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Some years ago at a wauhlngto'n Orqanlzatlon for Roadlnq Development

5 o

State Meetlng I was privileged to hear Df. Nllllam detméyer speak

You that heard hlm last year at the Oklahoma Reading Counc1lvgeet}ng

-

in Stillwater know what a knowledgeable person he is in the field
of reading. One statement he made caused me to bristle. Ile said,

i ' I
"No one ever learned to teach reaginq'in a colleg?’classroom."

As I further anal.zed his remark, I began to see his'wisdom. Since -

- B » -

that timef I have planned my methods classes With a different'approachzj

) « My asses have evolved to a place where I require each stu-

dent to Pe responsible each week for instructing one ‘or more stu- o
" dents Ih a reading and/or language arts class settlng. My require-
ments have to remain flex1ble eWSugH to keep the classroom prlorltles

flrst. I have had excellent cooperatlon for those prlnclpals and _ - -

v

teachers W1th whom I have'worked.' Most teachers remember how

* difficult it was to learn how ,to teach reading to students whether

v

it be small or Iarge qroups./

‘j Although I had a practlcum that seemed to functlon fdlrly

‘well, .I'was never sure howaeffectlye it was. Did'my students learn

howito teach word recognition skills° Hoy out comprehension
/TN skllls? Were they able to relate“ln a face\fo ~-face sltuatlon
W . A3

. w1th the,\,jzudent‘> ~Other questlons

rossed. fny ‘mind. - ) A

b More, importantly, "how did thé}rthdentvin the classroom respéhd

. W
. AN

, . . A o ) .-
to the instruction? Did he feel tl ed by, the extra attention

.

iven to re?dxng? pDid he want to rfad more? Did he show an

increased 1nterest in learnlng to read? what klnd of behav1or
/'\ ‘

dld he show? It seefed that be iof\mlght give a better 1ndex P
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L
to desire to read than his verbal expressions.

,r

S .. . - . . . .,
With %hls background of uhanswered questions it secncd desir-
- f : R ¥ ) . v
able to try to ascertain just what was happening out in the class-

>

. room where;yf readiﬁq‘héthods séudfnts were working.

?& formulated some questions to ask of my reading. methods
P M ) N ) } ) .
stﬁabnts in- an,effort to detetmine how effective the practicum

" ' ~N ' ,
design was. First let me elaborate on the desiqgn of the reading
T » b 1

I . " ’
methods .fclass. The class meets toge'ther once per week for 100. .
‘minutes. Each ,student designs a practicum ‘time of 2 hours. It

is intended that no less than 1 hour be spent in a school working

) (\ . ' .
with at least two students. I ask that each methods student

observe the classroom teacher in a reading class as often as he/

° .

she feels is desirable. Fach student is asked to administer the
~,qates-Mcdinit;e Reading .+: s, to two students and report the

data to me)

At the conclusion of each pxgctiéum seSsiod‘I require a written
report. of the activi{ies. Specifically-} ask for: ’ ’ .

(1) observed problems related to reading. .Here I want
-each methods student to become sensitive to how the
elementary student reacts o job requirement in the -
. reading lesson. .He should look for problems encount-
. * ered and successes each elementary studnet has. He
should look for mechanical problems that 'may be ob-
served. Informal testing may, show him many other -
‘problems related to reading. ‘ -

. (2) recommended feading activities. This,;is developmental
.—— or for correction. Here I want my studnet to do. :
more than diagnose. It .seems to me that we waste
a pupil's time if we do nothing but diagnose. I
believe also that the problems recognized above” sets

L

purpose to their study; and

. A :
So(3) reading activities today: I believe this activity -

ties: today's work to the session from the last

s week where the college student recormended act-
.ivities for correction.

. 4 R




. you to accept 1"as the total aspect of the affectlve domaln. I

Now back to my questiongz , ' .

l. what werc the positive thihcs said by stuqﬂgks about reading?

2. What were the negative things said by studﬂgts about reading?

3. 'What were the positive things felt about the practicum cxper-.
iences?

4., What were the negative.things felt about the practicum exper-
iencesg?

5. ‘Fihally, I said, "Given the assignment of prov1d1ng a pract1cum

\ N =
experlence for a college class, how wouik\you organize it ; ’

for maximum affective growth? }
As a check on myself, I researched Krathwohl, Bloom, and Masai in

Taxonomy of Educational Objectives: Handbook II, Affective Outcomes

to determine my own understandlng of (he affective domain. These

authors recognized and artlculated descrlptlons of 5 maqor cate-

'gorles. These are: Louﬂ 9 7¢4ﬂ2k7

(1) ReceMving: awareness, willingness to pay attention,
listens; . ' o ’

(2) Responding: reacts overtly to an experience; parti-
cipates; vQlunteers action; achieves satisfaction from
participation; ‘

(3) Valuing: attaches worth™to various phenomena; accepts

S values; shows preference for certain values; becomes
. . committed; .

(4) Organization: organizes personal.'values into a system;
determines relationships among ‘'values; establ1shes
Priorities; and :

(5) Characterization by @ value or value complex: develops
a characteristic lif§;style° acts consistently in

® accordance with the lues, belleves, or ,ideals. that

‘comprise his phllosoph7 /
While there is much in these descriptions, I wohld not want
Py

r

do belleve'?t\gives us a place to start determining if certa1n Q\Q

X

aspects of the practlcum do, in fact prov1de affective learnlng

O
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I. et me pow return to the research elicited by the questions
«sked of my students, What werc the positive things said by
students about readinag? At the rishk of heing too simplistic
I will quote actual words spoken by students.
X" '1. _"That book's good, I never knew reading books was like
Xhat." ) S .
4 2. "Said he éqjozed readinq”ﬂi |
3. "Liked to recad books a£ home"

% 4. "Reading was fun"

5. ."Can we read this story?" PR
6. "This is my favorite story/ﬁ

7. "I like to read."
8. "I enjoy reading a good book."

% 9. YReading about football is fun."
10. "neads at home to mother.”

-

K11, "Likes to read advénturé—typé.stdries, loved« to read through

atlases and encyglopedias."' , .

12. "Likes reading games."

-//$4‘13. "Liked ‘to work with a different teacher part of the time."
. . A .

14. Asked eagerly, "what are we going to do today?"

Y 15. "I like to read about sports."

3
416. "I like our weekly readers." p

_3?17- "I wish I could read more aobut ﬂéO's and Science Fiction."
5&18;j "I like to read stories about animals."”

| | 2 t%
JII. Positive Actions Noted jifhnu 1izigﬂ 7b‘JﬂW 47&*‘ﬁ“b/¢@1

LredS ks g By, Yy s e proliecinn
and smillng got exc*ted when he came to W

-

"4 1. Always happy

special reading class. ) - R
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2. ;ntercstqg'in‘new_yord meanings.
3. Ixcited over reading games. \
J_' + 4. Liked puppets, finger puppets, games.
5. Enjoyed makingfa reading corher. T
6. Waited anx1ousl1 for practicum stbdents to arrive.
fx : 7. Enjoyed variety’bf experlences presented by practicum.
students. ' ' ' ) ;u -
8. Wanted to read aloud‘after being read to.

9. Eager to read dlfferent books brought by studynt.

\\‘ . 10%* Smlled when reading practicum student‘arrlved.

\

o 11. Enjoyed the stories, different activ1ties,vexpre531ng

herself by being able to talk.

12, able td“relate stories to her own experlences.

s
- ~

'_ :13. Would start readlng one of 'his own stor1es during break.

14. Made suggestlons for. Other act1v1t1es

15. 'leed act1v1t1ej‘gn which she had success.

- 15; Wanted to kmpw when I would be back : >
*17. Enjoyed getting out of regular class to read.
;18: Liked to read aloud Qhen other studnets were not listening.

—

19. Looked forward to my coming each week.

20. Enlozed readlng books that were funny.

-

-

21. Anxxous ‘to do her best.

22. Felt sense of accomplishmentfghen he could finish reading

a. 500]‘(- ' ' . . N A i

»

23. Especially cooperative and attentive. -

V. .




ACTT DD Y Son D TVE O rREACTTOND .
P oo thes 1 the pest o armortant part o oin teachng
N .
N
'nv..t.i&K. Toadine tn thee clanaroom., of coursce, i for the
\ N » 1] "
bt M cince e collece student ("cannot” ne Yottheyer)
\. . 1] .
Voarn to toact reading 1o the college clas<sroonm, he raest he

RN

dEpectod e hig axperiences 1n the school olassroom. Tt has

<4

ey ot hopss Fhat o thas o oxpericence will have a posittive effect

.

-

Ll T results of the onestionaire follow:

V.o Shoved e problenss Towi Il face, /7

DL vengsions were fun,
3. I felt p]wasnrv when a student grasped a new concepft.

4. Unjovod students eonthusiasn.
S S SRS,

. . N
. H . P -
».injoyed challenge of finding ways to help student.

»

£, oInrjoved vorkinag with student as opposed to reqular coelleae

e

clasgqyrk. 7 : ﬁ ‘
\g-ﬁf//;as able to Ytecognizé rciginq problems which had Leen

discussed in class.

pes

[4
Gave me a real- rcason for searching for material and

¢ .

narrownd the arera of search.

: ¢

- ' . » . . .
9. Gave me a desire to respond to real responsibility.

10. T felt like I really accomplisheﬁ something.

1. Gave ne conficence. )

. . . o G
2. Loved working with indivicdual studfigts.
3. Gave me.practical exnerience.

14. Learped to handle problems before I face a whole class

ERIC
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-

situation. )

-

5. Learned more of the ¥rustrations we will face.

. P

. Learned to put less oh plans into practic® in a real

4‘ B 8 » - . . .
5 .

.

.



. . \‘
gituation, ’* ) - .
\- q i '
17. Taught me that teaching of 1eading is more than a
. o
’ theoretical, course', o \

16. I would l'ike nore experiences and practicums oOf this type.
ARG , 5 .
..

+ 10, Many good contacts with expcrioﬁbnd teachers.
28.. Felt fiore like a professionals: - Cow \B

¢ :
21. I could relaty so much of my work in class tb an actual

+

experience.

hd >

.22. -1 feel 1 helped the boy. ‘ R ) .
23. L}ko& just being out in the school.
24. Loarned\a,lot about one-to-one relatinq.

/\_ 25. Gained insight #nto students's frustrationsk\\‘
4 —_—

26. Good opportunity to observe reading taught in a group

situatben.

”»

27. Helped me gain confidence.,

: . y ,
28. Felt wanted and needegd. ’ : =
. : ' \

29. Opportunity to work in real life situation. ™~

30. I profited by having to "dig" in and find answers on my own.

31. Had a feeling of éccomplishment to see sigﬁs of progress.

32. Felt good to be well received by studeht and teacher.

33. Practicum really helps our lectures and textbooks Become
more meaningful. ) : )
- Py ' . ) 4 .

34. I felt it makes the unsuccessful child feel:important

because someone cares enough to help. . ‘

-~ 35. Gives the child a feeling of success when working with his

- tutor.’ o , - *
Attention the child\receibed‘ireatly influenced the childJs

36
¢ . .

*\/skills in reading in a positjfive way.

, 9 : '

V4
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t/. tood teacher cooperation with the tutor. v
, . . o .
B, Opportunity to scee varitous nroblems and solutions which

will be encountered in the classroom.®

9. Learned %6 love the student. ‘ v ;

Y .
10.  Good exchange of 1deas of other practicum students in

.....
-

car pool.

) 41. L“foﬂl.like a professional now. ". .- ’

42. Got a job as a paid tutor as a result of this experience. p

at

Iv. ()R(}‘z‘\;.‘q'IZIN(‘. THE PRACTICUM FQR MAXIMUM AFFECTIVE GROWTH \
I

f

' 4. Weekly report very helpful.

\/

Since this concept has gone through several changes as.
have tried to maximize its effectives, I asked for input from

students who had already cémpleted the practicum part of the
\ ‘

coursc. The fesponSe are as follows:

‘l. Have one hopr,iecture&and two hours of practicum. -

2. VRequire’thatvwe write a lesson plan for each day of practicum.

:Sﬂ Give experiencels in teifhing the class or -a group .fe (’f;_
children\(bemonstration). ‘ . : o Ve

4. Haue’ciassroom.teacher prepafe a gﬁidance outline concerning

o the heed of the child(be;ng taught. |

'5S. Plan a cbnferencé between stﬁdent And classroom teaéher:

A i ‘
of practicum student.

/

6. Define exact goals

7. Classroom teacher ghoufd assist practicﬁm student by brief-

%]
ing on strengths and wéaknesses of children with whom we
: e .
work. . ' . : . ‘0 nf\
€. Practifumr students should spcnd more time with children. \
: ) , , .
"9. Plan that practicum student be able to watch a remedjal
o 10 |
o . : 8 ' .

e
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19.

20,

26.

27.

28.

teachuer o part of the reouirerent,
Dave proactioun two days/week.

Fae the first week to aet acquainted with your puptls,
-
»

Pyacticun student should be able to choose the type |

B

ratoerial to be used,

Put more ot the ¢lass tire.in thn/mem‘nLarv classroom.
’ 1

Plan to speak individually with practicum students about

v
- R “ .

any reading problems cacountered.
Plan one period/week to discuss practicuam experiences.

Plin more sessions on how to diagnose and correct reading
. ’ \ , )
problems. . . _ p
4
Qtate a problem and then give activities for\corroction. R

.

ltave the practicum sﬁudents actually prepare activities for )

the class® to .do. & - .

.

(live extra credit if we want to spend more time cach week’ )

[§

‘

.in the school. )

v

Plan a time for feed-back at which time the practicum

student would meet with,  classroom teacher.
o

Plan wore\observation of classroom teacher.

)

Student should work with at least two pupils.

. . -

'jeed to have experience teaching reading at a variety of
ey

levels.

Secure- full-fledqged cooﬁeration of classroom teacher.
Provide rore "'.ackground” before sending to classroom.
Have theory firgt semester and practicum second gecmester.

s

"I believe the experience would be more valuable in a

pdblic sghool than in a privategschooi."

I#would be more valuable to work with 3 or 4 ehil%§§n.
'. .. .

. / 14 )
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Conce it on:s .
\.

I believe that o vracticurn burlt into and as a part ot a
reading methods course can e an effective addition to training of

Leachers, P believe that it has an atfective input on their atti-

tude toward the task of teaching n.‘.l(!inq-. 1 believe that lthas .‘1.{

very posiltive effect on those stUdegts who work with the practicum
~.

students.,

Classroor teachers who offer some of their students for this

’ - : .
special tutoring can develop added insiqghts into the reading

vroblems students encounter. If vou will take the time to devélop

‘ . . y
a irofilu in several areas or a check list of the varjous skills,
vou challenge yourself to grow in an understanding of the problems

of the-studént. ‘Also, the practicum student has a beginning

y

understanding of the nceds and can plan lessons which should assistr

N 3 < v,
the student in growth of skills and understandings. Beyond that, J -

there is the opportunity to have that added teacher in the classroom

-

giving that individual attention you al&ays wanted to give but

never had time. . BN N

~

h You heceme a co-worker, in the task of upgfading the expertise

+

of the beginning teacher. I .read somewhere some~time:-ago that
reading teachers should work with the idea of working themselves
out of a job, i.e., when the student learng to read, they are no

longer needed. We all know this will be impossible but it is a

good coal to sect,
- ) .
This advice may not be applicable to all present here today. -

-

If you live near a college or universityjtélkuwith the reading

methods teachers to determine if you can assist the methods - o
‘ /.

. 4 10




: R
. your students w1ll/prof1t from‘theﬁgffonfs glven 1n behalf?-

’.After all 1s‘sa1d and done74 Ehch aof us ls 1n the profegblon £

FS . ‘ , . -0 o . 3

e ) . - o _ A : -ﬁﬁ~
' . - . .'1,} - " . . ..' .
#students in acqulrlng the sk111 of teachlng readlng# Both you and Uk g

EN -
<+

students.,. ' - . '1;.

o

: Remember, it'was the pbsitive statementsLmade by the elementary?~v

~educatlon for those chlldren /in the classroor ‘If We<everulose "‘
s lo'st .
sight of'thlS then we have keft our g\Eg:se for belng teaChers_ i
- ) ) . .
N\
\
~ , (
ya
. . e
< v { -
¢ k g /’\.,“,r
{'."'.k.'n. ! . f
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