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ABSTRACT

The purpose of this project was to provide guidance
tc ERIC on how to facilitate product information retrieval.
Informaticn on practitioner needs, on the use of descriptors and
akstracting procedures, and on alternatives for improving the systen
was gathered and circulated to NIE staff members. The resulting
dccument described three alternative ways of improving access to
practitioner criented documents and presented draft guidelines for
writing abstracts. The altarnatives were: revisiag the method of
descriptor assignment to produce documents; revising and expanding
pubtype codes; and crz2ating a separate system for all products,
programs, and practice documents. This document was then sent out to
all clearinghouse directors, directors of ERiC search services, and
others with a request for comments. The responses were summarized,
sample abstracts were developed and six recommendations were made:
(1) pubtype codes should be refined, pilot tested, and refined again;
(2) inter-clearinghouse iiconsistency in indexing and abstracting
should be reduced; (3) quidelines for abstractiang product information
should be agreed upon and entered into the Thesaurus; (#) successful
computer search strategies for retrieving product documents should be
available tc all; (5) existing product information systems should be
considered for cocrdination with ERIC. The above documents are
presented in this report along with the responses. (DAG)
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Ine purpoce o) Lals project vias Lo assist the Dissemination
and Resources Grou:r (DiG) in providing guidance Lo ZRIC on now to
facilitate prouuct inrformatlon retrieval, To accomplisa this,

tne LfoLliowing tasks were performed:

1. Information wus gathered from a varicty of sources
concernii, pructitioner nceds, the adequacy of currentiy
uscu descripiors and abstracling procedures, and «liorno-
cives for inproving the system. Chiel among the sourcoes
wore responses Lo ow letter cent to all clearinghouse

2irectors.  (Uzo Lppeniix A)

Ze an loterim repori wac writter descriving the findings

regulting from Tasik 1, and circulated to 710 stafl

D« A paper eniitlicd "The ZRIC System and rractitioncer liecds"
was develored. This document described tnrec alternative
ways of impgroving access to practitioner oriented docu-
renvs and yresented draft guidelines Jor writing aboiracts.

fne three clicrnatives discussod wowre u) revising
vhe systenr ol assisming cescriptors to prouuct, progranm
and practlice documenic; b) revising and expanding the
Tubtype codes; ¢) csiablishing a separuate system fow

-

product, progran and practice documents. Thie advaniages
and dlsadventages of cach alternative were discussed,

wita the Indention ¢l gencratving difcussicn ol the 203

adits S0t UL Lach CilOLCu .
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revising and cxpanding the ue

Turoughout the resvonsces therc

relvrence Jor "fine tuning!
vilich most rcorondents Lelb w

1

el than undertaling any @

e ‘.
i

chougat o separate system for
documents was unncecessary and
altering the system for assip
cause more problems than it w
nespondents agreed that

lict wac less then adequate,
rofinéd through a process of
Once refinced and proved adequ
acitual documents with which E
g¢ ciould be mandeted. Toxr

ssuc scee pages 18-21 and 49—
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Lomwuebes oi respondents also sugsesced that an
incouooe in e extont of tue training provided to
indesoers e ebstraciors would be nelpful, At o racenty,
Son clearinhouscs have catensive training prograns
in indesing and avstraclling, and some have very
TihLte Loaining.  Some ol tiie suggestions lor
Crovingg coasisteney in training arc: a) provide an
waunl Leaining session in o cuntral location for
i ere Crom all clearinghouccs; b) send a "rodw
how! traveling from clearinghcocuse Lo cleavinghousc
s . rovide training; c) provide training puckages Lo
all clearinghouscs.

Cne or two resvnondents also sugiestoed tone oy
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Lotes or terms Sor evaluated or validated materials

e PO VIS

chould be agreed upon by the various clearinghouses
cnd entered into the Thesaurus.
Tornms suggested by the clearinghouse directors

ac valuable cdditions to the Thesaurus in thais ared

svaluwted Programo
ficld Tested Programs
ficld Testing

Trogram wvaluaticn
Demonctration Programs
Dionstration Projecto
Filot Frojects
axeinplary Programo
sremplary rroducts
Validated Programs

4.5 4.
Uilee v

iiany roesponcents thought it important
vefore any of these terms is entered into ithe cjyoten,
arreoment should be established amorg the clearing-

houses concoerning the precise meaning ¢nd use cf

caca. {Sec pages 22, 2% and 51)

2. 4 mechonism should be establishoed fov the exchange
of narticularly successful compuber scarch stratogics
for rotricving product, program and practice decuments.
BRIC is beconing more and more & mediated systen.
Thai is, a skilicé staff person receives 2 recuest for
information from a user and trancl-*es that rcjucst
into a strategy for scarching the computerized data base,
Tndividual searchers often save particularly cuccessful
senrch sotratesies and somotimes share these strategiles
with other professional search operators tied into the
9
O
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same computer system. Given the particular problems
of conducting successful searches of product, program
and practicc documents, it may be worthwhile for ERTC
to foster the exchange of canned searches among
search service centers. This could be accomplished
by any number of methuds of communication from circu-

lating a newsletter or memo to entering information

about canned searches into the ERIC system itself.

r Ixisting product aﬁd program information systems should
be surveyed. Where feasible, ERIC should be
coordinated with them.

A number of information systems which deal with
curriculum materials were mentioned by respondents as
meriting further investigation by ERIC personnel
interested in the product-program-practice document
problem. Among those mentioned were NIMIS, the Xerox
Curriculia Center, and various state curriculum

information retrieval systems.

To facilitate understanding of how the recommendations werc
developed, *the author presents the balance of this report in three
parts. First is tne paper, "The ERIC System and Practitioner
Needs," with its appendixes, exactly as sent to the reviewers.
Second is the summary of responses and comments from reviewers.
Third is a series of appendixes containing such documentation as

texts of letiers received and a list of interviewees.

10
Q 7




.LI.

The wRIC System
and

Practibtioncr Nceeds

L



CABLE OF CONTENTS

Page

PUICOUL « 4 v o o v o e e a e e e e e e
PROUEDURES & 4 6 4 o 4 o v o o s o o o o o o o o o o v v w10

’ FINDINGS o 0 0t ot e e e e e e e e e e e e e e e e e e e e w12

Heed for mducation Product, Program mnd
Practice Documents o o o 6 v 6 6 o 4 4 0 6 e v 4w e . 12

detriceval ol Documents on Educatioa
Products, trograms and PracticCs « v v v o o o o o o o 14

tetrieval of wvaluated Materials o« & v o v v o v v v o . 15
L e
D1SCULLION O ALTSgIIATIVE STRATEGIES v v v v o v o o o o o o 16
Orandardization of Deccrintors o ¢ v o o 4 e o o o o« o 16

USC O.f i)ubt:]r}/‘/c Cod(}s [ [ . ] . L] L L] L L] L] L L L4 [ . . L4 18

A Uceparate System for
Inctructional Materials o o v 4 & v 4 o o o » o o » o 21

deirieviny svaluated Products o 0 0 0 v 0 e 0 6 w0 e . 22

AL rdCLIHGE DOCUNMENTS COLCEINING
IHOTHUCTIONAL MATERIALS v v v 6 4 v 6 v o 6 o o v o o o« o » 23
Guidelines for Abstracting Documents

Concerning iducational Product,
Program and Practice Documents . « . v . ¢ v ¢ o &« . . 28

APPINDI XSS
1. 1. “wuentiornaire

2. Delinilions of rroduct,
Frogram unag Practice

2. Descriptors Usgd o~ wsoucation
Froduct, rrogram and Uractice
Documents

3. ®wRIC I'ublicaviorn/IJocuaent
Types zna Codes

12

ERIC

Aruitoxt provided by Eic:



PURPOSE

This brief paper is intended to generate discussion among those
individvals most concerned with the ERIC system regarding ways in
which ERIC could be expanued or adapated to better meet the needs
of education practitioners. The desirability of increasing the
orientation of ERIC to practitioners is widely accepted; it was
explicitly suggested in three receat majorvstudies of the ERIC
system.l This paper outlines three possible approaches to making
documents on educational products, programs and practices'more
easily accessible and presents sample guidelines for abstracting
instructional materials. It is hoped that this preliminaxy
exploration of possible alternatives will serve as a springboard

{or further discussion and developmental efforts.

PROCEDURES

Background information for this paper was gathercd from three
sources: 1) a gquestionnaire sent to Clearinghouse Directors in

April 1975; 2) telephone interviews with a number of directors of

lBernard M. Fry, Evaluation Study of BERIC wroducts and
Services. Graduate Library School, Indiana ™miversity, Bloomington,

Indiana, March 1973.
P. W. Greenwood and D. M. Weiler, Alternative Models for the

BRIC Clearinghouse Network. The RAND Corporation, Santa Monica,
California, ﬁanuary 1972.

Cynthia C. Hull and Judith Wanger, Educational Resources
Information Center (ERIC) File Partition Study. System Development
Corporation, Santa Monica, Califognia, August 1972.




ERIC data base search services, and 3) a review of research reports,

ERIC syuter documents, and related materials.

Questionnaire.

On April 11, 1975 a letter was sent to the director of each
ERIC Clearinghouse. .(For the text of the letter and definitions of -
terms, see Appendix 1.) The leﬁtér contained cuestions regarding
current practice in the classification and abstracting of educational
product, program and practice documents and asked for suggestions
on hoﬁ these procedures could be improved. Responses were obtained

from all sixteon Clearinghouses.

Telephone Interviews.

Telephone interviews coxncerning ways in which the ERIC system
could be improved in providing practitioner oriented materials and
services were held with a variety of people including the following:

Gregory Benson, IEducation Program & Studies Information
Services, Albany, New York

William Curtis, Xerox Curriculum Exchange, Ann Arbor, Michigan

Karen Dowling, Educational Materials Laboratory, Rockville,
Maryland

Frank Mattas, San Mateo Education Resource Center, Redwood City,
California

Harry Osgood, Area Cooperative Educational Services, North
Haven, Connecticut

Carolyn Trohoski, Research and Infoimation Services for
tducation, King of Prussia, Pennsylvania

Review ¢f Documents.

A number of documents were reviewed to gather background

information.

14
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FINDINGS

Iwo basic problems were identified through the procedures
described above:

First, ERIC has a disappointingly small collection of
practitioner-oriented documents. Teachers, supervisors, adminis-
trators and curriculum develoners seeking practical information
to assist them in improving irnstruction require "how to" documents
vather than theoretical papers. The ERIC system was not originally
established to meet this need, and would require a considerable
addition of documents concerning educational products, programs
and practices to serve as a comprehensive resource for practitioners.

Second, those practitioner-oriented documents which are
contained in ERIC are difficult to retrieve. There is no single
descriptor, or small group of descriptors, which one can use to
pull all product, program and practice documents on a given subject.
Rather, there are literally hundreds of descriptors in tie system
used to designate instructional materials of various types and

related practicc-oriented documents.

These two problems,and related problems concerning cvaluated

materials and abstracts,'are discussed in more detail belcw.

Need for Educational Product, Program znd Practice Documents.

In 1972, Hull and Wanger surveyed a sample of 2,258 educators
to ascertain the type of information that they most needed for
their work. Curriculum materials for classroom use was consistently
rated highest. Ninety percent of preschosl/kindergarten teachers,

93% of elementary teachers, 90% of secondary teachers, 86% of

15



adult basic education teachers, 82% of postsecondary teachers,
90% of reading specialists, 88% of vocational educators, 91% of
special educators, 74 of librarians (who needed material for
student services), 83% of principals and assistant principals,
and 82% of consultants/supervisors/curriculum designers said they
needed information on curriculum materials for classroom use--a
higher percentage in each case than that indicated by each group
for any other type of document for any other purpose. The only
categories of educators who did not rate curriculum materials
highest were superintendents/school board members; state agency
staff; researchers; and counselors/psychblogists.2
Informal discussions in the spring of 1975 with providers of
LRIC data base search services confirmed these findings. One
search director stated that teachers and supervisors usually want
one of two types of information from ERIC: 1) practical ideas for
instruction on a given topic, or 2) usuable instructional materials.
These practitioners have a need for both documents on instructional

practice that are contained within the ERIC collection and abstracts

of copyrighted instructional materials available elsewhere.

2Hull and vanger, op. cit., pp. IV=-6 - IV-20.

16
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retrieval of Documents on Bducational Products, Prcgrams and

Practices.

The ERIC system uses more than 500 descriptors to indicate
educational product, program and practice documents. (A lis of
the descriptors mentioned by the Clear:nghouse Directors as used
by their staffs appears in Appendix 2.) Because the descriptor
system is not h'erarchical--that is, there is no broad term one can
‘use which will include all the narrower terms--the user desiring
only practice-oriented documents on a given subject is faced with
two choices: 1) using several hundred descriptors to be sure of
not omitting desired documents, or 2) not restricting the search
by document type through the use of descriptors.

If the latter course is taken, the resulting list of documents
often consists primarily of irrelevant citations. TFcr example, a
teacher seeking instructional materials for a third grade mathe-
matics class might well be referred to documents concerning the
theory of mathematics instruction; the history of mathematics
curriculum development projects, and research studies comparing
the ability of 8 and 1lO-year-olds to learn fractions, as well as
to the instructional materials he or she was seeking.

A number of studies of the ERIC system have mantioned this
problem and suggested approaches to solving it. Fry recommended

coding documents by type.3 Greenwood and Weiler suggested that

3Fry, op. cit.
17




classification of documents by type or intended audience would make
the retri_val process much more efficient.4 Hull and Wanger
explored a number of possibilities for partitioning the =RIC file
and particularly recommended partitions which would ease access to
practical instructional informat:on.-

A system of Publication/Document Type Codes has now been
developed, but it has serious flaws inhibiting its use to remedy
the retricval problem for education product, program and practice

documents. (See discussion below.)

Retrieval of :svaluated Materials.

A subsidiary problem exists for practitioners seeking only
instructional materials which have been field tested or evaluated.
There are no descriptors in the system to designate such materials.
The user must read through the abstracts ¢  all the instructional

materials elicited by a broader search to find those which have

evaluation data.

Abstracts.

The abstracts of education product, program and practice
socuments may or may not contain the type of information the user
most desires. fThe guidelines in the ERIC Processing Manual con-
cerning the writing of abstracts of instructional materials are
vague, leaving a grea~ deal of discretion to the individual
abstraccor. The guiuelinss do not, for example, specifically
discuss how to abstract a ctested educational product. This leads
inevitably to great variation from clearinghouse to clearinghousc

in the writing and abstracts of instructional materials.

4. s .
Greenwood and Weiler, op. cit.

5Hull and Wanger, op. cit. - :18£“
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On the following pages three alternative strategies for
retrieving documents on education products, progr~ms and practices
will be discussed. A separate section will deal with the special
nroblem of retrieving evaluated materials, and guidelines will be

proposed for abstracting educational product, program and practice

cocuments.

DISCUSSION OF ALTERNATIVE STRATEGIES

Wnether or not the BRIC collection of instructionai materials
and related practitioner-oriented documents is greatly expanded,
those materials currently in the system could be made more easily
accessible. Threce alternatives are discussed below: 1) the
standardization of descriptors, 2) the revision and expanded use

of Pubtype codes, and %) establishment cf a separate system for

curriculum materials,

Standardization of Descriptors,

The ERIC Thesaurus currently contains hundreds of descriptors
for educational product, program and practice documents.
Appendix B contains 'a list of all the descriptors mentioned by
clearinghouse direc .ors queried concerning the descriptors used by
their staffs for such documents. There was substantial variation
among the clearinghouses in the descriptors chosen, but they fell

primarily within the following five ERIC Group Display categories:

i9



CURRICULUM
INSTRUCTION
TECHNIQUES
i PROGRAMS 6
AUDIOVISUAL MATERIALS AND METHODS

Perhaps these five terms could be used as "staniard" terms
applied to all product, program OL practice documents. That is,
all such documents would be required =0 carry one (and, ideally,
only one) of these five é scriptorc. TFor example, curriculum
satepials . r oa modern le ™. course would have "Curriculum"
a5 o asucriptor as well as "Modern Language Curriculum,"

Using this system, a practitioner could be sure of obtairing
all curriculum materials in ERIC on a given subject by ucing the
descriptor "Curriculum" in the search. The user could obtain all
education product, program and practice documents in HERIC on a
given subject by using all five "standard" terms together. And
by restricting the search to only documents which had those
descriptors, many irrelevant citations would be avoided.

The advantages of this strategy are the following: 1) it
would use descriptors already in the Thesaurus; 2) it would employ
an organizational scheme, the Group Displays, which already exists
within the system; 3) it would be relatively simple to operate
and to understand.

The drawbacks to this strategy are: 1) it would be only a

partial solution to the problem. It still would not fully separate

6Descriptors used for educatior. products appeared in all five
categories, and programs and practices had descriptors which
appeared in all the categories except AUDIOVISUAL MATERIALS AND
METHODS. (The complete lists of these Group Displays appear in

Appendix B.)
20




documents which are instructional matcrials from those which are
about instructional materials; 2) it would fequire usc of a
nicrarchical organ . zation, which is contrary to present wRIC
solicy; 5) to be effective, it would require a revision of the

desceriptors applied to documents already in the BRIC collection.

Use of Pupiype Codes.

A system of Publication/Document Type (Pubtype) Codes has
rccently been developed for ERIC (see list of codes, Appendix 3).
e pasic idea behind these codes--that each document in the ERIC
colloctioﬁ can pbe identificd by publication type as well as by
subject--lcends itself nicely to the design of a strategy for easing
the accecsibility of product, program and practice documents. In
theory, with each document assigned a Pubtype tag, instructional
materials could be efficiently retrieved by using the descriptors
to identify the subject matter and the Pubtype tag to restrict the
search to the type of documents wanted. There are problems, however,
with using the current coding system for this purpose. The cate-
gories are not appropriate.

For example, Fubtype B is used to identify “books, monographs,
textbooks, programmed texts, etc. (not otherwise classifiable)."
sven disregarding the "etce.", this grouping causes problems for the
practitioner scarching for instructicnal materials. Tex*books and
rrogrammed texts are instructional materials, while books and
monographs usually are nct. Thus, restricting a search to documents
marked Puotype B would yield some citations which are instructional

materials but many which are not.
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On the other hand, the distinction between Pubtype C
(Ycurriculum guides; curriculum materials; teacher-developed
materials; laboratory manuals") and Pubtype G ("guides; teaching
 guides; resource guides; study guides; administrative guides;
leaders' guides; manuals; training manuals") seecms difficult to
futhom., Presumably the practitioner looking for teaching
materials would use both of these Codes, plus B, A, K and perhaps
O and Q.

The system, obviously, was designed to serve some other purpose
for tracking document types and not for utilization by practi-
tioners seeking instructional materials. An alternative system
based on this idea, however, would address practitioners' needs.

To maximizc ease of access to practitioner-oriented materials,
a two-level coding system for publication/document type could be
developed.

Level 1l: a separate code for each document type.

A system of codes might be developed so that each type of
document-~-from textbook to monograph to map~--has its own distinct

code. For example, a partial list might look like this:

Document Code
textbook 10
ééééééﬁﬁéé text ié
monograph 23
curricuium guide 30
laboratory manual 42

e e 000008 e s
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Using these codes, the user desiring only programmed texts or
only curriculum guides could retrieve just those types of documents.

This system by itself, however, leaves two problems unsolved.
First, the user who wished to retrieve all instructional materials
on a given subject would have to use possibly 20 or 50 difierent
pubtype codes to achieve a comprehensive listing, which is rather
inconvenient. Second, the practitioner who desires to retrieve
documents which describe educational rrograms and practices, but
which are noﬁ themselves instruction:l materials, still has diffi-
culties. fo deal with these two problems, the system might contain
a second level of coding.

Level 2: general categories.

lkach document, in addition to being assigned a pubtype code
as described above, might also be coded as a member of a larger
cat - zory of documeat types. Lor example, a partial list might look

like this:

Category Code
instructional materials £

documents describing instructional
nrograms and practices, but not
themsclves instructional
materials Y

o ther Z

Under this system o programmed text would be coded K12, whilc
a nonograpn descrining tho\usc of programmcd texts in classroom
instruction would bo coded Y2% (two-digit codes are from samnle

list on page 10). "
23
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“he 4 (lnctructional materials) code would scem o bo
serticularly uscful. Documents are Tairly readily identifiaple
25 being instructional materialc or not, and this would provide
convenic .y access to instructional materials as a group. As a
Side benefit, researchers may £ind it quite useful to have the
crrosite senrch capability, that is, the ability to retrieve only
tnose documents on a given subject which are not ins*tructional
materials.,

The Y code, or codec for documents about educaiional Nrograms
ond wractices, night be useful but raises certain difficulties.
1t might be difficult to deifine the boundarics of ithis category.
l.any research vapers have implications for classroom instruction
pencioned among their Tindings, for example, "and theoretical
coconys sometines contain some practical ideas for insiruction.
vhwether or not there is a suificiently large collection of distinct
Drofram and proctice documents--and whether or not there is suffi-
clens comand for searching just those documents, distinet from

cecarching by subject matter--would seem to be a questi n .nich

roegulres further recearcn.

L_benarate system for Instructional Materials.,

A third pousibility for easing access to instructional materials
wovld be tie cotablishment of o separate document system just for
such materials, The vroblem here, of course, would be the oxtent
Lo whici this would cause duplication and waste. Since therc appear
to ve ways of improving the vpresent system through fine funing,
viavre miy not be any nced for seeking more dramatic alternatives.
However, this is a possibility and is worthy of exploration.
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Retrieving sveluated Troducts.

Among the many instru:tional materials documents in the H£RIC
collection are some which contain data on tiieir effectiveness as
instruments of instruction. These data vary from results of simple
field tests conducted by the developer to elaborate third-party
evaluations.

At present there is no way to retrieve these documents as a
group. There are no-descriptors in ERIC for "field tested,"
"evaluated" or "validated." There is a demand, however, for the
ability to retrieve such documents. Curriculum developers,
researchers interested in product development, and teachers and
curriculum supervisors concerned with demonstrated effectiveness of
materials seek instructional materials documents which contain
cffectiveness data.

The problem ot accessing these documents can be solved through
any one of the three systems described above.

A, Descriptors

One way to provide access to these documents is to add a new
descriptor or descriptors to the ERIC thesaurus. When queried
concerning the need for new descriptors in this area, the clearing-
house directors responded that such descriptors were needed and
suggested the following:

AR OB
Iield Testing

Program Evaluation
Demonstration Programs

Demonstration Projects
Pilot Projects
Ixemplary Programs
ixemplary Products
Validated Programs

)
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sernans just one descrirtor indicating the presence of
nllceriveness data could be cntered into the system and applied to

stetruciional materials documents containing such data.

S aboyne codes
i <o oosystem ol pubtyr codes designed specifically for improving

access to instructioral matergals were instituted, then the presence
or abscnce of cficctiveness data could be indicated in the coding
syotem.  Yhis could be done by providing ceparate detailed document-
Ty codes to materials with such data or by “eveloping a separate
peneral category for such documents (for ex  ple, instructional
materials without eifectivencss data woula croded X, while those
with el ¢ vivencos vata were coded X').

L. weparate cystem

1i o geuarate system were created to deal with instr 2tionzl
pecterials, the need ror differentiating those with effectiveness
.avn 1roinn thosce without would nced to be one of the proplems dealt

wiln in the original design of the system.

ABSTRACTINHG DCCUMLITLS CONCIBKVING INSTRUCTIONAL MATLERIALS

The following scetion will review the guidelines for —bstrac-
Ling Instructional materials now in the #RIC Trocessing Manual,
plscuss suggestlons lor imwproving the abotracts given by sKIC
vlearinghouse pirectors, and present a draft of possible new
Juldelines,

Phe olU rrocecsing Manual containg gencral guidelines on

aosteastine and briol surgestions specific to abstracting certain

ERIC
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types of instructional materials. These guidelines leave a great
deal of discretion to the individual abstractor confronted with
an educational product or other types of classroom materials,
resulting in wide variety and inconsistency in the abstracts of
instructional materials entered into the KRIC systém.

The basic information concerning abstracts of instructional
materials given in the Manual is as follows:

Abstracts for instruction -’ materials should be INDICATIVLE;
that is, * ~ should concentrate on the scope and format of a
docume:t rather than on its con ent, and should be written from
the viewpoint of an informed observer, This format is in contrast
to that suggested for the INFORMATIVE abstract, recommecnded for
research studies and theoretical papers, in which the abstractor
is urged to concentrate on content and write as if he or she were
-the author presenting an objective summary of the paper.

Typical categories of information contained in an abstract,
the Manual suggests, are subject matter, scope and purpose;
publication/document type; the author's viewpoint or bias; intended
audience; relationship to other works; intendad use; special
features; results or findings. ‘

A limit of 200 words per abstract is given and, for INDICATIVE
abstracts, the use of the passive voice and present tense are
recommended.

The following specific guidelines are given for abstracting

7

certain types of instructional materials:

7ERIC Processing Manual, p. 206,

27
24




Curriculum Guides, Teacher Guides. These usually
require INDICATIVE abstracts, which should contain:
(1) subject area and grade level of the curricular
material, (2) specific objectives of the course,

(3) unit areas of the course, (4) particularly
interesting methods used, and (5) supplementary
activities and materials suggested.

Program Descriptions/Administrative Reports.
These usually require INDICATIVE abstracts, which
should contain: (1) objectives of the program and
identification of the target population, (2) types
of special teachers and ther personnel and numbers
of classes or students iavolved, (3) means or suggested
means of carrying out the program, including any sort
of community perticipation problems, and (5) to-date
progress of the prograr with expected changes in
Tuture plans, or, if the program has been completed,
conclusions or evaluations of the program's
effectiveness.

Textbook/Instructional Materials. These usually
require INDICATIVE abstracts, which should contain:
(1) objectives of the text, including target student
population, (2) description of the general nature of
the subject matier, and (3) special methods used in
meeting objectives, including notation of illustrations
and accompanying activities. Recounting specific
textual material is not necessary, unless doing so will
explain methods used in achieving objectives. Tests
or measurement/evaluation instruments, accompanying a
report as supporting documentation, may be analyzed
out as a separate accession. The TM Clearinghouse
may be consulted if there are questions relating to
such material.
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BRIC Clearinghousc Directors were queried by letter regarding
the desirability of refining the guidelines for abstracting instruc-
tional materials--specifi-~alily for educational products, programs
and practices~-to achieve more nearly standardized abstracts
r;eared to the needs of practitioners. Most agreed that this would .
be a desirable goal. Their suggestions for the information which
should be required to be included in an abstract fell into the
rollowing categories: subject, target audience, format, effective-
ness, cost and other information. Listed below, following each
topic heading, are the specific areas suggested for inclusion by
the Clearinghouse Directors.

SUBJECT: major subject are¢.. / concept / orientation /
objective / model or philosophy / why developed

TAAGET AUDIENCE: grade level / age / nroficieﬁcy level /
scope of target audience

FORMAT: type of docuaent / level of detail (how much has %o
be supplied by the teacher) / medium / options / to be used alone
or with other materials

EFFRCTIVENESS: outcomes / evaluation / intermal or external
evaluation / context in which tested / student assessment / benefits /
availability éf information on effectiveness / location of program
and its duration

COST: installation cost / cost per student per year / needed
equipment / needed staff training

OTHER: references to related documents / preview and review

options / ordering information / names of distributor and decvecloper

O
FAR
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A teacher, administrator, or curriculum developer searching
the ©RIC system for information on instructional materials is
most likely to be seeking either ideas for teaching methods or
fully developed materials which can be purchased and used in the
classroom. In either case, the practitioner has several decision
criteria in mind. Some of those criteria are definitive or
absolute: that is, unless they are met, the practitioner will
reject the product. Other criteria are subsidiary or contributive.
‘'hey are important in the practitioner's decision, but one of them
by itself will determine that decision.

The goal of the abstract writer is to address the definitive
criteria first and the subsidiary criteria second. That way, the
practitioner's time is saved because ébstracts for materials which
o not meet the delfinitive criteria may oe discarded after only a
partial reading.

Obviously, there can be no foolproof set of rules for deciding
what information should be in an abstract and in what. order. One
person's subsidiary criterion may be another person's definitive

one, and to include all the potentially relevant information is

Q
impossible.”

The {ollowing dxr. guidelines for writing abstracts of
educational products are based on the investigation and analysis
described above and are intended to serve as a springboard for

digcussion and research.

-

CThe‘question of what information is of most value in an
abstract would seem to call for empirical investigation. Perhaps

a sample of practitioners could be asked to rank order a list of
tovics, such as those listed above, in the order of their importance

in an abstract. 3()




Guidelines for Abstracting Documents Concerning Lducational

Product, Program and Practice Documents.,

Aducation practitioners--teachers, supervisors, administrators—-
frequently seek intlormation to assist them in classroom instruction.
Two types oi documents in the LRIC collection are particularly
helpiul to this group of users: documents which are actual
instructional materials and documents which describe instructional
prosrams ond practices. DBoth types of documents appear in great
varicty. ‘hat they have in common is their practical "how to'
orientnticn., Uscrs sceking these documents want to know il the
uroduct or nrogram described within will meet the specific
instructional needs with which they are concerncd. The abstract
should helnr the user screen fhose documents which would be suitable
from those vhich would not.

In writing such as abstract, the abstractor should try <o
answer, as efféctivcly as possible within the 200 word limit, the
tuestions 2 practitioner seeking materials for classroom use would
be lilkely to ask. The following guidelines suggest seven such
questions--concerning subject, target group, special attributes,
format, costs, claims of effectiveness, and related materials--

cnd note the types of information which could be included in the

abstract in answer to each.

1. OSUBJ&CT

Guestion: Are these moterials relevant to the subject/content area

T want to tecacn®

The Iirst quection to be answered regards ccatenv. Fresunmabl),
the descriptors used te search for the document provide a sterting

O
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point, but the first sentence in the abstract should elaborate,
acfining the range and depth of content coverage. If not
indicated in the document title, the product or program name
should appear. [or example:

This text svrveys American history from 1700 to 1900 with
ciuphasis on political dcvelopments and social customs.

The Plymouth Career Kducation Workbooks focus heavily on
tasks associated with specific jobs, primarily Jjobs in the
manulacturing and service sectors.

2. TARGuT AUDIENCE

wuestion: Are these materials suitable for the intended learners?

The abstract should state the age, grade or proficiency level
of learners for whom the materials are designed, and any additional
special characteristics (e.g., bi-lingual, gifted, rural). TFor

example:

"he games described are for children ages 8-12 with normal
physical skills and some experience with basic gymnastics.

The basic lessons are designed for third grade students
reading at or slightly above grade level. Supplementary materials
are included for more advanced students.

%. OSPHECIAL ATTRIBUTZES

Question: Vhat is special about these materials?

What might the user find particularly interesting about the

materials? Among the possibilities:

- the instructional principles or rationale upon which

the materials are based

The lessons are based on the belief that the student can best
learn about differences in musical style by attempting his or her
own composition in each style studied.

32



- the role of the instructor

1

The veacher does not visibly direct the course of the
experiment, but serves as a facilitator.

- the role of the lecarncr

The students are expected to actively pParticipate in the
selection of the scripts to be enacted.

- methods or techniques
Value problems are explored through role playing techniques.
- goals or purposcs

The goal of these materials is to reduc€ sex stereotyping
of occupations.

- parcent or public involvement
A key element of the program is the involvement of local
representatives of business and industry.
4, FORMAT

wuestion: VWhat form are these materials in?

Is it a book? A set of mimeograph masters? A programmed
text? A multimedia kit? In addition to type of document, other
information about format the user may want t0 know might include:

- can the materials be used alon€ Or should they be
supplenented?

- must the lessons be used in the Order given, or can
one pick and choose?

- are there a variety of options for use described?

- do the materials contain assessment instruments?

For example: The package consists of five filmstrips with
discussion guides. They are intended to be used in order, and to

supplement a standard driver training program. 4 20-question
multiple choice guiz for assessing student mastery is included.



ne self-contained science kits contain all the materials
necessary for the experiments. They may be used individually or
as o scerieq,

5 COSTS alD PREReQUISITES

P

cucstion: Can I afford this?

The user will want to krow all of the associated costs of a
product or program. Iif the following types of information are

availabvle, they should be noted:

- cost of expendable naterials

- cost of reusable materials

- special equipment needed

- special facilities needed

- required staff training

- outside or specialized persomnel required

- organizational requirements (e.g., scheduling)
- special services ?e.g., vrausportation)

- time requirements

ror example: The program is designed for 15 twc-~hour periods
ol instruction and requires a centrifuge. The reusable guide books
.re 46 per copy. The expendable wor'zchaoets cost $3 per student.

The program requires that parti~ipating students spend all day
two days a weelk for a semester working at a job in the food services
Fiead.

“e  wEPRCLIVENESS

wuestion: Are thesc materials effective?

I{ the materials contain claims of effectiveness, or claims
0 otner positive attributes, which are backed up with data, this
snould be noted in the abstract. The abstract should indicate the

type of data which is offered to support the claims. On whom were

o
f

the materials tested? In what ways was their achievement measured
sa5 the evaluation donce by the developer or by an outside party?

e AT TAIN .
Ul L‘.\‘..,.‘-L/lo .
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The developer ficeld tested the materials with 100 fifth
crade stuaents in three suburban schools. She presents evidence
that the students in the LIGHT program achieved significantly
higher scores on the vord Meaning and Paragraph lMeaning sections
of the standiord Achlicevement Yests than did a contiol group.

Other types of claims which may be noteworthy include:

- psocial fulrness
The author claims that illustrations and text references have
been screened 1or both sex and race bias and found to represent
both sexes and minority races in equitable proportion.

- replicability or transportability

r'he program was implemented successfully in five different
school digtricts without the assistance of the developer.

- careful product development

he materials were refined through four cycles of field
testing with center city children, and revision.

7o HSLATED MATRIALS
wuestion: Is this work part of a series?

Curriculum materials oftentimes come in series. If this is

truc of the document being abstracted, that feature should be noted
and references given to the other documents in the series. Tor

exemple:
Other units developed as part of this project are "Solar
Znersy aud You' (uD 000 000), and "Hydroelectric Power and You"

(1D 000 000).

od
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Aanpeil 11,0 1975

: Tear BRTC Clearin o oase Director:

oo KETO sysiem was ortieinally esfahlisthied {0 deal with informa'ion
conearninge ednicat ion research.  Tncreasingly. Y:owever, the svstem
i3 also being asked fo serve the needs of education pract!itioners
"o information concerning instractional products, programs and
srantieas®, T am currently working under contract with the
Tivision of Sehool Practice and Service of the National Institute
oft Fducation to gather sumrestions for ways in which the ERIC
svstem miont improve ease of access to product and program

‘nttormation,

woild appreclate any and all sugcestions that you and yonur
starf micht have conecerni?liy; possible Improvements along these
Tines in the Informatlon retrieval system. Drafts of supgrmested
royisions in or additions to the system will be circulated to
vou for comment. The followini types of information from your
3tarf would be particularly helpful to us in drafting recommendations:
1.TESCRIPTORS
a)What descriptors do you use to designate instructional
products?
b)Wnat descriptors do use use to desiernate instructional
rrosrams and practices?
c)What additional descriptors. if any. would help system
nsers retrieve product Information? Progsram and practice
information?
A1) What additional Aescriptors. If any, would help
system nsers retrieve information about exemplary prodncis
or prorrams, particularly those f»r which field testin~
or evgluation data are available?

A

CARIUANCTS

a)Wnat ~nidelines do you Tollow In writine absiracts

of 'nstructional products? Of prosrams and pract ices?
(Plrase send samples. if possible, )

b)In what ways conld the abstracts be Improved to help

a practiftioner rdecide which products, programs snd practices
to pursne further?

c)Wnat ad-iitional informat’®»n about exemplary products
or pro.~srams, particularlv chose for wnlich field test or
ervaluation data are ava ’=able, should be 1ncluded in the
abstract?

W)

LOUBRSY ST

Do vou use any subsystems or supplementary svstems fto
1a8siry product, prosram or practice information? If so,
nlease describe,

* For def'initlon of product,program and practice please se2 gttacnrer
Q oy
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b)What, if eny, subsystems or supplementary systems do
you think would be helpful to practitioners interested
in product, program and practice information?

Any additional 1deas or suggestions you may have would be deeply
appreclated. Please send all replies to me at the following

address: 6723 Towne Lane Road, McLean, Virginia 22101. Thank
you for your assistance.

Sincerely,

3 e -
/ff‘/tl TN 77/ f)/( ¢ ‘;/( \/

Dr. JoAnn M. Steiger

!




SO L pur oovs od bils stuey, btne Joilowing, uellidduions have
OCCIL QU0 Lol
- fooooonet Lo i le Looaa or cvour of Ltoms ol Inouitis=
clona ! ooatberiod wWoaleh do bohodcally scli=coniaincew cno fransoortan! .
CUl=tronlin wch geoon corcer opportunitice in clectronicos would
Do Sreebie.
Loorogrnas Ly o oyuuenmatic ses 0 procewuras for lngstruction
or aduiniscration consisting ol o nuwaber ol components but Lorming
o conenive wholé. §oprogram may or may not have accompanying
Inctrucvional materinls,., For our purposces, & nrogram 1o considered

4

Lo Do o sroien tnnt cannot be rerlicated without acsistence. (4

srosran wiricen 1o owachaged so as to be seli=contained mnd trons-
ortable crn ue considercd o product.) A detailed »lun fow
wrgracing elassroonn: woula pe o progran.

neachic, 1s oo diocrete clement ol instructional method or
scgninistrotive Jrocoaure,  veing moens to teacnh mathematics would

; SRR
DU @ ouracuice.
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Ave.dlDLl 2

Jescripiors Used ior wducotlon

Uroduct, Prosram and iractice vocuments

490
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The following pages contain the group displays from
the ERIC Thesaurus for the terms CURAICULUM, INSTRUCTION,
TECHNIQUES, PROGRAMS and AUDIOVISUAL MATERIALS AND METHODS.
Descriptors marked with a check were mentioned by clearinghouse
agirectors as béing used to descrlbe educational prod:cts, Descrip
marked with an x were mentioned as being used to describe educatio
prozrams and  ractices.

Following :the group displays is a 1list of the descriptors
which were mentioned by the cléaringhouse directors but whien

are not members of one of these five group displays.
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GRAPHS
LANDWRITING MATERIALS
HEALTH ACTIVITIES HANDBOOKS
HEALTH BOOKS
U4IGH INTEREST Low VOCABULARY
BOOKS
LHISTORY TEXTBOOKS
HOLOGRAPHY
HORIZONT AL TEXTS
¢ LLUSTRATIONS
UNSTRUCTIONAL 4I0S
LANSTRUCTIONAL FILMS
VINSTRUCTIONAL MATERIALS
LANSTRUCTIONAL MEDIA
INSTRUCTIONAL TELEVISIGN
INSTRUC TOR CENTERE™ TE_EViS,ON
KINESCOPE RECORDINGS
VEABORATORY MANUALS
LYANGUAGE AIDS
LANGUAGE RECORDS (PHONOGRAPH)
VCARGE TYPE MATERIALS
MANIPULATIVE MATERIA. S
cAAPS
LAIASS MEDIA
MASTER TAPES (AUDIO)
MATHEMATICS MATERIALS
MECHANICAL TEACHING AIDS
/MEDIA SELECT'ON
MICROFICHE .
MICROFILM
MICROFORM READER PRINTERS
MICROFORM READERS
MICROFORMS
*NCROREPRODUCTION
MULT.-CHANNEL PROGRAMING
ULT'CULTURAL TEX™30CKS
JPEN CIRCUIT TELEV'SION
LR INTATION MATERIALS
CvERMEAD TELEVISION
LA HONOGRAPH RECORDS
¢ HONOTAPE RECORDINGS
PHOTGGIAPHS
SICTORIAL STIMUL
LPRCGRAMED MATE AL
FROGIAMED TEXTS
FHOGRAMING (BROADCAST,
WPECTICOL MATERIALS
=8¢ TELEVISION
=AM

-5 CONCEPT £ij MS
SLOES
SOOND EFFECTS
LSDUND FILMS
STUND TRACH
SPLOAL KFFE - ‘S
L& JUENT DEVELCPED MATERIALS
STLOENT WRITING MODE .S
LI PPLEMENTARY TEXTBO0KS
JALRING B0k S
(el RECORDINGS
LHACHER DEVELORED MATERIALS
ATZACHING MACHINES
TELEGRARFHIC MATERIALS
TELEVISION
TELFVISION COMMERCIALS
TELEVISION VIEWING
L A TBOOKS
+=1REE DIMENSIONAL AIDS
wDYs
TRANSPARENCIES
YERTICAL TEXTS
DL L ASSLTTE SYSTEMS
LADED TAPE RECORDINGS
l)JSUAl AIDS
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’ ACCELERATLD COUNSES
LACTIVITY UNITS

AFRICAN AMERICAN STUDIES
AMERICAN ‘GOVERNMENT (COURSE)
ARITHMETIC CURRICULUM
BOOKKEEPING
BUSINESS ADMINISTRATION
BUSINESS ENGLISH
BUSINESS SUBJECTS
COLLEGE CURRICULUM
COLLEGE SCIENCE
CONSUMER EDUCATION
CONSUMER SCIENCE

CONVERSATIONAL LANGUAGE COURS-

£S

CORE COURSES

CORE CURRICULUM

CORRESPONDENGE COURSES

X COURSE CONTENT

COURSE DESCRIPTIONS

COURSE OBJECTIVES

COURSES

CREDIT COURSES

CURRICULUM

CURRICULUM DESIGN

CURRICULUM ENRICHMENT
X - +CURRICULUM GUIDES

CURRICULUM PROBLEMS

EDUCATION COURSES

ELECTIVE SUBLECTS

ELEMENTARY SCHOOL CURRICULUM

ELEMENTARY SCHOOL SCIENCE

ELEMENTARY SCIENCE

ENGLISH CURRICULUM

NRICHMENT PROGRAMS
X THNIC STUDIES
L~EXPERIMENTAL CURRICULUM

FELLOWSHIPS

FLES

FLIGHT TRAINING

FUSED CURRICULUM

GENERAL SCIENCE

HIGH SCHOOL CURRICULUM

HOME ECONOMICS

HONORS CURRICULUM

HUMAN RFLATIONS UNITS
LANDIVIDUALIZED CURRICULUM

INSERVICE COURSES

INSTITUTE TYPE COURSES

INTEGRATED CURRICULUM

INTELLECTUAL DISCIPLINES

INTENSIVE LANGUAGE COURSES

LABORATORY TECHNOLOGY
LLANGUAGE PROGRAMS

IIBERAL ARTS

MARRETING

MATHEMATICS CURRICUL UM

MERCHANDISING

MILITARY SCIENCE

MILITARY TRAINING
¢ANODERN LANGUAGE CURRICULUM

MODERN SCIENCE

NATURAL SCIENCES

NONCREDIT COURSES

OFFICE PRACTICE

PHYSICAL GEOGRAPHY

PHYSICS CURRICULUM

PRESCHOOL CURRICULUM

PRETECHNOLOGY PROGRAMS
XPROGRAM CONTENT
X PROGRAM LENGTH
LPROGRAMED UNITS

PUBLIC SPEAKING

RADIO TECHNOLOGY

REMEDIAL COURSES

SALESMANSHIP

SCIENCE COURSE MPROVEMENT PRO

JECT
SCIENCE COURSES
SCIENCE CURRICULUM
J,ECIENCE PROGRAMS
SCIENCE UNITS
SCIENCES

SECONDARY SCHOOL SCIENCE
SHOP CURRICULUM

XSHORT COURSES
SOCIAL STUDIES

¢SOCIAL STUDIES UNITS
SPEECH CURRICULUM
SPIRAL CURRICULUM

x L-STATE CURRICULUM GUIDES

X STUDENT CENTERED CURRICULUM
STUDY ABROAD

L&TUDY GUIDES
SUMMER SCIENCE PROGRAMS
TEACHER EDUCATION CURRICULUM

W LHACHING GUIDES

TECHNOLOGY
TELEVISION CURRICULUM
TEXTBOOK CONTENT
UNGRADED CURRICULUM
UNIT PLAN

LAINITS OF STUDY (SUBJECT FIELDS)
URBAN STUDIES
VOCATIONAL AGRICULTURE

WOMENS STURDIFS
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ACTIVITIES

4~ % ADUL T PROGRAMS
ADVANGLD PLACEMENT PROGRAMS
iAbry ANCED PROGRAMS
o~ X "T1ER SCHOOL PROGRAMS
" EMHBLY PROGRAMS
.+ HHUOM GUIDANCE PROGRAMS
L0t 5E PROGRAMS
¢ MF -7 HENSIVE PROGRAMS
{2 SATIVE PROGHRAMS

Lot SFLING - INSTRUCTIONAL - PRO

ceAMe,

COUNTY PROGRAMS

fy PROGRAMS

LAY HIME PROGRAMS

DOCTURAL #’ROGRAMS

b ve NING PROGRAMS

bMILY PROGRAMS

bt DER PROGRAMS
AHELD §XPLRIENCE PROGRAMS

f OUNDATION PROGRAMS
LAUME PROGRAMS

LM ROVEMENT PROGRAMS

#NOIVIDUALIZED PROGRAMS
INPLANT PROGRAMS
NINSTITUTES (TRAINING PROGRAMS)
INSURANCE PROGRAMS
INTERCOLLEGIATE PROGRAMS
INTERNATIONAL PROGRAMS
HAINTERNSHIP PROGRAMS
INTERSTATE PROGRAMS
L-PRESCHOOL PROGRAMS
FPROGRAMS
PROJECTS
REGIONAL PROGRAMS
£ SIDENTIAL PROGRAMS
SCIENCE FAIRS
«SCIENCE INSTITUTES
SELF HELP PROGRAMS
XSPECIAL DEGREE PROGRAMS
SPECIAL PROGRAMS
STUDENT PERSONNEL PROGRAMS
L-SUMMER INSTITUTES
«SUMMER PROGRAMS
TEACHER EXCHANGE PROGRAMS
TEACHER PROGRAMS
LAETEACHING PROGRAMS
TECHNICAL INSTITUTES
TRANSFER PROGRAMS
VACATION PROGRAMS
WASTE DISPOSAL
WEEKEND PROGRAMS
(L-NWORK EXPERIENCE PROGRAMS
L-WORK STUDY PROGRAMS
YOUTH PROGRAMS
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AFTER SCHOOL TUTORING SEQUENTIA
L APPROA
1/238:8 NCE PARTICIPATION ) SIGHT METHOD CH
LINGUAL METHODS ~SIMULATION
‘/7‘:8;8:\,7:;;3%"0'\‘“ ME THODS ’ X SMALL GROUP INSTRUCTION
STUDENT PROMOT!
¢CENTERS OF INTEREST STUDENT SEMINARSN
L~ CLASSROUM GAMES Siuny
CLSSSFS?OOM OBSERVATION TECHNI- ' MISFYQACF:OS'A
. “ACHING ME THUDS
&~ ~CLASSROOM TECHNIQUES XTEACHING STYLES

. COMPARATIVE ANAL YSIS ATEACHING TECHNIQUE 5

COMPUTER GRAPHICS «XTEAM TEACHING v
YECONCEPT TEAGHING TECHNIQUES ., ©
CONFERENCES . '

) KON RATIVE TEACHING FMEMATIS R0/
CREATIVE ACTIVITIES ok FHEMATIC ApO/
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! ATIVE TEA
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“CULTURING TECHNIOUESS

4/¥-DEMONSTRATIONS (EDUCATIONAL)
DISCUSSION (TEACHING TECHNIQUE)
DROPOUT PREVENTION
v XEDUCATIONAL ME THODS
ELECTROENCEPHALOGRAPHY
ENRICHMENT
ENRICHMENT ACTIVITIES
EXPERIMENTS
FARM VISITS
LFELD TRIPS
FLEXIBLE PROGRESSION
GAME THEORY
GRADE REPETITION
GROUPING PROCEDURES
INDEPENDENT STUDY
INDIVIDUAL ACTIVITIES
(INDIVIDUAL STUDY
XINDUCTIVE METHODS
(STRUCTIONAL TRIPS
INTELLE CTUALIZATION
INTERACTION PROCESS ANALYSIS
LNTERDISCIPLINARY APPROACH
INTERMODE DIFFERENCES
INTERVAL PACING
KINESTHETIC METHODS
LABORATORY EXPERIMENTS
LABORATORY PROCEDURES
LABORATORY TECHNIQUES
KLEAD LECTURE PLAN
LEADERSHIP STYLES
LECTURE
LESSON PLANS
MAGNIFICATION METHODS
MANUFACTURING
MASS PRODUCTION
MEETINGS
. METHODOLOGY
METHODS
T L MODELS
MOTIVATION TECHNIQUES
MUSIC TECHNIQUES
NUMERICAL CONTROL
OPTIONAL BRANCHING
PARENT CONFERENCES
PARENT PARTICIPATION
PARENT TEACHER CONFERENCES
PARENT TEACHER COOPERATION
PARTICIPATION
PHONICS
PHYSICS EXPERIMENTS
POLICE SEMINARS
PRESERVATION
PREVENTION
PRODUCTION TECHNIQUES
PUBLICIZE
QUESTIONNAIRES
READING GAMES
REDUNDANCY
REPE TITIVE FILM SHOWINGS 406
REPROGRAPHY
SCIENCE EXPERIMENTS
SCIENTIFIC ME THODOLOGY
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Additional Descriptors Reported

020 Administration
Administrator Guides
Leaders Guides
Program Guides
Program Coordination
Program Dascriptions
Program Design
Program Improvement
Program Planning
Frogram Administration
030 Arts

Art Materials

780 Communication

Sequential Programs
Computer Programs

040 Attitudes

Educational Accountability
090 Counseling

Guidance Programs

10D Culture

Intercultural Programs

130 Development

Program Development
Educational Davelopment

140 Education

Adult Education Programs

Compensatory Education programs

Educational Programs
Inservice Teacher Education
Educational Strategies
Cooperative Education

170 Equipment

Magnetic Tape Cassettes

180 Evaluation

Program Evaluation

190 Evaluation Technigues

Precision Teaching
Questioning Techniques

210 Facllities

Instructlional Materials Center

220 Finance
Performance Contracts
230 Government

Federal Programs
State Programs

250 Health ang Safety

Health Guides
Health Programs

290 Language and Speech

College Language Programs
Language Guldes

FLES Programs

Language Laboratory Use

310 Learning and Cognition

Activity Learning
Problem S0lving

320 Library Magterials

Books

Bulletins

Guides

Manuals
Literature Guides

390 Physlcal Education & Recreation

Cocurricular Activities
Games

420 Ppsychology

Role Playing
Socipdrama



Additional Descriptors Reported“ﬁbontinued)
corfww
NZNY

440 Reading

Reading Materials
Supplementary Reading Materials

4K0 Resources

Educational Resources
Resource Guides

Resource Matertsls

Science Materials

490 Sociology

Action Programs (Community)
500 Standards

Evaluation Criteria
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Audio Visual/Nonprint Media; Audiovisual Aids; Films; Tape Recordings;
Phonotape Recordings; Computer Programs; etc.

Books; Monographs; Textbooks; Programmed Texts; etc. (not otherwise
classifiable)

Curriculum Guides; Curriculum Materials; Teacher-Developed Materials;
Laboratory Manuals

Directories; Membership Lists; Table of Organization; Reference Works
Dealing with Organizations/Institutions; etc.

Guides; Teaching Guides; Resource Guides; Study Guides; Administrative
Guides; Leaders Guides; Manuals; Training Manuals

Legislation, Legislative Hearings, Legislative Reports, Congressional
Documents. (include both Federal and State levels; include National
Commissions). Court Cases and Decisions (all levels).

Journal Articles; Serials; Periodicals; Bulletins; Newsletters;
Newspapers; etc.

Program/Project Descriptions; Implementation Efforts

Bibliographies; Annotated Bibliographies; Book Catalogs; Abstracts;
Literature Reviews; Literature Searches/Guides; Book Lists; Book
Reviews; Library Guides; Indexes (Locators); State-of-the-Art Reviews
Maps; Atlases; Gazetteers

Numerical and Statistical Tables; Quantitative Data and Analyses
Other

Proceedings; Conference Records/Minutes (entire)

Questionnaires; Tests; Measurement Devices; Evaluation Devices

Research Reports; Technical Reports; Studies

Speeches; Conference Reports; ''‘Papers presented at...', Verbal
Presentations; etc., (not otherwise classifiable)

Theses; Dissertations
Dictionaries; Vocabularies; Glossaries: Thesauri

Annual Reports; Yearbooks

FIGURE 5-6
PUBLICATION/DOCUMENT TYPES AND CODES

5() Revised February 1975
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The paper "The sRIC System and Practitioner Needs" was mailed
o mrarly 200 peorle with a cover letter requesting commentis. Those

~ont the paper include all clearinghouse directors, directorc of

cople., Twenty-nine of

~

=10 search services and other interested ;

U4

the reviewers werc also called by phonc. Of these, phone discus-
sions were actually held with seventeen. Letters were receiveu
from fiftecen., Toxr a 1ist of those interviewed and the text of
letters received, sce sppendixz 3.

rThe respondents varied widely in their arcas of concern.

Two tucmes which recurrcd in a large nercentage of the responscs
werce thr desirability of "fine tuning" the cexisting system to meet
rructitioner needs better (rather than attempting any wholesale
revicions) and the need to increase inter-clearinghouse consistency
in indexing and abstracting.

L numper oi rospondente stated a neod for policy clarification.
Tnat Ingtructional materials have gradvally been introduced into
the systom without eny officially promulgated decision to do so was
scen ags wert ol the provwlem. OSome felt that ZRIC Central shoulad
lzsue o policy clarilication on this and related matters, particu-
larly the treatment of Level IITI materials.

Only wwo res.ondenvs thought o sceparate system for instrue-
tional materials was the bect route. lMost thought that refincment
0l tnc subiype codes the scimplest solution. It was suggoested that
the Pubtyoes be reflined; ecxpanded to include, anmong oinerr things,

2 0. ecinl category for evaluated materials; pilot tested on LRIC



system documents; further revised; and then mandated. The three
respondents who did not prefer this approach argued for keeping
ERIC in natural language only. These three were unhappy with any
action that might make the system less accessible to the person
doing a hand search, and objected to increasing dependence of
searchers on intermediaries.

Most respondents felt that any major revisions of the
descriptor system would cause more problems than they would solve.
One pointed out that the problem of inconsistency in the assignment
of descriptors was system-wide and not restricted to practitioner-
oriented materials. Most felt that improving the consistency of
assignment of descriptors would be a more productive approach than
revising the Thesaurus.

Among the suggestions for improving consistency in the use of
descriptors were to expand the number and detail of scope notes,
develop a dictionary with full definitions of all terms, train
indexers more intensively, increase centralization of the indexing
process, and require central editing of clearinghouse work.
Increased training and greater centralization were also suggested
for improving the abstracting process.

The draft guidelines for abstracting product information
documents were well received. When questioned, most rcespondents
stated that such guidelines would be helpful. ©Some feared that
the 200-word limit would preclude addressing all the topics in
the guidelines, but liked the "questions" approach.

A number of clecaringhouses explained their individual approaches
to solving some of the problcms described in the paper. Both the

03
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Clecaringhouse on Scicnce, Mathematics and knvironmental Iducation
and the Clearinghouse on Haniicapped and Giftcd Children desceribed
their internal use of highly refined Pubtype codes. The
Clcaringhouse on Science, Mathematics and Znvironmental Biucation
and the Clearinghouse on Social Studies/Social Science Education
pointed out the demand for, and d:scribed their production of,
publications specifically aimed at practitioners. A clearinghouse

document, The Directory of Projects and Programs in Environmental

bducation for Zlementary and Secondary Schools (by John F.

Disinger and Beverly Lee; 1973), was cited as an example of the
kinds of documents practitioners seem to find useful. It was
suggested that the clearinghouses devote more resources to the
development and dissemination of such publications.

Although there was general sympathy with the desire to index
and describe cvaluated materials, respcndents pointed out some
problems in this area. First was the relative lack of such
information. One respondent fearcd that unduc emphasis on evalua-
tions would tend to cast well-funded curriculum projects, which
could afford rfancy evaluations, in an unfairly favorable iight
while penalizing materials developed with more modest funding.
Second, a number of respondents were wary of the wide variety of
the meanings of "validation" and "evaluation" in the field, stating
that very careful criteria would have to be develoved for the use
of such terms. However, there was general agrcement that a term
like "validated materials" should be added to the Thesaurus and to

the rubtypc codes.
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Other comments included the following:

« The needs of administrators for "how to" documents
on scnool management issues should not be overloolked.

« SRIC might benefit from more interchange of field
personnel with individuals operating other information systems.

« The circulation of a newsletter might help increase
communication «itong clcecaringhouscs.

« Jhen changes arc made in the system that cannot be
made rcirospcctively, "pointer documents" should be added to the
system giving the searcher directions for finding documents
clagsified under the previous systen.

A number of respondents also recommended that ZRIC directors
make a formal effort to keep in touch with directors of curriculum
and other information systems within and ogtside the fiz2l1i o
education. Edﬁcation systems spccifically mentioned izclud.
NIIIIS, Zero.: Curriculum Center, and ZPIE. Groups outsite of
caucation with which it was recommended contuct should be main-
tained were the Hational Library of Medicine and the Nationa’

Federation of Abstracting and Indexing Scrvices.

u
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APPENDIX A

1. Letter to Clearinghouse Directors, April 11, 1975

2. Responses from Clearinghouse Directors




AFPINDIX B

l. Written Comments Rcceived on "The ERIC
System and Practitioner Needs"

2. List of Persons with whom Interviews
Were Held




List of Individuals Interviewed by Telephone

Gregory Benson

dducational Program and Studies Information Services
New York Education Department

Albany, New York

Barbara Booth
Clearinghouse for Junior Colleges
Los Angeles, California

Marcia Boyer
Clearinghouse for Junior Colleges
Los Angeles, California

Lverett wdington
Clearinghouse on Rural Iducation and Small Schools
Las Cruces, New Mexico

Lrwin Flaxman
Clearinghouse on Urovan kducation
New York, New York

Richard Herlig
Project Communicate
Kansas State Department of Education

Topeka, Kansas

Paul Hood
Far vest Regional Laboratory
San ¥rancisco, California

Bleanor Horme
Clearinghouse on Tests, Measurement and Bvaluation

Princeton, New Jersey

Robert Howe
Clearinghouse for Science, Mathematics and Environmental kducation

Columbus, Ohio

Kathleen licLane
Clearinghouse on Languages and Linguistics
Arlington, Virginia

Charles Missar
National Institute of Ikducation
Washington, D. C. '

Harry Osgood

Arca Cooperative iducational Services

Lducational Resources Center

New Haven, Connecticut 54
. 9 e




Paul Perrxry

Harvard University Graduate School of Education
Monroe C. Gutman Library

Cambridge, Massachusetts

Irene Smith

Fducation Information Center

Rhode Island Department of ¥ducation
Providence, Rhode Island

Mima Spencer
Clearinghouse on Larly Childhood Education
Urbana, Illinois

Roy Tally
Wisconsin Information Retricval for Education
Madison, Wisconsin

Judith Yarborough
Clearinghouse on Information Resources
Stanford, Claifornia

A personal visit was made to the Clearinghouse on Handicapped and
Gifted Children in Reston, Virginia. Discussions were held with
Joyce Aegerter, June Jordan, Dorothy Bloch and Marion Cambell of
the Clearinghouse staff.
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APPENDIX C

SAMPLE ABSTRACTS BASED ON DRAFT GUIDELINES
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The following two abstracts are samples of abstracts written

in accordance with the guidelines presented on pages 23 to 32.

1. DecVries, David; bdwards, Keith

Tcams-Ganes-Tournament (TGT) Instructional Process Curriculum
Units: Teachers'! Manual, Student Materials

1975

Johns Hopkins University, Baltimore, Maryland Center for Social
Organization of Schools

National Institute of Education (DHEW), Washington, D.C.

The teachers' manual and student materials present an
instructional strategy applicable to all subject areas requiring
rote learning and drill. The core of the program is the teachers!
manual explaining how to adapt the method to a wide variety of
supjects in grades %-12. In addition, the prepared units of
student materials can be purchased for certain subjects and grades--~
language arts (grades %-4, 6-9), math (5--7, 11), science (7-8)
and industrial arts (11-12). Students are divided into groups of
4-5 memoers of varying ability. The members of these groups compete
individually in an instructional gamc against members of equal
ability from other groups. In the competition, the members score
poinvs for their team. Cost depends on whether teachers wish to
prepare thcir own materials. The basic cost is $%.00 for the
manual. A reusable sample lzit including manual, sample games,
worksheets, ccoreshecets, table markets, etc., costs $2%. The games
are intended as a supplement to traditional teaching methods. The

developers rresent evidence that in eight out of nine classroom

61



evaluations, in a variety of subjects, TGT produced significant
positive effucts on student academic achievement when compared to
a control group. TGT also reportedly increased positive student

attitudes toward the classroom and increased peer tutoring and

mutual concern.

2. Beck, Isabel L.
The New Primary Grades Reading System (NRS)

1975

University of Pittsburgh, Pittsburgh, Pennsylvania Learning
Research and Development Center

National Institute of Education (DHEW), Washington, D.C.

This describes an individualized system for teaching the
reading skills usually included in the first three years of
reading instruction. NRS uses a code~breaking approach to
beginning reading. A mixture of synthetic and analytic phonics 1is
employed, along with text displays that illustrate linguistic
principles. NRS also seeks to build a recognition vocabulary.
Comprehension skills are taught pai .i1lel with decoding. The system
was conceived for use in urban schools, especially among lower
income groups. The authors provide evifence that it has been
effective not only with these populations, but also with suburban
and other pupils. The program is composed of 14 levels, each
containing approximately 10 lessons. A prescriptive portion
(blending booklets, workbooks, cassette tapes, group readers) is
intended to teach new skills. A choice portion (read-alone

s.ories, gamnes, manipulables) provides activities to maintain ski.ls
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UNIVERSITY OF CALIFORNIA, LOS ANGELES

BEHKELEY » DAVIS * IRVINE * LOS ANCELES * RIVERSIDE * $AN DIEGO * $AN FRANCISCO SANTA HARBANA * SANTA CRUZ

[Fnic]  CLEARING HOUSE FOR JUNION COLLECES
96 POWELL LIBRARY BUILDINC
LOS ANGELES, CALIFORNIA 90024

fpril 19, 147

or. JodAnne Steiger
6723 Towne iane ioad
Mclean, Virginia 221C1

Dear Or. Steiger;

Thin 'learinghouse resumed its own indexirg/abstracting function on
January 1, 1775, after a two year hiatus during which the FRIC Facility
performed this function for us. All of us now involved in the indexing/
atstracting process are new to tnis activity., Consesvently, I do not
feel able to provide you witn the kind of information you have renuested;
our exnerience is simply too limited for us to have developed any fixed
pAtterns.

{fowever, I might point out (although vou are probably aware of this) that
the Publication/locment Tyvpe Code assigned to each ‘document does serve
as a sunrvlementary classification system. These codes are searchahle on
the “'IC tepes, thougsh not in Resources in “ducation. You might consider
an expansioen of thris Tode system,

Also, at the ii1IC Technical Meeting in Marvland 1nst l.ecember, a consensus
was reached on a certain number of "leveling' terms (for examvle FRIFECHCOL
TOUCATTON, TTIMENTARY TDUCATION, HIGTTT TDUCATION, alce,) which are to be
mandatory in acsignment for documents where a levelins descriptor is
aperorriate. You micht devise three mandatory de«erirtors for products,
programe, #nd practices,

Since-ely,

L. 4

Barinra 3octh
vocuments Libroriun
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April 22, 1975

Dr. JoAnn M. Steliger
6723 Towne Lane Road
McLean, Virginia 22101

Dear Dr. Ste.ger:

We received your letter of 11 April concerning improved ease of
access to product and program information. Documents processed by our
Clearinghouse do not seem to fall into your product, program, or
practice categories. Rather, we deal with state of the art, theoretical,
or research matter. At this point, I could only answer your questions
in a superficial manner. It would be most helpful if you would further
clarify your needs in relation to our Clearinghouse. Please feel free
to call in orrder to speed our response time.

I am looking forward teo hearing from you and hopefully aidin, 'n
improving ERIC'S information retrieval.

Sincerely,
i / L h
VR i eers T HY
(‘/{L(l‘/r,(w_ (/

Maryjane HMiskel

Rescarch Assistant




E X ERIC Clearinghouse for Social Studies Educatian

" = Social Science

[ = HUL Broadway. Boulder Colorado BO
= e Pelephone £3030 403 001 pxt B

lchEss |

May 2, 1975

Dr. JoAnn M. Steiger
6723 Towne Lane Road
McLean, Virginia 22101

Dear JoAnn Steiger:

This letter is in response to your inquiry of April 1lth, requesting sugpgestions
for ways in which the ERIC system might improve areas for easing educators'
access to product and program information.

I believe I must deal with your questions superficially, rather than compre~
hensively, due to a limit of time. It scems that the area you are trying

to cover is so very broad that after you receive replies from various clearing-
houses you may want to contact one or more and the ERIC facility for more
indepth information.

I find your inquiry of interes. because ERIC/ChESS does, in fact, devote
attention to distinguishing documentation to meet the varying needs of researchers,
practitioners, and others in the field of education.

First, I think it is important to always consider the ERIC indexing system
as the ccordinate indexing gystem that it is. We are not limited to using
a few descr . rs but can index in depth, and always index for major topic,
content, pr - : s/methods/techniques, instructional level, and type of document.

In indexing and abstracting we consider the user, i.e., how best can the materials
be retrieved manually and by computer. We also directly index and abstract

the document in hand -~ not a related document or another resource -- and index
from that point of view. We index generally or very specifically depending
upon the specificity of the document. For example, we have extrem. road
terms such as Instructional Materials or specific terms to identifv . ucts:
Textbooks, Manuals, Workbookg , Audiovisual Aids. In indexing a - wont

concerned with audiovisual materials in social studies for grades K-i12, we
would consider the social studies content to be the most important concept

to be indexed and make that a major descriptor. We would also make Audio-
visual Materials a major, and Elementary Secondary Education a minor. It

is my opinion that, in doing a manual search, most users would look under the

descriptor Social Studies first.

With one exception, I am going to answer your questions in the same format

as posed by your letter, so that you can follow more easily. The one exception
is that I would like to answer number 3. a. after number 1, as I feel it more
logically follows 1.

l. a. & 1. b. What descriptors do you use to designate instructional products,
programs, & practices.

See the following list. Note that this list is not comprehensive.
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(a)

(b)

DESCRIPTORS

Instructional Products

Adminstrator Guides
Art Materials
Audiovisual Aids
Autoinstructional Aids
Books

Bulletins

Classroom Games
Classroom Instruction
Computer Assisted Instruction
Curriculum Guides
Educational Games
Educational Resources
Educational Television
Guides

Instructional Aids
Instructional Films
Instructional Materials
Instructional Media
Laboratory Manuals
Leaders Guides

Manuals

Programs

Action Programs (Community)
Adult Education Programs
Adult Programs

After School Programs
Autoinstructional Programs
Cocurricular Activities
Compensatory Education Programs
Course Content

Educational Development
Educational Programs
Enrichment Programs
Inservice Teacher Education
Instructional Programs
Program Administration
Program Construction
Program Content

Practices

Activity Learning
Autoinstructional Methods
Classroom Techniques
Concept Teaching
Conventional Instruction
Cooperative Teaching
Creative Teaching

Cross Age Teaching

07

Program Guides

Programed Instruction
Programed Materials
Programed Texts

Programed Units

Protocol Materials

Reading Materials

Resource Guides

Resource Materi. ls
Simulation

Student Developed Materials
Study Guldes

Suprlementary Reading Materials
Supglementary Textboors
Teacaer Developed Materials
Teaching Guides

Textbooks

Three Dimensional Aids
Video Tape Recrrdings
Visual Aids

Workbooks

Program Coordination
Program Description
Program Design

Program Development
Program Evaluation
Program Guide

Program Improvement
Program Length

Program Planning
Programs

Projects

Seminars

Short Courses

Special Degree Programs
Work Experience Programs

Deductive Adethods
Demonstrations (Educational)
Diagnostic Teaching :
Discussion (Teaching Technique)
Iiducational Methods

if fective Teaching

Experimental Teaching

Field Instruction
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Pract ices (cont inucd)

Group Instruction
Individual Instruction
Individualized Instraction
Inductive Method
Inquiry Training
Inservice Teaching
Instruction

LLead Lecture Plans
Mass Instruction
Microteaching
Multimedia Instruction
Peer Teaching
Precision Teaching
Problem solving
Programed Instruction
Questioning Techniques
Remedial Instruction

What additional descriptors,

Role Playing
Simulation Sociodrama
Student Centered Curriculum
Subst Ltat jon Dritls
Teaching

Teaching Machines
Teaching Methods
Teaching Models
Teaching Procedures
Teaching, Programs
Teaching Techniques
Team ‘Teaching
Thematic Approach
Training Techtniques

any, would be of help to system users

in retrieving product, program, and practice information? T believe
the indexing terms are sufficient for identifying instructional products,

programs, and practices.

As I1'll mention in section 3, identifiecs

and the institution idex also help in the retrieval of documents,

What additional descriptors,

if any, would help system users retrieve

information about exemplary products or programs, particularly those for
which field testing or evaluation data are available? The first part

of this question seems to border on a judgement on our part. Our

role is not evaluate the quality of a program with such a descriptor.
Taking into account clea-inghouse selection criteria, the fact that

a document is selected and inputted suggests that the program offe~:s

new knowledge and is somewhat exemplary.

We do have terms such as

Fducational Innovation, Relevance (Education) and others which help
capture the idea. Again, however, I can't see educators looking under
a descriptor "Exemplary Programs"...it is just too broad. As for the
second part of the question, I would again go back to the document --
if the document contained evaluative material per se, I would index

for that term with the many descriptors that are now available to use:
Course, Curriculum, Program, Evaluation, etc. However, if the document
did not contain that information., but referred to evaluative data in
another document or if I knew that such evaluation was available, I
could indicate this in the abstract, but would not index with an

evaluation term.

3. SUBSYSTEMS

a.

Do you use any subsystems or suppiementary systems to classify product,
1{ so, please describe. Tdentifiers
as well as the Institutional Source Tndex, can help educ:tors retrieve
prosraws.  All projects are indexed under preject names in the identifier
field and can be retrieved this way.
identifier field, guidelines need to be implemented and followed by

program, or practice information?

clearinghouses.
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2. ABSTRACTS

a.

What guidelines do you follow in writing abstracts of instructional
products, programs, and practices? We follow the ERIC Operating Manual
Guidelines. Althoughnot related directly to writing abstracts, I think
it is important that educators realize the importance of reading the
entire resume. We are asked not to repeat information that is included
elsewhere...such as in the title. The source of the document may,

but need not, be repeated in the abstract. Important information can
be included in the descriptive note, such as related documents.

A good topic sentence giving essential information such as grade
level, maj. subject area and type of documents sets the tone of the
abstract anu should be included.

Again, to abstract the ¢ 'cument in hand is essential. Tf background
information that would be helpful to educators concerning a given
program is referenced but is not included in the document -- i.e.,
can be obtained from another source -- this information can be included
in the abstract but there should be differentiation as to what information
is and is not included in the document.

In what ways could the abstracts be improved to help a practitioner
decide which programs, products, and practices to pursue further?

Cast the document in the fullest perspective by providing as much
essential information as possible. Include, for example, information
on availability of described programs. 1In the selection process, the
evaluator needs to make certain that the document does not need helping

“materials before it can be understood.

It is also helpful to refer the reader to related works.

I do not think that a standardized format for documents lends
itself to most materials in ERIC. Each document seems to be fairly
unique and should be abstracted to best reflect the document.

What additional information about exemplary products or programs,
particularly those for which field test or evaluation data are available,
should be included in the abstract? As I mentioned previously, all
supplementary information that the abstractor feels would be helpful

to the user should be included in the abstract, making sure that this
information is i:!Y“crentiated betwecen what is and what is not included
in the abstract. Also the user should be made aware of the availability
of materials and related works.

It is my opindon that the acquisitioning, selecting, processing,
and abstracting are complementary to each other. I can give you . .-’
examples of this, but will include only a few here. It is most .7, —-tant
that the abstractors and indexers be included on whst is happenin, .a
the other areas.

In acquisitioning, it is important to know what is in RIE and what
materials are needed. Consider for example, the Joint Council for
Economic Education publication's "Economic Education Experiences of
Enterprising Teachers." First of all, we need to know that these documents
have all beenput into RIE. In the processing of the documents, if we
receive more than one it is helpful to number them consecutively so
they will be logistically close for users. Abstractors need to bec alerted
that other documents have been put in and refer back so as not to repeat
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unnecessary background information and to coordinate terms. A series-
should be entered as such when possible. The first abstract should
give necessary background information and refer readers back to that

abstract. My point is that note of the processes can be done in isolation
in processing information.

What, if any, subsystems or supplementary systems do you think would

be helpful to practitioners interested in product, program, and practice
information? A helpful supplementary system might be an index to report
new programs just getting started. It usually takes a while before
programs are able to produce reports or materials. An index to new
programs could be helpful. Short descriptions could include aims and
other helpful information.

May I suggest, again, that before you draw conclusions or try to act upon
various ideas and suggestions from clearinghouse responses to this letter
that you try to meet with a representative sample of people working in the
system such as clearinghouse representatives, various retrieval centers such
as RISE, and the ERIC Lexicographer.

[ hope I have ansered your questions. If you have further questions, please
call or write.

SJM:ec

Sincerely,

Sydney J. Meredith
Coordinator of Processing

cc: James Davis
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June 3, 1975

Dr. Stelger:

We are not crazy here, just a little absent minded
once in a while.

Our Assistant Director had misfiled the original
copy of your letter, finiing it today when he was
looking for something else.

If we may assist you further, please let us know.

Sincerely,

/‘,’/x‘, s &../L,;:,,z., -
Fran Biederman
Administrative Assistant

fb

ERIC

Clearinghouse on Reading and Communication Skills
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April 18, 1975

Dr. JoAnn M. Steiger
6723 Towne Lane Road
Meiecan, Virginia 22°

“mar Pr. Steiger:

i writdug in replv to vour letter of Anri] 11th regarding waye 1p vhich
che FRIC mvstem might improve ease of access to oroduct and program In-
formation. I bave given anuite a hit of thoupht ro thie prohlem myself.

though T can’'t sav 1've come up with anv “rilliant fdeas.

The FRIC avatem 15 deafened to annuvng avncific, narvow aqueatione v ~ling

vith education. “heore aimplv {r no r-av to shortcut the svatem !
ranidlv locate vast quatities of doncuments. liearlv evarvthins fn the
IRTC aystem could he categorized as dealing bl either a produrt. a pro-

gram, or a practice. A’‘large number dasl with two nr even all three nf
these. We have no codlng system which divides waterials into there three
categories. The closest we Ret in this respect are our "Publication/
bocument Types and Codes” which are machine searchalile 1-it are ertremoly
new. (See page 178 of the ERIC Processinz Manual).

At our Clearinghouse we make it a practice to attempt to index documents
witii "form terms” whenever these are applicable. (These include suck

terms ad "'Curriculum Guides,' "'Program Hescriptiona,™ "Study Cuides,"”

and "Teaching Guides.'”) The only terms we assign in addition to form terms
and tiie now-nmandatory educational leveling terms are sukfect termes ohich
degcribe what the document {8 about. These suhient terms are assigred

by our staff on the hasis of thefr perception of the subject matter of each
individual document. The only restrictfon we make {a that the indexire
terme adequately desicribe the document.

Some of the descriptors which we might use to deacribe '"products” include:
TEXTBNOKS, CLASSROOM MATERIALS, INSTRUCTIONAL MATERIALS, HANDWRITING
MATEZRTALS, LARGE TYPE MATERIALS, PROGRAM MATERIALS, RFADING MATFRIALS,
RESOURCE MATFERIALS, STUDENT DEVELBPED MATERIALS, SUPPLEMFNTARY RUATTIN
MATERIALS, TEACHER DEVELOPED MATERIALS, AT™MIOVISUAL AIDS, AUTQINSTRYICTINNAL
AIDS, INSTRUCTIONAL AIDS, LANGUAGE AIDS, VISUAL AIDS, MANVALS, 3AnNS,
“ULTICULTURAL TEXTBOOKS, SUPPLEMENTARY TEXTBOOKS, HIGH INTERFEST LN V0-
CABULARY BOOKS, WORDLISTS, FILHS,INSTRUCTIONAL FILMS, FPILMSTRIPS, MAGURTTC
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TAPE CASETTES, TAPE RECORDINGS, VIDEO TAPE RECORDINGS, PHCNOGRAPH RY.CORDS,
SINGLE CONCEPT YILMS, SOUND FILMS, LITERATURE GUIDES, AND STUD! GUIDES.
To describe "programs" we might use CURRICULUM GUIDES, TEACHING GUIDES,
STATE CURRICULUM GUIDES, or any of the 1,2 desariptors deai-
ing with "PROGRAMS" The dascriptors we would probably use most frequentiy
in describing "prac.ices' are TEACHING METHODS AND TEACHING TECHNTQUES, T
am 2 member of the ERIC Thesaurus Review Giroup and have suggested a aumber
of new terms for the Thesaurus. However, I cannot recall programs, or
practices,

" The only guidelings I can offer you on our abstracting are contained in the
ERIC processing manual. As for suggestions to help practitioners decide
"which products$, programs, and practices to pursue further,” it seems that
what you are asking for is a system whereby exceptional documents in any
given area might ba flagged for users of the ERIC system. I think that
this 18 a very difficult matter to accomplish. The only svstem which would
be valuable would he an open system in which all users and all ahstracters
would be aware of the evaluation procedures and the grading system. Any
such system would imply government approval and support for the activities
of certain educators and, by implication, disapproval of the activities of
other educators. There are obviously difficulties with any such systam.

The only subaystem I am aware of which would interest vou is the "Pubtype"
code which I mentioned earlier.

Best wishes on your study. I would be happy to discuss it further with you
at your convenience. Yours is a most difficult undertaking.

Sincerely,

Daniel J. Dieterich
Assistant Diraector, BRIC/RCS

DID/ma
Enclosure: Publication/Document Types and Codes

(Revised February 1975)
ERIC Processing Manual
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A Audic fisual/Honprint Media; Audiovisual Aids; Films, Tapc recording.;
Phonotape Recordings; Computer Programs; etc.

B Books; Mcnographs; Textbooks; Programmed Texts: etc. (not otherwise
classifiable)

C Curricuium Guides; Curriculum Materials; Teacher=Developed Materials
Laboratory Manuals

D Directories; Membership Lists; Table of Organization; Reference Works
Dealing with Organizations/institutions; etc.

G Guides; Teaching Guides; Resource Guides; Study Guides:; Administratiwve
Guides; Leaders Guides; Manuals; Training Manuals

H Legislation, Legislative Hearings, Legislative Reports, Congressional
‘ bocuments. (Include both Federal and State levels; include Natjonal
| Commissions). Court Cases and Decisions (all levels).

J Journal Articles; Serials;.Periodicals; Bulletins; Newsletters;
Newspapers; etc.

i K Program/Project Descriptions; Implementation Efforts
L Bibliographies; Annotated Bibliographies; Book Catalogs; Abstracts;
! Literature Reviews; Literature Searches/Guides; Book Lists; Book
f Reviews; Library Guides: |ndexes (Locators); State=of=the=Art Revicws
|
| M Maps; Atlases; Gazetteers
f N Numerical and Statistical Tables; Quantitative Data and Analyses
"0 other
! P Proceedings; Conference Recurds/Minutes (entire)
] Questionnaires,; Tests,; Measurement Devices: Evaluation Devices

{ R Research Reports; Technical Reports; Studies

l

S Speeches; Conference Reports; ''"Papers presented at...'"', Verbal
Presentations; etc., (not otherwise classifiable)

i
i
f
: T Theses; Dissertations

t
Y Dictionaries; Vocabularies; Glossaries: Thesauri

Y Annual Reports; Yearbooks

|
!
?
i FIGURE 5-6
i PUSLICATION/DOCUMENT TYPES AHD CODES
| 7’1 vevised Fobruar, 1975
l:l{l‘ic - —]7.Q—
P v |



ERIC RCS

April 18, 1975

Dr. Josaun M. Steiger
6723 Towne Lane Roal
McLean, Virginia 22101

Dear Dr. Steiger:

[ am writing in reply to your letter of April 1lth regarding wavs in which
the ERIC system might improve ease of access to product and program in-
formation. I have given quite a bit of thought to this problem myself,
though T can't say I've come up with any brilljant ideas.

The ERIC  'stem is designed to answer specific, narrow questions dealing
with education. There simply is no way to shortcut the system and
rapidly locate vast quatities of documents. Nearlyv everything in the
ERIC system could be categorized as dealing with either a product, a pro-
gram, or a practice. A large number deal with two or even all three of
these. We have no coding system which divides materials into these three
categories. The closest we get in this respect are our "Publication/
Document Types and Codes'" which are machine searchable but are extremelv
new. (See page 178 of the ERIC Processing Manual.)

At our Clearinghouse we make it a practice to attempt to index documents
with "form terms" whenever these are applicable. (These include such

terms as "Curriculum Guides," "Program Descriptions," "Study Guides,"

and "Teaching Guides.") The only terms we assign in addition to form terms
and che now-mandatory educational leveling terms are subject terms which
describe what the document is about. These subject terms are assigned

by our staff on the basis of their perception of the subject matter of each
individual document. The only restriction we make is that the indexing
terms adequately describe the document.

Some of the descriptors which we might use to describe "products" include:
TEXTBOOKS, CLASSROOM MATERTALS, INSTRUCTIONAL MATERTALS, HANDWRITING
MATERTALS, LARGE TYPE MATERTIALS, PROGRAM MATERTALS, READING MATERTALS,
RESOURCE MATERTALS, STUDENT DEVELOPED MATERIALS, SUPPLEMENTARY READING
MATERTALS, TEACHER DEVELOPED MATERTALS, AUDIOVISUAL ATDS, AUTOINSTRUCTTONAL
AIDS, TNSTRUCTIONAL AIDS, LANGUAGE AIDS, VISUAL AIDS, MANUALS, BOOKS,
MULTICULTURAL TEXTBOOKS, SUPPLEMENTARY TEXTBOOKS, HIGH INTEREST LOW VO~
CABULARY BOOKS, WORDLISTS, FTLMS,TNSTRUCTIONAL FILMS, FILMSTRIPS, MAGNETIC

7o
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TAPE CASETTES, TAPE RECORDINGS, VIDEO TAPE RECORDINGS, PHONOGRAPH RECORDS,
SINGLE CONCEPT FILMS, SOUND FILMS, LITERATURE GUIDES, AND STUDY GUIDES.

To describe 'programs' we might use CURRICULUM GUIDES, TEACHING GUIDES,
HOURSPE—OHEBES, STATE CURRICULUM GUIDES, or any of the 132 descriptors deal-~
ing with "PROGRAMS". The descriptors we would probably use most frequently
in describing "practices" are TEACHING METHODS AND TEACHING TECHNIQUES. I
am a member of the ERIC Thesaurus Review Group and have suggested a number
of new terms for the Thesaurus. However, I cannot recall programs, or
practices,

The only guidelines I can offer you on o1 abstracting are contained in the
ERIC processing manual. As for suggestions to help practitioners decide
"which products, programs, and practices to pursue further," it seems that
what you are asking for is a system whereby exceptional documents in any
given area might be flagged for users of the ERIC system. I think that
this is a very difficult matter to accomplish. The only system which would
be valuable would be an open system in which all users and all abstracters
wor'ld be aware of the evaluation procedures and the grading system. Any
such system would imply government approval and support for the activities
of certain educators and, by implication, disapproval of the activities of
other educators. There are obviously difficulties with any such system.

The only subsystem T am aware of which would interest you is the '"Pubtype"
code which I mentiore:d earlier.

Best wishes on your study. I would be happy to discuss it further with you
at your convenience. Yours is a most difficult undertaking.

Sincerely,

-
2 e ,a/tfd—%t?)

Daniel J. Dieterich
Assistant Director, ERIC/RCS

DJD/ma



I

oo BRICAcNe - T T T 15T ] REPORT RESUME Processing Form

! J s T e

m e e l_CODA\{rIuhI?. Reoro_Ral? Avan_]_lm
i.-] YES, NO. ! YES NO | o
i€ 1! %).'—1 | 2( A ‘{ ! ,

SR ot

P T TUN P, e . SR T SR
1

cn CO009565  nopa_ "lppar Nov7d g
AUTH

i
{
1
i

)
2

Dl "I TiTL_Selected Resources For Drug Information Conters.
S

ka{&éﬁidﬁal Ingtitutc on Drug Aéﬁéc (DHEW/PHSfTWREkkvillc, Méryland

S INST_BBBO4STL

-
= T
2, 1 2 National Clearinghouse for Drug Abuse Information
3] + a '
S A
L1!SPON {M' Public Health Service (DHEW), Rockville, Maryland
2 ‘ﬁ 2 Alcohol, Drug Abuse, and Mental Health Administration
3, o3 .
S L ,
iCONT_ 0ilcR_ PeN
L I - ;N--nl;ﬁ"_"m~__F___*_“
PRICE_ 0.75;1. 85 R 1[ REPNO_ Ser-8-No- 1; DHEW-Pub-No-ADM-75 174 Is LPUBTYPE .
- B 2 1°
T1 NUTE_ 32p.
2

3
U1 _Aavait_National Clearinghouse for Drug Abuse Information, P.O.Box 1908, Rockville, Maryla
220850 ' '
3l
vi e

2

bN'%DEEE,*Resourcc Guides; *Drug Abuse; Information Centers; *Information Dissemination;
< >Upinions; Social Problems; *Social Services; Bibliographies

2
4

X1 ! IDEN
2

Y1L5§§Ljhis listing of books, periodicals, organizations, and other resources in the field
<ot drug abuse was compiled in response to requests by information centers for a guide in
Ja large and expanding field. The resources should be helpful to both a new information
4'center and an established one planning expansion. Not all materials are considered
Sessential for an informatior center but are of interest to a center emphasizing counselil
6'and mental health, law, community action, or medicine. The materials are classified
7?according to major subject area, and an additional "General" category has been added.
BI:(Author/PC) : -

9

10

1

12 . . -
1 F

X

‘

L 77

b LRETIE I be¥! Elite {12.0ltch) typowritery stop at marks

O

ERIC

Aruitoxt provided by Eic:



P .

oo - BRIG AceNo. Ffﬁ}?@ REPORT RESUME Processing Form

b ]

. oo e . e 2pyright? sora_Rel? Avall. Lay

F A AGE O i N e B *_‘J—ses' 0, YeEs wo:l Ll 11
a LCHF}SQOJJQQA. ufpﬂ__“_ﬁnpnxtnﬁyg?im_ﬂiﬁg_ IE l,ﬁ f[ } fJ‘Q. ki |
H1  AUTH_Azima, Fern J.

2
%' H'nTL_ Effective Communication in Adolescent Group Psychotherapy.
2
s
7
O
J st FK |
:) ,r— T 1 ’)F.
b 4k
3 3
al a
L1 tésﬁn o pm
2! 2
3 . 3
4[ 4
M1 conT 01| GR P1BN_
20 e 2 2
| PRICE_0.75;1.50 R 1l REPNO ls [PUBTYPE g
LR 2f—&—_— et YrE

Ty moTE_18p.; Paper presented at the Americal Psychological Association Convention (82nd,
2:New Orleans, Louisiana, August 1974)

2 -

Wi pesc *Communication (Thought Transfer); *Verhzl Communication; Rescarch rrojects;
“1Adolescents; *Individual Development; *Psychotherapy; Cocounseling; Speeches; *Group
JECounseling

o

'IDEN

— e

bed

<
1S o P2 .

1

——

1ABST_This paper defines a useful strategy for therapists working with adolescents which .
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tof some of the specific impediments for both adolescent peers and tie therapist that
iprevent effective communication. The goal of the group therapy :s to identify the

" specific impediments and distorted tronsference relationships. Unlike conventional
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9| transference themes described are: attitudes towards authority and peers; acting out;
""isilence; and somatization or the technique of handling stress by somatic symptoms.
1"’-’;.Converscly, countertransference reactions of therapists are listed: omnipotence; fear of-
'lself-disclosure; overidentification with the adolescent; or somatization and blind spots-
;i.e. the therapist becomes alerted to his own anxiety or depression by symptoms such a
"'headachcs, flushing, nausea, cramps, etc. In summary, the paper presents a general m l
. af.the effective group therapist and his major responsibilities for both cognitive >
‘ positive emotional Teader-hip.  (Author/RJ) ' -
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(V.1&] QI Counseling and Personnel Services Information Center
The School of Education, The University of Michigan
Ann Arbor, Michigan 48704

ERIC
Telephone: (313) 764-9492

(o€

April 24, 1975

Dr. JoAnn M. Steiger
6723 Towne Lane Road
McLean, VA 22101

Dear Dr. Steiger:

In response to your letter of April 11th, we submit the following information
which we hope will be of use to you in your current project.

1. Descriptors
(a) Used to designate instructional products-- CAPS does not input

products per se. Papers written about products bear a term desig-
nating the type of product under discussion. e.g. Filns,Audio-
visual Aids; Video Tape Recordings; Instructional Materials;
Resource Materials

(b) Used to designate instructional programs and practices---
CAPS does input many documents which fall into this category.
We characterize them with descriptor terms such as: Educational
Programs; Counseling Preograms; Guidance Programs; Computer Oriented
Programs; Individualized Programs; Program Descriptions; Counseling
Instructional Programs; Consultation Programs; Human Relations
Programs; Outreach Programs; Rehabilitation Programs; Youth Programs;
Program Guides; Program Development

(c) Additional descriptors-- Users might locate information under
such terms as: Methods (Educational, Evaluation); Systems Approach;
Research Methodology; Caseworker Approach; Field Instruction

(d) Exemplary programs--- Although these terms are not in the system,
we might consider their input: Evaluated Programs; Field Tested
Programs

NOTE: We would like to see the development of a specific list of terms,
similar to the leveling list, whereby each document would have a term
which described the type of document it is, to enable users to locate
only those types in which they are genuinely interested. CAPS
currently uses the following terms: Research Projects; Program
Descriptions; Literature Reviews; State of the Art Reviews; Program
Evaluation; Resource Materials; Bibliographies; Curriculum Guides;
Manuals; etc.

2. Abst ac&s ‘ X . . .
a§ Abstract yuidelines for prograi and practices are, of necessity,

limited by the authorized 200-word limiation. CAPS attempts to
be as informative as possible, presenting information on why and for
. whom the program or practice was developed, how it was implemented,
and the resuitant.ostcomes. Our descriptive field also covers the 79




documerit type, population involved and school level (if applicable).
(SEE ENCLOSED SAMPLES)

(b) Abstract improvement-- While we must avoid subjective judgements
in our abstracting, we should be encouraged to indicate the scope
of the target group ( limited, number of subjects, extensive)
and of the evaluation to help the user determine if, in fact. the
program or practice has been adequately researched. Limitations
of the research should be clearly delineated.

(c) (See 1d)

3. Sybsystems

(a) CAPS believes strongly in t.e use of Identifiers as a means of
helping the user to locate specific programs and techniques, plus
information concerning such programs and techniques. We use Identi-
fiers to denote information on such programs as: Job Corps;
Project TALENT; Neighborhood Youth Corps, etc.

(b) Additional Sybsystems-- The more extensive use of Identifiers is
currently being encouraged by Central ERIC. CAPS feels that
their greater use will be of invaluable assistance to ERIC users|

We trust these suggestions and memos on CAPS way of inputting materials
will be of assistance to you. If we can help you further, pleas: feel
free to write us.

Sincerely yours, p
T
, I
(Mrs.) Carol K. Jaslow

Abstracting and Indexing Editor
ERIC/CAPS
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,W1L95§§:Program Descriptions; *Psychological Evaluation; *Group Activitfés; *Self Evaluatior
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Y1 {ABSY The traditional psychological assessment approach leaves much to be desired if one
2Eonsiders man to be more than a body or a machine. It fails to consider his humanity,
3lself respect, intentions and goals. The author discusses his own assessment procedure |
‘Lwhich involves a six-hour structured group with up to 20 patients and eight staff members

SrStructured into this approach are several processes: 1) having the patient participate i
61his own evaluation; 2) involving the staff and patients in a process of mutual self- _
7rdisclosure; 3) providing feedback during and at the end of the assessrent process; and 4)
8}merging the diagnostic and therapeuti- approaches in a timelimited structured group. The
9lgroup serves at least three functio... diagnostic, therapeutic, and educational. A -
10 breakdown, hour by hour, of the group process is provided, as well as suggestions for |
:;.improving the process. (Author/PC) |
Hil
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V11 inst_BBB10594 K1 South Dakota Career Education Project, Watertown; ]

2{- 4 2 South Dakota Division of Elementary and Secondary Education, Pierrxe,_

3 1 38 Career Education _
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DESC_Program Descriptions; Seminars; *Program Planning; *Student Needs; *Accountability;_
r*Counseling services; Placement; Vocational Development; *Career Planning .

~

—_—

|IDEN_ *Elementary Secondary Education . |

ABST Two -ne-week Life/Career Guidance, Counseling and Placement Planning Seminars were |
theld for South Daxota school counselors. These seminars were sponsored by SDCE and

[planned in conjunction with SDSU, Pupil Personnel, and the Division of Vocational- _
| Technical Education. The major thrust of the workshops involved the planning of well- |
 rounded guidance, counseling, and placement programs. Participants were using, for the _
first time, the South Dakota Counselor's Workbook and student needs assessment data which

lhad been collected prior to the workshops.

Input session consisted primarily of life/

 career topics.

Many of the activities and procedures discussed in the input sessions were

fadopted by the participants as part of their local guidance program.

The end result of |

| the workshops was the development of guidance programs based on student needs which wiil_
[ Serve as local counselor accountability models. (Author) _
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Dr. JoAnn M.

Steivcer

6723 Powne lLane Road
McLean, Virginiz 22101

Dear Dr.

Steiger:

Northern ltlinois University L4
DeKatb, Hinos 60115

LRIC CE annghouse i Carerr Educiaton
DO Gebod Hadl

S5 700 120

May 28, 1975

As you requested, the staff of ERIC/CICE have studied your questions which

relate to your t.search project on how ERIC might be improved to ease access
to product anu program information.
to help you in drafting recommendations:

i.

Descriptors

a.

What descriptors do you

Curriculum Guides

State Currjiculun Guides
Resource Guides

Study Cuide.:

Teaching Guides

Leaders Guides

Manuals

Texthooks

Instructional Materials
Classroom Materials
Instructional Aides
Autoinstructional Aides
Programad Materials
Programed Texts

Student Deveioped Materi
Teacher Developed Materi
Workbooks

Worksheets

Games

Classroom Games

FEducational Games
Simuiation

What descripiors d.v you
and practices?

Program Descriptinns
Instructional Programs
Educqational Programs
Adult Fducation Programs

The following information Is submitted

use to desipr.ate instructional prcducts?

als
als

use to designate instructional programs

Field Experience Programs

Institntes (Training Pro
Internship Programs
Teaciring Programs

Work Experience Programs

o rams)
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Cooperative Education
Teaching Methods (and Narrower Terms)
Teaching Techniques

c. What additional descriptors, if any, would help system users
retrieve product information? Program and practice information?

This category may present problems to users because many descrip- -
tors are used for documents which are programs and practices
and also for documents which are about programs and practices.

d. What additional descriptors, if any, would help svstem users
retrieve information about exemplary products or progcams, par-
ticularly those for which field testing or evaluation data are
available?

We badly nead Field Testing as a descriptor, we are at present
using it as an identifier. We can, and do use

Program Evaluation
Demonstration Programs
Demonstration Projects
Pilot Projects

~

We probably need Exemplary Programs as a descriptor.

It is very difficult to answer this question because we do not
know what the user wants to retrieve. We receive no feed back
from users and so have no idea whether we are meeting their
needs - thus it is impossible to say much about new descriptors
which would help us serve the user better when we don't know how
or even if, we are serving him now.

2. Abstracts
a. What guidelines do you follow in writing abstracts of instruc-

tional products? Of programs and practices?

For instructional products such as curriculum guides, we include
reference to grade level, subject level, orientation (e.g. subject,
concept, or objective) level of detaii (e.g. is it very specific
or general, to be built on by the teacher) and forma: (e.g.
description of a tvpical lesson plan).

For instructional materials we attempt to describe what is offered,
although in some cases the variety of materials offered makes it
impossible to do more than generalize. For program descriptions
we should describe the progrum, where it is carried out if rele-
vant, who it is aimed for (e.g. grade level, educational level,
etc.) ard include any internal or external evaluation made of

the program and its accomplishmencs.

&1
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b. In what ways could the abstracts be improved to help a practitioner
decide which products, programs and practices to pursue further?

The abstractors are charged with describing the document on hand.
We do not know what the practitioner wants, so it is difficult
for us to say how our abstracts could help him better.

c. What additional information about exemplary products or programs,
particularly those for which field test or evaluation data are
available, shourd be included in the abstract?

If the abstractor feels that additional information should be
inciuded in an abstract ‘hen he/she should write a better abstract.
An abstract is supposed to provide complete ~overage of the docu-
ment, although within our 200 word limit the coverage some-

times has to be general rather than detailed.

As {or question 3, my sraff and I do not have any reactions to it. We look
forward to receiving your draft for further comment.

Sincerely,
Uk )

///
e Ll P
4 John A. Niemi/L
Associate Director

JAN:dmz
cc: David V. Tiedeman
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The ERIC Clearinghouse on [nformation Resources

Stanford Center for Research and Development in Teaching
School of Education, Stanford University, Stanford, California 94305 (4101 407.3345

Specializing in Mat. Is and Strategies for Learning

May 29, 1975

Dr. JoAnn M, Steiger
6723 Towne Lane Rd,.
McLean, Va, 22101

Dear Dr, Stciger,

As the ERIC Cllearinghouse c¢n “mation Resources, we are not as likely
as a subject-based clearingh-use 2ive instructional + -oducts, However,
we have had experienc:2 in couduct aputer searches of the ZRIC data
bases, and, in our capacfiy as nhe :arinthouse on media and technology,
we have developed som . pertise .n iocating iustructional media and materials.

We feel that the ERIC data pase &3 ir i: now constituted would need some
revision to airlow 17 tc be useful in vetrieving instructional materials. Some
sort of file »~artition, perhaps <imiler to AIM/AT™M, would be needed, so that
valuable tiwa would rot be 1-st in scarching througb thousands of items that were
not relevant to the search request. The system should be compatible with

ER <. and be prersantad her as ¢ :. b-sacilon of RIE or as a companion volume.
It s uld be computer .earchers uand cheuld have the capability to ofter

quantity discounts for order. cver a ;iven volum¢. It is unlikely that

the micr fiche rormat would be userul for this materi:’ as th=2 schools would

need the hardcopy ¥ .m for stuvdent 42, Perhans it wou ~ be hesi to have

microfi ae available for a low-cesi '"first look" at the pr.«y¢: and ‘hen the
capabil ty to offvr offset masters orf camera ready copy dze-ily from the system.

In addition, the ERIC date = e at fa.: present time loes nni include
nc -print materlats. A vevision UL the indexing system weuui pe :i2cessary in order
tv cetrieve non-print matverials ~wsired by %t scarcher. Tlat i, a school
that bhad a dial accass .etrieval syst m ro distribute nudio~ias.al materials

from a central source would have a use for a wide variety of media, bu* - . chool
with only sound filmsrrip prnjz2ctors «ould h.ve little or nn use for madia .n
other forms. At the presen’ time +h: 2 is 10 wav for the ERIC system to
identify specific foriis of medis. The descripto- field is already used

to desipnate the content of the eocunent ara :ts ve Lo ldentify form or
medium would only confuse the s~orcher, "he publicetion type field has only
one alpha character (A) to idertify ¢ ‘ovisual materials. This wculd not b
specific enough Lo limit materisl to tY types of media desired.

Some of the Educational I:fcrmacion Centers have been using the TRIC
system as a basi: for indexing their in-house collections of instructional
materials, such as LAPS and UNIPACS. They should be queried so that the
system would nave the benefit of their experience,

36
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There are already suwe computerized sy ems whi control audiovisual
suograms,  The most wigely know is the NICEN system. It is operated out of the
. versity of Southern California and prepares printed indexes to various
wedia using x computerized data base as a source. Some investigation into their
system might nrove fvuitful. It may be that on-line access to the NICEM data base
would be a cu.,. effective way to provide the access to media educators need.

Valuable informacion could also be gained by contacting the American Associati
of School Librarians, a division of the American Library Association, 50 East
Huron, Chicago, 111. This professional group is the most active in the area
of library/media programs and could be an effective part of the development
of a program of access to instructional products, programs, and practices.

Attached .s a response to the specific questions asked in your letter.
We would be happy to participate in any way possible ir this proposed
system, Please feel free to contact us as you feel necessary.

Sincerely,
Tl ﬂj;f<\1L31\

/ .
Judith Yarborough
Assistant Director
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A, Descoptors used to designate instructional products

Educationsl Programs Teaching Guides
Curriculum Guides Instructional Programs
Computer Programs Teaching Programs
Textbooks Multicultural Textbooks
History Textbooks Supplementary Textbooks
Programed Texts ' Instructional Materials
Study Guides Instructional Media

B. Descriptors used to r~signate instructional programs and practices’

Educational Programs Educational Strategies
Instructional Prograns Teaching Techniques
Program Descriptions Teaching Methods
Program Evaluation Teaching Models
Teaching Procedures Effective Teaching

C&D. Additional Descriptors

Additional descriptors may not serve the purpose intended as they will be

mixed with content descriptors. It would then be .mpossilie (¢ s t = bcok
about preparing instructional materials from the instructicn:s] wat vials
themselves. Some new field is needed which would be res.-vv . . desiguation
of the form of media of the document or . cojam.

2. Abstracts

A, Guidelines for abstracts of insirucii- - , zic! .s--The Clearinghouse

has no established guidelincs for abst .:rtirg ocher than those that are

set forth in the ERIC Processing manual.

B. ‘istracts of instruc.ional programs, practices, and products couv d be
improved if there were a special section added to the ERIC Processing Manual which
specified mater . to be covered an fo.mat to ' : used.

The coxtent ot validations, field tests, and eva;r.-t<., ata available for the
program could al: be noted in the abstract. The ’"sadvantage > this practice,
if it is not supplemented by some f{ield that contains the information in a
machine readable form, is that the searcher could not limit the «utput of a
computer search to on., those programs, practices, and products whoci have

reached a given level of cva'-ation/revision.



3. As mentioned in the accompanying letter there presently exists, in some
form, several attempts to control the reservoir of instructional materials,
These include NICEM, in-~house programs at Educa’ional Information Centers,
and the Instructional Systems Clearinghouse (frrmerly TAP) as well as the

Educational Products Information Exchange (EPIE).

NICEM

University of Southern California
University Park
Los Angeles, Calif. 90007

Educational Product- Tnformation Exchange Institute
463 West St.
New York, N.Y. 10014

Instructional Systums Clearinhouse. Inc.

337 Winegar St.
Monmouth, Ore. 97361

JY:vp

&9
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Th &

ERIC Clearinghouse on iiandicapped and Gifted C..ildren

May 29, 1975

Dear Dr. Steiger,

We are glad to hear of inereasiag concern about using the ERIC system to
improve access to instructional materials. It is an area that cur Clearingh-
has an interest in and has considered developing. At the present time, however,
we do not enter products, by your definition, into the system. We limit our
acquisitions to professional materials and do not include the infinite number of
instructional materials now on the market.

Carl Oldsen, previously the Assistant Director of v (e Information Center,
and now at the National Center on Educational Media and Materials for the Handicapped,
chairced o committee which developed and published an Instructional Materials Thesaurus
tor Special Mducation. This wus developed with eventual correlation with the ERIC
thesaurus in mind though all the included terms are not FRIC descriptors. The
thesaurus has been included in the EPTC system (IED 171492) and can be obtii ned from
th . 1+ might also be interested in contacting Mr., Oldsen. He would be able to
¢Nplivoa wo you the criteria used to select terms and the irocess used to develop the
thesaurus.  The thesaurus contains an alphabetical section (which includes a definition
for each term), a rotated arrangement, a categorical arrangement, and instructions for
indexing instructicnol materials. Mr. Oldsen's address is as follows:

Carl F. Oldsen

National Center on Educational Media and Materials
for the Handicapped

220 West 12th Ave.

Columbus, Ohio, 43210

(614) 422-7596

snce we st rae! and rndex instructional materiais only in a peripheral way, i.e.
vhen they are aiscussed in ¢ professional document. w e have not fornd a need for a dctaile
breukdown ol teenis. The tollowing are . clevant descrigtors in our 'Thesaurus for
Fixe ptional Child Hdueation', o subset of th FRIC th -aurus.

Instructional Matervials Programed M. orials
Instructional Media Student Developed Materials
Instructional Materials Centers Material Developnient
Audiovisual Aids Tactile Adaptation
Lducitional 1 echnology Medi:i Technology

Gumees ieaching Methods
Weorkbooks Program Deseriptions

L Type Materials Tovs

Mo sulative Matorials Teacher Developed Materinls

990

Attiated with the CEC Inform on ¢ cater
THE COUNCH. FOIL EXCEPTIONAL CHRILDREN

S a ~ -
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Beeause we do not abs rraet instruetional materials we do not have any specific
abstracting policies for them, When abstracting documents about instructional materiuls
we follow the policies outlined in the FERIC Processing Manual.

(I KRIC does get involved in the instruction.. materinls area the most valuable
information (and also the thorniest) to be included in an ..stract would surcly he
evaluative information such as the results of field testing and outside review cvialuations,

Regarding program and practice, we are abstracting considerably more of the
teacher oriented types of documents but have so tur found the presert ERIC descriptors
quite adequate,

[ hope this imformation is of some help to you. It's good to see IRIC more concerned

with the needs of educational poactitioners.

Sincerely,

Dorothy Bloch
Coordinator of Information Services

9



ERIC CLEARINGHOUSE ON URBAN EDUCATION
TEACHERS COLLEGE, COLUMBIA UNIVERSITY
NEW YORK, NEW YORK

Response to Questionnaire on Access to Instructional Producrs,
Programs, and Practices

I. Descriptors

a)  Descriptors which may be used to designate instructional products :

Instructional Materials Teacher Developed Materials
Classroom Materials Visual Aids

Workbeoks Toys

Manuais Talking Books

Reading Materials Supplementary Textbooks
Educational Games Scierce Materials
Curriculum Guides Orientation Materials
Teaching Guid::s Programmed Materials

State Curriculum Guides Textbooks '

Instruciional Aides Multi-cultural Textbooks
Worksheets Progr :mmed Texts

Student Developed Materials History Textbooks

b) Descriptors  which may be used to designate instr -tionul programs

and practices :

Instructional Programs Conventional Instruction
Comp onsatory Education Piagrams Cro.sp Instruction
Teachiag Proceduies individual Instruction
Teuching Techriques Irdividualized Instruction
Teaching Methods Muitri-media Instruction
ieaching Styles Programmed Instruction
Student Contral Curriculum Remedial Instruction
After School Programs Team Teaching

Program Content Sequentia! Programs
Course Content uiagnostic Tzaching
Auto=instrucrional Methcds Sme:!l Croup Instruction

Classroom Techniquee

972
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2.

Note: The descriptors listed in (a) and (b) above are of course used in
conjunction with other descriptors to fully describe a given document. For exampie,
"Grade 4" and "Textbook Evaluation" would be added to "Reading Materials" to
dicribe a document which deals with the evaluation of reading texts for Grade 4.
Another example would be adding " Dropout Prevention" and  .erto Ricans" to
"After School Programs" to describe a document which deals with using after schoo!
programs to reduce Puerto Rican students from dropping oui of school.
c) Additional suggestrd descriptors  for instructional products, programs,
and practices :
The Urban Education Clearinghouse staff feels that there are sufficient
descriptors in the current ERIC Thesaurus to desciibe documents which
are or deal with instructional products, practices and programs. In
addition, the machine retrievable "publication type" field should help

in identifying par. cular publications of inte tr. educational

practitioners.

d: Additinrul su-gested descriptors  for exemplary pr.ducts and programs :
The terms ' txempiary Products” and "Exemplary Programs = might be
adciac <5 the ERIC Thesaurus. Scope notes wouid have to iccompany them,
“awever, stating that the products or programs were di-:med "exemplary™
by some outside evaluation, and were not dec: |so by the ERIC system.
Creat care would have to be 2xercised by the indexors in assigring th se
rerms to particuiar documents. Many programs have met with some success,
but not ail would be “exemplary”.

4
03



2.  Abstracts

a) Cuidelines:
The abstracting staff of Th- Urban Education Cleari: thouse follows the
guidelines found in The ERIC Processing Manual. Instructional products
and descriptions of programs and pra. .ces usually require an indicative
abstract; that is, an abstract written from the viewpoint of an informal
but impartial reader and which reports on what is discussed or included
in the document, the manner in which the information is presented, and,
if necessary, to whom the document is addrossed. Scmple Abstracts are
attached.

b) Improvement:
Ideally, a reading of the entire entry for a given document (title, cuthor(s),
institutional sourc: 1, descriptors, identifiers, notes, abstract) gives one
a good idea o7 what the document is about and whether one wants to
further pursue the material. Carefully writtea abstracts which fully and
objectively de ribe a product, nrogram, or practice as presentec in the
o izu.ar documents at hand shouid be helpful to practitioners.

cl _xumplary products, programs, pract’ce. :

Any major points of inforr. ation cor iined ina document should, of course,

be reflected in the abst-zat. 'f o Jocument contains results of field testing
or evaivari- .+ these should he ..cotioned in the abstract.
3. Subsystermns
al The "pubiication type’ Teld which is filled in for all ERIC documents is

2 type of "subsyster " anc, as meni.oned above, should be helpful to

- g1




4.

educational practitioners in identifying particular materials.

Recently grade level descriptors were standardized and made mandatory
for all appropriate documents. Perhaps a small group of standardized
descriptors should be decided upon for all appropriate documents which
are or deal with instructional products, programs, and practices. For
example, all instructional products, whether a textbook or a toy, wouid
be given the descriptor "Instructional Materials". (It might also be given
a more specific term, if necessary, such as "History Textbooks"). This
would provide an additional iden ‘fication tag for these particular documents.
A separate directory for exemplary products, programs and practices
perhaps should be created with citation and abstract formats specially

desigr.z:d for these particular documents.

Prepared by :

Jzan Barabas
Assistant Director

Raja Jayatilleke
Processing Coordinator.
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E n l c CRIC CLEARINGHOUSE ON TESTS, MEASUREMENT, & EVALUATION
m EDUCATIONAL TESTING SERVICE, PRINCETON, NEW JERSEY 08

May 29, 1975

Dr. JoAnn M. Steiger

Department of Healti, lLducation,
and Welfare

National Institute of Education

Washington, D.C. 20208

Dear Dr. Steiger:

The Clearinghouse on Tests, Measurement, and Evaluation rarely processes
instructional products for announcement in Resources in Education (RIE)
due to the nature of our scope of interest. However, there are a few
comments we would like to make about ways of handling instructional
products and program information.

1. DESCRIPTORS
a. Generally we would use INSTRUCTIONAL MATERIALS as a descriptor
for instructional products. Whenever possible a more specific
descriptor would be used such as TALKING BOOKS, EDUCATIONAL
GAMES or FLES MATERIALS, etc.

b. To designate instructional programs we would use the descriptor,
INSTRUCTIONAL PROGRAMS; for instructional practices, the des-
criptors, TEACHING METHODS or TEACHING PROCEDURES.

¢. Descriptors to cover document types -- i.e. INSTRUCTIONAL
PROGRAMS (DOCUMENT TYPE) or TEACHING PROCEDURLS (DOCUMENT
TYPE) —-- would be useful. 1In this way the user could retrieve
only those documents that are instructional programs or
teaching procedures as opposed to those which describe or
discuss them. For the user who seeks information on a specific
program cr procedure, the use of an identifier is essential.
Thus a user interested in the ABC Reading Program could retrieve
all information on the program using the title. In order to
effectively retrieve information in this manner, there must be
mandatory use of identifiers on documents of this type and
standardization in the use of titles for programs and products.
The Labs and Centers who produce materials should be encouraged
to be consistent in the use of product names in their reports.

d. Certainly a descripror, EXEMPLARY PROGRAMS or VALIDATED PROGRAMS
would help. Through coordinate indexing documents could be
retriceved which are exemplary or validated instructional programs
(see 1-c above) or which describe such programs.

98

TELERPHONE: 609-921-S000



2. ABSTRACTS

a.

To abstract an instructional product we would follow the basic
guidelines for abstracting established in the ERIC Operating
Manual. Frequently, ERIC/TM abstracts a test. The guidelines
we have established for handling tests are attached.

Practitioner oriented abstracts should include information
concerning the target population (i.e. high school students who
read on a third to sixth grade level); the need for expensive

or readily available equipment; the qualifications of instruc-
tional staff needed to carry out the program effectively; the
model or philosophy upon which the materials are based (i.e.
Piagetian Model); and the availability of information concerning
the validity and effectiveness nf the materials.

The abstract for exemplary programs should identify the

context in which the program was judged to be exemplary. For
example, it is one thing to know that a reading program is
judged exemplary based on its usz in wealthy suburban schools,
as opposed to inner city schools. It is important to know the
number of subjects participating in the evaluation. Whether

the evaluation was done by the product developer or an unbiased
party is also useful. '

3. SUBSYSTEMS

EVH:mlp
Enclosure

a.

b.

No

To best serve che needs of practitioners it might be desirable
to have a separate branch of ERIC for instructional materials.
It could operate much the same way as CIJE. The vocabulary
would be the same but the cataloging is geared specifically to
instructional materials. I think to overload an abstract may
not be effective or efficient. Perhaps cataloging essential
items such as personnel requirements, student characteristics,
type of equipment needed, amount of time involved, would be
more effective.

Siacerely,
-

(\.
C,/ 454,(_,4—4 /%M

EIeanor V. Horne
Assistant Director
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Memorandum for: ERIC/TM Staff

Subject: Abstracts of Tests Date: October 13, 1970

From: R.O. Fortna

From time to time our Clearinghouse will be processing tests
and documents which contain tests for RIE. While the abtstracting of
tests must be standard, resumes for the two groups will be handled some-
what differently.

Group A - Tests without a supporting document

These tests will be handled as a single document and
will require only one 2esume Form. In the case of
published, standardized tests we will most often be
handling them as Level III docume < : however, there
will be cases where the author or .. “isher will permit
us to put the tast in at Level I or I:.

Group B - Tests with a supnorting document

In all cases where docurments contain tests they must
be assigned consecutive T numbers; therefore, as
documents are received and accessioned they must be
checked for inclusion of tests.

Documents which contain tests will be handled as two
separate papers and wiil require two resume forms. One
resume will be prepared for the document and the abstract
will indicate only that a =est is included. In all cases,
the document and test will be entered at the level indicated
by the author--most times as Level I we hope. A second
resume will be prepared for the test itself and it will
always be entered at Level III. An entry will be made in
the availability field listing the TM number of the document
which contains the test. Invariably this should be the
preceding 1M number. Entering these tests at Level III will
accomplish two i .jor objectives. First, it will prevent
duplication of microfiche in ERIC and second, it will ensure
that a porson interested in tn2 test will obtain 211 supporting

material by requiring nim to obtain the document and test
together.
Regardless of the level of input or the source (Group A or B)

1t is imperative thet we standardize oui abstracting of tests to ensure
consistency in terms of content and style. What follows is an adeptation
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of the content of three systems in oresent use--Buros, Cronbach and
ETS Test Collection--which fits the requirements of the ERIC Report
Resume and covers essential points of information about a test. Lines
1-11 of the Report Resume will contain the following--Author, Title,
Publication Date, Publisher or Source, Availability and Pagination
while the abstract should be constructed using the outline below. Be
sure to include all information available on the test.

1. Purpose of the test, type, and group(s) for which interded.

Purpose

Forms and levels

Grades or ages

Classification (Aptitude, sales status, etc.)
Individual or group

Verbal or nonverbal

Item type(s)

Response mode

oW —-H MO QO O

2. Administration
a. Special equipment (props, tape recorders, etc.)
b. Qualifications to administer
c. Time limits

3. Scoring
a. Method (hand, machine, etc.)

b. Subscores

4. Interpretation
a. Manuals
b. Supporting materials
c. Norms (type)

5. Standardization
a. Reljability
b. Vaiidity

Descriptors for tests should always include Tests as a major term
and the remaining terms should be used to supplement the information in
the abstract. For example, an Algebra Test might be cataloged using the
following descriptors: Achievement Tests, Algebra, Grade 9, Group Tests,
Multiple Choice Tests, Tests.

A samnle of a completed test resume is attached.
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Career
@ Education
A Curriculum

Y./Q Laboratory

FLORIDA STATE UNIVERSITY / Johnston Building / 415 N. Monroe Street / Tallahassee, Florida 32301 / 904.644-3066

September 2, 1975

br. Jo Ann M, Steaeer
Steiger, Fink and smith. Inc.
6723 Towne Lance Road

McLean, Virginia 22101

Dr. Steiver:

Your menio of July 300 1975 arrived in my office on August 13; T am unable
to mecet your August 15 deadline for comments to be included in vour final
report.

1 was disappointed that the listing of telephone intervicws did not inciude

anyone from North Carolina, South Carolina, Florida, Tennessce, Alabama, or

Taxas, these states have active dissemination pr ms and may have valuable
input.

flopetully, vour report witl be available for discussion at the next ERIC
Pata Basc Uscrs Conference this Fall. [ look forwe=d to ceceiving a copy.

Sincerely,

‘k'('(‘ / : Lo s
Robert I Hancock

Intormation Services hivision

Rt p
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Northwest
Regiondl
Educational
Laboratory

710 S.W Second Avenue's Portland, Oregon 97204 « Telephone (503) 248-6800

August 14, 1075

Dr. Jo Ann M. Steiger

Steiger, Fink and Smith, Tnc.
Fducation Rescarch and Development
6723 Towne Lane Road

Mcelhean, Virginia 22101

Dear Dr. Steiger:

L have been asked by Dr. Larry Fish to respoud to vour NIE paper related
to the retrieval of information on educational products, programs and
practices from ERIC.

During a five-year period with the Northwest Regional Special Education
Instructional Materials Center, in Eugene, Oregon, and previous years'
experience in high school curriculum work, I had extensive opportunities
to interact with teachers who were asking the questions you are dealing
with. I have several responses.

1. a) Have you had any interaction with the National Center for Edu-
cational! Materials and Media for the Handicapped at Ohio State
University in Columbus on the coding/indexing of materials?
They've been charged with developing a good system; whether the
charge has been accomplished I haven't recently heard. They
can be reached at: 222 West 12th, Columbus, Ohio 43210
(614) 586-2400.

h) Have you had any communications with the people who developed
the SelectEd, Inc. "Prescriptive Materials Retrieval System?"
Their developers have dealt with a number of your questions, and
they might just have some useful data for you. They can be
reached at Select Education, 152 Pico Blvd., Santa Monica, CA
90405 (213) 392-3985.

¢) lHow about EPIE? Have you been in touch with them? (Educational
Products Information Exchange, EPIE Institute, 453 West Street,
New York, N.Y. 10014 (212) 675-1163).

o
.

Page 17, SUBJECT: Might we not consider both major and minor areas
of subject matter, in that many materials have several distinct uses,
such as games or simulations (which may teach both skills and con-
tent) or materials which might be tlought of in their broad context,
such as (ECONOMICS) but also in their narrower sense, (CONSUMER
STLENDING or HOUSENOLD FINANCE). There is a need for the specific

as well as the general in retrieving instructional materials, par-
ticulariy if the data base Is going to beccme a large one.
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Aruitoxt provided by Eic:

3. Pape 17, SUBJECT: ln discussing "objectives' we are going to run
smack into suveral types, such as "long and short range objectives,"
"teachor or student objectives,' or "class vs. individual objectives."
Will we neced to expand or clarify?

4. Page 17, TARGET AUDIENCE: Has the term "proficiency level” vet been
standardized enough to be used a@s a descriptor? And if not, is there
to pe a set of proficiencies against which abstractors may measure
the materials they are working with? (reading level and grade level
are two other such hazy, ill-defined words, and have driven those
who describe and classify instructional materials more than a little
mad. Let's not make proficiency level still a third!)

Paye 17, FORMAT: The concept of medium may need expausion into
audiovisual format descriptors. Multi-media kits and other products
dealing with assoried materials and techniques demand of the user

a knowledge of appropriate projectors and other equipment for their
use. Will the user be able to ascertain from the abstract (or from
some other source) which equipment will be necessary to suzcessfully
utilize the product?

(W)
.

¢. Page 17, EFFECTIVENESS: In using the term "outcomes,'" will the
guidelines differentiate for abstractors between outcomes and ob-
jectives? Definition may be needed.

7. Pages 19-23: These paragraphs are helpful expansions of page 17.
Will there be enough of this sort of expansion that each of the details

of page 17 is clarified?

8. Would there be justification for coding materials which are par-
ticularly appropriate for teaching to the cognitive or affective or
psychomotor domains? The humanistic education groups ask for these,
and the movement gets stronger daily.

I'm pleased to sce that we are working on such a project. It hasn't
seemed possible for business interests to develop such a system, and
education certainly needs one. I hope there is a way by which two systems,
ERIC and ERIC MATERIALS, can be developed AND RELATED, so that we are not
hamstrung by problems such as the incomplete process we must use now for
identifyinyg ATM/ARM materials within the ERIC files. Particularly in the
arca of effectiveness of materials, we are go’ig to need to have ties
between EKTC and ERIC MATERIALS, in order to retrieve all the pertinent
research and reporting.

Good luck. Let me %now your next steps; I1'd be happy to continue to
react or even to be involved in other steps in the process, if I could be
helpful to it.

Cheers,
I
1 ”

L |

M. Magpie Roger's
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V=" 855 Broadway, Boulder, Colorado 80302
Teiephone (303) 4928434

Aupust 25, 1975
} ’

Dr. JoAnn M " eiper

- East Coast fce
6723 Towne l.ane Road
Mchean, Virginia 2210]

Dear Dr. Steigoer:

Since we have had such dift frulty in getting together by telephone, |
wivi vespond to your letter of July 50 din writing. [ will pick up the
various concerrs and recommendations pretry much in the order in which they
appear in your paper,

1. Practitioner-Oriented Document

Two kinds of documents should be considered under this heading. First,
"how-to'" materials oriented primarily to how to do things In the classroom.
The second kind would be curriculum materials, that is, actual materials for
use in the classroom.

With respect to "how-to" materials there would be two major sources--
documents that come in from the field and documents that are produced by the
clearinghouses. It is probably true that there are not very many documents
that come in from the field that would meet this need. To the extent that
such documents are available and of reasonably good quality, 1 am sure this
clearinghouse would put in all the documents that are available to it and I
expect the same would be true of most other clearinghouses. With respect
to the production of "how-to" documents I am sure you are familiar ivrith the
"information analysis' products thit are a major activity of all the clear-
inghouses. The majority of information analysis products produced by this
cltearinghouse would fall in to the "how-to" category and I think this is true
of runy other clearinghouses. We have, for example, produced a series of
"tips" papers on the teaching of pas.icular kinds of subjects and have azlso
produced a number of publicatio: > that -~uggest additional resource materials.
We also published a series of ¢ '"Profi:es of Promise" whicl. documented
creative classroom programs or p: 'ctic., that had origiaated in schools
throughout the country.

2. Need for Curriculum Materials

The second kind of practiticner-oriented documents, and one which is a
major concern in your paper, consists of curriculum materials. You are, no
doubt, familiar with the history of the ERIC system and with the Ffact that
there was very litcle emphasis on curriculum materials at the beginning of
the system and substantial restrictions on the quantity of curriculum
materiats that could be catered into the system for quite a few years. This
is now changed and & greater number of curriculum materials have been put
Into this system wore recently. 1 think this is an appropriate shift:
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however, | still think that some Limftatfon needs (o be put on the volame ol
curriculum materlalus-~the potentfal volume could overwhelm the system--

and that substantial weipght should stbll be given to the needs of adutnlntrators
md currleulum planners, needs that are met only In part by curviculum
materials and require atso a tot of other types of Input.

3. A Separate System for Curriculum Materials

As long as access Lo curriculum materials within the existiug system
{s reasonably pgood=--a matter dealt with below=--1 can sece no reason tor
establishing a separate system for curvicalum materials.

oo Ratrieval o becuments on Fducational Products, Programs, and Practic
I don't think the situation is nearly as bad as indicated by your ltist

of hundreds of descriptors that might be used for this type of search. With

the joint usc of several well chosen deseriptors--particularly including

subject arca descriptors--it is not so difficult to zero in on the type of

document desired. The system  could always be improved, of course, but

it scems to me that with an operating system such as ERIC, this nust be o

stow and step-wise procedure such as is part of the continulny rocess of

our operation. You mentioned particuiarly the pussibility of .. aore

hicrarchical system of descriptors. The system of "broader terms," "narrower

torms," and "related terms'" provides a hierarchy of sorts, although on a

rather atomistic basis. To make the system rore hiearchicul than this would

require a vast undertaking. If done, T wou d think this would have to be

a separate research undertaking that would proceed parallel to thc continucd

operation of the system and might conceivably resuit in a drastic change In

the system at some point in time. Meanwhile, however, the Thesaurus is not bad.

. llow to Find Bvaluated Materials
Access Lo cvaluations of curriculum materials would be ar. extremely

useful tool for educators. The problem of doing this through the ERIC

syvstem is that evaluations of materials are extremely scarce and white

Aceess to such evaluations might be useful, there ig always the second question

of judping whether the evaluations are sound. 1 think that what is needed

is a lot of special work on evaluation of carriculum materials and special

publications which would help educators in this respect. 1 am dubiocus about

whether some special method of locating evaluated materials in the ERIC systenm

would pay off very much, primarily because of the scarcity of such evaluations.

b Unifornity of Abstracts

Ihe paper expresses a substantial concern for lack of uniformity in
abstracts of curriculum materials. Perhaps a more descriptive set of puidelines
wotld be useful. However, 1 think the writing of such guidelines shonld be
preceeded by an effort on the part of CERIC to do a good bit of substantive
editing of these abstracts with a view to reducing the variation in them;
and then on the basis of such editing and of coonfering with clearinghouses,
1 useful set of puidelines that would bring about more uniformity might be
produced.  With respect to the particular items to be coverced in such abstracts
gutlined on pages 19=-22 of the paper, 1 think most of these Jre appropriate,
ad moay are now beiny done.  However, there would be substantial difficulty
with some of the items under 3, "special attributes." "Instructional principles
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or ratfonale apon which the watertals are based” are usually not stated in

curvieulam mateviota, They can be dnterred by someone who Ty siflled in

analvsds of materbats and whe has st tledent thee (o de saea an analysis,
. But 1 do ot think thia do teastble to the case of abstracting which must

be done in overy imtted thees Stalbar comment would apply "to the rote ot

the tngtructos” and "the role of Che Tearner.”  These roles might or mipht

not be specitied in the materials and 10 ot apecitied, might require considerable

expertise and time to fater, With respect to {tem 5, "Costs and Prerequisites,’
the ttem on "requived statt tratoning” andg perhaps sowe of the others would
require in many cases a constderable inferentfal leap on the part of an
abstractor. Fianal'v, the full ontline of ftems supgested here mipht push
the space lTimitations boeyond o teasible Timit,

/o Une ol Pubtype Codes
othink the dnstitutfon of the existing pubtype code was an important
step torward for the system,  However, there are a couple of revistons that
[ think would be usetul In line with your objective of making curriculum
materials more readily available.  The distinctlon between "C" and "6" in
the present code Is very clear in my mind.  "C" should refer to curriculum
materials, that is, things for classroom use, whereas "6" retlers to resource
mitevials for teachers, including teacher guldes. 1 think this is a clear
and usetul distinction: however, to foillow [t through, 1t would be necessary
to transfer "curriculum putdes” frem "C" to "G" and also as you suggest to
transter textbooks and program texts from "B" to "C". 1 would not expect to
find, ias you supgest, that curriculum materials would be formed under X,
0, or Q. Program and project descriptions would be searched under K and I
think this Is ar appropriated distinction from the codes for curriculum
naterials "C'" and teaching resources ''G"

8. A Coding System

I'm not sure 1 understand the suggestions ou pages 10-12. It sounds
as though they are prescribing a system of numbers to replace a system of
wirds., [f this is 1 correct interpretation, it seems t¢ me this would be
A bickward step.

I would be happy to discuss our ideas on these matters with you further.
T view of our difficulty arriving at a telephone connection, | thought you
would like te have these comments in writing.

Best wisies with your project.

Sincerely,

lrving Morrissett
Director

iM/er
cer o Del Trester
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AASA
NASE

AASAe National Academy for School Executives

August 19, 1975

Dr. JoAnn M. Steiger

Steiger, Fink and Smith, Inc.
Education Research and Development
6723 Towne Lane Road

McLean, Virginia 22101

Dear Dr. Steiger:

In response to your recent correspondence relative to

improvement of the ERIC system, I have reviewed your manuscript
from the standpoint of interest of the practicing school adminis-—
trator. This is obviously because the American Association for
School Administrators serves practicing administrators around

the country and they comprise the bulk of our membership and

clientele.

Relative to the alternative strategles described in your paper,

I propose that for the long run the standardization of descriptors
alternative is the most feasible even though it would require
revision of descriptors already in the ERIC collection. I think
anything less than this would be essentially a rather small
tinkering with the descriptor system when probably a rather
dramatic change initiated in one swoop is what is necessary.

Beyond this recommendation relative to alternative strategies
identified in the paper, I might suggest that there be a more
viahle role for state education agencies in the ERIC System.

Many smaller school districts do not have access to a university

or the ERIC system itself and it seems that state education agencies
could play a role here. They could assist in dissemination of what
is available to ERIC as well as facilitating access of school
district persounel to the system. An example is a system which

is currently operational in the State of Kansas wherein, on a
subscription basis, the state education agency provides a specified
number of searches to school districts in the state. In addition,
the state department provides a great deal of information to the
subscribing school districts of the nature of ERIC and what it
includes as well as appropriate information relative to descriptors
and access. It seems to me that such a role for state education
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Dr. JoAnn M. Steiger
August 19, 1975
Page 2

agencies would be a way to increase the dissemination and use of
practice oriented documents to practitioners, both teachers and
administrators. The apprupriate contact relative to the program
I have described in Kansas is Dr. Richard K. Herlig.

I might point out that in an era of accountability there is a great
deal of interest on the part of educational managers for practice
oriented documents relative to management systems. The harried
small world superintendent who is being hit over the head by state
legislature or by his school board relative to accountability has

a pressing need for "how-to-do~it" materials on various output
oriented management systems. Thus the same situation you described
relative to the field desire for instructional materials applies

to management practices and could also be treated, it seems

to me, through the application of standardization of the descriptors
approach to this component of ERIC.

I hope you find these comments useful. Thank you for soliciting our

input.

Regards,

oseph A. Sarthory g
Associate Director
cc: Paul Salmon

JAS/em
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) Telephaone: (G1.5) 204 248

[ P Counseling and Personnel Services Information Center
The Schooi of Education. The University of Michigan
Ann Arbar. Michigan 48104
August 19, 1975

Dr. JoAnn M. Steiger
6723 Towne Lane Road
MclLean, YA 221C1

Dear Dr. Steiger:

We have reviewed your comments on the ERIC system sent to us late July, and are
pl ased to send along our opinions as requested.

CODING- ERIC/CAPS supports the concept of coding document types as
accurately as possible. We ourselves use some descriptor for
each document and article we index so as to help our users to
the utmost. It would be particularly useful to system users if
we would parallel the list of leveling terms developed at one of
our recent technical meetings.

We do not see the need for a completely separate system of
coding--- ERIC contains a sufficient bank of legitimate terms
with which we can code documents and materials.

PUBTYPES- In 1ine with a new and more accurate way of coding, we would
1ike to see a refinement of the Pubtypes now in use. We feel
they should be refined so that one pubtype does not reflect
several diverse document types. Additional ones might be added
which would speak to evaluated programs and field-tested materials.

NF DESCRIPTORS- Barring the use of new Pubtype categories, we would support
the creation of a limited set of descriptors which would address
themselves to instructional materials, such 3as: Field Tested,
Validated, etc. (Some evaluative terms already exist in ERIC)

ABSTRACTS- Abstracts, particularly in the area of materials and programs,
should include objective evaluative information if available in
the document-- negative as well as positive. If a program or set
of materials has been tested and found wanting with certain groups
or under tested conditions, that information should be available

to the user.

In regard to ycur request to use our Clearinghouse comments expressed in respcnse
to vour April letter, please feel free to do so in any way you deem appropriate.

P ease make whatever use you wish of these comments as well. Thank you for your

interest in helping to refine the ERIC system.

Sincerely, -5

PR,
" ,<v( ’_/_./<-‘\\~ e A _/{ -t
Carol K. Jaslow [/~

Editor, ERIC/CAPS (for Dr. E. Benjamin, Assoc. Director, ERIC/CAPS)
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ERIC CLEARINGHOUSE ON RURAL EDUCATION eXICo
AND SMALL SCHOOLS <

Box 3AP/Las Cruces, New Mexico 88003
Teiephone (505) 646-2673

August 20, 1975 ¢

Dr. JoAnn M. Steiger
6723 Towne Lane Road
McLean, Virginia 22101

Dear Dr. Steiger,

Encloscd are some comments by our staff concerning your report on
curriculum material in ERIC. T thought they might be of interest

to you.
Sincerely,
<. - :
C . (( Lfé-'\, >3 —'ﬁ\-.,
7 T
Everett D. Edington
Director, ERIC/CRESS
EDE/mt
Encl.

cc: Del Trester
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August 14, 1975

Present: Dr. Edington; Betty Rose; Nellie; Margarita; Amelita
Subject: Reactions to the Steiger Report

Dr. Edington stated that he was pleased that someone was conducting such an
investigation into the ERIC System and that they had canvassed two areas for
their suggestions to the solutions of the practitioner's use of the Systenm.
The report is not final yet, we are to react to it before the suggestions are

sent any further.
Dv. E feels that the System was not designed for the practitioner, therefore
we need to take a look at our methods and possibly refine them for the
practitioner.

BRDR fecls that the report was compiled by someone who was not familiar enough
with the system to make adequate suggestions -- many of the suggestions were
only possible if the entire System underwent major policy changes.

Many of the suggestions as to the items to be incorporated into the abstracts
are already covered in our guidelines and we resent (one more time) being called
to task for the mistakes of others.

REACTIONS FROM THE GROUP:

Extcnt of problem -- 9 out of 10 practitioners cannot make a concise statement
of their problem before they make a search
The searcher is looking for materials that are not covered in the System because

1. Curriculum materials are copyrighted
2. Level III documents discouraged in System
3. Multi-media products not in system

It seems the author does not understand our system of cross-referencing.

Major obJectlon to the BROAD Descriptors that are suggested for use in try1r1<7 to
make a search draw out a narrow subject.

Suggest the answer to the problem of retrievability can be solved with further
interchange between linker agencies and the Clearinghouses (as we are now doing--
workshops, etc.).

Dr. E noted that there were substantial variations in the descriptors submitted
by the 16 Clearinghouses canvassed -- this is good and our decentralized system
encourages this.

The recommendations made by the author scem to focus on the Elementary Secondary
Education field only -- our system covers many other levels of education and we
do not need to make changes that are not relevant to all.

Major concern over the abstract sugcestions in that all of them are in the
guidelines now and should alrcady be incorporated into abstracts.

We would like a complete Resurnie Form used for the examples of incorporation of
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suggestions made by the author concerning indexing and abstracting.

Two line examplc Joes not cover all of the bases mentior.d, nor the way they
would be implemented.

Suggestions made concerning Pub Type do not clarify the problem, they complicate
it -- such a Alpha-numeric system would be vast and there would be nced for
further specificity in cach numeric classification -- never ending on encompussing
the total problem.

on: Pub :ype needs to appear in RIE and a list of these Pub Types made accessible
to users.

we do not want a separate system for instructional materials. Refined search
methods would be more practical. '

We definitely nced scope notes on new terms that were suggested by the Clearing-
houscs, and feel there should be an evaluation of them.

In discussion of the Indicative and Informative Abstract, Dr. E feels that the
Informative Abstract, for his use, is mmuch more helpful. }

Margarita pointed out that the Librarians at her workshops were very up-ret

because, 1in many cases,\were ?uch better than the documents.
al. va o«

Care must be taken in reflecting the document in hand.

MC is going to mention in her presentations that an abstract is not to be used
for the purposc of referencing -- the document must be used.

We were very glad that we were given a chance to react to this paper; we feel
perhaps a person familiar with the FRIC guidelines and overall policy (a third
person) might be very valuable to the present team of researchers.

Al notes only
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Reactions to Steiger Report

Before processing solutions can be devised, there are some major
policy implications to be explored; among these are:

1. is ERIC to become 2 one-stop resource?
This involves questions concerning:

a. high numbers of Level I[Il documents
b. advertising of commercial items

2. is ERIC to change from a coordinate indexing
system to an hierarchical system?

3. Are the abstracts to change from reflecting
the document to become editorial and judgemental?

1f the above questions are answered in the positive, then a
further exploration of varieties of alternatives can be conducted,

most of which are not addressed in the report.

Li vwe are to adapt within the system we have (which | feel is
the more logical), then many solutions can be found within our
already existing guidelines. For example:

1. The present PUBTYPE could be cleaned up and made
more useful,

2. The present guidelines for abstracting and indexing
could be adherred to more strictly; the guidelines
address almost every point raised in the report.

3. Some arrangément could be devised whereby the present
PUBTYPE was reflectcd in RIE and on the fiche, with
instructions on use by manual and machine searchers.

Questiouns Concerning the '"'Problem"

What is the magnitude of the ‘'problem"? s it necessary to
compieteiy overhau! the system to then find there are not that
many curriculum and practitioner oriented materials available?
Pernaps ERIC should not go it alone; there might ought to be some
encouragement to get practitioners to write so ERIC would have
something to input. ERIC/CHESS might have some thouglits on this,
since the Social Studies Consortium sponsored such a practitioner

project (nation wide) two years ago.
Concerns About the Report

The report and study could have been considerably strengthened
and made more useful if the work had been done by two or more people

rather than one. At lecast one or more of these persons should have
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been long-time users of ERIC to some deﬁfh. It would have been
most useful to have both a computer searcher and a manual searcher
involved. One person could have been a novice (like Steiger) to
raise all sorts of blue-sky questions. The others would be aware

of the specific requests of a variety af users.

The report strikes me as a blast at the clearinghouses. Since
most elements in the report are in the guidelines, then evidently
there is system slip-up. Without losing the concept of decentrali-=-
zation, perhaps Central ERIC should exercise more direction on
specific compliance with the guidelines to the given clearinchouse
(Mr. Marron's letters were harsh, but they we = also unforg ttalh <j.
| grow weary with always being brought o tazk for the malfeasance

of a few.

The point should be made that practitioner prepared materials
are usually the most slipshod we receive. Much of the information
Steiger wants does not appear in the document. She seems to
assume a perfectly written item designed to fit our guidelines.
Rather, we must constantly adjust our guidelines to fit the document

iin hand.

The nééd for such a report conc2rns me. There appears to be
a void in the managerial structure of ERIC. There ought to be
an advisory committee of users, processors, and Central ERIC
personnel. If such a committee functioned properly such ""problems"
as addressed in the Steiger report would be under review and
consideration and thus would not (hopefully) be allowed to become
problems of major proportion. Greater representation of user.

~publics could be bro't to bear, also.

| was greatly annoyed that no sample abstracts were given.
Introductory sentences addressed to some need or another do not

make a complete, 200 word or less abstract.

Betty Rose
14-08-75
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Southwest Educational Development Laboratory
211 East 7th Street, Austin, Texas 78701 - 512/476-6861

August 22, 1975

Dr. JoAnn M. Steiger
Steiger, Fink and Smith, Inc.
6723 Towne Lane Road
McLiean, Virginia 22101
Dcar Dr. Steigei:
Dr. James H. Perry, Fxecutive Director of Southwest Edu-
cational Development Laboratory, has referred to me your
paper, ''"The ERIC System and Practitioner Needs.' I am

pleased to find that it addresses the concerns which our
staff members have cxpresse-.

Cecrtainly we would agree that a descriptor for retrieving
evaluated products is a necessity, and our preferences
would be 'validated programs' (p. 13) with a working
definition indicated under the subheading EFFECTIVENESS
(p. Z22). In addition, we should like to suggest that some
section, perhaps the SPECIAL ATTRIBUTES section, should
address content validity. We also believe that the phrase
“instructional principle or rationale' might profitably be
enlarged to include ''theoretical construct, "

Sincerely,
- — . J
S Al : ied

Martha L. Smith
Director, Resource Development
and Planning

MLS/es
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THE FLORIDA STATE UNIVERSITY TALLAHASSEE 32306

Robert Manning Strozier Library
veience-Technoloyy Division
19 August 1975

Dr. Jo Arna M. Stelger
Steleer, t'ink and Smith, inc.
5723 Towme Lane Rd.

Meclean, Va, 2.1

fear Dr. Dtelver:

Your paper was quite informative: wmany of our users are interested in retrieving
or excluding materials with a curriculum orientation. I am presently involved in
computer searching of FNRIC and other data bases through SDC, Lockheed, and the
Mational Library of Medicine (Medline).

“edline has a system of checktaps ihnt is very valuable. Fach document ls indexed under
as many o: these ‘erms as is applicable: Infant, Newborr (to 1 month),

Infant (1-23 months), Child, Preschool (-5 years), Child (6-12 years), Adolescence
(13-17 years), £dult (19-4h years), Middle age (45-65 years), Aged (65 years and up).
It is also possible to search under Review and retrieve all bibl iographies or review
articles., An 7“IC search would be more satisfacory with a similar provision. At the
present time one must use n'merous descriptors to search on a grade level and this
is a common guestion. Using the existing ERIC descriptors, here is a possible list
of checktazs. The list should be kept small and these descriptors would be applied
v all articles to indicate either grade level or age of subjects. Infancy (to 23
months), Preschool (2 ye~rs to Grade 1), Primary grades (Gr 1-3), Intermediate grades
(fr L-6), Junior high schools (Gr 7-8), High schools (Gr 9-12), Fost secondary
education, Higher education (Gr 13+), Adult Education. Also only one descriptor
wsould be used to retrieve all materials in category L of Appendix C.

Fany users request a specific type of paper. Your suggestion is interesting in this
case albthowsh [or computer rctrieval I think too many search keys are required. We do
ot roouests for teaching materials but also requests that would exclude this type of
materinl. We also get requests for "programs that nctually work" and evaluations

of these prosrams. It is not possible to retrieve these at the present time.

There is n need for these improvements in indexing for the ERIC system. iHopefully,
these eould be included in the present indexes. It would be nice if ATM/ARM materials
conll be consolidated with K1l as frequently one must search bhoth files.

A final mymrestion would he to have the tapes arranged in such a way that individual
title words may be used as search terms. We find the system particularly slow to
wdopt new terms and sometimes the appropriate concept cannot be located. Your paper
did not arrive until Aurust 15,

ouyg truly,
7

N

CMrs. cols Purdick
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The University of Northern Colorado

GREELEY, COLORADO 80639
Education Information Service

Nr. JoAnn M. Steiger
Steiger, Fink & Smith, Inc.
6723 Towne Lane Road
Mclean, Virginia 22101

Dear Dr. Steiger:

Your paper is interesting and stimulating--and hits home.
Serving both a university and several school districts, I have often
felt the need of some distinction in the ERIC system between the re-
Guirements of the two groups (actually three if you count administration.)
Although I feel the best way to discriminate between "how to" and
theory wonld be a comnlete separation of the system, I realize this is
probably not feasible at the mement. Tr refore, the idea of a standard-
ize” vecabulary, and coes, dealine with nractioner-oriented materials
anr.2als preatlv to me. Thore are nany tires, finding an excellent deoc-
urat & weel #fkey n search had hren ~eiled, that I feel lite ic cing
e eappye b, l
Svoques Len wnonid be (dealing with ¢ slandarilzed vocabulary) how
to ake thlg chanpe retroactive, or 1f 'lLiere 2re any plans to do so--
i% weald e 2 monshrous taskl

Please :en & informed as Yo any decislion made on this matter--

it is a problem T feel needs a good--and quic«-solution.

Sincerely,

t’/ﬂé-fvmc, ﬁ . -c?;(_/(f/ ~

Anne A, Powell
1 19 Information Retrieval Specialist



UNIVERSITY OF KENTUCKY
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August 19, 1975

Miss JoAnn M, Steiger
Steiger, Iink and Smith, Inc.
2254 Chelan Place

Los Angeles, California 90068

Dear Miss Steiger:

Because your analysis of the ERIC system just reached
me, [ have not had time to address myself to the ideas in any depth.
Still it seems to me that you advance a workable schema for enabling
the ERIC system to focus more directly .1 documents pertaining to
"Curriculum' and "Instruction''.

My major concern in what you propose is the apparent
separation of ""audiovisual materials'' from other instructional materials.
I would think that any individual seeking, say, the ERIC listings under
Instruction in Science would want to see any annotations of appropriate
audiovisual materials included.

If I understand v nat you are proposing, this will not be
possible ~- or at least will require double listing.

-

,—Npry truly yours, (-

Sl /‘7, (X
JRS:PB /' James R. Squire
;
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TIIL OO STATD UNFVICRSITY

August 18, 1975

Mr. Charles Hoover

National Institute of Education
Office of Dissemination and Resources
Washington, D.C. 20208

Dear Chuck:

Attached are responses to Dr. Steiger's report on ERIC.
I have responded to the report page by page to assist the
people who may use our comments; in doing so, a few items
are repeated.

Hope this is useful.

Cordially,
.

9
4 e’
él"/ \

Robert W. Howe
Director, ERIC/SMEAC

RWH:1sh
Enclosures: ERIC/SMEAC Codes

Disinger and Lee Directory

cc: Catherine Welsh
wJoAnn Steiger
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THE OINO STATIE UNIVERSITY

August 18, 1975

Comments Re: The ERIC System and Practitioner Needs
July, 1975
JoAnn M. Steiger

1. Page 3, Findings

Paragraph 2 - ERIC does have many practitioner oriented materials.
(This is not to construe that it should not have more!) The amount of
material in the ERIC system varies in several ways: 1. Both RIE and CIJE
contain many activities, units, guides, and other instructional materials,
however, RIE has more of the larger retrievable materials (units, books,
and guides) and CIJE has more of the smaller retrievable materials
(activities); 2. the number of teacher oriented documents in various
content areas varies by Clearinghouse philosophy, by actual production of

-materials in the field, by budget available for document processing, and
‘by lack of emphasis in the ERIC system on a few areas (art, music, etc.).

While there are variations,many fields-- science, environmental education,
and mathematics have many materials in the files on most curricular areas.
(There are some gaps, but these are far less severe than what is there.

We would be willing to ship a computer "dump" of abstracts in our fields

to make a point.)

Partitioning the file by subject areas (as we have done) would indicate
what actually exists and where real gaps are.

2. Page 3, Findings

Paragraph 3 - We can give specific instructions on how to retrieve over

90% of the materials in our fields that are instructional materials, teaching

guides, curriculum guides, or learning activities. Example: ‘Elementary
School Science and Instructional Materials or Science Activities or Learning
Activities or Teaching Guides or Curriculum Guides would yield the bulk

of material in the system; similar searches would do the same in Mathematics,
Secondarv School Mathematics and Science. I can narrow the search in various
ways or . oaden it also.
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3. Need for... page 3

Hull and Wanger - We agree with their findings. Our surveys support
their data.

4a. Retrieval... page 5

Paragraph 2, page 5 - Not generally true. Elementary School Mathematics,r
and Instructional Materials or Learning Activities.

This would yield primarily instructional materials with potentially a
few research reports about the use of thesec. I feel that is not all bade
(Obviously I believe it has the benefit that a person may read some of the
reports and decide Dot to use some of the materials for their particular

groups.)

This would not narrow materials to grade 3. While it may be desirable
to build that into the search system (and we do index things by grade if
the materials are stated as such) what is grade 3 one place is not grade 3
some place else. What is grade 3 for upper ability students is not grade
3 for lower ability students. :

4b. Retrieval... page 5

Paragraph 3 - We have codes we use and have suggested to ERIC several
times. They have been in use at our Center (slightly modified) since 1966.
As with any code there are overlaps; we have not found them to be serious.

5. Retrieval of... page 6
Paragraph 1 - A subsidiary problem. We agree. This is a problem.
The problem, however, is not as simple as one might like to make it.

a. Most materials are unevaluated or tested.

b. Products that are evaluated or tcested vary in the type of
assessment they receive.

¢. Most materials are available long before assessment data are
available.

d. Most "tested" materials have been tested under certain circumstances.
These conditions may be as important as knowing that the materials

were tested.

We believe (1) there should be a way of indicating materials have been
tested; (2) evaluative material when possible should be attached to the
instructional material or referenced in the abstract and (3) there should
be a way of adding evaluative data to the system as it accumulates on
instructional materials in the system.

(’
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We also believe funds should be available to compile lists of programs
and materials that have been tested that are in RIE and CI1JE. We have
attempted to do some of tihat in directories we have produced (See Disinger
and Lee, enclosed).

6éa. Standardization of Descriptors - page 8

We are not in favor of using only those five. Our document type code
is much better. Paragraph 3 would not be true; it would not be simple to
understand.

6b. Use of Pubtype Codes - page 9

Paragraph 2 - Books are not instructional materials? Many reference
books certainly are and some people teach from several books. :

6c. Page 10

Levels - agreed. That is what we try to do; but, we include a
broader term like instructional maierials (two descriptors or identifiers).

7. A Separate System... page 12

No! There are many advantages in having the two together, particularly
if we hope teachers will consider research results in designing education
programs. Reading an abstract about research frequently "turns on'" the
teacher to read the report and to use the ideas.

8. Retrieving... page 13
Something is needed but definitions are difficult. Also-- how do you
amend the code or abstract when new data are available? The later data may

be better or more useful. Data may also be obtained on a program previously
coded as not evaluated. How do you amend?

9. Costs and... page 22

Very hard to obtain real data other than publication costs... and that
is frequently the tip of the iceburg.
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August 13, 1975

Dr. Jo Ann Steiger
Steiger, Fink and Swith, Inc. .
6723 Town Lane Road
McLean, Va. 22101

Dear Dr. Steiger:

First let me say that I found your paper entitled "The ERIC System In
Practitioner Needs" to be very interesting. Your points made concerning the
indexing in practices and needs for improvement are valid. I think that
most of the Clearinghouses would agree that more conSistency is needed and
greater effort should be made in the training of indexers/abstractors.

Speaking only for the Clearinghouse on Higher Education I have some
trouble with the two basic problems that you stated at the beginning of
your paper. In the area of postsecondary education, especially four year
colleges and universities the use of the "traditional' program text and
curriculum outline is not used. As you know college level courses are
more apt to use a variety of materials, most of which are not easily ident-
ified as "curriculum or instructional materials". This is especially true
for the upper and graduate levels.,

The materials that do fit the description of curriculum materials are
generally commercially produced and copyrighted. It has been a policy
established by our National Board of Advisors not to cite this type of a
material in Resources in Education. The reason for this is that this type
of material is not considered fugitive and since the ERIC system has not
yet received sufficdient amount of funding to cover all materials related
to education this Clearinghouse has dedicated itself to exerting its
efforts in the areas that would have the greatest impact. It is felt that
since the commercially produced materials have a desimination mechanism
of their own and the major attention of this Cleariaghouse should focus on
materials concerned with higher education that do not have wide exposure
and dissemination.

The second point that I have problems with is as a result of the lack
of clearly defined material of higher education., Because of this lack of
definition it is very hard for this Clearinghouse to identify and index
the "instructional materials of various types and related practice-oriented
documents". Are documents such as the National Commissions Report on
Financing Higher Education books cc..erned with professional socialization
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or journal articles concerned with management techniques considered to be
practice~oriented documents? As you can see at least for the higher educ-
ation level, more thought needs to be given to defining what is considered
instructional materials. Again let me say that I believe the ERIC svstem
has a long way to go to acheive acceptable consistency in its indexing
practices. Part of the problem, the training of indexer/abstractors, is
being closely examined and training workshops are being planned for the
future. The other problem of establishing the appropriate descriptor
terms may never be solved at the satisfaction of everyone since a variety
of persons with a variety of backgrounds and educational focus are involved
with the indexing process.

Sincerely,
\ R .

.o
- N\ N
\\‘A BT \ O

N

Jonathan D. Fife
Associate Director

JDF:ea



University of Pittsburg

Aucust 18, 1975

Dr. JoAnn M. Steiger

Steiger, Fink and Smith, Inc.
6723 Towne Lane Road

Mci,ean, Virginia 22101

Dear Dr. Steiger:

In refercence to your letter of July 30, 1975 (which I
received August 12th). I must first state that the bulk

of our ERIC uscrs arc not utilizing the files as educational
practitioners. Though a significant number of the users
are actually teachers, even this group is predominan'ly
utilizing the files for their own work as graduate students.
Therefore, I hesitate to offer any specific suggestions
concerning your area of interest, although I agree that
much would be gained if the transfer of this wealth of
research material into actual classroom usage could be
expedited. (This 1s, as I am sure you know, a constant
nroblem in every discipline).

Another factor which you may or may not realize 1s that I
deal with the ERIC data bases only in the magnetic forms.

The University has both an interactive (user on himself)

and batch processing (information specialists) system. With
all this negative background (I may be useless to you) I will
share some thoughts that I have had concerning indexing prob-
lems that have cvolved through usage of many magnetic data

bases.

No syster will ever be all things to all people and in spite
of careful preliminary planning, most systems have to be
changed. 'The custom of introducing change from a certain
date forward 1is usually necessitated by fiscal restraints.
Althouqgh this is always a handicap it is imuch worse with
magnetic lata bases since it is more difficult to educate

the uscr to such a change (a user of magnetic data bases
tends to consider the entire corpus of material not a volume
per year as he will with printed material). At the present
time many bibliographic magnetic data bases are either too
large or will be too large within a few years for efficient
searching. They are yoing to have to be divided and to date,
opinion on division seccms to favor subject division. My
first choice thercfore, 1s alternative threc, a special data
base. ilopefully the material already in the file and relative
to the new file will be extracted and added to the new file.
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I cannot choosec betwecen one and two because [ see no hope
of having them go rectrospective.

T hope this is of some value to Yyou.

Yours truly,

= - ;s

o .

/

~ - . € e

E. E. Duncan
Coordinator

EED/nc
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August 19, 1975

Dr. JoAnn M. Steiger

STEIGER, FINK AND SMITH, INC.
6723 Towne Lane Road

MclLean, VA 22101

Dear Dr. Steiger:

Thank you for sharing your paper '"The ERIC System and Practitioner
Needs' with us., It appears that you got caught in the crunch of

the alchemy that transformed the R in ERIC from '‘research" to
"resources.'" The transformation was easily handled by federal fiat,
but is encountering difficulty in research, development, and practice
in education.

Your findings that school personnel are chiefly interested in
instructional materials and procedures confirms our experience and
information in this area. But that ERIC is an efficient and effective
mechanism fur addressing this interest appears to be imposed by your
NIE Order rather than by a reasoned formulation for meeting this
clearly articulated practitioner (sic) interest.

ERIC was architected as a resource for research documents and has

clear merits as such (although as the 1972-73 evaluations you cite
clearly indicate, it can be expanded and economized as such). Products
and practices are an entirely different matter than reports of inquiry;
and experience in areas other than education confirms that they can

be more efficiently and effectively treated by mechanisms completely
apart from information retrieval systems such as ERIC.

Catalogs, handbooks, and ''ad" journals are the conventional mechanisms
for the information functions you address. Since products and practices
are inherently less print oriented in substance,  the “abstract' and
"thesaurus'' treatment that forms the core of ERIC is cumbersome,
expensive, and ineffectual.

The MACOS incident is fresh enough in mind to make the question of how
NIE can cooperate with rather than circumvent the private sector in
forwarding the implementation and installation of well-developed
educationa’ products a matter of high import. For now and for the
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foreseeable future, the economics of education are such that the
overwhelming majority of such products will be developed through

RED that is publicly sponsored. But there is no reason why ERIC

need supplant established private capability for advertising, market-
ing, and distribution. |'m sure that this is no one's intent, but

it is exactly what the boundaries of your study corral.

't may well be that informative resouices such as the forthcoming
cataloa from NIE are justifiable initiatives of the federal govern-
ment that will be acceptable to the private sector and useful to
school personnel. But these can be produced for a fraction of the
cost of the “"alternative strategies' you present and without twisting
ERIC far out of shape.

| hope that the 'possibility that the abstracting guidelines described

in this paper may form the basis for guidelines for writing abstracts

of products developed by labs and centers' is remote. The notion of an
abstract for a product is as anachronistic as the notion of an advertise-
ment for a research report. Between the extremes of abstracts and
advertisements, there are many communication genre that make good sense
and that the educational R&D Community has been slow to adopt in coupling
its efforts with that of school personnel. 1'd support another NIE

Order to set forth these as a follow-on to your present analysis.

Again, | appreciate your collegial courtesy in sharing the paper wi th
us. The work appears competently done and is clearly reported. It
simply seems to me that you were started on the wrong track which if

pursued will become a needlessly and unnecessarily expensive and
ill~conceived trip.

Cordially,

/' o )
Ox¢
Richard E. Schutz

Executive Director

RES:j1
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August 18, 1975

Mr. Charles W. Hoover

National Institute of Education
Office of Utilization and Resources
Washington, D.C. 20208

Dear Mr. Hoover:

I am happy to have the opportunity to respond to the paper written by Dr.
JoAnn Steiger. I think that studies such as Dr. Steiger's cun be a great
help in making the ERIC system meet the needs of its users. This study
in particular is quite thought provoking. Her recommendations certainly
merit consideration. My own reactions to her recommendations follow:

1. The need for access to educational product, program, and prac-
tice documents. As Dr. Steiger points out, the ERIC system
should be designed to be most accessible and most useful to
educational practitioners. I don't believe that there can be
any question about this. However, it seems to me that there is some
question about whether we should divide the ERIC file into
"practitioner-oriented" and non-practitioner-oriented mater-
ials. Is there really a call for all ERIC "teaching materials,"
for example? Or is the call more accurately for some ERIC
"teaching materials," in a given subject, at a given educa-
tional level, for a given population? To phrase this question
another way, would it really be of any value to ERIC users to
divide the file into "practical" and "impractical" documents?

If such a division is desirable, could it not be done by means

of presently available software, e.g., the exclusion of those
documents indexed as dealing with 'research'" or "theory"? Why

is it necessary to pull all product, program, and practice docu-
ments on a single command? (As you will note, thes: are questions
and not answers. At present, 1 don't have the answers. However,
these (uestions should be answered before we proceed.)

The neecd for access to evaluated materials.

1%

On this matter too, I seem to have more questions than answers.
Although I can see the value of indexing documents by whether
or not they are field tested or evaluated, it seems to me that
there are some matters which we should consider first. Might
not the indication by the ERIC system that a program has been
evaluated be taken to mean that the program has the approval
of USOE as.an "effective program'? (If a program has been
evaluated and found to be worthless, it would be assumed that

ERIC]

Clearinghouse on Reading and Communication Skills NCTE. 1111 Kenyvon Road, Urhana, t!llinois 61801

(217) 328-3870
Director Associate Director 1 3 3 Assistant Director
Karl Koenke Daniel J. Cieterich
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ERIC would reject it.) Would this be a potential source of trouble
for ERIC?

The Standardization of product, program, and practice descriptors.

The recommendation to standardize descriptors here appears to be a
matter of establishing mandatory form terms to correspond to the
recently established mandatory leveling terms. As Dr. Steiger
points out, the problem with this is that it will be difficult
to distinguish between the use of such terms as form terms and
other uses of them as :ubject terms. When will the descriptor
INSTRUCTION mean that the document deals with techniques of
educational practice and when will the use of this same de~
scriptor mean instead that the document deals with research

into the effectiveness of instruction or educational theory
about the nature of instruction!

To return to a point which I have made earlier, why is it necessary
to index a document with the descriptor INSTRUCTION when it could

more accurately be indexed with the descripcor ENGLISH INSTRUCTION?
Won't practitioners be more likely to use the latter term than the
former? Will standardization really benefit the user? s

Use of Pubtype Codes.

I would certainly agree that some refining of the Pubtype Codes

is necessary. The duplication in Teaching Guides/Curriculum Guides
is the most obvious area for improvement. The expansion of the
number of codes is a matter which bears further investigation. I
suspect that,the optimum number for ERIC users. The expansion of
the number of codes might reduce their usefulness, since users
would frequently have to use several code numbers to gain access

to all the information they need. The proposed "general categories'
codes might also be ill-advised, since they are based on the theory
that all documents in the ERIC system would easily fall into one
and only onz, of the three categories. Frequently, of course, docu-
ments could fit all three categories.

It should also be considered whether an elaborate coding system
(in this case, up to 99 Pubtype Codes paired with three general
categories codes) would be too confusing for the average user of
the ERIC system. What would be needed would be a way of eliminat-—
ing users' confusion, not a means of adding an extra dimension to

it.

Guidelines for Abstracting.

The guidelines which are sur~ested are, for the most part, quite
good. However, I believe they are already contained in the
Processing Marual in one .rm or another. Perhaps it would be good
to group these ideas separately in order to emphasize the importance
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of fnstructional materials; perhaps not. The only guildeline which our

Clearfophouse has not already implemented Is the one reparding "Costs
. and Prevequisites,'” 1f cost information is included in an abstract,

some Indication should be made that the costs listed are applicable

only for the specific location from which the document issued on

the date at which the document was written (not necessarily the date

when the document was published). Generalizations fr i su:h figures
might otherwise be in error and ERIC might be held responsible.
I hope that these comments will be of some help in evaluating Dr. Steiger's
study. T appreciate the difficulties which she had to overccme in preparing
her study and T readily acknowledge that no perfect solutions of the problem
of improving user access are possible. Dr., Steiger's recommendations are an
excellent stimulus to further work in this area.
Sincerely,
. . /
v " s 1. L'l
Daniel Dieterich
ssistant Director
ERIC/RCS
DD/ £b
-
135
O

ERIC

Aruitoxt provided by Eic:



ERIC . ACS

August 28, 1975

Dr. JoAnn M. Steiper
Steiger Fink and Smith, Inc.
6723 Towne Lane Road

McLean, Virginia 22101

Dear Dr. Steiger:

I am enclosing a copy of my response to '"The ERIC System and Practitioner
Needs" for your information. I appreciate your efforts on behalf of NIE
and FRIC. I think that studies such as yours are quite valuable in broad-
ening our horizons.

Sincercly,

Daniel J. Dieterich
Assistant Director
ERIC/RCS

DJD/fb

Enclosure

Clearinghouse on Reading and Communication Skills NCTE, 1111 Kenyon Road, Urbana, 1llinois 618C "
{217) 328 5870

Associate Director Assistant Director

Director
Daniel J. Dieterich

O
Mc‘lernard O'Donneil Karl Koenke
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COUNCIL FOR AMERICAN PRIVATE EDUCATION
1625 EYE STREET, N. W. (SUITE 1010)
WASHINGTON. D, C, 20006

(202) 639.3236

August 15, 1975

Dear Dr. Steiger:

Thank you for giving me an opportunity to look over the draft
of the paper developed for the Division of Dissemination and Resources of
the National Institute of Education. We very much appreciate your considera-
tion of the needs of private school people as you consider ways in which
ERIC services to practitioners might be improved.

For a number of reasons, which are not related to your study,
private school people have had relatively little exposure to ERIC services.
As a result, we have little from our experience to contribute to your
study. On the basis of such limited experience as we have had, my best
judgment is that for the most part what woi's best for public school
people will work best for those in private - hools.

There are, however, two exceptions to this general statement.
while Messrs. Clemons, Chesley, Brandhorst, Houston, and I are working
together to overcome this brace of problems, they probably should be called
to your attention since it seems appropriate that they be dealt with in your
report. First, there should be a clear mandate placed upon one or more
clearinghouses to search out and process materials originating in or related
to private pre-collegiate education. Second, appropriate descriptors should
be developed to provide efficient access to such materials once they are

incorporated in the data base.

Should you have any questions or see ways in which I could help,
1 would be happy to have you cail on me. B

Cordially yours,
)

, _/ e
- '(’*/« b AN - €l

P

Robert L. Lamborn
Executive Director

Dr. JoAnn M. Steiger

Steiger, Fink and Smith, inc.

7”3 Towne Lane¢ Road

McLean, Virginia 22101 1.3'7
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Western Interstate Commission for Higher Education October 2, 1975

Or. JoAnn M. Steiger
6723 Towne Lane Road
McLean Virginia 22101

Dear Dr. Steiger,

Your letter and accompanying report were forwarded to me for answering. I
realize that your deadline is long past, but will respond briefly to several
aspects nf the document in the hope the input will be useful.

Interestingly, the problem described is not one I have had to face in using
the ERIC system. Our searches are rarely aimed at finding instructional
materials. However, there are several points raised which are of interest
to me as a librarian and others which are relevant at another level.

The statement of the problem (Findings, p. 2-7) is clear.

In the section Discussion of Alternative Strategies, p. 7-14, I strongly
favor the use of Pubtype Codes, which would make it possible to zero in on
.several kinds of searches in addition to those for instructional materials,

for example, certain kinds of reference materials. The two-level system
seems cumbersome, but the problem described, (that of separating items which
are instructional materials from those which are about such materials) needs
to be attacked. It is not only in the case of instructional materials that
this problem is met. I face it continually in my searches. It arises with
any descriptor which can be used to describe a kind of material, and one can

never be sure one will retrieve the materials per se, or articles about them.

Finally, I think the guidelines presented in the 3d section are excellent and
would areatly improve the system.

Hope you succeed in getting improvements you need in ERIC - I think it's won-
derful and I don't know how I would live without it, but it can certainly
use improvement - what can't?

Sincerely yours

JoAn S. Segal
Librarian.
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