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Preface

During the very early spring of 1975, the three authors

of this report were asked to-,dtio an:evaluation of the ESEATitle I
. .

project called FLASH V. .At that time, a multifaceted deSign*.

was proposed and accepted by the Department of Education, ,
6

1

Government otGuam; This "report contains the results of imple-

menting that evaluation design.

Performance Nand process results,are reported for the*

following segments of the evaluation:

1. Cultural Language/Reading component

2. Reading ResOgrce component.

3. TESOL component

4. S'upportive Services component

Two additional evaluation Procedures were completed

and reported in separate chaptek$S. They -were:

5. On-site Visitation

6. Reliability/Validity Study

Whiie,these last-two procedures could have been'inserted

into each component's chapter that it applies to, the process.and

results were sufficiently of separate nature that it was considered
. .

best to keep them separate entities.

We wish to thank,all of those 'that assisted us in the N

research, data manipulation and production of the report. With-
,

out their assistance, this report could not have been Lompleted:

di
1.1.



GUAM

. Guath's recoped history dates b to Makch 16,:1521., when'

Ferdinand Magellan"discovexe tFI itla d oh.his'voyage in the

Pacific Ocean. He made a landi on Guam, the Southernmost
4

island of the MWriana Island,chain-

'Like the other kslapds of the Marianas, Guam was inhabited

b,OChamorros, who were nearest to Asia distance, in Cujture,
c,-

in physical type. AtAhe time of t e M_Agellan's landing,

were'between 70,000 and 100,000 Chitmorros, described,by

the Spahish as being taller and fairer than other. nati'As Of

Oceania, with long straight 4.1ack hair, and inclined to corpu=

lence.
-

On Guam, where the greatest number of Chamorros was conden=

trated,they lived in villages along the.coast and inland and

were dependent upon betel nut:taro 'cocOnuts, and fish. , In addi-
:t:,

tion, they alone of Oceanic natives greW ride. "Some Chamarrot

lived in impressively built houses,.supportedby stone coltimns

called iatte stones.

Little is known about the.early Chamorros.vrhe complete story.

'is forever lost, for the only descriptions of their culture be=
, -

fore they became tharoughly acculturated Were written. 250 years

ago. In one thingAearly dll observers agreed: the Chamorros

were_a strong, vigorous people with a Polynesian culture..

Spanish rifled fok, two hundred and.thif.ty years, during.

0

whichAime the Chamorros were so transformed that thejr kicronesian
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heritage.was barely disqernabIe. Racially they became'hybrids;
k. -

their '4anguagealorl resisted"fundamental change, and even it,

*//
-

-

became liberally flavored with-Spanish and_Fili\pino Words and

strUctures.

. In 1898 the- United at..es" removed the-Spanish hegemony and

4

.assued,the pbwer!of7 governpent- iDuring the ensuingfSrty

years,'Guam's history diverged from the rest of the Marianag.,
. 41*

'OericaniSm brought with it new ideas: the,school became the'

cOmmUnity denter;. athfetic fields competed witil cock-fighting

p'its as centers of attraction tor men; individual property rights
)

wete favored; and the U.S. Navy ruled'with.-little civilian iule.

GuNiefell intoJapanesg,hands during Worla War II. As Japan

was crippled bg Allied counterattacks, Guam was wrested from.the

Japanese. Guamaniansowere greeted as long-sufferiilg friends and

were accorded as much freedom and assistance as the military

situation permitted. 4

Following the war, the Navy continued to govern Civilians.

Critics-complained of "the Navir's" capacity to govern and even-

tually new arrangements were sought. An Organic Act for Guam..was

passed by the Congress in 1950, giving Guamanians United States

citizenship and some leL autonomy-. The military established-
/)

large bases and the people began to adjust to changes ih the fra

itional order. The copra. economY was out and Guamanians began

to derive moq of theirt income from working for the military.

AAt present the population o; Guam numbers apprOximately

100,000, including Americans from the Mainland and Hawaii and

many people of other nationalities who are-in business, attend-

ing school or employed as alien workers. The GuamanianS of today
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have varied ethnic baCkgrounds. The island nOw has an eleCted

governor, 'as well aS an elected non-voting' representati<re to the

U.S. COngress: Thd civiirian labor force is estimated to be

aboui-28,900.of which the government of Guam employs 28,per cent'

of the total and Federal Government about 3.8 per cent:

Guam Public SChool SysteM''.

In :the territory:of Guam thF ainctions and jurisdictions of

state and local educational agencies are combined in a single

Department of Education. The chief' adminiStrative officer of the

district, the Director Of Education, serves both as a local sup-
_

4
erintendent and as the chief "state" school officer of the ter-

Re.
-

ritory. The Territorial, Board of Education is simi1arly-dt5ig-

nated to serve in a dual capaccty as a local and "State" board

of education.

Expansion of the Guam public school.system from 1963 to

1973 has been rapid. According to official statistics of the

Department of Education, enrollment increased by 80 per-cent dur-
,

ing this period, while the operational budget increased-by 450

per cent over the samd)period. The number of teachers employed

increased from 568 to 1442 while centraj office administrators'

increased from 6 to 16. Increases in enrollment anp organiza-

tional complexity are expected to continue for at least the next

ten years-. Figure 1 s n organizational chart ohe Guam

Department of Educa- 3n.

14
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THE PROGRAM: 'FACILITATING LANGUAGE
ARTS THROUGH SCHOOL AND HOME (FLASH)

Title ,fof the Elementarls and Secondary ;Nool A6tprovid

the' Department of Etii;ca4on of Gualli with financiaj. aSsistance

.for purposes in planning and operating speciil programs for'

educationally and environmentally disadvantaged chiAltren.
, . .

this impetuS, Guam educators Neve1oped.fOr 1971 the first SH

0

N
ith

project. There .have been Lye FLASH,rojects.baSed'on a similar

needs assessment.. stat4Ment of this needs'assessment follows:

Thp ESEA Title I tik4et schoOlS were Selected based upon

statistical information concerning the percentage of students

from low incometamilie in each school attendance area. Those

schools showing a percen age of economically disadvantaged stud-

ents greater than the average for the island of Guam were 'desig-

nated as ESEA. Ti*tle I target schools.

Two (2) of the validated Learner Needs considered extremely

critical from the Needs AsSessment Study conducted by Worldwide

Education and Research'Institute were utilized for the needs

assessment of TitleI. The two area's are: 0(1) Basic English -

Communication Skills - Elementary; t2) Native Culture and His-

tory.

In otder to assess the learner needs,in relation to the ESEA

Title I goals, the Coordinator,-ESEA Title I and the Evaluator

from the Planning and Evaluation Unit devisea the assessment form

to be utilized by the teacherS in each of ths designated target

schools. A learner need was defined as that situation which

17
5
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exists when actual student performanceis belQw expected student

performance. This definition of a learner need is illustrated

in Figure 2.,*

Expected
Student less Student 09guaas
Perform-
ance

Perform-,
.ance

Positive
Differ-
ence

FIGURE 2

.) Definition of a Learner Need
/

.

from'FLASH V Project: 1975, p..4,.written by
Cruz/ GuaM Department of Eaucation

.(
The general goals for the FLASH projeets have been stated as.

A continuation of ESEA Title I, FLASH Program of Fiscal Years,

1971, 1972, 1973 and 1974, the project is designed to:

1. Support the on-going language arts activities for the

educationally and econoMically disadvantaged elementary

school children on Guam, through ihtervention at home

and school:

I 4

2. Provide prototype programs of such intervention

,sideration by the Department of Education for 'future

system-wide implementation.

18
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The project consists of three overlapping activities:

Cultural Iianquage Arts Programg'

Home Interventin

§chool Intervention.
N.

. Home A
Intertion

School
.Interyention I

/

FIGURE 3

Project Activities
is

AIn Order to aclaieve these General ProTect Goals the prograrri'

is divided into four major components/ each having its Own speci-
.

fic set of perforMance objectives which will be discussed in

later chapters.

19
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4.

the Components ar :

A. etltural L g ,ge and Reading
a

1*
1. Second Grade

2. Third Grade

B. EleMentary Reading Resource Program
*or

C. TESOL.(Teaching.English to4peakers apf dther Languages)

D. Supportive Services
..` /

Second Grade

2. Third Grade.

3. Reading ReSoUrce

4. TESOL

Mdie Specific gf

A. Learner Goals

are as follows:
4

4.

1. To increase readiness skills,for educationally de--;

prived students in ESEA Title. I.target school atten-
v-z.

dence areaS,
4-

. To increase...reading an4language achievement

educationally deprived students in ESEA Title

target schdols.
.

3 Ta increase interest in reading and develop.,communi-

° cation skills for educationally deprived Stu4ents

in ESEA Title I target schools by providing reading

instruction utilizing materials directly related to

the physical and cultural environment of 'Guam.

4 To provide supportive services for éducationalt

deprived student in the ESEA'Tiele I target schools-

*hich increase the probability that other ESEA Title

I Learner Goals will be met.

2 0 8
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r>.

5. To increase the level of positive respons toward

'self, peers, school, and society by elucati9nally

deprived students in the ESEA Title I target schools.

. To provide i -service training for ESEA Title I

personnel in he areas of reakling and language, early

childhood development, and undeistinding of'the

disadvanta4ed studentand his environment.

a

B. Activity Goale

.1. To deveIgp and document procedurei for planning,

implementi*, coordinating,.and evaluating the acti-
.. .

e t
vities of the ESEA Title I FLASH (V) Project of the

5e'rritoty of Lam. These activities are dividedj.nto

-elle following components:

a. Cultural Language zfd Reading

b. Reading Resource Component

c. IESOL Component

d. SupportiveL Services Component

2. To.identify actlivities that are conqidered ciiticalI,
to the effe9tp4e operation of the ESEA Title I-

'FLASH (V) Project and'to docuMent these activitiee.

/ in the form o administrativeprocess objectVies,

3. To specify th sequence of tasks, in the form of

critical work Ictivity systems, that must'be aCcom-

plished in order to meet the identified administra-

tive process objectives.
A

. 4. To specify the learner performance objectives and

related process objectives for the ESEA Title I

FLASH On Project.

.. 21
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5., To specify the roles of ESEA Title I. personnel in

the form of jbb d priptions 'and. task responsibili-

)

:ties. ;

...

,

6. To, select highly qualified personnel to staff the

ESEA Title I FLASH (V) Project.

7. To involve parents.and community members in_tfie ESEA

Title,I i'LASH t(V) Project through the on-going oper-'
.3

ation of a Parent Advisory Council to assist in

identifying needs and to provide recommendations

concerning prograAs for ESEA Title I students.

8. To develop and iement procedures to assess learner

needs and to ensure that those student's demonstrating

the greatest needs are'identifiea for ESEA Title I

FLASH (V) Project participation..

9._ To provide materials and equipmgnt best suited for .

optimum implementation of the program.

10: To identify realistic time 'lines for carrying on

the administrative functions of the ESEA Title I

FLASH (V) Project.
,r-

11. To identify an effective system of communicAtion,for

the ESEA Title I FLASH (V) Project through defibing

information channels:
4,

a. Internal Information Sub-Sstem

(1) Director of Education

(2) ,Deputy,Director of Education

(3) Principall't of ESEA Title I target schools

(4) ESEA Title I personnel

(5) Guam school personnel



6
b. External Inforation Sub:System ,

(1) U.S. Office-of EdUcation

(2), Territorial.Board of-Education

, (3) Department of EdUcatOn
-

(4) Parent A visory Co ncil

(5) Communit ge-

12. Ter 'specify the systems through wAich actjvities oc-

curring in the ESEA Tiy.e I FLikSIH (V) Project are
/

,monitored-..

13. To,develop!Systems and procedures that will Ure

the continued,success of the Guam ESEA Title-I

4FLASHAV) project.

Project Participants

Fourteej (14) elementary target scho s were selected, kased

p.upon statistical recor s indicatin4 the highest- percentage of

.educationallidisadv children.attending each. ,school.

The are as follow4

A. PUBLIC SCHOOLS

Agat
B.P.,Carbullido
Merizo
Inarajan
P.C. Lujan
Ordot/Chalan Pago
Price
F.Q. Sanchez -
J.Q. San Miguel

4 Talofofo,
Torres

C.L. Taitano
M.A. Ulloa
Yona

23
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B. NON-PUBLId'

,Cathedral GtadSchoo1
Saint Francis
San.Vicente
Santa Barbara

. EVALUATION DESIGN'

)

The followinc, is the eValuation design:

I. 'The Percentage Gain S'tudy Design'

The purpose of this portiOn (5.f the eValuation was to detei-
,

mine whether or mit the gains' .in.aChiei.rement 1:iythe various

componehts reached expected levels a stated in the project

propoSal.

Gaifis were determined by uSITITa.Pretest-Posttest eGrdüp

design. Each cdffiponent Waspretested.in September4 1174,

and then the same subjeCts posttested in May, 1975. The

difference in terms4of Oercentage gained was compared to

the pre-establishgd goal

The following were within the design:

A. Cultural Language and Reading Component

1. Second grade --Guam:Readers Basic Achievement Test

2. .Third grade - Guam Readers Basic Achievement Test

B. Reading Resource.Component (first through'third grade)

1. WRAT - Reading, Subtestc

2. Classroom Reading inventory

3. Dolch Word List

4. Readiness-Reading Skills Checklist

I.
Guam Attitude Scale

14"
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C: TESOL)pmponent

,First\grade.- GuaM.TESOL Test Porm
4,

I.:. Second grade - G aM TESOL\Form II

Additional analyses wer made related to subject and rolec

variables as they seem appropriateto the.loximum uier-

- 'stanoling of these achievement gain,scores:

II. PYogram Variables Study Design
. -

A. . Assessment oAoméNVisitation -program

1., Anaiysiof home vis4tiOn pro.O.ram,:
.1; .

Parent Checklist (HVPPC) instrument,

a. Mean scores- converted to percentage

b. fndividual item percentages computed

2. -Analysis of HoMe.Visitation Program Classroom

Teacher Inventory .(HVPCTI) instrument-

a. Mean scores converted,to percentage

b. Individual item percentages computed
7

3. Analysis of Home Visitation Program

Administer inventory (HVPAI).instrument

a. Mean sbores converted to .tercentage.

b. Individual item percentages computed,

4. Additional affalyses made where appropriate?to facil-

itate maximum understanding of attitude response.

B. Assessment of di§semination

1. Analysis of FLASH (V) Project Community Survey

(FPCS) instrument

a. Mean scores converted to percentage

b. IndiVidual item percentages computed
SW'

ses a.

`,



2. Additional analyses made where appropriate to fadil-
,

-itate maxidum irerstanding of attitude responses.-

C. Assessment of Inservice Training of Paraprofessionals

1. Analysis of Paraprofessional-InnSeirOice Training'

Attitude 4sele (PI.TAS1 instrument ;

a. Mean' scores converted to perce4age

ht. Individual item percentages Compilted

Anailysis of "ParaprofesSionarRatin4 form - TeaPher-f-

Aides (PRE-TA) "in4trgmftnt. ..:'.f

*
-

.
.

a. Mean scores converted to perde,ntage
-

b. Individual item percentage.t.complited

. \Analysis of Paraprofessionai Rating form - Rome.

..
sitor-APRE-HV) instruMent -

Nit

Mean scores converted to percentage

14. 0Individual item percentagesComputed

4. Analysis of Administrator rfiventor - Paraprofes-

sionals (AIP) instrument,

a. Mean'scores converted tot.percentage.

b. Individual item percentages computed

5. Additionaranalyses madei'Where appropriate to

facilitate maximum understanding of attitude re-

sponses.

III. Process Variables Study Design

A. Analy4is of monitoring components of Cultural Language

And Readi egment

1. Teache Monthly Monitoring Form

a. Distribution analysis,of data

h. Other appropriate analygeS to maximize under-

standing of process objectives

26 14



2. Teacher-Aide Monthly, Monitoring Focm

a. Distribution analyéis of data

9

b. Other'appropriate analyses to maximize under-

standing of process objectives.,

3. Home Visitor Monthly Monitoring Form

. Distribution analysis of date

b. Other appropriate analyses to maximize under-

standing of process objectives

B. ,Analysis of monitoring components of Reading Resource

segment

1. Teacher Monthly-Monioring Form

a. Distribution analysis of-data

b. Other appropriate analyses to maximize under-

,

standing of process objectives

2. Teacher-Aide Monthly Monitoring Form

a. Distribution analysis of data

b. Other.appropriate:analyses to maximize under-
-z1

standing of process objectives '

3. Home Visitor Monthly Monitoring Form

a. Distribution analysis of data

b. Other approPriate analyses to maximize under-
._

standing of process objectivqs

4. Monthly Monitoring Summary

a. Distribution analysis of data

D. Other appropriate analyses to maximize under-

standing of process objectives

2 7
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C. Analysis of monitoring components of, TESOL segment
Ii

I. Teacher Monthly Monitoring Form

a. Distribution analysis of data

b. Other appropriate analyses to maximize under-
..

standing of process objectives

2. Teacher-Aide Monthly MOnitoring Form

a. Distribution analysis of data

b. Other appropriate analyses to,max mize under-

.standing of process objectives

Analysis of support services component

a. Verification of instructional activities plans

b. Verification of activities documentition
,

c. Verification o information andinaterials dis-

semination

4. Analyses of onsite observation reports made by the

evaluation team

IV. Reliability and Validity Study Design

A. Basic to any evaluation and program development is the

use of excelient measurement instruments. Since most

of the instruments being used in this evaluation have

been standardized and normed on continental U.S.A.

population, t was,important if not essential to deter-

-
mine their reliability and validiti, in a Guam referent.

The purpose of this portion of the evaluation was to

determine to what degree the various achievement tests

used in the FLASH V Project are reliable and valid when

Guam students are being tested.

2 8
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Reliability and validity were determtned by administer-
,

ing each of the tests indicated below to betwe°3 200

and 400 students that were noVpart.of the FLASH V Pro-

ject. The scores from these teSts were then analyzed

using standard procedures for estimating reliability and

validity. Subjects for thi4.study were a representative

cross-section of Guam students appropriate for each

instrument. The Gates-MacGinities Reading TetS(torms

A, B and C) were used as a validity criterion.

B. Instruments used to check reliability and validity were:

.1. Cultural Langua4* and Reading Component (2nd and

3rd grade)

a: Guam Readers Basic Achievement Test 41r

2. Reading fesources Component (1st through 3rd grade)

a. -WRAT - Reading Subtest

b: Classroom Reading Inventory

c. Dolch Word List

d. Readiness-Reading Skills Checklist

3. TESOL Com15onent (1s1 and 2nd grade)

a. Guam,TESOL Test, Forms I and-II

Additional analysed were made along with the evaluation

Of local norms of the test scores when such other analy-

ses were pertinent:

V. On7Site Visitation Insttument Design

The purpose of this portion of the evaluation was to design

a suitable instrument for the assessment of class interaction

29 ,



as At pertains to theFLASH V process objectives. Secondly,

this instrument waS used to complete the on-site visitation
4

portion of the procedL variables evaluation.

In ihe following chapters, each of he FLASH components is

described. ,Results of the evaluation of each of the components

are given. . A discussion of the reliability and validity find-

ings is included.

3 0
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I.

CBAPTER 2

Cultural Languag and Reading Component

PROGRAM DESCRIPTION

The Cultural Language and Reading prograM, a com-

ponent of FLASH V, has for its emphasis the enhancement of

language and reading through the medium of Guam content within

education materials and bookslik It is a paradoxical fact that

for people to have good self-concept and self-esteem, they

must,have good atitudes about their own cultural group.. If a

person is to see himself as a valuable and important individual

he must feel a part of a Cultural group that he perceives as

valuable and important. It is anunfortunate fact that the

people of Guam have tended to undervalue themselves and their

unique culture. A major goal of the Cultural Language and

eading component was to offset and reduce these self-depreciat-

ing attitudes.

With the assistance of the target school principals,

Pupil Personnel Services, guidance counselors and teachers, stud-
.0

ents in grade two and-three-needing special instructional effort

were identified. Students in grades two and three reading ap-

proximately one year below expected grade level and in need of

improved self-concept and/or motivation a0116 were selected.

31
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The GuAm Reader Test Grade One or Reader Test Grade Two was

used as a pretest for thq profect and supplied basic information

about each partcipant.

InstrUction-for the Cultural Lang ge and Reading

program was held in AgatElement:ary, Carbullido Elementary, In-

a-ajan Elementary, San Miguel Elementary, 'P.C. Lujail Elementary,

alofofo Elementary, Ulloa Elementary, Yona Elementary and Mer-

Elementary. -Twenty five students in each school , plus an

extra class'of twenty five brought the available spaces for stud-
,

dents to about 250 for each qrade level. A total of 500 stud-

ents became the project maximum to be served. For a number of

reasons the third grade portion of the component did not start

until January of 1975, while the second grade started in Septerri-

ber 1974. Regretablyi the third grade segment was delayed an

additional month becaus,e. materials were not received.

Specialized materials designed to continually use

content about Guam and its,culture were a basic part of the corn-

: ponent. The Guam Readers, produced by a team of local writers,

illustrators and recording artists with the technical assis-
-

tanCe of the Northwest Regional Educational Laboratory, became

the basic material upon which much of the program depended.

Along with the Readers came language lessons and satellite cards
.. _

related to them. The reader, Now What, uses "Uncle Car1-6-s' as

a teller of stories advances much of the same content. Paseando

tells of the.travels of seven-local children as they see various

parts of Guam and give a helping hand to various people. The

use of Haye Ham furthers these same goals, as did the units on

Guam legends. Project materials such as Year Round and World of

2 2.0



Work were an additional part of the'project. This component

was characterized by having an enormous variety Of materials,

all Guam orientated. The list of materials and special units

would be quite extensive.

In_addition to the special training of the teacher

and the use of specialized taterials, the services of Teacher

Aides and Home Visitors were available to the program. These

paraprofessionals becate.part of a team effort. Teacher Aides

contributed to the individualization of instruction and assisted

the teacher'in material.preparation and in many non-teaching.ac-

tivities. The Home Visitors.extended the scope of the program

into the home and in effect added the parents to the team.

,
Organizationally the Cultural Language/Reading 'teacher

was on a straight line relationship with both the target school

principal and the coordinator of the component. The coordina-

tor was involved.in supportive consultation and supervision,

directly concerned with the step-by-step flow of the component.

The school adminfstrator, equally concerned with the program',

looked upon this class as part Of the whole school and planned

for smooth coordination-

3 3
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PERFORMANCE OBaECTIVE DATA ANALYSES

Data Analysis - Objectives 1-5

The Guam Readers Test-Grade Two was administered

during September 1874 as a pretest, and again during May 1975

,as a posttest. The number of items correct by subtests for each
4

student was obltained and a sChool mean waS calculated. The

gain for the acadeMic year was the difference, between the pretest

mean and th&.posttest mean. In addition, the number of stud-

dents individually attaining the objective along with per cent

of total number of students attaining the objective was-ob-

tained.. Tables 1, 2, 3, 4, and 5.contain the results:

Performance Objectivel

By the completion of the project year, Cultural Lan-

guage and Reading second grade students will demonstrate language

comprehension by attaining an average gain of 25 per cent or

greater on the., language section of the Guam Readers Test.

Conclusion

All schools reached or exceeded the objective of 25
y,-

per cent or greater gain. One hundred forty-nine students, or

86 per cent of those-in the program, attained Performance ,Objec-

tiVe.l.

Performance Objectime

By the completion of the project year, Cultural Lan-
.

guage and Reading second grade students will demonstrate knowledg9/

34
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TABLE 1

Means and Frequency of Students Attaining the Objectives for the
Cultgral Language/Reading.Program - the Guam Readers Test

Grade Two --Language Subest.

Schools'A
t,

'P'retest, Po
Mean N Mean

Students Attaining
Objective

N Gain Number Percent

).Aga't
..,

Cbbulliclo

InFajary
s %,.., P

Luj'an

Ulna

Yona

Tai9fofo

MeZizo
1k1

San Migiae1410.63

12.11

8:70

6.16

13.06

10.42

12.53

44.50

.5.09k

1,0

19

23

19

23

24

17

24

25

22

23.

16.53

19.50

19.00

20.73

19.20

21.96

21 291.cd
17.27

8

17

20

20

22

15

24

24

15

11.17*

7.83*

13.34*

594*

10.31*

6.67*

7.46*

7.21*

6.64*

17

20

15

22

12

9

23

14,

94

100

100

79

100

80

38

96

93

T. TOTAL 10.48 196 lg.83 175 8.34*' 149 86

Differences in N within scivbals result
not having both pretest and posttest.,

* Attained performance objective

3 5
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TABLE 2

Means and Frequency of Students Attaining the Objectives fdr the
Cultural Language/Reading,Program - the.Guam Readers Test -

Grade Two - Knowledge Subtest0

Schools

Students Nttaining
Pretest Posttest Objective

Mean N Mead N Gain Number Percept

Agat *, 15.63 19 32.00 .18 16.37* 18 100

Carbullido 9.48 23 24.65 .17 15.17* 16 94

Inarajan 16:42 19 31.00 20 20.8*
.

20 100

Lujan 13.87 23 31.75 20 17.88* 15
.

79

Ulloa
.

12.75
.

,24 28.77, ' 22 16.02* . 22
,

100

Yoda . 16.12 17 26.67 15 10.55* 11 - 73

TalOfofo.
r

18.4'6 24 32.08 24 13.62* 21 , 88.

Merizo 13.84 25 18.46 24 4.62 . 8 33;

San Miguel 11.63 16 -29.00 15 17.37* 15 160

TOTAL 13.62 190 28.18 175 14.56* 146 84

Note: Differences in N wieblvin schools result from some students
not having both pfeVst and posttest.

* Attained performance objective

36

24



'ob

\,

of local culture by attaining an aVerage gain of 50 per cent

or greater"on the Guam -Readers Test.

Conclusion

All schools except one reached or exceeded the objec-

tive of 50 per cent or gre'ater gain. One bundred forty=six

students, or 84 per.cent of those in the-program, att.iined

PerformanceObjective 2.

Performance Objective 3

By the completion of the project year, Cultural Lan-

guage and ,Readingsecond grade students will demonstrate read-

ing comprehension by attaining an average gain'of 50 per cent

or "greater on the Guam Readers Test.

Conclusion

Five of the nine schools'reached or exceeded the ob-

jective of 50:Jper cent or greater gain. Ninety-one students,

or 52 per cent of those in the program, attained Performance

Objective 3.

Performance Objective 4

By the completion of the project yNar, Cultural.Lan-

guage and Reading second grade students will demonstrate know-

ledge of vocabulary by attaining an average gain of 50 per,cent

or greater on the Guam Readers Test.

Conclusion

All schools except one rdached or exceeded the ob--

jective of 50 per cent or greater gain. One hundred twenty-

six students, or 72 per cent of those in the prograM, attained

Performance Objective 4. 3 7
25



TABLE 3

Means and Frequency of Students Attaining the Objectives for the
Cultural Language/Reading Program the Guam Readers Test - -

Grade Two - Reading Comprehension Subtest

Schools

r

Students Attaining
Pretest Posttest Objective

Meah . N Mean N Gain Number Percent
.

Agat 25.95 19 33.56 18 7.61 5 ,28

Carbullido 20.30 23 32.76 .17 12.46* 9 53

Inarajan 12.53 23 3L.06 20 18.47* 20 100'

Lujan 22.78 23 30.50 '20 7.72 3 16

Ulloa 22.71 24 32.68 22 9.97 9 41

Yona 16.53 17 33.33 15 13.80* 11 73

Talofofo 29.38 24 33.79 24 4.41 3
4**3.

Merizo 14.60 25 28.56 24 13.90* 17 71

San Miguel 10.63 lO 27.73 15 17.10* _14 93

, TOTAL 20.74 194 31.55 175 10.81* 9'

,

52 li
,

Note: Differences in'N within schools result fromsome students
\not 'having both pretest and posttest.

* Attained performante objective

oiit
c*P- 'd

.,

38 ,4
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TALE 4

\ Means and Frequency of Students.Attaining the Objectives for the
Cultural Langwge/Reading Program - the Guam Readers Test -..

GY*de Two - Vocabulary Subtest

.1

-Schools

Agat

Carbullido

Inarajan

Lujan

Ulloa

YOna

Talofofo

,Merizo

San Miguel

TOTAL

Students Attaining
Pretest Posttest Objective ,

Mean N. Mean -.N Gain Number Percent-

21.16 19 32.94 18 11.78* 9 50

13.87 23 30.94 17 17.07* 15 88

4.84 19 29.1'0 20 24.26* 20 100

14.17 23 28.15 20 13.98* 18 95

15.75 24 28.91 22 13.16* 17 77

17.47 17 30.60 15 13.15* 11 73

24.54 24 30.92 24 6.38 6 25

11.00 25 20.17 24 9.17* 16 67

7.19 16 21.40 15 14.21* 14 93

14.70 190. 27.52 175 12.82* 126 72

Note: Differences in N within schools result from some students,
not-having both pretest and posttest.

* Attained performance objective

3 9
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TABLE 5

Means and Frequency of Students Attaining the Objectives fOr the
Cultural Language/Redding Program - the Guam ReadersTest -

Grade Two - Construction of Sentences Subtest

Schools ,41eah

Students Attaining
Pretest Posttest Objective

N Mean N Gain -Number. Percent

1--

Aqat 5.16 19 8.33 18 3.17*' ./ 12 , 67 i

Carbullido 6.13 23 8.00 17 1.87. 7 -41

Inarajan 3.74 19 7.40 20 .3.66* 16% 80

Lujan 6.39 23 6.30 20 -.09 3 16

Ulloa 7.38 24 8423 22 0.85 0 0

4
Yona 7.18 17 8.60 15 1.42 4 27

Talofofo 6.71 4 6.88 24 0.17 1" 04

Merizo 3.76 25 5.25 24 1-49 10 42

San Miguel 6.63 16 8.00 15 1.37 4 27

TOTAL 5.88 190 7.32 175 1.44 . 57 , 33'

Note: Differences in N within schools-result from some students
not having-both pretest and posttest.

* Attaired performanCe objective

, V

4 0
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Performance Objective 5

By the completion of the project year, Cultural Lan-

/
guage and Reading second grade students will apply'skills in

the-cohstruction of sentences and stories by attaining.an

average gaich of 50 per cent or greater on the Guamlleaders

Test.

Conclusion

Only two schools reached or exceeded the objective

of 50 per cent'or greater gain. Fifty-seven students, or 33

per cent of those in the program, attained PerforMance Objective

5.

A

Cultural Language)Reading students attained greatest success.in

the area of language comprehension, slightly less in knowledge

if local culture and the knowledge of vocabulary.. They had

difficulty in reading comprehension and showed a substantial

lack of_ability to meet the performance criterion in construc-

tion of sentences and stories.

7

^

In-meeting the stated objectives, it appears that

Data Analysis - Objeciives,6-10

.The Guam Readers Test-Grade Three was administered

during early February 1975, somewhat delayed beyond the date

previously set and desired. This served as a pretest. The

posttest was administered during May 1975, about three months

later. The number of items 6orrect for the total tesitfor each

student was obtained and a school mean was Calculated. 'The

29 ...
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gain for these three months was the difference between .the 'pre-

test mean and the pdittest mean. In addition, the number of
4

students individually attaining the objective along with per
4.

. ,

cent of total number of students attaining the objective was

obtained. Table 6 contains these results.

Performance Objectives 6-40

6- Between February and May of the project year, Cul-

tural Language a d Reading third-grade students will demonserate

language comprehension by attaining an average gain of 10 per

cent or greater on the language iection of the third grade Guam

Readers Test.

7- Between February and May of the project year,

Cultural Language and Reading third-grade students will demon-

strate knowledge of local culture by attaining an average gain

of 25 per cent or greater on the Guam Readers Test.

8- Between Febivary and May of the project year,

Cultural Language and Reading third-grade students will demon-

strate reading comprehensiOn by attaining an average gain of

25 per cent or greater on the Guam Readers Test.

9- Between February and May of the project year,

Cultural Language and Reading third-grdde students will demon-

strate knowledge of vocabulary by attaining an average gain of

25 per cent or greater on the Guam Readers Test.

'10- Between February and May of the project year,

Cultural Language-and Reading third-grade students will apply

16. 4 2
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TABLE.66-

Means and Frequency of Students Attaining_the Objectives for the
CulturaVLanguage/Reading Program - the Guam Readers Test - Grade

.Three.-.Total Score of All SubteSts

Schools

Students Attaining
Pretest Posttest Objective

Mean N Mean N Gain Number . Percent

Agat 58.68 22 84.90 21 26.22*, 16 76 ,

Carbullido 67.04 23 83.65 23 16.61** 19 83

Inarajan 59.94 18 90.78 18 30..84* 13 72

Lujan 67.50 20 92.21 19 24.71* - 15 '79

UlLoa 58.,54 .46 87.77 44 -29.23* 35 81

Jona 87.58 24 91.86 22 4.28 0 0

Talofofo 63.50 20 88.25 20- 24.75* 14 70

Merizo 60.05 20 75.05 22 15.00** 11 50

San Miguel 61.41 22 75.62 21 14.21 12 57

TOTAL "65.11 215 85.62 .210 20.51* 135 65

Note: Differences in N within school's result -krom some students
not having both pretest and posttest.

*.Attained performance objective.

-** Just attained performance objective when.per6ent rounded off



skills in the construction of sentences and stories by attain-

ing an average gain of 25 per cent or greater on the. Guam

Readers Test.

Conclusion

While performance objectives for language comprehen-

,sion, knowledge of local culture, reading comprehension, vocab-

ulary, and construction of sentences and stories were written

separately, the test Tres were total test scores only. There

was no way to measure ea h individual objective. Equally it

was difficult to establish a realistic value in percentage

because four objectfves called for 25 per cent or greater gain

while one demanded only a ten per cent gain. Table 6 uses 25

per cent, which may be unduly demanding. Using that value, all

but two schools reached o2 exceeded the objectives of 25 per

cent or greater gain. One hundred thirty-five students, or 65

per cent of those in the program, attained the objective. If

a less demanding value was used, very likely one more school

would have reached tilf3 objective, and certainly a greater num-

ber of students would have reached the objective.

Data Analysis - Objectives 11-14 )

///

During May 1975 the Guam Affective Inventory: Cultural

Language/Reading was administerea to grades two and three. The

number of items showing positive attitudes, by sub-sections for

each student, was obtained and a school mean was calculated.

Table 7 contains the average per cent positive attitudes shown

by Cultural Language/Reading students for the four sub-sections

and grades two ahd three. 44.
32



TABLE 7
:

Average Percent Positive Attitude of Cultural
Language/Reading *

SCHOOL

Grade

ATTITUDirTOWARD

Self Peers School CL/R

14Agat 2 89.8 87.0 75.8 90.2

Carbullido 2 75.4 83.0 83.4 81.2

Inarajan 2 . 97.0 99.0 100.0 95:0

Lujan 2 78.8 74.6 . 67.8 67.8
. 1 ,

Merizo 2 79.2 89.2 85.2 83.6

Miguel
i

2 91.8 93.2 90.6 69.2

Talofofo 2 96.8 96.8 92.0 92.0

Ulloa 2 92.6 91.2 90.0 93.4

Yona 2 87:6 79.0 75.4 79.2

.,

Agat 3 85.4 71.5 91.4, 8.8.0

Carbullido 3 88.6 93.8 8e.8 79.2

Inarajan 3 95.2 97.0 97.2 96.0
.

Lujan 3 90.6 90.6 83.2 72.6

Merizo 3 96.0 9,5.Q 96.2 0,89.4

Miguel 3 92.0 95.0 83.0 87.6

Talofofo 3 04.0 86.0_ 95.0 88.0

Ulloa 3 87.6 87.6 83.1 82..2

Yona 3 91.0 86.6 95.2 85.8

* Source: Guam Affetive Inventory: Cultural Language/Reading

. 4 5
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Performance Objective 11

By the completion of the project year, Cultural'

Language and Reading students (second and third grade) will
a

demonstrate positive attitudes toward self by attaining an

average 50 per cent or greater positive response on the Guam

Affective Inventory attitude-toward-self items:

Conclusion

All schools in .both grades far exceeded the objective

of at least 50 per cent poSitive.responses to the attitude-

toward-self.items on the'Guam Affective Inventory.

Performance Objective 12

By the completion of the project year, Cultural

Language and Reading students (second and third grade) will

et,

demonstrate positive attitudes towards peers by attaining om

average-59.4er cent or greater positive response on the Guam

Affective Inventory attitude-toward-peers items.

Conclusion-

All schools in both grades. far exceeded the objective

of at least 50 per cent positive responses to the attitude-

toward-peers items of the Guam Affective Inventory.

Performance Objective 13

By the completion of the.project year, Cultural

Language and Reading students (second and third grade) will

demonstrate positive attitudes toward school by attaining an

average 50'per cent or greater positive response on the Guam

Affective Inventory attitude-toward-school items.

4 6
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Conclusion
w

.

All schools in both grades far exceeded the objective

of at least 50 per cent positive responses to the attitude-

toward-school items of the Guam AffectiVe Inventory:

Performance Objective 14

By the completion of the project year, Cultural

Language and Reading students (second and third grades) will

demonstrate positive attitudes toward language/reading by

attaining an average 50 per cent or greater positive response on

the Guam Affective Inventory attitude=toward-language/reading

items.

Conclusion \.
All schools in both grades far exceeded the objective

Of at least 50 per cent poSitive responses to the attitude-
'.

'toward-language/reading items of the Guam Affective Inventory.

Data Analysis - Objective 15

During the same time that the Guam Readers Test-Grade

Two or Grade Three was being administered as pretests and post-

tests, so was Guam Teacher.Observation ftale. The average per

cent gain by school and grade was obtained and recorded in

Table 8.

Performance ObjectiVe 15

By the completion of the project year, Cultural

Language and Reading .students (second and third grade) will

4 7
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TABLE 8

Average Percent Gain for the MotivatiOn (MOT),.Verbal Ability
(VER), Social Ability (90C) and Emotional Stability (EMOT)
Subtests of the.Guam TeacherlObservation Scale for Students of

the Cultural Language/Reading Program

,Schools Grade N MOT VER SOC EMOT

.
.

Agat , 2 18 18 27* 9 14

Carbullido 2 17 29* '55* 13 77*

Inarajan 2 20 383* 422* 224* 254*

Lujan 2 18 . 26* 15 -2 -6
el

..

Ulloa 2 22 166* 126* 158* 52*

.

Yona 2 17 5 -1 1

Talofofo 2 24 -1 -11 -17 2

Merizo 24 46* 42* 9 31*

s41 Miguel 2 15 32* 84* 9 39*

TOTAL 2 175 81* 85*
k

35* 52*

I._
.

.
.

Agat 3 23 56*- 44* 34* 45*

Carbullido 3 21 21 16 19 23
,

Inarajan 3 s 20 63* 68* 62* 58*

Lujan 3 16 31* 20 14 ' 44*

Ulloa 3 43 -10 -3 -11 -16

Yona 24 16 23 17 8

Talofofo 3 21 26* 39* 17 17

Merizo 3 22 17 31* 24 33*

1

San Miguel 4 3 20 33* 46* 10
,e

26*

TOTAL 3 210 24 24 17 30*

* Attained performance objectives

4 8
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respond positively to the program (motivation verbal ability,

social ability, emotional stability) by attaining an average

gain of 25 per cent or greater on the Guam Teacher Observation

Scale.

Conclusion

AFor the sub-section "Motivation" six of nine second-

grade and five of nine third-grAle.classes had mean gains of

25 per -cent or more, thus reaching the objective. For the sub-

section "Verbal Ability" six of nine second-grade and five of

nine third-grade classes had melrpains of 25. per cent ot more,

thus reaching the objective. Fdt.'"Solli 'Ability" only two of

nine second-grade and tWo of nine third-grade classes reached

the objective. For the sub-thection "Emotional Stability" five

of_nine second-grade, and five of nine third-grade classes

reached the objective.

When teachers obserVed thtudents, they felt that stud-

ents had changed most in motivation, less in verbal ability and

emotional stability, and lea4t in social ability.i-Table 8

shows great differences between 'schools,'which would appear to

demonstrate that there are gieat differences between students

from school to school.

Data Analysis - Objective 16

During May 1975 Cultural Language/Reading teachers

were asked to complete ah inventory indicating their attitudes

toward FLASH V and the Cultural Language/Reading component.

4 9
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Responses indicated as Strongly Agree (SA), Agree (A), -pis

agree .(D), and Strongly Disagree (SD) were obtained for each of

ten items for both second- and third7grade teachers. Their

response configuratior are bound in Table a.

/7-
.Perfornance Objective 16

By the completion of the project year, Cultural

Language and Reading Component-teachers will demonstrate a pos-

itive attitude toward the cultural janguage/reading program by

attaining an average 80 per cent or greatef positive response

on the Cultural Language/Reading Teacher Inventory.

Conclusion

As ahown in Table 9, six items reached the criterion

of at least 80 per cent positive response by teachers in both

grades. Item six, related to multimedia devices and instruc-

tional materials, met the objective only in grade two, missing

by 10 per cent in grade three. Item seven, related to in-

service training, met the objective in grade three but not in

grade two, missing by thirteen per cent. Item eight, related

to the success of FLASH V, and item ten, related to whether the

teacher would like to continue in the program, met the Objective

in grade three but missed the objective by three per cent in

grade two.

Data Analysis - Objective 17

At the same time that the Cultural Language/Reading

teachers were responding to their attitude inventory, principals

5.0
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TABLE 9

Percent Response Contiguration Toward Cultural
LangUage/Reading by Cultural Language/Reading Teacher

0

_Item Response Percentage

Grade 2 grade ,3

SA A D SD . SA A D SD

1. In general, the FLASH
V) Project has been .

effective in my
school.

2. The primary objectives
oi the FLASH (V) Pro-
ject and especially
the Cultural Language/
Reading Component have
been adequately pre-
sented to me.

3. The Cultural Language/
Reading Coordinator

-was helpful in assis-
ting me in my work
with ESEA Title I
children.

4. The Cultural Language/
Reading Coordinator
was receptive to my
comments and sugges-
tions regarding the
development of the
program.

5. I feel that I worked
with those children
who were in the

1-X,rf
greatest need of the
instruction provided
by the Cultural
Language4Reading
Componend.

6. My classroom was well
equipped with mul-
timedia devices and
instructional
materials.

55

44

,56

67

12

22

33

44

44

33_

77

66

.51
39

12

12

11

12

40

60

70

60

60

10

60

40

30

4-0

40

60 30



Item s(continued)

Table 9
, (cont*.nued)

0

/,'Ieponse-Perentage
, 4

Grade 2 Grade 3

SA A, D 8D SA A .D SD

,..,,51,
; -..

. The-in-se'rvice train-
`.ing prcyided.by..the
FLASI4-(V) Project
was valuable.

.

:In many ±espects,'I
feel that the FLASH (V)

..

ProjeCt has not been
.successful in my
.school.

.

. mmunications be-
tv)een:the'classroom
and the 'FLASH (V) Pro-
ject office-personnel

..have been good
hroughout the year,

4.

10. If possible, I would
like to partrcipte
in-the FLASH (V)
Project again next
year.

.

,45

12

22

.

34

22

11

66

44

.

-

la

33

12
..

11

44

11

40

40

40

I.

60

60

60

4

60

,

40

*,

,

,

* Sourrce: Cultural Language/Reading Tbather-Inventory

5 2
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of target schools in thiS program were asked to iespond to a

parallel inventory. Responses were obtained from principals

to each-of ten items,on the Administrator Inventory. Their

respo4e configurations are found in Table\10.

Performance.Objective 17

By the completion of the project year, principals of

target schools being served by the Cultural Language/Reading

Component will damonstrate a positiiie attitude toward the Cul-

tural Language/Reading Component by attaining an average posi-

tive response of 80 per cent or greater on the Administrator

Inventory.

Conclusion

Nine-of the ten itemsan the Administrator Inventory

show-them as Meeting or exceeding the objective of at leat 80

per cent positive attitudes toward the program. One item, num=

ber,9 which is related to a general satisfaction with planning

the program, showed only a 70 per cent positive resOonse. This

response configuration would seem to indicate only mild satis-
,

faction in dissatisfaction with the program's planning.

PROCESS OVECTIVE DATA ANALYSIS

Data Analysis - Objectives 1-7

Instructional staff of the Cultural Language/Reading

component kept records of time spent on various activities in

this program. This record came in the form of the Monthly

Monitoring Form that was sent to the project coordinator each

9
41 ue.) .



TABLE 10

Percent Response Configuration Toward .Cultural Language/
1! Reading by Administrators Having the Program

Their Building *

Item Response Percentage

SA A D SD

1 In general, the cUltUral language/
reading program of the FLASH (V)
Project has been effective in
my school.

2. The goals and objectives of the
Cultural Language/Reading Com-
ponent of the FLASH (V) Project
have been adequately presented to
target school administrators.

3. The cultural language/reading
classes:in my school have proven
to be effective in meeting the
special needs of Guam children.'

4. In my opinion, the FLASH (V)
classrooms are adequately equip-
ped with multimedia devices and

. instructional materials.

5 In many respects,,I have been
dissatisfied with the FLASH (V)
cultural language/reading pro-
gram in my school.

6. It appears t t here is good
communication etween the Cul-
tural Language/Reading Compon- .

ent teachers and the coordinator
of the program.

7. Cultural language/reading
teachers are negative toward the
FLASH (V) Project.

B. The cultural language/reading
teachers provide needed supple-
mental instruction to the
students in my school who demon-
strate the greatest needs.

54-
42

50

35

29

35

50

57

71

50

71

100

8

15

57

71

43

21



Table 10
(continued)

Item (continued) - Response Percentage

SA A Di- SD

9.

,

I feel that I was involved to
a satisfactory degree ill the
planning of the,cuIturaik-
language/reading program in my

, school. 70 30

10. The cultural language/reading
program should be expande,d, to
include all classes in my ,

school. 20 60 20'
? ,

.

,

-

.

' (
(

.

. . ,
.

.

* Source( Administrators Inventory - Cultural Language/
Reading.

4
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month. Average daily time in minutes spent on various activi-

ties in second grade classes are summarized in Table 11.

Process Objectives 1-7

1- During the project year, the cultural language/

reading second grade teachers 'will provide instruction using

the GuamReader (language'lessons) as documented by the Cul-

tural Language/Reading Second Grade Teacher Monthly Monitoring

Form.

2- During the project year, the cultural language/

reading secOnd grade teachers will.provide insstruction using

the reader, tape and workbook of Now What? as documented by the'

Cultural Language/Reading Second Grade Teacher Monthly Monitor-

ing Form. A
3jDuring the projec: .lear, the cultural language/

reading second grade teachers will provide instruction using

Guam Legends aS documented by the Cultural Language/Reading

Second Grade Teachers Monthly Monitoring Form.

4- During the project year, the cultUral language/

reading second grade teachers will provide instruction using

the reader, tape, workbook, and satellite cards of 'Paseando as

,documented by the Cultural Language/Reading ksglid Grade

Teacher Monthly Monitoring Form.

5- During the project year, the cultural langage/

reading second grade teachers will provide special language

experience activities (in addition to the named instructional

packages) as documented by the Cultural Language/Reading Second

Grade Teacher Monthly Monitoring Form.

56 44



TABLE 11.
...

.

Average Dai1Y Time for Cultural Language/Reading
Instruction for All Program Teachers - 2nd Grade *

Instructional Average Daily Time (Minutes)
Materials'and
SkillAreas

SePt. Oct. Nov. Dec. Jan. Feb. Mar. Apr: May

Guam Reader 13 13 14 16. 14 13 3 **

(Lang: Lessons) ,..,

Now What 37 28 30 38 30 28, , 3 **.

_

Guam Legends 7 11 13 9 3. 8 . 3 **

Paseando 7 6 34

A-
,

Lang. Exper.
Act. 54 45, 58 42 ,36 311 17 .**

Satellite Cards .3 2 18 11 -3 -20 11 **

)
Reading Skills
Development 45 39 63 49 55 55 50 **

World of. Work I" 2 5 **

Listening Act. 33 20 61 53 27 50 51 **

.TOTAL 192 158 257 218 175 .220 176

*Source: Monthly Monitoring Forms

**Testing in May

5 7
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if
6- During the project year, the cultural language/

reading second grade teachers will provide special activities

-
for reading skill developmeht (in addition to the named instruc-

.

tional packages) as documented by the CUltural iihguage/

Reading Second Grade Teacher Monthlk Monitoring Form.

7- During the project year, the cultural language/

reading second grade teachers will utilize a variety of methods.

and materials in carrying out instructional activities as '

documented by the Cultural Language/Reading Second.Grade Teacher

Monthly Monitoring Form.

Conclusion

The Monthly Monitoring Form documents that process'

objectives 1 through 7 were met. These various types of in-

struction.did occur, apparently using a wide range of materials

and methods. --The performance

'have been met.

1 is therefore considered to
1

Date Analysis - Objectives 8-14

Instructional staff of the Cultural Language/Reading

component kept records of time spent on various activities in

this program. This record came in the form of the Monthly

Monitoring Form that was sent to the project director each month.

Avefage daily timd in minutes spent on various activities in

third grade classds are summarized in Table 12.

Process Objectives 8-14

8- During the project year, the culturai language/

reading third grade teachers will provide instruction using the

58 46



Guam Reader (language lessons) as documqpted by the Cultural

Language/Reading Third grade Teacher Monthly Monitoring Form.

9- During the project year, the cultural language/

reading third grade teachers swill provide instruction using

the reader, tape, and workbook of Year ,Round as documented by

the Cultural Language/Reading Third Grade Teacher Monthly

44Onitoring'Form.

10- Dulleg the project year, the cultural language/

reading third grade.teachers will provide instruction using

Guam Legends as'documented by the Cultural Language/Reading

Third Grade Teacher Monthly Monitoring Form.
.t

11- During the project year, the cultural language/

readigg third grade teachers will provide instruction using the
/.\

reader, tape,- workbook, and satellite cards of Haye Ham as

documented:by the Cultural Language/Reading Third Grade Teacher

Monthly Monitoring Form.

12- During the project year, the cultural language/

reading third grade teachers will provide special language ex-

periences activities6(in addition to the named instructional

packages) as documented by the Cultural Language/Reading Third

Grade Teacher Monthly Monitoring Form.

13- During the project year, the cultural lrIguage/

reading third grade teachers will provide special activities for

reading skillrdevelopMent (in addition to the named instructional

packages) as documented by the Cultural Language/Reading Third

Grade Teacher Monthly Monitoring Form.

5 9
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TABLE 12

Average Daily Time for Cultural Language/Reading
Instruction for all Program Teachers - 3rd Grade **

.

Instructional Average Daily Times (Minutesl
aterials and
Skill Areas

Sept.. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Guam Reader
Satellite
Cards

Year Round

Hay Ham

Reading Skill.
Dev.

Language Act.

Listening Act

'DictiOnary'_,
Skills

*

*

*. ,

.

p
:, *

,

*

*

-

./c

. .

-

- .;-,
,.c 3,N

..,4;
4

..,

*

*

*

..*
il-,

.

..

.4.

,-

*

*

3

18

At,

.. 12

ll:/

?,,, ),,

0
. , A

'?

..,

5

18

,

r 7.

11

6

d
#

5,

35

16

12

% 16

11

.4.

--.

7

3

11

118
pr-

fi'.9

v//116,

'--

***

***:

.:.

***.

,**'*
i,. ,f

**f

***

**ti

1 ,TOTAL

,..1

ff

e

. ',
t.'

-"v----
.",

,

-

59
. ,

= -

54,

.

"95 ,.

,,,

A

50,
'

* * *

-
Ptdo6t materials unavaila441.htil. January

'Source:_,,,IMonthlY Monitoring 4C,prms
,

;.1

P404'
a.

t

v
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14- DUring the project year', the cultural language/

reading third grade teachers will utilize a variety of methods

and materials in carrying out instructional activities as

documented by the Cultural Language/Reading Third Grade Teacher

MonthlyiMohitoring Form.

-Conclusion

The Monthly Monitoring Form documents that process

objectives 8 through 14 were met, with the exception of number
_ _ ...

10. Objective 10 involves Guam Legends, but no instruction in

this area is done at the third grade level and no insiTuction

was planned in this area. This is just a case where an objec-

tive somehow became part of the lponent when such an objective

should not have'been set.

'-Date Analysis - Objectives 15-17

Instructional staff of tile Cultural Language/Reading

Component kept records of time sperit by aides on instriltional

reinforcement, preparation of materials, clerical activities

d others. This record came in .the form of the Monthly Moni-

oring Form that was'sent to the project director each month.

,Average daily time in minutes spent on these activities is

'reported in Table,13.

Process Objectives 15-17.

15- During the project year,. the, Cultural Language/

Reading Component teacher,aides will provide instructional, rein-

forcement to ESgA Title studeni.s as docUMented by the Cultural

Language/Reading Teacher Aide Monthly Monitoring Form.

-61
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16- Durig.the,projecti;ear,. the daiiiral La§iia4e/

Reading Component teacher aides will prepare instructional

materials as" documented by the Cultural.Language/Reading Teacher

Aide Monthly Monitoring Form.

17- During the project year, the CulturalcLanguage/

Reading Component teacher aides will carry out clerical tasks

as documented by the Cultural Language/Reading Teacher Aide

Monthly Monitoring Form.
,

Conclusion

The Monthly Monitoring Form documents.that process

objectives 15-17 were met. These various types of activities

diyoccur in both the second- and third-grade classes.

2
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TABLE 13

Average Daily Tims fo'r Cultural Language/Re'ading
Teacher Aides on Supportive Activities - All Aides

Both Grades 2 and 3 **

Supportive Averiage:Daily Time (Minutes)
Activity

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Instructional
Reinforcement.

. ,

Grade two 190 222 203. 175 206 195 168 170 ***
Grade,three * . * * 105 156 177 173 219 ***

Preparation of
Materials '

Grade two 103- 97 93 ,,' 99 112 55 71 59 ***
Grade three * * * 165 1'128 124 153 138 ***

,

,

Clerical
Grade two 51 63 .44 53 48 24 25 21 ***
Grade three " * * 46 42 48 60 67 ***

0 .

Other
Grade two 61 33 35 61 53 7 10 14 ***
Grade three * * * 16 22 10 32 10 ***

..

TOTAL . . .

Grade two 405 415 375 388 414 281 274 272

Grade thiee * * * 332 348 359 418 434.

. * Project activities not started until December, due to
unavailability of materials

** Source: Monthly Monitoring Forms

*** Testing in May
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SUMMARY

Success in the second grade version of the Guam

Readers Test was mixed. Gains in the Guam Readers Test - Second
d

Grade -"were sufficient that ll schools met the. performance

objective in language comprehension. In.knowledge of local

culture:and knowledge of vocabulary, eight of.nine schools. .

reached performance objectives plus when all student gains were

taken without sorting out schools, the performance objectives

were also reached for .these two content areas. In-the area of

reading comprehension only )\ve of pile schools met the.objec-

tive, but this performance objective Was reached.when all stud-
, 1

ent gains were taken without sorting out schools. In the area

of0construction of sentences and stories, only two schools'

reached the objective.

Gains in the third grade Guam Readers Test were suffi-

cient'that seven of nine schools met the objective, and the

overall student gain without concern for schools also met the

objective. 'Eita limitations did not allow-f8i1ZterMining per

cent of gain by sub-test.

Participant changes in attitude toWard self, peers,

school and language/reading were .sufficiently,great that both
0

grades in all schools met and exceeded the performance objectives

on the Guam Affective Inventory. There seems no reason to doubt

that the efforts to change attitudes met desired outcomes. Cer-
.

tainly this section of the program must be considered successful.

6 4
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Participant changes as observed and recorded by .

teachers on the Guam Teacher Observation Scale were modest to-

ward teaching performancehobjectives. Generally the second

grade group reached more objectives,thad 'the third grade group.

Thegreatest success in achieving objectives was in motivation,

verbal abilities and emotional stability subtests. Very limited

success was achieved in social ability. The rather paradoxical

extremes in gain averages from school to school is difticult

to understand and explain. Gains ranged from increasing 422
0

per cent to decreasing 17 per cent. The.range was lese extreme

for the third grade group.

When classroom teachers were asked to express their,

opinions toward the Cultural Language/Reading component; their

responses were stifficiently positive to reach performance ob,-

jectives in all'but three items. Some second grade teachers

were concerned about the quality of theix in-service tiaining,

whether or not the program was a success, and whether or not

they would participate in further FLASH programs'. Some third.

grade teachers had doubts about how well equipped they were in

multimedia and instructional materials. The administrators were

wholeheartedly in favor of ail aspects of the prOgram.4

f-
During the project'year.the're was more than adequate

ev.idence recorded in the Monthly Monitoring Forms that. the pro-
,

cess objectives of the CultuAlal Language/Reading program were

reached. Teachers did perform in content and method areas that

would be expected to produce the desired changes. Aides in the

6 5



Cu1tilea-11anguage/ReAdang,pteigram did do inAtructional rein-
-.:.-

forcement, preparation 6f materials and clerical services as

expected.

001

6 6
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CHAPTER 3

Reading Resource Component
,

PROGRAM DESCRIPTIOM //

The Reaaing Resource program was one of the,compon-

ents of FLASH V. Its prime purpose was to improve language

and reading skills of primary level children in the Guam schools.
, 1

It emphasized remedial, corrective and developmental leading

in a comprehensive wide range attack on language.and re'ading

ekills deficiencies.

Students were selected with the assistance of target

school principals, Pupil Personnel Services, Guidance counselors

and the Reading Resource teacher. Selection was made in target

schools in grades one, two, hree and four using various cri-

teria. Final selection was made by using the Wide Range Achieve-

ment Test - Reading Subtest, the Readiness-Skills Checklist,

the Reading Skills Checklis-.:, the Dolch Word List and the Class-

room Reading Iriventory. Scores on these tests for the selected -

participants was used as a pretest for later'evaluation purposes.

All students reading more than one year below expected grade

level or in need of specialized reading help in a particular

area were selected.

Schools that contained this component were Agat

Elemeritary, Carbullido Elementary, Inarajan Elementary, P.C.

Lujan Elementary, Merizo Elementary, Ordot/Chalan Pago Elementary,

6 7
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San Miguel Elementary, Price Elementary, Sanchez Elementary,

Talofofo Elementary, C.(. TaitAno Elementary, Torres Elementary,

Ulloa Elementary, and Yona Elementary. In addition to these

fourteen public elementary schools, there were four parochial

schools, that is, Mt. Carmel, San Vicente, Santa Batbara and
. . .

-,

Cathedral Grade School. With a maximum of forty cilildren,for

each public school and-fifty non-public schboi Children the-

program was designed to serve approximately .61.0 students. Test

records.and scores were reaeived for about ebo students.

The program contained instruction that would improve

vocabulary structure, reading comprehension, sight vocabulary'

and reading skills. In addition, it was expected that such
I

series of specialized edUcation.would improve the self-concept

and esteem, as well as the students' attitudes toward^their

peers, schools and, of course, reading.

The use of the resource teacher is the basic thing of

the program. It was thought.that a team approach, utilizing

the regular classroom teacher and the Reading Resource teacher

would bring the most intensive effort to bear on students'

reading problems. In this arrangement the classroom teacher

can maintain the type of understanding of the individual student

so necessary for good education, but still use the resource of

highly trained specialists in the field.

Combined with an emphasis upon language and reading,

and use of r-Iular and resource teachers, was the use ok specfal-

ized materials and,equipment. This program used a wide range,

6 8
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of materials and equipment designed to imprbve reading skills

and maintain a high level of motivation to learn and to improve

these skills.

Inaddition to these intensive efforts were added the

services of teacher aides and home.visitors. Here again is an

ffort to add to the team not only more professionals "on the

line" to help the student but qher team members, each of whom

has his own particular, special function. Teacher aides con-

tributed to the individualization of instruction as well as

assisting the regular teacher and resource teacher in areas

of material preparation and many non-teaching activities. .The

Home Visitor extended4the scope oftthe program to the home and

in effect added the parents to the-team,

Organizationally the Reading Resource teacher and

regular teacher are on a straight line relationship with. both

the target school principal and the coordinator of the Reading

Resource Component. The'coordinator was involved in supportive

consultation and supervision, directly concerned with the step

by step flow of the component. The' school administrtor,

equally concerned with the program, looked upon this class as

part of the whole school and planned for smooth coordination.

6 9
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PERFORMANCE OBJECTIVE DATA ANALYSES

'Data Analysis - Objective 1

During September 1974, the WRAT/Reading Sub-test was

administered both as a means to/understanding and selecting

students for this component and also to obtain scores tot serve

as pretest results. During May 1975 the WRAT/Reading sub-test

was given again as a posttest. The grade placement score was

obta*ned for each student and a Sdhool mean was.dalculated. The

gain for the academic year was.;;the 'difference between the pre-
.

test mean and the posttest mean. In addition, th2 numbe of

students.individually attaining the objective alongwith per

cent of total nuMber of students attaining the-objective was

obtained. Table 14 contains these results.

Performance-Objective 1

By the completion of the project year, reading resource

students --(readiness, pre-primer, primer, first grade, second

grade and above),will demonstrate knowledge of vocabulary by

gaining an average grade equivalency of one month per two months

of instruction between pre- and post-teSting on .the Reading

Sub-test of the Wide Range Achievement Test.

Conclusion

All schools met or e'sp the performance objective,

the smallest gain being'.56 of a ye. and'the greatest gain 2.84

years. The overall total showS'a gain of 1.23 years in vocabulary

58'
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TABLE 14

Mean.Pretest and Posttest Grade Placement Scores, Gain
With Number and Percent of Students Attaining the

Performance Objectives in the Reading Resource Program **

4

SchOols

.

' Pretest
-Mean N

- .

Students Attaining
Posttest Objective

Mean N Gain Number Percent

Agat,

/ Carbullido,,-

Inarajan

Lujan

Merizo

Ordot.
Chalan
Pago

San Miguel

Price

Sanchez

Talofofo

Taitano
,

'Torres

Ulloa

Yona

Non-Public

1.72

1.49

,-,..

1.94

2.34

1.85

1.-88

1.68

2.13

1.53

1.46

1.7

2.31

'1.19

t

1.55

1.86

33

40'

39

-40

40

32

38

30

29

40

---'\_.,

30

40

39

39

49 .

2.75

_ 2.05

3.58

3-..33

2:92r

3.23

2.52

3.12

4.37-

2.12

,2.57

3.46

3.22

2.67

2.93

27

37

40

40

'39

30

35.:

29

27

34-

29'

27

32
-

39

48

1.03*

r' .56*

1.64*.

99*
d

1.07*
.

,

1.35*

.84*

.99*

2:84*,

\--- .66*

.84*

1.15*

2.03*

1.12*

1.07*,

26

24
. ,40

30

25,

,

29''

32

29

.26

'25

22

24

.29

33,

40

90

71 --,

100

91

64

.

97

94

100

96

76

76

83

85

85..

85
.--

,

TOTAL 1.78 558 3.01, 505 1.23* 434' 86 ,.

Note: Differences in N within schools result from some students
not having both .pretest and posttest:

.-Att'ained performance objective

.** Source: WRAgpeading

7 1



know1Odge. Four hundred thirty-four students, or,86 per cent

of those in the program, individually met the performance

objective.

Data Analysis 2 Objective 2

During September 1974 the Classroom Reading Inventory .

was administered, both as a means to understanding and selec-
.

ting students for this component and to obtain scores to serve
0

as pretest results.. During May 1975 the Inventory was given

again.as a posttest. The grade placement'score was obtained

for each student and a schocl mean was calculated. The gain for

A .

the academic year was the difference between the pretest*an

and the posttest mean. In addition, the number of students

individually attairiing. the objective and the per cent,ofAtotal

10
number of students attaining the objective waOtobtained. Table

15 contains these results.

Performance Objective 2
,

By the completion of the project year, reading r4-

source students (readiness, pre-primer, prkper, first grade,

second grade and above) will demonstrate reading comprehension

by gaining, on the average, one or more levels as measured by

the Classroom Reading Inventory.

Conclusion

All schools except two (Taitano and Yona) reached or

exceeded the performance objective, the greatest gain being

3eI8 years. The over-all total shows a gain of 1.72 years in

7 2
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TABLE 15

Mean Pretest and Posttest.Grade Placement Scores, Gain
With Number and Percent of Students Attaining the

Performance Objectives in the Reading Resource Program **

Schools
i

Pretest
Mean N

Posttest
Mean N Gain

Students Attaining'
Objective

"Number Percent

Agat 1.86 14 3.85 27 1.99* 26 90

Carbullido
:

.57 41 2.27 4037 1.70* 24 71

1.63 39 4.38 40 2.75* 40 100!arajan
4-

Lujan 2.50 40 4.00 40 1.50* 29 88

Merizo 1.65 40 2.95 39 1.30* 16 41

Ordot
Chalan
Pago 1.50 30 4.13 30 2.63* 30 100(

San Miguel .63 38 2.69 35 2.06* 28 4
Price 2.25 30 4.31 29 2.06* 29 100

Sanchez 1.00 29 4.48 27 3.48* 27 100

Talofofo 2.04 40 3.84 34- 1.80* 2-8 85

Taitano 1.60. 29 3.24 29 1.64* 27 93

Torres 3.38 32 3.85 27 .47 19 66

,

Ulloa 1.90 39 3.63 32, 1.73* 28 82

Yona 1.86 21 1.97 39(1 .11 21 53

Non.-Public .98 48 2:31 49 1.33* 26 55

TOTAL 1.65 5 0 3.37 514 1.72* 398 119

Note: Differences n N within schools result from some students
not having both pretest and posttest.

* Attained performance objective

** Source: Reading Inventory
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1

W , / a.

reading 'comprehensichiee h red ninety-dsght.st
t-r

Odents, ,' ..

. 4,:._

or 79 per cent 9f thoke partici ati4g, i4.dividua lyjnet the
. A7'

performance objective., t t .

,

, , A

16.

Data Ana is - Object'ives 3-7

in 4E
4 .,K

pai-t, for the pur se of classifying stvdehts aCvaridUs-readT3 °,

ing levels. Whate r reading lei.rel the student had'as a re lt
V-

of his pretest sc e on the checklist, became' his category for 1

The R diness/Readingf,S%i. thgekit'd 'were

determining whet er or not the student made adequate group in

the Dolch List.

If the Checklist labeled the student at readiness

level, thensthat student had to identify 50% or more

of the pre-primer level words on the Dolch Word List.

If the Checklist labeled the student atspre-primer,

then that student had to identifyr50% or more of

the pre-primer and primer level words on the Dolch

Word List:

If the Checklist labeled the student at primer level,

then that student...had to identify 50% or more of

the pre-primer, primer and first grade ,level words

on the Dolch List.'

If the Checklist labeled the student at first grade

level, then that student had to identify 50% or more

74



of the pre-primer, primer, first grade and second*

'grade level words on the Dolch List.

If the Checklist labeled the student at second grade

level, then the student had to identify 50% or more

'of the pre-priiner, primer, first grae, second' grade

and third grade level words on the Dolch List.

The mean per cent correct, by schools and individuals,

within various levels was obtained along with the number and

per.cent of individuals that met the 'performance objective.

Those results are in Table 16.

Performance Objectives 3-7

3- By the completion of the project year, reading

resource students (readiness group) will demonstrate a knowledge

of sight vocabulary by correctly identifying (on the average)

0
50 per cent or more of the words from the Dolch Word List (pre-

primer level).

4- By the completion of the project year, reading

'resource students in the pre-primer _Oroup will demonstrate a
,-

-44nRwledge of Sight vocabulary by correctly identifying (on the

average) 50 per cent br more of the words from the D61Ch -Word

List (pre-primer and primer levels).

5- By the completion of the project year, reading

resource students in the primer group will demonstrate a'know-

ledge of sight vocabulary 'by correctly identifying (on the

7 'k
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TABLE 16

,Number and Mean Percent Correct in the Dolch List by Students
of Various Reading Levels in the Reading Resource Program **

(

Schools
Readiness Pre Primer Primer

N Mean % N Mean % N Mean %
I

Agat 4 100* 18 93*. 2 99*

CarbullidO 16 72* . 1 100* 75*

Inarajan 31 .99* 9 99*

Lujan 21 94* 7 99* -2 10.0*

Merizo, , 76* 26 -93* 9 98*

OrdotlChalan
,

Pago 16 98* 10 97*.- 3 94R*

San Miguel 16 93* 17 2 97*
!

Price .4 98* 4 99* 7 96*

Sanchez', 4 92* 16 89* 7 96*

Talbfofo 10 31 7 65* 6.- 90*

Taitano 7 99* 7 94* 8 99*

Torres 4 92* 11 89* 7 84*

Ullpa 13 68*
.

.

5 77* 10 93*

Yona
.

24
i

76* 10 94* 3 .92*

Non-Public 28 '78* 10 84* 5 94*
4

TOTAL 170 81* 180

,

93* 85 94*

* Performance Objective Attained

** Source: Dolch List

76
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ntinued) Table 16

Number and Mean Percent Correct in th Dolch List by Students
of yarious Reading Levels in the Reading Resource Program **

Schools

Students Attaining
Grade One Grade Two Objective
N Mean % N Mean % N Mean %

Agat
-

24 100
..1

Carbullido 19 86

Inarajanel 40 100

Lujan 1 100* 30 97

Vierizo .1 100* 38 97

Ordot/Chalan
Pago , 1 95* 30 100

, .

San Miguel 35 100

Price 5 94* 7 99* 27 100

SanChez 27 100

Talof6fo ,5 97* 19 68

Taitano ". 4 99* 3 100-* 29 100
...,

Tores
.

5 99* 1 99* 26 93
.

Ulloa 1 98* 4 97* 27 82

Yona 2 99* 34-
_ _ 87

Non-Public 3 91* 1 96* or

TOTAL 21 9/* 23 '98* , 447 93
. '>..

* Performance Objective.Attained

Source:* * Dolch List

7 7
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average) 50 per cent or more of the words from the Dolch Word

List (pre-primer, primer and first grade levels).

.6- By the completion of the projdbt.yer, reading

resource students in the first grade group will demonstrate a

knowledge Of sight vocabulary by correctly identifying (on the

average) 50 per ceht or more Of the 'wOrds from-the-Doich Word

List (pre-primer,.primer, first and Second grade levels).

7- By.the completion, of the project year, reading

resource.students in the second grade group will demOhstrate

-/ra knowledge of sight vocabulary by correctly identifying (on the

average) 50 per cent or more of the words from the Dolch Wotd

List (pre-primer, primer, first, second and third grade levels).

Conclusion

Every reading classification in every school met the

performance objectives, with one exception. One school

(Talofofo) had ten students at the readiness level whose mean

per cent covered was only 31 rather tpah trie desired 50 per cent.

Using only the total number of students, all levels made de-

sired gains. Four hundred forty-seven students, or 93 per cent

of tho4se in the program, met or exceeded the performance objec-
r.

tives.

Data Analyis Objectives

The_Readiness/Reading Skills Checklists were also

used as a basis for a pretest7posttest.evaluation of'the Reading

Resource component. They were administered as a pretest in

September 1974 and as a posttest in May 1975. While Objective 8

66
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uses the Readiness Skills Checklist and Objective 9 uses the

Reading Skills Checklist,- in actUality these scores were not

kept separate. They became more meaningful when comiAned, as
. .

was done in this case. Therefore, wfdle there are three per--
t'

formance objectives,. Table-17 indicates per cent gain only for
_

, .

readiness students and students at pre-primer and above. In

all cases the,Jligher demand performande criterion of 80 per cent

was-used.

Performance ObjectiVes 8-10.

8- By the Completiori.of ;the' project year, reading

.resource studentd in the reAdinet* group' will 'demonstrate a

knowledge of-readiness by attflainincon the average)---

proficiency in so per -cent of more,of the skills on the Readi-

,

ness Skills Checklist.

-9- By the completion of the project year; reading
Ar

resource students in the-readinesS -group will dempnstrate a

knowledge of.reading Skills by attaining (on. the average) pro--

ficiency in 50, per cent or.more of the skills on the Readin4

Skills c'heCklist ,(pre- rimer level).:.

"10- By the completion Of the project year, reading

resource Students (pre-primer, primer, first,.second grade,

third grade and above) will demonstrate the knowledge of reading

skip.s by attaining (on the averal3e) proficiency in 80 per cent

or more of the skills specikied on the Reading Skills Checklist

for that level (pre-primer, primer, first, second grade, third

grade and above).

7 9
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TABLE 17

Number and Mean Gain inithe ,Readiness/Reading Checklist by
Students at Readines Le'vel and Pre-PriMer and Above Level

inthe Reading:Resource Program **

Schools

Students at Prqi-PriMer
Readiness Students and Above-

N Mean Gain

Agat

Carbullido

Inarajan

Lujan

Merizo

Ordot
Chalan
Pago

San Miguel

Price

Sanchez

TaZofofo

Taitano

Torres

Yona

Non-Public

4 3.25*
".

16 -.0

0

21 2.17*

3 1.17*

16 2.19*

18 .78

1.75*

4 3.00*

10 1.20*

7 1.79*

4 3.00*

13 14:77*

26 -.02

28 .46

TOTAL 174 1.16* '

N Mean Gain

20 2.70*

6 .00

40 3.38*

10 1.70*

3§
2.47*

14 1.93*

19 1.63*

2.3 1.43*

23 2.78* .

17 1.94* ,

22 2.00*

24 2.42*-

19 2.37*

13 -.04

19 .50

305 2.10*"

* Performance Objective Attained
** Source: Readiness/Reading Checklist

8 0
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Conclusion

For the readiness group, four of fourteen schools

(Inarajan had no full record readiness students) did not reach

the perforMance objective. For all 174 readiness students, the
L

mean gain was 1.16 years.

For the pre7primer,a 4 aboye .group, thred.of fifteen_

schOols did not reach t.he performance, objective. For all 305

students in tO_s classification, there was a mean gain of 2.10

years. Therefore, these ree performance objectives were met.

Data Analysis - Objective 11-

At the completion'. of the project year Reading Resource

students were asked-to complete the Guam Attitude Survey. 'The

number of items s.howing positive attitudes by sub-sections for

each student was obtained and a school mean was calculated.

Table.18 contains the average per cent positive attitudes of

Reading Resource students for the four sub-sections.

Performance Objective 11

By the completion of the project,year, reading re-

source students will demonstrate poSitive responses, toward

peers, school items, and read attaining an average pOsitive

response of 80 per cent or greater an the Guam Attitude Survey

of Reading Resource Students.

Conclusion

All schools met or exceeded the performance objective

in all four attitude ar a

81.
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TABLE 18

Average 10 POsitive Attitude of Reading
Resource S ents from Guam Attitude Survey *

SCHOOL
ATTITUDE TOWARD

Self Peers School geading
---- ,

Agat . 62.2 81.4 97.6 86.0

Carbullido 61.6 83.8 95.8 87.2

Inarajan . 60.6 86.2 78.8 73.8

Lujan _ 57.8 75.6 94.8 89.2

Merizo 74.0 85.2 92.2 89.8

Ordot/Chalan Pago 65.8 55.4 77.0 89.0

Price 59.4 75.8 89.0* 81.2

Sanchez 77.8 96.8 99.2 100.0 .

San Miguel 65.8 75.2 94.0 84.6

'Taitano 67.4 81.8 95.2 78.6

Talofofo 66.2 79.6 .77.8 ,79.6

Torres 63.4 80.4 83.8 86.6
..

Ulloa 67.2 57.0 96.6 89.4

Yona 60.4 78.0 94.8 83.2

Non-Public 61.8 80.6 95.6 86.6

* S u ce: Attitude Survey of Reading Resource Component
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,Data Analysii - Objective 12

At the end of the project year regular classrdOm
p.

-teaChers wereaskedt complete'the Reading Resource Component

GlaiSsroom;,Teacher Inventory. The responses to each item by

each teacher were converted into per cent'response.

response percentages are found in Tab/e 19.

Performance Objecti've 12

By the completion of the project:year, regular class-

room teachers witl demonstrate a positive e,ttitude toward the

read5jog resource program by attaining an aveiage positive.re-

sponse of 80 per cent or greater on the ieadifig Resource Com-

poneht 'Classroom'TeacherJnventory.
t7

Conclusion

,\. .

room t echers to all items-reached or exceeded the perforMance

objective. Thus'Objective 12 was considered attained.

. A
The per-cent of positive response-by fegular class-

*

Data Analysis - Objective 13

At the end of *he project year reading esource

'teachers were asked to complete the Reading Resou ce Teachers

,Inventory. The responses to eap item by each teacher.were

coriverted into per cent response. These response percentages

are found in Table 20.

Performance Objective 13
.

By-the completion of the project year, reading

:resour4i,teachers will demonstrate a positive' attitude toward
!Er

-N.
83
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TABLE 19

Percent Response Configuration Vowa
Component', by Regular Classrooirt tea

I

nq.,Resource

Item liesponse Percentage

1. In general the use of reading..r.,
resource teachers in the- 'FLASH
Project has Eiten effective in
my school.

.02. The small group remedial re4in
activities provided by the
FLASH Project have helped the-,
regular classroom teachers.

, .

.SA D SD

3. The reading resoUrce tead_herfS)-__
assigned to my, school ar'e.: ettec
tive in workimg with sfudents

e reading resourge trsJ
provi,de needed remedial read
supp7Ort to gUlar cIasttkitOM
studernts.

5. In, many respect.0 'limo
dissatisfied withd'the FLISH
reading resou prograst _in my
school..

6. Thbre is good conununication .

betWeeiVle. PLASH reac$ng r,e-
source, techer and regulakr-, -

Z,dlasSroorn telfhers.
In general , My/ student (s) en-
rolled in remedial reading clae,-
ses °have shown* improvements in
language arts.
The /FLASH instructional eti-
vities in tHe area of reading,
'-and language was compatible wit
the objectives of the reading
and -rangu'age programs operating
w in' our school ( s ) .

48

34

84
72

42

33



: :;

Item (continued).

Table .19 ..
(continued)

'Response Percentage

SA A D SD

9.. I had ample opportunities to meet
with the reading resource teaeher
for the purpose of obtaining help-
ful information concerning the
progress of my students.

10. If possible, I would prefer the
continued services-of the FLASH;
reading resource teachers in.my
school next year.

0
4.

56

70

42 2

* 'Sour Regular ClassrOpm Teacher Inventory

8 5

73
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TABLE 20

Percent Favorable Response Toward Reading Resource
Component,bS, Reading Resource Teacher *

Item

:s§

Response. Percentage

yes No

1, In 'general, has the FLASH (AVV)Pro-
ject been effective in your school
building(s)?

2. Have the primary objectives of
the FLASH (IV) Project been ade-
uately presented to you?

3. Was the Reading Resource Coordin-
ator helpful in assisting you in
your work With the gSEA'Title I
children?

4. Was your opinion in meeting the
.needs of ESEA Title I students
made an integral part in the
selection of ESEA Title I
students?

5. Did you,feel you worked with
thosk children who.were in the
greaest need of supplemental
reading and language assis-
tance?

. s'Did'you have ample,Olvortunities
to,meet with clagsroom.teachers
for the purpose of supplying help-
ful informationconcerning the.
progress of ESEA Title I. students?

7. n your opinion, were- the FLASH (IV),
nOtructional activities in the-area
f reading.ana.language compatible

yithhe objectives of the reading
andngudge programs operating
witi4n:your school(s)?

8.. In your opinion, -was the'ESEA,Title:I
classrdom adequately equipped with
multiMedia-devices and instructional
materials?

86
74,
,

Cak.,

100

100

100

100

93

73

84

79

4-4

7

27

16

21



Item (continued)

Table 20
(continued)

,

Response",1Percentage
. ,

Yes No

9. In your opinion, was the in-service
training.provided bir the FLASH (IV)
PO.ject valuable?

10. Lf possible, would you 1ike to par-
, ,ticipate in the FLASH Project again
:.pe"xt year?



41r

the
.

reading resoufzprogr4m by attainiekg

'

an average positive

respbnse of 80 ht. or.greater on the Reading Resource

,-Teachers Inv* o

Conclusn

o-

The per cent -of positive responseloY Reading.Resource'.

tgachers to ail itemsexcept three reached or exceeded pe7r-

formance objective. -Two of these three are at 79% and will be

considered as meeting theAperformance objective. -The one

' remaining item, related to 'having opportunities to meet with

classroom teachers, did not meet the objective.
1

Data Analysis - Objective J4

During may 1975 administrators, of tcholies offering

Reading°Resource programs were askea_O'ComPlei.e the Reading

-Resource domponent - Administrátor Inventory.' The responses

to each item by each adminitrator were converted to per cent
.

of favorable and unfavorable responses. This data is reported

in Table 21.

t:Performance Objective 14 .

.c,

. By the completion of the OrtOject year, target,4
principals will.demonstrate a positive attitude iesponse of 8.4).

per cent oroigreater on t#e Readinga%

I.

5chool

istrator Inventory.

Conclusion

Per gent

the performande obj

Resource CompOwt1

42itggy:t',

of favorable reiponses by4orinclpals reacheA

ective on .7.1 item; thus tgrObjective-i
A:4k

-

considered reached. .

76.



0,4,1

IT:ABLE 21

Percent Response .Configuration Toward Reading Resourip by
Administrators HAving,the Program in'Their Building *,

Item. ,'-Response Percentage

SA , A D SD

In gener,a1,,the-use of reading I

resource te4chers in the FLASH (IV)
Project shas4,been effective in my
school ,92 8

,, u
2 The small group remedial reading .:

activities provided by the FLASH
(INWProjebt have helped the ,

regular classroom teachers. '54 '46
--.

lk,

3. The,goals'and.objectvies of the
Reading Resource Component,of the
FLASH (IV) Project have been
adequately presented to targe

.
schooladministxators. ,

,,..,..
.

.r 23 -70

4. In general, thetegUlar.blass-
rooth- teachers .in rilys-Chool, have
been positive towati00.10tit--reading Is

resource teacher f by tale

FLASH (IV) ,Pro5 39 61
lik

.9,.

5. ',The reeding re . d 4t- 13Ps (P.)
.7: s'

. essigned to. my ' -A--,7---.. ,,

7, . m_working,
.. : .

. . ,,,,,..,77 23 '
,

,
,i4,7 ;

, .
,

,

...,
0.'resource acherls) '

-0, remedial '..-reading
,,.,.6, ilg.461ar alaSskoom

,

\ 54.,6-
.,

6

7. In. my o nion, the FLASH (IV)
instrub ional areas arellide-

.

quately equipped with multimedia
devices014V,instructional.

-materiks

8. In many respects, I have. been
dissatisr*Od with.the.FLASH

(
reading resourCe prog.tam in my
sq#pol.

8 9
77

92

7

-46 54

cr.

to

11

V



Table 21
(continuecW

Itein
,

(continued) Response Percentage,,
. . ,

SA A D -SD

' .

/

10.

. _

,

It appears that th re is good .

communiction betw en the
i'LASH (IV) reading resource

,
teacners-,and regular classroom
tea9pers. 41

If possible, I would prefer
the continup services of the'
FLASH reading resource teachers
in my schooL next year.

, ,

, .

.

,

p

..

.

$,..4. 1 ..ie

.

33

7R

.

,e..

.

67

22'

c

,

,. .,4 ,

.
,

0

,

-

a

,

,

. .

.

\

_

.

,

* s rcee.. Anistrator's'Ihventory Reading Respiirce-

,

-''

-



PROCESS.OBJECTIVE DATA ANALYSIS

;(1

Data Analysis - Objectives 1-6

During the project year eading Resource teachers

were asked to keep records of their time spent on various seg-

ments of the Reading Regpurce Pr99f4p. These records pame in

the form of the Monthly Monitoring-Forrr which, were sent to the

_project coordinator each month. These forts serve to!documeilf.
A

activity of the Reading-.Resource teather. A summary of average

daily time for Reading .Resource instruction is, found in Table 22
o)

Process Objectives 1-6

' 1- During the project year, the Reading Resource

teac rs will provide instruction,to deVelop vocabulary''skills

-

as documented by the Reading Resource Teacher Monthly Mbhi-

motoring Form.

2- During the projerear, the Reading,Re&rtcd
,

teachers will'provide_instruction to deverop oral andrsilent

.feading skills as documented'by the Reading Resource Teacher

Monthly Monitoring Forma.

3- During.the project year,_the Reading Repource

teachers will provide instructibn to develop perceptual motor

skills, where applicable; as documented by the Reading Resource

Teacher Monthly Monitoring Form.

4- Duripg the project year, the Reading Resource\
/

teachers will provide Iiilt.ruction to develqp comprehension



TABLE 22

,Average Daily Time For Reading Resource-
Instruction For. All Program Teachers *

000

Instructional
Area Average Daily Times (Minute)

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
,1

Vocabulary 43 41 37 39 75 55 95 **

Word Attack 45 51 2 67- 64 55 113 **

Comprehension 32 41 4 52 56 68 173

Readiness 43 10 14 21 30 43 **
, ,

TOTAL 163 143 143 179 225 202 424

-

* Source: Monthly Monitoring.Forms

** Testing in May

eaf

9 2

;V-

.91h
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skills as documented by the Reading Resource Teachers Monthly

Monitoring Arm.

5- During the project year, tbe Reading Resource

teachers will provide instruCtion to develop language skills as

documented by the Reading Resource Teacher Monthly Monitoring

tForm.

6- During the'arbeCt year, the Reading Resource

teachers,will provide instruction to develop word attack skills

as documented by the ReSding Resource Teacher Monthly Monitoring

Form;

Conclusion

The Monthly Monito-r: Form documents that process
-

bjectives 1, 4 and-6 were met. Process objectives 2, 3 and 5

were also,met, but are Combined Under the heading of "Readines
eT;

in the table. k *

Data Analysis - Objectives 1-3 (Teacher Aides)

During the project year Reading Resource teachers
#

,were asked to keep records of the daily time aides spent in

0
v4rious,segments of the Reading Resoiarce Program. I These records

.:Csme in the) form of the Monthly Monitoring Forms which were sent

to the pfoject coordinator each month- These,forms Serve to
'-

document activity of the aides. A summarAbof avdk4'gedaily

time aides spent in supportive activities Is found in Table 13-.

ProcesS labjectives10-3-(Teacher Aides)

1'VA- During the' prdject year, the Reading Resource

-Component-teacher aides will provide instructionjtreinforcement

81
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of ESEA Title I Students as documented by the Reading Resource

Teacher Aide Monthly Monitoring Form.

2- During the project yea the Reading Resource

Component teacher aides will .prepare ingstruct:ionalmaterials

as documented by the Reading Resource Teacher Aide Monthly.

Monitoring Form.

3- During the prolOt seii,4he'Reading Resource

Component teacher aide will carry 'jut clerical tasks as docu-

luented by the'Reading Resoui6 Teacher Aide Mapthly44onitoring

8

Form.

ConClusion

The Monthly Monitoring Farm documents that the process

oblectives related to use of teacher aides were met.

,t7

^a



TABLE 23

Average Daily Time for Reading Resource Teacher Aides
on Supportive Attivities - Grades 1 to 3 *

-Supportive Av
e

dtage Daily Time (Minutes)
Activity

Sept. Oct. Novi Dec. Jan. Feb. Mar. Apr. May

r

Instructjzonal . 3
.

Reinfordiment 34- .122 114 80 122 155 139 0147 **

,
401

Preparation
of Materials 67 75 64 91 95. 102 94 96 **

N

Clerical 143 90 81 .78. 61 74 57 85 **

Others 0 21 37 49 40 31,' 35 33 **

, .1

.

f

. ..
,

.

TOTAL 244- 308 296 298 344 362 325 401

ar^

\,* Source: Monthly Monitoring FOrms

** Testing in-May

k*,1,:
- i
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SUMMARY

Gains of Rehd ResOurce students on the Wide Range

Achie/ement Test/Reading'Sbb-test were sufficiently large thati

all schools reached or exceeded the expected performance
A

objective. Gains by these students on the Classroom Reading

Inventory reached high enough levels that-thirteen of the ,fif-

teen schools met or exceeded the performance: 9bjective. When

'the mean 'gain of ali studentawithout cern:for sChoola,is

calculated, it exceeds the performan tive.

There was a rather'compli. a ,rt :0:objectives for
-

the Dolch List. Sudcess here was 10,1154Wby-gains based on the-

student's classification on the R pa/Reading Checklist.

All schools for all classificati f students successfully

-
reached the' performance objective with the exception of one

-

group. In other words, of sixty possible .opportunitt.es for

groups to meet the objective, it was mpt In fifty-nine.

Gains on the Readiness/Reading Checkligt were reaated

to Whether the student was classified as, a readiness*student

or pre-primer and above. Of the readines stilenta, gains

brought ten -out,of fourteen achdols tec the objective or beyond,;,

Rowever, the mean gain for all readiness Itudenta exceeded the
,

performance oMtective. 'Of the er and above students,

gains brought twelve of fifteen schools to the objectivoii be-

yond. gut again, the mean'gain for all pre-primer and,abovp

qtudents exceeded the performance objectives.

oes
9 6
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In View of the gains in the RAT/Reading, the ClassrOom

Reading Inventory,.the Dolph List and the Readiness/Reading

Checklisi, this portiorAL of this component has been successful.

Over-ali gains are impressive. Most schools that.failed to

reach the objective still had mo'dest gains. Why a very few

clas'ses did.not, is not at this time. explainable.

When students were asked to complete the duam Atti-

tude Survey they rated their attitudeg toward themselves, their
A

peers, their s-dhool and their reading. All sdhools show' posi-

five attitudes.thaereach or exceed the desired performAnCe

,level in all four attitude,areas. -Apparently.the program was

able to influence.studentattitudes - all, in a positive, direc-

tion.

When classroom teachers were asked to express their

attitudes toward the Reading Resource component, they were

suffiCient-ly positive that their responses to all iteMs on the

TeachertInventory met or ekceeded thy performance objective.

When the resource teachers were asked, some felt that they did

not have a le opportunities to meet Wdth classroom teachers

for the pu pose. of supplying helpfut information about parti-

,./.- cipant studentS. They also felt.that they were not adequately

equipPed with multimedia devices and instructional'materiils.

A few expfessed some doubts about the value of the FLASH pro-

ject. Administratc upported the bgranNufficiently that.
. __
their positive attit,...Q2s reached or exceeded performance

objectives.
Urr..--- 97
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,During the project year there.was more than-adequate

evidence of support for-the process-objectives of the Reading

Resource component in the Monthly.Monitoring Form. Teachers

'and resource teachers had indeed performed in method dn&con-
t

tent reas in a manner that would be' expected tielproduce.the

desired Changes. Reading Resource aides were documented a8

,

providing instructionat reinforcement, material preparation

and clerical services Os expected of them.
;

4
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CHAPTER 4

Teaching English to Spealcers of Other Languages

('rESOL),

I

PROGRAM DESCRIPTION'

The TESOL component "of FLASH V was ptimarily re-

slionsible-for'bringing to certain children instruction in oral

,communication skills, having as its goal the alleviation of

deficiehcies in hese skills. Th re is a segment of Guam's

children thIt do not have English astheir dominate language

or speak Engligh So poorly that additional educational interven-

tion Was considered imperative.

Children were selected for thisprogram'.on the-basis

114

of being within economic criteria established4by ESEA Title. I

Guidelinea and having oral language difficulties as measured

by the Guam TESOL test. Test results plus the optnions of the

TESOL coordinator ahd the evaluator from the Department of

Education's Planning ana Evaluatioh4nit were ased to identify
r

eliglble 'Schools. Similar efforts were used to identify and

isolate eligible students:, The TESOL test scores were used as
,

preteit indicators for evaluation purposes.

IThe schools withifi the program became Agat Elementary,

Carbullido E1ementa5*, Ordot/Cha4n.Pago Elementary, San .

4

MigUel Eleme tary, C.L. VaitanO EleMentary,'Ult Elementary,



!Ze-

Yona Elementary and Price.Elementary. In addition to:these

public schools there were four non-public Schools,' that is,

.
,

Cathedral Grade .School, San _Vicente, Mt. Carmel and Santa Bar-
_

.

bara, 'Each-of thb..eight TESOL teachers for the public-schools'
. .

.

.

. I .

had a maximum of fifty students with which they would meet.

*The traveling teacher for the non-public schools was limited to

sixty students

fgam of 460: ,

t I enrollment *for the entire TESOL pro-

to

The primary goal of:the TESOL program was to increase

facility'in the use Of oral language. Both useand comriehension

are included in this goal. Along with this skill:development,

it was

c
expected that these students wOuld -improve their self-

concept, and gain,more favorable attitudes toWard their peers,

their school arid the English'language.

The instructional programHAsed the traditional
_

I

,

,,

, methods, materials and equipment of TESOL instruction ° In

Grade two in.Structkonal content.stresced article usage, plural

0
Countable nouns, pronouns, verb tense agreement, prepositions,

past tense, ordinal position and present continuous tense. Grade

one instructional content stressed axticle usage, coUntables,

,gronouns, verb usage and pluralization,of nouns.

Use of'the TESC eacher i1s basic to this program.

It was thought that a team approach, utilizing the regular,

0 classroom teacher and the TESOL teacher would bring the great,

- est force to bear on the students' oral communication problem.

Because TESOL instruction is Very technical and demands a good'

deal of skill and practice, it was,felt that employing a



-
specialist was the only way to.really make an impact in this

area.

In addition to the team of TESOL teacher and regular

teacher, there was the teacher aide and the home visitor. The

aide assisted in thejndividualization Of instruction, in

,
matrial preparation,. and performed a variety of non-teaching

duties. The home visitor helped make the parents members of'

the total educational team.
4

,Origanizationally the TESOL teacher and the reguiar

classroom teacher were- on a straight line relationship 'with

both the target schocil-principal and the coordinator of the

TESOL Component: The coordinator was involved in supportive

consultation and supervision, directly concerned with the step

by step flow of the component. The sáhool administrator,

equally concerned with the program, saw this class as part.of

the whole school and planned for smooth coordination.
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PERFORMANCE OBJECTIVE DATA ANALYSES

Data Analysis - Objective 1

During September:1975 the Guam tESOL Test - Form I

was administered as a preteSt and selection device for the'

first grade TESOL program. During May 1976 it was readminis-

tered -as .the posttest. The. number of items answered correctly
4

by each student was obtained and a school mean was calculateu.

The gain for the academic year was the difference between the

pretest mean and the.posttest mean. In addition, the number

of students individually attaining the objective was obtained,
. .

as well as the percent of total number of students attaining

the objeCtive. Table 24 contains these results.

Performance Objective 1

By the completion of the project year, TESOL'fi'rst

grede students will apply oral language production skills by

'attaining "an eyerage gain of 25 per cent or greater on the Guam

TESOL Test - Form I.

. Conclusion'

.All schools reached or exceeded the performance

objective. Two.hlindred severiteen.students, or 98 per cent of
9

A

those in the program, reached this objective.

Data Analysis - Objective 2

During September 19'75 the Guam TESOL iest Form II

-was admi tered at 'the sametime6 as Form 1with the,fall

1 0.2
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TABLE 24,

Means'and Frequency,of Students Attaining the Objectives
of the TESOL Program TESOLATest - Grade One

, J

.Schbp1s

Students Attaining
Pretest posttest Objective,

Mean. N Mean . N Gain Number Percent

Agat 45.07 30 83.10 .30 38.03* .30 .100

CarbullidO 36.'16. =25 .76.00
,

18
:

39.84* . 17 100

Ulloa 35.93 30 93.86 21 -57.93* 21 100

Yona 41.74 27 79;27 22 3953* 19 95

Ordot 38.89 36 89.13 31 50.24* 29 slog

Chalan T
.

Pago ..-.
.

Taitano 45.08 40. 85.34/ 35 40.26*. 32 97

/ .

San Miguel 52.71 24 92,0 20 36.34*, 20 100

/

Price 54.07 '28 81. 7,- 23 _27.80* 20 87,

Non-Public 38,16 32 94.10 31 55,94* . 29 100

TOTAL 42.88 272 8 .44 231 43.56* -1,1.2. '98

Note: Differences in N,2Within schools result front some students
not having both Fetest and posttest.

* Attained performis0

s,

objective

1M3
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// administration being the pretest and the spring administration

being the posttest. The number of correct responses by each

student was obtained and a school-Mean was allculated. The

gain for the academic year was the difference between the 'pre-

test mean and the,posttest mean.. In addition, the number of

students individually.attaining the objective, along with per

cent of'tOtal.number of students attaining the objective was

obtained. Table 25 contains these resuitS.
.

Performance Objective 2

By tlie completion of the project year, TESOL second

grade students 1.;,i.1liapply oral language production skills by

attaining an average giin of 25 per cent or greater on the Guam

TESOL Test - Form II.

Conclusion

All schools reached or exceeded the performance ob-

jectivg. One hundred fofty-oge students, or 95 per cent of

those pareicipating, _reached the objective.;

'Data Analysis Objectives 3-6

At the completion of the.project TESOL sttdents were

.

asked to respond to the Guam Affective Invdntpry TESOL. They
.

/fated lheir attitudes toward themsetyes, their peers, the School

and E h. An average positive attitude for each sc1oo1 and
1

grade w s obtained and thos re.sults are'in7 Tabld 2e.

PerfOrMance Object/S-6

3.- By the pompletion of the projectyear; TESOL

students will demonstiate positive attitudes toward self, by

92
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TABLE 25 /

=11.

Means and'Frequency. of Students Attaining the Obj'ectives
of the"TESOL'Program TESOL Test - Grade Two

. o

Students Attaining-7
ON.

Pretest . P6ettet , Objective,
Mean: N Mean Number Percent

.r

Schools

Agat 62.15 20 93.61 18 31.46* 16 89

Carbullido 46.72 25 89.29 14 42.57* 14 100.

Ulloa 42.38 26 92.25 20 49.87* 20 .10.0

YOna 51.26 23 82.43 21 31.17*. 18 90

Ordot
Chalan
Pago ( 45.8p 14 92.77 13 ,46.91* 13 lqoT

-Taitano 56. 70(\.,10 92.17 6 35.47* 5 100,

,San.Miguel 55.40 25 90.67 24 35.27* 20 93

Price 6/4.33 15 86.93 15 22.60* 12 80

Non-Public 28 80.82 28 40.07* . 23 100

TOTAL 50.49 186 88.13 159 37.64* 141 '95

.Differendes.ir)N within schools reult from some.students
ribt.having both pretest and posttest.

* Attained Performande objective
I-

..
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Average

TABLE 2

ZCent Posite Atti,tude'of TESOL Students *

LSCHOOL
,,.

Grade

.

.

'ATTITUDE. TOWARD

Self Peers School TEspi

Agat ..

Carbuilido
.,

Ordot/Chalan Pago
-, ,-

,Pricp.

San'Miguel-

Taitano

Ulloa

"Yona

Non.7.Public .

'Agat

Carbullido

Ordot/Chalan Pago
A -

price ,

.

San Miguel

Taitano

dlloa

Yona

Non-Public

,

1

. .

1

1.'

1

-1

1

"1

1

1

2

'2

2 .

2-

2 .

2

2

2

94.6

77.0,

97.6

79.0

96.4

90.d

82.4

94.8

89:0

89.4

81..6

.98.4

90.2

91.0

95.6

.8-8.8

86..6

89.6

98.8

80.0

97.0

83:8

81.2

94.0

** .

,80.2

91.2

93-.0-"N

88.2

83.6

98.4

87.2.
.

8.9.0 .

8.6

78.2

84:6

9.6.0

t7

89.6

75.2

99.4

69.4'

83.4

85.2

--)76.6
,

k8 4.2

93.6.

76-8-

79.8

100,0

85.8

91,0

9),..2

89.8

87.6

95.2

92.0

84.4 '

9,9.4

86..0

81.0

86.8

,

79.2
.

93.8.

9.8.2 -

.

83.2

77.2

-100.0

95.8 :

.91,0

86.8

96.0

.1.9.. f

looAR Ai

* Source: Guam Affective InVentory: TESOL
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attaining an aver'age positive-response of 25 per cent or greater

onIthe Guam Affective Inventory attitude-toward-selflitemS.

4- By the completion Of the project year, TESOL

students will demonstrate attitude 1-dward peers by attaining

an average positive response of 25 per cent or greater on the

Guam Affe,ctive Inventory attitude-toward-peers items.
Y 1Z

,. 5- BY the completion of the ptoject.year, TESOL

students will demonstrate positive attitudes toWard school by

attaining an averag0 positive response of 25 per cent or greater

on the Guam Affec ive Inventory attitude-toward-School, items.

\
6- By the compleiton of the.pkoject year, TESOL

students will demonstrate positive attitudes toward tnglish by

attaining an average positive respOnse of 25 per cent or greater

on the. Guam Affecyve Inventory attitude-toward-English items.

Conclusion

objective.

Data Analysis - Objective 7

All schools.reached or far excpedéd the perfortance

At the same timeS the Guam TESOL.Test - Forms I and

If were administered the teacher\was asked to complete an ob-

.
, , /

servation scale for
,

each student's motivational level, verbal

ability, social ability and_emotional stability. The number of

items with favorale attitudes f rfeach student waS obtained

and a school mean was calculated.' The gain for the academic,

Irear was the difference between the pretest mean and the pbS't-

'test:mean. In addition, the number-of students individually

.1_011
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attainin4 the objdctive along with per cent of total number of
,

students attaining the-objective was obtained. Tables 27,-28,

29 and 30 pxesen't this data for grade one and Tables 31, 32,

33 and 34 for grade two.

PerforMance Objective 7
,

By the completion of the project year, TESOL students

will respond positively.tovthe.program (motivation, verbal

social.ability, emotional stability) byeattaining aH
1 .

3
avera.9ec gain of.25 per cent or greater on the Guam Teacher Ob-

servatio

Conclusion

411 schools met the perfoimance objective in both

grades, with one exception. In the area Of social ability, Ui-

loa did not meet the objective _in.either grade one or grade two.

First grade TESOL students i d47vidually attained the objective

in,all areas:, 186 studentt, or 85 per. cent,inmotivation; .201.

students, or.92 per cent, in verbl ability; 164, or 75 per cent,

in social.bility; and 185, or 84 per cent, in emotional stab-

ility. At the grade two level 122, or 84 per cent, obtained

the, objective in motivation; 129 students,,or 88 Fier cent, in

verbal ability; f08, or 74 per oent, in social ability4-and 121,

or 83 per cent, in emotional.stability. Both. grade levels were

less successful in de on strating-favorable positive responseItt

in the arWof.,pocial ability.

108

96

IL
'



. TABLE 27
4.

f
, , v - .

Means andFrequenci of Students'Attaining'the Objectives
of the TESOL Programi--Guam Teacher Observation

Scale ,.-' MotikratIon Smbtest - Gfade One_
\..... ,

/.

Schools
Pretest Posttest

'Mean .. N Mean N
IP 1,r

Students Attaining
' 'Objective

,Gain Number Percent.

i c
Agat 6.38 .32 11.31 p 32 493* 87

.23
.

Carbullid4 6..43 10.43 16 400*. 10
_.

. 83_

.Ulloa . 7.44 27 11.21. 24 377* 17' 81

Yona 6.4.2 29 -10.77 26 '4.25* 15 75,L w,
Ordot
Chalan

.
,

.

Pagb 7.47 :38 12.86 36 5/39* 23 74
4

Taitano 7.61 44 11.80 40 4:19* 28 85-'

San Miguel 6.91 22 14.29' '- 21 7.38*. 18 . 90
A

Price 4.76 29 10.54 28 5.4. 22 96

Non:Public 8.84 32 16.23 -il 7.31P 27 93

-..

-TOTAL 7.01 276 12.26 252 5.25* 186 485

Note: Differences in Nliithin sc4)1S result
not having both pretest and posest.

Attained performance objective
41r
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TARLE, 28-,

Means and Frequency of Students Attainizig the,Objectives
of the TESOL Ptogram - Guam Teacher Observation-

Scare - Verbal Ability Subtest - Grade. One,

.4

ft

Schocos

.
.

Stugents Attaining,

Pretest ',Posttest .
Objective

Mean . N Mean' N . Gain Number Percent

Agat 5.16 ',32 11.97 32 6.81* 29 . .
97

Carbullido 5.83 23 8.57 14 2.74* 9 75

tilloa 5.22 727 9.8 24 4.66* 19 90
.

Yona 6.38 29 10.77 26 439* 18 90

----.__/

Ordot -

Chalan -

Pago 6.82 38 12.67 36. 5.85* 26 .84

Taitano 5.84 44 11.48 40 5.64* 32 97

San Miguel 5.09 22 13.76 21 8.67* 20 100

Price 3.17 29 9.6-8 28 6.51* 21 91 /
_

Non-\ublic 6.50 32 16.65., 31 10.15* 27 93

-

TOTAL 5.6.3 276 Ll.95 252 6.32* 201 92

Note: 'Differerices in N within schools result from some students
not having both pretest and posttest.

* Attainedsperformance objective

11 0
98



TABLE .29

Means ansi Frequency of Students Attaining the Objectives
of the TESOL Program --Guam Teacher ObserVation
Scale - Social Ability Subtest - Grade One .

.

Students Attaining
Pretest Posttest ( Objective

Schools Mean N., Mean V Gain Numbei . Percent,
N-

.

Agat
_

6.66 32 11.47 32 4.81*, 27 90

Carbullido 6-.61;. 23
_ ._ 9.43 14 2.82* 6 50

Ulloa 8.30 27 9.71, 24 1---)11.41 8 .
'38'

N.

Yona 8:41 29. 10.77 26 2.3.6*m - 11 /55

Ordot
Chalan
Pago .° 7.89 38 13.11 36 5.22* -,23 .74

Taitano 7.82 44 10.53
.

40 '2.71* 23 70

San Migliel 6.511) 22 14.10 21 7.601t 20' 100

Price ., 5.21 29 9.46 28 4.25* 20: 87

Non-Public 7.72 1 32 ,15.77 31 8.05* 26 90

hV

TOTAL 7.31 .r276 11.73 252... 4.42* 164
.

75

Note: Differences in N within schools result from some students
not having both pretest and posttest.

* Attained performance objective
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TABLE

Means and Frequency of Students. Attaining the Objectives
-"of the TESOL Program.- Guam TeacHer Observation
Scale - Emotional Stability Subtest - Grade One

-
,.

, Pretest Posttest
Schools Mean -N.. Mean N.. 'Gain

.tuaen.c.s Attaining
Objective

Number , Percent

4$0

.

Agat

CarbuIlido

Ulloa .

Yona

rdot r

Chalan
Pago

Taitano

Fan Miguel

Price

Non-Pubiic

6:75

6.39

7.59

6.83

. .

7.76

7.02 ,

6.41

4.76

8.40

4

32.

23
..

27,,-.14.4T75

29

38

44

22

29

32

P1049

9.71
,

10.58

13.17

10.40

14.81

10.25

15.77

#
32

14

24

'26-

e

36

'AO .

f..

21

28

31

334*

3.32*

2.16*

3.75*

C 5.41*

3.38*

8.40*

549*

737*

.

26

10

14

3N

25

27

20

23

27

4 .

1

------,

!

83

67

65

59

82

100

100-

93

.

li

7

TOTAL
I

6.95

P

276 11.81. 252 4.86* 185 .84

_

1

Note: Differences in Nylthi schools result from some students
not having both prete t nd posttest.

* Attained performance objective
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1.

T ABLE 31

.
,.

Meahs'and Fr encr of Studentshttaining the Object.i.vps

.
of the TESOD Program -,Guam Teacher Observation

.Scale - Motivation Subtest --Grade Two

Schools
Pretest

Mean N'

Posttest
Mean N Gain

Students Atktaining
Obje'ctirva

Number Percent

Agat 8.35 20 14.60 24) 6.25 . .88

Carbullido.
, ,

7.70 .27 10.68 s..22 2.98* 73

taloa . 27 11.92 25 3.62* 76

Yona 10.21 24 i3:08 23 2.87* 16

Ordot'
Chelan
Pago 12.20 15 15.46 15 3.26* 54

Taitano 9..60 10 14.43 7 4.83* 100

San Miguel 7.00 24 14.36 22 7.36* 20 100

Price 4.07 14 10.31 13 6.24* 12 100

Non-Public 9.21 28 16.58 24 7.37,* 20 87

ToTAL 8.50 189 13.72 171 5.22* 12 84

Note: Differences in N within schools result from some students
not having both pretest and posttest.

* Attained performance objective
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TABLE 32

.MeanS and Freguency Of,the StudentsAttaining.the Objectives
of the TESOL Program - Guam Teadher Observation

Scale 7 Verbal Ability- Subtest !- Grade TWo

.

,,- Students Agtaining
Xxetest Posttest .. Objective

Schools flein. N Mean N Gain Number '. Percent

)

Agat
. Am-

1.50. 720
,

14.935 20 6.85* 15 88

Carbullido 27 10/.86 : 22 3.60*. 12 80

. c '

taloa
r ,

YOnd.

6.70

9.58

27

24

1.08 25

15.00 23.

4.-

5.,4.2* 18-

71

90

Ordot,
Chalan .., ,

_ .

.

PagO 10.93' 15 14.80 15, 3.87*, '. 9 69' .

) '.

Taitano 9.40 '10 '15,14 7' 5.74* 5 V 100,

San Miguel 5.29 24 14.27 22
iv,.

8.98* 20, 106

Price 3.00 14 8,92 13 5.92*. 12 100
, . .

Non-Public 6.32 28 16.88 24 10.56* 4 23. 100

.

.

,

TO1;AL, 7.20 10 13.51 171 ,6.31* 129% ..

Note; Differences in N within schools result from some students
not having both. rbtest and pOsttest.

*Attained performance obective
k

, 'k,,.. ,j:
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TABLE 33

-Mpans and'FreqUency of the Stu nts Attaining the Objectives
of the TESOL Progiam 7 Gp m TeaCher Observation

Scale - Social ,Abilitv/Subtest Grade Two

P

Schools '

, .

Pretest Posttest
Mean -^N Mean'. N

Students Attaining
Objective

Gain . Number i'ercent

Agat '8.90 20 13:30 26 440* 13 76-
4

Carbullido 8.26 27 10.59 22 2.33* "9-. 60

I

taloa- 9.67 27 11.96 2.5 2.29 7 )3 %

Yona 10.2A' 24 14.78 23 4.570( 14 76
--.......

Ordot
,

Chalan
Pago. . 12.27 15 15.67 15 3.40* 7

,-
54

Taitano' 9.90 Z 14.71 7 4411$1*, , ..4 80'

Sanigiguel 6.13 24 14.50 22 8.37* 2,0 100

'a

'9.31,Price. 3.86 14 /13. 5.45* . 12 100

'Non-Public 8.75 28 '16.54 24 '7.79* 22 96
: ,

...

.

...TOTAL 8.50 1-8-9"13.39 .171 4.89* 108 74

Differences in N within schools result from some students
4

not having bothopretest and posttest.
k

Attained performance objective

115

103 r

11.



TABLE 34

Means and F'requency of the Students , Attairiing the Objectives
of.the TESOL Program-- Guam Teacher Obseilzation
Scald - Emotional Stability Subtegt - Grade'Two

School's
Pretest

Mean N

Aigat

Carbullido

Ulloa
,

Yonai

Ord t
Chalan-
.Palo

T tano

Sar Miguel

Price

Non-Public

8.85

8.00

7.93

v9.79

12.33

9.60

6.04'

3.93

20

27'

24)

10

24

14

7.46 28

TOTAL 8.11 189

Poqttpat
'Mean )9 %, Gain

13.55, 20 4.70*

10.86 22' 2.86*

11.08 25

14.57 21' 4.78*

15.80 15 3.47*

14.00 7 4.40*

14.41 22 8.37*

9.92 la, 5199*
a 4

17.08 24 9.62*

13.53 171 5.42*

Students Attaining
Objective

Number Per-ce n t

82.

73

12

22 96

121 83

Note:! Differences in N within schoolg- result from somegtudedts .

not having both pretest and pcisttest.

* Attained performance objectives

116

.104
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Data Analysis - Objective .8

)-
IL

At the completion,of the project year TESOL 'teachers

weig asked.to complete the T SOL Teachet Inventory. Per cent

of favOrable and non-favorabl response was obtained for al

teachers. Those results are recorded in Table 35.

fi

Performance Objective-8

the completion f the project year, AESOL teac4oks

will demo stkate a positiv attitude toward the TESOL Program,
0'

a ining-an average. po *tive.response of 80 per cept or

greater on the.TESOL Inventor.
-

Conclusion

Of the ten itemsoresponses to ive reached or ex-

ceeded the performance level asked r in the etatement of

objective. Responses,falling slightly below the expeCted per-

&mance level were: \Item 4, related to selection oI students;

tem 6, rel ted

item 8, related to adequacy of

a
toease of meeting with he classr acher;

.)

ultimedia and,materials; item

1(4-xelated to,9, related to in-service training, and item

desire to.participate in FLASH next,.year.

Data Analysis7 Objective 9

At the completion of the projeCt year regular class-

room teachers were asked to complete the TESOL Classroom

Teacher Inventory. Per cent of favorable and non-favorable

response wgs obtained for these classroom teachers. Table 36 .

contains these results.
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TAiLE 35

,-Percent Favor-able RsponSe,Toward TESOL
by TESOL ireadh4rs *

)

Item. f * _Response Percentage

7

Yes No

In general, has the FLASH' (V).Pro-
ject been effective in your sohool
building(s)?

2. Have the Primary objectives.of the
FLASH (V) Projebt been adequately_
predented to you?! $'

3. Was.the TESOL Coordinator helpful
in assisting you in your wokklaWith
ESEA Title I children?

4
4. Was your Opinion in meeting the .

needs of'ESEA Title I students made
an integr 1 part in the selection

ESEA Ti le I students?

5. Did you feel you wOrked with those
children ttho wire in the greatest,
need of the instructiOn provided
by the TESOL Component?

6. Did you have ample"opportunitie
to meetwith classroom teachers' :

for the purpose of supplying heAp-
fa information concerning the
progress of TESOL students?

2. In your opinion, Were the FLASH (V)
'TESOL acftVities compatible with
'the objectives'of the regular
reading and language programs oper-*ating in your,school(s)?

8. In your opinion, was the TESOL
instTuctional area adequately equip-
ped. with multimedia devices and
instructional. materials?

118
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100

100

88

63

88

75

88

75.

27

12

25

.12

25

.7,
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Item (continued)

-

1

Table 35
(continued)

w
Response;Percentage

4

Naf Yes

9. In your opiniok, was the in-service
training provided by the rLASH (V)

Project valuable?

,If possible,-would you like o
participate in the FLASH (V)
Project again n'ext year? 75

* Source: TtSOL Teacher Inventory
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TABLE 36'

Percent Response Configuration Toward TESOL bt
Clasqroo Teachers *

/ .
.

Item Reslipnse Percentage.

SD NA,

.

II

,

/
.

-1. In generali the use of TESOL
teachers in the FLASH (V), Pr&-

. ject has been-effectiVe in my' ..

. school.. , * 46 .54

2. ''The.small group TES07.,.'activi-
.

ties provided by the-rLASH (V)
Project has helped regular .

classroom teachers. 37 51'. 3'

3. The TESOL'teacher(s) assigned
to my school Pare effective in'

cs4
. working with students.. 39

-

4. The TESOL teacher(s) 'provide
needeyr supplemental English .

.

.

... instructionAo siddents who
speak other 1anguages. . . 46' 49 m 5

.

.

5.. In my opinionl the TESOL in- .

.

',,structional akeaa-are ade-
,..quateIy equipped with mul.ti-

40

Media devices and.instructional
Materials.- 22 53 . 8 9

,

, In, many respects,. I have beeh
_dissatisfied with the FLASH .(V) .

.

TESOL program-in my. sphool 3 13 37 43 4

7. It appears that there is-good. .

communication between the FLASH .

(V) TESOL teachers.and the
.

regular'classroom teachers. 32. 57 6 4

.
,

.

8. If possible, I would prefer'the
Continued seivices of the
FLASH TESOL teachers in my school
next Year. 50. 50

* Source: TESOL Component - Olassroom Teacher Inventory
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Performance Object e 9

By,the 'completion of the project year, the regular

classroom.tehers will demonstr te a positive attitude.tot4a

the TESOL-PrOgram by attaining a average Positive response

4,
80 per cent or greater on the Regular Classroom Teacher Inven-,=----

c-

.0
.

tory.

Conclusion

Of the eight i

response level.of 80 p

but one attained the positive

cent or greater. Item five, 'related

fto the

)
dequady of mul imedia and instructional ma erials,

missed e objective'by five percentage points.

4r
Data Analysis - Objective 10

At the completion of the project year administrators'

, .

ofschools offering the programyere asked 'to respond to-the

TESOL Component - Aaministrator Inventory. ..PerCent of f vbr,
jer

able and non-favorable response by these administrators waT

obtained. Table 37 contains these results.

Performance Objective 10-

By the completion of.the project year, target school'

principals will.demonstrate a positive attitude toward the

TESOL Progr.am by attaining an average pasitive response of 80

per cent or gcpater onthe TESOL Component - Administrator%

Inventory.

Conclusion

All administrators of schools offering.the TESOL pro-

* Sob

gram gave responses that met the perf,ormanoe criterion of 80

per cent'or greater poqitive response.

169
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.Percent Response Configuration toward TESOL by
.Administrators Having the PrograA in Their.Building *

41#

IteM iqesporise Percentage

1.eial, the use of TESOL"
''t-eacheis, in the FLASH (V) Pro-
ject has bégn'effective in my

f

7- The small group TESOL activities
proviclOd by the. FLASH AV)
Project has help40,idgular
claksroom-teachefs.,

'The goals and objectives Of_the
.

TESOL Component of the KASH (V)
project hate been adequately
presented target_school
administrato s

,

In' general, j4ie regular classroom
in my school have been
toward the TESOL
proirided by the FLASH (V)

teachers
positive
teachers,
Project,

The TESOL 'teacher (s) -.assigned to
my scIool are effectiV-in wdrking
with tudents.

The TESOL teacher(s) provide
needed supplemental English fh-
struction to students w0p speak
other Eanguages.

InAT opinion, the TESOL instruc-
tionar areas are adequately
equipped with multimedia devices
and instructional rdaterials.

In many respects I have been-
dissatisfied wi he FLASH (V)

.41ESOL program in echool.

122

110

SA. A SD.

80 20

I:4

58 42

50

58 42

75 25

-58, 42

t'

33- 58 9

42 58
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Table 37
(continued)

Item (continued) ,116 -sponse Percentage

SA A D SD

9.

..--,

10.

.

. ,

. .

It appe'-ars that there is good
Icommunication between the
FLASH (V) TESOI1 teachers and-
the regular classroom
teachers.

If posible, I would prefer
the continued services of the
'FLASH TESOL teachers in my
school next.year.

\.

.
.

.
.

.

.

,

.

.
.

...

44

.

89

_

56

11

4

.

y

.

.

,

.

.

.

.

* Source: Administrators Inventory - TESOL.
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PROCESS*OBJECTIVE DATA ANALYSIS

Data Analysis - Objectives 1-6

During the project year, TESOL first grade teachers

were asked to keep records of their time spent on.various seg-

ments of the TEgOL Program. These records came in the form

of tO Monthly Monitoring Form wfiich was sent to the project

coordinatolleach month. These forms served to documedt acti-

'vity of the TESOL teacher. ,A summary of average°daily time

for TESOL first grade insirtiction segmentp is found in Table 38.

Process Objectives 1-6

1- During th-d project year, TESOL firSt grade teachers

will provide instruction to develop oral langUage Oroduction

skills related to article usage. as dobumented by the TESOL

Teacher Monthly Monitoring Form.

,N) During the project yeak, TESOL first grade teachers

will provide inStruction to develOp oral language production

skills related to countables as documented byYthe TESOL Teacher

Monthly Monitoring Fond.

3- During the project year., TESOL first grade teachers

will provide instruction to develop oral language production .

/

skills related to pronouns, ender distinction) as dobumented

by the TESOL Teacher Monthly Monitoring.Form.
-

.
4- During the project yeat, TESOL first grade teachers

will provide instruction to develop oral language production

skills related to pronouns (object-of,sentence) as documented by

the TESOL Teacher Monthly Monitoring 'Form.
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TABLE 38'

Average Daily Time for TESOL-Instruction
for All Program Teachers - Grade ?ne *

Instruction Average Daily Time (Minutes)
_Content Area

Sept. Oct. Nov. Dec, Jan. Feb. Mar..A r. May

Article Usage 28 32 18 .22 16 20 16 13 **

Countlibles: 11 17 15 .18 21 18 8 9 **

.

Pronouns
(Gender
distc.) 102. 19 ;4- 15 16 1.7

,

10 **
.

. .

,

Pronouns . , . .

(Object
sent.) 9 16

it

6 11 10 13. 9 **

Verb Usage 21 31 29 . 31 36 35 40 27 **

Pluralizatipn
of Nouns."

15 15 11 21 18 23. .18 10. **

TOTAL 75 206 108 126 117 122 112 'I, 78

,

* Source: .Monthly Monitoring Forms

** Testing in May'
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. 113



5- Duing the project year, TfSOL first grade teachers

willmprovide ingtruction tqclevelop oral janguage production

skills related to verb usage as documented by the TESOL Teacher

Monthly Monitoring Form.-

6- During the pro'ject'year, TESOL first grade teachers

will provide.instruction to develop orral language production

skills related to pluralization of nouns as'documented by.the

TESOL Teaáher Monthly Monitoring Form.

Conclusion

All piocess objectiyes 1 thro 6 were met as

documented by the-Monthly Monitoring Form.

Data-Analysis - Objectives 7-16

During the project year, TESOL second grade teachers

were asked, to keep records of their time spent on various seg-

ments of the TESOL Program: These recOrds came in the form of

the Monthly Monitoring Form,which wart sent to the project coor-
.

dinator each month. These forms served to document activity

of the TESOL teacher. A summary of average daily time for'

TESOL second grade instruction segments is found in Table 39.

Process Objectives 7-16

7- During' the project yeai, TESOL second grade

teachers .1411 provide instruction to develop oral language

production skills related to article usage as documented by

the TESOL Teacher Monthly Monitoring Form.
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TABLE 39

Average Daily Time for TESOL Instruction
for All Program Teachers - Grade Two0

. .

/e;..

'Instruction Average Daily Time. nutes)
Content Area . .. ,

d

Septx-Oct. NoV. Dec. Jan.Feb. $ar. 4pr, May

,

Article Usage 30 19 ,32 9 12. 11 '13: ! **

Plural Countable
I

Nouns 18 26 8 21 16 21 9 **

,

,

Pronouns (Obj.
of sent.)

. .
7 7 11 5 13 , 14 i **

Pronouns ,

DeterMines) 21 8 23 . 10 7 **

!

Verb Tense
Agreement 20 13 19 25 18 37 1L **

,

'Prepositions 8 23 15 16 17 19. **

/

Past Tense 2 11 8 2 24 .20 17 **

Uncountables 10 3
/

j12 12 11 9 **

-N.

Oxdinal
Position 2 7 6 8 6 **

r

Present Con- J

tinuous Tense 7 8 17 7 12 11 16 7 **

Others 12 25 41 29 48 17 13 ` 54 **

TOTAL 67 144 170 147 171 159 165 151

-* Source: Monthly Monitoring Forms-

** Testing in May 115
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8- During the project year, TESOL second grade

teachers will provide, instruction to develop oral language

.r.

production skillt-related to plural countables no ns as

documented by the TE$OL teacher Monthly Monitor ng Form.

9- During the project year, TESOL second -grade

.teadpers.will provide-instruction to develop oral language pr-o-

n skills related to pronouns (object of sentence) as

documented by_ the TESOL Teacher Monthly Monitoring_Form.

10-.During the project year, TESOL second grade

teachers will provide instruction to develop oral language pro-
,

duction skills related to pronouns (determiners) as documented

by the TESOL Teacher.Monthly Moni,toring Form.

11- During the project year, TESOL second grade

teaOhers will provide 'instruction to develop oral language pro-

duction skills related to verb tense agreement as dOcumented

by the TESOL Teacher Monthly Monitoring Form.

12- During the project year, TESOL second grade

teachers will.provide instruction to develop oral language

production skills related to prepositions as documented by the

TESOL Teacher Monthly Monitori.ng Form.

13- During .the. project year, 7Bkol, seoand grade

teachers will provide instruction to develop oral language

production skills related to past tense as documented by the

TESOL Teacher Monthly Monitoring Form.

14- During the project year, TESOL,second grade

teachers will provide instruction to develop oral language

128
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prodIpction skills related to uncountables as documented by the -

TESOL Teacher Monthly Monitoring Form.

15- During the project. year, TESOL second:grade

teachers will provide instruction to develop-oral language

production skills,related to ordinal position as documented

by the TESOL Teacher, Monthly*Monitoring'Form.

16- During the project year', TESOL second grade
-\

teachers will provide instruction to develop oral language

production skills related to present continuous tense as

documented by the TESOL Teachel- Monthly MOnitoring Form.

Conclusion

All process objectives 7 through 16 were met as
r-

documented by the Monthly Monitoiing Form.

Data Analysis - Objectives 17-19

During the project year teacher aides were required
C.

to keep records of their' activities in the.form of daily time

spent on instructional reinforcement, preparation of instruc-

tional materials and clerical tasks These records came in the

form of the Monthly Monitoring Form which was.sent to the

project coordinator each month. These toms served to document

activity of the TESOL teacher aides. A summary of average

daily time spent by aides on various supportive activities is

foudd in Table 40.

Process Objectives 17-19
A

17- During the project year, TESOL teacher aides will

provide instructional reinforcement to ESEA Title I students

117

12ai



TABLE 40

Average Daily Times for TESOL Teacher-Aides
on Supportive Activities. - Grades 1 and 2 *

Supportive
Activities Average Daily -TiMes (Minutes)

Sept. Oct. Nov.-Dec. Jan. Feb. Mar. Apr. May

.'Instructional
-.0-

Reinforcement, 56 171 180 111 111 127 143 148 **

,..

Preparation
of. Materials 69 104 123_ 105 115 105 123 99 **

Clerical 50 51 57 78 62 67 57 **

_

,85

Others 31 15 14 15 31 34 38 **

I..

TOTAL 206 326 375 308 303 348 367 342

,

* Source:- Monthly Monitoring Forms

** Testing in May
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4
,

as documeOted by the IESOL TeaCher Aide Monthly Monftoring

Report.

18- During the project Year, TESOL teacher-aides

will prepareinstructional
1

materials as-docuMented by Vie'

TESOL Teacher Aide Monthly Monitoring Form.

4
19- During the project lar, TESOL teacher aides

will qarry clerical tasks as documented by the TESQL

Teacher Aide pnthly Monitoring Form.

ConclutIon

AllA)rocess objectives 17.through 19 were met as'

documented the Monthly_ Monitoring Form and thus it was
*1:1

_
considered th t these three objectives were met.

131
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SUMMARY

7

G4ns in fdcility of use of oral langualqe were

.

suf-

f'jciently large that all schools, in both grades, met nd ex-

r7eeded the performance objectives on the Guam ,TESOL Test. There

'seems no reason to doubt that this program produced the desired

results4 therefore, this section of the program musVoe

considered successful. ,

Participant changes in attitudes toward self, peers,

school and the English language were 'sufficiently large for

all schools,, in both grades, to meet ind exceed-the performance

objactives on the Guam Affective ?inventory. There again seems

no reason to doubt that the efforts to change attitudes ob.-,

tained desired results. Certainly this section of the program

must be considered successful.

Participan't changes, as observed and ,recorded by

teachers were sufficiently large for all schools,for both grades

to meet and exceed the performance objectives of the Guam

Teacher Observation Scale. Thegirly exception to this state-

ment is in the case of one school that had difficulty showing

adequate changes* in social ability at both the second and third .

grade levels. Again there seems little reason to doubt.the

efficacy of this segment, and it is considered successful.

When classroom teachers were asked to express their

attitudes toward the TESOL component, their responses were

essentially positive, with the exception of one item. This item

132
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related to adequacy of multimedia devices and instructional

materials. Response to it fell below acceptable performance

levels. TESOL feachers were'essentially positiVe toward the

program except in five items. Apparently a few TESOL teathers

felt that their opinions were not taken into consideratiOn'in

the selectiontqft sioudents, that they did not have ample oppO-

tunities to meet with classroom teachers; they,also doubted that

they were adequately equipped.with multimedia devices and in-

structional materials; some doubt was expressed about the Value

of their in-service training; and finally a few expressed
_

doubts about wanting tO be part of FLASH next year. Even though

there was some negative response to the TESOL program, the

.0

great9r majority of regular teachers a TESOLtfteachers en-

lk
Aorsed the program and its related acti ities. Administrators

heartily endorsed the program.

During-the project year there was more than adequate

material withizi Monthly Monitoring Forms supporting the procesd

objectives of the TESOL program. Both classroom teachers and

TESOL teachers,did indeed use procedures in content areas that

would be expected to'produce the dedired changes. TESOL

teacher aides also were documented as providing instructional

reinforcement, material preparation and clerical servic, as

expected of them.
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CHAPTER 5

Supportive-Services

PROGRAM DESCRIPTf6N

The Supportive Services component of FLASH V was

responsible for tfie various functions related to home visita-

tion, use of teacher aides, training paraprofessionals, and

dissemination of information about the project. It included

the television series, '"Window to Our World", which was basic

to he other,components of the project. It was very directly

'in i olved in 'reaching the stated learner goal of providind "to-

ESEA Title I personnel in-service training in the areas o4

reading and language, early childhood development, and under-

standing of the disadvAntaged student and his environment."

Very basic to FLASH V was the concept Of using the

extra contact of a home visitor as a means.of fostering Student
---,-

.achievement and rapport witfl his family.,:Home visitors were .

used in.the three bagic components, i.e. Cultural Language/

Reading, Reading Resource, and TESOLI to assist ip planning,

instructing parents how to help their children, the preparation

.of eduCational materials and instilactional contact with the
. ,

studebts- en.this would assist him..

P .

4t-PA4Xn addition to the use of hothe visitors (community(
-
development.ftides) Supportive Services assisted in the

.122
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'Yt`f

preleiviCe. and in-serviCe training of paraprofessionals or

teagher aides. Training sessions ttroughout the.period of the

troject became a basic function for thip compOnent: A wide

tange of in-servieg4training in reading language, childdevel-

opment arli understanding of the children of GUam was accom-

Dissemination of information about3.the projectl_s

various.components and .goals was also a function of Supportive

Services.* There were scheduled parent Drientation meetings

designed to inform the parentva very successful slide prer

Ai

sehtation was featured at these meetings. A quarterly parent

newsletter.called "FLASH NEWS" was produced and distributed

as waS a general information bulletin prepared by the admin-
.

iseratiVe staff of FLASH V. Included in the function of

dissemination was the'popular TV seri-es "Window to Our World".

The television series was to promote learning while using the

entertainment element of television to maintain interest and

motivation. This series was highly correlated with the class-

room and student activities.

4
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4tit-

PERFORMANCE OBJECTIVES

Data Aysis - Objective 1

ParentS' of the ESEA Title d students participating

in the Home Visitation Program responded to theAionleVisitation

Program Paren1 CheCIClist in.May of the 1974-75 project:year.

The percenerge of parents responding positively or negatively

was calculated for each of the items.. Table 41 presents the

_

data.

Performance Objective 1.,

By the completion of the project year, parent's of

ESEA Title I students will demonstrate positive attitudes.

toward the Home Visitatipn Program by'attaining an average

poSitive response of 80 per cent or greater onJié, Home Visi-

tation 'Program Parent Checklist.

Conclusion

The percentage positive response exceeded the

expectacLproficiency level on nine out of ten items. ResPonse

to item.,3 onlyowas below the expedted performance objective..

Therefote, Performance ObjecIlive 1 was'essentially attained.

'Data Analysis - Objective 2

Classroom achers responded to the Home Visitation

'ProgramClassroom Teacher Inventory during May 197t. Per cent.

of 'favorable and unfavorable response was calculated for each
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1. The Home Visitation Program is
helping me,to know more ways to-
help my child.

2. The home Visitation Program has
helped me in talking with my child's
teacher.

'
I have not been able'to uge many
of.the home adtivities of the Home
Visitation Program.

4. My child and.I enjoy doing the
home activities together.,

5'. The purpose of the Home Visita-
tion Program;lis tO. help me to know
More ways to. help my child learn.

Some of the activities suggested
through the Home Visitation
Program take too Much time.

I know more about school acti-
vities because of the Home Visi-
tation Program.

. The Home Visitation Program has
been.good for mST child.

. Each of the home activities is
'helpful in teaching my child.

10. If 'possible, I would like to be
, included in the Home Visitation

Program next year.

! :teM

TABLE 41

Percent Favorable Response of Parents Toward
Home Visitation Program *

r-

Response Percentage

Yes _No

,99

90'

67

99

99

82

99'

99

9,9

95

1

.10

33 -

1

1

18

1

5

Source: Home Visitation Program Parent Checklist

137

125



1

item on the invontory. Data obtained from the Inventory is

presented in Table 4,2.,

Performance Objective 2

By the completion of the project year, classroom

teachers will demonstrate positive attitudes toward the Home

Visitation Program by attaining an average positive response

of 80 per cent or greater on the Home Visitation Program Class-

room .Teacher Inventory

Conclusion

On all items an 80 per cent.positive response was

attained. Thus Performance Objective 2 was achieved.

Data Analysis - Objective 3

Target school principals responded to the Home

Visitation Program Administrator Inventory during May of the

104-75 project year. Per cent of favorable andlunfavorable

response was calculated for each item on the inventory. Table

43 contains this data.

Performance Objective 3

By the completion of the project year, target school

principals will demonstrate positive attitudes toward the Home

Visitation Program by attaining an average positive response

of 80 per cent or greater, on the Home Visitation Program
,t

Administrator Inventory.

Conclusion-

On all items an 80 per cent positive response was

attained. Thus Performance Objective 3 was achieved.
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TABLE 42

Percent Response Configuration Toward Home Visitation
Program by Classroom Teacher *

.

,

Item Response Percentage

SA A D SD

1. The Home Visitation Program has
been helpful in communicating

. .

-
,wath parents.

.

78 22 .

2. The goals and objectives of
the Home Visitation Program have
been adequately presented to the
classroom teachers. 32 68

. The Home Visitation Program has
increased parent interest in

1

the learning.of their child(ren)..
.....)-

33 67
.

The Home Visitation Program
activities have helped parents
in participating in parent-

,

.

teacher conferences, 33, 67

5. The HOme Visitation Progra
. television Series, "Windo to ,

Our World", has been beneficial
in communicating the.school
program to the home. 22 62 16

6. Home Visitation activities''
have increasedthe interest of
students and fostered more- -

---,

positive attitudes. 67 33

.
.

7. Home activities in language
arts have been designed to be
ofinterest to both students
and parents. 83 17

.

.

.

8. If'possible, I would like to
participate in the Home Visi-
tation Program again next year. 83 17

.

* Source: Home VisitationInventory - Reading Resource

1 3 9
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. TABLE 43

Percent Response Configuration Toward Home Visitors by School Administrators *

Item

a

Response Percentage

Cult. Lang./Reading Reading Resource TESOL

1. The Home Visitation Program
- hascbeen helpful in communi-

cating with parents.

2. The goals and objectives 'of he
Home Visitation Program haFe
been adequately presented tR
target school administrators:

3. Home Visitation Program acti-

vities have helped parents in
participating in school pro-

grams and activities.

4. The Hone Visitation Program
television series, "Window to
Our World", has been benefi-,

cial in communicating the
school program to the home.

5. Feedback from the Home Visi-
tation Program has been help-

ful in determining needs of

students:

6. In general, the Home Visi-
tation Program has been
effective in my school.

c.

14 0

SA A D SD SA A D . SD SA A D SD

25 75 40 00 33 67

25 75 40 60 33 67

(

13 75 12 20 80 100

25 75 20 80 33 67

25 75 00 100

25 75 10,0 100
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Table 43

(continued)

Item (continued)
Response Percentage

,

Cult. Lang./Reading Reading Resourc TESOD

, .

SA A D SD SA A D SD 'A A D SD

,

7. In general, the teachers in

my school have been positive

toward the Home Visitation

Program.

8. If possible, I would like

,

to

see my school participate in

the Home Visitation Program

again next year.
c

,

,

,

;.

12

38

Q
/

88,

63 40

100

60

,

33

100

,

67

* SOurce: Home Visitation Program - Administrator Inventory
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Data Analysis - Objective 4

The Home Visitation PrograT Television Series

QuestiAnaire was administered to community members during '

April of the project year. Data were summarized by item wit&

the percentage ot the favorable and unfavorable responses being

calculated. Table 44 presents these data.

.Performance Objective 4

By the end of the project year community members will

demonstrate positive attitudes toward the Home Visitation Pro-

gram by attaining an average positive response of 80 per cent

or greater on the kome Visitation Program Television Series

Questionnaire.

Conclusion

Although three items on the.Home Visitation Program

Television Series Questionnaire fell below the'80 per cent ,

positive response, Performance Objective 4 was considered

achieved. ,

Data Analysis - Objective 5

Community members responded to the FLASH V Project

Community Survey during May of the project year. Data were

recorded for each item. Table 45 presents the data.

Performance Objective°5

By the end of the Eiroject year, community members

will demonstrate positive attitudes toward the FLASH V Project
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TABLE 44

Percent Favorable Response of Parents Toward
the FLASH V Television Series *

sov

Item
, .

, Response Percentagl

Yes No

1.

2.

3.

4.

5.

6.

7.

8.

My child really enjoys "Windqw to '

Our World". ,.1' \

"Window to Our World" is on at,good.,times during the week.
,

Many times, the activities oii Nindow
, 4

to Our World" are hard to fo 10w.
.

."Window to Our World." has he p d me ,

to know more ways to help my c ild
learn. ...

My child enjoys the characters on
"Window to Our World."
,

The television activities take too
much of my time.

The extra activities given4.my child
by the home visitor are lidr, help-
ful in adding to the television
activities.

.
C
3

"Window to Our World" is 4sually
seen more than one time e'ach week
by either my child or me.'s

.
.

93

83

,

45

,..

84

92

65

92

.

73

7

17

55

16

.

8

35

8

27

.

.

* Source: Home Visitation Program Television Series
Questionnaire

145.

131



TABLE 45

Percent Favorable Response of Members of the Community
Toward FLASH V and Educational Opportunities

for Children *

r.

Item

I.

Response Percentage

Yes 'No

I. have been told about the FLASH
Program by teachers or other
persons at the school..

2. I know about the FLASH Home Visi-
tation Program.

3. I feel comfortable with teachers
and other school people.

3

4. I have tieard about the FLASH.
Program on television.

5. I know about the special PLASH
reading program using readers about
Guam.

6. I am glad my child is in a school
that,has special programs for Guam
students.

7. I have read newsletters from the
schools about the FLASH Program.

a. I have heard about the reading
resource classes provided in the
sChool by the FLASH Program.

9. I have heard about the TESOL
classes provided in the school by$
the FLASH Program.

10. I believe that having the FLASH
Program in the school will help
my child(ren).

100

100

97

92

97

100

97

100

95

100

3

3

5

* Source: FLASH V Project Community Survey
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by attaining an average positive response of 80 per cent or

greater on the FLASH,V Project Community Survey.

Conclusion

Each item received a positive response of.80 per cent

or gxeater. Thus, it is.concluded 'that the objective was

attained.

Data Analvis Objective 6

The Paraprofessional In-Service Training Attitude

Scale was administered to the participants attending each ii1-1

service training session. The per .deht positive response was

calculated five to seven tiNes during the 1974.-75 project year.

Tables 46, 47, 48, 49, 50 and 51 report the data.

Performance Objective 6

'By the end of each training session, paraprofessional

participants will demonstrate positive attitudes toward the

in-service training by attaining an,average positive response

of 80 per cent or greater on t.1-;e Paraprofessional In-Seivice

Training Attitude Scale.

Conclusion

.per cent positive response for each session for

each component exceeded the 80 per cent positive proficiency

level, thus attning Performance Objective 6.

Data Analysis - Objective 7

Classroom teachers rated each paraprofessional on the

Paraprofessional Rating Form durins May of the.prOject year.

133
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Percen

.TABLE'46

Positive. RespOnse of
In-ServiceTraining by Paraprofessional Participants

-(Teacher'Aide--. Grade 2 :Reading'Resource) *'

.Item

t

' Percent Positive Response

1, Was it inforiative?

2; Was it interesting/

3, Do you feel itas worth your time?

4, Did yottgain new knoWledge and understand-.

ing?

Do you feel it will. help you' in your school

this ear?

,

6: Do yOu,feel.comfortable withthi group?

t.

Do you feel ble to ask questions?

ei. Was there enough time for discussion?

91 Wa .training ioom comfortable?

10, Do y you are an important part of ,

the FLASH team?

1.00

100

100

100

100

100

160

100

100,

100

1/13 2/23 3/10 4/4

100
1

100

100 100

100 100

100 100

100 100

100 00

100 00

100 100

100 100

100

100

100

100

100

100

100

100

100.

100

100'

100

100

100

,100

100

100

100,

100

* Source: Paraprofessional In-Service Training Attitude Scale..
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TABLE 47

Percent Rositive Response of In-Service.Training by Paraprofessional Participants

(Teacher Aide - Grade 3 - Reading Resource) *

Item

.
.

,

.

.

Percent Po4tive Response

10/21 11/18' 12/30., 1/13 2/10 3/17 4/21

,

1.1. Was it informative?

2. Was it interesting?
\

3: Do you feel it was worth your time?

.4..'..Did you gain new knowledge and'under-

standing?

,5. Do you feel it will help you in your

schdol this. year? . ,

4,

6. ,Do you feel,comfortabie.with t'he group?40,0

7. Do.Ybu feelAbIe to'asi questions?

8. Was there enough time for discussion

9. Was the training room comfortable?

10. ,Do you feel you are an important part

of the ,FLASH team? ,'

,

,

,
.

100

100

100

100

10

100

400

10.0

100

I

,

;

100

100

100.

100.

100

100

( a0

d00

190,

140

100:-

no

.:100

100

100

100

100'

:400,

loo

100

a.

100

loci

100

100

100

.100.

100

.100 1,100
I

loo

,

100

,

100

160

100

100

100

100.

100

no

100

.

100

loo

100

100.

109

100

100

100'

loo ,

100

, 100

No

100,

100

100

100/

100

100

no

100

2

* Source: Paraprofessional /n-Service Training Attitude Scale
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TABLE 48

Percent Positivejlesponse of In-Service Training by Paraprofsional Participants

(Home Visitors - Grade 2 - Reading Resource) *

Item

1'1/25

1. Was it informative? 100

2. Was it interesting? 100

3, lla you feel it was worth your time? 100

4. Did you gain new knowledge and under-

standing? 100

5. 60 you feel it will help you in your

school this year? 100

6. Do-you feel comfortable with 'the group? 100

7. Do you feel able to ask questions? 100

8. Was therelehough time for discussion? 100

9. Was the training room comfortable? 100

10. Do you ftel you are an important part

'of the FLASH team? 100

Percent Positive Response

12/23 1/27 2/24 3/24 4/28

100 100 100, 100 100

100 100 100 100 100

100 100 100 100 100

100 100 100% 100 . 100

100 100 100 100 100

100 100, 100 100 100

100 100 100 100 100

100 100 100 100 100

100 100, 100. 100 100

160 100 100 100 100

* Source:
Paraprofessionai,In-Service Training Attitude Scale
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Item

TABLE 49

Percent Positivelesponse.of In-Service_Training by Paraprofessional Participants

(Home Visitors Grade 3 - Reading ResourCe) *

/

Ii

1. Was it informative?

2. Was it interesting?

3. Do you feel it was WO4rth your time?

4. Did you gain newlipowledge and under-

standing?

5. Do you feel it will help you in your

school this year?

.Do you feel comfortable with th *oup?

Do you feel, able to ask questions?

Was there enough time for diScussime

9: Was the training room comfortable?

10. Do you feel'you are an important part

of the FLASH team?

.11===.W1=0-MM.

Percent Positive Response'

11/25 12/23 1/12 2/24 3/24 4/28

100 100 100 100 100 100

100 100 100 100 100 100

100 100 100 100 100 100

r.

100 100 100 .100 100L 100

100 100 100 100 100 100

100 100 100 100 100 100

100 100 100 100 100

100 100 100 100 100 100

100 100 100 100' 100 100

100 100 100 100 100 100

* Source Paraprofessional In-Service Training Attitude Scale
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TABLE 50

Percenf Positive Response of In-Service Itaining by Paraprofessional Participants

(Teacher-Aide - TESOL) *

Item
,

10/29

Percent Positive Response

11/25 12/30 1/27 2/10 3/17 4/14

1. las,it informative?

2. Was it interesting?

3. Do you feel it was worth your time?

Did you gain new knowledge and,under-

standing?

5.

,

Do you feel it will help you in your

,

work this year?

6. Do you'feel comfortable with the group?

Do youleel able-to asi questions?

., Was there enough time for discussion?

9. Was the training room comfortable?

'Y'''

10., Do-you feel you are an important part

otthe FLASH team?

100,

100

100

160

100

100

k

100

87

100

100

.

0

10,5

100

100

100

100

100

100

100

100

100

100

100

100

100

100;

100

100

100

100,

100

\,

1.00

100

100

100

100.

100

100

100

100

100

100

100

100

100

86

loa

'100

100

100

100

100

100

100

100

100

no

100

100

100

100

100

100

,

100

100

100

no

100

100

no

100

.10drce: Paraprofessional In-Service Training Attitude Scale
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TABLE 51

Peroent Positive Response of In-Service Training by Paraprofessional PartiCipants

(Home 'Visitors - TESOL)

Item

10/15

100'

100

100

100

100

100

100

87

100

100

1. Was it informative?

2. Was it inte esting?

A

3. Do you feel it was worth your time?

4. Did you gain new knowledge and under-
,

standing?

5. Do you feel it will help you in your,

school this year?

6. Do you feel comfortable with the group?

7. Do you feel able.to isk questions?

8. Was there enough time for discussion?

9. Was the training room comfortable?

0. Do you feel you nip an important part

of the FLASH team?

100'

100

100

, 100

100

100(

100

100

t.

100

100

Percent P

11/25 12/30

100

100

100,

f

100

100

100

100

100

100

100

Source: Paraprofessional In-Service Training Attitude Scale

.r

ositive

1/27

100

100

100

100

100,

100

100

100

100

100

Respon

2/24

'

100

100

100

100

86

,100

i00

100

100

100

se,

3/17

100

100

100

100

100

100

100

100

100

100

4/28

100

100

100

100

100

100

100

100

100

100

*
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Each item on the scale was ranked froin 0 tO 4 with 4 represent-

ing the highest degree of attainment. See Tables52 and 53

for the data.

Performance Objective 7

By fhe end of the project year, FLASH V parapro-

fessionals will apply the skills and concepts presented'in

the in-service tiaining sessions by attaining an average

rating of 80 per cent or greater by their respective class-

room teachers on the Paraprofessional Rating Form (Teacher

Aides/Home Visitors). 0

Conclusion

Teacher Aides (Table 52) attained an average rating

of 80 per cent or greater by their respective classroom teachers

in the Cultural Language and Reading Program on all items

except Item 3. Teacher Aides in the Reading Resource compon-

ent received an average rating of 80 per cent on all items.

Tv, Teacher Aides received an average rating of 80 per cent

on all items except numbers 5, 6, 9, 12, 18 and 19.

Home Visitors (Table 53) in the Cultural Language

and Reading coMponent attained favorable rating (80 per cent

- or greater) on all but seven items (numbers 1, 2, 3, 4, 6

10, and 11). Forrthe Reading, Resource component, Home Visitors

received a favorable rating on all items. Home Visitorsin

the TESOL program received a/favorable rating on all items

except Items 6, 11, 13, 14, 16, and 20.

'Over-all, it appears that Performance Objective )was

attained in spite of mixed reactions to certaip items. Some
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1

TAB.LE 52

Percent Response Configuration Toward Teacher Aides by Teachers in the FLASH V. program *.

Item R4 esponse Percentage

Cult, Lang./Readin Readin Resource .
TESOL

Rate the extent to which

tO aide is punctual and

considerate of,the time

eiement involved in

classroom organization.

2, Rate the extelltlo which

the aide is punctual in

.meeting commitments,

erival, reports, assign-

ments,

Rate the extent to which

the aide is consistent

in attendance.

4. Rate the extent to which

the aide is punctual in

arriving to work on time.

5. Rge the extent to which

the aide respects and

adheres to school pro-

gram rules and regula-

tions.

6. Rate the extent .to which

the aide accepts changes

in assignments, °

1611
0

high / 87/12/ / / / low high / 57/36/ 7/ / /low

high 150/50/ / / / low

high / 37/37/12/ / / low

high / 87/12/ / / / low

high / 75/12/12/ / Mow

high / 75/25/ / / / low

,high / 72/21/ 7/ / low

high / 72/21/ 7/ / / low

high / 64/22/ 7/ 7/ / low

high / 79/14/ 7/ / / low

high / 64/29/ 7/ / / low

high / 66/17/ /17/ / low

:high / 33/50/ / /17/ low

high / 33/50/ L /17/ Ow

high / 83/ / /17/ low

high 1.67/ ')/33/ / / low

high / 33/17/50/ / / low



Table 52 (continued)

liem (Continued) Response Percent*

Rate the extent to which

the aide is able to P

change to new and differ-

Cult. Lang./Reading Reading Resource

ent circumstances. high / 75/25/ / / / lOw

10

8; Rate the extent to which

the aidels willing to

ask for clarification of

,tbings not gnderstood. ,high I. 62/371 ,
/ / low

Rate the extent to'which

the aide' follows instruC-

, tions'and directions. high / 75/25/ / /, / low

10. Rake the extent to which

the aide accepts worth-

while suggestions..

IL:: Rate the extent to which'

the.aidelinows hoW and

when-to refer *blein

to proper authority.

2.. Rate the aide on her

confidence in herself

and her ability to deal

with children.

-13. Rate the extent to which

the aide is consistent

in her attitude and be-

haviortoward children.

163

t

high / 87/13/ A / low

high / 72/214/ 7/ / low

high 79/ 7/7/ 71 /-low

high / 72/14/14/ I. / low

high / 72/14/14/

high / 62/25/ 4 '1 low high / 86/ 7/ 7/ / / low

TESOL

high / 50/33/17/ / / low

high / 33/50/171 / / low

high / 67/ / / / / low

/ 83/17/ / / ./ low

high / 66417/17/, / / low

/175/25/ / / low high / 64/22/14/ / / low ',high / 50/50/ / / /,low

high./ 62/37/_/. Li low high / 72/22/ 6/ / low high,/ 67/33/ / / / low



a

165

Table 52 ,(continued)

Item (continued)
Response Percentage

15

kate the extent to whic

the aide is interested

in helping pupils to

prorgress.

Rate the extent to which

the aide iS able to get

the attention of the

children (and not make

demands, use sarcasm,

scream, or ridicule

;hem).

,

16.: Rate the extent to which

the aide is attentive

to the children when

they speak to her. ,

17, Rate the aide ta the

extent to which she

likes the Oildren;

18. Rate the extent to whiCh,

the aide does 'extra

work.

19: rate the extent to which

the aide complies with

requests without spec.-

ial reminding.

20. Rate the aide's ef-

fectivehess in working

with groups of children.

Cult, Lan ./Readin Reading Resourc? TESOL

high,/ 87/12/ / / / iow

high / 62/37/ / / / low

.

high / 87/12/ / / / low

high / 86/ 7/ 7/ / / low

41-

high / 64/22/14/ / / loW

high 71/22/ 7/ / / low

high / 75/25/ / / / low high / 93/ 7/ / / / low

high / 75112/12/ / low

high / 75/12/12/ / 1' low

high /100/... / /_ /2/ low

high / 83/17/ 1, / / low

t

C,

higt / 83/17/ / / / low

high / '83/17/ / ,/ / low

high / 79/14/ 7/ / / Iow. high / 67/ /33r / / low

high / 72/14/14/ 1 / low high / 67/ /33/ / / low

high ,/ 15/251_ low' 'high / 64/29/ 7/ / / low high / 50/31/17/_
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Item (continued)

21. Rate the dide's effec-

tiveness in working

with individual stud-

ents.

Table 52 (continued)

Response Percentage

. Cult. Lang./ Reading Reading Resource TESOL

high / 75/25/ / / low

22. Rate the aide's social

acceptance by hisjher

fellow workers. high / 87/12/ / / / low

#1

23 te the overall effect

e aide,has'had In inr

'1)lementing the education

al program in your

classroom.

Rate the extent to which

the teacher aide is

capable of working with

parents.

25. Raie the extent to which

the teacher aide is per-

sistent in striving for

improvement.

high / 75/12/12/ / / low

.high / 37/37/12/ / / low

high / 75/25/ / / / low

high / 72/21/

hIgh / 72121/

high / 86/ 7/

high / 67/33/

high / 79/14/

7/ / / low high /100/ / /

7/ / / low high / 57/43/ /

illow

/ / low

7/ / / low high / 83/14/ 3/ / / low

4-

/ / / lov high / 50/43/ / / 7/ low

1

7/ / / low high /100/ ./' / / / low

* Source: Paraprofessional Rating Form - Teacher Aides
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TABLE 53

Percent Response Configuration'Tokrd Home Visitors by Teachers in the FLASH V Prograt *

Item
Response Percentage,

Cult. Lang. Reading Reading Resource

'

Rate the extent to

which 'the home visi-

tor understands the

purpose of the program.

2. Rate the exient,to

which the home visi-

tor displays interest

in the program.

Rate the extent to

A , which tle home visi-
Ln

tor accepts the

responsibilities of

t. the program.

! 4. Rate the extent to

1
which the home visi-

tor is punctual in'

meeting commitments,

reports, assignments.

Rate he extent to

which the home visi-

tor is punctual and,

considerate of the

time,element involved

in classroom organ-

ization.

high / 67/ /33/ / / low

high / 67/ / / /33/ low

high / 67/ / / /33/ low

high' / 671 / /33/ low

high /100/._ / / / / low:

high / 60/20/20/ / / low/

high /100/ / /

high / 80)20/ / / /

ldw

TESOL

high /100/ / / / / low

/ 33/67/ / / / jow

high I'67/31f--/ A / lop

high / 80/201 / low itigh / 33/67/ / ./ / low

I

high 1 80/20/ j Li low high / 6.7/33/ / / low !

V
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Table 53 (continued)

Response Percentage

Curt, Lang./Reading

6. Rate the extent toward 1

which the home visi-

tor is punctual in ..ad-

hering toward the visi-

tation schedule, high / 67/ / / /33/ low

7. Rate the extent toward

which the home visi-

tor is capable of

implementing the

program. 111%

iPP

Rate the extent toward

which the home visi-

tor is capable of work-

ing with parents.

Rate the extent toward

which the home visi-

tor is capable of work

ing1with children.

10. Rate the extent to

which the home visi-

tor .respects and ad-

heres to the program

schedules and regula-

tions,

11. Rate the'extent toward

which the home visi-

tor provides feedhadk

information to the

teacher.

171

high /100/ / / / / low

high /100/ / / / / low

.high /100/ / / / low

high / 67/ / /33/ / low

-

high / 67/ / /33/2 low

Reading ,Resource TESOL

high / 60/20/20/ / Itiow' high 33/33/33/ / / low

high / 60/40/ / /

high /100/ / / / / low

high / 33/67/ / I low

high / 67/33/ / / / low f,

high / 80/20/ / / /lw h h/ 67/33/ / / / low

igh / 60/40/ I / / low high /100/ / I / / low

igh / 60/40/, / / / low high,/ /67/331 / I low
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Item (continued)

12. Rate the extent toward

which'the homp_visi-

tor communicates freely

with the teacher.

13. Rate the extent toward

which the home visi-

tor follows instruc-

tions and directions,

14, Rate the extent toward

which the home visi-

tor'knows how to cope

with critical incidents

15. Rate the extent toward

which the home visi-

tor knows how and when

to refer problams.

16, . Rlie'the extentt toward

which the home visi-

tor is willing to ask

for clarification of

things not understood,

17. R.a; the extent toward

which the home visi-

tor adjusts to the

school environment as

part of the faculty.

173

,4ble 53 (continued)

Rlasirmse Percepge

Lang./Reading

high /100/ / / ./

high /100/ / / /

high / 67/33/ / /

%adinci Resource TESOL

4 low

/ low

/ low

,high /100/ / / / / low

high /100/ / / 1 1 low

high /100/ /_ / /_/ low

high /100/ / / / ./ low

high / 80/20/ / / / low

high / 40/404 / /20/ low

high / 40/40/ / /20/ low

high / 80/ /20/ / / low

0

bigh / 67/33ir / /Joy

high /. 67/ /33/ / low

high / 671 /33/ 1 / low

high / 67/33/ 1 1 / low

high / 67/ /33/ / / low

high / 40/60/ / / / low pigb / 67/331_1_/ / low
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Item (continued)

18. Rate the extent toward

which thg home visitor

is persistent in striv-

ing for improvement,

response to' an under-

standing of the class-

room program and her

role in it.

20. Rate the home visitor's

selconfidence and

initiative. i)

21. 'Rate the home visi-

ar tor's dependability,

4

22. Rate the home visitor's

emotional stability

and suitability for

this type of work,

23. Rate the home visitor's

ability to adapt to

the teacher's'person-

ality and to affect

a good working rela-

tionship with her.

rrable 53 (continUed)

Jlesponse Percentage

Cult. Lang./Reading' Reading Resource TESOL'

'

high goo/ / / low high / 60/40/ I / / low

high /100/ / I /'

high 1-100/ / / / / low

100/ I. flow

high /10 / I /

high / 60/401 / / / low

high I $0/20/ / / / low

high / 80/20/ / / / low

high I 67/33/ / / low

IP

high I 67/331 / / /loW

th / 33/33/33/ / / low

high / 67/33/ / / / low

high / 80/20/ / / / low high / 67133/ I / / loJk

high /100/ I / / / low
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176



iItemjcoptinued)

o

,.; ,

24 Rate the home. visitor' s

' willingness and ability

to assume the.expected,

degree of responsibility

In this position.

25. Rate the home visitor's

presentation as a 'repre-

sentative of the school

and the program.

Table 53 (continued)

Response PerCentage

Cult:.'Lan ./Reading Readin ResourCe. TESOL

,

high /100/ / / / / low high /100/ / / / / low higll / 67/33/ / / low

high /100/ 1 / / / low high /4.80/201 / / low highl 67/33/ / 1' / low

0

61,

* Sotrce: Paraprofessional Rating Form Home V s tors

4
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of the widest variate's in attitAde ardOdocum4pted in Table

53 (Home Visitors) with a little less variation in Table 52

(Teacher,Aides).

Data Analysis -.Objective 8

Target school principals reSponded'to the Adminis- ,-...

trator Inventory. - araprofessiOnals duFing May of the project.

year. Perdentage responses by each:piinCipal to-each item

were added and an average percen-E.a4de-respo0' to each item

.1%

recorded. Table 54 presents the_data.

Performance ObjectiVe B

By the end of the project.:),eartarget school
0 .

principals will demonstrate positive attitudes toward the

FLASH V paraerrofessionalsib.by attaining ap aVerage positive
:

response of 80 per cent or greaaT op'theAd4ihistrator Inven-
,

tory - Paraprofessionals.

Conclusion

.
OVer-all Performiince ObjeCive

a6jeCtive It;Tias not attained on Items 3 and

paraprofessionals in the Cultural Language a

SW

*c.

.0, 179

ttaiped. The,

aiing to

Reading component.
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. TABLE IA

Response Percentage Configuration of Administrators Toward the Services

and Use of Parapipfessionals *

item Response Per6entage

Cult. Lang./Read. Reading Resource TESOL

SA AD SD SA A D SD SA

1 In general, the employment
of paraprofessional staff
in the FLASH Proj.ect has
,been 'effective in my school. 22, 78 25 75 50

2. The use of ,?araprofessionals
in classraM activities has
helped classrom.teachers. 33 67 100 25

3.. The goals,and Objectives of
the use of paraprofession-
als have been adequately
preSented to target school

administratOrs. 11 67 22 .,50 50

in general, the classroom
teachers in my school, have

been positive toward the
paraprofessionals provided
by.the FLASH project. 22 56 22 100 25

S. Thp paraprofessional.s as-
signed to my schoolare
effeCtive in working with

stUdents. 22 78 100 25

180
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Itep continued)
-41F

16C
'11 P

if

' Table 54 (continued).
,

The most important

'the paraprofetion to

I

provide instructiona :sup-

port iri wOrking with

4listOenV.

The home visitors provided

by theFLASH Project have

been effectiVe in communi-

tating with parents,

If tpossible I would like

to see the continued,em-
tp ployment 'of the FLASH

Project paraprofessionald

in my school next year,

Response Percentage

(ult. Lang./Read.. ,Reading,Resource:

." SA A D SD Sit A D SD

33

44

67

89

56

'

*'Source: Administrater Inventory Paraprofessionals

v

100

50

100

50

Ii

25

t

41.7

8
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,

PROCESS OBJECTIVES

;

Data Analysis Objectives.1.-6

/ HomftVisitorsegged.daily the number of hours per

day spent in plAnning, plus Parent instruction, in-service
4 0

training, material pieParation'and'icheduling of home visits.

These data were averaged monthly by projtCt. A summary of

average daily time,for home:visttation-supportive activities

is found in Table 55.- cb

Proris Objectives 1-6-

1- During the projpct year, the'hoge, Visitors will A.

plan inOructional activities with the tedbherz...on:Monday and 4111tm..

0-

47'

Friday of each week'as'documented by copies of,ettivity plans
-

;

on file in the'consultants'

2- D ,the piroje year, the'home visitors will

ihStructlkoaTen n'presentinq ktivity pins during.eAch

home visitatign44hq§lier*nth per pupil). as eVidenced by
.

.0

the Home Visi'tor MOnthly MonitoKing Report..

3- Miring the projle9ttyear, the-home viSitor§ wil
4 '

, participate pi tearcherdireft,4 tralaimg -as scheduted for.home,
4.. =

presentations each week.as .4A4by..theelf*e'ViSitor
'

Mon44ly Monitoring Rel5Crt-

4- During the Abject-year, the;tioM6-:Ivisitors''-will.
.

-Prepae materials for home and'Oassroom activities..on"40RWM

1:84

.153
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PROCESS OBJECTIVES

'42

Data Analysis .; ObjeCtives.1-6

Home Visitors logged daUS, the number of hours.per

day spent in planning, plus parent instruction, in-service

training, matrial'prepd4Ation and. eduling Of-home visits.

Tilese data were averaged monthly-bY proleclik A summary of-,

average daily time for home visitation Supportive activities

is found in Tables45.:

Prodess ObjectiVes 1-6'

1- During.the project year* the home visitors will

plan instructional activities with the teacher on Monday and

Friday' of each week as documented by copies of activiti, plang

on file in the consult'ants':office.'

2- During the pipojet year, the,hoMe visitOrs will
-

instruct parents iff presenting activity plans during e 40

home visitatiop (Once per mOnth'per pupil) as evidence4 by

'the Home Visitor Monthly Monitoring Repor.:.

3- DUriffg the project year, &tie home .vilSitors will.

c,

4'

.p icipate in teaphen-directed training as scheduled fcrhome

1

pr.esentätions each' week as evidenced by the Home Visitor

Monthly Monitoring Report.

4- During the project year, the home visitors will .

prepare*materials for home and clasbroom activities on Monaay

184-

152i.
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TABLE 55

om
Average Daily time for ff6me Visitation SupportiVe
Activities in Cultural Language/Reading, Reading

Regource, and TESOL Comporients *

, IP

Activity Average Daily Time

Sept. Oct. Nov. Dec. Jan. Feb.

Planning
CL/R

RR
TESOL

Instruct
Parents

CL/R
RR

TESOL

1 Teacher
Training

CL/R
RR

TESOL.
.

Material
Preparation

CL/P
RR

TESOL

Schedule Home ,

Visits
CL/R
.124.

TESOL

Complete
Records

CL/R
`RR

TESOL

Classroom Obs.
CL/R.
'RR

TESOL

40

30
12

69
63
13

32
69
58

27
39
11

38 33
14 21
15 22

45.- 31
6 65

93

50
*29
36

1

46
49

23
11

42;..

38
18

55
117
'35

47
42
76

13
27
8

34
29

185

154'

42

49

29
28
18

38 31
141 90
93 105

68 56
38 75
16 22

49 45
83 112
60 61

*15
. 11

28 19
20 9

29 2-9

2 81
19 29

33
27
15.

31
136
125

51
86
41

29
ft94
.60

12
44,
12

25
r.81

AAA-

Mar. Apr. May

4-

28
30
14

32

96

36
81
27

23.

57

16:

29
27'

26
59'
47

11
24
11

37
93

105
109
48

16
78
69

9

24,

.101**

23
47
37

**
**
**

* *
* *
* *

**
**
**

**
**
Itak

.v? -

**

'**

**
**
**

4



rl'able 55

(continued)
'Activity (continued) Average Daily Time

*
Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Others
CL/R 67 53 31 50 34 8 11 2 **

RR* 171 ,76 74 47 48 21 15 24 **

TESOL 131 66 53 87 29 11 16 2 **

,

TOTAL

CL/R 225 297 240 291 235 189 172 203

RR 354 323 380 408 453 489 426 399

TESOL 213 225 316 306 273 305 314 ,233

L

*-SourCe: Monthly Monitoring Forms

** TestIng,, in May
eT;
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'and ,Wday of each week as dbcumented by 'copies of the Mater-

,

ials on file in the classroom and the Home, Visitor Monthly

Monitoring-Report.,

5- During the project year, the home.visitors will

schedule home visits,with the parents .as evidenced by the;
v-

schegule being on file in the:TrincipOlsoffiCe.11assro6M,

and the consultants' office, and-ttieAoMeVistor.,Month1y,.
7, k

Monitoring Report. . .

During-tne project ye.a4, as scheduled-, the homet

. .

visitors will condUct nome visits to-instruct parents three
.-,

..

,

.

days ver we& (Tuesday, Wednesday, and Thursday) as evidenced
-

. , .

4 by the reCords of home visitationa.and the Home Visito

Monthly Monitoring Report.

Conclusion

Process Objectives 1-6 were Met- 45pCumented.by the

Monthly Monitoring Form.

Data Antlysis - Objective 7

C.1

Table 56 presentsthe total and average-frequency of .

home- visitor activity pla ubmitted,

ProCess Objective 7

During the project year \he. home vig4tora,will %

0

complete iecords documenting the activities of the home

tation program in the firs't, second andthir& grades as

eviaenced,by the Cultural Language anCReading,'Reading

Resource and TESOLIpreas monthly rpcorda on file in the 'vsult-
,

ants' office.



TABLE 56

Total and Average Frequency of Reports Received
from Home Visitation Program **

. T- .

.
Cultural Lang/ Reading

1 Reading Resourde TESOL
.

-
.

, Total Average Total Avetage Total Average,
Yr. Per Mo.' Yr.. Per Mo.*-.Yr: Per Mo.*

ir
Home Visitor

ActivitF,.Plans

,

,.Class Lists A..

.

Home.Visitation
SChedule

Records of Home
Visitation

2

69°

63

1050

15.2

8.4

.

. .

7.7

121.2

-

-418

44

34

858
_

5.5

4:2

, ..

_

107.2

0

20

31

22

....

-;?-665
.ti

2.5 ,

3.9

2.7

83.1

- ,

* *

Eight months,- one month for:testing

Source: Monthly Monitoring Forms
4

777-T.,

4 '

4
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Conclusion

--,tohta in Table 56 provides evidence of Prpcess.
s

Objective 7 being attained.

Data Analysis - Objective 8

Home visitors recorded the number of students ih-

structed in the classroom on ondays and Fridays-and number-

of homes visited on Tuesdays, Wednesdays and Thursdays of-eaOh

month. Table 57-presents these *data.

Process Objective 8

During the project year, the home
k

struct stuaents as assigned the classr weOlt as

.4ta.

evidenced by.the Home Visitor Mok,thly Moni.tOring Report and

class lists.

Corfclusion

Home visitors instructed students both at hOme and

in school. 'Thus Process Objective 8 was met as'documented by

the Monthly Monitoring Form.

6ata AnalySis -,Obj,ective 9

Project-dissemination activities took place during

them1.974-75 ESEA Title, I.project year., Dissemination materials

are On file in the project direitor's offite

10!

Process.Objective. 9,

During the project year; the Supportive'Services

Componedt .Coordlnaeor will plan and implement project-level

158
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TABLE 57

Total and AVerage FregOncy of Student Contacts
by Home Visitation Supportive Component **

,
.

,' Cultural Lang/ Reading --...,

.
.

Reading . Resource TESOL
..

Total Average Total Average Total Average
Year Per Yr.,* Year Per Yr.* Year Per Mo.*

..;r1

82

1755
...

106

,

- 67

°

10.2

-

219.4

13.2

,

8.4

' ..

77

.4%,

1064

213

42.

,

9.6

133.0

26.6

.

5.2
,

'

.

.

.46

788

159

32

.

, 5.7

98.5

17.9

.

4.0-

r

- t

.

.

Home Visitor
Activity Plans

,

Class ListS'.

,

Home Visitation.
Schedule

Records of Home
Visitation

,

.

,

* Eighl months - one month for teSting

**Source: Monthly Monitoring Forms

itg!
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,..

dissemination activities as documented by.the dissemihatiOn
..

, ,

.

,
.

materialA.: .., \
,

,

,

,

Conclusion /
..,

,

. ,,,..

-On the 'basis of7diSsemj.nation- a pals being on
,

record, this objectiv6was reached....
:: 7.

Data Analysis - Obiective 16'

` t

4

During thproject year-the Supportive Services.
4;1,

Component Coordinator*as to provide in-service training to

par,aprofessionals dmAyed by the FLASH V Projedt. Various

7
records and qUarterly 'reports were made available as a means

to resolving e. question of whether or not this objective

.was met.

Process Objectiv 10

bufing_the prbj.expar, the Supportive Services
. ,

Component Coordinator will providg trainingto

liparOrofe ionals erriplioyed by the FLASH V Project a$ documented '4!

byArai ing schedules,'participant lists, and paraprofessional
1

Attitude Scales. .
Conclusion

A

Quarterly reports~ lists of participants-in in-'

service training with test scores and a special.report completed

by Ms. Bernice D. McCarther indicates that this objective was

Met. A review of a pre.evaluation-postevaluation report

'listing progress of each in-service member further indicates

that the in.-service '-program had a desirable impact,

/

1 9 1
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Data Analysis - Object]. e 11

During theproject year the Supportive Services.

6omponent Coordinator Coordinated health serviceetctivitie

to-meet the health needs Of FLASH N.T;stUdent participant
/

Quarterly reports were made ayait*ple as AArteaRs of tesolving

the question of whether or not i.his bjective Was/Met.
/

VIM

Prcess Objective 11

Curing the_ project year, the Supjortive -Services

Component Coordinator will-codrdinate alth seryices acti--

vities to meet the health needs of EAA Title I students.as

documented by project records of ealth-relate referrals,

evidence of need, and services rovided.

Conclusion

iIlle.quariterlyieports as submitted by the Supportive .

/ .

Services Component Coordinator dOcuvent efforts to protect
..4:

.

. :.

the health of PartVipAntsand establish hea1th*se5fice

activities'. In Aadition, the regular Department of Education
,...

heaIth serviceo'activities were available to these paftici-

pants. Thi,s' objective /was certainly met..

19 2
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SUMMARY

v-

From_the'data gathe ed 'by the FLASH V evaluators, it

is apparent that the Supportive Service component (1) has'been

received quite.favorably by all,concerned; and .(2) attained

the-stated goals of the component.

. In,terms o f the.performance objectives for the Home

Visitation Program all objectives were attained. Some concern

was'expressed by parent's regarding the utilization of home

activities and.the television series ."Window to Our World".

The parents repotted that the televis4on series took too. much

ctime nd was hard;to follow.

,r- Overall; the performance objectives of the in-service

training of paraprofes ionals were,attained. Positive atitudei

wekre..demonstrated by the teacher aides and home visitor
... ,

.the'three cpmponents. As for applying skillS and concepts,
.

I
.

4
i

;TESOL p ra rofessionals werd thought to be weak in searal
,

areas: adhering to schedule, attendancerdoing extra work,

following, instrOttions, and askingjor Clar fic ion. The home
w

visitors in the Cultural Language 'angl Reading Program were
-

* ged weak in the follcing areas: underseanding program,
t.

interest in program, accepting responsibility, adhering to school
4

regulations, and,attendance at meetings.

As documented,by the data, all proceSs objegtives
to.

were achieved. Dissemination objectives were also met:
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.Rurpose.

u

whether

CHAPTER 6

ON-SITE.VISITATION

The.on-site visita ion waSdesigned to determine
.

or not indicators of desirable pupil-teacher behavior,

classroom settings conduaive to learning, and meaningful,cur-
,

riCUlar acti'Vities we/4 present'in the FLASH program. ,Itiwas
,/.

also-designea to elicit-re#ctions from administrators ok the

school's involved in the project and frpm teachers who were as-

signed to teac either TESOL, Guam Readers or in Reading Re-
--

source.

was assume-

maximum presence of indicators of program excellence

o mean bigh effectiveness of .the. program.

Schools ind Classrooms

,/
fifteen were public...and two pa ochial.' Visitation plans included

twp'visits at each schOb4. The firgt day was devoted to class-

r7,om observation and the next day to conferences with the building

iriticipa4 and program teachers:
0

Seventeen elementary schools were visited of which

A. , The schools included &ring the visitations were the°

Carbuliido Elementary SChool,..Inarajan Elementary School, P.C.

Lujan Elementary School, YOna Eletheritary Schopl, San Miguel Ele-

;?

mentary School, Talofofo'Elem ntary School, Merizo Elementary
,

School, TaitanO Elementary Schocil, Chalan Pago-Ordot Elementary
*

PriCe Elementary School, F.Q.'Sanchez. Elementary gchool San
4

1:94
1-63



Vicente School (parochial), Santa Barbara (parochial), Ulloa

Elementary School; and Agat EleMentary School.

.Nine TESOL classrooms were observed and the same nymber

of teachers of the program interviewed. One teacher served four

non-public SchOols. The following constituted the TESOL par-

ticipating schools: Carbullido, Yona, -San Mi!guel, Taitano,

Chalan Pago-Ordot, Price, Santa Barbara, Ulloa and Agat.

On-site visitations and/or .observations were accom-

plished.in sixteen Reading Resource classrooms i,dcluding one from

a non:-public school. Conferences with Reading Resource teachers

were done individually- The Reading Resource classes were loca-

ted in the following schools: Carbullido Elementary'School,

P.C. Lujan ,Elementary School, San Miguel Elementary Scliool,

Taitano Elementary SchoOl, Price EleMentary School, Sanchez Ele-

mentary SchOol, Torres Elementary School, Ulloa Elementary School

and San Vicente School., The other classrooms were at.the ele-
.

mentary sAools in Inarajan, Yona, Talofofo,-Merizo, Chalan Pago-

\Or
and Agat.

The Guam Readers prograffi was imple ented in all abovd

mentioned target schools except Price Elementary, Sanchez E16-

mentary, Chalan Pago-Ordot, Taitano Elementary, Torres Elementary

and the parochial schoo18. The interview with the Guam Readers

program teachers occurred before or After the classroom observa-

tions,

Factors, Behaviors and Atmosphere

The purpose of the.classroom vibitation was-to observe

the following in icators of program excellence:



1. 'Physical/environmental

2. Activities

Evidence of planning3,

athiospherd

4. Psychological atmosphere

5. Availabijlty of proiect-supplies

6. Use of project materials

7: Availability Ofteacher aide

.8. 'Utilization° acher.aide

9. Pupil-pa cipati n

10. 4Presence of projeci equipment

Specifically, the'Classroom observation sought to

answer the following questions basyd on the indicators above:,

# . Is the environmental settin4 conducive to learning?
%

- 2. Are teacher and pupil activities related to the

goals and objective's of the project? ,

3. Do teachers' activities sholds-s.ins of planning

and are reflected on the lessons as-planned?

4. Does student behavior show signs of having a

plo'sitive attitude toward the teacher, teacher

aide, and projectiactivities?
)

5. Are materials related td the project available?.

6. Are materials related to the project used?'

7. Are teache aides available and present?los8. Are the teac er aides utilized?

Do pupils show participation and maintained
e-

int est 411n4the lesson?

10. Is equipment available and utilized?

4



go'

The conferences with teachers sought to eliCit informa-

tionfrom them concerning the followingljactors:

'1. Goals of:the project

2. Planning of the projtct

3.. Assistance and supervision .received

4. Supplies and materials furnished

Pre-program and periOdic training
.11

,6. Communication with the Project Di ector
s

7. Teacher aide supervision

.1

The information so4icited from the building principal
4

pertain to his reaction to the.goals of the project, planning

involvement, consultation with the Project Director, line of

gOmmunicafion, and pre-program and periodic program training

involvement.

The. conferences wtre carried out in s ch a way that the

respondents ,felt free to express their own reactions. The inter-
\ 4

viewer/oh-servers assured the teachers and principals anonymity
1---*1. I-

t

and gave assVrances that no personal eVM.uation was intended.

Scaling Procedure

well as

tion

The varues of 4 scale we e represened in*'terms of

three gradations: jH fdr high indication; L for minimUR or low

"Arating scale was used to determine the quantity as

the quality of the vari9lus indicators previously men-

indication; N for egligible or no evidence..
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-REHEIVTATION OF THE-DATA

_ . eThe on.Lsite visttatidand conference results.
?

presented in Tables,58thrOugh 64. 'Iillwdata we e statistically
.

'analyzed to determine whether or not,the rating,diStribution !of

are

-each indicator for all schools was significant.

TESOL. Program rating for each school is shown in
4'

,

Table, 58.

Indidatot #1 (PhY/Env Atmos.) pertaining to the

classroom setting shows a total of nine schoorwith which five

were rated as high_and four low. .
,

1

, wi

I.1 di tor 2 (Activities) and.#3 (Planning) manifested

in the TESOL program reflect a maximum points of nine high com-

mens4rate with the number of classrooms.

The psychological atmos here indicated in #4-presents

a ratingof eight 4-4h and one lovi.

Indicator #5 on the presence and/or availability of
:

project supplies is shown to receive five-high an4 four low

f' 'Indicator #6 on the utTlization oiproject matehals

reflects a rat ng Of four high points, four low:Points and.one

with negligible evidence.

Indicator #7,concerning the.availability.of teacher-
.

'aides appears to have nine high paints.

Indiciator #8 on utilization 'of teaOher aide is shown

six Snd three high and low points respectively.

I
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TABLE 58

TESOL CLASSROOM RATINGS,BY STOLS

.

SCHOOLS

I

'INDICATORS
,

,

Phy. Env. Activi-

Atmos2 ties

Plan- Psych. Avail. Use, oi Avail. Use Pupil Pres.

ning Atmos. Sup, Mat. Teach. A. Teach, A. Part. Equip.

,

Carbullido

,

.,

Yona (M.U. Lujan) 4 .

San Miguel ,

Taitano'

dIalab l'ago' .

Price

Unta Barbara

'Ulloa

Agat

H

ti

1!)

II

H

L

4

L

H

H

H

H

H

H

H

H

11

11

.

11

H

11

11

,

H

.

H

H

L

H

H

L

)1

L

E

L

11

11

II

w

H

L

11

II

L.

N

,

11

H

H

H.

H,

H

. H

H

H

R

11

L

H

f,

H

L.

Ii

H

II

.

,

11

H

L

L

H

'., ,

TOTALS

,
H

L

5

4

.

.

,

9

0,

0

0

0

1

0

,

5

,4

0

4

4

1

0 .

,

i

.
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ri*ne high points foi All participating schools.
A

,) Ihdicato5 #10 (Presence qf EquApment) shows six class7,

,

.

rooms rated high and three,Am
,..

Pupilwarticipation listed as indicator #9 records

4

A:a pointed out previously, the' Reading Resource pro--,,

gram involved fifteen schools ana fifteen teachers. Table 59

representshe results Of the dn-sit6 classroom visitation.
06.

As shown in the tabe, indiaator'#1 1PAy/Ehv Atmos.)

shoWe_fifteen schools of which eleven, were rated high and four

low.
7

,
,

Indicator 42 fActivitiesrhas thirteen schools with .

high rating, one low and one negligible.

On consistendy of adtivity and planning'designated as-
i

,

iqdicator #3, all of the fifteen Schoolb were recorded as high.
2

Indicator 44 (psych. Atmos:) rvistered tvielkre cleiiips
.

roords with high rating, tWo low and one with-no evidence.
2 ,-

03'
sl'For indicator #5 (Avail. Sup.) eleven sch s.

rated high,,two low and two negligible.,

'-)
0..

Twelve schools out of the fifteen were xated*g two
,

ldtv and one no evidence on indicator #6 (Use of-Mlit.

14a ., 9
For indicator #7 (Avail. Teadh. A.)c thirteen schbols

1 - ,
,

. s

were found high, one low and one wittt'tegltgiOle4vi-: a.:
0 ,v

'

4 ) 3, dl,

,
a

'1' u

On indicator #8 (Use of Ceach. );ifourUeeirschools-4.
, 6,

, 6, i, s .9,

--Were recorded with a high rating and one 8101 -rad'as:pegli4
.,, 7, -

2

gible.
.0 .

Indicator #9 (Pupil.Part.r.:shows 411 -fifteen' schools
. ,

rated as high.

°' 9
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, 1

'TABLE 59

READIN'ItpORCE RATINGS BY SCHOOLS

,

. ,
.

'49 ;

SC400J4S,'

qNDICATORS

o t .
PhydEnv, Activi. Ran-, Psych'. Avail, Useof tail. Use Pult1 Pres.

tare. A;te Tying AttOs. ,S.up. Mt.+ 'Teich A. Teach.k. Part; ' Equip,.
1, .

Catbullido,

Inaralin '.
','' ,, ' '

P.C. Lulan ,,

Yona ,f." ,

San Iliguel-

Talofofo

Malan Paso

Price

Sanchez

Tories.

San Vicente'

Ulloa

. .

L

., H

. .:1,1,',

11

,. L

H,

H ,.,,,

L.

,

H

. H

H

H

.

.

,

.

.

. t' -,._;

H -

. H

0,11

. L

H

H

,

,

H

11,

H

H

.

H

,

't

.

'. H

11

H

a'.

11

. .

H

,.
r...

H

11

11

H

, H
. d

'' H

f H

.
N

,
H

,

L

H

H

H

a

.E

I

.11

N

H

:

H

L

L.

N

, H

H

,

H
.

H .

'' 11

L

,
,

,

H

H

L

N

IV

H

H

a
.

11 .

'. L .

g

a

a

H ',

,

H

N : ..

II

H

H

a

H

B

lieli
...i '

..,; ;11'

r':, ,.

,

H

H

a

11

H

,

11

,

1.1 H

H

.

H

H °

II

11

H

H

.

,

N

H

TOTALS L

N

11

4

.0

13

1

1

15

0

' 1

12

2

1.

11

2.

2

12

1

13

1

14

0

15

0

13

.1

12.
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#

...Indicator #10 (Ptesence Equip.) pyesents thirteen

school's with high rAting, tyo With low; and one_with no evi-
x

dence.

'Guam Readexs

The Guam .Readers Program asopreviously dtaekdli's
-

carri d on in nineteen classes inv(ofving nine school's., An ob-

1

server visited each classroom and in some irlstances a team of
*

two did the observations. 'I
.

\ /

b 1 e 60 presents °E.he observers' rating of the Guam

0,
Readers classes.

,I.

, .

/

1 Indicator #1 involved environmebtal atmosphere
/

shows

a total of nineteen classrooms. Sixteen were raed high', three
A

- . .

/1 w' and one was rated as having no evidence.
. . ,

Indicator #2 (Activities) related project4ctivity,with
-

. .

project goals_Spowed sixteen high ratingti three lowl ratings.

-Indicator #3 (P,anning) represented thirteen high

points, five low Toints and one negligible point regarding

tivity planning-.

Psychopgical atmosphere was represented by a,rating
.

of eleven high 13,..(5ints and .eight low points in indiCator #4.

Indicator #5 concerning the availability of project

supplies appears, to have seven high ratings, ten low ratings

and two no evidence ratings.

Indicator #6 (Use of Mat.) had a high point rating

twelve, a low point rating.of four and a npligible rating.of

three with regard to use Of project supplies.
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TABLE 60

GUAM RE,,ADERS/ CLASS RATINGS B. SCHOO

0

0

SCHOOLS
M

°INDICATORS . 1

Phy.'/Env. Activi- . Pia

At t, i s . ties nin

.

f sycli, Avail, , Use oi 'Avail .,

Atm4, Sup. Mat . Teach. 'A.

. Use

Teach . A.

Pupil Pres.

Part:, Itquip

CarbulliClo A

,

Inapj an A

B

P .1.. Luj an A

B

M. IL Luj an . 'A

B

,

San Miguel A

1
Tallif,ofo (

Merizo A

Ulloa A

B

Agat

. B

.

H

4 i

H

It

II L ,

H

. .

II

H

H

ft

B

H

L

' 4

L

1 H

H

H

/I

H

H

H

H

H

H

B

L

L

H

H

, H

II

.L.

,

H

p 'I,

L

H.

,

N

L

L

H

H

H.

H

L

L

L

L

H

H

H.

L

L

L

L

L

.

II

H

N

,

H

H ,

H

H .

N '

,N

H

L

--.4,

H

H

H

'H

H

01,

L

B.

HA. ,
H

H

H

II

II

II

N

H

H

H

II

ft

,

,

.

'
..

H .

H.,

H.

L
i

H

\L

II

H

1,

to

H

11 L

H

II

II '

H

e N

L

H,

H',

H

L

TOTAL H

L

t
16

2

1

16

3

0

13581011

0

7

2

12

4

3

17

1

14

320
14

5

10

8

1
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,

IndicaiOr #7 showing the availabtlityteac er aide's

'records severiteen high points, one. lOw koint and'one oint for.

np evidence.

Indicator #8 on util4mation of teacher ides indicated'

a high rating of fourteen,

evidence ratings.

-* Ec9thit and equipment maintenance:as. indicator #1,2

S low tat14g:Of
,

three and two no

Indi&gtor #9 listed as pupil-par cipatiom was rated

with.fourteep. high oints and five low points.

was.rated with.ten high points eight low points and onecpoint

felr no evidence.

TESOL Teacher Conference

The.,TESOL teach er t rviews were designed'to splicit
).

information-to ascertain ttle cher's,reaction to t:he following
9

factors: (1) their awarenes v,Of the project goals, (2) involve-
/

ment in the planning of th program, (3) outside assistance re-
.

ceived, .(4) suffiOency f project materials'furnished,

(5) 'training' received-beXdre.and during the prOject dmplementa

tion,' (6) comm tiicatioi with t Projectlkirectof,and (7).

.teacher aide. sipervision. These fadtors for the purpose ok' the

;

report are ca, led indicators. 'Table 61 contains 'the- results of

the conferen es.

A [shown, in. it.:tbr,#1 (Wareness:of goals) has nine .

.-
.

teachers'r ted high which s the total' number of teachers inter-:

viewed.
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TABLE 61

TESOL TEACHERS INFORMATION RATING BY SCHOOLS'

\

:SCHOOLS
f

ADICATORS
..

.

.

Awarone Pla - Assis- Proj. Train- Commun-
Goals ning tance Mat. ing ication

T,..A.

,Supej4

H.

L

e

H

I H.

H

,H

41

,Carbullido '

Yona .
.

San Miguel

Taitano

Chalan Pago

'Price

L
-Santa Barbara

Ul loa

.

Agt

.

H

H
.

H ,

H

H

.

H

H

,

H

H

L

H

H

H

H

H

,

N

.

H

H

. H

L

H

\

H

H

N

,

,

..

IF

L

.

L

4 H

H

4tH

L,

H

L

H

. L

H'

L

H

L

i

'.:

.

4

i

.f

N

H

N

H

N .

H

H .

-.-..?

H

, TOTALS H 5

0

5 6 7 o

0

208

174



For indicator

one negligible iating

Indicator #3 (Assistance) -shows x high, two .low

4-

.(Planning), seven

e recorded.

igh,:one'low an

Q.one no eviden

Indicators #4 (Proj. Mat.),apd #5 (Training)) present

five high and four low ratings eaCh..

Six high and three,m5/evide e dke recorded for-indi-

(CommuAlc tiOn).cator #6

Indicat f7 (T.A. Supdr.) is shown _with seven high

and two low.rat

441:
4

Teadin Resource Teacher Conferenc

The conferele with the egding Resource,teachers

sought to obtain the same informa ion obtained from4the6
TESOL

.

teachers,

Table 62 contains' the ratings of t. he infOrmAieln-ob-

taihed from the Reading Resbkirde teachers.
01

All,fifteeh teachers recei*ed d`rating of high oh the

first indicator of.g04-1 awarenesS-.

On indicator #2 (Planning) '.eight schools obtaihed high

rating and seven with low.

'Indicator #3 (Assistanbe) giiies a high rating' to

twelve school teacher'.s information and three low.

Indicator 14 (Proj. 'cis own with nine schools

rated high and five. low.

Three teachers' informaionraè high; seven low And

-five negligible on indicator #5 (Trai ing).

Inaicator #6 (Communication) reflects.a rating of six

high, two low.and seven negligible.
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TABLh\62

dEADING RESOURCE TE CHER INFORMATION RATINGS Bi SCHOOLS
4

SCHOOLS,

/ q.NDICALTARS
...)

I

Awareness
Goals

Plan-
ning

. H

N

H

N ..

H
C

11
.

H

N

ii

NJ

'll..

Assis-
tance

..

H

, H

H

.

H

H

H

i

H

H

/

Proj.
Mat.

H

H

L

H.

H

H

N

L-

L

H

H

Train
,H.ng

H

NI

N

, L

H

L

L

H

Commun-
lcation

H

H ...)

N

t e

-L

L

N

.......,,---

N

H

-,-ii-

N

N

T.A.
Super%

- 1
H

H

H

H

H .

H

H
.

H

Aiarbullido

Inarajan''

P.C. Jan

San Miguel

Ta1ofofo

Merlzo

Taitano

7/
Chalan Pago

Ordot

SanchezC

Torres

San Vicente

Ullda

Agat

('''..----

,

.

?...,

-.

Al

H .

.

.

.

.

H

H

1

H

H

L

N

L

H

4. H.

. TOTALS
H

N

15

0

,

0

7

Os

12

3

.

0

5

0

7

5

.

6

2

7

14

1

0 '

2 1.0 1-
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For indicator #7 (T.A: Super.) 'teacher information

'regarding techer aides show's' courthOn high and one l
/ .

Guam Reader, eacher Conference,
-

Table63 represents. Guam 'Readers on-site visitation

interviewer - teacher conference results.
,

represented by.nineteen Guam Herder, Classroom teachers.

Sixteen schools are

TABLE 63.

GUAM READERS TEACHER INFORMATION RATINGS BY SCHOOL

4

SCHOOLS Root's

-

INDICATORS

reness Plan-
Coals r ning

.Assi Proj. Train- Comm- T.,
tance Mat. ing -ication Super.

Carbullido

Inaraj an

P.C. Lujan

.
,°-

M.U. Lujan

-,

San Miguel

-
,
Talofofo '

Merizo

taloa

Agat

4

A
B

A
B,

A
.13 .

A

13

A
B

Ir

A

(°%...,...

A
B

C

B

H
t

H
N

H

H,
H

H

H
H
H

H
H

.

N
L

' L
Hy (,,

L

N
N

.

L

,

H
N

N

N

H
,,,

H
H

L
.

L

,-, H

'

H
N

N

L

L

H
H

,

L
N

L

N
,

N
H .

HN.
H
H

N

H
H

,

H

H

H
N

N

H

N

N -"-*

N
N

N

N

N,

L

H

H

L

- H

4,11

'II

H

TOTALS I-1

L

17

1

1

9 4 8

,

5 2
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4-

4

rildichtli #1 pertaining 63 project goale showed a high
/

rating 'of seventeen, one low point and one no evidence point.

Indicator #2 (Planning) was rated nine low pointdand
" 4

nine no evidence points for teacher-proje t planning involvement
e--

with one high point iecorded.
4V

Indicator #3 on, assi and supervision is-shown

with'twelve high gOints,

dence.

our low points and i. hree with no evi-

Indicator #4 (Proj. Mat.) was rated' with eight ,higk,

'pointts, eight low and three no evidence points with regard the-

availability of supplies and materials.j.
,

Program Training dicated in #5 peared to have nine

high points,- five low points ana five negligent ratings.

Indicator #6 was tall'i.ed with a high rating, of five

.

points, two low points and tweivel3ointS representing no evidence

in the area Of fe-adner ct director communications.

Indicator # post d high poin ratings of sixteen

high, threLow with teachilt ide supe vision .

Conferences Witii Project PrincipalS

j Conferences with principals were conducted at sixteen''

schools;'each principal was asked to respond to five indicatorsk.

Response ratings included all three proj.ects, i.e. TESOL, Reading

filgsource and Guam Readers. Indicators were (1) understands goals

of the.project,, (2) Principal involved in project planning,

(3) consults with project director, (4) communicates with pro-

ect director, and (5) Involves himself in training.

212

178



E '64

PRINCIPAL INFORMAT ON RATINGS BY SCHOOLS

%

.

,

-
SCHOOLS

% INDICATORS

.

Under.. Prin.
Goals Plan.

Consul t a:- . ,(.Commun-

tion,,, ication
Trail-
ing

,

Carbul lido
.

Inaraj an 4

P. C. .'Luj an

.,

Mal. Luj an

, San Miguel

Talofofo

Merizo .

C.L. Taitano(

Ordot-Chalan pago

Price

Sanchez

Torres .

-San V-icente

Sant a Barbara
,

Ulloa

.
Agat

.

.

L
,

L

L -

H

H

H

H

L

H

H

H

H

.

.

H

L

'.-.).

H

L

L

L

L

N

N

N

N

H

, L

H

N

,
.

U

1:,

.

, H

L

L. ,,

H

L

7-----

N

N

L

H

N

N

H

H

.

1,-....

.
L

.. .

L.

.
.. H

7
111

\ L .

H.

le

L

.

H

, L

.
H

,

.

.

.

E4
.,

,

L

N

L

H

N

L

H

H

TOTALS
H

L

N

,

9.

7-

0

4

,-

7

5

6

6

4 .

9

0

2

5
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With regards to understanding project goals, prin-

cipal responses were rated wi h nine.,high points and seven low

points bri indicator #1.

Indicator #2 representing prixlCipa1 involvement in,
Ir-

project pl./tanning received a high rating of four

14"

seven anf a no evidence rating of five.

Indicator #3 rated six-high points,,;six low, points /

751 four no e"vidence points with.regard td consultations with
W G'

the project direct rs.
,

Indicator #4 showed a high point rating,oVnine, a

low point ratingipf seven representing communication Channels ,b

-
tween the project director, cehtral offices and principal.

Indicator #5 responses involving workglidlis,
'4

training and/or,program planning sessions were rated with two high

points, nine low, points and five no evidence! r.atinVS.

(

sr'
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ANINLYSIS ANCIiISCUSSION OF-1111E FINDINGS

t 101N,

Tnis section of the,:report" will be devoted ,to

zing the rating results on TESOL,-Reading Retource, Guam Readers,i .

TESOL teacher con'ference's, Reading-Resource conferences, Guam
.

Reader conferendes, and conferenceS With principals.. qabl,ea 65,

:61, 68, 69, 70,...71 are Presentedand'Ascuesed.

: . . .

t testwas used to determine significance of dift ences.

TES014.;\

The table 65shows

Indicaebrs #'2,(Phy/Env

Atmos.), #7 (Ayail. 3teadh. A.) and-f

differences ingrating distribLn which r

11/4

y have

d 'significant

levels as indicated bS', high valt;es.:cif Chi SqVare, ,The other indi-

cators shOw a sufficiently,uniform ratkin4 ditrihaiOri- that they

do not reach a significantevel of ChiSq re value:i:.

.Iteems_apparent that the stre gth- Of he TESOL .pr&-

'

-4.

gram is reflected convincinsly by the act vity in the classrooms
,

that are described as purely TES01,.. The
/

lpupps consistently
.;

manifested higritnterest*trnd participat on'in the activities.

They seemed to, 913je meaningfully to eir teachers in terms of

feelihg free to express themselves', un sitatin9ly during.their

lessons. Role playing practicingjEheir new learned verbal ex-

4
pressions-appeared to be most joyai2le of their experiences;

Teatherpaides are considered ass
.

to teachers in giving help

accomplishing non-inStruckional !natters,. HoweVer.,/ there is an

under-utilizatiOn sA teacher atdes'in TESOL classes.
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Tad 65

TESOL RATING ANALYSIS

RATING

SQUARE

INDICATORS

Phy./Env.

Atmos,

Activi- Plan- Psych, Avail. Use of Avail, Use

ties flint Amos, Suj. Mat. Teach,A.Teich.A

5 9 9 8 5 4

4 0 0 1 4

0 0 0 0 1

43?,

1,6 12** 12t* 9,6* 6 2

* PC5 ** P,01 d,f,m2

Pupil OfS,

'Part. Equip.

-411

9

12**

6

p.
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-On therinus side of the program, approximately fifty

per cent of the classrooms needed improvement especially in

schools where the TESOL classes are given temporary classrooms.
A

The teachers are commendably doing the best with what location

they have been given. Several classes were, improvised

rooms. One used ?/library for a classroom. In most 4of the class-,

rooms, equipment such as tape recorders, language ma ters,
* .

projectors, record playerS'and cassettes 6rè evident but

t waswere not used during the.visits except in two clasSes.

-noted that much of the equipmentuWas not project furnished but

"borrowed" from the schools or from the other classrooms. Sup-

plies and materials expected from th--e project are visibly scanty.

Most of the teachers made their own materials for their lessons.

Reading Resource

All ndicators for the Reading Resource Program haire

differencesifin rating distribution which reached significant

levels as indicated by high values of Chi Square.

From all evidences, the Reading Resource Program

appearsto indicate that it is the well-organized and strongly

implemented program. This overall assessment is based on the

test of significance applied to the rating distributions: The

individualized approach utilized by the teachers may have contri-

buted to the high interest shown by both teachers and,pupils

engaged in the Reading Resource aCtivity. Also,, the classrooms

_Aphysical environment) reflected the resourcefalned of teacher

and aide in maintaining classrooms, making.them more conducive to

218
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TABLE 66

READING RESOURCE RATING ANALYSIS

.
,

, INDICATORS
.

,

Phy,/Env. Activi- Plan- Psych. Avail, Use of Avail, Use Pupil

jtj.cinoj,_jy.p2LLL,EATING,Atmos,tiesnhiat.,'Tead,A.Teach,A,Part.Eui.

Pres.

' 11 11 13 15 12 11 12 13 14 15 134

,

I: 4 1 0 2 2 2 1 0
I

0 1

.

N 0 1 0 1 2 1 1 /1 1 0 . 1

. ,

CHI SQUARE' 7,4* 19,2** 20** 14,8** 10,8** 14,8** 19,2** '19.9k* 20** 19.2**

,

i # ,

,
6 * P <05,, ** Pl:,01, d.f.m2.

.

,

, .
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O.

0

learning. Evidences of learnivig centers, teaching'aids and

resourc books were ample in most classroomd.

, \
table6rShows-the following:

Indicators #1 (Phy./Env. Atmos.),, #2'(Activities),

#3 (Planning), #4 (Psych. Atmod.), #7 (Avail. Teach. A.), #8 (Use

Teach. A.) and #9 (Pupil Part.) have differencesin rating dis-

tribution which reached significant leVels as indicated by high

values of Chi Square., The Other. indicatord show a sufficiently

uniform rating distribution that they do not reach a significant

level of Chi Square value.

All indications appear to be that the strength of the

Guam Readers pr4gram lies in the classroom setting and pupil ac-

tivities as.related to the project "goals. The general psycho-

logical atmoSphere was consistently.Conducive to good.pupil par-
.

ticipation and interest in project activities. The use of teacher

-aides in promoting successful teaching skills and techniques

appeared to be very well done. The 'availability of teacher aides

appeared to prodime a pupil-teacher/pupil-teacher aide attitude

that reflected a learning atmosphere of high interest.

On the more-negative side of the Guam Readers project,

indications are that supplies and materials are lacking andlthe

project might possibly benefit highly by consistent revidion of

materials. Student ability levels seem to be poorly matched with

subject area materials in soie classrooms. Many teachers provided

their own supplementary instructional materials as well'as supplies.
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0,TABLE 67

GUAM READER RATING ANALYSIS
a

RATING -

.',

,

INDICATORS

Phy./Env, Activi- Plan- Psych, Avail. Use of Avail. Use Pupil Pres.

Atmos. ties ning Atnos. Sup, Mat, Teach, A, Teach, A, Patt. Equip.

CHI SQUARE

,

16

2

1

13.6**

16

3

0

13.64

11

5,

1

6.8

11

810

0

7.0*

7

2

2.0

12

4

3.3

17

1

1

16,0**

14

2

"6.4*

14

6,4*

10

8

2,4

* P<:',05, 4 K.01, d,f.*2

,
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There wAb-very-little-indi6ail6n-he bifuipment.forthe profbot was

availabfe and being uted and Naintained.
J

TESOL Teacher Interview

-1,Tab1e 68presentb an analysis of 4the TESC1 teachers'

;

distribution, of ratings by vario4us indicators..4 .

TABLE 68

TESOL TEACHER INFORMATION ANALYSIS

.

l't
,,,,

RATINGS

,
.

, INDICATORS1..3'''

Avareness
.Goals

Plan- Assis- ijoj. Train- Commun- T.A.

ning tance Mat. ing ication Super.

L
,

CHI

,
r,-

.

''?
.?-*3.

SQUARE;

..

9
itk

0,

q

lb

. ,

.-F 2**
,

1 2

1

0.
4.6

,

5

4,

.

1.66

5

4

0.

:
1.66

0

,.

3

-
3

2 -.

0
,

,

5.6

.,,,,

-5

05

VI ** P<.01
d.f.= 2, .

. ,..,, ., .
.--

Table,6 8 shows that indicators #1 (Awareness goals) and

#2 (Plannin4T-Tiave-dttferences--in-rati;ng--di-s-tribution which reached

significant levels as indicated by high values pf Chi Square. The

other indicators show a sufficiently uniform ratrng distribution

that they do nOt reach a significant. level of Chi Square value.

The TESOL teachers' positiv'e reaction to the goals 6f

the prOject.seem to jibe with the observers'.rating on planning.

They see the worthwhileness of the Program. and apPear'consistently
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engrossed in meaningful activities v;,T.hich interest the.pupils most.

In the learning activities, one can ee the routine teaching tech-

niques traditionally UtSOL followed by most of the teachers. In-

formation gathered from the TESOL instructors indicate a high

degree of administratiVe frustration: The problem as expressed .

stems'from the lack of a clear and definite position in the school

organization. They are TESOL. (Federal) ,employees, program super-

vised bY the.Project Dir,ptor or Coordinator but are administra-

tively also accountable to the building principal. The lack of

materials and supplies seems to be the frequent problem mentioned.

Some TESOL teachers registered complaints about the

lack of orientation or the inadequacy of their training to teach

TESOL. However, five teachers had training or experience ranging

from five to seven years..

Reading Resource Teacher Interview

The chi Square analYsis of the distribution of ratings

of Reading Resource teachers' comments is presented in Table 69.

TABLE 69

READING RESOURCE TEACHER RATING ANALYSIS

,

.

RATING

.

INDIATORS
_Awareness Plan- Assis- Pro j . Train- Commun-.. T . A.'

Zbals 'tang tance Mat . ing ication Super.

H

.

..

Chi Square.

15

0.

0

20**

8

0

7 .

2.6

12

3

0-

10.6**4

9

5

6.4*

3

7

5
,

.i6

% 6.

2

1.8

14

1

0

19.4**

* P4:.05, ** Pl.":".01, d.f.=2
,

.
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The table above indicates the following:

Table 69 shows thai indicators #1 (Awareness goals),

#3 (Assistance), #4 (Proj. MAIO.and #7 (T.A. SUper.) have dif-
,

fekences in rating distribution which reached sigqificant

as indicated by hig4,values of Chi.Square. The other indicatOrs-

show' a sufficiently uniform rating distribution that.they do not

reach ajJ.gxficant level of Chi Square value.

,From the information solicited from the teachers in

ihe Reading Resource Program, it was aacertained.that the.feachera

are cdriversant with the,goala of the project. They:agreed to its

necessity and almost all have recommended that Reading Resource

should be extended to all grade levels. The project has supplied

adequate materials for classroom use. The teachers have expressed1;.

their positive reaction, if not appi-eciat on, to the assistance-

received from the project coordinator wh visits -the classes twide

or once a month. 'Teacher aide supervision and availability pre-
.

sent no problem to the .Reading Resource teachers. They expresseki

high praise for the quality of teacher aides' help.rendered.

The overall negative reactions obtained from the

teachers seem to center on three factors: the lack of involvement

in the planning of the program, the need for pre7program training

and/or intensive workshop, Ind the lack of direct communication

between the Project Director and the teacher. It should be noted,

however, that 55 percent of the teachers indicated receiving

training or attended a pre-program orientation. Most teachers felt

that the monthly meeting is not fruitful from the standpoint
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of learning'new,techniques. It may be that the ,hasty.recruitment

1
of Reading Resource teachers accounted for the lack

%

Of proper

orientation of half of the teachers. Among the new or first year

teachers, however,.many have had experience in teaching reading.

Comminication between Project Director and teache is almost non-
.

existent. The Project Coordinator has seryed in place of the

Director. Thus an adverse effect for laCk of communication with

the central office was averted.

Guam Readers Teacher Interview

Table 70 presehts an'analysis of the Guam Readers

Teachers' distribution of ratings by various.indicators.
OP

TABLE 70

..-''GUAM READERS TEACHER RATING ANALYSIS

RATING

INDICATORS
Awareness Plan- Assip- Proj. Train- Commun- T.A.

Goals ning tance Mat. ication. Super.

IChi Square.

17

1

1

27.5**

1

9

9

2.3

4

3

9.6*

8

8

3

2.6 1.1

5 16

2 3

12

.5.2 22.2**

* <. 05 ,

The above table indicates the followingt
P

.Table 70 shows that indicators #1 (Awareness goals),

#3 'qiice) and #7 (T.X. Super.) lave differences in. atin.a.

. distribution which reached significant levels as ihdicated b y hi5-
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.

valueslof Chi.Square- The,other indicators show a Sufficiently

uniform rating distribution that they do not reach-a significant

le4.el of Chi Square vaiue.
1 c4
it is most apparent that the,greatest strength in the

Guam Readers program teacher conference indicators is in the areas

of the teacher understanding of the project .goals. Implementing
3

a d introducing teaching techniques and skills' based upon this
N

knowlBIge is strongly indicated.

Substantial evideve was available to support the con-

tention that consistent outSifle asSistanCe andsupervision is wel-r

cOmed and sought by the' teacher to produce.the. most successfUl

teaching experiences within projgct liMitatiOns. The teaCher ai.de

assistanpI appears to.be most prOductive within-the teacher aide/

teache lanning framework; indications are that great strength'

lies in this area of the prOject.

PrOgram.weakness in the area of supplies and materials

appears to be extensive. However, this in no way is intended to

minimize teacher efficiency and productivity. On the contrary,

Guam Readers teachers through their resourcefulness appear to

have overcome.the unavailabirty of project supplies, have demon-
'

seem to have overcome the

lem. The indicated lack 'of co ication between the teacher

and Project director was found to be somewhat detrimental but

dtrated enthusiasm and creativi

communication wi44 the project coordinator appeared to be excel-

lent. It was indicated that the coordinator provided strong support,

assistance and problem.solving to the project teachers.
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4t.

Pro ram'pre-planning appeared to-,be 4'problem and

seemed to revO e around the beginning of school.Ye:ar employment
%

and teacher pl cement difficulties.. Early teacher selection and

assignment seei to be indicated as apartial4mlution.

Administrator rnterviews

Table l presents an analysis of the principal s con-
.

ference distrUUtiOn, of ratings by various indicators.

1;RINCIpAl, RATING ANALXSIp

4,

II

RATING

INDICATORS

Understanding
Goals

9

7

3.1

PrinciPal
Plan. .

7

5

.88

Consults-
tion

6)4 t

4 ,

.49

Communica-
time

0

3.1'

,

Train-.

inp

2

9

5

2.
.

H

L
L

N

Chi. Squ re

.

ii s% .

* P4C.6, **'--Aic.o , d.f.=2, .

.49The above table indicates the following:

Table 71 shows that no indicators have differences in

rating distribution which reached significant levels as indicated
4

---15V-high;values-of -Chi-Square. Ail-have relatively uniform zatizig___

distributions.

All principal conierences indicated a lacking of high
-

,level knowledge of the three projecta-within their schools.
,

the areas of project goals, communication channels and in-service

cri

.

training involvement, principal activity aPpeared to be very minimal.
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The two areas in Whia there is the greatest need of
.

,increaelid activity are planning and consultation with :ale project'

, director. MuCh discussion on coMmuniCaticin with project staff

offices with rega*d to teacher supervision and logistic support

was very undlear and confusing: .Supply sources as well

responsibility a7as indicated a need for clarification.

A
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. .. .
SUMMARY

-

The on-site, visitation was to observe pupil-teacher

behavior, to determine whether or not classroom settings were

conducive to learning, and whether class activities indicated

progress toward the objectives of the FLASH Project. It was also

designed tO Obtain the project teachers' and administrators'

reactions to the vario

I

s aspects of the TESOL Program, Reading

Resource P Grogram and am Readers-Program.

The visits were made to seventeen schbola, fifteen of
,

which were public elementary schools and two non-public elementary

schools. The TESOL program involved nine classrooms; Reading

Resource, fifteen Classrooms; and Guam Readers, nineteen class-

rooms.:

The classroom observations sought to..investigate fac-

tors or indicators with reference to the following questions:
4

Is the enyironmental school setting conducive to learn-

ing?

Do teacher and pupil activzities-indicate signs of being

related to the goal's and objectives of the project?

Do teachers' activities show signs of planning?

Does pupil behavior show signs of having a positive at-, vet

titude toward the teacher, teacher aide and project activities?

Are materials available that are related to the pro-
.

,ject? -

Are materials uded which are related to the project?

194
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Are ieacher aides available .and present?
.01

.Are teacher aides utilized?

Do pupils show pafticipation and maintain intereSt'in

.the lesson?

Is projeet A-V equipment available and used?

Interviews with principals and teachers sought informa-

tioh aboUt their reactions to the goal and planning of the pro-

ject, what assistanc consultation and supervision they had re-

ceived,sthe quantitç and quality of supplies and materials fur-

nished, what pre-program and periodic training had taken place,

whether there was communication with the Project Director, and

whether teacher aide supervision was adequate.

FOr clagb observations, ten indicators were rated; teacher

interviews focused on sevem indicatorS; and five indicators were

the subjects.of the conferences with principals.

The rating scale was
:

empioYed to determine the maximal,
, ,

.

minimal and negligible indi,cations of observed factors and inter-

view information. The code H was used for high indication, L
- .

. for low or minimum indication;) and. t4 fon nSgligible Indication or

no evidence. The Chi Square test was used to analyze results.

The overall findings are summanized as follows:

TESOL ,

Classroom activities were consistent with the .

goal's of the projeCt.

2. Activities were planned and implemdrited accordingly.
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3. Pupils had a.positive attitude toward their teachers

and classroom activities.
4

4. Each classroom employed a teacher aide..

5. PupiTparticipation was .high in all'classes.

6. The environmental tmosphereof four classrooms

needed improvement.

7. Project materials and upplies were inadequate and

adversely affected the effectivenes of the program.

8. There was low evidence of the use project sup-,

plies and equipment. This may b r lated to No. 7.
L

e. Teacher aides are under-utilized.

Reading Resource

1. The,physical setting of most of the cla'sses was

conducive to learning.

2. Class activities were consistent with project goals

and objectives.

3. Class activities showed planning.
->

4. Classrooms received sufficient supplies, materials,

and equi,pment..

5. Project supplies were effectively used in classes.

6. Teacher aides were employed and present.

7. Teacher aides were given meaningful instructional

responsibilities and were fully utilized. '

8. Pupil partici"pation Was maintained at high level

most of the time.

9. Attitudes of Pupils toward teacher and activities

were warm and positive.
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Guam Readers

1. Mott of th-eCiiam Readers classroom environments

were conducive to learning.

2. The class activities were consistent with the goals

of the project.

3. The altivities were generally wellplann96.

4. There was a positive attitude among pupils toward

teachers\and activities.

5. Teacher aides were available and present.

6. Pupil participation wasgenerally high.

7. Teacher, aides were meaningfully used.

8. Project supplies ,and equipment were not evident

to any great extent, nor were they used in many

classrOoms.

TESOL Teacher Interview

1. All TESOL teachers indicated awareness of and

accordance with the goals of the program.

2. Most of the teachers plan for the TESOL program.

3. The teachers are not receiving outside assistance

or supervision.
a.

4. Supplies and materials are inadequately furnished.

5. Most of the TESOL teachers received no pre-program

training but did attend a monthly. meeting.

6. No communication is evident between Project Director

.and teacher, but contact is made with the Program

Consultant.
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Teadher aide supervision is unsatisfactory and

needs clarification.

Reading Resource Teacher Interview

1. The teachers without exception are'fully aware of

'and in agreement with the goals of the Reading

Resource Program.

Outside assistance is rendered to most teachers

by the Program Consultant.

3. The teachers'receIre sufficient supplies and

materials for classroom use.

. Most of the teachers superyise their aides...

5. The Reading Resburce.teachers received no or 14tle

pre-program orientation.

No direct communication exists between Project

Director and teacher.

7. The teachers were not involved in pre-program plan-

ning.

Guam Readers Teacher Interview

1. All teachers are conversant with the goals of the

progrark.

2. Outside assistance is received regularly from 'the,

Program Consultant..

3. The program teachers' were not involved,ill_the pre-

program planning of the Guam Readers Program.

4. Project suppiies and materials are inadequately

furnished.

235
198



5. Most of the teacher's received4no.pre-program

orientation but periodically dttvnd meetings.

6. Communication'between teacher-and groject Director

is non-existent except througti. consulttt and

teacher.

7. Most of the teachers have no aUministrativ9 author-
.

ity oVer their teacher aides.



CONCLUSIONS
. .-.

The On-site visitation bask 4mitations.

it is subjective.

For one thing.

The effort of. the 'Observers to be Objetive

is still tainted by their own philosophy and perception. However,

this endeavor was an attempt to see first-hand and,to reCord the

manifestations of non-instructional indicators believed' to con-

tribute to the effectiveness of the project. It was to record

evidence of activities and procedures designed for the prOgram.

Thus, the rating scale was believed to give the observers more

flexibility in judging the maximum, minimum and negli,gibleoqndi-
r

catidns. While the data presented were rated by the observers, it

would seem reasonable to assume that because the information given

by the-informants (teachers and principals) dealt with their. own

1

reactions and answers to predetermined questions without the ob-

server's interpretations, the question of objectivity is obviated.

The findings are applicable only to the classrooms project

teachers and principals and situations identified as involved in

the project.

On the basis Of the findings, the following conclusions

'appear to be justified.

The Readinv Resource Program seems to be the strongest

in terms of high indications of positive teacher and pupil be-

havior, conducive classroom environment and adequacy in matereal

support.

The goal f the TESOL, Reading Resource and Guam Read-

ers programs remakp unquestioned as to their worthwhileness. The



0

teachers who-barry.the resPonsibility of implementation unani-

.mou ly endorse the programs.

fr.)

Most of the principals appear dismallY unknowledgeable

about the objectives and progress of the programs except in the

are of administrative overseeing and stpport..

An equitable distribution cf project supplies and

materials remai-ns a major logistics problem.
r

The pupils are greatly invOlved in that they are per-

sistent participators in the activiges. This Manifestation be-

speaks the quality of teachingapplie land the effectiveness of

the Troject teachers..

Many Project classrooms need enrichment to provide a

better environment in which to learn.

TIN.mplementation of the programs may have been done
\1/4

hastily without thorough preparation. Supplies, books, construc-

.

tion paper and teaching aids were4iot readily available. Teachers

were not given adequate orientation.
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RECOMMENDATIONS:

The teachers and principals recommended that:

Consideration should be given to extending TESOL

and Reading Resoprce to the upper grades.

Teacheis for the programs should be given intensive

in-service training.

3. Curriculum guides, especially for the Guam.R dert,

should emphasize the "how" aspects of tt;e lesson

rather than the "what",

41 Supplies, materials.and equipment should be readilY

and equitably furnished'.'ana books must be available

at the beginning of school.

5. Textbooks used should be properly edited and free of
-

errors.

6. En order to accomodate more pupils who need com-

pensatory educational help, additional teachers

should be employed.

7. Teacher aides' absenteeism must be controlled.

8. Teacher aides should be required to have backgtound

courses in reading And typing. These courses may

be taken during the summer session when they are

required to go to school.

9. Parents of pupils in the programs should be given.

"k

periodic 'orientation to encourage them to be more

interested and involvea.
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10. Personnel in the programs need to be identified
k

by such titles as Trainer, Dei/eloper or Remedial

Reading Teacher, so that job descriptions are

clear.

11. Clarification of authority over teacher aides is .

needed.

12. Home visitors should be reguired to have profi-

cievicy in English and knowledge in kluman relations.

13. The pupil's time spent in TESOL should be lengthened

if no TESOL'reinforcement is given it the regular

classroom.

14. TESOL teachers should visit and observe other

TESOL_classes.
,

15. 'Project teachers should be required to make home. !

visits.

16. TESOL teachera should be administratively under the

Project Director and not the Building Principal.

17. TESOL materials should be developed,for different

ethnic groups (Koreans, Japanese, dhinese,

Okinawans, Vietnamese) and'not exclusively for

Pacific Islands children.

18. l'iSOL classes should not admit pre-primary children

nor first-graders.
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CHKP

ReIiabil

INtRobucTION

and Ata.lidity

An integral part of this gvaluation project was the

completion of a. eliability and validity study. Such a study
V>

,was inci?rporat d into the overall designsince none of the
;

instruments mse the components of this Title I project

are Guam referenced in .terms of their reliability:

Gui1fOrit(1956) pointed out that reliability is

ined as the proportion of .variance of any set of

measurements that is trUe variance the accuracy, of scores ob-

tained on a test.

In simple terms, reliability seeks to determine the

degree to which a student could be expected to replicate his

Score if he retook the test. A 1.0 positive reliability coef-
-

ficient is a perfect correlation.

Among the several methodrTof determining reliability

on a test are the alternate form. Otiability coefficient, the
t :

split half and the test-retest proedures. For this reli-

abtlity analysis, the alternate 'form was not possible since

several tests did not have two forms, and the split half and

test-retest methods were hot edonomically f/Isible. For

204
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this reason, the Kuder-Richardson 21 (KR 21) formula wdstapplied

to the single set of test scores foroach,instrument.
A"

.
'This instrumentyields aCcurate reliability indices

_and ifnything.test: results provide reliability coefficients

that are understatedin terms cif the actual.degree of reli-
.

ability. As a result, the 'obtained coefficients may be consid-,

ered to be lower than would be obtained by other methods.

Data were Follectedfrom a broad repretentative sample

of children attending school on Guam and standard measures'were

used to estiMate how reliable,the projeCt'instruments were for
,

this population. . .1 A

\

411

-PROCEDURES.

v#

A total of seven testors were identified to conduct

the testing for'this segment of the eValuation.

Of the seven test administrators identified, six were .

female and one was male. Thtee of these people have master's

degrees in reading; a-principal focus o.f this investigation,

and the remainder.have bachelor's degreeS. Of the latter four,

two are completing masteii's degrees in readingand one-hds an

exceptional bacWground in bilingual education, having workea

Ondeveropmental TESOL programs for the Southwest Regional
de

,Educational Laboratory in Austin, Texas.

r-ThAfter preliminary selectiOn of test administrators.,

three specialists, experienced either in TESOL, Reading Resources,

or the duam Reader, were identified. The persons selected -were

242
205



experienced in both teaching ahd in administering test com-

ponents of the various programs. Each of these people had been

connected With one program or another for at least .0aTeyear,

and are recognized consultants in their reSpective areas.

A workshop program was outlined wherein participants

Woula complete two'seven -hour workshops to become,faMilcarized

with each of the Instruments.

The workshop sessions consisted of a period of,

orientation with, each instrument, identification and ttiScus-

sion bf problem areas, and reconciliation of questionable:

items to permit inter-rated consistency, and finally simulation,
!-.

role-playinOnd practice 'test adminietering to increase

familiarization.

Several problem'areas were identified, and the par-

ticip'ants including the testor trainees, instrument special-
-.

'ists and members of the evaluation group cooperatively recon-

ciled problems to insure that each person testing would operate

in the same manher.

It was determined thlp the Reading, dl.ls Checklist .

was a cumbersome and difficult,instrument to. administer and as

)
A

a result a new°system was designed incorporating all test items

into a flip chart. Particular care wai taken td replicate

exactly all of tbe test items from the original packet of mater-
.

ials icl'avoid compromising the intent of the briginal instru-

ment. Additionallyi a 'system was devised to'facilitate the

scoring and'recording-by testors. The resulting booklet made,

data coMpilatibn-considerahly
_
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Upong'completion of training, the evaluation:group

identified a total of nine sChools that aPpeared:to provide a

broad representation 'of children atendin4 school on the is-

land. After consultation with-the Department of Education-it

4,
wis agreed that these'schooft would be used to identify the

saMple to be tested.

Letters were sent to the-pzAcipals of the identified

schools .and a meeting was arranged to discuss the imrpose of

tflt study:and how it was to be conducted. In this s'eginent,

Dr. franklin Quitugua and the Department of Education were most

helpful in arranging for use of the various schools. In re-
.

sponse to the meetin§ and resultant discussion, principal@

developed a list of children in the first, secohd and third

grades from which the samplecould te_drawn. In..01'.attempt to

obtain a broad cross-sectional'sample principals were atked to
-

include 'all children from the various grade@ except thoSe-wfth

virtually no English, and those who,were seveiely handicapped in

some manner.
.

Upon receipt ,of the class rosters, children were
g ),

randomly'sele?ted to be.participants in tir study. Table 72

lists the children selected by grade level, from raclx_olf the
.

.

participating schools.
4

A totalof 122 children in each.of the -thkee,grades

were selected, and:alternates, were identified for use if

-abSences occurred.: As.indicated in Table 7-2,.certain schools

contributed children from all gradeS, other.schools from only
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.TABLE '72 \'

Number of Children-Identified,for Testing
111* in Each Grade and School

ale

P

School' .1s_:

.

. GRADE

.

.

-
.

,

St. Francis
-

Adelup

L.B.?Ohnson

Tamuning
_

Old Piti

New Piti

Inarajan

Sanchez,
,

Price

.

. .

26

20

20

-
.

20

12

12

12

.

.

26

20

20

20

-

12
,

12

12

_

4

... 26

. 20

-

20

20,...."-

12

12

12

.

.

.

TOTAL 122 122 144122
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one or two 'grades. L.B. Johnson School is a primary tchool,

Tamuning Elementary has grades two through six; New Piti Elq;

mentary has grades three thrOugh six, and Old Piti Elementary

,has grades one and two.

It should also be pointed out that in order ,to ob-

tain.the broadest and most representative sample, some school
,

.that Were participants in the Title I programs were selected

fiom:which to draw children. Since they were program parti

pants, a smaller sample was chosen from each school (Inarajan

Sanchez, and Price Elementary Schools) on the probability that

many children in the-target grades would be enrollea in one or

so

another of the programs.

Arngements were made with each school to test-.
4

,

children in two stages: (1) Stage one was devoted td individual

testing, since none of the instruments that were A,J3art of the

programs could be administered op a group:basis. (2) Stage'

two was the group testing, using one-of three forms of the
tl

Gates-MacGinitie Reading Test.

The participating schools were given testing dates

and were advised of the space needed to accomplish whatever

teating had to be done'on a particular date. Principals were

extremely cooperative in providing older studentg or teacher

aides to facilitate the movement of children to and from test

_areas-

Testing began on March 4 and was conducted over a

'32-day period, en44ng on April 22. Of this time span, 29 days

were required for individual testing, and three days for group

testing.. .216
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4.



ic

A total of more than 660 houxs were spent by test

administrators in the administration, scoring and organization

of the various test instruments. The testors also found-it

necessary to drive in excess of 2500 miles to accomplisk_all

of the testing.

It is further estimated that subsequent compilation

and analysis of the results took in excess of 100 hours, and

that the supervisor for this segment of the evaluation.spent

in excess of 100 hours planning, contactin4 schools, managing

the distribution of test booklets and maintaining an efficient

schedule.

It seems worthwhile to, pdint out these time expen-

ditures since the results are concise and simply stated, :

thereby not reflecting the considerable time requi.red to ob-

tain the data which yielded the following results.

RES6LTS

Table 73 desciibes the reliability figures fbr each

of the tests in the three components of the FLASH'program.

TESOL

The TESOL test used two forms: Form I for.first-

grade children and-.Form.II for second grade-rs. Form I of the

-TESOL test 4as 100 items and was administered to 114 children.

Students obtained a mean score of 72.79, and a standard

deviation of 44,78 resulted.
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TABLE 73

Results of Kuder-Richardson 21 Formula Applied to the
Insiruments in-the FLASH Program

,
.

Items Mean BD R
,

TESOL TEST
Form I 114 100 72.79 .'49.73 .92
Form II°. 229 1.1 90,16 -48..."88 . .92

-

DOIICH LIST 321
.,-

220 156.81 80.14 .99

WRAT
-12.79,I, Reading Sub. *322-

_I.

100 '49.98 486

READING .RESOURCES
_

.Readiness. 133 33 30.5 2.39 .62
Skills 319 5* 2.32 1.49 .55
IRI . 324. 8* 3.10 2.11 .65

.GUAMIIREADER .

Grade 2 116. 130 91.15 20.60 .93
Grade-3. . 104* 133 91.04 13.10. .83

GATES-MACGINITIE ,
.

,

Vocabulary i-
-. q

LeVel 1 105 48 33.53 10.95 .92
Level 2 111 52.- 30.68.. 7.39 .77

, Level 3 109 .52 29.00 8-.73 .83

Comprehension _

,

.

Level 1 -105 34 1-9.10 7.89 .87
Level 2 '111 34 21.10 7.60 ,86
Level 3 . 109 '48 23:6 9.22. .86

* Indicates number of classification levels rather than the
number of items in the test.'
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Form II was administered to both second- and third-
)

grade children, a total of 229 subjects. A mean of 90.16 of

116 possible was obtained and the standard deviation was'48.88.

In both cases, Forms I and II, the reliability

obefficient obtained was .8.2, indicaeAg a high degree of

reXiability for these instruMents.

Reading Resources

This program used a total of.five teste, as des-..%

cribed below.

Dolch List:

grades. Of a possible 220 \score, the meanIk-tdi-..911- studerits1

was 156.81,

This test was administered to 321 students in '141.1

0 .

and the standard': deViation wag'\19 . The Re01.'

liability coefficient of .913. ig eitremely Alicatimfa f:
, ,

,

high Iprobability that' inktial escoreg'.would,pe closely repfic#ed:

V
on a retest. ff?:

9 ,
vaqr-eitelyA discussion this, hugli

-conducted and the data re-aWyze andjoun

was felt that
- is s'

the obtained-coeffickent wa Afo

a product of .two, factgre:
4

tiOn by the testore,;to te

elation, was
. 6

pa correct.

la gorr

1
f

,

P

It
t -

.*

ittdrit thab e ach kneW the nuahceS
A , ,

.
,

-.6f the': others , anci, as a reeu03.V, adm° iStered , and s coked the ,

"..° . e
. .

test-in a ve.rysi,mi r manner, and---(2) as-modesi.'lyskew d' dis-

-
tribution; which mbul Ond.,toA)ui,ld ona higher t

-

jk
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WRAT (Wide Range Achievement Test):. The reading sub-section

of this test was given tO-322;childreh. There are 100 items

and'the mean score waS 49.98 with a standard deviation of

.12.79. The reliability coefficient of .86, whilenot as high

as ottlerxesults, is considered substantial and indicates a

higr-degree of reliability.

Reading Readiness Checklist: This instrument is designed for
Ye%

pre-reading Students and attempts to aSsesS the degree'of

readiness the child possesses. A total of 133 children took

the test, mostly first graders. There are 33 items, and the

obtained mean and standard.deviation were 30.5 and 2.39

respectively. The reliability coefficient of .62 is an indi-

cator that this test may permit a good deal*of variance be-

tween cores in a test-reteSt format. .It is also worthWhile

to pain out that in reliability formulas, the degree of

reliability is a function of the number of items in the instrU-

.0. 4
ment, Xhe-greater the number of items, the higher the

reliability, hence the coefficientof this test may have been

)affected by the small number of items.

Reading Skills Checklist:- The Reading Skills Checklist assesses

'.'the child's phonic and structural analysis abilities. There

are a high number.of total.items on the test, but the test, is.

-Criterion referenced a d divided into.grade levels. Hence,

if a child does not mee the, criterion at the first grade level,

he does not complete. '.second or tiiird grade segments. As a

result of this method of taking the test, and the high vaYiance

213"
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-in the' number of items attempted for each child, it was not

possible to assess on an item basis.

As an alternatilie procedure, the reliability-Coeffi-.

cient was obtained Using the number of levels (five) thateach

child coUld achieve. .

A total of 319 children took the test and achieved_

mean level of 2.32 (pre-firt ade) and a standard deviation

of 1.49. The resulting Coefficient was .55. Again, as with

the Readiness Skills Checklist, the low number of items pre-

sumably affected the score, but the'presumption must be that

children's scores would vary somewhat in a test-retest

situation.

InfOrmal Reading Inventory:. This instrument is criterion

referenced, as the Reading Skills Checklist is and hence only

eight levels could be used in determining the coefficient.

A total of 324 children took this test and obtained

a mean score of 3.10 (first grade) and a standard deviation

of 2.11. The reliability coefficient obtained was .65. This
fit

again reflected the low number of .items liable in determining

reliability.

Guam Reader Test: This segment of the FLASH program had instru-
,.

ments for both the sebond and third grades. Using the grade

two test, 116 children were tested and of a possible 130,

obtained a mean of 91.15 with a standard deviation_of_20-0.0.

The reliability coefficient of .93 indicated a strong degree

of reliability.' The grade three test has 133 items, and the mean
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obtained Was 91.04, with a standard deviation of 13.10. The

coefficient obtained was .83. :

Gates-MacGinitie Reading Teat:: ;This inatrument was not a test

used inthe FLASH Program but Was selected as a referent for

assessing validity. The primary segments of the test, Forms

2A, 2B and 2C were used, and c9rrespond to the first, second

and third grades. Each test has a vocabulary and comp,rhen-
,

sion section. The vocabulary sections obtained reliability .

coefficients of .92, .77, and :83 in the firstA second, an4

third grades.' Reliability coefiicients in the Comprehension

segments were .87, .86, and .86. It may be assumed from this

that the instrumentg' have a strong predictive value in a test-

retest format.
;

Table 74 shows correlations between the various

segments of the Gates-MacGinitie Reading Test and the instru-

ments-developed ior:the variOus .parts of:the FLASH Program.

As can be seen from Table 74, validity of-the FLASH

test instruments does npt appear to be in question. The-Gates-

MacGinitie Reading Test is a recognized and thoroughly vali-

dated instrument for testing the verbal and comprehension

capacity of children.

In all cases, though with TESOL.to a lesser.extent,

reading competence is a coMponent of the FLASH tets.

The TESOL tests rely on reading competence to a lesser

Jdegree, and this is reflected in the correlations. Comparison

of- the verbal
k
sections of the.Gates and TESOL Tests indicates

that for first- and second-graders there is a very slight
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TABLE 74

Correlations Between Gates-MacGihitie Reading Test
and FLASh Test Instruments in Each Program

. Test Compared
With!Gates-
MacGinitie

Veryl/TESOL

/TESOL

rbal/Dolch-
ol/Dolch

Verbal/RSC
Comp/RSC

Verbal/RRC
Comp/RRC

VerbtOdIRI
, Comp/IRI

Verbal/WRAT
Comp/WRAT

Verbal/G.R. (2)

Comp/G.R. (2)

Verbal/G.R. (3)*

Comp/G.R. (3) =

1

* *

.05

P

104 .50**,

104 .20*

98 .51**
ps , .53**

; 98 77**°
98 .64**

96
98.

98'

98

.57**

.67***

.71**

.76**

98 .68**
98

253
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Grade
2

112 .29** 108 .14
112 .16 108 .11

98 ,57** 104 -.77**
98 .58** 104 .58**

98 .52** .104 .65**
98 .47** 104 .54**

23 .38
23

98 .69** 104 .68**
98 65** 104

.68** 104 .57**
98 .60** 104 '.56**

110
130 .62**

104 .90**
1.04 .70**



probability that the'relationship is a result of random error.

In the Comprehension section, however, there is no indication

that the tests are complimentary.

In allothet nstances there is a less than -01

probability that the relationship is a result of chance, with
.*

the exception of the second grade Reading Readiness Checklist

compared to the Verbal section of the Gates-MacGinitie.

On this basis it seems reasonable to state that the

instruments .desi9ned for testing participants'in the FLASU

Program do in fact test what they are
9
supposed to'test.

yr.

('

'CONCLUSIONS

The purpose Of this study was to determine the

reliability and validity of the various inetruments developed

for the three programs funded by Title I and operating under.

the,accOnym FLASH. The TESOL-progtam developed tests'for first-

and second-grade children. The Guam Reader program usq the

Dolch List, the reading sub-section of the Wide Range Achieve-

ment Test, and developed an Informal Reading Inventory, a

Reading Readiness Checklist and a Reading Skills Checkekst,

and also develf5-ped te-sts for second-.and third-grade children.

It appears that the instruments used in this. program
-

have-a strong degree of reliability and a high predictive value

in terms of,consistency. It is also apparent that the instruments

are valid in that they are testing what they are supposed to be

testing.

254
217



As .a resqllt of the eXtensive time devoted- to the'.

testing and the total involvement of the test adminittrators,

their commentary is considered of value.

are not to be construed as recommendations

programs, but are merely observations that

as tile program continues.

The following remarks
44

for any of the

might be considered

TESOL Program: A numher of items on each.test
, 4.r

to the child,.and may be-Jaisleading. Art.*.iork

are confusing

in the booklets

often fails to present.the type.ofipicture that the question

and answer demand, and as a result, children answrda Certain

questions with a high degree of consistency, but incorreCtly.

An,express example of this situation waS xelated, referring to

item 11 on Form II. Here the picture :shows children walking

to church.. The question asked of theChild refers to hoW they

got to .church, demanding a past tense response. By and large,

the children responded (correCtly) "by walking", but.incorrectly

aCcording.to the demand of the question, i:e., "they walked."

-GUam Reader Program: The DOlch List is quite extensive, 220,

words-, particularly to children with lesser coipetencies, par-
. .

0
ticularly, in view of the fact that each word mu attempted,

;even though the child has no idea what the Previous 50 words

were.

WRAT: There were no complaints on the WRAT. It was viewed at

a fair, brief and non-frustrating test.
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Informal Reading Inventory: The'Informaf Reading Inventory

was rather outdated', and coMprehension questions:were often

of little Value in real comp4hension assessment. In one'

particular instance, Guam's environment made it impossible to

answer a gue2tion with any degree of accuracy..
's1 4

Readiness Skills Checklist: 'The test administrators ielt an

itgm analysie should be conducted on the Readiness Skills

Checklist. It was notedthat all children eeemed either to get

the item correct, or all get it, wrong. They further estimated

that all'children would score about 30 (the actual'mean was

30.5) and identified the three items they felt children would

miss with great frequency.

Reading Skills Checklist: The ReadingSki ls Checklist'was

considered a good instrumedt and its ,C tinuance was 4ecommeOfed.

The testors did feel, however,,that ph nic segments-c-atied or

forced the children to voice an Unna ural sound to correctly

respond. As an example, they point out that,all consonant'

digraPhs were to be voiced in isolation, 'and it ie extr mely

difficult to accomplish this without adding-a vowel at the nd,

Testors felt the same assessment could be achieved if for

inetance, the digraph ch was changed'to cha.,

Guam Reader: The art work was criticised on the tests for both

e
level 5=6 (grade 2) and level 7-8 (grade 3). As an example, on

-the level 5 and 6 test, it was impossible to make-a distinction

between Teresita and Pedro by looking at the picttre, and as'a

219
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result,*either choice was deemed correct. Also, there were

_Instances.of sluestioicable choice of vocabulary, both Chamorro
, .

and English-. For instance, One testot who-tested a substantial

number of chi dien indicatgd that on the level 7 and 8 test,

no child respon ed-,"Eugie",to:the question, "What is the child

blowing?" Finally,'the childrenseemed 'to' have very poor map

orientation, and Seldom answered,questions correctly in this

segment.

)
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_CHAPTER 8

ReCommendations

P'
The following are the recOmmendatio7 tWat 6eem

reioriable from a total look at the data and reSults1 from all

coMOonents. By and large all components were. suCcessful and'

attitudinal inventories dotument that most students, teachers,'

parents., Administrators and community members were very pleased

with what was done, how it was done and'the results obtained.

Nevertheless, an important minority of7the participants. did'

expresS a desire to do tAingl differently, to h#ve different

goals And, in general, .improve the pqr'ce0s..

It i4 recommended that:

- 1, All three major components, that is, Cultural Language/

40ading, Reading Resourdeand TESOL be cOntinued and expanded
411.

to include other appropriate segments af the student body.

2. Sections of the major components related to attitude change

be continued And eXPanded.

( .
.

- . ., . .

3. The Supportive Services be-continued and enlarged.

,4. Further study be made'where gains And changes have not

reached expected per rmance levels to determine whether or mit

modification of method and content might bring greater gainS.
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5. The number and tyPe df teChniques employed to communicate

with parents,,community leaders, Comitibnity members and the

general public be increased. They may be in the form of direct

meetings, or less personalized news releases'and published,

reports.

6. An intenslve study be made of the TV series "Window Our

World" to getermine how it could be modified so that, among

/other things, parents wgil not find it difficult tofollow or-
4 ,

overly time consuming.

7. Anincreased number anditype of communiaation chniques

be established for varins school staff,,project staff and

administrators so that they are 'aware of the goals of the
r ,

f,

projects, the methods of- the projects and their relationship
'

to the project.

.0
8. Special effort be made to be absolutely sure each target

school administrator has a thorough understanding-and appre-

ciation for the project and its goals.

9. Present efforts to develop activity outlines, courses

of study and curriculum guides be expanded.

-",

10. Very clear lines of authority and responsibility between
1

the school principal and the,project her and between the

project coordinator and tha e project te. her 43e established.

Make sure everybodY involved underS'tands these relationships.
.
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11. The number of opportunities be increased for teachers,

ks resource of TESOL teachers to meet'directly with the project

-coordinatori-director-and-central Offioe-project.staff-

12. A specific time be,made available, preferably every_week,

for resoyrce teachers and -TES04.teachers to meet with. the

Assroom teacher as A means of increasing communiCatiOn %about,

'special problems and students.'

13. In-service training be developed in such a way that its

k
content can be more responsive to the needs of the various

members of the project team. -Repeated surveys and question-

naires may develop a set of recommendations to make future
-.-

raining sessions more meaningful. /ft

14. A system,be developed wheeby the regular teacher plus

resource or TESOL teachers can be part of the planning of the

yearly activities and the selection of student participants.

-15'. Some definite line of authority be established from

teacher, resourbe teacher or TESOL teacher to the teacher aides

and home visitors. 'It is difficult,to maintain line of

euthority and responsibility Without a Clear cut and well-

understodd relationship.

16. Present methods of-supplying educational materials, sup-

liesAndbnultimedia materials be reviewed to determine how

be more' readily available in response to teachers',they'can

needs.
; . , 2 0
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17. In-service and s..hort oanference,technigues be used to

continUe to improve the use of all ready availble materi ls,-

.supplies, an& eguipmentr'

18: A means be devised to screen the staff-to determine which

staff members need additiona.l. training.

19. Supervision of aides be increased to reduce prob ems of

lack ot concern for schedules, attendance, school r ulations

,

and their specific aqsigned.tasks.

20. Supervision of home visitors be increased to reduce pro-

blems of lack of concern for the project, attendance schedule,

regulations and their specific assigned tasks.

21. lponsideration be given to designating an additi nal in-
,

dividual or individuals to assist in the direet supervi ion -

and monitoring of aides and home visitors.

22. Very clearly defined functions for aides an4

tors be developed so that these parapxpfessionals will know

just what is expeCted of them ana,accounting foi- their activi-

ties will be less subjective and time consuming.

3. Some other instrument be userin place of the'InforMal

Reading Inventory and Readiness/Reading Checklist as;part. of

the evaluation pretest-posttest design: These inStruments 'May

be useful fo;q1-71-7--actional part of the project, S'ut their

score-format makes it difficult to shoW fine changes in

reading level.
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24. The number of tests for evaluation purposes used in the

Reading ResourceComponent be reduced.- The WRAT/Reading, the

.Informal Reading Inventory, the multileveled Dold Lista,

and the Readiness/Reading CheCk.list require an ino ate amount

o e dministration time. One or twO tests would serve

tile purpose and consume' much less instructional time to

ster.
,

25. A. manual be produced for all teats that do not hays pub-

lished manuals. This manual should give..in detail exact

administration procedures, scoring techniques and scoring

standards.

26: The amount of time allotted to training teachers i.

adnqnistration of the tests of the project and in the evalua-

tion process be increased.

27. An intensive study be made of how the Guam Teacher

Observation Scale is used..-;in the'Cultural Language/Reading

, component scores ghowed great differences which are difficult

to rationalize. .These differences usually result from teachers

using very different judgement frames of rdference or haying'

substantial positive pr negative bias.

4k A
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