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Summary

‘The purpose of this chapter- was to prestnt the analysis o
~and results of proceSSing the data gathered from sub]ects °

1included in the population.

The results of the study indicated that, on ‘the average,

B
A N

L 9.7 of the’ thi{}y three 1nnovatlons had been adopted by re-

~ sponding schools while 0 76 had been abandoned. This com-

\

pares with 6.1“and 1.7, respeotively, in Cawelti's studyaof ;o

-

g - .twenty- seven 1nnovations. R . . g\

Innovations: ShOWlng a rather high degree of - abandoﬁwfnﬁ
\ R

were: team teaching, PSSC PhySics, humanities courses, fl%x-i-

. . (&\(A- 3
T : ible scheduling, and programmed instructibn. Innovations Lo

i both rather Widely adopted and abandoned by relatively few K@\

schools were: early leaving-plan, action learning, career R

-y h . Lo
. . . . . . i . PN

o education,'and simulatiohiand'gaming.which was the most -
durable innovation in the study. { h-- I '., ,f

In‘general,.innovationsﬂmost often abandoned tended to

.

be rather complex} expenSive, and relatively difficult to
administer 3while more durable 1nnovations tended to be 51m*

pler, less expenSive, and easier to staff and administer. -

R
i

Currioular;innovationsiwere found to, have been.adopted
/. by more schools‘than innovations in technology or organiza-

tion. Just as in adoption, these innovations ranked first
~ A
in abandonment followed by organizational innovations w1th

s
\

\\\\\\\\\\teohnological changes ranking third. A _ - :

" Innovations tended to be found in greater numbers in
\ - ¢ . .

a8t

. . .
i 4 N . . - . ¥ ;,
. ) ) . s




larger schools with higher per-puoil expenditures for in-

structional purposes. ThlS

and w1th some of the early s

.-
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agrees with Caweltl 's findings

-

tudles of Mort.

Government schools accredlted by the North Central

Association ranked first in
ranked last.

Unlike Cawelti's findin
to rank Slightly higher in a
those~invsuburbén,communitie

exceeded those in §ma11er ci

ranked last.

Abandonment of innovat
in schools with enrcllments
est per-pupil expenditures.

- Private schools, not re

¥

higher_aBandonment than did r

affiliated, or government sc

the lowest abandonment. As

adoption while public schools

¢,

gs schools‘in 1arge'citie% tended
doption of innovations than did

S, although suburban schools

ties. Schools in rural areas

ions was found 3 a greater degree

f over 2,500 and with the high-

igious affiliated reported

oo | '
arochial, private, religious
hools. Public schools reported

w%th adoptlon, schools in urban

. areas reported hlghest abandonments .’ Schools in snfall . towns

and rural qreas,reported,lowes abandonment.

The majoritj of adoptio

tral Association schools in

However, the larg r the enro

pupll expendlture'reported

Innovations reported abandon

maJorlty of cases getween 19

ns pf innovations by North Cen-

N

'thi% study took place after 1970.

llmeht and the hlgher the per-
! #

the earller adoptlon occurred

ed” had been 1mplemented in the

65 and 1969. .

a

\
\

Most\of;the 1mFetus'for the adoptlon ofifﬁnovations,
. S i

i

I
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‘later abapdoned, came from administrators. Teacher, stu-

3

- dents, ané parents as a group ranked second,- although stu-
f ; _‘,i . . - .
i o . :
dent and parent involvemenf was rather limited. Overall,
'Y 1 .
.+ in the vast majority of cases the adoption of theSe innova-

tions'waslinfluepced by persons vithin the school. Rel-

~
@

1

atively l%ttle ihpact‘was reported ﬁrom boards of education,

governmenf agencies, state departments of education, the
North Central Association, publishing or media éompanies

or the results of educational res#arch.u

Admipigtrators tended to iﬁfiﬁence the adbptioﬁ of
_'pfgénizat%on gnnovations most. Teache#s,-students and par- il
"ents as aggroﬁp, regulatory ggendieéq ?ublishiﬁg and median
companies% and the results of educatﬁonal reseagzh héd their . -

B N -
‘greatest impact upon the adoption of curricular innovations

+

later abandoned. Boards of educat%on influenced technologj
ical and organizational innovations more than curricular
‘ c¢hange.
Reasons ‘related to personnel were most often reported
for abanddnmeﬁﬁ of innovations, witﬁ lack of support by ‘7) 5
teéchers,being the single most ofteﬁ reported individual

)

reason. Problems with pupil outcomés made up the second

ﬂlérgést'category of reasons fof*qbanbbnment. Administrative -

4
probleai ranked third in reported reasons. Financial rea-,

ssons and reas‘s'related to acceptanc;e by school patrons had 6‘
;\ . rélétively little effect upon abandon#ent. In all, 60.4 per

Cent of the reasons fgportéd were related to these factors

within th® school. S
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' . The majority of innovations adopted were designed for

the general student bodj. Those developed to serve stu-
: o ' ¢ N et :
dents selected on the bdsis of academic achievement ac-

. | ' ‘ N | .
counted for 24.7 per cent '‘of all responses concerning stu-

denﬁ population,’\while innoVations provided students on

-the basis of careder choiges accounted for only 10. 8 per

: \
, cent. C \

In the main, innovations\which‘had been fnlly imple-
. \ g

mented were being offered on an electiv '.asis available
. , . \ ) .
to ‘'the general student body. The second .»<~st often re-

ported use of the innovations in'the study was that of

\

- . : ) \ .
limiting programs to a specialized_gropp of students. .Only

. . \ .
16'5 per cent were reported as'required programs. By
' \

contrast, programs being tr1ed on a«llmlted ‘basis were most

\ N

often offered to selected students or were be1ng tried on
a pilot basis. T \\ S M
Over half of all programs abandonéd had been'in use :

Id

from one ¥o three years.' Only. 5.8 per Cent of abandoned

o2 .

1nnovat10ns\had been in ‘use less than one year and only 7 1

“ ey

per cent had been abandoned if in use for more than five
- Coe : L B
‘ C ' ‘ ' y

years.
4

o

The majority of Lnnovatlons abandoned had been develop-
Aed 1ocally, acc0unt1ng for 55.1 per’ ‘cent’ of\abandoned in-

A

novations.’ Commercially developéd brograms accounted'for’

25.9 per cent of abandoned Mnnovations while a combination
of locally developed and com@ercially produced programs'

I/.‘

N . . * LT -’
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accounted fcr 18.9 per cent.
In most cases, responding schools reﬁorted no modifi-

cation of innovations. In the instances were modifications

were made, they genera11y~consist¢d of combining some of

. by -
the features of one program with another. ' ,
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CHAPTER V ' L ‘

- « |

SUMMARY, CONCLUSIONS, IMPLICATIONS AND

RECOMMENDATIONS FOR FURTHER STUDY

L
+

A - ‘ | Summary of the Study

a2 \

. . The purposes of this chapter are to summarize the data
- +and to draw conclusion’s and implications based on the find-
ings. ‘ .

The primary questions of this study were: which of

 thirty-thxee selected inndvations in the areas of curriculum,

-

’organization; and tebhnoldgy had béeﬁ abandoned after trial
by schoals in the survey populétion; what were the stated

reaséns fpr'abandqnment;-what,are Ehe‘impiicétions for\plan—
ning edubétiongl changé; anaiwhdt guidelinés might be devel-
opéd to aefermine the condition; néqessary.foﬁQprqbabie suc- N
céss.gf érpspeqtive innOvatidng? )

In addition to the prima:Q\questions,-answers were sought

v -

to the following specifrc'queStidps:,
. . N ‘ ' * . S~ ~.
1., Is school enrollment a factor in the adoption or .a-

’ [ ‘ [4 -~

<

i s

‘bandonment of innovations?r - ' _ ’
. . N - T “ - .;.

2. Is the annual per-pugii expenditure for instruction-
al,purpoges @ factor in the adoption or abandonment of in-
: . o - \

.novations? . .

\ T
3. Are the size and type of community in which the

o . - 243 .
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v

school is located factors in the adoption or abandonment of

'

[
3

innovations?

4. Is the type. of school (public, private, paroépial,

. = .
- governmént) a factor in the édoption.or abandonment of in-

novations? .

5. Which of the -general classificgtionsléf innovations
of curricﬁlum, organization, and techn?logy were more com-
monly found in the schools of thebsurvey population?

6. Which of the general classifications of innovations

. : ) . . 2 :
N of curriculum, organization/ and technology were abgndoned

most- frequently?

-

7. To what extent are finance, perq‘pnél} administra-
tion, pupil outcomes, or patron acceptance factors in the

durability of an innovation?
8. 1Is the orijinal impetus for the adoption of. innova-
*

.tions a factor in abandonment? ~

3

The initial step in the investigation of these problems

14

involved a review of theirelatgd litera;uré. ACawelti's study -
of the adoption of innovations by accredited high schools was
especially helpful. -

To obtain answers to the above questions, a_questionnaire'_
survéy was conducted of the toﬁal population of 3:711 member
Segéndary schools of the North;Central Association. The
'instrumept was first field £é$ted ambng scﬁéols in £he South-

”

‘ern Association of Colleges and Secondary Schools and, in

part, followed the general format of the, instrument hsed by

Cawelti in his National Inventory of Secondary School Innova-




tions. Returns were received from 3,476 schools for a '
| total of 94.7 per cent. Of these, 3,271 were usable

returns from which the data included in the study were de-

L'}

riyed.

A second questionnai;é wa$ mailed to the 3,035 scﬁoqls
whicg,;eported adoption of at least one of the thirty-three
innovations. : . . / 1

The second survey instrument was designed to deter-

mine:

? 1. The student population for which the innovation

\“¢ was designed. "
2. The degree of implemenfqtion of innovations adopted
by responding schools.
3. The length of time each discontinued innovation
was in use before being abandoned.
. 2 4, The source from which the innovation was devéloped.
-
A 5. What modifications of the ihnovaﬁibn; if any,”Had
been made by the adoptinggschool.
S —

A total of 2,647 guestionnaires were returned of which

2,469 were usable.

&
. Findings

Descriétion of Responding Schools- ' .  f ’ N

The schoqls included in this study reported relatively

large enrollants with 69 5 per cent having enrollments of
500 and above. Expendlturgs per-pupil in the majority of _—

) . Y -
schools was $800 or more, with the most commonly reported ©

<0 204
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ﬁ%ﬂteryal beina $800 to $1,500. Over 90 per cent of respond-
ina schools were public institutions and most were: located
in larae communities with 64:4~per cent reported in suburban
a{eas,of communities 5,000 Fo over 400,000 residents. Thus,

. responding schools tended to be larger, mdderafe to well
financed, public schools located mainly in communities other

L]
than small towns or rural areas. ’ .

\ sStatus of TInnovations in Responding Schools

Responding schools reported higher adoption and lower
abandonment than the schools in Cawelti's 1966 nationwide
study. Schools included in this study reported adoption of

) .an average, of 9.7 of the thirty-three innovations while a-
 ° : ) v ‘ ‘
bandonment averaged 0.76. This compares with an average a-

- B

doption of 6.1 and an a&eraqq abandonment of 1.7 in Cawelti's
study. “

In general, innovations experiencin high abandonment
were thése which tended to be complex, ¢xpensive, and dif-
ficult to administer. Examples of thislincluded PSSC Physics,
flexible scheduling, programmed instrgg;iqn, telévision in-
‘strﬁction, humanities courses, data procéssinq equipment,
and.team teaching.;‘Coﬁversely, innovations which tended to

_ be more durable were simpler, less expensive, and féiatively
! 'easiér to administer. Examples of these were simulation or
gaming, early leaving plan, action 1earning,‘leapniﬁg,pack—

N
ages, independent study programs, optional class attendance,
i - ~ -~
- and the ethnic studies. It will be noted that many of the

more durable innovations were those which may be developed by

295
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individual teachers and.which often may be implemented with-

hd .

out affeétind ongoing pfograms. This finding tends to aqgree
wit drickel's findings that schOﬂls generally adopt innova-
tiong that do not require changes in the existing structural
framework. With the exception of PSSC Phy;ics and IPS |
Physical Science, packaged, commercially prodéced programs
prqvidiﬁg conéenient access to most materials needed to

implement the proqgram were ‘abandoned by r?latively few

schools.

When abandonment éid occur; it came primarily as a
result of reasoﬁs within the school related to personnel
a1 pupil outcomes. Difficulties encoﬁntéred«in administer-
ing the innovations played a smaller role in abéndonment

while problems with patron acceptance or finance influenced

abandonment only slightly.

A

Findings Relative to Research Questions

Within, the limitations of the study the analysis of the

data seems to justify the following answers to the questions

of the Study:
| l1. 1Is schéol enrollment a factor, in the adoption or
abandonment of innovations?

The data from the study.indicate progressively greater
adoption of innovatioqs with }néreased_eﬁgéllment.z Respond-
ing/scﬁools with enrollments-of feQer‘Fhén 200 studénts re-
ported an average of 7.8 innovations adopted per school.
Schools’' with enrollments of 206—499 reported\an average of

_} . 296
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8.1 while those with enrollments of 500-1,499 averaged 10,2,

Tn the two largest categories, schools with enrdollments of
LY

1,500-2,499 reportéd average adoptions of 13.9 while those

with'over 2,500 students had an average of 14.6 per school.

A less direct relationship was reported between enroll-

ment and abandonment. Schools of under 200 students report-
ed an averaqge of 0.76 innovations abandoned while those with
enrollments between 200 and 499 reported an average of 0.64.

Other enrollment.categories reported a pattern of increasing

abandonnent. Schools of 500-1,499 had aba ed‘an average
. g . -

of 0.74 innovations while those with 1,500%2,499 students
had abandoned an average of 0.92. 1In the largest enrollment .
cateqgory of over 2,500 students, highest abandonment was

reported with an average of 0.99 per school.
2. 1Is the annual ber-pupil expendfture for instruction=

k-4 ’ . ’
al purposes a factor in the adoption or abandonment of in-

-~

novations?

_/Xaoption of innovations by schools participating in
A f . .
this study corresponded directly to per-pupil expenditures,

.~

agreeing with Cawelti's findings and the earlier studies on

adoption of innovatjons.

.

In schools with expenditures of less than $500 per

pupil the average number of innovations adopted was 8.6 As
increased expenditures were reported, adoption also increased.
Expenditures of $500-799 were associdted with an average

adoption of 9.2. Schools with expenditures of $800-$1,500

297
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roportod‘dn average of, 11.2 and those speqdinq over $1,QOQ ’
had adoptoﬂ an averaqge of 14.5 innovations; ' .

It appears that thOSO'instituti;ns which ad6pted the
g;oater number of innovationﬁ Slso experienced a h@qher in-
cidcnqe of abandonment. Tho;e with expenditures of less
thgn $500 per pupil reported abapdpnment-of 0:68 on the
average. Other levels aof expenditure, and the averagé aban-
dommnnirnported yere; ‘$500-$799 - 0.69; $800-%1,500 -
0.82; over $1,500 - 0.83 per school.

3.  Are the sizé and type oflcoﬁmunity in which the

school is located factors in the - ‘adoption or abandonment of
innovations? T o
Adoption was not as directly related tgcthe siqugnd

B

e B q oL
typewof community served as was reported 1n relation to
/ v . .

’ . ) & " . . L] .
per-pupil expenditures. Schools in urban communities re-.

"ported highest adoption with those located in cities of over

400,000 adopting an average of 13.2 innovations. Other
classifications of schools and their corresponding average
adoptions were: communities of 300,000 to 399,999 - 12.4;

200,000 to 299,999 - 13.3; 100,000 to 199,999 - 12.7; 5,000

‘to 99,999 - 10.5

Suburban schools reported an average of 12.7 innovations

adopted -- equal to urban schools in cities of 100,000-

199,999 and less than that reported by schools in communities

of 200,000—299,999 and cities of over 400,000 residents. 1In

his study Cawelti grouped schools in all non-suburhan com-

298



"average of 1 08.-vthu£ban schools reported abandonment of

. ) . 250’

‘. . .
/4 A -

_‘munrtiggggrom 5,000 to 399, 999 re51dents. When co 1ned in

this:manner, non-suburban schools averaged 12 4 inpovations

‘6r .3 fewer than the average for suburban schools, Although

- o~ o 4

¢ : » ' . . :
.most larger urban schools reported higher adoption than those

~

in,suburban areas.

“Small town and'rdral schools reported the fewest adopt?'

'ions with an averagefof 8. l and 7.7, respectively. They were

“5.ﬁithe only schools 1n which fewer programs had been fully

1mplemented than were be1ng tried on a limited ba51s R

Highest abandonment was reportec by schools 1n communi-

u

7ties of 200 000 299 999 -- the category reporting highest
,xadoption. Schools 1n c1ties of over 400, 000 which ranked

- second in adoption also ranked second in abandonment with an

;93 innovations per,school. The fourth ranking group in

S e

_ abandonment was schools in communities of 300,000~399,999

with‘an‘average of 0 84 Those serving’communities of 5,000~

. 99,999 repOrted abandonment of an average of .76 per school

while those in cities of 100,000-199,999 had abandoned an

average nf .71. Schools in small towns and rural areas which

reported lowest adoption also reported lowest abadndonment.

Rural schools were last to adopt the innovations with 72.1

o
per cent reported adopted after 1970.

In general,aadoption of innovations increased’with the

T4

size of the community served, although there were exdeptions

in individual categories. Abandonment formed a less de-

.
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) finite pattern in relation to size and type of community

servéd. With the exception of schools "in cities of over
400,000, suburban schools reported earliest adoption w1th 3
39.5 per cent adopted prior to 1910 .

4, 1Is the type of school*(public, private, parochial)
government) a factor in“adoption.or abandonment’> ‘

Public schools reported both the lowest adoption and

lowest abandonment .0of schools claSSified by source of4sup-

= port, w1th adoption averaqina lO 2 per school and abandon-

ment 0.72. Although non—public schools made up less than

10 per cent of the schools in the study, all exceeded public

schools in adoption of innovations. |
Governmént supported schools serving American depend-~-

ents- reported highest average adoption, 12.9,'and akandon-

" ment,. 1. 05 In addition, these schools also rsported latest

adoption with 70.1 per cent'of”all adoptions occurring in
1970 or later. | | 0
'Parochial or diocesan schools reported-adoption of an
average of 12.5 innovations and abandonment of 1.07.' Pri—b
vate religiJ!L aﬁfiliated schools averaged adoption of 11.9
and -abandonment of 1.21. Private, not religious affiliated

schools reported highest adoption of lzgéfinnovations'per
school and abandonment of 1.36. This‘group also reported“
earliest adoption with 37.5 per cent of innovations adopted
prior to 1970. While reporting higher adoption'than public
schools, non-public schopls also tended to experience'

‘

greater diffigedty in maintaining innovations;

300
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5. Which of the gener%f‘classificaiions of cdificulum,v
‘'organization, and ﬁechnolqgé-wefe most %ommOnly found ‘in

S

. ' [} - .
the' schools in the survey population? < B

The.findings’df this. study agree with that-of Cawelgi's
in that curriculum innovations exceed technological and

organization' innovations in adoption. Curriculum practices

¥
/

sjper cent innovations adopted while or-

e

accounted for 41

- ganizational and techndiogicél innovations-had‘been adopted
: P . ) : |

by 35.7 pef qéht and 22.8 per cent} respectively. /Cur—
riculum inno&atio s averaged 4.3 per school;' technological

innovations, 2.4;|and organizatiocnal innovations,: 3.7.
Sk - L i

; : : . _— / :
JThe twenty innovations included in this study which

were élso included| in Cawelti's study tended to be‘adopted-

.

more  widely and abandoned to .a lesser degree thaﬁ'Was re- .

v
-

pofted_by ngelti.
. 6‘1 Whiéh of the genera1'¢1assificationsvof éurricﬁlum,
quanization, and t éhnology were most frqueﬁtly abandoned?
Curpidular inn vations were thg most often abandoned:
innovations with“44 6. per cent of all abandonment; However,
it should be noted ‘that more curricular innovétions_were .
t;ied by schools than were either technological or organiza-
‘tional inhovationé. Technological innovations accounted for
2i.3 per cent of abaﬁdonment and ofganizational practices
34.2 pe; cent. An aﬁerage of 0.34 curricular innovation;

S

per scho®® were abananed-while technological'and‘organizaF

tional innovations were abandoned an average of 0.16 and
o
" 0.26 per school.

© 301
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: . 7. To 'what extent are finance, personnel, administra

3
1

tion, pupil outcomesy Or patron acceptance‘factors in the ' J
. durability of an innovation? o C c SN
,A' ’ ' Finance. Amdng,t eifivé categories of reasons for

abandonmgnt of innovations, problems of finance ranked
o A . i

|

fourth, ing reported as a factor in abandonment 953 times

a

of 12.2 per cent of all reported reason$. One individual =~ )

s ) . ' . -
reason related to finance - benefits which did not Justify

costs involved -- was the second most often reported individ-

-

ual réason. > R E  53. 3 _ ,' \H’ ’“ . /J
’ Reasons related td’fihanéé were reporéed mostﬂOften in
the abandonment of technological innovations. With the
exception‘of'HSGR Ggography, teacher“aides or paraérofes—
sionals, and cultural enrichment,prograﬁs, financial pfobf

lems did not play a particularly ihportant role in the aban-

donment of curriculum or organizational innovations.

-—

"

Personnel. Reasons relating to school personnel amount-.
ed .to 34.4 per cent of all reasons given, were reported most
often as leading to abandonment. Lack of'support for the

program by teachers was the single most often reported

individual reason in the study.

Reasons related to personnel were most oftén reported

- as the cause for abandonment of curricular'inﬁovatiops and
'figured prominently in all abandonment in this category with

" the exception of ethnic studies. Further,fpersonnel prob-

lems were.reported'as the largest source of reasons for

302 o
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abandonment of television instruction, teaching machines,

.

telephone amplification, simulation and-qaming, team teachéi

0 - .
I . -

~ing, differentiated staffing? action learning,:

- “ -

Administration. Reasons related to administration

ranked third among the five categories of abandonment re-

a

"ported accounting ‘for 19.9 per cent of all reported reasons.

l B
.

Administrative reasons: were among the leading causes of a-

.abandonment of organizational innovations in¢luding school-

within-a- school ‘plans, cultural enrichment programs, non-

graded;programs, and team teaching. »
. ' - . . iu,

" The most commonly reported individual reasons ‘related

to administration were unsuitable physical facilities,vinf
adequate preliminary planning, and lack of clearly stated

-

objectives.

»

lPupil Outcbmesl Reasons related to‘pupil outooﬁes ac-
counted for 26 per cent of all reported.reasons for abandon-
ment ‘and ranked second among the five categories. Pupil
0utcome problems‘were the major reason for abandonment of
PSSC Physics, ethnic studies, flerible scheduling, pollege
credit courses, non-graded programs, optional class attend—
ance and‘early leaving plans. It w111 be noted that with
the exception-of the curricularAinnovations of PSSC Pnysios
and ethnic studies, pupil outcome problems figured most'pro—
minently in the abandonment of organizational innovations.

The mostvoften»reported individual pupil outoome rea-—

sons were: lack of student acceptance which ranked third

among all reasons; scheduling complications created by the

303 "
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\meetus for adoptlon from teachers, students, and parents

T o 255

program, pup11 achlevement prgblems,\problems w1th pupll v

~

“control; other varied pupll outcome reasons. . - .. —

-

/ N
Patron Acceptance. Reasons related to patron accept—,-

" ance accounted for/only 7.5 p%r cent of all reasons for -

/r “.

'abandonment, and were not the major factor in abandonment of .

any, of the thirtyethree innovations, Schools reported llttle .

v

opp051tlon from patrons except %n the case of early leav1ng

'plans and the extended school year. . Therefore, llttle or no

opp051tlon from out51de sources was evldent in abandonment.
/ R .
// 8. /Is the orlglnal 1mpetus for the adoption of "innova-

Bl

“tibns a factor 1n abandonment?

Gurrlcular 1nnovatlons, whlch were: both adopted and

'abandoned to the: greatest extent, recelved their greatest

/ B!
/

]
as a gfoup. It sh0uld be noted however, that teachers
exerted a degree of 1nfluence far in excess of students and

~

patrons. Organlzatlonal and technologlcal 1nnovatlons .rank--
ed second and th1rd respectlvely

B & ' . 5
f Admlnlstrators tended to 1nfluence the adOptlgk'

“

L]

ganizational innovations most with curr1cular and technoJ@
logical innovations following. They were credited with
influencing the adoption'of_40 per'cent of the curricular

innovations, later abandoned, compared with 49.4 pér cent

o
¢

influenced by teachefs, students, and parents.

Relatively little _impetus for adoption of innovations,
IS

“ow

‘later abandoned, was registered by boards of education,

state departments of education, the North Central Associa-



tion, fedexal governmen agencies, or publishing and media
g T ! o

cqgpanies, the results Pf educdtional researehfor other
varied sources. Boa§§; of edubatibﬂtmost ofteﬁ'influenced

the adoptlon of techno og1ca1 and organlzatlonal 1nn6vat10ns.

4

State departments of educatlon, the North Central Assécia-
. . | v .
. . ‘o .
x tion, federal qovernment agenc1es, publlshlng and media

.

=

companles and the results of. educatlonal research influenced

- .
curr1CuLar 1nnovat10ns more than technoleglcal or organiza-

4

- tional pract1ces; o - | ' &
_Adminiétratorsias a greug‘were.reported"as influencing
" 48.6, per cent of all categories of adoptfons. Impetus from.
.teachers, students, and parents'amOdnted‘to 40.2 per cent,
" while outside agene@es, boards of education, publishing'and
”media cpmpanies, edpcational'research resu%ts and other ’

varied sources accounted for"the»remaining 11.2 per cent.
It~sh0uld,be noted that some of the innevations inclnded
. , . . \
in this study are newer than others. tSuch innovations'as
PSSsC Phy51cs, televfsaon ;nstructlon, data proce551ng equip- ‘.'
ment,Lflex1ble schedul;ng,‘teamLteachlng,_teachei aldes or
paraprdfe;sidnals, eté. have been in use longer};and the

opportunity for abandonment is\ greater than that for suc )

-

practices as career,education, mini-courses, HSGP Geography,w'
' differentia}ed staf%ing; action learning, etc. .

Findings'From Second Questionnaire
1

The majority of innovations adopted Were,designed‘for
\ ) - v .

the general-student hody. Those developed to serve stddants
N " . ’E

. . . . . -4 '
selected on the basis of academic achievement accounted for
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L

24.7 per cent-of all responses concerning student popula-

tion, while innovations provided students on the basis of
, b d o+ ) . -

.

career choices accounted for'only 10 8 per cent. S

In the main, 1nnovatlons wh1ch had been fully Tmple~

_ / merited were being. offered on- an ‘elective basis avallabLe
" —w—— to the general student body. '_I‘he sec_:o_nd qost often ret,,.,

onrted use of the innovations in the study was that of
1imiting"programsnto‘a specialized group of students. Only
.. - - 'y

’16.5 per cent were reported as required programs.' By con-

trast, programs belng tr1ed on a 11m1ted ba51s were most

 often offered to selected students or were belng tried on
4 .

a pilot ba51s.f‘- _ _ ; , :

Over half of all programs abandoned had been in use
'".from“one to three years. Only 5. 8 per cent of abandoned

innovations had been in usepless than one year and only 7.1 .

4

»» per cent had been abandoned if in use for more than five

years. )

) ‘ The majorlty of 1nnovatlons abandoned had begn developed
1oca11y accountlng for 55. 1 per cent of abandoned innova-

tions. Commerc1ally developed programs accounted for 25 9
e
per cent oF abandoned innovatlons while a comblnatlon of

locally developed and gommerc1ally produced proarams ac-

counted for ‘18.9 per cent. L \ v

-

-

. In most cases, responding schools reported no modifica-
tion of innovations. In the instances where modifications

were made; they generally consisted of combining some of the
P ' . . . ‘
features of .one program with another.

. 306
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Conclusions .

o

A ér t1ca1 examlnatlon of the data appears to warrant

the following conc1u51ons:-

¢

1. 'Rationale: Adoption of innovations in North Cen-
} .
tral Associatien schools was 9.7 or 29.4 per cent of the

_th1rty three included in the study. Cawelti had reportedﬁ

:“yr_adoptlon of 6 1 or 22.6 per- cent of the twenty seven in=- -
’ cluded 1n his study. Abandonmentgamounted to 0.76 or 2.3
' ’ ' ) ~ '

perfcent as compared-with'l.7ugr 6.3 per cent‘reportéd by ,

AN cawelti. . »

Conclusion: wThe 1ncreased extent of . adoptlon of

€

1nnovat10ns in North Central Assoclatxon schgols and the
w -

2

hn decrease in abandonment indicate that the innovatlons '1n1/

_this study enjoyha greater degree of dprability than those

‘in schools in the Caweiti study. | i

. ‘2. Rationale: Thepmost fréquently abandoned innova-
tions included PSSC Physics, flexible scheduling, program-
med instruction, humanities courses; data processing eqqip-

~ ment, television instguction, team teaching, teacherhaides

or paraprofessionals, IPS Physical Science, mini-courses
and independent study programs. The least frequently aban-,
doned innovations included simulation and gaming, acticn
learning, learning packages, individual prescription of
learning, telephone amplification, optional class attend—A‘

ance, @pllege cred1t courses, computer assisted 1nstruct1qn,

ethnlc studies, early leaving .plans, non-graded programs,
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{-bareer'education, teaching mathines, cultural enrichment

fprograms; and other project science and social studies pro-

. : Lo d graﬂT- . ' . ’ » /_\k . -
- . -
- Conclusion: 1In general ‘1nnovat10ns sufferlng h1gh

® -
abandonment are those which tend to . be complex, expensive, ~ - /¥

* and drfficuit to administer. Innovetions tending to be more® - -

durable are generally simpler, less expensive, easier to ad-

minister, and in some cases, can be developed and implemented

N

by individual teachers without affecting other ongoing pro-

- -

grams of the school or the existing structural framework.
’ * . . .
S 3. Rationale: Seventeen of the thirty-three innova-_

tions in the study had been adopted\by more than 25 per '

cent og‘the responding schools. This is the arbitrary point
.selected by Cawelti to distinguish between practices con-

~ ; sidered innovetiVe and those“in such wide-qée as to no longer

i

be considered innovations.. Three of thé& seventeen innova-

=y

tions had been adopted,” by a majority of'schools making
'adoption, by 1969. The rema;n;ng fourteen innovations had
feen adopted by a majority of schools by 1974.

Only 5.2 per cent of the th}rty—tHree innovations
adopted by schools in thi§'study had been implemented prior
'to 1965. The remalnlng innovations were adopted after 1965
and 64.8 per cent of all adoptions occurred between 1970
and 1974. Therefore, 94.8 per cent of all adoptions of
innovations in the study had taken place within the past
ten vears, with 87. 5 per cent of the seventeen most w1dely

adopted pr?ptlces 1mp1emen*ed within thlS time period. Of

. 308
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./?/Egg nine practices found in a majority of schools, 95.2

per cent had been.adopted since 1965.

»

Conclusion: The amount of time requ1red for the

dlfoSlon and adoption by North» CentraL schools of a

majority_of the innovations in this study’is significantl&

less than that reported necessary in previous studies of

adoption. : . \A o .

) 4. Rationale¢: The adoption of ‘innovations; ‘in gen-
" .~ . ~ ?
eral, increasedﬂ;ith increases in enrollment. Schools in

1arge,citiesuand suburban communities reported’greater~a-‘
doption of innovations than those located in smaller com-
munities or rural areas. Sghools in the largest urban com-

"« munities exceeded suburban schools in adoption. - a depart-
—"d . . . . -

d} ' ure from Cawelti's study. -Though non—pdblic-sohools re-
ported greater ,adoption of innovations, these schools

amounted to only 9.6 per cent of all schools in the. study.

z?

Conc1USion: InnovatiQns tend to be .found in great-

ef numbers in large public urban and suburban North Central ,
: bl

~

schools.,*

N

5. - Rationale: Adoption of innovations increased with

larger per-pupil expenditures for instructional purposes.

i
1

Schools with expenditures of over $1,500 per pupil reported
" the highest average number of adoptions of 14.5 pé@ school.

Conclusion: There is a linear relationship between

per-pupil expenditure and the average number of innovations
adopted in North CenttﬁT‘sﬁﬁools, tending to substantiate

‘the findings of Mort.




( 4 FAAV NS
6. Rationale: As the adoption.o§/innovations in-

‘:creased in schools classified by enrollment and per-pupil
e*pendlture, abandonment also tended to increase. With

.m1nor exceptlon, the same relationship between adoption and
.o~ \ N

abandonment existed in %chools according to source of sup-
_

port, and size and type of community served. Though non-
public schools led public schd8ls in adoption( they tended
' »

to experience .greater difficulty in maintaining innovations.

Conclusion: . There is, in general, a direct re-

lationship between the number of innovations adopted and

the number’abandoned. .
va

7. Rationale: Curricular innovations accounted for

41.5 per cent of all adoptions" organizational innovations,

35.7 per cent; and technological innovations, 22. 8 per cent.

Abandonment was reported for curriculum, 44.6 per cent;

organization, 34.2 per cent; and technology,* 21.3 per cent.

Y

Conclusion: TheJL is a direct Ielationship between

adoption of innouations by categorieE,and;abandonment.

8. Rationale: With the exception of PSSC Physics and
 to an extent,'IPS Physical Science; packaged, commercially
produced programs,“including Harvard Physics, ESCP Physical
'Sc1ence, SSSP Physical Science, HSGP Geography, and QRSS‘
SOCiology, .were . abandoned by relatively few of the respond-
ing schools.

Conclusion: Innovationslwhich are packaged and
prov1de the teacher easy 'access to the needed materials ap—
- pear to be rather durable. ' A

31C
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9., Rationale: . Theée reasons reported most often for a-
(Y e — * A

bandonment were related to staff personnelQ Lack of accept-
ance by teachers was the leading individuaLJreaSOn for aban- -
"1‘ ! donment. Problems related to pupil outcomes ranked second

among the categories of reasons for abandonment. The two

.categories accounted for a total of 60.4 per cent of all

-

stated reasons.

Conclusion: Abandonment of innovations in North -

Central schools is most often a result of staff ﬁersohnel

reasons and prbblems related to students.
. ,10.. Rationale: Reasons related to finance amounted to

lé.ziper cent of all }eported-reasons for abandonment. Ad-
ministrative reasons totaled 19.9 per cent., and reasons ref#
léted_to patron acceptance accounted for 7.5 per cq.r of all
réported reasons. | ‘

Conclusion: Management difficulties, finange prob-

lems, and pressure from ‘groups outsiae the school have rela-
*» tively mihér influence upon abandonment of innovations by
North Cent;al schoolé.

11. Rationale: Schools with enrollments of\gnder 200
'répdrted 72.7 per cent of adoptiqu of innovationg_occurring»
in 1970 or later. Othker intervals and corresponding per-
centages were: 200-499, 70.7; 500-1,499, 66.0; 1,500-2,499,
59fé; and over 2,500 54.2

Scﬁools with per-pupil expenditureé for instgﬁc-

tional purposes of under $500‘réported 69.2 per cent of a-

doptions occurring in 1970 or later. Other intervals and

o © 311 -
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5itheir correspondind‘percentages<were: $500-799, EB.lh
$800-1,500, 63.3; over $1,500, 56.8 o,
Conclu51on' There is a llnear relatlonshlp between
//51ze of enrollment and per—pupll expendlture, and the date
of adoption of innovations. fhe larger the enrollments and
the higher the per-pupil expenditure, the earlier North
Central ASSOClatlon schools adopted 1nnovatlons.
12. Rationale: A total of 54 per ceﬁtﬁaf'innovations
adopted were designed'for the general student populatlon
~with 24.7 per cent developed to serve the academically

. [ ] .
- talented and 10.8 per cent designed for students on the

~

basis of their career choices.

Conclusjion: Innovations adopted by North Central

schools tend to be designed for the general student popula-
tlon rather than the speC1al interests of selected students.
13. Rationale: The majority of innovations abandoned
had been in use froE one to three years. Only‘24.l perycenth
of "‘those. abandoned had been in use for one year or less and
only 25.7 pe%»cent had been abandoned after three years..

Conclusion: A range of one to three years 1is the

critical period in the existence of an ipnovation. Should
the practice be in use beyond three years, the chances of it

‘being retained are measurably improved.
Implications ¢

_ The following implications are presented as a result of
o Il
{

the conclusions of the study.
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1. The greater durability of innovations inﬂyorth
Central4schools when compared to the schools in the Cawelti
study implies that,'while a great deal of public1ty 1s often
attendant to the intrgéuction of new practices, a reasonable
amount of time is needed for stability-to develc and the
true impact of innovations to be assesséd.

4 An additional implication is that some schools may
tend to he somewhat cautious about early adoption preferring
instead to allow others to initiate new_practices and then
following"if the oractices continue to show promise.

2. -The relatively higher abandonment of _more complex
or expensive innovations implies that there is a need for

‘a definite strategy for change, espec1ally when alterations

in the existing structure are antic1pated.
. . Ty
The relatively lower abandonment of simpler teach-

er-iritiated innovations implies that one of the conditions
for durable change may be to develop strategies encouraging

decentralized less sophisticated practiceS'which can be

directed by the teacher, rather than requiring an inordinate

.amount of administrative attention.

3. The greater adoption of innovations by larger, bet-

ter financed schools implies that new practices require

adequate personnel and financing to implement and that these

~conditions should be carefully considered when attemptitg

-

M x

adoption.

4. The concluSion that reasons related to staff and

[
student personnel are most often the cause of abandonment of

- .

.
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innovatibns implies the need for emphasis in schools of
educational administratié% on the training of administrators
in areas of intérpersonal relationships an® leadership.

5. The limited influence of boards of education, N
regulatory aggpCies and patrons on abandonment implies that
while such groups'must‘not be ignored; £héir attitudes to—“
ward innovations are ggngrally favorable and supportive.

6. The limited iﬁpact of gducational research ﬁpon
adoption of innovations underscores the»need for better ways
to communicate the results of research to the-practitioner.

7. The relative success of packaged, commeréially pro-
duced programs which prpvide %asily accessible materials
and équipment implies that simplifying the mechanics of an
innovatioq'may be %mportant to its success. ;

'8. The influence of administrators upon adoption of
innoVatiQns later abandqned implies the need for évér in- e
creased émphasis:upoh extehsive-training:and perfbfmance in
»instructiondl leadership -- an area of administrative

-

responsibility often neglected.

Recommendations for Further Study

9 »~.

As a result of questions beyond the scope of this étudy,
the following>studies are recommended:
1. An investigation of the invention phase of the
3 *

innovative process should be undertaken. From the early

studies by Mort to the present, little or no effort has been
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made to determine the more effective approaches to the '

initial development of |an }nnovation. Practically all
o

studies have dealt witﬂfthe introdiuction and diffusion of

«
»

new practices.

2. An investigation of the change strategies employed’

by administrators of'highly innovative schools is recommend-

ed. _While the object should not be to develop a taxonomy
, i :
of tasks, some answers to, as Cawelti states, the present

kS

"haphazard way" changes are 1ntroduced in schools should be
4

N
\

sought. . There must be some alternatlve to that whlch Mor't
described as "fits and starts“ and the constant “re1nvent1ng
of the'wheel“ now present; which reduces curriculum and

'- X
instructional development to the status of-a cottage in-
dustry. The quallty of teathng practlce m1ght improve 1f
Judgments about currlculum ahd 1nstructlon were based on '

extensive research and develdpment rather than dest1ned to

be made again and again- in 1solatlon by'ind1v1dua1 teachers

or administrators. )

!

3. This study dealt only!with reasons for abandonment

/\.,1."1-'a/""

’ : , .
of innovations after trial.’ Affprther investigation of
e { o .

4easons for-adoption of innovations is recommended.

~

, & An investigation conducted through in-depth case

-stddies of schools with conspicuous records of success ip

‘. - . ) . . . ) . . . ' é
adoptlon and retention of innovations, 1n addltlon to schools

Awhlcb experienced a high degree of d1ff1culty in maintaining

~

~
1nnovat1ve practices after adoptlon, could be of considerable

bd

‘value;
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4‘\~/’-//’\-\\___~_;\ .
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* ¢ b4 [ )
Innovation Hay, tyd g:. o 1f eve ear d,_ Yes,,presgntly in
or bug actige | pec 65 ydlin : use
Practice abandongd Was never pefor |69 70 [Fully im- |Being
Used 1965 74 plemerfted |tried on
, and opera-|limited
L T~ ting  »~ |basis
23. Team "S- o . ‘
Teaching--._g¢-” -0 —~-- ~--0-" B S T O==——mm——= 0---=--
h or -
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‘PART p - PLACE AN "X" IN THE BOX OPPOSITE THE CATEGORY BEST DESCRIBING
YOUR SCHOOL:

1. What is your current enrollment: 3. Which of the following best .

__ Fewer than 200 describes the kind of school
200-499° this is:

—_56o-1499 " - ___Public ;3

___1500-2499 ' ' Paroch1al or diocesan

.____Over 2500 ' ' - Prlvate, not rel‘glous

. affiliated -

. L, ¢ Government, other&

2. What is the average annual per- 4. A majority of your students
pupil expenditure for instruct- live in which kind of area:
ional purposes: ___ City of over 400, 000
__Less than $500 . : residents
___500-799 ___Community of 300,000~
___800- 15@0 399,999 (not suburban)
___Over 1500 ____Community of 200,000~ _

- - . 299,999 (not suburban).

_ Community of 100,000~
199,999- (not suburban)
___ Community of 5,000-99,999
(not suburban)
of central city
___Small town of under 5, 000
Rural area

o

PART B - PLEASE READ DEFINITIONS FOLLOWING EACH INNOVATION LISTED BELOW:

.1. Please remember that if the practice has been tried and ABANDONED an

"X should be placed in the first box. The REASON(S) for abandoning
the innovation are to be checked by turning to PART C.

2. 'Ef the innovation has NEVER been adopted by your school please place
an X in the second box. . _ \ s

3. -If the innovation has ever been used, either presently or at some ‘}?’

time in the past, in your school, please place an X in the box which
to the best of your recollection, indicates WHEN it was adopted.

-
. ~
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4. If the innovation is PRESENTLY in use please indicaﬁe'by,checking
‘the appropriate box whether it is being FULLY IMPLEMENTED or being
. tried on a LIMITED BASIS.
Innovation| Have tried | No, 1f ever used, "l Yes, presently in
’ ) or - ut practice check year begun: ase
“y. Practice abandoned | was neyer| Before |65- {70- [Fully im- |Béing
N used 1965 69 (74 |plemented |tried on
and opera-|limited
) 4 ting basis
CURRICULUM
"3 1l. PSsSC x ‘ i
(e Physics-=~--- Q~—==—=——- L O----- O=——=-0Q~=———"- O-————=="=0-——=
‘Physical Science Study Committee materials.
. 773
2. Harvard * . o
‘&{ PhYSlCS """ === O—=======- O——--= O-———-Q=—=—"-- O=—==="= -0-----
. Harvard University Physics Project materials.
3. EscP : ' :
: Physical 5010 ---------- o-—-———-—-- o-—---- o-—---- O-———-—=- o-————-""-0——~—-
’ ) Earth Science Curriculum Project materials.
. " -4,  SSSP . S .
# “ " .physical SciQ---------- Q-—=----—- 0---—-0----- 0---—-- 0--—---=-- 0-----
?. Secondary School Science Project (Princeton) phy51cal science
S course using Time, Space, Matter.
5.. IPS ‘
. Physical 5c1o ---------- Q========- o----- 0-----0---——- Q---======-0----—-
o Introductory Physical,Science materials.
6. Humanities % X :
’ Course—------ O-——==-=---- 0 e O it O———-- O-==——= O=======-- O-——-
Elective or required course giVen for at least a semester's credit
which combines instruction in art, music, literature, and
prhilosophy. -
7. Career ' * 4
Education---Q=-==-=----- Q--——----- o----- 0----- 0o---—- o---------0------
An overall plan unifying all phases of the curriculum in
occupation awareness or preparation. »
8. Independent
Study *
Programs-—==Q———~-=---= O=—=="=——0"-——- O-———-- O——---- O======—-- O——--
Programs allowing students a segment of the school day free from
reqgular classes to pursue in-depth study of a subject of the °
) students own choosing. -
*If abandoned, please check reasons in PART C.
328
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Y S

Innovatidh| Have tried No, If ever used, Yes, preséhtly in

or but practice check year begun: use

Practice abandoned | was never | Before [65- |70- | Fully im- |Being

used 1965 69 74 plemented |[tried on
' and opera~|limitegs
ting basis

9. Mini-  ° R : _

Courses------ 0---=--=-=- O==-====-- 0----- 0----0-=----- Q= =======- o-----
An elective course taught and completed in 60 class hours or less.
10. Learning . * : : . »
Packageg—==--- Q———====--- Q———=—====Q==<==Q=-===Q-===—===Q=——=——=—- o-----
Inlelduallzatlon of the pace of learning by allow1ng students.
to work through packaged short unlts of instruction at their
own rate. '
11. HSGP . , .
Geography----Q-=====~-==-Q-=~==-==-~ 0----- 0----0------- 0-=-=-=--- 0-----
High School Geography Project materials. '
. * - '
12. IPT--=-----=- 07 =========Q====-="==0-===-0-=--0-~-—"-- 0---==---- 0-----
.Individually Prescribed Instruction, either commercially produced
< ‘programs or programs developed by the school district or some
related educational institution.
13. SRSS - . _ :
Sociology----0----=---=~ o e e 0-----
Sociglogical Resources for the Social Studies materials.
Ethnic P ‘

" Studieg------Q-------=-- Q-~-----——- 0-----0----0------- Q-==~=====Q===--
An® individual course or broad program of study of the history,
heritage and culture of one or more ethnic groups. -

TECHNOLOGY ~
15. Television *
Instruction--Q-~——=~---- o-——————--- 0----- 0---—-Q~—---- o-—————---- 0-—----
» The regular use of open or closed circuit television as a means
. of teaching courses for credit. (Includes cable television)
16. Programmed - . ’

Instruction--Q-==-==---- Q-=--—---- 0--~--0----Q~------ D----===-- 0->-~

A course designed for independent use in which students regularly
use programmed materials (without a machine) so organized as to
proceed in small steps, respond to information, and be informed
immediately whether or not the response is correct. -

*If abandoned, please check reasons in PART C.
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Innovation| Have tried | No, - | If ever used,  |Yes, presently in
or but practice | check year begun: use
_ Practice abandoned was never’| Before [65- |70- | Fully im- |Being
- ’ used- 1965 |69 |74 |plemented [tried on
' ' . : and opera-]limited
; : : ting basis

17. Teaching P . -
Machines=-~=—Q===-===~-- O-======-- O-—==-0----Q~-~-—---- Q——====t==Q=~---

Mechanical devices .which present educational programs designed
to ‘teach a student through controlled communication--used
regularly in the classroom instruction.

18. Telephone ) )
Amplifica- N : .
tion=-=====-v-- Q=== O 0----- 0-—--0---—--- 0-—=——=-=- 0-----

, One or more classes periodically arranges to amplify telephone _
h . conVe:sations dealing with information being studied in class.

‘19. Simulation N

The use of a device to create realistic political, social, or
economic situations in class for helping students to become
involved in decision-making.

20. Data
. Processing: * o » ’
Equipment=---Q=======—-- O-=-===--- 0----- 0----0--=---- O--—===---= 0-----

Electronic accounthg machines and computers are used for class
scheduling, reportlng marks, attendance accounting, etc.

21, Computer'
Assisted N
‘-/ . .
Instruction--Q----—----- O——=—~=--- O-———30----0--—----- O———===~=--- 0-—----

One or more classes reqularly uses a computer or computer
terminal as an integral part of 1nstruct10n.

ORGANIZATION
: 22. Flexible « .
/ ' Scheduling---Q---=-===--Q=-====---= 0-----0----Q------- O--------- o-----

The school operates on a’ variable _schedule which starts with
modules of less than 40 minutes rn length and organizes the day
into various combinations of these modules according to the
different learning environments required. .

23. Team *
Teaching----- O-======-=- O--====-=- 0----- 0----0------- O-=-==---- 0----=

A course under the direction of two or more.faculty members, all
of whom participate directly in planning and meeting the class
sessions.

*If abandoned, please check reasons in PART C. ¥

ERIC

Aruitoxt provided by Eic:



R ‘ 282

Innovation| Have tried| No, ‘| If ever used, Yes, predently in
or b but practice | check year bequn: use -
Practice. abandoned was never| Before 65— 70- | Fully im- Being :
: used 1965 69 |74 [plemented [tried on
and opera-|limited -
ting . . basis f

24. College
Credit x ‘
Courses—----- Q==———=————- Q-==-----=- o----- 0----0------~ O-—==-===— o-----
High school students$ take Advance Placement courses and examina-

tions, or a similar kind of, arrangement, whereby credit 1s given
for college level courses. :

25. Non-Graded . x . : ‘
‘Programs ----- 0-----7--—-0 --------- O-—==-0-—=-Q0———---- Q===

. Student may pursue any course in which he is 1nterested' and has
the ability to achieve, without regard to grade level or sequence;’
subjects are not divided into semesters and students progress on
individual basis.

26. Teacher Aides A
Paraprofes- x . o

sionals--—-—- O--=—-=---- 0—----=--~ 0---=-0-=--0------- 0-—==———-- 0-----

The use of degree or non-degree persons for assisting teachers in
essentially non-teaching duties such as evaluating student
compositions, supervising halls, or checking papérs.

0 ’

27. Differen-
tiated N “
Staffing----- 0----=-—--- 0-----—-=- 0----- 0----Q--==---0--—------ 0-----

Assigning teachers to differing lewvels of responsibility and
classificatlon utilizing special abilities and allowing for dif-
ferences in compensatlon.

28. School-
Within- N .
A-School----- 0---------- 0--------- 0----- 0----0~-=----0--------- 0-----
An organizational design whereby a large secondary school is
divided into smaller schools each ‘having its own administration,
_guidance staff, building space, and students.

’

29. Cultural
Enrichment x

Program---=-- O---------- 0--—-=---- 0----- 0-=--0------- O-—=------ (0

A regular program attempting to expose students to elements of

society outside the school such as concerts, lectures, museums.

.This is intended as a regular program for given students, not
N just occasional field trips. .

-
»

-*If abandoned, please check reasons in PART C.
[ | “
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Innovation| Have tried | No, ' _ If ever used, Yes, presently in
or . but _ ‘practice check year begun: us€.
Practice ‘abandoned was never| Before [65- |70- Fully in- |Being
i “Jused | 1965 69 74 plemented |tried on !
and opera-|limited
. ting basis

30. optional
Class At- x
tendance-—--- O————=—---- Q——————--- 0-—---—-0—--~Q-——--- Qo—————-—-- o—---
K

An attempt to encourage independent study by permitting students
to have & choice as to whether or not they will attend class

regularly.
31. Extended )
School x . . .
B Cant (e e e 0--------- 0-----

2.7 The total number of days in the school year (exclusive of Summer
sessions) is in the aresfof 200 days or more, or at least ap-
proximately two weeks. in excess of what may be legally requlred

ok

32. Action x ; L -
Learning----- o————-—----- 0-——-———-Q-----0----0------- O——————--- o-----
Provision for placing students in the real world with adults
on a paid or nonpaid basis 1n social service agencies, business,
or 1ndustry.‘ :
33. Early i . .
Leaving - x

Plan-----==--Q--==------ 0--------- 0-----0----0---==-- 0---—----- 0-----

Provision for students to complete graduation requirements and
leave school in less than thirty-six months of attendance
"between grades 9 and 12.

*FOR ALL INNOVATIONS OR PRACTICES REPORTED ABANDONED,
PLEASE TURN TO PART C AND MARK REASONS FOR ABANDONMENT
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)

'éART c. REASONS FQRHABANDONMENT OF INNOVATION ‘

! Reasons for abandonlng the 1nnovat1ve .
program checked (v) below: NAME OF PROGRAM CHECKED IN PART B

q

I. Reasons Related o F1nanc1ng the Program - g

1. _;_peneflts of the program did not justify the costs.
) 2. Federal funds could not be secured.
» 3. __ Federal funds were discontinued.
. 4. _ local funding was discontinued.
5.. Other FINANCIAL reasons: / :

L II. Reasons'Related to Personnel
1. ___Necessary leadership was not available. :

‘2. __ Leadership personnel responsible for the innovation changed.
. 3. ___Central office sppport for the innovation was$ not forth--
* . T coming. —
4. ___Building adm1n1strators did- not sugport the innovation.
<5, Competent spec1a11sts and support personnel were not
: avallable. / ’
. " 6. ___Teachers did not support the program.
7. __ Teachers' organlzations opposed the change.
8. ___ Teachers were’ not adequately trained.
o 9. ___ In-service training was not provided or was inadequate.
? 10. . Other PERSONNEL reasons-

III. Reasons Related to Admlnlstratlon

. * +1. ___Preliminary planning was not adequate.
: ' 2. ___Objectives were-not clearly stated.
: o 3. ;__Admlnlstratlve detail requ1red was too’ cumbersome to be
¢ e justified.
4. ___Publlc relations act1v1t1es were not adequate.
5. ___}dmlnlstrator/Staff relationships were not satlsfactory
6. ___?hys1cal fac111t1es were not suitable.
7. ___Adequate materlals and equipment were not provided. !
8. ___Proyect practices were d1scouraged by State Department of
/ ’ Edudation.
¢ g - 9. ;. _Project pract1ces violated regulatlons of accred1t1ng
' "agencies.
lb. ___Adequate support services (computer, stat1st1cal, etc.) were

. not avallable
. ‘ 11. __ Other ADMINI§TRATIVE reasons:
IV. Reasons Related to Pupil Outcomes
1. Students .did not accept the new program.
. Program was detrimental to pupil achievement.
~Program created scheduling compllcatlons.

2

3

4. Program adversely affected pupil control.
5. Program/adversely affected pupil morale.
6
2
8

|

. Program’ was detrimental to other ongoing programs.
. Program complicated high school/college transition for pupils.
. Other /PUPIL reasons:

/
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e )
. V. Reasons Related to Acceptance by Patrons '
1. The board of education did mdt support the program.

2, —__‘rogram was not accepted by parents.

3. :::}rogram was misunderstood by patrons.

4. ___Program became controversial,

5. ___Community opposed program expendltures. -

6. ‘Other PATRON ACCEPTANCE reasons:

VI. The original impetus for the ADOPTION of this program came from:
(check (¥) as many as needed)
1. ___puildlng Principal :
T~ 2. __ Other Building Administrators
3. ___ Superintendent
4% ___pirector of Curriculum and/or Instruction
57 ____Teachers *
6. _ _Students
7. Parents
8.. Board of Education

9. State Department of Education
10. Regional Accrediting Association
11. Federal Government Agencies

12. Publishing and Media companies o
13. - Results 6f Educational Research
14. Other
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School Number

Part A

STATUS OF INNOVATIVE PRACTICES IN
NORTH CENTRAL ASSOCIATION SECONDARY SCHOOLS

The following innovative practices were indicated as being IN USE in your
school. Would you please provide the reguested information about each innova-
tion ty placing a check (v¥) in the blank which best answers the questions in
the b« xes below -about each innovation. :

Which of the following | If fully implemented| If being tried on a
best describes the which of the follow- limited basis which
student population for |. ing best describes’ of the following
which the innovation the degree of imple- best describes the
was designed? mentation? degree of imple-
‘ - mentation?
P
‘1. -~ 1. A few students se- __1. Serves a special- _ 1. Tried on a pilot
< lected on the basis ~ized group of - basis of one or
of academic achieve- students ) ‘ two sections
ment ) __2. Used in an elec- _ 2. Enrbllmenf‘is'qffg
__2. The general student tive course fered to only a’
body ) ‘ __3. Used in program :izdzitZCtedb
L __3. A few students se- required of all
. . lected on the basis students 3. Being offered on
A.k . . i .
ox £ .
5 o caregr choices __ﬁ' Offered each year a temporary basis
__4. Other: _ 5. Offered on al- __4. Other:
N ~ ternate years
__6. Other:

2. 1. A few students se~ __ 1. Serves a special- __ 1. Tried on a pilot
lected on the basis ized group of basis of one or
of academic achieve- students two sections
ment . __2. Used on an elec- __ 2. Enrollment is of-

' __2. The general student tive course fered to only a :
. ' f
body __3. Used 1n program ] sixd::tECted
__3. A few students se- required of all
lected on the basis students __3. Being offered on
. £ .
of career choices 4. Offered each year a temporary basis

4. Other: = - 5. Offered on al- 4. Other:

ternate years

-6. Other:
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Part B

The follcwing innovatiens were reported as having been tried and ABAN-
DONED by your school. Would you please provide the requested information about
each innovation listed by placing a check (j/) in the blank before the c¢hoice

which best answers the questions about

each innovation.

LOO

How long was the innova-
tion in use before being
abandoned?

From what source was
the innovation
developed?

What, if any, mod-
ifications of the
innovation were
made by your school?

. Less than one year
2. One year

. 1-3 years

1. Locally developed

2. Commerically
produced

s

3. Combination of

,h3—5 years " #1 and #2 above

. More than 5 years

_1

o2

_3

_ A4

5
2. __1. Less than one year
__2. One year '
3
_ 4
_5
1

1. Locallyvdeveloped

2. Commerically

. 1-3 years .prqﬁqud .
2 . 325 < 3. Combination~pf
years ' _#1 and #2 ahove
. More than 5 years . ’
. . 2
3. __1. Less than one year __1. Locally developed
__2. One year __2. Commerically '
3. 1-3 years produced
_—4 3-5 vears __3. Combination of
— Y s #1 and #2 above
__5. More than 5 years
4. __ 1. Less than one year __ 1. Locally developed
__2. One year __2, Commerically
3. 1-3 years produced
_—; 3-5 vears __3. Combination of
—" Y #1 and #2 above

5. More than 5 years

5. 1. Less than one year
2. One year
3. 1-3 years

5. More than 5 years

1. Locally developed

2. Commerically
produced

4. 3-5 years © __3. Combination of

#1 and #2 above

337

__ Noned

None

__The following ‘mod-".
ifications were '
made (describe) :

__ The follewing mod- -
ifications were
made (describe):

None

__ The following mod-
ifieations were
made (describe):

None

___ The following mod-
ifications were
made (describe):

None

___ The following mod-
ifications were
made (describe):
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TARLE XCIII

AVERAGE NUMBER OF THIRTY-THRFE INNOVATIONS ADOPTED
AND/OR ABANDONED ?Y RESPONDING SCHOOLS BY STATE

State B ‘N Adopted ' Abandoned
Unidentified 13 \ 9.3 ~ 0.9
Arizona 89 ) 10.7 ' 0.9
) Arkansas 118 r6.1 0.4
Colorado 126 - 11.5 0.7
Illinois 482 10.5 " 0.8
Indiana 254 8.1 0.7
Iowa . 172 10.4 0.6
Kansas 155 8.6 0.6
Michigan 304 10.5 0.9
'\/ Minnesota 1?8 _ . 12.9 0.8

Missouri : 164 * - 10.2 1.0
Nebraska, 127 8.8 0.6
New Mexico 51 10.9 0.9
North Dakota 36 9.3 0.7

- Ohio , 446 9.4 0.8
Oklahoma 141 . 6.5 0.6
South Dakota 59 ‘ 8.4 0.8

 West Virginia 104 8.2 0.6
Wisconsin | 230 - 11.6 0.8
Wyoming 28 10.5 0.8
Ooverseas Dependents . : v .

Schools 44 12.9 _ 1.1

Total 3,271

. Mean | 9.7 0.76




TABLE chd

CENp s 8y ”
NUMBER AND pﬂon AGE OF . gcH09C 1 STATF REPORTING _
s OF THIRTY ﬂfﬁ NN Ovarrons | L

- v/\N\V\'a i :
> M e t——

' psSa girvard ESCP
. Phyﬁlcs g yslcs Physical
, . n . £ Science
State « , £ ) % % £ S %,
— . " ﬂ\/4J4;f‘*~——~w—\\,,/f7’f;\‘\\_f —
Unidentified Yoo 3 27,3 ) 18.2 .3 7 27.3
Arizona, ﬂz 24 29,0 2 4.7 27 30.3
" Arkansas’ g 11 4.3 23 7.6 "9 7.6
Colorado 1¢3 65 81,6 . 2.4 39" 31.8
Illinois. s, 197 4,97, _'13 9 97 20.1
Indiana 245' 59 23,2 67 13.4 28 11.0
Towa - 17 70 4.7 ., 39.00 37 2L.5
Kansas . 195 52 33,5 .o 13.5 28 18.1°
Mi%higan * 309 121+ 39,8 55 23.0 49 16,1\
, Minhesota 1?4 747 89087 4o 4.5 23 18.0
A Missouri 1 79 gz, 2.6 26 15.9
Nebraska 'lﬂi 38 29,9, 16.5 23 18.1
A New Mexico '66> 122 4§J1 3 5.9 8~ 15.7
North Dakota 96' .12 33,3 62 “19.4 8  22.2
Ohio 441- 158 .3g.4 1 14.8 60 13.5.
Oklahoma 149 29 2.6 . " 3.8 16 11.3
South Dakota 94 27 4g.8 1y, 136 6 10.2-
' West virginia 10J 25 24,0 o lo.6 12 1.5
Wisconsin 295 115 54,0 29:.1 34 14.8
Wydming 7 10 35,7 17.9 6 21.4
Dependent's 44 1]
Schools 37 8.4 23.9 4 8.7
: 4;v/;;/A\‘\*’_"“\;//’(’f\s\‘\—f——”~
Total - 327} 1228 34,5 623 19.0 ~ 543  16.6

C ‘%i:;::4;::::::;;::2::::§§:::::;::::::::::

>
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, \ : :
. TABLE XCIV ' )
(CONTINUED) i .
' SSSP IPS Humanities Career
- Physical Physical Courses Education
~ Science - Science N %
£ % £ % £ % . f
’ . ~ ’ ' . ' .
0 0.0 4 36.4 ¢ 5 45.5 - 6  54.5
2 2.2 25 28.1 36 40.4 74  83.1
6 5.1 26 22.0 37 31.4 62 52.5
-3 2.4 54  42.9 52- ° 41.3 67 53.2
30 6.2 189 39.2 - 222 -46.1 276  57.3-
7 . 55 21.7 60 23.6 94 37.0 ’
10 . 50 . 29.1- 71 41.3 104 60.5
7 4.5 7 28 18.1 _ 52 33.5 85 s54.8
11 111 36.5 ° 147 = 48.4 ‘189  62.2° .
8 52 40.6 ‘72 56.3 72 . 56.3
©, 10 . 57 - 34.8 83 50.6 65  39.6 .
5 . 48  37.8 29+ 22.8 . 61 .- 48.0
12 23.5 33 64.7  42-  82.4
3 . 6 16.7 8. 22.2 27 75.0
17 3.8 103 -23.1- 170 38.1 164  36.8
7 " 30 21.3 46 - 32.6 61- 43.3
2 18 . 30.5 17 28.8° ° 23 39,0
6 5. 22 21.2 ' 31- ' 29.8 52 50,0
6 2.6 103 44.8 88 38.3 116 50.4° "
.1 .6 .10 35,7  11-  39.3. 200  "71.4
' 1 2.2 42 91.3 . 29 63.0 . 36 78.3 -7
144 4.4 104§  31.9 1299 . 39.7 1696  51.8
- » s —
, : o .
8 - 311
. | .
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3 TABLY XCIV
| (CONTINUED)
&*
.
Independent Mini- Learning HSGP
~ Study Courses Packages Geography
Programs L
£ - £ % £ % £ 3
@ 727 B¢ 3645 3.27.3. 2 182
53 59.6 34 38,2 43 48.3 6 6.7
27 22.9 23 19.s 25  21.2 9 7.6
100 ¢ 79.4 78 61.9 72 57.1 20 - 15.9
328 68,0 224 46.5 229  47.5 104 21.6
146 \ 57.5 ' 128 50.4.--'94 37.0 40 15.7
118 -68.6 95 55.2 118  68.6 45  26.2
124 80.0 112 72.3 57 368 ‘19 12.3
) 235 77.3 142 46.7 110 36.2 32 10.5
- 110  85.9 65 50.8 70 54.7 33 25.8
R 96 .58.5 “ 81 49.4 81 49.4 25 15.2
’ 54 42.§h 74 58.3 88  69.3 26  20.5
30  58.8. 32 62.7 18 35.3 10 19.6
17 47.2 26 72.2 12 33.3 10 27.8
273 61.2 294  65.9 149 33.4 108 24.2
47 33.3 41  29.1 35 24.8 10 . 7.1
32 54.2 29 49.2 33 55.9 15  25.4
44  42.3 465 44.2 30 28.8 . 11  10.6
172" 74.8 110° -47.8 139  60.4 66  28.7
21 75.0 10 35.7 15  53.6 4 14.3
43 " 93.5 31.. 67.4 19 41.3 5 10.9

2078 63,5 1679 51.3 1440 44.0 600 18.3

SRR 212




TABLE XCIV

) (CONTINUED)
IPI SRSS Ethnic Televisior
Sociology + Studies Instruction
£ Y £ % £ 3 £ 3
7 63.6 2 18.2 0 0.0 7 63.6
69 77.5 40  44.9 ‘12 ° 13.5 73 82.0 -
42 35.6 24 20.3 11 9.3 66 55.9 e
100 79.4 53 42.1 34 27.0 95 75.4
339 .70.3 272 ¥ s6.4 63 13.1 278 57.7
173 68.1 68  26.8 45  17.7 162 - 63.8
Y20 69.8 57 33.1 29 16.9 110 64.0
82 52.9 53 34,2 26 16.8 80 51.6
201 66.1 158  52.0 75 24.7 176 57.9
95 74.2 61 47.7 38, 29.7 - 97 75.8
108 65.9° 75  45.7 27 -16.5 83 50.6
63 - 49.6 49 38.6 24 18.9 89 70.1 "
35 68.6 28 54.9 9 17.6 32 62.7
16 44.4 12 33.3 7 19.4 20 55.6
284 63.7 206 46.2 94 21.1. 250 ° 56.1
63 44.7 22 15.6 19 13.5 91 . - 64.5
36 61.0 9 15.3 15 25.4 42 71.2
50 48,1 53 51.0 22 21.2 60. 57.7
183 79.6 \110 47.8 42 18.3 159 69.1
19 67.9 . /17 60.7 9 32.1 22 . 78.6
27 58.7 19 41.3 20 43.5 27 58.7
!
2112 64.6 1388 42.4 621 79.0 2019 61.7
- R »
=
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TABLE XCIV
(CONTINUED)
Programmed Teaching Telephone - Simutation
Instruction Machines ., Amplifi- or Gaming
. cation ) .
£ % f % £ % £ %
27.3 9.1 . 1 9.1, 0 0.0
7.9 4.5 23 25.8 4 4.5
10 8.5 | 1.7 32 27.1 3 2.5
21 16.7 11 8.7 32 " 25.4 12 9.5
71 14.7 32 6.6 124 25.7 45 9.3 .
24 .« 9.4 10 3.9 40  15.7 . 22 8.7
14 . 8.1 7 4.1 27  .15.7 20 11.6
18 I1.6 - 6 3.9 37 23.9 14 9.0
24 7.9 23 7.6 59  19.4 22 7.2
16  12.5 14  10.9 28  21.9 10 7.8
24 14.6 14 ' 8.5 49  29.9 11 6.7
9 7.1 4 3.1 18 - 14.2 8 6.3¢
14 27.5 1 2.0 19 37.3 5 9.8
6 = 16.7 .3 8.3 - -9 25.0 1 2.8
59  13.2 25 5.6 98  22.0 31 7.0
24 17.0 éi? 2.1 26 18.4 5 3.5
5 8.5 2 . 3.4 13 -22.0 4 6.3
16 15.4 4 3.8 28 26.9 4 3.8
29 12.6 ~ 10 4.3 45  19.6 28 12.2°
1 3.6 1 3.6 6 21.4 2 7.1
4 8.7 0 0.0 20 43.5 9 - 19.6
399 12.2 177 5.4 734  22.4 260 7.9

344
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TABLE XCIV | A
(CONTINUED)
Data _ Computer Flexible ' Team
. Processing Assisted Scheduling Teaching
Equipment Instruction v
£ 'Y £ g £ g £ 3
3 0 0.0 , 7 63.6 2 18.2 2 18.2
3 3.4 - 61 68:5 - 50 562 12 13.5
0 . 38 32.2 41 " 34.7 6 5.1
4 3.2 . 67 53.2 69  54.8 13 10.3
8 1.7 303 . 62.9 297 61.6 . 53 130 *
[ 3 1.2 121 . 47.6 144 56.7 8 3.1
o2 1.2 . 102 59.3 112 65.1 14 8.1
. 1 0.6 77 49.7 84 54.2 5 3.2
. 10 3.3 197 ¢ ewif 156 51.3 - 27 - 8.9
,3 7 2.3 82 64.1 72 56.3 10 . .7.8
2 1.2 94 57.3 114 ~ 69.5 18 11.0
3 2.4 71 55.9 65 51.2 A6 12.6
0 0.0 32 62.7 33 64.7 |, 1 2.0
0 0.0 25 69.4 16 44.4 < 4 11.1
9 2.0 - 225 50.4 . 296 . 66.4 - 23 5.2
3 .2.1 70 . 49.6 47 33.3 9 T 6.4
1 1.7 25 42.4 30 50.8 0 0.0
22 21.2 60 57.7 59 56.7 . 6 5.8
3~ 1.3 152 66.1 165 - 71.7 12 5.2
1 3.6 19 67.9 19 67.9 5 17.9
1 2.2 .. 36 78.3 40 87.0 6 13.0
‘79 2.4 1864 57.0 1911 58. 4 250 7.6
o"’ ) \:

315
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(CONTINUED) s y
College . Non-Graded Téacher Aides
Credit - Programs E Paraprofessionals"
Courses - Y C
£ 3 R I
3 27.3 2. 18.2 :i",,-, 2, 18.2
16 y18.0: 30 3.4 00 L3827 Th
214 J,"f«é' 6 5010, 237 19.57
18 44:14,3 15 11.8 *. 6y 54.@” !
81 ‘16.% 52 40.8, 7, Tc229  47.5 o
31 o2, -21 ‘; 18 . 7.1 6 26.0 ¥
zzs»- 12 8 o110 e e 70 4007 g T s
24 /155 '14 n '9: e 2 69 7 44.5 o
i,‘49 16.1 g o .'& 159 ;- 52.3
234’ 18.0 ,.:1 . 1079 v oo -8 k1.2 ]
5.2 7 - 15" 9.1" 4 75 45 7 - "
t1< 15.7 - // \4%.7 Yoos2. ds.2 T
_6'?" ais L7 tam. i 33, 64.7
6. ];6 = G R b1 ﬁl\ -f_ ',*:f 12° 333, \:‘ .
44)f - 28 . 6 3 };5'-8 - 35. 4 i '- P
15 .10, 6 S 18 .5 12.8 s 7 /30 2L 3 ;
oL o5, 8.5 j‘“ B 1042 423 _339 0.
1o W Cogedz v ouls T W 375 2600
{48 20.9 %,m 2 el T, s ¥56.0 .

A

TABLE XCIV
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T e TABLE XCIV.

(CONTINUED)
Differentiated = School- Cultural ' Optional
Staffing Within-A- Enrichment Class
School Programs Attendance
£ S £ % £ 3 v f %
1 9.1 6 54.5 4 36.4 1 9.1
21 23.6 39 43.8 ° 30  33.7 17  19.1
16  13.6 39 33.1 26  22.0 9 7.6
30 . 23.8 47  37.3 33 26.2 16  12.7
94 .5 182 37.8 &bl 21.0 48 10.0
68 26.8 .64 25.2 40  15.7 25 . 9.8
34 19.8 53 30.8 26  15.1 15 8.7
25 16.1 43 - 27.7 17 11.0 , 13 8.4
80 .  26.3 120 '39.5 73 24.0 27 8.9
54 42.2 48 37.5 29  22.7 15  11.7
/35 21.3 74 . 45.1 43 26.2 15 9.1
44 34.6 - 36 28.3 25  19%7 15  11.8
13.7 21 41.2 17, 33.3 5 9.8
¢ 19.4 17 a7:2  11C  30.6 8 22.2
. 116 26.0 148 33.2 84 8.8 55 ' 12.3
19 13.5 44 31.2° . 39 27.7 7 5.0
15 -, 25.4 22 37.3 13 22.0 3. 5.1
27 26.0 30 28.8 17 - 16.3 13 12.5
63 27.4 98 42.6 52 22.6 15 6.5
3 10.7 8 28,6 6 21.4 . 4  14.3
5 0.9 . 16 34.8 8 17.4 - 0 = 0.0
! L
\f 764 23.4 1155 35.3 694  21.2 326 10.0

347
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\ - TABLE XCIV

, (CONTINUED)
Extended School Action Early Leaving
Year , Learning Plan
£ 0 % £ Y - f %
8 72.7 6  54.5 5 45.5
57 64.0 52 58.4 34  38.2
45 38.1 - 16 13.6 4 3.4
88 69.8 78 61.9 47 37.3
316 . 65.6 278 57.7 159 35.1
159 62.6 * 143 56.3 52 20.5
139 80.8 93  54.1 50, 29.1
95 61.3 45 29.0 28 18.1
192 63.2 27 71.4 102 33.6
106 82.8 101 78.9 90 70.3
111 67.7 96 58.5 32 19.5
80 63.0 37 . 29.1 26 ° 20.5
21 41.2 26  51.0 20 - 39.2
22 61.1 .9 25.0 9  25.0
285 63.9 302 67.7 143 . 32.1
50 35.5 A 39 27.7 26 ' 18.4
34 57.6 20 33.9 5 8.5
51 49.0 34 32.7 27 . 26.0
190 82.6 156 67.8 86 41.7
23 82.1 9 32.1 7 25.0
28 60.9 15 32.6 7 15.2
2100 64.2 1772 54.2 979 29.9

318 ' s
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TABLE XCV

NUMBER AND PERCENTAGE OF SCHOOLS BY STATE REPORTING
ABANDONMENT OF THIRTY-THREE INNOVATIONS

- \ , 1
- ¥ 7 PSSC Harvard ESCP

g Physics - Physics - Physical

§ - Science
State o £. . % £ % £ 3
Unidentified 0 0.0 0 0.0 0o 0.0
Arizona 6 6.7 2 2.2 0- 0.0
Arkansas 1 0.8 1 0.8 0 0.0
Colorado 7 5.6 > 1.6 6. 4.8
Illinois 48 . 10.0 7 1.5 10 2.1
Indiana 19 7.5 3 1.2 , 3 1.2
Iowa | 24 14.0 0 0.0 7 4.1
Kansas 13 8.4 3 1.9 4 2.6
Michigan 37 12.2 2 0.7 3 1.0
Minnesota 17 13.3 4 3.1 3 2.3
Missouri 28 17.1 4 2.4 4 2.4
Nebraska 6 4.7 1 0.8 3 2.4
New Mexico 8 15.7 0 0.0 0 0.0
North Dakota =~ 2 5.6 0 0.0 0 0.p
Ohio 26 5.8 3 0.7 7 1.6
Ok lahoma 9 6.4 3 2.1 1 0.7
South Dakota 7 11.9 0 .0.0 0 0.0
West Virginia 8 7.7 0 0.0 2 1.9
Wisconsin 34 14.8 -2 0.9 4" 1.7
Wyoming 1 3.6 0 0.0 0 0.0
Dependent's

Schools 3 6.5 0 0.0 1 2.2
. L ]
Total 304 9.3 37 1.1 58 1.8
' —

- - 319
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TABLE XCV
(CONTINUED) *
SSSP IRS Humanities ‘Career
Physical Physical Courses Education
Science Science : )
1 f % £ 3 f 3 f )
0 0 0.0 0 0.0 0 0.0
0 1 1 9 10.1 0 0.0
2 1.7 0 . 7 5.9 2 1.7
N 0.8 4 . 6 4.8 1 0.8
7 1.5 26 41 8.5 3 0.6
2 11 6 2.4 1 0.4
1 i 2. 10 5.8 0 0.0
1 0 4 7 4.5 1 0.6
1 0.3 12 3. 28 9.2 1 0.3°
3 2.3 2 . 4 3.1 0 0.0
2 1.2 4 2.4 12 7.3 o 0.0
0 0.0 5 3.9 3 2.3 1 0.8
0 0.0 1 2.0 ‘ 2.0 0 0.0
0 0.0 0 0.0 0 0.0 0 0.0
1 0.2 6 1.3 34 7.6 2 0.4
0 0.0 4 2.8 11, 7.8 6 4.3
0 . .00 2 3.4 3.4 0 0.0
° 0 0.0 2- 1.9 1.9 0 0.0
‘- 2 0.9 6 .2.6- 18 7.8 0 0.0
- 0 0.0 0 0.0 2 7.1 0 0.0
1 2.2 11 23.9 8  17.4 0 0.0
24 0.7 105 3.2 211 6.5 18 0.6
.
350
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. TABLE XCV
. (CONTINUED)

B &
Independent Mini- Learning HSGP
Study Courses Packages Geography
Programs
£ * £ S £ % £ 3

4

© 9 0 070 0 0.0 0

2 3 3.4 4 4.5 2

2 1 0.8 2 . 1.7 0

6 . 2 1.6 4 3,2 0
17 11 2.3 3 0{ 6 2 0.4
7 10 3.9 3 1.2 0 0.0
2 .2 2 1.2 2 4.2 2 1.2
5 .2 1 0.6 1 0.6 0 0.0
9 .0 13 4.3 9 330 1 0.3
2 1.6 5 3.9 2 L6 2 1.6
4 2.4 6 3.7 5 3.0 0 0.0
2 1.6 3 2.4 6 \ 4.7 1 0.8
2 3.9 1 2.0 17 2.0 0 0.0
1 2.8 1 2.{\3 8.3 1 2.8
16 3.6 18 4.0 0 2.2 1 0¢2
3 2.1 2.8 0 0.0 1 0.7
1 1.7 3.4 3 5.1 0 0.0
3 2.9 10 0 1 1.0 0 0.0
3 1.3 10 4.3 7 3.0 1 0.4
3 10.{ 0.0 0 0.0 0 'b'.,o
: 2 a. 10.9 1 2.2 0 Q.0
92 2.8 99 3%%{ 67 2.0 14 0.4
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TABLE XCV (//
(CONTINUED)

"
ro IPI ‘SRSS Ethnic ' Television
' Sociology . Studies Instruction
£ % £ % £ 8 £ Y
0 0.0 o o Y~ 1.9 .0 0.0
0 0.0 o o 2 2.2 1 1.1
d 3 5 o o0 1 0.8 2 1.7
0 0.0 1 o. 1 0.8 2 176
1 .2 1 0. 14 2.9° 15 3.1
0 0 1 0.4 4 1.6 20 7.9
1 . 0 0.0 5 2.9 2 1.2
0 1 0.6 2 ,h§$“ v 2 1.3
-1 1 0.3 4 ¥ 21 6.9
1 0 0.0 1 0.8 12 9.4
1 0 6.0 2 1.2 9 5.5
0 0 0.0 - 3 2.4 3 2.4
0 0 0.0 1 2.0 1 2.0 ’
0 0 0.0e— O 0.0 1 2.8
0 0 0.0 7 1.6 18 4.0
0 0. 0.0 3 2.1 3 2.1 ¢
0 1 1.7 0 0.0 0 0.0
0 0 0.0 "2 1.9 3 2.9
0 1 0.4 3 1.3 6 2.6
\ 0 0 0.0 0 0.0 0. 0.0
0 0 0.0 4 8.7 0 0.0
8 0.2 7 0.2 60 1.8 121 3.7
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_TABLF XCV
(CONTINUED

Simulation
or Gag}nq

Te lephone
Amplifi-

Teaching
‘Machines

ed

Progr

4

n

cation
f

Instruct

f .

%

3

(
N

f

18.2

N =

2.1

.6 ~ 10

0

22

1

14

8 .

- 2.

11

24

- 0.

‘o o
O O

&

0
0

138

18

59
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TABLE XCV
. ~ (CONTINUED) v
- . |
AN N
Data o 'Comput:er \_ Flexible " Team
Processing Assisted Scheduling + Teaching
- Equipment - Instruction )
- £ % . £ % £ % -t %
) 0 0 o1 9.1 2 18.2
4 .5 2. 02 4 16 is.0
1 .8 0 0.0~ 0 " 11 . 9.3
4 .2 1 0.8. 4 - 3. 18- 14.3
) 15 3.1 3 0.6 21 a4 54 °© "11.2
’ 11 4.3 7 2.8 10 © 3.9 29 11.4
8 4.7 1 0.6 2 . 1.2 . 14 8.1
4 2.6 0 0.0 .5 3.2 14 9.0
7 2.3 1 0.3 18 . 5.9 - 54 17.8
4 3.1 4 3.1 7 % 5.5 8 6.3
6 3.7 2 1.2 . .5 3.0 . 25  15.2
7 5.5 1 0.8 9 7.1 10 7.9 .
5 9.8 0 0.0 .3 5.9 8 15.7
1 2.8 0 0.0 6  16.7 -2 5.6
18 4.0 11 2.5 . 28 6.3 67  15.0
: 2 1.4 2 1.4 1 0.7 11 7.8
6 10.2. 1 . 1.7 4% 6.8 4 6.8
£0 .00 3. 2.9° 3 2.9 8 7.7
5 2.2 w5 2.2 12 5.2 26 11.3
’ 2 7.1 2 7. 7.1 1 3.6
2 4.3 . .0 0.0 1 2.2 7 15.2
) o , 3
112 3.4 46 1.4 146 4.5 389 11.9
N ‘ i " s
. 3
U 354
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TABLE XCV

(o

(CONTINUED).

., -

Teacher Aides
Paraprofessionals

Non-Graded
PrQgrams

College
Credit
Courses

f

9

£

$

£

$

~ ~ O

O = O

048'

1.

5

17

8

17

0.

13.

.14

<+ O
M

3.2

15 :106 ; i

60

355

"
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,‘
e

o | " TABLE XCV ’
(CONTINUED)
i _ Differentiated School-~ Cultural . - Optional
- Staffing Within-A-« Enrichment Class - .
A e - . School . Programs Attendance: '
S - 3 B % £ . LI £ L
1 0 0.0 0 - 0.00 . 0 0.0
. 0 . 0 0 2 2.2 0 0.0
o -7 0.0 0 0. 1 0.8 /ir’r//o 0
T 1 e 0.8 2 1 0 0.0. 4 3.2
1 0.2 8 . 3 0.4 6
0 0.0 0 . 1 0.4 0-
L 0 0.0 1 1 0.6 1
0 0.0 0 . 1 0.6 )
® 3 1.0 4 2 0.7 < 7
2 1.6 o . 0. 1 0.8 0
0 * 0.0 S | 2 1.2 0.
0 0.0 . 1 . 0 0.0 . 0
0 0 0 0 . 2 3.9 1
0 0.0 0 . 0 0.0 o "
0 0.0 0 0. 2 0.4 4.
“o  o.0 0 - . 1 0.7 o
' 1.7 o_gi_ 0. 0 0.:0. .
) 0.0 107 1. 1 1.0 .
; " 0.0 1 o 3 1.3 3
0.0, 0 ol 0.b
0.0. 0 C 0. 0 " 0.0 s
: - ‘ e 7 ,
s 0.3 19 0.6 . 24 0.7 27 0.8
—
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' | | __ TABLE XCV
S : (CONTINUED)

Extended School Aétion Early Leaving'
Year Learning ‘ Plan -
£ Y ; £ % £ %
0 0.0 0 0.0 0 0.0
0 0.0 2 0 0.0
0 0.0 0 1 0.8'
0 0.0 o . 0 0.0

1 0.2 5 6 1.2
0 0.0 0 0 0.0
0 0.0 2 1 0.6
0 0.0 3 1 0.6

3 1.0 7 0 3 1.0 *

1 0.8 "1 o 0.0
0 030 2 0 0.0

"o 0.0 1 T 0.8
0 0.0 1 0 0.0
0 0.0 0 -0, 0.0
2 0.4 1 3 0.7
0 ~T.0 2’ . 1 0.7
0 0.0 1 . 0 0.0
1 1.0 2 0 0.0
0 0.0 1 1 0.4
0 0.0 0 1 3.6
0 0.0 0 0 0.0
8 0.2 24 0.7 19 0.6

hd ¥
. * ' - " )) 357




.. -
. - ’
P
’ A}
2 P N
- - N .
- 5 3
- g .
7
5
-
»
,
7 t
. .
. . .
APPENDIX D . .
- . .
, .
'
N i .\
.
~%
r;?;’z,
. ) &+
) . -5
. [
,

o

ERIC

Aruitex: provided by Eric



. ] ' ' N .
| ' r < College of Educatio
L . ' ) ' - . Department of E’cational Administratio

UNIVERSITY OF MISSOURI-COLUMBIA |, ’ v ~ 207 Hill Ha

_ Columbia, Missouri 6520
" Telephone (314) 882-822

April 9, 1974 -

Dear Colleague:

. Approximately three weeks ago we mailed to you a questionnaire
dealing with the status of certain innovative practices in member
schools of the North Central Association. The purpose of the study
-1s to gather information which will be helpful in understanding how
to better effect lasting educational change. .

The response we have received has been extremely encouraging. How-
ever, the strength of the study depends upon its representativeness,
and we are making a special effort to contact each participant who
has not yet returned the questionnaire. Your response is extremely
valuable in the conclusion of this study. We look forward to '

receiving your reply.
Thank you for your cooperation and support.

Cordia your s .

pc&&t”b// .

hn W. DeArman - |
Researcher :

8

ms

359 _ ?

an equal opportunity institution
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Dear td11eagué5
In 1966 Dr. Gordon Cawelti conducted a study of all accredited
secondary schools in the nation in an attempt to discover to
what extent they had adopted certain innovative practices.
We are attempting to extend Dr. Cawelti's study to discove%, not
only the extent. of adoption of innovations in secondary schools
in the North Central Association, but also which innovations have
been abandoned and the reasons for abandonment. e
. - Enclosed is a copy of a questionnaire. By completing it you will
be providing an invaluable service in helping us gather infor-
mation which can contribute to a better. understanding of planning
~ educational change as well as understanding the conditions which
help insure the success of innovations. :
We hope that you will complete the questionnaire and return it by
April 5, 1974. No school will be identified with its responses.
It is not necessary that you sign the questionnaire.
Thank you for your cooperation and assistance. 4 . ‘ﬁ:ﬂkj;ﬂ.“'
. . ) ~‘~V'__~0“"-,i .
- Cordially yours, . 5%?&
.' ‘ . ‘ . . ( . . / I\ , l;l/ %/._//k.u;u,pl
' C( C\"/ '(U_ (L o ol \ - : -
- Br. Neil C. Aslin ’ r. John A, Stanavag r. John De Arman
. State Chairman v Executive Secretary Researcher = ¢
- Missouri North Central Secondary Commission College of Education
»  Association North Central Association University of Missouri
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College of Education

. ' ‘ ' . Department of Educational Administration

UNIVERSITY OF MISSOURI-COLUMBIA o ‘ ‘ - 207 Hill Hal

: * Columbia, Missouri 65201
¢ . : ‘Telephone (314) 882-8221

1 April 22, 1974

¥
Dear Colleague:

Recently you were asked to complete a questionnaire dealing with
the status of innovative practices in member schools of the North
Central Association. The purpose of this study is to gather infor-
mation which will contribute to an understanding of how to better
effect Tasting educational change. :

The response we have received has been extremely encouraging. - r
Because the strength of the studv rests upon ‘its representativeness,
we are making a special effort to contact each. participant who has

- not yet returned a questionnaire in an attempt to enlist his support.

+We value your contribution and would Tike very much to include your .
responses in our study. Another questionnaire .has been included for .
your conveniﬁpee;‘ We ook forward to hearing from you.

Thank $ou” zﬂ‘your cooperation and support.

N

John W. DeArmaH
) Researcher

ms ; ;
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Association for Supervision
* and Curriculum Development -

TO: Surv'léy Participants 21/1[6 m

FROM: -/Gordon Cawelti, Executive Secretary .

DATE: '__February 6, 1974

o4 Mr. John De Arman is undertaking a very significant study\concerning

the abandonment of school innovations. I believe his findings will be f
“useful to 'other school systems in preventing problems that might

have been anticipated. I urge you to cooperate with John in providing

the data he requests.

GC/cc -
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1701 K Street, NW. « Suite 1100
3 6 2 . Washington, D.C. 20006 « (202) 467-6480
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THE ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT
A Mational Atfiliata of the National Education Association . = 1201 SIXTEENTH STREET, NW., WASHINGTON, D.C. 20036  +  (202) §33.4072

November 12, 1973

Mr. John DeArman o -

College of Education ' :

207 Hill Hall ’

University of Missouri

Columbia, Missouri . B .

Dear John:
I have reviewed your survey form and make the following suggestions:

1) It may be wise to broaden black studies to ethnic studies
since this is a broader area than just the black studies pro-
. gram - in the gouthwestern part of the United States there may
\\\\\ be more attention to the Indian or Mexican—American heritage
_an to the black.

¥ The television item should have a definition including
“cable TV which is growing more rapidly now than closed circuit
television. .

3) 1 beiieve telephone amplification has never caught on véry
much and could well be omitted.

b . A
TN 4) The whole area of "action learning" iz’receiving consider-
able emphasis now by P .and other groups. I'm sure you're
-familiar with thip it includes programs for getting stu-

{ eérvice agencies or industry. I think this
_éll be a useful additional item.

-

no \anything ig developing with respect to plans encouraging
certain students to be able to leave high school earlier than
at the/ conventional age. I know that at least Oregon and
probably some other states are working at this in an attempt
to deal with the restlessness and inadequacy of conVentional
seqondary schooling for many youth.

_ 6) A number of high schools have specific programs preparing
- 18-year-olds to vote. You might want.to see if anything has

been started. .

I realize that a number of these suggestions refer to some more recent
developments. Since your interest is primarily in abandonment they may
not be appropriate. I'm sending them along for what they are worth

and simply add that I believe the other items that you have included are

very appropriate for this kind of study.
Officers, 1973-74: Presadent, HAROLD o SHANE, Univeraity Profes or of Fdurbon, dotoea Hinn o o0 Bl s optn = B agent i gy ot
GIENYS G UNRUH, Assistant Superintendent for Curnestum  wd In-huction, Scher ! l.r"h" R R T I LN T R N
Missour * Immediate Past President, JACK R FRYMIER, Protessor ind Chidmman, Curninben wid Bt it o Fac (6 0 e ol fedageate -
The Ohio State University, Columbur o txesutive Secretary, I.UR!NL'J CRNELTH

Professional Staft: Asscaate Secretary and Editor of ASCD Fublications, RORIRT B 1TEEREE « A vt Secit oy Lialk bags,

AMoumer, aniiance of Assoc al.ons Ior the Bavancement of Educat vn 3 S 3




<

John DeArman <2 November 12, 1973

Please give Neil my best regards.

.Si cerely,

ordon Cawelti
Executive Secretary

i
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NORTH CENTRAL ASSOCIATION OF COLLEGES
AND SECONDARY SCHOOLS

. —_—
Missounrt STATE COMMITTEE COMMISSION ON SECONDARY SCHOOLS / Commission OFFICERS
—— o —

NeiL C. AsuiN, CHAIRMAN ’ . Davio A. WiLxeRSoN, CHAIRMAN
UNIVERSITY OF MISSOURI . " EXECUTIVE SECONDARY PRINCIP
207 HILL HALL POUDRE R-t SCHOOLS
COLUMBIA, MISSOUR} §5201 } 3 . . 2407 LAPORTE AVENUE
TELEPHONE: 364-882-8221 FORT COLLINS, COLORADO 80521

R. D. KEnn, AssociaTE STATE CHAIRMAN ’ . Jonn A. STANAVAGE
FOR JUNIOR HIGH SCHQOLS ' : EXECUTIVE®SECRETARY
UNIVERSITY OF MISSOURI - 5454 SOUTH SHORE DRIVE
208 HILL HALL . CHICAGO, ILLINOIS 80615

COLUMBIA, MISSOURI 63201 o
TELEPHONE: 314-882-4027

P. J. NEwgLL, Asst. COMMISSIONER M
© STATE DEPARTMENT OF EDUCATION - J
JEFFERSON CITY 63101

Lanny AckLEY, PRINCIPAL
FARMINGTON HIGH SCHOOL ’
FARMINGTON 63640 .

Rev. Joun Wunrm
ASSOCIATE SUPERINTENDENT
ARCHDIOCESE OF ST. LOUIS
ST. LOUIS eJi08

GENE WHITMER, PRINCIPAL .
RICHMOND HIGH SCHOOL e
RICHMOND 64083 -

B A e NeiPAL November 1, 1974 ~. ,
KANSAS CITY 64108 . )

/ Davio Stepy, PRINCIPAL
MONETT HIGH SCHOOL
MOMETT ¢3708

Dear Colleague:

"-During March, 1974 we sent to your school a questionnaire
dealing with the status of certain innovative practices. Your
response is appreciated very much. -

The "National Institute of Education, which is funding the
study, has asked that further information be gathered to complete .
the study. We would be most grateful if you could complete this
last short questionnaire which is .enclosed and return it in the
postage paid envelope provided. '

Thank you for your help.

. Sincerely, o,

n DeArman, Researcher
~ University of Missouri -

o

JD/ dmh
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Seventy-ninth Annual Meeting, March 24-27, 1974, Palmer House, Chicago, Hlinois




Born: »

Family:

Education:

Professional
Experience:
: «

T Professional
> Membership:

Professional
’ /ﬁ Service:
. { ‘ -

VITA
JOHN WILLIAM DE ARMAN

October 12, 1936 - Dexter, Missouri
Spouse - Irene Cheek DeArman‘.
Children - Sharon Krynn DeArman
! Karin Elaine DeArman
Kristi Lynn DeArman

Elementary and secondary schools - Dexter, .

Missouri (1941-1954)

*" Bachelor of Arts Degree, History - Trevecca

College - Nashville, Tennessee (1954-1959)
Master of Science in Education Degree -
Arkansas State University - Jonesboro
(1960-1961)
University of Missouri - Columbia (1970-1975)

Teacher, Dexter Public Schools - Dexter,
Missouri (1959-1963)

Principal, Dexter Junior High School
(1963-1967)

Principal, Dexter Senior ngh School
(1967-1973) i

'Executlve Secretary, Missouri Association of

Secondary School Principals-- Columbia,
Missouri (1973-1974)

Assistant Superintendent-Instruction - North
Kansas City School Di%ffibt (1974~ )

1

Missouri Association of Secondary School
Principals; National Association of Secondary

- School Principals; Phi Delta Kappa; Assoc-

iation for Smpervision and Curriculum Develop-
ment; Missouri Association for Supervision

- and Curriculum Development.

-

Member, Advisory Committee on Curriculum,

"National Association of Secondary School

Prigcipals; President, campus chapter Phi
Delta Kappa, Arkansas State University, Co-
chairman, Visiting Committees, North Central .
Association; . Dlrector, workshops on evaluatlon
of 1nstr1ctlon, Southeast Missouri State
University, 1973 - N
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