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ABSTRACT - - - - .
Twenty-three teaching conpetenc1es identified as

"essentlal" in @ state-wide teacher survey by Elorlda's Council on
Teacher Education (COTE) are reexamined as an aid in ‘producing valid
and assessable programs for teacher education. Three hundred and
fifty central:Plorida teachers_ were questioned to rate the

. competencies._on an essential-unessential scale and the data were
assessed to-determine the degree of consensus. Results of the .survey
1nd1cate that (1) teachers view the COTE conpetenc1es as generally

_ essentlal- (2) there are probably not, as many general areas as the .
- Council has proposed° (3) there is communallty of the areas-across
‘teaching levels; (4) dlfferences exist in the perceptioms of the
areas among various teaching level groups; and (5) currently, the
Florida county districts are generally placing emphasis for teacher
evaluation on behaviors such as diagnosis of knowledge levels,
identification and structurlng of objectlves, adoption of
instructional materlals, classroom assessment, and couanseling and .
interpersonal skills. Ten tables are included inm the appendix, glv1ng
detailed results of the sample survey. (uB) .
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. Introduction . . o,

For: the past five or six years teacher =ducators at both the --zservice

o

and inservice levels have lived with a most frustrating quandary. .They have

felt théy've known the essence of whai.they needed ‘to know but have been
C o 4 . o . (
unatle to prove the validity of their knowledge nor gain gemeral aceeptance.

from teachers for their'ideas., They have wrestled with the duéfy, old
, ? v

question "what is an effectiye teachér?" During the past few years they

have concentrated on a seemingly simplistic -answer, and they have struggled
3 . - ’ - “ .
to give it form and order. Their answer is ''competencies," but the manage-

ment, validation and acceptance level of such an answer is excruciatingly
complex. ~

Some® teachér educators have aggressively broached competency tenets, while

some institutions and staff development personnel have invested massive

human and financial resources into packaging teacher competency programs,

Many of these, however, are¢ now stalled or careening because they seem to

suffer some of the problems of teacher competency: identification, acceptance,

evaluation, implementation and development.

.

Today many teacher educators are trying to meet impeding arguments with

validated pfaofs. One 'such group is the State of Florida Council on Teacher
/ ~ . v N :

Educa:t:ig; (C.0.T.E.). In the past ;'ear C.0.T.E. conducted a diligent
research effort involving more than five thousan& teachers, administrators,
and e&ucators throughout the State.

The organization began its study by'résearching the vast majofity of
work that had been done on teacher competency, synthesiziag that information

and preparing a consensus listing of eighty-four competency statements. A

2/3



7

: grodping o§‘484 teachers helped prepare a questionnaire incorporating the
competency statements'in a ' language and format accéptable to their peere.
Following activitiés‘tovestablisn a valZd and reliaolevresponee frame .-for
the questionnaire,ﬂdevelopment of a statement point scale,'and a test ot
reliability, the.competencyfstatements wereradminigteredTstatewide on the
finalized queetionniire |

Approx1mate1y 5% of all certified personnel in Florida were randomly
selected to represent proportionally.the proﬁessional popolation in each of
the State‘s 67 districts. C.O.T.E..establiehed-a,professional consensus

criterion for determining what would be considered_essential.r "The criterion

" was that 857 of the respondents must.mark a competency to be.'always neces-

sary,' (i.e., I have to use it frequently every dayf or 'freguently necessary,”

\ 3

(i.e., I have to use it at least once each day) in my job role (the highest
points.on'the five-point scale) with at least-517% of the 85% marking it as
'always necessarv'." <Using the 85%/51%'criterion,'twenty—three of the

forty-eight competencies were designated as essential. As a result of its
N F ‘

study, C 0.T.E. proposed the’ twenty—thrqe competencies essential to a .

successful teacher. - They referred to these as "the knowledge and skiIls

deemed essential for teaching irrespective of subject matter or age of

.‘pupils." o v : .

C.0.T.L. recommended, and the State gpmmissioner of Eduruirion endorsed,

A d i

several coursee'of action which may have profound importance for teacher
education in Florida, and perhaps the nation. The recommendations based

on the twenty-three essential competencies included using these behaviors

B

‘as basic criteria for State approval of preservice as well as. inservice

R
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teacher education ﬁrograms They further encouraged that: statewide pro-

&
fessional organizations recommend strategies for the utilization of the

competencies in improwing teacher effectiveness; research and davelopment

activities be conducted to validate various training.and assessment strategies

R

for the competencies; similar statewide studies be conducted to identify and
gain professional acceptance for additional competencies that -are essential
for effective classroom teaching at a given subject or grade leyel(

. State of Florida Council on Teacher _ . oL s .
FEducation's Twenty-Three Essential Competencies . S

| Communication Skills

1.. Demonstrate the ability to orally communicate information on a given

topic in a toherent and logicil manner.
2. Demonstrat€ the ability,to wrive ‘nta logical, eagi}y understood
style with appropriate grammar anc sentence structure.

3. Demonstrate the : bility to comprenend and interpret a message after

-

listening.
4. Demonstrate the ability to read, comprehend, and interpret professional

mate;ial.

BasquGeneral Knowledge - ' ‘ : )

-

. , . . ) . . . . . . J
5. Demonstrate the ability to add, subtract, multiply and divide.

6. Demonstrate -an awareness of patterns of physical and social develop-
ment in students.

Technical Skills

7. Diagnose the entry knowledge and/or skill of students for a given
set of instructional ‘objectives using diagnostic tests, teacher

observations, and student records.
- . ) o o

-
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8. Identify long-range goals for a given subject area.
9. Construct and‘sequenée rélated‘short—range,objectives for a given

[

subjéct area. -~
10. Select, adapt, and/or deveibé instructionél materials fé? a given
set of inétructional cbjectives and sfudent.learninéineeds;
11/ Seiect/develop and sequepbe relﬁted learning activitfes gﬁpropriate
.‘for a given set of insfructionai‘objective;-and'student learningl
nee@s; o
. 12. Establish rapport with students in the ciassroom by.using verbal
and/or Qi;ual motivaticnal devices. | ‘
. i3.’ Present>direc;ions for’carryiﬁg out an instructional aétivi;y.

a

+:14. Construct or assemble a classroom test to measure student perforﬁance

according to c;itefia basgg:upon objectives.

Administrative Skills e

1 2 .

15. Establish a'?gt of,classrdom routines and pfbcedures for utilization
of materials and physical movement.
' 16. Formitlate 'a standard for student behavior in the classroom.-

17. 1Identify Eauses of ciassroom ﬁisﬁehavior'and employ a technique(s)

, . for correcting it. . - L : - o .

18. Idemtify and/or dévelop a system for keeping records of class andf

individual student progress.

.Interpersonal Skills

19. Counsel with s;hdents both individuélly and collecﬁively concerning

their academic needs.




ZQ; Identify and/or demonstngté behaviors which ;;fléct"a feeiing.for
. the dignity and worth ofrotpér égdple including those frpé other.
etﬁnic, cultural, linguistic, aﬁdlecoﬁomic groups. - id - -
21. Demoné;fateAlngtfuc;ioﬁgl And.socialuSkills which assist students
- iﬁ developihg a_ﬁositive self-concept. T )
i ' 22, Bembngtra;e instructional and social skills whiéh'assist séudepts
in'interacting éoﬁstructively”with their peers.
23. -Démohstréte teaching skills which assisF studenfs‘in'developing : f '
.their own»values, attitudes, and béliefs.} .1 / | .
C.0.T.E. offered one caveat conterning the competencies: "No reference-
Qas intended,toAapy particular way;of organizing learning experiénces:fof
the achievementgof tﬁése competgnciesf i.é., COmpéténCy—baéed_téacher éducaﬁiQn
* or any dgher é%sigpated kurriculum form." It is diﬁficult-tg ;vo;d tﬁe:-
- Ainferential leap, déspite the warning. «Curfenf Iiferature,.cur;icul;m pro;
' jects:Aand prégfams coﬁcern}ng‘peachér eduéafion manifest a:singularly V L
popular"acceptancé.of éompetency;ﬁéééd teacher éducatiqp: It 1 evident
'that the twenty-three C.0.T.E. gompetencies coﬁstituée g:cleércpt statement
. _of what a teacher should be abie to do to achieve success, aﬁd‘may,,in fact,
. form the basis for teacher evaluation. .
. ’ Thé problem ag tﬁig point in Fime, and undoubfe y the reaéon:fqr

C.O.T.E;ﬁs-coﬁcern is these competencies are étill general and eannot clearly

be the basis for competency-based instruction. ’ In addition, they raise
. a specter of evaluition which is of much. concern t¢ teachers and to which

-

we will further allude in this study. Robert Howsam has defined cBmpetency-

A N

based instruction: '"Two characteristics are esseﬁ;ial to the concept of

L 4 N A
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competency-based instruction.- First, preéise learning objecti?es——defined

\

"in behavioral and assessable terms--must be known -to learner and teacher
alike." He further notes, "competency-based programs, on the.q;her'hand,

~ identify the objective, the criteria, the performance indicators, and thé‘

criteria levels so clearly for the student that he can assess for himself

" whether or not the objectives have been met." Clearly evaluatiorn will play

\
s

a crucially important role in all aspeéts of teaching competencies.

Assessment on a lccal or state basis may in effect direct the restruc-
.0 - ' ' e Ly,

‘turing of.p;esgrvice and staff development programs. These competencies

then, if accepted for training and evaluative purposes in Florida, surely

. -

) .. N o . . :
“suggest a possible adoption in other states. The quest{Gh then emerges,

"How can these competencies be correctly processed so as to produce valid

and assessable programs?" It is. to the point of this question that our

9

study begins to addfess itself. ' . . I S

In_this study we attempted to détefmine; if there is generalvsupport for
-the C.0.T.E. Eompetenéies; if thefe.is su?stan;%al.disagreements among ’ v
elemenfary,~jun;or high,,apd high school teachers as fo the imﬁgtténce of
the competenciés; the underlying organizational diﬁens%bn of the perception"
‘of the teachers toward the_twenty—tﬁree coméetencies. This thén‘is.én effo?t
to examine the baseé.of thése‘compeﬁencies and simgltéﬁeouély'look at.add%—

/. ) -

tional. pertinent dimensions before further action may be undertaken. -

" Procedures

_An instrument specifying the twenty-three C.0.T.E. competencies was |

distributed to a sample of three hundred fifry (350) public school teachers

3



in the Cent;al Florida area (Orange,.Seminole, Osceola, Brevard, Velusia and
Lake Counties). Each teacher was asked via a five point Likert}scale to

indicate the Jegree to which he or she felt" that each was essential to a

.successful teacher. The‘range of possible responses varied between very
" unessential to very essential. The respondents represented three different
levels-~elementary, middle, and senior high. Since personal contact was

made with the participants. by représentatives of the investigators', a-
A ' > .

high'réSponse rate was achieved‘(93%)(elementary - 180) (junior high = 76)

«

(high school = 69). 'The twenty-fivg.non-respondents' reasons for their

and will be com-

B unwilliﬁgneés to-complete the instrument were determined

-mented upon in a later section of this paper.

-

r

" The individual item means, variances, and standard deviations were
determined for each of the.teaching groups. .This was used as an initial
screening procelure to intuitively assess the degree to which there was

‘consensicﬁ-—that is, if large discrepancies were qbtained-for all twenty-

&
e

th?ee Combetehcies,‘subéequent.hypqthese$'and Qost hoc coﬁparisons appro- -

priate for the unequai samélé sizes-would'have béen updertaken. |
Subsequently the inter-item c&rrelation matrix was computéd and the

&a;a set:tested for psychogetric adequaéy Qith_tﬁe Kaiser (1970) Measure of

Sampling Adequacy (MSA). The Index is a function of two correlation matrices

- '—=Q those of the anti image"qbrrelatidns and R the original sample matrix.



Q is defined.asmSR'lS where an element s = [biag’R’?]fl. ﬂIbe overall Index

_—

for-a given sample correlaticn matrix is defined as: G
- ZIr2ik
-k
MSA = J#k
£Er2ik + IZq2ik
- dk - ik
3tk j#k

“
' The Index ranges between zern and one with values in the .90's_sigdaling data

A s er

which are particularly“apprcpfiate for keptor analvtic pfoceduresi “There_if
also defined an individual MSA which is simply a functioun of the same variable >>>>>
row in each matrix.” This gives an indication of the .degree to which a partif
-cular variable "belongs tn'thp-fam lv" psychometrically. Sevaral studies

. (Dziuban and Shlrkey 1974‘ Kaisert and Cerny, In Press) have been conduvted
which indicate that the Index 1mbr$@es with the quality of one 's dard. Ie .

has been recommended (Dziuban and Shirkey, 1976) as the logical first step

in -any factor analytic study.

Upon this determination, the correlation matrix was subjected to the
T .. N \ v

Harris (1962) rescaled image analvsis procedure.. The -raw- components were
transformed according to the Harris-Kaiser independent cluster solution. Raw_‘

- paftern coefficients in Kaiser's origiﬁally scaled pattern absolutely greater

”

rhan'l.bo were.nsed for inte;pretétion purposes. The objective of Fhis'pro-
cedure was to assess the }elidity-of the original 'eix sub areas as determined ¥
by the Florida Cowncil on Teabher Educatied: dUpoe determihation of the
constructs presentpd in the total sample, they were derived within each of

thP teqchlng levels nnd nomoared for simi1anfty witi: the coetfficient nut]ined

.

by W;igley and Neuhaus (1955). The component scores for the individuals

‘™

‘i
<



in each group\were derived and a sample of sixty teachers from each ran=—-—._

"domly selected; With the-component scores as criterion measures, a°

multivaria:;?analysis of variance was performed to test the existence of

difference among'the'groups. In addition univariate and step down F

. v
- > .

ratios were computed.
Supplementaryzstatistics were derived for the dmage analysis. The.

o

overall and individual indi:es of factorial simplicity were determined.. The
'1nd1ces (Kaiser, l974) signal the complexity of an overall pattern or yariable
1n the solution. The squared multiple correlations of each variable with the
remaining.R“- 1 were.determined as well as the.individual and overall root

. mean square correlations.

Once the“constructs associated with the competencies were identified,

-

-the teacher evaluation forms currently utilized in the counties in Florida

were obtained. 1. Those documents were content analyzed to determine- the degree y o
to which the,districts were-emphasizing the constructs identified hy C.0.T.E.

as basic ‘to the-teaching domain.“ It was sought'then through these procedures
-to debermine whether there existed consensus’among the teacher groups as to

the essentiality of the competencies. Through their perceptions, it was

~ sought to identify the cdmponents underlying the competencies, and finallv it
" was sought to detﬂrwine the degree to which the schdol districts in Florida

. . _ e o _
are presently : 'sessing those constructs. ~

] e -

lye wish td thank Dr. Arthur J. Collier- of the Florida.State Department

of Education for prov1ding us with many of the copies of the county evalu-

ation forms. ) _ _ ) /

t .
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"Results"
) __. The means and standard deviations .for each of thelcompetencies‘by
’ teaching level are pfesented in Table I,-togethergwith'their portrayal in
- Graph I. Some general intuitive trends are obvious; First,:the teachersd

’ at all levels feel that most of the competencies specified dre essential

-

or veLy nearly so for effective teaching. Most of the competencies.were

placed well above the m1dpoint of the scale. -Further, it may be observed

Lh : that there was a rough general: correspondence among the group'profiles with
two obvxous exceptions. The'elementary teachers rated competency three

4

substantially lower ‘than the junior high or high school- groups (elementary

/

= 2.26.compared-to Junior high X = 3.39 and high'school X = 3.34). That

after listening. The other fairly obvious deviation was for ompetency

number?seventeen»where the elementary group rated substantially higher "

L[4

.(elementary E' 3 75 compared to Jmnior high X = 3. 41 and high school X =

® 3.06). This item was related to the identification and correction of class-

o

room misbehav1or problems ’ - . N e

: The reSults of the total sample item image analysis is presented in
Table II. The overall Measure of’ Sampling Adequacy of 95 together with
an overall Index of Factorial Simplicity of‘.90 indicatesthat the item
-responses comprised an.adeduate psychometric sample and the resulting pattern-
did not yield results wh1ch were overly factorially complex. The individual
Measures of Sampling Adequacy showed ‘that each one of the items under con-
sideration beIonged to the domain of interest (teaching). Inspection of ‘the

Py

pattern matrix shows three main components. They are summarized es follows:

- .12
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. R * Pattern
‘Component One, : ' ‘ " Coefficient
1. Demonstrate the ability to communicate- orally —_— _ .83
2., Demonstrate the ability to write. ' - 1.00
3. Demonscrate’the ability to comprehend and interpret . _

a message. - B ‘ . : " .58
4. Demonstrate the ability to read. ' : IR b &
5. Demonstrate the ability to add, subtract, multiply and : '

_ divide. : - .84
12. Establish rapporL using verbal and.visual devices : * .56
13, Present-directions for carrying out-an instructional ' o
_ activity. . ' .71
16. Formulate a standard for student behavior in the : :

~ classroon. : . . 1 I
17. Identify causes for classroom misbehavior and employ '
", techniques for correcting it. ) . _ . ) C 72 0

This component which accounted for 43.02% of the variance (rélative) cut.
across four of the original areas defined by C.0.T.E.--Communication Skills,

Basic General Knowiedge, Technical Skills, and ‘Administrative 8kills. The
- ' - : ’ R h »* ’ .

. underiying'conceptual:relationship_of these variables. seems quite clear.

The items define basic cognitive gkills--reading, writing, etc.—-plus the

-

basic tools needed to function as a teacher;—carrying out instfuction, dealing»
with misbehavior, etc.. These behaviors .are prerequisite if any teacher is to

function’effectivelx in that role. Acrordingly, this component was named
) p N

The Teacher wi:h the Fundamental Tools of Education.

L -. ' _ : Pattern
Component Two p B .. - - : -.. Coefficient
17. Identify causes. of classroom misbehavior and employ '
. techniques for correcting it. : .40
19. 'Counsel students both individually and collectively :
concerning their academic needs. .+ .59
20. Identify and/or demonstrate behavior which reflects S
. a feeling for worth of other people o - . v .86
21. Demonstrate social skills which assist students in K
developing a positive self—concept : _ : .79 .
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’ : . ; . Pattern
Component- Two (cont 'd) R v ' . : Coefficient
'22. Demonstrate instructional and social skills which
assist studeats in’'interacting ronstructively with
their peers. . v . .87 .
23. Demonstrate teaching skills wvhich assist students = -
in developing their cwn values, attitudes and beliefs. .81

The second component (29.98% of the variance) synthesized“two of the
originally;oefined areas--Administtative Skills and Interpersonra. .xills.
The items of this component hold a clear rélationghip to reQUisite inter-
’personal skills of a teacher. They relate to the teacher's ability to‘

facilitate students in processing their own values, beliefs,fand feelings

regarding themselves and their environment. OBviously this component is

Interpersonal Skills.

. . : Pattern

Component Three ‘ Coefficient

8. Identify long-range goals for a given subject area. .- .56

9. , Construct sequence related short-range goals. .90

10. Select, adopt and/or develop-instructional materials - - .
; for a given set of objectives. o .80\

11. Select/develop instructional materials. appropriate o \
for a given set of instructional objectives. ‘ L .89 T

14. Construct a classroom -test to measure student - &

AU performance. .63

The third component (28%iof the variance),placed the -teacher .in the
‘ planning, diagnosis and assessment role. They relate to the teacher's ability
~ . to organize and evaluate her efforts. - This component was named Technical '

Skills - The Teacher ip the_Diagnosis ano flanning Process. "An interesting
vand "significant" finding é£1§és here; however. -Uompetency number seventeen--

identification and correCtion‘of.classroom misbehavior was originally
.Iassigned to the Adninistrative‘Skill area‘by'C.O;I.E. Inspection of

iableVII, however, shows-that it is related to two components-—Fundamental

Skills and Counseling. Inspection of its individual Index of Factorial

’
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Simplicity shows it tq‘yield thevldwest value of éil the'yériéples (.48)—-
‘clgayly dnacseptable. In the féétor ‘analytic éontext it is too complex,
'00ﬁce?tua11y intérérgtedtthig siﬁp;y indicatestxﬁat teachers gehd to vieQ
disciﬁline‘from'two varyingiperspéctngs. " The-first is that it is a.bésic‘
skill—-éomething they shduld kéow "how to doj” The secbpd group apparently

would cast d;écipline_as a probiem which is best fesolved witﬁin the
counseliﬁg context. | |

The finalvtotal‘groﬁp component accounting for 27.01% of the variance
-was related to five of fhe‘competencies'originally specified as Tecﬁniéal

Skills. "The items are related to the teacher in the assessment and prepara-

tion phases of teaching. The component has been termed Technical Skills -

- -~

The Teacher in'the Diagnosis and Planning Process.

-

In spite éf the fact that they failed to reach salieﬁce on more. than one
component, se;eral other competéqcies-exhibited substantial complexity.
Com;etency nuﬁber‘six (IFS'= .55), for iné;ance, "Deménstrate_an awareness
of physiéal and social development;" failed to'lo;d on any of the three .
cbmponenég but was sp;ead out between Fundamental $kills and Diagnosis. A
similar trend was noted for competency seven (IFS = .63;; "Diagnoseithg entry
knowle&ge and/or skill of students for a given get of instructional objectives
using diagnostic tests, teacher dbservétions,-and student records." Simila;ly
component nuﬁber sixteen-(IFS = .64), "Formulate a standard for student
behavior in the'élasgroom," showed a strong relationunip to Fundamental anq
' Teéhnica; ¢ 1ls. éinally, skill npmber nineFeen (IFS = .48) yielded a

substantial relationship to Fundamental Skills and Counseling.

The derived image components for the elementary school sample (N = 180)

are presented in Tgble III. Once again the overall MSA of .94 and IFS of .95

15 L
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-

”showed these data to be of high psychometric quality. The resulting pattern

matrix revealed a very high co-respondence to the overall sample pattern

matrix. The first component was clearly that of "Interpersonal Skills,"

while 'the second coirespondgd almost exactly to "Technical Ski;ls." The

finally retained componeat for the elementary school sample combined the

1

areas of Communication Skiils, Basic Gencral Knowledge, Technical Skills; and

. Administrativevskiils. This component, as in the totzl sample, was bast

-

. named the Fundamental Tools of Fducation.

The individual Measures of Saméling Adequacy put all~-of the competencies

in the excellent range. The competencies, however, needed scrutiny as to

their factorial complexify. Once again item number éeven!(IFS“= .50),.,
"Diagno: : entry or knowiedge level of students," appeared to Split‘betweeh

Interrersonal and Technical Skills. Item number twelve (IFS = .50), "Establish

- rapport with students in the classroom," was very complex with respect to

Technical Skills and Fundaﬁentél Skills. Competency number fifteen (IFS - .53),

AN } )
"Establish a set of classroom routines and procedures,' exhibited a similar

pattern of complexity.

The derived component solution for the junior high school sémpie (N-= 76)

is presénted in Table IV. The overall MSA of .78 and IFS of .80 supported

the 'psychometric quality of the data yielded by this sample.. The pattern

matrix, hoﬁever, yielded six componenﬁs‘rather thai the three which had been

previously encountered. The first was comprised by the following variables:

v Pattern
Component One Coefficient
20. Identify ‘and/or demonstrate behaviors which refiect S
: .54

a feeling of dignity.

16 B
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. . . Pattern
Component One (cont'd) ' . Coefficient
21. Assist student in developing a positive self-concept. . .85
22, Helping studrnts get along with peers. . .96
23. Help students develop their own goals and attitudes. ~ .63

S

This component is comprised of four:of the origirnal variables and was named

Interpersonal Skills.

The second 'component was comprised of the following éompetencies:
' |

Pattern
Component Two , v "~ Coefficient °
2. Ability to write logically. .46
10. Develop materials for a set of objectives. /.95
15. Establish classroom routines and procedures. - /.64
17. Identify and handle classroom misbehavior problems. -/ .78

These'four items crossed the areas of Communication Skiils, Technical Skills,

and Administrétive Skills. These itemé appear to be ﬁost ciosely related to

the Area of establishing arn :.: sphere for Instruction.

. The third component was comprised of the following competencies:

. - ) - " Pattern
Component Three S o ' Coefficient
1. Orally communicate. ) .62
3. Comprehend a message. : .47
4. Read and understand professional material. g .56
13. Direction for carrying out instructional activity .90
14. Classroom tests. : .52
18. Records of student progress. .45

-

This component spanned the original areas of Communication Skills, Technical

akills, and Admlnistrative Skills ' It appears to be a junier high school

version of The Fundamental Tools of Education.

Component four for the junior high school sample was defined by the

following teaching competeﬁcies:

17
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- _ Pattern
Component Foul . I ’ . Coefficient
2. Demonstrate the ability to write. B o S -.52.
5. Add, multiply and divide. . -.33
6.  Awareness of physical and secial: development in students. .56
11. Select and sequence learning activities for an objective. 31
16. Formulate a standard for behavior in the classroom. .59
o ‘This factor relates to rhe 6riginal C.0.T.E. areas‘'of Basic General Knowledge,

Technical Skills, and Administrative Skills. It;appeared to be. a second
" version of Fundamental Tools of Education.

Component. five was defined by the following coﬁpetencies:

: ! : Pattern
Component Five . o Coefficient
8. Identify long-range anls. c B o .77
9. Construct short-range goals. , : .77

*Both of these ﬁtems}yer part of the original C.O;T.E. subset of Technical

\

o . . N -
Skills but this was a tlear Planning factor.

The final junior)ﬁigh coﬁpohent was defined by the following varjables:

. . Fo . ‘ , ! Pattern
Component Six / : , ' : ) - Coefficient
1. Orally communicate B : o . .38
2. Ability to write. h . : .31
3. Comprehend and interpret messages. - . -.28
6. -Awareness of physical and social patterns. .36
7. Diagnose entry level skills. o - .72

“

The dimension cﬁt across the areas of Communication fkills, Basic General
. Knowledge,'and Téchnical Skills. This appeared to be a third version of the

Fundamental Tools of Education.

. The junior high school solution did.not appear as well focused as. the .

previously interpreted pattern matrix. Two of the competencies eyielded

N
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fairly low individual MSA's--number eight, "Identify Iong-range goals for a
given subject area," and number QWenty-éwo, “Demonstrate iny:iructional and
_ social skills which assist students in ° :teracting constructively with

N
. ‘}" ) . .
thei; peers."‘:ln addition several ot che items yielded unacceptable factorial

coimplexity: - .
Item : - A ' IFS
2. Demonstrate the ability to write. | ) : o -39
- 3. Comprehend and interpret messages. : o ' RS |
“4. Read and understand professional material. ' . Y
5., Add, multiply and divide. v .39
11. Select and sequence learning activities for an objective. _ .40
12. Establish rapport by using verbal and/or visual motivational
© .~ devices. . ' - .43
14. Classroom tests. A ‘ A
18. Records of student progress. : . .50.

The results of the ‘image anélysiéﬂfor the high-school samp.e (N = 69) are
> presented in Table V. As befgre, the sampling adequacy and. factorial sim-

iN

plicity of the matrix were Well'ébd&e the acceptablé range (MSA = .86,
IFS = .88).

Component one was démiqated by the followinb variables?
: : : . o L

-

Pattern

" Component One : S . ' Coefficieat
1. Demonstrate ability to orally communicate.. . - . -.72
2. "Ability to write. ' S _ : 1.00
3. Comprehend and interpret a message. B _ 1.00

10. Adopt imstructional methpds:for a set of objectives, .53

13. " Directions for an instructional activity. . ' ' .60

This was generated from the areas_qf Communication and Technical Skills, and

it appears to bz the high school yé;sibn of Fundaﬁén-ai Lools of Education.
- : Component two was comprised of thénfollowing competehéies:
. , h
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‘ ‘ .Pattern
Component Two : . . - " Coefficient
'12. Establish rapﬁort. e " ' R . . .55
17. Behavior problems. . _ - , ’ .59
o + 22, Help student interact with peers. - : .56

This dimension at the high scheol level was best termed Adaptive Behavior.
* q L \ .
‘The third component was defined by the following two competencies:

- . »

Pattern

. Component Three . ) . Coefficient
' ' ' . - 77

20. Dignity and worth of other people. /
~23. Develop own vialues, attitudes and beliefs. . ' - W9

\

These variables were related_tO'InterperSonal Skills - The Teacher as

Counselor. R . - . - o i
b _ , o S o : J
" The fourth factor for the high school sample was defined by: ' ¢

o * : .

. . . | - . Pattern-
Component Four o _ Coefficient -
8- l.aUllg-L ange goalss : T * —583—

9. Construct and sequeace short-range gr:als. _ " 1.00
10. Materials for objectives. ’ . ' .45 -
. 11. Sequence learning activities. S . .37
1l4.. Classroom tests: .. . ’ t . : - .37
‘ R . ~ '

-These items were,éll‘originally identified as'Technical Skills.

The fifth high school comyonent was’composed'of two variabless P ’
- . o L ' : Pattern
Component Five . . Coefficient -

15. Establish a set of classroom routines and procedures for _
physical movement. . . . — . ) .77.
‘16. ~ Formulate standards for student behavior. W~ -2, 59

by
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 This cpmponent was a subset of Administrative Skills and appeared to be

related to generali;@d Behavior Standards.

None of th? high school itefis exhibited,markedly'lbw individual Measures

" of Sampling_Adequacy but séveral’exhibi;ed inferior Indices of Féctorial

Simplicity:
- Item : IFS .
. ~ —
5. Add, multiply and divide. f B ) T .48
6. Awareness of physical and social patterns. - oo .58
10. Adopt instructional mz2thods for .a set of objectives. A
11. Select and sequence learning activities for an objective. .53
14. ClaSﬁﬁé@m tests, ' ' T .56
18. Records of student progress. : o .22
* 21." Assist student in develiowving a pasitive self-concept. W31
22. Helping students get along with peers. .50

A'Summary-of the compcnent results for the totaleand sample groups would re-

¥

veal the fcllowing framewerlk: - , ,
- :
B - T " ‘ . l -
TOTAL o - ELEMENTARY . JR. HIGH HIGH SCHOOL
~ . | Fundamental Tools Interpersonal |+ Interpérsohal Fundamental Tools of
of Ednga;ion o Skills - . Skills . Education - ' :
Iﬁtéfﬁgrsoﬁal . Technical ) Aghosbhere for ) Adaptive Behavior
Skills Skills - Instruction o
Technical Skills Fundamental ‘Fundamental Intérpersonal-Skills~;
Tools of | Tools of ) :
~ Education Education I
Fundamental Technical Skills ~
_ Tools of ’ -
¢ C B Education II
N N . \
. : A Planning Behavior Standards
Fundémental.
Tools of
Educatiaen III

e

21
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The summary of the component labels reveals some obvious intuitive cor-
respoandence. The areas which appear to be most common across the groups

are:

1) Fuﬁaamental'TooiS'of'Education
2) Interpersonal Skills, and -
3) Technical Skills"

. As noted earlier, a further test of the components' congruence was

»

conducted with the Wrigley-Newhouse congruency -coefficients. Those results

¢

are presented in Table VI, which presenté a summary of the obtained con-
gruency coefficients among each of the subgroups and the total sample
componenfs. It may be observed that there was a very‘high‘correspondence

- for the total-elementary comparison. Each column of the matrix produced =z
» - : . . - -
coefficient well above .Y. The total-junior high-comparison for each of
. :

the columns produced higin values of .74, .84 and .69 respectively. The
- ! ' : -

total-high school comparison_préduced.high values of .73, .53, and .82

respectively. Tt is obvious—that—-the-common.components in_the data were _

_——

‘the three iccitified earlier — — - - ' .
- The congruence coeffiéients aﬁong the subgroup éomponenté are pre-

- sented in Table;VII. It mayfbe observed that the elementary-junior bigh

: comparisén yiérded‘high~valués of .76; .57 and .66. The elementary-higﬁ
;school comparigon showed high obtained values of:L67,_.76;and .71. The
jﬁnior high-high school coﬁparison.éhoweq~three_high values (.69, .60 and
;2;). It seems clear from thg resqlt§ presented in Tableé VI and VIivthat
there was substantial similarity inlkhe underlying dimensions of_thé peréép-

tions of this sample of teachers regarding the competencies outlined by

the Council’on.Iéacher Education.

- ¢
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"“presented”in“Iable IX. The associated probability of their equality was_mmww

With the conceptual and empirical determination of the component

simildrity for the three samples cf teachers, . the components sScCOres were

detérmined for the/éample of sixty in-each group. The scores for the

N

,Vtotal sample were scaled to have a mean of 50 and a standard deviation of

"*,.

10. The means, standard deviations, and’ intercorrelations among the scales B
‘are presented in Table VIII, It may ‘be observed that there were substantial

correlations.among the scores with a high of ;83 and a-low of .81. The

1
-

results of the mult1var1ate test of. the mean component score vectors are
M.f*\q
L \¢

- less than .0076 so0 equivalence cannot be accepted. Inspection of the uni-

variate,and step down probabilitiesfwill show a significant difference

among the groups for Fundamental Tools of Educetion. The means from

Table VII will show that the high school group exhibited the highest Value

(X A 52.u0) with the elementary group next (X '50.43) and the junior high ‘

Y N

‘sample having the lowest value X = 49.67). The univariate F ratios re-

_vealed.no further significant differences.. .The step down value, however, -

for Interpersonal Skills showed a significant difference for the groups. It.)

must be assumed from these data then that there are significant statistical

differencesaamong-the:teacher groups and that those differences’arise from

disagreement over the.Fundamental Tools of Education and Interpersonal Skills.

©

The final phase’of this study was to content analyze the data collection
Hde%ice or_instrument'uSed in;each county of Florida in order to determine .

present‘emphases with respect to the areas defined by the C.O.T}E. com-

petencies. Assuredly the process is a subjective one and the authors

1y

accept full responsibility for those dec1sions. Since'the form and format

; 23
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waé virﬁually unique to each county,‘if was virtually iﬁpossible to ‘adopt

: T & K : .
“any uniform decision rule with respect to the instruments. ,The classificatory
. : : R '

rationale for the assessment was on the emphases of each of the instruments.
Many of the- forms had .at "least some questions covering'eéch of the areas,
‘but only those of heaviest emphasis were identiried for the purposes of this

 pa§e;. Heavy emphasis wus subsequently defined as a "large" portion of

) Q

items relating to a particular agea;. "Large" was defined as which ranked

fifst, second, third, etc. since the format would allow no simple, common,

[y .

decision rule. Where emphasis was found outside the C.0.T.E. areas for a

particular county, an additional notatiop-was made.

There is contained.in Table X the results of the content analysis.

It may be observed that the present emphasis in the county districts is
placed cu Technical Skills. Fifty-four of the counties (81%) placed :
impoptance:on this behaviof. Tyenty-three of the counties (3&%)-placedv

some emphagis on Inferpersonal Skills. One county stre§sed Communication

o

»  Skill 'and'emphasized Administrative Skills. If may be observed from the

~ final column of Table X othef areas were also considered in teacher evalué A

ation. Twenty (31%) of the districts considered personal characterigtics
¢ ) E Rt o

in the ‘evaluation of their teaching force. The final area where some

4

- :

emphasis was placed was related to compliance with- school and district
policies. These results suggest that the school districts in the State
of Florida at present place overwhelming emphasis for teacher evaluation

upon such behaviors as diagnoéis of knowledge levels, the identification .

and étructuring of objectives, thefadOption of instrﬁctional materiais,

s i -
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and classroom assessment. The secondary emphasis is placed on counseling

Aand'interpersonal'skills which help a student develop.a healthyvselfdconcept

and to develop values and attitudes which will facilitate.efficient'and

u

effective.fﬁnctioning with other individuals. A etrong-emphasis is also

placed upon the appearance and mannerisms of teachers. The areas for which

S

virtually no\provi51on was found were Communication Skills, Basic General

Knowledge, and Administrative Skills;

°

After a diligent research effort, the Council on Teacher Education of

the State of Florida_has proposed‘twenty—three competencies which- are

-

ostensibly essential to a succeséfgl_teacher. Those befiaviors were compiled

\ @
\

through a large Ecale‘survey\of professional educators in the State who

' generally indicated'a degree of consensus regarding them. Those competencies,

if adopted for. training and evaluative purposes, could have far reaching

: : , - A
impact upon teacher education and §taff development programs. Taken at face

valdeAthey constitute a clearcut statement of what a Successful teacher'ehoold
be able to do and may form a basis of teacher evzluation. ‘Further,'asseSS-
ment on a diatrict-widerbasis might‘produce the basis of a staff development

program design. Each of the statements outlines a apecific béQavior and

apparently they conform to a definite generic organization,

It is clear,AhOWever, that ‘any set of teaching competencies which have
- [+ 4

the potential" for statewide adoption will have their validity scrutinized :

n

with great intensity. Few aspects of the educational sector have been studied

with the-fervor of teacher effectiveness. Armies of social scientists

‘from innumerable. studies have gathered data on. the topic.. Yet the question

X

‘25_.‘
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'of "what is an effective teacher7" Femains answered only in the most general

L~

.sense. In the majn those results have baen largely ‘ineffectual for teacher '

education guidelines and have provided little in the way of help for a

teacher who wants to. improve his or'her teaching skills. It would be a

vast understatement to say that results of current reésearch on. teacher . =~ O'v

effectivenéss are largelyrinconclusiVe. The lack then of a realistic model
for effect1ve teach1ng has - caused training inst1tutions to virtually at

random change programs, standards and curr1culum.and change them back again.

A”similar vacilation can be documented with respect to staff development

" programs.

-Obviously these problems extend to teacher evaluation. The diminishing N -

demand for teachers in the face of dwindling economic resources have created

r
-

an increasing concern on just how can a teacher' s jab performance be accurately

~ il

and equitably evaluated. With the age of accountability and the advent of

_collective bargaining, the results of evaluation procedures take critical

1mportance to teachers, administrators, and other school personnel -Should

"will be negotiated at the bargaining table. B (\
\

a teacher s evaluation be based on the academic performance of her students,

by. the public, by'examination or not at all? §urely proponents for each of *

.

those positions may be found. None of them, however, can provide over-
whelming evidence that theTr point of view commands unanimousvadoption. At

present the consequence seems to be an indication that evaluation procedures

! o - . A

i <

We have attempted in th1s study to gather further evidsnce regarding

twenty—three competencies wh1ch are likely to have a serioux\impact on public
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-education in the State of Florida and possibly the nation. For'if'these ,

competencies prove to be successful surely other states will use them as

the basis of their programs. We simply obtained responses fr0m a cross

.section of teachers to assess whether or not what the Council onr Teacher

Education nas propos=d can for a second time obtain a favorable mandate.

The format of the C.0.T.E. study, however; has pcrmitted us to,expand upon

their results by answering some additional questions. .First, we attempted

to determine if there was vo*eral support for the C. 0 T. E._competencies.

Secondly, we s0ught ‘to: assess the existence of any substantial disagreements

among elementary, Junior high and high school teachers as to their importanca

)

Thirdly, we sought to ‘determine the underlying organizational dimensions o”

the perceptions of. thie teachers "toward the twenty—three competencies; G

%

that C.0.T. E had provided a conccptual schema for them, this procedure wae
-intended to validate that framework In addition we sought to determine if

that dlmensionality was similar for elementary, Junior high and high school

.\. -

teachers.» Next the equality of congruent component ‘scores was tested for

(4

'respect te C. 0 T E. guidelines in the Florida school districts was deter— a

competencies be 1mplemented as. policy.

the. three groups. *Fi*aITy——the—status—ef—preseat evaluationipractices with

mined thus hopefully prdasding them with some needed direction should the

3
>
|

One must be careful to remember that ‘the teachers were asked to specify

e . ] ‘. 2

~

the‘degree to which the competencies were essential. The . results of this

study would indicate that there is a general cOnsensus that teachers feel C -

that they are essential fpr a good teacher. Clearly none of them was viewed

as decidedly unessential. The only possible important area of d1sagreement

o . K
)

\ - - o .. _ '._"
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among the teaching groups,might be viewed in that elementary teachers saw
the ability‘to comprehend and interpret messages after listening as being
~ ' ../

substantially less essential than did the other two groups. Most other

'diécrepancies>shouid be viewed as negligible. )

A

Although theze were some additional components for junior and senior

- - 13

high“school teacheré,‘there were three basic and underlying dimensioﬁs for
the competencies. They were: Fundamental Tools of Educaéion;finterpersonal

Skills,.and Technical Skiils.‘ These components cut across several of .the

@
M

six C.0.T.E. areas, suggésting-that‘there are few' - general areas than
hypothesized. = A rethinking of the a priori areas appears warranted. To c r
way of thinking less elaborate solutions are more desirable. There appear

to be, however, some significant differences among the teacher groups with
respect to at least two of the three constructs--Fundamental Tools of Educa-
, i

¢

tion and iInterpersonal-Skills. :The present eﬁpha%is of the districts in
terms of teacher evaluation place heavy relevance/upgh the areas of Technicél
Skilis; Interpersonal Skills'and Personal Characéeristicsu

So from ;h? results of this study it might Se concluded that:

! ' j

1. Teachérs view the C.0.T.E. competencies as essential.
2. There are probab’y not as many general areas as the Council has

"\ proposed or ﬁhey are so highly relafed that making the distinction
\ : ;

”

-is not productive.

3. There is some commﬁnality of the areas across teaching levels.
. N !
/

4. There are differences in the perceptions of the areas among the

4

various teaching level gropps:

I
J !

5. At present the Florida county/éistricts are generally placing

emph:z.sis on two of the areas/épecified by C.0.T.E.
o /" :

' . . ; ,

;28
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It seems important here to make further note of the complexity of the

.responses to several of the categoriesi This is Eyp#fied by item seventeen -
relating to the handling and dispositionfof disc;pline "problems." .It seems
clear that part of the teacher pdpulation views, this a; :‘ski;l--somerhing
learned and developed. This is prdbably QOSC closely related to treating
the action of the child as the problem./ The second segment views diséipline
as a counseling problem. }hese individuals would mdsﬁ likely wish to deal
with the root cause ré£her than the behaQior itself. Several other gf the
competencies <xhibited this charac}eristic in that there was no_clear assign-
ment of;them to any categorical scheme. This is symptonatic of much r%seafch
on teacher effectiveness. Althougﬁ the desired beha&iors apﬁear to be Véry
discrgﬁe and have a clear a priori organizational framework, offen théy are
“not viewed thaﬁnway by-the teacﬁers. In scme cases categorizaéiop may be
an inappropriéte decision rule.’ ' . , : .
As mentioned earlier,'twehty- ive teachers ip the sample refused to
participate in the stuay. This was also expgrienced‘in the originai deve}op-
" mental work. Typical coﬁﬁeqﬁs wgré: |

"I should like to know more about how this form and inforhation
will be used before responding.'

"I need to know more about the background of this before I give
my opinion. Hoy/wiil this be used? Aren't these things taught
anyway in our co0lleges and universities and in teacher training
classes at.these schools??? I thought they were."

"I feel unable to do this at this time, as use of results of
this survey are not clearly defined."

"I do not wish to be involved with accountability."

29




"I do not think enough iufurmation has been given as ‘to the
proposed use of these competencies. I think a representative
is needed to discuss lts use in our school. I would. also

.....

. " intendent and his staff."

Those might be taken to represent an underlying mistrust of anything
which smacks of teacher accountability. Although we have concluded that our

sample gives 'nferential results that teachers view the comp!tencieg as

ey L

essential, this is certaihly not a unanimous opinion. 'Soae_feachers are

very suspicious about the use of such competencies.

The results of this by no means answers the question of the validity of .

the Florida Council on Teacher Education competencies. They do, however,

point to some next steps which might be taken toward the clarificatiow and

-

L A validation of their use. It must be renembered that we asked the teachersa

only to specify the degree to which they thought the competencies were essen~

tial. We had them specify nothing with respect to the way they could or
should be evaluated--or if such evaluation was even posaible,"We have .
‘provided some rough evidence that such things as teacher competencies are
important “to 'teachers. They may reject them when it comes to evaluation time.
Careful scrutiny must be given to the manner by which data are gathered.

Who will design the devices,vhow will they be admiﬁistered,_what use will be
made of the results. All of these qﬁestions must be carefully studied and
the answers meticulousiy extruded from the profession as were the original-
twenty-three characteristics. At present in Florida the. counties are not

emphasizing what C.0.T.E. is egphasizing. Substantial realignment appe&r5~

warranted if the two are to be synchronized. We suspect that some counties

(e
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will require substantial assistance in designing appropriate evaluation -

formats and utilizatidn systems, We:trust that ‘the results of this stuly
will provide information of utility for those concerned with competency-

based teacher evaluation. This study wily be worthless if these data do

nbthing toward improving teacher effectiveness. We sincerely hope ﬁhat

-such will not be the case.

.31
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FOR THE INTERPRETATION OF TABLE ABBREVIATIONS
SMC = Squared Myltiple Correlation -
MSA = i‘(easdre_ of Sampling’ Adequacy
IFS = Index of Factorial Simplicity
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— ' Table I

i Individual Cdmpétency Means and Standard Deviations;

. X g
1. Demonstrate the ability to communicate ~E 3.56 .87
. orally. : J  3.61 .81
. H 3.57 .99
2. Demonstrate :he‘abiligy to write. E 3.31 .98
B - J 3.29 1.03
. H 3.11 1.12
. 3. Demonstrate the ability to comprehend E 2,26 ; 1.03
and interpret a message. . - - J 3.3 .8 |
‘ . : . H.-' 3.34 1.03
4. Demonstrate the ability to read. _E 3.09 .98
) J  3.05  1.09
_/”—/A\" H 3.09 .94
B 5. Demonstfate/ﬁﬁe ability to add, _ E 3.40 - .95
s subtract, multiply and divide. J 3.31. .98
i : ' H 3.05 1.07
6. Awareness of physical and social ,: E  3.25 .91
development in students. - | S J 3.15 .87
ol .. ! . H  3.11 .95
7. Diagnose entry level skills. E  3.13  1.00
' ‘ J 3.02 .79
H-- 2.82  1.15
8.; Identify long-range goals. E 2.8  1.15
J 311 1.02
H 3.04 - 1.06.
L] T — l —
9. Construct short-range goals. E 2.86 1.21
“ : J 3.14 V94
’ H 3 108 l-ol
10. Select,.adbpt and/or .develop instruc- E 3.18 1.01
_ : ticnal materials for a given set of J 3.38 .80
o objectives. o H 3.25 .99
11. Select/develop instructional materials E- 3.17 - .99
appropriate for a given set of - J 3.23 .93
instructional objectives. . H ~ 3.20 .97
1 :
i
| ' .
i
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< Table I

Individeal Competency Mcans and Standard Deviations (cont'd)

g . X - g
12. Establish rapport using verbal and E 3.45 .87
visual’ devices - J’ 3.31 .89
H 3.39 .97
.\ . . .
13. Present directions for carrying out an E 3.42 . #.94
instructional activity. J 3.51 .81
, ) H 3.31 .97
14. Construct a classroom test to measure E 3.11 .98
student performance. J 3.26 .92
: H 3.11
15. Establish classroom routines and 'E_' 3:.24 .98
procedures J 2.97 .09 .
H 2.96 . 1.16 -
16.” Formulate a standard for student E- 3.50 .89
behavior in the classroom. ‘ J 3.45 .97
- ' : "H 3.30 1.99
17. 1Identify and handle classroom E 3.75 .77
misbehavior problems. - J 3.41 .75
: ® ‘ i H 3.06 141
! i
| 18. Records of student’ progress. E 3.14 .93
' J 3.31 .78
S H 2.93  1.36
19.' Counsel students both individually and E 3.08 .97
collectively concexning their academic J 3.2¢ « 78
needs ) H 2.93 S
20., Identify and/or demonstrate behavior E. 3.22 .01
which-reflects a feeling for worth J 3.25 .79
of other people. ' H 2.98 1.39
21. Demonstrate social skills which assist. E 3.29 1.05
‘students in developing a positive J 3.29 .84
self—concept H 2.95 1.42
22.: Demonstrate'instructional and- social E 3.11 1.08
skills which assist students in inter- ~ J 3.15 .93
“acting with peers. ' ) H 2.67 1.42
23. Demonstrate teaching skills to assist in . {E‘ 3.11 1.12
developing values, attitudes and peliefs. J ~ 3.00 1.14
H 2.82° 1.51

35
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. o mplel

Derived Image Componeﬁts
: Total Sample

" Component 1 Component 2 Component 3 SUC MSA. IFS  RUS

. 1. Demonstrate the ability to =~ ga 30 67 .§6 TR
:~ communicate orally, — - - '
‘2, Demonstrate the ability to 1;93 | -.06 -8 61 .95 .86 .5l
-+ lrite, - ' :
. 3. Demonstrate the sbility to « 38 -13 20 - 058 9% 73 .
! - conprehend and ‘interpret a S | ‘ :
: message.
! b 'Demonstrate‘the‘ability to- L -0, “ 0k 559 L% 4
i read. - o . o o
LS. Démonstraﬁe_themahili;y_;gAw___w,_m“.84mu =32 0 ,.54 95 .79 L4
f . . — e e S T
S add, subtract, multiply and | ‘ -
i divide, - B _
" 6. Avareness of physical and Ao 02 B0 T T B I
: social development in ’ o
| students. | A ' ‘
1.. Diagnose entry level skills, Mo 05 2 :.53 96 .63 .48
;‘ §. Identify long-range—goals. o T % (] S6L95 T 48
"9, Construct short-range goals. -2 NN 0 669 80 .50
10, Select, adopt andfor develop 05 . .00 B 6955 L
_materials for objectives, ¥ - |
/| 11, Select/develop instructional =11 .03 | | 89 R 94980 54
materials for instructional - 4 .
' objectives - : Vo '

e

........




) * R s !

g Table 1T (Cont'd) " - -
N . - : R

Conponett 1~ Component 2 Component 3 I M5 - IFS " RMS | Y+

" |12, Establish raport. s IR BT B (R

13, Present directions for | n - _:14“ W 38 .9 87 .51

| activity, :f-' ;
é\lé. Classroom té;té. | . | 2 U .63 - 65 .95 ﬁ.80 52
: C v

15, Establish roufines ad |} YR ) L850 ) _'C;
procedures. ' c ; |

16. Formulate standards fdr

.  behavior, |

N A | S N L S

o 1f. Identify and handle‘ - | 77 40 Looum | 6,95 . 48 .57
" . misbehavior, - = BT . .

LN

|18 Records of student progress. g9 3y LB S 9656 e

119, Counsel ;oncefning academic 0 L5 an 65 L9 ; 48 51

; needs: S — SRS i
120, Identify/demon%traté feeling o 5'.00 E o :86 ) f 7 ,.947L .00 .53

! for worth of other,peop%e. S I - P

| | 0 i - S

| .

|

21, Social Skvil‘ls for develdping " . SRR I R | _7‘3‘ 'g."‘95f' " g9 '53 v
» self-concept. LT e | S . S

v |22, Skills to assist studean i s ‘ : .8 S0 .75/ .94‘ ;99//\;53. o g ¢-
' interacting with peers, - : Y

23, Skills in developing vaﬂues; T 8 TR ;9@ ‘f;/'\“ .
‘attitudes and beliefs, - - [
Overall RMS = .51 -~ | B N "11 L
 Overall MSA = .95 oo . : ; | Compgpent; ntercorrelations
Overall IFS = .90 B S R R

B

l “J
2. 159 Ao
)

b v ke




Derived Image Components
- Elementary School Sample
. ;

Tablg 11

materials for instructional
objectives

. ‘Component 1 - Component 2. Compoment 3 SMC MSA TFS  RMS
j ‘ \ C : . - ,
" 1. Demonstrate the ability to -.02 02 .8l J29% L0057
i comnunicate orally,
.2, Demonstrate-the ability to 09 =y L0 .69 .93 .83 .5l
write, . ‘
3. Demonstrate the ability to . . -.14 .06 J6 8% .96 49
comprehend and interpret a :
; message,
.! . .
i b Demonstrate the ability to -.01 -.08 7 62 .93 .99 .50
! read.
5. Demonstrate the ability to -1 -.10 6793 9 5
? add, subtract, multiply and :
| divide, |
6. -Awareness of physical and 02 12 2068 .96 .96 .56
social development in |
students, ¢
5 7. Diagnose entry level skills. .20 : .38 © =00 895 .50 .8l
: ) ¢ . o !
. "8, Identify long-range goals, 16 .60 -.05 639 .93 L9
9. Construct short-range goals. -.06 .81 .00 J393 .99 51
| 10, Select, adopt and/or develop -.02 w\:gj; - 12 83 .9 1.00 .58
matefials for objectives, |
1l Select/develop fnstructional .01 .98 ORI I VR N 2

LE

1



Table 111 (Cont'd).

‘ | Component 1 Component 2 Component 3 SMC MSA IFS RM§/ 
R 4 12, Establish rapport, .00 | T ;ég' V.WN:if, 9350 '-.55 ‘2
: 13, Prosent directions for ,,02 | VY 14 65 9% .13 .53 T
‘ activity, | ’ :
!?14. Classroom tests, )| 65 36 b6 95 .93 .92
15, Bstablish routines and : -06 . A48 ;2; 61 .96 .53 .5
. procedures, :
. 16, Formulate standards for 15 21 21 J6 95 .76 .59 ’
- behavior, o '
(17, dentify and handle . -1l S0 8 .2 .8 S8
' misbehavior. L "" '
; 18, Records of student prdgress. 6 o W01 166 9% 92 W49
é 19, Counsel Eoncerning academic 82 0L | - 11 J6 .95 1,00 .55
| needs, '*' : ;
20, Ideniify/demonstrate feeling .98 .02 10 B85 9% .97 .56
for worth of other people. - ol
21, Social skills for developing 85 00 =02 80 .95 L9556
- self~concept, """ ' | Y -
22, Skills to asgist students in .89 )| -.09 o84 .92 100 .56
interacting with peers. T
23, Skills in developidg values, .85 W10 -.09 J6 9% .95 .56
attitudes and beliefs, T R :

Overall RMS =-,54

Overall MSh = .94 Component Intercprrelations-

Overall T8 = 95 . T ’
1 ,
2.5 &
3, A




N Table 1V C

Derived Tmage Components - Junior High School Sample

!
!

Comp 1, Comp 2 Comp 3 Comp 4 Comp 5 Comp 6 SNC MSA. IFS RMS
1. Demonctrate the ability to ' 13 -8 420 -10 .00 .38 .67 8569
communicate orally. ‘ '
2, Denonstrate the ability 26 W -5 05 L6 L8 LY L%
- write, ! R I | | :
3. Demonstrate the ability to, SR N R R R T I
comprehend and interprét a ' ‘ : '
message. o
T ngoﬁstrate the ability to 07 =20 .;§Q =05 .25 .17 .48 83 L6 3L
read. - : ' )
5. Demonstrate the ability to =2 -0l 27 .33 A1 .24 .65 .86 .39. 3
add, subtract, multiply and
divide. i
| - Y o
6. Awareness of physicil and 04 <06 -.05 S6 - =03 .3 .65 .85 .65 .38
social development in . I T -
students,
7. Diagnose entry level skills, . G1l =02 <1 .06 .07 L2 6L .35 .97 L3
8. Identify long-range goals. N B ) Y | AR VIS VI 2 R
| 9, Construct short-range goals. =06 11 A3 =06 J700«020 .73 6 .92 L35
:}l\‘ . ' l' ‘ -__‘.. : . )
" |10 Select, adopt andfor develop  -lp 95 -0 08 12 06 L .78 .0 .03
materials for objectives. T
11. Select/develop instructionél - <18 % =12 .3i 25 - 01 .63 .78 .40- .35
materials for instructional ""
objectives.,
!

6¢€

——— T

47



* Table IV (Cont'd)

L

Conp 1 Comp 2 Comp 3 Comp 4 Comb{

T

bt e

[pey—rrs

/

5 Comp 6 SHC MSA IFS RS
12 Establish-rapport. 2320 30 =08 =076 .83 433
13, Present directions for activity, 15 -08 96 -2 -0 09 05 09 93 %9
. o | o | : 1
| 14, Classroom tests, =18 -0 52 .21 200 .13 .8l .86 k4 .45
15. Bstablish routines and LT A7 R R VRN T8 (R T
. procedures. . f . “
16. Fornulate standards for -3 2 0 Ly T 06 LT LTS 38
behavior. " o ‘
17, Identify and handle A8 L% =I5 -2 07 B L 68 .43
~ misbehavior. | . __— . o
18. Records of student progress, 7,1& W8 s 1 - <07 .71 .80 .50 .38
19; Counsel concerning academic 29 .09 .02 .65 | -02. =21 .61 .77 {78‘ Y
needs. | | ' S '
20. identify/demonstfate feeiing Sh 06 15 \.20“ LI - 73079 .52 L3
for vorth of other people. T | | -
‘121, Social skills for developing A5 -0 -8 04 020 .85 .71 .87 LW
- self-concept. ~
2. Skills to assist students’ in 96 -08 L4 =05 .00 -0 .88 .66 .92 .35
interacting with peers, R : . B
|8 Sills dn developing values, 63 26 35 0 -2 050 01 36 .
__attitudes and beliefs, — - : . "
Overall RMS = .37 ° _Component. Intercorrelations
- Overall MSA = .78 1 9 ] 5 6
‘Overall IFS = .80 _ 1
2 36
3 '001 169 ‘
. b 46 .70 .60
5 |56 .56 _l33 1.55
16 05 56 .61 56

- O%

o



Table'V - ,
‘Derived Inage Components - High School Sémple

T mml.®m2jmw3‘%mAmmmjmeMM”H&Rm;m.mm
"1, Demonstrate the ability to Y 250 45 w1 -7 8 L% RLII
communicate orally, - R S L |
i C | LS - " S
§ 2. Demomstrate the abilityto . LO0T. =07 -02  ~19 . 06 .73 .93 91 .82
: write. ' ,

Lo , Pt . \

3. Demonstrate the ability to* -  L.00  ~.27  -13 409 -.05 6288 86 L4
comprehend and interpret a 1\x |

message.

4 Demonstrate the ability to . .93 -.32 © -.42 .09 08 .44 .86 .6l .30
- read,

5. Demomstrate the abilityto 0. .22 T -45 .08 06 4D 8L 48 L7

-add, subtract, multiply and . :

divide. o ‘ “ ?\\\\\

6. Avareness of physical and -5 4L =05 4L 08 .55 LBl L5 .35
+ social developnent in - | " | .-
+ students, o : | o
.1, Diagnose entry level skills. \\\\.10 23 =18 .16, 06 .66 .82 .74 .44
- ) \\\ ' . ‘ . ‘
'8, Identify long-range goals. A2 =09 83 05 .62 .86 .95 40
v . N ’ 2 ) '
9. Comstruct short-range goals, =23 10 -l46 L0004 .0 .8 .95 L3S
R ’ AN S . .
|10, Select, adopt andfor develop - .53 -18 .9 45 -0 .8 81 50 LT
| materials for objectives. ] "\\\ o
K ' \\ ' | “ N '
, v ,, . \
{11, Select/develgp instructional 40 =09 20 \“\; 3 -0 078 9% 53 LI
materials for instructional LN
objectives, - ‘ o N
. B ' - \'x\

I



Table V (Cont'd)

»

, Comp 1 Comp 2 Comp3 Comp 4 Comp:S SHC MSA IFS RS
|12, Establish rappart.” 20089 05 -01 -08 68 .87 82 4T
o w | , | | 1
:13. Present directions for activity, _:jﬁl.“ ' -l§ f . .QO | 7.03 Al ”.80‘ By 052 ;
| . Classroon tests, RN, TR SO T NN RY S B R "
15, Establish routines and AL =02 06 =02 0 .1 78 8 99 Lk
procedures, ‘ S T
{16, Formulate stahitards for BT ARG L TG TP : RS SRV S [: I I y
, behavior. ' : : B |
|10, ldentify and handle =05 97 =108 =05 .07 .8 .83 553 | ;f
nisbehavior. ‘ T : 1
18, ‘Records of student progress, .40 36 -8 “\%1 2165 L8 22 b - | ﬁf |
; rest | | _ H
: o o ! Y | " Lo
{19, Counsel concerning academic ~ =00 .72 . 0L =07 -2l .48 .89 .80 .35
needs. “ ‘ ' | ‘
20, Identify/demonstrate feeling | 03 . 07 =17 .83 .86 8L 30
for worth of other people. . '
|2, Social skills for developing .24 4 .28 B, =l .00 .92 3 WS
self-concept. ‘ : . 3
22, Skills to assist students in . . \;A.OS ] .36 oo =23 0073 86 500 5L
interacting with peers. L T -
23, Skills in developing values, 00 -0 6 =07 | L1386 T 9T S .
' attitudes and beliefs. , . N o g
Overall RMS = .46 f s ‘ e ' ‘ )
A= D _Component Intercorrelations:
Overall MSA = .86 - — . moymitfz P s
Overall IFS = .88 3 1
| ER PR
‘ io.n
g ‘ , b6 .0 .59 |
! 5 .64 71 59 53
I \ : b
N
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Table VI .
‘ Congruency Coefficients for the Total and/gubgroup Samples
\‘ / 23 .
/TOTAL ,
ELEMENTARY s Fundamental Topls Inte:personal. Technical’
I ._of Education Skills Skills
Interpersonal Skills \\\ . .15 v .96 -.03
/ ! -
Technical Skills "\\__' .08 -.07 .98
Fundamggpal Tools of Eauc. // .93 . —:10 -05
. ﬂ\‘ "
T o ] TOTAL.
o JUNIOR HIGH - Fundamental Tools Interpersonal Technical
% / of Education Skills 'Skills
Interpersonal Skllls .09 .84 -.07
~ Atmos. for'Instruction .34 .13 .38
Fund. Toole of Educ. I L =09 703-,' -
Fund. Tools of Educ. II .20 ) .29 .27
Planniné -.11 .08 .69
Fund. Tools of Educ. III b -.04 .06 7
= ]
. T TOTAL '
HIGH SCHOOL Fundamefital Tools Interpersonal Technical
: ) - of Education ' Skills " Skills .
Fund. Tools of Educ. =~~~ —  ~ A T R | ISR S PR
Adaptive Behavior A4l X - .54 \ =.01
Interpersonal Skills -.21 .57 .11
Technical Skills ~.04 18 .82
Behavior Standards .32 -.18 .19

B '//\

\\

{

|4
L
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| Table VII = | S
Congruency Coefficients Among the Subgroup Components t
' . ELEMENTARY
Jg?égR - " | Interpersonal Technical Fundamental Tools
- ' Skills Skills: = of Education:
Interpersonal Skills = .76 - -.09 ' . .10 -
Atmoéphere'fpr Insttuction' ' ‘221 - L bh ’ : 21
“,Euﬁd. Touls of Educ. I ,“' 4 .05 ;09 L .66
Fund. Tocls of Educ. II cae 032 ) V.24 ' .11
Planning o . -02 .57 .04
Fund. Tools of Educ. IIi- ~08 ° . .05 ' 45
"\" —— N
HIGH : ; ELEMENTARY <.
SCHOOL _ Interpersonal Technical Fundamental Tools
: T : ~ Skills - Skills of Education
Fund. Tools of Educ. .07 .15 W JL -
. Aﬁaptive Behavior o .61 .10.4 22
Interpersonal Skills .50 .11 o -.23
Technical Skills - .1l .76 .00
Behavior Standa}d39 -.08 - .26 ' ' '.20
- R ' : /
y
- T “H-I-G-H——5C-H0-0-L— N
Jg?égR Fund. Tools Adaptive Interp. Tech. Behavior
' of Educ. - Skills Skills Skills Staudards
Interpersonal Skills . .15 ' +35 .60 -.00 . 7.24
. . e ) “ . = v ) . ..." N N { )
Atmos. , for Instruction .30 .16 o .17 19 .40
Fund. Tools of Educ. I .69 . .23 =26 . -.04 . .22 e
fund. Tools of Educ. II |  ~-.08 If.43_ a3 .29 .08 :
Planning X . .13 -]'i"lg 5‘09 N n76 —;12» W
Fund. Tools of Educ. III- .19 1,22, T =.21. 10 .15
:!. : - o
. / 85 .
‘v . ‘ .




Table VIII

Means and Standard Deviations'gnd Intefcorrelations
- of the Componenc Scores

45

ELEMENTARY JUNIOR HIGH  HIGH SCHOOL

Fundamept#l Tools of Education 50.43 15.19 49.67 12.11 52.60
»{nterpérsonal Skills 48.47  9.96 49.23  9.77 47.63
_Technical Skills - 47.99 10.87 49.55 7.72 46.79

i7.05
11.19 -

10.05

. _ Scale Intercorrelations

Fuqdamental'Tools4of Educ.
Interpersonal Skills Lo .81

| Technical Skills’ .~ .82 . .83

56



46

Table IX -

. Multivariate Test of Signific8nce
F =2.977, D.F. = 6 and 350, P < .0076

~

Mean Prod. F P Step Down F P
] Fundamental Tools of Educ. .  591.43 3.43 .03 3.43 .03
Interpersonal Skills 2.93 .02 .97 5.52 .00
Technical Skills - 100.106 .67 .51 .06 - .94
:
57




Table X

Summéfy of, the County District Evaluation Emphases o

. | #of Sep. |Comn., |Basic |Tech. |Aduin. f)ntgrp. . Additional

County Resp. on [ Skills|Gen. |Skills Skills Skills Areas

' Form . | Know.

L ~
Alachua 8 L .,

Baker 13 Personal chardcteristics

i |Bay 13 X X | Personal characteristics
Bradford 8 X Personal characteristics
Brevard 72 X . .

, . \,‘ - .
Calhoun 20 _ X X | Personal characteristics. .~ - .«
Charlotte 17 "‘X | X
Citrus 2 % X | Personal characteristics

| Clay .28 . X _ X
Coliier K] : ,X‘ |
Columbia 27 X ‘Personal characteristics.
Dade 9 X '

| Desoto 26 X | Personal characteristics
Dixie 16 X

A i
| Duval 48 X '

Ly -

09
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Table X ’(Cont'dI'

‘ #_o'f Sep. | Comm. | Basic | Tech. :Adinin. Interp, AQditional '
County  |Resp. on |Skills| Gen. |Skills |Skills | Skills " Areas
‘e Form - | Know, _
. ' “ .
Escambia 1,‘15 ’ n X Pérsonal\c}haracteristics
Fla;g&er | 21 | .Xv . \ o
. | Conformity to' sch. policies (beh.),
Franklin 2l good persongl characteristics - -
| Gadsden . .'34 X X R
Gi;cre'sf- .' | 22 ‘X - X
Glades 10 X \
Gutf 17 X
| Harilton 3 X .
| Hardee 0 X X
IHe‘ndry | | 20 x'-, I \
.He‘mando‘ | X- |
Highlan.d | -" Fo2 ' Personal ’chér_'acteristics
. Hilisborpugh | 19 X
folnes 13 X x|
Indtan River | 51 X X
[ Jackson | 0 cs‘f
Jefferson 0 X

sv

61
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~ Table X (Cont'd) "

‘ | # of Sep. | Comn. |Basic Tec'h..‘ Adnin, | Interp. . -Additionalﬁ
- County - |Resp. on- |Skills | Gen. |Skills | Skills | Skills '. Areas
’ Form Know. . o , ‘-"
Lafayette ' ‘43 | | % | X I%‘ersonél characterisfics o
vLee. -} (17, 23) N f X - X - Personal characteristics
| Leon | ﬁ9 : X | '
aberty n X X i
| Hadison e |4l B '. 1 X |
Manatee s 18| X ! .
‘| Marfon - 4 )
Martin . | 8 - | H. X‘
Monroe I | X
4' Nass’aul g ‘ . | P.unctuality'l 4'
| dvka"'loosal 3 ‘ | ] L X | )
Okeecho"‘bee“ ‘2(') - ] X .. . Pz;rs'onal characteristics
oramge |16 1 | | X
Osceola: . 30 , X
Palopesch | ¥ | K| |
. | Pasco l56 ' R |
*Emphqsgs I??de;eMihaﬁt. o | A | R




\

Table X (Cont'd)

"
]

*Emphases Indeterninant

' | of Sep. | Comm, Basic | Tech. Adnin. | Interp. "Additional
~ County Resp. on | Skills | Gen. |Skills | Skills | Skills " Areas
- | "Form Know. ' ' a

Pinell;s 15 .25 X X. Personal characteristics
Polk P X | |
PUtnam' 8 ‘21 X Pérson#i chgracteristics

I 5t. Johns 'wi3 “Personél characteristics

Stolete | o X X

;Sanra’Rosa' 41 X |
‘Sarasota* \ —
é‘é'm:nlole. T % X | Total school policy .. |

' l Sewanﬁée | on - X Personal charactefispics |

Sumter* | |
Taﬁaées ' .25" j | X ‘X, Pef;oﬁél'éhﬁracteyiétics

| taytor * 5" X x| | I

: . L . Personal characteristics, total school

”quon : 11 X X, - logram —
Volusia ) 14 \ X |School policy
Wakulla ~ | 30 X | |

| Halldn | 2 X : i -
Washingtdﬁ iR '201_7 | | :Persbnél characteristicé

. 0%



