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Few would/dTSagree that democracy means that thJzens have

\ .
¥

L . a ght to make some dec1s1ons S1m11ar]y wou]d one get 11tt1e

\ \J '
, pos

'\ . angument 1f .one said that totalitarian goVernment is based uppn
' \"' o the actions of someone in authority making al] the dec1s1ons _ *7~_f

\ e et it dis curious that most teachers in America do not see,'

’

themse]ves as undemocrat1c when they make a]l the choices for ,

their students in what or in how they will learn. The maJor1ty

‘. ;\ _ of act1v1ty 1n most classrooms in- thi's nation is based up
some kind of text which js de§1gned\to.be used with all ch11dren, T '/.

A ’ north and south east and west coast to coast By the very

"+

¢ : . nature of a text, ch11dren may not be a]]owed to make any dec1-’ .

\

ston. Why are teachers so convinced that pup1ls are not w1se ////

_ enough to have any choices in their 1earn1ng? That 1s a good
' PO L. . ’ ] . '. /
' question: . e - . ‘

o,

' There are at léast three answers to this.question. “The /

f« . f1rst has to do with the value of texts ‘As far as the resgarch

goes, there is 11tt1e to Just1fy this fa1th In a recent rticle
1§

N . Autos."1 Mike Eowler/descr1bes some surprising pract1ce that )

,‘\\. - ,. (-' ¢ . ! / u' .
B - . - . ) -

o I Apike Bowler, "Sell1ng the 3 R's", Baltimore, Mar lend

> _ " The Sunday Sun October 3, 1976, Section A. . . -
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* " should give'pause to teachers Yet, somehow, most teachers

honestly be11eve that texts have afl the answers. If one should

: depart from text mater1a], someth1ng, heaven forb1d' é1ght be
left put. : - ' | o 1

A second answer. might be found in the a]ways'latent fear ,
that al]ow1ng any kind of chotce would mean that the class wou id
“get out of contr?I. Ch11dren cannot be- trusted to do what is
.~best. - Thjs point&ts rooted in the concept of Orig#nal Sin.

Evi] lies in every child's heart unless watched and controlled

.
-«
P N

" and made to behave" ’ . .
‘ - A third answer is to be found in the d°n1a] by teachersé
‘.that they could POSSIBLY be a force that is undemocrat1c Even:
. those teachers who say "You are darned right 1 use those o
texts. I degide what is’ goed for my pupils.” will admit to

the fact that they allow no choice in their classes . But they
_1ns1st their own persona] 1ntegr1ty is so overpower1nb that it’

-

_doesn t matter y

. * LEARNING DEMOCRATIC VALUES

' . )
" So children will come out of their years in_schoo} believing’

1n democracy because they are TOLD to be11eve in democracy
: Ne]], maybe they do and maybe they don t. Maybe there is erough
truth in the persona4 democratic be]1efs in teachers to insure
that tota]1tar1an forces will be he]d at bay in. this nat1on

Personally, though, I can 't help but wonder why so many citizens .

don "t vote? When did that start? If genuine choices F1d been

3
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" kind of role in deciding what. they are to.learn and in what wéy,i

. part of their 11v1ng since the1v earlyhood as nw friend once

‘ca]]ed 1t,lwou1d not there be more of a rush to the po]1s? Why

" did a-Watergate get so far a]ong before the system began to

work? - Woulld teachers, as a large body of citizens, grant that
democPatic values could be developed from the eirliest of pré- . o
sehogl daxsb yould_teacherssgrant that we have nothtné to lose .

by aT]owing'deciston making activities early on to promote faith,

belief, and" understand1ng as to what the’ va]ues of our way of

govern1ng{sa all about. If you wou]d agree that democracy 1s a

~matter of decision making prerogat1ves among the governed then

)

'the'use of textbooks which do not allow any such prerogatlves»

must'be*yiewed as anti-democratic. Do teachers‘really believe

o

“that telling about denocfacy teaches it?
N o /
LAISSEZ-FAIRE NOT DEMOCRACY

LY L4 .
¢ B ' o "
Unfortunately, this rings alarm bells in most teachers'
i »
mindS. ) ’ . X ""'v s 1)
'Y - . . ) L :

Ah alarm that reads like this: "Oh, you just want the .
little darlings to dd what they please.” Ah, no. Doing what
ohe pleases is anarchy, and even the most ignorant of teachers

knows that at whatever rost, there must be order, there must be Y

© system. A'class\BannOL yet out of hand. There is no panic in

a teacher's breast ‘greater than that. panic that occur's when a’

- class gets out of control. This is true the world around.’

~

If you would grant me that ai]owing“Students tdfhave some

- L4 3
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then, it seems to me, that you must listeh to how to use thosé //' ’

teach1ng strateg1es that are essent1a11y democratlc in nature

' Tn the teach1ng of read1ng, this is the use of the language !

exper1ence approach in the beg1nn1ng, and a self- select1on or

' 1nd1v1dua]1zed approach after pup1ls are able to read books
. |8
Far from being laissez faire, these approaches are h1gh1y

. -organ1zed, systemat1c, orderiy, and have the added virtue of to
: { | _

being exh11arqt1ng, excrt1ng, and easy to carry out The re-
search p1cture is g1v1ng commerc1al program publishers n1ght—
mares. Ch11dren being taught these ways read more, read. better.

feel better about themse]ves, and’ view reading with marked]y o
A 15

h1gher enthus1asm .If you "would agree that democracy is a matter -

of dec1s1on by those who are ru]ed and that tota11tar1an1sm i
o

‘a matter of a110w1ng no dec1slgns ‘then you must use those

e

pyractices that puts your modey where your mouth is.

. .
. N N, \
L : L

~

. TEXTS MUST BE TAUGHT EXTRINSICALLY R

Thus we come to the mdin theme of my, presentation. Texts

-must be taugh} by an extr1ns1c method There simp]*,is no. other s
‘-—
way. If a text 1ntended for all ch11dren is to be used, a teacher l

o

must resort to a Sesame Street type of cheer leading or enter-
ta1nment to conv1nce pupits that the'text 1s the greatest th1ng |

" since ice cream. NO decision mak1ng prerogat1ve can be toler-
>

ated. SO teachlng by text means te1ch1ng extr1ns1ca11y " And

~

thus extr1ns1c becomes the d1rty word

5] 0
. . .

v, . -~



and turns it 1nto mater1a1 by‘ﬁh1ch 11teraoy 1s §§hned In

o state f belng where books, and st0r1es, and other arts of a

. for years and years, “most teachers graduate from melr tra1n1ng .

_ L v S

On’ the other-hand if the language experience approach is T e

) . v . . J . ~» v \'
used, the teacher uses the inner spontaneous speech of children :

1nd1v1dua]1zed read1ng, pup1ls dre taught to select a "just r1ght"

book by means of the Rule of Thumb and. by means of that ‘decision, . ~

S

1nterest1ng mater1a1 is used to ga1n the ability to read and
wr1te Thus 1ntr1ns1c becomes the.golden word. It becomes, l " oo

suggest the frnest way to help chitdren move 1nto that g]or1ous , ’

e o . .
c1v111z d soc1ety are beloved and des1rab1e _ g : - -
‘What it bo1ls down to, I th1nk, is for you to\dec1de whether et
‘ .

mot1vatlon 1s a matter of Adnner 11fe or a matter oﬂ enterta1nment

A

by someone qn the eutside. <j¢hat is mot1vat1on anyway? where ) ‘ e

1

does it come from? Ins1de out?. Or outs1de»1n?

. -
f .

INTRINSIC JEACHING  * . . ..

-
-

ISy
-

Perhaps.I. will be moré ‘helpful if I:take time to \,‘descr:;ibe .
how tdfmove intp‘such intrinsically based actiyitfes iHow does
.one teach,when one has no texts?. How do qh11dren 1earn to read
‘words without dr111? .How is- it that rather than 1earn1ng words
“in order to read, one reads in order to learn words’ It is not.

‘that hard to do. “Follow my 1og1c and pract1ce my suggest1ons
and you will sge for your self that.no planned, sequent1a1 mater—
ial, no texts, no c\mmérc1a1 programs are. needed at all. It is

7~

surpr1s1ng that wh11e so many of us haye known how to do- this .

v, v

i o . . .



- rests.”

’ w1th a complete blank in these approaches Why the 1angduage

exper1ence approach and 1nd1v1dual1zed reéading has been glven

shor't shr1ft in teacher tra1n1ng s another s&ory, but in the
. ] ~
time and space allotted to me let me f1ll 1n as many of these

omissions as I can.

BEGINNING READING - «
5". .,-'. - - . . ~
A
/- N ¢ o
. F1rst beg1nn1ng read1ng must: be )bcogn1zed as or1g1nat1ng

z 3

T with’ TALK. Yes, talk, conversat1on Sylvia -Ashton Warner says

it. "The conversat1on has to be got. "2 THE BULLOCK RERORT, a

.superb government document from England says the same th1ng by:

3 L.

nam1ng 1ts survey LANGUAGE FOR LIFE“ . In its pages it states

Mlty(i.e., conversation) is the foundat1on upon'wh1ch all else

-

Anothen‘quote from this Fine.report underlines»myrstate-

_ment about the non- la1ssez fatre nature of thedanguage exper-

1ence approach. 4 I quote BRI N
(1) AN genu1ne learning i~volves discovery, '
~and it is as ridiculous to suppose that
“teach1ng beg1ns and-ends with ‘'instruction'
. . as it is to suppose that 'learning by
-d1scovery -means leaving ch1ldren to their
own resources; :

2Sylv1a Ashton Warner, TEACHER, NeW<York ‘Simon and Schuster,
1963, p. 35. . - o y :

3gi1 Afan BulJock, LANGUAGE FOR LIFE, Her Majesty's Station-

ery Office, London; 1975, p. 64. - ,
8

" 4Bullock,‘op.cit., p. SQ.

« "



L (11) language'1s an heur1st1c funct1on. that‘ >
: . - ‘is to sdy a child can learn by talking
and writing as certainly as he can be
* Yistening and reading; .
. ' (111) _to explgit the process oﬁ'eiSCOVery
: . ' througl’ 1anguage in all its uses is

the.siyrest means of enabling a child .
o e o tom ater his mother tongue “(4 10)
\ . %; i \_... . . _.‘
COMPONENTS OF. BEGINNING READING .
£ / e " I .o
- . There are, I believe, five elements to the teaching of
. '\'ﬂ beglnning,read1ng These can be used as a foundat1on upon

wh1ch l1tera11y hundreds of da11y 1nstruct1ona1 activities
o . can be based. These five might evén be cons1dered bridge-
' \\\v’ﬁeads, or m11e stones, althouqh they have no requ1red sequence,
" and can be’y and shou]d‘be, all mixed up. They are:
) I.‘fEXPEBIENCE CHARTS or TEﬁCHERéPUPIL DICTATION,~
. I KEY VOCABULARY ~. .. ]
+ ™~ II1. THE ALPHABET o
IV, WRITING |
V. .GOOD LITERATURE.
Vo e . TheSe jest scrateh.thé'surface. If.yoy.would get ﬁéla

* of teachers books by R. V. AlTen®, Russell Stauffer®, Buijock’,
N - .

)

, 5R V Al]en, LANGUAGE EXPERIENCE IN COMMUNICATION Boston
Hought ton M1ffl1n, 1976.

‘«

. 6Russe]l G¥ Stauffer, THE LANGUAGE EXPERIENCE APRROA H T0.
READING, New York . Herper and Row, 1970 *

¢ i ° -

7T1bid: Bul]ock

) . ° Lo -

N
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t
whend

Alice. Yard]eya, and my own? you would have so'many ideas toj‘;

. try that would'last yau for years apd years
N How does ‘a teacher proceed when using these f1ve aspects
of read1dg? How does sich a classroem work?
.. . ’ _ . \ ‘ :

T ©KEY VUCABULARY AND THE ALPHABET & ° .

’

L4

| F1rst classToom organ1zat1on of getting the conVersatlon’
started must be‘set up. ‘In short, ch11dren must be tra1ned
and that is the Word,.to take turns. ‘The teacher enc1tes
| thought and sponténeou;'spokeh language but iﬁsists that no
" one mohopolize the spotlight.’ ‘It can be done while maintain-
‘1ng a well behaved and orderly class For the Key Vocabulary,
2 eaci child can come to h1s tb?cher as ‘he comes into the room
‘L o : in the morning. Usua]]y the exc1tement of such .an inner word,
r, %0 eXpressjye of- deep uhder1y1ng-emot1ons, i5 pent up. The
.-chijd whispers in the ear~of’h¥sltehcher who prihtsﬂit large
n dtough little cards"10 which are usually then subjected to
the-hard weaf-ofhe possessive oWner. ‘As each letter is printed

u

the“child calls it out, and the teacher connects the letter

_/ -
. .
-

&7 | BN
L 8A11ce Yardley, EXPtORATION AND LANGUAGE, New York:
C1tat1on, 1973.

, . "; Bdeannette Veatch et al. » KEY NORDS-TQ READING, bolumbus,
' ;, Ohio: C. E. Merrﬂ] 1973

10Ashton warner op cit., p 36.

-2
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with the alphabet posted at éy: level.(not oh‘the top of the
wa]l) There is simply no faster way to eliminate the rbte '
1earn1ng of the alphabet and to put its letters on-a one to-
one basis ‘Nevermore will the'"elemeno" be a problem, that
is, that children not reallz1ng that "L" and "M"'and'”N" and
; "0" are separate 1etters . .
These Key Words are the Beg1nn1qg of literacy. They are
' 1ntr1ns1c They are golden :n their ab111ty to helo a learner
Acome to the m1rac1e that must occur no matter how read1ng is

taught the m1rac1e of "y ve got words in my head'" Yet this

) b

.1s not the only way inner words can be used as 1nstructioﬁa1-

material.

b
|
|

TeacheJ-pupil dictation, thefweli‘knowh, if‘BadlyImisf

TEACHER PUPIL DICTATION

4

understood exper1ence charts, are. part of daily school lifex
If the one by one wh1sper1ng of the Key Word in the teacher s
ear is not poss1b1e because of bus schedules or whatever a.
7J@ma11 group of~e1ght or ten'children can rece1ve the1r words
S while the rest qf the class 1s kept busy at learn1ng centers.
But as to whole class d1ctat1on, noth1ng surpasses the record-
ing of spontaneous language for read1ng--and ‘Writing 1nstruc
'tion. As you can see, a major teach;r ‘dacision ts, what shou]d
be taught or accomp11she9 on an 3nd1v1dua1 bas1s, what on a grouo

L . basis, and what on a whole class;basis., Each of us has our




own ideas, but. I feel that the daily newaf or experience,chart,
is best developed when a]] are s1tting togethe* ih frogt of the .
-Leacher o o ’ T "
The teacher,says someth1ng 11ke this
~ “
"Nhat has happened in your wor]d since Tast night
thaf. we should put Tn our news today?" '

If done right, several children will ‘offer bona. fide news
' ! ' ' /

ifems important to’ea;n. Inese\become‘tOpics that, after all
* ar€ suggested, are expanded and written down bjﬁthe teacher.
0f course, some kind of‘éditinéiis;needed, a§_a verbal group
of chi]dren--and'they have to be TﬁAINED,not be’verbal--will
Bubb]e'like butter, on hot ‘toast. ""So the teacher writes about-
‘f1ve or so top1cs in sentences before them a]] ) These are
later transcr1bed for post1ng on the wal] SO that the wqrds.
phrases, - and sentences are preserved as resource mater1a] for
"needed'spe111ng words, or.what have you. F1ye days a week

_ this is done and become the /basis, Qi%hout destroyinplthe

enthusiasq now, for mucn.iearning of phonips, punctuation,

. spelling and the Tike.
¢ " ' :

WRITING

Nhiie'alﬂ oF this is going on, children see the nature of

words of. letters of the alpnabet and books. what.hpé been -

)

dictated Qecomes‘fertiie source ‘of stories. AsJBulfﬁck wrote,ll -

~ I
11BuTlock, op.c{t. p.63-64. '

11

.
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- ((
+ . ! : . » \
f .

< : 11,
W bb Lo i > : :
“There ﬁs nm Jdack of rhings tp write about. ’
Young children ‘will write about their homes ®
.and families, and their pets and othey . :
. “animals,.and the highlights of their day-to-
v day experlence They*will write about 4
football match a street accident; a snow
fall or a thunder $torm, a visit to hospital.... .
{and) stories on fantasy themes involving witches,
o bandits, ghosts or gunmen.. ..Thus . writing
serves them~to give expression ‘to their qwn .
versions of what is;”anfl to create fascinating
b o @iternatives 1h tarms of what might be....To ,
begin to write ig to pit to a new; Use those
linguistic resources that have so: far peen
- developed ent1rely by speaking and liStenlng....ﬁ

w & -

In thls country it seems to me we “have based our early v

. . %,
l1teracy 1nstruct1on on read1ng ‘pere se Thus we ‘have used é’ ' ",
S

/;poken lapguage and wr1t1ng very 1neTfect1vely Most American
teachers are Jolced when told that. Engl1sh ch1ldren u;lte ?BRE
“than they read. Perhaps there should be a balance But it

is clear from fhe nat1onad assessments ndh available that our

~

schobllng is not do1ng rlght by wr1t1ng . ST,

USING GOOD-LITERATURE

T .
\ S 0 . . . 4
.

The f1nal aspect of beg\nnlng read1ng, lndeed. read1ng .
at ANY age or d1ff1culty level, nust 1nclude the best of pub-
lished books, the. trade book’s.. Ch1ldren and older folk as 1

?ound éven at the college level. enqoy -and benefzt by belng

. read to How Could l1ttle ch1ldren understand what a book is

unless he can.see it, touch-it, hear it, and early on MAKE
ONE-éF HIS ONN?\the riches of our Western world are to be
found in our-trade books. They should'be part of the;daily
life of ali classes. | | .

12
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MOVJNé'INTo'satﬁssngc:ION
) ‘ . -

uradua]]y then over the month? children begin to move

.-
”~

_from speéch to writlng to reading, from thelr own books, into

’ published booksfslAs;the skills of literacy’ arelgained, thil- . I

1" dren begin to read-from books of their own chofte. And .through ;

‘." . 3 . of their char'ges.l'"
.those chosen books., . teachers are able to improve their readinga .

. ) o+

~° - How can this be<done?

= . INDEPENDENT CENTERS
’ . o SRENPIE S _ , )
Independent centers for ass19ned or se]f—accepted learning
='are needed for "seat wo:k. . SoMehow the rest of the class must |
be kept busy thIe the teacher works with 1nd1vaduals and
,groups These centers need gTound ruues Solfhat a qulet,.
’worklng, crderly busy room is a fact of c]assroom llfe Some
- centers are: S _,,tiji; T - "f o SN
. The Book C;nter--where all-the books are kept .:, R “g
" The Nr1t1ng Center--where all mdnner of wr1t1ng ' » P :
e ;‘ “supplyes, and provocative 1deas,are to be found. |
- The Audio Center--Where ;&bés can Be made, and tapes

;o

~can be lwstghed to.

o o i
- The Sc1ence Center--where exper1ments can be carrled

e s - out andlrecorded. : o o S

fhe:SociéiTStﬁdges Centekéewhere learn{ngs in the °

.'/ ';': kf , humenities.are dfamati?ed~ﬁn varioqsnways; ' | 4 E

. i ;
. - , - . §

o . ,_‘ - .'._ | | .'u __ . . . .‘ R N . , v - \\_ réﬁ;
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N C The: Arts Center--where co]or, and sRape and texture "

‘ .are FNJ]UI&Q te Dromote beautv

\1 And many more can be organizeds - . . |
B .t the f1rst task of the read1ng peri ﬁas I, mentioned -

.ear11er 1s se]ect1ng a book by the Rule of Thumb, a s1mp1e,

cost freé way of d€\1d1ng that a book 1s JUSt right by using
one's hand to estab11sh that no more than five words, one for

each f1nger, is unknown to the reader. Children can be‘tra1ned )

é

to use th1s s1mp1e rule w1th no.teacher present If they»err

in so chqos1ng, that reveals itself during the teacher pup11

/ | .
1nd1y1dua1.conference.- L
o 4 . i

I -
RECORD KEEPING"

Keeplng records 11 a double process. The child records
icKs up

| each,bqpk’he tekes -in his notebook. ' The tedcher has a couple

of pages'ihtthe teacher's notebook for each child. _Together

these jottingS'areda great help whenlthat awful time, that

¢
\

report card t e, comes around.
- . -

.~

+°_ THE INDIVIDUAL CONFERENCE

] But let us descr1be thelone to-one conference This is—
one of the most popular adt1v1t1es that I have known during
my ent1re career. ! guspect the reason is that,1$ i. a highly
personal, and pr1vate affa1r Teachers te}{ me Jlﬁget to know

my child®en. SO much- better. " And ihdeedrtheirdgfas a gdod -
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conference gets into the persoral reasons of why books are chosen..

What memories .do theylbfing to the readey? Hodeoes the book
4 ' affect h1s th1nk1ng about his world and its problems’ How well

. can he nead a]oud to charm an aud1ence7 How much does he love-

read1ng? .
. , _
I feel there are four areas to be exam1ned 1n the 1nd1v1-

~

dual teacher- pup1] conference Rather than the wooden, teacher4
- Mmanual d1ctated quest1ons of "F1hd “the 11ne where_ the cat went

up the tree, "and the like, I would want teachers to th1nk up

their own quest1ons that f1t the ch1'|d the book, and the sett1ng '

F1rst a- ch11d should be made to feel that h1s book is |
connected to him persona]]y "why d1d you choose th1s-book?"
€1s a fine opening question whether or not the teacner ‘ever saw
the ‘book before Then perhaps, "What kind of a story is 1t7"
~would begin to develop the understanding of the child of what

"he has read- ',, . -

- A second area to be exp1ored 'is the basic ‘meaning, the -

general 1dea” the main idea of the-story. Does the reader\

.

. L reaily'see and understand for examole that "Where the Wild
Things Are"12 is sheer fantasy’ Gett1ng the main idea and '

oL becomlng persona]]y 1nvolved w1th a book is the gog] of a]l

read1ng, 1s it not? And th1s is the thrust of these two areas ‘

o f r stioking. -
. _ Q que ti }ng Summing Up Individualized Reading
A third area deals with small 4ntty grttty errors Vocab-,

u]ary deve]opment is’a natura] even if the chﬁ]d ea!11y under-

W . . ’
. r. N

\ 4 ' . ‘
PO 12Mauri_ce Sendak, New r9ﬂk: Harper and Row, 1962.
) . : . .

-
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/s
stands the story but does'not how all the words. . Copyright
' N

-~

\‘. v . ;
. N . .

[ 4

dates.. iIndexes (although I pei;?na11ythink it'is‘easier,

- more fun and faster to teach al habeticai“order, t.e.:'inde*ing;

W1th request t1me in music P iod.)

. The f1na1 part of each/individual teacher- pup1] conference

- is the glory road “that. is, read1ng aloud to charm some aud1ence

What aud1ence7 Maybe th/ acher alone. But sometimes the sk111
of oral,readtng is such “that all nearby pupils Tift their heads
to hear*the story.' 0f al theﬁpractices in teaching reading Q

American-teachers are worst a; teaching oral reading Vast

rd

fnumh_er allow, (probably being grateful the reader knows a11

b

the WOrds) the wooden, ha1t1ng, word-calling vo1ce tone ;Too

f

long a lost art, the magic'of 11sten1ng to a’story.read aloud

5

comes into its own in these conferences. - -

e

GROUP TEAGHING

Some people think that‘because the name of this approach

is Ind1v1dua]1zed Reading that never a group is set up

Nonsense' A teachér is stup1d 1ndeed to steach the same th1ng

to one ch11d after another when they each have the same prob]em
Groups are organ1zéd on tasks that need to be accompf1shed
Sk1lls that need ‘to- be ga1ned, and goals that need ?o be reached

Thus you have a too brief descr1pt1on of the approach

: ca]]ed 1nd1v1dua11zed reading. "There are many authors besides

L)

"
PPt
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"'e.i ) myself that have written about it.13 Barbe, Burrows, Howes,
Duker.are a few.l Those}Welj known in reading who do not write .
about it with understenqing seem to me to be those‘hno'ére
eonfueed aBout this“greﬁt di1emma’in our world; the difference

_‘. between extr1ns1c and intrinsic. The differenee between inner «
motivation and out51de'mot1vat1on that needs cheerleadlng,
force or bribery to make :.learning possible. The teach1ng_9f
Piaget.te11s us operational tﬁinking_nuet be.waited'fot,'matUra_
.tienally. Jt.cannOt be imposed ahead of its natural time. Of
all the names in ourAWOrld of.education, Piaget, to me stands-
AN the c]earest for inner directed patterns. for 1ntr1ns1c learn1ng;

' . Dewey, of courge, will reign supreme -for the foreseeable future.

| ‘ . thh th1s word p1cture of c1q§ses, that.} have deScr1bed,
;/ o _ hopefully in n1nd Tet me d1scuss further some aspects of my
thesis. . . - . _" ' f )
I _ / ._
13wa1ter B. Baypbe, EDUCATOR'° GUIDE TO PERSQNALIZED -READ-
ING, Englewood CTiffs, N, J. Prent1ce Hall, 1961. j-

Walter B. Bﬁrbe and Jerry L Abbott,. PERSONALI&ED READ-
“ING INSTRUCTION, Nest Nyack N Y Parker, 1975. ‘

" Alvina Burrows, TEACHING CHILDREN IN THE. MIDDLE GRADES,
Bogton: D. C. Heath, 1952. ~

_ . . - Sam Duker, INDIVIDUALIZED READING: READINGs;-Metuchin,
’)“' N. J.: Scarecrow Press, 1969. ;

-

b . “Virgil M. Hoxgz(ﬁa- Helen F. Darrow, READING AND THE
7 ELEMENTARY SCHOOL, York: Macmitlan, 1968.. |

!

- May Lazar, PRACTICAL GUIDE ¥0 INDIVIDUALIZED READINGﬁ
' - Brooklyn Board of Euzgat$0n, 110 L'v1ngston Street Pub11cat1on .
#40, "1960. . ' o

N\ /" .

o, - dail Povey and Jeanne Fryer, PERSONALIZE READING, Encino,
- o Ca11forn1a Internat1ona1 Center’ for Educatlon Deve]opment, 1972.

”» : . “ , 3
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CURRICULUM DEVELOPMENT

‘. - . . : > . . Vo

Teachet texts are full of something called curriculum

-

. ~ development. What, too many‘mean“by'that,_in my opinion, is

the deveJopment of content td be taught, to be imposed, if youb
Ty A o
will, upon hap]ess pup1]s What are alteciatives? - The develop- .

", ment: F PROCESS by wh1ch content is acquir d. GO back to the

. Key Vocab_—ary It is a strategy. It is a process And thru

) |
D 1 ) t .
. Ask1lls and other learn1ngs are. acqu;red Instructlon’ustng k

»\\\' " 1t, -as_our research has shown enormous amounts of skills, yes,

\ Key chabulary is not a. canned thrust1ng down the thro&f’of K\$\ j*

VNS . pre- determ1ned words -In’ th1s act1v1ty what words come are

- unknown to even the Chl]d until he says them. - : i

Why do teachers worry that 1f'they db not _know exactly |
what words w111 be needed to be spelled, or recognized 12 "read- ﬁf
- \'1ng? If there is _nggg__wr1t1ng, spe]]lng of all words . takes
""place And this spe]]lggfé .not done by memory (such as advo- . )
j.cated 1mp11c1t1yby’the»teach7ng of dreadfu] 11sts and’ 11sts and lists of
‘ words) but by the log1c of ‘writing - down the tetters you hear,
SO that a]] that has to be memor1zed are those letters or . -~ :2 i
phonemes that cannot be heard or have a kind of . qu1rk that is

-

. unusua]

t

Why do teachers worcy when ch11dren read a book a day ’
N -that the teacher has not chasen, when. children under such-a
) ‘Jreg1me become lyrlca]]w1th delight at being ALLOWED to,f'ad
P h books of the1r cho1ce, and are more amenab]e-tq str1cturesvof"‘
- ) < . - 1
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teach1ng th1§Land that skill that is obviously necessary. So, ' ‘
if there 1s enggg__read1ng, the ab111ty to read takes off like |
| a sky rocket,/ﬁulyou can depend on that,. for the research

: : -ver1f1es what I say. \, ) -

~

S Ohi ye of so little faith, so convin%?d that learning is

a pa1nfu] chore to be born w1th gritted teéth on horr1b1e
3 \ '
' Mondays, take heart. Tis not soi Is teach1ng someth1ng to be .

~ done TO a child? Or-is it sett1ng a situation in wh1ch your

gu1dance is. needed for steera&g towards the Star Trek of educat1on?

\
-~ . .
-

L  BEHAVIORAL OBJECTIVES . T

. .
K . .
B
T . ) g : . : - \
. e R ) N\ .

e . . AN
d N °

“Are behavioral objectives really behavioral or are they °- .
A ~a tricky way in which an administration can discip1ine.teachen§

that canhbe c\ntrolled by the super1ntendent7 Are behavibraT e

-obJect1ves Just teeny, 1tty b1tty lesson plans that must be

taught one by drear one, day 1n and day out, unt11 the
teacher happ11y can\Jeave the field of teach1ng&and do something

else for a. 11v1ng? Do teachers need candy games , and tr1cks'
by, candy or other rewards

v for keep1ng ORDER? Or do teachers use works~eets, and1ra1se

the gu11t of the obed1ent ch11dren to get ‘them done? | ..

-

Does nastery mearr dr111 _If so, I would ask, ‘whoge dr111?

-

-

-How about a child who is fur),us because” he cannot write his-

mother'how.moch he 1oves»her because foone will ‘help with the

_words? They areh't in'that week's Tesson.. Mastery of number, = !
- cou]d conce1vab1y make all aduﬂts masters rather’ than slaves

of the1r checkbooks Yet the ro]e of dr111 has been miserably o

P : N : ¢ . . o ’
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' * &conceived - and aImost_without exception, extrinsic ih'qature:
_ But, as Bowler has found out, teachers get nervous, or is
;I it tired?, nofsknowind exactnywhat must be tayght onJNOnday,
. ) b;on.Tuesday; onIWédnesdayl and each hour of aj]_the days, of the. 57
: N week. : /, _‘- ' x | ¢, ] "i{
o CACTIVITY BEFORE CHECK OFF RS
T | | B

’4r’jrﬂ~ Nhy ‘hhs it pot- occurred to enough teachers that the I1sts
| - of behav1o aI obJect1ves can be set up as a ser1es of check
offs? Then acgpv1t1es of teacher pup11 d1ctat1on of creat1ve
»}wr1t1ng, of hands -on sc1ence eprorat1on, and thousands of
other heady learning exper1ence¢ can be carr1edf0ut Once a
. ﬁ weeh the teacher then checks ‘off’ what the cIass, and with a

mod1cum of51nd1v1dua1 check sheets, can go down the coster of

what has been done:’ Then such lists recede to where they be]ong

. -9 l
°
- . ’

\ Act1v1t1e§comenf1rst . A

L&

Yet teachers see these pages and pages of objettives;'
;sent‘out by state departments, by commercqal 2?b11sherf How
wonderfuT they say So ORDERLY Tf I but teach every 1tty
:’ ib1tty one my ch11dren will REALLY know everyth1ng therel1s to
’ : . know AIas, it is not so. Soon w111 the more rebe]11ous chil-
dren raise up in wrath DISCIPLINE must be ma1nta1ned At
; wﬁat a cost! At what a cost. S o i. , -
Sefthe po]1t1ca] trap has been sprung. Content must bel
f\\ X ‘: “.‘~ 1mposed H1th force With Pa1n \Teeth must .be gritted. Hatred.
. .

Vo - of schooIs bring. about these new dreadful ugly w1ndow]ess schooIs;

.
" v b N St .
. . . .
. 13 Py L. .
o v e Y ) . .. N, . . .
SRRy Ll T o SR A ViR Jee D e B T ¥ R A
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’ . No longer do we dare build schools. where the_ourdoqré can
be_seen from the inside. It is too expensive to replace panes

of glass, broken by childrén'who hate school and who know are’

.
©

'hated by their teachers, andAeasilv acquxre the hablt of hat-

e e _._.,..9_____. e e e e e D .. . el e o .

ing 1earn1ng.°Rep1ac1ng that hatred wlth the 1ove of schools
- :
the love of 1earnihg; the "You-are-the-pest-teacher-in- the-
-, . L. , v
. whole world" kind of notes, is possible when we accept the

. * - ?

-

'human factbr. No machines that replace human=teachera. only

.0 7

machines that help human teachers-- 11ke Lape recorders and

) typewriters,‘F%ese make learnlng and .the places of learning

+

~
-

more beloved. Dg*teachers.really need more examples of .how

-

- ™ antegonistic children are to the the educational situation?

Soore frOnt'schobls? Vandalism?-I”think that teﬁfﬁing from
» . . - / .
an extrinsxc base-- by force-- by lgﬁ?fing the personal needs
’ is what is vrong. . T ’
of individual chxldregﬂ Mastery by drill is sheer insanity,

-

and will be dropped eventually

w o

A}

Kil teachers can, remember their fLrst week of teachlng..“

‘o, .‘ Ny 2 - v l \
o Excitement. Butterflies in the stomach liopel Lnthuslasm. 1hen

N _ " - .
- find out that.all the texts with magic answers simply do not
' : . . -._’ N Y R ‘ AR
. work, and théér~train1ng was a travesty on the term .prepara-
e - .
-"° tion. Ieachers,flnd .out that Just being nice to,pupils ispt

enough. So they. begin to pound away at making ch11dren 1earn.

Q o UThumpl Thumpl Extrinsic learnih% and teachlng Lots of it.

et Bl T i DA Y :

what ﬁappens?'A lot of things, but I think mostly that teachers .

w



a d1rty word. o v 1r~§ !

. 4 .
: 4 - ’ ’ f ’ -t . -]
Being nice to pupils doesn't werk, %hey say. Most first graders -
are sullen third graders. What happened? ™
iy -

What happene&‘ﬁs the subject of ‘this paper..'Ihtrinsio

learning is not understood. It is thought to be laissez-faire.

* Totalitarian philosophy -is. not-a concern of teachers in this ..

nation. They don't recoghize that all imposed extrinsic learn-

-4ng is .fundamentally total1tar1an 1n nature- Those that are a

m1te uncomfortable by dragglng the1r charges through end]ess :
lessons, obJect1ves, worksheets and texts, day in and day out,

waek in *and _week out, consoﬁe themselves "But T am not a totals
. /

‘ jtarian. I am democrattc So gven Qﬁ\l\teach in extr1ns1c ways'

. B\
it won't matter. My children w111 Tearn not. by what I say but

_how I ah " This 1s the way to pol1t1ca1 healtn7 Af

: As for the educat1onal pub§1shgfs, as Bowletr™clearly shows,

the on]y th1ng that matters 1s<what sells. So the magter of

» extr1nsgc learning and extngns1c teaching beComes a matter of .

greed\and'go]d. The Kind Midas . syndrome is throughout the lgnd
.of'education As E7 enhower warned of the miljtary- 1ndustr1a1
complex,'so ‘T wouTd warn us all of the educator publisher comp]ex.

K1ng Midas, after all, killed h1s ch11d for go]d Extrinsic is

L .
cd P Y
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TEACHERS ARE' THE HOPE ; ¢

Lo
.‘ L . St . !
" This is a grim picture. Is there no hope? Yes, I.do-

oelieve so. Hope lies in the hands, as- always, of teachers

Should they each and everyone, believe in that wonderful o]d

- saying, "To thlne own self be true,.and: 1t shall follow, as

‘the night the day, Thou " canst not be fa]se to aﬁ?‘man "14 I

t

‘ wou]d substwtute child. : .
Teaehers must-res1st being told what text to use. What -

SR . . !/
objectives to follow. Tedchers must read the many texts now .
° . 4 - . : - - - :

~available to learn -how to teach intrinsicali‘--not~missing v

anyth1ng, as those old "progress1ve ites" tne wilder of the °

2 . ~

: pr1vate schoo]s d1d and st111 do. La1ssé§ ﬁa1re is, NOT te8ch1ng
/ ~
Enterta1n1ng ch1]dren not teach1ng e1ther but is a form of brain-

wash1ng, and JUSt one look at Sesame Street and Electric Compan%

to see the best there is_in that field. Goed entertainment Yes, but
.no child,” in either prog’ram, ever has an original. idea of his own'" !

Teaching £rom. 1deas, -and checking off as you go--from your.
J

- ' own ]1st Trainng ch1'|dren by 1mpr1nt1ng on the1r r(gmds--

13

learn1ngs from a text or a ]lSt, on]y sets those” m1nds in cement
Tt One'has to but tedch a- class that has never been asked to do

other than repeat what - 1s in the manua], to observe qement -minded

»

ch1]dren e
. ¢ K . o

! There is hope in. that state wide adopt1on of texts are less-

en}ng. . As -Bowler reports, 1t is now down to twenty -two cut-of the

. KY

-0

'. o  Y¥um. Shakespeare, Hamlet, Act 1, Scene 3, Line 75.

VoL 23
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. . a ‘ ,not jus; racial,

fifty states. Sheer comp1a1n1ng‘py m1nor1ty groupsﬂof all kinds

hasten this development
"“"/\ N F’U serious concern is that teachers

- ! T : K ,. \ . . v

will néver- learn how to respect the1r children as human befngs,
and will on]y use. strateg1es more - app11tab1e to a mach1ne.

) They will “turn ch1]dren on. They will "turn ch11dren off."

- I"think Philip W. Jackson in h1s profound 1jittle book THE TEACHER
AND THE MACHINE15 puts i¢ well, when, he warns that the threat is

'never simply from the techno]ogy, that 1s the mach1nes themse]ves,'

but the thraat 11es in the fact that some teachers are capab]e

of treatJng ch11dren as if they were machines, That is the source

g . of worry. It is not intrinsig {n‘character. That is what must
&
be changed @chines car/not: think. :
* & ° The change in reading pract1ces, I feel must be towards

those approachTs that depend upon‘the inner resources of the

1éarner: The'Language-Experience Approach, Individualized Read-

S ing are ‘well supported by research studies ga]ore? Not only
do they follow bas1ca]1y 'sound po]1t1ca] and soc1a1 patterns
for our society, they are heady and- a11ve with the joys of teach-

;5 ing. They present orderly, organlzed, systemat1c,Ways of pro-
~ .

>

ducing a c1v1llzat1qn, A civilization may it be noted is based
. ,’ . . R

c1v111zed-soc1ety Those human be1ngs who
b

upon beauty of it rature. Groups‘of humans living toéether
- . . N
do not guarantee

v R

-

love 1deas, vho éh1nk w1de1y, and who develop from within 50 .

: N
-
. .
-

. . 15Phi]ib W. Jackson. The Teacher and the Machine. Pitts-
SR burgh: University of Pittsburgh Press. Horace Mann Lecture,

K . ’ 1967. d ‘/," . ‘- ] ’ .
- . v C /,/: A ’ « L “.
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guarantee a c¥vilized world. So intpinsiﬁ,beoqges thé'goldenv

_w0rd; the hope of our futlire, and a necessity for our way of

.8

life. ' o
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