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Preface

During the very early sprlng of 1975 the three authors

of this réport were asked tO\d6 an evaluatlon of the ESEA\Tltle I e

v

project called FLASH V. At that time, a multlfaceted design".

L] . 4

' was proposed and accepted by the Department of Educatlon,_h'
L3
‘ '
Government ofnGuam; ThlS report. contains the results of imple-

menting that evaluation design. Y. ®

- Performance “and process results are reported for the‘.
‘ : ' ' <, N

following segments of the evaluation: " .
» . A i s ‘.
1. Cultural Language/Reading component
2. 'Reading Resoyrce component .

3. TESOL component - oL L. ]

4. Supportive'Services_component : L

Two additional evaluation procedures were completed

: .
and reported in separate chaptefs. They were:
5. On-site Visitation R
B 6. Rellablllty/Valldlty Study

) Whlle these last two procedures could have been * 1nserted
into each component S chapter that it applles to, thwe process and .
. $ J -
¢ e results were suff1c1ently of separate nature that it was considered

best to keep them separate’entities. o .
' v .

We wish to thank all of those that ass1sted us 1in the .\

-

Bt research data manlpulatlon and productlon of the. report. W1th—
* - out their assistance, this report could not have been_pompleted} j
- A ;) . ,
‘ .. - . . . "i- . ;
: S I S S ',
T . L ] . T :
f Vs ’ ‘ . B Q
1

&
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CHAPTER 1 .
\. ‘
IﬂTRODUCTION e

-
’

GUAM ‘ )
Guam s reco;ded h1story dates ba to March'16,1l52l, whem'
. Ferdinand Magellan“discovere d on - h1s uoyage in the : '\i\\;
Paclfic Ocean. He made a land1 g on Guam, the southernmost |
island of thée MaTriana Island cha1n - : - g

*Like the other éslapds of the Marlanas, Guam was 1nhab1ted

by’Chamogros, who were nearest to As1a§Zh d1stance, in culture,
T o 3
. : nd in physical type. At ‘the time of the M;gellan s landing,
iherh\were'between 70,000 and 100,000 Chamorros, described.by

1

the Spahlsh as being taller and falrer than other natlvés of

$ Oceania, w1th long stralght glack hair, and inclined to corpu—
lence. ' h |
On Guam; mhere the greatest number of Chamorros was conden—
~ trated, they llved in v1llages along the coast and inland and

) were dependent upon betel nut, taro,'coconuts, and f1sh . In add1—
tlon, they alone of Oceanic natlves grew r1ce "Some Chamorros

lived in 1mpress1vely bullt houses, supported by stone columns

called latte stones.

Little is known about the early Chamorros °The complete story .

L]

is forever lost, for the only descrlptlons of the1r culture be—
. t
fore they became thoroughly acculturated were wrltten_250 years

ago. In one th1ng/%early d11 observers agreed-. the'Chamorros
were. a strong, vigorous people with a Polyne51an culture ', //\

. The Span1sh ‘riled foF two hundred- and thlrty years, durlng

'which4¢ime the Chamorros were.sotransformedthat therr Mlcrones1an
- . . A ) * ., . . . _\ . :
- . ) v 12 : R ’ e . 49;'

\)‘ ." v_ 1Y < . l‘ »ih . / \ . ‘,.,A
ERIC ~ - R
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neritage was barely disqernable ‘ Racially they became hybrids-_
1

their ;anguage alone re51sted fundamental change, and even it

- became liberally flavored w1th Spanish and Filﬁpino words and

L]
] ~

structures. ; .
% . . - -

fIn l898'the~United\§tates'.remowed the~8panish hegemony and -

assumed the power "of: government -During the'ensuing'férty

years, Guam s’ history diverged from the rest of the Marianas.

Americanism brought w1th it new 1deas. the, school became the

RS

community center" athf%tic fields competed w1th cock- fighting
pits as centers of attraction for men, 1nd1v1dual property rights
were favored- and the u. S Navy ruled with little civilian rule
Guap(fell into® Japanese.hands during World War II. As Japan
was crippled by Allied counterattacks, Guam was wrested from,the‘
Japanese; énamanians-mere greeted as long-suffering friends‘and'
were accorded as much freedom and assistance as the military-
situationipermitted. a | C
Following the war, the Navy continued to govern civilians.
Critics- complained of :the Navy's" capacity to govern and even-

tually new arrangements were sought An,Organic Act for Guam,was

passed by the Congress 1n 1950, giving Guamanians United States

r

citizenship and some/lpeai\;utonomy.~ The military establishedﬂ
A , .
large bases and the people began to adjust to changes i the trad-

itional order. The copra economy was out and Guamanians began.
to-derive mosj of theid income from working for the military.
ﬂ% present the population of Guam numbers apprbkimately'

100,000, including Americans from the mainland and Hawaii and

" many people of other nationalities who are in business, attend- '

- » : N
ing school or employed as alien workers. The Guamanians of today

2

13
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have varied ethnic batkgrounds. The island now has an elected
. i . ~ ! .o ,

<
governor, as well as an elected'hon-vqting‘representatiée to the

-

U.S. Congress. The civiffian labor forge is estimatgd to be

. . . s .o ) . ) .
‘about’ 28,000 of which the government of Guam employs 28 per cent’
: . oo o . . ’ M
- of the total and Federal Government about 38 per cent.’

s - - R .

),-V ’ T . R
Guam Public School System:’. o . B : \

In the territory,of Guam thF functions and jurisdictions of

state and local educational agencies are combined in a single

Department of Education. The chief administrative officer of the
district; the Director of Education, serves both as a local sup-

urintendent_and as the chief "state" school officer'of the ter-

.

3
.

ritory. The Territorial Board of Education is similarly—desig—
nated to serve in a dual capacity as a local and "state" board

of education.

Expansion of the Guam public school .system frdm 1963 to ‘
) - / &
/1973 has been rapid. According to official statistics of the_

Department of Education, enrollment increased by 80 per-cent dur-

v

ing this period, while the operatibnal budget.increasgd‘by 450
perAcent over the samé\period. The number of teachers employed

increased from 568 to 1442 whilé ceﬁtra} office administratorg'
S
increased from 6 to 16. Increases in enrollment and organiza-

K4

tional complexity are expected to continue for at least the next
‘ten years. Figure 1- i« :n organizational chart oﬁ.;he Guam

Department of Educa- .on. -

14
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'the Department of Edhcation of Guam with f1nanc1al assistance

lfor purposes in’ plannlng and operat1ng spec1al programs for |

- - ,

o 1 o e
' THE PROGRAM: ° FACILITATING LANGUAGE =~ ]
’  ARTS THROUGH SCHOOL AND HOME (FLASH) e B
. , g

PR

Title Q]of the Elementarw and Secondary S §\hool Act;provid
I

educatlonally and env1ronmentally d1sadvantaged chuﬂﬂren.

this 1mpetus, Guam educators 8eveloped for 1971 the flrst FLK%H

-

"_ pro;ect. There have been flve FLASHéyrogects based on a 51milar

needs assessment. -A statément of this needs assessment follows-
\» ..

The ESEA Title I target schools were selected based upon

\]

statlstlcal 1nformat10n concernLng the percentage of students

NA._. o -
=L =1

from low income famllle§£/h each school attendance area. Those

v
schools showing a percentage of economically dlsadvantaged stud-

ents greater than the‘grerage for the island of Guam were 'desig-
nated as ESEA T1tle I target schools. '

Two (2) of the valldated Learnerx Needs con31dered extremely
critical from the.Needs Assessment Study conducted by Worldwide

Education and Research''Institute were utilized for the needs

assessment of Title I. The two areas are: » (1) Basic English -
Communication Skills - Elementary; {(2) Native Culture and His-
tory.

5. u . i
In order to assess the“learner needs. in relation to the ESEA

Title I goals, the Coordinator, ESEA Title I and the Evaluator

' < /
from the Plannlng ‘and Evaluation Un1t dev1sed the assessment form .

to be utilized by the teachers in each of the designated target

schools. A learner need was def1ned as that 51tuatlon which |

17
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exists wheg;éctual student performance*is belaw expecfgd student .-
- , . . 7 p ~ .

performance. This definition of a learner need is illustrated_
in Figure 2.* ) | R

Y

, ';fw Expected _ Actuals ¢ . |Positive
) -Student less Student equals |Differ-
Perform- _| Perform- 1343z "> | ence
ance “ance .;<,i§<’ﬁ
, ; R . . FIGURE 2 . o -
=3 . - ) Definition of a Learner Need -
N / - - ' L ’ . ~

N *\Ta : from”FLASH \% Projéct: 1975, p. 4,.written by
-~ ... Rita Cruz, Guam Department of Education

V r M . e . ) A

I -

LI 'x

P

. . | — . . -
N The general goals far the FLASH projects have been stated as- . 7
‘follows: o . -
A continuation of ESEA Title I, FLASH Program of Fiscdl Yeérg}-}
, M . . 7 . ~

1971, 1972, 1973 and 1974, Ehe project is designed to:

1. Support the on-going language arts activities for the:
. .,":.".Z\\ - . . N

educatipnaily:aﬁa economically disadvantaged elemeﬁtary

S

school children on Guam, through ihtervention at homé'

Lot and school:

. 2. Provide ﬁfototype.prbgrams of such intervention f

» sideration by the Debartment of Education for future'

system-wide implementation. -




L d

The project consists of thfee overlééping.aotivities: : '
’v< 'Cul@ural.Lanéuage Arts Program@”
( Home Inte;ventfbn . :
. ™ "~ School Intervention, {“ S : . -
. { . 4 -
( >
t . . ) .(ja
Cultural Language. .
‘- «  Arts Programs
. Q: “.
/’-—_\ /_
. ., / Y
k4 " PR
t . '.“- . R .
\—‘ ! ‘I . -
3 P .
. Home fﬁ ) o School ,{ ' g
. Intervegtion " Intervention / 1}
B - ’ ’ . 14 ’ / a
) '\\ -
\\ i
AR, . '
FIGURE 3 oo
: _~ _ . .
// _ . Project Activities
. C - » > ¢ ’ : ' . R
. A -
' In order to achleve these General Progect Goals, the program
?@t . is d1v1ded into four major components; each havlng 1ts OWn Specl-_
v LA ’

’

fic set of performance objectives which will be discussed in

‘later chapters. - e ’ : o . o ' \

. ~

b.J'J . 19 "' “




l , l ' ) . 4 ° N . . -
the Comiponefits are: o R

) gusgé”ahd Reading- o R

A. Cultural
I'. Second Grade : p o L : o ;e

.. 2. Third Grade .
e - . & ¢ . 4 . ) {
B. Elementary Reading Resource Program ' :

¢

.

c. . TESbL. (Teaching. English 'to'fpeaker,s of O/ther Languages)

R , .o . . .

D. Supportive Services
N7
1., Second Grade

2. Third Grade . - ‘ \' . o - SV L
3. Reading Resource

4. TESOL - . - %
. \ ) . . . . ‘,l. . \""" . \ ) . L
o , 3 ’ ._, ) . o . o . i .'.4&4.:. -
M3re specific gd?ls are as follows: Ay '
. .. .- '.". o l N A. . ’
-A.' Learner Goals ‘
1S . N ' S 8
~-.-l. To increase readiness skills . for educationally de

_prived students in ESEA Title.I.target school aggen-

" A dence areas. y Y !
. X " - “" . . " v

2. - To .increase.- read1n an language achievement .
. q guag

w;~

educationally deprived students in ESEA Title

-

target schools._
*

> 3. To increase interest in reading and develop:communi-

&;\' .

* cation skills for educationally depriyed'Students
in ESEA Title'i target schools by\prouiding reading
I\ instruction utilizing materials directlylrelated éé,
the physical and cultural environment of Guam.
. 4. To provide supportive services“for éducationaﬁlyb-
deprived students$ in the ESEA'Tiﬁie I target schools
_which increase the probability that other ESEA Title’

I Learner Goals will be met

t
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Activity Goals

-

-

To increase the level of positive response toward

o ; S 7 :
'Eelf, peers, school, and society by egucatignally

s . ' - - ciql .
%deprlved students in the ESEA Title I target schools.
B + .

To provide f?iservice training for ESEA Title I

r

“

personnel in_the areas of redBlng and langufge, early
chlldhood development, and understandlng of the

dlsadvantaged student~and his envlronment. _ .
o a : _

£1.

S . A

To develgp and document procedures for planning,’ /

implementidb, coordinating, .and evaluating the acti~"
: N

=3

: . ' oy 2 .4
_ vities of the ESEA Title I FLASH (V) Project of the

Territory of &uam. These,activities_are:divided_into'

the fo;lowing:eomponents: N

\ : 4 7 -
a. Cultural Language 3K§’Reading : j \ki

b. Reading Resource Component - . Y &
X ‘ - .

-C. 'ESOL.Component ., ' _ P

d. . SupportivdiServices\;omponent Mf;é,/

To 1dent1fy actPVltIeS that are conqldered crltlcal

 to the effegt}Je operation of the ESEA T1tle I
"FLASH (V) Pro;ect and to document these act1V1t1es

in the form of}administrative process objectﬁyes.'

_

To'specify tnegzequence of tasks, in the form of
tivity systems, that must’ be accom-

critical work
plished inlorder to meet the ident;fled admlnlstra—
tive process. objectives. , S

To spe01fy the learner performance objectives and

related process objectives for the ESEA Title I

FLASH (V) Project.
| S |

9
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. 10.
- 11
L4 ‘,“
A

. - 5

To specify the roles of ESEA Title I personnel in

e

the form of. job deﬁ@riptions'and-task responsibili-

ties.

™~ LI ) .
& o . .
1 e B . . [ (A‘. R S -

qu~sélect“high1y qualified personnel to staff the

ESEA Title I FLASH (V) ‘Project. SRR

To_ 1nvolve parents -and community members in the ESEA'

[

4 T1tle I éLASH VV) Progect through the on-g01ng 0perd

-3

at10n of a Parent Adv1sory Council to ass1st in

1dent1fy1ng needs and to prov1de recommendatlons

concernlng programs ﬁor ESEA Title I students.

To develop and-*?héement'procedures to assess learner

needsgnuito'énsure that those~students-demonstrating

the greatest needs are'identified for ESEA Title I

’

FLASH (V) Project participation.;

To provide materials and equipment best suited for-<

~optimum implementation of the program.

To identif& realistic time ‘lines for carrying on

v

the administrative functions of the ESEA Title I

FLASH (V) Project. ) ' ¢

To identify an effectlve system of commun1ca§§on for

‘. the ESEA Title I FLASH (V) Progect through deflhlng

information channels:

a.’ Internal Information Sub-S;%tem - !

g

(1)
(2)

(3)

(4)
_(5)

}DeputyaDireétor of Education

Director of Educatiaon

Principal's of ESEA Title I target schools
ESEA Title I personnel “

Guam school personnel

10
22 4
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| C ..—. N ?- .5;;//
b.- External Informatlon Sub System '

':(l?. u.s. Offlce~of Educatlon
(Z)f Terrltorlal Board of - Educatlon 7
- . " (3) Department pf EQUCatyon Lo .
(4)

$
(5)

12, TS spec1fy the systems through whlch act1v1t1es oc-

curr1ng in the ESEA Tltle I FLAS% (V) Pro;ect are
- . Y
mon1tored.

. - N

. a . . . - . g
13, To. develop;systems and procedures that W1llﬁem§::f
[ 4 i N .

' the contlnued success of the Guam ESEA Title I

>

- ;FLASH- (V) Project.

L]

Project Participants T S ) :
Y:Fourteeh (14) elementary target schoi s were selected, Qasef
é ) : ) . ‘ . ‘ .

- A . .
# upon statistical records indicating the highest. percentage of

.educationally- disadv children;attendihg each. school.
The ifhools are as follows:

A. PUBLIC SCHOOLS

Agat . . . :
B.P. Carbullldo . : - A
'Merlzo - : S e . C S
Inarajan . e San
P.C. Lujan ‘ ' ”
Ordot/Chalan Pago -
: Price ' ,
3 ' F.Q. Sanchez - T - -
\ J.Q. San Miguel -
s Talofofo : : ' :
'J P. Torres * : o ", .
C L. Taitano : . . - -
M:.A. Ulloa
Yona J : ' .

11 .
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A.

. NON-PUBLIC - o . -

. . - . \"
. ‘Cathedral Grad hool ) ot 5\\ ' "
Saint Francis : . .
" San ‘Vicente - . - S N R

Santa Barbara

EVALUATION DESIGN

) . - v . e

The following is the eValuation design:-“

he Percentage Ga1n Study Des1gn

N -

he - purpose of th1s portlon of the evaluatlon was to deter-
ine whether or not the ga;ns,ln.achlevement byfthe warious
omponehts reached expected levels ak'stated"in the project

. .

ropoSal.

eS1gn. Each component was pretested in September‘ 1974,
nd then the same subjects postteifed in May, 1975. The

-

1fference in terms«of percentage ga1ned was compared to

.

he pre- establlshgd goals . : 2,

he.following were within the design:
Cultural Language and Reading Component
1. ‘Second grade —wGuam'Readers Basic Achievement Test
.2. Third grade - Guam Readers Basic. Achlevement Test
Reading Resource Component (f1rst through third grade)
1. WRAT - Reading Subtest ' |
2. Classroom Readlng Inventory
3. Dolch Word List |
4. ﬁeadiness—Reading Skills Checklist'

v : . v

5. Guam Attitude Scale

L The

ayhs were determlned by usIng "a. Pretest- -Posttest dhe Group"h"”t“



_ S = |
C. TESOL/C//oonent - - .

.,

2

Additional analyses wer

8 .

First grade - Guam TESOL Test Form I
¢

Second grade - ZBam TESOL \Form II

variables as they seem appropriate “to the: mgx1mum q\ er-

Program Variables,Study Design

A

. Assessment of_

b. _Individua} item percentages’ computed (/”1

standing of these achievement gain scores.

P o : . ’ L 2

_ome;Visitation.program : < f‘_3,h
of home VlSlt%tlon program PR
Paren Checkllst (HVPPC) 1nstrument

’ AR

a. Mean scoreS'converted to percentage

b. fndividual item percentages-computed.

""Analysis of HomﬁQYisitation Program Classroom

: : oo . s
Teacher Inventory (HVPCTI) instrument '

a. Mean scorés converted to percentage

N
Analysis of Home Visitation Program .

Administer'inventory (HVPAI)_instrument

-

-~

a. Mean scores converted to»percentage_'

b." Ind1v1dual item percentages computed

i .-jJﬁf;f;@»éf

.made related to subject and roleci;

Additional analyses made where appr0pr1ate2to facil-

* '\
itate maximum understanding of attitude response.

Assessment of diSsemination

¢
1.

Analysis of FLASH (V) Project Community Survey -

(FPCS) instrument ~’
a. Mean scores converted to percentage

b. Individual item percentages computed
-1‘ ”
J 13 \
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- 2. Addltlonal analyses made where approprlate to fa61l-
) Jd
- ¢ “itate max1mhm %9derstand1ng of att1tude responsesg

C: Assessment of Inservice Training of Paraprofessionals
- ‘" - *
1. Analysis of Paraprofessiona1~In«Sétvice Training

N

Attitude Seale (PITAS) 1nstrument . ;o
) ;:;('/ ;4}a’ Mean scores converted to percentagel.ﬁ e
Crka;%_ “?yllnif b Ind1v1dual item percentages comphted R -
”i‘fﬁ f:‘_ :?{ An%;y51s of Paraprofessronal két;ng erm L Tea§§§%
P nides ome-mn) ingemment’ g L
_‘g,' L a. Mean scores converted to perdentage. T »

Y NOrE . _‘
b. Ind1v1dual 1tem percentageﬁgcomputed v

- . o
&, R Laet

3. \analy51s of Paraprofe851onai Rat1ng form - Hame,' R

'51torL1PRE HV) 1nstrument iﬂ; .
‘ " " NN
Mean scores c0nverted to percentage:‘ TR

h, Ind1v1dua1 1tem percentagesrcomputed
4.’ Ana1y51s of Admlnlstrator InVentor% - Paraprofes- ‘fl
| sionals (AIP) 1nstrument ‘ L fw;_Qaﬁf L |
fﬂﬂ!r. a. Qean scores converted to«percentage |

b. Individual item percentages computed O
: > 3 R

5. Addltlonal analyses made’ where approprlate to
o

o

facilitate maximum understand1ng of,attltude re-

3

sponses.
III. Process Variables Study Design

A, Analysis of monitoring components of Cultural Languageh

I3

and Readi egment

1. Teache®Monthly Moiritoring Form °

- » : . s

o a. Distribution analysis_of data
N > -

. b. Other appropriate analyses to maximize under-
standing of process objectives

26 M o




e,

St 2. Teacher—Alde Monthly Monltorlng-Form S
.a. Dlstrlbutlon analysls of data ‘
b. Other- approprlate analyses,to maximize under-
standing of process objectlves ‘
3. Home V1s1tor Monthly Monltoring Form
R - a. Distribution analys1s of date
b. Other appropriate.analyses to maximize under-

-

standing of orocess objectives

5.

B. Analys1s of monitoring components of Reading Resource

NG segment
l,a Teacher Monthly Monitoring Form
a. -Distribution analysis of'data . .
b. Other appropriate analyses to maximize under-
standing of process objectives . |
2. ‘Teacher-Aide Monthly Monitoring Forme
a. Distribution analysis of data
b. Other.appropriate-analyses to naximize under-
standing of'procgss objectives - : ' |
3. Home Visitor Monthly‘Monitoring Form U
a. Distribution analysis of data
:p._ Other appropriate analyses to maximize under—
standing of process objectives
4. Monthly Monitoring Summary “q
a. Dlstrlbutlon analysis of data

. Other approprlate analyses to maxlmlze under-

Standing of process objectives

. 27 ) ' e ®
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"c. BAnalysis of]ﬁonitoring components of TESOL segment'
’ - - " ' . - /
. 1. Teacher Monthly Monitoring Form e

a.’ Dlstrlbutlon ana1y51s of data -
b. Other appropriate analyses to max1mlze under—

~standing of process objectives

2. ' Teacher-Aide Monthly Monitoring Form

a. Distribution analysis of data *\\i : _
B/ Other appropriate anaiyées to maximize under-

_stangiﬁg of process ijectives .
"3. Analysis of support services componen: -
a. Ver1f1cat10n of instructional act1v1t1es plans
>b. Verification of act1v1t1es documentation
c. Verification o information and/materiais dis-
semination |
14.' Analyses of on-site observation reports -made by the
evalyAtion feam*' | |
IV. Reliability and Validity §tudy Design
A. Basic to any evaluation and program development is the
use of excellent measurement inst:uments.A éince most
of the‘inseruments being used‘in this evaluation have
been standardized and normed on continental U.S.A.
5 ) population, it was important if not essential‘to deter-
mine their reliability and validit& in a Cuam referenf.

oy
&

The purpose of this portlon of the evaluation was to
determine to what degree the various achlevement tests
used in the FLASH V Project are reliable and valid when'
Guam studenes are being tested.

o 28 E
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Retiability and galidity were determined by administer—‘
ing each of the tests indicated below to bewaZQ‘zod
and 400 students that were no% part of the 'FLASH V' Pro-
ject. The scores from these tests were then analyzed
us1ng standard procedures for est1mat1ng reliability and
validity. Subjects for thig study were a representative
cross-section of Guam students approprlate for each |
instrument. The Gates-MacGlnltles Read1ng Teﬁts(Forms
v A, B and C) were used as a valldlty criterion.
B. Instruments used to check re11ab111tj\and va11d1ty were._
1. Cultural Langua@g and Reading Component (2nd and |
3rd grade) l

a. Guam Readers Ba51c Achievement Test Jr

.2. Reading gesources'Component (1st through 3rd grade) .

]

-

a. WRAT - Reading gybtest

b. ClassroomiReading Inventory

c. vDolch word Lrst . ’

d; Readiness-Reading'Skills Checklist
3. TESOL Component (lst and 2nd grade) »

. a. éuam,TESOL Test, Forms I and-II ; . -

Additional analyses were made 31099,.Yf_iﬂ._,t_‘}_ﬂ,t,.‘_‘?,‘?‘.’i‘fl}‘?ti°“ |
of local norms of the test scores when such other analy-

ses were pertinent..
4

€. -

V. On:Site Visitation Instrument Design
The purpose of this portion of the evaluatdon was to design

a suitable instrumentﬁfor the-assessment of class interaction‘
29, |
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as it pertainé'tb thefFLASH V process objectives. Secondly,
this 1nstrument was used to complete the on-site visitation

portlon of the procegﬁ variables evaluatlon.

In the follow1ng chapters, each of the FLASH components is

described. Results of the evaluation of each of the components

are given. . A discussion of the reliability and validity find-

ings is dincluded.

<

30
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The ‘Cultural Language and Reading program, a com-

‘ ponent of FLASH V, has for its empha51s the enhancement of '
language and reading thrgugh the_medlum of Guam content w1th1n
_education materials and pooksi!_lt is a paradoxical fact that
for people to have good self-eoncept and self-esteem, they
must_ have good atEitudes about>their own cultural group. - If a
persen is to see himself as a valuable and important individual
he must feel a part of a_éulturaljgroup that he perceives as
valuable and important. It is anunfortunate fact that the
lpeople of Guam have tended to gndervalne themselves and their
unique culture. A majorlgoal of the éulﬁural Language and
Reading component was to offset and reduce these self-depreciat-
Aing attitudes. - .
With the assistance oflthe target'school principals,

.Pupil Personnel Services, guidance counselors and teachers, stud-

~ents in gradeé twﬁ“and”three*needing”specia1“inelructionalmeffortwmm~~w

s

T were identified. Students in grades two and three reading ap-
proximately one year below expected grade level and in need of

improved self-concept and/or motivation aj&o were selected.

31
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The Guam Reader Test Grade One or Reader Test Grade Two was
used as a pretest for the projbctland supplied basic in%ormation
about each part}clpant;" ’
InstruFtion-for the Cultural Langﬁégeland Reading
progran was held in'Agat,Elementary, Carbullido Elementary, In-
a'ajan Elementary, San Miguel Eleméﬁtary,'P.C. Lujah Elementary,
alofofo'Elementary,.Ulloa~Elementary, Yona‘Elementary and Mer-
\Mﬁ\\\w;lz Elementary.‘—Twenty riQe students in each school , plus an
' extra class’ of twenty‘five brought the available spaces for stud-
dents to about 250 for each*grade level. A total of 500 stud-
ents became the project maximum to be served. For a nunber of
reasons the th1rd grade portion of the component d1d not‘start ‘Q,
until January of 1975 whlle the second grade started in Septem-
ber 1974. Regretably; the third grade segment was delayed an
y -
' additional month because. materials were not'received.
' Specialized materials designed to continually use
' content about Guam and its.culture were a basic part of the com-
- ponent. The Guam Readers, produced by a team of local writers,
illustrators and recording artists with thehtechnical assis-
tance of the Northwest Regional Educational Laboratory, became
the bas1c material upon wh1ch much of the program depended.
Along with the Readers came language lessons and satellite cards
mrelated to them. The reader, Now What, ‘uses "Uncle Carlos" ~as
a teller of stories advances much of the same content. Paseando
tells of the,travels of sexen'local children as they see various
parts of Guam and giue a helping hand to various people.. The
‘use of Haye Ham furthers these same goals, as did the units on

Guam legends. Project materials such as Year Round and World of

Q : | - 3:3 éO : | .




Wwork were an additional part of the project. This component

was characferiéed by naving an enormous variety Of materials,
all Guam o;ientated. %he iist of matérials and special units
" would be quite extensive.

\In~addition to the special training of the teacher

- and tne use of specialiied materiais, the services of Teacher
Aides and Home Visitors were available to the program. These
paraprofessionels became ‘part of a team efforc.’ Teacher Aidee'
contributed to the individualization of instruction and assisted
the teacher'in matefial-preparation end in many non-teaching ac-
tivitieé. The Home Visito;s_extended the scope o@ the PIOgrqmv
into the home and in effect added the parents to the teem.

. Organizationally the Cultural Language/Reading'teachef'
was on a straight 1line relationehip with both che target\schoo;
pfincipal and the coordinator of theucomponent. The coordina-
tor was 1nvolved in supportive coneultatlon and supervision,
d1rectly concerned w1th the step—by-step flow of the component.
The school admlnlstrator,uequally concerned with the program,
looked upon this class as part of the whole school and planned

—_—

for smooth coordination..

33
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PERFORMANCE OBJECTIVE DATA ANALYSES o .

-

‘Data Analysis - Objectives 1-5 - \

The Guam Readers‘Test—Grade Two was administered

during September 1974 as a pretest, and again during May 1975
as a posttest The ‘number ‘of items correct by subtests for each
student was‘obtalned and a school mean was calculated. ~The |

IL“'

gain for the academlc year was the difference. between the pretest

e

mean and theﬁposttest mean. In additlon, the number of stud-

«ents individually attaining the objective along'with per cent

y.

~of total number of students attaining the objective_‘was - ob-

tained. - Tables 1, 2, 5w‘4, and 5 contain the results.

o
Performance Obj ect1ve f

By the completlon of the project year, Cultural Lan-
guage and Reading second grade students will demonstrate language .

comprehension by attaining an average gain of 25 per cent or .

' greater on theé language section of the Guam Readers Test.

‘Conclusion ' - : ’ .
All schools reached or exceeded the obJectlve of 25

per cent or greater galn. One hundred ﬁorty—nlne students, or

86 per cent-of those -in-the--program; -attained Performance Objec~ -

tive.1. e . S . .

performance Objectiwe 2 ' " ' ‘ .
By the completlon of the project year, Cultural Lan—

guage and Readlng second grade students will demonstrate knowledge/
34 ;
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Means and Frequency of Stubents Attaining the Objectives for the
Cult&ral Language/Reading Program - the Guam Readers Test -
e Grade Two -~Language Subtlest

t e

[ J
i . =3 ; e Students Attaining
) ' Pretest | Posttest Objective
Schoolsh%x Mean N Mean N Gain Number Percent
5 N ‘ . i s
Agat f 12,11 19 ZB.VB 11.17% | =217 | 94

S ﬁ“( .V
cffbullido| 8.70 23 |16.537 17 | 7.83* 17 100
In%aijan@ '6.16 19| 19.50 20 | 13.34% 20 100
Lujan \ [13.06 23| 19.00 20 5.94% 15 79.
vii6a |, |10.42 24 |20.73 22 | 10.31* 22 100
Yona 13.53 17 ]19.20 15 | 6.67%* | 12 - . 80

...- Ref P ) .

. , S , , ,
fralgfof/c%g A4.50 24| 21.96 24 | 7.46* 9 \ 38
M%fizo' ] 5.0 25 | 12,29 24 | 7.21% | 23 ' 96

Y W T o . .

San Miguel 90.63 22| 17.27 15 6.64% 14, 93 .

. . w{%"‘“&f’ ' : : ' .

:«y‘é ' m’ :i .. ) i
) TOTAL |10.48 196 | 18.83 175 | 8.34* 149 86 :

~r

s> Differences in N within schbqls result from some students
not having both pretest and posttest.:

* Attained performance objective

U /
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\ . - ‘ TABLE 2

v

Means and Frequency of Students Attéining the Objeétives fdr the
Cultural Language/Reading Program - the* Guam Readers Test -
Py Grade Two - Knowledge Subtest '
: Al

» . L
\ ’ ’

Students Attaining

Prefest . Posttest ' Objective
Schools Mean N  Mean N  Gain - Number Percent
Agat - |15.63 ' 19 [32.00 .18 | 16.37% 18 . 100
B Carbullido| 9.48 23 |24.65 -17 | 15.17* 16 ' ag 7
Inarajan (10742 19 |31.00 20 ‘20.68* 20 - 100
Lujan 13:35 23 [31.75 20 | 17.88% 5 . 79
Ulloa .. '|12.75 .24 [28.77° 22 | 16.02%.| 22 - 100
Yohé‘ .va?iG.lZ;‘.l7 26.67 ' 15 | 10.55* 11 . 73
Talofofo' |[18.46 - 24 [32.08 24 | 13.62* 21 e
Merizo | |13.84 25 | 18.46 24 | 4.62 . 8 33;
San Miguel|11.63 16 ['29.00 15 | 17.37* 15 . 100
S | | .
TOTAL  |13.62 190 |28.18 175 | 14.56* | 146 84
R . | . 1 ) : » Y 1
Note: Differe#ces in Nvgithin ééhools result from some -students |,
not having both p.lest and posttest. :

* Attained performance objective

e

» S

v

)
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¢ . .
of local culture by. attaining an average gain of 50 per cent

or greater on the Guamgﬁeaders'Test;

Conclusion
t

All schools except one reached or exceeded the objec-
tive of 50 per cent or greater ga1n. One hundred’ forty-s1x
students, or 84 per cent of those in'the-program, attained

Performance? Objective 2.

Performance Objective 3

By the completion of the pr03ect year, Cultural Lan-
guage and -Reading - .second grade students w1ll demonstrate read-
ing comprehension by atta1n1ng an average ga1n of 50 per cent
or greater on the Guam Readers Test.

Conclusion
B CLEy

Eiye of the nine schools¢reached'or exceeded the ob-
"jective of 50:per cent or greater gain. Ninety-one students,
‘or 52 per cent of those in the program,_attained'Performance

~ o . :
Objective 3. . ~ ~

]
-

-Performance Objectlve 4

By the completion of the project yepr, Cultural Lan-
guage and Readlng second grade students will demonstrate know-
ledge of.vocabulary by;attaining an average gain of 50 per cent
or greater on the Guam Readers Test. |

5

Conclusion

All schools except one reached or exceeded the ob-;
jective of'SO per cent or greater gain. One hundreg twenty—
six students, or 72 per cent of those in the.program, attaineo
'Performanoe Objective 4. - ' 3'7
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TABLE 3

-

Means and Frequency of ‘Students Attalnlng the Objectlves for the .

Cultural Language/Reading Program - the Guam Readers Test - -
Grade Two - Reading Comprehension Subtest

Th - ‘ Students Attaining .

' | Pretest _ Posttest © ‘Objective
. Schools Mean . N ~Mean N  Gain Number Percent
% 1//\ ‘ . ) il ‘ . )
‘Agat  [25.95 19 |33.5¢ 18 | 7.61 .| 5 .28
Carbullido(20.30 23 [32.76 17 | I2.46* s 53
Inarajan |12.53 23 | 3L.000 20 | 18.47* 20 100
Lujan  |22.78 23 30.50 - 20 7.72 . 3 . 16
Ulloa 22.71 24 | 32.68 22 9.97 9 4
Yona 19.53_f417”'35.53 15| 13.80% 1 73 B
.- | ralofofo - 29.38 24 | 33.79 24 | 441 | T -~3 |
7 { Merizo 14.60 25 |28.50 24 | 13.90% | 17 S n
San Miguel|10.63 16 27.73 15 | 17.10% | .14 - 793
. TOTAL '20.74 194. 31355 175 "10.81*‘- 9;' ' 52 ~1%)’

Note: Differences in°N within schools result from'some studehts
\not having both pre%gst and posttest. .

* Attalned performance objective




"“X ' ' | | TAéiE 4.

\ Means and Frequency of Students Attaining the Oﬁjeétives for the
Cultural Langégge/Reading Program - the Guam Readers Test --.
- Gr#de Two - Vocabulary Subtest

Students Attaining |

) Prétest'j Posttest _ . Objective - |

,<Tthools Mean N'J_Mean -:ﬁ ) Gaipw} Number | Pgrcent }

- : _ ¥

Agat - 21.16 19 32.94 18 | 11.78* B ¥ 50 |

carbullido|13.87 23 | 30,94 17 | 17.07+ 15 © 88 |
" Inarajan | 4.84 19 2;.10' 20 | 24.26% 20 100
Lujan - 14.17 23 |28.15 20 | 13.98% 18 95
Ulloa  -|15.75 24 |28.91 22| 13.16* 17 77
Yona {17.47 11' 30.60 15 | 13.18% 11 73
Talofofo |24.54 . 24 [30.92 - 24 6.38 | 6 25
Merizo 11.00 25 |20.17 , 24 9.17* | 16 Y 67
"| san Miguel| 7.19 16 [21.40 15 | 14.21* 14 93
TOTAL  |14.70 190 |27.52 175 | 12.82% | 126 72

w B

' Note: Differences in N within schools result from some studentsp
not -having both pretest and posttest.

<

* Attained performance objective
. » ' : 3
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TABLE 5

¢
-

- -
.

-8,

Means and Frequency of Students Attalnlng the Objectlves for the

Cultural Language/Readlng Program - the Guam Readers&Test -
Grade Two. -'Constructlon of Sentences Subtest :

’

Posttest

Students Attaining

' - Pretest Objectiye
Schools §Mean . N Mean N Gain -~Number ° ' Percent
Agat s.16 19 | 8.33 18| 3174, 12,. 67 ' |
Carbullido| 6.13 23 | 8.00 17 | 1.87 | 7 a
Inarajan | 3.74...19 | 7.40 20 ‘,3.66;“._(:16\_ . 80
Lujan 6.39 23| 6.30 20 | -.09 | 3 ° 16
Ulloa 7.38 24 8{;3‘ 22 | o0.85° o 0
Yona 7.18 17| '8.60 15 _.1;42 R R Y.
Talofofo 6.71 24 | 6.88 24 | 0.17 | 17 . 04
| Merizo 3.76 25 | '5.25 24 l.49 |, 10~ ‘42
Sah’Miguel‘ 6.63 16| 8.00 15 | 1.37 | -4 a7 75';
| e
| TOTAL 5.88 190 7.32 175 | 1.44 57 C 337

" Note:

not having -both pretest and posttest ) LA R

* Attalped performance objectlve
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Performance dbﬂecfive_s

By the completion'of.theﬂproject y?ar, Culfural Lén—
_guage'and Reading second grade sfudé;£s wiil apply skills in
the” construction of sentences and stories by attaininé]an

average ga%F of 50 per cent or greater on the Guam Readers

Test. |
Conclusidp o ” ' . ) N\

Oﬁly two schools reached or exceeded the objective
of 50 per cent‘or‘gfeate: gain. Fifty-sevén students,‘or_33?

per cent of those in the program, attained Performance Objective

5.

‘ WIn”meeting the stat;d objecfives, it appears that
éultural Language/Reading studeﬁts attained grea?est success_in
the area of lapguage\comprehensiog, slightly less in knowledge
if local culture and the knowledge of vocabulary. They had
difficulty in reading cbmprehenéion and showed a éuSsténtial

lack of ability to meet the performénce criterion in construc-

tion of sentences and stories.

-

Data Analysis - Objectives 6-10

* ,The Guam Readers Test-Grade Three was administered
during early February 1975, somewhat delayed beyond the date
previously set and desired. This served as a pretest. The

posttest was administered during May 1975, about three months

later. The number of items correct for the total tesq:for each

student was obtained and a school mean was éalcu;ated. - The
' &
29 ..
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gain—for;these three months was the difference between.the'pre—
test mean and the pd.tte?t mean. In addition, tbe number of
students individually attaining the objective along with per
cent of total number of student; attaining the objective was

obtained; Table 6 contains these results.

Performance Objectives 6-10

v 6~ Between February and ﬁay of the project year, Cul-
tural Language'aﬂd Reading thirdfgrade students will demonstrate
language comprehension by attadning an average gain of 10 per
cent or greater on the language gection of the third.grade Guam
Readers Test. . ' - ,

’ 7- Between February and May of the project year,
Cultural Language and Reading third-grade students will demon-
strate knowledge of local culture by atta1n1ng an average gain
of 25 per cent or greater on the Guam Readers Test

8- Between February and May of the project year,

Cultural Language and Reading third-grade students will demon-
strate reéding comprehension by attaining an average gain of
25 per cent or greater onh the Guam Readers Test.\

) 9- Between February and May of the project year, .
Cultural Language and Reading th1rd—grade students will demon-
'strate knowledge of vocabulary by attainlng an ‘average ga1n of
25 per cent or greater on the Guam Readers Test.

‘10- Between February and May of the project year,

Cultural Language ahd Reading third-grade students will apply

>

! 42
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TABLE -6

Means and Frequency of Students Attélnlng the Objectlﬁes for the
Culturay/Language/Readlng Program - the Guam Readers Test - Grade
Three:-.Total Score of All Subtests

Students Attalning

' Pretest Posttest Objective. .
Schools Mean N Mean N Gain Number . A Percent
Agat 58.68 22 | 84.90 2;' 26.22%.| 16 76 .
‘Carbullido|67.04 23 |83.65 23 | 16.61**| 19 ' 83
Inarajan 59.94 18 90.78 18 30.84% 13 72
Lujan  |67.50 20 |92.21 19 | 24.71% | .15 79
Ulloa.  |58.54 .46-|87.77 44 |‘29.23* 35 81
 yona |87.58 24 |91.86 22 | 4.28 0 S
Talofofo |63.50 20 | 88.25  20- | 24.75% 14 70
Merizo  |60.05 20 |75.05 22 | 15.00%*| 11 50
San Miguel|61.41 22 |75.62 . 21 _14.21 12 57

TOTAL |65.11 215 |85.62 .210 7| 20.51* 135 65

Note: Differences in Ngaithin'sehobfs result from some students
: not having both pretest'and posttest.
* Attalned performance objectlve '

- '

j** Just attalned performance obJectlve when. percent rounded off

L
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" skills in the construction of sentences and stories by attain-

ing an average gain of 25 per cent or greater on the. Guam

Readers Test. .

-]

Conclusion
Lonciils2on

While performance objectives for language comprehen-

.Sion, knowledge of local culture, reading comprehension, vocab-

ulary, "and construction of sentences and stories were wr1tten
separately, ‘the test sieres Qere total test scores only. ‘There
was no way to measure eahh 1nd1v1dual objective. Equally it
was difficult to establish a realistic value in percentage

because four objectives called for 25 per cent or greater gain

. s
while one demanded only a ten per cent gain. Table 6 uses 25

éer cent, which may be unduly demanding. Using that value, all
but two schools reached oY exceeded)the objectives.of 25 per
cent or greater gain.. One hundred thirty-five students, or 65
per cent of those in the program, attained the objective. If
a less demanding value was used, very likely one more school

would have reached the objective, and certainly a greater num-

ber of students would have reached the objective. N
¥ I

Data Analysis - Objectives 11-14 }

-

During May 1975 the Guaﬁ Affective Inventory: Cultural .
Language)Readihg was administered to grades two and three. The
number of items showing»pesitive attitudes, by sﬁb-sectidhs for
each student, was obtained and a school mean was calculated.
Table 7 contains the average‘per cent positive attitudes shown
by.Cultural Language/Reading students for the four sub-sections

and grades two and three. 44
- 32
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- - : : TABLE 7

Average Percent Positive Attitude of Cultural
Language/Reading * o

. &
SCHOOL - | ATTITUDE “TOWARD
Grade Self Peeré School CL/R
Agat 2 89.8 | 87.0 75.8 | 90.2
| carbullido 2 75.4 | 83.0 83.4 81.2
Inarajan | 2 97.0 | 99.0 100.0 95.0
Lujan 2 78.8 | 74.6 |. 67.8 | 67.8
| Merizo 7 | 79.2 | s9.2 | ' es.2 83.6
Miguel a /{2 91.8 | 93.2 90.6 69.2
Talofofo 2 96.8 | 96.8 92.0 92.0
Ulloa 2 92.6 91.2 90.0 93.4
Yona - 2 87.6 79.0 '75.4 - 79;2 ,
Agat 3 85.4 71.5 91.4 | 88.0
Carbullido 3 88.6 | 93.8 88.8 79.2
Inarajan 3 95.2 " 97.0 | 97.2 | 9.0
Lujah 3 90.6 90.6 83.2 72.6
Merizo 3 96.0 | 95.0 | - 96.2 | ,89.4
\ Miguel 3 92.0 | 95.0 | 83.0 ‘| 87.8
| |- Talofofo 3 84.0 | 86.0 95.0 | 88.0
Ulloa 3 87.6 | 87.6 | 83.1 i 82.2
Yona 3 | 91.0 | 86.6 95.2 |  85.8

* Source: Guam Affe%tiie Inventory: Cultural Language/Reading

: B . 45
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Performance Objective 11

N

§ By the completipn of the project year, Cultural
Language and Reading students (second and’third orade) will
demonstrate positive attitudes toward self by attaining an
anerage 50 per cent or éreater positive.resPonse on tne Guam j

" Affective Inventory attitude—toward-self_items;' - |
‘Conclusion -

All schools in.both grades . far exceeded the objective

of at least 50 per cent positive responses to the attitude-

3 toward-self items on the Guam Affective‘Inventory. ‘ €

. .
! v - 'y

Performance Objective 12
ﬁgt‘ 'By the completion of the project year, Cultural
iLanguage and Reading students (second and third grade) will
demonstrate gos1tive attitudes towards peers by attaining am
average\ﬁg/ber cent or greater positive.response on the Guam
Affective Inventory attitude—toward—peers items.
Conclusion- |
All schools in both grades: far exceeded the objective
of at ieast 50 per cent positive responses to the attitude-

toward-peers items of the Guam Affective Inventory.

Performance Objective 13 |

By the completion of the.profect year, Cultural
Language and Reading students (second and third grade) will
demonstrate positive attitudes toward school by attaining an
average SO‘per cent or greater‘positive response on the Guam

e .
Affective Inventory .attitude-toward-school items.

46
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Data Analysis - Ogjective 15

Conclusion 7 o P ' ' r

E

o e -
All schools in both grades far exgeeded the objective

of at least 50 per cent-positive responses to the attitude-

toward-school items of the Guam'Affective Inventory - ’
Performance Objective 14

‘By the completlon of the project year, Cultural -
Language and Reading students (second and third grades) will

demonstrate positive att1tudes toward language/readlng by

~ -

atta1n1ng an average 50 per cent or- greater p031t1ve response on

the Guam Affective Inventory attitude- toward language/readlng

) @«
items. _ . \\‘Na

Conclusion
All schools in both grades far exceeded the objective

of at least 50 per cerit positive responses to the attitude-’

T

toward-language/reading items of the Guam Affective Inventory.
S :

v

]

H
4

During the same time that the Guam Readers Test-Grade
Two or Grade Three was being administered as pretests and post-
tests, so was Guam Teacher‘6bservation"Scale. The average per
cent gain by school .and grade was.obtained and recorded in

L]

Table 8. o . - ,

Performance Objective 15

-

By the completion of the project year, Cultural

~ Language and'Reading;students (second and third grade) will

47
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TABLE 8

Average Percent Gain for the Motivation (MOT), .Verbal Ability
(VER), Social Ability (SOC) and Emotional Stability (EMOT) ., .
Subtests of the: Guam Teacher, Observation Scale for Students of

the Cultural Language/Reading Program ‘

:Schoois ' Grade’ N MOT VER soC EMOT
Agat " 2 18 | 18 | 27* o | 14 |
carbullido 2 17 20% | ‘55% 13 77
Inarajan 2 20 | 383* 422% | 224+ 254*
Lujan 2 18 .| 26* 15 -2 6 ;
viloa - 2 22 1 160% | 126 * 5g sax |
yona | 2 17 5 -1 1 ST

iTalofofo 2 | 2 -1 -11 | -17 2 1

| Merizo | 2 24 46* a2+ 9 31%

!s§§ Miguel 2 15 32+ 84* o | 39x

TOTAL . 2 175 81* 85%* 35% 52% !
Agat 3 23 | s6%. 44* 34+ a5
Carbullido 3 21 21 16 19 23
Inarajan 3 b 20 63* 68* Ce2x | sex |
Lujaﬁ : 3 16 | 31* 20 14| 4@* |
Ulloa ‘ 3 43 -10 -3 ~11 - “16
Yona '3 24 . i6 23" 17 - 8

Talofofo 3 21 26* 39% 17 17
Merizo 3 22 17 4 31% | 24 33% :
San Miguel e 3 20 33* 46* 10 o / 26* |

TOTAL 3 210 | 24 24 17 | . 30%

e ‘ - . . ]
* Attained performance objectives
48, _
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respond positively to the program (motiyetion,,verbal ability,
social ability, emotional stability) by attaining an average
gain of 25 per cent or greater on the Guam Teécher Observation
Scale.
. « ¥
Conclusion
For the sub- sectlon "Motlvatlon six of nine second-

: 8
grade and five of nine thlrd-grdde classes had mean gains of
2; Eer eent or more, thus reachlng:the objective. For the sub—j[
seetion "Verbal Abiiity" six ofiﬁine secbnd—grade and five of
nine third-grade classes had meg gga;ns of 25 per cent ot more,
thus reaching the objective. For'"Sogial ‘Ability" only two of
nine second-grade and two of nine thlrd-grade-classes reached
the objective. For the sub-section "Emotional Stability" five
of _nine second-grade and five of nine third-grade classes
reached the objective. . | ) " &

When teachers obse;sedvétudents, they felt that stud-

ents had chahged most in moti&etiog,'less in verbal ability and
emotional stability, and lea%% in secial abi}ity.ﬁ%fable 8
shows greaf differences betwéen:SChools,\which would appeaf to

demonstrate that there are gieat differences between students

from school to school. o

Data Analysis - Objective 16 «

During May 1975 Cultural Language/Reading teachers
were asked to complete an inventory indicating their attitudes

toward FLASH V and the Cultural Language/Reading component.

49
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Responses indicated as Strongly'Agree (sA), Agree (A), Dis--
agree (D), and Strongly Disagree (Sﬁ} were obtained for each of
‘ten items for both second- and third-grade teachers. Their

response configurations are found in Table Q.-
o | i , A
.Performance Objective 16 v
N By the completion of the projectvyear, Cultural
Language and.Reading CompOnent-teachers nill demonstrate a pos-
itive attitude toward the cultural language/reading program by
attaining an average 80 per cent or ggeatef p051t1ve response
on the Cultural Language/ReadinggTeacher Inventory..
Concldsion | | |
As shown in Table 9, six items reached the criterion
of at least 80 per cent p031tive response by teachers in both
grades. Item six, related to multimedia devices and instruc-
tional materials, met the objective only in- grade two, missing
by 10 per cent in grade three. Item seven, related to in-
service training, met the objective in grade three but not in
grade two, missing by thirte%n per cent. Item eight, related
to the success of FLASH V, and item ten, related to whether the
teacher would like to continne in tbe program, met the objective

in grade three but missed the objective by three per cent in

grade two.

Data Analysis ~- Objective 17

. At the same time that the Cultural Language/Reading
teachers were responding to their attitude inventory, principals
v ' |
0.0
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TABLE 9

Percent Response Confiiguration Toward Cultural
Language/Readlng by Cultural Language/Reading Teacher *

‘Item Response Percentage
v  Grade 2- Grade 3

: ,
SA A D SD .S5A A D SD

’ ' 1. 1In general, the FLASH
' (V) Project has beén
effective in my »
school. _ ) -.55[33]12 1 | 40| 60

2. The primary objectives
of the FLASH (V) Pro-
ject  and especially . .
the Cultural Language/ R EEE SO N _

St Reading Component have| R S D N CE i

been adequately pre- B B B e

sented to me. | 44|44f12 (" | | 60}40}

. 3. The Cultural Language/ : R ST (R SR
L Reading Coordinator . .
L T'was helpful in assis- '
‘ting me in my work
with ESEA Title I [~
children. -1 .56 {44 70} 30

4. The Cultural Language/
Reading Coordinator |
was receptive to my - I
comments and sugges- :
tions regarding the
development of the . 1 S .
program. _ 67 {33 1 eola0t— -

5. I feel that I worked
with those children
who were in the
greatest need of the
instruction provided
by the Cultural

. Languageé?eading ,
Componenti. 12 {77 |11 60 (40

t

6. My classroom was well |

’ equipped with mul-

timedia devices and

instructional
materials. 22 66 |12 10 {60 |30
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- o Table 9 . o ]@Q
. B ' : ‘(continued) . ; o

.Item'(eontinued) Response-Percentage

Grade 2. - . Grade 3

SA_ADSD . SA A D SD

LS B : .

R 7. The.-in- -sérvice train- ) I
- #ing provided by. the
FLASH - (V) Progect | - _ q - o
was valuable. ~ 45122133 - 40| 60 .

8;,:In many respects, I ]

" . "feel that the FLASH (V)
Project has not been

, .successful in my i

i 'school. . 121133 (44 , 60 |40

9. mmunications be- J _
tween, the classroom : ' Z

and the FLASH (V) Pro- ’ : ' '

ject office- ‘personnel

. . have been good _ _

»hroughout the year. 2266112 | 40} 60

10. If possible, I would
o like to participate
; in the FLASH (V)
Project again next
year. 34144 |11 11 40| 60

.\

* Source: Cultural Language/ReaaIHE_Teaéher Inventory

L3 * ',’l"g
N 2
£

’I

8;"3‘ . : . :)‘L‘fﬁ
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‘t
\

of target schools in this program were asked to Fespond to a
parallel inventory.' Responses were obtained from principals
to each;of_ten~items'on the Administrator Inventory. Their

s

respoﬁ?e.configurations are found in.Table\lO..

' Per%ormance.ObjectiVe 17

By tﬁe c?mp}etionvof the project year, principals’éf
target schools being served by thé %plturBI Language/Readiﬁg
Cémponent willvdemoﬁét;ate.a positive attitude t0wa£d’the Cul-
turaliLanguaée/Reading Compoﬁent by‘attainiﬁg an average posi-
tive response of 80 per cent o; greater on %he Administrator
.Inventory. ) oo |
Concluéidn
Nine-of the ten itemssin'the Administrator Inventory
'showfthem as meeting or exceeding thé objective of at least 80
- per cent positive attitudes toward the program. One item, num=
ber-9 which is related to a genfral satisfaction with plapning
the program, showed only a'70 per cent posifive response. This
response configuration would seém to ihdicate only mild satis-

¢

faction and dissatisfaction with the program's planning.

PROCESS O%IEC"I‘IVE DATA ANALYSIS

‘
(4 . \

Data Analysis - Objectives 1-7
.8 ‘

Instructional staff of the Cultural Language/Reading
component kept records of time spent on various activities in
this program. This record came in the form of the Monthly

Monitoring Form that was sent to the project coordinator each-
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TABLE 10

el

> Reading by Administrators Having the Program °
Their Bulldlng * .

t r

\ . L.

‘Percent Fesponse Conflguratlon Toward Cultural Language/ ) .

Item . . Response Percentage

N\ I L .~ SA A D .SD

1. 1In general, the cultural language/
N reading program of the FLASH (V)
Project has been effective in

my school. - “ . 50 | 50

2. The goals and objectives of the Sl .
Cultural Landuage/Reading Com- T )
ponent of the FLASH (V) Project
have been adequately presented to -
target school administrators. 35 | 57 8

3. 'The-cultural_language/réading
classes -in my school have proven’ B : )
to be effective in meeting the _ s .
spec1al needs of Guam chlldren. 29 | 71

4. In my opinion, the FLASH (V)
classrooms are adequately equip-
ped with multimedia devices and

. instructional materials. 35|50 |15

5. In many respects,. I have been
dissatisfied with the FLASH (V)
cultural language/reading pro-
gram in my school. 57 43

6. 1t app;;r;’:Aeg/xhere is good
communication between the Cul-

tural Language/Reading Compon- . e
ent teachers-and the. coordlnator 4r .
of the program 2 71 - ' B

7. Cultural language/reading
teachers are negative toward the
FLASH (V) Project. ' .1 8 |71 21

8. The cultural language/reading
teachers provide needed 'supple-
mental instruction to the
sstudents in my school who demon-
strate the greatest needs. 100

. 04.
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Table 10
{continued)
! . , .
| Item (continued) ' . Response Percentage
- . . . RN )
y B | SA\ A D SD

~
L 4

9. I feel that I was involved to
, a satisfactory degree ipg the

.~ planning of the, cultur
‘ language/reading program in my N '
v l L SChOpl. _ 70 | 30

10. . The cultural language/reading
program should be expanded to
include all classes in my .

L school. , . 20 | 60 20

‘”‘”’f

- . i

* Source" Administrators Inventory - Cultural Language/
Reading- .

N
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month. Average daily time in minutes spent on various activi-

ties in second grade classes are summarized in Table 1l.

Process Objectives 1-7

-

l- During the progect year, the cultural language/
-read1ng second grade teachers w1ll prov1de 1nstructlon using
the Guam -Reader (language lessons) as documented by the Cul-
tural Language/Readlng Second Grade. Teacher Monthly Monitoring
Form.; S o | : _ i |
‘ 2- burlng the project year, the cultural language/
reading second grade teachers will provide instruction using
A ‘the reader, tape and workbook of Now M as documented by the
Cultural Language/Reading Second Grade Teacher Monthly Monftor;
ing Form. - |
: 3\,During the projec: y2ar, the cultural language/ »
read1ng second grade teachers will provide instruction using

N Guam Legends as documented by the Cultural Language/Readlng

-

~ Second prade Teachers Monthly Monitoring Form.
a 4- During the project_Year, the culfﬁral language/
'reading second grade teachers will provide instruction using

o

the reader, tape, workbook, and satellite cards of Paseando as

_documented by the Cultural Language/Readlng Be’pﬁd Grade
Teacher Monthly Monitoring Form.

5- Dur1ng the prOJect year, the cultural language/
read1ng second grade teachers will prov1de special language

experience act1v1t1es (in addition to the named 1nstructlonal»

packages) as documented by the Cultural Language/Reading Second

’

g Grade Teacher Monthly Monitoring Form. .

ERIC 56 44 L




- TABLE 11

Average Daiiﬁ Time for Cultural Language/Reading
Instruction for All Program Teachers - 2nd Grade *

-«

Instructional Average Daily Time (Minutes)
Materials’and
Skill.Areas . N

‘ Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

2 . _
Guam Reader 13 13 14 16| 14 13| 3 | **
(Lang. Lessons) : ' - L

Now What 37| 28| 30| 38| 30| 28| 3| **
Guam Legends . 71 11 15' 9| 3 8 3 | **
% y A - . .. . b "g. - & ; _.}.‘
Paseando . . 7 6 33 | **
Lang. Exper. : | i,‘ t, ) ‘
Act. 54 | a5 | 58| 42| 36| 38| 17 | -**
| satellite Cards 3] 2 18| 11| 3]-20| 11 | **
Reading Skills | . _)_
Development 45 39 63 49 |- 55 55 50 | **
{ ’ ' N .
World of Work P 2 5 | *+%
S . . X . ‘ . : N .
Listening Act. .| 337|;20 | 61 | 53 | 27| 50 | 51 | **
 TOTAL | 192 {158 [257 {218 [175 220 [176

*Source: Monthly Monitoring Forms

f*Testing in May . .
o'
(]
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6- Buring the project year,nthe cultural language/

readlng second grade teachers W1ll provide speclal act1v1t1es

for readlng Sklll deve10pment (in addltlon to the named 1nstruc-

tlonal packages) as documented by the Cultural Eihguage/

Reading Second Grade Teacher Monthly Monltorlng Form.

‘ 7- Durlng the project year, the cultural language/
reading second grade teachers will utlllze a varlety of methods .
and materials in carrylng out 1nstructlonal act1v1ties as
d0cumented by the Cultural Language/Readlng Second. Grade Teacher
Monthly Mon1tor1ng Form.: |

Conclusion . : '

The Monthly Monltorlng Form documents that process’

objectives 1 through 7 were met. ‘These varlous types of in-

.struction,did occur, apparently using a ‘wide range of materials

and methods. ~The peyformance g al is therefgre ctonsidered to

‘have been met.

Date Analysis - Objectives 8-14

Instruct&onal staff of the Cultural Language/Reading

component kKept records of time spent on various activities in

'thls program. This record came in the form of the Monthly

Monitoring Form that was sent to the project d1rector each month.
Average daily_time‘in minutes spent on various activities in

third grade classes are summarized in Table 12.
Process Objectives 8-14

8- During the project year, the cultural language/

reading third grade teachers will provide instruction using?the

D8
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7 Gueh Reader (language lessoné) as:documehted’by the Cultural
Ldﬁguage/Reading Third Grade Teacher Monthly Monitoring Form.
9- During thedprbject yeaf, the cultural language/

reading third_grade_teaehers\Will ptovide instruction using
the readef, tape, and workbook of 223£~5éggd as ‘documented by

the Cultural Language/Reading‘Third Grade Teacher Monthly
. 4 - .

_vMBnitoring“Form. A
| | 10- Duq‘pg the project year, thequitural'languadé/
reading third grede_teaéhers will provide inst:dction using
Guam Legends as documented by the_Culturql'Language/Reading .
.Third Grede Teacher Monthly Monitoring Form.

11- During éhe project-year, the cultural language/"
readiﬁ% third grade teachers will provide insfruction using the
reader; tape,~workbeok, and.satellite cards of Haye gég\as
documedted’by the Culturai Languaqe/Reading Thifd Grade Teecher
Monthly Monitoring Form. -

12- During the'broject year, the cultyral language/
reading_third grade teachers will-provide speciel,language ex-
periences activities’ (in addition to the named instructional
packages) as documented by the Cultu;al‘Language/Reading Third
Grade Teacher Monthly Moﬁ;torlng Form. _

13- During the - progect year, the cultural I\nguage/
reading third grade teachers will provide special activities for
reading skill(develophent (in addition to the named instructional

packages) as documented by the Cultural Language/Reading Third

Grade Teacher Monthly Monitoring Form.

09 | ¢
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" TABLE 12 ///
Average Daily Time for Cultural Language/Reading
Instruction for all Program Teachers - 3rd Grade **
. M -~
" | Instructional Average Daily Times (Minutes)
‘Materials and . : .
Skill Areas :
Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
5 R

Guam Reader N r.ﬁ .

Satellite : : e te

Cards * * * x| 3 5 S5°P.76 | *xx L
Year Round * - * LA S _I18 18 35 LE Palh¥  ¢,tj
Haye Ham

Reading Skill.
Dev.

Language Actf’

Listening Act
"Dictionary . |
" Skills

. £ g
| " TOTAL

e

WV

* Progect ma;erlals unavallagie?hntll January
i >

*k, Source /1Mon€hry Moﬁltorlng g?rms

* kK Testbng in May ;
C IR - .
. e %
TRy ! b P
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|  14-.Dq§;ng £he project year, thé'cultufal languagé/
rgading third.gréde teachers will utilize a variety of methods
and hg;e;f&ls £n carr&ing out instructional activities as
documented by the Cuifural Langgage/Reading Third Grade Teagher
Monthlys Monitoring Form. _ I )
°Conclusipn
| The Monthly Monitoring Form documents that process
objectives 8 through 14 &eré‘met, ;ith the exception of number
10;‘ Objective 10 invqlves Guam Legends, b;;m;; instruction in
this area is doné»at the third grade level and no insteuction
was planned in this area. This‘is just a case where an objec~-

tive somehow became part of the ;Lponent when such an ijective

" should not have’ been set. T e

-Date Analysis = Objeétives 15-17

v Instructional staff of the Cultural Language/ReadingJ

;ﬁ"j;fComponeqt'kept ?ecords of time spent by 5ides on.}nstrustidnal
' T réinforéemeﬁt, pfeﬁafétion of materials, clerical activities

@ ‘4'4'56 pthers.‘ This record camé in,thé form of the Mohtﬁly Moni-
';»v:;Eoring Form that waSLSent to the projéct directér each month;

N,

.+ Average daily time in minutes spent on these activities is
.'reported in Table 13.

<

+ Process Objectives 15-17

15~ During the project year;’fhé,cultural Language/

-9

" Reading Componént- teacher -aides will provide instructional rein-
forcement to ESEA Title I students as documented by the Cultural.
Language/Reading Teacher Aide Monthly Monitoring Form. 7’

- : 49
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16- Durlng the.. pro;ect year, the Cultural Lahguage/
Read1ng Component teacher aides will prepare instructional
- ‘materlals as’ documented ‘by the Cultural.Language/Readlng Teacher
Aide Monthly Monltorlng‘Form .
17~ Dur1ng the prOJect year, the CulturalfLanguage/
ReadingiComponent teacher aides will carry out clerical tasks
as documented by the Cultural Language/Readlng Teacher Aide
Monthly Mon1tor1ng Form '
Conclusion ‘ . ' : . 5 )
The Monthly Monitoring Form documents. that process
objectives 15-17 were met. These'various types of activities
dr%/occur in both the second- andhthird-grade classes.

/
3 2
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TABLE 113

-

Average Daily Time for Cultural Language/Reading
o Teacher Aides on Supportlve Activities - All Aldes
Both Grades 2 and 3 *x

Supportive » AverégéjDaily Time (Minutes)
Activity e K _ ,
* Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
Instructional
Reinforcement ’ 1 - -
Grade two 190 | 222 | 203 | 175 206 | 195 | 168 | 178 | ***
Grade three| * . * * 1 105 | 156 | 177 | 173 | 219 | ***
Preparation of \ '
| Materials g _ § "
Grade two 103 97 93 |* 99 | 112 55| 71 59 | **x*
Grade three| * * * 165 | 128 | 124 | 153 | 138 | **x*
Clerical . | ’ , .
Grade two 51 63| .44 | 53 48 24 | 25 | 21 | ***
Grade three |* * * * 46 | 42| 48 60 | 67 | ***
Other : - 1 .
Grade two 61 33 35 61 53 7 10 14 | ***
Grade three| * * * 16 22 10 32 10 | **+*
TOTAL
Grade two | 405 415 | 375°| 388 | 419 281 | 274 272
Grade three * * * 332 | 348 | 359 {418 | 434"

* Project activities not started until December, due to
unavailability of materials

~ .
** Source: Monthly Monitoring Forms

ol ed Testing in May

63

\)“ e 51




Success in the second grade version of the Guam
Readers Test was mixed. Gains in the Guam Readers Test = Second
é . ' .
Grade - were sufficient that .all schools met the. performance

objective in language comprehension:. In knowledge of local

-culture .and knowledge of vocabulary, eight of nine schools..'

reached performance objectives plus when all student gains were

taken without sorting’out schools, the performance objectives

' were also reached for these two content areas. In the area of

reading cOmprehension only f\ve of~ni3e schools met the -objec-

tive, But thie performance objective was reached'when all stud-
. . 'Y .

ent gains were taken without sorting out schools. In the area

-

ofoconstruction of sentences and stories, only two thools

L)

reached the objective.
Gains in the third grade Guam Readers Test were suffi-
cientfthat“seven of nine schools met the objective) and the

overall student gain without concern for schools also met the

ob3ect1Ve. ' Data limitations did not allow f//:ajtermlnlng per

cent of gain by sub-test.

Participant changes in attitude:tQWard_self, peers,‘
school and langnage/readingewere %Fffieientlgggreat that both
grades in all schools met and exceeded the performance objectives

on the Guam Affective Inventory. There seems no reason to doubt

that the efforts to change attitudes met desired outcomes. Cer-

‘ , ~ . ‘
tainly this section of the program must be considered successful.
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Participant changes as obserﬁed aha recoroed'by- | ?
teachers on the Guam Teacher Observation Scale were modest to- oA
ward teaching performancegobjectives. .Generally the second
grade group reached more objectives than ‘the third grade group{:
The' greatest success in ach1ev1ng obJectlves was in motlvatlon,
verbal eb111t1es(and emotional stability subtests. _Very limited
success_ﬁas achieved in social ability. The rather paraaoxical
extremes in gain avereges from school to school is difficult
to understand ahd'explain. Gains ranged £rom increasing 422
per cent to decreasing 17 per cent.. The_range was leSs extreme_'
for the third grade group. |

When clessroom‘teachers;were asked to éxpress their,
opinions“toward the éultural,Language/Reading component; their
responses were suffrciently positive to reach performance ob;'.
jectives in all but three items. Some second grade teachers
were concerned about the quality of therr in-service tféining,
- whether or not the program was a success, and whether or not J
they would participate in further FLASH prooramsL_ Some;third'?
grade teachers had doubts,about how well.eqﬁipoed they were in
multimedia and-instructional_materials. The administrators‘were.v'
wholeheartedly in favor of all espects of“the program.dv

Durlng the pro;ect year. there was more than adequate,ftriii
evidence recorded in the Monthly Mon1tor1ng Forms that the pro—ﬁn'uu
cess objectives of the Cultq&g} Language/Readlng program were
reached. Teachers did perform in content and method areas that
would be expected to produce the desired changes. Aides in the aﬁy .

65
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A

Cultural. Language/Readlng program d1d dc 1nstructlonal rein-

_ _forcement preparatlon of materlals and clerlcal SerV1ces as

expected. . - .

>
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CHAPTER 3

Reading Resource Component
‘ e}

" PROGRAM DESCRIPTION'// i

J
) The.Reading kgsource program was one of theicompon-
ents'of ?LASHdV. Its prime purpose was to improve language
and reading skills of primary level children in the Guam'scnools.
It emphasized remedial,;cerrectibe ang developmental ®eading
in a comprehensive wide range attack on languagetand rehding
skills def1c1enc1es. ; o o
. Students were 3elected with the a851stance of target

school pr1nc1pals, Pupil Personnel Services, Guidance counselors'
and the Read1ng‘Resource teacher. - Selection was madelén target
schools in grades one, two three and four using various cri-"‘

teria. Final selectlon was made by using the Wide Range Achleve—

ment Test - Read1ng Subtest the Readiness Skllls Checklist,

the Read1ng Skllls Check:is=, the Dolch Word List and thé Class-

room Reading Inventory. Scores on these tests for the selected

59/ participants was used as a pretest for later evaluation purposes.
Ail students reading'more than ene year beloﬁ expected grade
level or in need of-speeialized reading,heip in a particular
" area were selected;- . ; | ' ‘
. Schools that contained this component were“Agat

Elementary, Carbullido Elementary, Inarajan Elementary, P.C.

®
~ Lujan Elementary, Merizo Elementary, Ordot/Chalan Pago Elementary,

. | o . | : %;7 ‘ t ;Q




San;Miguel Elementary, Price Elementaryj Sanchez Elementary,‘
Talofofo Elementary, C.\. Taitano Elementary, Torres Elementary,
Ulloa Elementary, and Yona Elementary In additlon to these
fourteen public elementary schools, there were four parochlal
schools, that is, Mt;>Carmel, Saanicente} Santa Eafbari and
Cathedral Grade School. With a maximum of forty ch‘i.ldren4 for
each public school and fifty non-public school children, the-
program was designed to serve approximately 610 students.. Test
'records' and scores were received.for"about 600 students.

The program contained 1nstructlon that would improve
vocabulary structure, readlng comprehension, sight vocabulary
and readihg skills. 1In aodltlon, it was -expected that such
series of specialized edubation-would improve the'self-concept
and esteem, as well as the students' attitudes toward ‘their
peers, schools and, of course, reading. |

The use of the resource teacher.is the basic thino of
the program. It was thought that a team approach, utilizing
‘the regular classroom teacher'and the Reading Resource teacher
would bring the.m0st intensive effort to bear on students' .
reading problems. In this arrangement the classroom teacher
can maintain the type of understanding of the individual student
so necessary for good education, but still use the resource of
hlghly trained spec1a11sts in the f1eld |

Lomblned with an emphasis upon language and read1ng,

and use of régular and resource teachers, was the use of special-

ized materials and,equipment. This program used a wide range- //1
o . -
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of materials and equf;ment“designed to improve reading skills
and-maintain a high-leQel of motivation to ‘learn and to improve
these skills.

Inhaddition to these intensivevefforts we:e‘added the
eervices of teacher aides and home.visitors. Here again.is an
“kffort to add toc the team not only ncre pfofeeeicnals "gn the |
line" to help the student but othet‘team membere,,each of whom
has hisﬂcwn particula;;“special function:' Teacher aides con-
vtributed to the individuaiization of instruction as well as

'assisting the regular teacher and resource teacher in areas
of.material prepa;ation and many non—teaching activities. .The
Home Visitor extended.the scope of,the program to the home and
g ;;71n effect added the parents to the team.. '

¥
’ Organlzatlonally the Readlng Resource teacher and

regular teacher are on a stralght 11ne relatlonshlp with. both .
the target school principal and the coordinator of the Reading
Resource Component. The/cooidlnator was 1nvolved in supportlve
consultatlon and supervision, dlrectly concerned with the step
by step flow of the component. The school administrator,

¥ equally concerned with the program, looked upon this class as

part of the whole school and planned for smooth coordination.
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PERFORMANCE OBJECTIVE DATA ANALYS'E'S\\;
. - \

"Data Analysis - Objective 1

S 9 . :
‘During September 1974, the WRAT/Reading Sub-test was

N administered both as a means to,understanding and selecting
students for th1s component and also to obtaln scores to serve
as pretest results. During May 1975 the WRAT/Readlng sub-test
was given again as a posttest. The grade placement ‘score was
obta;ned for each student and a. school mean was . c%lculated The

-i.

ga1n for the academ1c year was the ‘difference between thj(pre—-ﬁ

,u‘.

test mean and the posttest mean. In‘addltlon, the number' of

students -individually attaining the objective along.with per

cent of total numbgr of students attaining the objective was
. Cae, ¥

obtained. Table 14 contains these results.

Performance-objective 1

By the'completion of the project year, readinc resource
vstudents-{readiness, pre-primer, primer, first grade; second
grade and above) :will demonstrate knowledge of vocabulary by ;t v
»gaining‘an average grade equivalency of one month per two months
of instruction between. pre- and post-testing on .the Reading

Sub-test of the Wide Range Achievement Test.

o .
¥  Conclusion

. b o h *
All schools met or excegq the performance objective,

the smallest ga1n being”.56 of a ye!? and the greatest ga1n 2.84

years. The overall total shows ‘a ga1n of 1.23 years in vocabulary

0
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TABLE 14 g

Mean‘Pfetest and Posttest Grade Placement Scores, Gain
With Number and Percent of Students Attaining the
Performance Objectives in the Reading Resource Program **

’ ' , - L e Students Attaining
" |' Pretest Posttest ) Objective .
.| Schools | Mean N Mean N Gain Number Percent
Agat 1.72 33 2.75 27 | 1.03* 26 90
{ » * /
| carbullidot} 1.49 40" | .2.05 37 (" .56 24 a
' Inarajan | 1.94 39 3.58 40 .| 1.64* |. 40 .. 100
Lujan 2.34 40 3.33 40 | .99* | 30 91
Merizo | 1.85 40 |  2.92 39 1.07* 25 64
. s | -0 .
Ordot: '
v Chalan - i . -

Pago 1.88 32 3.23 30 1.35% 29" - 97
San Miguel| 1.68 38-| .2.52 35.| .84% 32 94
Price 2.13 30 3,12 29 | . .99* 4 - 29 100
Sanchez 1.53 29 4.37. 27 2.84% 26 96
Talofofo | 1.46 40 2.12 34 >~ .66* | - "25 76

. ] /-\‘ . . . . .

Taitano 1.73 30 '2.57 29" .84% | 22 76
‘Torres . 2.31 40 | = 3.46 27 1.15% 24 83
Ulloa ‘1.19 39 |~ 3.22 32 | 2.03* 29 85
r | | )
Yona. 1.55 39 2.67 39 | 1.12* | 33 ° 85.
a | Non-Public| 1.86 49 | 2.93 48 1.07*. 40 .85 <
) . v . ' L M1 '
[ TOTAL .1.78 558 3.01' 505 | 1.23% 434" © 86 -

Note: Differences in N within schdois‘resq}t from some students
E ~not having both pretest and posttest.

*fAfE%ined performance objective

_-‘ - . - " P ) ..’
%% gource: WRAﬁgﬁeading : . =
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"knowlgdge. Four hundred thirty-four students, or .86 per cent
of those in the program, individually met the performance

objective. - ' . . S ,
) 2 ‘ . j“f' .
Data Analysis'J Objective 2
I

- During September 1974 the Classroom Reading Inventbry.

was administered, both as a means to understanding and selec-
/\ .

ting students for this component and to obtain scores to serve
@ 3 ’
as pretest':esultsﬁ During May 1975 the Inventory was given

-

>a§ain-as a posttegi. The gradé placement score was obtained

for each student and a échocl mean was calculated. The gain for
the academ&c'year was thé difference between the pfetest\mean
and the pogftest mean. In addition, the number of students
individualiy attafﬁin§‘the objecfive and the per cehf,of\totél

number of students attaining the objective was}obtained. Table

15 contains these résults.

el Performance Objective 2
, ) ‘ | _
By the completion of the project year, reading rd-
source students (readiness, pre—primer, primer, first grade,.

second grade and above) will demonstrate reading comprehension

by gaining, on the average, one or more levels as measured by

the Classroom.Reading Inventory.
\ ' gpnciusion

All schools except two (Taitano and Yona) reached or

. ES

exceeded the perforﬁénce objective, the greatest gain being

3448 years. Theé over-all total shows a gain of 1.72 years in

..
TR
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TABLE 15

Mean Pretest and Posttest .Grade Placement Scores, Gain
With Number and Percent of Students Attaining the
Performance Objectives in the Reading Resource Program **

' -

| Students Attaining,
: Pretest Posttest Objective
4‘Schools Mean N Mean = N  Gain © ‘Number Percent’
‘| Agat 1.86 14 3.85 27 1.99% 26 90
| carbullido| .57 41 2.27 37 | 1.70% 24 71
4 & ,
jﬁgf; 1.63 39 4.38 40 2.75% 40 100
"‘:“:., v . N
! Lujan 2.50 40 4.00 40 1.50% 29 88
| Merizo 1.65 40 2.95 39 1.30* - 16 41
Ordot A
Chalan 4 ‘ ‘ :
Pago 1.50 = 30 4.13 30 2.63*% 30 1004
\ San Miguel| .63 38 2.69 35 2.06% 28 gé
’ Price 2.25 30 4.31 29 | 2.06% [ 29 100
Sanchez 1.00 29 4,48 27 | 3.48* - 27 100
Talofofo 2.04 40 - 3.84 34 1.80% 28 85
Taitano | 1.60- 29 3.24 29 | 1l.64% 27 93 -
L. Torres 3.38 32 |. . 3.85 27 .47 19 66
/ Ulloa .. | 1.90 39 3.63 32B 1.73% 28 82
| Yona 1.86 21 1.97 39{ .11 21 53
Non-Public| .98 48 2.31 49 | 1.33*| 26 55
- !
TOTAL 1.65 510 3.37 514 1.72% 398 A9
k] 'l

" Note: Differences_&n N within schools result from some studéhts
-+~ not having both pretest and posttest. )

* Attained performance objective

** gSource: Reading Inventory

. ‘ . 61




; Ty . Y S L s o
N BN o Lo . - - .

& " g e | -
reading comprehén31dn ggmhree h red nlnety-elght students,‘ﬁ.;iff;

B ,

or 79 per cent Rf thoge partlczfathg, 1nd1v1duaj§y'm%t the e 4
v b -

performance Ob]GCthé. R &R e -
. ? . [ . - . o -

Data Analy;

fa

is - Ob-jec':t:ive'.'s .3-7‘

» : ’ o 1&131 ', - l- o
*The R ‘dlness/RéadlngISkllls éhécklfsts were\§;g r 1n §§

.y

part, for the pur se of cla551fying stgdents af_varlth“teadn f{&;:

ing levels. Whatever readlng level the studeét had ‘as a resgL
of his pretest sc \e on the checkllst became hls category . for \
determining whether or not the student made adequatevgrouP in_
the Dolch List. : . .

If-the Checklist labeled the student at readiness

level, then that student had to identify 50% or more

(5}

of the pre-primer level words on the Dolch Word List.

> : If the Checklist labeled the student at pre-primer,
then that student had to identify 50% or more of
the pre-primer and primer level words on the Dolch

—_—

Word List. . |3 y
. ,
If the Checklist labeled the student at primer level,
then that student had to identify 50% or more of
~the pte-primer, primer and first gfade'level words

on the Dolch List.’

If the Checklist labeléd the student at first grade

N level, ‘then that student had to 1dent1fy 50% or more
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of the prefprimer, prime:, first grade and second’
-grade level words on the Dolch_Lisﬁ.

If the Checklist labeled the .student at second grade

level, then the student-had to identify 50% or more
‘of the pre4pfimer, p;imer, first grafle, second grade
and third'gréde level words on the Dolch List.

. ’
The mean per cent correct; by schools and individualé;
within various levels was obtgined along with the nuhbér and

per cent of individuals that met the perforﬁance objective.

Those results are in Table 16. N

Performance Objectives 3-7
3- By the ccmpletion of the project year, reading

resource students (readiness group) will demonstrate a knowledge

of sight vocabulary by correctly identifying (on the average).
50 per cent or ﬁore of the words from the Dolch Wgrd List (pre-

primer level).

4- By the completion of thevproject year, reading

‘resource students in the pre-primer dgroup' will demonstrate a

ﬁkhgwledge of sight vocabulary by correctly identifying (on the

average) 50 per cent or more of the words from the D&lch Mord
List (pre-primer and primer leveis).
5- By the completion of the project year, reading

resource students in the primer group will demonstrate a know-

Paad »

ledge of sight vocabulary by correctly identifying‘(on the
63
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o ' TABLE 16 "

R

'Number and Mean Percent Correct in the Dolch List by Students
cf Various Reading Levels in the Reading Resource Program **

. 4 Readiness Pre Primer Primer
Schools N Mean & N Mean % ‘N Mean %
. | Agat 4 100% 18 93%. | 2 99+
Carbullido 16 72% 1 100* ;:5 75*%
Inarajan : (\; ‘ 31 | - 99%* 9 99 %
Lujan | 21 oax - | 7 99% | -2 100*
Merizo -3, 76* 26  .93% | 9  o98*
ordot/Chalan| I RS
Pago 16 98* - 10 97*%. . 3 92*
San Miguel 16 93* | 17 9 2 97*
Price © | .4 98 | -4 7 96%
‘Sanchez ', ,;' 4 - 92* | 16 7 - 96*
falofofo | 10 31 7 65% 6-  90%
Taitano | 7 99+ 7 oax | 8 9o
Torres 4 92* 11 89*% 7 84*
Ulloa 13 _68* 5 77% 10 93*
Yona | 24 3 76% | 10 94 3 92%
Non-Publie 28 “78% | 10 84 * 5 94*
)
TOTAL 170 g1* | 180 93+ 85 94+
* performance Objectivé Attained M

** Source: Dolch List

¢l
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=, ¥ntinued) Table 16

. \ . 4 . )

QA - Number and Mean Percent Correct in tg!-Dolch List by Students
of Various Reading Levels in the Reading Resource Program **

Students Attaining
Grade One - Grade Two Objective
| Schools N Mean % N Mean % N Mean %
‘Agat’ _ | ' o - . 24 . 1oor |
Carbullido B 19 86 ™
Inaréjan ‘ | ‘ 40 100 | h\
Lujan : 1 100* S 30 © 97
‘Merizo 1 100* : e 38 97
Ordot/Chalan _ - :
Pago . 1 95* . 30 . 100
"San Miguel N L 35 100
| Price 5 94% 7 99* 27 100
Sanchez L / . , 27 100
Talofofo | .5 97+ 19 68 A
Taitano - . 4 99% 3 100* 29 100 -
Tortes . 5 99* 1 99+ 26 93
Ulloa | os* | 4 97* 27 82
-"Yona , ' e 2 99 %
Non-Public 3 91* 1 96+
TOTAL 21 97+ 23 "ogw
. N .

* Performance Objective Attained

% ..
** Source: Dolch List

L
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average) 50 per cent or more of the words from the Dolch Word

List (pre-primer, primer and first grade levels).

a

* 6- By the completion of the projé?t_yeér,'reading

resource students in the first grade group will demonstrate a
knowledge of sight vocabulary by correctly idéﬁt}fying (on the
average) 50 per cent or more of the’wérdsvfromithE'Dolch Word
List (pre—prlmer,~primer, first and second grade levels).

7- By.the completion,ofbthe project year, reading

resource: students in the second'grade group will demonstrate

“ R knowledge of sight vocabulary by correctly identifying (on the

average) 50 per cent or more of the words from the Dolch Word
List (pre- prlmer, prlmer, flrst, second and third grade levels)
Conclusion

Eyéry re?ding classification in every school met the
performance objectives, with one exception.. One school
(Talofofo) had.ten students at the readiness level whose mean

per cent covered was only 31 raﬁher Epan the desired 50 per cent.

U51ng only the total number of students, all levels made de-

51ned gains. Four hundred forty seven students, or 93 per cent

.
of those in the program, met or exceeded the performance objec-
. » .

-

tives. g

Data Analygis - Objectives 8—13\\\«\ .

The Readiness/Reading Skills Checklists were also

Resource component. They were admlnlstered as a pretest in

September 1974 and as a posttest in May 1975. While Objective 8

66 3
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: _ .
uses the Readiness Skills Checkllst and Objectlve 9 uses the

Reading Skills Checkllst, 1n»actua11ty these scores were not

\n ¥
‘képt separate. They became more; mean1ngful when comioined, as
—_— . e
was done in this case. Therefore, whlle there are three per-

_formance objectlves, Table 17 1nd1cates per cent ga1n only for

read1ness students and students at pre-pr1mer and above. 1In
-

all cases thethlgher demand performance cr1terlon of 80 per cent

s
was~used.

. . v, » . o

Performance Objectives 8-10.

8- By the completlon of the progect year, read1ng

[ 4

s:resource students in the. readlness group will’ ‘demonstrate a

9 0 = . .- U
knowledge of read1ness skllls by atta&nlng (on the aVerage) .\¥~?'
proficiency in 80 per cent or more of the skills on the Readi-~-

a ' “ee

ness Skills Checkllst.

_ ~9- By'the completion of the project year;'reading
N
resource students in the read1ness‘groép W1ll demponstrate a

knowledge of ‘reading" SklllS by atta1n1ng (on. the average) pro-

ficiency in 50 per cent or'mgne of the skills on' the Reading

" skills Checklist iprenkrimer level).; -
"10~- By the completion'of the project year} reading

resource Students (prevprlmer, pr1mer, first, second grade,

th1rd grade and above) will demonstrate the knowledgé of readlng

skllls by atta1n1ng (on the average) prof1c1ency in 80 per cent
or more of the skills spec1f1ed on the Reading Skills Checklist
for that level (pre—primer,‘primer, first, second grade, third

grade and above).

79

67




TABLE 17

Number and Mean GiiESIQ ‘the Readlness/Readlng Checklist by
Students at Readi Level and Pre-Primer and Above Level

1n ‘the Reading .Resource Program **%

o Students at Prq;Prlmer
Readiness &tudents : and Above-
Schools:3 | N Mean Qain,: _ N Mean Ga;n
Agat I'H 4 3.25% - ST 2.70*
Carbullido| 16 =~  ~-.06 1 6 .00
| InaE?jan O - . . 40 3.36*
Lujan 21 2.17* vxw 10 1.70%
| Merizo 3 1.17% % L 38 2.47%
ordot 16 2.19% - T 14 _/;1.53*.’ ‘
Chalan ' o ' R = R ’
Pago . . h s ‘
A San Miguel 18 .78_ ‘P - 19'  1;63* &
Price "4 1.75% A o 3;‘ 1.43%
‘Sanchez 4 ii‘j.oo* - ' | A 23 2.78%
| Talofofo | 10 - 1.20% ' T 17 i.9an
‘Taitano‘ 7 1.79* l_ | ._' 22 2.oo%§a )
Torres 4 3.00* R 24 2.42%
Ulloa - 13 L77r - | 19 . 2.37 |
Yona 26 -.62 ’13 . . =-.04 |
Non-Public| 28 © .46 19 50 . \
ToTAL | 174  1.16* \ * 305 2.10%"

* performance Objective Attained
** Source: Readiness/Reading Checklist

- , | 80




in all four attitude a/r\as. I

Conclusion 4

‘.

For the readiness group, four of fourteenuschools
(Inarajan had no full record readiness students) did not reach

the performanoF'objective. For all 174 readiness students, the

- -

mean gain was 1.16 years. p

.....

schools did not reach the performance.objectlve. For all 305
students in tp&s classification, there was a mean gain of 2.10

. . N /' o . .
years. Therefore, thesegggree performance objectives were met.
& o ' ' . .
Data Analysis - Objective 11 -

At the comoletion:of the.broject year'Reading Resource
students‘were asked to complete the Guam Attitude Survey. 'The
nuﬁber of items skowing positive attitudes by sub-sections for
each student was obtained and a school mean was calculated
Table 18 contains the average per cent pos1t1ve att1tudes of

Reading Resource students for the four sub-sections.

B ON

" performancé Objective 11

By the completion of the project year, reading re-
source students will demonstrate positive responses,toWard
peers, school items, and readilp attaining an average positive

response of 80 per cent or greater on the Guam Attitude Survey

- of Reading Resource Students.

Conclusion \ ‘ .

All schools met or exceeded the performance objective

v

/

69



.

Average Per
Resource S

N
3

<

‘. TABLE 18 |
?Poszmlve Attltude of Readlng

ents from Guam Attitude Survey *

ATTITUDE TOWARD

SCHOOL
| Self Peers Schoél ¢ Reading
Agat 62.2 81.4 97.6 86 0
Carbullido 61.6 83.8 95.8 87.2
‘Inarajan 60.6 86.2 78.8 73.8
_Lujan 57.8 75.6 | 94.8 89.2
Mer;zé 74.0 85.2 92.2 #. 89.8
Ordot/Chalan Pago 65.8 55.4 | 77.0 89.0
L Price , 59.4 75.8 _89.0’“”* $81.2
Sanchez 77.8 96.8 99.2 lOO.dg
San Miguel- - 65.8 75.2 94.0 54.6
‘Paitano 67.4 81.8 95.2 78.6
:albfofo ' 66.2 79.6 77.8 .79.6
Torres o~ 63.4 80.4 83.8 86.6
Ulloa 67.2 57.0 96.6 i89.4
' Yona 60.4 78.0 94.8 |  83.2
Non-Public 61.8" 80.6 95.6 86.6

s/

2,
L

ey e

* Sougcé: Attitude Survey of Reading Resource Component .

82
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Y

. Data Analysis - Objective 12 - o -

. » . At the end of the project year regular classrdom -

‘teachers were.asked. to completefthe Reading Resource.Component -

-~ sﬂassroom}Teachér'Inyentory.; The reSponses to éach 1tem by

v

. each teacher were converted 1nto per cent’ reSponse. THese

response percentages_are found in Table 19. . s

o St : L ’ i A

: Y ) '
Performance Objectlve 12 _

By the completlon of the progect year, regular class-

. room teachers will demonstrate a pos1t1vg attltude toward. the

) - 1 -

read&pg resource program by atta1n1ng an average positive re—

1 &

sponse of 80 per cent or greater on the,Readlng Resource Com-
’ ponent - Classroom Teacher Inventory. L S -
v Y - ' ." ,
‘ Conclu51on - : : v .
, \-;' The per'centfof positive response by regular c}assé v
"+ room teachers to all itemSvreached or exceeded the perforihance0 )

R ~— .. — N . . s

objective. Thus'objective 12 was considered attained.
. - . .r»"h 1 ‘Q .

Data Analysxs - Objectlve 13 '

<

A . At the end of ghe pro;ect year read1ng 'esource
"teachers.were asked to complete the Readlng Resource Teachers
'flnyentory. The responses to eagh itemfhy each teacher.were
‘converted into per‘Cent response. 'T:ese response percentages -

©

-

are found in Table 20.

Performance Objectlve 13 S o
“a'. ‘ " .

By the completlon of the progect year, readlng

resour%ayteachers w1ll demonstrate a posltlve attitude toward

".°~. L \83 co B

7L




L .~ .  TABLE 19

.‘*'

Percent Résponse Conflguratlon Towa ol n Resource e
Component by Regular Classroom ‘Tea ei‘ e f/} 2

S Coh Y ;
. - — 7 - b 3 3
Item S ' -g“‘ . Response Percentage
TR S SA A D Sb
SRRSO 1. 1In general the use - of readlnq;“

resource teachers in the FLASH
Project has been effectlve xn
my school ,ﬁ?_ = cy

“* 1..2. The small group remedlal redﬂ;ngfg
' ;activities provided by the’ 1
FLASH Project have hélped th}
regular classroom'teachérs;ﬁﬁ
PO : R
. .| 3. -The readlng resource teaéher( IR
" .| .. assigned to my school aré effeéc-| |
) tive in worf%pg w1th studentsw»ir’

- R - 7
-4, Phe” reading resourqe teachqr._.=yh—j
- provjde needed remgdial reading |
. ; suppprt to'%;gular‘clqsdroom
R sthdents. Y

o et

S

w1 6. In many respects, I have‘bee
E ' " 'dissatisfied with ‘the FLASH
.| reading. resouﬁ;&gprograﬁ in my
R  schoo1 ; , L L

6. There is, good communlcatr n'-lpj , : .
. betweep the FLASH readinig re-! | :
L ~_ source, teﬁcher ‘and regular: s :
S {ﬁ‘classroom teaghers. f;f;i‘w } | 34|51 |9

8

R I S 7Y general, my student(s) en-

) : .rolled: in remedial reading clas-
ses *have shown'lmprovements in , N S
language arts.;. > : © | 427|156 |2 o

SR I P The,FLASH 1nstruct10nal/ﬂet i=N e : :
~« |~ . vities in tHe area of reading : - o o
.+« ' | -~ rand language was compatible wit :
the objectives of the reading «[ .
C . and: ‘I'gngwage programs operatlng .
A wﬁﬁ?lﬁ our school(s) : © 133 |65 |2

S
P

LS

72




N " & ' ©oan ey
. NG , SRR e ' ¢
N s gt ) .
\/’ ~ ’ g . b v !
: “Table 19... B £t
) (continued) S 3 RN
. ' a Response Percentage "1 . ;5.
P . ! - ' .o . ) . ' ﬁf‘..
) . SA A D SD T
R F 7‘2.
it ' i,
9. 'I had ample opportunltles to meet . _ e \ ol
’ with the reading resource teacher » e L
for the purpose of obtaining help- o ) T !
ful information concerning the: : o " o
progress of my students. 25 [70 {5 , yov T
. . ) L ,./,o.
L] ) s
10. - If possible, I would prefer the - Lo -~
- continued services’'of the FLASH: . , N
readlng resource teachers in .my o 42
school next year. e 56 |42 2 e
‘f o 1 . REEN 1} |
N i - ¥ . E; ’
2 & . - .
N 1 . X ‘
| \ \,,:\ | |
) e . .
. - I
} » . / . ‘
. . e )
. 7@} et @ .
S ; e r
. . b ‘ .
. r Ca
. S @
) E Sl
f Iy .. .J}“-’W“ '
p W T
r ) o @ C .
, \\\ - "‘ \ \» : "
:; 2 , 4 ‘
’ ’ ’ . - =5
‘ ' ¢ : . 3 N
AN R . N - - &
. } . s .
< <7 . :
N
4 . N g .
. 4"'—. N B = A 'f
*"Sourqg: Regular Classroom Teacher Inventory '
' N o o, . b ' . 5
/ - g ’ ’ . .« .': 8 O

ERIC .* » - =

.
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®- TABLE 20

Percent Favorable Response Toward Readlng Resource
Component by Readlng Resource Tgacher *

Q, Y
. . -
Item - ' _ 3 Rgspdhsé.?ercentage

".’

a

Yes - No
L

1. In general has the FLASH (avrpro- @
- ject ‘-been effective in your school : e
s building(s)? . ; 100 B

|l 2. Have the primary objectives of
. the FLASH (IV) Project been ade- A
gyately presented to you? 100

3. Was the Reading Resource Coordin-
- . ator helpful in assisting you in
'your work with the ESEA°Title I :
‘children? 100

4. Was your opinion in meeting the
.needs of ESEA Title I students
made an integral part in the
selection of ESEA Title I
students? . : 100 - -

. . “ ) » |

5. Did you, feel you worked with jr
those; children who .were in the
greatést need of supplemental

_ .. reading and language assis-

. . tance? . w - ]. 93 7

“" |'6. .Did"you hayve ample -opportunities

' " to. meet with clagsroom teachers

' for the purpose of supplylng help-
ful information, concerning the. S
progress of ESEA Title I students? 73 27

7. n your oplnlon, were the FLASH (IV) A
% nstructlonal activities in the area w
' f reading- and.language compatible
w1th :the objectlves of the reading
vrloandg language programs operating

T w1t 1n ‘your school(s)?

16

‘ e,

8..~In your oplnlon, was the ESEAletle I'
classroom adequately equipped with . | & .
multimedia ‘devices and 1nstructronal D :
materials? . 79 e 21

- + B . by




Aruitoxt provided by Eic:

e,

2

Lnext’ year9

Table 20 o i .
‘ < (continued) adl
Item (continued) Response#Percentagd
. ‘ o oo
. No
L_,' PR
— «
9. 1In your opinion, was the in-servicé, o - :
. training. provided by the FLASH (IV) e L g
- Project valuable? 79 © |- 21 R
! '\//\ W
10. If p0551b1e, would you like %o par- , .
~ticipate in’ the FLASH Pro;ect agaln : SR "
. 100 i o

- .
, .
. %
v,
v
.
\
.
R
s
. .
‘ €
g [} >
5 .
s J
, , - .
N N
o’
D
. £
-
3



. /.fz ';.'j‘».., N e
e :r, b ©ER -;;-‘ -

( ;program.by attainﬂhg an average positive

e t or'greater on the Readlng Resource

-

+. .- - The per cent of pos1t1ve reSponse by Readlng Resource

Q ‘tgachers to aki 1tem5 pxcept three reached or exceeded per-
: formance objectlve. -Two of these three are_at 79% and will be
- .considered a-s' meeting thezi=performance ob'jective'.' ;The one
- remaining item,,related to-having opportunities to meet nith. ,

k]

classroom teachers, did not meet the objective. :
Data Analys1s - ObJectlve 14 '

E

)
During May 1975 admlnlstrators of schog&s offering

o
»

Readlng‘Resource programs were asked Eb complete the Readlng
'Resource Component - Admlnlstrator Inventory The responses
to each item by each admlnlstrator were converted to per cent

'J. T

of favorable and.unfavorable responses.  This data is reported

v in Table 211 T : - ‘ Do o e
. Co ° ! ' . w.& . ' ) . -
¥ Performance Objectlve 14 . . IQ? o };’
. apém& . .+ By the completlon of the ﬁEOJect year, target SChool

A pr1nc1pals will demonstrate a pos1t1ve att1tude ;eSponse of 80L
Cis e

‘per cent on&greatex on tﬁe Readlng Resource Compongntb- Admln?

a g o : . e
- istrator Inventory x w & ‘”#@‘ ..
Conclusion & . R '
' : w G

.Per;cent of favorable responses byiprincipals reached

- - - ) . : . .‘_ . ' - 3 . e ’{_‘, -?‘
the performance objective on all,item;§ thus th&objective-is:

o ot

considered reached. ’

_",";." -2 @ " 8 8 ’




Percent Response COnfzguratlon Toward Readlng Resourge by

Administrators Hav1ng .the Program 1n Their Building *

v

SA

. A

D

RS - ’
, “Response Percentage

SD

In general, the use of reading
resource t;gchers in the FLASH (I
Project YasSbeen effective in my

chool. ‘ ‘
schoo - ) fﬁ

The small group remedial reading
activities provided by the FLASH
(IV) Project have helped the
regular classr00m teachers.

The ,goals’ and objectvies of the
Readlng Resource Component of the
FLASH (IV) Project have been
adequately presented to target
school radministzators.

In generad théftéﬁular class-
room teachers-in my. school have
. been pos1t1ve towagd: the-reading

ﬁresource !é%cher(s)
f-d remedlal'readlng

5"2%??%8 e
SR e L .

In.my'oéknion, the FLASH. (IV)
instructional areas are %de-'
quately eguipped with multimedia.
dev1cesvanﬁflnstructlonal

- materiRls.F

89

;,_i; i-"; 1.

(R}l .
In many reSpects, I have been
dissatisf$ed with the. FLASH (IV)

reading resource program in my

squol. o - X

77

"ﬁﬁ'

V)

.92

23

39|

46

92

70 .

23 -

‘54|

A}



N s -~ *
. ” - v s
- Table 21 TP N
' (contlnued) T L
. ¢4 1tem (continued) . . - Response Percentage, |-

K - :  SA A D--sp - | '

~ v : . . . ' .,

‘9. . It appears that tRXre is good . o B R I
~ communication between the 3 O A B .
. FLASH (IV) reading resource . ‘ . : o
: 41 teacHerxs’ and regular classroom o : o .,
L ﬁ teacpers. 4 . - 33| 67 ,
~ ‘10. If p0851b1e, I would prefer ,f . T ,
the continugd services of the’ o e | | - .
FLASH reading resource. teachers PR & ) . T el
) in my. school next year. - {- .78} 22 :
_'.,.;° - : - |-
L - . ’ R S . . i : ‘
: , - : S : : S ‘ AR B w

et e T

_ v : . : .



PROCESS .OBJECTIVE DATA ANALYSIS
Y

NS

Data Analysis - Objectives 1-6 . -

During the project year ﬂ;ading Resource teachers

- ' T - e ) N
were asked to keep records of their time spent on various seg-
.. ) & 4 . A .

wd
These records gcame in

ments of the Reading Regource Prog
?Fdrrgs which’ were sent to  the

i

the form of the Monthly Monitoring
' project coordinator each month. These forms serve tofdocumehgf
,activitylof the ggddiﬁQ{ResOurce teacher. A summary of average

‘w2

.. . . - . b ;“.'\,!J\“]n = , . . . . .
daily time for Read;ng;Resource instruction is found in Table 22.
. * ":_'__ . ' . - . . ’ . m .

- Process Objectives 1-6 . . E (
— . . [ ] ’ . '

-8 1- During the project year, the Readimng Resource

teachers will providé instruction to develop vocabulary "skills

as documented by the Réading.Resource Teacher Monthly MBni- 4 |

" toring Form. ' 3 ' ~
o = g *o S g - .
: 2- Dyring the projéé;/;ear,,the_Reading,Riédﬁch »

teaéhbrs\will'provide_instruqtidn'to’develbp oral“andﬁsilent

\ )

. Yeading skills as documented by the Reading Resource Teacher

< i

. Monthly MQnitofing Forms. ..

-

Cj7 .,3; During. the pfoject yéér,‘the Reaa}ng Resource

4 ey

' teacherxs will provide instruction to develop perceptual motor
- . ) » . . B .

skills, where qpplicable; as doéumentéd by the Reading Resource,

Teacher Monthly Monitoring Form.
. - . &

4- Dur@nghthe projeét year, the Reading Resource)

teachers will provide ‘imBtxuction to develqé CO@prehéﬁsiod
. S | . , :

o - o 9L
. ) _ 79 - v
erlc S § . _
va$f: , , & .




TABLE 22
- _
\vAverage Daily Time For Reading Resource-
Instruction For All Program Teachers *
o '
Instructional;
Area ' Average Daily Times (Minute)
# Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
Vocabulary 43 | 41| 37| 39| 75| 55| 95 | #*
. r ' -
Word Attack 45 | 51| 42| 67| 64 | 55 |113 | *x.

Ccomprehension| [ 32| 41| 40| 52| 56| 68 |173 ] “ex

} 43 * k

Readiness - {:43) 10 14| 21| 30
'TOTAL 163 | 143 | 143 | 179 | 225 | 202 | 424 |
i 7 ‘ )
%4 hd F
@ a2 —:?-'4‘?~;u:‘
* Source: Monthly Monitoring-Forms ‘ & -
. . ;{\ =
** Testing in May v
. ’ .
r i‘ .“%;;‘:
¢ #
[ ]
»
‘ ' A
N
l AN
. {
E \
-
Q‘ .
L AE




N |
shills'as documented by the Reading Resource Teachers Monthly
fﬁonitoring Fdrm. - |
| 5- During the project year, the Reading Resource

teachers will provide instruction to develop language skills as

documented hy the Reading Resource Teacher Monthly Monitoring

.

{Form.

6- During thé“p?gﬁect year, the Reading Resource

teachers‘will provide instruction to develop word attack skills

as documented by - the Reading Resource Teacher Monthly Monitoring

N
"~
N

~

Form.

Conclusion
-~

The Monthly Monitoring Form documents that process

Te

~

"-Togjectives'l, 4 and. 6 were met. Process objectives 2, 3 and 5
) weremalsgfmet, but- are combfhed under the heading of "Readiozsg'
in the table. & - . ” .

54 Q

Data Analysis - Objectlves 1- 3 (Teacher Aides)

R

- . e .
During the project year Reading Resource teachers ..

L were asked to keep records of the da11y time aldes spent in

hd 1

to the pro;ect coordlnator each month These forms serve_tO'
e g g

'document activity of the aldes. A summarj.of ave age&dally

time aldes spent in supportlve activities is found in Table 23.
g ,., . *._ )
Process ObJectlves ‘-3 (Teacher Aldes)

Wl T- During’ the prOJeCt year, the Readlng Resource

'¢fComp0neﬁt”teacher a1des will prov1de 1nstruct1ongg;relnforcement
ol O Lo : - ¢

s

_varlous segments of the Readlng Resource Program.; These records

'tY@ame in the form of the Monthly Monltorlng Forms whlch were sent

<.



{ of ESEA Title I students as documented by;the Reading ﬁesource

Teacher Aide Monthly Monltorlng Form.
2~ During the project yea@g the Readlng Resource

Component teacher aldes will ,prepare 1nstruct10nat;mater1als

T

as documented by the‘Readinq;Resouxce Teacher Aid§ Monthly - .-
. ! ' B L L‘ .\_\f : ; ‘}s_,{v"_ :

’&‘%U“A : g ,hlg,: ERAT AN

Monitoring Form. ‘ - N
. TP TR b

- -l \ Y . .
3- During: the proﬁ»lt=Year, the Readlng Resource
Component teacher aide will carry wut clerlcal tasks as docu-

i

:4mented"by the“Reading»aequf%e Teaoher Aide Mopthly,ﬂonltor;ng

&
Form. - = o '
".‘:'tb - \\" . ) .
_Conclusion 7 ® o

The Monthly Monitoring Form documents 'that the process

obéectives related to use of teacher aides were met.

. Al
o W\ 2 El \
"’)
~ ° o h o
X * '?Fa
. ': »
o« o9
» .
L ;Q;A » ) .
O "'183.% . -
é oy
| smm‘f‘ . .




-

Average Daily Time for Reading Resource Teacher Aides
on Supportive Ac€tivities - Grades 1 to 3 *

TABLE 23 . @& Y

. )
- Supportive - ., Avérage Daily Time((Minutes)

Activity A
Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

L

- 3 T . - b
Instructional - B B
Reinforoimént 34 | 122 114 80| 128 ] 155 | 139 |#147 | **
Preparation - _
of Materials |67 | 75 64 91 95| 102 94 | 96 | **

Clerical . (143 | 90| 81|.'78| 81| 747 57| 85 | **

Others Sy o [T21| 37| 49| 40| 3L 35| 73 |+
' m{:irg
’ ' o ) :
TOTAL ° |244.. | 308 '296 298 | 344 | 362 | 325 | 401
T R ,
S T S
. - ‘ L. . s ‘;t_‘ . » Fl 7 .
N\ * Source: Monthly Monitoring Forms - .
- ** .Testing in~May ' R '
o - T i
* g\.‘, < . .
e
v -
< . I ) ;
9?4 .
J »

TN

frne
2



"calculated,

or pre—prlmer and above

'SUMMARY ° |

e
4

Galns of ReeN& ReSOurce students on the Wide Range

M»:,
Achievement Test/Readlng Sug—test,were suff1c1ently large thatf

»

all schools reached or exceeded the expected performance'

:‘
obJectlve. Ga1ns by these students on the Classroom Read1ng

Inventory reached high enough levels that thlrteen of the f1f-

'ﬁ\‘]}

When,

teen sc¢hools met or excéeded the performanceﬁpbjectlve

it exceeds the performan

\

£

All schools for all classificatic

PeAs
3 -

reached the performance object1ve w1th the exceptlon of one
In other words, of sixty pos81ble opportunlt;es for aeel

groups to meet the objectlve, 1L was mpt ‘in fifty-nine.

Galns on the Readlness/Readlng Checklist _were re&ated

-
v

to whether the student was class1f1ed as, a readlness student
" Of the read1ness st%pents, gains
brought ten out of fourteen schdbls to the objectlve or beyond

However, the mean ga1n for all readiness gtudents exceeded the

‘U ©

oy
performance oiﬁective ' Of the pre-prlhif and above students,

to the objectlve or be-

«..-~

ga1ns brought twelve of f1fteen school

d

yond But again,’ the mean ga1n for all pre-prlmer and abovp

students exceeded the performance objectlves L, )
“ﬂ 9(3 R ' -f S ﬂﬂ
R : .84 L ‘ v‘ “ . ~-. B S .

o
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~s

| Reading Inventory, the Dolch List and the Readiness/Reading
Checkllst, this portlon_of this component has been successful.
Over-alh gains are 1mpre551ve Most'schools that.falled to
reach the objectlve st111 had modest gains. Why a very few
classes did. not, is not at th1s t1me explalnable

When students were asked to complete the Guam Atti-

tude Survey they rated their attitudes toward themselves, their

[}

peers, their séhool and their reading. All schools show posi-
t1ve attitudes that reach or exceed ‘the desired performénce
,;evel in all four att;tude;areas. Apparently the program was

able to influence.student=attitudes - all - in a positive direc-

3

tion.
»

7 ) * .
" When classroom teachers were asked to express their

8

attitudes toward the Reading Resource cqmponent, they were

sufficiently pos1t1ve that their responses to all items on "the
Teacher Inventory met or eXceeded th$ performance objective. '
When the resource teachers were asked, some felt that they dld
not have a 1e opportun1t1es to meet w1th classroom teachers
for the ou posetof supplying helpful information about parti-
c1pant students They'also felt.that tHey were not adequately_'

equlpped with mult1med1a devices and 1nstructlona1 materlals

A few expressed some doubts about the value of the FLASH pro-

§‘??ct Administratc 'Jpported the fogranﬁsufflclently that
" their pos1t1ve attit.ues feached or fexceeded performance
objectives. ' B
7 - - . \ ° , Al
' ’ 85

In view of the gains in %hg\yRAT/Reading, the Classroom

-~



Durxng the prOJect year there .was more than -~ adequate
. @

‘evidence of support for the process objectlves of the Read1ng
' Resource component in the Monthly Monltorlng Foxm. Teachers
and resource teachers had indeed performed in method and con-

. 1
tent\?reas in a manner that would be expected tdlproduce the

J

J
desired changes. Read1ng Resource aides were d0cumented as

Kl

'prov1d1ng 1nstructlonai relnforcement materlal preparatlon
o

-

and clerical services as expected of them.:

R ~ ~ . -
'
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CHAPTER 4
Teachlng Engllsh to Speakers of Other Languages

(TESOL) - L |
J | e e

PROGRAM DESCRIPTION

i' ’ . ! ‘ u . c ‘\‘
. N . S
The TESOL component of FLASH V was primarily reé-

X . .

sponsible'forfbringing to certain children instruction in oral
communication skills, having as\its goal the alleviation of

aeficiencies in these skills. Th re is a segment of Guam's

children that do not have Engllsh ds - their domlnate language

- T

or speak English so poorly that addltlonal educational interven-

tion was considered imperative. . . - ,
. . b . . = *

Children were selected for this program’ on the basis
of beingAwiEhin economic criteria established*by ESE;'Title.I
1Gu1de11nes and having oral language difficulties as measured
by the ‘Guam TESOL test. Test results plus the opinions of the
- TESOL coordinator and the evaluator from the Department of
-fgduoatlon's Planning and Eyaluationﬁynit were used to identify
eligible schools.-'Similar'efforts.were used toﬁldentlfy'and )
isolate eligible studentsd The TESOL test scores were useq-as
pretest 1nd1cators for evaluatlon purposes |

\ The schools within the program became Agat Elementary,
Carbullldo Elementaﬁy Ordot/Chalan Pago Elementary, San .

— . /“/‘1
_ Mlguel Eleme tary, C.Lﬂ,Taltano Elementary, oa Elementary,

n | ; S . . S)S)
- l:‘97‘

-
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Yona Elementary and Price Eleméntary. 1In addition to’ these

public schools there'were four non—public'schools; that is,

Cathedral Grade School, San Vicente, Mt. Carmel and Santa Bar-

bara. Each of the elght TESOL teachers for the public schools°

3
had a maximum of flfty s/udents w1th wh1ch they would meet.

The travellng teacher for the non-public schools was 11m1ted to
f .oe \

sixty students —g;_tgtal enrollment for the entire TESOL pro—
g:\:‘am of 460 . - ' - T ™ - ‘-'_;\. '

’

The primary goal of the TESOL program was to 1ncrease 14
facilrty'in the use of oral language.» Both use.and comérehenS1on
are included in this goal. Along with this skill:developmentl

: L : .
it was| expected that these students would -improve their self-

'Econcept, and gain;more favorable'attitudes toWard their peers;.
their school and the English'languagel , -

The 1nstructlonal program ‘used the trad1tlonal

3

< methods, materials and equ1pment of TESOL 1nstructlon = In

Grade two instructional content,streSfed art1cle usage, plural
R . ; . 3 . Lo \%7
- -
¢ountable nouns, pronouns, verb tense agreement, prepositions,
. ] o

-

past tense, ordinal position and present continuous tense. Grade
} - .

one instructional content stressed article usage, countables,

gronouns, verb usage and plurallzatlon -of nouns
)

%fiﬁ_ Use of’ the TESC  =2acher is basic to this program.

7. A

‘It was thought that ‘a team approach, utilizing the regular
classroom teacher and the TESOL teacher would br1ng the great-
est force to bear on the students oral communlcatlon problem

Because TESOL 1nstructlon is very technical and demands a good -

~

deal of skill and’practice, it was felt that employing a -
o~ | - 1090
‘ N Co '.,V" : ' 88 B ' )
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-specialist was the only way to.really make an impact in this

&

area. -

In addition to the team of TESOL teacher and regular.

1

teacher, there was the teacher aide and the home visitor. The
a1de a551sted in the 1nd1v1duallzatlon of 1nstruct10n, in
maﬁbrlal preparatlon,.and performed a variety of non-teaching

" @ .
duties. The home visitor helped make the parents members of’

'the total educational team.

N, 4
Organlzatlonally the TESOL teacher and the regular

" classroom teacher were on a straight line relatlonshlp with

both the target,schoglfprincipal and the coordinator of the

TESOL Component*' The coordinator was invdlved in supportive

consultatlon and superV131on, directly concerned with the step

' by step flow of the component. The school admlnlstrator,

equally concerned w1th the program, saw this ClaSS as part of

the whole school'and:planned for smooth coordination.

v 101.
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PERFORMANCE OBJECTIVE DATA ANALYSES

a PE \.

Data Analysis - Objective 1 N

Durlng September 1975 the Guam TESOL Test. - Form I
was administered as a pretest and selectlon dev1ce for the’
first grade TESOL program. During May 1976 it was readmlnls;
tered -as the pcsttest.l The. number or itemsfanswered~cgrrectly

.by each student Wasgobtained and a schodl me;n was calculatea.
The gain for the academic year was the difference between‘the
'pretestumean and the.posttest mean. In addition, the number
of students 1nd1v1dually attalnlng the objective was obtalned
~as well as the percent of total number of students atta1n1ng

the objeétive. Table 24 contains these results.

-

>

.Performance Objectlve 1 _ ‘ " | ‘ . .

By the cOmpletlon of the prOJect year, TESOL first
grade students will apply oral language productlon Skllls by
’atta1n1ng‘an average ga1n of 25 per cent or greater on the Guam
TESOL Test - Form I. , ot -
. Conclusion”

.All schools reached or exceeded the performance

.
4

objectlve. Two hundred seventeen students, or 98 per cent of

those in the program, reached thls objectlve. e -

Data Analysis - Objective 2 _ : .




TABLE 24. L | ,

Means“and,Frequency'of Students Attaining the Objectives
of the TESOL Program - TESOLy Test - Grade One

[
-
o -
\

Students Attalining

. J . Pretest Rosttesf - SR Objective
- Schools | Mean N Mean . N Gain Number Percent
b R - |
Agat 45.07 30 |83.10 30 |38.03% | .30 100
Carbullido [36716 25 [76.00 18 |39.84* |. 17 100
viloa  ° |35.93 30 [93.86 21 | 57,93% 21 100
| Yona 41.74 27 |79:27 22 | 39.53* 19 95
ordot - [38.89 36 [89.13 31 |'50.24% | 29 100
Chalan . o , : T ' : "
Pago Coe
" | Taitano . |45.08 40 85.34/ 35 | 40.26% 32 - 97
San Miguel|52.71 24 [92.05 20 | 36.34* | 20 . 100
- f :
Price 54.07 28 |81.87. 23 |.27.80% 20 .87
|| Non-public|38.16 32 |94.10 31 |55.94% | . 20 100
I . . ~ . ° Z ) ‘ ' ‘ .
. | ToTAL  [42.88 272 %%.44 231 | 43.56% | 217 " 98
R b : R - .

B _ ] - | - —
+* Note: Differences in N within schools result from some students
: not having both pretest and posttest.

T

' * Attained performafice/ objective’




/ administretion being the pretest and tbe'spring administration'
being thé posttest. The number of correct responses by each
student was obtained and a school‘mean was c&lculated The
gain for the academic year was the. difference between the pre—
test mean and the,posttest mean.. In addition, the number of
students individually-attaining the objective.along with per
cent of total number of students attaining the objective was

obtained. Table 25 contains these results

Per formance Objective-2

v
By the completion of the pro;ect year, TESOL second

grade students will’apply oral language production skills by \\
. attaining an average'gain of 25 per cent or greater on the Guam
) TESOL Test - Form II. | . B ‘ \
N Conclusion\i | . ‘ 4 - . \ )

All schqols reached or exceeded the performance ob-
, . N

jective. One hundred forty-one students, or 95 per cent of

<

* those partﬁcipating,:reeched the objectivefk
PO

-

" Data Anéiysis - Objectives 3-6

* Atnthe completion of the-projeot'TESOL stﬁdents were.

. asked to respond to the guam.Affective Inventory - TESOL. They
rated eir attitudes toward themseﬁyes} their peers, the school
and English. An average positive attitude for eaoh SChool and
gradeiw s obtained and'thofg/;esults are 'in Table 28. ©

Performance Objectir_’Ges;/"E’,--Gl~ .

. j: By the gompletion of.the proﬁectiyear; TESOL .

5 students will demonst%ate positive attitudes toward seiﬁ'byv
. - \ ) . i /\‘/./ l . . | ,

A3

Q : . ' - 92 . / : ' :
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. ’ \‘A . - : .
) . "E;‘.;A. N ' - - N . = ’
” | - 4 TABLE 25 ¢
P “ :u 4 . . . S Q, .
Means anaJFrequency.oijtdaénts Attaining the>0bjéctives'
' .~ of the TESOL Program - TESOL Test - Grade Two '
e o9r : .
g j - B L. Students Attaining |
. Pretest . Posttest : ‘ Objective- ]
. Schools | Mean: N Mean N Ga¥$n Number Percent
. | Agat 62.15 20 [93.61-. 18 | 31.46* | 16 ~ 89
| carbullido [46.72 25 {89.29 14 | 42.57+ 14 . 100.° /
. 4¢' . N ‘ - N
- Ulloa 42.38 26 {92.25 20 | 49.87* 20 , - 100
"“lYona , |[5I.26 23 |82.43 21‘| 31.17* | 18 C 90
Ordot . - R S
Chalan » P I o .
| Pago - | [45.86 14 192.77 13 | 46.91*. | 13 100;!°
Taitano 56.7oﬂ\;}o; 92.17 6 | 35.47* 5 . 100
- ] . . L. l ‘.
' |.san Miguel [55.40 25 [90.67 24 | 35.27* 20 9.5
. o . ' ' ’ -
Price |64.33 15 [86.93 . 15 | 22.60* ~12 80 +
.- Non-publiq(4dﬁ75 28 |80.82 28.| 40.07% | .23 -  ° 100
. i o ,
4. 7 . S i . Lo ; i
TOTAL |50.49 186 {88.13 159 | 37.64* /| 141 3 95

K3

“~wWNote: .Differences. in/)N within schools result from some .students
not. having both pretest and posttest.

AY : .
* Attained performance objective

v

«

7
[ == d
\
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- . _TABLE 26
Average'PiTéent Positiye Attitude;of TESOL Students *

L4

— . .
e, ATTITUDE TOWARD ’
1:SCHOOL 3 | g §
T Grade | Self Peers - School TESOL
’T’ Agat . "1 1 | 94.6 |98.8 . 89.6 92.0
- ca;bui;;do' o %_ 1 77.0 +| 80.0 | 75.2 | 84.4 s
Ordot/éhglan ?agp 1 97.6 | 97.0 99,41 “99.4
‘price C 1 1 79.0 | 838 |- 69.4° | 86.0
'.San‘Mi§ue1-g " _-1% 96. 4 '81.5 . -'83.4 él.o
‘iéigého o1 7| 90.0 |94.0 |- 85.2 86.8
Ulloa S | 82.4 *80.2 iﬂ»76.6 1 79.2
) “Yona VU B 94.8_¢ 91.2 | ;84.2% ©93.8
.+ .| Non-Public Sl 89:0 | 93.0 '\ 93.6° | 98.2
‘Agat SRR / 2 | 89.4 | 88.2 78.8. |. 83.2
Carbullido - 2 | 81.6 | 83.6 79.8 | 77.2
| ordot/chalan Pago o 98.4 | 98.4 16020 '100.0 |
. price | 2 | 90.2 |87.2 | '85.8 | 95.8
sag'Mrguel. - r | 91.0 |89.0.] 1.0 .93.0
raitano - | 2. | 95,6 |e4.6 | 91.2 | 86.8
. d1lca " < 2 | ss.s | 78.2 89.8 96.0
Yona 2 '86.6 | 8416 87.6  §9.9 a7l
Non-Public 12 | 89.0 | 96.0 95. 2 1ooﬂm,§g; |
- ‘ oL N
* Source: Guam Affective Invéﬁtory: TéSOL“ ' <




. . . . . . - . '
-~

atta1n1ng an average pos1t1ve reSponse of 25 per: cent or greatcr
onlthe Guam Affectlve Inventory att1tude -toward- self-mtems.
~4- By the completlon of the pr03ect year, .TESOL

. : W . -V" - »
students will demonstrate attitude tdcard|peers by attaining
A o N . . :

~an average positive response of 25 per cent or greater on the
. o . ‘ ] , . ' [y .
Guam Affective Inventory attitude-toward-peers items.
. Y . . . ‘. <

. © 5= Bv the completion_ofﬁthe’project~year, TESOL

students will demonstrate positive attitudes toward school by

o

'attalnlng an average p051t1ve response "of 25 per cent or greater
“on the Guam Affec ive Inventory attltude—toward school., 1tems.

6—- By the completlon of the pr03ect year, TESOL

~

. students will demonstrate pos1t1ve att1tudes toward Engllsh by
$.‘ " attaining an average. positive response of 25 per cent or greater
\ * on the' Guam Affec%ﬁve Inventory att1tude—toward—Engl;sh items.

‘Conclusion
N Y -

. i Y. :
All schools reached or far éiceedéd the performance

objective. o

Data Analysis = Objective 7
AN : . . w

At the same times the Guam TESOL Test - Forms I and

I1 were administered the teacher\was asked to complete an ob-

~

)
servatlon scale for each student s mot1vat10nal level, verbal
~

ability, social ablllty and emotional stablllty The number of

~

1tems w1th favoraﬁ/e att1tudes for each student was obtalned

and a school mean . was calculated f The ga1n for the academic-

[}

J
» year was the dlfference between the pretest mean and the pbst—

<

‘test mean. In addition, the number'of students 1nd1v1dually s
) ' . -0 N
,' ‘. 10,7 ) . ] - . - ~

Q ' k = 95
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{

attaining the ohjéctiVe‘along with per cent of total number of
. v

¢ .

LT students attaining the\ebgective‘was obtained. Tables 27,28,
29 and 30 present this data for grade one and Tables 31, 32,

. 4 1\ 4 -

33 and- 34 for grade two.

Performance Ob]ective 7

By the completion of the. pro;ect year, TESOL students 0
will respond pos1t1vely{to.the program (mot1vatlon, verbal

ab111t§; soc1al ability, emotional stability) by atta1n1ng ad '

3
B . Ki
average;ialn of- 25 per cent or greater on the Guam Teacher Obt\\/)///

¢ . servatio Scale. . : .. T . \
- Conclusion ' - o ' -
\ ; .. . -
All schools met the performance objective in both

AN
qrades, ith one exception.v In the area of social ability, Ul-

o loa did not meet the objective in either grade one or grade two.

‘.First grade TESOL students 1nqu1dually attained_the objective_

—

“in .,all areas: 186 students, or 85 per-oent,ijlmotivation;,201. 3

‘4 students, or 92 per cent, in verbal ability; 164, or 75 per cent, 7
in social-ability; and 185, or 34 per cent, in emotional stab- ;

ilityﬂ; At the grade two level 122, or 84 per cent, obtained
the,objective in motivation; 129 stddents{ior 88 pEr cenb,,in
--4verbal ability; 108, or 74 per!oent: in social ability;:and 121:
or 83 per cent, gn emotional}stability. Both. grade levels were )
less successful in de on tratihg iavorable p051t1ve response
» ’ :

in the areh of.social ability. - _’ - o Y,

>

Lo S8 L
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L © TABLE 27 - . .. ° - .
. T : \,: ) _"’\.'_
Means and Frequency of Students Attalnlng the Objectives
of the TESOL Program ;- -Guam Teacher Observation : -,
Scdle - Motivation Subtest - Grade One .

-

- . . , - -

- T T RN e Students Attalning
E : | Pretest Posttest : * Objective _
«. . | Schools" ‘Mean . N | Mean N .Gain Number . Percent:*
) - " - - Y ' L -
Agat | 6.38 .32 |11.31 p32 | 4.93* 28 _— 87
Carbullidg| 6.43 23 |10.43 16 | 4;00% | 10, . 83
: 1/ Ulloa - | 7.44 27 |11.21. 24'] 3.77% | 17 81
Yona | 6.52 29 |.10.77 26 [ "4.25* 15 75
g 0.0 2% | s
h . OrdOt . < ) .h
Chalan . : _ )
Pago | 7.47 38 }112.86 _ 36 | 5.39* 23 74
“Taitano 7.61 44 | 11.80 40 4°19* | 28 - 85°
.| San Miguel| 6.91 22 {14.297- 21 | 7.38% | 18 .90
. » ) o .
Price 4.76  29°|10.54 28 5.73_ 22 96
Noh-Public| 8.84 32 |16.23 "31 | 7.39& 27 " 93
. ™~
“TOTAL 7.01 276 | 12.26 252 5.25% 186 285
N N = 1
. E
e\, >

= T

' e
Note: leferences in N “lthln schools result from some students
not having both pretest and pos&test

* Attained performance objective
.8 : -
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e . TABLE, 28 - . CERT .
| | N | | ‘~- B .
Means and Frequency of Students Attaining the Objectives
<. of the TESQL Program - Guam Teacher Observation -

" Scate - Verbal Ability Subtest - Grade One
: . : P T . . R
/ L : . N

/ . .
’ “Students Attaining. .

3 : Pretest =~ | Posttest ° .* . Objective
Schoo's Mean . N ean N, Gain Number Percent
T =71 |
Agat 5.16 " 32 [11.97 32 | 6.81* 29 .. 97
Carbullido| 5.83 23 | 8.57 14 | 2.74% 9 75
Ulloa bs.a2 27| 9.8 24| 4.66 19 90
Yona 6.38 29 |10.77 26 | 4.39% 18 - -7 90
§ ) - ~—
Ordot
‘Chalan , . :
\ Pago 6.82 38 |12.67 36 | 5.85* 26 ‘ .84
4&Taitano | s.84. 44 |11.48 40 | 5.64% | 32 97 . !
o K '
San Miguel| 5.09 22 |13.76 21 8.67* 20 7100
Price 3.17 29 | 9.68 28 | 6.51% | 21 ©o91 /o
Non-i:blic 6.50 32 |16.65. 31 | 10.15% 27 93 |
TOTAL | 5.63 276 §1.95 252 | 6.32* 201 92

— '
. . s N

Note: 'Differences in N within schools result from some students

' not having both pretest and posttest. s

* Aﬁtaingd.pefformance objective

: T 110 ’




e
5,

. TABLE .29

Means and Frequency of Students Attalnlng the Objectlves L
of the TESOL Program -: Guam Teacher Observation v

. Scale - Social Ablllty Subtest - Grade One .  «
) Students Attaining
: . Pretest Posttest ¢ - ' Objective , -
Schools Mean N . Mean N Gain Number . ° Percént .
. ~ ¢
: T I : R ' ,
Agat . 6.66 32 |11.47 - 32 | 4.81% | 27 90
) R . ' .
| Carbullido | 6.61:. 23 | 9.43 14 | 2.82% 6. 50 °
Ulloa - -|8.30 27 | 9.7, 24 [~1.41 8 3@
Yona .- 8.41 29 (10.77 26 | 2.36*°| .11 455
Orddt < - N ' _ . oS .
Chalan - ..Jf ’ i .
pago -» | 7.89 38 [13.11 36 | 5.22% | .23 . . .74
Taitano | 7.82  44° [10.53 40 | +2.71* 23 70
San Miguel | 6.500/ 22 |14.10 21 | 7.60% | 20 100
Price J5.21 29 | 9.46 28 4,25% 200 87
Non-Public | 7.72 1 32 ./15.77 31 8.05% | 26 90
N ' . _Q\ -
JE v ol
| roran | 7.31 7276 [11.73 25z | 4.42% | 164 75

Note: Differences in N within schools result from some students »
not having both pretest and posttest.

~ T . N
* Attained performance objective

111 - _
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TABLE 30...

ﬂeans and Frequency of Students Attalnlng the Objectlves
of the TESOL Program. - Guam TeacHer Observation
Scale - Emotional Stability Subtest - Grade One

t

gtudénts Attalnlng

b

' : Pretest " Posttest Objective
Schools  Mean  °N.. Mean N-. ’'Gain - Npmber_ L Pencent
» - R }’ N
Agat 6.75 _ 32.}10.09 32 3.34%* 26 . 877
Carbullido | 6.39 23| 9.71 14 3.32¢ 10 « . 1”' 83

. ’ ¢ - . . :
|Ulloa 7.59 27 875 24 2.16* 14 67
M . \ .
Yona 6.83 29 |10.58 26 3{;??” 13 65 .
\a,Ordot P ‘e ¢
Chalan . : . . _
ngo‘ 7.76 38 ["13.17 36 f5'41* 25 - 59
Taitano 7.02 - 44 {'10.40 40 .| 3. 38* 27 82
‘ p : L .
San Miguel | 6.41 22 |14.81 21 8. 40* 20 100
Price 4.76 29 [10.25 28 5.49% 23 " 100

vJNon-Pubiic 8.40 32 |15.77 31 7.37% | 27 93
. ‘ -

i TOTAL | 6.95 276 |11.81. 252 4ge* | 185 84
| .

Note: Differences in N w1th . schoals xesult from some stuaents

not having both prete

* Attained performance objective

112

100

nd posttest.
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' 'TABLE 31 T, ‘ Y

. Al

i ¢ v
| Meahs‘and'FreLﬂency~of Students Attaining the Objectives . .
of the TESOL Progr - .Guam Teacher Observation -
Scale - Mot&va'ion Subtest - Grade Two

4

s )

) ~ . Students Attaining

PR . Pretest Posttest *  Objectiv® :

¢+ | Schools | Mean N Mean N Gain = Number Percent
Agat |'8.35 " 20'j14.60 . 20 | 6.25%| 15 . . 88
| carbullido| 7.70 .27 |10.68 22 [ 298+ | (i1 73
Ulloa .  [+8.30 27 |11.92 25 | 3.62* |. 16 76
vona ~ |10.21 24 {i3s08 23 | 2.87%| * 16 8

ordot’ . o : N
Ch#lan o ' o

‘Pago - 12.20 15 |15.46 15 | 3.26% L7 54
caitano | 9.60 10 |14.43 7 | 4:83* | .5 100
San Miguel| 7.00 24 |14.36 22 | 7.36* 20 100
price 4.07 14 {10.31 13 6.24%. 12 '100
Non-Public| 9.21 28 [16.58 24 | 7.37* 20 " 87
coTAaL | 8.50 189 [13.72 171 | 5.22% | 122 . 84

Note: Differences in'N within schools result from some students
- not having both pretest and posttest.

* Attained performance objectiyé'

113 *

o | T 101
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TABLE 32

~Means and Frequency of the Students- Attalnlng the Objectlves

~

*Attained performance ob}ectlve

v

T " of the TESOL Program - Guam Teacher Observation
P Scale - Verbal Ablllty Subtest - Grade Two'
: ! s BT
R _ | S
> - J.lﬂ;i§4$i ~ Students Afftaining
: o Pretest Posttest Objective
Schools Meah N Mean N Gain Number |, ', Percent
Agat _ 7 50 /éo 14535 20 | 6.85% | 15 88
carbullido | 7-2//’ 27 {10786 : 22~ 3.60% }). 12’ 80
. . . . B . . - - ‘
Ulloa .| .70 27 |11.08 25 \\Zfﬁﬁi//N\\iﬁ -
] f . ‘ E I . ¥
Yona . 9.58 24 |15.00 23 .| '5.42% [. 18 90
Ordot/// o -
Chalan . , ‘ - ’ \ T
Pago - ¥0.93 15 |k4.80 15 | 3.87*» 9 69"
_ _ . y .
| Taitano [ 9.40 10 {15:14 7 5.74* 5 \ 100
San Miguel | 5.29 24 [14.27 22 | 8.98* 20, 100
, , ) o “_.;’a:;i;‘ L - .
Price 3.00 14 | 8.92 13 | 5.92* 12 100
Non-Public | 6.32  28,{16.88 24 | 10.56* | * 23° 100
TOTAL. | 7.20 18§ |13.51: 171 | 6.31% | 129-,° ‘.éﬁég;;',
| Note: Differences in Néw1thin schools result from some students, .
not having both pretest and posttest ‘
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.)ﬁ ’ . " TABLE 33 | _ R '
( - N o . . ~

Mgans and'Frequency of the Stuc nts Atta1n1ng the Objectlves
of the TESOL Program - GuAm Teacher Observation

o Scale - Social Ablllty{Subtest - Grade Two _ .
, C .
. P . , Students Attaining |

. . Pretest Posttest c Objective ’

>| Schools * Mean ‘N = Mean. N ~Gain . Number Percent

Agat '8.90 20 |13.30 20 4:40% 13 . 76"

. - - ’ ' B T ]

Carbullido| 8.26 27 |10.59 22 2.33% T9- 60

= . . : . i N ) J

Jtlloa - 9.67 . 27 |11.96 25 2.29 | . 71, S33

Yona 10.2° 24 |14.78 23 | 4.57<| 14 . 70 " F

Y -\~— ! . \ . . ] .

Ordot _ : S ¢ o B Dt
Chalan o : : T v - )
pago . |12.27 ~ 15 |15.67 15 3.40% | 7. 54

Taitano® | 9.90 I;g 14.71 7 | agi* |- -4 80"

San Miguel | 6.13 24 |14.50 - 22 | 8.37* 20 100

oy : . : 1- L “ :
. Price. 3.86 14 | 9.31. 13 | 5.45% | 12 100

‘Non-Public| 8.75 28 |16.54 24 | 7.79* 22 96

- . . ¢ . N + -
I
. _ |
&TbTALf/ 8.50 189”J13.39 171 | 4.89* 108 74 ‘
V- - = 7 > ™ ; - <
' &

, Mote: leferences in N within schools result from some students
S, not having bothgpretest and posttest.
é}' ‘ ».L B » .

vﬁ?.:f Attained performance objective
gx - ' '
_ .
| _' (
& ' r,”» o LN
f . - 103 £
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t . * 4 ) f_ \w :
. ‘“&/‘ : . ' . E .
/ - TABLE 34 R - _ '
f _ . . L e i
> Means and Frequency of the Students’ Attalnlng the Objectlves
of the TESOL Program - Guam Teacher Observation
Scale - Emotional Stability Subtesdt - Grade Two . ; o
. 2 ‘ b '
, . - n . Students Attaining
; Pretest - Posttest - ‘ Objective
Schools Mean N "Mean N  Gain Number " Percent’
‘| agat 8.85 20| 13.55- 20. | 4:70% | ~14 . = 82
. R : o — . . . |
Carbullldo' 8.00 27 10.86 22 | 2.86% | Il .- E!
. . o ) '. [ ) - \' . . .
Ulloa _ 7.93 - 27| 11.08 25 | 3.15%
;o e N T P
’ . . < . .'4\""‘,.
Yonaj \9.79 24§ 14.57 23:» »4.78* 16 0
! : 1s. :
Ordot ) T ' : Lo
Ch?lan~ . ] . ' Cooa _
Pago  M12.33 15| 15.80 15 3.47* g ¢
Taitano | 9.60 10| 14.00 . 7 | 4.40* 4 .
p San Miguel| 6.04 24| 14.41 22 8.37 o200 o
. ' f : 3 ' ) ok
S Price  ~| 3.93 14| 9.92- 13 5~2§* 12 )
. . . . B ;! .
\ Noq-Public 7.46 =~ 281} 17.08 24 | 9.62*% 22
. . ﬂ\ " ._ ..\
\ e 2 ~ - ' i :
. - ' # b : o ' |
- 'TOTAL | .8.11 189 13.53 171" | 5.42% | 121 C L83 L
. L . I3 1l
Q “ N t €

Note:* Differences in N W1th1n schools result from some $tudeﬁts
not having both pretest and posttest - S

* Attained performance objectives

~
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Data'Analxsis - Objective'8. . . Ve C -

R ° ~ ' £
. e { At the‘completion of the progect year TESOL féachers_
wexg asked to complete the T SOL Teacher Inventory. Per cent
of favorable and non-favorabl response was obtained for all’.

TEJOL teachers. "Those results are recorded in Table 35. -
' N .‘7 ” - . . ‘ ) L N _ .
Performance Objective 8 o )

*555\ >, ﬁythe completion f'the'project'year, RPSOL teachefts

R4 s X : - o -

villﬁ:;:spstrate a pOSlth attitude toward the TESOL Program: [~.

(LI ’ * . ‘ ' . o
‘wka ining an average positive.response of 80 per cent or
greater on the' TESOL Inventor%.
. . . ‘. i . . . -t
Conclusion . ‘ o PRI - -
—_— > ‘ o : AN

Of the ten items,\responses t;/five'reached or ex-. &;

ceeded the performance level asked r ‘in the Statement‘of\g g

objeétive: Responses'falling slightly below the expected per-

iy

formance level were: \Item 4, related to selection of students

!

-e

<

& \
/}tem 6, related to ease of meeting with ‘the classrd'ﬁ teacher,

~

item 8, related to adequacy of ultimedia and,materials- item
3
9, related to in-service training, and item lO related to:

/

desire to participate in FLASHﬁrextnyear.

Data Analysis - Objective 9 N

>

' At the completion of the project year regular class—
room teachers were asked to complete ‘the TESOL Classroom
Teacher Inventory.. Per cent of favorable and non-favorable
response was obtained for these classroom teachers. Table 36 -
contains these results. .
| 117 \

105




/v

. . $

TABLE 35

Percent Favorable Response Toward TESOL

by TESOL Teadhérs *

[y

Yes

No

<

.Response Percentage

L

1.

2.

-~

3.

~

4.

5.

6.

-

8.

In general, has the FLASH| (V) Pro-
ject been effectlve in your sohool
bulldlng(s)9 '
Have the primary objectlves of the
FLASH . (V) Project been adequately

' preéented to you?:

pful
®with

as the TESOL Coordlnator
in assisting you in your wo
ESEA T1tle I chlldren?

Was your plnlon in meetlng the
needs of ‘ESEA Title I students made
an integral part in the selectlon

' of ESEA Titke I students?

Did you feel you worked w1th those
children %ho wdre in the greatest
need of the instruction provided
by the TESOL Component?

Did you have ample’ opportunltles

to meet with classroom teachers:
for the purpose of supplylng help- )
ful information concerning the.
‘progress of TESOL s®udents?

In your opinion, were the FLASH (V)
“TESOL activities compatlble with
‘the objectives of thé regular
reading and language programs oper-
ating in your school(s)? e

In your opinion, was the TESOL
instyuctional area adequately equip-
ped. with multimedia devices and
instructional materials?

-

118

106

a5

100

100

. 88

63

88

75

88

75.

12

27

12

25

- 12

25

- Al
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Table 35
(continued)

¥

item (continued) i Ty Response;Percentagé
‘ \ . : _ & '
, ey - ! Yes ~ No
9., In your opihib&, was the in-service| - . Y:
training provided by the FLASH (V) - S
Project valuable? ‘ , 75 - 25
10. QIf'possible,-would you like to . . .
participate in the FLASH (V) ™~ . _
Project again next year? 75 :/' 25
g 1‘ \\ ) . . <
B T ,' J
. " )
v . ‘ ZCX
/
A .
\f | )
J 4
¥ ;
{
> L]
-

| Source: . TESOL Teacher Inventory
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. - L TABLE 36

Percent Response Configuration ‘Toward TESOL by

o ' —_— Classri;mﬂyeachers * RN
4 - . . ' .. ) ' P "-\23_

/ ‘ .
o - .
. +s1 Item - /- N _ _ Response Percentage,

I . T .. SA--A /D SD NA

“"1. In general the use’of TESOL . | w//_/

" teachers in the FLASH (V) Pro—- T
. ject has been- effective 1n my N A
school . P & | 46| 54

2. “The. small group TESOL ‘activi- | : . .
ties prov1ded by the FLASH (V) - - . -
Project has helped regular : ;

.

classroom teachers.. 37|51} 3| - | 9
4 . : :
3. The TESOL teacher(s) a551gned '
to my school ,are effective in" - | \T
working with students.. - 39 4 6 1

4| 4. The TESOL teacher(s) ‘provide
neede¢ supplemental English e
instruction to stddents who :
speak other languages. . | 46} 49 F 5

5.. In my 0p1n10nv the TESOL in- - . .
.:structional areas are ade- - » . o
quately equipped with mulgi- T
media dev1ces and. 1nstruct10na1 N e .
materlals _ o ' 22| 53 |~8~ 8 9

1 6. In, many reSpects, I have been
dlssatlsfléd with the FLASH (V)

TESOL program in my school. - 3113 (37 | 43| 4
. |7. 1t appears that there is’ good.
) : communication between the FLASH
(V) -TESOL teachers -and the - ,
regular'classroom teachers. : 32| 57 6 4 1 1

8. If p0591ble, I would prefer ‘the
continued services of the
FLASH TESOL teachers in my school
next year. . 50-1 50

* Source: TESOL Component - Classroom Teacher_Inventory

120
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Performance Object?@g)Q' A \\‘“°§?zf . ( -,
: ) Lo
By .the «completion of the pro]ect year, the - regular -\,\Q'

‘ [N

A

classroom teabhers w1ll demonstrz;e a pos1t1ve attltude toﬁa a

the TESOL Pr9gram by atta1n1ng ar’ average pos1t1ve response )

., ‘ R

- .80 per cent or greater on the RegularIClaSsnoom.Tea%her,Inven—ff*:;: )
. . . ‘ .,, :} -_ ’ . ‘ ~ . ‘ o T . .:'. -
Conclus1on o fj:. R '¢wiiag f"‘f",»:ﬁg R

=)

Of the elght ite s a .but oné: attalned the pos1t1ve

response leyel_of 80 pe cent or greater. Item flve, related"

to the aéfquaéy of multimedia and-1nstruct1bna1 ma{erlals;~
. . . . . ‘

missed the objective’ by five percentage points.

Data Analysis - Objégtive 10 }. .
‘ J’\ . o ' A ) “:.-'-."::.“ o
At the completlon of the project year adm1n1strators

of schools offerlng ‘the program were asked to reSpond to. the 'ﬁ$p5

pAE
TESOL Component - Admlnlstrator Inventory. Per'cent of favorjg%{

-

able and non-favorable response by these admlnlstrators was‘. -
[

'_obtained. Table 37 contains these results. - | o o

- - . kg
L ’ = N ’
. ¥ - \

Performance Objective 10 -
) By the completlon of the progect year, target school
pr1nc1pals will demonstrate a pos1t1ve attltude toward the

TESOL Program by atta1n1ng an average p051t1ve response of 80

per cent or g;eater_on;the TESOL Component - Administrator:.
' : ' o " : P :
Inventory. ’ _ E _ _ iy o ‘ :
Conclusion ¢

- All administrators of schools offering.the TESOL pro—'
gram gave reSponses that met the performanoe criterion of 80

per cent ‘or greater aveU?ge posltlve response.

v

- R ) 191 : o e SR



LTy
S e TABLE 37 SR , .
Percent Résponse Conflguratlon ‘toward TESOL by

Admlnlstrators Having the grograﬂ in ThelruBulldlng'* .
- ) L4 ‘ N

o

Item _ _”" : ~~ ‘Response Pérqéntage

_(;la_-' LT .. < sa.A D .8D | '

: ;/ N E - A . . s

T :(a"’i‘ - : ;Ijg,- géher'al the u’se ‘of TESOL . R A L R "
Lot _ﬁv "Zteachers, in the FLASH (V) Pro- ' . ’ o )
: ject has been effectlve in my s ; _
school - ~; : I .71 80| 20 S B B O

»._‘.

The - small group’ TESOL act1v1t1es N TS 2 IS
4~ providéd by the ELASH (V). - 3 EE N
 Project has help&d-Yeégular - . I e
. _xchssroom teachers"._: , A @#58 42 | "wli : :
R SR S o I e o -
A 3. ' The goals and objectlves of  the . Q§~, M
i - TESOL Component of the FLASH 1V) ‘ iR <
ﬁProyect ha%e been adequately - - o S ¢ : o
_ - . presented target\school v ) S .3 B o
|- administratoxs. . |80°| 50 o S

el &3
1 .

- - + _; g
- - -

14: 1In general he regular classroom | ° | “ )
T 7 - teachers in’/my school  have been *
.. positive toward the’ TESOL :

_ . ‘teachers, provided by the FLASH (V) : R ' s,
'“;QPronect N _ o R - 2 I 3 I N '

- The TESOL teacher(s) a351gned to
my-school are effectlve in wo&klng - : :
with ptudents. - j 75 {25 | - _ el

~-i-#46. The TESOL teacher(s) provide‘ o
' needed supplemental English in- A

" struction to students wgp speak
ather lanqpages.. _ 58 |42

~

7. In: hy opinion, the TESOL 1nstruc- 17 9
. tional' areas are adequately . 1o . ,
. equipped with multimedia devices : & 4 ;
apd instructional materlals. - 133 |58 |- .91 © e

Q .

8. In many reSpects I have been- . ' ;'P
ﬁ~ dissatisfied wi he FLASH (V) o '

« s TESOL program in @& school. . - 142 58

» N

)}

122




Table 37

!

{

111

] - (continued) T
Item (continued) Résponse Percentage
SA A D. SD
. " ' . a-.' '.- "“J ';
9. It appears that there is good ;
-communication between the N
far ~ FLASH (V) TESOL teachers and
g the regular classroom . !
teachers. 44 56 .
10. If p0351b1e, I would prefer
the continued services of the
‘FLASH TESOL teachers in my
school next year. 89 |11
AN
) - \ﬂ\//
L )
* Source: Administrators Inventdry‘; TESOL -
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"vity of the TESOL téacher. .A summary of average’ daily time

- . . B N , i . J‘/
’ . . . . . .
RN

PROCESS  OBJECTIVE DATA ANALYSIS . .

Data Analysis - Objectives 1-6

Durlng the progect year, TESOL f1rst grade teachers '

were .asked to keep records of the1r t1me spent on.varlous seg-

" ments of the TESOL Program. These records came in the form

of" the Monthly Monitoring Form which was sent to the pro;ect
coordlnatq.'each month. These forms served to documeﬂt act1-
Py

for TESOL first grade instruction'segments is found in Table 38.

aQ
r

Process Objectives 1-6
1- During the progect year, TESOL first grade teachers
will prov1de 1ﬁstruct10n to develop oral language production

skills related to article usage as documented by the TESOL

Teacher Monthly Monitoring Form

2= Dur1ng the progect year, TESOL f1rst grade teachers

will provide instruction to develop oral language production .

- skills related to countables as documented by rthe TESOL Teacher

Monthly Monitoring Form.
3-'During the project year, TESOL first grade teachers

——

w111 prov1de instruction to develop oral language production .

SklllS related to pronounsi@gender distinction) as documented

by the TESOL Teacher Monthly Monitorlng Form.
. 4- During the progect year, TESOL flrst grade teachers,
will prov1de 1nstruct10n to develop oral language productlon

skills related to pronouns (object -of sentence) as documented by

the TESOL Teacher Monthly Mon1tor1ng ‘Form.

) 112 124



TABLE 38"

. Average Daily Time for TESOL -Instruction
¢  for All Program Teachers ~ Grade ?ne *
o o K
Instruction Average Daily Time (ﬂinutes)'

Content Area

Sept. Oct. Nov. Dec. Jan. Feb. Mar..Apr. May

. ~ . . ~
Article Usage 28 32 18| .22 | 16} 20 le6 13 *x
: o - |
Countgbles-” | 11| 17| 15 18] 21| 18| 8| 9| **
ﬂ . | | ‘ N
Pronouns o
(Gender ' &3* - , . .
distec.) 102 19 28] 15 16 17 10 * %
;.Ptgnquns )
1.2 (Object '
. sent.) 9 . 16 6 11} 10 13. .9 k&
v ’ '
Verb Usage 21| 31| 29| 31| 36| 35| 40| 27 | **
.‘ ‘ , ‘. .' ' b_ )
Pluralizatipn 15 15 11 21 | 18 23 18 | 10- | **
of Nouns o1
TOTAL 75 | 206 | 108 126 | 117 | 122 | 112 |+ 78

* Source: -Monthly Monitoring Forms

** Testing in May’

125
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PR - 5_vDuring the project year, TFSOL first grade teachers
.will;provide instruction tq*develop-orai,language production
skills related to verb usage as documented by the TESOL Teacher
Monthly.Monitoring’Form; |

6- During the proﬁect‘year, TESOL first grade teachers

will prov1de instructlon to _develop oral language production

‘skllls related to plurallzatlon of nouns as documented by the

TESOL Teacher Monthly Monitoring Form.

x

\ ' Conclusion

T .'. b All process obJectlves 1 throﬂﬁ? 6 were met as

documented by the Monthly Mon1tor1ng "Form. . \"

Data -Analysis - Objectives 7-16 , .

. - During the.project Year; TESOL second grade teachers
" wére asked. to keep records o;_their time.spent on various seg-
: ments of the TESOL Program. 'These recdrds-came in the form of
the Monthly Mon1tor1ng Form whlch was sent to the progect coor—
d1nator each month. ‘These forms served to document activity
of the TEéoL teacher. A summary of average dally t1me for
TESOL second grade instruction segments is found in Table 39.

Process Objectives 7-16 \\\\\J _

\

7- During the project year, TESOL second grade
teachers will provide instruction to develop oral language

productlon skllls related to art1cle usage as documeq}ed by

the TESOL Teacher Monthly Monltorlng Form

. - 128
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(/” B T ° TABLE 39

Average Daily Time for TESOL Instructlon .
for All Program Eeachers - Grade Two. *( 

N . .
e ! . f o
. . o S ) N

1 -
‘Instructién Average Daily Time (kxnutes)

| Content Area _ '

1 . Septc’Oct Nov. Dec. Jan. Feb Mar. Apr, May
Article Usage 30 | 19 |.32] 9f 12| 11|713| 9| *x
Plural Coyntable - N ( _

- Nouns 18 26 8 21 16 21 9| T **
Pronouns (Obj.
of sent.) 1., 741 7 11 5 131 14| * &
s § '
Pronouns : : - :
Deternmines) 21 8 23 9| 10 7 % **x
| ' |
Verb Tense . B ﬂ
Agreement ~ 20 13 | ,19 25 18 371 11| **
‘Prepositions | 8| 23| 15 16| 17| 19 | *=
lPast Tense 2 |11 8 24| 20| 17 *x
Uncountables ] 8 v_iO 31, 12| 11 9 | **
ordinal . . » ‘
Position 2 7 6 8 6 | **
y 3
Present Con- : Z

tinuous Tense 7 { 8 171 17 12 | 11 16 7 * %

Others . 12 |25 |41 | 29| 48| 17| 13 [ s4 | ** |

¢.

TOTAL 67 [144 |[170 {147 {171 [159 }-165 |151

\

" * Source: Monthly Monitoring Forms-

** Testing in May 115 .
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8- During the project year, TESOL second grade -

teachers will provide instruction to develop oral language

productlon skl\Iﬁ/related to plural countables ;;Pns as
ng

documented by the TESOL Teacher Monthly Monltor Form.

)

i " 9= During the prOJect year, TESOL second grade ‘
S .

ers-will prov1de~1nstructlon to develop oral language pro—

\Qii:tl‘n skllls related to pronouns (object of sentence) as
ot documented by the TESOL Teacher Monthly Mon1tor1ng Form.

| 10- During the project year, TESOL second grade
teachers will provide instruction to deyelop oral‘Ianguage pro-

duction skills reiated to pronouns (determiners) as documented

by the TESOL Teacher,Monthiy Monitoring Form.
11- buring the project year, TESOL second grade
teachers will'proyide'instruction to'develop oral language pro-

duction skills related to verb tense agreement as documented

by the TESOL Teacher Monthly Monitoring Form
12- Durlng the prOJect year, TESOL second grade

teachers wil;‘provide instruction to develop oral language

production skills related to prepositions as documented by'the
TESOL Teacher Monthly Monitoring Form. |
13—'During,the.project year, TESOL second grade
~teachers will prov1de 1nstruct10n tqQ develop oral language
production skills related to East tense as documented by the

TESOL Teacher Monthly Monitoring Form. .
14- During the project year, TESOL second grade
teachers will provide instruction to develop oral language

116 .




iy

prodection skills related to ancountables as documented by the -
TESOL Teacher Monthly Monitoring Form. |

15- Durlng the project. year, TESOL second- grade
teachers will prOV1de instruction to develop oral language

-production skills‘related to ord1na1 p051tlonhas documented

by the TESOL Teacher Monthly Monltorlng Form.

le6- Durlng the prOJect year, TESOL second grade

_ _
teachers will prov1de 1nstructlon to deve10p oral_language

production'skills“related to present continuous tense as
_ documented by the TESOL Teacher Monthly Monitoring Form.
Conclusion . |
| All process object%ves 7 through 16 were met as

.- _ _
documented by the Monthly Monitoring Form.

Data Analysis - Objectivesll7-19

- During the project year teacher aides were requiredv
to keep records of thelr activities in the. form of daily time
soent on 1nstructlona} relnforcement, preparatlon of 1nstruc-‘
tlonal materlals and clerical tasks. These records came 1n the
form of the Monthly'Monigoring Form which was sent to the
project coordinatorieach.monrh. These ﬁorms'served to document
activity of the TESOL teacher aides. A summaryiof average
daily time spent by aides on various supportive activities is -

fouﬁd"in Table 40.

Process Objectives 17-19
. , _ K
17- During the project year, TESOL teacher aides will

provide instructional reinforcement to ESEA_Title I students

117
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" TABLE 40 ' SRR

Average Daily Times for TESOL Teacher-Aides
on Supportive Activities - Grades 1 and 2 *

. f
Supportive . S ,
{ Activities Average Daily Times ‘(Minutes)
- ‘ Sept. qu. Nov. -Dec. Jan. Feb. Mar. Apr. May
.ﬁ . -
+Instructional

Reinforcement | 56 | 171 | 180 111 | 111 | 127 | 143 | 148 * %

-
T T My
v »

: . 4
Preparation ] L ) - :
of Materials 69 104 { 123 | 105 | 115 | 105 | 123 99 * %

| Clerical | 50 | 51| 57| 78| 62| ,85| 67| 57| **
| others 31 | 15| 14| 15| 31| 34| 38| **
. i ¢ - ] N
~
TOTAL 206 | 326 | 375 | 308 [.303 | 348 | 367 | 342

* Source:” Monthly Monitoring Forms

** Testing_in May
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'Conclugion e

N

[N ' ’
. - o s
i ' " ) B - . .
as documented by the TESOL Teachr Aide Monthly Monitoring
Il . ) , . : )

Report. = - -

B 18- During the progect year TESOL teacher—aldes‘

a

W111 prepareflnstructlonal materlals as*documEnted by the-

.TESOL Teacher Aide Monthly Monltorlng Form

u‘

19- During the project year, TESOL teacher aides

_w1ll qarry oég clerlcal tasks as documented by the TESQL )

Teacher Aide onthly Monltorlng Form.
e

v
g

-~ ‘ ‘
‘$ Ailgbrocess object1Ves 17 through 19 were met as’

documented the MOnthly Monltorlng Form and thus it was

'Sy
i

. R 4
N
$. &
r
2 ': v 7 4
‘?} W v &"']
. . Y “
Y b x
’ TN
5 e :
e [ ,
B Y A
Bl ﬁy B
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SPMMARY
)
Gajns in fdcility of use of oral languaye were suf- '
'ciently large that all schools, in\both grades,.met.and ex-
r*eeded the performance objectives on the: Guam TESOL Test. There
zseems no reason to doubt'that this program produced the desired
results} therefore, this section of the program must;be
considered successful. | |
- Participant changes in attitndesbtoward self, peers,
school and the English langpage were ‘sufficiently large for ;“
'.all schools,. in both grades, to meet and exceedfthe perfornance‘
objectiVes‘on the'Guam Affective &nventory. There again seems.
no reason-to doubt that the efforts to change attltudes ob*
tained desired results. Certalnly thls sectlon of the program
must:he considered successful. |
K Participant changes as observed and\recorded'by‘
teachegs~were sufficiently large for'all'schoolsafor both grades
tomneet and exceed the performance objectives of the Guam_'?

Teacher Observatlon Scale. ThéNEHly exception to this state—

ment is in the case of one school that had d1ff1cu1ty show1ng

__/

.adequate changes in soc1al ability at both the second and third
grade levels. Agaln there seems llttle reason to .doubt’ the
eff1cacy of this segment, and 1t~;s con51dered successful

When classroom teachers were asked to express their
attitudes toward the TESOL component the1r reSponses were

Y .
essentially posltlve with the exceptlon of one item. This item

’ 132
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'

related to adequacy of multimedia devices and instructional
materials. Response to it fell below acceptable perforhahce

levels. = TESOL EeacherS'Weréﬁéssentiaily positive toward the

program except in five items. Apparently affew TESOL teabhers

felf that their opinions were not taken into considératioﬁ’in
the selection¢bf sgudents, that they d1d not have ample oppor— .
_htunltles to meet with classroom teachers; they also doubted that
they were adequately ‘equipped with multlmedla dev;ces and rn—-'

structional materials; some doubt was expressed about‘the'value

[ s

of their in-service training; and finally a few expressed'

doubts about wanting to be part of FLASH next year. Even though
- ‘ . "
there was some negative response to the TESOL program, the

greater majority of regular teachers a TESOL“teachers en- .

‘dorsed the program and its related actigltles. Admlnlstrators
. LAY

o a
(=

heartily endorsed the program. _ _ '

N >
During'ghe project year there was more than adeguate

material with%p Monthleronitoring Forms supporting the process,

objectives of the TESdL program. ‘Both classroom teachers and
TESOL oeachers'did indeed use procedures in contenr areas rhat
would be expected to' produce the desSired changes. TESOL
teacher aides also were documonted as providiﬁg instructional

reinforcement, material preparation and clerical servigﬂg’as

expected of them.
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CHAPTER 5

s

RN

“Supportive.Services

'PROGRAM DESCRIPTION

Y

-

The Supportlve Services component of FLASH V was
responsible for the varlous functions related to home v1s1ta~
tlon; use of teacher aides, tra1n1ng paraprofess1onals, and
dissemination of 1nformatlon about the progect. It ;ncluded -

the television series, “Window to Our World", which was basic

»
»

_ he other, components of the pro;ect. It was very directly

1nleved in reaching the stated learner goal of prov1d1na "to
ESEA Title I personnel 1n-serv1ce tra1n1ng in the areas of -,
readlng and language, early chlldhood development, and under- - \

stand1ng of the d1sadvantaged student and his. env1ronment "
i

Very bas1c to FLASH V was the concept of using the

extra contact of a home v151tor as a means. of foster1ng student

g

achievement and rapport with_his family,_IHome visitors were . ‘}

ised in-the three baSic components, i.e. Cultural Language/

o -

4Read1ng, Reading Resource, and TESOL, to assist rn plannlng,
instructing parents how to help their children, the preparatlon

.of educational materials and 1nstrhctlonal contact with the 7

4

.studehts en th1s would ass1st hlm.

P

ﬁﬂﬂﬁ?n addltlon to the use of home visitors (c0mmun1ty(/

& q (\. E ‘T

developmenteﬁﬁdes) SuPportlve Services assisted in the - 4;J' '.,g;v

¢
e 3

‘j e : 12;4"IV

A



.pre\?erv1ce and in- serv1ce training of paraprofess1onals or

teacher aides. Tralning sessions throughout the .period of the

v 3

QrOJect became a bas1c functlon for thlp component. A wide
range of in—serVié&strainlng in read1ng§ anguage, child devel-

opment and understanding of the children of Guam was accom-

‘glished. e

| X D1ssem1nat10n of information about the prOJect'
varlous components and goals was also a functlon of Supportlve
,Serv1ces. There were scheduled parent or1entat10n meetings
deslgned to inform the pargnt;ja very successful slide prer
sentatgpnvwas featured at thesé meetings. A quarterly parent
newsletter called "FLASH NEWS“ was produced and distributed

~

as was a general 1nformat10n bulletin prepared by the admin-

¢

lstratiVe staff of FLASH V. Included in the function of

dissemination'was.the‘pbpular Tvlserres "Window to Our dprld“
The television series was to promote learning while using the
entertalnment element of television to maintain interest and

motlvatlon. Thls serles was highly ‘correlated W1th the class—

: 1
room and student activities.
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| PERFORMANCE OBJECTIVES

- . 7 | o
‘Data Analysis -, Objective 1

< s ‘ . o : L
I Parents of the ESEA Title .I students participating

in the Home Visitation Program responded to the Home:Visitation

o > ' b o A
Program Parent Checklist in.May of the 1974-75 project. year.
The percentage of parents responding positiveiy or negatively
was calculated for each of the items. Table 41 presents the

_ _ . Lo
ﬁjdata. ot : ‘

Performance Objective 1.,
By the completion of the project year, parents of

ESEA Title I students Qill demonstrate positive attitudesf

toward the Home V1S1tatlpn Program by atta1n1ng an average

pOS1t1ve response of 80 per cent or greater on- e Home Visi-
& -ﬁlﬁ. : '-h" .

tation Program Parent Checkllst. - ' : : g
Conclusion

The percentage pos1t1ve response exceeded the

cxpected prof1C1enCy level on nine out of ten items. Response

to 1tem -3 onlyewas below the expected performance objectlve.

- '

Therefore, Performance Objectlve'l was essentlally attained.

"Data Analysis - Objective 2. '~ S n -

c

. . .
Classroom ggachers responded to the Home Vlsltatlon

- A

Program Classroom Teacher Inventory durlng May 1975. Per cent.

" of fayorable and_unfavorable response was calculated for each

124 . v
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TABLE 41

Percent Favorable Response of Parents Toward
Home Visitation Program * -

S - {

! Ttem ‘ , Response Percentage !

§ -
a

Cod , i ~ Yes . No

i 1. The Home Visitation Program is
helping me. to know more ways to- .
- i help my child. . .99 1

i - .

{ 2. 'The Home Visitation Program has

i helped me in talking with my child's .

teacher. _ 90 *10

"i 3., I have not been able to use many - '

of the home activities of the Home //
Vlsltation Program. , 67 33

Y4, My child and 1 enjoy doing the | .
F home act;v1t1es together. - 99 1

5. The purpose of the Home Visita- ¢
" tion Programiis to. help me to know
more ways to help my child learn. - |99 ' 1

6. Some of the activities suggested
through the Home Visitation

Program take too much time. 82 : 18
7. I know more about school acti-

vities because of the Home Visi-

tation Program. 99’ 1

|
i

!

1

!

! 8. The Home Vlsltatlon Program has ] .
i been good for my child. ‘ 99 - 1
1 9. Each of the home activities is

|

i

{

1

‘helpful in teaching my child. 99 1

110: If p0551ble, I would like to be
‘ included in the Home Visitation
Program next year. 95 5

* Source: Home Visitation Program Parent Checklist
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> .

item on the inventory.  Data obtained from the Inventory is

&

presented in Table 42. .

Performaﬁée ObjectiQé 2 N
. Bf the completion of the project yéar, classroom

teachers_will demonstrate positive‘attitudes toward the Home
Visitdtion Program by attaining an-average positive reéponse
of’éo per cent or gfeater on the Home Visitatibn érograﬁ Class~
room Teacher Inventoryy/ . |
Conclusion

On all items an 80 per cént.pbsifive response was

attained. Thus Performance Objective 2 was achieved.

Data Analysis - Objective 3

Target school principals responded to the Home
Visitation Program Administrator Inventory during May of the
, 1974-75 project year. Per cent of favorable and unfavorable

response was calculated for each item on the inventory. Table

43 contains thié data. ’

. -

( , ,
Performance Objective 3

By the completion of the project year, target school
principals will demonstrate positive ‘attitudes toward the Home

Visitation Program by attaining an average positive response
of 80 per cent or greater, on the Home Visitation Program

4
Administrator Inventory.

gggclusion‘

On all items an 80 per cent positive response was
»

attained. Thus Performance Objective 3 was achieved.

5 "
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TQBLE 42

[

percent Response Configuration’ Toward Home visitation

Program by Classroom Teacher *

| Item

SA

A

Response Percentage

D

1. The Home Visitation Program has
been helpful in communicating
_ ‘with parents.
2. The goals and objectives of
. "the Home Visitation Program have
.1 . peen adequately presented to the
classroom teachers. :

3. ' The Home Visitation Program has
increased parent interest in

(35 - The Home Visitation Program

N activities have helped parents
in participating in parent-
teacher conferences, .

5.  The Home Visitation Progra

- television series, "Window to
Oour World", has been beneficial
in communicating the'school -
program to the home.

5. Home Visitation activities®
have increased”the interest of
students and fosteréd more -
positive attitudes. .

7. Home activities in‘languége

of interest to both students
and parernts. '

8. If possible, I would like to
participate in the Home Visi-
tation Program again next-year.

the learning of their child(ren).
/ .

arts have been designed to be - |

78

32

33

33,

22

67

83

83

22

68

67

67

62

33

17

16 -

.s

17

* Source: Home V{sitation;lnventory - Reading Resource
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TABLE 43

" Percent Response Configuration Toward Home Visitors by School Administrators *

Iy

Item : v Response Percentage
Cult. Lang./Readingmn Reading Resource - TESOL

SA A D SD . SA A D. SD .SA A D"SD

+

' 1 1. The Home Visitation Program
- has«been helpful in communi- .
cating with parents. 25( 75 40 { 60 33| 67
2. The goals and objectives 'of the
Home Visitation Program haye
been adequately presentedagq
target school administrators. 25775 .| 40 | 60 33 67

3. Home Visitation Program acti- <
vities have helped parents in ‘ b
participating in school pro-
grams and activities. 13] 75 |12 20 | 80

8¢CT1

100

4, The Home Visitation Program
television series, "Window to
Our World", has been benefi-,
cial in communicating the

school program to the home. 25| 75 .20 | 80 33 67

15. Feedback from the Home Visi-

tation Program has been help-

ful in determining needs of : '

students. . 251175 : 100 100

6. In general, the Home Visi-
tation Program has been

effective in my school. 251175 100 "~ 100

i

o o -
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Table 43 B C |
~ (continued) _ y .

Item (continued) . " TResponse Percentage -
"Cult. Lang./Reading Reading"Resourcéﬁ TESOL:

* s aoD s SAAD S Skoa 0S|

—

17, In general, the teachers-in |- . | | o )
my school have been positive | | , '

toward the Home Visitation | o | o
Progranm, 12/ 88, {100} | (100

~Na

8. If possible, I would like to
- gee my school participate in
the Home Visitation Program : '
again next year. 38| 63 | 40 60 | 1334 67

6T
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Data Analysis = Objective 4

The Home Visitétion Program Television Series N
Questiofnaire was administered to community members during °
April of the project year. Data were summarized by item wiﬂy
the percentage of the favorable andvunfavorable responses being

calculated. Table 44 presents these data.

_Performance Objective 4

By the end of the project year community mem%ers will
demonst:ate positive attitudes toward,fhé Hbme Visitation Pio-
- gram byvattainingnan average positive. response of 80 per cent
or:gréater on the ﬁome Visitation Program Television Series
Questionnaire. . v .
Conclusion

Although three items on the Home Viéitation Program
Television Series Questionnaire fell below the 80 pef éent ,

positive response, Performance Objective 4 was considered

achieved. ., . ,

Data Analysis - Objective 5

Community members responded to the FLASH .V Project
.ébmmunity Survey during May of the project year. Data were

recorded for each item. Téble 45 presents the data.

Performance Objective®5 ' o
By the end of the project year, community membe}s

will demonstrate positive attitudes toward the FLASH V Project

3
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| _
TABLE 44

Percent Favorable Response of Parents Toward
. the FLASH V Telev151on Series * |

PyR

Item ._' - S Response Percentag
” " Yes No |
' ° [
1. My child reaily enjoys "windqw to ' _ ’
Our World”, _ , g‘ 93 - . 7
2. "Wlndow to Our World" is on ;t good
times during the week . o : 83 17
3. Many times, the act1v1t1es oq "Wlndow : ,
‘to Our World" are hard to fojl@w. 45 ' 55
4. ;"Wlndow to Our World" has he p%d me . |
: to. know more ways to help my;c ilda -
learn. . i ‘84 le
5. My child enjoys the characters on
"Window to Our World." * 92 8
6. The television activities. take too :
much of my time. : 65 35
7. The extra activities given; My child
by the home visitor are very help-
ful in adding to the telev151on
activities. , & 92 8
8. "Window to Our World" is hsually )
seen more than one time each week
by either my Chlld or me.; 73 27

* Source:

Questionnaire
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TABLE 45

' Percent .Favorable Response of Members of the Community
Toward FLASH V and Educational Opportunltles
' for Children *

= . N
o i Item ' . - Response Percentage |
L ® Yes. ~ *No
.'1l. - I have been told about the FLASH )
5 Program by teachers or other : .
, persons at the school; ¥ 100
. 2. I know about the FLASH Home VlSl-
' tation Program. v 100
3. I feel comfortable with teachers | |
! and other school people. 97 .3
1'4. I have heard about the FLASH :; -
Program on telev151on e 92 N 8
5. I know about the spec1a1 FLASH
" reading program using readers about '
Guam. 97 3
' ‘ ' e
6. I am glad my child is in a school R
that,has special programs for Guam "
students. : : 100
> 7. I have read newsletters from the :
- schools about the FLASH Program, - 97 3
: ' 3
8. I have heard about the reading '
resource classes provided in the
5 school by the FLASH Program. . 100 i
{ ' . .
| 9. I have heard about the TESOL
classes- provided in the school by"
the FLASH Program. 95 5
.]10. I believe that having the FLASH
Program in the school will help
my child(ren). ' _ . 100

[

. * Source: ' FLASH V Project Community Survey
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v

by'attaining an average positiVe response of 80 per cent or

greater on the FLASH V Project Community Survey.

S

anclusion

.Each item received a positive response of 80 perAcent'
or greater. Thus, it is.concluded 'that the objective was

attained.

Vi

~

Data Analysis - Objective 6 .

The Paraprofessional In-Service Training Attitude'

Scale was admlnlstered to the part1c1pants attendlng each ifn-,

. N\
service tra1n1ng sess1on The per cent pos1t1ve response was

’

calculated five to seven tlmes durlng the 1974~ 75 pro;ect year.

-+ . Tables 46, 47, 48, 49, 50 and 51 report ‘the data.

o Performance Objective 6 o R

‘By the end of each training sess1on, paraprofeSS1onal

participants will demonstrate positive att1tudes toward the

’

in-service tra1n1ng by attaining an. average positive response

[

of 80 per cent or greater on the Paraprofess1onal In-Service

Training Att}tude Scale.
Conclus1on

Thg,per cent pos1t1ve response for each sess1on for

-

. - each cOmponent exceeded the 80 per cent positive proficiency
. - "

level, thus attgining Performance Objective 6.

Data Analysis - Objective 7
9 . ' L e

Classroom teachers rated each paraprofession?l on the

.

Paraprafessional Rating Form_during_May of the project year.
- ] _})/ 133
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TABLE‘46 |

| Percent\ngitlve Response of In- Serv1cc Tralnlng by Paraprofe551onal Part1c1pants
i

(Teacher Aldew- Grade 2 - Readlng Resource) * . h
N e I
Jtem L Ti’f: ﬁ“i Percent PoSitive Response :
) 12/16 SRVILINS Y/ RO AU |
I, Was it inforrhative? Jort £ T 100 ‘ 100
| 'Was it 1nterestlng g 100 100 | 100
-3, Do you feel it was w;rth your tlme; B 100 f100 '{100' | 100 | 100 . a
.L@wﬁmmmmmmmmméf ‘/l |
o ing? - Lo B 100 - 100 100 7| 100 1100
1 5. Do yoﬁ'féél iL willmhelp you ihl}sur school | | ‘  . | . o
- _fthls year’ L . -~ |10 | 100 | 100 100 | 100
’ % ’Do you feel comfortable Wlth thq group’ 1100 100 100 | 100 ,100
7%v Do you feel ble to ask questlons° o e | 100 . bb 100. |, 100
‘é;i€Was there enough tlme-gor dlscu551on? R 0 T N A U O (Zod 100 | 100.
9, Wagﬁﬁl? tra1n1ng room comfortable’ | - 100, \100 .100 “100 | 100, ]
10, Dow§:;yﬁ}. yoﬁ are an 1mportant part of . ‘f , b | R |
- the FLASH team? = b - ‘100 1000 100. 10100 4 00 | o
-, * Source: -Paraproféséional InfService Training Attitudé Scale
' !

KC ' ﬁ'&

o a
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- B ' TABLE 47 1‘\|'

- Percent Positive Response of In-Service Tralnlng by Paraprofess1onal Part1c1pants O,
P (Teacher Aide - Grade 3 - Reading Resource) L -

- -

Item , o - " Percent Positive Response

{0 a8 1w Y Yl YT 4o
’ _ , — ,
1" Was it informative? - 100 | loo | oo | 100 |100 |100 | 1004
2| W it inteesting? . 100 | 100 | 100 | 100 100 | 100 100

mbwmmummmMﬁw momMQm mowomomm-‘

- o'4;“~01d you gain new knowledge and under- S L o y
o standing? - ~|100 | 00 | 100 | 100 |loo | 100 | 100

. 1.5, Do you feel ‘it will help you in your e S R | .

= | school this year?. 100 | 100 | 00 | loo [l00 |10 | 100 |

. U) . | . i . 1 .v "'v. ] , . o "* ) M ) ) .
| 6. Do you feel, confortable with the group2100 - | 100 100 |.100 |00 |00 | 20047 .
1. Do jou feel able to ask questions? 100 | (80 | 100 | 00 |00 |0 | 100}
8. Was there enough tine for discussiony (100 | 100 | 00 | 200 100 ) 100" 10
"9, Was the training room confortable?/ 1100 | 100 100 | 100 | 100 | 00| loc
10. Do you feel-you‘are an important part | l I ‘

.| of the FLASH tean? - 100 | 100 | 00 | 100 |100 | 100 | 100

A

< . S ‘ ‘
* Source: Paraprofessional In-Service Training Attitude Scale

o &

o

!

i\ - \". " 151




f‘ </ | ‘

Percent P051L1ve Response of In-Service Trainin
“% (Home Visitors - Grade 2 - Re

TABLE 48

g by Parapqu\QSLOnal Partlulpunts
adlng Resource) * ‘ '

——

Percent bositive Response

9t T

Item
11/25  12/23  1/21 2/24 - 3/2¢  4/28
T ! ,‘ H : ] : . I. _“
1. Was it informative? 100 100 100 100 5100 100
2. Was it interesting? 100 | 100 100 | 100 | 100 4 100
3. Ypa you feel it was worth your time? 100 100 i007' 100 100 100
" 4, Did you gain new knowledge and under-
standing? 100 100 100 IOQ - 100 . 100
"5, Do you feel it will help you in your | ) : o
school this year? 100 100 100 100 100 100
6. ~Do-you’feel comfortable with ‘the groeg? 190 100 100 100 100 100
7. Do you .fe.el able to ask questions? | 100 100 | 100 100 | 100 | 100
8. Was there‘shough time for discussion? | 100 100 | » Too | 100 | 100 | 100
9. Was the traihing room comfortable? 100 00 100, | -100. 100 100
10 Do you f%el you are an 1mportant part " . ;’ | |
-of the FLASH team? 100 . 100 100 1}00 . 100 100
i .
* Source: Paraprofessionai'In-Service Training Attitude Scale .
. ;
2 T

-y
. N




TABLE 49

. . | :
Percent Positive- Responsc of In-Service Training by Paraprofessional Participants
(Home Visitors - Grade 3 - Reading Resource) * -

/ o S e e o e b

Percent Positive Response’

Alten e
s 123 Yl yu U 4
. | — D i l -
‘1. Was it infornative? 00 | oo | oo | 100 | 00 100 |
| 2. Was it interesting? | 100 | 100 100 100 100 100 |

4 3 o .y .

it Lt 3 : 2 ) J o )
3. Do you feel it was worth your time? 100 | 100 100 | 100 | 100 | 100
4, Did you gain riew ‘nowledgg and under’-' | ’ '

standing? Ao an | 10| 100

100 | 100

Do you feel it will help you in your - . J
- school this year? 100 100 | 100 | 100 | 100 | 100

wn

4

LET '

6. Do you feel comfortable with th?féroup? - 100 100 | 100 | 100 | 100 | 100
. | S " ' . \A v
7. Do you feel able to ask questions? 100 100 100 | 100 |- 100 ‘| 100

8. as thére enough tine for discussion?” | 100 | 100 | 100 100 | 100 | 100

o' Was the training room confortable? | 100 | 100 | 100 | 100-| 100 | 100
10, Do you feel you are an important part | - - ~
of the FLASH team? - 100 100 2100 | 100 100 | 100
4

+ Source: Paraprofessional In-Service Training AttiﬁUde Scale

4
e

Full Tt Provided by ERIC.
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- TABLE 50

Percent P051t1ve Response of In-Service ffalnlng by Paraprofesslonal Partlclpants
(Teacher Alde TESOL} L

1
+

fItem'f S o Percent Positive Response

)

10/29 11725 1/30 121 10 3T 4l .
\ |

|3, 20 you feel it was worth your tine? 100 | 100 | 100 | 100 | 100 | 100 | 100

8€T

- L J, | E . o ."'. v _ ‘
1. ‘Was it informative? 100. | 100 | 100 \ 100 | 100 | o0 | 100
| 2, Was it interesting? 100 | 100 | 100 | 100 |100 | 100 | 100

4, Did'you gaih new knowledge andmunder- C b ©
| standing’ ; : 100 100 | 100 100 | 100 | 100 | 100

" “[10... Do-you feel you are an important part

5, ‘Do you feel it will help you in youe

work this year? 100 | 100 | 100| 100 | 8 | 100 | 100

6.  Do you feel confortable with the greup? 100 | 100 { 100 100 | 100 | 100 | 100

\

|8, \Was there enough tine for discussion? | 87 | 100-| 100 | 100 | 100 | 100 | . 100

4

of 'the FLASH tean? 100 | 100 | 00 | 100 | 100 | 100 | 100

)

7. Do you feel able to ask questions? 100 | 100 | 100 | 100 (100 | 100 100

5. Was the training room confortabler | 100 | 100 | 100 | 100 | 100 | 100 | 100

. o’

' ?ouree: Paraprofessional In-Service Training Attitude Scale

Y ' ¥

y
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TABLE 51 S ‘

Percent Positive Response of In-Service Training by Paraprofe551onal Partlclpants

(Home Visitors = TESOL)
-a . . .

!

<

¢

Item o ~ Percent Positive Response

U RV - T IRV VTR I

|
AR

1. Was it infornative? w0 | 0| 00 | 200 | oo 100 . 100
2. Mas it ;;té¥ésting? o [ 10 | oo | 00 | oo | loo flo0
\ -, ' , i |
|3, Do you feel it was worth your time? 100 | 100 100, | 100 | 100 100 | 100
. i -~ ty

4. Did you gain new knowledge and under- ‘ | K
standing? 100 | 100 | 100 | 00 | 00 | 100 | 100

4

5, Do you feel it will help you in your ' - ‘ : : |
school thlu year? - 100 | 100 100 | 100 .0 86 100 | 100

6ET

6. Do you feel comfortable with the group? 00 ,IOQ(’ 100 100 | 100 100 | 100

17, Do you feel able’to ask questions? | 100 | 100 | 100 | 100 100 | 00 | 100
§, Was there enough time for discussion? | 87 | 100 | 100 | 100 | 100 100 | 100
9, Was the training room comfortable? | 100 1100|100 | 100° 1007 100 | 100

10. Do you feel you arg an important part | '
of the FLASH team? 100 | 100 | 100 | 100 | 100 | 100} 100

* Source: Paraprofessional In-Service Training Attitude Scale

!
b ' ' .
;. v , :
0 ! " ’ ‘

.ll"")
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Fach item on the scale was ranked from 0 to 4 with 4 represent-

ing the highest degree of attainment. See Tables 52 and 53

for the data. ¢

Performance Objectlve 7

By the end of the project year, FLASH V parapro-
fessionals will apply the skills and coqcepte presented’ in
the 1n-serv1ce tra1n1ng sessions by atta1n1ng an average
rat1ng of 80 per cent or greater by the1r respective class-
room teachers on the'Paraprofe551onal Rating Form (Teachefb'
Aides/Homeuvisitors). ' P
Conclu51on

Teacher Aides (Table 52) atta1ned an average rating
of 80 per cent or greater by their respective classroom teachers
in the Cu}turalrLanguage and Reading Program on all items
except Item 3. Teacher Aides in the Reading Resource compon-
ent received an average rating of 80 per cent on a}l.items.
Tg&?L Teacher Aides received an anerage rating of 80 per cent
on all items except numbers 5, 6, 9, 12, 18 and 19

Home Vlsltors (Table 53) in the Cultural Language\

and Reading cOmponent attained favorable rating (80 per cent

_ or greater) on all but seven items’(numbers 1, 2, 3, 4, 6&#

10, and 11). Forrthe Reading. Resource component Home Vlsltors
' <
received a favorable rating on all items. Home Vlsltorsjln

the TESOL program received a,favorable rating on all items

except Items 6, 11, 13, 14, 16, and 20. : o
'Over-ali, it appears that-Performance Objectiveh77was

attained in sPite'of mixed reactions to certaip items. Some W

140
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TABLE 52 v - |
Percent Response Configuration Toward Teacher Aides by Teachers in the FLASH QfProqram X,

| Ttem P | Rgsponse Percentage

I ' Cult. Lang./Reading’ Reading Resource - - TESOL
i " , - ,

| N .
|

|

. 1. Rate the extent to which
the aide is punctual and
.. considerate of the time

etgment involved in ik o | L .
classroon organization. |high / 87/12/ | [ [ low|high / 5236/ 7/ | ['low|high [ 66/17/ [17/ [ low|s

o
'

»

2, Rate the extent'to which| ,
the alde is punctual in |
~.meeting comnitments, P
arrival, veports, assign- . [’

ments.’ , "hiéh_/ 50/50/ | | | low high [ 72/21) 1) [ low :high |90 | ) low

l-l
D
™% | 3. Rate the extent to which
K the aide is consistent B S a L ~
in attendance, high / 37/31/12] | [ Tow|high [ 72/21/ 7/ [ [ low |high [ 33/50/ [ [V1/ Jow |
4, Rate the extent to whicﬂ' | ‘ | ' : _
the aide is punctual in o ’ /)

arriving to work on tire.|hgh / 87/12/ | | [ low \high / 64/22/ 7/ 7] [ low {high [ 83/ [ [ [11] low/

5, Rate the extent to which |
the aide respects and o /-

j adhergs to schobl pro- ' | = X
. * gran rules and regula- - b L B
tions, © - |high [ 75/12/12] | [*low [high [ 7914/ 7/ | [ low |high [810 133 [ [ low
b, Rate thé‘extent'to which | '

the aide accepts changes A . ‘
in assignments, ° ‘high 175025/ | | | low |nigh [ 64/29/ 2/ | | low 'high / 33/172/50/ [ [ low

e




cv

|
-
-
|

|

Ttem (contlnued)

Table 52

(continued)

Response Percéntage

Cult. Lang;/Reading

Reading Resource

n, !

TESOL

I
l
%
I
|
I
;
|

F 10.

1

§.

. while suggestions.

» Rate the eitent to which-
- the aide’ gpows how and

. Rate the aide on her
~ confidence in herself

Rate the extent to which
the aide is able to o

change to new and differy B
| high [ 15/25] |

ent circumstances,

Rate the extent fo which
the aide is willing to

ask for clarification of |-
..things not understood.

Rate the extent to 'which
the aide follows instruc
tions -and directions.

Rate the extent to which
the alde accepts worth-

when-to refer problens
to proper authority.

“and her ability to deal
with children.

. Rate the extent to which| -

the aide is' consistent

in her attitude and be- .
. havior- toward children.

| | low

| /'_'15;,

g [ 63/ /

high / 75/25/

| | ] low

high / 81113 y

[ ] lov

b

high / 62125 | I

[ | low

vigf [175/25) |

high-/ 62/31) |

S
./ [ low

high / 7223/ 6/ */ | low

vigh | 7021/ 1 || dow

L}

nigh g 79/ 1/ 1/ 1/ Jow

1 "

gt | 4014 ] Lo

nigh | 12/14/14) ] ] Lok

high / 86/ 117 1 [ low

¢

high / w2004 | | low

high / 50/33/11/

| | low

| | low

high / 33/50/11/

I ] low

high /61 | |

high / 8317/ |

| ] low

high / 50/50/

high / 66417/11)

[ [ low|

high./ 67/33 |

| | low\v
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Table 52 (continued)

. E Item (continued) SRR ~ Response Percentage

; L3 . ' ' .
I l ' . .
| : I . . ' o
: ) Cult. Lang./Reading  Reading Resourcg TESOL |
l //' ‘ ] - N - Ammmn @ ) g -

,//i 16, Rate the extent to wﬁick i T °

S the aide is interested o 1 A

in helping pupils to
progress. .

high./ 87/12/ | Z/iwm@/aw7ku | | low M@/mmel“Lﬂlw'

g 15, Rate the/gxteht to which .
" the aide {% able to get | - D ' R .
the attention of the ' L
children (and not make

| demands, use sarcasm, | ! | fyon
scream, ot ridicule ' o oo
»| i Lhem). high / 62/37/ | | | low|high / 64/22/14/ [ | low!high / &3/17/ /. [ [ low
' e ,1 v \ ¢ ‘ Ty , |
. | o N N

16, Rate the extent to which
the aide is attentive

" to the children when . S - ‘ .
they speak to her, ~ ~ high / 87/12/ [ [/ /“low | high ] 71/22/ 7] | | low|hige [ 8317/ [ | | low

£EvT

! ~ L 4 .

{ 17, ‘Rate the aide to the : : J

extent to which she | : _ | ;
likes the children;  |high / 75/25/ [ [ [ 1low|high [ 93/ 7/ | | /MwhﬁhrmnumLié/mw

18. Rate the extent to which

,. the aide does extra ’"\\J C | o
work. ‘_ high / 75/12/12] /] Tow | high [ T9/14/ 7/ | /myhmh/m//nf/ | low

\ 19, ?Rate the extent to whlch,
" the aide complies with
requests without spec-
-ial remindipg: |

high / 75/12/12/ //IW‘M@/7NMHM | | lowihigh [ 67/ /33 [ [ lov

. J

| 20, Rate the aide's ef-

fect ivetiess in working Lo .
with groups of children. hlgh /- 75/25/ /_;[__/ Tow thigh / 64/29/ 7/ [/ low|high [ 50/}3/Lll_j[_/ Low

- « A ~
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Item (continued)

Table 52 (continued) |
Response Percentage

Cult, Lang./ Reading

TESOL

23,

-

Rate the aide's effec-
tiveness in working
with individual stud-
ents,

2.

Rate the aide's social
acceptance by his/her
fellow workers,

2.

AN
"

23{3&-}&“ the overall‘ effect
#¥he atde has had in fn-

-f*“ﬁlementing the educationt

al program in your
classroom,

24, Rate the extent to which
the teacher aide is
capable of working with

parents, '

Rate the extent to which
the teacher aide is per-
sistent in striving for
improvement.

b

Wagh [ 505 ) | | log

high | 811 | | | low
'y

Andgh / /1212 | [ low

(3

high / S/ | [ low

high / 75/23 | | [ low

Reading Resource

hiéh [0 1] | ] low

high [ 12/21/ 7/ [ | low

high / 86/ 7/ 1/ | [ low
B ¥

high / 67/33 | | | low

Je
hgh [ 79/14/ 7/ | [ low

high /200/ | | | 'loy

f
| /

high /5143 1 ) v |

i
|

l

ihigh [ 83114/ 3] | | low f

|

high / 56/43/ [ |7 low

(-

{

high /100/ | | | v |

ot

* Source:

[

Paraprofessional Rating Form - Teacher Aides

168



SRR o ' ' . ’ ) . ‘

L | o ‘ _ - | m ’
e | | o mRES) | | /
Percent Response ConfigurationToward Heme Visitors by Teachers in the FLASH V Program *

- m am oy et e e e

——— e § oo . J—— -

|
{
i

R
vt

S| Item ‘ . ~© Response Percentage, . .
| |

i , ~ (ult. Lang./Reading Reading Resource T TESOL

B .
l.’ Rate the extent to 1
which the home visi-

o tor understands the | : \. |
s putposé of the progeam.| high [ 61/ /33 |/ low | high / 60/20/20/ / | low’; high 110/ | | | [ low

l »
‘ . ) & e
1 2. Rate the extent to L0
| which the home visi-
|
|

1

tor displays interest : : o . o
in the progran, high / 61/ -/ | 33/ low | high 100/ [ [ [ [ low | high ) 33061 [ _[_[ low
S ' ‘ " -

?

' N * . \
N 'I i

w . 3. Rate the extent to o A
& yhich the home visi- -
tor accepts the

responsibilities of | o B
the progran, high [ 67/ | | 33 low | high [ 8020 [ [ | law | high [ 87/33~] k! 1op

¢
[l

|

|

|

|

!

|

| 5

4, Rate the extent to - - : : ‘ol IR
i which the home visi- | i T
| toris punctual in |

I

§

neet ing commitments, : : . T -
repotts, assignments. | high [ 67/ [ [33/ [/ low | high | 801200 ") o lpwr|ihigh | 30670 1] ] low

T i

) _ | . . N
5. Rate the extent to o - S o

which the home visi- | A | | T

tor is punctual and, . | ' |

| considerate of the '
| time elenent involved | o . ‘]
. in classroom organ- | S : ' |
" ization. |

“high /100/ | [ [ [ low| high/ 80/20/ [ ] [ low :‘high [_ﬁjjfgyﬁwzﬂﬂj_“/ low |

: , ! ]
[ T ~ . . . H !
| [ ' . ' . i ‘
Co o . !

' : . . , , %

! .
) ¥ - . . T
N : ' » »

)y ‘ o : ‘
N | " ‘ . 170'
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- Table 53 (continued)”‘ ;¢ | - po ;
Response ‘Percentage L S

Cult, Lang./Reading Réading»Resource : TESOL
i 1 - ‘ ‘

6. Rate the extent toward| | . l
‘ i - which the home visi- | | ‘
| 1

tor is punctual in ad-

hering tovard the visi- . ' .
tation schedule. | high [ 67/ [ [ 33/ low |high | 60/20/20/ [low high / 333333 [ dow "

. |
ot

7, Rate the extent tovard -
which the home visi- ‘ SN
tor is capable of '

implementing the | : \ ’ ‘
~ high 100/ | [/ /[ low |high / 60/40/ | [ /\f high / 33/67/ /. | [ low

progran, '
\ [

| 8. Rate the extent toward
which the home visi-
tor is capable of work- | 1 B : d
ing with parents, high /100/ [/ | J lov_|nigh /100/ |/ [ [/ low| high 61/3) | | | lovi
9, Rate the extent toward , | | B (&
whiic the home visi- i |
i

-

o9¥1T

tor is capable of work-

ing With children, | high 100/ [ / -/ ['1lov high / 80/20/ | ) / l?zy/ﬁ}gh [ 61133 | ] ] low

. |10, Rate the extent to Y

1 which the home visi-
' tor respects and ad-
heres to the program . ‘ o

schedules and regula-
tlons, high / 61/ /I3[ low high [ 60/40/ [ | | low |high [100/ [ ] ] low .

11, Rate the'extent toward |
" which the home visi- }
| tor provides feedback

infornation to the - r
teacher. high / 61/ | | %) 1 low high [ 60/40/ [ [ [ low high / 161133 1/ low |

l . ‘ . | 0 ' ‘ . |
| | ) )

| ‘ T g

| ‘ : e :

!




¢

|
I
o
|

k.

Item (continued

!

N

Aable 53 (continued

Rééponse Percentage

‘Raading Resource

mL

prmsrren

© I

LV T

Rate the extent toward

| _with the teacher,

13,

14,
‘which the home visi-
“tor knows how to cope

15,

16, - Rfte the extent toward

~for clarification of

which-the Home_visi-
tor communicates freely

Rate the extent toward |

which the home visi-
tor follows instruc-
tions and directions,

Rate the extent toward

with critical incidents.

Rate the extent toward
which the home visi-
tor knows how and when
to rgfer probleams.

which the home visi-
tor is willing to ask

things not understood.

Ratg the extent toward
which the home visi-
tor adjusts to the
school environment as

Cult. Lang,/Reading

-

high /100/ | [ [ [ low

]

igh [ 67/%/ | | [ lov

high o ] ] low

high /200/ [ | [/ low

s
-

part‘of the faculty,

high /100/ [ [ [ _[ low

l\y - ‘

igh (100) ][] [ low

high )00/ [ [ [ ./ low:

%

high [ 80/20/ | | [ low

N

high / 40/40/ | _J20/ low

¢

high / 40/40/ | 20/ low

high / 80/ 20/ [ [ low

[+

high [ 401600 || [ low igh [ 61/33 | [ [ low

|

1

]

high [ 6733/ [ [low]

n.‘

high / 67/ /33 /J‘ o |

high / 87/ /33 [ [ low

high / 67/33 | | [ low

high / 67/ /33 | [ low

X
e
o

174
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| Tten (contlnued)

.Table 53 (continued)
L ' - Response Percentage

Cult. Lang,/Reading

‘Reading Resource ~

TESOL-

|

|

v

L;
=

| 18, Rate the extent toward

P

v T

19,

20,

2L

- which the home visitor
is persistent in striv-
ing for improvement.

response to'an under-
standing of the class-
room program and her
role in it,

Rate the home visitor's
sel{-confidence and
initiative,

‘Rate the home visi-
tor's dependability,
¥ °
22,
émotional stability
and suitability for
this type of work,

Rate the home visitor's
ability to adapt to

the teacher's person-
ality and to affect

a good working rela-
tionship with her.

23

Rate the home visitpr's ;

]

high 100/ /  [ | | low

Rate-the. home -VigiEOB S bermr rrermirmmmmmes wrmresimns e rurlpvoss

S 4

high /100 | /- ﬂ%

t

high A00) | F |/ low

-

ool 11

high /004 / [ | | lpw

et e p—

At

et
el |

high / 60/40/ ©/ /‘ [ low

S ST SUICSIURNNCR R B L LA ]

high / 6040/ | / low

vigh [ 80/20/ | [ | loy

high / 80/20/ / [ [ low

Ly

high | 800/ | [ | low

.

high 200/ </ "/ [ [ low
. T |

(22248202 40

high / 67/33/ | [ low

B

Jhigh | 6133 | | /lo@

y 15133 | )l

P I PRI e T T R PV TR S e e et s e e

high / 67/33 [ | / low |

vigh [ 610331 | [ 10M -

nigh [ 61/33/ {1/ lov

| |

| y|
.

4

i

176
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: Table 53 {continued)
Item (coptinued) Response Percentage
.e" \ ’ .o , :0 . ] . , . . ’ | . ” .-
0 " Cult. lang./Reading _ Reading Resource. TESOL
Tast RN B o .
24, Rate the home visitor's | v i
.t willingness and ability |, S N )
. to assume the expected. oo ) ;
" degree of responsibility] | e L ¢ . ),
' in this position, high /100/ [ /[ [ low| high 1100/ [ ] [ [ low|high [ 6133 [ [ [low]|.
\ B *25. Rate the home visitor's / ‘ ’ ‘ :
| presentation as a Tepre- . v i
sentative of the school |, - B SN R , I w
-and the progran. high /100/ / | | [ low|high /80R0/ | | |/ low|high [ 671/33/ [ Ji | low .
ot R ' - . ’ - , B I
- ! £ S Ty SN ’ b SO
. | B \ = .
] -/
R { RS
, B o
: ‘ l‘ &’1‘ ;3 '.; ¢ 'l
) : T | J ‘\‘
‘ o G o |
g | ' \ ‘ s a ‘ . ! .
’ b " . ’ > © Yl .
, o 4 | o, 0 ','%."".'
. | ‘ . [ . . P . ’
‘ | A ' 1‘ | - | . { "
© % Source; Paraprofessional Rating Form - Home Visitors -
M" y | .‘ / _
¢ g ; ,';_ K
I 41 . ! .‘ ‘ ) . .|
_- S 178
4 _ v ‘
. ‘ )



of the W1dest variatigps in‘attitude aré’ﬁocumﬁpted in Table

_53 (Home V1s1tors) w1th a little less variation 1n Table 52

V(Teacher,Aides), I3

~ - .
. s,

' Data Analysis -.Objective 8

Target school princ1pals responded to the Adminls— R

trator Inventory hEaraprofess1onals during May of the progect

. year. Percentage respornises by each pr1nc1pal to-each item

S T
were added and an average percentaSé*responSe to each item ./ .
'} A ‘w
recorded. Table 54 presents the data. i @
Performance ObjectiveiB R o . >
By th_e‘_ end of the '_pr,o'ject'year,',‘:f"target school /

principals.will demonstrate positive attitudes toward the

FLASH V paraﬁ?ofeSS1onalsaby attaining an average positive
K/

£ ]
response of 80 per cent or greaﬁ@r on' the‘Adﬂinistrator Inven—
. ‘ °

[

tory - Paraprofess19nals._ o Lo o ‘éﬂw

Conclusion o R - : R
————— . . . ) :%_.v'_.v } . )
“4ttained. The

P

Over;all'Performénce Objective 8 w3
& : Y
objective was not attained on Items 3 and 4

¥taining to

: paraprofes_;onals in the Cdltural Language a

r
LN

i i . T

;‘ ) .' . > ’ . FR o .

@ -

’ ~ " . . ) ° . - - -
. . . c . . : s
¥
.

Reading component.



'

' ’ <
. . TABLE . 54 , , _
& . Response Percentage Configuration of Administrators Toward the Services
. ' and Use of Parapgpfessionals * *

°

l— - “Q.
q o , - - .
Item : v \ N Response Pertentage
. :‘ N
Cult. Lang./Read. Reading Resource TESOL
s o
SA A D SD SA A D 8D SA - A D -9
) . - . Q} n 1
1. 1In general, the employment ’ R .
of pargprofessional staff 2 ¢
in the FLASH Project has ‘ | ’ .
‘been'effectiVe in my school.| 22 |78 ' 25175 © 1507 50 . N k
‘| 2. The use of paraprofessionals '
"~ in classrbbm activities has ‘ l ‘ : ’
helped classroom teachers. | 33 |67 100 2 251175 . "

- : .
v'1 3. The goals-and objectives of
the use of paraprofession-’
+ als have been adequately
presented to target school L) N |
4] administrators. 11 {67 |22 ‘1 1.50} 50 100

| 4. In general, the classroom
*  teachers in my school. have , _
been positive toward the . : , At §
. paraprofessionals provided : ‘ ;‘
by .the FLASH Project. .1 22 |56 |22 - - 100

25| 75§ \
$. The paraprofeésionals as- o ' s
signed to my school are ' ’ - n

effective in working with - ' . 1
- students. . L1 22|78 ‘ 100 i | 25 | 75

-




Yo ! . s
L] ’. ' B .

(o Y

w"‘\_v . “. ' . ‘ " ‘
R ' o Table 54 (contlnued) - i
- “‘: w."v.» ‘o . , ‘ o . | v
Y. 1 0 ar Response Percentage NEAEE %f‘
EORS . s P v “

r. . oL
. 4 e .
_,r‘ s A S
‘ " f |\ . . ' T .-," .
" , R o
4 N .
s .
Dl .

Cult Lang /Read " Beading Resource:

. Wv-_,",;"" i ' < ‘ ' ‘@! B S
i | @ A D s S\ A DD

L‘;_g‘“the paraprofe siong/ime  " , \
. |* . provide ‘instructional’ sup-
L | . port in worklng with | G SR gy %
?;y,i*f"'student@ , o 33 6T . R0 1) O A O 1100 )
'.a ‘ ’ e ' 'p; - ‘ , ' ‘ ' 1 .
1. The home visitors provided . ' RS "
ol by the FLASH Project have * | ol 3
3 » been effective in communi- - e (w o .
‘catlng with parents, = |11 88} 0 .- 50 450 i 100 ¢
. \a . '
B, 1f 90381ble I would like | o ,

to see the contlnued em—
ployment 'of the FLASH ' . el 7 |

- Project paraprofessionald 0 - SR OO R O I
| Ia | 25 75

in my school next year, 44| 56 100 {

ST

' i -
; po ‘.i’; . : /
*.Source: Administrator Inventory - Paraprofessionals
LY ' LY Q‘r‘ ' gfy | '
I3 o ‘ ; “‘j, “ »
ol 2N Y
ﬂ‘ﬂh ‘ /'7 - b . ] ¢
b}‘v ‘ '

A ' . . ' ~ ", ! ' "
x-‘“\' W 0 ‘ . jﬁw . . /r .




) 1'. ! ‘-I
v b RS ,
. SR R ‘ ~ e
- M . i N
: . cx \ S “ s
Data Analysls\e Objectlves 1-6 ‘
. s, 7 - o .
b ﬁ . Homev V1s1tors‘logged dally the number of hours per

"day spent 1n plannlng, plus parent 1nstructlon, 1n-serv1ce

" 'tra1n1ng, materlal p&paratlon and scheduling of home visits.-

r
These d'ata were averaged monthly by pro;;g\\ct. A summary of - .
\ _average da11y tlme for home v;\,siftatlon supportlve activities #
. “is found in Table 55.- Qe
. * : . . R R
Prc?;ess Objectlves l -6 . 4 s ' 2’;\7‘-‘,
V | . 1= Duflng the progect year, the’ home v,lsltors w1ll gg
. plan indkructional act1v1t1es with the teachero ;‘:‘ ;ﬁonday and ﬂm -
' Frlday of Veach week as documented by coples ofxact1v1ty plans '
L‘ “on file ﬁ' the consultants' offlce . 5-;;-;‘,;— g ~— ~———— I%‘":T
. e the p/l-‘OJeéF- year, \t:he’ home v1s1/tors will | :if g
‘ , . presentlng a-ct1v1ty plansC during. each ‘/
| ‘home v1s1tat10n @nc@ per month per puplL) as ev1dencéd by i»
nr _ .the Home V1s1tor MOnthly ﬁonltor.lng Report _ o “;.,_
] | . ‘-'." "' 3— Dtxrlng the pr%yecq:year’, the zhome v1s1tors w1!l " ‘, R
e o part1c1pa)te ;.n teacher dlré& me . _
‘presentatlons each week asg* z
Monthly Monltorlng Report. _
o 7 ' 4- puring the E‘Sject year, the;.;l_’tome."vrsltors w1ll . ) &
. | .prepjatre materxals for home and Jojlassroom a;:lVltleS 'on iti’o ”' v
I S R -7 S
T ' e o
"'153 O . 3. .



S

. - _ ' PROCESS OBJECTIVES

[}

Data Analysis - Objectives. 1-6

Home Visitors logged dally the number of hours.per

day spent in planning, plus parent 1nstructlon, in-service

wd

tralnlng, material’ prepaf%tlon andrﬁxaedullng of home visits.

/ .
These data were averaged monthly by progeé!. a summary of«
average daily time for home v1s1tatlon supportlve act1V1t1es e ﬁ

o

]

is found in Table"ixﬁ'““:;

\,JQ»’.. R - o .o )

B . +

.~

Process Objectiveg 1-6 3 T e -

l— During . the project year. the home v1s1tors w1ll
# E plan 1nstructlonal act1V1t1es w1th the teacher on Monday and

s
Y

Friday of each week as documented by, cop1es of act1v1ty plansb

¥

T on file in the consultants offlce.'wmvm_“khf“fwwwfmﬁnwfi~ﬂ~‘ 4~]~ o
.. . l
- 2- Durlng the p;pject year, the home V1S1tors will

i 3; 1nstruct parents in presenting act1v1ty plans durlng( * ‘.

home visitation (once per month‘per pupil) as evidenced by
"the Home Visitor Monthly Monltorlng Report.
AR ) 3- Durlng the prOJect year £he home visitors w1ll

_p:;21c1pate in teaoher d1rected tralnlng as scheduled for: home

] presentatlons each week as ev1denced by the Home V1s1tor

ﬁ-'

Monthly Monltorlng Report.

> E ; 4~ Durlng the progect year, the home v151tors w1ll

.

] 7 ’

'prepare ‘materials for home and classroom aft1v1t1es on Monday

_. v, . \)

o . 184 c




®

S | | ’ TABLE 55
Average Dally Time for Hbme Visitation Supportlve

Activities in Cultural Language/Reading, Readlng
Resource, and TESOL Components *

. - | e
Activity a ' Average Dally Tlme
’ Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
Planning #‘. .-
cL/R | .30 38 33 42 | 29 33 28 | 11 | **
RR 12 14 21 19 28 | 27 30| 24 | **
TESOL 15 | 22! 11| 18 15| 14| f1 | **
instruct <y
i Parents : ! | _
1 CL/R 451 31 38 31 31| 32
RR 6 65 | 141 | 90 | 136 19
; TESOL : : 93 93 | 105 | 125 [\1]26
ﬁ Teacher
|  Training ' 1. 1
| : CL/R 69 50 |- 55 68 | 56 51 | 36 | 105 | **
! RR ~ 63 129 117 38 75 | 86| 81 |109 | **
TESOL /| 13 36 35 16 22 | 41 | 27| 48 | **
L 4 . .
N S / _
R R Materlal , : .
s—— 4" preparation ' .- | " o S .
e} o+ CL/R .32 46 47 49 |- 45 29 23a 16 | **
S B RR 69 49 42 83 .| 112 |~ 94 93 (. 78.| **
TESOL | 58 80 | 76 | 60 | 61 |- 60 | 57 | 69 ﬁg“
" ' Schedule Home J |
t Visits . 1 » _
E CL/R b 23] 13 %15 11 | 12| 167 9 | **
‘ . 'R} i 11 27 | 28 19 | 44 | 29 | 24, t**
1 TESOL : | 8] 20 9 | 12| 27| 10%**
| Complete LI A A
| ReCOIdS e ] .
CL/R 27 421~ 30 29 | 29 25 | 26 | 23 | **
o 39 | 38| 34| 52| 81 | 81| 59| 47 | **
R - TES 11 18 29 19 | 29 | {BL1 | 47 | 37 | **
el ?L ' Sl (e 3T
o + Classroom Obs. ; ! o o
L L ‘“ CL/R- ! . ..
i . 'RR . - . . , ,
¢ |« TESOL | . A SRS -
l , L E E A P B ol
| R 185
L} - ,
- 154¢ .




5 " Table 55

e . (continued) - . S
Activity (continued) Average Daily Time -
. : ‘ -
Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
|
Others '
' CL/R 67 53 31 50 34 8 11 2 | ** |
KRR’ -171 .76 74 47 48 | 21 15 24 | **
TESOL 131 | 66 53 87 29 11 16 2 *_*
i N s
, .
TOBAL _
CL/R 225 297 {240 | 291 | 235 | 189 | 172 | 203
RR 354 323 |[380 | 408 | 453 | 489 | 426 | 399
TESOL 213 225 |316 | 306 | 273 | 305 | 314 |,233

ﬁ~?':*£$f¥*“*"80urée£- Monthly Monitoring Forms

4 ** Testing in May - :
N o "‘.’ ) ’
#.
T 3 ?d- N 1
U - _,::7" .
s
“ e
N . # \‘
] : !
-
” ) . A I
’ .
“““ . 0 A, - o~
I} ) N - -
< . S
Py - o«
. . o ~
- : e *
- F :
. .' ‘ B L] .
A !:ji“ .
- . . \
— . N , :




w2

’HMonltorlng Report T U o

home" yvisitor activity pla

* ~

g'and Eglday of each week as dbcumented by coples af the mater—

ials on flle in the classroom and the Home V1S1tor Monthly
Monltorlng Report
- i

5- During the pro;ect year, the home.visitors will‘

&
schedule home visits w1th the parents as ev1denced by the?

,V

b

schedule belng on file in the prlnclpals‘ office,jflassrobm,n
‘ ST T u g
Horie. visj:t__q_ﬂ, ‘Monthly .

and. cue consultants offlce, and tﬁe

6= Durlng the pr03ect yeaq, as soheduled the homsf
V1S1tors w1ll conduct home VlSltS to 1nstruct parents three
days per we3%~(€uesday, Wednesday, and Thursday) as eyldenced

by the reécords of home visitations and the Home Visitor

- Monthly Monitoring Report.

S

'ggnclusion - ’ o

Process Objectives 1-6 were met- as dotumented by the

3

Monthly Monitoring Form. _ I .
v W'. " : 6 g . . a ,'? . \‘ "::':"l_. . R . . S ) ‘ -t

Data Analysis - Objective 7 A : _

. Table 55 presents\the ‘total and average-freQuency of

>
! ~ s

ubmittedu
- . ;i ?ZT

Process Objectlve 7 - S : _ . .

. : r
Durlng the pro;ect year}\Fe_home visitors‘w1li

complete records documentlng the act1v1t1es of the home visi- .

v

tation program in the flrst second and\thlrd grades as

eV1denCed by the Cultural Language and Readlng, Readlng L

- ro
Resource and TESOL‘hreas monthly records on flle in the qgnsult-
®, .

.4

ants office. . ; .o
, T S 187 S
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~\ ) TABLE 56
Total .and Average Frequency of Reports Received
from Home Visitation Program * *
"
Cultural Lang/  Reading
* Reading Resource TESOL
. Total Average Total Avegage ' Total Avgrage,k
Yr. Per Mo.® Yr. Per Mo.* -Yr. Per Mo.*
Home Visifor | _ - ' :
Activity Plans| 12%| 15.2 [.[™78 &7 || 20 2.5
|.class Lists ., | . 69" 8.4 44 5.54 31 3.9
. o “ . .
Home Visitation , R O T N
Schedule 63 7.7 . 34 4.2 || 22 2.7
S By Aore i o v
| Records of Home . ' , SRR N
Visitation 1050] 121.2 858 107.2 t‘-’—!5665 _ 83.1
'd } . . : . .- . .
a S
- "“"i~" .
N\ Eight months - one month for testlng A
- ** gource: Monthly Monitoring Forms '
. ' v f ~,
i
R
' '
- b
J
R
. ¢ !
. ) .
" " S
188 N
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5

; S .

| f.'“baga in Table 56 provides ev1dense of PrpceSS .

Objective 7 being attained. "ﬂsgs;§;; '
.DaLa Analysis - Objective 8 J;E:%@ ‘;;

- ' '“TI * . -
Home visitors recorded the number of students in-

structed in the cldssroom on Mondays and Fridayshahd number

of homes visitedvon Tuesdays, W ednesdays and Thursdays of each

month. Table 57-presents these data. _ - A Jyuﬁf | fﬁf7¥f

Process Objective 8 . T
Duplng the progect year, the home "will in-
" struct st:&ents as assigned in the classr»mM e weék‘as‘

class lists.

ggﬂblusioﬁ
Homé_visifors instructéd_students both at home and

in school. 'Thus Process Objective 8 was met”ssfdoFumented by

the Monthly Monitoring Form.

Data Analysis - Objective 9 A f{" S Loy
v ) - :,;_v;_’ ‘ . u‘ A

Project dissémination activities took place duripg ;
the 1974 75 ESEA Tltle I prOJect year., Dissemination @aterials' -
J o L ] , -

are ©on flle in the progect d1reg§or s offlbe. g L R
4" ) . } a ,‘: ‘ . -'l . . = ) "u
. - L SN _ S

Process Objectlve 9
Au, .

L tewy ot

Durlng the progect year* the Supportlve Serv1cesv Tees

Componeﬂt Coordlnafor w1ll plan and 1mplement prOjeCt level n

g "'{4:}*- : .'“ | | B , | o A

' ‘ _ ‘ . 158 o : N : ’
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o TABLE 57 }
T K Total and Averagé Freqﬁéncy of Student Contacts
by Home Vlsltatlon Supportive Component ** “ 3"

v »

b ' . e ‘Cultural Lang/ Reading. | . AN
Reading . Resource TESOL - |

L . ’ »
Total Average Total Averag€ Total Average
Year Per Yr.* Year Per Yr.* Year Per Mo.*

A

Home Visitor : ' .

i Activity Plans| 82 | 16.2 77 | 9.6 | |.46. | 5.7
| - o % . N
Class Lists . 1755 | 219.4 1064 |133.0 | [788 | 98.5 .
v L - . . . . . N /-
- . . . . 't "‘&\/ - v
Home Visitation - . . )
- | . schedule 106 | 13.2 213 | 26.6 + (159 | 1¢.9
) sl "

Records of Home -
Visitation B 67 8.4 42 . 5.2 " 32 4.0 -

Al - \\ B o
N —~ —= - —
* | \\//3 ~ ‘

b -

- I Eigﬁt months - one month for testing
A St
" %% Source: Monthly Monitoring Forms

. .Av' .
3 . . w

~ . -

.




. w =
. . R C s ) f - L LA
dissemination activities as documented by.the dissemination

-

»

materiaLs.j ' i , i . . ‘
. ’ i - . ’ ' ' .l ! / v’
Conclusion . 5 -/

P On the bas1s of dLssem;natlon:m/tegxals belng on

" record, this ob]ectlvéxwas reached.

/ b ‘
. o . . ) ‘ ; “} l
Data Analysis - Objective 107° " . : E o

- . . .
N o

-y <

, During the\p}oject year‘the Supportive Services.'
@‘ ,
Component Coordlnator\was to. prov1de in-service tra1n1ng to

paraprofess1onals émpﬂbyed by the FLASH V Project. Various

. -

records and quarterly reports were made available as a means
to resolving t@e.question of whether or not this objective

wag met. .
) ;

Process Ob]ectlve 10 '\\ ' - | B

Duflng the prbjeqﬁﬂxear, the Supportlve Serv1ces o

R

Component Coordlnafor w1ll prov1dg in- se§V1ce tra1n1ng to

/
@'pafgproz/751onals emphoyed by the FLASH V Project as documented

by ‘traifin g schedules, part1c1pant lists, and paraprofess1onal

R : | o L4

Attltude Scales. 0 - > . b
Conclusion
. <
’ Quarterly reports, lists of participantSWin in-"~

I

service training with’ test scores and a speclal report completed /

by Ms. Bernice D. McCarther indicates that th1s,ob]ectlve'was

& : )

met. A review Of a pre. evaluation-post evaluation report

'listing progress of each in-service member further indicdtes
. . . 1 R ] K )3

“
i

a7

that the in-service program had a desirable impact.

.« 160 -
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Data Analysis - Opjeet}Ve 11

v,

» v , \’,

During the'project'year the€ Supportive Services

.

- T the question of whether or not thlS

Process Objective'll

Uurlng the. pro;ect year, the Suj

Conclusion
‘The . quarterly}yéports as submitted by the‘Supportive

Services Component Cooéalnator document efforts to protect
‘J'/ %
the hqalth of partrplpantS\and establlsh healthﬁsen¥1ce
F # .
act1v1t1es; In aﬁdltlon, the regular Department of Education

1 .
¢ '

' < .health servicgﬂact1v1t1es were available to these partici-

: R R L SRR

pants. Thig objective was certainly met.
8" ¢ y m

~
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- " . SUMMARY - (.

From the ‘data gatHEred by the FLASH V evaluators, it
1s apparent that the Supportlve Serv1ce component (1) has been

. _ rece1ved quite favorably by all, concerned- and (2) attained .

. . ‘

A% the ‘stated goals of tHe component. ° - ’ , .
S In- terms of the- performance objectlves for the Home

Visitation Program all objectlves were atta1ned Some concern }}

was expressed by parents regard1ng the utlllzatlon of home
act1v1t1es and ‘the telev1s1on series "Window to Our World"

' The parents reported that the televis&on_series took too.much

.
. -

time Wand was hard 'to follow

- ' Overall, the performance objectives of the in-service,

- training of'paraprofes ionals»wére attained" Positive attitpdes
wdre demonstrated by the teacher a1des and home V1s1tors\82 —

" the ‘three cpmpon%nts. As\for applylng skllls and concepts,

v

' 4
3TESOL P raAfofessionals were thought to be weak in se&%ral

- . e -

areas: \adhering to schedule, attendanceﬂudoing extra work,
follow1ng 1nstrdctlons, and asklng for clar fic on. The home

v1s1tors in the Cultural Language and Readlng Program were

j@dged weak 1n the follc l“g areas: understandlng program, ,

1nterest in program, acccptlng respons1b111ty, adherlng to school \d'

x’ e

: regulatlons, and attendance at meetlngs. t _' ¢

Bl

o,

r . As documented by the data, all process objectlves .. A". ;>

et were achieved. Dissemination objectives were also met.

[ R
» . .
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., ‘Purpose. ' L . | (

was assume

. schools /ahd Classrooms

CHAPTER 6

ON-SITE VISITATION

1

The . on-site'yisitalion was7designed to determine

-

whether or not 1nd1cators of des1rable pupll teacher behav1or,

'classroom settlngs conduafye to 1earn1ng, and meaningful. cur-
‘ .rlcular actlyltles weyé present in the FLASH program. . It‘was.
'halso de51gned to elicit’ regctlons from adm1n1strators of the

,schools 1nvolved in the project and frpm teachers who were as-

-

s1gned to teac exther TESOL, Guam Readers or in Read1ng Re-

-

source//\The max1mum presence of 1nd1cators of program excellence

to mean high effectlveness of the program.

_/7 Seventeen elementary Schocls were visited of which

fiftéen were public .and two 52\<fhia1' Visitation plans included

tw7 visits at each schdbls The \first day was devoted to class—

?bm observatlon and the next day to conferences with the bu11d1ng

L.

B ! : ’ hY
5r1nc1pal and program teachers. ‘ '

e

-xf‘ . The schools included guring the v181tat10ns were the*
Carbullido Elementary School,”Inarajan ElementaryJSchool, P.C.
Lujan Elementary Schocl Yona Elementary-School San Miguel Ele-
mentary School, Talofofo Elen ntary School, Merizo Elementary
school, Taltano Elementary School Chalan Pago-Ordot Elementary

Price Elementary School, F.Q.‘SancheZ'Elementary §c§pol, San

z«)/\~ - ' .
T 194
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Vicente School (parochial)! Santa Barbara (parochial), Ulloa
Elementary School,;” and Agat Elementary School. .
‘Nine'TESOL classrooms were observed and the same number
' of teachers of the program.interviev?edf One teacherzserﬁed“four
bon~public schools., The'folloﬁlng constituted the TESdL par-
ticipating schools: Carbullldo, Yona, .San Mlguel Ta1tano,
Chalan Pago-Ordot, ’Pr1ce, Santa Barbara, Ulloa and Agat.’
> . - o On:s1te v1s1tat10ns and/orrobservatlons were accom-
pllshed'in si%teeﬁvReading-Resource'classrooms includiog one from‘ ¢
‘a non;public“school. Conferences-with ﬁeading_Resource teachers
e were done individually. The Reading Resource classes were loca~
ted in the following schools: Carbullido Elememtary”SchoolL
P.C.'Lojan‘Elementary School, San Miguel Elementary School, s
_Taitanooﬁlementary-School, Price Elefentary School, Saﬁchez Ele-
mentary School, Torres Elementary School, Ullea Elementary School'
and San Vicente School.  The other classrooms were at-the ele-

) ‘ . - ) ) . . v N .
mentary sc%ools in Inarajan, Yona, Talofofo, -Merizo, Chalan Pago-

‘ordpt and Agat.

-

The Guam Readers program was imple ented-in all above
meotioned target schools except Price Elementary, Sanchez El&-
mentary,-Chalan Pago-Ordot, Taitano ﬁlementary, Torres Elemehtary
and the pgrochial_schools. The ioterview with the Guam Readers

program teachers occurred before or dfter the classroom observa- -

|

tions..

Factors, Behav1ors and Atmosphere | " : ’ -

3 :
’K The purpose of the classroom v1s1tatlon was to observe

the following 1n'1cators of program excellence

. 195
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) » l . . . . ~ . . : \‘ L’ .

\ S+ + 1, - Physical/environmental ‘atimosphere
2. Activities : LT P
3, Evidence of planning

4. Psychological atmosphere

le

. - 5. Availability of project-supplies
6. Use of project ﬁaterials - o . 4 5“'\,
. . ) \‘ P ¢ / . 'A . u
- 7. Availability of‘ téacher aide
s - | Y

Lt

9.

10. ¢Presence of-projec equipment
s PR L SR
Specifically, the ‘classroom observation sought to

answer the follow1ng questions bas?d on the 1nd1cators above-'
~'J

¢ . 1Is the env1ronmental setting conducive to learning?

:2.f Are teacher and pupil act1v1t1es related to the
goals and obJectiveg of the pro;|ect'> S
‘3. Do teachers' activities shoW\signs of planning,l
w\\i?d are reflected on the lessons as-planned?
4. boes Etudent behavior'show signs of. having a
poéitive attitude toyafd the teacheri teacher
fo ; i aide, and'proaect.kctivitiee?,
cS. Are materials related to the progecE available?

-~

) ) - N\i
s 6. Are materials related to the progect used?
’ ) J
. A Are~teache§\:%ges available and_pFesent?
/ » . N -

-

8. Are the teacher aides utilized?

9. Do pupils'ehowtparticipatioh and maintained
- e ’ R
v ‘ ) v ¢

-10. 1Is equipmeﬁtﬁaﬁailable andlutilized?l

.////’ T»T:t5i€/“’,i//fj c‘t/ (
: t\ 5 b ’ ' o

intgrest .2n ;the lesson?



) U N AN

* . \ Lo
t - L . . . .

The conferences with teachers s0ught to elicit informa-
3

-

tion: from them concern1ng the follow1ng¢factors-

- e? N

i . ‘1. Goals of- the project ' . “' ' , ; "..w

| 2, 'PIannlng of the progect ;
3.. Ass1stance and superv1s1on rece1ved

» 4.  Supplies and materlals furnlshed ’

e 5. Pre—program,and periodicztralnlng

- /6. Communication with the Project Diyector
_ ) - . . -
t 7. Teacher aide supervision

b _
The j\.nformation solicited from the building principal
pertain to his reaction to the .goals of the project, planning
involvement' consultation with the Project Director, line of

communlcatlon, and pre-program and periodic program tra1n1ng
. i

. \
involvement.

The conferences were carr1ed out in such a way that the
: N
respondents felt free to express their own reactlons.. The inter-
\ % 3
v1ewer/observers assured the teachers ?nd pflnc1pals anonymlty
te “ L)
and gave assurances that no personal evaluatlon was 1ntended
S v T,
\'? 1' . L' . o )
Scaling Procedure , CA

E}

" A.rating scale was used to determine'the'quantity-as

- well as the quality of. the varlovs 1ndicators previously men- ///-

t]zon . /\ %
./ . ° ‘The values of #fie scale weTre represenﬁéd in terms of

/};\three gradations: }H for hlgh 1nd1catlon, L for minimUm.or low -~

indication; N for fegligible or no evrdence;

V. B T o ' » | L .o

; S 197 e~
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V. . ¢ 7* 4 _RRESENTATION OF THE DATA - - A
. . . o e R o s ..Q“‘ L : .
. A . e
. - e e ) ) Y |
4. NP . ~ 7
The on<site v;Fitatlon)and conference results are '

presented in Tables J8through 64._Th§&data weR\\statlstlcally‘,

'analyzed to determlne whether or not‘the rating: dlstrlbutlon bof

.~ .each indicator for alI schools 'was s1gn1f1cant

-

';yﬁé TESGL Program rat1ng for each school is shown in
. . Table58 LA ~ o L
N T : ’ v :

Indicfator #1 (Phy/Env Atmos.) pertaining to the

I

».- B . . . : I : - |
, classroom setting shows a total of nine school?,with which five

- <. .
Ca ‘.

_were rated;as high and four low.

f\ator 4; (Act1v1t1es) and. #3 (Plannlng) manlfested

in the TESOL program reflect a maximum p01nts of nine high com—:

mensqrate w1th the number of classrooms
rd

o Yo The psychological atmoighere 1nd1cated in $#4° presents
’. ‘ % v -~

a rating. of e1ght high and one low. ' .
. ' B R
L In@1cator #5 on the presence and/or ava@lability of

-

project supplies is shown to receive f%ve'high and four low

/// ' point§. : . A o ' ._'
: : .

< Ind1cator #6 on the utlllzatlon of pro;ect mateﬁlals

reflects a rat}ng of four hlgh points, four low p01nts and one

-

with neglfwale evidence.

Indicator #7.concern1ng the. ava11ab111ty of teacher-

-

"aides appears to haye nine h1gh polnts.

v N -

.\ Indlé\tor #8 on utllliation of teacher a1de is shown

»

. W1qg,s1x and three hlgh and low points respectlvely

1

. - .,‘\/.'. g ; &'g; .

S TN e 4%/ .




- 2 N TABLE, 58 ‘ P

d

“ oo TESOL CLASSROO RATINGS BY SCHOOLS

- _"INDICATORS o
’ 7 | Phy./Env. Activi~ Plan- DPsych. Avail, Us‘e,-‘oa Avall,  Use -+ Pupil Pres.

.| SCHOOLS Muos. . tles | ning Atms., Sup, Mat. © Teach. A Teach, A. Part. Equip.’
b,i | . i ' N ‘.
*Carbullido | 1 i B E | B (L | L. H | H L
o | . G R A ‘ ‘
‘ Yona (M.U. Lujan)® S H i :;/ "L ! B | H R L |
{ s gl | L’>' BT S T U I R (S S T
/)
N Taitano- i H H B H L- i | i H '\’
RS FP R I T T T R O O A T O A I o 3
Blbtee . | oL ' O T BT I T O (S A
S| @tababera | L | B[ E [ L [ Rl B | B ) L] L ‘
‘Toa Wplow | R b R [E fL | I O A
o - . o B o N AL
| Agat ‘/L R | B | 8 |8 |8 t B - L | B[ H. 3
S R VT R
\ ‘ : L ' .
o B 9 | 9| 8 | 5 |4 9 6 9 |6




. - . - - . N
o N ~ | .
g e ~ ' . »n
3 . - . . ‘ ~ - . X - . .
o . ’ - ’

. . N N - r . W . .
; ., Pupil\participation 1isted as’ indicator #9 records
]

nqne high p01nts for all partlcrpatlng schools.
; Indicator #10 (Presence

R

rooms rated

¢

s

[ 4

f Equ&gment) shows six class—..'

N
A3 pointed out previously)-the' Reading Resource pro-,

I

‘gram involved fifteen schools and fifteen teachers. - Table_59“

4

represents .the results Of the on-sité classroom visitatlonf
< . As’shown in the tabie, indicator #1 (PRy/Env Atmos.) -,

shows_fifteen schools-of which eleven, were rateh high and four

¢ “low. .i. S .
: S : ! -
" _ ‘-Indlcator #2 (Activitles) has thlrteen.schools with .
high rating, one low and one negllglble. ' "nw ' (‘- ]
,' "On consistency of activity and plann1ng~ae31gnated as- | i
, 1nd1cator #3, all of the fif%een schools were recorded as. high._ﬁf
Indicator #4 (Psych. Atmos ) rggistered tﬁ\}ye CIagkg ";Qn
. rooms with hlgh ratlng, two low and one w1thﬂno evidence. %,é;fﬁagéf
i For 1nd1caror LE (Avall Sup.) eleven schggls ‘-F"J ; ?'
rated hlgh, two low and two negllglble.. Jy Jp;';tﬁ
» o - Twelve schools out of the fifteen were g:ﬁedhkig{ twoJ‘ '
_ 7 :]ﬁ g’

L .

1dWw- and one no ev1dence on 1nd1cator #6 (Usg of Mﬁt. v G

\u' G’

For 1nd1cator #7 (Avail. nea%P A f’thlrteen“schools

('4

-3 .
.were found high, one low and one with ﬂegligl§le evlﬂ‘l “Qy‘ j
o On 1nd1cator #8 (Use of<mea2h A ) fourheeﬁ/échools 4& f:,
—were recorded W1th a hlgh rat1ng and one sc ol raﬂﬁd!aqzneéllﬁ' ¥;g/
S . - o )7 '
Ind1cator #9 (Pupll Part {Nghows alL~f1ftéen schools .
rated as high, S f"_ ’ . lf. vy r\§;‘, ; .

. (‘. . :'_ . - - v. . . -. ‘ ‘,‘v. .
201 ..‘.’ . - I“ ';’)-‘ Y . . Q\’ '.5‘-‘.__ : .
A B .. : . ™ . b ‘

Q . ' V-;ﬂ! 169 T (";
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' ' I . e 4 ) Yo v .' ) ¥ : R } N i 3 '
“‘ g | ! ' o . . . ! ' TABLF 59 oo . EPCI o . [

Do e g g stouncz RATINGS BY scioois” <, .

| Ty

. . . quomons TN
"—

I . D
ool w o { Tyl Ev, Activi-  Mlan- Peych, Avafl, Use, of Auil.. Use  Pugll ‘Pres. |

| SCROORS. | prws, N ffes  wing” Mtads. Swp. Mat, Teach A Teschk, Part, hudp | o
' . — “.‘- - \)' \ L ] . ] Ll LT ' ' . BN "‘

. v ‘ \/0‘, ~ .. "'“" . 4 4‘ N . . .
.| Catbullido . R-| +H B | # 70 U I D AN S R T S

| Tparan (1 Bl R B[R | n w0 | o8 | B oW
© .\ p \” . v 4 ] o | N

k.G Lujan‘ .y

e e
=g
-~
~

) 3 " Z . . - k) ] .
. . 5 . N LU ‘ .

: Yona i ~Lnk'\ |- | B | B .t B
r. .,/ I ‘. {v‘l‘v‘ ) - ) ' . \ “ ) .
C (S Mgl |- L | B B[ N[N |CF | L

P': ‘Talofofo“ \‘." ‘,‘H"‘, H ) ."H' R (H | ..-L .- “H, )

Ol | x| v fmfow | B |8 [ B | B| B

;:\"'Taitano:", w. | w IR EEnY | B8 | 8| B H
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I
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Y

Y : Ind1cator #10 (Presence Bqulp ) presents thlrteen

schools w1th h1gh rat1ng, tyo W1th low, and one, w1th no evi-
» . N4 :

dence. . :
L A
P . 5‘

~ Guam Readers T - - . . SN

~ The Guam Readers Program as, previously Statbgﬁls

carrigd on in nineteen classes ingolving nine scho‘is An ob-
U\* (R .

. . e

server v1s1ted each classroom and in some 1n§tanc€s a team of
two did the observatlons -t o e

. Table 60 presents ‘the observers' rat1ng of the Guam e
Readers classes. ! ' S = . . ;
. . g . . . . . ’ . | // .

) -Indicator #1 involved environmemtal atmosphere/shows

a total of nineteen classrooms. Sixteen werevrated hing‘three
lgwjand one was rated as having no ev1denced‘ ‘a/// )

: Indicator #2 (Act1v1t1es) related ;rOJect éct1v1ty w1th
;rojépt.goals‘:pOWed s1xteen high rat1ngs, three lowﬁratlngs

'Indlcator #3 (g&annlng) represented th&rteen high .
\
points, five - low;p01nts and one negllglble-901nt regardlng ad-
1

tivity plannlng%? \ o . -\\\\-
T : Psycho}oglcal atmosphere was represented by a. rat1ng

of eleven high pe1nts~and:e1ght low points in indicator #4.

" Indicator #5 concerniné-the ayailability of project
. o , ' . .
supplies appears_to have seven high ratings, ten low ratings
and two no evidence ratings. -

s

Indicator_¥6 (Use of Mat.) had a high point rating.&g
twelve, a low point rating-of four and a nggligible rating -of

A .
three with regard to use of project supplies.
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ev1dence ratlngs. ' T /-g A - xi . i

i

Inalcétor #9 llsted as pupll par 'cipatiom.was rated

° with warteep h1gh 01nts and f1ve low p01nts. B '
/ >~

+ : .
K 3

- Edq}_geﬁt and eqh1pment malnténance ‘as 1nd1cator #Eg

was?ratedﬁw1th,ten h1gh,p01nts, elght,low p01nts and”onecp01nt

-

fdr no evidence.
.6 /o

TESOL Teacher Conference

I

¥

ehcher S. reactlon to the follow1ng -

)

of the pro;ect goals, (2) 1nvolve—

informationfto ascerta;n the
e L . ¥
' factors: (1) the1r awarenes

ment in the plannlng of th program, 1(3) out51de asslstance re-

. B .
- -
s

ceived, (4) sufflclency of progect materials’furﬁished .
., (9) tralnlng received betdre and during the project 1mplementaﬂ¥gi\
. ' / . .
tlon,' (6) comm hlcatlo %;}h tﬁ} Proyectablrector, -and (7)

teacher a1de S perv151on. These factors for the purpose of" the

report are .called 1nd1cators. "Table 61conta1ns the~results of

‘the conferenges.

v1ewed.'
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' e e L .
For indicatoil%f'(Planning), seven

»

igh, one‘low an -
. one negligible rating aré recorded.
ix high, two low

- Indicator #3 (Assistance) ‘shows

. “one no evidenég\*

- Indicators #4“(Proj. Mat. ) qnd #5 (Tra1n1ng? present

v

”»

3
>

five high and four low ratings each..
A ~

Six high-and three\nQ/evide e dre.recordedAfor4indi-‘ o

\

cator #6 (Commuﬁlc tion).

Y

‘Reading Resource Teacher Conferene

oy

~ ‘ :
The confereéLe w1th the

teachers, ”h,, .

Table6\2conta1ns the ‘ratings of the 1nformat.16n ob-

“ﬁ' . talned from the Readlng ResbhrCe teachers. : ' 'f : .
. =) . . . .
R T All flfteen teachers receiVed aﬁratlng of hlgh on- the
o o ' ]
: f1rst 1nd1cator of goal awareness.

PP AU PR
\

: o
On 1ndlcator $#2 (Plannlng) elght schools obtalned h1gh

B
‘ .ok

Ly ,ratlng and seven w1th low.

Indlcator #3 (Ass1stance) g1Ves a h1gh ratlng to

‘ o ) N _—
twelve school teacher 8 information and three Iow. *

Indlcator 4 (Pro;. Mat ) 1s‘

"

own w1th n1ne schools'
rated hlgh and flve low.‘” /2 x N

Three teachers' information rate high, seven low and

' o o N :
+-five negligible on indicator #5 (Training). . . T =
¥, 1Indicator #6 (Communication) reflects a rating of six

high, two low and seven negligible.

- )
. . '

o ' . - 175 o
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@

-~ For indiéator 7 (T.A: Supgr.)'teachei information

cher aides showé‘%ouftéén high and one low.

~ K i . .
. . . ) S

Guam Reader.-Teacher Canference:

£
t

represents, Guam Readers on-site visitation

Table 63

.‘ -~ 13 ) . ) N -..- g -.
interviewer - teacher -conference results. Sixteen schools are

. . o . e N . 1
represented by nineteen Guam Raﬁder.Classroom teachers. ¥
TABLE 63 . . .. -, '
GUAM READERS TEACHER INFORMATION RATINGS BY SCHOOL
) i} \ £ >0 | _ |
; _INDICATORS - P
. I ~ .o . . .’ . ) . .
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Indicatgg #1 pertaining to progect goals showed a high
] _

('vrating of seventeen, one low p01nt and one no ev1dence pOint.
. <
Indicator #2 (Planning) was rated nine low p01nt§’and
. . 4
nine no evidence points for teacher—prOJe t planning 1nvo%yement

with one high point recorded.

3 : N v N Lo
Indicator #3 on assistan and supervision is shown

with' twelve hign points, rbur low pointsvand‘fhree with no evi-
*> dence. S .
- : !‘ °

$

L

Indicator #4 (PIO] Mat.) was rated with eight hing

'p01nvs, eight 1ow and three no ev1dence points w1th regard%hq\:he'

availability of supplies and materials. - CX et . .jd ‘
' / ’ - Pr\ogram‘ Training ipdicated in #Sf'ﬁf)"é/::to have nine

Lﬁ
nighwpoints, five 1ow p01nts and five negligent ratings.
Indicator #6 was ta111ed with a high rating of five

pbints, two low p01nts and twelve ‘Points representing no evidence
P H K » . , . n o t

. Cbnfefencestitgmﬁraject'Principals ' o o //;

'J Conferences With princ1pa1s were conducted at Sixteen

<

schbdls;'each princ1pa1 was asked to respond to five 1nd1cators\
Response ratings 1nc1uded all three prOJects, i. e. TESOL Reading
(Resourpe and Guam Readers.» Indicators were (1) understands goals

of:the-prOJect, (2) Principal involved in pro;ect planning,

(3) consults with project director, (4)~commun1cates with pro-

- v,

'ect-directer, and (5) 1nvolves himself in‘txaining.

e ' N o o, _;78 o N
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PRINCIPAL INFORMATYON -RATINGS BY SCHOOLS
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> "\ Wlth regards to understandlng pro;ect goals, pr1n—
(.

cmpal responses were rated erh nine h1gh p01nts and seven low
points on 1nd1cator #1. /o : o ' . '_.'7%N
S - T . Ind1cator #2 representlng prlnc1pal 1nvolvement in -
[ Lo

progect plannlng recelved a h1gh rat1ng of four, a low rat1ng
.t .
\\ . seven anfl a no ev1dence rating of five.

v

Indlcator $3was\ rated six- hlgh polnts,,slx low polnts'f

, four no ev1dence p01nts with.regard to éonsultatlons w1th p IR

‘the progect d1rect rs. - _ _,d ".G_}) 13 u';[ﬁc

Ind1cator #4 showed a hlgh po;nt ratlng of n1ne, a
7 4

.-,,_x

low polnt ratlngipf seven r?presentlng communlcatlon channels be-f

tween the progect d1rector, céntral offlces and pr1nc1pal

a
4
-/

i
H4
P
'
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* ANALYSIS AND DISCUSSION OF THE FINDINGS.
N . o .4.‘.. @. Q A o . . )

I S 7
ThlS section of the report Wlli be devoted\to analyl- T

q
]

~ ‘élng the rat1ng results on TESOL,:Readlng ReSource, Guam Readers,

-,

; TESOL teacher conferences,,Readlng ResourCe conferences, Guam ,’

H
.
T ‘o j-d

LViReader conferences, and conferences w1th pr1nc1pa1s. T bles_65 66

,‘\

.71 are presented and discussed

70, g ThezChl Sduaref

69,

The table 65shows the folloW1ng*§

8,°

‘*{: Indlcaﬁbrs #2 (Phy/Env Atmos ).
. .L\ -

\(Psych Atmos ), #T (A

. A1

—

1eve1s as 1nd1cated by high values of Ch1=Sqdare« The other 1nd1-"
. 7 .

cators show a suff1c1ently un1form ratang dfstrlbutlan that they

L
H

do not reach a s1gn1f1cant level of Ch1 Sq re value.ﬁ ‘ .wi'%%Jf i
W AT

It eems apparent that the stre'gth ofjthe TESOL pro-

{ 'Q.

gram is reflected conv1nc1ngly by t?e act v1ty 1n the classrooms

E ) R4

2 that are descr1bed as purely TESOL._ Thefpup}ls cons1stently ' T’TL

man1fested h1

e1r teachers 1n_terms,of

They seemed to_ .
Lot e

*J
feellhg free to express themselve9 un

'eﬁg;e mean1ngfully to {

'mn ’sitatingly during}their

'lessons. Role play1ng pract1c1ng he1r new learned verbal ex-—

press1ons appeared to be , most e Joyaple of the1r experlences.

3

Teacher a1des are cons1dered asig%é to teachers in g1v1ng help

accomp11sh1ng non- 1nstruct‘9nal/patters. HoweVer] there 1s an .

under-ut111zat10n of teacher aiﬁes ‘in TESOL classes.»‘
« 215 . . . ‘. .
@ . y g o 181 3 ‘ B R
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o

-On the{;inus side of the program, approximately fifty

per. cent of the classrooms. needed 1mprovement espec1a11y in ¥

Yo o

schools where the TESOL classes are glven temporary classrooms. "f

The teachers are commendably d01ng the best with what locatlon -Q? ‘
~

N 7they have been glven.~ Several classes were heid—&n*1mprov1sed
rooms. One used a/llbrary for a- clas5room. In most ‘'of the class-~

'rooms, equlpment such as tape recorders, language ‘ma ters,v Qe -
s : -~

' ;’).opague prOJectors, ecord players and cas8ettes re ev1dept bdt

were not used durlng the v1s1ts except in two classes. Tt was

-noted that much of the equlpmentwgas not project furnlshed.bﬁt

&

"borrowed" from the schools or from the other classrooms. Sup4

p11es and materials expected from the progect are v1s1b1y scanty

>

‘Most of the teachers made the1r own materials for the1r lessons.
%

ReadingﬁResource‘“ ’
s Ailjiédicators.for.the Reading Resource Program have.
dlfferencesjln rating distribution which reached s1gn1f1cant : :.;
ﬁ:fyllevels as 1nd1cated-by hlgh values of Ch1 Square.
— From all evidences, the Reading ‘Resource _l?rogram @
appears’to indicate that it is~théIWell-organized and strongly
. *implemented program. Th1s overall assessmeht iS‘based on the
test of significance applled to the ‘rating d1str1butlons. ~The
.1nd1v1duallzed approach utilized by the teachers may have contri-

buted to the high interest shown by both teachers and.pupils"
engaged in the Reading Resource activity. Also, the classrooms.
V//iphys1cal environment) reflected the resourcefulness of . teacher

and aide in maintaining classrooms, maklng-them more conducive to .
R . .' 218 -i »' s
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.Guam Readers

| A‘ l . . o . - '7" . ) . ‘ . ‘
learning Evidences of learnlng centers, teachlng ‘aids and

Ry

resourc books were ample 1n most classrooms

table67;shows~the'following'

-

Indlcators #1 (Phy. /Env. Atmos )7 #2 (Act1v1t1es),

“#3 (Plannlng), #4 (Psych Atmos ), #7 - (Avail. Teach A. ), #8 (Use

. Teach. 'A ) and #9 (Pupll Part ) have dlfferenceS-ln rating dis-

trlbution which reached s1gn1f1cant leVels as 1nd1cated by high

‘values of Ch1 Square;r The other 1nd1cators show a suff1c1ently }

f-aldes in promot1ng successful teaching skills and technlques

uniform rat1ng d1str1butlon that they do not reach a slgn1f1cant

level of Chi Square value.

<

All 1nd1cat10ns appear to be that the strength of the‘
Guam Readers prdgram lies in the classroom sett1ng and pupil ac-

t1v1t1es as;related to the project goals. The general psycho-
logical atmosphere was consistently'Conducive to good. pupil par-

t1c1patlon and 1nterést 1n prOJect act1v1t1es. The use of teacher

appeared to be very well.done.‘ The-avallablllty of teacher aides

appeared'to produce a pupil-teacher/pupilfteacher_aide attitude

’:that reflected a learning atmosphere of high”interest.

On the more.- negative s1de of the Guam Readers project
1ndlcatlons are that supplles and materlals are lacklng and the
project mlght poss1bly beneflt hlghly by consistent revision of
materials. Student ab1l1ty levels seem to be_poorly matched with

subject area materials'in some classrooms. Many teachers provided

their own supplementary instructional materials as well as supplies.

221
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GUAN READER RATING ANALYSIS
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vallabie and be1ng used and malntalned

‘; " TESOL Teacher Interview

L2

.2 .
:‘Table 68presents an analysis of‘;he TESQL teachers'

d1str1butlo% of rat;ngs by varlous indicators. _
ol ) S— ! -~

3

cEe

. TABLE 68 . s
: o » TESOL TEACHER INFORMATION ANALYSIS
: J wh - . . . :
1 ) ‘f;{/ . ’ . '. . . . .
- ‘ "—'~a"-:é ‘ = . . [ ‘
’ ‘o - ", : . ' . .
é? Co A C © o INDICATORS
LT Avareness Plan~ Assis- F{pj. Train- Commun~ T.A. .
RATINGS . \ Go als ning tance Mat. ing ication Super.
’ 7 e | s | s | e |7
1 2 | & | 4 | o 2 .
1 1 |0 o .| 3 0
8% | 4.6 l.66*»'1.66 3 5.6
! : . .
5; ; ’

Table68 shows that indicatbrs #l (AWareness goals).and.
{;¥f'1 1a nlﬁ*)"have“dtfferences in- ratrng~distr1butlon which reached
~significant levels as 1nd1cated by h1gh-values of ?hl Square. The
other indicators show a safflciently ﬁhifbfm ratfng‘distribution
that they do not reach a 51gn1f1cant level of Chi Square value.

The TESOL teachers’ p031t1ve reaction to the goals bf

"the pro;ect seem to jibe with the observers' ratlng on planning.

They see the worthwhlleness of the program and apbear cons1stently

I 224
Q : 187




£

of Readlng Resource teachers

!

'

engrossed in meanlngful activities whlch 1nterest the puplls most.

In the learning act1v1t1es, one can see the routine teachlng tech-

n1ques tradltlonally TESOL followed by most of the teachers.

'il

formatlon gathered from the TESOL 1nstructors 1nd1cate a hlgh

In-

degree of admlnlstratlve frustratlon.- The problem as expressed

stems from the lack of a clear and def1n1te pos1t10n in the school

organlzatlon.

They are TESOL (Federal)‘employees, program super-

Vlsed by the~PrOJect Dlr/gtor or Coordlnator but are adm1n1stra-

tively also accountable to the bu11d1ng prlnclpal..

-

The lack of

materlals and supplles seems to be the frequent problem mentloned

Some TESOL teachers reglstered complaints about,the

TESOL. .HoweVer,

from five to seven years.

‘Reading Resource Teacher Interview

.

READING RESOURCE TEASHER RATING ANALYSIS

-

TABLE 69 : o

" lack of orientation orbthe'inadequacy of their.training to teach

five tegchers had training‘or eéxperience ranging

”@h", " 'The Chi. Square analysis of the d1str1butlon of ratings

comments 1is presented in Table 69.

¥

‘ , : INDICATORS .
: Awareness " Plan~ Assis~ - Proj. Train- Commun~--, T.A."
RZJ\TING Goals ‘ning " tance .Mat . ing ication Super.
H s 8 127 0 9| 3 [ 6 14
A S 1 o 3| s | g 2 1
N o . | 7] o 1 5‘, 7 0
lchi square " - 20k 2.6 | . 10._6**? 6.4% . 146 1.8 | 19.4%x
| x P<.05, *% P<.01, d.f.=2 7 o
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P - Tahle 69shows tha

the Reading Resource Program, 1t4was.ascerta1ned.that_the teachers

]

The table above indicates the following: L

indicators-#l (Awareness goals),

‘W“#3 (Asslstance), #4 (Pro;..Matv) and #7 (T A. Super.) have dif--

ferences in rat1ng d1str1butlon wh1ch reached s1gn1flcant level..'-:,..h
as 1nd1cated by hlgh values of Ch1 Square. The other 1nd1cators
show a sufficiently un1form rat1ng d1str1butlon that they do not

reach/a;s;gniflcant level of Chi Square value.

: 7From the 1nformat10n SOllClted from the teachers 1n

L,

are conversant with the goals of the project. They’agreed to its

necess1ty and almost all have recommended that Readlng Resource

.should ‘be extended to all grade levels. The pro;ect has supplled

J . ‘
adequate materials for classroom use. The teachers have expressed

their p051t1ve reactlon, if not apprec1at'on, to the ass1stance
received from the pr03ect coord1nator whﬁ-v1s1ts the classes twice

or once a month. Teacher aide superv1s1on and avallablllty pre-

hsent no problem to the Readlng Resource ‘teachers. They expresseﬁ

‘h1gh pralse for the quallty of teacher aides' help rendered.

The overall negat;ve reactlonslobta;ned from the

teachers seem to center on three factors: 'the.lack of involvement

}1n the plann1ng of the program, the need for pre—program tra1n1ng

and/or 1ntens1ve workshOp, Lnd the lack: of d1rect communlcatlon
, Caw e . -
’ 8:
between ‘the PrOJect D1rector and the teacher. It should be noted,

» - »*

however, that 55 percent of the teachers 1nd1cated rece1v1ng
-f

training or attended a pre-program orientation. Most teachers felt :

that the monthly meetinglis notvfruitful from‘the_standpoint
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of learning new, technlques. It may be that the hasty.recruitmentx
i.of Reading Resource teachers accounted for the lack of proper ;
-,or1entat10n of half of the teachers. Among the new or first year
~ teachers, however, many have had experlence in teaching reading.
Coﬁmunlcatlon between Project Director and teacher 1s almost non-
ex1stent. ~The Progect Coordlnator has served in place of the-
-Director. Thus an adverse effect for lack of communication with

%

" the central office was averted.

>

Guam Readers ‘Teacher Interv1ew

Tablefﬂ)presehts an’ analysls of the Guam Readers

Teachers' d1str1butlon of ratlngs by various 1nd1cators.

TABLE 70

“ GUAM READERS TEACHER RATING ANALYSIS -
FU. _ . _ INDICATORS iy
i ' Awareness Plan- Assig- Proj. Train- Commun- T.A.
’ RATING { Goals ning tance Mat. -ing  ication Super. j. -
l . H 4 a7 1 12 | 8] 9 .5 6.
L | 1 9 A N
S . 1 9o | 3 { 3l 5 ‘L1z o
| chi Square_.' 27 . 5% 2.3 9.6%| 2.6 1.1 .5.2°, 0 [22,2%%
l THPLI05; R P Oy de e

. )‘}. o The above table indicates the following:.. A S
RS : : D
b & .

' y& Gl Table 70 shows that 1nd1cators #1 (Awareness goals),

';v#3 ¢%§§§stqnce) and #7 (T A. Super ) kave d1fferences in atlng

»

,d1str1but10n wh1ch reached s1gn1f1cant levels as 1nd1cated bi hr\h‘

»
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T T S .
“ s . ;

valuesjof Ch1 Square.. The other 1nd1cators show a sufflclently

‘uniform ratlng dlstrlbutlon that they do not reach ‘a slgn1f1cant

- . . ...j\

level of Ch1 Square value.

It is most apparent that the greatest strength in the
Guam Readers program teacher conference ind1cators is . in the areas-

of the teacher understandrng of the proyect goals. Implementing

a d introducing teachlngltechnlques and skille based upo%;this ,;v 5

Y

o knowlddge is strongly indicated. - L

,)f ,

Substantial ev1de9¢e was avallable to support the" con-
tentlon that cons1stent outsrde ass1stance and superv1slon is wel-
comed and sought by thé teacher to produce the most successful N |

7teach1ng exper1ences w1th1n prOJect 11m1tat10ns. The teacher aide
asslstancé’appears to be most productlve w1th1n the teacher a1de/
teacher\plannlng framework~ 1nd1cat10ns are that great strength
11es in -this area of the project. . .' 5/ éj

R Program weakness in the area of supplles and materlals
appears‘to be extens1ve. However, th1s in no way is- 1ntended to.

'm1n1mlze teacher eff1c1ency and product1v1ty. On the'contrary}
.Guam Readers teachers through their resourcefulness appear o

‘have overcome the unavallabll'ty of - prOJect suppllesfﬂhave demon-'”

seem to have overcome the

Strated enthus;aSm and creat1v1
ication between‘the teacher

‘dem. The indicated lack ‘of | : i i

and prOJect d1rector was found to be somewhat deterental but

r\--

communlcatlon w1t§ the project coordlnator appeared to be excelf
lent. It was 1nd1cated that the coordlnator prOV1ded strong support,,

ass1stance and problem solv1ng to the pro;ect teachers.
228 \'..a-.' ) ¢
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,"';

-, ﬁ . Profjram pre-planning appeared to~be”q}pr0blem and -
:exaround the beginning of‘schoolfy€br'employment

[

.o seemed to revo
T : . R A : .
and teacher plgcement difficulties. Early teacher selection and

- e, H

assignment seem to be indicated as atbartial,solutiOn.

. o

a'_ . A . X ! o ot .

Administrator [Interviews
1

Table'_‘:-?fvl” presents an analysis of the [;rincipal‘s con-

-
-

* ference distrjibution of ratings by various indicatoxs.:

< f _ . . ' |
: [ | ~:T___ABLE 1 ’ ' ‘ .
N o ' \
/g. PRINCIPAL RATING ANALYSI§
; | _ ,
;Y | " R - INDICATORS !
Understanding Princibal Consulta- Commnnica-"Trainﬁ |
- Goals "Plan, - tion - tion': ing
9 - N 9 | 2
7 v 3 63&§% 7o : .
0 5 &1L o | 5
3.1 .88 49 | 3T . | 2.6
- - - ke AR
. / . . ..\.f.;"..f?_l: : . )
. * PL.05, **FL,01, Ad.f.=‘2,
i _

o rhe above table indicates the follow1ng. o S\H\\;;?;;ﬁ

. ’ Table71.shows that no- 1nd1cators have dlfferences in
rating'distrlbutlon wh1ch reached s1gn1f1cant levels as indicated
"“’BifhI@h;vatues*ofsﬁhi*Square;mmAil@havewrefativelymunifotmeratiﬂ&;m_
dlstrlhutlons | 7

& ~..~'@§

All prlnclpal conferences 1nchated a lacklng of "high
| ey b

Elevel‘knowledge of the three’ projects:within the1r schools. 'In'w‘

rthe areas of pro;ect goals, communlcatlon channels and in-service

tra1n1ng 1nvolvement, pr1nc1pal act1v1ty appeared to be very m1n1mal
, T . ! . . , : '
Q" o o . - 192 . L ,éﬁ’
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_ , | ) - A :
The tWo aréas in. which theré«és the greatest need of

; "»1ncreasUd act1v1ty are plannlng and consultatlon with the progect

'-dlrector.‘ MuCh dlscu531on on communlcation with progect staff

offlces Wlth regard to teacher superv151on and lOngtlc support

was very un¢lear and confu51ng. Supply sources as’ well a% arlous N

rgspons;blllty a{eaSulndlcated a need for clarlflcatlon. '

rd ‘ _‘ ’QA ~ ’
s S/
' N 4 |
..' ;f“ / -
‘\xk
. R30
a :
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-:: SUMMARY
&

-

. The on-site.visitation.was‘to-ohseIVe pupil-teacher
behavior, to'deterhihe whether or not classroom settings were
conduc1ve to learnlng, and whether class act1v1t1es indlcated
progress toward the obJectlves of the FLASH Project. It was also
designed to obtain the project teachers' and admlnlstrators'
lreactlons to the vario 18 aspects of the ‘TESOL Program, Readlng

h'Resource Program -and am Readers Program.

13* __i _ , The visits were made to seventeeanChbols,~fifteen of
which were‘public elemehtary-schoolsvand two non-public eIementary>.
schools. The TESOL Rrogram involved nlne classrooms~.Reading
Resource, f1fteen classrooms, and Guam Readers, nlneteen class-- _ ,
rooms..’ ; - g

The classroom‘observations sought to,investigatenfac-‘
tors or indicators with reference to the follo’wing'qu'estionsl:-.'~

Is the environmental school setting conducive to learn- .

- «

ing? s
- Do teacher and pupil acti%;ties‘indicateﬁaigns of being

related to the goals and objectives of the project?

-

. Do teachers' activities show signs of planning?

Does pupil behavior show signs of having a positive at- L'

Il

t1tude toward the teacher, teacher a1de and project act1v1t1es?
Are materials avallable that are related to the pro-

« ject? . T e

& .
Are materials uded which are related to the project?

- ~
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.the'lesson?

»

Are teacher aides avallable and present°

Are teacher a1des utlllzed°
[d

Do puplls show paft;c1patlon and maintain interest 'in’

& o : -

.
A}

[

Is‘project A-V.equipment'avaiiable and used?

Interv1ews w1th pr1nc1pals and teachers sought 1nforma-

[y

//

: tioh_about their reactions to the goal and plannlng of the pro-

e

'_ceived, the quantit

A%
ha.:

_ject, what assistan;;consultatlon and superv1s1on they had re-

and quality of supplles and materials fur-

nished, what pre- program and per10d1c tra1n1ng had taken place,

'whether there was communlcatlon w1th the PrOJect Director, and

whether teacher aide supervision was adequate.

jﬂﬁ For clast observations, ten indicators were rated; teacher

interviews focused on seven, indicators; and five indicators were
the subjects of the conferences with pr1nc1pals

The rating scale was employed to determlne the max1mal

~a

m1n1mal and negllglble 1ndlcataons of observed factors and inter-

v1ew 1nformatlon. The code H was used for hlgh 1nd1catlon, L

.7
5

- for low or minimum 1nd1cat;0n$3and:§ fon_néqllglble_indlcatlon or

no evidence. The Chi Squareﬁtest was used'tofanalyze results.
The overall findings are summarized as follows: -
TESOL - : : o - - ~ - :

(/f~$1. Classroom activities were consistent with the

goals of the prOJeCt y

-

2. Activities were planned and 1mplemented accordlngly

25;;3 :’ . o AU ¢
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. needed improvement.

_ Teacher aides are under-utilized.

;Pupi;svhad a-pgsitive attitude toward their teadhersﬁ

and classroom activities.

. Each classroom employed a teacher aide.,

Pupif’partidipation was -high in allfclasses,

The environmental

tmosphére” of four classrooms
Project materials and supplies were inadequate and

adversely affected the effectivenes of the program;

There was low evidence of the use. project sup-.

piies'and equipﬁent. This may be .r lated'to_Ng; 7. -

Reading Resource

1.

The , physical setting of most of:the classes was

o

_conducive to:learning.

Class activities were consistent with project goals

and objectives.

<

Class activities Showed planning.,
>

Classrooms receivéd‘sufficient supp}ies, materials,
and equipment.. ¥ |

P;ojeét supplies were effectiVélyjused in classes.
Teacher aides weré employed and prgsent.

Teacher aides were given meaningful instructional

‘responsibilities and were fully utilized.

i

\Pupil participation was maintained at high level
most of-the time.

Attitudes of pupils foward‘teacher and'ééfivities
Were‘warm and positive.

196
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Guam Readers

1. Modt of the‘Gﬁam Readers classroom env1ronments

were conduc1ve to learnlng.
2. The class actiniéies,were consistent with the goals
ofithe project. )
3. The ;%t1v1t1es were generally well-planneﬁ
© 4. There was a pos1t1ve att1tude among puplls toward

teachers\and activities.

-

5. Teacher aides were avallable and present.
[ ]

6. Pupil part1c1pat10n was * generally hlgh »
7. Teacher. aides were meanlngfully used.
8. Project supplies.and equipment wére not evident

to any great extent, nor were they used_in many

classrooms.

TESOL Teacher Interview

1. AIJ.TESOL teachers indicated awareness/df and
accordance with the goals of the program. |
2. .Most of the'teachers pian for the TESOL programf
3. The teachers are not‘receiving outside assistance
| or supervision. ) o : .
4. Supplies and materials are inadequately furnished.

5. Most of the TESOL teachers received no pre-program

training but did attend a monthly meetlng.

Py

-

6. No communication is evident between Project Director
- and teacner, but contact is made with the Program

Consultant.

234
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Teacher alde superv151on is unsatlsfactory and
: o : v__-,;'ws..

needs clar1f1cat10n.'

-

Readlng Resource Teacher Interv1ew

l;‘ The teachers without exceptlon are fully aware of

+  Guam Readers Teacher Interview

&

“and 1h.agreement.w1th»the goals of the Read;ng.v
‘Resource Program. - "

. e - ' ' :
~Outside assistance is rendered to most teachers

- by the Program.Consultant.v o ’ : >

The teachersfreceiyé sufficient supplies and

materials for classroom use. - : R

Most of the teachers superv1se the1r a1des.
‘The Readlng Resburce teachexs recelved no or llttle

pre- program or1entat10n..' " R
wae o b oy N o TR R .

No d1rect communication exists between Pro;ect "b

)

Director and teacher. o
The teachers'were not involved in pre-program plan-

ning.

1.7

All teachers are conversant with the goals of the .

program, v

Outside a551stance is recelved regularly from the'%
Program Consultant»

The program teachers”were hot involved.in_the preF
program planhlnglof—the Guam Readers Program;

Project suppiies and materials are inadequately

—
v

furnished. ' ' .

239
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;
. Lo
\), e .
o S o ) 8 . .‘3 ’ ’ .
Most of the teachers received, no.pre-program
. ’ R I i ’

orientatioén but periodically dttend meetings.

Communication between teacher "and Project Director

is non-existent except through.consultant and .

teacher.

i
> -

- Most of the teachers have nélaﬁminigtrqtiV¢ author-

ity over their teacher aides.
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_ . CONCLUSIONS

The On-site v1s1tatlon has l}mltatlons.f For one thing

“it.is subjectlve. The effort of the observers to be obgeEtive

i1s st111 ta1nted by the1r own philosophy and perceptlon. However,

thlS endeavor was an attempt to see f1rst-hand and to record the
:manifestations of . non-instructional 1ndicators believed to con-
tribute to the effectiveness of the pro]ect. It was to record
ev1dence of act1v1t1es and procedures des1gned for the program."
'.Thus, the rating scale was believed to glve the observers more _
fflex1b111ty in judglng the maxlmum, mlnlmum and negllglblekindl-;@

A
.catidns. While the data presented were rated by the observers, 1t

"would seem reasonable to assume that because the 1nformatlon glven

by the 1nformants (teachers and pr1nc1pals) dealt Wlth the1r own
_reactions and answers to predetermlned questlons w1thout the- ob--
_server s 1nterpretatlons, the question of object1v1ty is obv1ated.
The findings are applicable only to the classrooms, pro;ect

teachers and pr1nc1pals and SltuathnS 1dent1f1ed as 1nvolved in

the proJect.

On the bas1s ‘of the findings, the follow1ng conclus1ons )

"appear to be Justified .
The Reading Resource Program,seems‘to be the stronoest
in terms of high indications of'positive teacher and pnpil,be?.”
2havior, conducive;classroom'environment andiadequacy in materfal
support _ | = | ,
_ The goalépof the TESOL, Reading Resource and Guam Read-

ers programs remalp unquestioned as to their worthwhileness. The .
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. &0 .

teachers who'barry.the.reséogsib}lity of'implemedtation.unani—”
.mously endorse the programs. . - : /

Most of the principals appear dismally unknowledgeable

about jthe objéctives and progress of the progréms'except in the

areg”of- admlnlstratlve overseelng and support.f

‘An equltable d1str1but10n %f pro;ect supplles and
.materlals remalns a major lOngthS groblem.
The pupils are greatly 1nv01ved 1n that they -are per-.
's1sten£ part1c1pators in the act1v1ties. ThlS manlfestatlon be-
speaks the quallty ofteachlngapplleg §nd the effectlveness of
the Project teachers,l R o4 : , .L
Many Pro;ect classrooms nesd enrlchment to provide a'
bétter env1ronment in which to learn.
o .T. implementstion~of the pfbgrams'ﬁay'haye been done
hastily‘without théroﬁgh prepafation: Supplies, books, construc-

‘flot readily available. ' Teachers

xR,

. i tvaAu
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RECOMMENDATIONS . °
it

an

The teachers and prlnclpals recommended that.

81}.5

3.

Con51deratlon should be given. to extendlng TESOL

andﬂReadlng‘Resouroe to the upper grades.

& . : T : :
Teachersyﬁor the: programs should be givep intensive -,

’

in-service training. R R (’f B
Curriculum guides, eSpecially'for'the Guam-AEQders,
should empha51ze ‘the . "how" aspects of the lesson. _
rather than‘the "what"’“ ‘ |

Supplles, materlals and equlpment should be read11y
/

. and equltably furn1shed and books must be ava11able

‘at the beg1nn1nq of school

-

Textbooks used should be properly edlted and free of

errors.
In orderhto accomodate more pupils who need com-
pensatory educational help, additional teachers
should be employed ‘ |
Teacher a1des absenteelsm must be controlled
Teacher aides should'be required to have background ‘
courses in read1ng and typlng These courses'may

be taken dur1ng the summer se551on when they are

" required to go to school.

Parents of pupils in the'programs should'be given'
periodicforientation to encourage them to be more
interested and involved.

202 .o 4 I x
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10. Personnel in the programs need to be identified
o ) ‘

by such titles as Trainer, Developer or Remedial

Reading Teacher, 'so-that job descriptions are.

Cclear. , S ., o

11. Clarification of-authorityhover'teacher aides is . . {'

-

ot

needed.._ o | g ?jﬂ”%f
12. Home visitors should ‘be ;eguired to haye profi-

cieMcy in Englishténdvknowledge in humen'reiatione. s
-13. . The pupll 8 time spent 1n TESOL should be lengthened ;

'hif no TESOL' reinforcement?“””" dn- the regular ;'

-.classroom. -

14. .TESOL teachers should v131t andhobserve—other

TESOL classes. - | N
‘Project teachers should be required to make:hcmegﬁ'

v visits. | ~

16. TESOL teachers should be administratively under the

PrOJect Director and not the Bullding Pr1nc1pal

17. TESOL,materials should be developed-for different

ethnic grcnps (Roreans, Japanese, Chinese,

Okinawans, Vietnamese) and'ndt exclusively for

?acific'iélandstchildrenf

‘18. éﬁéOL classes should not admit pre-primary children

4
nor first-graders.

/'ﬁ
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INTRODUCTION

. ’/’_ «

S

An 1ntegral part of thlS £Valuation pro;ect was the

completion of a -ellabillty and validity study. Such a study-"

-

,was 1ncerporat d 1nto the overall deSign ‘since none of the

.instruments use the components of this Title I prOJect
. are Guam referenced ‘1n terms of their reliability.

Guilfor&ﬁ(lQSG) p01nted out that reliability is

.hgfined as the_proportion of.variance of any set_of
measurements that isltrUe variance ? the accuracy,of'scores ob-
tained on a test. . - o ‘, B . .
In simple terms, reliability seeks to determine the
degree to which a student could be. expected to replicate his
score if he retook the test. A 1.0 pos1tive reliability coef—
* ‘ ficient 1S a perfect correlation ¥ _j;f" o
Among the several methoﬂgfof determining reliability
on a test are the alternate formu ﬁﬂlablllty coeffic1ent the
split half and the test—retest procedures. For this reli—‘
abrlity analysis, the alternate form was not_possible since -

' fseveral tests did not have two forms, and the split half and

test- retest methods were not economically fﬁas1ble For -
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— : - ; 3 - o oo L :
- ‘this reason, the Kuder-Richardson 21 (KR 21) formula waaﬁapplied ,

to the s1ngle set of test scores for fach 1nstrument

‘This 1nstrument ylelds accurate rellablllty 1nd1ces -

. -

and 1f\anyth1ng test. results prov1de rellablllty coeff1C1ents

~ s B

that are understated in terms of the actual degree of rell—‘

ablllty As a result, the obta1ned coeff1c1ents may be cons1d-

ered to be/lower than would be obtalned by other methods.‘

Data were collected from a broad representatlve sample
>of children attend1ng school on Guam and standard measures were.

used to estimate how reliable -the pro;ect 1nstruments were for

A N

this population. - N Crd.

-PROCEDURES

-
~

A total of seven testors were identified.to conduct
the testing for ‘this segment of the eValuation: -

Of the seven test administrators 1dent1f1ed six’were.
female and one was male. Thtee of these people have master s
degrees in reading, a 9r1nc1pal focus of th1s 1nvest1gatlon,
and the rema1nder~have bachelor s degrees. Of the latter four,'
'twoﬂare completing mastei s degrees in read1ng,,and one has an :.
exceptlonal background in bilingual educatlon, haVlng worked -
on developmental TESOL programs for the Southwest Reglonalv |

Educational Laboratory in Austin, Texas.

0

-~ three spec1a11sts, experlenced either in TESOL Read1ng Resources,

After prellmlnary selection of test adm1n1strators,

or the Guam Reader, were 1dj§t1f1ed ‘The persons selected were
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experienced in- both teaching and 1n administering test com—

.o

ponents of the various programs. Each of these people had been

connected with one program or another for at least gnevyear,

S

and are recognized consultants in their respective areas.

A workshop program was Outlined wherein participants

\

would complete two’seven hour workshops to become: familiarized E

o
ES

with each of the instruments. ’b - - L
The workshop sessions'consisted oan period of.f,

orientation with. each instrument,.identification and'ﬂiscus-

sion of problem.areas, and reconciliation of'questionable,-

items to permit inter-rated consistency, and finally simulation,
role-playing_and practice'test-administering to increase

familiarization.

>

Sevexal problem;areas"were_identified, and the par-

ticipants 1nclud1ng the testor tra1nees, instrument special-

o

ists and members of the evaluation group cooperatively recon-

-

ciled problems to insure that each person testing w0uld operate

-
vt

in the same manner. | - _ . 'ﬁ ' o

. “Ti ¢ It was determined'thef the Readingfgkills Checklist
was a.cumbersomegandﬂdifficult instrument to administer and as
a)resth a new“system was des1gned 1ncorporat1ng6all test items
into a‘flip chart. Particular care was taken to replicate
exactly"all of the test items from_the“original packetlof mater-
ials to avoid cempromising the intent of the original instru-

ment . Additionally; a 'system was devised to facilitate the

: 'scor&hg and’recording*by testors. The resulting booklet made-

data compilatibnmconsiderahly easier.’ -
. L . 243 7
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- ’‘some manner.

L : - N T o R .
Upon® completion of training, the evaluation -group g \

T

identified a total‘of nine schools thatjappeared'to provide a

broad representation of children attendinq school on- the 1s- ‘

‘land. After consultation with-the Department of'Education it

. was agreed that these“schooig would be used ‘to identify'the

1

'sample to be tested

Letters were sent to the«p:rﬁc1pals of the 1dent1f1ed S

- “,

schools -and a meeting was arranged to discuss the purpOSe of

.

tﬁggstudy and how it was to be conducted In this segﬁent,:f
Dr. Franklin Quitugua and the Department of Education were most

helpful in arranging for use of the various‘schools. In re~

EY

sponse to the meeting and resultant discuSSion, pr1nc1pals

deVeloped a list of children in the Tirst, spcoﬁd and th1rd

. <
grades from which the sample could be drawn in-an attempt to

obtain a broad cross- sectional sample, prlnclpals were asked to

J
'1nclude all chlldren from the various grades except those wfth

-

v1rtually no English and those who.were severeky handicapped in

N
.

Upon rece1pt of the class rosters,'children were

randomly sele?ted to be=part1c1pants 1n bhe study.' ‘Table 72 N
o lists the children selected by grade level, from each_g& the

7 . - &

participating schools. ,

"1 - i; A total’ of 122 children in each of the three grades

were selected, and. alternates were’ identified for use 1f . .

v ‘.
)

absences occurred,:dAszindicated in Table 72,;certa1n schools

contributed children from all grades, other,schools from only

s
&

. o ,’g.. - : 2414:
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~\,.
v
-TABLE-72 DN

e Number of Chlldren Identlfled for Testlng

sie W . in Each Grade and School ’
4 . Co <.
' GRADE v
School % 1 e 2 x ) 3
St. Francis ‘26 26 .26
‘Adelup 20 20 . 20
L.B.fﬁéhnson 20 - -
Tamuning - 20 20
01d Piti .20 20 -
New Piti - - 20"
Inarajan‘ 12 12 12
Sanchez 12 S 12 12

o . - .
Price 12 v 12 12

¢ . -
- TOTAL = | 122 : 122 “‘.’-‘122
4
) 7
208 .




.has grades one and two.

one or two grades. L.B. Johnson School is a primary school,
R g : ) .
Tamuning Elementary has grades two through six; New Piti Elq;

mentary has grades three through six, and 01d Piti Elementary °

It should also be pointed out that in order to ob-

tainpphe broadest and most rgpresentative sample, some school!’

that'ﬁere participants in the Title I programs were selected

from which to draw children. Since they were program parti¢i-
pants, a smaller sample was chosen from each school (Inarajan

Sanchez, and Price Elementary Séhools) on the probability that
ne | r : » . |
many children in the target grades would be enrolled in one or

P

aﬁothgr of the programs. - .

Arf%ngements were made with each school to test ...
: . : : ® T

b
¥ g e

testing, since none of the instruments that were a. part of the

progiams could be administeréd en a group basis. '(2) Stagé'

' two was'the group testing, using one .of three forms of the

..aAreas. ... . . . R e

Gates-MacGinitie Reading Test. . '

The -.participating schools were given testiﬁg dates

;

and were advised of the space needed to.accomplish whatever

.

testing had to pé done’ on a particular date. Principals were

extremely cooperative in pfoviding older students or teacher

aides tg facilitate the movement of children to and from test

Testing Fegan on March 4 and was conducted over a

“32—day period, ending on April 22. Of this time span, 29 days

were re&uired for individual tésting, and three days for group

tésting. . al : ) ’216 o -
‘ - 200

‘J
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children in two stages: (1) Stage one was devoted to iﬁ&iviéual



~in excess of 100 hours- plannihg,’ contacting schdois, managing .

" the distribution of test booklets and maintaining an efficient

of the tests in the three components of the FLASH program.

. f—

’

A'totalvof more than 660 houxs q¢ré spent by tesf"

" administrators in the administration, scoring and organiZatioh

7‘6ffthe'6éfiéus'fés£ instruments. :The testors also found it =~

n¢¢essary to drive in excess of 2500 miles to accomplish_.all

of the testing.

St "It is furﬁher estimated thétfsubsequent compilation -
and analysis of the results took in excess of 100 hours, and .-

that, the supervisor for this segment of the-evaluation'spent

r

-

schedule.
It seems worthwhile to point out these time expen-

ditures since the results are concise and simply stated, .
thereby not reflecting the considerable time.reQufied to ob-

tain the dafa which yielded the following results.'’

>

O RESF]LTS R | | .

Table 73 desc{ibes the reliability figures~fbi each -

TESOL | S | | | ik
The TESOL test used two forms: Form I fo;ifirst- .

grade children and-Form II for second graders. Form I of the

"TESOL test has 100 items and was administered to 114 children.

Students obtained a mean score of 72.79, and a standard

deviation of.4§,7§ résﬁlfea. ' : ‘ . .
. e ° v . . y e . '
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A

Results of Kuder-Rlchardson 21 Formula Applled to the ' '
- ~  “Instruments in ‘the FLASH Program : T e

TABLE 73

3 )

_Items Mean  SD
TESOL TEST B
Form I : - 114 100 '72.79 | 49.73 | .92
Form II< 229 116 90.16 | 48.88 .92
DOLCH LIST 1b 321 2207 | 156.81 80.14 | .99
WRAT , - o . ' .
Reading Sub. °322 100 ‘49,98 | '12.79 | .86
' READING RESOURCES , . | S
- . Readiness. 133 33 30.5 2.39 .62
Skills 319 5% 2,32 1.49 .55
IRI 324 g* 3.10 2.11 .65
- GUAMPREADER . | _ -
Grade 2 116 130 91.15 20.00 .93
Grade 3 104 133 91.04 | 13.10. | .83
GATES-MACGINITIE . }
Vocabulary L e
Level 1 105 48 | 33.53 10.95 .92
Level 2 1111 52+ 30.68. 7.39 - | .77
, Level 3 ) 109 .52 29.00 - 8.73 .83
Comprehension ' ‘ .
Level 1 -105 34 | 19.10 7.89 .87
Level 2 M1 34 | 21.10 '7.60 | .86
Level 3 109 - 48 23.6 9.22 | .86

* Indicates number of classification levels rather than the

number of items in the test.
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: A
Form II was’ admlnlstered to both second- and third-
: , J - ' .
grade children, a total ‘of 229 subJects. ‘A mean of 90 16 of
116" possible was obtained and the standard deviation was- 48.88.

In both cases, Forms I and II, the reliability . .
-cbefficient obtained was. 92, 1nd1caﬁiﬁg a hlgh degree of - [

rellablllty for these 1nstruments.
-

s -

Reading Resources

This program used a‘tdtal of five tests, as deee’{:'uq ,.;f?

. . : : B E T EE A+
cribed below. ' . ' - 2
v . ..1-\.‘.‘ ;_v.

Dolch Llst.' This test was admlnlstered to 321 students in all o RN
: ' o ¢ s
'grades of a 90551b1e 220\score, the mean-£8r}all studeﬁtd e A

was 156.81, and the standard dev1at10n wag\fﬂ lA. DThe Re— - PR

nvm*‘ S
Y
.

liability coeff1c1ent of 9& 1s extremely hlgh,.lﬁélcatlng a _f‘.

\ kY

/
high probablllty that 1n1t1al §coresrwwukg*pe closely repllqa?edt _i

ﬁ’ 'ga?_?'z. ¥ & : e arw. .
A dlscu551on Sﬁ thlS akgremely hlgh co',elatlon'was 'nf‘ﬁf
‘fconducted and the data re—f?%syze 'anqufo;nﬁ';i b?jggrrect ‘_Iti'\élf
was felt that theacbtalned coeff1c1ent wahifo,i la QErrS

‘a product of two. factgrs.; (lLﬂoutstandlnq test admlnfstra

s o ‘ w.,-f. AT -

LY . . }‘ v e

tion by the testors,,to tge xtent that‘each ﬁnew the nuances f% .
A SN

6f the- others,‘%nd as-a resuft admﬁnlstered and scored ‘the ,q

test-in a very simlﬁhr manner, and'12) gbmodestly skew:d'dls— € ,a(4§

» MR

o, &

trlbutlon wh1ch wbulﬁagend to bulld onga hlgher th;
coeff1c1ent : '

. o 7 A

‘- %9 i R . .
o -’ EN . A
e AT [ Ly
i ) ) v
. 4 © ' ' ‘ N b
~- PR \ . IQH

1 . ;B‘o.
) . . {’-‘L-q,_r,
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BT . ] . v ’

“WRAT YWide Range Aéhievement Test):, The reading sub-section
6f this test w;s given t6 "322. children. ‘There are 100 items.
;‘”.”““and the mean score was 49. 98 with a standard deV1at10n of”
S 12, 79. The’ rellablllty coeff1c1ent of .86, wh11e~not as high
. as otﬁeroresults, is con51dered substantlal and 1nd1cates a

. hlgﬁ’degree of re11ab111ty

'Readiﬁg Readiness Cheéklist: This 1nstrument is des1gned for =
,%yg. , pre readlng students and attempts to assess the degree of .
' »readlness.the child possesses. A total of 133 children took
the test; mestly first graders. There are 33 iteds, and the
'ﬁ' . obtdined mean and standarddde?iation were 30.5 and>2.39
_i?n;. respectively. The reliability coefficient-of .62 is an indi-
;gator that this test may permit a good deal ®of var;ance be-
'tween cores in a test- retest ‘format. .It is else worthwhile

"“to poin out that in rellablllty formulas, the degree of

3 rellablllty is a function of the number of items in the instru-

- vy Bt
. ment., The'greater'the number,of items, the hlgher the
,‘L; vreliability, hence the coefficient of this test may have been

e .“'f>9ffected by the small number of items.
- 3 v." 7 -F ‘ . . . i . .
T - Reading Skills Checklist: The Reading Skills Checklist assesses
. i' ’ '“.“\ - ’ P '. ) " )

<" 'Ithe child's phonic and sfructural analysis abilities. There

f{d:fare a high number of total items on the test, but the test. is-
-criterion referenced apd divided_into,grede levels.  Hence,

. o o _
the criterion at the first grade level,

if a child-does not mee

vt (? ' . ’ . . .
o he does not complete the second ar third grade segments. As a

»*  result of this method of taking the test, and the high variance

o

ot ., M v c N R =~ B i L T O .
- ) L J
. . 5
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o |
-in the'number of items attempted for each child, it was not

p0881b1e to assess on an 1tem baS1s.
~ .
¢ As an alternat1ve procedure, the re11ab111ty coeffl—'

-~

cient was obtained using the number of levels (five) thatyeach

L)

child couid achieve.‘
! "A total of 319 children topk the.test and achieveé#a'
mean“level of 2.32,(pre-first gﬁade) and a standard deviation .
of 1.49. 'The resulting COeffrcient_Was .55. Again, as,With
the Readiness Skills Checklist, the low number of items pre-
sumably affeeted the score, but the'presumétion nust be that
children‘s scores would vary somewhat in a test;retest S ')
situation. | )
}Informal Readlng Inventory- This 1nstrument is’ crlterlon
'referenced, as the Reading Skills Checkllst is and hence only ; _
| eight levels could be used.in determlnlng the coeff1c1ent

N

A total of 324 ‘children took th1s test and obtalned G-
a mean score of 3.10 (first grade) and a standard deV1at10n .
of 2.11. The rellablllty caefficient obtained was .65, ThlS

again reflected the low number of .items usable in determlnlng .-

reliability. . . | i B .

Guam Reader Test: This segment of the FLASH program had instru-~

e

S——

ments for both the seéond.and third grades; Using the g&ade'

two test, 116 children werevtested and of a possible 130,

obtalned a medn of 91 15 w1th a standard dev1atlon of_ 20 00.

The rellablllty coeff1c1ent of .93 indicated a strong degree“

of reliab11;ty.~ The grade three test has 133 items, and the mean
. , :2Ei1{i' | | R
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~

" obtained was 91.04, witH a’standard deviation of‘lj;lo.. The-

.

coefficient obtained was .83. . C
Gates~MacGinitie Reading Test::;This instrument was not a test
iy

used in the FLASH Program but Wés selected as a referent for

'assessing,validity.' The primary segments of the'test, Forms

2A, 2B and 2C were used, and correspond to theyfirst, éecond
and third grades. .Each test has a vocabuléry gnd compgehen-
sion section. The vocabulary seqtiéns obfained ﬁeliability
cdefficients of ;92; .77, and';gi in the fifstp'second, and
thiralgrades.' ﬁeligbility coeféicients in the comprehension

segments were .87, .86, and .86. It may‘be assumed‘ffom this

L

that the instruments have a strong predictive value in a test~-

retest format. : .
. ; .

Table 74 shows correlations between the various
segments of the Gates-MacGinitie Reading Test and the instru-
ménts<developéd iorfthe varibus,parts,pﬁ‘theAFLASH Program.

P . ‘
~ As can be seen from Table 74, validity of .the FLASH

test instruments does not appear to be in question. The- Gates~

MacGinitie Reading Test is a recognized and thoroughly vali-

dated instrument for testing the verbal and comprehension

cépacity,of children. |
) ~In allfcasgs, though with TESOL-éo a lESser.extent, 
reading competence is a component of the FLASH tegts. :

The TESOLJtests rely on reading'competence to a.lésser

degree, and this is reflected in the cb:relations.' Comparisén

£ . 4 o
of the verbal sections of the Gates and TESOL Tests indicates

_ that for first- and second-graders there is a very slight

. . ®
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TABLE 74
 Correlations Between Gates-MacGinitie Reading Test
- and FLASH Test Instruments in Each Program

o
R — I o
: Test ComparedA : o _ Grade .
: With:Gates- ) 1 .2 -3 N/
. MacGinitie N - r N r N  r
! — - — .
| .
| Verbgl/TESOL 7104 .50** | 112  ,29** | 108 .14
‘-CngaTESOL | 104  .20% 112 .16 | 108 . .11
! yfrbal/Dolch. = | 98 . .51** | 98~ _57** | 104 ..77**
; /Dolch 98 , .53** | ‘gg . 58%* | 104  .58%*
' Verbal/RSC .. 98  .77x%"| 98 © _52%* |.104  .65**
~: Comp/RSC 98  .64** | 98  .47** | 104  .54*%* |
. Verbal/RRC .98 .57** | 23 .38 ' | - -
i Comp/RRC T 98- .67*% 23 ._.56** - -
' Verbalf IRI 98 .71** | 98 © .69** | 104  .6B** |
| Comp/IRI - v 98 .76%+ | 98  .65%* | 104 ~ .52%*
' Verbal/WRAT | .98 .68%* | 98  .68%* | 104  .57**
_ Comp/WRAT IR 98  .79%* 98  .60** | 104 * .56** .
| Verbal/G.R. (2)| . 110 J69%x |
» tComp/G.R. 2y 1 . 110 L62%*
| Verbal/G.R. (3)| = - o | 104 .90** |
' Comp/G.R. (3) - .| - S 104 L70%*
’5 - ) ——. - .‘"' - . :
L * L. 05 ‘ S ,) j
g - R A b !
. _
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probability that the relationship is a result of random error.

In the Comprehension section, however, there is no indication

that the tests are complimentary.

In all .other ihstances there is a less than ..01

.

probabilitv that the relationship'is a result of chance, with
«1 t:e exceptionlof the second grade Reading Readiness Checklist
compared to the Verbal section ofdthe Gates-Maoginitie.
On this basis.it seems reasonable'to state that the
instruments designed for testing participants'in~the FLASH

Frogram do in fact test what they are ;supposed to’ test.
. L
~

\ ]
'CONCLUSIONS

L - :Y
The purpose of this study was to determlne the
[
rellablllty and va11d1ty of the various 1nstruments developed

for the three»programs funded by Title I and operating under-

the, acronym FLASH. The'TESOL’program developed tests  for fi}St-

and second-grade children. ' The Guam Readertprogram usedithe

Dolch List, the reading sub-section of the Wide Range Achieve-- K

i

ment Test and developed an Informal Readlng Inventory, a

Readlng Readiness Checklist and a Readlng Skllls Checkihst

and also,developed tests for second-.and third-grade chlldren.‘
‘ . . Y

It'appears that the instruments used in this. program |

have a strong degree of re11ab111ty and a hlgh pred1ct1ve value

in’ termslochons1stency. It is. also apparent that the 1nstruments

are valid in that'they are test1ng what they are supposed to be ﬁ?*
. i : . . N et ¥

'testing. i : : . ) : .
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'As .a resqﬂt'of the extensive time devoted'to the"

’

testlng and the total 1nvolvement of the test admlnlstrators,

the1r commentary is considered of value, The follow1ng remarks ‘ .‘\ﬁ

are not to be construed as recommendations for any of the

programs, but ~are merely observatlons that mlght be considered

as ‘pe program contlnues. , —
_ | R : ' L
TESOL Program- W\ number of 1tems on each test are confuslng .

to the child,.and may be mlsleadlng - Art. work in the booklets

. |'N

often fallS‘tO present-the'type-of'p1cture that thelquestlon

e

and answer demand, and as'a resuit, children answeréﬁ/Certain

questions with a high degree of consistenoy, but fncorredtly.

An. express example of 'this situation was related, referring-to

Ttem ll on Form II. Here the p1cture shows children walklng k-reﬁﬁ/
to church._ The questlon asked of " the ch;ld refers to how they |

got to-ohurch, demandlhg a past tense response. By and large,

the children respondedt(correCtly)'"by walking", but\incorrectly

aCcordihg'to the demand-of the<qﬁestioﬁ,‘i}e., "they walked.

~Guam Reader Program: The Dolch List is quite extensive, 220,

words, particularly to children with lesser co etencies, par-

ticularly,in view of the fact that each word mu "attempted,
.even though the child has no idea what the previous SO_words o

were.,

. WRAT: There were no complaints'on the WRAT. It was viewed as

a fair,'brief“and‘non-frustratingltest: - - - .




s

' respond As an. example, hey point

" the level 5 and 6 test it was 1mposs1ble to make a distinction‘

LR

Informal Reading Inventbry;_'Thé\lnformaf‘Reading Inventory

’

was rather outdated; and comprehension questions,were often T

of little value in real compréhens1on assessment. "In one’

RN

part1cular 1nstance, Guam's env1ronment made it 1mposs1ble to

answer a quegtlon w1th any degree ogyaccuracy.-
, _ N

Read1ness Skills Checkllst- ‘The test~administrators‘felt an

s

1tem analysis should be conducted on the Readlness SklllS
Checklist. It was noted that all children seemed either to get
the item correct, or all get it, wrong. They further estimated

that alg: ch11dren would score about 30 (the actual mean was

30.5) and_1dent1f1ed the three items they felt children would

‘miss with great frequency.

Reading.skills Checklist: The Reading,Ski 1s Checklistﬁwas

considered a good instrumerit and its ¢ t1nuance was qecommegﬁbd.

The testors did feel, however, that phénic segments caused or

/

forced the ch11dren to v01ce an unnaéural sound to correctly

out that all consonant

d1graphs were to be v01ced in 1solatlon, ‘and 1t is extr mely v

difficult to accomplish this without adding‘a vowel at thelNend. «

-

Testors felt the same assessment’could be achieved if for

instance, the digraph ch was changed to cha.- 7

Guam Reader: The. art work was cr1t1C1sed on the tests for both

level 5- 6 (grade 2) and level 7-8 {(grade 3) As ‘an eﬁample, on

‘between Teres1ta and Pedro by looking at the plcture, and as *a

219
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result, ‘either choice was deemed correct. Also, there were

.”instancésAof;guestioﬁhble choice of,vogébdlary{ both Chamorro

9

For. instance, one testor who .tested a substantial

‘number of chilldren ihdfcaf@d that on the level 7 and 8 test,
: - - . S - SR -

and English.

no child respon edﬁTBthe“;tQ‘th question, "What is the child
blowing?" - Finally, the éhildren-seemed‘to'bave very poor map
' orientation, and seldom ariswered, questions cotreétly‘in'this

v
3 . . B
-

ségment.

. : . . . . \'
;‘} : ‘e ~ o
{ . )

.
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.
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" CHAPTER 8 L~

Recommendations

The follow1ng are the recommendatlon that seem

o

lre‘.onable from a total look at the data and resulté from all B

. - b

components " By and large all components were successful and

# .
att1tud1nal 1nventor1es document that most students, teachers,,_"
parentS‘ adm1n1strators and communlty members were very pleased )
with what was done, how 1t was done and “the results obtalned |

' Nevertheless, an 1mportant minority of’ the part1c1pants did .
express a desrre to do tRingse d;fferen%ly, to have dlfferent

8 goals and, in general,.1mprove the psyce;s.,
-~ ¢ : o . 28
i 0 . | -, | \ | . w
It i§ recommended that: . , o

.10 Ta1a three major components, that is, Cultural Language/

.
' v

:Readlng, Read1ng Resource ‘and TESOL be contlnued and expanded
. to 1nclude other approprlate segments of the student body.
: t

: -
3 . .

A » '
_M%, Sections of the major ‘components . related to attitude change,

be cont1nued and expanded. : .

3. The Supportive Services component be'continued and enlarged.

-

.4. Further study be made where gains ‘and changes have not
reached expected perfiormance levels to determine whether or not

-~

modification_of.method and content might bring greater gains.

221,
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-

) . _n"
5. The number and type of technlques employed to communlcate

with parents,lcommunlty leaders, communlty members and the '

4 [P VUV

general public be increased. ghey may be in the form of .direct

.

meetings, or less personalized news releases and published

-

reports. .

1

6. _An intens4ye study be made of the TV series "Window “o Our

World" to Jetermine how it could be modified so that, among

“other things, parents wi'll not find it dlfficult to/follow or

overly time consuming.

] . [
. - i

7. Anvinoreased number and/type of communigation ';chnlques

be‘established for various school staff, project staff and

9

adm1n1strators so that they are ‘aware of the goals ofathe

g
o

projects, the methodz of the projects and their relationship
to the project. % - ' ‘ .

.,

‘ . . o .,
8. Special effort be made to be absolutely sure each target

school administrator has a thorough understanding;and appre¥

ciation for the profiect and its goals.

.

9. Present efforts to develop act1v1ty outlines, courses
{ .
of study and currlculum guides be expanded.

lO. Very clear lines of authority and respons1b111ty between .

the school principal and tbe pro;ect; ﬁ;her and between the

progect coord1nator and the prOJect tel'her be establlshed. ¢

- Y

Make sure everybody involved understands these relatlonshlps.

-~

222 7 - ff
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R | o - | !
- 11. The number of opportunltles be increased for teachers,_

resource of TESOL teachers to meet directly with the ‘project

—-m"*“coordlnator, d1rector~and central offlce -project. stafﬁb__ AQWAHMNJHHWm

.,
* o ,

12. A spec1f1c t1me be made avallable, preferably every week
~for reso?rce teachers and ‘TESOL. teachers to meet w1th the
T é‘hssroom teacher as a means of increasing communlcatlon about“

\/ . " .,l
sspecial problems.and students. ' ’ ' ’ R

. 0
<2 PR

13. In-service training be developed in such a‘way that its

&
. content can be more resPons1ve to the needs of the various

members ‘of the project team. .Repeated surveys and questlon-
naires may develop a set of rqcommendatlons to make future

training sessions more meaningful. Y 4

14. A system be developed whereby the regular teacher plus
resource or TESOL teachers canbe part of the planning of the

yearly activities and the selection of student participants.

.15, Some definite line of authorlty be establlshed from “"
teacher, resource teacher or TESOL teacher to the teacher aides
and home visitors. ‘It is d1ff1cult to ma1nta1n a 11ne of . |
authorlty and respons1b111ty w1thout a clear cut and well-

understood relatlonshlp

16. Present methods of supplying educational materials, sup-

\lles andémultlmedla materials be rev1ewed to determine how

.:" -y } @&

A'they can be more readlly available in response to teachers’ .

need§' o

i

W 230 | | o | ’
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"and their specific agsigned. -tasks.

" supplies, and equipment¥”

_‘lack of concern for schedules, attendance, school r

© 21 ﬁions1derat10n be given to des1gnat1ng an additipnal in-

"22.’"Verywcieafly”defihed”fﬁﬁctféﬁs'f6r“afdeswahawhameigisi;;ﬁ“'““

~/ -

17. In-service and short'conference;techniques be used to

3

continue to improve the use of all ready available matei;fls,-

18. A means be ‘devised to screen the staff to determine which °

staff members need additional. tralnlng

)

19. Supervision of aides be increased to reduce problems of ©

. ‘s\ k) N : "
20.. Superv1s1on of home visitors be increased to reduce pro-

<

blems of lack of concern for the project, attendance schedule,

L

‘regulations and their specific aSSigned tasks.

.

d1v1dual or 1nd1v1duals to assist in the direet superv1 ion . .

and monitoring of aides and home visitors.

L ~

tors be developed so that these'pafapxpfessicnalsAwill know

’just what is expected of them and\acccunting for their activi-

ties will be less squective and time consuming.

o
-
-

- ’ ’ ¢ e .
23. Some other instrument-be used‘&n place of the’Informal

Reading Inventory and Read1ness/Read1ng Checkllst as ;part. of
the evaluation pretest posttest de51gn.d These instruments may
be useful'fc;it;e\zﬁsffﬁctlonal part of the project, but their
score‘format‘ﬁakes it difficult“to show fine changes in

reading level. L IR S
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24. The number of tests for evaluation purposes used in the

‘Reading Resource.Component be'reduced.’ The WRAT/Reading, the

Informal Readlng Inventory, the multlleveled Dolc Lists,éa

and the Readlness/Readlng Checkllst require an 1nmte amount

-E\\~_§¥\QE€t administration time.. One or twe tests would serve .

the purpose and coqeuméémuch less instructional time to
; . o B . . ®. :
ster.

25. A manual be produced for all tests that do not have pub-

lished»manuals. This manual should give in detail efaet

< administration procedures, scoring techniques‘and'scoring

4/;tlndards. ‘R"--‘ VA

26: The amount of time allotted to training teachers in
adnfinistration of the tests of the project and in the evalua-
‘tion process be increased.

27. An 1ntensave study be made of how the Guam Teacher

Observatlon Scale is used.. In the Cultural Language/Readlng
N ‘1

) compdnent scores éhowed great dlfferences wh1ch,are.d1ff;gultj
to rationalize. .These differencestusually result from teachers
'using very different judgement frames of reference or having

substantial_positive or hegative bias.

.~
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