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(A 309 Project for Staff Development of
- Adult Basic Education Personnel in Iowa)
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PROJECT CHARACTERISTICS o .

.

T Agvantages ﬂ ' ' D

) -
¢

- ' In the State of Iowa a number of new teach1ng situations have
recent1y opened under the Division of Adult Education, Iowa State Departr
ment of Pub]ic Instruction Schols are now operatlng in county care
fac1]1t1esfand in she]tered workshop/activity center enV1ronments.

Students enro]]ed have various hand1capp1ng conditions, ie, ano"hna] in- .

»

,’; stability, mental retardation sual impa1rments, auditory d1sab111ty,

-

cerebral pa]sy, or any comb1nat1on of these with pos51b1e other com- -

N p11cat1ngwfactors U s . y

~ . B . <P # ’ v /

: Teachers h1red for these new schools are not tra1ned to work with

: » >

* the hand1capped Most of the teachers have been 1nvo]ved'1n GED classes

- or basic education classes on & part-t1me basis and were askéd to wqu

~

add1t1ona1 time in the new schoo]é/' The teachers haVe exper1ence in work1ng

- - -

with the adu]falearner and qbropgh in-servige training are c]ose]y

‘familiar with adult characteristics. They are a]so"familiar.with available ‘\'__'
adu]t educat1on materials for use in LeVe1 I and GED classes--most]y Y
workbooks, cassette record1ng mater1a1s and units of instruction for
. ' vaEhous content areas. | o . _- |

Teaché?s have not- bee‘llra1ned ina prescr1pt1Ve teach1ng techn1que

N "for individualized instruction, nor- are they familiar with d1fferent
o ' L N . .
¥




. . hardware or comnirc1a11y avatilable items.

- . . ﬂ . ) . .. ./ v . .
, . : ‘ . RN

I y

. 2o ,

methods ofyinstructibn for‘use with except:onaL students, such as those™

‘ .8

' found in public school special education classrooms. ’ . . v

The classes they face :n theﬂv new pos1f1ons are most challeng1ng
o .

_ fhe "average" class numbers 8 - 15 wrth any number of hand1capp1ng cond1tions

r

represented ‘Some classes ‘have a teacher’s aide available, some do not.
The’ c]asses-meet anywhere from one day per week for two hours to five days
per week for three hours each day.l Budgets are’small,and teacher-made

or inexpensive commerc1a1»mater1a1s are essential.

ht}

Ihe present staff development projeclt 15 qes gned to increas teacber

-

~ . .
competency in the education of handicapped students, to help the teacher .-

~ become aware of special education techniques and materials, and to give
the teacher access to the various resources ava'lable to aid her special

- teaching situation.

The target population 1s listed, as the.}earning disabled adult liVing’
in an'instttut1onal.setting~ HoweVer teachers thave found the 1.:fomation
useful with all of their students and not "all part1c1pat|ng teachers work
in 1nst1tutjons The main thrust is to comb ne know]edg of the adult

"learner” with special learning problems to develop adult appropr1ate methods

¥

and materials. . STy ”‘9

o The alternative fon training teachers if- this 1n-service workshop

- approach is-not used, is to send the teachers back to college to take

courses in special education. Economicaliy this is mpractical and many
S ;

teachers'would not’bélable to attend due to,famiey and other job respons-

'i. 1es, Also, the coliege Glasses are general]y not geared toward the

adu}t spec1a1 student. 9. . - ' ‘ v

2

Ipitial costs for this proaect were low since 1mp1ementat1on requ1red

only a small number of staff positions and there was no maJor cash outlay for
- \..7«
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In addition to Tow costs, there is Tlttle r1sk 1nvo]ved as far as

: Tosing students s1nce it is the teachers who are involved in the actual

! -

J
training. The teachers then choose to match particular new ideas to specific
students whom they. be11eve will benef1t Not all students exper1ence aTT“

khe approaches and no. approach has to be continued if it appears unworkable.'
9

This préject is delivered to the teachers in area locations so they #~
" .do not have to travel Tong distances to participate.' It is présented
through a series of workshop sessions so participants are not away for

extended periods-of time. These are important factors affectTng the use of

Y

"the mater1a1s 1ncTuded If participants had to trave] to a statewidev )
meeting, p]ace and stay several days, it would be most d1ff|cu1t for: them

to. arrange schedu]es, substitute teachers, and various other obligationg?”
An added positive factor in the current presentation pattern i$ that

. ~ :‘q\
teachers can pick up some new information and put it into use immediate]&;

in their classrooms. In this manner they are able to determine which
ideas work 1in their particular classroom. At the next workshop session

'they can ask any quest1ons they have or describe a part1cuTar student for
£

whom they need add1tnona1 help. Also, the project consultant can visit any

" individual cTassroom upon request and explore alternative approaches%W1th ur*-?—~
o . : - LR S :

the teacher
Results of this project have shown immediate returnsfoot; in teacher:
\ . Ed -~ \ < M
confidence and actual learning taking qupe among students,

-

~

>

Consistency v
"Learning Dlsab111t1es and the Inst1tut1onal1zed Adult" fits, well

1nto the ABE plan for the S§ate of Iowa. The Iowa m1ss1on statement is
* taken from the AduTt Educat1on Act, Section 303, and reads n part

Adult Basic Educatxon exists to provide communication,
computat1on and cop1ng skills to anyone,over age sixteen
.who is npt enrolled in school. The law' further mandates ‘

- ' 3 . — A
: :'“., g .
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- that education be prov1ded “for adults whoge//hab11ﬁty
. to speak, read or write the English language con- o
“ . stitutes a substantial 'mpairment of their abilaty" . . . = \

..sWith a view to making them less 11ke1y to become
dependent on others , "

The Learning D1sab1]|t1es proJect is anmed spec1f1ca1]y at those o o
\d students who have failed to learn during their early years in public school
but who actually have atgreat deal of potentja] if. given appropriate-fnstruc;
_tiona The teachers of handicapped adults were holdtng classes prior to this

) ' in- serv1ce tra1n1ng but they were exper1enc1ng a gregt deal of frustration X
. : y = ™ 'y
! . and were at a loss for bofh methods and mater1a1s The ﬁrea/SuparV1sors

~ were g|v1ng as much help as possible to the teachers and when’ they heard
about this 309 PrOJect ‘they. asked that their teachers be included.
The scope of ABE in lowa hasLbeen extended to include:

1, Bu1]d1ng self-confidence and self-respect in the participants.

2, Providing the‘opportunity for improving basic skills: . ﬁL/
3. Helping the participants to a better'lkﬁgystanding.of his or - '

her role as a citizen.-

.
-~

4, Assisting the participant 'n becoming a wiser consumer,
5, Offering the opportunity to'develop-a greater awareness of
career opportun1t1es : : o t

A1l of the above five statements were built 1nto\the learning d1sab111t1es

r

proJect e . R

‘The LD proaect has’ close 11nkage with severa] other 309 projects. in

-

Iowa. Iowa Area I is conducting a staff development and teacher training

»

project to prepare an individual:zed program of study which 1ncludes
individual, small group, and commun1ty learning exper1ences for ABE, staff Cb

The program helps teachers identify professiona] goa1s, define what an C
v A N
- ideal teacher would be, and where each person 15-as @ teacher This self- ~ -

- N . ol

askessment is important for teachers working with-handicapped students

% ,

. . N . : ,: ) B
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where adacemic gains may ow in coming and rewards are not always

. . v | U
N evident. _ _ ~
i ) : ;o
7[ ' Area I has la staff develqpment project to conduct guidance assistance
.traihing fdr ABE staff. This was a majo rn of teachers working with

S
the handicapped' Teachers tend to be unsure of their roles as guidance

counselors and yet they are faced w1th counseling decisions da11y in the1r ,
; ’ . (’%\\

' | c]assrooms ) - . - ’ ~
Area II1 is investigating the use of computer Ass1sted\{nstrucion‘
\ - with ABE students in a rural program.: Th?s type of instruction wo d_be
‘ff  most tz:ff1c1a1 for teachers of the handlcapped As observed in t'e<LD L

* . “projecti™ teachers are ﬁaoed with a w1de var1ety of Iearners and the use of

\

CAI would allow them to servekmore students at a time. A]so, nearly all

of the c]assrooms are located in rural areas--either on farms or 1n small
- v
towns 50 the teachers need. this type of/resourceo

Area'IV-has a 309 Project to develop a curriculum in Consumer Eduf%-< T
tion The LD Prosgct spec1f1ca11y instructs teaehers to teach read1ng, '
) math etc , through. real life s1tuat10ns The Area v ProJect w1‘ help

teachers do this.c ~_

In Area VI and XI a special training program has been-developed for
. s
' T career a reness, job seeking skills and values c]ar1f1cat10n The social

- uawareness sk111s taught in this program would be helpful to hand1capped

vin'
1earners, many of whom suffer from a lack of soc1eta1 knowledge

Areas IX and X are involved¢1n ESL proaetts Although these.proaects/

z do not relate di ect]y to handicapped learners, some of the ESL teach1ng

/

'techn1ques are’ assed on in the LD projecy becadse these techniques work

w1th LD studen s, n y rep tition and pattenh1ng -

’._ The 309’Proaect in Area XII may have a djrect 1nf1uence oﬁ*the Lb-
@?f : PrgJect 1n the future Area XII 1s p1np01nt1hg target populations in




, .

'V1ded for these students, thege wzll be an increased need for tra1ned

: Perhaps-the next quest1on mig t be, does’ th1s part1cu1ar 309 proJect meet . .

'&&aﬁ* I ke, -/\i

‘j6* s . TR

’

ABE and in. the process is showinhg the Jarge’numbers of hand1capped students

who are not yet been erved educat1onal1y [f.school s1tuatlons are pro-~

. ¥

teachers in this area. (N \

”

_)' Area XV is develOping instructional modules for staff development. In 'd

-the future the LD tra1n1ng program could be presented in “this type of format

12

for use with newly hﬁred teachers.
Area. XVI s des1gn1nga staff development center wh1ch w111 house the

LD training prOJect as one component of pre-service ‘and in-service tra1ning :

sem1nars

' Drake Un1vers1ty has a 309. ProJect whuch deals w1th training teachers
of adults. "It is partlcular-y ‘mportant for- teachers of the handicapped
to be aware of the adult learner and his needs. i | .

The University of Northern lowa has deyeloped a number of Towa based L
practical action stories modeled after world Education’s AIM program
These stories are excellentuteachlng tools for use w1th handicapped
1earners, and part1c1pan€§\4n the,LD proJect are encouraged to choose them

as an exce]]ent resource foﬁ the1r students

=

3

Obv1ous]y many of the~§09,programs in Iowa 1ink well with one another

~

& .
. the perce1ved needs of users The lowa Adult Bas1c Educat1on un1t includes

o Al

_the following under its statement of DlrECtlon:

S ...attempts to dea! with the perceivéd needs of the

% individual as perceived by the participant. Frequently
the needs are for skilis in economic, -social and personal -
-areas. The ABE Program strives to incorporate these
coping sk11Js into the teachlng of basic skills.

The fart1c1pants n the\;n1t1a1 program felt it d1d 1nd ed meet the1r needs.

P

Some of their opinions are reflected mn the follow1ng gqyotationy taken

from eva1uat1onsc1hey comp}eted atxthe endaof.each 'session.
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"@f all workshops I've attended this one has been geayred

a¥

P ; i "specifically to problems we: encounter .
.‘ | ‘"Th1s project was !Just What_the doctor ‘ordered. X!
@ . "1 feel that 1 have learned s0 much about how to help my. students.
‘?“One of the big things it did For me ger§dna1ly (bes1des finding
out abd§t materié]s and techniques) was to gire me more confi-
j dence in my re]ationsh1p with the clients."
"A11 the new . 1nformat1on is Tike a shot 1n the arm to my teaching
' | _ "y rea11y 11ke the specific teaching ideas."
1 feel I w111 be a much better teacher
"The whole workshop gave me an idea of where to beg1n
v A »
S\I/hc1t ., ‘ ' . .

"Learning D1sab111t1es ‘and the Inst1tutwona11zed Adult" was fuhded -

g

3

in October of IQZSﬂ The ensu1ng three months were spent in research and

-

o — workshop preparation. An ERIC search was comp1eted and microfiche copies
.:. : ) of varfous 1n@prmative art1c1es were ohtained (See Blb]lograph%) ‘Several
organizat1ona1 meet1ngs were attendgd ‘and- yielded additional pert1nent
informatiopT —

October: 'Biwmonthly meetings from October on at Adult Education
: | Unit, Department of_Pub]ic“}nstruction, Des Moines

;kj y November: Council for Ekceptional ChTTqr?n Convention, University
YT ' . - ' - N
)

of Northern Iowa, Cedar FalTs

Adult Education Practical Action Program Workshop,$

2"

Te

University of Northern Iowa, Cedar Falls
Fayette County Care Facility'School; anette'

A3sociation for Children-with.Learning Disabilities —

LY

a December:

erjtion, University of Iowa, Iowa City




| Northeast IoWa Reading Council® - Quarterly meetings at
2 o ) . vary}ngvlocatIOns_ | | | .
Clayton County Care Facility School, Elkader
Allamakee County Care Facrllty School, Postville
The f1rst workshbp was held in January at four locat1ons Sform_Lake.
\\‘ Ankehy, Fairfield and Fayette; one evening for each workehopa Ihe\ageﬁda
‘ for this series—of meetings included: ‘
‘ Learn'  Disabilities D\efinitiofr
Peabody Picture Vocabulary Test
'Use‘ofWTuprs 7
Levels.of Teach:ng for Prescriptive Teaching -
Reading Approaches
Physical Habilitatiqn
Hearing and Speech Activities '“ : o : ;
« After.fhe initial session the project director visited most "par- |
| tiFi;ating_teachers at their respective schools during school hours. This(~
time was given to observe any problems of implemehtation a;;ﬁtq offer con-§

sultative §efvfces for.individual problems the teachers faced. Schools

Jo . . , ,
* 1in the following locations were visited: ) ' : :'»“\~§§\\:
\ N : .
Adel - Decorah, Fayette h
Cedar Falls , ~ Denver , Glidden
, Clarion _ Des Moines. . Guthrie Center
“ k_g;ear Lake Dunker ton - New Hampton
las Center : "Fa1rfﬁeJd Rockwe]l City

T
///Tf—:—*\\‘ In Apr1] a second series of workshop;awegg;he]d in the same |four

1ocat1ons The agenda for this series 1nrﬂ;_>'i

Characsgk1st1cs of Spec1f1c Learn1ng Disabilities

{

Boehm Test of Basic-Concepts

- - _ Content Area Curriculum Ideas
. '/ . -Math

E . .
v P . - .
o
L L
. - :
v
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&reat1ve Thinking

~~

-  _ | " \Vepman Auditory.Tests
| | Task Anaiygysﬁf~
,/Counselind“

Physi€al Habilitation . .
A one-week sumﬁer session was hzad where7parti$ﬁpants from all four

area locations came together for continued learning and sharing ideas and

special techniques of Literacy Volunteers of America. This is a slide-

" cassette presentation covering: o T
\§§%$ - . « Tutor Techniques o
L8 > Experience Approach 1n Reading
’ ) 4 .. a \_/
Sight Wdwrds. L
' ' N
Phonic§ b

Phonics in Pattern- | - . - | ’~lz
READ Test . _‘ o éfé
l AN & Leadership Training =
| Speciyl Reading Problems
The evenings and femaining day and one-half were given over to .
activities in the fol]éw{ng Yreas: | |
PhysicaI;Coﬁdition‘of ‘Adults - : .
’ Brainsto;miﬁg'ﬁpecific Pupii-P;ob]emé o

" Rhythm and Body Image for Adults

Test Demonstrat;bns' ‘
Par}icipant Presehfgtigps
" Educational Games . N Cii
‘Values Clarification

)

s | . /
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Ateacher can use any or ali of the compunent parts from the three
. \ : - .
di\ffererﬁt presentattons given 1n the 1D project. Each stands alone or -
+ ] ‘. W v ’ _. .
can be incorporated into a sertes of activities - A specific order for

N tiern1ng the various approaches 1s not necessary The teacher can choose
. ‘ B o N

)

v her.individual area of need and Epncentrate her study there,: or sample

" several different area methods and try them to see what I formation is

<

most valuable for use with nef‘partlcu1ar students. Teachers are engpur-
aged to adapt the mater1als in any way to best fit the* students
\L‘ ) S

Exposure - J ’ Tl

A

1

"Learning Disabil:tres and the Inst:tutronal-zed Adult"-has nany

tangible and observable parts, aCflV?t}eS and products invtlally, eaCh

participant is given a packet of handouts which offer a review of the
approaches presented. After the workshop session the'part|c1pant can refer
to the handouts when :mplementwng a new idea-

Several overhead prOJector pictures and dlagrams are used 1n the

o

presentat1on to give vxsua1 clarity to certaJn of the methods ex ressed

-

in the workshops. The titeraCy Votunteers of Amenica segment uses 511des;
. b a

and cassette recordings ‘and also includes two books for the part1c1pant

\\\_to ‘take back as “eoncrete. referent: for the specific LVA program. oy
A var1ety of tests: are'dnmonst:ated usrng the actual test pieces
. .

and score sheets. Several concrete 1 tems are brought along and passed
'around for the part1c1pant to see, 1e. fraction st1cks geo board
“story starters, vocabulary cards Educatlona1 games are brought and

N

p]ayed by the part1c1pants, and sometv‘c exercises are mode]ed~w1 h each

'~part1c1pant then pract1c1ng the exercrses., ?\v/// ) qﬁj

Act1v1t1es that take place at the workshop 'nclude a number of va]ues
c;ar1f1cat10n procedures andta sample-task ana1ysrs problem ' ' . iy
- 12 7 * |

m-. o oo ‘. .
9'- ( S \ ) ) . ° <y .
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¢ :v\ ’—"‘“:.-_—_‘“" e ‘ ‘
- ‘.'l . . s - ~ .
~ . ,

« o . - “ J' ,6 -
R Part1c1pants also mqke some
o e

’ - dlasSrooms

* 4, . ) k 'h

for'articuTat1on practice.

- ‘
’v

Ji’*?L v S D18€§%s1ng énd attempt1ng to- descrvbe a]] these i tems w1thout hav1ngr

-the cdncrete referent ava11ab1e wouﬂd be an unnea]1st1c course of act1on :

e W ( a

.l .im fo]]owof Teachers need to laok at the. actua]

-11-. \ . .

spec1f1cwproducts to take.back to the1r

- - -

\

* v - A
.'m‘&\" ~ . o ‘

a .

ltan,\iee 1t in use or.

I

v

A preferab]y, use.it themse]ves, before they will try 1t in their c]assroomof

- Ihe demonstrat1ons are part1cu1ar1y 1mportant because they a]low for .

AW
quept1ons and aﬁapt1ve technlques,

S

S1nce so ‘many’ }deas and SO much varlety 1s presented in a workshop

Y A sess1on. the proaect could well be rep11cated annua]ly to g1ve a review

"'_f; . for pract1c1ng "teachers who might not have had time to try certa1n items

in their classroom or 'whose needs have changed due”to a change in students

At jthe same time new t&chers might be included who are just beg1nn1ng

- their search fﬁf curriculum ideas.”

»

A

. The project might be presented. at the beginning of an academic year,

) —_ .
or it might be spaced thrsughout the year to give variety to the lesson

. A\
~plan.

o

o ,%)

- N )

T

‘ Thesed1nc1ude “bean st1cks" for math/and speech picture cdrds

( |
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g~ A DESCRIPTION 0F PROJECT Acrmrzss ANQ ourcomss .o
o ) - - )

\ . Lo \ ‘ J" '_. h - .

v . ?This sectien of the rep 1cation handbook includes a- transcrlpt1an of

o each workshop presehtatton where possxble sampTea the 1tems. referred

o
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Intréduction : o _ | . : e

Th1s 309 PrOJect 15 spoh é?ed fhrough the Department of Public In-
struction, Division of Adul Eduratlon Its main goal is to prov1de
special methodsand materiahs to teachers that have recently been- recru1ted
for new schools located 1n countyvcare facilities in the State\of Iowa.~
The title "Learning Disabilities" is perhaps inappropriate in that’ these
teachers are confronted wyth a multitude of student\uar1ation§ Perhaps

some of theﬂr students are’ 1earn1ng d1sabled bqt they also have students

who are physically hand1capped ment@11y hand1capped, students w1th v1sua1

€

and aud1tory‘:?%b1ems and students w1th emotional problems.
N

[ 3

I wou1d like to start by g;vxng the traditional definition of learning .
N disabilitres as pr posed by the Nat1ona1 Advisory Commsttee on Hand1capped
Ch11dren from the United States Office of Educatlon It reads as follows;

"Students with specific 1earnang disabilities exhibit a dis-
order in one or more of she b§;1c psychological processes
CL involved in understandimgior in using spoken or written
language. These may be manifested 'n disorders of listen-
o ing, thinking, reading, writing, spelling, talking or
- - arithmetic. They include conditions which have been
: - referred to a3 perceptual handicaps, brain injury, minimat .
- .. brain dysfunction, dyslexia, developmental aphasia and
b . so on® They do not 'nc1ude 1earn1ng problems which are

. . . . ’ Vv . {
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due pr1mar11y to V1sua1 hear1ng or.motor hand1caps N Sy . .
" to. mental retardation, emot1ona1 disturbancg, or . N - ‘
7 env1ronmental disadvanpage.”" - _.- o T\ .

I wou]d like to add to that defin1tion a further one wr1tten by Norr1s ‘

A ‘0 . :
i Haring wh1ch 1nc1udes a pos1t1veaﬁdte Haring writes, 'ya 1earn1ng d1s- B S

, % _
-~ .abtg*ty is a behaV1ora1 def1C1t a}mgit}a1ways aSSOC1a§§d,w1th academ1c C L —
\performance and . that can be remediated by;g&qt1se. 1ﬁd1vfﬂualized in- . -

~ e Zﬂ,

'strbctional programming.” . —*w 47 , A J-» *'f

I be11eve that many of -the students We- are f1nd1ng in the county- '

. " care fac111t1es can’ learn Many of them have never had an opportun1ty ; .

>

’ to Jearn and many of.them had a pdor opportdn1ty o) that they were
- unable toylgarn The 1dlas that are presented in the fo]]owing pages
do not 1nvolve the uSe[of costly commerC1al mater1als, nor-the pg%:i/_

t

chasée of audio visual equipment. /f o e
e . " . ] /’J , . .
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I would 1iKe to speak first on three levels of teaching.

n L : ‘ o
o we teach, we look at three different levels of skill. One level is the ' ?si_
o concrete level. Ihds*ﬁs\the beginning teaching level. The setqnd : \ 4 4

level i called the,representational level. This is more advanced teaé%-
. ing for a more advancéd student. The third level is called the abstra
: level. It is the h%ghest Tevel of teaching and of"learnin;i Within—
each of these levels we can 1dent1fy four areas and I'17 try to g1ve ap
example of each one fox, each Tevel. o I )

Let s discuss first the concréte level. Within this ,level we look
first at ‘Recognition which means being able to name a real objéct, such as

e .

a pencil.' Second]y we look at Discr;pination, Can a student match or ™ -

discriminate between various'real objects? If you put pencils and rufghs -
O ; . S |
o . 15-
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© e studen

’ . . - .g‘ , "ﬁ h : J"..
together in a plle, can the studen sort ‘and put the-penctis in one,pile

ands t?e ‘rulers in another pirle? That would be dvscr1m1na&fon A third

\./—\

+ . area w1th1n the. concrete |evel 15 R ca ere we ask the student tOo -
@

remember an obJect thqt\was shownﬁbut has been taken away. For ekamp]e, .

if you put‘three or four objects on the*table and tdke one away when' - e

I'e R )

N the' student/f“n”t 1ookang. can the student remember wifat the m1s31ng -
¥ objeot was? The fourth area that we look at under the concrete Tevel is
g'Recoristructwn Reconstructaon means putt1ng something back together

again. ;2¥n this leve1 if aWFEtVOf ‘F&lkob;gcts Vs taken'apart, can the ‘

,|A ‘
econstruct\the set? - -, ? ‘\} ' R

‘¢ PR B

A h1gher teaching ‘and 1earn1ng Jevel is the representat1ona1 ‘eve] - Here

K

we are- dea11ng with pictures, wvth rep/esentatlons of the real objects. We

are no 1onger putt1h§“qut rea!l penc11s and rulers but instead are using
’
p{cfures of these things. A;Under ttharea of Recogn1t1on on the representa-

t10na1 level we ask a student to name a p}cture of an obJect 'hstead of

LA

!
- the rea] obJect The area of Drscr1m1nat|on work§ ox1mate1y the same

way asv1n the concrete Tevel except ratﬂl‘&han use real objects we now use’

p1ctures .The area of Recal1 on the re‘presentat1ona1 level is asking the

~

student to remember a p1ct$.F that s no longer v1sxb]e On the concrete
level we asked them i they could remember what object had been taken away
from a set, now we snow them a series of plctures and tak:ng one p1cturei
away,. we see if they can remember-wh1ch p1cture is miss'ng. In the fourth
area, Reconstruction, the best example on ‘the represenﬁat?onal Lgvel is

r : ,
working with picture puzzles. Can the student take a puzzle apart and

- N

reassemble or reconstruct 1ts form . \

F1na11y. let's look at the abstract level A student must reach this

Tevel to-learn reading and number sk111s . Under Recogr:tion we now ask™
' b

the student to name.a symboi. For instance, instead of showing a real’

"

object or'show1ng a picture, we show just a.symbol, such as a letter or a

16
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on the abstract level we ask students to_match the cap1tal A and the small

Jaor dist1ngu1sh the B. from the D. Under Recall on the abstract level 2

‘ students are asked to complete the m1ssing parts of letters° Thus, - instead

rof hav1ng real objects or p1ctures to remember. students woq# only‘\ﬁth

_symbols and try to remember what, symbol ‘was in a certain place. The f1nal
¢ A '

- area, Reconstruct1on. on the abstract. l;vel,\1s actually taking symbols

them apart, and seelngl1f_th student can reconstruct them or make,than v

whole o

you know hat he is ready to-move 1nto p1ctures or the representat1onal

level A student may be work1ng on the abstract level 1n one subJect

but still be learning at the concrete level in another subject For

)\
the teacher, it is 1mportant not - to make too b1g of jumps such aszﬁoing from

O

the concrete level to the abstract, or from recogn1t1on to reconstruction

" “within a level forgetting the two 1ntermediate steps in teaching

Volunteers: Y .

N

b . -

Because of theavar1ety in their students abilities, teachers in county
care facilities are going to have to take advantage of volunteers. Follow-
ing are-some 1deas on how to use vol unteers, th1ngs that nught be helpful.
when tra1n1ng your volunteers and. some ideas to help keep the volunteers
happy,. so they continue to come back - It is most important that you let

the’ volunteers know exactly what their role is. in the classroom Try to

‘ keep (’folder on each student w1th a lesson plan for that student so the

volunteer can come in, check the f1le, and wlthout having to consult w1th

you and take your t1me away from another students, know precisely what to

17

* number, and we ask 1f the student recogn1zes the symbol Under”Discrimination :

ol
€

Y ‘such as letters for read1ng, or whole words, -and/ cutting them, tak1ng . x

-
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‘'dg. The volunteer records n the file also, so that you know what has -

3

. « Co . |
. . X ) . $
been &ccomplished. | | -
. PN . ~.

S . . Start with just'lne or twuvvJ unteérs S0 that you have the opportun1ty

¢ to move slowly with tkem. Ddh t brng fmve the f rst t1me because you won't
R $

. have t1me to get to at//m\ve of them and teach youh,students “Start w1th

' one and work your way s1ow1y’1nto using them to Jour best advantage 310 .
PN - L :

i tra1n thé vé ger f1rst have that-wolunteer ‘observe you as you are

, 94 o
G teach1ng a student Just 1et them watch, After class tell the vo]udteers U
N 8 '
L) ‘quite prec1se1y ‘what 1t 1s You exper t}them to do. They wIil be a 11tt1e
Tg_y

that w1th

"

~... - uﬁsu>3‘of themselves and they need precise lnfOrmat:on from yof

have seen you dc it but exp1a1n why you d1q this and why you d1

“the student SO they understand the rechanues that are involyed. Nextllef‘the, .

4

vo]unteer try to‘beach you. -Let them practice on-you © This '"11 Iet'you
" )

. }‘q . ; see where they might “run into probtems with an actual student. When the
vo1unteer f1rst beg1ns teach1ng a student, you rema1n in' the room and observe
so that you can offer addltlonal suggestuons ‘and help out w1th any problems

" that m;ght come up.
| Tutor1ng games can be used as xncent-ves or 'for varlety 1n teachlng

‘One game is called "You Be The Tutor“ and the student actually teaches

“the voJunteer 3nstead of the volunteer do1ng ] ,teach1ngu There,afef i N

several other games.  The game of “Name "Em and‘Kee .'Em“"s fun when )
_G'” * practicing readjng, The words are prwnted on cards and the ones the

' * 'student gets correct,. he gets to keep. Eo "Who, Wins the Penny” you mtght

have a number of pennres on hand becau:e the student can actually win

%@ pénny for'a correct answer - Of course there are other thlngs that cou]d .F
be\subst1tuted for the penny “You. Read a Page and I 1] Read a Page"'makes :

| school fun for the, student who s a- slow or beginnlng reader,- Hav1ng to‘ |

read every page-is-discouraglng because ts slowvgowng but'if the student
- ‘ . - B |
. o ’ . . !
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sees he is going to get through the assignment more qu1ckly because the

" volunteer 1s‘go1ng to read some of the pdges, it encoﬁFages him and he w1ll

events that are JUSt for the,. You can have Weekly meetingsior actually

- perhaps a p1cture of the volunteers on it. Th1ng3%l1ke

14

st1ck with the task longer. Once the volunteer has used some of the games
and found which ones the particular student real ly enJoys, they can be

. _ o . N
usgd as an additional incentive The volunteer says, "If you/get five more "

>

%
fwlrds o?{your rate test today, then we can. play thIs game ‘that you l1ke°

‘. Reading @ ) ;

\
'that can be’ used w1th success and for var1at10n 1n your read1ng program,

'The one that I favor most h13hﬂy is called the Language Experience Approach

Included_ in therAppend1g is a list ?ﬁ 1dea§lthat var1ous1 ecialists

.have used to retain enthusiasm among\volun ds. If ybu have a number

of volunteers helping in‘your classroom; u can have partles\and spec1gl

-

Jform a‘Volunteers Club ﬁany schools put up a poster with the names- and

AY

1s\are helpful *i

to _keep your volunteprs coming and give them a feeling“that they ‘have an

\
importdnt place in your classroom .

-

I ’ :
, ) ) \_

Your major teach1ng area s read1ng and thére are a number of methods '&%

<

%

In this approach the student actually reads h1s own speak1ng vocabulary.
You ask h1m to tell you a story and you write it down.@xact]y in h1s words.
The story may be one sentence long or two or three sentences long To be-»

gin w1th, it w1ll probably be very brief and 1t may be in respohse to a

7;p1cture you have shown. If,the‘student can't th1nk of-anyth1ng to tell you,_

o .
. a picture canlbe used as a stimulation device. After wr1t1ng lt down, you

i~

show him the words and go through the story with h1m He reads the story

back’ and since he knows what he has spok&n, he is familiar with the words _N/,/'
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dittle..., and so on. The student may add just one-or two words or the

»

and he can soon read those wi-ds. One ofgghe things that I have 1nc1uded

'Q

is iw}KSt of Story Starters, lhese are helpful '( ?meone can't think of

somethlng to tell you " Story Sta- rers are Just lvggie phrases put on tag-
board sticks. They say suphithlngs as, I am t : :

most unhappy when , 1 get angry when..., I;.thx ' ,“hoole ﬂ..'when I

&
Starter miy‘get them going-“into a longer story Somet1mes you can’

all written down and you have to-ask them to slow: down, or want feryou’
epend1ng on the student that you-are dealing with.

I wou]d a?so suggest that Jou use a modlfled Jmpress techn1que The

1mpress technlque was actua1T} de\e'oped with a teacher”§;;f¥ng r1gbt bes1de.

3
student heard The tea&Qer wUuﬁw read perhapsAjh%t
!

so if he hes1tated on\a word, the teacher went ahe
% =
the student picked up on it. This nas been found o

Le a very he]pfu+\~
a7

readlhg technlque. partlcular‘y whEn the student4goestnow some Q’st and

can. actua]]y be glven a book to read The mod1f1ed impress techanue that

1 suggest 1s'u§1n§ :ﬁe tape recordea Tape reévjd the story that the student
o

" will be read1ng and “then let the student'1ook at ‘the book and read along

[ ’

as he listens to the tape record)ngﬂ_*This way 1f. he mlspronounces a word,
he will hear’the correct pronunc1ation“' If he miscalls a word, he will’
hear what the word 1s, or 1f he s‘mply does gt know a word and doesn t

have any attagk system at'a‘l he w1]1 hear the correct word.” This is a

'read1ng activity the student can ‘do on h.s own which’ frees the teacher to

spend -time. w1th another student..
Another area important to readfnd is. phonlcs and I have rnc]udedsthe

Roswell Cha11 Diagnost: c Readlng Test which s > a very brief phonnc ana]ys1s

test You will benefit by bexng fanmiliar thh 1t as it g1ves you a pretty

3 20 ) p
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precise_count of ‘where your student is in)phonics ability. This testr
is di\@‘:d into five sections. It is %3 brief and ‘takes only a

v few minutes to give, yet you find qﬁt a great 'deal about your student.

In the first area the student is asked to express the sounds of the "
symbols r;epresente’do Thle first row of sy¢mbols are: SyPsmsC,h,b.  The

2

N . student makes the sound as. you point to ch one ‘Br he can ho]d h1s

own paper and Just as though he were readtng—along, say, S,p,m,C,h, b
He w111'ﬁaE§9the sounds for those letters. There are a]so,some two and «
" three letter b]ends a:» d1grakhs 1nc1ude§’J _ A //i‘ rF
\\, : ' ""a In the second section the student s asked to ;:ad c§3 -c yords
' | (consOnaﬁt- owe]aconsonantf with short vowe]s T jere are some inlh‘vi'dual Z Y
‘..f; | words and some womds<£nda/s£ntence. You’ Just cheggfot? the ones that he 1s )
2 'f . qf able to read\and the ones on which he makes enfors.”. You can make up your \:'
| owh marking system. rf he substitutes, you/ij‘nan to- make a note of: ;
5 ' that. whatever his errors are, you may want tpvrecord hose as wel] as just
. the fact that he did maké an error. At the end of section two the vowe]s
\. . are lzﬁted a he‘1s asked" to g1veﬂthe sound both long and short for each”

)
.

~ one 'of the vowe]s\\\The studeﬂllnay know the long vowel sounds as they are

\

the letter names, but he may not know the sound when it is shoYt After
test1ng you will be ab]e to pick out very prec1se1y wh1ch vowe]s you need v

; to wor on with that student. In-section three, the .student is asked to
| read rds‘in pairs, such as bin and pine, to show thé‘*ong vowel-silent
- ‘e ru]e nd to show)fhat he undetstands that rule, He¥geads across pairs «
of words. ' o | - p  .
Section four has doub]eyvowelslto see if the student'understands tb@ii,jmm;"
the first vowel is usually long and the second vowe1 ‘is sw]ent The\ ¢
student doesn't have to state the rule but as he tr1es to read the words you.

'.(a © mark if he is able to accomplish that goal. In the final section the student

21&_'_‘ . | | )
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is given compound words and muitiple syllabl€s to-read. The teacher dis-

. covers what attack skills the student uses for larger, more complicated

ol e . , !
words;, if he {s/able to handle them at all. There i§ no time 'imit on )
. P ] ‘ o . : / ’
\\\ . ' this test but generally you -move the student along quickly. If he is
L3 ! / .

. unable'to complete thefirst or second section, you dy not continue 7
? .- . _
through the test. Phonics training 15 a good place to use a voiunteer J

because you can ]1st the specnfzc sk111 needs for the student and/the

o

voluntee\ can ‘then' go ahead and, work on- those spec1f1c areasn N .

A 4

In the ares ofosight vocabulary you will -find-that the knowledge of
- adults is very scattered | The'adu?t might recognize many wovds.but“thesei

a?e,not a]ways words that fxt'neat1y into a chart-say of first grade words

S e

or second grade words or th1rd-o>ade\zoid7<! The adu}tbprobab]y knows some °

\s1xth grade words and some first grade words and others at various grade

Bl ]

]eve]s They may not know the srmplest word that you expect them to know ~

but they may ‘well know some very compllcated words which they have come
into Gontact w&i:\in their life experience. Several word lists are .

helpful for teacking sight vocabularyy The first 1000 words taken \i)
QOQQ

from the Teachers WOrd.Book of 30 WOrds'by Thorndike and Lorge 1s

a-helpfulglisto The first 1000 words are those words most used-in

our society. Thethre not in any grade level order, they are }n a) pha-

« " betical order You might go through this large list of important words 5
and check off the ones that you think your student already»knows and,

then p1ck out others that you think would fit into a story that per-

haps you are writing for thé student. The tds ‘can also be used on

"

flash cards . e o,
T fhere“{s also a 1ist of the 48 words that make updﬁore than 50% of

all words 1n pr1ntq (See Appendlx) These are: ‘words that the student should
recognize instantly. Words 1ike are, at, go, I, it, put, the, we, with,

was; thoseé little words that turn up again and again and are very important -""»

to your student. . 22
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r- ~ You m1ght make up a spec1a1 exercise to pra t1 _these words.'and you
< might be able to group students, which is nat a]ways easy to do. ‘Make_

v "I

a fun game of seeing how fast the words are recognized. o "
. } N

B - The Wilson List gives words and phrases\that are essent1a} to safety.

= \
' to social acceptab111ty and/to avoid embarrassment words such as Men

- ?‘ and Women, Adults o\\y, Beware of the Dog, Bus Station or Bus Stop.
X You might spend a little t1me each teac/Jng day taking one or two -

"~ of these words and present1ng}them so that your students do become

o~

'fam111ar with them. Some of the words, on the list do not apply to

' your students so don't Jus§1go down the list and teach all of them;

P1ck and choose and find

etfnes that are impontant to the¢11ves of

—~— \

’ your students. .
S . ~ Another 1ist of s1ght words are the Instant Words developed by Edward Fry
| Ain 1967. Th1s 1ist is graded and it is even graded w1th1n’the grades SO
‘that within the first grade 1ist you have four d1fferent groups from
easier to more d?fficuit, The Instant Words can be used'as a sight’ word

Z
test by asking the student to read down each 1ist It is not

-rest of the list and go on to the next group until you find a place where
there is a breakdown in knowledge. You may find the adu1t"]earner'doesn‘t' h
know some words in the first group of the f1rst grade 1ist but he does know

“some words in the fourth group of the fourth grade list. The Instant WOrds

are more up to date than the first 1000 words of .the Teachers Word Book of

30 000 WOrds A]l of the 11sts are valuab]e for teachers wr1t1ng 1nd1v1dua]
mater1a1s for their students A N

- Special lists of words using a fmn111ar vocabu]ary can also he]p develop
a s1ght word bank. In the State of.Iowa, we are using farm vocabularyc

Q Cards have been developed with a pictuof:?n one side and a word on the 3ack.
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These cards have farm machwnery farm bu!1d1ngs, farm ahlma]s farm p]ants, and

22~

'a var1ety of th1ngs that have ty do wuth the farm scene. [n the county
care f c111ty ychools, most of the \tudenthhave an lntxmate kno ]edge of

- farm f1fe, many of .them, leed on farms as ch11dren and the cqunfgz care
ﬁac11it1es themselves are generamiy active farms. Many of the students work
on the care fac111ty farm so’ they are very familiar with farm termlnology
They'br1ng an excellent background of. exper1ence to e:dh word One teacher -

\
; also put together some ca;%s wnth dwfferent soda pop flavotrs ind p1ctures

on’ each card, She had a coke ca&d, a pepsi card a 7K‘car°d etc. The ’

9 "

‘l. | ‘_student named the kind of pop- that he laked and 1earned that word rdght N " o
away Then students 1earned the ones that thewr fr1ends had chosen‘and .
soon they knew qu1te a nu her of the pop words They could go to the o
pop mach1ne and read the ’k‘fnds of pop that were ava1lab1e in that machme
There is one other technigue that’I suggest for. use in the area of
reading. It is called the Grace Fernald Kinesthetic Techniqueo When you
_have a student who wants’ to learn but somehow he just doesn’t seem able ~
to remembey any words grom one lesson to the next, or he is stuck on a .
particular word, you can use the Grace Fernald Kinesthetic Technique. . ¢
This technique is used on'aﬂfuller basis with chilgrena' It is used to :
teach every word and for some adultS'you_may have to resort tuv using it for
everj word but first try some of the other techniques--the farm vocabu]ary,
the 1anguage expekience aoRroach, etc., and perhaps they can learn ﬁomE‘ b
words through those methods. The kinesthetic methed asks the student .
to use‘anothervinbut_channel of learning. He hears the-word and has '
heard‘it before, he sees the word and you have presented itrvisually on'the
" chaTkboard, on a card, ‘or in a book, and now you add another Jearning

" channel which seems to help many students. The-channel 1s that of touch.

*
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RS /+ . The/ teacher takes the word that 1s;£§e;jz:/rable one ‘to be 1earned and
¢ .

e, - writes it on a card w%th heavy crayon sure 1eav1ng a th1ck wax
; . 3«*1mpress1oh The student then traces'over thesword w1th his f1nger and as he
. W/ .

4 is trac1ng w1th h1s finger he speaks the wi)d out: loud He does not say
L each 1etter soundbutJus;_says the word s]ow]y S he traces. He traces

‘severaT t1mes over wh11e say1ngw e word out loud then he turns the card

down a tr1es to write the word on a piege of ratch paper, After v

the r‘t1ng attempt, he, turns the card ck ahdlcheck ;o see 1f he got it .
“ Vet >If he did not’ get aPl of - the letters 1n/oﬁJZhey_are incorrectly ™

\

arranged the student goes,back to the trac:ng aga1na he.procedure is
repeated as many\t1mes as. necessary until the student i ahle to‘ﬁriteu
the word correctly The word is put 1nto h1s card file and reviewed \
: @S soon gs}class meets the next time. The teacher and tudent should
start hs?hg the word in phrases and sentences to . comp]ete]y re1nforce AR G
it time after‘t1me after time “This*method gives the 1earner that

extra bit of:channeiing that'a11ows“him to retain the word and be able

]

to ca it hisown. * . - 7 K:\\\\
_ - ( - ) AN

Physical Habilitation - . . - \

2

=+ 'Many adu1t students lead a very sedentary life. They spend a great
dea] of t1me sitting, a great dea] of time eat1ng, and they do not get
enough exercise even to the point of walking very much. Some county care
facilities do have a'physical education person hired}to carry out an ‘
Vexerc1se program, but for the most part/;tudents are not rece1v1ng any
physical activities. Th1s 1ack becomes evident to the teacher through the

. very cﬁumsy hand ‘movements many of her students express Their gross

;;hmotor movements are not wel] coordinated and the1r fine motor movements

\f U;re pract1ca11y non- ex1stent ‘When students are asked to use @rayons or to-

J;Bdﬂz . : b 25 . 4 - 5 i
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cut with-scissors, it 1s very difficult for them~ There'is.also strong

N

ev1dence that phy51caT exerc'se he‘ps a person learn by awaken1ng not EE (;
_only thegpody but also the m1nd Movement and ‘coordination of mpvement ;

'st1mu1ates a person 'S body comp1ete1y so that they are more open to A

their env1ronment and can iearn more read11y than when they spend the1r 7
o -
life s1tt1ng 1n a room al] day 1ong. not see1ng thlngs, not moving arOUnd

z o~

" and not be1ng st1mu1ated Most of the exerclses that have been 1nc1uded

‘\. IS “ .

[ o-are aduTt‘app opr1at€‘ You may come across some activities that you .
o, would nqt ask an ‘adult 1n your class to do, such as takung_off their shoes,
: i ';\;%3 " lying on the floor, etc. Which activities' you chooseizepends ‘on the adutts
e ; with whom you'are working., You know your'students and you know the eXerc1ses -

'sb

you can ask them to do —=Jhe exercises can be used as., breaks from study

)

o You might spend three or four minutes: on them and then. go back to the - ,
EER — .

regulfr academics. Or maybe you will do exerc1ses flrst as a warm upa1 ea.. 2
Oneﬁactivity is a group of lsometrxc exerc1ses ma1n]y for ‘the handsn Arm o |

T muscles and shou]der and back muscles cannot be excluded but\the maln 1dea

. , 1s to provide somethmng for the h&nds because so many student have v -

aJ(fﬂ | d1ff1cu]ty holding a pencil and form1ng lettersn In the first exerc1se.
students are asked to open and shut thejr hands, relax the hands,Jand then
repeat -In exercise nunber two you place one ?ist inside. the palm of the..

opposite hand and press that hand and fist together as hard as you can, e
' Fﬁ]ax, then switch to the other hand to make a f!st, preSSIng the flSt and .
hand together again. The next exerCISe asks the’ person to hold the1r
hands with pa]ms flat together as though they were clapping hands and then
- ress the palms hard against each other, This stretches the f1nger musc}esn
‘next one isdaiso.good for'fingers{ Piaee;pATﬁs‘togéthét;dputtiﬁé“fﬁéw’"‘““""
fingers out and oger‘the back of the opposﬁtevhand, then tuhnithe palms out..

For the next exercise you make a fist of each hand, clesing as tight as

>
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poss1b1e, and then ho]d 1t for a count of three or four. Slowly relax ’
each fist unt]] you have spread the fingers out €Traight. Each of these
exercises may“be repeated two or three times; depend1ng‘on your class.

Nekt the stod'nts'clasp their hands behind their head in back of their
.neck with-thein’e%Eowsxcoming forward -around their face. They pull forward
with the1r hands wh11e they are press1ng backward with the1r neck. °
Take a tennis ball and form a fist around the ba]V{ squeez1ng it as hard as
ppssible. Do the same thing with the other hand® On the‘next exercise you
¢ relax the hands at ‘the wrist and swing or sling the fingers back and forth,.
fast and . freely (Vike you sometmmes do when you have been writing a long
twmefand your hand gets tlred, you shake it). Another ‘exercise pits the
two hands against each  other. The fingers of the left.hand are held tightly -~
together in a straight out position and the right hand fingers are used as
a wedge to separate those-left fingersn Push the right’hand down between .
- two fingers forcing them apart so that as one hand is{/tying'to hold the .
fingers tight together the other 1s trying to break them apart. ’Switch hands - ';
-and repeat ° | )
The next exercise is easy. Make a fist of each hand. Raise the first

- - finger up and then put it down, raise the second finger up, put it down,
raise the third finger up, put it down and so on- To get the legs and back

- T nuscles in action, the student is asked to stand flat on the floor with

feet 5ust a little-way apart and PTace the palm of each hand against

the inside of the opposite knee, so that the hands ane—crossed and on the-«
inside-of the knees. In this position press the'knees together or try to .

_press the kneesAtogether while the hands try and.hold the knees apart.

Sitting”down again, extend the legs forwand and bend over to graso the.

. _ shins. Try to push the legs down with the hands while lifting up?with‘

the legs, or try to lift the legsrwith the hands,‘ The next exercise is A

27 N -
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- accomplished sittjhg straight Qp 11 a chair and grasping the seat with
hands on each s{de Pu11 yaur: body down against the chair Next, push
your body Up”from the chair actually 11ftvng yourself if you can. If °
you have desks or heavy tables in your classroom, place the‘pa]ms against
the unders1de of the desk or tab]e and try and ]lft A desk works we]] B
because the person's own body,ue/;ht s hold1ng the desk down so when they
try and 1ift they get some real muscle action. With all of these exercises
you pitk and chooses perhaps trying a different one each week until you
find out Which ones your students really enjoy, of/dﬁhng one uhtii théy'get

' _ | tired of it and then switching to anbther one. | '

There are two gross motor development exercise sheetshincludee}; One
is on throwing and giyes suggestedlidees for beginningiskills; middle
stage skills and advanced skills. Throwing is ah important exercise for
your students since it requires.eye-hapd coordination which is closely
reiéted to reading. The walking exercfses include a number of different
kinds'of walks, such as the elephant walk, the ostrich walk and the duck
walk. Again the;e are beginning activities, middle staée walks\end ad-
vanced stages. A sensory motor inteératibn sheet i; ihe]ueed that
eea]s with time orientation., It starts with body organization and'rhythm then
_moves .into visual time oriehtation, morning and evening, seasons, clock -
‘ ‘and calendar activities and conceptualization games. Teachfng time ele-
6 ments seems to be a very difficult subgect area and the activities in-
cluded here are helpful, A ball progression sheet offers a series of
lear?1ng games to play with a ball,r Remember to start with a large ball
and;WOrk down to a smaller and sfaller size because the largeh one is
easier to control. There is alsy a sheet on be1ance progression.- Pal-

ance is closely related to coordination. When working with students on

.ba]ance you must break down the steps, ie. to be ah;? to hop a person

- 28 .
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\ to stand on one foot.

<,

»

| Many of the students dn county care facility schoolsior those attending
she]tered workshops do not verba11ze a great deal. They have a very \ ‘J
11m1ted vocabulary and as the1r teacher one of your ma1n concerns w11ﬂ \)
be to increase that vocabu]ary ‘The uSe of comnun1cat1on games a]]ows

you to work on vocabulary in an enJoyab]e way The f1rst game 11sted is

The Co]or1ng Book Game. ' Two/students are seated back to back, each fiaving

an-identical co]or1ng book or p1cture to co]or One student chooses a

D
crayon and proceeds to color some part, of‘his picture, 'He must then tell

e

K his partner what color he has- chosen and what part of the picture'he
colored. The student must communicate in such a way that his partner
) xill be able to color the same portion of the picture. For examp]e,'if
student #1 says, "I co]ored the hat red," and there is only one hatvin
* the picture, that isall the communication necessary. But if there are two

‘or three people in the picture that have hats on, it will take more words .

for him to describe which hat should be colored. 'He must give enough =~ "'~

1nformat1on to his partner so the partner can make. an exact reproduction.
Then the partner takes a turn He chooses a color and co]ors another part
of the picture, relating correct information to the first person. Th1s task
becomes;more d1ff1cu1t by adding color choices and by using more detai]ed
pictures. Another-variation is to‘have segments numbered in a pictung

’ ‘with the'numbers dorresponding to different colored crayons; A color keyl
tells wh1ch number goes w1th wh1ch color. The pr?ncip]e difficu]ty.built
into th1s vers1on is that one 6% the participants has one half of the segnents
numbered and the other one has the other half numbered. They take turns |

: |
describing first the location of the individual segment and second the crayon
. R . ?

number to use. s | ,.,29
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. The Color Form Game is also a communications game; Plastic objects
.;.that have éomnon geometric forms are used. You can make or huyfﬁﬁeee forms.
They come in d1ffehent colors and stzes, Squahes, tiiahg1esj ei;cles,_dhd
N so on. Both partictﬁants'get a set of color forms and the first commbini-
cator places a singTe form en a board or tray in front of him, then
commynicetes what form he choee and where it 1s p]acedl The game continués

. . , —
with each-partner taking a turn and more forms being added to the board.

|

The B1ock Game uses b1ocks of different shapes and sizes and 15 p]ayed

the same way aélthe color form game. Essentially, the blocks are fitted in--
. tq a box W a yariety of ways but the other person has to duplicate exactly
“ , :g\blggg_gesign 1) the eemnunicator must inform the listener exactly which
block”he is placing Qﬁk where he as, p1ac1ng 1t in relat1on to the other
blocks. o
The Obstacle Course Game can be easily set up in the classroom using
.tab]es9 chai£§44wastebaskets. ash trays, 1ampe,,and things-1ike that. The
fistener 1S hlindfolded in this game and the communicator must guide him
through the obstacle ceurse so that he returhs to the starting point with
out knocking anything down or stumb!ing over anythtnga This can‘be set up
\ a; a contest with pairs of students working against_other. pairs_to see .' PO
who can get their partner through ;n the best form. }/
The Touchy Feely Game is aslitt'e variation on the old game'you
played in school when :he teacher would put some thlngs in a bag and you
had to reach 1in and tell what they were. Similarly, in the’ Touchy Fee]y
) Gameoobjects of diffefent shapes and sizes and tectures are p1aced in a bag
* - anpd one person reachee 1n to choose anfitén. But then, without actually

' naming what he 1s touching, the studentymust describe the object to a 1%stener

and the listener must then try and. identify What"the'object might be that the

person 1s touching.,
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You can also have the communicator touch something and discuss it, then

- -29- ;

hand the entire bag to the 1istener and let him try and find the same

obJect in the’bag.

. The City P1anning Game teaches map skills along with communication

. )

The map used might be one of the 1oca1 community or a map of the immediate

Vicinity in which the c1ass is 1ocated It can be hand drawn. You will
need two copies of the map you choose ‘to use and it should be large

en gh SO you have room to sit blogks or little people and trees around on

it. n_he task is to, have the communicator £111 his map with different ob-
Jects'in different locations then. tell the 1istener after each p1acement~» -
so the listener can make his map 1ook the same.

.;Some students have poor auditory reception‘and ‘hence wil} be poor
1isteners A test that can be used to check a student's auditory recep-
tion is found in the IllinOis Test of Psycholinguistic Abi]ities° This -

particular sub-test checks a student's ability to receive auditory sounds.

The test was not designed to be used with adults but a teacher of adu1ts

" can use the sub-test to‘!pt some indication of a pOSSible problem.

'Auditory reception is not the same as auditory acuity. Your student may

have«hadmaghearingJtestwwhereathe“reportcameback"that,this-par&icu]arwi,”‘viﬂ,,ﬂbc"w

" adult has good hearing abiiity or auditory acuity.,.However, that same

Your student probabl

adult who hears sounds appropriately enough may not hear the’ words as we
say them to him. In the’ auditory reception sub test questions are asked
that we really think the student should know the answer to or does in

fact know. Sample duestions are, "Do dogs eat?" and, "Do dogs fly?"v”

would know that dogs do eat and that dogs o not
fly. If you get many onses that do not appear to have anything to
do with the ‘questions you Xre asking, then you have an indication that the

student may have an auditory reception problem. If so, the'student will

-
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R need to do a Lpt of work ‘ﬁ the auditory area7 You wou]d want to consult
a specialist at this polnt to give you add1tlona1 help.
i ' hl- - Many of the- studeniﬂjln the care facwllty schools do have speech
‘ problems Therefore we have included a check ]ISt of basic sounds This is
T4 very easy to adm1n1ster test, and takes very llttle time. It is someth1ngl
! a vo]unteer could do for you. f’fhere are similar tests available commerc1a11y
but you can easily make'up your own set of//ards The test is compn1sed of
a set of picture cards that elicit responses ‘of the basic sounds. For.
instance, the first sound that should be mastered is, the "B" sound. This
" sound is represented in an initial position by g p‘cture of a bird, in a
med1a] pos1t1on by a p1cture of a baby and in a f1na1 position by a p1cture
of a bathtub The teacher holds: Up each card and asks the student to name
what is on the card If the student says b1rd baby "and bathtub correctly,
putt1ng the proper sound of "B" in the proper place, the teachér assumes
that sound-has been‘hastered and moves on to the next sound. Working
" "through the checklist of basic_sounds~the‘teacher°discovers which specific
sounds the student is unable to speak correct1y Once the.entire class has
been tested it is poss1b1e to, group those students who need work on the-
,‘:M«wa- N same sound Aga1n,‘volunteers can read11y work w1th these groups |
To teach a speech sound, the teacher starts us:ng a vowel w1th the sound
She puts the sound symbol in the center of a paper, or on the cha]kboard
If often he]ps.to think of some gjmmick, some stimulation device, that
wi]] help the student remember the sound. For example we often call the N
ng" s the snake sound and say “hiss“,emphas1z1ng the final's. The . dﬂ;—///
teacher can ask the student tb say the sound in 1solat1on but thus is not l
essential. The teacher places a vowel 1n front of the letter-sound to

be 1éarned and, using the short vowel sound, asks the student to repeat

after her the sound combinatior sh: has written. Gradually the teacher uses

9%
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each yowél with the soUnd.a Later_the teacher p1aces the lgtter first and: -
a vowel after it, and they'work on the souno in that way. [Still ﬂbter _
a vowel is p1aced‘both'before and'after‘the sound at the same time. A1l

" : ~ possible combinations are used. It is important not to spend too much

. o time at any one time on dri11’for speech sounds. Genrea11y two or three
minutes is quite suffitienti You can come back to the practice at two or
three different times during the c1assroom'day. As soon as possible start

s

lusing words instead of the nonsense words. A 1esson can include iso1ation.j
then the sound with vowe1s and then a couplel of words, (perhaps known
" reading words if the student is reading, otherwise famjliar words that have
the sound you are work1ng on in them). In this way the teacher can work
on basic speech when she does not have the serv1c§§ of a speech therap}st
avai]able, which.is nearly a1ways‘the case in.the county care facility
schools. | o
o Also included is a check 1ist for an ana1ysis of errors in ora1
‘speech Sometimes we hear people talking and we rea11ze that they.are using
“incorrect grammar but we hear them so frequently or, we are in the m1dd1e
of a 1esson. and we ‘do not stop to make a note or correct what they are
'««-«-:«««nn‘«sayjnguwrono Often we’.recognize when someth1ng 1s wrong but we ‘are not
) ana1yz1ng the statement to discoveér how or what is wrong T e check 1ist<
of errors in oral speech is a resourse list for the teacher to get specific
infarmation about some of the gramnat1ca1 errors-she is hearing.. The check-

v list keeps common types of_errors-fresh in your mind. When you hear a state-

-ment of incorrect grammar'in the classroom, jot'itidown at thélnmnent”on your

note pad and later, when the class is gonez go through and analyze the state- " °

"‘ment to dec1de if. 1t is the wrong verb that is being used, the wrong tense,
use of a verb for a nounq the. verb doesn't agree in subJect and number,

and so on. The check11st gives you some examples and a br1ef overview of the
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various' grammatical areas in'which you might f{nd errors.. Once-you have

identified the error you can take sfgps'tb‘gorrect it dUring the next class.
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~ WORKSHOP 11 _

| Learning’Disabiiity'Characteristics . -

A

There are a number ff characteristics used to 1dentifx\the learhing

-disab]ed student ‘and I would like to define the major- characteristics for

you.' YoufWill notice that some characteristics also apply to'other con-

h' : ditions‘of'exceptidnality and that no one characteristic, by itse]f(i

identifies the léarning disabled stldent. 'One.characteristic is figure-

-ground distortion, which may be visual or auditory. Visually when

the student iooks at a picture, he doesn't see individual parts in it.

He cannot locate-hidden“pictureS'within a scene. In the auditory area

4

he will.have difficulty with phonics because he cannot differentiate

“individual sounds.” He cannot hear the teacher in'a noisy classroom.

Heihears all the noises in the room at the same intensity You can help

the visual problem by taking a colored penci] and out]ining the area that

you- w%ht the student to concentrate on. In_that way you focus attention.
~which the student is unable to do on his own. 'In the auditory area the
_usea of headphones is very he]pfu] because it cuts off a]] the other '

noises 1n the room and the student hears Just the sounds he needs to hear°

A conceptua];disorder is recognized when a student cannot classify
things cap’t put things into categories. /iﬁ?can't tell you, "These
are all animals" or "These are all nouns". Also the student with a
conceptua] disorder doesn't‘always see the consequences‘of his own
actions. When he chooses an action, he doesn'éyzndw;what_thewreaction
to it is going to be and this creates some behavior problems for the
studefft. *To~he1p this student you can provide iabe]s.for him. - Fo;

example, if you give him the label "animals', then he can go through you;

~ 35
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list and pick out the animals, but he cannot.do that on his'Own\. He needs
your extra'help; Another remed:iat:ion method 15 to have the student repeat ‘
after you many times sc you keep getting the requnse back and forth, over
and over and over again. - .
Hyperactivity 1s a characteristic defined as excessive motor activity; S
You won't have a;problem recognizing the hyperactive student. He cannot
remain quiet for even a couple of minutes. Sometimes‘a student's medication
< can cause this type of reaction. The best remediatioh you'can dee ie'to‘
o p]an academic tasks that :Eaulie\ihii)cal activity. in this way you work
with the student's problem 1natead of agalnst 1t e | s

i
¥ . Latera]1ty problems cause the student to be- confused about left
and right The student may use either hand. It will he] “if you can
offer a concrete referent such as a red mark on the right hand or forming

an "L" with the left thumb and first finger. The teacher should sit beside
the student, not across from nim. -Also, halancing activities will help:
in ‘this ahea” ' =

’ The student with Directionaltty phoblems is not able to follow

e directipns; particularly when asked to do a series of actions. This
| student is.helped by havind the target area focused more strongly--such
‘as an "X" at the start; ‘or.by a concrete Yeferent such as "next to the
“pencil sharpener." | Co ' |
Many students have Ba}ahce_prdb}emsw_ This s indicated by
shuffling feet, leanvng adainet sdmethihg for supbort,-inability to
walk on alcdrb or floor line, and by trouble descending stairs. There
are many remedial-methods ava11ab1e, inctudmng having the student stand
on tiptoe for three to five ;econds, 11ft one leg at a time,.balance |
a bean bag on his head, carry a marble on a spoon, and walk on aLEalance
board. 1t is 1mportant to stait wvth'heav1er items to support since they

36
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are easier, then move to lighter items as skill is achjeved..
Some students éxperience.Memory Impairment, They are unable to sforev
or retrieve information, and they often make wild guesses. The teacher
can ﬁjgg'memory“gﬁmes,WEth th1s_student,vchoosing things he 1ike§.(food.
P ( _ bictureé,'ete.) _Asking the student to repeét'after the teacher, again
and again,-wilt a]sq hejp, Visual clues with repeated equsufe are hqﬁpfu].
The hypoactfve séudenf Staféghdut thé wiﬁdow and dawdles over his
assignments.  He may be qhite frightened by new people or in new ﬁituations.
This student requires a greét deal of the teacher's time. The student |
must be given security and support. When you introduce new things ydu
. must make them very’sma1] and seemingly insignificant things. “Invite
this student to enter into games or activities fou are doing, but make
sure it is a non-competitivé situation. When you are Singing along
with a group invite him to sing a]ong; ‘when you are doigg'som?thing
physically active,.inyite him to ipin in, hakfng sure it is something
he can do. 'gﬁ' v \
The next characteristic, Recépéjve Language Disordersg'ts truly
a characteristic of the learning disabled student. This is the area‘d
" where most of their proBiems occur. Trouble recejying']anguége may bg.
identified‘by difficulty in phonics and cla;sifying. and the inébiiify
to tell a story that they'have Jjust heard. You can help by giving them
a visualjdghantrétion using concrete éXamples, and by supplying modeh;
for the student-to follow. Give simple directions. Don't be too wordy;ﬁ
because i? the& have a language prob]em, they're going to lose what
you're trying to say when you use too many words.. You have. to épeak
very simply, using as few words as possible. Emphasizé sets of

objects as this helps them deal with language as they-make associations.
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one problem, maybe they can handle that.
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Another characterustnc 1s a closure problem° Closure vs another

way of saying “fxllnng ' For instance “sometimes when you are

‘listening to someone speak, you can fill in what they are going to say,

. even before they say it, That is closure. If you have a problem with

c]osure‘yoUﬂre going to have trouble with sound-b]ending,‘because that's
what sound-blending is--taking those sounds and fi]]ing-them in, putting
them together. The stufent will.have troub]e with rhymlng, putting in
missing words, and completing pictures. To help in the area ofﬂanguage.
concentrate on the regular forms, don' t 1ntroduce grammar that doesn t
fit the rule. when you ‘re work1ng on sound blending, present the- ;

sounds close together They are eas1er to blend. Another méthod.: to

~help with a visual c1osure problem 1s tak1ng a puzzle apart beforé

trying to assemble it. First you see the who]e, and you know' how 1t
goes, then you take it apart one piece at a time and ana]yze each
;Jiece. Then reassemble the puzz.’..en Also, give-.much te”aphé‘i?}'a\e;'l'oh for
this problem. Use your voldnteers'hereq "5\.‘ B
Problems of Attention are represented by the student who doeSn't

stay with one task and needs instructions repeated after just a few )

_m1nutes° They appear to daydream It wiH‘he]p if you. ca'n reduce

any d1stract1ng Stlmu11 S:::/i§ ornate 11ghts. br1ght sﬁ’gy doorknobs.

noise going on or people ing around, You can make study carre]s,out
of cardboard boxes that the students paint and decorate themselves w1th
contact paper or different kinds of fabraos. or paint. These help
reduce distractions. Another‘th1ng you can do is deorease the number
of examples given. If you give a student a whole_paée ot~math.prob1ems.
that’s rather alarming. The student will fook'at that whole page and

say, "I can never do all that " But, if. yip/91ve them a. paper with
t will 3&\9 he]p “for you

-



They do not understand5vague_termsu They confuse months and daysy
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to focus the student on the appropriate Stimulus by outlining or fram1ng the
area he is to work,1n Somet1mes color coding can be successfu]

There are learning disabled students who have Orientation prob1ems°

cannot tell time, and become confused in a rearranged room. They have

\difficulty copying work in_the correct order or-proper position. Again

concrete referents wi]]rhelp Some students don't understand when you

say the top of the paper Put an X at the top so they can see the top

of the pape? Instead of say1ng. "Ourﬁfoffee break Jis 1h a 11tt1e -

while", say, "Our coffee break is in five minutes", or "Our coffee break
is whep the big hand gets on three." Give them something concrete. Don t
use vague terms. Time 1is a very difficult concept because you can't see

time. Go over and over time concepts° If you, change the room around. exp]aﬂi}

why these changes were made and what precisely they are.

-Perseveration® means constant repetition. An example of perseveration
is the rocking motion so often seen in institutions. It has nQ‘Meaning;
There is no‘need for it. To help students who perseverate, avoid dri]]i_'
because drill is a perseyerating kind of activity, a cbnstant~nepetitibnwi
Keep the 1essons short, Fdn sone students you can't teach more than |
two Or three minutes at a”tine;””bbn‘twaT1dw“behsevehatfng'aéiEVWties::'“
to continue. Many times just a hand on the shoulder will stop it.

Giving more directions than you, give %o the rest of the class will

help. For exampﬂe. if you've asked the class to make the 1etter A.

go to this student specifically. and say to- them, "Make one A." If you

“fail to do this, you may get a whole page of A's. Be very specific

S .
with their directions. ' -
- Some students h@ye Low Self-esteem. They are unwilling to try

new things, believing they can't accomp]ish the task. They're afraid
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to try. With these students you move 1nto the area of music and arts

- exploring more creative arts and getting away from the academic'area

'Supposedly you're teachi ng academics, but |f the student has low self-

esteem and refuses to, do academICs, you have -to do someth1ng e]se f1rst

hoping to get him. into academ\cs Tater on. You try f1nger painting or

o

. somethlhg n musnc where he can excell and bu11d up his se]f—esteanc~

Then-start sllppwng academic work -in on him. Try open -ended question1ngo

‘Don't'ask him questions where he has té give you a specific answer.

Ask a question that has a more general idea behind it, so that he can

answer, because there is no right or wrong answer’ Also, keep the

student close to you. Stand by hm, or seat him next to whehe you're

going to be seated and constantly refer to hwm, hold hlS hand, te]]
h1m he 3 d01ng Just fine; build h1m up, keep encouraging him. .Give
him lots of praise. |

Another characteristie ts Discrimmation A droblem'in |
d1scr1m1nat10n 5" recognrzed when a student can't or doeSn t hnt1ce
d1fferencesu. There are many d1scr1m1naf1on prob]ems w1th the letters
b and d, p and g, and r and hu  The student may not see or hear the
differences. With three dlmensional letters cut out of wood, the
student may not be-able to feel!.the differences. .Instead of .requiring..

the[student to discriminate, let him first find swmilarities. Discuss

how two things are alike, why they are altke ard what makes theh , .
alike. Help the student verbalize what he sees, \tea or féels, Show

him an,object and ask hlm to tel1 you about 1t and then help him_by ‘
asking quest1ons that elicit the *nformataon Emphasize sounds to
help h1m discriminate. If he ls frying %0 p!ck out a. certaln sound,

overemphasize: it when.you say 1t so that he can ‘t help but hear it.

Gradua]]y, &hu’re goﬁng to emphastze it Jess and 1ess“unti1 you're

say1ng the word normally and hop!hg that he can st111 pick out the

sound, When possible, 1et him feel and see dwfferences i If you are
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working ‘with letters, make some. sandpaper letters or cardboard letters
or wooden letters so the studeht“can feel the!differences as well as
see them. Use the tape recorder to show how the student.makes sounds.
Let.him hear himself and he might hear how his sounds are different.
Another characteristic problem is a Def1c1t in Acu1ty. either
auditory or visual. Llack of attention is often an irdication of

poor hearing. Numerous requests that you repeat things is another -

indication. Pulling the ears or fiddling gith the ears, putting hands

‘on the ears, are all indications of poor hearing. Articulation errors

in speeCh.are often due to a hearing problem. If a student does not hear '

U .
correct speech, he will not use correct speech. Visual acuity phbb]ems)

AN

are indicated by squinting, blinking, any soreness or redness or watering

of the eyes, headabhes, or working very slowly.- To help in this area

~ the teaehe? should first of all refer the student to a speciafistcA

Have theireyes checked. Have their ears checked. You can help by
reinforcing oral directions with a visual clue., Use a picture that
re- emphasizes what you are saying. Keep your face in clear view for
the student to read your expressions and poss1b1y your 11ps .eaf

them close to you. Iﬁyéand_get large print books, and use a large

‘print typewriter for worksheets.

~ Some students have difficulty expressing themselves. This is
called an Expressive Language Disorder. This student will give you Jon-
verbal response$° hand movements, body mbvements, shaking the head

The student may raise his hand to answer and you fee] by tﬂe\look on
/

~ his face that he knows the answer, but when you call on him,he 1s

" unable to express it. Students may be able to answer spec1f1c

questions. If you ask them a question that requires yes or no, or blue,

L4 ‘.

41

-t



-40-
of round--some spec'fic answery they can do 1t Bu§ 1f you ask open-
ended questions, they cann&t express an answer. It helps to emphasize
"doing" words and have the students "do" as they "say" the words. Choral
readingflé helpful because it has é rhythm. This can also be a grodp
activity so the student is not alone and the group wil) carry him if
he forgets some of the words. Recatihg poetry also has the rhythic
aspect, as well as singing. You will want to work a lot on vocabulary
deve]opmentu'Do'it dn a concrete level . Give them words thgy can see
and touch and hear. Choose words that are everyday things around
them. Finally, help the student retrieve the words he wants. If
you've asked aiduéStlon and he raisé; his hand and you think he knows
the answer, heTb‘him along by askng appropriate questions to eficit
the right answer. |

Néme-ca]llng, yeiling, swearing, pushing, hitting, and kicking
indicate problems of Aggress®veness. Sometimes the aggressiveness
is turned against thémse)ves. The student will pick and pull His
own hair out, or bite or pnch h'mself Usually aggression 1s
produced by frustration. $f you can look and find some possible
cause for the frustrat:on, you may be able‘to relieve these symptoms,
but this is a very diff'cult thing to try and pin down. Somﬁthing |
you\can do is to provide a change 'n activity. If you see that a student
is becoming very frustrated, stop him from whateVer he 1s doing and
switch to somethi:ng completely unrelatéd. Also, set very small éoals
for them because 1f they ﬁave goais that they can achieve easily, they
are not going to become so frustrated

Another extreme charactecisitc of the learning drsabled is :ncreased
lability. The main :dént1fyvng facror 15 that the student 13 unpredigtab]et

4 ..
He tends to have extremes of responses. Some days he may be very loving,
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and the next day he may be cold and severe and angry. It is important

. that~“the teacher does not over-react to this student. Sometimes

that encouragég their behavior. Whenever they are behaving properly,
reinforce that behavior by letting them know. Comb]imeﬁt them. Watch
for signs of a reaction coming and give them a time out. Tell them to
go have a coke or a cup of coffee, or go look at a book they 1ike. Take
some sort of action immediately. Don't wait until it is too late.
.Distractability is a characteristic similar to lack of attention.
A person that is distractable tends to react to everything around him--
the slightest movement, slightest souﬁd. Sometimes they will focus |
in on their own internal stimuli: they are hungry and that's all they
can think about° Tﬁ%y can't concentrate on what you're trying to do
in school at all. Isolate and eliminate distracting stimuli as
mentioned earlier and again help them focus their attention on what you

want them to attend to. Make eathvtask'short and provide rest periods

for themn

The final characteristic to be mentioned here is Incoordinatidn. .~~~

,The main th1ng for the teacher to remember is that practice does

make a d1fference ‘ The student can become better coord1nated if given

fopportun1t1es 1o practice and practice and pract1ce Break down the

.skliﬁs irito tinyfb1ts and Tet them start with one 1ittle bit, then add

to ‘that graduaT]y.. Larger objects are easier to handle. Provide plenty

X of'Spacé‘to.startIWith, then narrow that space down.
‘ - » N

Boehm Test of Basic Concepts

The Boehm Test of Bas1c Concepts was designed for kindergarten and

f1rst grade students to find out what concepts they knew and which ones

»
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the teacher needed to work on n class. These same basic concepts are
. often misunderstood by learning disabled studeants. The test covers

Qspecia] concepts, like middie and around and between; quantative concepts.

1ike the second one, half of this, a few; temggral concepts like at
the beginning, never, always, after this; miscellaneous coﬁcepts
that include terms like matches,'alike, d1fferéntu After admihistering
the test, those students who'made 11k érrofs can be grouped qnd taught

that specific cOnéept, possibly by a volunteer. It is impoptant to

?emember the three levels of teaching--concrete, representational, ﬂ .
and abstract--when teaching & basfc concept. For example, if you -
want to teach the concept “under”, it would be'best if you and your |
student could actually get under Something,9Under the table or under

the coat rack, but physically, concretely, be under. Next put'a doll

under or a picture of a person under and verbalize, "This is under."

Finally, more pictures and ask "Can you show me which thiné is under?"

\ . o

S content Areas

There are seyeral Tists that give specific skills to be developed
in various content subjects. Sometimes 1t is difficult t%/cqme'up with
ideas n a particular area and these lists are mean{/;o'be a resource
for the teacher. One sect'on ls‘called Earning a Living and it tells
you thinés that are mmportant for earning a living: what occupations
there are, the names of factories, trade terminology, social security,

~11censes} insuraﬁce, forms, pay day, tncome tax, all of tﬁose things
that have to do with earning a'!:ving. Consumer Education tells you what
knbwledge 1s mportant in that area  You have to knqw about savings

accounts, income tax, borrowing money, names of simple staple food
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items and so on. Under Home and Family Life important topics are home-
making, ettiquete, house keeping, getting a baby-sitter; all%inds of
things that have to do.with the home. Health and Safety includes how
" to get a doctor, when a doctor is needed, when anAambulance is needed, . {
how to'call the fire department, being prepared to meet an emergency
\situation by having impartant'phdne numbers in a-converient place.
‘bare of the eyes, care of the feet and all sorts ef health ideas are’
-included. Citizenship Educat1on might become part of a bicentennial
~_ project. The respons1b111t1es of being a good cit1zen are important for -
all staEEnts. Leisure Time is an.important area because many people <//
dpn't know how to use their leisure time. You discuss some specific
activities with your students. St31T:another section covers 1mpbrtant )
. and 1nterest1ng ideas in the area of SC1ence You can look through i: '
ts.

the list and get some ideas that would be appropriate for your stude

You choose topics according to your students needs.
Anather list is set up as a checklist so you can ma;k the things
. '“ybUr'StUdeht"a1?eadywkﬁows'and"eee"at a'glahee“WhiCh'items you still *

need to teach. .This is an easy form for volunteers to follow. One
section is called Getting Around, which is tran;portation. It ibcludes
knowing direttions._buying tickets, being.able to get out on their own
and trave];:ﬁﬂuﬁng maps and so on. Hea]th ideas are a 1itt1e more
specific on this 1ist than on the fifst one. What You Wear and What To

- Eat are important topics and make good units of 1nstruction. Shoppirlg
includes where to shop and\;}icese- Appliances include how to deal with
clerks and salesmen. Job hunting and on-the-job knowledge must be
related to the type of student you have and the jbbs they might apply for.
Eat1ng Out is an impor%ant sectibn ofteh‘overlooked Some peop?e dbn‘t go

&
to a restaurant because they don't know how to order. They're afraid they
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w11] be misunderstood, or they’'1! do something wrong, or they won't be
ab]e to figure the prices and have enough-maney to pay and for the t1p

As & final activity in this area of study your class could actua]ly go out

Q;o a restaurant. Consumer Services teachywhat services are availablexiﬂ,\\\

your community. They {nclude cleaners, the beauty par]o;. fEéDbgyber shop,

plumbing, and app]iahée kepaira- A sec;ion on Money teaches varioﬁé aspects

of handliﬂg‘money. and Fpokihg Your Beﬁt includes some personal appearance

skills. In The News covers how to read the newspaper and what the dif- -

ferent sections are. R | ) w
Another list includes sections on the fine arts, music and grt,

and homemaking{ industrial arts,_qeth, science, social studies, health,

physicaf educatien and.commercial subjects. There ag? many ideas for

" the teacher to draw on, - . v . \\
Math N

A}thsugh-countjng~is generaily"the'first thing-that we teach in-the- -
area of math, students might need something even more basic. Classification
skill serves as a basis fbr counting., It is logical and it works intqh
the mathematical concepts. The page.entit]éd Associative Skills (See
Appendix) gives some ideas of things thétAcan be c}a;sifiedn Classification
includes relationships such as, Th{s is mine and\£;is is yours. /Objects can be
classified by size, by weight, by length, by -height, by d1stance, and by
speed. Students shou'd gain some basic understand1ngs in these areas
which will he]p them when they are.doing paper and penc11 math problems,

If you're trying to teach recognition of numbers, the dot stten has °
;zen found to be successfﬁl with shme studqu;k,/EEEh number (1-9) is

introduced with the correct number of dots superimposed on it. Students

touch eacﬁ\ﬁgﬁ as they say the number Once they learn the-dot system
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they mOVe 1nto maéh prob]ems On each number in the problem the student
places the dots he ha‘sgear_ned° Putting in the dots d;d jdes counters
for the student, Ihétead of adding numbers to start out with, the
.student'counts'the_dOtsb Even if he can’t add 3 plus 5, many’ times
vheifan count the dots. This allows the student to do number problems that
he;might not otherwise'be capable df'working "He is encouraged by his
" success and may move)rapidly_away from the need for dots. Substract1on
‘can alao be‘accomplished through the dot syiﬁkm by counting backward
1nstead of forward. — ) \ ‘ :
ngrsstudent can, a]so add co]umns of figures without go1ng beyond ///////~\\\
the basic 1-9 facts. The f1rst two numbers are added w1th the answen~,/’
being written beneaﬂth_the.—secpndvnumber° The right hand d1g1t is
then added to the third numbe; in the column and the results posted
below the thirdvnumber ‘This process continues to the bottom of the
column’ where the final right digit is p]aced in the answer spaée . rk;y
below the line. .The student then totals up any left hand dlg1ts he- has
-kfrecorded and places that answer at the top of the next column. He is then
ready to proceed 1n the same manner. This method 1s exciting because
the student can accurate]y answer prob]ems that appear quite difficult.
- A math*workS%eetkpan be made using sets of beans. The teacher
- - places two g?oups'df beans on the paper. The student counts/each group L
and hecords the number of each. The beans are removed and the student }
T“attehpts to add the‘humbers he has written‘down. To check, he counts
the total beans that were removed. |
‘{Qm An exciting math game that«can.be played by a group of students
) dses.bean_sticks ahd‘raftsn A bean stick is a tongue depressor with

“from one to five beahs~glued onto it. A raft is made of five bean

'sticks bound together, each with five beans glued on for a total of L//

17
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| twenty-five beans. Multiple be§g»§ticks and rafts are necessafy for the
game. A die is also needed- »Thé éame proceeds as follows: Pi er)number
6ne ro]}s the die and takes a bean stick that correspdnds-to Fhe number he
ro]]ea, Each ?1ayer has aﬁturn, Whenever a playef has\ed6ugh bean sticks
to total five3 he trades ¥gr g five-bean stick. Whenever he has five five-v
bean stiéks, he traLes for a raft. The pwyer with the ﬁost rafts wiﬁs
the game. Subtraction practice can also be achiéved by p]éying the géme
backward and trading down instead of up. The studentigs learning to
count by oneg\ind\iiggs, he is learning to t;ade and bargain and_dea]'wifh
numbers, and he fi's learning combinations and multiples of numbers. i

The geoboard i§ used both in math and perception exerciéesg You can

buy geogoards or make your own. This {s the type of thing you .can ask
your volunteers to make for your class. If you make your own, you can
manipuléte the sbécingﬂ Many commercial geeboards Have one-half inch
or less spacing, but some of your stodents who hé@e trouble with fine

motor control have a difficult ,time with that size. You can make your

" own with one=inch $paces which~are-easier to manipulate:—There-are- ---- - oo

—_—

several ways to use the geoboard. You can askrthe student to put

—*\Ep rubber bahd around a certain number of pégs to show you they know
/N’that number. Two sets of pegs can be marked and then added or sub-

tracted. You can-use it to teach color by saying, "put a yellow

rubber,béﬁa\iround 7 pegs." VYou can teach direction such as left

and right, across, up, down,.d1agonally. You can teach ordinal

numbers by saying, "“Put a yellow rubber band from the second column

in the third row to the sixth column in the third row." You can teach"

attributes such as square. First the teacher mskes a-model and asks

the student to copy it, then see if the student can make one without

having the model. Any shapes.can be tried--boats, houses, geometric forms,

or original creations.
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To teach mu]tip]ication‘you can make a set 6f Napiers Bones from
tongue depressors. Napiersjéohes actually came out of an ancient
archaeological dig. The,ohgginals were real bones. The set is composed
of ten sticks. The inde§VEti€?'hasAan'X on top and the numbers 1 through
9 running downfita They you have a st{gk for each ef the numbers listing
the multiples of that number. Byuplacihétthe index stick next to the
number stick they want,a mu]tip]e of, the student can read across and find
the answer. xRather comp11cated prob]ems can be accomp11shed by placing .
diagonal 11nes between the two-digit mu1t1p1es For example, to solve
4 x 78 the student lines up the index stick with the sevens stick and the -
eights st1ck. 1gHe then reads across and adds together any digits that fall

within the simd diagonal section, to arrive at the answer of 312.

S

Creative Thinking
Your students can eeveiop their creative thinking skills just as they"
~ develop other ‘academig skills. F61TdW?ﬁQMEFe"§6ﬁE”tééhﬁfﬁueé”thét”ybﬁ"“;“"”””' .
m1ght use to deve]dp creat1ve th1nk1ng ability. The first one is braih-
“vstorm1ng g The goal of brainstorming is to generate many ideas and the ”
wilder the idea, the better. Everything is accepted. This is great
for voCaéelahy development, se1f-expression, end particularly for
studentsithat have been in. institutions or have been eut of the mainstream
of life justl1ivingvat homé anq not really experiencing many'different'
events. They}are heeitant; their answers are extreme]& stereo-typed.
They are u%ry non-creative thinkers. They tehd to answer the known,.
acceptable answers. If you ask,-"What can I use this frying pan for?"
"To fry ih".is the only answer you:11 get. But the teacher in a brain-

storming session.tries to e]iciﬂreifferent answers from her students. She

mayehaye_tawsta}t it herself by saying., "Why couldn't I use it as a hat,"

or "Why g:ou]dn't I use it as a ‘paddle," or other things she can think of. 49
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.Try to get the §tudents to come up with some sf]]& answers; sometimes
that will get thém star?éd; You want them to think,divergently. instead
of convergently; instead of always~hon1ng in on the.correct'énswer°
They are going to start‘out very, very slowly., Let them know you accept
all angwers and give a great}deal of praise. '

The second technique is a "what 1f" kind of gaﬁeh There is a

D ' children!s book called The What If Book and it.asks questions like,

“what’if your bathtub is full of frogs?, and, "What if a bear was in
..your closet?" You can do the same kind of thing. Ask your studehts ,
to think about and express ansWers to "what if" quegtionsq Questions
caft_be funny or seridus, :hch as "What if evekjone in the wor]d became
deaf?", or "What if someone vnvented'é pill as a substitute for all
food?” Try theseuféchniqués at vqrious times because responses will vary.

A thika.fechnique is encouraging fluency. Fluency i1s trying to list
a 1arge@ndnber‘of lhoughts, as many thoughts as students can come up with

on a certaihisubjectw For example, list all.the ways a brick can be used,

that is red, and so on. The thoughts do not have to be unique, they can
be familiar answers, but-trying to Yist them all is the objective here--to
see them as all bekng connected in some way- | ‘
A. fourth techﬁique 1s encouraging originality which means tryfng
_ to elicit uncommon responses. This can be done through special activities
or through regular academic assignments. Let your students know you_~~
are looking for a different answer. Once they understand'that you wi]i

praise them for a different answer, a unique answer, they will come up

with more of them}

$

"Redef1n1ng 1s another technique. Give your students problems“that

call for redefinition. You -can make up all sdrts of hypothetical situations.

<

_or._how many ways water can be made to work for you, or list everything
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" For example, you came to class and you forgot a pencil and there were no
pencils available to borrow, what cou]d'you_do? The idea is practice in
using the brain in a different type of thinking, rather than the standard

~ patterns we'tend to fall into. " |

A final technique to encourage creative thinking is to take an idea
and stretch it. There ané'specific way§ you can stretch and change things..
You can magnify or minify an object, making it much larger or much smalle;
than the original. Business has béenﬁdoing this fon years with a great
many items;for~the’bonsumer, You can substitute one part for another
part, or part of‘another object. You c;n rearrange parts, keverse parﬁ#,
or combine tota]ly d1ffere it th1ngs to make a new object. You can
discuss these p0551b111t1es W1th your students and then give them an
object and say, "How cou]d we change this to maKe it different, o)
we like it more, or s0 1t'15-better?" Then they try out each of the

stretching ideas on it. Everyone has a. 1ot of fun deing this and

your students are using their minds creat1ve1y

Auditory Test

A\

The Wepman series of auditory tests are brief and easily administered.
They will'he1p you ijdentify an auditory problem. Each test is given on'an
_ }individual basis. The first one is ;he aud1tory d1scr1m1nat10n test. The
¥é§ﬁ student‘1s asked to sit with his back to the teacher so he can't read your
lips. The teacher reads pairs of words and asks the student to indicate
whether the words are the same or different, The response can be verbal,
- hand signé]s. or any other signal system neéessary due to a handicapping
condition, - After the test, the score shéet is consulted to determine

. whether or not the student has adequate auditory discrimination skill,
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Also, you can analyze errors and find. out what specific errors were made.
Perhaps it is just onhe part1cu1ar vowel or consonant sound that causes

-troubLe,~)%g the student srores op: the threshold of adequacy or below,

l ‘H

ﬂaht to Yo some speq'F1r exercises in the audltory discrimin-

atldﬁfarea * ,
L) k R

/:/ .

Yot the teache“ reads a serres of words to the student~

¥

{ch’he hepeats

C " back to her, The words do not have to be repeated back ih\fhe\d[der
. . . . —
/ they are read. The series is counted'cq:rect as long as all the WOrds\\\\>\\\\

| ‘are rep, atedxhahk, The score sheet 1s.consulted to see if the student
\S\;\;_;' has4dequate auditory‘memory sk111. If there is an indication of inadequacy
“in ghis area, memory games can be played to help the student.
| The final test in the series 1s auditory sequential memory.
_ The teacher reads series of numbers to the student and they must be ’
5ﬁ“;l<"repeated back in the correct order as glven The seone sheet tells

1S .
if the student is inadequate in this area. Together these three tests

" give @ good evaluation of a student’s skill in the auditory area.

X ‘Task Analysis

\

When studehis are learming at Level 1 it s important to introduce

-

new knowledge in small amounts and in sequential order. Task-ana]ysis

is a sk14§;§%e teacher needs to perfect so she can accomplish the above.
The th her ident:fies a spec:fic task she wishes to teach a

student,’ such.as telling time to the quarter-hour; then she lists

all the steps, operations or prerequisite sk11ls necessary for the student

to meet the objective. The teacher puts the steps ‘in order and checks

!
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tp'see'which‘steps the sfudent already knons1 Teaching~proceedswfrom the
htghest point en the hierarchy reached by the student. )
The form titled ”Break1ng'Down Learning’Tasks; A Secuence Approach"
(See Appendix) gives an example of a completed task to do. Answers are

provided. Sometimes it is difficult for one teacher to think of all the

Z
<

ski]]s necessary for completrion of a task. If several people can team

up on a task analysis. they can usually do a more complete job.
\ .

Counseling

Counse]1ng in adu]t basic educat1on is a very real concern of most
teachers.’ Although teachers are generally untrained in this area, still
they are consulted on student problems atAevery,class meeting. ~While

teachers’fee] secure in. theiyr academic knowledge, they do not believe
. ﬁJe_r
they can get into counse11ng because they have not had the forma] i o

..

<

training necessary However, there are many th1ngs the teacher can do to

help when she is consu]ted by one of her students,

First ofii{ll_dgnit/try to play the role of'psychologist or

family advisor. You may be the first and only person in whom the student

has had encugh'confidence and rapport to discuss family or emotional

problems. Listen. Let him know you care. You may be able to suggest
a]ternatives he has nct thought of, such as asking a community agency . -
for asgistance or a psycho]og1st for help Kn0w what agencies are available.

N\

n 1nvo]ved but in a supportive role.
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Lummi_Sticks -

A

3 X . , . \ - s
Lummi sticks are used to develop coordination and team work. They -

are sometimes cailed rhythm sticks. Each lummi st1ck 1s one foot long

and the diameter of a broom stitk . Each person,uses two sticks. Kecorded
music can be piayed A pattern is set up and the group tries to stay 1n

: rhythm together.  To start try two taps of the st1cks together and two .
taps on,the table top. when everyone gets that smooth]y then you can
introduee a new step, and so on. The Tummi stick progresslon sheet~gives

you additional steps.

Miscellaneous

A list of ideas for developing visﬁa}vand~audttory imagery has been
inc]udeda It also has additional ideas for,coordination and rhythmo
Bounc1ng a ball is’ good eye-hand coord1nat1on practmce A1m1ng and

ithrow1ng practice i1s good but’ rep1ace darts with a ping= pong ba}l covered

with Ve]cro° It will stick to a flannel targetc In addition to this list,

you can order commercially, Bits of ‘Wood. This is a bag of 1ittle pieces
of sanded wpod of a!l different shapes. Students can p]ay a var1ety of
games with them. They can trace:around them. They can lay three or four
pieces out ano remore'one or two to see if others can remembervthe m1ss1ng
shapes. These can be ordered’ﬁrom R.H. Stone Company, 12735 Pueitan,
Detro1t Michigan 48227.

An alternative to regular read1ng instruction is rhebus read1ng
This is reading pictures. The sfudent 1earns a pictorial symbol system.

For example, the ward "rarnlng" has a. p:cture oiég?meone wa]k1ng in the

»

~ .
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“yrain with an umbrella plus th&"ing" ending@ The xwols come on separate

cards which you can use as flash cards to teach the i dividual symbols and

_then use to build sertencas. There are also story*books written completely

in rhebus starting with simple sentences and moving to the dffficu]to

SomeAStgpents that have trouble with our letter symbols can read pictures.
The reason I stress cdordination exercises and physical activities.

is that the entire metabolic systém is effec}ed and hence the ability to

.1earn, One' study that Qés done oﬁ‘musc]es.tﬁat ﬁere not exercised showed

. how .rapidly they deteriorated. For ekamb]e: for every 3,day$ a person is
immobi]g,'he loses 1/5 of his ﬁax%mum muscular strength. Changes set -
ébout b} sedentérleiving~are not'as‘drématiq as those demonstrafed in

~_the national 1abofatorigs, but they are no.less real. Fa?tunateiy,

' exercisin§ reverses %he;actioﬁ and muscfes quicklyreturn to normal and
metaboiic systems rq§pdnd posigiyglyf' S;udiés also show that while
daily exer;ise is désinab1e,:ihfeejnonﬁionsecdtiye days of activity
each week will maintain an:adequate‘]eyqlfﬂ.For this reason several sheets
of information haVe‘BEen,inc1ydEd ihat‘give mofe ideas 'in this area. -

) The balance board prqgre§§%on'helps.thé teacher who is.unfam1]i§r
with using the ba}ahce board. Start with number‘gne and'préctiéé till the
students are ready to move on; There are threéf?gsts with sgnsory-motor

ingégration ideas. Ihef cover dirécfiona]ityﬁ laterality, and balance

and ‘rhythm. Theserg>éas,of negd were discussed earlier.

An excellent artiéie called remediating with comic strips appeared

“in Epe_dourniﬁ of Learning Disabilities, January 1976. In one woFkShqp

‘the teachers were talkingLabout comic strips and how some students do not

understand humor. They cén reaq_a cohic strip that we think is hi]arfous"

and they don't get the point of humor, But if you talk about it in

class and explain“the incongruities, they can really enjoy the comic strip.

oy : )
: B &t o ' .
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This article gives you 1deas on how you can use the comic strips for

teaching, and we do need to teach humor along w{th other.subjects.

¢

Learning from Peers describes an.interesting<study conducted by
the U.S. Army. The Army experimgnted with teachers to find which opes

could teach a group of slow 'earners a technical skill. They first tried

~using generals to teach the soldiers. They were successful but the

'leafning peripd was long and frustrating. Then the soldiers that had

.
learned taught the skill to a.new group of soldiers who came in. The
time required for an'individual to learn the task declined and as each
new group was taught by the previous group, the task was learned more

rapidiya This studx proved that not only trained teachenrs can teach. but -

classroom peers can also teach. What do the peers do that causes this

]e{;ning to take place? First of all, they simplify the language.
They don't use those advanced vocabulary terms,. they use slang and ex-
pressions that oo tray thangs. Also, they‘have a different relationship

with the learner. Many times :tudents w%n't ask the teafher a question,

‘but if Eggy are working with a peer and they\don't understand sométhing;

they ask them. Use your class members as oftén‘as you can forﬂt’ééching°

Itﬁhélps you reach more individiuals and gives‘the student-teacher a real

-

ego boost.
. A

The use of poetry forms 1n-£eaching reading tells some of the
different types o; poe:ry thét are easy to write. Haikﬁ is an
interesting -form of poetry and-the tgacher 1S to]d just how to do it.
The cinquain is another easy to write formf The first word in the
first line is just one word and usually 1%;15 a noun- a title word, The

second 1ine has two words that descriﬁe tﬁét.noun; The third 11ne is

three words telling action about the noun. The fourth ]ine is four words

" that describe a feeling 'about the noun, and the last line is one word, a
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synonym foF.the original noun. The form is very specific, yet each
student develops an original poan;- - -

WORKSHOP 111

The final workshbp was mainly a_presentation By Literacy Volunteers
of America, which will be covered in some detail below. Particdpants
also listened 'to a lecture by Dr. John Cadle of Upper Iowa University
entitled "Physical Condition of Adults." A brainstorming session was held
’Which all participants felt was most beneficia]° Eadn person was given
five minutes to describe a particular student problem and to receive’
ideas and suggestions from the othar teacherso‘
The Key Matnftest/f6F‘ETassroom use was demonstrated. as was the
}i, " I11inois Test of Psychol1ngu1st1c Ab111taesc.,Add1tional physical
activities for adult. students 1nc1uded Jump rope progression and
) parachute progress1dna Each part1c1pant brought items from her class-
room to présentﬁto the other workshop member_s° In this way many teacher-
made and unigue materials weré shared by a]l,_part'icipants° A commercially-
available set of attribdte ganes were demonstrated and e]ayed by parti-
cipating teachers, as was the Ungame, a values clarification game. Several
actiwjtias were completed in tne area of values c]arifitation. defining
this rather(new area for the teachers and’giving'them some classroom
aqtiVities that would help their students become more aware of their

>

personal value systems. This had been an area of concern for many teachers.
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Literacy V?}ynféérs of America recruits and trains volunteers to

N .

* teach basic reading to adults who ask for help. The volunteer is given

intensive initial training in proven reading techniques. The approach -

is simple, direct and non-technical. The Tutor Training Workshop is

recorded on cassette tapes with accompanying slides and a written script.

4 - Trainees receive two #rkbooks. TUIgR is the textbook of the workshop,

and READ is LVA's diagnostic testing tool!, which the traihees are taught to

administer. The workshop, in outline, téaches:

1.

W

Four approaches to the teaching of reading: Ekperience Story,
Sight Words, Phonics, Phonics-in-Pattern, and how to teach

these approaches.

- When to app]y‘these techniques

How to test the new student
Materials--and how to use them
Additional development or sensitivity to the students whose

' A
life-style may be very different from that of the teacher.

In addition, the trainees are taught how to plan ‘'essons, and how to

set goals.. A period of diregh instruction from the tapes is given first,

*followed by a demonstration of the'fechnique_for reinforcement, and a

period of practice.

Segment A presents the picture of illiteracy in our country, and

~ gives trainees a brief view of what this means,

Segment B presents the experience story approach. This is an

~ expression or comment by the student which the teacher writes down

and then teaches the student tY read.
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) The second approach taught is sight words. The basic teaching

technique of looking at-the word, saying the word, and then identifying

) it among other words is reinforced by tactile, visual, and kinesthetic

metq?ds.
M

The'third approach is Phonics. Thenteacher writes a letter~and
says its name. The student says.the letter name. - The teacher reads
words that start with the letter, then asks the étudent to say the words

after her. " A key word is chosen as a stimulus word for: the letter. The “

el

student pracfice§ the sound, then identifies words that begin with the

" sound from a list the teacher reads. Next the letter is heard at the end
of words. The student practiceé wriiing the capital and small forms of
the 1etter; FinaT]y.'the student looks for the letter on bus signs, street
signs and at work. Thorough instructfbn is quen for teaching a]]‘igtters,
digraphs and blends. ' |

The next techniqde. phonics-in-pattern, employs the concept of
rhyming words, or family words. The teacher writes a word: such asl
"mad", on the éﬁalkboaéd and asks the student, "If m-a-d is had. what is
s-a-d?" ‘Gradualjy more words in that pattern are added. O!!!F patierns
are taught as the student progresses. | | B

The READmTest is divided into three parts. Part I is word lists

.......

which demonstréte~the student's.knowledge of sight words. - Part II is »
~a diagnostic section which shéws the specific strengths and wéaknessegﬁ‘
the student has in-word attack skﬂl's° Part III tests the stiudents word
recognition in context, along with his reading gﬁd listening comprehension.
In addition to the Tutor Training Workshop, project participants also
received Leadership Training WEich enables them to éonduct a Tutor Training

Workshop. This session includes materials needed, schedu]iné. how to give
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.

demonstrationé, wall displays and a.library display.

.

. . Another extra session covered special reading problems and remediation

n . !

techniques for visual and auditory learning.

Aruitoxt provided by Eic:
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MREPLICATION USE SECTION
| This project could be imp]emented on either a. small group on
statewide oasis° fn’Iowa it was imp]emented on a small group basis
during the academic year because of distances and time available. At
‘the close of the academic year all participants from across the state
were brought together for a final session. If-the information presented
can be portioneo out'throughout the year, the teachers have more time
to absorb and try the new techniques° If it were all presented at one \\\\\\&\\\\\\
time, much would be lost or never used. | S | |
The cost of implementing this:project may vary considerably.
There are materials to be typed and‘ouplicateof and materials to be
purchased. There may be a fee for rental space depending on the work-
shop locations. Participants may be paid a stipend plus travel and
possible overnight lodging. The presenter must be paid. If A-V
equipment is not available, there may be rentaT fees involved.
Preparation time’must inc]ode the compilation of materia]s.

H scheduling, and location arrangement. ‘Scheduling and arranging locations
do not require extensive amountszof time. A‘full time secretary could
probably prepare the duplicated materfals in two to three weeks.
Commercial materials should be ordered well in advance (six to eight
weeks) to allow time for delivery. A

To implement this project with the proper perspective. it is
essential that the presenter have training in special education and
particularly in learning disabilities. In addition, the presenter must’

be familiar with the LVA training program and have completed the Leader-

ship Training session " LVA is ]ocated in New York but they per1odica1]y

give workshops in other parts of the country.
e
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The information disseminated can easily be modified to meet

1g§a1 idiosyncrasies. Additional masgrial can be added at any point.
Ihe’fafm vocabulary cards used in Jowa might be changed to auto
industry vocébulary cards for the Detroit area;_”Ah area-prefe}red
reading test cah be‘subst1tuted-for the LVA READ test. Most items
are readily adaptable to véfious situations.

The presenter can choose to use or discard any portion of the -

- information. The LVA program could be excluded or dsgd exc1u§ive[yu‘
The informatian on physical nabilrtation might be unnecessary forvthe
types of students being served, or it might be supplemented and
become a major portion of the session. Inclusive items must be

, determined by the needs of the a}ea being gerved;

This project could be used on a pilot basis. It could be
‘.ﬁkpresented to teachers in one city or to a smé]} group of teachers
.representing aifferent parts of the state. Their evaluations and
use of the information would then determine any further presentation. .
A1l of the duplicated materials and the LVA workbooks are ex-
pendable i1tems and must be replaced. The testg that are demon-
strated ére reusable, as ave several of the hand-made demonstration .
,SV . items&-geoboa}d, bean sticks, picture cards, Tummi sticks, etc. a
This project doesmnot effect the organizational structure of the

user organization. 1ts purpose 1s staff déve!opment for better ,
. ]

/

qua]if&ed teachers. [t blends :nto-whatever organizational structufe
exists. The project does not effect the manner fn which staff and,
students relate to each other. Teachers feel more confident anﬁ//

becdme more aware of the:r students special needs. Students receive

“more individualized instruct:on and respond in kind.
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A]though th1s project was 1n1tia11y aimed at students in 1nst1tutiona1
settings, it has now been expanded for all teachers working with Level 1

Basic Ski]]s. 'A]so, many of the approaches_Wil]vwork with more advanced

_students iso the training has far-reaching implications. Its major aim

is the adh]; Jearner at whatever level that learner,is functioning.

L

A
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EVALUATION /

As each workshop was completed, it was evaluated by participants
within the framework of‘the stated goals. Were the teachers more
confident and competént}io teach learning disabled adults in iné&itu-
tional settings? The intended learning outcomes were the various
items presented during the Qorkshopn The responses of the teachers,
both their understanding of the <item and their use of it in their
classroom, were the actual learning outcomes; | 7

A1l of the teachers put to use some of the ideas they recéived
through the workshops. After the first workshop session, teachers
indicated feelings of inadequacy in undersfanding learning disabilities.
{Therefore. the second workshop incorporated very(specific information
characterizing 1earning'disabi1itiésu Participants voiced strong -
feelings of satisfaction after this second presentation.

C::f/There were particular curriculum content areas for‘which teachers
requested information in the form of methods‘énd materials. These |
subjects were 1nc1udéd in subsequent se:ssiorise ReqUests included math,
YM speech, coordinaiion. counse[ing. and other subjects. |

When asked to name the two most valuable aspects of ,ach-wdrk-
shop session, all participan£s listed two and most participants lisfed
several additional aspects. | X&

Participants were agked:tdfﬁpﬁp . about theff stydents and name specific
ones for whom the ggrkshop.ih%§$~woﬁld be appropriate. They were able

to 1ist several names and were anxious to return to the classroom and put
A L '

the techniques to work.
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Participants were also asked to describe their students' feactigns
to. the new methods tried in the classroom. Teachers recorded positive
reactions by their students and new excitement and stimulation in their
classrooms. | ¢

A11 participating teachers encouraged continuation of the project
and participation by other ABE teachers. ‘

Administrators of county care facilities, opportunity centers and
adult education programs were asked to eva]u!te the program accgrding
to recognizable changes in their teachers and in the teaching program.
Comments were received from the foflowing: . .
Area One Vgcational-Technical School
Dallas County Center for the Handicappéd, Inc.
Dallas County Home
Davis County Care Facility
Fayette County Care Facility ' .
Guthrie County Care Facility
Lee County Home ° a
North Iowa Area Community College
Northwesf Iowa Work Acfivity Center
Wright County Opportunities, Inc.

Quotations from these administrators included:

N Our teacher cameback to the cepter with specific
- tests to check each clients' Vel of ability.

She provided the center with_some good ¢5mMOﬁf;
sense approaches in teaching academics to - "
'mentally handicapped adults. B

The teachefs who attended were all very positive
in their comments. They are anxious to share
their new ideas with the other teachers.



-64- .
Our facility was pleased at the results produced
not only by the teacher herself but the students
also. The class sparked up and all students became
interested in the class each ddy and did not wish
to miss 1t.

Our teacher has shown tremendous growth in working
with the residents of this county care facility’
She readily takes advantage of any learning
situation which will give her new insight in

- working with them,

My instructors were delighted with their work-
shops through your 309. They came back with many
new ideas which they spent an evening sharing with
their! fellow teachers.

\
A lot of good rL.ea> came cut of these workshops.
)
Part1c1pat’on 1n our classes has been excellent.
We have residents who have progressed far beyond
our expectatlons
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SUMMARY

Upper iowa University’througn a grant prdvided by the Iowa
Department(gf Public Instruction, Adult Basic Education Division.
has implemented a staff deve]opment project to train teachers working
. with Level I adult students. The major University staff member involved
- has an academic background,in snepial education dnd is an experienced
teacher of adults. Participants involved are teachers of adult edu-

cation classes throughout the state of Iowa.

The need “for a staff development project for teachers with students.
‘\

~at Levél I was revealed through requests by the teachers to the Area
Coordipators for materials and techniquesfor working with students at
this very basic level. Area Coordinators were unable to locate helpful

information for their teachers and hence the need became apparent.

?

Many new classes had been opened in the yéar or two previous to instigation of this

project and teachers were confronted with many more Level I students

than ever before. Some classes were in activity centers. for handicapped
adults and some were in county care facilities with adult students of
all ages. | i ,

*he staff deveTopment broject undertaken provided methods, materials

and teaching techniques in a%} areas of th urricu]um° Emphasis was

\

on reading with a variety of approaches deanstrated Characteristics

‘

- of the learning disabled student were examined and many students were :

identified as be1ng learning d1sab111ty cases. Remediation techniques

Ny were offered for these students. Many commercially availab]e tests to

\7 help diagnose Level I skill needs were demonstrated;, Prescriptive

oy teaching task-analysis, and use of peer and volunteer teachers were ’
- t v

.

67




-€6- -

‘explored Physical habrlitatton-activities were included, as were
many COﬁnhnlcatlon activic:es. Counse*wng and values clarification
were 1mportant elements for the teachers . »

The project was carrved/pat~$n~{pur phases The first phase was
devoted to research and materials accumu]at1on The next chree phases
_were workshops spaced approxlmately two months apart. The first two
- workshops were. ‘edch six hours 1n length and the third was a f1ve -day
f workshbp | | |

The first two workshops were each held at four quadrant locations
for the convenlence of statewide participation. The third workshop

‘brought a]l participants to the Upper Iowa Un1versxty campus for one
5

.~

‘ week of intensive 1nteract10n

¢ .

Information was disseminated through handouts, overhead projection,
slides and cassette‘recordlngs, books, participant involvement, demonstrar

fipn jtems and specifﬁc take-home products for each teacher.
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