemn aspiring young basketball players
who yield to bribes when bribery and influence are commodities as freely sold
as eggs and butter in the high places of our national life?

A sceond item in the broad outline of a program is the necessity of somehow
making virtues as clear, as real, as understandable as vices. If we want
favorable attitudes toward work or the church or parents, they should not be
preached about or their values exhorted, but satisfying experiences with each in
some understandable detail must be had. For example, nature seems to have
made us all-—dogs, cats, humans, and monkeys—to feel better if we feel
superior, at least to something. If my plane did not fly faster than yours then my
headwinds were stronger. If you are taller than I, well, at least my skin is
whiter. If we have no television, we have two cars. We give the person who
wants to brag a little hardly a chance to finish before we properly put him in his
place by the recitation of our own achievements. Not even a good stirring
account of how Uncle Sam wrecked our pocketbooks with his income tax is
allowed to stand for long. Someone is sure to come along who suffered superior
anguish and who is broke much flatter than we.

Growth and development refer not merely to long bones and bicuspids, butto
egos as well. And just as tallness needs long bones and long bones need
vitamins, so also does personality need ego and ego-development need
superiority. We nced to experience superiority in something. We cannot live
inferior to everybody in everything.

But is there a differcnce between ego-development and egocentricity? Is

" there a difference between group pride and ethnocentricity? Can we find the clue

here to the racial and religious tensions that figure so largely in our national life?
Children are reasonably free from such bigotry, but soon the adult teaches
them, in order to preserve their personal or group superiority, that they must be
snobbish or prejudiced or that they must hate. Such anti-personal attitudes are
evidence of illness.

The unhappy newsstand attendant in an Alabama railroad station, as reported
the other day, who insulted a Negro who crossed over the Jim Crow line tobuy a
paper, is suffering. The Northwesterner who angrily states that his country isn’t
what it used to be because of the influx of ‘‘hunkies and niggers' is ill
psychologically. Many who hold to mean, bitter prejudices, who nourish their
snobbishness, do so because their lives are so impoverished, so lacking in
personal culture that they greedily preserve their fancied superiority at cost to
others. Here is a tremendous opportunity for concerted guidance from both
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home and school to unite in an educational program that will disect our native
need for being superiorinto channels where it will not impede the development
of others who have the same impulses.

Third, we must realize that children must be helped to develop ample
resources for joy, for self-entertainment. To live a life wholly dependent upon
the .apeiticial stimulations of friends, rudio, movies, ballgames, and the
thousands of other forms of entertainment a community thoughtfully provides
may be dangerous. We need inner resources for contentment, inner strength to
support ourselves when we cannot rely safely on the quality of support provided
by others. In books, in writing, in the arts and crafts, in games and sports are to
be found such resources. The problem is so to teach or to guide children that
they become happy or find satisfactions from and with things they find to do
themselves, things they have created within themselves. How soon, for exam-
ple, can we persuade the people in charge that the most important part of our
great natior al effort in games and athletics is that which brings to every girl and
boy some skill and joy from his own attainment and that the great championship
spectacles, the bowl games and tournaments, are pleasant but materially incon-
sequential as solutions of some of our critical and chronic problems of youth?
More money, space, time, and leadership for youth and community enterprises
where millions can participate and thus find satisfactions are involved. Here,
with the great majority of people is to be found the real problem—not with our
stars and our professionals. Our youth need to cultivate their own resources in
joy and not be denied their chance to learn to ice-skate, read or write stories, act
out a part in a community show, or learn the fiddle or the zither, for their own, if
not others’, satisfaction.

Perhaps, in conclusion, we can catch the spirit of the best advice of the times
when we summarize the needs of youth in the following statements:

1. All of us, young or old, seek status. We have to **be somebody’’ to be
respected, to fuel confident. If we cannot earn this distinction we will steal it, or
fake it, or peremptorily demand it. This urge is at the root of many behavior
problems and must be satisfied by providing children with spheres in which
they can acceptably be superior to others in some respect.

2. When handicaps, organic or otherwise, doom children to disappointment,
to a lowered achievement. one of the great contribr'tions teachers can make to
them is to help them find compensation by developing skill in other ways.

3. Our times seem to lead toward finding the cheap way, the easy out, the
unearned security. Money is plentiful, wages are good. Neither our income nor
our debt have ever been higher. Profits are astronomical. To make ‘‘an easy
buck’’ is more alluring than to cultivate the enduring skills of competency or
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paticntly developed wisdom, Ttis more 1o pre o becomie @ **wise guy®* than
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tiartain, Ar. ore enduring virtues? 5o o make them clearee, e
speatically ¢ = to youth than we eve n we substitute o belie |,
freccomiand - Leivin themselves torthe . u o vtainty, and cynicism fou.
ey iy todie ) We can it we will - - . If weachers, parents, sociul

Jers, psyriatnists, psychologist e - .. und others concerned will

in mutual respect and confidence, v i ! e petly professional enmities

swart progress, we will favorably a.ect s great national problem. The

.. opment of child-study centers, scaai vehological services, mental

. ah elinies, and other enterprises is wigzemy needed. The problem belo s

us all. Its solution will provide rich & :nds to individuals and t - wr
wional welfare,
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A Challenge
the Professic -

Many professional groups have a legitimate interestin tt  wali " school
children. Nurses, physicians, health educators (both school ~d ps:oli, den-
tists, physical educators, nutritionists, and school psycholog: ~ar . ::arning to
share their experiences, as they explore their common inter-

Here we meet in ussembly. The purpose of this annual gathering: is *apractice
together. Itis like batting practice, when we help each other imp=rve (xr swing,
criticize the other fellow’s stance, and help him level on the:batl na =ratter who
is doing the throwing, so that when the game begins on the harr: lield we will
be improved players as a result of our association with this amanization.

The focus of our mutual interest is clear enough—the child.ithe young:person
in school, the growing and developing human being. We .are zll nutually
concerned about the child’s welfare. We want to see the child live .. and
prosperous life, not struck down with polio or run over by an automwrineor later
caught in the web of an unhappy home life. We hope to be able. zzmznurh our
pooled efforts, to give the child sound counsel that will be usetui.urz 7%z
throughout life. We hope that as a result of our efforts the child-will know petter
how to live a good life and meet problems intelligently.

Delivered at the general session of the American School Health Association, Kansas City,
Missouri, November 14, 1955.
)]
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We are people with a shared concern. We seek the same ends. We want to
achieve the same results. We combine our various talents to do a job unique to
the 20th century—namely, to improve the quality of human life .and living
through the agency of the school. Schoolihere and elsewhere were, in previous
centuries, relatively unconcerned about tie learner, the child. They wanted the
child to leam, to amass knowledge, to pass subjects, to read and write and
figure. But the effort to give young persons a better purchase on their own life,
to safeguard and improve its quality, is 2 recent, and disputed, concept.

Knowing what we know about the Suman organism, we are not greatly
impressed with this former concept of 2 s=hool. We know that many still think it
exists solely to transmit knowledge, to recapitulate and decpen the culture, to
improve communication among people. Others are content if the school devel-
ops those skills that will give the child a start on making an economic way in the
world. We recognize those views. But we believe them to be limited, because
we know that none of this business of education can go on successfully without
taking into account the receptivity, the readiness of the whole child for it, and
any educational program from kindergarten to university had better be planned
with that in mind.

For us the outstanding fact, the.fact that brings these professional groups
together in a common bond, the fact that tells us we had better work together or
else, is the fact of the oneness, the wholeness of the human being. Aristotle
knew all about this. So did John Locke. But the poets of the Middle Ages and
the clerics of the early church, and the scholars who dreamed up the unholy
fictions about humanity would have none of it. They gave us the atomistic
concept. They pulled the human apart. They separated humans into mind,
body, and spirit and conceived the school as a place to train the mind. They
glorified the spirit and degraded the body. They held in contempt those who
concerned themselves with anything physical. Their lineal descendants are
about us now, preaching the doctrine that schools need have no part of any
mental health movement or that physical education is something unwanted and
profane to the sacredness of an academic hall.

This separatist view has profoundly shaped American education. To my way
of thinking it is the most influential of all the forces that have a bearing upon the
American school. It has so molded the beliefs and understandings of people as
to Mmake it virtually impossible, in some school systems and in some universi-
ties. to place the things in which this association is interested in more than an
auxiliary or caretaking role. In these places we are looked upon as competent
babysitiers while the main business of educarien is carried on by the Adler-
esque giants of an exclusive intellectualism. ’

Conversely, there aze those among us who se believe in this ancient atomistic
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view that they believe a cardiac infe erity is merely w cardiac inferiority and hax
a0 bearing upon any aspect of per: ality  :velopment or intellectual attain-
ment. To them a nurse is no counselor. mer:ly a sterilizer, and a physician is
merely an appendage to education who can r=set the dislocated thumb, diagnose
the impetigo, or issue the appropriale wamings to parents about mu:ups. |
shudder to think what some of the atomtic phys.cal educators think of
themselves! They believe their principal 1 . :on in E#z is to develop. through
exercise, a physical fitness based almost :ciusive on muscular strength
unrelated to purpose, drive, function, mog... or arr sther aspect ot life.

None of those views in tenable. We sen== that. But-we must be sure of it.
That is, we must be sure of the nature anc meaning of the child’s integrated
state. It is only here that we find our strengzn in education. If we do not know
this or if we are insecure in our conviccon on this, if we as educutors.
physicians, and nurses are not impressed witn the overpowering meaning of the
fact of a human’s unity then we had betizr start reading. We should read
Hopkins,! and Witmer and Kotinsky,2and Angyal.? We should read Arthur
Mangus on the social components of sickness and health,* and Kelley and
Rasey’s little book Education and the Narure of Man.® We should know
Hartmann's Educational Psychology® for its discussion of the dependence of
psychological phenomena upon the state of the body, and not to know Cattell’s
study of Personality” is to miss a great deal. Anything we can read on the
correlation of psychic and somatic disorders, like Fetterman’s article," is
illuminating. Alexander,? Flanders Dunba-.'® Kluckhohn 2ad Murray,'! and
Gardner Murphy’s Personality—A Biosociul Approaciito Origins and Struc-
zare V2 are standard works for any of us who::arnestly want asolid footing for an
zppraisal of the kind of wark we do.

To realize that the who!z child comes to school, that the whole child is
educaterd, that reactions ywring from the unified organism, that however
mathematics of history orphysical education or a physical examination are
received by a child they bear totally upon his or her development, is to rmake it
clear that many kinds of professional people have to do with the educational
process. The nurse is not merely an applicator of bandages, the physical
educator not merely a bull in a china shop, and the pirysician not merely a
dispenser of the Salk vacciiie. The conception of unity as the basic nature of the
human being not only assumes us to be of professional werth in the devel-
opmental lifeline of a child, but it opens up for us—if we:will but see it.and use
it—an opportunity to make the school health tearn thz leading influence:n child
development. If we will take time to learn about hamans and not merely their
parts, if we will see our problem notin provineial terms, if we will take<ime to
find out what the educational process is all about, and it we will see venat and
who we ourselves are and can be—then we will achieve an inestimzs:t=useful-
ness to the developmental progress of younz people.
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If this sefulness con:-=aces at* ae point o7 complete understanc.ag g« the
nature of _1e human bein., thenthe vond ster is the exploration of curew™ =l
potential :~terrelationshiips. How d: * relate to vou—and you to me? I{the ndine
is struggl-ng to deal wx: an accid. -z=mvon: child, it may be that by working
with physical educatior -zachers s e lightan the personality inferisrity that
may dispose toward acc:.wents can tr- disicove—d. Oritmay be that a nairomiiu.-
cular rehzznilitation prozzm can be-institutec. which will go along wa towved
reducing ;e number o: .ccidents e chitd mus.

If phrvi:cal educatior teachers: wamt = tizwelop a thorough progr=.. of
physical c-:ucation for ail children: = “ustxame of them, they are dep====nt
upon the ;:nysician and the nurse forim =l and diagnostic backgrorzrri:on
each chilii as a basis for classificzion: we the various parts of amod:m
program. -{o physical education progzars 2an be conducted without appreiprate
medical ::.:vice.

Mayb=the physician is dealing w'th a psvchosomatic situation origirzizag in
a rejectivn situation stemming from tne soc.i fife of the patient. The phys.cian
should know the importance of sporz skill as an *‘open.sesame,’’ as a cor=xer-
balancing acceptance factor. By working actively with physical educ.tion
teachers, the physician may be able to solve the medical problemn.

Surely no school dentist needs to be:reminded of the:personality implications
of disfiguring teeth. Likewise, school dentists.are aware of their importance to
the health educator who needs information in order to teach young people
something about dental care.

Children with heart disease used to be harred from all piaysical education.
Now the physician and the physical educator come togetizer to work out a
limited or adapted program for thz: children with carciac histories.

The nurse dealing with a fatiaued child knows how antidotal vigarous play
may be and urges participaticnz=ither than restrictizms in appromrzite cases.

“The physician should be z=ur=: of the usefulness.of the scre swiwz talents of
nurses and teachers, because «wharsuch screening isvesll plassesitier contribu-
tion the physician makz: is erimneed Conversely, thesnurse needs tpemenetrat-
ing and sensitive cesperatic;, of thx physician to deal o onkv with the
pupil-patient but witt; ter. avirus mments who wzt strargat taxk and not
evasion.

The relation of physical z:ceicon and medicine: alone is one of imfinite
possibilities. Coomeration, ressaciz. amd understming o st mmatters=s bed

rest' versus earl ambulatior.. prs=mzption (indiwidzally. mot by groaps) of
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therupeutic exzrose, th convalescence of cardine and cireulatory §atients.
convaleseence - genen .. the use of exercise in orthupedies and surcery, in
obstetrics and ¢ -necolog: . and in psychiatry will be useful. '™ Fu is frequently
suggested that we neew w0 develop another specialty in the medical field
comparable to the “sport doctor™™ in Europe who is adept at rescarch and
practice in the broad and zruitful field of sports medicine. In spite of the grew
numbers who participate in sport in this country, we have only nonmedical
athletic trainers. a few medical advisers to teams, our school physicians, and <
scattering of unorthodox «sthers who pay some attention to the medical asnect:
of training, conditioning, performance, prevention of injuries, and the pt - sioi-
ogy of exercise. We all could use more shared information in this are

The reciprocal relationships between clas sroom teachers, teachers of science
or heaith, and of the researcher or clinical wractitioner in the health sciences is
lassic. The history of the control of comnrzmicable diseases for which preven-
tive measures have been found, of the control of deficiency diseases or nu-
ritional aberrations, the record of public understanding and use of scientific
medical services in general is a story of reciprocity. You supply me with the
information, I'll pass 12 on, and together we will get the work done with a
receptive public. Today we have a relativelv well-cared-for public, mec :cally
and dentally speaking. and much of that . zzributable to the efforts ot the
educator in schools and colleges.

There is a wealth of expericnce now available illustrating the importance of
the team approach in sofving individual and group problems. The =zlectrical
engineer and the pathologist cooperate in the construction of maciines for
inducing fever. The physicist and the gynecologist are indispensabiz :o each
other as they explore the use of isotopes in uterine cancer. Tz social
caseworker, the orthopedist, and the corrective therapist rake & am of
experts, each sharing in the rehabilitation of the indusiriv’ accidenr -ase.

It should be clear that the team approach 10 tie solution of som. of ur
problems would be heipful. Perhaps we should start at the level of ad= stra-
tion. There are many ways to organize and conduct a school health and;; aysical
education program in order to get maximum zfficienCy. Thus it wanidd e
reasonable to expect that pooled experience amd cpinion is b tter GAR amr
person’s judgment as the group seeks for the best adaptati w0 the “oci
situation. Furthermore, o group judgment is more likely o pesceze acti. - than
is a didactic “"telling™" of others what to do.

The pressing and constant task of curriculum. construction : : health duca-
ion needs team judgment for most eftective plamming. It is -sser for many

judgments to be used regarding what to teach to-whom and when than merely

the judgment of one expert. This seems difficult for seme persons to under-

135

pd
v
| s



O

ERIC

Aruitoxt provided by Eic:

stand. A few seem to helicve that there is a bady of information about health
that every child should know and that all one has to do is wrap it up in neat grade
puckages and deliver it, preferably by the lecture methad. Experts in cur-
riculum know this is not so. They know that rescarch on nezd, consultatian with
many who have contributions to make, participation by students in the plan-
ning, and group discussion are all a partof modern curriculum techniques. The
““health team’” has a group job to do here in a very real sensc.

Certainly in dealing with u prablem in the development of an individual
child, there is just as much reason for us to pool our judgments as there would be
in the illustration used from the field of cleft palate rehabilitation. The physical
education teacher sees one facet of the problem, the nurse anothzr. the physi-
cian a third. Tagether with the parents and teachers some synthes: -of‘judgment
can be arrived at that will probably be different from what it would have been
had anyonc gane it alone and that will have the added merit of berrrg the product
of multiple observations. This sort of approach to problems mzy wast more time
and effort than the unilateral methad, but in most instances it will muke better
sense because it will be more productive of sound results.

Here, then, is anc aspect of our *‘challenge.” A challenge is a *‘call to a
contest of skill."" The call asks us to become a team of cooperatiny persons,
each making a contribution in terms of his best lights but, mors irmpertant, zach
listening ta and learning from the other and aiding in the solution—which muy
nat be recognized as that proposed by anyone in its original form. Wc arc
challcnged to seck a synthesis—not a choice.

This is difficult. This takes skill. It requires patience, study. undlerstandimg,
and an intellectual madesty to permit us to be less inclined to iEsisi oponr %y
to the neg'ect of the merit found in the way of somebody else. 1t requires the
climination of same of our stereotypes by which we judge all nzactters. or all
physicians, or all nurses in a one-dimensional manner. How oftes.. for ezam-
ple, have some of us been guilty of saying. ‘‘Well, there’s nc zse: &ven
considering what the physical education teacher had to say. He's just 2 dumb
couch intent an winning and cares nothing atall for the personai.uspmts of the
student’s life.”” Or. *“The nurse? No, there is-no judgment therc warth seek-
ing.”" Or, **Dr. School? No, if he were 4 good doctor he would t :mprivate
practice.’’ These stereotypes and others like them have to be shumered. To
divide the world inta bad and good on the basis of judgments made omevidence
gathered incompletely froma few experiences prevents growth andenderstand-
ing and impedes the development of this team approach so budlx needed in
dealing with problems arising from school life. A physician will understand an
cducator better if he is willing to slip into the educatar’s smaes and try his
argument on to sce how it fits. And vice versa. It would b teaiziry »adeed if we
all would (a) spend part of a month’'s time reading up on thrursinerper-ox's field;

2
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(b) spend part of every conference deliberately listening to the other person’s
view rather than try to show our own brightness by grabbing the floor and
holding it against 211 comers; and (c; when the other person has little contribu-
tion to make be p.tient instead of condemning.

In such union there is strength. 1 heard a nationally prominent personsay toa
general session at a state teachers’ convention the other day that he would

. remove from the school any work whatsoever in mental health, physical health,

or recreation. He meant it. And he is not without influence in American
education.

A beloved and respected dean of a fine liberal arts college asked the other
day what the men in our university who do not make the varsity teams **do for
exercise.”’ It was a perfectly reasonable question, but it was asked in a context
that made it clear he has virtually no understanding of what physical education
is or can be in the educational program of the college. An examination of the
required freshman curriculum of that college shows no mention of any instruc-
tion in health and nothing in physical education. The activities of the college
health service are respected for the same reason we associate a veterinarian with
any good racing stable. Someone has to look after the animals. In this college,
the main business is the cultivation of the intellect, and nothing, or virtually -
nothing, that might inform the-studert in the realm of the art and science of
living is of much count.

The worker in the vineyard of pubiic health frequently has an easier time of
it. He or she is better understood bzcause he or she is protecting the public
against its enemies and bringing to tnem information and action that they will
accept or reject.

School health workers have an added problem. Not only must they get the
acceptance or rejection of the student public, their ultimate consumer, but they
have a middleman to satisfy and persuade. They must convince the teacher, the
administrator, the dean that what they do with children is educational, not
merely preventive or therapeutic, that their program advances knowledge and
understanding, cultivates an intimate relationship with contemporary culture,
and in every respect bears a kinship with the much-sought-after general or
liberal education.

The basis for such a program in both its operational and philosophic sense isa
thorough understanding of the nature of the child. We must persist in our efforts
to make the true nature of the child known to all. The child must be seen as an
entity, an indivisible totality. When the child gets his Salk vaccine he is not
merely being inoculated for polio. He is being affected totally—his attitudes,
his feeling of self, his knowledge of immunology, his relation to parent, family,
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and friends. This is the root. This understanding of child life—his basic nature
and his subsequent nurture—transcends all of the specialities of all of us. It is
wider and deeper than medicine, broader than all of education, more complex
than nursing, and more inclusive than dentistry. Our only hope of understand-
ing what a child is—and what can be done to aid and abet the child’s best
interests—is to read widely about him, study his life and his problems, and
listen carefully to others as they bring their evidence to the conference table.

The years of evolution of the science and art of educating children is still in
danger of being set back by the irresponsible and uninformed critics of modern
education who would have us give up all except the classical reading, writing,
and arithmetic. Scientists, philosophers, and the professional educator know
how unsound, how wasteful, how contrary to the facts of human life this
position is. The American people want the education of their children to be
successful. They want their children to make the most of their opportunities.
This means that the school must be as concerned about the ability of the child to
receive an education as it is concerned about what is taught or what the child
does with it. Concern, therefore, about the health of children—about the
physical, mental, and social welfare of the child—is an absolute necessity in
modern education. Programs directed toward this end are neither frills nor
luxuries but are basic to the successful accomplishment of any program of
education that aims to help the child become an effective person.

This is our challenge!
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Guidelines for
Teacher Preparation

We recognize that teacher preparation in physical education, health educa-
tion, and recreation can and should never be szandardized. throughout the
United States. Efforts to cvaluate curriculurzs for the preparation .of such
teachers by the use of common denomirztwns. »i measurement can be only
partially effective because of the host sf wuriibies. The essence of these
evolving three fields is one of change and urrpravemes= iT wouid be completely
irrational to expect sameness. The preparatiom =f gnidelines becomes danger-
ous business. They must be presented with ‘il nmierstanding that their wisdom
needs to be tested against the contemportary sociui and: biological scene and also
against the declared objectives and purpose of the institutions doing the
preparation. We offer these guidelines, merefore. merely:as points for discus-
sion.

1. Professional students in physical educzzion should know the difference
between physical education and physical traming. These terms are not
synonymous. and although at one time in history they might have been used
interchangeabiy, it becomes clear now thar differentiation can and must be
made. Physical education involves an abundamce of thinking, self-guided
action, evalumion of experience, analysis of comsizquences, and choice. Physi-
cal training imvolves patterned behavior. dezader evaluation and response-to-
command activity involved in drill but a minimzmz of thinking and self-directed

Delivered at the Midwest Association for Health, ‘Huysical Education and Recreation, Detroit,
Michigan, 1964.
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activity, It relies upon exercise for physical development without regard for its
total iinpact on the person. To understand the difference thoroughly, a student
has to be prepared well in the educational literature of both the 19th and 20th
centuries, selected for its pertinence to the purposes of education in general
vis-a-vis the growing child in a free society,

2, Professional students in health education and physical education should
be made aware of the contempurary emerging patterns for education in both
format and content in order to adapt the curriculums in these two fields to the
complex needs of the society which these emerging patterns are attempting to
meet, This goal would also require a wide reading of the current literature
relating tothe evolving patterns of education in America. Students should know
what is happening to the self-contained classroom and about the emerging
curriculum formats for the future, They should know about the instructional
projects of the National Education Association and should be acquainted with
the activities of the Association for Supervision and Curriculum Development
and its Curriculum Commission, They should have a reasonable understanding
of curriculum trends not only in our fields but in other fields in order to gain
clues to the directions of curriculum evolution, There is no reason to believe,
for example, that school and college health education and physical education,
as now taught in schools and colleges, will remain in its traditional format or
administrative context, nor is there any reason to believe that material taught
now in health education or physical education will be taught 15 or 20 years from
now. Therefore students should be prepared not to resist change but to accept it,
not only to work along with it but to take the leadership in this kind of evolution,

3. Students in physical education and in recreation certainly should be better
prepared to solve the emerging new_problems in preparation for the use of
leisure and should be able to make concrete respdnses to the needs of the
white-collar unemployed, the unemployed adol:scent, the housewife, and
many other large segments of our populations whose leisure patterns are going
to be altered as the passage of time creates new circumstances in the work-
leisure cycle, They must be better prepared to introduce people to a wide range
of interests and to develop appreciations, understandings, and appetities for
outdoor pursuits and for art, drama, music, singing, playing, and dancing,
They must be confronted with the problems involved in the development of a
satisfying social life indoors as well as a life of activity in the out-of-doors.
They must be made aware of the social, political, and industrial problems of
urbanization as these problems encroach upon the use of space, Perhaps the
preparation of school and college students in the activities useful to them at
schoct and college age is insufficient; they must be made more acutely aware of
leisure skills useful in adulthood,

4. We should strive for a rather pointed development of professional pride
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and a consciousness of professional worth which will raise the professional
student in our fields above the usual operational level where many of our people
are now to be found. Our fields are now in competition with the quack, the
proprietary muscle-builder, and the physical fitness **expert” who plies his
trade without the scientific foundation our teacher preparation curriculums are
capable of giving. It is not necessary for our graduates to be confused with the
opportunist or the phony. Nor need we cooperate professionally with any and
every local or national endeavor to develop or promote inadequate conceptions
of the relation of exercise to the good life. Nor need we apologize for our efforts
to relate the potential intellectual and social learnings inherent in our fields to
the best cultural standards of our society. Qur games and sports do not need to
be conducted at the level of those who would exploit youth for personal or

economic gain. Surely the student of physical education and recreation can be ...

brought to see the significant relation between behavior on the playfield and
behavior in our complex social milieu. Such problems as integration, rivalry,
group hatred, and the search of the individual for worth can be highlighted as
being clearly related to the experience on the playfield. Unless our students are
impressed with these potentials, we miss a good share of the basic values of
these two fields.

S. We should prepare athletic coaches and recreational leaders with an
understanding of the serious and significant roles they play in our society. Too
long have we failed to penetrate to the deeper meaning of athletic participation
in the evolving personalities of the boys and girls who play. We have had
enough evaluation by the scoreboard only. It is high time we began to cast our
appraisal of both athletics and recreation in the more clinical terms of their
social significance and their values in controlled adaptation to individual need.
People will never take either athletics or recreational activity seriously until
personnel in the fields take themselves seriously. Some day, it would be well,
for example, to run some studies on the cultural contributions of sport or similar
investigations of some penetration to match the endless reams of uscless
statistics on passes completed or field goal assists. In our search for excellence
we have sometimes cited the competitive varsity programs as our answer Lo
grandeur, but in so doing we have honored the ringmaster and forgotten the
horses, made more out of the ceremony of presenting the cup than evaluated the
effect of losing upon the vanquished.

6 We should hope that somehow we could inspire these students to read
widely about this world of ours. Not only would they profit by broadening
themselves as people, but they would gain deep and important ingights into the
significance and relationships of physical education to the human condition,
This sort of reading. or listening, or travel would be mainly a cultural enter-
prise, not merely a **practical” or an improved way to master the balance beam
or control the backswing. In the long run it would make better teachers out of
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our people. Do they know Bernstein, Bcrgnﬁm. Martha Graham, William 0.
Douglas, John Cage, or Arthur Miller? Have they read Profiles of Courage
or Edith Hamilton'’s The Greek Way or Viktor Frankl's Man's Search for

~ Meaning or Huston Smith’s The Search for America or maybe Eric Hoffer’s

The True Believer? Name two dozen more. Name oldtimers like H. G. Wells’
Outline of History or Walt Whitman's Leaves of Grass. Perhaps a grasp of
social issues in American life can be obtained from the Weinbergs' Attorney for
the Damned—Clarence Darrow!. Could any of hese fail to deepen the intellec-
tual penetration of the student into the field of recreation, say, or the other two
fields as well? It is out of such fabric that our scholars are formed.

These are suggested guidelines for the development of our curriculums in
teacher education. Approval by NCATE does not mean we are at the pinnacle.
The status quo is comfortable but limiting. The future in American education
demands the steady and relentless destruction of sacred cows and the preserva-
tion of only the best in today's programs. The future will require new content,
new administrative thinking, new ways of going about our business. We will be
shot down if we do not keep pace with our changing society.
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A Holistic Point of View
for Physical Education

From what I can gather, we share many problems in common as we attempt
to develop a program of physical education for our respective lands. 1 can cite
five of them at the outset:

l.

[£8]

What should the nature of physical education be in Australia and in the
United States? Is there a particular type, a particular kind of program that
will best fit our respective societies? Or are we committed to eclectic
programs in order to satisfy the many diverse needs and goals of our
people? Are there established national characteristics and purposes,
biological or cultural, that should determine the nature of a physical
education program?

. Are there variations in the interpretation of the concept of the whole

person that bear upon physical education?

. Is or can physical education be a medium of learning, or is it merely a

conditioning or body-building process? Do we seck to develop a program
of physical education or physical training?

. If physical education is developing in Australia as an eclectic program,

trying to be all things to all men as it apparently is in the United States,
what then is the relative place of games, fitness activities, dance and
gymnastics, and all the other program components?

Delivered at the annual meeting of the Australian Assaciation for Health, Physical Education
and Recreation, Melbodrne, January 18, 1968,
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5. Canthe nonacademic stigma be removed from physical education? Is this
afield of study worthy of university recognition leading to the traditional
credits, degrees, and other academic symbols?

In the course of this presentation I shall be bold enough to present some
thoughts bearing, perhaps, upon all of these with emphasis upon the third: is
physical education, or can it be, a medium of learning, or is it merely a physical
conditioning process interspersed with pleasant games to satisfy the competi-
tive urge of the young? Arc we talking about a program of physical training or a
program of physical education?

Itis my considered opinion that to the extent you and I see physical education
as an avenue of learning, it will prosper in the world of education and become a
significant experience in the lives of our people. To learn through the experi-
ence in physical education is the principal, the most significant, value within
our power to arrange. It transcends in importance all others, even those of the
popular objective of fitness, or of self, or national aggrandizement through
supremacy.

Learning has been and is the first and most lasting outcome of the physical
experience. The primitive learned from climbing or combat; the child learns
from juinping rope or water-skiing. The adult learns from tennis or a walk in the
garden. Movement has always been a means for the development of under-
standing of oneself and one’s world. This form of education is ancient,
primitive, native.-It predates spoken language or art as a means by which
humans transmitted their cultural and developmental language to the coming
generations. Physical education is the oldest means of learning known to
humanity. It has served through the ages because of the inevitability of its
importance, and it has persisted in this sole regardless of how our contem-
pordries may have constructed a temporal or secular institution that purports to
educate the young in the eternal verities.

Why? Because the person, whether the cleric or the academician knows it or
not, is whole. The person cannot be divided, is not divided, and no matter what
fiction we may concoct about mind and body, physical and mental, academic
and nonacademic, these dichotomies bear no relation in fact to the essential
nature of the person. The fact is that the person is a whole, is one, a psychophys-
ical organism capable of reacting in many ways to thc many and various
emphases of stimuli to which one is exposed in the course of a lifetime. The root
of this wholeness is, perforce, the cell. Its metabolism, its activity, its quality
determinc the expression of the organism that is made up of these millions of
cells.

I trust I need not labor this point with you or cite the overwhelming evidence
148
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for it. This wholeness is the outstanding fact confronting physical education
today-—in whatever country. To deny it, to overlook it, to ignore it is to set us
chasing after secondary outcomes, oblivious to the central importance of
physical education and perhaps afraid to take a stand on physical education as
education. It is sometimes more convenient to deny our heritage and claim
expediency and popularity through such obvious and simple values of fitness
and victory. These two can be seductive mistresses, indeed!

Perhaps this timid point of view was well illustrated the other day by a
graduate student in a physical education seminar who rather plaintively asked,
**Why do we have to be concerned with moral and ethical and psychological
and social problems, and not quietly be permitted to concentrate our efforts
upon the physical development of our charges?’’ Such innocence is refreshing!
Why not indeed?

It is this damnable fragmentation that has beset educational thinking for
centuries and that persists to prejudice not only our students but our educational
contemporaries. Fragmentation was the product of primitive efferts to under-
stand humans and their world. It was helpful to develop categoms, divisions,
rubrics. So came the physical, the mental, the spiritual.

From that sort of fragmentation of me humman being it was only logizal that™ - -
similar rubrics could be developed tozazegorize human knowledge. If thzearly
philosophers and clerics could corveniently carve the person into the
trichotomy and then proceed to develep the horrendous scale of prior-values,
with the spiritual resting safely on tapand the physical on the bottom, then
scholars could more conveniently explore one of these hypothetical categories
without being overly concerned about the other two.

And thus the scholar in pursuit of knowledge assumed that the *‘intellectual”’
processes necessary to debate with Socrates, write a sonnet, discover the
temperature of the moon, or rediscover the escapades of King Henry VIII were
exclusively valuable and not to be confused with feats of strength or the
derring-do of athletes.

Thus the **academic’’ life developed, and as knowledge broadened, infor-
mation about the world became too much for one basket to hold. So now we |
have a plethora of categories—astronomy and ecology, rhetoric and literature,
physics and chemistry, zoology and anthropology, geography and
economics—each one alleged to be a “‘discipline,’’ a discrete something well
fenced in against the intrusion of enlightznment from abroad. What chance had
physical education, which by its very name could not be an intellectual or
scholarly discipline because it did not deal with things intellectual?
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We have the Greeks to thank for most of this. In spite of the fact that we
modems are supposed to be indebted to those ancients for their prototypes of
physical education programs, I personally am not overly impressed with their
contribution to our understanding of humanity and the problems that confront
us today . To be sure, the Greeks sought health of the body. They had extensive
gymnasiums, palestras. They started the Olympic games. Yet there was some-
thing lacking, something missing. I think it can be identified, bécause it has
lived to haunt us and to keep us from full acceptance in the so-called academic
circles.

The Greeks did not consider activity per se as having potential within it for
the enrichment of self, as gmeans of relating to others, or as a means of learning
about one’s world. 1t wis cssentially a conditioning process. useful as a
caretaking or develzpmental device to put the individual in shape to make war,
to be a good citizen, or to be a slave. There is no evidence.itom Plato or
Srotagoras or Socrates that would lead me to believe that they wmderstood that
s1e dynamics of cxperience. im movement could contribute to-the thinking
process or, in fact, was a part cf the thinking process. Aristotle-and Isocrates
were devoted to rhetoric as the way of education, and they wozid encompass
physical training in their system orly because they sought a sosnd body to be
the custodian for the sound mmd—or to produce healthy young people for
slavery or war.

Right there we can put our finger on an image of us that has: lasted 2,000
vears. We were useful to the welfare, and not to the education, of young people.
In the pattern of the trichotomy—body, mind and spirit—we: were body,
nonintellectual, nonacademic, nonentities!

But now see what is happening! The walls of educational compartmentaliza-
tion are crumbling! We now have geophysics, economic geography,
biochemistry, and political science! The discrete disciplines are disappearing as
humans press on to a revelation of what they and their world really are. Old
answers are no longer good. Relationships are being discovered and under-
stood. A new formati§being developed for the study of humanity and its world.
The emphasis is upon the function, the happening, and less upon the structure
and the status quo. Concomitantly, further intensive study of the nature of
humans—their physiology, the relation of endocrines to personality, the
physiochemical nature of psychological aberrations, the significance of
psychosomatic relationships—all of these are destroying any remnant of the
human as an *‘intellectual’’ being whose education can be based on knowledge
and its mastery alone.

And we in physical education are, whether we like it or hot, right in the
middle of this development. The movement experience is being seen not just as
a developmental phenomenon but as an educational one.
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We are beginning to realize that because of the inescapable oneness of man,
what he does, how and why he moves, where he goes have a bearing upon his
education. When the little child learns to jump rope there is much more to the
product of the activity than improvement in coordination and cardiac return.
Whether on the balance beam or tending goal, something is going on in the
brain of the participant. We can either ignore it or plan for itand do something
about it—but we can’t wish it were not happening. It is within thiszea of total
response that the educational potentialities of physical education rzside.

As the walls between disciplines crumble, so does the wall between the
physical and the intellectual. We will soon have to make a choice. We will have
to make up our minds as to whether we are a field of learning or just a
perspiratory art. We will have to decide whether we are caretakers or babysit-
ters for the mind or whether we are central to the total development of the
person. In short, .are we devoted to a physical training or to a physical
education?

Those two are different. I believe we should take time to outline the
differences. I am of the opinion, having had experience as both smdent and
teacher with both physical training and physical education, that there is more
than a semantic difference. The differences are real and demonstrable and bear
upon the relation of our field to education as a whole.

To differentiate we must begin with some consideration of what education is.
Not everyone in our world understands that the common thread of an education
is the development of the ability to think. This is the central purpose to which
the school must be oriented if it is to accomplish either its traditional tasks or
those newly accentuated by recent changes in the world. To say that it is central
is not to say that it is the sole purpose or, in all circumstances, the most
important one, but it must be a pervasive concern in the work of the school.
Many agencies help to achieve educational objectives, but this particular
objective—thinking—will ordinarily not be attained unless the school focuses
onit. In this context, therefore, the development of the rational powers of every
student must be recognized as centrally important.

If you were to ask me to define what I mean by *‘thinking,”’ I would borrow
from the philosopher Kilpatrick, whose definition is simply *‘all that the
organism does in advance of overt action to size up the confronting situation and
make plans for dealing with it; during action, to evaluate the process and shift

- the means, if need be, in order the better to effect the aim; and after action to

draw lessons for the future from the whole experience.’’ There are, of course,
other outcomes to be defined in terms of personal growth, recognition and
evaluation of oneself and one's powers, the development of an orientation or
relation to others, a liberation from imposed authority, and certainly the
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development of an adaptation to the culture in which one lives. These terms are
significant and high-sounding but nevertheless real as we seek to guide the
educative experience rather than to allow z'to develop helter-skelter with no
more assured outcome than the acquisitio.\ of knowledge.

Training, on the other hand, involves teaching, drill, or discipline by which
the powers of mind or body are developed usually in preconceived directions or
responses. The term is usually associated with the training of athletes or
animals for specific performance to produce a response not necessarily chosen
by the one who responds. Training does not involve choice upon the part of the
one trained. Nor is it concerned with identity between the thing to be learned
and the purposes of the learner.

Within this context then, what are the essential differences between physical
training and physical education? | would like to describe the differences in four
categories: purpose, orientation, method, and goals.

In terms of purpose, it has been traditionally clear that physical training aims
to train the body in such tangibles as coordination, strength, physiological
health, and endurance. It directs its attention to the production of the sound
body as the vehicle for the housing of the sound mind. It admits the dichotomy
of mind and body. ‘

Physical education, on the other hand, purports to develop the whole person
and is as concerned with one’s intellectual, social, and ethical and spiritual
development as it is with one’s ‘‘physical’’ aspects. It recognizes no
dichotomy. It sees the child as a person, not something to be exercised, not
something to be decalt with in any fragmented sease. 1t realizes that what
happens to a child happens all over, and it cannot limit responses to any given
experience such as strength or endurance. A physical educator knows that such
exercises designed to produce those limited objectives or purposes will
nevertheless and inevitably have a bearing upon otheraspects of the personality
and the self-image of the participant.

In orientation, physical training becomes an end in itself. It seeks, through
fixed and predetermined responses, immqg.i.ate and measurable growth. The
fitness score becomes the symbol of status. The skill of the performance
becomes the end-all and be-all.

Physical education, on the other hand, recognizes that all of’its activities are
but means to an end, contributing to growth in function, to the enrichment of the
quality 'of the personality, and to lifelong learning and participation. Physical
education sees physical fitness not as an end in itself to be acquired, measured,
and perhaps bragged about but as a means by which other and more socially
useful ends of life can be attained.
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In method, physical training has traditionally been authoritarian. It has used
the response-command system of procedure. It has sought discipline—a disci-
pline of response to one who gave the command and preconceived the kind of
response thought necessary or desirable in the situation. It is the coach of the
team calling the signals from the sidelines. Itis the drillmaster ordering the class
in calisthenics. The authority has characteristically been that imposed upon the
student by force from the outside.

In physical education, we have sought :he involvement and participation of
the student in seeking the ends in view It involves creative endeavor. It
encourages problem solving. It has admitted students and their interests,
purposes, and needs to the selection of the way in which the team is taught or the
class proceeds. It is far more democratic than authoritarian in the way things get
done. Motivation comes from the inside, and the discipline is a self-imposed
one.

In goals, physical training has sought, as we have mentioned in our discus-
sion of orientation, the short-range achievement of arrival at the fixed and
predetermined state. Practice has brought the student to the norm. Sweat has
been produced; strength can be measured; the test has been taken; the passing
grade is given. The future relation of the student to the program is of minor
concern, :

In physical education we seek continuous activity independent of the short-
range goals of the teacher, so that the individual is prepared, as one might be in
the study of literature, for self-perpetuating participation for a lifetime. The
goals are long-range. The physical education class in school is seen as only the
instructional period preparing the individual to live the kind of a life that will fit
into the culture. It is self-perpetuating, whereas physical training is self-
defeating. It is not satisfied merely with physical attainments but, on the
contrary, seeks the adaptation of the individual at the ethical, esthetic, and
behavioral levels as well. If behavior in the social realm is a recognized goal of
education, then physical education cannot escape responsibility in this area.

Physical education recognizes that one of the earmarks of an educated person
is capacity for decision. The kind of choices one makes in various situations isa
measure of one’s ability to relate to the culture of the times. Thus, it seeks to
teach through discussion, problem solving, example, and analysis those be-

“havioral characteristics that mark the educated person in society.

Applied to the curriculum, physical training consists mostly of unimagina-
tive, repetitive exercises of limited scope and directed mainly toward the
production of response to command and physiological well-being. Itis the mass
exercise of military preparation. It is the marching and countermarching of the
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European systems of the 19th century. It consists mainly of a set of activities
many of which are extrinsic to the basic purposes of the growing individual and
pay a minimal amount of attention to individual variations, needs, and dif-

ferences.

Physical education, on the other hand, is characterized by a wide variety of
activities chosen because they relate to the needs of the growing individual. The
individual is recognized as different from all other individuals. Physical educa-
tion turns the gymnasium and play ficlds into laboratories where a great variety
of activities are taught, most of which we hope are intrinsic to the growing self
and whose purpose are for the most part extroverted and not wholly related only
to physiological return. It does not confine its activities to the g){mnasium"but
uses the library, the out-of-doors, the discussion group in order to tackle those
problems and to learn about those activities the outcomes of which relate to the
totality or to the total development of the person.

Now I leave it to you to decide which of the two fits best into your concept of
Australian education. [ think I know which comes closer to meeting the needs
of American youth, although I am not contending that we in our country have
happily arrived at such a universal program.

[ am fully aware of the fact that when [ talk this way about physical education
and emphasize the element of thinking that should dominate the response of the
student, people are likely to ask, ‘‘Whatever do you mean by implying that
there can be an element of thinking involved insuch an experience?”” This is not
too difficult a question to answer when you realize the unlimited possibilities
and opportunities therein, nor is it too difficult to illustrate the point when you
realize that whether you like it or not thinking goes on in the experience. Our
problem is largely one of assisting the individual to make the most of the -
opportunity to think. He will think. You can’t keep him from it.

It requires thought, for example, to evaluate one’s own place in relation to
other competitors, to other people, to playmates, and to one’s group. It requires
thinking to establish value judgments with reference to the ethics of the game. It
requires thinking to arrive at some reasonable analysis of one’s part in the
solution of a strategy problem or to chart a course for a cross-country run or to
climb a mountain. It requires thinking to plan logistics for a camping trip orto
solve an equipment probiem. It requires thinking to write a choreography or to
dream up plays to be used in a game. [trequires thinking to originate a game, t0
choose leaders and captains, to solve one’s personal problems of security and
comfort within a competitive situation. And, of course, as one watches our
school or public sports, one does some quiet thinking about the character of
human nature while witnessing the behavior of crowds or competitors. There is
no dearth of this sort of opportunity. The only questions involved are the
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questions of locating the opportunity to assist students in their thinking and to
present them with time and opportunity to think the situation through in some
kind of intelligent analysis. One can liken the teaching of physical education,
therefore, to the teaching of dramatics. One has to develop not only skill in the
art but also to analyze and understand something of the meaning and impor-
tance.

Were we to be successful in developing the full potential of physical educa-
tion as an educative experience, we would have no problems with our academic
colleagues. We would stand clearly revealed in our own merit and undeniably
productive of significant value. But to attain that state, whether in your country
or mine, the following developments will have to occur throughout our pro-
gram: :

1. We will have to have professionally prepared personnel. If we are
searching for our function, seeking the fullest reason for our being, we have to
begin with the functionary. Who is a teacher of physical education? In my
country we are slowly eliminating the quack and the mountebank. We are
slowly getting people with a university education and advanced degrees. We
still have our jolly old swimming coaches who pose as physical education
teachers or football coaches who enter the field with no sense of their educa-
tional responsibility. We still have quaint people with quaint systems of
exercise or impresarios of exercise marts who claim to be the world’s greatest
physical educators!

I hope you have eliminated these people. If you haven’t, you must. The time
has passed when physical education can be a haven for washed-up athletes.
Neither game skills, varsity medals, nor international athletic reputations are
criteria for professional ability in physical education. The emphasis on prepar-
ing teachers must switch from athletic experience to a study of human life in its
personal and social setting. Then comes a study of the skill of soccer or football
or dance or whatever as useful tools from which to choose to get the best results

"in human development. The activity becomes the instrument contributing its
".share to desirable transformations in human personality.

An analogy to medicine is appropriate. One does not apply cobalt therapy,
even though it is useful, unless the patient requires it. Neither football, nor
soccer, nor dance, nor anything else is good unless it is inherently useful and
taught in such a way as to contribute to the needs of the individual making use of
the activity.

We need standards for the professional preparation of physical education

teachers that are no less high than standards for other fields and perhaps higher
than most. A four- or five-year preparation in physical education, with its full
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complement of study in child. development, human biology, educational

philosophy and pedagogy, social analysis of the culture of the people, are bases

for understanding the uses for and techniques of teaching our enormously large

range of activities. These are the tools of our trade, and to master these areas

requires a university education, recognized with the usual educational trappings .
of degrees, honors, and credits. Any other treatment is a remnant of the

mythical thinking of a bygone age.

But we, the physical educators of any land, mzxst:pull ourselves up by our
own bootstraps. No one else will do it for us. The task of weeding out the
quack, the uninformed and unprepared, is distinctly curs. People won’t take us
seriously until we take ourselves seriously enough m develop a solid profes-
sional group.

2. We had better quit boring people to death with stupid exercises and
activities repeated ad nauseum and get down to the business of teaching a
program that is intrinsically interesting and that will prepare for lifelong
participation. We should make of the physical education period a rich
experience—not a dull one—and no more of this.clever business of taking
boring exercises and dolling them up with music:or whistles or funny com- .
mands or even prizes or penalties. We have bored people long enough with our
ridiculous mystique of *‘the physical." It is time we made our classes rich with
utility, interest, novelty, adventure, and involvement. Our classes should be
fun, and they should have an emotional appeal in which the individual becomes
involved with his or her own performance arid that of others. May the good
Lord protect us from these repetitive exercises we make children go through
every period in the name of physical fitness, national pride, the President’s
physical fitness program, Rule Britannia, or whatever!

Itis tirne to realize that a rich experience will lead to other experiences in the
same vein. If they like what they learn from us, they will go on to be lifetime
participants in something. There are far too many people who find physical
education a terminal experience. When they are finally released from the
requirement, they give away their sneakers! What a pity! What a pity we did not
whet their appetites for further exploration of something—fishing, camping,
climbing, skiing, boating, anything! A rich experience leads to a lifetime of
exhilarating participation, to self-realization, not justas a child, but as an adult,
to self-fulfillment, not just as students, but as adults and parents. We are
talking, of course. about physical education, from which rich experience.’
people learn, become educated. They learn to direct themselves to become
self-contained and no longer dependent upon the arrogance of the drill master

who counts the cadence and tells us which muscles to stretch and when.

3. Let us vigorously explore some of the :new frontiers of physical educa-
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tion. The four-minute mile was important, but so is some understanding of the
relation of success in motor skills to the catatonic or disturbed child. Is there a
controllable therapeutic procedure emerging from the use of the group situiation
inherent in sport that can be useful in the treatment of psychotic states?
Evidence today indicates there is, and the use of an intelligently developed and
scientifically applied physical education program in schools and hospitals for
the disturbed is a field of rich promise.

Winning the Olympic games is great, and we will spend a few millions
making sure our finest athletes do well at Mexico City; but it would also be fun
to spend some money on exploring the relation of games to vision. The whole
orientation of the blind to the environment can be favorably affected by a type of
motor training involving identification of moving parts with the purpose of the
expression. Reading skills can be improved as a result of improventent in motor
coordination. We need to know more about the relation between active partici-
pation and scholastic achievement or what effect experience in dance will have
on retarded children.

We know enough about exercise and strength to last us a long time. I wish we
knew more about success in sport vis-a-vis juvenile delinquency or social
interaction of any kind. Will vigorous forced muscular effort favorably affect
schizophrenia or the establishment of an appropriate image of self? Will guided
experience on the field of play improve social interaction? Let us find out and
pay equal attention to something like this as we do to those two very pleasant
divertissements for the highly skilled—the Davis Cup and the America’s Cup!

4. Letus put *‘physical fitness”’ in perspective. What is the role of physical
education in health and fitness?

I once wrote, speaking of the United States, that undoubtedly we need a
strong populace for either a warm peace ora cold war. To guard the health of the
nation is a worthy ambition no matter what our destiny may be. To control
disease; to improve nutrition; to prevent mental and nervous discases; to seek
emotional, social, and intellectual stability; and to secure appropriate growth
and development of children and youth become almost an abiding national
passion. We are committed to such effort—and enthusiastically so. Our form of
political life not only requires a nation of healthy citizens but guarantees them
the right to be healthy.

So once again programs of physical education are being asked to step up the
intensity of their purpose and the vigor of their content in order to save youth,
and thus our country, from desuetude if not actual destruction! But we cannot
do this by the simple expedient of re-emphasizing an atrociously unscientific
but popular term—*‘physical fitness’’—and seek io cure all the ills of the flesh
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by the application of a 600-yard run or a scries of push-ups. This is what we
have been doing. [ hope you have not. The result has been a serious loss of
prestige for physical education with"a corresponding growth in'h calth cduea-
tion, beeause the latter has recognized the whole range of developmental
requirements of young people and has recommended broad programs for their
fulfillment.

The need for activity on the part of the human organism has been well
established. Documentation is unnecessary. The evidence is clear, The human
is an active creature, and activity is important to growth, devetopment, and
survival. The need for exereise is here to stay.

But apparently nature does not care a bit how one gets the exercise needed,
The form the activity takes is biologically unimportant as long as no harm is
done. Run around the block, play football, dance a jig, or climb a telephone
pole. The heart does not care. Muscle does not care. The rectus abdominus,
which is a pretty important muscle in maintaining visceral order against visceral
chaos, does not care whether it is used in basketball, bowling, or burglary, as
long as it is used. If muscular strength is what we are after to correct the evil
ways into which we have tallen, nature does not care how we get it—or at what
price. Strength-building activitics can be anything that builds strength, and thus
they need have no other purpose, no other meining, no discernible relation to
anything significant except strength itsclf.

I am afraid this is the sort of thing that some of us are calling *"physical™
fithess—a sort of muscular development that comes from exereise and that can
be used for any purpose at the discretion of the possessor. But scientists,
philosophers, educators, and the-better informed physical educators have pro-
claimed that there is more to fitness than muscle strength. A conference of such
people in 1956 described fitness as * ‘that state which characterizes the degrecto
which the person is able to function.”" It implies the ability of each person to
develop most effectively his or her potentialities. And the conference agreed
that fitness is maintained at-a-high level only if motivation is continuously
present! This requires an inner desire. The activities that produce fitness must
have meaning.

We must make sure that we see such fitness exercises and tests for what they
are—usually exercises for strength, spinal flexibility, or endurance—and not
assign virtue to them beyond their command. Such exercises do not guarantece
values from the realm of the social or moral. The problem is to make the
exercise experience an effective instrument of the life of ideas, human relation-
ships, enriching recreations, and rewarding enthusiasms. To allow sport to
serve other than socially constructive ends is to ignore the profound educative
possibilitics in physical experience. The crucial question is not whether we
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shall employ the physical but how we are goipg to use it. The choice is
fundamentally never between thie physical and the mental but how to acquire an
intelligent attitude about cach.

I'think when all is said and done there are two things that bother me about this
physical fitness business. One is that we know there are other factors: nu-
tritional status, the presence or absence of discase, hereditary weaknesses,
enctocrine misbalances, mental health, and a dozen other psychophysical ele-
ments that have as much bearing, it not more, upon this thing we are calling
physical fitness as does strength or spinal flexibility. The other is that we seem
to be **making hay’’ out of the popularity of a myth. We are deluding the public
when we claim our place in the sun because of our contribution to *‘physical®*
fitness, when we have just built our whole reason for being upon the holistic
nature of the human. How can we claim fame because of our alleged contribu-
tion to *‘physical™ values when we know such fragmentation to be illusory?
What are we afraid of? If we cannot make our stand on the basis of the inherent
value of our activities to total development, and not just claim refuge in *‘the
physical,” we ought to pick up our hockey sticks and go home!

I suppose it we knew more about humans—their biological as well as their
psychological nature—we would be less gullible on this fitness business and
thus be less liuble to misrepresent the field to the others.

And now tor a passing salute to our critics or our detractors! When one
consults the record of social problems unsolved or looks at the number of school
droponts and other glaring failures of our educational systems, one is amazed at
the temerity of our detractors. When one examines human needs and require-
ments, when one takes the trouble to learn something of the biological and
psychological interdependencies and interrelatedness that characterize the
human being, one can oniy be disappointed at the kind of treatment we in
physical cducation receive.

One can only be amused and saddened at the prevalence of this spurious
intellectualism that seems to hold that a person’s greatest accomplishment is to
transcend nature, to rise above it, to free oneself from the restrictions of the
physical and biological. To be sure, humans are having great fun and great
difficulty relating themselves to nature. The human controls the atom, pollutes
the streams, eradicates disease, transplants hearts, levels mountains, and as a
result, some gain the impression that the human is something special, some-
thing immune to the forces of nature.

But the human is not that at all. A person is but one more living speck upon
and within the galaxy of nature’s phenomena. The human is nature—one
particular representation of it and subject then to all the conditions and require-
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ments nature establishes for development and survival. Activity—and we
represent the active life—is one of those conditions. Surely even the most
haughty of our academic critics must, deep down, admit of the plm of activity
in the total development of any individual.

Any other view of us, of the place of physical education in the development
and education of people, is a kind of intellectual anti-intellectualism. It is the
informed person not being informed enough. It is the expert not knowing the
origin of his or her expertness or the conditions under which expertness is
developed.

The intellectual belies intellectualism by displaying an ignorance of human
nature through a wish to perpetuate the mind-body dichotomy, There is no surer
delusion than to believe that intellect can be developed in the so-called tough
academic courses, and those alone, while the *‘social®* and **physical’’ aspects
of youth are deliberately left out of the **academic’ curriculum.

Such a position defeats the very purpose of the critic and, if followed to its
ultimate conclusion, would bring the whole structure of this spurious intellec-
tualism crashing down in a chaos of frustration, nervous breakdowns, and
maladjustments. There is no surer fact in all of life than the dependency of the
intellectual processes upon the physical for their functional adequacy or effi-
ciency. Let itbe known over and over again that the quality of learning depends
upon the quality of the tissue doing the learning, and we in physical education
have a great deal to do with the improvement of quality in living tissue. Nor can
a student of human life ignore for a minute the inherent contribution of motor or
movement experience to the development of wisdom, understanding, aware-
ness, and most of all to self-realization. The human being feeds on something
vastly more complex than protein molecules or differential calculus, and if we
want the person to survive, we had better provide this required nourishment in
both school and home.

We have a great contribution to make to students. [ hope you enjoy making it
and they enjoy receiving it. Our principal obligation is to the student. We need
to help students look inside themselves, to examine their own thoughts and
feelings, to help them confront and not evade their own anxiety and loneliness,
to treasure the idea and the hope that is theirs alone. The total development of
the individual must be the ultimate goal of an education and thus the ultimate
goal of each one of us.

Our niche in the educational world may be insecure in spots, but philogencti-
cally it is as sound as a dollar, complete as life itself, baffling in its resistance to
evaluation, but of value to students beyond our present understanding. One can
only hope that the Lord will help us to deserve the esteem in which we hold
ourselves!
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Idealism and Its Meaning
for Physical Education

The most practical thing a physical educator can use is a philosophy. With it
we can evaluate what we are doing against what we ure supposed to do. A
philosophy gives direction, keeps us on the track, keeps us honest in our
endeavors.

Without a philosophy teachers are likely to flounder. They rationalize. They
wander from pillar (o post choosing activities and using methods that suit their
fancy. They are not sure where they are going. They are headless horsemen.

This is not a discourse on the usefulness of philosophy. It is an attempt to
illuminate the meaning of one philosophy—idealism—1to the practicing physi-
cal education teacher. Idealism is a way of understanding that centers on the
reality of un idea, the reality of the mind. The idealist believes that all we know
about naturc comes to us as a thought or idea, and that reality therefore exists in
the inner experience of the person.

It began with Socrates and Plato. It receives strength from the Juduic-
Christian concept of God. It was amplified by Descartes and Spinoza in the
17th century, and Immanuel Kant in the 18th gave it great force. In America,
such thinkers as Emerson, Everett, Mann, Bernard, William T, Harris, Josiah

Delivered to the History and Philosophy Section of the American Association for Health,
Physical Education. and Recreation. Atlantic City. New Jersey, March 19, 1961.
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Rovee, anda great number of 20th-century cducators have advanced the cause.
Mary Whiton Calkins (1863-1930) does as good 1 job as any in summarizing
the structure of idealism when she holds that the universc is our all-including
self and that this self pereeives, thinks, feels, and wills. Tt is o responsible
phenomenon and not a creature of an all-dominating nature, submissive always
to natural or supernatural forees,

What. then, does this have to do with edueation in general and physical
cducation in particular? Obviously, and in the first place, any such program of
education chousing to relate to idealism will be idea-centered. It will not be
centered on the child or the subject matter. The ideatist has some notion of what
is ubsolutely good and that itis possible o buse a program of education upon the
goodness of God. This is idealism in education. Letus sce if we can present its
meaning to physical education in relation to (1) the learner, (b) the learner's
values. (¢) the objectives of a program, (d) the eurriculum in physical educa-
tion, and (¢) evaluation,

The learner. Tdealism cannot condone or supportany form of education that
coneeives of the human being incompletely or inadequately. If we in physical
education pereeive the human as body only as a biological organism respond-
ing only to “natural™ forees, then idealism holds we are whotly wrong and
shortsighted. The human, to the idealist, is real, but only when the mind and
soul are included. The idealist believes that the human is related w an order of
things broader than the biologieal, thatintelligenee and reasoning relate to God,
and therefore if we in physical education wish to do the greatest good for the
individual we will treat the person as something besides protoplasm (o be
molded and stretehed and made flexible and **physically fit."" The idealist
chatlenges us in physical education to teach moral and spiriteal values. The
idealist believes that the **body*" is merely the physical expression of the nature
of the soul, and thus our concept (in physical education) of **build,™ strength,
physical fitness. symmetry, performance, posture, contour, and sueh are mean-
ingtul and important only when it is understood that they are of no significance
of and by themselves. They are not ends. They are to be developed not for their
own sake. In fuct, anv development of them at all is contingent upon the
prpose and direction of their use. They must contribute to spiritual ends. This
makes many of our slogans and shibboleths empty words indeed!

As H. H. Horne says. ** Education mustabandon the theory that the mind is
an isolated entity caught in this mundane sphere and detained in the body as its
prison house, in the favor of the theory that mind and body together constitute
one organic unity.”* * There is nothing new in that, but T suggest it is the most
powerful coneept ever to bear upon what we do in physical education. [t traps us
completely. It holds us firmly by our holistic throat and denies us forever the
doubtful privilege of not caring what happens to our charges as long as they
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grow strong or perform well. It slams the door forever on the cult of muscle.

Self is a multiplicity but a unity nevertheless, and the sum of the parts is less
than the whole because there is a quality to the whole that does not reside in any
part. If these things are true then nothing we can do in physical education may
be judged by less than its effect upon the spirit of humans. We had better watch
our step when we enthusiastically back a massive program secking physical
values without intelligently gearing these values into spiritually and morally
acceptable behavior.

Valaen. idcalismholds two values rooted in existence: persons and the moral

impeiaris e, Chaidren dre persons; players are persons; students are persons.

Tl @ einds, personalities, souls. They are ends. They are not means.

Our ¢ty and our players are not chattel for exploitation, not tools to be
used 6 ferther mise ego or reputation, not people to be shoved around, ordered,
whisdes o.t, booed, ridiculed, scolded for reasons of ours and not theirs. The
exploititio of schoor and college athletes of today for ends not theirs would
make the pacat Kant shudder in his grave, becausc it was he who challenged us
to "act so that in your own person as well as in the person of every other you are
treating mapkird also as an end, never merely as a means.”’

Let proponents of post-season Bowl games, all-star games, state tourna-
ments be:vare oi this philosophical indictment, If all selfishly ambitious
coaches und sadistic **gym teachers™ were judged by this point of view they
would vanish in the turgid atmosphere of their self-generated hot air!

The idealist recognizes evil not as self-subsistent but as a necessary possibil-
ity in a world where individuals have the freedom to realize the good. If the
good is centered in the spiritual self and the-individual is the ultimate moral
value, then anything we promote in physical education adverse to human
interests is immoral. The lust for money, for status, for victory at the cost of
welfare; expressions of anger: the casual approach to violence (as Norman
Cousins would have it)—these manifestations are evil because they deplete the
self.

Idealism holds that the moral imperative to do good is a part of the nature of
humanity. Humans may be confused, while they are young, as to just what
*‘good’” is. Children may not know what ‘‘fair play'’ means. They have to be
taught. Butif they are taught, the idealist holds they will readily respond. For to
do good, to avoid oppression, to teach fair play, to cultivate respect for others,
to conduct our contests on a high level of sincerity and integrity is to obey the
moral law.
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Objectives, Asour own Educational Policies Commission put it a few years
back, if the supreme moral value in education is man himself, then objectives in
physical education tumble into place rather casily. Their enumeration would
clearly distinguish between means and ends. Strength and body development
would not become objectives. They would become only means of aiding the
student to capture a realization of truth, beauty, and goodness. The spiritual
ideals of the race are the true objectives, and to attain them should command the
energies of all teachers. As President Bixler of Colby states it, the basic
purpose of education *‘is to help the learner distinguish the good and beautiful
trom the cheap and the shoddy.”* Where in the day-by-day conduct of physical
cducation do we find tangible ctfort to accomplish this?

Actually, as measurcd by this idealistic philosophy, our programs from top
to bottom would profit enormously if we were to strengthen them in these
respects. We confuse means with objectives, fall short of true goals, become
satisficd with scores instead of character, and stumble ainilessly along mutter-
ing something about health for health's sake and the game for the game’s sake.
We bean prettily when we testa million children with a dynamometer but fail to
construct a solid program of total development to orient the test scores through
some kind of relation to things that are really important.

Curriculum. The implications of idealism for the curriculum are endless. We
have neither the time nor.the space to mention them all. [ shudder to think what
would happen to some of our hard-hcaded traditionalists it we ever took this
philosophy seriously.

In the first place, because idealism sces society not as a collection of
individuals but as an organism in which individuuls participate, it would
endorse enthusiastically student participation in the planning of curriculums!
Teachers and students would work things out (ogether.

In the second place, although idealism erphatically insists upon the freedom
for self-determination, it insists that such self-determination take place withina
matrix of social concern, with society providing the medium for nurture and
development, If this means to look with skepticism upon some of our individual
activitics that turn an individual inward, provide little or no experience with the
interplay of social involvement, teach one to be a stuffy egoist, then perhaps
these activities can be played down and some of them climinated in our
curriculum. Weight lifters please note!

But mainly, I suppose, the idealist—being a skeptic at heart—would not
accept any curriculum or activity just because it had been used for a thousand
years or because somebody wrote about it in the Journal. Weight-lifting for
girls, obstacle courses, frec-hand calisthenics, marching, anything traditional

164

158



O

ERIC

Aruitoxt provided by Eic:

or bizarre is looked at with u fishy eye und must be justified in the curriculum in
terms not of sweat, usage, or history, but in relation to the idealistic objectives
already stated. The idealist is not an eclectric; the idealist abhors both mines-
trone and borscht!

The idealist would surely make room in the curriculum for the teaching of
social, moral, and spiritual values, and leave them neither to chance nor
imitation. The idealist believes that the teacher must be worthy of imitation, but
because it is so much easier to be evil than good the idealist would have us make
room in our curriculum for discussion, analysis, and decision making in the
area of sportsmanship, ethical choice, and moral behavior.

And the idealist would throw into limbo any teacher of physical education
who usurped from the players the right to think. Perhaps this is method, but it
may also be curriculunm. Modern big-time football to a full-blown idealist must
appear ridiculous! As Donald Butler says in Four Philosophies (1957), **Since
it is the self-activity of the pupil in which genuine education and development
take place, he wants the student to be confronted by decision and selection as
much of the time as is practicable. Certainly, he does not want the pupil’s will
crippled by having his decisions and selection made for him.”” 2 Signals from
the bench in baseball and football and those intensive huddles in basketball
where the *"mastermind’’ masterminds too frequently place decisions in the
wrong hands.

But activities encouraging creative expression, problem solving, and effort
expended because something is inherently interesting and challenging—these
would receive the blessing of the idealist. The idealist would encourage
discussion of provocative questions, resolution of alternatives as the basis for
behavior, and the use of questions not so much to find what the student thinks as
to cultivate the student’s judgment.

Evuluation. The principal outcome cherished by the idealist in evaluating a
physical education program would be the development of self-propelled con-
tinuous activity when school is over. Idealism says that learning takes place
within the self of the learner. This is not very different from the doctrine of
pragmatism. Both would reject performance in physical education that is
merely the result of command. Idealism would measure the outcomes in
physical education by the amount of self-education developed and used, not
merely by changes in the behavioral process but by changes all the way through
the self involving conviction and reflection on meaning and value. The idealist
would not be happy with any evaluation that merely showed statistical results.
The score is not a true measure of success, nor are data showing the number
who **came out’ for intramurals. The fact of a million children having been
tested for something is less than meaningful; it actually would arouse suspicion
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about the educative validity of the enterprise. The idealist’s measures are not
quantitative. The idealist waits to see what changes are made in the self.

And that, in essence, is the key to idealism. Self-activity leading to self-
development involving the total self is to the idealist the impomnﬁt thing.
Physical education falls well within this philosophical concept as it applies to
education because of its obvious and very significant potential as a strong
contributor toward understanding of self.

NOTES

1. H. H. Horae, The Philosophy of Education, rev. ed. (New York: Macmillan, 1930), p. 37.
2. ). Donald Butler, Four Philosophies, rev. ed. (New York: Harper & Row, 1957): p. 259.

160

166

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

The Relation of
Principles to Practice

Physicul education, like any other essentially activity curriculum, needs a
carefully drawn set of principles as guides to its development. Without them
there is danger of losing sight of what the activities are for. There is danger of
picking the activities without much concern for their bearing upon the student.
Without using principles as a guide one relies upon pragmatic experience, and
“‘itworks’” becomes the criterion for selection of content and for administrative
practice.

But the wise person in physical education knows that almost anything will
“‘work.”” Success is not always justification for use. In a ficld heavily weighted
with administration or *‘practical”’ matters, the temptation is real indced to
judge any curriculum or any practice by it workability rather than by its
purposes or its effects.

For many years the teaching of physical education required little thought or

_planning. Little else was necessary than to step in front of the class, blow the

whistle. und start giving commands. That kind of a teacher could be prepared in
a year. He needed only a good voice and a bag of tricks.

But in the 20th century people ask certain questions—not only of education

Published in the textbook Physical Education, revised cdition. New York: Harper & Row.

1956. 1 6 1
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in general but of physical education in particular. What are the purposes of these
activities? What is the student thinking about? Does he learn anything? What
does physical education have to do with cultural values? These and a host of
other questions require answers. Physical education has to look inward to sce
where it stands. It realizes that its routine practices need justification in
educational terms or they must be abandoned. They must be examined critically
to determine their purpose, and their purpose must jibe with man’s nature and
his social goals. Moreover, the program must be rooted in the same soil as the
best in all of education.

This view requires the formulation of purposes, of principles, of theory. It
forces the physical education teacher to look at any activity critically in terms of
its effect upon the total development of the student, and then, if the criteria in
theory or principle are met, to teach the activity so as to attain the expected
outcomes.

‘There should be no confusion about the relation of principle to practice. No
activity is valuable, none can be trusted, until its purpose can be established. No
program can be recognized as good until the principles upon which it is based
are known. Practice without principle is a headless horseman. The practical
person who scoffs at theory knows not where he is going or why. He merely
teaches to occupy the hour and lacks the vision to see potential directions. The
theoretician, or the one motivated and guided by principle, will always be the
master because theory has always been the guide, the forerunner. Theory is the
force, the genesis, of most of the world’s planned development. Occasionally,
to be sure, someone stumbles onto a way of doing something, on an invention or
a discovery, without knowing why or how he did it. But for the most part
developments in science, industry, or education proceed in some planned
manner leading trom a hypothesis or theory whose implications are being
explored. The theoretical physicist has been the guiding spirit underlying the
portentous recent developments in explosives. It was to test a theory that most
of our immunizations were produced. Washington and Jefferson and Hamilton
gave voice to broad generalizations and basic principles which found practical
expression in laws. The steam engine and the rocket ship existed first “‘on
paper,” in the mind of a theorist who later guided the hands of ‘‘practical”’
people as they worked out the idea. To operate froma theory or a principle is the
way of intelligence.

Physical education has suffered from too much “*practical’’ reasoning and
not enough response to thought and principle. Its history in our schools is
littered with the mistakes of those practical people who have turned their backs
on progressive developments and who have been content with doing something
year after year merely because ‘it works.” Usually, when one hears the
veteran teacher say, * Well, that sounds all right in theory, but it won’t work in
practice,’’ one can wager that he has only half-heartedly tried to make it work in
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practice. The prool of the validity of a theory may not be had until something
does work in practice, but the chances are that that frustrated old-timer is really
trying to say, **Don’t bother ine with any new ideas. I'm too comfortable the
way [am."” Only yesterday, some older teacher said to a younger one, ** Your
theories are fine but they won’t work under today’'s conditions.** That is being
said over and over in spite of the fact that young teachers with enthusiasm and
imagination are making their theories work time after time.

Particularly vicious, however, is the type of thinking which permits one to
hold on to a practice after all the logic, all the reasoning, point to it as in distinct
violation of good theory and principle. The exploiters of schoolboy and school-
girl athletes, for example, care little for fact or principle. These athletic
racketeers will overdevelop football, not in the best interests of boys, but for
their own glory and vain satisfactions. Community boxing tournaments are still
scheduled in spite of all the evidence to show how harmful, even murderous,
boxing is. The gloves are not golden but the advertising value is. The boys who
batter themselves into insensibility do so to provide sadistic thrills for spectators
and a smug satisfaction for the sponsors. The latter can tell of the good they do
in the ficld of public recreation! Practical, indeed, but devastating to human
tissue! '

Or perhaps it is the coach who schedules 32 basketball games a season, or a
dozen or more football games, or who pits the undermanned squad against the

Big Team just to make some money. Of all the parts of the broad field of : -

physical education which have magnificent possibilities for good, the field of
schoolboy competitive athletics needs most of all the courageous administra-
tion of high-principled men and women who know what they are doing and can
tell you why. And yet, too frequently physical education is judged inthe eyes of
both the public and the educator by the activities of the professionally unpre-
pared spokesman who administers a program not by planned, thoughtful, and
rational action but by the rule of expedience and experience. That situation is
comparable to gaining an impression of the area of psychology by believing the
words or admiring the practice of some phrenologist. Or of judging medicine by
the standards of chiropractors or witch doctors. Physical education cannot
fairly be judged by the activities of the small group of unprincipled fakers who
advocate some exercise or other or who conduct athletic programs for commer-
cial rather than educational ends.

The ideal would be to conduct all the various aspects of a complete program
according to principle. Within such a program nothing would be done solely for
expedient, practical, or popular reasons. It would first have to meet the test of
its relationship to a sound principle. **I agree with you in principle’* would
become a commitment to find the practical answer which would exemplify the
basic purpose involved.
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The modern physical educator is obligated to develen froom the study of the
nature of the needs of man a set ¢ principles or theories whiclt. when cultivated
in practice, will produce the ideal type of program. That.is the invitation to the
young teacher of today.

Did the men of De Soto and Balboa and Champlain, as they roamed the
forests of continental North America in the 16th and carly 1 7th centuries, play
any games, of sing any songs, or dance any dances? Did the colonials at
Jamestown and Plymouth Rock and Barnstable bowl on the green or do their
version of the Virginia reel? Very likely they did. Very likely the early
exploring parties as well as the permanent settlers brought along as part of their
way of living some games and sports better to express themsaives and to add to
the enjoyment of living. From that meager beginning, fromn the occasional
wood-chopping or com-planting **niatch™” of the New Engiand farmer, from
the thin trickle of country dances allowed by the pious fathers, therc came the
torrent of more vig.srous sports of a more leisurely populace in the 19th century.
Bowling and base-all, football and basketball, winter sports and tennis and
golf, took hold and children began seriously to learn to play. Now in the 20th
century the student of cultural anthropology has to reckon with our devotion to
games. to dance in all its forms, and to sports which currently command the
attention of millions of Americans.

One cannot help but ask why. Why do millions of children play marbles or
jump rope every spring? Why do millions of boys take to basketball every
winter with an enormous zest? What is this force? What can be done with this
phenomenon? The student of physical education wants to perpetuate it. He
wants the oncoming generations to learn the same recreational pleasures. He
sees their value to individual development. But he also sces within them
something more. He sees how they may be used to affect the character of
socicty. He sees them as an educational medium in which there is an interaction
between the individual and his group. Not only does the young girl or boy
“scome into increasing possession of himself and his powers’’ through these
experiences, but the character of his expressions within the activities shapes the
kind of society in which he lives. His education then—that is, his physical
education—relates to the quality of these experiences and extends our concep-
tion of education beyond the passive acquisition of knowledge about his world.
He becomes a participant \vi{hi/z the world, and his teacher becomes his guide
and counselor as they seek to control the quality of the experiences.

When the modern physical education teacher reads of Dewey’s belief that
“all education proceeds by the participation of the individual ir the social
consciousness of the race,”” ! he recognizes the play situation as immensely
laden with social implications. He thus is convinced that he must somehow
organize and control the situations to produce acceptable educational resuits.
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He is further impressed when he ponders the meaning of Dewey's comment
that “*the only true education comes through die sumulation of the child's
powers by the demands of the social situations in which he tinds boaselt,™ ®

Such satements give him a clue to the location of principles. He sceks their
origin and he knows where o look. He must analyze tife the way man lives it,
which means he must analyze (a) the way man constructs his socicty and (b)
man’s own nawre, It he can derive facts from these analyses, he can construct
principles: and if he can construet principles. he can operate a directed program
because he will know what he is doing and why.

An analysis of the soeial structure (... social, political, economic, ideologi-
cal) of a community or nation will give important leads as to the kind of physical
education which will serve the purposes of the people. In a democratic society
one would expect physical education to be conducted democratically. In a
regimented socicty one would use physical education to further the regimenta-
tion. In a nation geared constandy to war there would be a strong resemblance
between physical education and military preparation. [n this volume we have
been speaking of a physical education geared to the peacctul pursuits of a
democratic society, and hence. to review, we find some of the following
characteristics available for translation into principles for physical education:

Lo Equality of opportunity is sought. The Declaration of Independence
proclaimed that. It declared all men were created equal, meaning equal in their
title o opportunity —to ~ducational opportunity. Physical education responds
by establishing the nrizointe of cquality in the program. by opening its facilitics
to all, by providue lesanction for all. It responds by recognizing the dub as
well as the star, gos s well as boys, by helping cach to seek his avenue of
expression, exceluding no one, giving excellence its due bug sacrificing no right
of the poorer in ability to extend the competence of the already superior. It
disavows special privilege. seeksto **give every man his chance.”” and reduces
the playground bully to a stature commensurate with the others. The great
documents of the natdon proclaim such equality as the **veritable fact of the
daysin which we live," and thus physical education can only be subversive it it
denies by its administration or teaching the right of all to an equality of
opportunity .

2. Democraey promotes the general welfure. The general welfare places
individuals above instiwtions. **There can be no such thing as the welfare of
“the state” at the expense of, or in contrast with, the general welfare of the
individuals who compose it. Man is not made for instiwntions. Institutions are
made by and for mankind,™ * Physical education responds by adapting the
program to the individual insofar as it possibly can. It seeks the individual’s
welfare, [tereates a program suited o him and does not ask him to sacrifice his
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best ir.erests for the good of the program. It believes in **team spirit™ and
“team loyalty™ only as long as such a miniature **state™ does not require
performance at the expense of his general welfare.

3. People prefer individual enterprise to regimentation. Other forms of
government are distinguished from democracy by tneir relianee upon force,
upon regimentation, upon the response of people to the commands of the rulers.
Democratic people prefer to govern themselves, order their own lives, and
enjoy creative self-expression. Physical education responds by rejecting the
response-cominand type of activity, by seeking spontaneity and student initia-
tive. The teacher becomes the guide, not the drillmaster. Mass exercises and
blind indoctrination both disappear, and proposal, discussion, and popular
decision become the vogue,

4. This democracy pursues happiness. The Deelaration also proclaimed
that. It gave to the individual the right of pursuit of happiness and thus placed its
attainment high on the scale by which we “*judge the effectiveness of social
lite."”" Such happiness **is that abiding contentment that comes from a complete
and abundant life, even though such a life includes, as all lives must, both
success and failure, prosperity and adversity, sunshine and shadow. cradle
songs and funeral hymns. To be happy. we must know the realities of life,
whatever they may be. We must be able to understand relative values in the
midst of confusion, to scek the deeper meanings beyond the shallow, to desire
worthwhile achicvement in the midst of much that is trivial.”" *

Physical education responds by conducting a program where such elemental
satisfactions may be had, where success and acclaim are more dominant than
frustration and anonymity. Physical education believes in providing opportu-
nity for cach to achieve sueecss aceording to his lights and through his own
efforts to attain happiness. It seeks joy. fun, contentment, pleasure. It hopes to
avoid those situations which provoke anger, resentment, or sorrow. Its games
thus should be conducted in an atmosphere of friendly rivalry in which the
values derived are from the game and not from the anguish of the defeated
opponent. Physical education seeks to bring to all a large measure of basic
happiness by providing rewarding skills in activities which are meaningful to
the individual.

5. Twentieth-century America tends to place human values above the mate-
rial. The days of the great land grabs, the exploitation of natural resourees, and
the sacrifice of human vilues—in fact, human beings—to the attainment of
wealth have passed. Our social institutions now seek ways of conserving net
only the natural resources but human resourees as well. Human values are now
important. People eling to religious coneepts. They educate for character. They
pride themselves upon seeking no temitorial aggrandizement through war.
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They seck only that free people may live in peace. To enrich, preserve, and
prolong human life has become an important goal of our socicty.

Physical education responds by studying what the **average man’ secks. It
knows he wants something satistying, something to cheer for, to brag about a
little, to take pride in. Physical education recognizes that he wants to be a little
bit different from the rest, a fittle bit distinguished. So it teaches him a wide
varicty of activities, hoping he can become distinguished in one or more of
them. It knows he abhors the monotony of health **exercises.”” He does not
want health that badly, He is one not to be content with a wmiserable status
quo—with boredom, or poverty. He seeks the good life, and if a tennis court
figures in his calculations he is likely to get it. The physical educator knows that
books were written after man leamed to read, so he teaches people to play
tennis, knowing that the provision of the court will very likely follow.

Modem physical education values more the good which comes to the
competitor than the size and value of “‘the gate.” It dislikes cxploitation. It
disapproves of using children for ends other than their own. 1t prizes human
welfare over commercial advantage or the inflated ego of the promoter or
alumnus. In so prizing it comes closer to the basic purposes of the democratic
way of life.

6. Respect for personality is the central social theme of the democratic way.
If the concept of democracy involves a cluster of ideals, then education
becomes the principal effort to **actualize the social ideals into human be-
havior.”” * People must be taught to act in reference to cach other with the
respect born out of a high appreciation of the value of human life. Physical
education responds by belicving that above all other values, above the victory,
above strength, above skill, the quality of the interpersonal experience is
paramount. All clse is sccondary. The principal aim, the prior objective, is to
teach people to get along with cach other in mutual respect. Only thos can
physical education most closely be related to the central theme, the chief
ingredient of the democratic way.

7. Our culture prizes its freedom. Our colonists came to North America to
find freedom. They knew what they wanted, They wanted freedom of choice,
freedom to come and go, free boundaries, free schools, free speech, and
freedom of religion. These were compelling things. And in the years since
colonial times the people have fought bitter military and legislative baltles to
preserve these freedoms.

Physical education has resporded by realizing that without choice there can
be little freedom. To be free to choose requires a knowledge and experience of
things to choose from. And as J. B. Nash says:

167 173



O

ERIC

Aruitoxt provided by Eic:

In order o choose, i man must be able to distinguish between good,
better. and best or that which is helpful as against that which is hurtful,
and must have had a wide play und reercational experience gathered from
quch ficlds as art, erafts, nature exploration, music, drama, literature, and
sports and ganies There is but a narow range of choice it his diet has
consisted of little tat the radio, relevision and movie thrillers where he
sits on the side lities and does not participate.®

This is a compelling reason why a physical cducation program must be broad
rather than narrow, varied rather than monotonous. The student consumer is
entitled to sufficient experience to give the base for choice. There is no one
sport, no one game, no one activity which is goad for everyone. One cannot
enjoy freedom if oneis not free to choose from among many.

These are but seven examples of social tencts which lie at the root of a
modern program. There are many others.

Physical education, as a part of the general educational pattern in America,,
cnjoys local autonomy. There is no natiora, program. There is no federal
Ministry of Education which preseribes the kind of physical education that shall
be taught in our communities. This local awtonomy is u principle derived trom
the original colonial conception of states’ rights. It was provided in the Con-
stitution that the several states shall provide their own educational program
without interference or dircetion from the federal government. The principle
has remained intact for over a century, and states have successfully resisted,
through the Congress, any cffort to vest the control of edueation in the central
government. States have developed their own programs, established their own
minimum standards, financed their own sehools.

"To physical education such a prineiple means that, above the minimum limits
established by his state, every physical cdu sation teacher has the responsibility
of developing his own program subject only to the direction and approval of the
Jocal sehoot officials. A teacher thus must have initiative, resourcefulness, and
ability to ercate and administer. The responsibility and authority are largely
jocal. No one will tell him what to do. He may pick and choose. It becomes
cssential . therefore, that he be a competent student of his field, able to weigh
values. to study needs, and to meet needs with an :;[).Qr()prizllc program.

Occasionally. the complexion of local politics affects physical educution.
Changes in party government, cinphases in cconomy, social attitudes, varia-
tions in the interpretation of the so-caltxd welfare state, will modify its pro-
grams in some places. The teacher will be familiar with such local conditions
and will build a program in accordance with the strength of the local wishes, No
principle is involved particularly except perhaps that of expediency, which
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{requently affects adversely a strong adherence to more fundamental social and
political points of view.,

Principles arise from an analysis of the working conditions under which the
population lives. If leisure is on the increase, physical education moves to meet
the need for its constructive use. Physical education tries to equip its students
with worthwhile and interesting activities that can contribute to the enjoyment
of leisure. If technology lessens the need for manual labor, physical education
responds by developing vigorous sports and other activities in its program and
by teaching its students the necessity of compensating for the inactivity forced
upon them by the industrialized society.

If the labor movement seeks certain advantages to union members through
recreation at the plant or in the community, physical education attempts to teach
the young how best to enjoy the facilities once they become eligible for them.

Itis patently not enough that man's society be analyzed to discover some-
thing about physical education. Man’s nature must be looked at also. The facts
of his unity, of his growth and development, of the way he reacts and learns—
these are basic. If one were to assay the relative importance of the two sets of
facts, i.e., from his society and from his nature, one would recognize the
stalemate argument between heredity and environment. Man cannot achieve
anything socially unless his original nature permits him to. The genetic strain is
a limiting factor. It sets upper limits. The quality of tissue which composes any
given individual determines his maximum achievement. Education cannot
preparc for any form of society unless the organic and psychological poten-
tialities are there which will make for its attainment.

Thus physical education must know man and be guided by his nature. It will
be worthwhile to review bricfly some of the elements to illustrate how princi-
ples grow out of the facts of man’s life:

L. The human animal is intended to be an integrated whole. The forces of
disease, worry, the sedentary life, and others may lead him toward disintegra-
tion, but basically he strives toward the harmonious functioning of all his
powers cach in relation to the other and all in relation to the whole. Physical
education responds to this by teaching activities which occupy the whole of
man, rather than those which segmenthim. Totally developmental activities are
preferred to those which deal only with muscle or with body areas.

2. The increase in size and height, the growth of the vital systems, can be
studied and the predicted rates and states known at any given time in a child's
life. Measures of growth are available. Some things are possible at certain
growth stages which are not possible at others,
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Physical education responds by adapting its program to those growth stages.
1t hopes not to ask too much of its students, nor does it want to lag behind with
activities insufficiently stimulating for the growth needs.

3. Muscular development is indispensable to the welfare of the total or-
ganism. Physical education responds by developing the principle of central
muscular involvement (as opposed to peripheral), of large muscle activity. The
program then emphasizes free-swinging, free-moving games and dances which
must of necessity be developmental in the abdominal area.

4. Boys and girls differ in their physiology, their ratcs of maturation, their
anatomy. Physical education applies what it knows not only of individual
ditferences but of the differences between the sexes and produces two similar
but nevertheless different programs. The practice is geared to the principle of -
difference which is derived from the facts.

S. The organism is expendable. Tissue gives out. It may be attacked and
destroyed. Conversely, it heals. It repairs itself. Physical education knows of
these processes and tries only to facilitate, never to interfere; only to develop,
never to tear down. Knowing disease processes, the intelligent teacher would
never ask for participation during disease. Knowing metabolism, the teacher

would give ample time for repair of fatigue.

6. Individuals vary from one another and within themselves from time to
time in heart size and power. The heart can be damaged. Conditions should be
favorable for its growth. Activity can antagonize the heart when it has been
previously damaged. The program must be adjusted individually to compensate
for heart variations.

7. The new interpretations of perception have an obvious hearing upon
learning motor skills. Teaching must be done in the lightof the facts. The mark
of the antiquarian is his failure to use such newer knowledge when it can be
applied.

8. Man can learn best when he learns all over. The sense of motion, of
knowing where one is in space, of feeling muscularly the thing being experi-
enced, is basic to all animal life. The physical education teacher studies these
relationships and knows that an intellectual appreciation of a sport is a poor
imitation at best of the real understanding of it which can only be gained by
taking part in it. That is why he prefers acjivity to discussion, participation to
watching. He also understands how possible it is to learn more of art, for
example, by painting or drawing, more of literature by trying to write, more of
games by playing them. The program deals with this sort of learning. It is total
learning. 1 l;l 0
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9. A study of the nervous system indicates how important it is to the vital
systems to have consciousness diverted from them. Physical educationresponds
by developing a program which endeavors to fix attentior on an objective rather
than upon form, to aid in substituting an object-consciousness for a self-
consciousness. The program seeks to avoid the self-adulation of some activities
and substitute a selflessness more likely to be derived from others.

10. Common causes of disintegration of the personality are known. The
program of physical education seeks to substitute status and security for -

_ frustration and rejection. It seeks to control the play situation so that it can be

sure of the relation of the participant to others within it. The program is
concerned about those who participate. The outcomes in personal development
are significantly more important than those on the scoreboard or on the balance
sheet.

There are scores of other such elements from analyses of the nature of man’s
make-up. The way one learns, the role played by interest, the desirability of
accurately appraising oneself, the facts about muscle warm-up, of digestion—
these and other elements are all of sufficient importance to modify a program of
physical education.

And thus, physical education analyzes the cut of man's cuiture, his society,
his nature, the conditions under which he lives. The teacher realizes that he
must answer these needs, must contribute to appreciation of fine living, of
beauty, of happiness. The program will die unless it bears a recognizable
identity not only to the deeper purposes and directions of man’s society but also
to nature and to his basic capacities.

Principles of physical education are thus derived from the way people want to
live—and programs which express these principles affect the continuation or
alteration of these social patterns.

NOTES
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A Decalogue
of Principles

John Dewey once said that no program of education could survive in a
democracy except that it draws its life from the people. There is no merit in
advocating any program or point of view unless it stems from the discernible
facts of man's life or his society. The empirical, preconceived, and biased
notions of one who argues without his facts Dewey relegates to the mumbo-
jumbo of superstition and rationalization. To advocate something because it is
old, or has been used before, or merely on the say-so of the pundit is a form of
influence hardly fitting in our educational planning of today.

in physical education there have turned up some notable instances of viola-
tions of Dewey's premise. We generally give what meager credit is due, for
example, to Jahn, one of the carly 19th century fascists of Europe, for using
physical education most effectively as a device for the creationof a nationalism
that was neither based on the facts of man's organic function nor inkeeping with
the best of his social and psychological possibilities. How successful he was
can only be judged in our time by the repeated wars we have had with the
products of his ideology-.

Other such usurpers of the rights of people have come and gone. Most of

Delivered on the occasion of the retirement of Blanche M. Trilling as director of physical
education for women at the University of Wisconsin, May 1946. Published in Journal of Health
and Physical Education 18:4-5. §0-54: Januai, 1947.
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them have gone, although contemporary physical cducatian, like contemporary
cducatian, shows the narks of theirabuses. Today's struggle to determine what
shall be the nature of a modern education is unfortunately as much an etfort to
thraw off the old influences as it is ta create something new and more closcly
fitting thc American scene.

Today’s professional group af teachers are the beneficiaries of hard., patient,
and productive work an the part af those who have lived in this half century. As
aresult of this work we have seen an American pragram of physical education
evalve to the point where we can sce its outlines. We can recognize its shape
through the fog of tradition. What we are doing today in physical education is
the outcome, the product of this analysis of American life by those who have
forced us all to loak at American people as our anly source of what is good in
our cducational institutions.

In the first half of this century we resisted many varied attempts to capture
physical education and make of it something which would have died in the last
half. Many have been the flamboyant schemes to perpetrate a national physical
culture bereft of anything but physical outcomes. We might have been over-
whelmed with an athletie aristocracy which honored only the perfect perform-
ance of the highly skilled—and all male, at that. We haven’t much of that today.
When impressive Nils Bukh came over and taught Danish gymnastics many
rushed to imitate. We might have modeled our programs after many another
off-shore influcnce because there have becn dozens of them trying to capture
our imagination. We have been urged to take up jai-lai and marching), red drills
and white, high bars and low bars, frec hand and heavy, this system and that,
and we have reecived them all, forgotten most, and moved on sceking only the
activity, the method, and the outcome which must, as Dewey foretold, jibe with
the things we as a people are and want to be.

But now we are emerging from our formative years, The carly work of the
great men and women of our field was passed on to strong minds and sure
hands. It is dmely to say that we are at last growing up, still somewhat
adolescent in thought and practice. to be sure; but the writer feels that our
professional flascos af this lust great war, born out of our immaturity, arc
among our last, and that henceforwa.d we will mature to the point where we
will know what physical education in American schools is—should be and can
be.

For with us, as with all other professions, principle has been slow o evolve
but once cstablished has dominated practice. Our principles have been a
century in the making. The discovery of the facts of man’s organic life, of his
psychological behaviors, and of his social nature has been a slow and continu-
ing process, hasic to the establishment of principles. The revelations of the facts
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of man’s tife, the formulation of principles based upon them, the establishment
of objectives as outgrowths of principles and the development of practice to
attatn the objectives—that has been our pattern of growth. All other patterns
have died of their own unsoundness.

These principles then have set the stage for the future of physical educationin
our land. May we phrase a decalogue of them and cite them one by one as
characteristic of’ American physicial education today?

First: That American physical education must be in the image of the American democ-
racy, must be rooted in the culture of American people, and must have no values different
from those conducive to life in the republic.

We no longer can tolerate a physical education for the few. We cannot rest
until there is to be secen in every program in the country an equality of
opportunity tor all, for girls as well as boys, for the skilled as well as the dub, for
the handicapped as well as the normal, each to seek and find his appropriate
physical education. For rich and poor, and for all races and creeds we must
follow the great beliefs of all education and bring to everyone the facilities,
time, and instruction to participate in the great heritage of dapce and sport,
games and athletics. People everywhere, on the farm and in the factory, in the
cities and in rural areas, must feel the impact of our work.

SeconD: That the practice of physical education must forever acknowledge the known
and proven fact about the human organism. ’

We have resisted quackery before and we must continue to do so. The false
cluims for exercise, the spurious training processes, the legend of deep breath-
ing exercises, the misplaced emphases upon muscle development, and the
panaceas for health—these and others fade away under the bright light of fuct.
In their place has come a rational program of developmental activity, suited to
age and sex, to condition and need, and taught well by people who know the
possibilities and limitations of human life.

THirD: That in all of physical education there is but one set of purposes, one standard of
values, and one criterion for measuring the worth of practice—the good of the individual.

No other standard is acceptable in democratic education. We sacrifice the
individual, exploit him, use him as a means rather than as an end only in time of
war. In peace his right to development, to self-expression, to self-direction, and
his responsibility for self-control are paramount. We can sacrifice no player for
the sake of the team or for the glory of the coach. Glory in victory must be
enjoyed to the fullest only if it is earned not at the expense of the individual.

We cannot use commercial value, or expediency, or selfish purpose as
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criteria to judge the worth of an activity or of the relation of an individual to it.
We must put in first place the welfare of the American girl and boy and accept
no values but those which reflect their best interests.

FourtH; That physical education contains within it a great potential for lcarning, for the
cultivation of reflective thinking, and for the intellectualization of our choices.

There are some who say there is no thinking in physical education. They
believe it is *‘entirely physical,’" that no thought is needed. Others say that our
form of education is rezlly training, the establishment of fixed habit. And so at
one time it might have been. There is little of problem solving, of the search for
experimental application of suggested answers, and the recognition of conse-
quences in the learning of the pirouette or the giant swing. Little intellectualiz-
ing goes on in marching and calisthenics. Such are reflexive stunts rather than
reflective acts. So also is the training given in many high-pressure sports of
today. The coach does all the thinking, solves all the problems, and requires a
performance quite within the category of a fixed habit. But actually a physical
education means teaching the skills and behaviors within activities so as to
allow for student participation in the planning, in the decision. It requires the
anticipation of situations involving choice and the hope for the development of
a flexible habit that gives the learner the means of solving the problems as he
meets them in his constantly changing world. Opportunities are unlimited in
physical education for learning and for reflective thinking. The richness to be
derived from teaching in physical education is not in the sheer fact of perfor-
mance but in the quality of the thinking that produced the performance, either
good or bad.

FiFrH: That the teaching of values on the ethical-moral plane must assuredly be as definite
and planned for as those of skill.

We deal with individuals. As adults, we begin teaching individuals when
they arc infants. The first things taught arc individual behavior patterns.
Eventually, we want courage, unselfishness, and a fine sense of honor. No
child can grasp any such abstractions except that he form them from a constella-
tion of specific acts or behaviors. Learning to be a **good sport’* begins when
he walked away from the swing in a huff because someone else got there first.
Learning ubout cooperation might well have begun on the ball diamond when
he learned ‘“*not to be a pig about his turn at bat.”” We need to reduce the
learning about this code of ethics of ours, these complicated moral values, to
teachable elements. We need to isolate thera, sce them, teach them, and
evaluate their development as surely as we measure speed in swimming or the
length of a jurap. Physical education cannot dodge its responsibility for the
cultivation of its rich potentialities in this arca of personal ccaduet.

SixTH: That physicut education is as much a social science as u biotogical one beeause its

outcomes are measurable in terms of group behaviors as well as organiv enrichment.
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In a democracy we learn to operate in groups. We express ourselves, test our
expression against that of others, then go along if necessary with the opposition
for the good of the whole. We were not born with such talent. We have to learn
it. In physical education we know all about such group action. The team, the
club, the room. the class—those are the units with which we work. To learn
how to help in the adjustment of the individual to the cross-currents of other
personalitics within the group is one of our privileges. We must develop the
social competencies within our students. Students can be taught within the
group that greatest of all lessons within a democracy—respect for personality.
They can be helped to avoid the unsocial behaviors of selfishness or bigotry,
and we can claim distinction in this ficld only when we know as much about
how to assure a social acceptance as we now know how to teach the forehand
drive. Physical fitness is notenough, nor are coordination and skill. These three
must not be allowed to monopolize our efforts as we strive for outcomes.
Physical cducation is irrevocably a multiple-outcome experience, and our
methods must be so devised as to secure them.

[l

SEVENTH: That the activitics and methods producing an objective extroverted flow of

consciousness are more to be desired than those which turn the individual upon himsetf
toward an introverted development.

This principle, based as it is upon the well-known facts of the psychosomatic
relationships, sounds the death knell for body-building, body-worship, and
sclf-adulation. It explains the unhappy fate of weight-lifting, the ballet, and too
much form in anything. It explains why golf to many is such a confusing mass
of frustrations in which the player, desperately striving to remember his knee,
elbow, wnd chin, flukes his shot through self-consciousness as surely as the
speaker complains of gastric butterflies when he worrics more about the
impression h- will make than about what he has to say. The exhibitionist, the
poscur, may be products of this method, and our selections of activities and our
methods of teaching can avoid these outcomes frequently by directing the flow
of consciousness outward—on the ball, the mountain, the chorcography, or the
walfare of the opponent. We in physical education have a responsibility, shared
with other influences, to be sure, for producing the more productive, socially
useful personality.

E1ctiTh: That physical education. far from being an isoluted and quite foreign element
within the curricutum of American education contains within it clements quite identicat
with the other expressive ars.

It is no accident that physical education has historically and now cultivated u
lively correlation with music and art, drama and literature. No singularoftshoot
is our solid development of dance in all its forms as a means of human
expression. These relationships are to be expected. Anything clse would be
foreign to the way people have always lived. The ceremony and festival, the
pageant and party have always and do now call for a natural and incvitable
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refationship of movenient (o all the others. We can well forget entirely, if we
ever entertained the idea. that a physical education involves only games and
athletics, and that all else is completely incomprehensible.

NinTH: That physical education stands upon its own feet as a profession, solidly within
the scientific and social culture of the race, beholden to no other group, but ready to work
cooperatively with other professions for hannan betterment.

The old inferiority complex we used to have is fading away. We are more
sure now of our contribution. Soon it will be that those educators who do not see
the values inherent in a physical education will themselves have lost their
intellectual integrity. The process of human development cannot remain
forever obscured by the dust of academic tradition. Our profession is soundly
established. We have within our own ranks people of great intellectual strength
and from other professions we have been assisted by great and significant
revelations concerning the social and organic importance of the kind of educa-
tion with which we deal. Once we lived in the backyard of education under the
shadow of medicine. We do so no longer. Our contribution to human develop-
ment is sufficiently in the open now to allow us to say with a modest assurance
that we can and do make, not supplementary additions to growth and develop-
inent, but unique and original ones.

TenTH: That the high quality of jeadership is the primary desideratum of this as of other
professions, and that the American university must keep its standards high and its efforis
unremitting for the selection and preparation of intelligent. well equipped, and cultured
women and men teachers of physical education.

We need leaders. All of education needs leaders. Where education has failed
to meet national crises it has failed ir leadership. Where physical education
sometimes goes awry and runs madly down some dead-end streets it does so
because its leadership takes it there. Teachers everywhere must be taught to
think, to discriminate, to evaluate, to teach. Certainly in physical education we
have had enough of those who remain in the rut of tradition.

Nor need American universities apologize for their existing curriculums in
physical and health education. They are strangely constructed in some places,
that is true, and the academic eyebrow raises sometimes when we abuse the
privilege of giving academic credit by awarding it to mastery which involved no
intellectualizing. But by and large our curriculums are stable and reputable. We
know in general how to build them, and as the years go on the physical
education teacher graduating from one of our universities will measure ap
perfectly with the professional bachelor in other fields.

Thus the decalogue of principles is completed. It is the fulfillment of the first
cycle of growth, the heritage which our predecessors have left us. These are the
directions physical education is now taking.
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Wherein Lies Significance?

Wherein lies significance? We have been searching for it for many years.
Memory has its disadvantages. I find it extremely rewarding to have been a
participant in the development of physical education during this last half
century—during the years from 1920 to 1970—a half century of search for
significance!

We are in 1971 now, but our mission is not yct accomplished. We have not
yet found all the significance that I am sure rests within the field. As Ilook back
on those 50 years in physical cducation, I can report that it has been a
struggle—a fascinating struggle— to cxplore, to uncover, to look and to see,
and to find out what there is wimin this field that entrances us all.

I can think in my 50 years of Amy Morris Homans of Wellesley, of J. Anna
Norris of Minnesota and Gertrude Moulton of Oberlin, of Ethel Perrin of
Detroit (one of the most remarkable women we ever had in our field—little bit
of a thing who ran the whole city of Detroit’s program by herself), of Lauren-
tine Collins and Mabel Lee. Remember Gertrude Colby and Mary O'Donnell
of Columbia? Katharine Hersey and Lydia Clark of Ohio State? Blanche
Trilling and Mary Channing Coleman? Great names. Helen MceKinstry of the
YWCA, Margaret McKee of Missouri, Alfrieda Mosscrop, Ethel Saxmun,

Delivered to the Association of Physical Education for College Women at the annual meeting of
the Southern District of AAHPER at Oklahoma City, February 25, 1971.
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Marge D’ Houbler, among many others, some still around, some passed on to
their reward. But it was a rare privilege to struggle with those valiant souls to
find significance, to create upon the unstable foundation which was ours-—the
unstable foundation of essentially German and Swedish and Danish and Eng-
lish heritaye o find an American progrant suited to our people, our society,
and our purposes.

As [ think of those names T have i feeling always of the great and courageous
efforts they were making, as our predecessors, to create, evolve, and develop a
program to fit the needs of our people, particularly the youth in our society. We
were not always successtul, That is to say, we are not capable yet of saying that
this is our program for our people. It is difficult in a pluralistic society. So all
intend to do is suggest three or four sources of significance.

First, it is of consummate significance that we persist in our efforts to

develop programs that reflect the social, the political, and the educational goals

of our people and that have no value in variance from those goals, How difficult
itis to create a program in the image of our democratic society——partly because
we have had o hard time defining our democratic society, partly because by its
very nature it is an elusive quality (mach more so than some of the other
political systems the world has known in the last century), partly because you
and I, if we were to make an honestconfession, would probably say we have not
at all times done our homework. We have not read Jefterson, Madison, Henry
Adams and Lincoln and John Dewey, Jane Addams and Horace Mann,
Woodrow Wilson and Jack Kennedy, and probably not even Leiberman or
Norman Cousins, great persons who have woven part of the backdrop of
American cducation. They have struggled to help us create programs of
American education that reflect the best of this great idea which broke upon our
shores 300 years ago.

I suggest that those people I have mentioned are so important in physical
education that you and [ cannot possibly find significance until we have read
them. It is easicr not to read. Our field is such a happy field that it is easier not to
do our homework. It is much casier to go over to England, find something that
is working over there, and bring it over here. It is much easier tv do some
research on American Indian dances and put them in the junior hign school, to
introduce yoga or karate or judo, to resurrect the formalism of the Swedi-h
gymnastics programs or to bring over Danish. It is much easier to find some
gimmick, some novelty, something esoteric, something slightly offbeat out of
which we can make a cult than to do our homework and try to figure out what it
is that the world of education can contribute to the preservation of the particular
society, to figure out what our goals are as a people of 200 million Americans,
and then build a program to match it,
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Is there a stractured character o the society in which we live? Sure there s,
Our legal structure is one. Based upon Blackstone, itcarries the tradition of our
legal system, our courts: our whole process of legalism is based upon clear
principles. Our world derives from those principles and includes authority
figures from the fumily to the teacher to the police, In-ow own fiekd, we have
our rules and our ofticiuls, our nnipires, our referees. It is sad, theretore, when
you see us Tailing to encourage adherence to authority, to the basic structure
upon which our legalistic system is based. We are signiticant, after all,
Children learn about authority on our basketball floors and our hockey fields,
They should come to respect the word of the official as the authority figure, The
official is the governor, the judge. the magistrate that ramifies through our
soviety.

Thus, when one reads of the activity of some of our organizations that seem
to be ignoring this basic element of structure in our society, one is saddened.
When one reads, for example. of the activities of the NC A A and their system of
penalties for violators of the luw, one wonders! Muny colleges, particularly
through their men's athletic programs, get themselves in trouble because of
violations of certain rules. and those colleges. ol which mine was one several
vears ago, are penatized. They have to remain out; their teas may not share in
television royalties or participate in a bowl game or a championship contest
sponsored by the NCAA, because they are in violation of a eertain rule. The
penalties are inflicted upon the institution. not upon the offender. Our whole
legal structure is based upon the idea that the offender is the une who is brought
to court and penalized if found guilty. But if Okluhoma or Ohio State is
penalized by the NCAA, the whole system is set down for a year or so—cvery
team and every player. When we were set down about seven years ago because
of certain infractions of NCAA regulations on the part of our coaches of one
sport, aff players in alf sports were aftected, and thus our world-champion diver
could not go to the championships, and the tennis team could not go to their
tournament, and the basketball team could not go to theirs because of the
offense committed by someone else! It is us if you offended and 1 was
penalized, which is in complete viotation of the basic structure of our fegal
system.

It is difficult when one sees the shady cheating. the violent disruption of
college games, the showboating of coaches as they encourage players to violate
the Taws. The difference between throwing a seat cushion and a rock is not very
great, [ we are willing to condone throwing seat cushions, itis just asmall step
to throwing rocks. If those of us who have lived through tumultuous times
cannotteach our children in the physical education classes to protect our tegally
established cultural patterns, we have missed an opportunity to find the poten-
tial sigmficance of our field. If we cannot teach our chitdren to accept the
consequences of their acts, it we cannot teach our players to accept the role of
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officials. we are not finding a signiticant relationship between us and the goals
oursociety seeks, Thisis one o the reasons Hiave always thought that behavior
is just as important, it not more so, than skill.

It is significant that students understand purpose in all of their evocational
experience. Today there i rather healthy revival of Johin Dewey, and having
been a student of John Dewey many years ago on Momingside Heights, |
remember his constant pleas to the cducators of his time to understand, (o
explain, to illuminate purpose. Why, said he constantly to us, what is the
purpose of this? What is the purpose of the Cotton Bowl, the Rose Bowl, a
hockey game, a swimiming meet, a volleyball contest? What is the purpose of
algebra and of English history and of geometry? He has always, in his writings
belabored the impotence, the futility of teaching in the classical tradition of
Latin and algebra and requiring them for atl without a single explanation of
why.

The most significant and important question that can be asked in all of
cducation is **why ™7 That is why [ so much enjoyed an experience had some
years ago on the advisory committee of a Job Corps installation in New
Bedtord, Mass.. vun by Bill Saltonstall, the cousin of the famous senator,
Everett Saltonstall. Saltonstall had come out of Exeter after 20 years of dealing
with “*the upper classes.™ In the Job Corps, he ran a beautiful school for 480
dropouts—men and boys. 16 to 18 vears old, that our system of education had
missed completely. They had dropped out because, as one of them suid to me,
“Hdidn't care particularly about the names of the English queens. T wasn’t oo
terribly éxcited about algebra.** **How did you feel about physical education?™
said 1. He said, " Thated the stuft. " He didn’tknow I was a physical education
teacher, so I pursued the matter, **Why didn’t you like it?*" He said, "I have
never known a meaner man or a more sadistic creature than my gym teacher.™
He meant the authoritarian demon who ordered them, marched them, counter-
marched them, punished these Tads in physical education, Fsaid, ** What do you
want to get from the Job Corps?™ He winted to beeome & data processor,

2"What do you want to do it you can’t become a data processor?™ And he said,

1 want to beconte a physical education teacher.” Amazing switch. | said,
“Why?' He said, **Beeause | realize that in that field there were potentials,
there was an opportunity to deal with the kind of a guy f am—u dropout,™ He
was black and he was a victim and a retugec of the great riots in Buffalo. But he
said, Teansee. D did see, and Thope to have chanee to bring to life the meaning
and the purpose of what physical education can establish. " Needless to say, we
had quite a conversation about that!

Purpose is important. What is the purpose of karate. ballet, judo. boxing,
voga, basketball? We must find purpose in things we do, and our purposes must
reflect accurately the basic social and political purposes of our American
society,
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The second souree of significance is one with which I have bored you many
times before, but | must diention it because we have suffered long enough from
the popular misconception that physical education is strictly a physical thing,
that we do not deal with people but with protoplasm. Therefore, we scek to
achieve nothing hut strength and other physical values. Hence, we bring buck
mass exercise and physical training, und we do not know the difference between
physical training and physical cducation. Inmy estimation, this is blinding. It
has been my observation that not more than 20 percent of our people iround the
country seck any other values thun those cmphasized by the adjective **physi-
cal.”” Maybe a little leisure creeps in now and then, or someone tatks about
movement, but for the most part, we still think of oursclves pridefully as
purveyors of physical fitness. We have to remake this concept before we find
our significant potential.

We have to recognize that physical education experience is distinctly a
personal thing not measured by protoplasmic quantity, nol measured by
heartheat or the EKG or the Kreb's cycle or the fitness scores. These are
nothing more than means by which we can get some purchase on the total
evaaation of the experience that a girl or boy has with us in our program. We
have an obligation to the student. Our principal task is to deal with tier as a total
human being. We need to help her look inside herself to examine her own
thoughts and feelings. to help her to confrontand not evade her own anxieiy and
loneliness. to treasure the idea. the hope, the ¢ :velopment—not just the care and
fecding of an individual. The experience in physical education can produce
acceptance rather than rejection, success rather than frustration, self-
actualization rather than disintegration, fun and pleasure rather than debilitating
tensions, recognitions of reality over fantasy, the development of scif-respect
rather than sclf-negation. These are the big ends for physical education, the big
words—success, acceptance, self-actualization, self-direction, self-respect.

Why the student unrest of the 1960s and spirited 705? There have been many
versions around the country. | think, and 1 agree with Norman Cousins and
other writers, that certainly this generation of students wants to play a part in
determining their own education. Why must I take algebra? Why is physical
education required? Why? Unless we come up with the answers, we're gone,
we're sunk. The answers in our field,are perfectly clear: rich, exciting experi-
ence for most people. 1 agree fully with René DuBos, who emphasizes that life
in America can become enriched only to the extent that we measure its quality
and not its quantity. We do not care about our flect or our Gross National
Product or the number of federal employees we have or any other statistic, but
the conce.n has to be centered upon the quality of the lives of the people, all 200
miltion of us. Thus. the only reason in terms of this clement of significance for
our existence is the contribution we can make to the emerging personality of the
developing girl and not to the Kreb's cycle and not to the fitness test.
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Wherein lies significance? May | suggest a third source? | think the signifi-
cance of our field can be found as tong as we keep in mind that physical
cducation is a whole thing., We must never allow ourselves to segment it, divide
itinto its parts and thus allow the parts to abscure, to dominate, to usurp, and to
blind us to the wholeness of the experience and the profession. | am frightened
with what has happened to medicine with the development ol the specialist—
the otorhinolaryngologist, the psychiatrist, the neuropsychiatrist, the
internist—a whole field of 14 or 18 or 22 specialists. 1f we do this sortof thing in
physical education—develop specialists in gymnastics, dance, motor learning,
and exercise physiology and forget that the field is a whole field employing a
wide variety of different activities to produce the kind of results in the develop-
ment of human personality that we're after—then | do not think we will ever be
able to find significance.

[ am very much concerned about dance today, Dance scems to be moving
away from its origing in physical education to the performing arts. What is a
performing art? Is football a performing art? Is basketball? Golf? Tennis? Why
does dance have the character of the performing arts? Dancers are performers,
and is what they do an art? 1dare say itis both, but is it not physical education?
Is itnot part of the education of the individual? Does it not contribute to the total
person? Are teachers of dance today more interested in the movement than the
movers? | know what dance is, but Thate to see the field going Broadway. I saw
Villella the other night and Nureyev a month or two ago; they are magnificent
dancers. But what kind of people have they become because they arce dancers?
That is the crucial question, To fragment the ficld to the point where we fzil to
have a common purpose or to understand cach other would be the greatest
mistake we could make.

In closing, let me suggest that we will find significance when we realize that
our **discipline”"—if there is such a thing—will be found not in such artificial
subject matter demarcations as physiology or movement or skills or chemistry
or even philosophy, but in the revelativa of our contribution to the science of
human experience. Therein lies significance, We must pursue this exploration
to find those elements indigenous to our movement experience that make the
contribution to the human being developing in our evolving but nevertheless
broadly structured society.

To find this, | belicve, was what our forebears tried o get us to do. I am
hoping that the search of those women | mentioned at the beginning will not be
abandoned or forgotten as we grow in number and size and importance and
dignity. Significance les in our contribution to the totality of human experience
as we seek o live in a society directed toward clear goals of which the
enrichment of human personality is the essential element.
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An Armenian from
Des Moines

My principal credential for occupying this spot ot privilege is that F knew the
man, Holger F. Kilander, whose niemory we celebrate today. We were friends
of fong and pleasant standing. We shared aceommodations at at least two
professional meetings, and when it came time to recognize him with the
presentation of the Howe Award from the American School Health Associa-
tion, the committee asked me to prepare and read a citation. In it | said, A
prominent contemporary churchman deseribed a liberally educated person as
one who has a clear, conscious view of his own opinions and judgments, seeks
the truth in developing them, is cloguent in expressing these judgments, and is
foreeful in arguing them.” Holger F. Kilander qualifics fully. Kellie was
motivated by an indomitable will to serve. Rarely has our profession contained
a man who exemplifies with such absolute clarity the happy combination of

“altruism, sharp intellect, and an infinite capacity to be useful. Here was truly a

professional cosmopolite. His record was fantastically broad. He was a writer
of distinetion. He was a stimulating protessor in health education. His rescarch
effortis renowned. He was a sportsman, world traveler, raconteur, and admin-
istrator. o

My fervent hope ., it this moment, is that these remarks of mine will do justice
to Dr. Kilander. whom you have chosen to honor by dedicating this mecting.

The Holger F. Kilander Memorial Lecture delivered anthe anmal meering of the Eastern District
of AAHPER, New York, March 1o, 1974
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The title of this presentation would suggest that T knew . gentlentan from Des
Moines. Indeed, 1 did. I remember him well. Thad an unplarmed luncheon with
him at the hotetf just hefore a 2 o'clock meeting with the [owa Physical
Education Association. The hotel was erowded with teachers, and teachers
were not in very good repute at that tiine because of the attacks made upon us by
such dubious asuthoritics as Admiral Rickover, John Hersey, Clitton Fadiman,
and others. They were contending that American education was of a low order
and that something drastic should be done about it. My companion at the table,
after he had ascertained that [ was a teacher, made a rather startling remark:
“*You teachers are the mostimp tant people in the world."” Gratified by this, [
suggested that he explain why he thought so. He replied that it was his belicf
that it was on the shoulders of teachers that the preservation of this democratic
socicty rested. He insisted that to maintain our freedom as free persons in a free
society, the principal task of teachers was to convey to the oncoming generation
the full meaning of these concepts. He had seen his country destroyed by the
invaders. Their tfreedoms were lost, families destroyed; the whole fabric of
their society had veen disintegrated by the oppressor. He wanted desperately to
prevent that from happening here, and he placed us teachers in the front line of
defense against it. He was an Armenian, and Armenia had been destroyed by
the Turks in 1915-16.

I have thought a great deal about what he had in mind, particularty what it
meant to us in physical education, health education, and reereation. Is there
something within the scope of these three fields that will accomplish his
purpose? Docs the ficld of recreation, as we know it, have a bearing upon
preserving our {ree society? May the same thing be said about health education
or physical education? What. did he mean? My tabie companion indirectly
challenged us to examine our contribution to frec persons living in a free
society.

Where do we begin? We are three fields. Are we separate in our character and
influence, or are we related? [ believe that we are quite obviously rclated in that
we spring from a common element ol concern with and influence upon the
gualitative aspects of human experie  as it relates to the whole person.
Probably the only reason weexististo  sudged by the contribution we make to
the emerging personality of the human being—to the integrated self, reaching
beyond the commonly recognized boundaries of the mental, physical, and
emotional levels of consciousness not yet easily recognized in Western civiliza-
tion. This sort of thing is described, perhaps, as a transpersonal self involving
wholeness not readily acknowledged by those not prepared to think beyond the
familiar dichotomy of mind and body. Whatever our cventual concept of
wholeness may become, my contention is that the three fields will tind their
similarities in their essential contributions to it.

We will. and do, make that contribution through a process—the process of
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cducation—by which humans come into increasing possession of themselves
and their powers through inereasing and continously expanding participation in
the achicvement of the race, while they evaluate and re-cvaluate this achieve-
ment as they gain control of the methods nf using it.

Once we grasp the nature and purpose of this process as it fosters the
development of humans in their holistie state, I believe we can make a strong
claim to a potential and important contribution to the perpetuation of a free
society for free persons. But such contribution will not come automatically just
because we say itis there. We have to work atit. We have to educate people to
want to preserve their freedom, then to construct and reconstruct their socicty so
thatit is preserved. Thekey is educarion and its hearing uponthe whole person.

For example,  have often wondered why so many of our people, particularly
in physical education, shy away from such effort and are content to tell the
world that we are so terribly **physical.” It is not too difficult to become
physical. The Turks who destroyed Armenia were very physical in their
invasion. as were the Nazis when they took the Low Countrics, as were the
Nigerians iii their destruetion of the Biafrans, as were the sheriffs and their dogs
at Sehma and the police in Chicago. Strength is strength wherever you find it,
and if its production is the only mission in life of a physical educator to the
exelusion of the purposes to which strength'is put, then we have avery casy task
indecd.

But my Armenian companion was talking about something else. He was
talking abut the preservation of freedom, about teaching pcople how to live
together as free persons in this free socicty. To us in physical education the
implication is clear: Whar is our purpose, the overriding purpose of our
existence? s it strength? 1 doubt it.

In preparation for our meeting this afternoon, I have been brushing up on
some current writing in physical education. 1 was hunting for some evidence
that physical ciducators are currently exploring their contribution to the society
that sustains them. I chose to cxamine the last three issues of Quest, thus
sampling the writing of that group of intellectuals who write for the college
associations. 1 did not find much because, as one writer put it, most institutions
offering the doctorate in physical cducation encourage their candidates to
specialize in such su! lisciplines as exercise physiology. sport psychology.
motor learning. or sports sociology. That latter subspecialty might have some
promise, but I could not find much beyond Ellis and Hubbard on human and
mechanical factors in ergometry,” a paper on the deception paradigm and
debriefing, and Renshaw on the nature of human movement studies. I found a
paper on the taxonomy of 1 :search, Studer on moving man to moving man—-but
with no hint that it might be important to study the purpose of movement. Inthe
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most recent issue, of those | perused, Podeschi wrote a promising picee on the
turther reaches of physical uctivity, and Roberta Park entices us to believe that
there are alternatives of nonactivity that might be used in the future, There were
stories on chronobiology, holography, trend extrapolation. So it was pleasant to
read Ann Jewett prognosticating the future, telling us that physical education
will focus on cach person, will be seen as a continuing educational process with
voluntary ~=:‘icipation, and stronger und more creative leadership will
predomina.. --just as Williams and Nash and Wood and Perrin and
Hetherington used to tell us 50 years ago.

We will have to put up with many diversions and excursions intu research
esoterica before we strike pay dirt in the form of an implementation of our
programs as an cffeetive (ol for the perpetuation of the free democratic
way—whatever the future holds that to be.

Overall. the review of recent literature was reasonably reassuring. If it is safe
to make any judgment on the basis of the contents of that one bi-annual
publication, Quest, we are gaining. We are getting there. Monographs put out
by those college associations contain more material germane to the chatlenge
have been deseribing.

But I found one scholar in the field saying that he **rarely ever uses the term
physical education anymore' —he substitutes sports medicine. 1 can only
conclude that he does not know the meaning of the word education and equates
medicine with it. 1 understand those in dunce find it more comfortable to think
in terms of the *‘performing arts’ than to evaluate the rewards in personal
development that come from the educational experience of being creative in the
world of dance. Duance as a performing art can be equated rather easily with skill
on the high wire, the balance beam, the high hurdles, or the **front four.”* The
human element of total growth—intellectual, social, moral, rotal growth—is
ignored for performance only of the athlete, the dancer, or the elephant on his
box. That is all that counts if we conceive of our activities solely in terms of
performing arts.

I read about the mysteries of motor learning, of kinesthetics, of operant
conditioning, cxercise physiology. and performance-based teacher education.
In fact, unless Iam mistaken, there are some college departments so anxious to -
become accepted by the averred “‘intellectuals’ of the campus that they have
declared their emancipation from the lowbrow term of physical education and
have become something else sounding strangely like good old kinesiology—the
study of the origin, insertion, and action of museles!

What nonsense! What shallow and irresponsible thinking to discard the term
education for such mechanistic or biological terms related only 1o muscle action

and how to direct it!
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What are the gouls of physical education in this day and age? Strength?
Physical fitness? Skill? We won "t quarrel with those as long as no one says they
are the principal or ultimate goal, They are not. Anyone can be strong and
brainless. Anyone can be physically fitand have the conscience of a murderer.
Anyone can win the Heisrnan T-ophy and have the social skills of a slob.
Strength, skill, and fitness are not enough to have in this republic based upon a
free society of free persons. R

[t becomes of consummate importance that we build programs of physical
education that reflect the social, political, and eultural character of our society
and have no goals at variance from that character. [t is important to realize that
physical education is a complex discipline involving such potential outcomes us
sclf-expression, skill, systemic intcgrity, fun and enjoyment, acceptable be-
havior, understanding of self, and understarsling of human interaction. From
the inescapable human interaction can come an understanding of the democratic
waty ., including as its principal ingredient respect for personality and an under-
standing of ethies. Of course, to obtain all of these as outcomes is a prodigious
task and is so frightening to most people in physical education they back away
from it and choose simpler outcomes to explore and to obtain.

But of cven greater importance than the individual and potential social
controls provided by the physical cducation potential is experience in thinking,
involving as that does examination of new and promising ways to solve
problems, application and evaluation of some of them, selection of successful
techniques, and resumption of the ongoing activity.

The Armenian meant that free persons in a free society learn to make
decisions and to accept the consequences of their decisions. Many of us have
been drumming upon this for years, and only recently have we felt the impact of
the American student who wants to participate in the decision-making process
that affects one’s education and one’s destiny.

How can we intensify this in physical education? By inviting students to
participate in clementary, high school, and college curriculum making; by
giving them a participatory experience in determining the strategy of games,
selection of their leaders, standards of dress, rule making, and choreography. |
am totally unable to understand today’s trend in modern dance, for example,
which seems to emphasize performance rather than creative expression in
choreography. Dance is getting to be just like college football; the coach does
90 percent of the thinking. If tuc trend continues to the point where college
dance groups emulate Broadway as big-time college football cares only about
bow! games and being *‘number one,”’ then I can understand clearly how and
why dance has lost its birthright as a physical education activity. This sort of
thinking requires an opportunity to evaluate current practice by testing, altering
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the pracuce if it does not fit the recognized need, and then constructing new
ways of doirz things in terms of whal has been learned.

This process of evaluating, of thinking through a problem, causes us to
examine our concept of the origin of authority. Wherein lies authority in a
democracy, and how do you teach people how to acknowledge and observe it?
Inthe first place, the Greeks understood that democracy meant simply *‘the rule
of people. " We have borrowed the idea, and from Thomas Jefferson on down
to Lincoln, Wilson, Stevenson, William O. Douglas, and a host of others who
have written about this democratic way, we have been told that we, the people,
are in command. We, the people, establish the rules by which we live. We, the
people, select our leaders, our councils, Congress, und our Presidents, and we
expect from them leadership in the image of our fundamental precepts in return
for which we acknowledge their authority in administering our complex soci-
ely. ‘

The referce, the teacher, or the coach in our world of physical education
becomes the authority figure and is deserving of our respect because he or she
has been chosen by us to be our representative in conducting our interesting
uactivities. How can anyoac, then, in physical education lie, cheat, use shady
practices, tuke the rules of the game unto himself for his own purposcs to the
disadvantage of his opponents? Such practice is destructive of the society in
which we live. How could anyone riot, or encourage ariot, at one of ourathlctic
contests? How could anyone cry the disrespectful *boo’” without knowing that
he thereb - undermines the very authority we chose and agreed to live by?

And thus my lament about physical education, most sadly sung at times,
seems (o center on our use or misuse of the word education. The word must
have u meaning. It surely can be better defined thuan merely to say that any old
experience is education. I supposc any old experience is education. Falling in
front of a subway is an experience, und it is educating. Robbing a bank is an
experience, and i is educating, but common sense tells us that sort of thing is
not what we are talking about as we try to describe the educational potential in
the physical education experience. There has to be some element of quality
involved, and that element has to have some relation to the social destiny of the
democratic culture within which we live and to the adaptation of the individual
not only to one's own growth and development potential, but to one’s relation
the acceptable and evolving social patterns of society.

We have just described education as the process by which one comes into
possession of oncself and one’s powers. Where better than in the dynamic
laboratory of the gymnasium or the playing ficld, the pool, the ski run, or the
dance studio can one learn of one's possibilities and limitations? Where better,
indeed, (o find some answers to youth's question, ‘*who am I?7”
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Particwbarly potent is such an analysis of the relation to education of the
physical education experience if we recognize that it is not sufficient that we
teach the telemark or the eross-body hiock as motor skills or teach our young
people to say **Nice game™ at the end of a contest. We must go heyond that into
the meaning of whatever behavior or skill is involved in terms of personal
erowth, ind the meaning of the interplay of personality upon personality as we
seck those latdable objectives of harmony, peace, and friendship among all
peoples of this world. Is there anything more anachronistic, inconsistent, and
downright stupid than to see an international ice hockey match purporting to
adhere o the Olympic ideal of understanding between nations, in which one
side scems bent upon beating out the brains of the other side by any means, fair
or foul? The noun educarion inour term physical education still has meaning. It
is about tirme we sought it out and tried to make something of it.

Is the conce ptof equality of opportunity important in all this? Onc of the first
convepts and administrative practices that we need to grasp fully, if we are to
have a bearing upon the perpetuation of our free and democratic society, is that
we, s eachers of physical education and directors of recreation, need to
develop a firm, uncompromising, and unshakable belief in the equality of
apportunity for all people. Let us notbe clementary about thi- We know, of
course, that not all persons are created equal, but when Horace Mann opened
the American school system to all, he meant that opportunity for learning must
be spread equally to alf children so that educational progrims would mirror the
social status of democracy. We are only ahout half done with our task. There
are still far wvo many girls and women, far too many boys and men, and far oo’
mar: of the handicapped who as yet do not enjoy the fruits of the physical
educition experience or have aceess Lo reereational facilities.

We are talking about the 40 percent of all boys and girls who entered the first
grade this year but who will drop out for one or another reason before leaving
high school. The chances are their physical education experienee did not mean
much to them while they were there. We are tatking about the 400,000 chitdren
who will be before our courts this year as delinquent, and about the tens of
thousands of alienated adolescents. What are we doing on a broad scale to open
the physical education experience to these people? We are talking about the
300,000 children with psychomotor handicaps and the 10 million hungry ‘and
v wernourished chitdren who will be permanently affected by the defects in our
society which deny them enough opportunity for growth. We are talking about
the 7 wiliion children whose life expectancy is shortened by discase, hunger,
and despair. and about the 4 percent of all babies who come into this world with
birth defects and whose lives are hlighted uniess we, or others, can help them
compensate for their handicaps. And, of course, we are thinking about the
miltions of others with cardiovascular and neurological deficits, pulmonary
dysfunctions, orthopedic problems, or metabolie disturbances who are too
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frequently excused for some reason or other from experierce with cither
physical education or health education.

Of course, we remain respectful of the talented. and we go to great fengths to
provide the highty skitled with opportunsiy to cultivate their talent. but
virtually every school system in the land there are thousands of children who
have not yet been brought within the physical education complex in asatistying
manner. if at all. There are equal numbers whose commuaities have not yet
outlined the need for recreational programs for all. We have not yet directed our
attention tully to the meaning of equality of opportunity. and thus we have not
seen the emergense of the forgouen and rejected, the disparaged, im-
poverished, and the desperate who wish to emerge from the long dust that hides
them from our view and become refreshed in the bright light of history.
Theoretically. we have no ¢ised society. We must do our part to open to the
whole seope of humanity. to rituke sure we extend our program to allin terms of
their capacity to receive it.

I am thinking. as I say these words. of that magnificent expenditure of $170
million now going onin New Orleans to provide a place for athletes in one sport
oi another te perform before appreciating masses. while in Roxbury. two years
ago, we had to close a couple of playgrounds in some of the less favored areas of
the city for want of about $5.000 to keep them going! But [ always have been,
and am now. of the firm beliet that the physical education experience, based as
1t is on human movement. can be, if thoughtfully and purposcfully adminis-
tered, the most important foree in atl of educatior £, hild development and
personal growth. It is up to us to make the most 1 it = not be diverted by
objectives not related to the development of the v oo child.

Now. let us look at health education. It has been said that to be free—free.
that is. from the shackles of ignorance = fear. free to roam the unexplored.
free to use discovery and innovation-—~huesrms must possess knowledge in
abundance. The revelations of science as.i philasophy. religion and communi-
cation must be theirs in order notonly to understand themselves. but to so order
their world that they can survive the pressures of it nopulation.

In health education we are intimately concerned with that point of view. We

fit right into the scheme of things. Our principal contribution to the require-
ments of a free society is that of providing knowledge—not knowledge. as we
have said over and - over again, just to have knowledge, but functioning.
productive. and useful knowledge that can be used in helping usto maintain our
lives and fe.ter our adjustment to a hostile and developing world. We will let
others be concerned with the transmission of the cutture of the ablative absolute
and the War of Roses. while we become concerned about the knowledge our
childrer miy possess that will point them in line congenially with the social and
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ethnic problems the War of Roses generated. Cananything be more fundamen-
tal than that?

Knowledge is significant, important, and basic to survival when it is the sort
of knowledge not gained by accident or by cursory attempts to teach the
structure of the human animal, but knowledge that will perimit a girl or a boy to
know the difference between science and quackery, between fraud and exag-
geration in advertising and the realizable ends in the relief of human suffering.
We need to provide a basic and comforting knowledge that will enable our
students to read McCall's or Mademoiselle or Sports Hiustrated or listen to a ‘
coinmercial for aspirin or toothpaste and not be taken in by the extraordinary
promise held out by the hucksters. Such talent requires rot a superficial
knowledge. It is something that cannot be transmitted once a week or on rainy
days by apathetic teachers. It requires the kind of time, depth, and application
now alloted to mathematics—new or old!

One cannot be free to devclop one's own talent, create one’s own sutisfac-
tions. preserve and cultivate one’s own family life, ward off the catastrophic
influences of war and pestilence and hunger, until one knows what to do and
why and how. The Four Horsemen of the Apocalypse can be dispelled only
through a workable, pointed, and militant knowledge.

Consider the temptations of the day and the more esoteric movements now
crowding in on us through religious, commercial, and other forms of social
institutions. How does one handle the implications of yoga or sensitivity
training? What of value is present in transactional analysis or psychosynthesis?
Has acupuncture becn lying dormant for a thousand years only now to be useful
in Western civilization? What about our oid friends chiropractic and os-
tcopathy or any of the modern forms of manipulative medicine? Do our students
have a pretty good grasp of the nature of psychesomatic relationships insofar as
they are now known?

To prepare a child to be ready to deal with the onslaught of such esoterica will
require more than we are now offering—more time, more literature, more and
better teachers—and we cannot go it alone. We have to have help from all the
sciences—-from biology and physiology and chemistry and the social studies. If
some of our foundations interested in improvingz the quality of human lives
wanted to do something tremendously productive in the next 10 years, the;
could do nothing bettér than to call us all together for a conference—all these
n. ~ self-contained areas of study and all their basic ofishoots and satellites—
that would identify our principal health problems and proceed to synthesize the
contribution of each arca as they aid in the solution of these problems.

Why not? We have had conferences on childhood, on"adolescence, and on
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