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- v
‘ '
- »
.
- ~
- .N- . .
. 2 — e hd
s
-
. .
~ . .
s
-
N



. . <. . .
- ‘ . : N . . . - N
- . - - »
. - . iy - : . o ) . g '
. N P . : .
. . .
. N ~ . ~ ’ | ' ) - ¢ : ) ’
! e . -

| . T ‘,/ : <
L ; o ‘FOREWORD | T .

of the City University of New York.sponsored its first Reading Conference. The theme,
*“Reading i’ Barly Childhood Bd,i.ndt‘ionﬁ was selected for its relevance and significance.
. Resedrch has demonstrated that th¢ early years are especially crugial for learning, , '

[ .y and ‘that pre-reading and eatly reading experiences.and-activities form the foundztion T '
- * for futuré reading devélopment. Many of the reading problems-that manifest themselves
/ ! in later ‘grades would not exist if early reading instruction were.appropriate in quantity”
[ and q . S L
l g i Inforniational in nature, the :v:zgkshops of the York College, Reading Conference -

On Saturday, April 27, 1974, the Department of Teacher Preparation of York College ( T
\

/ / ‘ i aimed o provide to both pre-service 4nd inservice teachers of carly childhood classes ~
I ; deeper, insights, new idgas, and renewed enthusiasm, for their roles as develope/ts of pre-
/ ! | rea and early reading in th¢ young child. Abstracts of each of the presenta- .

/ oy ‘ ‘tions ircluded in this volime so that others may shate in the conference proceedingf.
. . . ( “ . . "
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ln its earliest planning, Yosk Cqllege assigned the highest
_ priofity to the development of a Teacher Preparation Pro-
gram which would meet the real and changing ¥eeds of our
times. As a matural oufgrowth of these goals, the Depart-
ment of Teagher Preparation has yroadened its commit-
" ment to setvice thg professional and geographical
community in which York has"its roots:
In recognition of a growing local and national con-
-cern that many students were not achieving theis educa-

. tional potential, York College has initiated a major efYort to

prepare ef! fective teachers of reading. “Since reading under-
girds the entire curriculum,.. since in every subject pupils’
learning activities involve reading,...and since reading is such
a complex task that it takes many years to master the skills
that are involved:» ! there appears to be a Recessary link © .
between the preparation of an Early Childhood Teacheér
-and tle pre-service and in-service training of teachers in
reading skills, theory,.and techniques. .

«s,, - YoikCollege’s Department eacher'Preparanon.
atidresllng itse]f to the.aforementioned 9oncel'ns and objec-
tives, was host to'a Reading Conference’on April 27, 1974.

. This monogragh which tecords the essence of the confer-

. enée, is offered in’ the hope that it will stimulate thought
#nd action b bothi the professional and lay community
which we aezvh:] In this way, thegefore, we propose to make

- available to children and adults tJre joy envrsroned by
Yoshida Kepko:
" “To sit alone in the lamplight with a book spread out
before you/and hold intimate converse withi men of unseen

, generatio7_4uch is a pleasure beyond compare.’ X
\ Wallace K/ Schoenberg
. ; ,
J - .
I :
. / -
|
‘ - .
')
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1. Dawson and Bamman, Furdamentals of Basic Reading Instruction,

New York, David McKay Co., Inc, 1967.
2. Yoshida Keno, Essays on ldlerrm.

.

DuRhg the past two decadea. we have been engaged in a

- grea debate, ¥'Why Johnny Can’t Read.” Our national

interests and concerns, consequently, encouraged $tudies on
the ways and mearis of providing critical.and creative read-
ing m{trucnon so that as many of our children as possible
may attain maturity in reading. Federally and state funded
compensatory programs were developed, a variety of inno-
vative approaches, materials, and curricula were designed to
meet the individual needs and differences of children in a
culturally pluralistic society, The Carnegie Corporation, the
Ford Foundation, and the United States Office Education
cooperatively recognized the need to stimulate intellec- -
tually, pre-school children when they established The
Children’s Television Workshop.

The most vital role,: howeve?is played by the class-
-room teacher who must understand the four components of
reading: recognition, com prehension. evaluation, and
appreciation. The teacher must also “re¢cognize and pro-
mote the reahzatron of the significance of learning through

reading." !
From o inceptjon, Th of Teacher
Preparation h recdgnized and accépted its resp nsibrlrtl’

bility, our program for prospecuVe early childleod and
elementary school teachers places a high priorily on cur-
riculum, methods, and materials for teaching rea£

. Itis oirr hope that this conference will enhance the
-inservice and pre-service teacher’s knowledge and under-
standing of; current research findings on methods and

" materials for effective reading instruction and the implica-

 tions fos

.»-/
! /

actical application so as to afford ali children in
this nationl the opportunity of sharing in *“all thai mankind
has done,/thought gained or been: it is lying as in magic
preservation in the pages of books "2 )
Elizabeth E. Seittelman o

Charrperson Dept of Teacher’ Preparatron

- , 3

1. Celia Stendler Lavalelli, Walter J. Moore, Th ore Kaltsounis,
Elementary School Curriculum New Ygrk, Holi, anehm, .

Wiriston Inc, 1972, p. 220.
2. Carlyle, Heroes and Hero Worship: The Hezlo s a Man of Letters.
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READING READINESS--WHAT DO IBELIEV E? -

In order to bé able to convince others of one’s own beliefs,
one’s own philosophy, it is necessary to establish for one-
self one’s own credo. These questions might be asked:

5. Wlut makes for reading readiness?

2 , What is the learning environment that provides
the besp opportunities for the pre-schooler? the
kindergartner? the first grader? the second
grader?

3. Do lbeligve that:

Young chﬂdren are active, energetic, curious?
S * n’s learning depends on their own indi-

" vidlal rates of physical, intellectual, emotiqnal,

and social development and that often these

have nothing to do with chronological age?

Children have individual learning styles?

Children need a friendly, accepting, and

challenging climate to leam?

Children need to make discoveries to leam?

Children learn through concrete experiences?

. Children leam by feeling, tasting, seeing,

smelling, hearing

Children need to have many and vaded exper-

jences tolearn?

Children need to move about to leamn?

Chiliren need to talk, discuss, communicate

with each other and adults to learn?

Children need to interact. with their peers to '

leamn?

Childn‘ig's way of learning is playing?

\Mym Peters

If we believe the above, then what sort of opportu-
nities can we provide that would best meet the needs of

_ these young learning children? What program of reading -

readiness is best suited to their development?

What do authorities who have studied children’s
thinking, children’s way of learning say?

The stimulus-response school of thinking subscribes -
to the idea that repetition brings about an incroasingly
strong learned connection. Gagne (as quoted in Bernard and
Hawkins, P. 138) reports that s number of studieshave |
failed to ﬂnd evidence of the effectiveness of repetition for
learning and remembering, and “that the most dependable
condition for the insurance of leaming is the prior leaming’
of pre-requisite capabilities...enabling conditions.”

From studies of Piaget, Isaacs, and- ywe have -
learned that the quantity and quality of dvé growth is
limited by the extend and quality of previous leamingor
experience. : )

What does such research indicate for programs like
DISTAR which is based on the premise of teaching reading
through repetition? The program limits language and exper-
ience. It offers a splintered approach to language. It seeks
to remove the “frills" from early education which are
necessary preparation for reading.

Childgen need experiences that will build their.con-
cepts and language. can be achieved through dramatic
play, music, blockbuilding, and trips.

We need 1o surround, not inyndsgay children with

language. . .
The teacher’s role in this readiness process is a very

“ active one. She is listening, observing, making notes, moving

about among the children, asking open-ended questions,
making suggestions, pr 2 new idea or material.
Parents are encoyraged to come to visit, to share what

is happening and why it is nsppening in the classroom.

~ We must keep in mind that md!nghamoct’neo-
essary tool, but it is even more; it is a source of pleasure.
The aim of our readiness programs is that eventually we will
have a comprehending reading population rather than s
group of trained decoding parrots.

-
el
.



PRESCHOOL AS A LANGUAGE DEVELOPMENY - - .

LABORATORY . . . N R
Congmiﬁ)ut reading in early childhood edutatifiu has children contribute to the development &f sensitivity to
become widespread in our land. To address ourse]ves to this -—janguage, to the expansion of vocabulary, and to the learn.
matter réalistically, we must remember and reafflrm what ing of language structure. A teacher’s attitudes and values
+ we already know and what scems self-evident: that learning are communicated s she reads to children,her enjoyment
to-read depends updfi leaming language itself. l,"anguagt sa of stbries and poetry helps children find pleasure in these
_system of symbols which stand for things or-ideas or feel- and encourages them o become good listeners and, hope:
ings. It has no meanings other than those which come from~  fully, 10 use language in new and interesting ways. In4 -
our own experiences, understandings, and feelings. Lan- - - © Fresh Look.at Night, Jeanne Bendick writes of rainy and
guage does not begin to develop in the pgeschool; it begins snowy, nights like this, “Rainy nights are like silk and satin.
to develop as soon as the child jsbom. A good prechool . . Snowy nights are like feathers and fur.” Langston Hughes,
progtam offers opportunitt€s for a young child to .:yelop in'April Rain Song, writes *‘Let:the rain kiss you...Let thé ‘
.and extend the language he brings to school. The child is _ rain sing you a lullaby...The rain plays a litile sleepsong on
d aﬁordg;r opportufiities to 1iten to language, ta talk with our roof at night...” These are not only lovely for children
_adult and other children, and new experiences for clari- 10 listen 40, but they tonjure up images which may inspire
-“fying and extending ideas. Young children are often talk- children to play with words and to use them creatively.
ative, but many of ther wil] talk more to their peers than . Discussions aiso help to develop langiage in young
} to adults, mGre while playing than in other kingds of situa. children M hese may be held at any time ana in any place.
tions; and more in an atmosphere where they feel emotion- They may relate 10 school of to out of school interests and'
ally safe and secure than ons in which they do not. Young « activities. For the most part, individual ot sofall group dis- .
childsen are beginning to express their ideas and feelings in cussions with young children are best. In group discussions,
words; they need opportunities and freedom to practice no matteg what the size, there must be mueual intetest and
these skills. Each’child’s language development depends experience to talk about. It is hard for young children to sit
largely upon his own personal experiences and on his under- still for any length of-time, and it is hard for them to wait"
standing of his experiences. The wider the range of his turns. They tire easily. For this reason, activities such as
. experiences and the more ideas he has, the more he will . Show and Tell are of questionable value. James Hymes, in
,have to talk about, and the more he will be able to listen to Teaching the Child Under Six, (p.92) says that “'It is beau-
witlf understanding. tifully designed to let one person talk, to let one person feel

The preschool program provides opportunities for  +  involved, while all the others wiggle or doze or let their
language use and language development in many activities . ~~ minds wander. Young children need the fullest sense of

throughout each day: in dramatic play which takes plage in “being ‘in" on what is going on. The larger the group the
the housekeepingwsea, in the block play area, out of doors, smaller the likelihood that ghildren will care.” .
© or anywhere that children play out their ideas in order to - Preschool teachers often record the language'af |, -
clarify them, to test them, and to digest them. Usually - young children and then read it back to them. A child may :
_ interacting with others, they act out a variet§ of situations dictate a story or a caption for a picture. When it is read '
_ and roles. The range of themes they explore depends upbn back to him, it helps him understand that which is spoken
their experi-nces. This kind of play ¢haracteristically in- may be written down and then retrieved by reading. In this
volves much verbal communication and the use of a varied "way, the reading process takes ort‘meaning; children come
* wocabulary relating to the themes, the materials, and the . to feel that what they have tb say has value and is re-
props they use. , spected. Grace Smith (p.134) says for childsen, “If-you are |
Manipuiative materials used in preschool programs my teacher and-you write my words...I am learhing that |
have many functions not usually associated with language . can tell what I think ang feel; You listen to my own way of
development. The more children explore and play with saying it; Youtake me seriously; I am important.” She then
- ‘materials, the greater their understanding of the character- adds, speaking for hesself, “And all along I have been con-

. istics and the relationships of the objects. Children need vinced that this kind of communication has a direct corinec- ./
. language to clarify and communicate ideas as their thinking tion with leaming toread.” - -~ . . N
develops. , <. . The preschool js indeed a langtage dgvelopment lab-

* Group trips and respurce people who visit the class- oratory. A good preschoal program, through™Ms variety of
room offer new experiences about which chﬂd}en cantalk. -  activities, provides opportunities for children’to develop
Some activities are more obviously related to | - and use language skills all day long.
language development. Stories and poetry réad to young ’ ‘ -
' . : Adelle Jacobs . '




BEGINNING READING INSTRUCTION WITH IMMATURE
LEARNERS ‘
At the ouset of each year, we can identfy a group of
youngsters who will not succeed in leaming through con-
ventional instruction. Currently, immature perceptual de-
velopment has been named as one causal factor.

* While a vanety of pre-reading temains a problem. Itis
essential that we reexamjne our introduction of beginning
reading skdlls. This task should be analyzed in the light of
"+ what we know about child development so that we can-

more effectively match teaching to the learning style of _

these tmmature youngsters. We may then help avoid the
frustration that results from an initial lack of success.

' Research informs us that we first perceive objects in s
general or global way. Discriminations aye made largely on
the basis of genesal form. Later, this becomes more tefined
30 that while first, only one feature of the object may be |
recognized, in time thq entire part-whole relatignship is
integrated and understood. The extent to which this can be

efficienily accomplished is affected by developmental fac- . °

tors which influence a pupil’s leamning style.
How does this apply to reading? It has been fiund
that many children have but a vague understanding of how
reading “works.” In order for a youngster to progress in
reading, he must first be able to conceptualize the require-
ments of the reading task. Initial instruction, therefore,
must first take place at a level to which this youngster can
‘ relate. Only then can he progress to more complex under-
standings required for word fecognition. -~
. Specifically, many children at the global stage of per-
ception have an inaccurate awareness of what reading is at
the word level. First, a child may be unceriain as to how
many individual words make up commonly spoken phrases.
Second, the child may not know that spedific written words
have a one-to-one relationship with specific spoken words,
or that lettes arrangements make for the difference in writ-
ten words. At the global stage, there is also a gross con-
fusion of similarly appearing letters since the youngster s as
yet unable to note those differences which serve as distin-
guishing clues. Further, since letter arrangements aré not
noted, words similar in meanin#are confused and substi.
tuted. B o
At the ne+ ttage, youngsters useone letter, usually
the first of last cluc for recognizing a word. They fail -
to examine the rest of the word for further distinguishing

-

. . ..
detafls since they are at a developmental level whese they
are unable o delay their response long enough to permit
further exploration - an unknown word.

 Finally, with maturity, thd{eamer has the capaaity to
scan a word and select th ts which provide accurate

information in the light of (i context. »

It is impoitant tha, children have & program at a
developmental level v they can proflt from instruction.
As the reading con omes clarified, they thould be

helped to move ingo
recognition. -

- A frogram which has met with success is one of
Structuped Language Experience. Initially, by using their

¢ next phase of understanding word

owh wrds sbout things of present Interest to them, it pro-
vides yoyhsters with an understanding of how written
words i¢late ta oral language. The format is kept simple.

* only s few words are reinforced. These words are used in

varying positions in a sentence. The youngster is asked to

/. point and ider.(ify each individual word. Letter sounds are
taught separately, and a small flle box is used to file these
-words alphabetically. Reading is reinforced by writing activ-
ities; the child is required to locate specific words for use tn
his own written sentences. The use of initial consonant
sound is stressed to help identify words of similar appear-
ance. "

1

When youngsters have become accustomed to dis-
criminating between wotds on the basis of initial conso-
nant, scanning is then promoted. Letter combinations are
taught as clusters rather than through phonic rules. Chil-
dren are taught to discriminate between words which begin
the same by exploring the rest of the word for known clus-
ters. This is still within the format of Language Experience
sentences. Now. chuldren a:r asked to become actively in-
volved in respoading to wnttes material in the form of
simple questions or following directions. :

As proficiency increases, easy books are introduced.
their content is incorporated mto previously emblisl;cd
activities. At all levels, work with these youngstersinvolves
a_combination of directed and self-directed-activity that 8
aimed at developing independence at a level at which they
can succeed.

- L

. Alice Sheff
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I'RB-KINDERGARTEN SCREENING AND FOI.LO'(P

Thol’hﬂmmkopon mmnmwmon
. Educationally Handicapped, New York State Public Law
4408, and pressure from organized paresit groups have

mumammuuwmorw«
: scroening programs.

In the pest, remedial and corrective programs

been effective to some degres; more fruitful in terms o
time, money and a positive impact on

youngsters, :
is the identificationx of umu«.wum

fhboandmﬂnﬂfymmm.mm
* exposure to the media and close parental guidsnce prior
mmmmmuwm
The mejority of children, however, douottdht

extrome but rather composs the equally importan
goup.
At the start, screening programs mntnptoﬁl»

- tify “high risk” mmmum

problems. At the tims, there aré a vasiety of pro-

kindoygesiou screening programs whose objectives differ.

Some {dentify only the “high risk”™ potential prob-

lem children and provide programs for their Other

programs are interested in-identifying the sdvanced children

in additicn-to-the “high dsk™ ones. The cbjective of many
recant pro-kisdergarten scresning programs is to

and weaknesses of all incoming kindergarten |
mumm-myo{mm ~~
pen. :

. The main focus of this workshop was oo pre-

wmmdfmw

muwmmmm

wwummmm
- I

. however, are held
mmmmmmmmm

h*. ) nnnlyhvdndhnunwudlb'm

.identify the strengths,

in the summer while others are started

have had an opportunity to get A nutner of
mﬁmmmdwlﬂuavdmbmm
er informstion

Brenner Developmental
and the Vane Kindergarton Test

Screening resuits are often wed for further diagnosis
and program planning. The profiles propared for eaclf child
mndnuhupcnwhkh
mwmlmmwbobmd.

Districts conducting succesful pre-kindergarten
inciude Pleasent Valley, N.Y., Bound

screening programs
Brook, N.J., and South Huntingtoo, N.Y.
Rose Flaherty '

L
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LANGUAGE ARTS IN THE OPEN CLASSROOM
Open classtoom advocates Insiet that teaching should Jbe

language arts as well & the subjoct
be integrated; learning should be informal.
mmofmmmam
: lstening precedes speaking, speaking precedes
resding, and writing follows resding. It would seem that
theso language skills are rather than discrete
skills. Por example, although spoech is developed through

Hstening, it is actually s reciprocal process. A child listens
wothmmd.hma.w&wmmﬂulimnavhuh

People hear with their eans, i.e)a sbility,
. while listening is a cognitive ability. In L theeyessee
the printed symbols oa the page, and mindmnhm

the symbols into meaning. Both Hstening and reading are

mmuwmmmw
decods. In the foemer, sounds dwoad'h»hehmr.
symbois are decoded.
mMMvd%ho&aMmunu—
sive experienges require ability to
Speaking involves the ability to encode sounds, v writ-
nmmmwmmmm ‘chil:
mmmmmeMemmm

axperiences.

Rmhﬁcmm Of paramoub! tm-
portance to teschers in the open classroom ks the develoo-
-mtdwﬁymtmmmm:m

dudnruchhnmuhumdhukﬂhbmw
bdknlhuheyhmflhda l“uﬂng

medlbemym:ﬂh.wpuﬂhnadnlu. .

never resd for plessure and do not seek knowledge.

Basal readers and workbooks from several reading
mdmmmsﬂnmmumhmdﬁ-
rooms. Some children msy need to_use many workbook -
pegen while other children may not pse them at L
are carefully selected from the local and school
Individgal children's interests are considered in the selec.
tion of ‘the books which are attractively displayed and ac-

. . ’.
s - ) e -

)
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Aqﬁetmdm;cmuhmmupmo(mcopm

clsssroom. The ares s ed 80 that children can sit on
the fioor and reed if they wish. If posible, comfortable
furntture such a8 8 rocking chaiz, s slso a pagj of this area.
Lenguage Experiencas. Cormmunicstion, botff as re-
apmmwmummm:o
tapes and records, talk, and plen with one snother. They
listen (o stories read by adults or older children and often
act out such stories; thus oral and written language are
linked. mqummmwwm
and other crestive arts, an important foundadon for think-
ing skills and later for reading comprebension skills.
Through experience, the child is introduced
wumin..hlwv he forms Jetters that the teacher has
printed. As he learns g sight vocabulary, he begins to write
the words he A child may dictate short stories
o0nto tapes and listen to them as they are pisyed back. The
teacher will also write the child’s stories and leave room
under each ling for the ¢hild to copy his own words. As the
child’s lsnguage skills incresse, he writes more stories.

" Selection of Materials. Materisis are supplicd with
great diversity of intetost and range of abilities; some are,
deﬁnedmhmdhdmdwﬁybyebﬂdm%m

are aftractively in interest areas and are read-
Oymuuochldm.Acoudmeﬂonnmduo»
lect materials which require both convergent and divergent
responses. Materials sre changed frequently whien appro-
"priate. The tescher chooses materials according to the cog-
nitive’'needs snd particular learning styles of individual
children. Diagnostic and prescriptive skills on the part of
“<the teacher, with an efficient record keeping tystem, are

cmen

t#vp-mofm As mentioned above, a vari- .
ety of commercial materiais sre used in the open classroom.
induded are charts, texts, workbooks, tapts, study kits, -

", pictures, study prints, manipulatives, games, woriaheets,

trade books, mapa, ete. Teschers tafior+nake matestals for
the needs, interests, and learning styles of their students.
Fuvomzﬂodumpmonuyurordﬁdmwhmgo
and follow tn the bock independently. Tapes are alio used
to develop of reinforce various language arts skills. The ~

L]
-



-

mmmmwmwm e/
text s written ia bookiets with appropriate pictures ot~
tained from megarines and old textbooks. Wofksheets may
be designed nmmmmmm
mmmummmmm
mmum-muymmwa

Acﬂﬂtywamﬁomedfadnchldmmd
and to follow directions; some jtems require 2 convergent

The teacher-made mmmumm
can be used by cauny Some schools purchpse s -
medhine to laminste the msterials. Clear plastic envelopes
mhwadwmahmdwmibe

matecial. Page protocton for 8% x 11™ pages are also svail-
sbie. Such materials can be written on in different calors
vmpapndhuadan later, the writing can be
oﬂ.(!h.mhysmnppledao&nthe
- aaterisls sre self-correcting.
“he toacher in She opan classroom sees-the whole

. environment with diverse materials is 3 kry ingredient.
Frances Cacha

~
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TEACHING READING SKILLS THROUGH THE
LANGUAGE EXPERIENCE APPROACH

The hngugeexpama:\lppraach to'ruding relies hesvily

upon the expertise of the teacher 10 recognize the resding
skills a3 they appear in materials developed from interaction
between tepcher and children). .

In>ially, the tescher engages the chiid(ren) in a dis-
cussion ol st experience in which the child has partia- -
pated. From this discussion, .the tescher elicits a child-
dictated story which is recarded on the chalkboard or ona
chart tablet. Important as this is to language development,
* it & but the first step in the teachung of reading skills st

At the readiness level,xs the téacher reads the chart
ot story back to the child, she runs her-hand under the
words being read. The child comes to understand induc-
tively that what he has said can be recorded by symbols,
that certain symbols recir more often than-others, and that
wotds, which have been recorded by symbols, may be re-
calied by one who knows the code.

In sddition, the child notes that the teacher’s hand
(and, therefore, the resding) goes from left to right, that
the voice stops at the end of the line, that the hand {read-
ing) moves from the end of ane line $o the beginning of the
tine directly below. He may observe that symbols at the left
sre usually tall (capital letters). When there is a short pause
in speech, there is a blank space between the symbols.
When there is 2 drop in the voice followed by a longer
pause, there is a dot (period) after the last symbol.

: Although the a>ove sspects of reading may not be |
identified explicitly .« the ch:’d, the knowledgeable
teacher develops the skills through dontinuots reinforce. |
ment. For the child, they are a3 natural accompaniment to s
experience.! :

‘In addition to reédiness experiences, almost all read-
ing skills identified with primary reading can be developed
through the language experience spproach. Aware of the
sight vocabulary for reading simple primer-type books, the
tescher structures her questions in such s way as to elicit
this vocabulary. Actually, it is difficylt to think of any per-

¥

sonal story that does not include words such ss: we, /, i,
m.rhe.md.oﬂgo.bulitgle,me,wk.umhne,md .
$0 on. .
As words of high resding utility appear on the charts,
there are & variety of vocabulary reinforcement activities
which the tescher may use to fix this vocabulary. In addi- |
tion, ss words with recurrent phonic slements become part
of the child's listening/speaking vocabulary, these words
become part of the auditory and visual discrimination activ-
ities - steps in phonemic analysis. e

5 Stmilaly, com;nheuﬂno skills may be practiced with
the content of- Selecting a title for the
story (chart) lesds to identificstion of the topic. Discussion
of the most important thing the story (chart) tells sbout

" “requires discussiés of the main idea. Construction or dicta-
. tion of the chart requires the child to distinguish between

relevant and irrelevant details in proper sequence. A 3

Discussion of the adequacy of the story for a variety.
of purposes reflects critical evaluation at a most natural
jevel. Critiques by the authos or a group member are other
aspects of critical evaluation. .

The preceding resume is a rather superficial descrip-
uon of the uge of the language experience approach to
teach reading skifls st the primary level. But perhaps even in
the brief discussion, it is evident that the langusge exper+

N Ky

. ence approach relies apon the teacher rather than prepared

materials. The tescher, through skillful questioning, elicits
** ¢ story (chart) from the chjld. Then, using the story, the

cacher identifies the skill(3) to be developed or reinforced
and provides the sppropriate activities.

This eclectic approach is oae which truly meets the
child at his level of language development and uses his own
vocabulary and experiences ss a springboard for reading.
implications for use with children for whom English is a
second language or children with different language pat- .
terns are obvious. ) .

Louise Matteoni
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EVALUATION AND DEVELOPMENT OF READING
COMPREHENSION ’

A msjor objective of the instructional program in reading is
to reading and listening comprehension abdlities so
that'a pupil can effectively derive, interpret, and apply -
concepts contained in print. Underlying all comprehension
abilities or skills are t.he comprehension processes or levels:
titeral, interpretative, {gitical, evaluative, and creative read
ing levels.

. Children must be given oppoctunities to develop each
of these processes ot levels. In designing a program for the
dassroom which provides these opportunities, the planner
must skillfully broadén children's cognitive strategies and

interpretative campetencies.
' Questions serve both to develop interpretative
competencies and cognitive strategies and to provide the

" bases for diagnosing comprehension ability. Different types -

of questions should be designed for different types of
comprehension skills. Analysis of the specific skills involved
in the comprehension processes and the formulation of
questions focusing on each skill must be carefully and
thoroughly planned.

-+ Questioning strategies, an important instructios.al
tool, can greatly increase children’s shility to deveiop

comprehension competencies and levels as substantiated by .

research. It is important to understand the basis for-using
different questioning strategies in order to improve com-
prehension levels and to develop competencies within these
Jevels. This valusble intructional tool can stimulate think-
ing and enhance the cognitive process. To ask useful
questions, teachers must be aware of varibus levels of
thinking in the classtoom and examine their questions to
determine the level at whmhtheym directing their stu-

~ dent’s thinking.
To devel comprchenn‘on skills, the teacher must:
(1) identify thé comprehension 3kills requiring attention,
(2) select mafterial that lends itself to the use of that skill
and (3) prepare questions or assignments that require the
use of that skill. The devdopment of different.compre-
hension skills requires the implemenutlon of a vuiety of

materials,

Lastruction to develop comprehension can utilize
either oral or written material. If oral materials are used,
‘practice in listéning comp: can inprove reading
comprehension as well as identify comprehension problems.
T! - teacher éan read aloud and discuss with the class the .
fundamentdls of the thought processes implicit in the selec-
tion. A discussion and lesson can alsi> be developed from.
pictures which depict 2 particular moughtptocas.

.7 At times, after reading s purticular story and holding

a discussion of & pmimhnkm -there may be a need for

- additional work. In such instances, the teacher should -
spend the next lessons working with the same children. The -

 tegcher will tailor-make materials and assignments to ’

develop the student’s ability to apply ccrtﬁn 8 pto- .

~ cesses to the art of reading. Specific  will be planned
that will enable the child to analyze and relate tive various
clements of a sentence in order to arrive at the intended
meanings. These lessons would focus upon;the structure of
language which provides clues to meaning. For example, the. -
connective “because” indicates a cause-efféct relationship.

‘Comprehension skills can be developed by amyriad
of activities. One’s cretivity and effort are the only limijs.

Grace Cukras
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'READING COMPREHENSION OF CHILDRBN 'S
LITERATURE

This workship focused on nmnlngﬁnlquaﬂoning as an

effective means of developing reading comprehension. The -

question, then, that logically arises is: what is “mcantngful
quuticning?"

\\s 2 means of exploring the topicofquuﬁmlnguit
pertains to a literary work, selected parts of Jazz'Man were
read and-discussed:cIt:-was generally agreed that children
‘become annoyed by the kind of question that does not lead
- to either understanding or enjoyment of the story. A ques-
tion on & minor detail not only requires the unnecessary
performance of a low level cognitive, thinking task by the
student but probably also detracts from his enloym;ntof——
th"torv

. On what, thm -should skillful quuﬂoning foan? As
the storyw- read, the workshop participants. came to real-
fze thltthutoryltmudthcmajombmctermdhwhe :
eopodvdth i circumstances. His. surroundings were vividly -

v

thin the first two peges, the suthos has subtly |

butlknlﬁlllyuubhhcdﬂutthhnorycwld. have
taken place. The mood was realistic. The three elements of -
story, Mefon,thnnwdtobedevebphdm character,

. ntﬁng.and

Atihenorytmfolded.ltbmappumtthlttlw
plot developed from the nature of the major chatacter. The
charactér coped with the story incidents; ﬁomhkaxpat.‘
enea,thophtptoyuedtoadhmxmdadm
JazzMan is a contempi :tory,the story element of
'“Time” in this story, is “ni

Adhmhnmthen.stowheﬂmornouhh ‘
ltorythouldbcmdunﬂabletodxﬂdrenbeaimith

tragedy. One participant felt that it was unsuitable for

chudpohmmdfmm discussion. The

censorship is, indeed, a danges, but a teacher who

s mmfoﬂable with a story should not attempt reading it

reading-listening’ expedenee for his sudience.

. his feelings about the itory may negatively in-
flnenq

The pmidpanu disamed ina gmenl aense.
commercially-prepared compréhension materials. It was
concluded that these materials can be mou effectively used
by the teacher whonnﬂymthequuﬁomukcdbythue

‘materials and who thén éliminates those that do not contri-

butetoanmdmtandingofthﬂ NGRS the reacher should -
provide teacher-made.questic... - : focus on the elemerits
ofltorymdoctedbythecomm. almlterhh Reading

+ comptehension questions for fiction should center nround
“the story elements of: charactér, mﬂng. plot, time, and .

mood.
Phyllgs Komf&ld '
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GIAS ANALYSIS A DECODING APPROACH

The GhsAnalyns Approach was developedby Dr. Gerald
" Glags and the staff at The Adelphi University Reading and
Study Center in Garden City) New York. The approach
séparites the teaching of deoodlng fmm the teudﬂng of
.compnhendon.

With this method! the pupil develops mental sets or is

_ conditioned to examine words in a visual and auditory way

- to form particular habit response patterns. From studies of .
. suecesful decoders, particular letter-sound clusters which
aturally come together were identified. These constitu
* tha basis for the clusters to which the child is percep
conditioned. For example, in the word playful, the clnsters -
fpl; fayl, and /ful/ are isolated ‘and taught. As one sees
these clusters often enough within whole words and associ-
" ates these with their accepted sounds, a conditioning pro-
cess which becomes ingrained results in the beginning of a
deoodlng process.
The specific steps in the Glas Analysls Decoding
Approach are: -
(l) A whole word iz exposed to the child who is
: ‘told the word. (¢.g., black)
(2) The child is perceptually condltxoned through
the teacher’s questioning to noteworthy clus-

. ters in that worgd (¢.g., the letter-souid clusters
of /bl/ and fack/ in the word black). The spe-
cific questions the teacher asks are: . -

(a) = What letter or letters make the sound?
*  (e.g., the /bl/ sound and the /ack/ sound).
(b) What sound does the letter or letters..
i . make? (e.g., the letters bl and the letters
" ack). . .
’(3) The child says the whole word. . -

After thesé steps wére described, there was.a demon-

. stration of a pupll-tminﬁ\s session; each’ participant had an
opportunity to practice th; method. -

,\ T




’ .'SEX ROLE STEREOTYPES IN CHILDREN‘S BOOKS

-

In America, male and female gro up dxfferem and un- : problems, and achievément of rewardmg work goals,
equal. Our cuiture teAches that' u‘& Sexes occupy different - == © * If aspiration and occupational choice for mal and
 roles with-the role of the female beirig subordinate to that female are to be based on ability and preference rather than )
" " of the male. The cffects of this pattem of socialization on culturally prescribed stereotypic roles, changes must be
. appear early in a child’s life -~ . ¢ .~ made in the child rearing practices of the home and school.
' Bloomberg has demOnstrated that by four and five. . In addition, children’s literature and media messages must -
‘years of age girls have. acquued a constricted view of the .- present sex-role models which represent for both sexes the
occupatio&al Toles avaifable to them. In Tesponse to the -- - . freedom of choice in attitude, behaviorsand occupation
questior, “What do; you want to be when you grow up?”’ which reflect the abilities and preferenceﬁather than the

girls listed 17 occupational roles while boys of the same age sexual identity of the indmdual
‘Ssted 26 roles. Non-occupational responses for the girls ' .
ccounteg for 22.7"percent of their total repsonses, 6.6 *. , Harriet Bloomberg - : a
percent for the boys. . . -
The pattem of socialization begun in the home is e

reinforced in the school and @y ihe media. Children’s books : .

mirror the sex-role stereotypes of the culture. In’ this  way, o N T

thg teach and reinforce the doctrme of different and e :

}mequal Studies of children's books have revealed sextole . - _ ,

/ stereotypinjgin varying degreee/ The two studies cited ~ - . . .
" below demonstrate the dtmensions of the problem. ' \ \
’ .. Inan analysis of 2,7 stories in 134 elémentary
school readers in use in the New Jersey public schools,
* females were described inl 26 différent occupations while Co : _ -
-males were described.in }74 occupations.{ Women on Words ' . S ’ i
/dnd 'mages). In overwhlelming proportions, males were ’ : o :
/" depicted as'being ingenious, industrious, advenjurous, .imag:.
/ inative, brave, and capable-of solvmg problems. Females, on
the other hand, were described most frequently as being .
depemibnt, passive, and involved in domestic activities. L : h , o
- URen’s study of sécond:through sixth-grade text- ; - oo, e
. - books (pp.318-32/7'), sdopted or recommended foruse in® : T
* California sch : sh..wad that more thar seventy-five per- .
jés’ main characters were male, Stories-

‘ unity recognition for their achieverients;™ : : - ; - .
4He other hand, are allowed great freedom of - . o S e
. movemet and chaice.” In all the stories, there was a sub- - - : - :
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- LISTENING COMPREHENSION éOR REAIuNG

/ ' 1

~ But reading and listening experiences ase essentially-

very different. The reader can: do so at his own pace,

. re-read, ask questions, and refer to the written material

which is always available. In the listening area, however, the

speaker’y rate, the length of tlie talk, the finality of the ~

~ spoken word al challenge the listener’s ability to listen and
retain the speaker’s-words: The/fragile-nature of listening-is -

re-inforced when the listener feels a sense of a personalized

encounter between the speaker and himself. At times, the

In the biological growth of the child hearing i. one of the
~ strongest senses which helps unlock the mysteries of self |
 and environment. At times hearing is used by the infant for

information, approval, and reaction. As the child grows,

hearing, the physiological pregess, becornes listening, an

intellectual activity, which attaches meaning to the spoken.
word. As the child continues to grow, he/she constantly
learns through the coins of communication, spoken words. /

: The pre-school child acquires a listemng and a . \ped:er s diction,-voice, and body languagé can reinforce or
. speaking vo-shulary. negate the experience for the listener.
A recent study by Smith has indicated that first grade 7 It is the purpose of'this paper to suggest that listening
_ children have an average vocabulary of 23,700 words .- . skills taught in early childhood education ¢an be vital in the
(16,900 basic and 6,800 derived words) with a rahge from' reading réadiness program when the teacher has a definitive
6,000- to 48,000 words. " rsense of the nature and levels of listening. '
~ Since the pre-school child is not usually involved in ) How does the teacher préteed to teach listening in E
the reading progess, he/she acquires knowledge of the world - early childhood? The teacher should:

from speaking, listening, and looking. Numeroys:major-
studies have treated speaking and visual perception, but -

what of listening? Until rather recently listening was the - Create a comf.)rtable listening environment m 3

classroom: that is informal, quret, and creative.-

most néglected reséarch area in education. Reésearchers such )
. "as:P.T. Rankin, R.G. Nichols, Miriam Wilt, ; 3.L Brown have . 'Encourage respect for listening by,(pproval not puni-
* - discovered areas for-investigation and irnplernentaﬁon in . Lo tive acﬁon for non-listening. L -
theimpactoflistmingonourdaﬂ)'lifeandasabasfctool O ing .. £
for lear:iing in the classroom setting. Brown published the e P
first recognized listening comprehension test. ‘demon- | E:;::_;‘;’ih‘:wz :::ﬁ':;’iﬁ;ﬁt‘n:‘&“w'
\;strated the effects of listening on reading achievementin =~ - st Ding. st S creniv 8 o °"j
ediite grade children. Nichols was one of the leaders ; ory-te & ons, and creative dramatics.
ﬂ-n ;lm‘:f::::: ¢ facﬂtlor;air:klistghing ‘ " These factors hinder the listenipg experiences of chil-
readin listéning, pare ' 1¢ 3kills involved.in dren. The child may be tired, sic orhavean =~ =
‘ g and th readis we cor‘:rtlecmcludedﬂmt they seemed - - undetected hearingyloss Perhaps the clrgiﬁ’is insecure,. “
idenltil al’, . Bo  and fistening are epeth inndkeinl tupon understimulated or overstimulated in listening experiences.
""“‘f:g‘ GXW relquue tal 36 g and : Wemay,-ﬂmeiorersumhe.thatlacknf experience or
gment, and possess t developmental séquence. : i
. .Since these factors seem frué, one might and should pre- - mg“"mfofqlmmcﬁw in listening tends to hamper the teach-
© sume that listening akills, because of vocsbulary advantage, .
: A These are the three spec‘iﬂc llstening levels of concern
should always precede comparable reading skills. Pro- . “ tothe teacher attentive, creative. and cntieal. ‘These labels

ficlency in listening eontributes to readineu for reading 1 9

. . . e ) ) . .
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of different listcning experie erely holp to idenﬂfy{
" the desirable gutcomes of lessons.
: To tuchthe child to be an attentive Histener, he must - c—
be motivated by'a purpose. He must be taught to direct his
mllattentiontothupukm(mehcrorother).hommbe
taughtto realize that he must be able to demonstrate that:
_he.did listen attentively. It is the responiibility of the

uachntobewuinihatwmmspommnot‘ it T LSO PRSP A
conifused, brief not lengthy; definité follow-up activity is _ .- . s
* necessiry. The teacher should bé a good model for the | o R . N /
children by listening attentively to them. Ve T /

: Cmﬁveli;tcninghhndlfhe“mw”ofthelhtening " ‘
cxperleneewiththe “old™ of the child’s personal exper- : " T o/
" jences. 'I‘hislhten{nglevelhtbc"inumaliﬂng"pm o . . s C /o
. when the child enriches his own avenies o /tbougl;tmd i R R L A S
" emotion. Enaginative, artful, delightful,- enjoyable,dre = - . : ‘ J s
wodsmudymodawdmmauﬂnm;expoﬂenm _ : / / / ) '
" This‘level of listening requires the teacher tobe acareful A / -
planner of sequential experiences, a testerof depthand - - S PEEEE Y A
plftcepﬂm, and; resource pmonwlwﬂt::smmy , R ' - Ao

cballenmnreqnimthelhton' to.compare an enhute . Yy . VA
' thie spoken work in light of his previous experiencts. It ‘ RV , -/ a
dananchclotemention,structﬁmdmpqﬂmmmda Co / AN b

mdineutodiffcxawelluto,amé with the shoken word.
- 'The skills for'this level can hyomgchildm ) St . : - C
tﬂhomdmhathevlul of edbi!ityinmpﬂng / = / o

e

lnalminuy whenyou 7_yo.liimdonutolmm,
yonhavagmntothantﬂe to the house of
Marie 7. Witek ) ; : i
. . ,,
..;"‘:1’\ ) “ . ”'
: L " s
“ ) / L




NEW YORK CITY DIALECI‘S'AND READING

LA dlalect was defined as a speech pattern‘with charactenstrc
features of phonology (including inflection and pitch), °
syntax, and semantics. English was described as a language
of many dialects, which reflect the regional, ethnic, and,'or
socio-economic differences of speakers. Since the popula-
tion of New Yorgleny includes peaplefrom a variéty of
linguistic backgrqunds, it was anticipated that teachers in
this city encounter special problems in communication. ~
-+ Samples of variations of English which are character-

. istic'gf speakery who come from*Chinese, Spanish, Yiddish,
and Black dialc’ct lapguage Backgr/bun s were presented.
The: gbility of aduity and children to
tenns of thieir/own familiar lrngulstn experience was

nal, the final [t/ in walked, was gditorily constructed

ght to be heard by the participantsin the work-.
;, qp be usé of the context pf aDZentence sithough it was

i/ pot a all,y prpnounced. Specrf' ly the sentence actually
/- jspoken/by /lhe worksho leaﬂer {wa(k to the window
4 icipants said they had

-'-./- and"sa / friend’ou :
r,:f heard/the Senfence pro otJﬁ ' “ walkmd tg the window

[ -and sawmhy friend ou 1de;" e audienc: % jard’ the
f cor{ ptof past expressed;wh they cxpectqd to hear it. -
; rexample of ] speaker’s use of the definite
‘ e the,,m glace fa ersonal pronoun, fny, was offered
a# sifuation in-which the spgakef probably used a trans-
! » tt'e‘m./ln this é e, the teachier asked a child,
,i ,color is your/dress?”/and the chﬂ swered, “The
!

. esh is red.’ ,Natnv uld expect the
_/ ' to éay, “My

stands the concept o pcssm n, but, sisice the possessive

prpnoun/ts fot used in Spanish for describing ofie’s gar-

. ment, the dxfferénc in' uttera i

- her use/of a Sp,an -to-Engli

describjing her own/dress.
ldck drale was de

. sufﬁ/
+~ Resea chwascryedtopr

metnber{ of the/group dq not spe: the dialect at aland

that many others use th¢ dialect i consistently, there are
“enough dialect speakers;so that their presence shuuld be
- expected-in New York City schools. It should also be ex-
pected~that, since children hear language as they expect to
‘hear it (as the adults did in' the example above), probler;ts
may occur in the coufse of beaching reading.
Materials were distributed to illustrate phonolog{cal

~ and syntactic points; 'of difference-between-Black- and-— o Ltion macademxc leammg.~ e

Standard dialects of English. Among these features was the
reduction of final consonants so that meait, ntend, and -

derstand concepts in

deﬁnonstr ted. An example was, us? in which g past tense

‘before Consgnants (as i car

men could be heard and/or pronounced as homonyms or
rhyming words. . °
-+ To establish auditory discrimination of phonemes in
phonic analy$® lessons, it was recommended that teachers
take pupili familiar dialects into account. This could take
the form of ﬁrst presenting words which would-offer the
least, possible confusion for the children and then gradually
moving tp word pairs in which the distinctive difference of
one/ soun might be more difficult to discriminate.

/ A sfa;nple of such a sequence was provided. The lesson/ .
dealt wi thq problem of the ‘long i’ (as in time) which is
often el r{ ted by Black dialect speakers so thdt ride and” °
rod becofne, homonyms Since this dialect feature is most
likely joccur when the vowel preeedes a voiced con- | "
sonan su as [b/, /d/, and /g/, /it was recommended tha [
teach 1$ begin the auditory dlscnrmnatron exercise with 7

|kf in which the vowel recedes an unvoiced consonant,

, ang kite. f
speaker’s atypita) N/ew York City: pronunclauons
of ‘shor a-words (so
sound) d consistent u

and hat had the same vowel
ce of /r/ in final positions and
d fork) were cited as 1llustra- )

' ‘npns of diglect vanaEQns w’uch presented problems in

ion for/some children. Workshop, par-
own and each others’ language

ussion of the distincticn between

: " pmn ciation diffgrences and reading errors. In oral read-.

even

\

i1:g, children, like gdults, frequently pronounce words in
famr ar cral forms and even substitute words with no sng-
niifi oant losses of/meaning. Thus, a child, shight pronounce -
ride/as though it had printed rod. It was recommended that,
unlgss a feacher l}ad reason to believe that the child did not

_understand the fneamng of the word as read, the familiar
a

form should be/accepted and that readmg should not be
mterrupted fo (r speéech instruction. Simi'arly, when a child
recodes a senterice like She is a doctor to,the pa‘ttern famil- -
iar in Black dialect us She a doctor, it was; :ecommended
that the tegcher not disrupt reading. The situation/

.. 'described 4s analogous to one in which a'reader sces going
' to go am{ recodes orally to gonna the concep‘ expressed .
by the infinitive form of the verb was probably ecogmzed ‘

ough it was not prohounced: . /

/- ;
. /Teachers were advised that theh concem for the
socip-economic advancement of dlsadvantaged children

ild not lead them to hyper-corréctron of pupils’ speech

. pttemns since such procedures may be cousterproductive.
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They may even discourage chtldren from active participa-
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