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A MODEL FOR THE OPERATION OF A c;l’mri;;p-u RzémmcnFommoridmnmsmm'cmmm“ -

. In August 1959, the Association for Jewish Children opened its first group
* home. ‘Ihis facility for adplescent girls a.dded to the ra.nge of the agency's child
wel'fa.re services o'f f}ter home care, institutional program, services to nnmarried
~ mothers-and ado;ition. . Subsequently, “the 'Association develo?ed additional" group homes,
an apartment uni—t,' sei’ﬁces to children in their own homes,' family\day care and after-
school‘ day care. A special pro:ject since 1970 has provided group coux{selling in the
Phila.delphia school’system for approximately 8\,000 children and severa.l thousand
pa.rentseachxea.r. - T S P
The children and families who are served by the Association constitute a higlly )
. disorganized graup. _Over the yea.rs, appronmately 7556 of the children requiv'ing
€  placement have come from families who are on public assista.nce ‘or. slightly a.bove that
level. Most of the families, about 65%, have disintegrated through sepa.ration, death,
or divorce. Most of the mo ers ha.ve had in-patient mental hosnita.lization, and the
families have had 5 to 13 prior social and mental heal th agency contacts. ielation-
N ships among family members are disordered and commmication poor. The families are
isolated from their kin and from the organized commnity. Most parents };av'e had
high school education, some were in college; all have aspirations.for their children.
The 60 some girls who have 'oeen admitted to the Girls_' ‘Residence up to the
present have ranged in age from 12 to 17; the average age about _15.~ The. 311;18 lxave‘ :
l)een in good health. Almost all aere of average to sunerior intelligence, but ei—-
~hibiting educational deficits, especially in reading a.ng ma.th, from 2 to ‘7 years
behind the expected level. In addition to School probl“ans, the presenting behavior
\ included runa.way, sexual mting_out, drug and alconol use, hysteria, depregsion,
and massive craving fo:: attention and affection. Thé predominant admission diaéiqosis )
has been "personality disorder” with a.bout 60% showing a neurotic pattern of this.

;1:/

rkind. Approximately 20% were diagnosed "schizophrenic" and 10% were considered
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depressive neurosis. The rest were classified as "adolesdent adjustment" reaction.

The Assgciat;on'e Girls' Residence falie into Martin Gula's group home category
‘ j'three for adelescent'e neede and serﬁiéeéii"those-nee group 11ving;mcasewor£; end
an all-pervading treatment orientation that includes psy. iatric and psychological -
services "( ) The gr&ﬁp home is owned by the agency. Hpusing seven girls, the group
, home is located in an open community'jétting in a resid 1tial neighborhood. Case-

loads are low (15-16 children) to permit intensive indiYidualized service.

THE CONCEPTUAL UNDZR-PINNING, _ ) ’ ' i
' N\ o ' o
As we have addressed ourselves .to the two-fold tagk of caring for and treating

the young people admitted, certain basic phiiosophical and program concepts have

. ~ emerged:’ . .
- | 1. Meeting the basic physical needs of the girls| is fundamental and can /
not be relegated to a "taken for granted" stgtus. Food; clothing and
. shelter fulfill the first eleménts ef the plgcement service. Mediéal
. and dental care, personal allowances,vedueat.onal supplies, transpor- )/
tation costs, and the man: other needs that go into rearing children f
are the responsibility of the group hone pragram. These things sound
simple, but they are of fundamental impbrtafce in demonstrating that
the adults care and that the girls are cons;dered to nave worth. From
another point of view, providing these tﬁin unstintinéiy, énd;in a
. way that conveys respect, reduces the possipi ity‘that girls can blame
the setting for their problems. |
. 2. Ties to parents are considered erueial. Although staff fulfills parentai //

functions, staff understands and makes it ¢lear to the girls that they do
not replace orlsubstitute for parents:\ Stpff can not compensate for
: e
meet th%)e.ormous dependency

A

_ needs. §ffhe objective is to help girls undepstand their feelings about,

the early gross deficits nor can stiff evel

4 'S - .

'HL 5 \ .

(1) Martin Gula, "Group Homes—-New and Differentiated Tools in Child- welfare,
Dem?quency, and Mental Health," Child Welfare, XLIII (196&),. 39u.395
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parents and lea.m to understand, not necessa.rily love, the parents,
: ] T.here is no intention of shutting the parents .out of their daugh.ters'

lives. Although the parents’ can not perfom as mothers and J‘athers, e

they and the staff usually want the same things for the girls. - Pa.rents ‘
are taken into a partnership so that the prlacement ‘can be supported,
sustained and reenforced The agency recognizes that the parents are
sta.rved in their own lives and need help with all aspects of their
lives—-money, medical care, houslng—and their isolation and desolation.
The agency sees 1tself in the ‘role of "extended' family" to. ,the pa:r:ents
. a.nd offers them close, long-term supports (2) ‘
T3 Education is awarded one of the highest priorities in the progra:n
First, the &irls have to face that. going to school is requ.:.red by law
- Qa,t lea.st until age 16 Then, much of the‘jgirls' time is spent in
school or is school-connected ‘If this time is filled with failure, much
of the girl's day is spent in defeat. Further, there is the reality
° that in the not too distant future the girls will need to care for then-
® selVes, and education 'will determ.me theJ.r occupation and ea.rn.mgs
While the, girls could espouse the right to choice, the adults had an
oblig-ation to e!:press their view about the importance of education and
to expect that the girls attempted to use their abilities and ggpsgities. .
Despite their past school failures, most of the girls admi tted have been
" of good intellYgence and some have had talent such as in a.rt . An appeal
is made to intelligence and talent and encouragement given to developing
academic and vocational skills.’ Concrete supports such as tutorial help,
specia.l school and intensive cooperatiVe work with school counsellors
and teachers are part.of the-program. If a g:.rl can not get herself to

( " school, sta.ff transports her. Staff conveys its confidence, when merited,

"(2) Joseph 1. Taylor, "The Child Welfare A.g'ency as the Extended Family," Child -
- Welfare, Volume LI Number 2, February 1972, pages 74~83, ,

/
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' education because Success in school can have a powerful therapeutic

Page

that a girl can succeed and makes this significant investment in

‘affect on other -aspects of a girl's life.“

Few girls or families have & religious life prior to’ admission. They

do not belong to synagogues or to Jewish social organizations. Jewish

practices are not observed in the homes. Staff believes that religious
ties can strengthen self-identity, both for the present and in the future
roles.of‘wife and mother. The traditions of the past, the cultural

roots, gnd rituals are seen as‘)ffering the -girls other experuences for
ties and structure in their lives.  'The grouo home creates a Jewish ‘
atmosphere through food, music, - discussion, readings ceremonies, and
connections %o other Jewish organizations in the eommunity. It is ex~—

pected that the girls will learn about their religion and their cul ture

in an age-appropriate way.

~ are aware that there is group interaction '’ covertly without the knowledge

of staff,

The commnity is seen as an appropriate setting in which to permit the s
young people to live out their daily lives, This is the arena from

which they came, and the arena to which they #ould return. The selection

their problems while 1iving in the general communi ty, 1earning to use its
Tesources and learning to make the personal accommodations necessary to

become a responsible member of society. Such a setting is obviously
an a setting

us within the gity.

more congruent with an emphasis on social competence

which is located in the country or on a separate 3

LS
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" The opportlmity to live in a comnmnity tells children that although

they have problems they are :bxot completely diffierent from other young—

sters. The ‘opportunity to gain experience in living the way most
<

people—and as these girls ultima&ly would have to live——is diminished

if one is placed in specially structured and protected 1iving arrange-
ments. . : | : - o ..‘. ‘
The man.y agency M in the program provife a set of influences and
~sources from which the éirls ca.n gain an identity:. Each sta.ff-- person
presents himself.’\with the unique skills of his profess-i‘onal_baf.kground.
Perhaps more importantly, “each staff _person presents the un-iqu(snes_s of
.his personality, his interests, and his values. The combined strengths

of the staff create a totality in.the human envirenment and no single

,_person is expected to carry all of the burden or provide all of the

8..

.

\answers. ) /. _ o~ .

‘Time is a major f tor in dealing with\the girls. Everyone--g:.rls, family,
staff—has a realdstic i‘ramework for ending. Although under some .
circumstances a girl mi@t'remain longer,‘ the cut-off funding age is
at 18.- Depend.ing ori admissj age, there needs to be planning an
prepa.ra.tion for leaving even though after-care services outside th l

“

| group home  are provided Generally, the first year goes into grie ng
about sepa.ration from family, ;orking through the sepa.ration and setting
some directions and goals. The second year is a time for locating
strengths, reenforcing them and "shoridg up" in every possible way.

~The third year is directed towards the actual leaving, usually accom-
."panied by regressive symptoms, a.nger and fea.r. } A stay beyond three years
fallowed more, time for. developing strengths. A shorté'i'-stay meant an '

..

K intensigicatipn of the process.

. S 7
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i w 9. The deprivation of girls referred to the program.is profound, and an
-"understanding of its consequences is crucial to managing the’ treat- R

ment ‘processes. While the effects of maternal deprivation in 1nfancy, .

_‘jE"-lative permanence of these effects in 1ater liﬂp and the de—
sirability of contxnuity in parenting after separation have been
stressed in the literature, little attention has been paid to the
- _ 'peculiar angulsh of placed children. We believe that these young people
remain permanently damaged by maternal deprivation because they Eemember,' .
the difference between natural parents and substitutes. The conf1ict-
" ing desires (to express deuendency and to express anger) are acted ~
out on staff perpetually until the girl develops enough ego strength
to resolve the conflict. This ego strength is achieved by "borrow1ng"
’from thé staff until the girl can manufacture her own'through the
‘ growth process (not by transferring her identification directly from
natural parents ' to caretakers): The girl creates a composite, or mosaic,"
identity with a. series of partfal identifications with staff As her

. .

t+ cognitive strength grows, the girl is able to understand her conflicting

‘ desires and resolve them with staff help. The:girl groWs“around an un-
- o healed and incurable wound**%o her eéo (the» conflict created bs.r» separation
L. and reason_for the separation).;
10, In setting goals the agency recognizes that it can not make up for.,all .

. %
, the lacks and deprivations in the 1ives of the girls or their family.'

. S

Rathﬁr the objective is to respond to that which is healthy in each

s

individuall so that she ‘can grow—-no matter how limited the grovth.

It is pointless to become fixed on the emotional ology so prevalent

*

_in each personfs experience. )The staff believes that if some\

- cdn be started, some satiﬁfactipns achieved, and some begihning

A

- 8 ,

- . understanding people and events of,the past, the 3ir1 can approach
Q ‘ o ' -
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*adulthood with increased self assurance and maturity. Girl and family

. ’ - . . : ’ ) . . ‘
. c ' come'to ‘grips‘ with'their' rela.tionship so that c_ompassionate undexr-
standing can be reached. e S i . -

(24 . < ;

1 Thus”' currént functioning and teaching c0p1ng mecha.nisms in the present
wetre ‘the focus in treatmen s Girls come to. the’ grcup home from .
situa.tions of stress and may return to, situa.tions which imoose stress.‘

: Unless their rea.ctions to stresses a.re changed, the future for them may
. L e ,
be as disordered as the past. o . ' R
THE CQMPONENT PARTS, . . | ) )
— . L . )
Clea.rly, in the graup home setting, the task is to combine-the physical and

caretaking needs of the girls with improveme\t\’in their mental hea.lth and skills in

social adaptation._ To a.ccomplish these goa.ls, the programswas designed th a num-

ber component parts. e ‘

PHYSICAL PLANT AND BUDGET ' e x-~f’

~

-

The residence is a seven bedroom center-hall entrance home located in a middle-

R

S

class residexrﬁal neighborhood. It is large a.nd spacic}us with ample living area and

room  for movement. ‘' The house was rented for the first two ‘years of operation a.nd

; i\
then purchased. (A1 su 'se'quent group homes ow were purchased immediately.)

LR

The group home is a.ccessible \to public transportation, convenient to local schools,

and near a public library. The fa.cility meets with health, fire, city, and state
. N v’ e »

iicensing reqﬁirements . .

Attractive and durable furni ‘prOViding a sense of home was purchased
initia.lly and has ‘been refurbished as needed. Attention is ga.id to the kinds of “
books, magazines, newspapers and- pjgtures available’ A network of "on ca.ll" re-

-—cU.

sources was developed to neet appliance or other breakdowns. They phys.}ca.l setting
offered consistency and order vithout rigidity. T N
Food is a most importa.nt consideration for pany of the g1r1s. _éome‘of them

have simply never had enou@a. For most “of them, the provision ‘of food is a w‘.

. . , 9 S
, .
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responding to and insuring satisfaction of very primitivegneeds. It must be supplied
in proper quantity and served attractively and tastefully. Food and eatlng needs to

be indiv1dual§zed for the obese girl-—and theré are many-—and with the girl vwho re-

(¢ .

fuses t6 eat out of self-punishment or depression--and there are some. ..

- PFipancing of the program has been a per-diem purchase of care system

from the county departments of vel

In wddition, voluntary funds have provided
)

for the- extras of art, music,.dance lessons, camp and recreatlonal events, vocational

and college programs. ' o _ '

. : ' - .. .~\\ ’
PEOPLE - : \/ NEEE .

The ‘group home staff is a'commnity of human beings involved in complete inter-

actions among themselves as well as with the resident girls.  This collection of
- N - ’\- ) . ' ' - ‘ - A
- ~individuals living and wdrking together develop relationships of ‘influence tewards

- : — » - Lo N . )
ope another. The personalities, skills and training of the adults must meshNWell

&,

to provide the warmth, the support, and the "human box" of the é{iucture and controls

from which the adolescents test and grow.

'
. . o Y
. e

CHILD CARE STAFF - . _ —~
Vhen the first group home was planned the theory was to fi a couple, a re-
lief person, and to provide maintenance personnel from the agency staff. In.this

approach, "family life! and parental roles would be simulated and male-female images

- . ‘
. bffered We thought thay from tigs model the g1rls would percelve parents in a new

end better way and work opt their problems about parents through\transference.

However, it was ﬁaf-t ible to find a couple inaﬂﬁch both the man and woman were

adequate people or'w1th a sound enngh marital relationshlp to withstand group home

rr_

living. Subsequenﬁly, ES‘the functloning of the young people was observed the

G

group hoye - as a substitute for family living did not seem to be a valld!goal Hence, '

the stafflng pattern developed was ‘for live-in- chlld care people plus a relief

- ) . e

° .7 _‘.0 .. ’ . T ‘. " -




.fmusic, ‘shabboth candles, birthdays, and holidays.

.
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person working from 10 a. m. to 6 P. m., and part-time maintenance help. In 1973, "

the agency:moved'to-three“shiﬂts'of child care workers each working'eight‘hours,“:

' . . I
thus providing night-time coverage. Essentially, one adult is available to seven

. adolescents. , _ . . _ < - o

Most chrld caxe workers ha€i had high school education. Some were in college®
or had some college experience. Some completed Philadelphia s available child-care
training programs or attended while employed._ The s}aff has ranged in age-from
those in their mid—twenties to their mid~fifties.’ Their marital and family-status
has varied; they have been af different ethnie and religious backgroﬁnds. The .
fundamental!consideratidns in'choosing.staff were the}r personalityﬁand temperament,
the degree of satisfactien achieved in their personal lives, - their ability to make
common sense judgments, . their capacity for relatlonship,‘%he way they could complement
each other, their tolerance for’ withstanding the volatile behavior- of deeply dis- 'Jﬁ'

o

turbed adolescents, “their capaeity to gave of themselves W1thout expecting a return -

from the’ children, and their readiness to for the salaries and ﬁours designated.

m

.Except for fhe latter, these are difficult Judgments to make about people on short

acquaintance, but these are the judgments upon_ which success in selecting child

- e

care staff depends. o

This personnel is responsible for the physica; plant of the group home-
cleaning, maintaining, managlng it-doing some of it themsglves and working with ’
the girls to assume appropriIt esponsibilities-e g. the girls are expected to
make their beds before golngnto'school, clean’ their rooms and share in household
cleaning on¢e a week Staff prepares the menus, does the foogd shopping largely |
through telephone or vendors who ‘came to the residence, and do . the cookingn, Some
girls like to join’in this_and are ericouraged to do so to acquire the experienceé_f
Child-care staff is responsible.for staying'aithin the budgeted‘amounts for house-

-

hold management. Staff paid attention to the amenitiesl-flowers, tablecloths,

- L

e
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’ AJC childi:Zi; staff is‘orientedﬂtp'support and maintain the physical ‘and socialti
standards for the girls as‘indiyiduals and as ‘a group, 'They‘are responsible}forvthe':_ﬁA
) )
day-to-day, hourhbyahour, superV1§ion of - the girls' daily life, announced in the definiti
of. role but achieved through slowly developed relationships vith the girls. The means

were the caring, the character and the resiliency of the child care _people.” The,child

care staff literally served as human punching bags much ofithe time for the hostility of
o - » oy L= . f - -

1
-~

the girls, often displaced from other eVents or people. ¢
This means different things for different girls. Some girls have to be taught how to
bathe and use deodorahts; how to comb hair and brush teeth; how to apply make—un appro—
S ‘@

priately. While meals are a time for socialization and sharing, ‘they are also a time

'when some girls must be taught to use uten31ls rather than their fingers, to speak rather

than swear, and to pass the salt rather than.throw it. Some: girls have to be awakened yﬂ

\ yi 4 o
\\_daiéy to t off to school; almost all have to be hel to, do hdmework and study. Educa—

tional go and vocational objectives have little immediate interest unt*l thefg;rl

(flels the need for and the value of it, usually after gaining some success and re ards in'

..school achievement. CaJoling, nagving and threatening is required to get many of the giri
.to school. Dress is a matter of little concern to them. ‘Vhen told "1t doesn't matter to

anybody anyhow", staff replied, over and over, that it mattered to them and everything
-\ :
will matter to the girﬁ herself ) Toe L . _3”

, There is no area in the girls' life in which the child-care staff does not become’ inp

- volved. Committed to fostering of Jew1sh identity, child-care staff'has to live w1th Khsh

o - ')c

synagogle attendance and holiday practices."Often child’care staffshas to’ intervene activ
‘1n the, relationships develOped in the commnity with other girls and with boys. The gzr&q
X ..-a., 2

5

tend to develop- friendships with boys and girls who stealy, truant, Tun ‘away, use drugs,

: want to use the girls sexually. Staff had to use Judgment when to welcome or exclude visf
/
Normal kiSSing and petting within the-home is sanctioned but more sexually acting out beha

u- : ' ; ,
TN © 12 . P R S
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jja etopped,‘ Imodu.te decisiona have to be ma.de about when t.he girls should work out
houde or peer problems by themeelves, or when the’adult ahould ‘step in.

" Sta.ft has to handle illness, real or feigned, give p{ectical relief for the - .

" allment a.nd the emotion.al accompaniment, call the doctor; ged the girl to the hospital,

and contro! the impact of the ep’isode on the group. ﬁed—time and eleep was often

a stressﬁ\l thp ‘For séme of the gir!e it reflected the lack of™ o::der their liyes.

-

\

For most of them, eleep was the ultimate in social isolation and that period when *
inner emotibns, sepa.ration tratma, an& the ghosts of rela#nshipe with others ha.d to
be faced.’ Almoet 1ike infants, they need %o keep themselves awakéd with ‘one more drink
of wate::, qne more time to go to the ba.throom, one (more conversation, one more con-
nection with another human being. Child ‘care sta.ff has to respond with s‘upport%

sympathy, and understanding but with the expectation that sleep is. necessary. b .

A

THE CASEWORKTR

The caseworker is the central person in managing the girl's experience‘in the

group home. The caseworkers' respongibilities include: (1) direct wor..:k‘vyith the

girls; (2) direct work with parents and relatives; (3) £6llaborgtion with eup'i)orting

personnel within and outside the agency.

DIRRCT WORK) WITH GIRLS

The caseworker begins with the girl when the intake study is completed and a
tentative plan has been formulated in a conference among the intake caseworker and 4
supervisor, the psychiatrfst, the psychologist, child care staff, the caseworker,
and the group howe director.% The caseworker then arranges the practical erteps for
ddmission, participates with the child care staff in orienting the girl to’ the home,
picks upPwhere intake has left off in obtaininé school, medical, dental, and oth.er
records, handles visits and phone call arrangements with family, and lives- through

the actual separation experience itself. It is an emotionally charged time.

~ &
13



Page 12

The caseorker joins with the child-care staff in the many rdalities of daily
living as an expression of the parenting role. For example: in regard to clothing,
the cseworker, girl and""g\.'.zhild-ca.re ftaff plan purchases based upon the girl's needs,
budget allocation, ability to take cgb of her clothing, her individuality, and how
the shopping would be done--the girl alone, child-care s%;.ff, volunteer worker,

v

sometimes family. By an agency determined standard each girl receiyes a weekly
allowvance administered by child-care slta.ff. The caseworker shares Jj.nk\d.tsclﬁ‘s's:l.on
of héndling the money--is it hoarded?; squandered?; saved"; used to buy frienéship??,;' i
protected from being stplen by otherg§? In medical care, 'tﬁe\caseworker prepares a
medical and social & for the assigned physician and assists child care -staff in
implementing routine medical and dental e;a.minations. Some girls have special anxi-
etied about physidal examinations or when consultants (gynecologist, neurologist, dermed
tologist) are required. The caseworker and child care staff decide who will accompany
the girl to the a.ppoinﬁneﬂt and car;'y out the physician's recommendations. '

The specifics of daily living are woven into the direct casework treatment of
the girls' emotional and behavioral life. Here, four themes are generally‘apparent;
(1) p;rsonal adjustment and feelings and attitudes about.oneself; ¢2) Beer relationéhips \
within the home and in the ¢ tir; (3) education and vocational goals; (L) relation-
ship to family. In all areas, while the caseworker tries to understand the girls®
troubled past, and is sympathetic, the focus is on expectations for t:he present and
concern for the rutu::e. revolving around some core concepts: (1) the past can not be
eradicated nor can adequate compensation be found in the pres.ént or in the future to ‘
atone for the past (what's done is dor;e); (2) to dwell on,the pati'nology within oneself
can be defeating——the fdere and now must be used to build positiv.'e experfences and satis-
fact‘s (lot's/get on with it); (3) separation from one'sfamily is an experience that
never stops hurting and is relived even as one grows up (and how it hurts); (L) al-
though reunion with family may not be possible, ties to them remain important, they

should be encouraged and supported (the family matters); (5) a girl should try to make

3
!
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[ . Page 13

the most of herself-—her health, her appearance, her intelleot,v ‘fi;r. personaﬂty, o
her talents (you've always got ‘yourself);-(6) 1living will gl'ways .i:npose expectations
and wherever thd girl goes, ‘whatever she does, she will find limits and authority
that she gust lea.m to live with (where would we be g;lthout traffic lights to tell
us when to stop and gotg (7) the influence of friends, their beliefs, their habits,
their pulls a.nd theif pressures will be strong and one must learn to discriminate
(you grown ups doy t understand what m' genera*l?n sees as important); (8) the case-
. worker is alwayd/willing to 1isten to comp],a.ints, griéva.nces, unha.npiness, but will
often be unable to make changes, be they in'the rules in the home,‘ the rules in
school, betrayal by parents, disa.ppointment in a fri'xd (I healr you), (9) because the
ca.seworker is a human being in common with the girls, she is villing to share w/ith a

girl the experiences, the ideas and the values which sfe has foun important to her
_ s

[}

(I give you a piece of me).

v J Upon discharge, the caseorker continues with the girl and family for a time-

s Iimited period, usually a minimum of a year. The after-gare service is intended as
" a: supportive, transitory st‘cp to ef:able the girl to ads;t to 1ivin§ outside t};e group
home. The girl is helped with any phase of living that creates & problem, either as
" part oi‘ her family or in inde endent living that involves work, Yollege, or voca.tional .
training, or ma.naging one'ﬁ apartment. She is\guided and encouraged in her
achieving. In this period, the caseworker s{multa.neously provides a link from the

past to the present and weans the girl from her relationship to the ¢aseworker and -

agency.
DIRECT STRVICE TO PARFNTS .
A complete helping service was available to parents. The service included

cou_nseling on problems of relati:nship‘ within the femily and assistance in coping
wittx the concrete realities that affect family 1life. The genéral objectives of the
service were (1) to aid parents in leading personally sa.!isfying and socially useful
lives; (2) to strengthen.the parents es husbands and wi:res, mothers and fathers,

to the point where they could resume pa.renthood of the girl; and (3) to live success-

fully with the siblings of the placed child, if there were brothers and sisters at home.

15
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With trafisfer of the family from intake; one of the first steps is to arrange
a pre-placement visit to the group hone. Par;nts meet the child-care staff, see where
the gu-i will be living,  and begin t§ "live out" the placement experience. There are .
usually four areas with which the ca?{seworker deals in respect to the adults: (1)
‘austa.in:-ln‘g !.nd supporting the placement; (2) understanding the relatio.nship' with their .
daughter; (3) gaining help fer themselves to strengthen functioning either as indi-
.viduals, as a family, or as parents to the placed girl or her.sibii;)és; (4) helping
the child caxre staff cope with the behavior of fémily members that impinge a.c.tively
on the girls' da.ily livin® In practice, these objectives for parents were alwm '
individualized in terms of potentia.l for improvement or change . '

Early in the placement, especially when there is no immediate improvement in the. .
behavior that required separation in the first place, the placement can be ’éapata,ged.
by the parents if. they are not supported through these experiences. The ‘worker‘needs‘
to handle parental g;ief and guilt ;t the separation and not pem‘t maneuvering i;y

-‘ the girl. The worker keeps>pa.ren‘ts posted on their daughter's school, health, a.nd
behavior. Vhile vi 1d. telephone calls can be disruptive, the reality of how
these atre handled are d for examination and confréntation. Holidays are balanced
‘between the group home program and the family plan. The ag;ancy provides drivers for
parents unable to use pugllic transportation or for girls too young to travel d.jl;s'-
ta.ngés that are too far or dangerous. ‘

Coupled with this--again in the here and now——wes an emphesis on improving com-
minication between girl and fémily. Helping adults accept cultdral z&ui generational
differences was sufficient sometimeé to achieve a more balanced relationship.v Educg~
tion about ™ormal" adolescence was useful to some adults. Recognizing the displace-
ment of éeﬁ; ax;ger onto the children, ventilation about .thé lacks in their lives and
beiag accepted‘ as a person, enabled some adults either to perform more sati?factorily
as parents or freed them in allowing the agency to handle the girls.

(18 ' . .
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The \iprk with parents offered support to people who had demonstrated over tha., /

!

years that they could not cope effectively. _ Some pa.rents required "pa.renting" them—

selves. The caseworker-—or a volunteer--gave ‘advice on how to’clean a houss, shop

for food, use food stamps axid cock & mealg or \;rent to the housing bu:nea.u to talk with

an official; helped work out recreational, religious, cultiral, after-school or week-

end experiences for family members; or helped with employment or securing vocational & -

training in the community. ‘ ' :
Human contact for the socially isolated, depressed parent was prqvided by the -_:_ .

h

casework'er oer a volunteer case aide. This connection was especiaﬂ.;l‘y e ficant in

[ 3

‘the after five hours or on weekends and wa.s generally m.inta.ined by phone. Such out-

reach has reduced hyaterical reaction by parents to siblings in the home. Parents .

‘are encouraged to Join agency group progrens, either for socia.lization purposes or
g

‘A

for group counselling. - For those parents 'who could benefit from the approach, insight

tﬁerapy was employedh; guidance and education in leaming‘parenting skills was ueeful-
. . N % .
. PR W

for others.

. It is an additiona.l responsibility of the caseworker to interpret-pa:cental be--
havior %o child care staff. How to handle te\lJephone ca11s and reque.sts for information,"
how to respond to parents picking up the girls for visits; how‘to react to the actions K
of the parents to, the girls are issues that need discussion. In turn, child ca=

gtaff shares their observations and opinions about the interaction of parent and .

e ®

. &11‘1. N . :

COLLABORATION

The caseworker is the person who orchestrates the resources and the personnel

within and side the agency. The ca.seworker arranges the every-three-month tea.m .
By

‘' review conferences, takes the minutes, and implements the decisions with apprOpﬂge\ .7

follow-up. ' ' \

The .caseworker selects, recommends, and arranges community resources for girl

-

and family (recreational‘visits, employment agencies, medical services, mental health

center). The caseworker is the key person in collaboration with the schools through

17
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conferences, telephone, sharing of information, developing plans to keep the girl

: N ) .
in school, and offering support to s%ool personnel, The caseworker is the link-

among'the girl, the family, the group home, the agency, and the community. \ .
' YOLUNTEFRS - | ~ o . | \

.

¥rom the -b‘eginning, the group home program had the complete support of the

) ) ‘.. . '
Association's Board of Direétore. ‘The Girls' Residehce was & program the Board 1::r:t:|lr~\~ *

wanted ?nd it took pride in seeu&g the program come to fruition. Members of the
Board located a hou ithin the specifications of the profeseional sta.ff Other
Boa.rd membe Q\\[é the " lega.l a.nd zoning transa.ctions. A small, dedicated group
of the-women furnidhed a.nd decora.ted the group home. . |

Approximately a year a.fter the gzoup home opened, having by that, time lived
through a subeta.ntia.l experience with the girle, eta.ff reviewed where volunteers. could
serve. ’Several areas stood out In addition to bemg eepai'ated from their families
the g:l.rle had few relat\:téhips with .other people. Mos rls were doing poo;:ly in
school and required individualized help. Shopping ‘for clothiné was time consumi!’!g
because the girle neéded to visit different stores, learn about quality and ;le,
énd make appropriate choicee. Some girls needed an adult to help them selact an
attractive hair style in a beauty shop. The girls had need for ma.ny types of grow'th
ex_periences “that would stimlate interest, add .to their lcnowledge of the communi ty ‘
'and_ the wo‘rld\ nncover talente and develop skills. If'a child care worker were to do

~

theee things for the individual girl no one would be left with the group. Sta.ff con=-
e
cluded that- volunteers could become valuable in provid{ng increased people yaith whom

they could relate as well as being va.luable aeeista.ﬂte in providing the needed man-

power. S / ~ .

Selected women members of the agency s Boda -.: &rectore were invited to par-
' ]

: ticipa.te in meetmg the girls' needs. These individuai% had zest for the work they

ca.red deeply about the girls. .the program and the Aesociation. v 'I'hey recognized that

a.lthough they would be giving of themselves they would receive 1ittle in retu:m from -
\ o 18
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A

- the girls. This nucle‘ group became part of the residence "family." There was

scarcely any J.‘{Jrn-over of these volunteers. - 1 E - ‘
either

Some volunteers gserved as case aides and worked with the caseworker

the girl or family./ Some worked with the Director“in meeting recrea.tiona.l needs of

the girls onga group basis, taking them on trips ew York, concerts, sports events
. and to the Penn,sylvania_mtch' Country. Severa.l volunteers w:Lth a background in

education served as’tutors.' At confirmation. the volunteers shopped with girls for

’

their dresses and a.rranged a. post-confirmation party in the synagogue. 'I'he girls

were invited to a volunteer's home for Friday nigxt and holida.y dinners, sometimes
4 ' 1 o
followed by attendance at a synagogue. - ) >

(
‘ Volungers-\_thua/ a.dded angther d.imension to the concent .of extended i‘amily. The
- contacts ) teers pemitted the girls to s# how other families lived
)._ brought the girls somewhat into the main stream of community ‘.I.iiﬁ, presegted a .
£y OR roles and family models (wife——mothery husband—father—~friend), a.nd pro-

ences that broadened the girls culturally.

L8
Since 1966 the group home has benefited from an enla.rgement and fu.rther systemati-
on of the’ a.gency—wide volunteer program. There are now approx.imatel’y 20-25

per ons involved in each group home. These individuals are assigned on the basis of
: . - : . .
spegific requests from e sta.ff member and are supervised by that _person. , " In addition

t the individua.lized prog;ra.m, volunteers have conduc‘ted Great Books: discussions,

©

scussion groups on Judaism, taught cooking, personal grooming, typing, sewing and

conversational French. Periodic training meetings enrich the understanding and skills
4

. of the volunteers. The experience in this aspect of agency progr& beceme a model

(3) -

for expan§ion in othertphases of agency operation.

PSYCHIATRIST

The functions of the psychia.tris't in this program can be discussed under the

headings of: (1) diagnosis; (2) consultation and (3) psychotherapy.

I

(3) Harriet Goldstein, "Supplementary Services by VoluntgeTs in a Casework Agency,"
The Social Velfare Forum, 1966. . ~

19 ’ o
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I P’“’Sie/ "
As diagnostician, the psychie.trist detemines, “through interviews with the

Qirl and fa.mily, whether emotional or mentaI‘\illness exists. The further observations :

are to discuss the fa:nily d,yna.mics and the intrapsychia.tric developments of the mem-

. bers; to clarify the stresses that ma.y confront thoee/sta.ff memers vwho will be -

Lo~

dealing directly with the girl and her family, to translate the si@ificance of her

l

behaviors into day—to-da.y living; to s\uggest the techniques of treatment tha.t will
M \ .

help the girl. In essence, the psychiatrist functions much a.s a pathologigt le.ying

bare the inner workings of the gnt} and her f %ubsequentg.y, imrviews are

held™with girls semi-annua],ly to re—evaluat eir condition.

advice on how to respond to or trea.t the girl's jehavior.

Treatment: . e - . - ‘ /

“Consultation: o
The initial psychiatrig,A nily ‘members becomes
[
pa.rt of the initia.l ;’nt’ ,;Z § with the detailed findings of the intake

-

A ple.n of treatment is\f«ormxla.ted by consensus a.fter ea.ch pa.mticipant has proposed~

a direction. Imme Ae short-~term goa.ls are spelled out as well a.s the sta.ff'

o 7

aspirationa.l level ‘for what can be rea.listically achieved during the girl's stay in-

the group home.
'l'he consultant's function further inclues on—go:.ng discussions with. social work

and child ca.re' staff, as requested, about the ea.ning of the girl's behavior or

'Ihe psychia.trist is used to nake determina.tion about mental hospitaiization of

.

a girl or whether or not medica.tion should be utilized (ver& little ha.s been pre-

scribed). The psychia.trist was a.éways available beyond office hours by telephone or

"for exnmina.tion of girls and on weekends or holidays if necessary.

L4

¢ The decision for tr\eatment is made when there are specific reasons which make

, psychiatric integention desirable.. Usually t};e reasons involve syurptoms of an apparent

20
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4

: menta!’ co‘hﬂ:ict with unconscious components Within that framework the Associa.tion'

psychiatrist accepts in pa.rticular the trea.tment of schizophrenfcs, persona.lity dis-
\ L ,
ordered child.reﬁ a.nd children with brain damage. - L

The goal in psychotherapy was consta.nt and unvarying no matter the girl'

diagnosis. The objective was to Jta.rt them toward realizing two gaals as adults°
. Self respect a.n'd the ability to love. Hopei‘uJ;ly, by the mid-20's they would be able :
. to ‘support themselves at work they enjoyed and be ab_le to look for mutually satis-

fying love re1ati9nships'. The reason for choo‘s‘ing such long-range goals was based

on the concept that adolescencé is a trhrsi*bry state of turbulence' on the way to
: -

adulthood It is characterized by in‘tensity, a burgeoning of the physical, emotiona.l
© and 1n“te11ectual functions and a rpal diminution in"the powers of. :]udgment. A% best, ‘.
if one works t6 achieve a hea.lthy adolescent he may a.chieve a temporary state of
balance. SJ.nce the purpose of adolescence is to grow, therapy in adolescents might
Just as. we11 be directed toward the future in which the growth will come to fruition,
. In addition to indfqvidual therapy the osychiatrist has engaged in group therapy
’ sessions firom time to time. This may ha.ve been done at a point of pa.rticula.ré crisis,
or when the ‘llempist thought that. she wa.{ treating the same issues with a number of
*ls,_,or when the group was having a particular reaction to beha.vior of others, or’
when the psychiatrist thought it might be supportive to her ind.ividual approa.ches.
* 'Ihe AJC:psyc iatrist acknowledges to the girls and their parents that she will '
d.ivulge cbr}fidences to the agency administration and in a court of law if necesgsary
when the revelations are expected to contribute to their mental health or to the
g:l.r]_.‘s' -grov‘tth and &evelopnent. For example, a parent;sproductions might be used
ag—ainst‘ him in an abuse suit; a girl's productions couid be used sgainst her in
-commitment procedures to a mental hospital or to warn the staff of impend.ing unac-.
ceptable behavior. The child and parents understand that the psychfatrist may be a

possible adversary and does not stand in the same position ks a private.psychiatrist
. ¢
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in her\oWﬁ'office. Although the psychiatrist has no administrative power, the girls -

, and family know that the psychiatristts opinion is sought and her advice often <::\
S : . _ ,
~ followed. The psychiatrist thus has real power leading to conflicts of interest in

dual role of confidant to the group home and as therapist to the often unwilling

patient. - | ' . ’
In the final analysis, the girls and, the parents must trust the psychiatrist's
basic‘decency and sense of opriety.’ She will not expose any more of their persenal
life than is necessary:for the proper upbringing. Trust is required, too, of the ' ‘
'agency‘in deciding whether to accegt the psychiatrist's advice without the logica%\—/; :

s

evidence that the psychiatrist might at tlmes wish to withhold. Some part of all

-

Y thera?eutic relationships mustézventuall be based on mutual trust and good wilI. ) s

. CLINICAL & EDUCATIONAL PSYCHOLPGISTS :_ e
A Ph.D level clinical,psychologist es a psychodiagnostic examination Sf every
girl prior to her entering the residence. The standard bdttery "included the wechsler-

-Bellevue Intelligence Scale, Rorschach, Bender Gestalt and Draw a Person. Annually~

J .
thereafter, a psydhodlagnostic examin%tion was glven to obtain objective evidence
concerning the course of a girl's personality and behavior.

Y ' Since 1963, the agency has employed an educational psychologist who has adminis—‘

tered a battery of achievement tests to every girl who is having school difficulties

and every girl who, though receiving passing grades, was performing below her in-
tellectual level. As a result of this testing a tutorlng.program wvas designed. Since
1966 these tutoXg have been volunteers.. The educational psychologist has designed -

a srecialized o) hased on the child's personality, behavior and’learning gaps.

OTHFR PERSONNEL

The medical service was supervised by a medical director who functioned agency
wide. One ﬁhysician was appointed to serve the girls in the group home just as a
) doctor would serve a family. This doctor was easily accessible to the group home and,

made house calls as necessary.

22
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v Back-up was provided through a nearby hospital, the Albert Einstein” Medical
Center~Northern Division, a member of the Federation of Jewiﬁh éksncies.- This facility ,
provided complete medical and dental services including orthodontia, on the basis

) pf a. formal agreement betweep the two agencies.
' addition, the Philadelphia Psychiatric Center, another member of the Federa~
tion of Jewish agencies, provided emergency or planned hospitalization for girls who
needed suéh care during their stay in the group home, based simply on the AJC's
psychiatrist's opinion that such hospitalizatidh was needed. These *two. resourcestro-
vided secure back—up to carevfor medical and psychiatric needs. ‘)

| _
The agency also employs a Rabbi as a staff consultant on quastions, is es or-

problems t}at might arise concerning~Jew1shness in the education and.the liv1ng of
the girls. He is available on issues of management\of'eggh?residence as a Jewish )
home. Specific practices such 28 observance of the dietary law, synagogue attendance
at major. Jewish holidays, st?dy for confirmation, weekly volunteerbled discussion
groups on Jewish values, ethics, customs, are all developed among the Rabbi, the child
care staff, caseworker, and'the director. The Rabbi also conducts lectures and -
seminars and workshops for caseworkers and child care staff.

THE DIRECTOR .

In a previous publlcat‘! (k) thi role of the director was described ag that of a.
catalytic agent merging all aspects o}‘the program into a combined whole.' The direc-
tor's'role-concerned i-self with the following areas of the program: (1) management,
(2) supervision of the child care.steff and caseworker; (3) treatment; (4) representing
the program to the community and\zh) decision making.

Management:

Even before the group hore was opened, the director organized a network of

suppliers and vendors for food, heatingfoil, electric and plumbing repairs, laundry

‘apd appliance repair men. Standing committees of volunteers were formed under the
» . \ e

(i) Herriet Goldstein, "The Role of a Director in a Group Home," Child Welfare,
November, 1966. 2 3 .
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s'upervisionA of the director to furnish and refurbish 'the‘gr,oup homé throughout the .

’

years. The director joined with the child care stalf in the daily maintenange of the

LY ]

‘ physical plant a.nd was the person responsible for meeting city regulations ‘verning

Q
rector’s

S fire, health and safety. Control of costs and budget vere pa.rt of the

\ )
role. . A A S -

| TR
’ . The rate of occupancy was crucial in budget controls, for income came through

. purcfxase of “service from the -public.agencyl: Anticipated discharges and vacancies h:d
to be coordjnated with admissions and intake decisions.\ The director gad tdis role.
Should there not be appropriate new candidates for admisslon, the director and the

- ' tntake superv:.sor took necessary steps “to invi'te additiohal referrals. " -

Supervisi onJ' .

: Y
The director is respons:.ble for the supervision of the child care staff, the [

housekeeper a.nd the caseworker. Because of this it is possible to achieve a high

.

®

degree of coordination as regards purpose,.objectives.and methods of treatment among
all the staff members related to the deily life of tde'éroup home. _ |
The supervision provides support to the staff‘for their efforts and técpnical
advite for their work with the gdrls. Furtber, the director,relps each person examine'l
" hia attitudes towards the girls or’the group. What is aroused in éach care takipé
adult; and how fully each uses himself, is the source of frequent discussioﬂ'
In addition to planned ind1V1dual supervision, the director is avallngf to all -
staff daily—-informally in nersonal contact or telephone durlng all after—ogfice
hours. This availability is especlally important to the ch11d care staff who generallj
functioned i; . isolation. Besides planned and informal and'individuai contacts,
_ the director meets w1th all staff in a weekly conference. Hers the girls are dis-
cussed individ 1& and collectively, significant observatlons of their ‘behgvior:
shared, problems that impinged on everyone discussed and clarified, differences of
opinion about treatment approaches aired and reconciied, the sense of unity invigor-,

w
ated, and mutual support given. These é&ggp\sessions provide an opportunity for

24
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- didactic teaching about normal and’ dev1ant adolescent behawior, theories about treat-

[
‘pent and ‘the use of onedélf.

One should note the peculiar twist in the relationship between staff and: director
.. a8 supervisees and then in the roles that each carried in the group home. EXprgsggd

3
- attitudes of the girls about roles, expectations; and authority could be counter-trans-‘

El

ferred easily bf\staff in feelings that they themselves1eiperienced The Director and
S

staff could‘become caught in a double bind of prqjections if. they were not sensitively )

alert to the nuances of hdw they were"orking with each qther. '

wreatment - ol . . : ’

2reamont J e 14 ..

The director's role in treatment:begins at the intake conference when the pur-

Lx pose and _goals of the admission are clarified Consideration of éach new girl has to
be related to h:r impact on the group and here the director plays a key role in assess-'
) ing the affects of an admission and in building the necessary supports‘ggr.it among the
other girls. The director also had to be the person to understand how a new girl will
s affect the child care staff, the caseworker, the psychiatrist, ‘tHe neighbors an
school and brang these things into the open if not recognized by tpe\gﬁhers. all,
/ the director has to insure that the intake oonference translates psychodynamic formula-
tions into hard techniques and methods for'dealing with the daily life of a girl.
With the deoision for admission made, the director becomes engaged in that process
with the child care staff and caseworker. She meets the girl and fam:l; and helps
__handle them in the placement experience. The director, by virtue of’her role, is
aware of the anxieties of each person who participates in the admission—girl, family,
staff, other girls, and must respondito the chain reaction of their behaviors., : {_;jf.L
As the experience evolvesf the director's role in treafment becomes an integralv
\part of the milieu. By her“very presence she is available for ordinary convérsation
~ about daily life--the neighborhood, a book, a concert, a personality-—offering the

' girls a values‘approach, a broadening experience, a role_modeling. Sharing feelings,

25 o :
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ons and expe ence's with the dg.rector gives the girls Opportunity to think- out

. \
ehd test their points of view w,ith*tha.t of another person. Some imes ‘the director

4

: the consequences- of ‘her behavior. P L C
- quently the director takes the girls on eutings, formal and informa.l, some-"
. .times planned, sometimes spontaneous--to a movie, to dinner in a. resta.ura.nt, to a.

l

. placg”’of historical or cultura.l interest Whatever the, 'event, the purpose ig' for fun,

®eroup togetherness a.nd enrichment “}Z’he director has to be conscious a.lwaygtha.t ahe -

K *'-"\':(
exerts an influence on the group which is part of trea.tment. While enabling and per-

. o~
mitting t&e girl “to express herself, the Director. nonetheless has to help the girl l
see tha.t the issues must be ha.ndled in turn with the ca.seworker and ‘hhera.pist.

The director is often involved in’a. "crisis interven.tioﬁ! . .The behavior of a

girl can be so provocative tha.t more than one person is required to ha.ndle the \b

‘situa.tion. _ . . , - _ A
"The director was ca.lled at 11 p.m. Esthe:.l a schizoph:renic 16 ye" R
old, hadp "split." She was sitting in the corner of the. bedroom and Y
was ngpaced out." She ya.s'g'roaning, urinating, and calli;é for her .
\ . aefHl mother. While the child care worker was trying to handle her,
’the other girls ha.d become frightened by what her~beha.vior had aroused -
and were running a.round the house. Some weTe crying; some were scre i ,
\oxxe was calling ‘er mother on the phone.
The director arrived within 15 minutes of the call, telephoned Esther's"
therapist, held and comforted her at his direction un?til_ hoSpité.li‘za.tion -
could be arranged while the child care worker was deployed to round up L
the 'other girls, feed and reassure them. After Esther's hospita;liza.tion'
the director returned to the house to speak further with the’girls about

e

. Esther and themselves.

FY o . . - [
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-

Tllness or vacation of child. care staff or caseworker puts the director inte

a coverage role. Here the girls and the director r;ke leaves, clean the hm;.se, )
talk. The girls see that the director operates not .,juat from c@cepts bu}: that she
can act and do. The director comes into miltiple relationships with each girl and h
utilizes a "life—space--time” approach with thems she functions "on the spot" with
'Ifhem. ,

The director assists in setting limits of discipline and control. In an open
commnity environment, in a.n/open group home where doof kmobs open from the i;leide,
the only controls that can be affected are through the relationships which can be
éstabliahgd. In the EJC program the direétor assume e super ego role. Until a
girl can&ake responsible ghoices or decisibns, antl’ can substi‘ positive for de-
fea.ting behavior, the director int_erven?s to declare and to distinguish between right
and wrong, betweer; the permissible and the unpermissible. It is inherent that struggles
will ensue but the struggles are a logical accompaniment to tha conception of treat-
ment which is fundamental to the proéran. . .

Report to the Community ’ '
The Director meets with committees of the board of directors and the total board

P

periodically to inform them of the group home opera.tion.‘ In addition, the director -
joind in the training of volunteers working in the program.

The director and. executive director of.the agency are called on to interpret
the group home to the local and national p:o;‘gaéionél community. The director's role
includes interpretation to other treatment gaﬁilities and the social ageffcies witl;

whom there are coopérative relationships.. ' s

v

Decision Making

vhile a team approach is useful, and consensus is desirable; there are inev:lt"“le
- s L)
differences in a group of professionals and child eare stdff that stem from personal
L - .
experiences, personality and training. Yet at many points a clear decision must be

made despite the persistence of differences‘; wheﬁhef certain behavior can be tolerated,

27
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" behavior of the girls during certain peﬂoda was disruptive.
o ‘ .

¢ ’ : Page 26
whgt;uer a girl should change ‘schools, have visits with her parents, be restricted to
the hcuee, etc. Consulta.nts can offer opinions or queetion.decieione, but they do not
have to 1live out the consequences gf their opinione. Child care staff cax"x know what i's
right but avoid the ;:ecognition because they fear 1ivm; it out with the girls. Some
ca.eewo:pkers are good at making decisions that affect clients and some are not, for such
decision making goes contrary to some basic principlee of casework. Someone has to make
the decisions-——hopefully based on available oi:inione, views and judgments—and then risk .
and live oet the consequences no matter what becomes entailed in .the wvay of worry, per-'-

sonal inconvenience or hardship. In the AJC program that person is the director.

THE GROUP -« | A

g Coroff has stated: "The group is not a preparation for living, it is living.
The interactions, the feelings generate'd, 'tbe problems to‘ be solved-—these experiencee
are an actual part of being in the here and now. The group is part of the being--and—
becoming process for its individuals, with the present having'r tremendous impact in the

participants. In the herE and now, fhe individual does not try to recall how he felt

-

. L ' . ’ _ -
in the past; he experiences his feelings with immediacy."(s ) ’ .

The girls eha.red several experie;cn w}'zich made for a common bond. Each was
seibar;'ated from her family without cheice. mch had to deal with attitudes and feelings
about parents. Each was dependent upon the agency to fill her personal and murturant -
needs. The need to live within -the degree of structure imposed by the residence was
novel for all. 'I'hey had in common, the struggle with adolescent growth, the future,
vhat would 'cecome of. them, what direction and goals they would find; all was & source
of anxiety for every girl. % » o

'1‘!119 commou ground provided the basis for group processes and group activities on
tao le;rele; one related to initiatives from the etaff, the eecond tg initia.'tivee.ﬁcm T
the gérls themselves. -Shifts in population, however, due to a.dmiesione and discharges,

did not always pérmit a atable popula.tion for the group and the severely acting out

{5 Norman N. Goroff, "Unique Properties of Groups:’ Resources to Help People,”
Chil®# Welfare, LI, October, 1972, L94=503. ) :

' . 28



oo | . Poge 21

”On the staff level trips, outings a.nd.pa.rtiee v;ere organized. Group decision was
sought on choice of colors for bedrooms, selecting c-urtains, bedspreads, furniture
shifte. Group sessions were conducted by the directorr on a once—a-week basis. In
a.ddition, sometimes the girle would ask for housq meetings to c1ea.r the air. In these
meetings the girls d:.ecussed the house rules, wrote and rewrote them. The talk was. often
about placement and eepa.ration experiences. . There was typica.l COncerbn of adolescents
including struggles with a.doleecence and themselves. Dating behavior and stealing e
other's boy friends wa.s.. a cu.rrent theme. Family, the life that :a.s, current relation-
ships with parents and sighificant adults in their lives was a repetitive story.

O the ‘whole, although the girls could be'mobilized for talk and for specific
ehort-term tasks, they were not interested in eta.ff-initiated a.ctivity programs. The
girls would participate individually in community-cbaeed programs for group dancing or
calisthenics, but were not ‘interested when specialists in these areas were brought

.

into the group home.
The group was often in action behind closed doors. . Ohe girl's plea.eure or a

tragedy might bring"’ them together spontaneously to talk it over. They would ccm‘fort
one-ax;’other over transgressions orgpoor school grades. The girls had a network that

- organized their own celebrations for a.gra.duatio s @ birthdey, a holiday. Love and hate
relationghips fluctuated, the girl reviled today was ador'ed tomorraw. They could be
ca.lculatdng~in vying for positions of leadership. Sometimee their anger. to one another..
was e/normoue. #An adult intervened whe.n physical harm or other extreme acting out be-
havior was in prospect, but staff recognized that very often the girls ‘needed to be
left al‘one to work things out a.moné themselves. e

"’ “THE_COMMUNTITY . .

In recent years much emphasie has been placed about a group home in a community

, ”eetting. The neighborhood concept and use of local resources is viewed as offering
., supports for the placed youngster. 'I‘hrough 1iving as others ty'pically do, an adoles-
cent learns to observe city curfg;z learns about neighborhood standards of dress and’

deportment and participation in ’%'e neiglﬂ’)orhood. Adolescents leam that a te;nper
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everyone in the neighborhood and the commnity is accepting and positive about an

Page 28 -

3

outburst and cursing, or throwing things out a window, will-not be -tolera’bgd. on a

hot summer night by the neighbors next door. Drag racing up and down a city street )

is among behavior that will not be permitted. The young people learn how to shop
in the local stores, how to deal with vendors who come to ﬁhe home, and how to gain
experience in getting around in the city. ' . S .

The issue of zoning is one with which every group home needs to deal. Not

agency home. If the group home is not wanted in the ne:lghborimod, it is the y(oung
people who most forcibly feel the impact of rejection. We can never forget the a.nguisﬁ

and pain the girls felt when they found a large sign tacked onto the house bearing _,*]_»-

the words "whore house”", and similar expressions splattered in pa.int on the walk, o

An egency group home is almost microscovically examined by the neighbors and the agency
is under surveillance about the standa.rc)s it maintains.

The girls bring into the 'é"'roup home varying standards in choice of friends,
habits of d.reés, personal grooming, and social experiences. There is impac't on these
standards from their friends in “the commmni ty. .‘ Cultural standards and societal forces .

can be different fronhthe values of ihe group home--the comrmunity may have,‘a emater

permissiveness about drug use; parents of other children at home may tolerate heavier

. & _
use of smoking; upper age adolescents can drive cars; the parents of others may be

-less stringent- about -curfew; -scheol, - end -sexugl- mores; : -The group -heme-is-faced - with -.. e

its systems, values, and viewpoir{ts and the similarities and differences in the broader -

world. , -

. The Tesources that ere to be found in a commnity such as schools and ziecreétioﬁ
centers do not exist ready made for use By the group home occupants. Considerable
initiative and@ effort mst @o into explaining the program and tlu,g.i.rlls to other -
peraons and organizatjons in-building working relationships that obtain and sustain

the desired services. ' . .y

N
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* In 1971 the ‘Association for Jewish Children undertook an, outcome etuqy of sl

i
girls ho had been admitted to the group home from *1959 to 1969. D5. Jerome L. 7 0gex,

’ Professor oQ Clinical Psychology and Director of Training, Yale University,

dii;éctor of the reeearch The complete report will be published soon in a monqéﬂ‘ph

P 'I'Venty-eight girls had completed the program,in the first 10 yea.rs. It wa.ﬂ

V" -

poeeible to contact all but one of the girle, and 25 or 89% of them agreed tO pﬂ”‘ i

ticipate. The resea.rch consisted of (1) a follow-ip ihterview with each of the 25

)i
Me- (2) a series 'of ratings on case data by seven case Judges; (3\‘11:&17149

-aﬁfyses of sponta.neous and elicited memories g:.ven by the girls.

There were four sets of ratings by the case :juﬁges. The ratings covered fiﬁ
areas: (1) adjustment to daily livings (2) echool-:job adequacy; (3) rela.tionshi?
L3 .

to peers, female; (4) reiationshiji: to peers, male, and (5) self-concept. Each of

" the five areas was rated on an 11 point scale.

The first rating was based on all of the data available at intake- (soc;,al

"history, direct psychiatric examination of ea.ch girl,and direct psycholog‘ cal e%"‘n

medical data, school reports,' etc.). The second rating was based on the same dﬁta‘

assuming that the girl would have no treatment. The third ra.ting, based algo oF

ne

the intake data, assumed that the girl would have optimal’ therapeutic interventian\

for 3«5 years. The second end third ratings were ratings of predicted oxitco.me,‘-”‘ufl

3 - . .
were intended as a substitute for a control greup. It is not possible in this Pa'pel‘

to develop the rationale.of the pr_edicted outcome technique, but it is offeyed 88

a technique to surmount the usually impossible problem of assembling a contyol

group. The final rating was baeed on data acquired in the 2-1/2 hour, ta.pe-:-‘t?c"fded

interview. .
A second phase of the research involved obtaining (1) spontaneous and

7

(2) elicited memories from the girls, e.g. (1) "tell me three things that_you re®*Wey.

~
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" you remember about the home itself—sbout the director—about the cjseworker—-ahout

®

" study. - ) - p .

e ; —Page-30

- - .

about your experience in the Girls’ Residence,” and (2) "Tell me three thinge that -

s

“the other girls—etc., ete.
The resea.rch findings reveal a correspondence 'between the stated ob:jectivee of

.

the group home prograff and the re_sults/aeﬁieved in the five variables. selected for

—The gains in A.djustment to Daily Iiving reflect the major thrust of
the program to develop persona.l and social competence. The .girls are
not only living lives free of pathology (no delinquency, no mental
hospitalize.tions, no drugs, minor need for psychothera.py) but. they are-
managing their daily activities and households effectively. The pro-
grams o'b:jectives and methods emerge as pa.rticula.rly suited for the g:u:ls
who were rated lowest on admi_ssio_n.' '
—Surprisingly the gi%ls’ olame to.-'fe;el 'a. lot;better about themselves, a .
‘ conclusion based not 'onl'y on -':wha.t they said in the follow—up interyiews ‘
bat confirmed by the Jud@nents of the case raters. Most research in |
psychotherapy ‘and other treatment has found that poor self-concept is
highly resistant to change.g Perhaps improvement in self image is re-

lated more to the acquisition of personal and social skills than it is

. %o psychological reorientation Per se. . . o . .o o.

- ., ,,; ,“".; A -
—The girls made signif.:?t &ains 'in relationships with female peers.
I . 4 L .
While gains in relatichships with males did not quite attain statistical

significance, the gains a.pproa.ched levels considered as attainablé in

’

the ba.seline ratings only with good professional help.
‘The a.bsence of sta.tistically signific"ant improvement in School/Job is

puzzling At the time of follow-up the ma.:jority of girls were either i‘ull time
L

students or engagsd in the mll time care of children. More than half of the girls

had completed, were attending, or had been in college and another 12% had completed
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high school. Five of eight girls nho had been unable to finiéh high school neverthe- o
less successfully cOmpleted vocational trainlng programs arranged by the agency. The
three girls who neither completed hié;~;chool or vocational tralning all Ieft the group
home program precipitously w1thou€’§bé/benefit of agency plannlng. At the time of

follow—up only three girls were unemp%gged Clearly this program either preserved the

~ potential in School/Job that the girls had when they entered the group home or the pro-

%,
gram made some other contribution that was.not detected in the study. Possihly the case

Jjudges, accustomed to even lower levels of &chool adjustment in the.population of

children found in their peregnal clinical experience, over-rated the baseline school

" help if they had problems in later ife. It would have been gratifying had the girls

adjustments or under-rated the School/ﬁob outcome in theee-éirls of good intelligence
who came from family backgrounds that valued education deepite the serious troubles be- .
tween parents and children. ‘ .

Memon? recall was positive for the physical charactgristics of the group home, the
communig}; peer group in the home, and casevorker; negat%ye for the{child care staff,
psychiatrist, and direc'tor. Most of the negative memories were related to cenflicte
with staff members growing out of cha%lengee to the girl's behavioreandethe ensuing
confrontations. On the other hand; the staff nember about whom the ginls‘had the most
negative memories was the very person the girls rated as having been the most helpfui'
part of the entire group home eiperience and‘as the person they would want to go to for
. | : . - b
recalled the director, the child care staff and the piychiatriet fondly, put it is more
impor%ant that the girls were helped significantly. | '

The components of the director’ ‘and the peer group in that order emerge gg‘by far the
tﬁo moet important and helpful factors in the experience of ‘the girls.

And perhaps, most.significantly, a major factor which emerged qualitatively as well as -

quantatively from the recollections was the fact that for many of these girls this was

‘their first experience living in an oféenized, physically attractive home within a decent:’

comminity and with caring people. This experience has had a lasting impression.
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