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A follow-up study of students who had been enrolled
in the adult basic education (ABE) program sponsored by Gateway L
Technical Institute during 1973, 1974, and 1975 was conducted in' '
order to ascertain the program's effectiveness in both the cognitive -
and affective areas of the students' lives. Data were collected from
a random sample of former students by means of personal interviews,
with 270 usable responses obtained. Results of the:study indicated:

--——(1) reading and math were areas in which ABE was able ‘to help
students achieve their goals; (2) ABE experiences helped students to
speak English better, to write, read, and use mathematics better, and

.- dD . SOME cases, helped students obtain the GED or.to continmne their
education; (3) most respondents experienced no change.in employment
status from time of ABE entry to time:of follow-up; (4) some:
respondents felt that the :ABE program had improved their
relationships with their children and families; (5) a majority dia
not feel ABE helped improve their management of money:; and (6) more
than 20%- reported increased self-confidence and communication- : ,
ability. Because of the difficulty experienced in gathering data for
this study (resistance to interviews, lack of current-addresses), a.
model for ABE follow-up studies is described in detail. Study-related
materials are appended. (JDS) e
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FORWORD

~ This follow~-up study of-former—. participants in the Adult Basic Education
program was undenalren by Gateway.Technical Institute, pursuant to grant |
_ from the Wisconsin Board rof Vocational, Technical, and Adult Education, for
-, LWO reasons. o
Pirst, the district wished to assess the degree to which Participants
felt the program helped them, and, second a model to do such studies needed

to be developed to assist other programs to do similar studies.

Both the findings and the model are presented for your consideration.

e a—— s
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- ' Cha pter I

Need and Objectives of the Studx

RS Ty

b

"Prog'ram evaluatiOn in Adult Basic Education (ABE) is a mandatory .part of

i local, state ‘and nationa] orogram operations.. The accumulation of data re-

quired for the annual federal reports has resulted in emphasis on such things ‘

o et oo : . -

' as hOurs of instruction, grade level changes experien« ed by participants teaching‘ e

i "'_ 'methods employed and facili es and services provided Independent evaluations

. have also tended to emphasize these aspects of ABE programs. Recently, however, - s

’attention has been drawn to the fact that, T
we have very little substantive evidence of the impact . R
-our programs have made onh thé lives of adults thatwe' = "
have reached.-.For the most:part, .adult educators. ‘have L R
.tended to evaluate program achievement in terms of ”the* S
- number of adults enroiled’, the amount of money. spent___ e

5 ’~,';;§ or. the percentage of adults completing a particula ' ¢

Q
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students who have already terminated from the ABE program have not been

measured A follow-up study on these terminated students could yield

information on the "ultimate outcomes" of the program which “are reflected -
in family, job, and community as former participants apply what they learn,. w3 -

Such information would be a further measure of the extent to whichv certain

Ll —

objectives of the progran: are being realized--objectives such as "increased

communication skills, employability, productivity, higher income, and getting
people out of poverty" which are "long=-term effect's which may not be apparent

until several years after completion of the program." Information on the value

of the ABE program from the point of view of the former participant would also

. —
H .

proviZe a-perspective which 'has been missing from most other program evalu¥
’ {

ation7 and follow-up studies.

[ .-
/It is reasonable to assume that\former participants of the ABE program

are cognizant of individual perso_nal benefits gained through;their 'ABEAe_xper-' '

Such follow-up interviews are a valid and significant means of rneasuring the -

'-':"impact and effectiveness of the ABE program on the lives of former participants., S

.-

»'.'.This research would thus yield information on the effectiveness OI the ABE

‘ program and would complement that information gathered in nc -mal program
evaluation. | \
. R

Follow-up data on ABE participants would. be particularly usefil to Gateway

3 bTechnical Institute, which over the past eight years has expended over one
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million dollars of federal, state, énd local monies in the Adult Basic Education

efforts of the district. Aside from demographic information provldodby the

o student when he enrolls and statistical data such as grade level at entry

' and exit, hours of parudibation and reason for termination, only limited in-

formation is available about the former ABE student. The ABE program has not
been examined in terms of what individuals porticlpatmq in the program have
gained from that educational experience. Assessments o} overatl'of?too'ﬁ‘vomu
of the program have not taken into account the varloty of purpou. loopo, ‘and
duration of former participants' learning oxpeﬂonool. A louow-up study

would provide such needed mfogmatlon and wotild have wide implications for

program planning, c&ﬂculqm development, counseling, and instruction.

~ Purthermore, the design of a district-wide follow-up study would be useful

for follow-up studies of other Adult Basic Education programs and, with or

without modification, to other special programs and projects.

Pur V of v .

The purpose of this study is to doto:"mmo 1) if an increased number of hours
of participation in the progrém gmctl thg degree to which specific objectives
he;vo been met, and 2) if time lapsed since termination from the program affects
the naturo of the objectives that have been met and tho degree to which they
havo been met. Two kinds of data have been oouootod- tirst, the value which
the participant placed on his learning experience; and second, evidence, such

asa |hort reading test, as to academic and/or coping skills achieved,

18



- : Thé (oliowtnq objectives have been formulatod to assess the effective_n.esvs
of the ABB program on students.
1. To obtatn ntudent perceptions as to the value of the program,
2. To 'wontuy economic factors that have changed as a result of the
program,
3. To determine the employment profile of the paructbant over the three. '
yaa‘r period under study., . |
4, To determine whether the participant had spéomc obiecuvu upon’
enunng the proqram, or while participating m tho proqram, and to
determine to what doqr« those objectives woro rcaohod. T g . »
| S. To identify. pcructpant mln in each of f.ho lonowinqo onroumont tn = |
other oduoaﬂonal mqraml, cmzonlhtp and vounq, tnvolvomont vmh N |
ohtldnn'l school, and fomily rohuonshtpl. - o ' ,' / | o -
8, To vortty oxit lovol rudtnq abmty. B " o f L ‘~" 
7. ‘ro tdontuy and duoﬂbo problom of loncw-up that nnd to be ovoroomo |
in order to ropueato the study with oﬁm AB! proqram. " '

»m .5 e e e ey e . S e tnge ‘,r"w.v,, ol
m.r.esm.m.m .m.m |
| ~ The foous of this study, tn contrast to that ot program ovaluatton, u tho T
. offeot that pnruomuon in the ABE pmram hodlontho tndeual who nxpcruncod

it, not only in terms of general qoalo set up by the prqgrlm vtuoll, but a;no in’

‘ ' . N "o
Lo
o bwge v e e ’ oo
L] . P iy

i ' " [

Wyl . - .

N 1 i .
. I A
v : : " ' P v g e .
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- terms of individual objectives which the student had while participating in _”

Al o

. that program. The study- includes students’ perceptions of the value of their

Adult Basic Education experlence, evidence of reading grade level, job proﬁlé, and

reoords of certain cOping skills and continued education, This study does not

'mclude as a primaxy goal tabulation of hours required to gain a grade level in Lo o

reading, math or other academic skills.
" The study 18 limited by the absence of a control group. The only comnarison

possible is among the groups in the sample.

Collection and Analysis of Data

Data has been collected from a random sample of the population involved
in the program during fiscal years 1973, 1974, and 1975
Samp;es for each year have been drawn and grouped accoﬁing to the number
of hours of attendance as folléws: | | o
0 - 25 hours of instruction
26 - 50 hours of instruction T
50 - 100 hours of instruction
over 100 hours of instruction
Data has been collected by 1nd1w)1dual personal intewlewﬁ; “umlilq.‘ a slurvef |
instrument designed to elicit information related to the stated objeotives.
Reading level has been checked by unnq a one-paqo form de\reloped at

three levels., Reading level at the time of follow-up has been comparod to

reading levels indicated on registration and terminativn forms for ‘oaah paruotbant.'

avegne A e vt e b rieles R B IE st T I T TR

s
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g ?Z,u.post-program success to the effects of the program. :
" | .studies of the effects of ABE programs on participants have been completed

e These studies can be divided into three general categories for the purpose of

' "this review:. studies Which consider effects on’ students as & part of 8 to al

T terms of, postproqram °°°“p°“°"°1 status.

Chapter I

. -Review of the Literature

Although several research studies in adult education have decried the =
lack of information on the effectiveness of ABE programs in "improving ‘
literacy, raising eamings capacities of participants and increasing the
more intang_ible personal benefits, ul follow-up studies of adult basic ,e'du-
cation students have been relatively scarce. There is general 'agreemen’t on
the difficulties of conducting such a follow-up study: ftheobjectives of .the

program may not be apparent'until several years later, there is' a "paucity'»of -

vreliable instruments " 'to measure such things as "increased communication '

skills" , there is often overlap of program content which makes it "difficult

to isolate effects of a single treatment"2 and valid control groups arva difficult

" to obtain. Because of these difficultie.,, it is often presumptive to attribute

n spite of these difficulties involved in ABE follow-up studies some

m'_qua_r_n_ evaluation, studies which evaluate effects of ABE programs on those
‘ students who have completed a specific goal or reached a specified termination o

‘ point, and studies which measure effects of specialized ABE programs in

l

. ‘ -8-
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Several important ABE program evaluations have been conducted which,

although not solely designed to measure Varylng effects on 1nd1v1duals‘, do

- include considerations of such effects as part of a totalprogram a'ssessment.

A major study of this sort was completed in 1973 by Systems Development
Corporation for the U.S. Ofﬁce of Education's Office of Planning, Budgeting
and Evaluation. Among the objectives of the Longitudinal Evaluation of the
Adult Basic Education Program were an evaluation of the “effects of the ABE
program on its priority group of students--adults from 18 to- 44 years of age -
with less than eight years of schooling, «3 and an assassment of the "rela- g
tlonshlps between students' post-program performance and their ABE exper-'

nd

fences. To reach these objectives, "a representative sample of program

participants was studied over an 18-month period through a series of interviews
students acquired a more realistic view of their academic abilities that they
had high opinions of ABE methods, materials, and staff ‘and that they pre-
ferred new jobs they acqulred after partlclpatlon in ABE to old jobs previously
held.5 - |

Unlike the Gateway study, this longitudinal program eualuation is national
in scope.and excludes from its sample 220,000 (40%) ot a total'Of'500,600
enrollees in the ABE program for the fiscal year l970. Excluded are students

over 44 years of age and those considered specialized types of students,

“migrants, institutionalized students, and students ln classes emphasizing

19



English as a Second Language. w? In addition, initial interviews of this
study were conducted while students were attending clasees. _Although more

than 60% of those students initially interviewed were no longer atiending classes

18 months later when final interviews were conducted, the study was not de-_

signed specifically as a follow-up study.

Although the study differe‘ from the Gateway study in these ways, it -
does contain valuable suggestions cencerning ‘the format of individtial
interview schedules. Interviews for students were "comparatively short "
and simple, . . designed io concentrate on key issuesv, to be clear enoueh
to elicit unambiguous responses and to require no more than 20 minutes to
administer."_"av o ‘ | |

A state-wide prf‘)ex"alrln‘ .eva‘l.u'altien was done in'M'aine'in 1“9'69. An gvaluation

Study of Adult Basic Edugation in Maine lists reasons given by students for ”

enrolling in ABE, verifies the usefiilness of counseling received by students,
and lists teaching qualities stugignts considered most. valuable. The study

divides goals expressed by stﬁ/ents into two categories: self improvement -
mo ,
/.

1 ¥

and task-eriented goals, It ?oncludes that as the grade completed in ABE |

increases., the ABE goals be’beme more task-oriented, less self-imnrovement
oriented. It also conclude/ that non-citizene have fewer task-oriented'goals o
than citizens, and that thr employed have more task-oriented goals than the
unemployed. The Maine evaluation differs from the Gateway study in that

1) students surveyed wexje only one group of people asked to evaluate the

basic education program; 2) students who did evaluate the program were

S 20
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| @
1 | participating in that program at the. time of the evaluation, and 3) the ‘

evaluation extended to many aspects of that program as it was operation-

- alized, not as its effects were felt once the student had terminated the |

program. Its usefulness to the Gateway study is therefore limited. o ,'

£ Another program evaluatlon on the state level was done in Massachu- S

. setts in 1970, Questionnaires and on-the-site surveys were. used to

' measure whether the program was. meetlng the needs of the eligible"popu-

lation, As in the Maine study, a variety of people involved in the program

provided data on the operationalization of the program. Students interviewed

i
Vg {4‘ e

in this evaluation were‘ those currently enrolled in ABE programs. It was SRR

- . i
. B

decided that interviews rather than mailed questionnaires would be»used to‘ -
survey students since "questionnaires sent to ABE students are often viewed
as a threat thereby increa sing the possibility that the student will not return

to the program. w10

Several results of this study havs implications for questions

... tobe used in the Gateway study. First, oral communication skills were found |
to be more important than literacy and computaticnal skills. Second teacher- ?‘
student relationships were significant to the students' self-image, the study
concludes that, "most students did not realize that it was they-who had’ the

' o ability_toleam and that the teacher broughtvthis ability to the fore.-"'-;-l:

| A third program evaluation on the state level was that completed in

;.j,: Texas in 1974.' lts purpose was to analyze factors dete'r:nining student

enrollment, attendance and completion in ABE programs with special con-' ; |

sideration given to thoae factors contributing to completion of the basic

. Yy
SRR DR ES B2t (it FHl g1




. the purpose for whlch lt ls desired and the ablllty to pursue ltl'_that matter’

B e T i LR L D S S A Pt P RS

12
educatlon program. Interviews were conducted: with adults who had separated
trom the program during the precedlng three years, Both sltuatlonal (lncome
levels job stability, etc ) and dlsposltlonal (perceived mastery of the
environment, alienation) factors were analyzed as were lndlvidual goals o — )
and reasons for enrollment. Some of the findings and conclusions have

implications for the aims of the Gateway study: | U

A relatively small percentage of adults surveyed in the
questionnaire project reported participating for reasons
related to occupational or economic improvement, Some of
the major reasons were "just to get an education”, personal
improvement, or social relations and acquisition of particular
skills or knowledge. For this reason it does not seem’ ‘appropriate
to evaluate the effectiveness of ABE solely in. terms- of economic
or occupational criteria, “Neither does it seem approprlate to
say that adults who have dropped out of the program. before '
receiving some certificate, etc. have "failed". Success or -
fallufg must be relatlve to the goals whlch adults themselves
set. L

5

The study also suggests that, concemlng the value ABE students place on

education, it is not "the extent of value placed on’ educatlon b‘ t"'ratlier. E

baslc educatlon may be as lmportant for soclal and friendshl op ortunltie_v
as for obtalnlng skllls or cer'clflcates.13

Whlle the Texas study has lmpllcatlons for the Gateway study, lt dlffers E

were used to modlfy recrulting and counsellng practtces. . Second the sample

' 22
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R 1

interviewed "may represent the attitudes only of adults who remain in the

follow-up study of former ABE students. Its purpose was tﬂ mca ure the

o better able to: meet their adult responsibilities. .,15 Noting a lack of reliable", '

o criteria for evaluating "whether a person is less likely to be less dependen"”

effect».\ of the ABE program on its participants in terms of the broad goals N

of ABE as stated’ in Missouri Manual_ of O”_erations for Adult Basic Education-‘_"

. to make adults "less likely to become dependent on others, improve::their

ability to benefit-from occupational and homemaking training, increase their

opportunities for more productive and profitable employment and make them N

or is able to more readily assume adult responsibilities, '.f the study also

recognizes the difficulty in measuring the "personal goals of the enrollees

and the strucbure of classes to meet enrollee needs. Personal goals are

idiosyncratic. - Instructional programers are equally varied because classes

are organized to meet these widely varying needs. "';‘16 Although the Gateway

study also deals with these difficulties the. Missouri study deals with them " :'f‘*ff.j
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A
* .

income level and work history of the participant in addition to opinions on

,o

the ABE experience and problems encountered during that experience.” Second,

participants were surveyed through a mailed questionnaire which was “kept

as short and unsophisticated as possible, w7 but which nevertheless assumed
a certain reading and writing ability on the part of the respondent. ‘Third,'v
parameters limited the sample population- onlv .students 25 years-of age or
older with less than eight years of schooling who terminated from the ABE
program in 1967-68 were surveyed Fourth local program directors se1ected
adults to be contacted and surveyed, with procedure for the s'election process -
suggested by the research project directors. Fifth, there was no check on’

the representative populations of graduates and non-graduates in the sample
population. The 20% returned questionnaires may or may not be representative

of the total enrollment population. g

In spite of these differences and limitations the’Missouri study pre-"""'
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.were meant to evaluate the effects of the program on its individual parti-

cipants. It was found for example that students thought they were

"’"able to vote more: intelligently, were more confident of their ability to learn,
were more aware of health services, and were’ able to read and understand

directions labels, signs and newspa pers better as a result of their

. ABE experiences. v

Unlike the Gateway study, however, the Shelby County study inter-

T T viewed students who were iu classes at the time of the ‘study, it was not
a follow-up on %tudents who had already terminated from the program. ;;"
Aiao most of the students interviewed had completed between nine and
twelve grades of public school before enrolling in the ABE program and B
| many questions focused on reasons for enrollment but not whether those'
initial aspirations were being realized Significant contributions of the

Shelby County study to the Gateway study lie in the format of interview

questions used and the expected responses to reascns for enrollment

which like the Maine study, centor around self-improvement and job

orianted goa ls . X

A final program evaluation design which has some relevance to the -

Gateway study is one developed in Thailand for the country 8 Functional

Literacy and Family Life Education Prograrn. ‘This study is significant in ‘ " "

e that it*aims*at"measuring*imm”ediate intu‘mﬁdi‘afe, and ultimete consequences

et PR
of the program on the leamer. These consequences may be "intended or”

unintended as well as anticipated or unanticipated ", they may be " positive, .
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neutral, or negative depending on the point of view of who is affected by .

19

them.""” To allow measurement of such unintended or unanticipated

outcomes by encouraging individual interpretatiors of the value of the

educational experience, the Thailand study recommends a loosely struc-
tured form of interviewing. In such an interview the interviewee defines
the situation, structures his own account of it, and introduces "notions

of what he considers releva nt, instead of relying upon the investigator's

20

notions of relevance." In this way "evaluative data concern'ing the

meaning of the program" will be obtained "both from the perspective of

those providing the program and from the viewpoint of o« o the learners

‘themselves."21 o o o l

A second categorv of reuarch that measures effects of basic educa- .

E]

tion programs on their participants includes studies which follow-up students‘ |

'_-;who have completed specific goals such as eighth grade"'equ valency or

i j'high school or those who have reached a specified terminatio point.v "n
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;—uwmmm“mnt;'mﬂmnﬁﬁrﬁm“‘m
'l‘hem was also an attempt mado to compare the benefits experlenoed by
the graduates of the years 1967, 1968, and 1969 to dotormmo tf they were
oonsistent. The study dlffm from the Gateway study in sevml wayl. .

Plrat. thm was a unifoun acluovement level reached by all adult hlqh :

CA sl Y -~~;~4~

e megas e P m\m oAb g

scht;ol follcw-up parucipants. Sacond thm was a mdlng levol aunmed*

ﬂnat short m'm follow-up reveals short—term beneﬁts whue the four year

follow-up reveals other lonq-raup benefits24

ERI
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tional, and community lives of the ex-students end to provide a three year
supportive program to reinforce the ABE experience. w25 One of 1ts. objectives
was to “determine what.kinds of behavioral changes and to what extenf
behavioral changes cccﬁr in the adult basic education student as a result
of thetr participation in the adult basic education program. w26

Another objective of the study was to provide a model 'sys.tem for this
type of long-range follow-up. The study proceeded on the assu;lption
that ABE programs cannot be evaluated by means of stande'rdvizednlz:}evsts as
secondaxy programs are. Since "the unspoken gcal of adult basic educaticn

is the mastery of skﬂls that wm change the l.lfe style of disadvantaged

“d“n’ and their fammes, then, 1t was concluded "one possible.method L
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Although similar in purpose to the Gateway study, this West Virginia

Module of the Kentucky project differs fr0m the present'research in several'f
significant ways. First, the classes attended by the 85 follow-up part- :
.icipants lasted for a definite time span; there was a greater degree of
consistency in the hoursof instruction experienced by the participants : e
as a whole. Second, the follow-up was continuous for a three-year time N
span rather than a si;gle contact with the ex-student at a period of one, '.i;j"‘ |
‘two, or three years after termination from the program. Third most parti-

» cipants studied were in the Level I range of ABE. Pourth the follow-up
was coupled with support services to former students- picnics and group .

' gathetrings were held and continual information and reading materials were o

| s
sent to follow-up participants. This ‘was considered "conducive to keeping

the cooperation of the participants.'.fzg Pinally, data for the study was .

gathered through mailed questionnaires, casual conversations at informal L
gatherings yielded more information about the participants but no systematic
intewiewing of students was done. . | o | :

The Kentucky study is of value to the present rosearch in that it | . f.-ﬁi
provides guidelines of questlons that measure behavioral changes in

family, educational and community life patterns of former ABE students. R

The study also emphasizes in its model of follow-up studies the im- B
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Another follow-up. study, conducted with students in field-tests of |

four ABE systerns,, had. seyeral purposes that were :similar to those of the '
,Gateway study,,,Among the. objectives of this research were to detennine*-~ *"m:*

"the extent. to which reading skills were retained’ and participants con-= | |
tinued interest in educational activities,"31 to evaluate' "the effects of
an educational experience on life style" and to evaluate the extent of
cooperation of local welfare and education agencies with ABE program |
efforts. Several rounds of interviews were held with field test partici-'

pants, teachers non-participant welfare recipients and agency personnel

' Unlike participants in the Gateway study, participants in the field tests

had completed one of four 17-weekfclass»-'sessions. Information gained from :

ERIC

Aruitoxt provided by Eic:
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they had been"buoyed up and then felt letdoWn. Reading had not become

—— . - -

_pleasurable and “once the stimulation of the classroom experience was

- ——~-~—~ended---reading~cea sed orwas—infrequent*“g-lrw hen—changerdidroccurritf‘“*-—

~

' was often in the area of social change such as. awareness of community

activities designed to 5 rthe lives of the people. ‘ -
\ g

A fourth study to asses “specific adult behaviors and their changes

a"» .-.

“over a discrete period of pari:lcipation in an adult basic edpcation program wi

was conducted with ABE pari:lcipants, teachers and nonparticipants in

North Carolina in 1969 The study was meant to fill a "need for evalua- T

tive research. . . into the program effecitveness of ABE. 'f_35 Special

and to change in occupational status 'but.standardized measures of accul-

turation, intemal-extemal control anomie, and educational a'j‘hie"ement

were used. Students' were administered the Tennessee Self-Concept Scale,-_'f‘ .

the ABE Survey of Opinions, and ABLl':‘. tests before and after they completed:l

60 hours of instruction in ABE. Teachers were surveyed via a mailed ques—("

tionnair . Results showed both positive and negative changes in self- "-

)

concept decrease in anomie improved attitudes toward education and
work, and improvement in intemal—external control

The study differs in many ways from the Gateway study- students e

attended classes for a definite time period "mea‘sureme it-wa done_.f'

vious to'an‘
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- I
used even though they were found "to be of questionable value for this.

population. w36 The value of the study lies in its recognition of the

.,._._need.for-—'la-sses-sing--th&potential*of‘the“program‘in“'e‘ff‘e'cting desirable
behavioral changes in the participants. P especially. . « with regard
to the impact of the program on continued participation in programs of
vocational and technical educatiOn at the adult level changes in
employment status of the partlcipants, changes in personal and soctal
development changes in attitudes and value patterns, patterns of motiva-‘
tion, improved socio-economic. status, and participation in the cultural

" aspects of the community. "37 _ |

A similar type of study was also conducted in 1969 with migrant and ‘ i

' ex-migrant workers to measure changes in social and attitudinal charac- : ‘:_ el

e teristlcs. Students randomly selected from three groups of cla:"ses ABE, )

"'vocational and pre-vocational were tested before and afte

was concerned than did groups«two and thnee.gg- _Unlike the ‘Gat
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smndardized tests to measure social and attitude changes of participants.

It is significant in its demonstration of ABE effectiveness in the areas

of social and personal adjustment~

The third category of research studies.that have relevanc 'V"to the

Gateway study is a series of follow- ‘p' studies on specific J0

ERIC
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‘A second job assessment follow-up study was done hy A.E. Smith in

~NISSOurt t-1965 7 Tratmes M emploper Inerviews Were used o Tsolats

factors that distinguish successful from unsuccessful trainees in terms

of current employment. The definltions used for "successful" and "unsuc-

cussful” trainees did not "account for any change in the values of the

trainee " and failed "to credit changes occurring within the trainee resultingw_w

| from the project experience. "39 A variety of people associated with the

' program were interviewed and collected data was subjected: to tests of
significance. Results showed that only one variable accounted for a L - ~
"fsignificant difference between successful and unsuccessful groups of |

fl'f'-'u'ainees-_~ successful trainees had been judged cooperative by their '

'upervisors. The study differs in significant ways from th.iiGateway;study. .
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Chapter III

‘The Design of the:Study -

- follow-up study

ERI
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cannot speak English and may not be literate in their native language. This

[ p—— — - -~

‘has implications for a follow-up studv in that the vocabulary of the. questions must

.be simplified and: reading on the part of the participants must be.kept to a. miniv.-.'. o

mum. .

N

Second, there is no consistency in the number of hours a student. spends in ~

the program. Adult learning centers offer individualized instruction and have

open time schedules so that students may enroll at any time and remain in the

el JE ;.

,_Aprogram as long as their personal situation permits. Duration of the educational"

' .f experience can vary from ten” t'o"”“thousand hours or more. Cla sses provide more

sty

. _structured patterns of 1nstructiona1 hours but within an ABE program there is:

’variety of classes and a variety of hours of instruction provided_ :by each; class

Survey: questions must be approprlate for students lwho _have'received any 'umb

ours: of instruction. _ ,'

Aruitoxt provided by Eic:
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0 through the GED., Follow-up questions must account for this range ‘of-\sch-

—

ievement,
Pourth, students enter the program for a wide variety of reesons. l;or msnp |
students ABE {s voluntary education, other students enter ABB classes or lesminq
. centers as part of a stipend program, Indtvtdusl student goals therefcre, may o
- be 1n£luenced by the nature of the stipend program or the student's own recep- - ;
:l,fittvlty to the ‘ABE program, 'I’he ABE tollow-up study must therefore 1nclude N B
questtons whtch measure a vertuty ot posstble student goels as well ss a vartetyuv
' of effects which the program has on its participants. f | |
. Pifth many students experience a lengusge and comm’untcstton bsmer
,wtth respect to standard English. Pollow-up questtons must therefore, be
understood by respondents so that they will eltctt vsltd responses. When
posstble, there must also be language empsthy between 1nterv1ewer and respondent.
8ince the program differs in these respects from other educsttonel programs, |
| 'the follow=-up of the ABE program dtffers from other follcw-up studtes ss well.\
In the Gateway follow-up, for example, a compsrtson of pre-progrsm snd |
follow=-up data is not possible since students' attitudes and lssptrattons were
not measured upon entrance to the ABE proqrsm. Responses concerntng” such .
attitudes and goals sre based on the respondents' memory of 'those oosls at the -
time of the follow=up study, Furthe‘nnore, there is no control grOup'tn the
GsteWsy follow-'up design, even though it is generslly sgreed thst an tdeal
resesrch destqn would 1nclude one. The nsture of the program snd 1ts psrtict-

;.psnts, howsver, mske such 8 control group dttﬂcult to deﬂne snd obtstn. In

' : !
e . ! f ' ' " h o
ERR o C 4 . N L ) -
Ve . . . . L X . e c
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| the Gateway follow=-up study, data analysis is based on.a comparison of groups

e

within the samp le population, | : T

It is with recognition of these vari: bles and limitations that the ABE follow-up

aims to measure opinions, attitudes and behavior changes of a variety of

former participants, It is meant not so much as a testing of scientifically
determined hypotheses as an attempt to gather information on the former part- :

icipants’ Derspectives of the value of the Gateway program, .

Gateway Adult Basic gdugation Program in 1973 1974 and 1975

The following summary of the ABE program at Gateway Technical Institute

. in the years 1973, 1974, and 1975 is presented to. provide a frame-of- o

. 'for the design of the follow=-up study, to indicate the ‘scope of prog '

fand to enumerate the varied clientele qroupa pa cipatin in ABE in"

[ - e ¥ ' U D A
. 2o P : ot




license exam.

Hospital

lf;ss' i

'established at the Christian Leaque for the Handicapped serving adults with

. various degrees of physical disability A program at the Walworth'C un} "'Ach-

Basic reading, writing, speaking, and listening skill"

The Adult Basic Education program in 1974 had many of the same character- 'jﬁ’“

'.-;istics as that of 1973 A total of 1, 133 enrollees attended classes and learning

: centers. ; Adult leaming centers were" open in Delavan Kenosha and Racine.

as a way of learning English ABE classes served many of the same groups of

Small group sessions were held in three of the learning centers where students

studied consumer education, coping skills and interpersonal relationships, R

~.4-4

| people as in 1973 those at the Christian League for the Handicapped and the B _;"

farms for other Spanish-speaking adults. Other classes for basic reading,

,i_writing, speaking, and listening skills were held.in local schools,«

‘ Walworth County Achievement Center served physically handicapped and mentally
retarded adults respectively. Classes for Spanish-speaking, home-bound women

" wefe held in the participants' neighborhood and 0139593 were held on '“19“‘“

s’

neighborhoodf_-
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-':centers day care centers ‘and halfway houses. One class in job related
- instruction and»several classes in driver‘s license preparation and citizenship

o were held

‘,r’i'-iz,AéfAé?‘ e

’

A total of 1 703 students were . enrolled in various ABB programs in 1975., ) |

,Adults learning centers were open in Delavan, Kenosha Racine, and Burlingto,, CIRRE

" _'Classes were continued at the Christian League for the Handicapped and the - PLED

” Welworth County Achievement Center. Other classes in job related instruction, T

| ;reading for the driver's license, reading, writing, speaking, and listening skills,

citizenship, and basic education skills were held. Clientele in'these _classes;u »

included UMOS students other ESLstudents, physically and emotionally handi-_'

capped students and mentally retarded adults 5M_a_ny classes.were held':injll



i »:Selection of the Samgle Pogulation | |
In determining the population which would be used for the follow-up study, :

b ja ten peroent sample was drawn from each of the three years encompa‘ssed by:

: f:s"",fthe follow-up study. The_ ﬁrs'm;step 11'1 this Pr°°°39 was the compilat:lon o

random numbers were. drawn for each year (Lists n and III) as back-up"and re=

.‘l B

lacement names to be used when students from List I could not be vinterviewed
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‘ '.fbe presentsd in this chapter with a discussion of the mterviewing'yprocess. '

) _'m. ."'.’f | Table 2

SUMMARY OF REPLACEMENT PROCES

e m‘..- B

| .Year from which . Names m Replacements used Intervieyvs Not completed,'m'
namg was drawn Lis; I '(ngts II=I1D Completed

1973 i e R 104&
1974 96 .93 0 gy
- 1975 ‘ 99 ;- 270 '..'5.84

;(

Aruitoxt provided by Eic:
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of the 273 interviews completed, three wern discarded because of ques-
tionable interviewing technique. of the remaining 270 interviews 64 were
| . with students who had terminated in 1973 95 were with students who had term-
inated in 1974, and 111 were with students who had terminated in 1975 The |
tabulation of completed interviews by year and by hours categories is given in - |

' Table 3.

Table 3

, _ TABULATION OF COMPLETED INTERVIEWS :
BY YEAR AND BY CATEGORIES FOR HOURS OF INSTRUCTION

Hours of Instruction

" Categoy 1 Categoryz Category 3 ’ Categ,:rv"""v:?:' S
< Year, ._‘.0-25 hours 25-50 hours 51 100 hog;s 100+ hours '_I_otal.'-‘ :
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mental abilities. Second many former ABE students have been served by a o

variety of community agencies and programs or have also participated in other f B

adult educati,on programs. Valid responses to survey questions ‘can only be ob- L

tained when a respondent focuses ona particular ABE experience in answering
questions. It is difficult for many respondents to clearly isolate this experience
. in their thinking, and it is all the more difficult for them to attribute perceived

~effects solely to the ABE program. Third, questions included in the interview ,

schedule cannot all be appropriate for a variety of clientele groups included in f i

the sample population. Many questions, for example, ‘seem’ particularly inap- RPN

propriate for students who experienced only a few hours of ABE instruction

,sta'ff. vmembers who had compiled the original questions for th purpose of

eliciting suggested revisions. The interview schedule was then revised a




complete in an hour. The second draft lntervi :

Append 1x A.

The Lntgrvlewlng Process o N

s il

program who werelln the. sample population,;

JAruitoxt Provided
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| study were selected from among the ABE professional and paraprofessional staff,
It was decided that those people most familiar with the program would empathize
with and better understand the responses of those former students in the sample _‘ ,
‘population. It was also felt that staff members who were familiar with the prob-
lems of ABE clientele would be able to establish a better interview rapport than.
~professional interviewers or other interviewers brought in from the community. :
The directors of the study hoped that staff members would also be in better touch
with information from subculture groups in the community which would help them
contact members of the sample population. Interviewers who were ABE staff
members were not to interview former students with whom they had worked ‘or |
| identify themselves as ABE staff. ’ | | o

Some interviewers, however, were selected on the baois of their familiarity

DU

- or past experience with disadvantaged groups, some had had professional inter- R

. ..-."vierwing experience in the communities involved and some were selected for their
: '.';_knowledge of other languages. An attempt was made to employ’.a ‘ 'ari»
interviewers-' men and women, younger and older people, and member

- and minority groups. 'l‘his permitted matching of interviewers and respondent ,

| encourage more" comfortable interview situations. It was also decid»ed thatinter-*

B ‘views would be done by individuals rather than teams of two. 'l‘his was::to lessen”'_
any intimidation and to increase the possibility of relaxation on the part of the : "
respondent. It was assumed that most interviews Would take place in the
respondent's home, although arrangements, could be made for use of other loc-

ations 1f, desired by the respondent.

52



: be found in Appendix A. Interviewers were provided with letters_

. ‘.43-.

A one-day training session for interviewers was held on March 13 1976

e.".ll'rraining was done hy the project directors and researcher, with the assistance
,.v:f‘;.of a community program specialist with experience in interviewing and interviewer j, . ', :
",:training. : During the session, the importance of the study and reasons for each

w",ﬁjof the questions of the4interview were explained to interviewers. Interviewing T

: techniques of probing for further responses recording responses accurately,

:. schedule to verify reading grade levels of the respondents. A ccp of the written

‘instructions to the interviewers which were distributed at this session‘ can also

1 introduction, ‘

' identification badges, sufficient copies of the survey instrument and instruc-
' tions on how to use it. As further means of identification, they were given a
copy of the letter which had been mailed to prospective interviewees. They

’ were also supplied with Gateway pens and small personal phone books which

were given to respondents at the end of the interview as tokens of appreciation.

The interviewing process began immediately after the training session and

| ———

was originally intended to last for a period of six weeks. , Due to many difficulties__ o

'fencountered in this stage of the research however, the interviewing process 0 -
; was extended seven more weeks until ]une 21, 1976 During this time inter-
'viewers were in weekly contact with project personnel to return cover sheets of

g intetviewees who could not be lccated or interviewed and to receive new lnterview,
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o assignments. Problems encountered were many and vared. 4Most addresses
proved to be out-of-date; many former students had moved several times since
attending the ABE program. Many interviewees had no phone or had changed to
unlisted numbers. Much interviewe'r time was spent. traci-.i:.g down information
that resulted in "dead ends." Some information was gained from relatives and
neighbors. Subculture communities, however, were often tight-lipped and
closed to interviewers trying to locate respondents. Rea ssuranoe from people
who were trusted within these subcultural and minority groups was needed for
respondents to agree to be interviewed Getting "in the door" proved consist- )

R R, _...m.,.

ently to be a major problem. The purpose of the study was difficult for inter- .
. .( R

viewers to explain to potential participants. Many respondents were very S

.-'::i?_ _ ncompleted interviews appears in Table 4., ;-

T

TS
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T * REASONS FOR NON-COMPLETED mmwmws BY YEAR

_ Ao No current address
AR B not at address
given-no further 1nfo
2 moved

Interviewepdid not~ S
ontact--not replaced

;by 5/21/76
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: reason. It was inappropriate to- interview some students who were: retarded or-

46~ P

a personal conmact by an interviewer. Some of the latter told interviewers that
they had never attended any class or learning center and had not participated in

the_ ABE program. There was also a certain number of respondents who were

- s o [ [ O 1

part of the sample population ‘and who were not interviewed for some special

mentally or emotionally disturbed and when contacted couid not remember the -

class they had been in,.. Several of these former sf'.rd ents were actually met for

an interview  The resultlng "interviews " contained so few responses however,

'_ that they were. considered non-complete.

'

In those interviews that were completed interviewers experienced a variety

of difficulties ranging from overcoming suspicion barriers to. dealing with_'la'ng_

ERIC
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o represented a link to Gateway Technical Institute and an impetus thserious "con- '

o k; "the study, accurate in following directions of administering the inte_ ew.'i,}‘per-‘-

47—

- I have discovered the importance of personal contact. In
_this case--besides being: cautious about "hostility," .
apprehensive about the neighborhood, and ‘having the
_interviewee hang up on me on the telephone, I chose a
o personal visit anyway. since I. was so curious about the R
‘e . .POSSible. hostility a,nd why_.-i- et e i SRS

Also, being an avid pet lover. I have discovered that
~+ almost anyone with an. obviously well cared-for pet
“will respond to another "pet lover, " Using a common P
" -»-interest lika ﬂus, it is easy to slip into the interview. L

Many good experiences resulted from the interview process. Once an

interviewer was able to si:t down and interview a former student i the interview
itself generally went well Many former students appreciated the efforts 'of fthe

_ ABE program to follow-up on their progress. To many respondents the interviewer

»-"

sideration of a return to ABE classes or other educational programs. ,' e
Upon completion of the interview process a review was made of the inter-

'viewers and debriefing sessions were held in Kenosha and Racine.'," It was found

_“_that the best interviewers were those who were convinced of the importance of

sistent in their attempts to locate people and set appointments and assertive

' __in their manner of requesting an interview. Interviewers having these qualities
:~§-__~:did not necessarily fa11 into any cultural sex, or experience-based grouping. v

o The debriefing sessions with interviewers produced some valuable insights

.; L d LA . N .. "‘ ‘- N
_and accounts of the interviewing process. fi‘here was general agreement that

Arespondents gave honest answers, even on the personal questions asked in the
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- interview. Interviewers indicated that most respondents once contacted 'were-
~ receptive to the interview. The most difficult interviews were those in which

- the respondent didn't speak English very well or was mentally retarded or in- .

' -~-competent “A consistent trouble spot in the interview was the WRAT word recog-

nition test. - People balked at reading the word lists or were embarrassed by them

Some respondents were uneasy answering questions concerning stipends they

‘had received, library card usage and voting habits. It was generally agreed that

‘the interviews themselves were a rewarding experlence. The most difficult part

of the process was locating respondents and making the first contact

Analzsis of the Data

The interview schedule was examined by data processing personnel and
- a code for each possible response was established Open-ended questions |

T 'were not coded Completed interviews were coded onto computertsca

- the next chapter of the study.
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1This procedure varies somewhat from that which was originally proposed
- for’ the follow-up study. Originally, the percent of students in each 'hours -

[,

_; ’.._.which would have grouped students by 0

2725 hours-ih the program. It was felt t
- detected by the follow=-up study if ‘th inal sec
were ‘broken down further and the original thire
i were. combined Thus the final hours categories
fablished X | ,,
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R respondents personal perceptions of the value of the ABE program and its

i eare?

achievement levels .

T respondents perceptions of effects of ABE on family relationships° )

o effects ‘on’ their community participation roleS° Ce

'f_-,. the effects of the ABE program inqchanging respondents, reading .hahits'and | n )
, Conclusions and recommendations of. the study arepresented in Chapter Vl :
p ssions of,. Attitudes tovvard and dverall Raﬁ_Lof the ABE ng;
: experienced in the ABE program. Of 270 respondents 72 attended cla

' centers. Those respondents who attende .)oth classes and leaming centers

,were asked to state a preference for one or the other mode of instruction" Of o

) 165 respondents 1 7 indicated no preference for either the class or th "learning";

:.fsié-'

Respondents were asked to state the mode of instruction which the g

es' o

133 attended learning centers and 65 attended both classes and learning

'center.» Preference of the other 48 respondents are indicated in Tables_, di6.
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'" In two of the three years, respondents 1nd1cated a pref.srence for the

classroom, in 1975 preference for the classroom and leaming centers was B

_— equally divided By hours of 1nstmct1.on, respondents' preference was also for

e classroom 1nstruction with»the lexception of those respondents with -2'6 'tO‘“SO

hours of 1nstruction, who indicat more preference for the leamin ‘cen Y.

B LT e

s Overall a slight preference for- classroom 1nstructionwas expressed

Respondents were asked how they found out about_.the ABE prog m ;

-——~is—found——tn~'fables—-—7-and 8-




. Iable 7 . RSN
- Sources of Information about,.the_ ABE Progrém,
'~ by Year, Expressed in Percentage -

i i b . N=285 '(multigleresponses) e s

S S PR - e

" Friend or family member | . 5.8 11.2 . 13.3

R'eé:x:ﬁi't:e“r’ or ‘counselor - 3.8 = 7.4 88

_Newspaper or brochure | * 4.9 - 3.1

Soclalworker | 1.0° 53 . - 3,5

o 1973 1974 1975 Total -

ERIC

Aruitoxt provided by Eic:




oSS

Respondents were also asked if they hcd er: .,ouraged other people to'__ »

...‘\-._....4..-.. oot

- attend the ABE program. Responses were consistent in each of the years and

I' : 'with the high number °f resDOndents .who indicated that theY themselves had

:".i'f"_"i'each of the categories of hours of instruction. Of ‘770 respondents, 192 (71 1%)_ '-':_"

: --:indicated they had encouraged ‘thers toattend —-~This‘—f-nding seems*compatible

! .__."‘.hea:d about the program from a friend or family member..‘ :
A series of questions asked respondents to elaborate their initial worriesj"
'and apprehensions about the ABE program, and to report aspects; Of the program::"
._:which helped them adjust to it. Of all respondents 101 (37%) indicated that |
;__“:‘they had no worries when they entered the ABE program. Responses from the - |

' other respondents who indicated that they did -have worries are. found in Tables .

9 and 10 Consistent areas of wony were apprehensions about the usefulness:" o

' of the program and ooncerns that the participant had been away from school for e




Didn t know if program,
would help S e

Q
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Wha\ respondents who had_indicated. initia.l worries a.nd_ concerns were |
asked whether they stopped attendiny the ABE program because of those worries

or continued to attend the program, 72 2% indicated they continued and 27 7%

__indicated they y stopped. These finding were__qousistent in all_years.of.the t__.

o survey and in all hours of instruction categories.

Respondents were then asked which of several specified aspects of the

program helped them in the classes ‘or learning centers. Consistently in all

years and in all hours of instruction categories the most frequently-menti.oned

helpful aspect was that "the teacher made me feel comfortable. f 'Other‘ es~ .

, ponses mentioned most often were that students could work at their own_speed

ERIC
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- Respondents were asked two general questions about their desired goals
in the ABE program: first, if they had finished what they wanted to accomplish
“in the program and second, if they were satisﬁed with what they did accomplish

in the program. Of all respondents, 63.1% indicated that they had not accom-
,.'/ plished what they wanted_to accomplish, .36.8% said they had completed their
des!re_d goals, and 1.1% said they had_partly completed what they wanted to

‘accomplish. Respondents were generally satisfied with what they had accom-=

pﬁshed, -however, Of all respondents 82% 1nd1cated that they were satisfied
with their accomplishments in ABE, 16.8% indicated that they were not satis-

‘ 'ﬁed and 1.1% were undecided about their satisfaction w!th what they had

.--;"accomplished in ABE .
All respondents were asked if they might enroll 1n another educational

| program in the- future. Many respondents 1nd1cated that they might enroll 1n

of all respondents 14 4% indicated no mterest

~)’

several types of programs.

nf other educational programs. Of those responses which 1nd1cat
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.reasons for entering the ABE program. Those respondents who did indicate
job-related reasons for enroliment often indicated more than one such reason,
Of all job-related enrollment responses, the rnost frequently mentioned (33.9%)
was the desire to learn a specific skill for a specific job. Those respondents
who desired such a specific skill were also asked if they had learned that skill '
well enough to qualify for the job they had in mind, and 36% indicated that they
had. Of all job-related enrollment responses the next most frequently men-
tioned (29.4%) was the desire to get a better job. Other responses included
the desire to get a joi) (17.1%), the desire to get off public assistance (9.8%),
and the opportunity to get paid to go to school (9.8%).

A series of questions was asked concerning job applications and inter-
views and ABE experiences which may have helped in this process. i—Ialf

| of all respondents indicated that they had aj.wplied for jdbs since they had
tertninated from the ABE program. Of the 135 respondents who had applied
for jobs, 109 (.0.7%) indicated that they had also had job interviews. v'I‘wenty-
five (22.9%) of these respondents said they had had job interview practice
during their ABE experience and that this practice was helpfui; only one res-
pondent indicated that it was not helpful.

Respondents were asked if they had had any practice reading newspaper
want-ads or filling out job appiication forms during their ABE experience. of
all respondents 73 (27%) indicated that they had exper?e‘nced this practice.

-'These respondents were asked if this practice heiped them ‘feel confident about

%{:f'l'"‘__applying for jobs and 58 (79 4%) indicated that it did

‘
R
o
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Respondents were then asked if they had had any job counseling during
their ABE experience. Responses were consistent in all years and hours-of=-
instructicn categories. Of all respondents, 36.8% had received job counseling.
These respondents were asked if they considered this counseling helpful. and
86.4% indicated that it was. |

Respondents were asked if during their ABE experience, they partici-
pated in any tours which ABE counselo: arranged‘to visit industries, banks,
hospitals, and sites of interest in the communities. Of all respondents 25%
had participated in the tours. These respondents were then asked to indicate
job-related information. they gained from the tours and to judge the h‘elpfulness
of these tours. Respondents often mentioned several types of information
gained from tours of industry. The most frequently mentioned -re_sponse (39.5%
of all responses) was that the tours made students aware of the type of iob |

-they might apply for. Students also learned where to apply for jobs (22. 4% |
of all responses) and how to apply for jobs (17.1% of all responses) of ail
respondents who answered this question, 29.6% indicated that the tours of
- industry helped them with none of the above information. When respondents
were asked how helpful they considered the tours, 37.7% indicated that they
were very helpful 49% indicated that they were helpful and 13.2% indicated
that they were not helpful. -
Respondents 'who had ‘indicated that they had applied *~r a joh or jobs
o since termination from the ABE program were asked if they ' . t.'d any full-

l

2 —time and/or part-time employment since their ABE experience. Responses

- : 85 |
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we - consistent in all years and all hours-of-instruction éategqriest Of 135
respondents who had applied for jobs, 111 {82.2%) indicated that thzy had
had either full-time or pért-time employment, Of these respondents, 41 (36.9%)
had held both full and part time‘ jobs. Of all jobs held by respondents who had
" been employed, most were full<time jobs (67.1%).

Respondents who had been employed since terrination from ABE were
asked if they thought that sqmething they yained from their ABE.experienée
| helped them get a job. Of these respondents, 43.1% indicated that the ABB
experience did help them get a job. The data was not zorrelated with that®
concerning job-related.reasons for enrollment in ABE. It is nct known, there-
fore, what portion of these respor.dents were participants wﬁo de.si;'ed specific
job-getting benefits frcm their ABE experience. | |

Respondents were asked to enumerate their reasons for termination from
~ the ABE program, especially those that were job-re_lated. Ma;iyv respondénts
were not able to clearly state their reasons for temihation. Qf thpSe responses
- that were enumerated, 23% indicated that respondents stopped attending the |
~ program because they gé;f a fulltime job and ; .2% 1Ind1cated they stoppéd be~
cause they either got a part-time job or entered a work-tréining program "
Therefore, over 30% of the responses md'icatea that students lat.ex;n{inateAdl froni
ALE because of employmenf opportunities,
.=~ Other reasons-given for termination from the ABE progra_nzx were varied.

Of all responses, 15.3% indicated that the student finished the GED, 14.3%

86
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indicated family problems and 10.7% indicated time coritraints, mainly those
due to employm‘e'nt; as reasons for ‘arminaticn., Some responses (10.2%)
indicated that students had transportation difficulties, that they moved from
the community or that they entered another educational progi=:. . 3ome reasons
for termination were related to the nature of the program; 15.3% ¢ * - responses
named completion of goals, the end of z . zheduled class, and pw. o of
adjustment to the learning situation.
One responder:*'s comment illustrates the :ype of adjustment problaes
experienced hy some students:
¥ quit because there was toco much conversation there...
I couldn't concentrate on what I wanted to learn. I think
some of the people going there went only because they
were paid to go to school...their yakity~yak surely made
it hard for me to think or learn anything...they went
there to do their “vakking" and I finally got mad and quit.
I felt I was wastiug iy time.
Respondents were askad to ciate their employment status befcre and
dm'ing participation in ABE and at the time of the follow-up study. Rasuha of ‘ .
these questions wv 2] organized in several typec of tables =: ld analyzed stat- i

istically. To determirne pattems of change in emplcyment status, comparl-

aons of each respondents ansWers to the emplovment status que'itions weie -

made. Results of these comparisons were arranged in tables ity year anu

by hours of instruction in Tables 16 cnd 17.

)
N



Table 16

Change in Employment Status, by Year

N =270

-7 7=

»--uw_smplsgyment- Status - 1973  %.- ]'i974 % ] 1975 % Total %
No change in employ- . o : -
ment status 37 13.7 | 65 24.1| 75 27.8 |'177  65.5

Full time 22 22 , 29 1 73 | 27._."0
Part time 2 6 7 15 45.5_
Unemployed 13%% Y A 3g 89 33,0

Increase in employment 20 7.4 |19 70| 22 8a| 61 22,6
Full time 15 12 16 4. 16,3

_Parttime . 5 6 4 17 63
Decrease in employment | 7 2.6 | 10 3.7 | 12 44| 20 107,

Part time - 1 2 2 5 1.8
nhemgloged 6 8 - - c10* | A 8;9
‘NoRecod 0 1 Al o2 w73 L1
~—~""Total| 64 23.7 | 95 35.2 | 111 41.0 | 270 100.'05;_1

* 2 laid off

** 1 disability, 1 housewifé
‘*** 3 13id oif, 1 disability, 1 housewife
~*k¥%* 2 digability, 1 laid off, 1 housewife

g8
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Table 17
Change in Employment Status, -
by Hours of Instruction
N =270

Hours of Instruction o

Employment Status 0-25 % |26-50 % |50-100% 100+ % |Total %
No change in employ- , | : ‘ . o
ment status 42 15.5| 40 14.8f 30 11.1| 65 24.1{177 6S.5
Full time 24 22 13 14 73 "27_';'6~
Part time 4 4 0 7 15 ss
Unemployed 14% 14#wx 17 | ades . 89 .A33.‘o -
Increase in employment : , B ;
status --19 7,00 9 3,3 8 3.0]25 9.2 61_,__-2__2-.‘_-55:-.
’ i-‘-ull ﬂmel 11 | l 9 5 19 | 4416,53
_‘P-ért time 8 0 3 . 5 e

‘VDeci-ieé.;.e in employment | 15 5.5| 4 1.5 &
‘Part time - 3 -0 | e

Unemplg@d 12% -4 4 8,

o © romt | 76 281 53 19.6| 46 17.0] 95, 35.2]|270 100,04
LS laid off

kR 3 disabtlity, 3 léid off. 2 housewives
**_* 1 disability, 1 housewife :
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Most respondents experienced no cha:ive in employment from the time they
entered the ABE program to the time of the follow-up.. In all, 27% of the sample
population remained employed full-time, 5.5% remained employed part-time-,
andv 33% remained unemployed.

Of the respondents who experienced an increase in employment, 16. 3%
became employed full-time, and 6.3% became employed part-time. Of the
respondents who experienced a decrease in employment 1.8% became employed:

tpart-i:lme and 8,9% became unemployed. Some respondents indicated reasons '
for unemployment: they were disabled, they had been laid off or they were |
housewives or students who were not seel_<ing employment. Some women
indicated a decrease in employment because of family responsibiliti.es. Since
no systema‘tic measure of respondents’ .rea sons' for employment or unemployment.
was taken, it is difficult to give an in~depth interpretation of these result_s;
When comparisons were made within each year and within each hours-of-
instruction category, some statistically significant differences were found
in employment status. Results of these comparis(:.ns are found in Tables
~18 and 19, Respouses from the year 1973 shsawed a significant'difference at
the .05 level in the increase in the number énnployed at the time of the follow-up.
Likewise, a significant increase in the number respondents employed was found
in category of 100+ hours of .instruction. For the total sample population,_
the number of people employed at the time of follow-up was 29 '(lOH"i%) greater.
than the number employed prior to participation in ABE. Projection of this
v.increa se to the total ABE enrollment population for the three years of the study- -

k‘ would indicate that 327 individuals obtained employment after enrollment in

e



Table 18

- Employed and Unemployed Re‘spondénts
Prior to the ABE Experience and at Follow=-up, by Year

1973* Total 1974 _ Total 1975 _ Total

es| no 1 vyes! no veslh
. Respondents employed : - '
prior to ABE 34 30F 64 43] 52 95]] 49 | 62 111
,v~ : . ' «
Respondents employed ! = :
at follow-up 45 19 64 50] 4S5 9511 60 | S1 11)
Table 19

Employed and Unemployed Respondents
Prior to the ABE F.xperlence and at Pollow-up, ;
by Hours of Instmctton ' :

ot

0-25 o zs-so _51=- ~100
as no |} total yes_‘. n({ totall YBS
!éébondents :
5mployéd prior _ B OO | B B
OBBE" 46 ) 30) 76 32| 21 | 53
tespondents ,.
mployed.at = | -~ | . | I IR &
ollow-;ug 1 .50 261 76 35| 18 |

*Significant at the .05 level.
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K Mes in Pam& Relationshié‘. Resuli_:ing from the ABE Experience
Several sections of the surv'ey interview concentrated on bghavioral and
habit changes expeﬂenced by respondents since their participation in the ABB
program. One such section concerned Changes in fafnily relationships, especially
with respect to children. Of all respondents in the survey population, 193
(71.5%) 1nd1.cated that fhey have children. Of those respondents with children,
58.2% 1ndicéted that they ilad children of school age prior to attendi'ng the
ABE program, and 72% indicated that they had children.‘_of schéol age at the
_ time of the follow-up study. ‘

| Respoﬁdents with children of .school age were asked if they thought that
their ABE experlence'helped them understand their children's school and teachers
better ,than'ihey used to. Results of this question _afe found in Tablés 20 and
21, |

Table 20
Influence of ABE in Improving Respondents’
Understanding of Children's School and Teachers,

by Year, Expressed in Percentage

N =145

1973 1974 1975 Totel

yes 13.1 26.2 24.8 64.1

no 11.0 12.4 12.4 35.9

_ Total 24.1 38.6 37.2 100.0r.1

92
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Table 21
Influence of ABE in Improving Respondent's
Understanding of Children's School and Teachers,
by Hours of Instruction, Expressed ia Percentage

N = 145

*
0-25 26-50 51=100 100+ Total
yes 13.8 11.7 10.3 28.3 64.1

no 1.7 6.9 8.3 9.0 359

Total 25.5 18.6 18.6 37.3 100.0+.1
*Significant at .05 level. |
Most respondents (64, 1%) thought that the ABE experienced helped them '
~ better understand their ‘children® s schools and teachers. Statistically signi-
ficant differences were found {n the category of sfudents who experienced over
100 hours of instructlon-- of these respondents 75. 9% thought the ABI-: exper-
ience helped them in this area.
| Respondents with children of school age were also asked it tﬁey thought
:their ABE: e:tperience had encouraged an increase in their participation 1n
”.:_teacher conferences and PTA. A summary of responses is. found in Tables 22 g |

and 23, R




A r e ﬁ’ = S :\qla
-83- "
Tab;e 22
Influence of ABE in Encoufaging Increased Participation
in Teacher Conferences and PTA, by Year,
- Expressed in Percentage
- N=144 —
* [ ]
1973 1974 1975 Total
; ABE encouraged
participation 8.3 19.5 11.8 39.6
ABE did not
encourage part- '
Total 25.0 37.5 37.5 100.0;
*Significant at .0l level.. ' 4
Table 23
Influence of ABE in Encouraging In_créased Participation
in Teacher Conferences and PTA, by Hours of Instruction,
Exprossed in Percentage
N =144
0-28_ 26-50 S$1-100 100+ Total
" ABE encouraged _
participation 10.4 5.5 7.7 16.0 . 39.6
ABE did not
encourage b , ;
participation 15.3 13.9 9.7 21,5 60.4
Total 25.7 19.4 17.4 37.5 -100.0 e

i - M N : . ' PR i ) ‘. . :
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Mos'g réspondents thought that ABE did not encourage such participation
(60.4%) and responseé wéré generally consistent in all'hours-of-instmction
categor;es. Responses by year, however, were found to be statistically
significant at the .01 level. In 19»74, respondents wea e more equaily divided
in their opinion. This pattern of response was sigmficantly different from

that of the other two years,
aAll responde_nts with children were asked if, and in what ways, the
ABE experience had changed the way they worked with their children. Responses

indicating whether or not the participants work differently vﬁth their children

are found in Tables 24 and 25.

Table 24_

{ Influence of ABE in Changing Respondents' Work

wi‘th Their Children, by Year, Expressed in Percentage
.\’ - :

\\ - N=188

\ 1973 1974 1975 Total

s,

. 11.219.1 12.8 43.1

s

No 13.3 18.6__25.0 56.9

Total 24.5 37.7 37.8 100.0
*Significant at .05 level,

[}
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Table' 25

Influence of ABE in Changing Respondents' Work
with Their Children, by Hours of Instruction,
Expressed in Percentage
N =188

. :
0-25 . 26-50 5i-100 ' 100+ Total

Yes 12.8 6.4 8.0 15.95  43.1

No ~12.8 14.4 11,1° 18,6 - 56.9

Total 25.6 20.8 19.1 34.5 100.0
d *Significant at .05 level. :
()3 these respondents, 56 9% thought that the ABE experience had not

changed the way they worked with their children. Responses in Ta ble 24 -

/

e
e

were found t& be significantly cdifferent at the .05 level The strongest
indication that ABE had not changed habits was among respondents in 1975
(66 .2% of “he 1975 responses). Respondents in other 5;ears were more evenly
divided among those who had and those who had not changed due to ABE

Responses in Table 25 were also found significantly different at the

.-05 level. Respondents who had participated in ABE for 26 tov50 hours indi-

cated strongly (69.2% of the responses in that category) that ABE did not affect

the way they worked with their children,

Respondents who work ed differently» with their children becaﬁse "of their

. ABE: experience were asked to explain how they work with their children differ-

~ »‘ently now. The open-ended question allowed respondents to indicate changes ‘

\-v.

'important in _dealing wlth children. It ‘was difficult to categorize the variety

that applie d to theif particular famny qituation and also cha nges they felt were
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of responses obtained: many responses included more than oﬁe areas of change,
They emphasized different aspects of parent-child relationships and presented |
a humane picture of the types of‘non-academic, non-vocational impact which
ABE can have. Most responses fell within the three general groups presented

in Tables 26 and 27,

Table 26
Ways in Which Respondents Work Differently
with Their Children Since Participation in ABE,
by Year, Expressed in Percentage

N =84

1973 1974 1975 Total

Help with homework; v
school involvement 9.5 20,3 7.1 36.9

* Have more patience, .
understanding 6.0 9.5 10.7 26.2

Have enough self-
esteem to set a better . .
example for children 3.6 7.1 4.8 15.5

Other 8.3 7.1 6,0 21,4

Total 27.4  44.0 '28.6 100.0




Table 27 » ) -
Ways in Which Respondents Work Differently

" _ with Their Children Since Participation in ABE,
by Hours of Instruction, Expressed in Percentage

0-25_ 26-50 51-100 100+ Total

Help with homework; school '
1nv'olvem_ent. v , - 8.5 3.6 8.3 15.5 36.9

Have more patience, '

understanding— 7.1 4,8 4.8 9.5 26.2
. ‘ : e

Have enough self-esteem

to set a better example for

children 2.4 2.4 3.6 7.1 - .15.5 .
'Other T . 7.1 3.6 1.2 9.5 21.4° - -
Total 26k 14,4 17.8  41.G 160.0

Aoma -

Most frequently mentloned as a change was that the respondent helped

p—
et e

_ ponse placed 1n this , ‘ategory

Aty

_..~...,-.

I help them with their ’homework wh!.ch I didn t -
. do before. I understand them better and this makes -
- me very happy.._; : L » R




I've tried teaching them to learn without asking.
me. . .I've also shown them how to use an

~ encyclopedia, . . I look at their homework to - -
see if it's neat and correct. . . I work with
them and show them how they can find their
own answers and work independently.

..Now they like to have stories read to them. [

Before I couldn't read’to them right--1 talked T
funny. .

Another frequently mentioned response was that the respondent had
developed more patience with and bunderstanding of his or her children.
Sometimes this meant better communication between parents and children
and a greater appreciation of the children's point of view, as the following
examples show:.

I have a better understanding of what they go through -
while they're learning, and how they feel about using
their energy for studying., Now I c'a_n see the interest

R some of their studies really create and, by sharing

» their learning experience, it helps them.to overcome
P some of their difficulties they have, :

We talk about all sorts of things now. . . I under-

stand their school problems, prejudice, and how . s
hard it is. . . now_they:-don't hesitate to ask me '
questions. .

Another very important type of understanding which developed however, was

expressed by ESL respcndents who had developed enough English- skills to be o

o

i able to literally understand their children.

I can speak English to my son now, but I want him
to know Spanish too. Two years-ago I could not ’
have talked English to him or his doctor. _

1 undersiand what they say in English and some-
time I help them with their homework



I can understand them better because I learned
more words (vocabulary) and I'can read their

T - report cards and their school books more easily
than I could before.

Another response, which is related in many ways to other responses,
is that the respondent gained enough self-esteem to.set a good example

for his or her children. The following response represents the type of coms.

)

ments some parents gave: ' ‘ o ]

Because I learned more, I expect my children

to learn more. I don't want my children to say

to me, "Papa, you don't know, why should I -
learn." -

Respondents with children of school age were asked to state how im-

portant they thought it was that their children stay in school through high

school. Responses we.re.overwhelmingly in favbf of having their children
complete high school; 96 .8% though it was “véry important."

. - __ Allrespondents Wer§ askgd if they .tho'ught that 'af a result of their o :

_ ABE_"experience, members in their household got‘ along L 2+t oy than, ‘wo,r,Se
than; .or the s,a‘n'ie as they did prior to that experience. ° - ,pon“sés"axﬁ'e‘ pre~ ;

\ w

Vo
\
4
3
3

sented in Tables 28 and 29.

L et i

ky
? "4‘/‘




Table 28 = - -90-

Respondents' Perception of R'elatlonshlp Among Members
of the Household Resulting from Participation in ABE,
by Year, Expressed in Percentage

N = 266 S e .
~
1973 1974 1975 Total
Household members got along o N |
the same as they did prlor to S
ABE - o 14,3 25,2 29.7 69.2 ' )
" Household members got along
better than they did. prlor to. o _
ABE : 7.5 9.4 11.6 28.5
Household members got along ' ' - Co
‘worse than they did prior to . e g
ABE ' . 1.5 _.4 .4 2.3 R R
. Total ~ 23.3 35.0 41.7 1000
_ Table 29
.: Respondents Perceptlon of Relationship Among Members | ‘
N of the Household Resulting from Partlclpatlon in ABE, DR
by Hours of Instruction, Expressed ln Percentage 5 ’1=._‘ L .::-';..,,__ -
b o Ne2ss
o-zs zs-so 51 -100 100+ Total - .
. Household members got along - | |
‘the sameas. they did prlor to . S B T
“ABE- . ... .zo.7 . 13.9 10,5 24.1 °°69.2
Household members got along § |
better than they dld prlorto T et
ABE. ... . 6.8 5.6~ 5.7 10.5 28.6 -

L Household vmembers got along ;
. worsethan they did priorto
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Most respondents (63.2%) thought that there had been no change in the
relationships among household members as a result of their ABE e:r.perience.
Of those respondents who perceived that a change had taken place, the great-
est number (28.6% of all respondents) thought that household members got -

along better than they did prior to ABE.

Respondents who indicated that a change had taken place in famil;
relationships were asked to elaborate upon that change in an open-ended
question. This was a sensitive question and many respondents were hesitant.
to explain personal relationships within the family. Very few respondents
who felt that family relationships had worsened responded to the question, :

those who did’ indicated that ABE participation created more time pressure on

household members. Responses that were O tained from those participants

-who felt that family relationships had improved are presented in Tables 30

s ) —— 8

and 3¢ e . ) - o ‘ - I\ ". . . N E

' ) Table 30 \ e :
Types of Improvement in Relationships .
Among Household Members Due. to Participation in ABE, L
by Year, - -Expressed in Percentage R

- 1973 1974 1975 .. Total . "

 Increased cooperation, mutual 4 416,27 147 383 U §

Irnproved-self-feste_em T 2.9 7.4 _4.4 147
Set better example‘for children 5.9 ° ‘_-_2.."9'-.?"_'4.’4 132 o

‘Other -~ - - 14,7 - 2,9 '_ '1'9.':,1" "53'6".‘-8 R R

i

\

R
Total - . - 27,9 29.4 2.6 100 o+1 e
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Table 31
Types of Improvement in Relationships
Among Household Members Due to Participation in ABE,
by Hours of Instruction, Expressed in Percentage ‘
N = 68 e

0-25 26-50  51-100 100+ Total

Increased. cooperation, mutual-

understanding 8.9 5.9 7.3

Improved self-esteem — ——= . 2.9 4.5

Set better example for children 4.4 2,9 === 5.9 13.2
Other - 103 7.4 8.8 _ 10.3 36,8
Total | 20,6 19.1 20,6 39.7 100.0-

B . \/'
The variety of responses was so great and the overlap of ideas so «

‘frequent that categorization was difficult. Ba_sic groupings, however, were

consistent in all years and hours categories.

A variety of response ﬁt into each grouping and a wider varie‘"t?’of
o responses was categorized as "other."‘ Two examples illustrate the type of

incr%ased cooperation and understanding expressed by respondents- :
(m .
They (children) leamed responsibilities at home.
This was good! It gave them a sense of value they
didn't have before.

_ Welll. My daughter was .very glad that I had.
. started school and she wanted to help me study.
DU We got closer together. _
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Some importan.. changes in self-esteem were noted by respondents who

felt that these changes improved relationships among family members:
I feel like I did something good. . . I
don't feel so "low-class" now.

I can talk about more things with-my
- family now; I can copy addresses when
they show them on TV, like if you want
- to send for some samples or get more
information that they give youina = _
booklet; or about recipes that you can
. get free. It helped me fill my times
s during winter evenings if T wanted to
read. Then:I could talk about it to my
wife or other friends:

Some respondents again mentioned improved relationships with their children._
Other responses elaborated on improved communications among family members,
and on decreased dependence on other family members. Learning English

and using it was oftén'menuoned as'a cause of improved family relationships .

'- _The following examples illustrate the variety of changes experienced by res-

The importance for me-~I caf unideérstand

other people.. Before I couldn't talk or go

to the store or know how to buy what I need.

And other people I think, can understand
me.

i pondents

One thing I got to talk to people more I
am getting out o. my shyness.

.. Itwas a pressure-relieving device to get
i - out of the home. '

. You have ‘more in common when you have '

within. yourself the knowledge-—feels :
wonderful to learn.
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Personal Perceptions of the Value of the ABE Program ar.d Its Effects on Com-
munity Participation Roles '

Other questions in the interview measured respondents' general impres-
sions of the value of the ABE program and changes in respondents' community
participation roles. Respondents were asked to identify subject areas which
they studied in ABE and Qere then asked to indicate the one subject wn}cn proved
most helpful. There was a wide range of subject afeas which students had

-studied in ABE. Most frequently mentipned by respondents as an area of .
study was basic ﬁath (16.8%).. Erjlish was the seconc most frequently

mentioned subject (16.3%), Other subjects studied frequently included reading
(14.8%), writing (9%), and English as a Second-Iangua§e (8.1%)., Additional
- subject areas mentioned each '_cot_aled 6% or _lesks of all responses.

Respoﬁdents were asked to identify the subject'si:udied which has helped

them the most since they terminated from the ABE program. Some respondenté

P

were unable to decide which one subject was most helpful to them; others
said that all the subiécts they studied helped them. Responses of those
participe nts who were able to isolate one most helpful subject area are pre-

sented in Tables 32 and 33.
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Table 32
- Subject Areas Judged Most Helpful, by Year,
Expressed in Percentage.
N = 244

1973 1974 1975 Total

English 8.2 8.2 14.7 31.1
Math 5.7 10.7 10.7 27.1
Reading 2.5 10.7 .6.5 19.7
Other 6.1 7.8 7.0 20.9

None — e 1.2 1.2

Total 22,5 37.4 40.2 100.0+.1

Table 33

Subject-Areas Judged Most Helpful by I-Iours of Instructlon, B
- Expressed-in Percentage K
N=244

025 26-50 519100100k Totl o

English . 7.0 9.0 5.7 '.9.4- 31'.7'1];}.'1:%',fi_

Math .~ 5.3 4.5 - 3.7 0 135 2700 °
Reédmg'-?- 6.6 2.5 . 25 L 82 - 198

: None‘”' emm e 8 ' 4 12 o
- T°f°1 25, o0 197 1’7.‘2‘15 ©.38.1 7100,0+.17 .-
* Signiﬁcant at 01 level T
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English was judged the most helpful subject by the greatest number of res-
pond“ents.mi'n each year. Some respondents (7.4%) mentioned that speaking
Enghsb', in particular, was the most helpful skill they learned. Math was
mentioned next most frequently; reading was mentioned third as the most
belpful‘subject.’ By hours of instruction differenres in response were found
| m_be sign:lficent at the .01 level. In comparison to respondents in other

' ca_tefgories, raspondents who attended_the ABE program from 26 to 50 hours

‘ sb‘ow;ed ‘e:greater preference for Erglish as the most helpful subject they .
studied; reading was considered comparatively less helpful to this group of .

respondents 4

All respondents were asked if they thought that something they gained

. from the ABE program had helped them become better off financia lly. Slightly

' more respondents indicated that ABE had not helped 1n-th:ls:'respect.j A small

number of respondents could not make a ‘vigment, Tabulations of responses

that'wer'e.'obtained 'are presented in Tai .= i4and 35,

~ Table 34

Respondents Perception of the velue of ABE
~ in Helping T} Tilem Become Better off: Financially,
by Year, Expressed 1'1 Percentage
N= 2_58; ,

_1973 1974 1975 Total

‘ABEhelped  11.2 15,9 16.7 43.8
QE did not helg 12,0 18,6 - 25,6  56.2
.Total | L 23,2 34,5 42,
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Table 35

Respondents' Perception of the Value of ABE
in Helping Them Become Better off Financially
" by Hours of Instruction, Expressed in Percentage

B 3
N = 258
* *
EREIEN ) 0-25 -26-50 51-100 100+ Total

ABE helped 13.9 6.2 6.2 17.5 43.8 .

ABE did nothelp  15.2 12,4  10.8  17.8 56,2

Total 29.1 18.6  17.0  35.3. 100.0
* Significant at .05 level. '

By hours of instruction, differences of response occurred that were
statistically significant at the .05 level. Responses of people who had -re—
--———eeived 2¢€ to 50 hours and those who had received 51 to 100 hours of instruction ’

— indicated that ABE did not help then become better off financially. | |

i

| _ Respondents were then asked if ABE helped them manage their money

8 ﬁme e spondents

better than they did prior to participation in the program.

' were unable to decide or did not answer the question. - Those responses that

were obtained*indicated that 58 7% of the respondents felt ABE did ‘not :help

in this respect Results are presented in Tables 36 and 37
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i o Iable 36

Respondents' Perception of the Value of ABE o L
in Helping l‘hem Manage Money Bettér Than They Used to, o e
- byYear, Expressed in Percenuqe o ) o i
| -2 T e
. ;gzgﬁ 1914-~197§ ‘mj o R
ABE helped 10,5 14 3 16, 5 @ws -
Agg gg!.m n o j;g,' 20, 7 zg.g §§J e
| Total 28,7 35,0 41,8 1oo o .

: Respondonts' Porcopﬁon ot thc Value £ ABE
'in Helping Them Manaqo Momy Bottnr Than They Uud to,

by Hours of Insmctton.*zxprqnpd in Porcontaqo ' B
| . Nw28 S T

W w .

~? - - 4

'Aszholpcd 13,1 6.6 6.4  16.2 '-'1"1‘.3‘
Aﬁﬁ.ﬂm.hﬂL_lL.LLL.ﬁ_JQ.L. 19,5 §8,7

. Total ' 28,2 19.2  16.9 38,7 100.0 '
*8ignificant at .02 level. ' ,
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By hours-of-instruction cétegorles, differences in response were found
to be statistically significant at the .02 ievel. Responses in the second
and thirc; hours categories (26~50 hours and 51-100 hours of instruction)
indicated to a greater degree than those in other categories that the ABE
experience had not helped those respondents manage their money better than
they used to.

All respondents were asked in an opén-ended question to ‘exp).ain the .
most important change that took place in them personally becau"ge they attend'ed‘
the ABE program, Of all respondents in the sample, 69 (25.5%) either indicated
that they experienced no change or gave an irrelevant respopse indicating that
virtually no change had taken piace. The remaining 201 responses were cat-

egorized; results are found in Tables 38 and 39,

Q. | 110
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‘The Most Important Changes Resulting from ABE Participation,
by Year, Expressed in Percentage
N = 201

1973 1974 1975 Total

e st b e,
o~

More self-confident . 5,5 7.5 1000723,0: o L

Overcome shynese, talk more,

use English (better communi- S
Botter reading, study habits 2.0 6.0 3.5 11,5

Feel good about education, , S
leaming 1,5 - 3,0 3.5 8.0 -

Other | 10,4 11,3 14,3 36,5

Total ' 23.4 36.3 40,3 100.0°

Table 39

The Most Important Changes Resulting from ABE Participation,
by Hours of Instruction, Expressed in Percentage
N = 201 , o
.

0-25 59 51-100 100+ _Total
More self-confident 6.0 4,0 5.0 8.0 $ 142.'34-4‘(‘3,?"

Overcome shyness; talk_ moh,
use English (better communi- : -
cation) 2.5 6.0 3.0 9.5 21.0 ,

Better reading, study habits 3.5 2.0 15 4.5 11.5

Bambbmar e e e n e 4 Al eme e

Peel geod about education, : . S
learning 3.5 2,5 S 1.5 8.0

Other 9.9 4,9 7,9 13.8 365

Total 0 asa s 1.e a3 1000
* #gignificant at .01 level. SRR R S 4

Fo i e e bt e Lty chmdbap st 01 e
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The most frequently mentioned response (22 9%) was that the participant \

A / N

. gained more self-confidence. The next most mentioned response (2079%) was

" an indication of improved communication abilities, ,through use of English,
improved speaking ability, and loss of shyness in situations requiring ora.l,
aural, and/or written interaction. Other frequently mentioned responses in-

. cluded improvements in reading and study habits (11 4%) and ir{cre-asedmself-
satisfaction in learning and education progress (8%). Responses grouped in -
the "other" category (36.8%) indicated a wide range of changes including the
.ability to help children, the ability to go on to further {educatlon, enjoyment of
meeting other ‘people, impro- ad spelling abilities the ability to think for
oneself increased knowledge about this country and e{ven getting out of thes
house to do something on one's’ own. 'l'he large percentage of scattered

' '»v,responses in this category indicates that categorization of responses from this
) open-ended question was difficult. o t B «- S |
A few examples of Tesponses from each of th.e-se categories gives an - _
idea of the types of changes experienced by respondents. A gain in self- |
, confidence often had other implications for many respondents- | |
I was happy in knowing I had gained another
skill-=this gave me more confidence to attempt

3 | doing other things besides those I've kriown , S
o @V Y MA@ e e i o

I was proud of myself. I didn t feel stupid
More respect for myself.

.
IR Vemimosme -
b,
r( .

g P . P . . A K . o R . “ . .
i T A T I VT . o : P S e e e T e e
" mh ‘I'/I T L B P D S T S S T WA R S et e, e e e e i e
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I feel better towards myself, I have more con-
fidence in myself when I shop, work, or talk
with strangers. I'm not so unsure of myself

as I used to be-~used to shy away-and be
hesitant as the Devill

Learning to speak English ard communicate better made important ch'anges in =

some respondents’ livesf

Words come to me more easily and I can
understand- other people better and now
they can underSta'nd me b'etter.

I can go t2 a store easier cause I speak
the English. I can talk better with people
at work when we eat our d{nner.

-+ ' \
My confidence was built up An-lstening
to people talk--now I can answer them
and give a good English answel\l'-m
not afraid to talk to strangers anyinore.

When my little boy was born, I could
understand the nurses. ' I was scared
before.

Now I'm not afraid to talk to people,
or I feel better that I can answer the
telephone. Before I went, this made
me nervous, = ©

Some respondents noted the changes that be'tter reading abilities made for . |

them:

ablonacat b b e b e

I feel more aware of what's- happening.‘_ o

©Very oftén; I'166K up a word when 1'm

reading the paper, to get its pronunci-
ation and also what it means. This is
helpful, when sone of the words in
politics are so big, or long--now Ican -
read many more articles to see what is
meant,
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In the class I learned to associate words
with pictures. This helped me to look at
magazines with more interest. I learned
how to add numbers that I didn't know how
to do before,

Some reépondents developed better attitudes toward learning:

I found out I liked learning things . . .
strict school when young--not fun to learn.

That I found out I could still leamn.
Res'ponses in the "other" category included a-variety of changes:
It got me on my feet to get into school.

My jobs have improved, I was a cab
driver. Now I'm a security guard, It's
safer, And I'm going full time to school
now,

Well, I guess it's that I had something
new and different to look forward to the
days I went there. I liked the teachers
there and it probably helped my social

attitude.

Ifeltl could accomplish something--I
did get my “own place and a job, I felt"
good~~-that I-was doing something to

. better myself

When results were analy'zed by hOurs-of-instruction categorieéw,’idyif- -

[T

fetences fn ) response ‘were found“ to be signiﬁcant at the N3N Ievel. “Resﬁbnstsﬁ"‘ e

of people who received 26 to 50 hours of mstrucﬂon and over 100 hours of
instruction were found to be significantly different from rgsponses in the other

two categories. Respondents who attended the ABE progriam between 26 and 50 |




¥
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hours most frequently mentioned better communications and use of English
(30, 8%) as the -most important change they had experienced Those respond-
ents who attended ABE for more than 100 hours also mentioned better‘commun- :
ications more frequently than other responses (25 3%) but mentioned self- o 1 -
satisfaction in learning less frequently than respondents in other categories (4 6%) S

To measure changes in community participa’tion roles, respond’ents‘were "
asked a series of questions concerning voter registt'ation, _participa'tion'in‘ '
community groups and library card usage. For each topic the respondent :
was asked to describe his or her habits both prior to participation in ABE and :
at the time of the follow-up study. The respondent was also. asked to indicate
whether a change in ha'bit was the result of something experienced in ABE. '
Respondents were first asked whether they were registered to vote prior to
participation in the ABE program, whether they were currently registered to
vote, and whether something they learned in ABE heiped them register to. vote.
Results of the comparison of voter registration-status are.found"ih'Tables 40
and 41,

Table 40
Change in Voter Registration Status,
by Year, Expressed in Percentage

“Nr= 269

1973 1974 1975' Total

No change 19.3 27.9 37.2 - 84.4

Change 4.5 7.4 3,7 15.6

. Total 23,8 35.3 40.9° 100,0+.1
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Change in Voter Registration Status,
, by Hours of Instruction, Expressed in Percentage "
.2 ‘ N = 269

0-25 26-50 51-100 100+ Total .

" No change - 25,3 16,7 13.4 29.0 84,4
Change | 3.0 3.0 3,7 5.9 15.6 .

Total  28.3 19.7 17.1 34.9 100,0+.1

Of all respondents, 84.4% reported no change in voter registration B
‘status; of those respondents, 42 7% were registered to vote. Oof. all respond-* :
ents, 15.6% reported a change in voter registration status. Two-thirds of

those respondents became registered to vote since they enrolled in the ABE

. program. - Of all respondents registered to vote at the time of the follow-up

P study, only 4 8% indicated they were registered because of ABE.

raa ’u o 0l
mdﬁm’f’tn _
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Change in Community Group Particlpation, o e
by Year, Expressed in: Percentage S

ERI

Aruitoxt provided by Eic:
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belonged to groups at the time of the followeup study, 3. 7% were encouraged
by ABE to join a group in their community 6 . o .
All respondents were asked if they had a library card grrgr,_,_tg_atte"ﬁdance
in the ABE prograrr\ and if they had a library card at the time of tlre follow~-up.
" Respondents were also asked if ‘they thought that ABE encouraged them to use

the public library more often. Results of the comparison of library card poss-

ession before and after ABE are found in Tables 44 and 45. .

Table 44

Change in Possession of a Library Card and Library Use, | _ —
by Year, Expressed in Percentage B
N = 270

1973 1974 1975 Total

- Nochange 17.8 _28.5 31,8 78,1
Change. 5,9 6.7 9.2 21.8
Total . 23.7 35.2 4l1.1 99.9 e

Change in Possession of a Library Card and Library Use,
by Hours of Instruction, Expressed in Percentage o

N=270
0-25 26-50 51-100 100+ Total
| _.No change . 23.0 v15.-19‘ ’12;2' ﬁz7.0: 78,1 |
Change . 5.2 3.7 4.8 8.1 2.8

Total. ‘ 28.2 19.6 17.0 35.1 99.9
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- bf all-'respondents, 78.1%indicated no change in their possession of' a lib-'"
 rary card; only 30.8% of these respondents had a library’ card. Of all'resoond;
ents, 21 8% indicated a change in the possession of a library card and of these
' about one half obtained a library card ‘since enrollment in ABE. Of alLrespondents, |
21 1% indicated that ABE had encouraged more library use. gome respondents ; |

without a library card indicated,they used other family members' library ;cardsr

so possession of a library card was not a valid measure of libraty use, o

-

Changes in Readi ng I—Iabits and Achievement Levels

To fulfill objectives of the study regarding reading habits, specifically
post~-termination reading level attainment, one part of the interview que,stioned
" respondents on present and past reading habits and also tested respondents

on reading grade achievement, Respondents were asked to take the reading

o ‘section of the Wide Range Achievement Test (WRAT) and all interviewers were =~ *

’l

Ry N

instructed in the administration procedures of this ‘test. Some respond_ents (7.4%)
refused to take the test during the interview or were unable to take litl because |
of physical handicaps. For each respondent who did take the test at follow-up, |
a comparison of the grade level at follow-up with both the gralde level.at entry
an-dﬁt:he' grade level at termination from ABE was made., In most cases the WRAT |
test had been used at entry and in some cases the WRAT had been administered
shortly before termination.to measure reading grade levels. The-consistent

overall results show that ABE participants are making reading progress during

and after oarticipation in the program. -Results-of the comparison are found in

" "Tables 46 and 47. it
Ta B .an , L 119
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Table 46

Changes in Rea_dlng'Grede Levels,
by Year, Expressed in'Percentage
N =250 - '

WRAT test 1873 1974 1975 Total LT

'Grade level advance : 18.8 .29.2 '29'.6 77.6 :

‘Grade level decline 3.6 6.0 9.2 18.8

No change in grade level 1.6 1.2° .8 3.6

Total 24,0 36.4 39.6 100.0

- Teble 47 - e

Changes ln Reading Grade Levels, e T T Ly
by Hours of Instruction, Expressed in Percentage O A
‘N‘- 250 R , L

| WRAT test _0-25 25 so 51 100 100+ Total"sz

'v',f‘;'._,"_'_Grade level advance ‘_',_'N_,'l: 22.4 144 ‘. 136

' .;;ﬁGrade level decline . *5.2 3.6 2.8

‘}‘.f.v',l“M_r_lse._m_grﬂerlevel

8 'ﬂ.-‘;respondents (19 1%) however, shoWed a decline from their level at exit'to B
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.to their level at follow-_-up, | even though the foliow-up _lev'el' was higher than
" the level at entry. |
Only 18.8% of all respondents tested at follow-up showed a decline
. in reading grade level from the grade level at entry to the grade level at follow- '
: : T'up. Of these respondents 25 5% had shown some advance in grade level
during participation in ABE. : Of all respondents who took the reading test
only 3, 6% showed no change had taken place between entry level exit level
and follow-up levels of reading achievcsment. o L
'l'he total. sample population was then grouped by adult basic education '
vievels on the basis. of their reading and instructional grade levels at entry
to the progrum, at termination from the program and at the time of the follow-up o
study; Those respondents with instructional levels of 0 through 4 9 were - -
- grouped in Level I, levels 5 through 8 9 were grouped in Leyel II. and levels
9 through 12 were grouped in Level III. Pie graphs were then constructed to
demonstrate the changes in proportionsof the groups in each of the three
Ievels as the population progressed from entry to exit to follow-up.‘ Results ‘ B
are found in Graph 2. They show deoreases in the proportions of Levels I and U
II and a steady increase in the proportion of Level III, especially at the time
of the follow-up study. These findings are of interest since they show the ) . {'"

A o
steady progress that ABE students are making. Ie is particularly interesting o '

Lo

in light of some past indications that students' levels tentlto regress once they o .

_are away from the program. It is possible that cultural environment and

. ) . ": o . . . . . . : C- pra
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Graph 2
Progression of Participants through the Adult Basic Education Levels

Based on Testing and/or Instructional Levels
N 270

ENTRY ' Level I- 45.6% . :

V Level II - 50.7% -
_ Level IT  3.7%*

Level 1 ‘40‘.7{%’ . ;
) "Level II ~/°34.8% - =
' EXIT Level III. 14,8%
‘ .Not available 9 6% -
_Level 1 [ 281%
i X 30 7%
- o : , "'Leve,III 134, 4%
FOLLOW-UP ‘Not: available 6 7%

, .
L u S ek

GradeBJ.
Grade 5 8 9
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ETan

societal requireme““ts provide” enough*oppommtty -to-ttse-the-basic-skills ac--

" ;qnlred in ABE 8o that those skills are malntained and developed . through
" ‘practice. - | ‘.
Respondents were asked several questions about their reading habits

A prior to: particlpation in ABE and at the time of the follow-up study. ‘They were -~‘—
first asked if they bought newspapers. megaaines, or books for themselves
_..or thelr famlly prlor to ABE and at the time of follow-up. A comparlson of '--‘
| .{:; ' ﬁ;_o_responses 1s given 1n Tables 48 and 49, Overall results were found to be
':i""_'slgnificant at the .01 level, These results indicate an increase’ at follcm-up
ln the percentage of the total sample populatlon whlch mdicated they did

'ﬁfpnrchase newspapers, magaz!nes. or books.

’rhose respondents who said they bought newspapers, magazlnes, and
'--books were asked to indicate how often they now buy such prlnted materlel
: Most respondents (73. 4%) indlcated that they buy newspapers, magazines,
or books once or twice a week or more. Somie of these respondents subscrlbe
to a daily newspaper. Of those respondents who buy prlnted materlal 15 9%
“buy newspapers, magazines, or books once a month, 6. 6% buy such materlal :

twice a month, and 4% buy such material less than once a month.

J;' Ty
I g

s ot . .
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Table. 48

Purchase of Ne.wspapérs.‘ Magazinés‘ -and Books
Prior to ABE and at Follow-up, by Year,

l-:xpressed in Percentage

* N=270
. Nt 1973 1674 1975 Total
BE | e
| Purchased ;xewspapers. _
azlnes. books 19.3 24,8 28.5 72.6




sl

: Purchased newspa pers '
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from their ABE experience 1nf1uenced them to buy mo.re newsp;e-pef;'s,- magezines .

and books.v Most respondents (61 ' 7%) thought 'that ABE did bnot mﬂuence them

ERIC
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Table 51
-~ - Influence-of ABE-in. Encouraging~More Purchases e et e
' . of Ma‘ga“zirre's*"Newspaper“‘orthoks . ,
by Hours of Instruction, Expressed in Percentage
) ‘N = 248 v
’4 ' ." V . * : .
- 0= 25 26-50 Sl= 100 100+~ Total
Yes N KR 8.5 5.2 157 38.3
No 306 "11'_.3 120 17,7 6@l7. . T
R . Total . 29.4 '19.8 17.3 334 100.0 o
omigee e XS1gnificant.at-.05-1evel, . oo e

Differences in response ‘were significant by hours-of-instruction cat-

gl 3

egories at the .05 level Respondents who attended the program over 100

hours were divided between those indicating that ABE influenced the purchase

of more printed material and’ those“indicating‘that it did not. e

o

Finally, respondents were asked to estimate whether the amount of

reading they were doing at the time of the folIow-up study was more th

ERIC

Aruitoxt provided by Eic:
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-»~w>—v—~*Amount-ofReading-at‘Fouow-up'GomPBred"tO‘ -

- Amount of Reading-Prior to- Participation in ABE. e
byYear. _Expressed"in Percentagg == = -

| . N=268 S

L | 1973 1974 1975?;g;g31'; o -{“\.f'ﬁf |
More | 14-.':9"‘; -1"9._3' ; :2.,0.5‘_  55.. 2.,. o 2
7 312;3
' 15 3.0
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Respondents"w'ere also asked to indicate if they were reading more than,

—— the--same-as, “or.less. than..they..were reading.in_En smmwﬁmw

T

rapageanis

the ABE program. Most respondents indicated they were reading the same amount
in English as _they did prior to ABE.7. Slightly less than half of the respondents
(45 4%) indicated they were reading more in Engiish and only a small number
(3. 5%) indicated they were reading less in English at the time of the follow-up‘ |
: study than they were prior to their ABE experience.
Respondents who indicated that, in general they yvere reading more

material at the time of the follow-up study, were also asked if they thought

| ‘they were reading more because of something they gained from the ABE program. -

‘Most re5pondents.who were reading more »belieyed that ABE had influenced

them to read more (71.6%).
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FOOTNOTES (CHAPTER IV)
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Harper & Row, 1965), p 13
Note that of all respondents who indicated that they had to finish
at a certain time 56 now attend classes.

i:rhis number is greater than that. listed in Appendix (of which indicates
students who have passed the G.E.D. Demographic data for the =
appendix was' obtained from forms which were gompleted within thirty
days of a students. termination from the ABE program. ‘Some respondents
have completed the G.E.D. since that information was completed
The emphasis on EngliSh in: the second hours of" instruction category
may be due to the type. of instmction received by the respondents in'
that category. Students who participated ‘in ABE for tha ength-of time
may more likely have attended: classes. rather than learni centers. ST
and furthermore, those claSSes may have been 'o'tea”
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‘unique circumstances, the desired outcomes and the amount of available resources.

- Other factors which must be considered in-the formulation of objectives include:. - -

1) the identity of the population to be surveyed -
2) the nature of the information sought
3) the use of information collected
Once specific objectives have been formulated, a data bank should be established
on the surv'e; population.l The following suggestions may be useful:.
_ -.’i) Seek reliable data that has .been recorded :consiste,ntly fof._
all potential respondents:; |
2) If reliable or consistent data is not available, some in'-
formation may need to be verified by, or obtained by the

survey instrument itself . . --—'---~'——"ﬂ R

S 3) If existing demographic data cannot be retrieved or

L f ‘survey process. » Difficulties or failures in th

dictate some data collection procedures. ‘ ’-f".‘_"-'f’ ‘ N

Decisions must be made concerning certain types of students in the e

La

“sample population. : The interview technique used for the Gatew "y study was

inappropriate for mentally retanded individuals. If the decision is made to B f‘

:1: retain them in the Sample other methods of eliciting information concerning
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N their progress should be considered with precautions taken to insure that

“’““the same’ int‘ormation is gathered 'Anaiysis “of” data gathered may need to be

- o

kept separate also,
| | It is also important to consider specifically what types of data will
| be collected and how this data will be used If comparisons among groups | ;
within the sample will be made, :these groups may be identified initially from .. ’
" : an existing data bank of demographic information (e.g. ' age‘, race, location

i of the learning experience) If a conu-ol group__m_ﬂl be determined *‘“d used

}.'_this data. bank could help identify that group.

"::'5'.During this stage of planning, deadlines for the various activities should

i"_‘be established in order to meet a project completion date. _ The method hor

' "selecting the sample population for the research must be determined Various :

.random sampling procedures should be examined and according to the infor—"‘:,.:f',‘]l'
'._mation available a choice should be made to a) random sample b) random
_sample and stratify, or c) use a stratified random sample. Altemate names e

' :should be chosen with the same technique which was used for the original |
-"v'sample. : o o |
s It is important to keep a daily or bi-weekly joumal of all design dec- S

:', ‘isions and activities taking place at this stage of the survey. Such a: journal

2 }'should be continued throughout the follow-up project, but it will be of part- »

! icular use in reporting design processes used in the study. '




'»«Development ofa Surve Instrument - _
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2, Personal interviews allow greater freedom of. individual

e i ..-_.‘..._,\\- L i TUNP S

Lomeare s <.—--.— T

response on such items as open-ended quest_;ons, fghev

are very difficult to obta in, however, and they depend on

good survey instruments and thoroughly trained interviewers. 3

3. Mailed questionnaires are easy to administer. They limit : ~: :

.

‘the possible sample pooulation .~to vthose espondents_ who

can Q\? and write anduare willing to take the time

out a questionnaire., Response rate will probably e_low.

The next step in the deveiopment f the eurvey instrumen _is- th rmula

of questions to be asked Tbese questions should be revised several mes

‘ The aim of each revision shouia ce the mf‘nement of the survey' i-by subjecting

it to the following scrutiny

to mea sure‘>

2 Will the 1a nguage be understood by the respondents‘?

Have ambiguous phrasings been clarified?

3 Is there a logical sequence to the questions? Are more: o

S sensitive questions Mplaced later in the interview.?.. Do -

questions about demographic data come last'?

B
ERIC §
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Y few suggestions are given that Mgwm&deuelanment of valid questions 3

| terview schedule or questionnaire:

vis€ a "laundry list" of possible questions without
paying much attention to their wording and form. A
possible way to establish such a list is to hold a group
discussion with some students who have terminated
fr0m the program and who would be stmilar to potential
'respondents. T‘ie discussion could be guided yet

N open—ended so that former students could elaborate _' . * S e

o the types of benefits they gained from ABE. Questions : L

‘fif.or the survey instrument can then be formulated '-'»'i" ‘

ERIC

Aruitoxt provided by Eic:
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.ended queetions and use them apartngly. Open-ended
queettone m the Gateway mterview eehedule were
o ‘,'difﬂeult to categorlze in the date-analyeis ereqe of the

research. Responeee covered a wide ranqe of reectione.

' ,'often one response dealt with eeveral topice and some

| reaponeea were marticulate. Open-ended queettone

o

: elao rely on treined mterviewere to reeord reaponeea . -

correctly. to prebe £or furthu esplenation and to eueit
pltcu meeninq. L o o -' T .

4, Beteblieh,prtoritiee . Condense and ,'ehorte’h the inter-

- view. or questionnaire and use only theee_queenene

e Whtch‘ are gg;gm,l, Deeendinq iehrether'deciaione e

already made cohcernmq the scope 'ehd ebjeetixree of o
the study, decide whether all respendente will be asked - |
questions covering a wide variety of topics, whether all
respondents wiu be eeked m-depth queetione on one
or two topics, or whether some group(s) within the
eurv y populetion will be aeked queetiona 1n-depth on

' ‘ , o "...."/"'.;
A : . s oy

| one or more topice.

1

[

N : Coeny,
: P

1

- Once a queationnatre or 1nterv1ew eehedule has been devieed 1t ehould . :i},_?j

2 bey ﬂeld-teeted before 11: is ueed to qather reeearch dete. Severel augqeeuons sheuld
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in th'e field-test pcpulaticn. try to duplicate 'the anticipated research sample
population. Second train field-test ‘interviewers to be aware of the inter-
.'viewing process as they are conducting the f.eld-test interviews. Experiences
repcrt,ad by these interviewers is helpful in both revising the interview schedule

or questionnaire and in training interviewers for the data-gathering process.

Ask each field-test interviewer to fill out, at the completion of each inter- |

view , a checklist of questicns ccnceming the interview process. When

field-test interviews are completed hcld a general discussicn sessicn With
field~test interviewers to pool experiences and suggesticns fcr revisicn: If
interviewers are nct used in a fleld test, the retums from field-test questicn-." e

.' . naires can alert researohers to aspects of the questionnaire which need revisicn.- " L

A finalized interview schedule or-questicnnaire can be prepared fcllowing

"

gurvey instrument, prepare more ocpies than the anticipated number ‘of ‘168 -
?..f;‘ﬂj;j;pondents. interviewers use. extra cOpies of the interview schedule and researchers';
""‘)j'can easily compile final data on copies of the actual survey instrument. o
. i interviews are used, cover sheets for each interview and directions{i R Sk
= to the interviewer shculd be prepared. Prepare a duplicate cOPY Of 9°°h

e ‘cover sheet so that cne cover sheet can be given to the interviewer and the '

‘, ~copy can be kept in an interviewer file maintained by the interviewer super— :

oY



visor. It is then easyto account for interviews assigned to and completed
by each interviewer. Each cover sheet should bear consistent identifying
’ information such as the interview number or code number assigned to each -
potential respondent. The mspondent' -name address and phone numberl
f‘_;‘;;; (if available) should also be recorded Provide space for recording other

information not sought in the interview itself (sex, race time of interview,. S

z i;.etc ), and space for. writing additional comments concerning specia circum-

'H 'stances of the interview 0r special considerations regarding the’respondent

: (disabilities handicaps etc. ) A sample cover sheet is included in Appendix

. ‘A. Directions to the interviewer should be duplicated in a separate hand _out.
'l‘hey should be kept as- simple as possible yet be thorough enough to serve as

a reference for interviewers once they have completed the training session. L

e [T DT S iy e e

If analysis of the data will not be done by computer, plans for tabulating
 and analyzing data can be made at this time. Procedures of data analySis
~can be established and tables can be set up. so that onice data is available., :
' Athea,nalysis can.proceed more quickly._
Selectionand l'\lotifi'cat_ion'of the Samp le Population; Record-ﬂl.(eeg'ing -

| éefore the sample 'population isfdraw'n (if there is to'be;a"random'sample'-' :
'surveyed from the total enrollment population) the list of the total population

must be checked for accuracy. All needed information should be complied and

2y .duplicates of single names should be removed 'i'he sample population can.




: p!dd

!

then be selected according to procedure that has already been determined.
It is helpful to check or mark: the names selected on the list from which they
'_:-,‘are draWn, this will help avoid duplicate drawings of the same name, especially‘
.when more than. one list of names is used. 4 After a name has been drawn, : |

| establish a file card for that person on which the following information is

~ recorded:

a. the identifying number to be used for that potential
" interviewee -: \
b. the name, address and phone number of the potential
. - interviewee (check records to locate the most current
. ".informa tion) "
- ¢. 'the name or identifying number of the interviewer who
18’ assigned that interviewee. -~
~ d. completion of non-completion of the interview and L
" reson for non=completion TV S . et
e ie,-.;identifying number of the’ replacement name if oneds
drawn. o ’ .

L-128=




-129'_‘::. -

] -notice is given that contact will be made by an interviewer at a future date.

"f?-"‘f»"",,._‘.Useful information on current addresses and phone numbers can be obtained

i ',ﬁ'om the respondent if a return post card is sent with the introductory letter.
r". -~ 'On the post card a respondent can indicate a willingness or unwillingness o ‘

to participate in the survey and can furnish a cun'ent address and phone

: ff -number. The card could also include a space for the interviewee to indicate .
;f.a' preference for time of day and location of the interview. L ,’

Voo

As post cards are returned indicating unwillingness to participate—or !

as interviewers are unable to locate participants, replacements can be made.

“‘When replacing names, it is important to keep accurate records on the file L

ey,

cards and master list, ' |

" selection of srvevers o
| Interviewers should be selected carefully since they will directly collect
| and record data. Some interviewers will find once they are on the job, that |
they do not enjoy this type of work and that they want' to discontinue. Some
.’will not perform satisfactoril%nd will have to be dropped It is wise, therefore '
to select and train more interviewers than the study seems to warrant. -

Select a renge of interviewers that will match the survey population in

sex, age, race, language, and ethnic background Better emp‘athy will develop

o during the interviews if men interview men, older people interview older people, ‘

‘ Spanish-speakers interview Spanish-speakers, and 80 on. : 1.
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A uariety of personal qualities should be'sought- in interviewers.' '»The: o

following characteristics proved most effective in interviewers in the Gateway '

study. They are listed in. order of importance, _with the most important char- P -]

acteristic listed first _
a. Assertive - °Is the person not hesitant to walk through "rough" or -
strange neighborhoods and knock: on doors’ asking for
. information to help locate a former student?5 -
b. Accurate - Is the person careful with details? ‘Will he or she .
, ; follow directions exactly ‘when recording responses? - .
c. Adaptable - 1Is the’ person’ ‘comfortable Witk ‘many different types "
) -of people? Can'he or she put others at ease? Ishe
or she a good listener?. Does he .or she have.a non- ‘
critical reaction to a variety of living’ styles and
L circumstances? ‘
© d. Efficient -~ Is the person business-like tn his or her attitude toward
< - ~ the job? :Will he or she not be personally hurt
refuses to be interviewed? AT K
e. Imaginative - 'Is the’ person not afraid to ask a variety o people
for information? Will he ) he be: able 10 think of

| wl_’,,interview work Interviewers who are indigenous to the variou

,4 ,ethnic groups will be able to establish contact and complete inte iew ore‘,«. ,,

frequently than outsiders. 77“ .
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Next the survey instrument should be explained interviewers should be , '
_thoroughly familiar with it. For each question, explain why the question is o
. asked, what information it gathers and how that information will be used .
Provide the opportunity for each interviewer to read the whole survey instru-
ment aloud at some time during thetraining session. | |
Explain to interviewers some techniques for eliciting reSponses. =
"'_"probing for further information, obtaining more precise responses and editing. :T'_‘J
- Many of these techniques can be practiced in role-playing situat”ioﬁns' which -V:f;:“l_vt'—,‘;‘~
- are particularly effective in this type of training session. Role-playing al.lows |

' 'interviewers to experience being interviewed as well as to practice administering

the interview and recording responses. Video taping and small group critique

: sessions are effective means of incorporating role-playing into the training.

Provide interviewers with suggestions for—contacting interviewees,

been disconnected b) the phone number has' been' changed to,anjunlis

‘number, <) the address is out-of-date, and d) a person at the correot address

| rresponds with an evasive "He 8 not here." o

R

Before conducting the actual research interviews, interviewers should

o compiete one or two practice interviews which will be examined by the inter- : .3' S

BT R oL . . : - 44.’ P LRI . !
L S . T . T s L L L T Y . . ! RN
i Cre. 4 . , . . L S . . W - e J . g .
[ L I ML .. ' . Lo e e e T BT D e L s T T TR e T




‘f 'j?that contacts between interviewers and their supervisor,be maintained'_

3y o e bt i

vieWers will encounter many difficulties when trying to locat o re' po "dents

and will need support and assistance.‘ The supervisor can 38818t bY providing;, i

some sources y of information and community contacts. | ..n.her sugqestions SRR

i which should be considered include' -
a) Interviewers should work full time, tney can th eraby better adapt
. to the sohedules of pcte'xtial respondents.

b) ‘Interviewers.woxking in teams of two, but cuvducis 1nter 'iews

 individually, couid share interview assigmm ata gr s & work..

A team organization would provide qreater fle:dx S time,
ST 'scheduling, and traveling, eapecial}y if inworv. - ¢'n .*\'e in rural
.. .. -‘areas.: Interview teams would also: provide mumai ""’1: ucement
Y.+ . when’ morale. becomes lcw., O . .
: c),"SeVeral teams of intewiewers should 11eet weekly with tb a supar- L




d) The interviewer supervisor should fulfill the following duties: °

- maintain a file for each interviewer in which cover sheets of
assigned interviews are kept.

- maintain an "account sheet" for each interviewer on which a. record
of completed interviews and pay is kept. ' :

- maintain the master list of interviews completed and names replaced
by an alternate. :

- meet with interviewers weekly in groups; ‘collect cover sheets _
of interviews not completed; assign and re~-assign new interviews

- conduct group work to locate addresses-and phone numbers of
potential respondents, establish contact with sub-culture members
of the sample population to maintain a flow of. information between
sub-culture groups and the group. sponsoring the research study

~e e - = Teview-completed interviews 'so thatTecording of~responses A8

accurate and consistent
- contact a sample of those people who were interviewed to verify
the fact that ‘the interview was actually conducted
During the interview process interviewers should also maintain a log R
B _sheet recording time spent on interview activities and mileage traveled 7
) ;u._'l'he researcher can collect the log sheets at the end of the interviewing
" '_,process and use them to verify wages or to conduct a cost-analysis study of
the research project. o | _ -
 \ the end of the interviewing process it is most beneficial to hold o

| loosely structured de-briefing sessions with all interviewers who worked on the

’study. lnterviewers will be able to contribute insights for future studies and ‘

,'share interviewing experiences. A summary of. techniques suggested by inter- RE

" viewers in the Gateway study is found in Appendix D.

146




f,f'{"'itional "thank you'“ for their particip , tion.

Ty ¢

C o'ncluding‘ §uggestions

Accuracy is of prime importance in the recording and analyzing collected

B

dat'am If computer analysis is to be conducted it is crucial that data be care- oo

'_'_.fully recorded on computer scan sheets accomling to the pre-established coding L

':.and that it be key-punched correctly.- Likewise, responses recorded by hand

must be done carefully and accurately.‘__;- o T ey
Analysis of data should proceed according to the pre-determined plan.
i:-_. Cross tabulations which can be done easily with basic computer programs are
"t.‘.recommended Statististical analysis that is done' by hand should be detennined
| by the nature and the scope of the data. }' L : _;:~~~ ' |
Reporting the results of the survey can begin while the interviewing

process is taking place. Sections of the final report which deal with:the

;ﬂ-,-need for the study, the review of the literature and the design of the study

}f::'can be written before all the data has been ccllected When all deta has been

gathered and results have been analyzed ‘report of the results can be written
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The type of ABE follow-up study conducted by an educational disu'ict
o -"or unit will be unique to that district or unit. The preceding model is meant

'as a guide to be adapted according to the time needs and monetary con-

.-straints operating within any organization. It is hoped the suggestions pre-

sented here will be of use to some districts or groups which could benefit

¢ St e

from the rewards-and. frusu'ations of the .Gateway experience.
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a néme that had already been selected on:another:lis
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1..The research design .

The model. for Further studies

heris
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m mmentum : Decisions must.be,' made during the preliminary stages

'1974 35, z%';,

1975 41 . 1%.’ -
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The model vshich has been presented is intended to serve only as a

guideline for future studies. No single model will be appropriate for all situ'-
ations. A wide range of questions touching academic and vocational skills
T and family and societal relationships ‘'was’ asked in this model o
-' In any follow-up of the ABE students recognition of the ‘many variables |
e which contribute to the success or failure of any individual shou&d prevent
undue claims for ABE successes and temper crltlcism for its apparent failures.

Conclusions as to program impact based on this study must necessarily be

conservative. Where changes have been identified however, they-' are posi-

ERIC
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icture unaffected

‘articipation

. 4. pparent lack of impactbn leisure reading

“way, by thestudents '."."i The' study indica

.

sq@deht_'sf_aré,-nat unduly éppr'e_héh'siire and, most

or apprehension expressed.
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-5.'-involvement in’-developing their own program of studies-i informal-instructional
' setting, and lack of competitive pressures for grades, for example. -

This study has demonstrated that the design for effective follow-up needs

N t° begin at entry into the Program. More than a basic skill level needs tobe ™

v established for an accurate measure of program impact' however, caution should._ )

be exercised to limit data gathering to information related to program objectives.’ _

o The intake process should incorporate the elements needed for £inal evaluation.

4 e s o -5 e L e e ...,n.._.

The complete design from intake to termination should be included in -

’ _the program implementation plan. Adequate financial resources must be
. available, if stringent limitations exist, priorities in terms of outcomes must

: ” .be established and decisions made as to Which ones will be evaluated. :

Som? type of written model including t rget d ‘tes and systems for

data control will provide the framework needed. for even. relatively-modest
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Analysis of the data collected using other identifiers and more

tests should provide new insights. Correlations between oertain elements ‘

of the data might help to interpret some of the findings in a ma nner more

helpful to prograr. planners.

b cmam s g 8 Sy s s e S regnn -

STl s b

In conclusion, the study appears to indicate that progress is being made

At a4 ot o o SRR

o by many individuals enrolled in ABE in the Gateway Distriot. although oertain

_'f';_'..aspeots of the program may need strengthening and/or refinementt' It also

;are a\_railable.

..

[PPSR
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_'Not every questlon will be’ Just7right for you, but please anSwer'7;f
. as well as you can..;a;;ww .M_,,T N

e g . o

learning center (GO TO #3)
: both (GO TO #2)

ERI
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.. 5. Was there anything else that worried you at first?

Did you get used to the olass/learning center...or did you stop
~going to the c1ass/1earning center because of these worries?

Vb e e et b e ¢ b ik S ok 4t St o 9 S i RS vt 4 S 8 bt 4 et 05, g &2 b + —— e e

.Th_“ﬁaterlals were not too hard.f

-f1 could’work at my own speed

Q_I got to know other students.;_fi

°'Someone who spoke my language was in the class/learning
icenter._'_ji__ B R L :

J. I found out that I could learn.

'I he1ped decide what to,study.

'The classllearning center was casual

: The teacher helped me feel comfortable
fnot asked | | |

_PeOple go to the classes and 1earning centers*f’

ERI!
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ﬂ‘:- Did your work 1n the class/learning center help you speak
L English.betterz.m”n,

,not asked I ;

yes when star*ed (GO TO #11)

yes, once attending (GO TO #11)

D1d the
better?’

ERIC

Aruitoxt provided by Eic:



‘?le. Did you want to learn to write better...either when you started
- oor once you were going to. the class/learning centcr? e b

yes when started (GO Toi#lG)
yes, once attending (Go TO #16)

bty vt el s te s e Varns Ry s eaae s ek A S Y o i v £ s et s 5 1108 4 S e e

e U

no (GO "0 #17)

| not asked

“?»17 Did you want to be able to help your children with their school
IR work.,.either ‘'when * you;started or once you were goingﬂto the
class/learning center? S

yes;'when startedi(Go TO #18)

yes, once attending (GO TO #18)
no (GO TO #19)

ﬂg@lé Did your work 1n the class/learning‘center prepare you
help your ch11dren W1th their school work? b

- yes,.'

"

no- -

not asked

19 .Didlyou want to learn how to fill out your income ti
e either when you started or once you were going to th

yes, when started (GO TO #20)

ves once attending (GO TO #20) ;'iiif ;*§3'“£**h?‘*

no (GO TO #22)

ERI!

Aruitoxt provided by Eic:
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21, ,Since you stopped going to the class/learning center, have you
C .filled out your own income tax returns?

yes

no

22, Did you want to 1nprove your: math...either when you started or
" ' once you were going-to the classllearning center?

yes, when started (GO TO #23)

yes- once.attendlng (GO TO #23)'
‘no. (GO TO #24)

23. Did’ your -math - improve from the work you did in the class/
B learning center? s L L 5

vos
. 'n.o’ :

not asked

ERI

Aruitoxt provided by Eic:
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not'asked

Did you want tq

.program;..eithe
class/learning

Were there any other thing , g
started t01ng to the claasllearni’

- Are you satlsfied ﬁT“’
nlearning'center?“”“

ERIC
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- 34.

g5

36.

c—

- When you were in the c1ass/1earning center, did you get enough

1ndividua1 attention from teachers and aides?

yes

. ‘no
Weré"the'materia1S”you'used“intéreStinsffqr“adulfé?;’T*;““;“455;
yes |

np

Now I'm going to read you sone statements about the classes

‘and learning centers. For emch one, tell me. two things. First

]-True—
“Like

" tell me if -it was true or. false about the class: oY 1earning

center you attended Then tell me if you 1iked or disliked
that part of the program.;_

True- False-\' False-
‘Dislike || = Like " . Dislike
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II. Instructions for Cover Sheet 4 , :
ff3- 1. Interview number'will be recorded for you. Name,
address and phcne number of respondent will also be
typed in. . ‘ : -

2. Record your name and the date of the interview in the
appropriate spaces. Record the time the interview
begins. o

3. Right after the interview is over fill in the other
. 4tems. Record the time the interview ended. It's

pood idea to do this ip the car after you leave the
respondent's house. Additional comments should in-=.
clude information that will help the researchers un-
derstand the responses. For example, ' did you feel
‘the respondent was faking answers? If so, on which
questions in particular? Did the respondent give .
ansvers that he thought would please you? Was: there
any qualification to an answer that would help. explain
the choice of one item over another in a'multiple choice
response? Was -the respondent uncooperative or did he
refuse to answer some questions? Which ones? Is there
anything else about the respondent or the physical
conditions of the jnterview given? Was there another
person\presentfwho inhibited responses»of the person
you vent to 1qterview? ete. .7 :

Do not lose ‘the cover sheet. It must be turned in even

1f the interview is not completed.

11I. Instructions for Interview Schedule »

Pare 1 "“In your own words bgief“éxﬁIﬁiﬁm"the“pﬁrﬁﬁég"Efﬂthe
study to the respotident. Then read introductory remarks
and ask ocuestion #1. :

#The response you get for quest;on #1 will determine how
you ask many of the questions in the rest of the inter-
view. Wherever you see a‘“class/learning.centerw’
combination in interview questions, read the. choice that
the respondent gave to question #1. If respondent
answers question #1 with "both", read "class or learning
center" when you. see the class/learniny center" combina- -
tion. For example, you would read question #3¢ "How .
did you find out about the -class or learning center?”

Practi¢9~:;?Howﬂwi11"you read_#lh-ir'the:énékef tn #1
is.ﬁclass"?”‘ ' S B

Npteif'Whateverfthe.anSwég'toﬁquegiion #1, read question
#3 the way it ic written;(v"classes*qr,légrningicenteps:"

,,_¢b¢ya?QVeiinstrQCtions:bnly'apply to questions;which?ane
w?itten,"?;a5371§grningiantgnﬁuj~ TVt AR U P

N Lok
."",..
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Pare

Pase

'»vPare
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k2. not asked - Never read this as an option; 1t will
appear 1in many otﬁer questions. This .item
1s to be filledin as you go back over
the questionnaire when you edit it. At
that time, check the "not asked" blanks of
those questions which were skipped.
2
#3. This is an open-ended qdestion. Let the respondent answer;
vou check the appropnfhte item. More than one response 1is
possible; check as/manv as apply.

#4. Read choices to respondent. Check all that apnply.
/ jent. ™
#5. This 1s open-ended. FReccrd exact words of respondent.

7. Read:ohoices to respondent. [Do not read "not asked" as a
cholde.] More than one response can be checked. If none
18 checked, note this beneath the "not asked" 1line.
-

«

- Before Qou read question #8, be sure to read the introduc-

tory paragraph. You may have to practice reading this
paragraovh aloud several times to give emphasis to the right
~ words.

1
#17 and #18. 1If they had no children, indicate this below
the "no" line.

6.
#33. Add "she" if you wish in asking this guestion.

#36. Use sentence card #1 with........¢ in the right-hand corner
1f you're reading "class" in the auestions. Use card #1
‘with lc in the right—hand corner if you're reading "learn-
ing cente »". If you're reading "class or learning center",
‘use either card. Give the card to the respondent and let
‘him follow along as you read. First” ‘éstablish 1f the state-
ment was. true or false for that.per on.- ‘Read. the:'statement.
Ask, "was that true or false for yqur class/learning center?"

'”mhen~ask *did vou~11ke or dislike that part or the program?"

737. Read the statements. Check all that applv. _If none.at .
bottom or the page. . - S

8

~ #38. There might be other reasons why the resoondent started the

program, but we're not concerned with them in- this question.
This question only explores reasons related to Jobs and em-
ploywent. - . v-;.;, :

-~

180, Read the statement, check all that apply., Ir none’ apply,
write none beneath "I was being paid to go to" school."_/

S0 e "

.‘”_;152 and 158, Read chocices to respondent. Check‘all'tabt apply.

If none apply, write none beneath the last choice
1n the ouestion. . .
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Pare 11

#55. Read choices to respondent. Check all that apply. If
none apply, write none apply, write none beneath "I am look-
inp for a Jjob®.

#56. This question has to do with the amount of income a per-
son has.

#57. This question concerns how a person handles or manges
the money he has.

#58. This 1s an open-ended guestion. Let the respondent
ansver; vou check or record the items. Then prompt by
askins "were there any other subjects you studied?"
(Explain consumer economics English vs. English)

Page 12

#59. Only one subject should be mentioned If respondent
" has trouble deciding, emphasize that you want to know
which has helped him the most.

#61. This is an open-ended question. Let the respondent
answer; vou check the appropriate item. If respondent
did not enroll in anv other programs, write none beneath
"not asked" line.

#63. Read choice: to respondent. Check all that apply.

#6L4., If resvondent 1s still in the program, write now enrolled
beneath "not asked" line.

Page 13
#65. Read choices to respondent. Check all that apply.

#69. Examples of such fFroups that you may mention are church
proups, groups associated with the children's school,
recreation groups, union groups, and so on.

Pare 14

#77 and 78 These questions concern books, newspapers or
magazines the respondent buys himself. If the
household subscribes to a newspaper or mapazine
count that as a personal purchase.

s | 181 - \&
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#83. This is the word recognition part of the WRAT. Use
sheet=--have respondent progress from easy to more
dirficult words. .

a. fou will need to use your 1udgment in decliding which
word list the respondent should start reading. If
previous respon.e: In the interview indicate the
person worked on the GED or studicd more difficult
subjects, vou can skip the first few list and start
around list 4 or 5. If the person studied basic
SubJects or for some other reason indicates a low
realding level, have him begin with the first list.

b. This exercise emphasizes word recognition. Unusual
pronunciations due to colloquialisms, foreiern accent and
defective articulation are accepted as correct if they
are consistent throughout.

¢. The first time an error is made, ask the respondert to

.-—8Sdy the word again. His response 1s considered correct
if he corrects himself on the second trial. From then,
the first response 1s considered either right or wrong,
unless the respondent spontaneously corrects the corrects
he has made.

¢. Do not indicate, by either motion, word or emotion, that
N you are dissatisfled with thc answer. Teaching, coaching
or questioning should be strictly avoided.

11

. Time 1limit: 10 seconds per word. Control the reading
rate by saying "next" at the end of the time limit of
10 seconds. SR

f. As the person reads from the word sheets, follow on the
word 1list on the page following page 14 of the interview.
When he misses a word, underline that word on your list.

g. Stop the respondent when he makes 3 consecutive errors '
or if he is really stumbling over words, You can use
’ your Judgment on this matter.» S

h..Arter you have left the interview; total up a score for
this readins section. (1) Count the number of words
underlined. (2) Add to that number, the number of words
not attempted in the last list the respondent read from.
(3) Subtract that. total from the number found at the
bottom of the last 1list the respondent read from. (4)
Record this number at the bottom of the word page.

182
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Kenosha Campus
. X District Office: Racine Can. s Elkhorn Campus
% f 3520 - 30th Avenue 1001 Soutt tain Sireer E. Centralia St. & Hwy. H
“ . e Kenosha, Wi. 53140 Rocine, Wi. 53403 Elkhorn, Wi. 53121
AY  TECHNICAL INSTITU Phone: (414) 6584371 Phone: (414) 637-9881 Phone: (414) 723-5390

Keith W, Stoehe
District Director

3

April 26, 1976

Dear

In 197 you went to an adult learning center or an adult education
class where you could.learn math, improve your reading, study English
and learn many other skills.

We are interested in your opinion of how this helped you. Will
you be willing to talk to us about your experi¢ —.es in ‘hi- érogram?
Please put your name and address on the post card and send it-; back to

us. Then we will call you sometime in May with more inFformation.

" Thank you for your help.

The Adult Basic Education Prograni

-

o TS g8y

IToxt Provided by ERI




Interviewser's Letter of Introduction

)7
‘Kanosha Campus
-Distrier-Difics: Racine Campis "EMhorn’ Conpus
3520 . 30th Avenae 1001 SouthAtain- Strder 'E.‘Centralia $1. '8 "Hwy. M
Kenothu, Wi, 57140 Rucine, Wi. 'S Bhehorm, Wi, 531)

Phone: (414) 6384371 Phona: (4 1) 6T7:989) ‘F’h’cvf-:-(i‘N) 50

Keith'W. Stk
‘District Dicactor

March 11, 1976

Gatenay ABE Rrogram

Dear Friemnd-

A few wezks ago we wrote to you, sayﬂmgthatmvauwdt@&lkwm
about your experiences in the classes ot leaming centers for adult bagie
education. The persom who has this -etter,

is an interviewer for Gateway Technical Institute and Its ABE Follow=Up
Study. We would appreciate it if you would take some time to talk with
him or her about the class or learning center you went to.

If you have any questions about this study of the Intsrviewer or his of her

qualifications, please feel free to call me at Gateway. The telephone
number 1s 658-4371, extension 72. Thank you for your cooperation.

_ Sincerely,

L///ﬂl-mq UJA" Cosar

Florence Wessellus
Adult Basic Education Coordlnator

P
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Demographic data for the sample population was compiled from inform-
ation recorded on federal report formé. Analysis of the results of the survey
instrument used in the study was not done on the basis of the demographic
data. The data is presented, how_ever, to give an overall picture of and.

' point of reference for the sample' population that was interviewed.

Appendix C \
Referral Source 1973 1974 1975 Total )
0. Correctional* 0 0 0 0
1, Commurﬁty Actioh Program 1 0 -+ 9 ‘ 10
2. Wis. State Emp. Service 6 4 14 24
3. Voc. Rehabilitation 2 .6 2 10
4. County Dept. of Public ‘
Welfare--Social Services 16 16 0 32
5. UMOS 2 0 0 2
6. Self-district | 14 16 9 39
7. Other Individual - 34 24 18 76
" 8. Other . 26 15 31 72
9. Veteran | 0 0 1 4 1
-10. Not available 1 3 0 - _ 4
TOTAL 102 84 84 = 270

*Some ‘students from the correctional institutions were .
*_ part of the sample and replacement names drawn but: thesn '
- students were not able to be located -
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Sex*

1973 1974 1975 Total

. Male 40 30 - 35 105
2. Female 62 54 19 165

Total 102 84 84 270

*Enrollees for the years 1973, 1974, and 1975 were more
evenly divided between males and females. The sample
population may include a larger percentage of females
because they were less mobile and easier to locate.

, 1973 1974 : ‘1975 Total'
1. White . 46 a7 ¢ 47 130

2.Black ... 33026 18 . 77

Sy
~—

3. American Indian 0  ' ,0‘ N R

L

4, 0dental - ... 5 . 2 71

. 6. Spanish surname 16 . 18 18 .52 .. -
Hispanic L

o

TOTAL 102 84 84 - 270

L
S
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Age
- 1973 1974 1975  Total
65+ ' 1 0 o 1
55-64 2 .mli 2 5
45-54 19 15 8 42
35-44 | 21 16 12 49
25-34 -39, 28 21 88 .
1624 18 23 30 71
Not available _2 = Y 1§ _21

TOTAL 102 84 84 270
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Instructional Level at Entry *

1973 1974 1875 Total

00 7 4 5 16
01 7 9 11 27
02 | 6 7 7 20
03 13 11 3. 27
04 14 10 9 33
05 12 . 11 12 33
06 19 19 15 53
07 9 R 'l g 22
08 12 5 10 27
09 0 3 1 4
Lo 2 0 0 2
11+ 1 0 3 _ 4
Total 102 84 84 270

r

This level was determined by standardized test scores.
*In some cases, however, teachers who recorded demogra phic data used the
last grade a student attended school as a measure of instructional level at

'-Qntch

190
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When in School
1973 1974 1975 Total
Daytime © 49 45 59 153
Evening 33 - 39 25 117

Total . 102 84 84 "270

iocation of Class’

1973 -~ 1974 1975  Total

1. Elemqntary/]unior ?2" - 0 2 - 4
2. Secondary _._//’.1. 0 | 0 1
3. Jr. College/ Tech . ‘ .
Instffgte 27 11 7 45
4. Learning Genter 60 60 56 176
5. C:arrecrzti.ofnw * | ; . T
Institution 0 0 0 0 -
6. Hospital = | 2 2 0 4
7. Work Site - | 0 0 0o | o
8. Other 10 10 17 37
9. Not avail;blev -0 1 2 -3
- Total 102 -~ 84 84 _270.




Yes

No

Not available
* Total

1. Wage or salaried
worker

- 1973 * 1974 1975
34 27 26
2 0 ' 1

- 2, Self-employed
'--3'.-Homemaker :
4, Working (s *22nd)
- "5. Not Worllctinglr
9. Not ava115b13

Total, .

-177

Total

Veterans
1973 1974 1975
9 2 3
90 78 81
_3 4 0
102 84 84

Work Status at Entry

14

Total

2 9 8
S
_s 2 8
w2 84 84

- 87

19

98

.270 .
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Total Number in Family

1973

-180

Total

1974 - 1975
18 -9 1

20 16 18

28
“4

54

T LT “
4 — 13 5“‘_.711 1 a0 -
s - ~14 9 4 .27 . .
6 7 2 6 15 .
8 3 3 30 e ' ;
9 ] 3 2 6 |
104 1 _2 1 14
% . Total 102 - 84 | 84 1,~<z7djf.ﬁ}~f" .
) U TR SO cei

Monthly Family Income

i

1975

o 1973 1974

~ 000-199.99 - 8 15 11

cao0b299.99 2 8 s a7

7300,00-399:99 12 10 .+ 9 i3 o 1

40@?06?#9979§+ﬁ“~f¥~m4¢Q;,@j!7;15’9f74fﬁig'“

500,00 over

Aruitoxt provided by Eic:
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Instructional Level at Termination

| _1__9_1:1 - gél@_ 1975 7 Total
00 | s 2 0o a2 :
01 | - 5 5 4 - 14 ‘ . | ,
PO 1 ) - . 4 . . R

N

ey AR EX R PR s e f s‘&"
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R Esllends SR R D e L S




. -182 .

The following suggestions for interviewling techniques and procedures
. Ny
 were compiled by ABE follow-up interviewers at the completion of-the inter-

views, 'They are based on those 1nterv1ewers' experiences with this type
of interview, and are presented as ésponses to questions asked in the de-
briefing sessions held after all interviews were completed.
1. Were respondents generally honest in their answers or were they
just answering the way they theﬁgﬁt you expected or wanted them to? (most'

interviewers felt respondents answered honestly)

I feel my respondents were honest in their answers.

Then I'd say, "Good point, now you're saying. . ."
I find direct eye~-contact while they're talking
gives a longer discussion on their part. Often,
added recall, later. It pays to listen.

2. What were techniques that worked for you in e) locating people,
b) introducing yourself and the study, and ¢) setting up appointments?

a) locating people

- use telephone book, then city direc~tery. .

b) introducing yourself and the stury:

- honesty, straightforward manner .xalaining the

' purposes of the study.

- just being me--speaking slowly so that res-

~ pondent doesn't confuse my request as a
"sales pitch_"--and following their statement
with a request for an early appointment.

- involve someone who had originally worked g

~ with them in ABE in making i.itial contacts; -
this will help establish trust and legitimize
the study for-the respondent. .

‘= smile, 1ntroduce -yourself, the purpose of o
the study, and explain why and how that person ..

~ was: selected assure the respondent that his

or her name:- won't be’ used. '

“\
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“c) setting up appointments:

- go to the house first--it is sometimes harder
to get a commitment over the phone; it is
more difficult to say "no" to the interviewer
in person,

- go to the house at a time when the respondent
indicates he or she won't be home--often they
will be there then.

- telephone late afternoon.

3. What advice would you give to someone doing an interview for the
first time?

- Dbe yourself, believe that you're doing something
worthwhile
- be prepared for anything; slammed doors and
people hanging up on you on the phone. Stick.
to your guns--don't think these reactions are
your fault. . ' :
- upon arrival, find. something common and
simple to talk about (weather, pet,: yard ‘etc.) -
" ‘Do not carry a purse. Try hot to express '
any reaction to a _xanswer. g Have extra el
...pencils handy. Smilé often. - I used a’ clip— ST IN P E
board type box’ which’ was very. helpful
Kept interview- in place so.1 could write T
S o : sitting, standing, etC’ Inside kept extra T .
el weee . —...pencils,icar. keys.,. .pens,-word. lists,setc., S
-~ .. so'they didn't see these things until’ Iwas e
' ‘-readyforit. Do e ’
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point out that you are not associated with

the program and that you are not a teacher

at Gateway.

Interview respondents as if it were a personal

friend of your parents! This demands respect,

smiles, a feeling of competency, and putting :
your best foot forwardl

4. How did you put people at ease" RIS

have an attitude that you don t want to know

anything about their personal life; you only

want to know about their ABE experience.

first thing--talking about somethi:ng else i
(weather, pet, etc.) explaining they were o -
one of "hundreds" chosen to be interviewed, :
assuring them there would be no repercus-

sions on answers. to them.

smile, comment about one thing; - "my,

what a pretty color carpeting, " or "“oh,

what a beautiful plant (work of art, etc.).’

-1 always re-introduce myself... . your .

5. Other

voice also has a bearing on respondents-—.._ . e
soft, low, and speaking clearly. o -
“a iear |

comments?

be an exceptionally good listener!

maintain eye contact, take an interestin - .
what they say with a silent responsive '

smile. © , B -
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