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PREFACE

[Project PRICE (Rrogramming Retarded In Career Education) is a’three-
year project funded by the U.S.0.E.'s Bureau of Education for the Handi- ;
_’/é;pped. The project culminated its second year May 31, 1976, by completinq

a series of six fieldrtestlng inservice training programs in each of six

i
i
i

Midwestern public school districts. During the final project year we
will field-test a revised inservice‘training workshop model and materials’

in several new schoolAdistricts located throughout the United States.

s

The overall goal of Project PRICE is to develop a methodology by
which school systems can educate school personnel, communltles, and
families to provide more relevant career education 1nstruction and supppr-
tlve services to educable retaxded students. Although orlginally inteJded
as ‘a K-l%}pro;ect /dé have concentrated our efforts primarily on the 7712
level student upon\the advice -~ our Natlonal Advisory Committee. The

,

project has three major goals: . i

(1) To develop an inservice/s_ 4ff development training model to !

!

‘educate regular and spiffél”educationApersonnel to provide eF-

fective career education services to educable retanded studénts;

. . - . . B , , Y
(2) To identify. and/or develop appropriate techniques, tra1n1ng/
materials, and experiences to prepare school personnel to work

' . |
more effectively with educable retarded students within a Cfreer -

I

education context; ' : !

1

(3) To complete and dlssemlnate the resultlng 1nserv1ce/staff'develop-
ment tralnlng program that can be utilized throughout the Unlted -

States by school)‘systems desiring to adop¢: the career educelttlon
: J

This is the seventh wqulng paper to be written and dlssemlnated to

approach. w ’ : o

—

professional workers interested in re-dlrectlng serv1ces and 1nfu51ng
change into educatlonal programs foxy educable mentally retarded and other
students. Thls.paper reports the results of our Needs Assessment atudy
conducted ‘in the s1x cooperating $chool districts the first projecé year.

The puzpose of the study was to aScertain the major competencies nqeded

l

by educable retarded students,’ personnel most appropriate to teachjthem,

integration barriers, materials needed, insesyice training needs, and
. - |

N |
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special educator assistance needed by school personnel. We hope the
results of this study will be helpful to school districts and training .
;rograms/prOJects interestéd in competency—based 1nstruct10n and in\in-
volv1nglvar10us school personnel, cqmmunlty agenc1es, business and iNdus-"

try workers, and the family in the career education of handicapped students.

We convey our appreciation to.the hard working cadre of Trainers and
workshop participants from thg six school districts whg assisted us in
devgioping the inservice training'prog:am this past year., We are particu-
larly indebted to the Local Education Advisors fnom\each school district
who arre;nged and coordinated all the details of the workshops and provided
continual input to the project staff:‘lMary Alexander, Flat River, Mo:; -
Ernie Anderspn and 'Jim Biermann, Milwaukee, Wisconsin; John Flynn,
Minneapolis, Minnésdta; Lu Kisgr, Ames, Iowa; Robert Stinson and Herman
“Cline, Olathe, Kansas; and Gordon Warren, Montgomerf City, Mo. We are
especially indebted to our sponsoringiagency,'thq Bureau of Edpcation
for the Handicapped, pqrticularlY'william A. Hillman, Jr. who has given

)

us continual support ahd encouragement.

puring the final éroject year, our staff'will be engaged in re-writing
the Tralner s Manual, several guldes and training materials, conducﬁlng
a Tralner s Workshop fbr new cooperating schools, evaluatlng workshop
effectlveness, preparing our materials for dlsseminatlon and many other
' “activities. A list of the expected components of our final 1nserv1ce
training package ié presented in the“Epilogue.

-

6 Hill Hall ‘ , Donn Brolin
* Columbia, Missouri Project Director
L
-~ j’\\
D
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INTRODUCTION

Ny ”
Career education is finally coming of age in the United States. The

Education Amendments of 1974 established in the U.Si Office of Education

" an Office of Career Kducation to work with other U.S.0.E. Bureaus and

related agencies. A National Advisory Committee on Career Education.has
been established to evaluaté the status of’careqr education and to make
recommendations to Congress. The 1974 Amendme@ts'have also authorized
up to flfteen million dollars per year to evalhate and demonstrate the

efflcacy of career education.

The U.S.0.E.'s Bureau of Education for the Handicapped (BEH) hés
also demonstrated its support of the career education movement by desig-
nating this area as one of their major prioritieé“in the education of
handi capped students. The Bureau has encouraged exemplary projects to
develop and demonstrate effective models of career education for these
students and sponsored or co-sponsored several national conferences on
the subject, e.g., the Topical Conference at ‘New Orleans (1973) and the
Reséarqh Needs Conference at Princeton (1975) are notable examples. BEH

has also issued several publications such as Selected Career ‘Education

% v

Programs for the Handicapped (1975) and others.
= .

The Coqncil for Exceptional Children (CEC) has also demonstrated its
support of the career education movement by devoting the entire issue of
t;o of its journals to this area, i.e., the Sprind 1973.issue of Teaching
Exceptional children and the May 1973 issug of Exceptional Children. 1In

these issues, specific concepts of career education are related to the
handicapped.. CEC has also published several other publications and pro-
duced materials pertaining to career education. At its’Annual Convention
(April 1976), the CEC Board of Directors gave its appfoval to the organiza-
tion of a Division on Career Development within the organizatio;. The ‘
intent of this Division will be to assist other CEC Divisions to inéulcate
career education cancepts into their work with héndibapped students and

to work c%psely with.other organizations. conceyned with career education
for handicapped citizens such as the American V égfional Association
Special Needs Division, the National Rehébilitation Association and its

Vocational Evaluation and Work Adjustment Division and others.

~ -, ‘ ' ‘
-



Career education programs are now operating in over one-third of the
U.5. school districts (Hoyt, 1975), with at least 21 states having legis-
lation now or soon to be supportive of this concept. Closely relatea to
the career education movement are (a) re-educating teachers about career
education, (b) mainstreaming handicapped students in regular classes and
programs, (c) developing receptive teacher attitudes about career educa-
tion and handicapped youngsters, (d) the importance of special and regular
éducators/c0unselors working more closely tagether, and (e) the movement
toward competency-based education of students. Uhfdrtunately, much work
remains to be done before the above needs can be properly achieved in

most school districts.

The career education conceptualization can be an excellent vehicle
to meet the needs of handicapped students and can serve as a means of
accommodating them into the oqpoing educatidnal process. However, effec—
tive career education conceptualizations must occur and various typeslof
school personnel mus% receive additional training to develop, implement,
and conduct meaningful career development programs. Such programs must
go beyond merely academic instruction and vocational training and also
include a great deal of emphasis on the écquisition of daily living skills

and pérsonal-social skills.

In earlier working papers, we expressed our view that career education
should be concerned with more than the economic aspects of human dévelop-
ment but alsb with the total individual. From this perspective, "career"
is defined as the course by which one develops and lives a responsible and
satisfying life, i.e., as a learner, producer, citizeh, family member,
consumer, and social-political being (Gordon, 1973). Our‘conceptualization
of career education was stated asﬁprepa.ration,for all aspects of successful
community Ziving, including working. We believe career edys@tion should
be "all of education--systematically coordinating all school,\family and
community components together to facilitate each individual's pofiential
for economic, social, and personal fulfillment" (Brolin, 1974). We also
believe that there are twenty-two major career eduéétion competencies

(Brolin, -1974) that retarded (and other) students must acquire if they

are to be successful in today's modern society.

Career education conceptualized as above requires the active partici-
pation of appropriate types of regular class teachers and counselors as ~

well as special teachers, family members, community agencies, and business

e 4 g ) ¢
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_and industry. 1t requires focusing on the major competencies needed by
handicapped students to succeed in today's complex world. It requi}os a
humanistic and relevant apprdach to the education of our handicapped citi-
zens. It will require the refocusing of existing practices and curricula.
Perhaps, most of all, it will require a strong commitment to improve our
present operating procedures and offer a more relevant education to all

students, regardless of whether or not they are handicapped.

In summary, career education has become a reality in American educa-
tion but much remains in preparing practicing school personnel, family,
and community resources to adequately meet the demands of this sweeping
movement. This is particularly true in the case of the education of our
handicapped citizens. wWith legislative mandates to include these indivi-
duals in the mainstream és much as it is possible, a concerted effort is
needed to identify the roles of Various teachers, counselors, and others
who are expected to provide for these needs. Effective inservice training
programs are needed to improve the many resistive attitudes, misconceptions,
limited knowledge, and pau;ity of techniques of school personnel who have
had little experience in instructing handicapped students. Such inservice
trainipg programs need to be built upon an empirical base of data/so
appropriate decisions can be made regarding the direction of inservice
education for varigus school personnel.

> ) Purpose of Study

-~

This investigation was conducted to determine the major roles various
types of school personnel felt their discipline could assume in the educa-
tion of educable retarded students, the major concerns the respondents
felt existed in successfully integrating these students into reqular classes,
énd the kinds of training, materials, and assistance they felt they needed
to effectively meet fhe educable retarded students needs. The results were
inﬁqued to be used to develop an effective inservice training program for
such school personnel and others that will assist them in developing the
kinds of attitudes and abilities néeded to work effectively with these

students.

Research Questions

A numbér of general research questions are posed 'in this. investigation.

1

They are:

- 10
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Which school personnel are most appropriate to assist educable
retarded students in acquiring various career education compe-
tencies? ’

What are the major barriers to successful integration of educable
rctarded students into regular classes?

wWhat 4are the training needs of school personnel to be more effec-
tive in teaching/counseling educable retarded students for career
development?

What kinds of instructional materials would be most helpful for:
teaching/counseling educable retarded students for career deveiop-
ment? v

What kinds“of roles are school personnel willing to assume in
assisting educable retarded students in career development?

What kinds of assistance would be most usefgl to school personnel

for more effective teaching/counseling of educable retarded

students for career deve lopmant?

. S
%
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METHODOLOGY
The purpose ot this investigation was to determine: 1) what types

' ot school personnel feel they can work with educable retarded students,
2) what competencies they feel they can help the students acquire, and
3) the inservice training needs and other-assistance of such school per-
30nngl. The focus was on the career education competencies retarded )
students need to learn so they can assimilate successfully into community
living and working. The sample, research instruments, data-gathering
procedures, and statistical procedures used to analyze the data are

described in this section.

Sample

The subjects for this study consisted of 264 school personnel of
various types and from six Midwestern public school systems in the fol;ow-
ing cifies: Ames, Iowa; Milwaukee, Wisconsin; Minneapolis, Minnesota;
Montgamery City, Missouri; and Olathe, Kansas. These six districts had
agreed to participate as }nservice training Sites during the second pro-

ject year. The subjects consisted of the folloﬁing types of school per-

sonnel and their number:

Administrators 27 Language Arts Teachers 35

Counselors ] 22 Math Teachers . ) 19
Art Teachers 15 Music Teachers , ’ 12
Business Teachers 9 Physical Educators 21
Home Economics Teachers 18 Science Teachers 17
" Vocational Educators 24 Social St;dies Teachers 18
.Unified Studies Teachers 2 Special Eduéation Teachers 25

‘Administrators included principals, project directors, supervising
teachers, and curriculum specialists. Counselors influded counselors and
social workers. Business teachers included Business Education;.clerical
trainihg,‘shorthand, and bookkeeping. Vocational Education teachers in-
cluded Vocational Education, Industrial Education, Drivel's Education,
h(oodworking, Auto Mechanics, Drafting, and Occupational Relations. Lahg-
uﬁge Arts teachers included English, Speech, Drama, Reading, Broadcasting,
Foreign Languages, and Library. Science teachers included Science, Biology,

12 .
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. ‘ ’
Chemlstry, and: Phys1cs. Soclal Studies teachers included Social*ﬁtudles,
History, C1v1cs, ‘and Geography.b Spécial ¥ducation teachers 1ncluded 5y -‘ﬁ%ﬁ?
Iearnlng D1sab111t1es; -Learning Centers, Resource Rooms, and Special
classes. The remaining personnel categories are self-explanatory. Although
* ‘administrators were tabulated for all research questlons, the results for

this eategory are presented only for those questlons whlch encompass admln- .
R Y

.

'1strators profess1onal functlén.

) The subJects represented two large urban school dist..cts, two mlddle-
size Qhool dlstrlcts, and two small d.‘LStX.Lx_Lv. Slnce Pro_'ject ERICE has
[focused prlmarlly upon grades 7-12, only responses of senlor and junior
.hlgh_school personnel were considered though some elementary'personnel
participated in the studf. Research Question #l was answered by tabulating
responses of only those personnel who'had either a junior high or senior
high responsibility. fResearch Questions #2 through #6 were.answered\by
tabulating responses of all personnel regardless of 6verlapping grade
responsibilities. ThuSy the N's reflected in Tables 1-12 are lower than
those for Tables 13-18. ° ;he subjects were selected for the study by the
project Iocal Educational Advisor in each school district who was advised

to do this in a random manner.

Instrumentation

The primary sources of data for this study were two field questionnaires
developed by the senior author of this investigation. The Preliminary
‘Questionnaire (see Appendix A) was constructed to ascertain if theVZZJPRICB

career education competencies were the major ones for educable retarded
students to attain in the educational system. Respondents were asked to '
m

identify any other major competencies, indicate their oplnlons about inte-
grating these stuﬂents into regular classes, 1nstruct10nal materlals needs,

and inservice tralnlng needs. .

" The Final Survey Questionnaire (See Appendix A) was constructed after
the first questionnaire was returned and needs assessment interviews held
in each of=the cooperatlng schools which explained the first questlonnalre.
The subjects almost universally agreed that the 22 PRICE competencies all
were inportant for retarded students to acquire., They also identified
five -other important competencies which were added to the list. This second
'questionnaire was constructed so respondents merely chdcked which items
for each question they felt to be most relevant. The items listed were

-
b

’ | 13




those which were most féequéntly'identified in the first quesﬁionnaire and
. the needs assessmqnt intgrviews.~ Inadvertgntly, three of t@g PRICE com-
.petehcies were Smitted from tﬂe'iist during typing, thus a -total of 24

" rather than 21 competencies were listed in question 1. The questionrnaire

consisﬂéd of four pages®and took 10-15 minutes to complete.

K
N

Data Collection

The Preliminary Questionnalre was malled to the project LEA in each

cooperatlng school dlStrlCt in September 1974. The LEA was responSLble
fof randomly distributing the questionnaires to at least two of every, type
of échool personnel in the system, primarily secondary—level.' Several
weeks after the qugstlonnalre was malled, a Project PRICE s;aff member
visited each school and met with the individuals.completing the question-
naire to explain'the.i;ems more fully and seek-theif cooperation. This_

increased the return rate to almost one hundred percent.

The Final Survey Qpestionnaire_was constructed based on the open-

ended responses from the first questionnaire. This>survey indstrument was
reviewed by the National Advisory Committee as a field test of its utility:
Based on their input, final revisions were made and the questionnaire was
'sent directly to the 'r('aspondents in.January 1975. The LEA from each dié-
trict was encouraged to follow-up on all respondenﬁs regarding their com-

pleting the questionnaire. The return rate was 78 perbent.

- Analysis of Data

The first research question was answered by tabulating the responses
of senior Pigh personnel, junior high persohneI, and senior and junior
high pexsonnel combined for all six séhool districts (Appendix B, Tables
1-3). ese responses were further broken down into small, medium, and
large school districtg and. finally into individual school districts., The
responses are presented as percentages in Taﬁles 1-12 (Appendix B).

The remaining five research questions were answered by tab*lating
the responses of both senior and junior high personnel combined for all .
six school districts. The responses are presented as percentages in

Tables 13-18 kAppendices C~H),

4 :
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; RESULTS C o . -
N’ . ‘\ '
¢ A A .
. Research Question #1-/ Which school personnel are most appropriate to assist
educable retarded st?dents in acquiring various career education pompetencies?

The first que%zion was intended to determﬂpe which school, personnel
felt their disc1pﬁ1ne to be appropriate to assist educable retarded stu-
dents to acQuire each of the 24 competencies for career development. The
responses for all school personnel at both the senior and junior high<;’
school levels as well as a conbination of both levels are-presented as -
percentages 1n Tables 1-3 in Appendix B for all schUuL districts combined.

The responses are further broken down ihto small, medium, and large school
: dlStrlCtS and finally into the six indiv1dual school districts in Tables .
4—12 1n Appendix .. ' ’ o

)

/ This section presents responses for senior and junior high school
personnel for all six school districts -combined. These responses are pre-
;sented to determine which disciplines are felt to be appropridte to assist

in the acquisition of each competency.

To determine which personmel categories were felt to be most appro-

priate to assist in the acquisition of each competency categories in which
at least 75% endorsement occurred are presented by competency. Percen-

tages follow the personnel cateégries in parentheéis,AJInspection of Tables
= " :

v ‘

2 and 3 indicates the following results. -

DAILY LIVING SKILLS - o,

[
,n

Management of Family Finances: at the senior high 'school level; Home

gconomics teachers (100%), Special Education teachers (87%) , and Mathematics
/teachers (80%),; at the junior high level; Business teachers (100%) and
Mathematics teachers '(78%). C

Care of Home Furnishings and Equipment:/.at the senior high level;

Home Economics teachers’ (89%); at the junior high level; Home Economics
teachers\(89%) and Vocational Education teachers (83%).

Care of Personal Needs: at the senior'high level; Home Economics'

teachers (100%) and Special Education teachers (80%); at the* junior high .
level; Home Economics teachers (100%) and Physical 'Education teachers (75%)
Family and Chlld Care: At the senjor high level; Home ‘Economics

teachers (75%); at the .junior high level; there were no categories with

15 )




at least 75% endorsementr' . ) : .
4gy1ngqand Preparldngood at the senior hlgh level; Home Economics

teachers (160%), at the junior hlgh level; Home Economics teachers (100%)

Engage in"Civic Activities: at the senior high level, no categorles

w1th at least 75% endorsement; at the junior high level; no categories

1

w1th at least 75% endorsement.

Appropriate Use of Recreational and Leisure Time: at the" senior high -

~

level; Physical Eddcation teachers (92%), Art teachers (75%) and Music

teachers (75%); at the junlor high level;. Music teachers (100%), Art

¢

teachers (83%), and Phys1cal Educatlon teasghers (75%) )

L

\ . “'PERSONAL-SOCIAL SKILLS e R

'AchieVe Self-awareness: at the senior high level; Art teachers (100%) ,

Music teachers (88%), Special Education teachers (87%), and‘Cohnselors (79%) ;
at the junior hlgh level Unified Studies teachers (100%) , Music teachers
(lOO%),,Phys1cal Education teachers: (88%), and Counselors (86%). ,

»
- teachers (100%),

Acqulre Self-confldence " at ‘the Senior high level ‘Physical Educatlon

; 1 Educatlon te?chers (80%), Counselors (79%), Soc1al
- Studies téachers (7 . Art teachersh Vbcatlonal Educatlon te%fhers, Mus;c
teachers, and Sc1ence teachers (75%), at the junLor high level; Art teachers,
Unified Studles teachers, Music teachers, and Phys1cal‘Educat10n teachers °
(100%), Home Economics. teachers (89%), Counselqrs (86%), and Spec1al
Educatlon teachers (80%). ‘ _ . @

Demonstrate Socially Responsible Behavior: - at the senior high level;

Special Education,teachers (93%), Social Sthdies teachers (78%), and Music
teachers (75%); at the junior high level; Unified Studies teachers (100%),
Physical Education teachers (88%), Cothselors (86%), Special Education
teachers (80%), and Music teachers "(75%). .
Exhibit Gooc~InterpersonalVSkills: At the senior high level; Music

teachers (75%);-at the junior high level; Special Education teachers (80%).
Achieve Independent Functioning: at the senior high level; Special

Education teachers-(BQ%); at the junior high\}evel; no categories with at
least -75% endorsement. ' ’

Make Good Decisions and Solve Problems: at the senior high level;

Special Education teachers (87%) and Science teachers (75%); at the jwunior
high level ;. Speciai Education teachers (80%) and Mathematics teachers (78%).
Communicate Adequately for CommuMity Living: at the seniog high

level; Language Arts teachers (88%) and Special Education teachers.(87%);

16
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at the junior high level; Unified Studies teacher (82%) and Music teachers

”(75%)7 . ~ -

Q

\ . OCCUPATIONAL GUIDAYCE AND PREPARATION .
L4 R .
Know and Explore Appropriate Occupational Possibilities: atWghe

.senior high level;‘no categories with at least 75% endorsement;

b

jﬁnior high lewvel; Vocational Education teachers (55%):'

" Make Aggropriate Occgpationa%'Decisions: “at“the-senior hi h.iegei
Special Education teachers (80%) and Coﬁnselors (79%) at thé/Junrbr high
level Business teachers {100%), Counselors (86%), and Vocational Educa-
tion teacbers (83%) . o / :

Learm Aggrgprlate Work Behaviors: at vhe senlor high *Ie
Economics teachers (89%),-69ec1a1 Educatlotheachers (87%) and Music
teachers (75%) ;- at th junior high levei Wocatlonal Educatlon teachers

(100%), sPec1al Educat1 teachers - (90%), and Mathematics’ teachers (78%)J""

¢
H
i
b

Acqg;re Sufflclent Phy51cal “and Manual Skills: at the senior high - Sy

Ievel Phy51cal Educatlon teachers (77%) ; at the junior hlgh level no

categories with at ieast‘75% endorsement.
e senior high level; no

‘Seek, Secure, and Maintain Employment: at
categories with at least 75% endorsement;. at e junior high lewvel; no

categories with at least 75% endorsement.

BASIC SKILLS ‘ .

=

Read:Adegpatelefor Community Living: at the senior high level;
Special Education teachers (87%); at tﬁ!‘jumior high level Special Educa-
tion teachers (100%) and Language Arts teachers (82%)

Spell: Adeqpately for Community Living: at the senlor hlgh level, no
categories with at least 75% endorsement; at the junior high level;
Special Ed:zailon teachers (90%). P

Compu Adequately for Communlty Living: at the senior high level-
Spec1al Edécation teachers (93%); at the Junior high level; Mathematics
teachers (78%). ’

[rzeg

-~

RELATED SKILLS

©

Engage in Consumer Education Activities: at the senior high level;

Home Economics teachers (89%); at the junior high level; no categorles

w1th at least 753 endorsement. i . ) ’ )

\.«) . i | 1.7
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Agproprlate Use of Agency and Oonmum.ty Resources- at the senior high

+ level; no categorles with at least 75% endorsement; at the junior hlgh

-

level; no categorles with at least 75% endorsement. ’

In order to generally determlne which competencies each of the cate-
gorles of school personnel feel they can assist educable retarded students \
to acquire, responges for al1 personnel (senior and Junior high schodﬁ
personnel combined) are presented for each personnelhbategorfi ;ercentages

.. in parenthesis following the'competencies represent compekincies whlbn at
&east 50% of the personnel in the category endorsed. Insoe\ ion of Table

1 in Appendix B.indicates the following results: ,

Counselors: achieve self-awareness (81%) , acquire self-confidence.
(81%), make appropriate'occypationalvdecisions tel%i, demonistrate socially
responsible behavior (76%),Jknow and explore appropriate occppational
possibilities (71%), eknibit gooe-inteipersonal'skills (62%), communicsfet'
adequately for community living (52%), make good decisions and solve
problems (52%)-. '

¢ Art Teachers: achieve ‘self-awareness (86%),»acquire self—confidence

»

(86%) , approprlate use of recreation and leisure time (79%) , learn approjﬁf
priate work behavior (57%), coumunlcate adequately for cOmmunity 11v1ng
(50%), and make good dec151ons and solve problems (50%)

' Bu51ness yeachers- management of family finances (63%).

Home Economics Teachers: care for personal needs (100%) , buy and

prepare food (100%), care of home furnishings and equipment (89%), manage-
ment of family flnances (83%), acquire self-confidence (78%), “family and
child care [(72%), engage in 5onsumer education activities (72%), leamn
appropridte\work benayioﬂb*(67%),'demdnstrate socially responsible behavior
(61%) , achieve self-aware se (56%) , and know and;explore apprOpriate -
occupational possibilit}e ?50%). . L

Vocational Education  Teachers: learn app -'~~:te work behaviors (77%),

:g;ags and equlpment (68%) ,

acquire self-confidence (73%), care of home £@

Y
know and explore appropriate occupatlonal p0351b111t19g [64%), and acqluire
sufficient physical !!d manual skills (64%). '

Language Arts Teachers: communicate'adequately for community living

(85#?, read adequately for community living (70%), achieve self-awareness
(62%), acquire self-confidence (62%), spell adequately for community living
(59%) , and demonstrate socially responsible behavior (50%) .
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Méthematics Teachers: managing family finances ;

+ .{73%), compute adequately foF community living (74%), make good decisions
d solve problems (58%), learn: approprlate work behav1ors (53%), and
acquire self-confidence (53%). \ :

‘Music Teachers: achieve self-awareness (92%), acquire sélf-tonfidence

(83%), appropriate use of recreation and leisure time (83%), demonstrate
socially responsible“behavior (75%), communicate adequdtely for community
11v1nq (67%), learn approprlate work behavior (58%),.exhibit good inter-
_personal skllls (58%), and enaage in civic act1v1t1es (50%)..

Physical Educatlog Teachérs: ;pcquire self-confidence (100%)[ appro-

priate use of recreation and leisufe time (86%), achieve self-awareness

(71%),'demonstrate'socially responsible behavior- (71%), care for personal
needs (71%), and acqulre sufficient physical and manual skllfs (71%)

. Science. Teachers ‘acquire self?confldence (65%) and achleve,self-

_awareness .(53%).

Social Studles TeacH/rs acquire self~confidence (67%), demonstrate o

soc1ally respon51ble behavior (61%),'commun1cate adequately for communlty

11v1ng (56%), achieve self-ayareness (56%), make good decisions and solve
o ,
problems (56%), and engage in c1v1c activities (50%). c®

@

‘ Unified Studies Teachers communicate adequately for community living

(100%) , achiewe self-awareness (100%), acqulre self—conf;dence (100%),
demonstrate socially responsible' behavior (100%), engage "in c1v1c act1v1t1es
(50%), make appropriate occupational decisions (50%), read adequately for
community living (50%), and spell adequately for tommﬁglty llving (50%)

Special Education Teachers: read adequately for communlty llving
(92%), oommunicate adequately.for communlty 11v1ng (88%) , ;earn~appropr1ate
work behaviors (88%), demonstrate socially responsible behavior (88%),'make
'good decisions and solve oroblems (85%), acquire selffconfide (80%) ,
spell adequately\for éommunity living'(bO%), : shieve sélfeawareness (76%f!

- make appropri;te'occupational decisionsﬁiZG%‘ achieve ingependent'func-
tioning (76%), management of family flnances (72§g, care for personal
needs (72%), exhibit good 1nterpersonal Skllls (72%) -ompute adequately
for. communit 11v1ng (72%), know and explore aj ropr1ate occupatlonal pos-
sibilities ( 8%), appropriate use of agency and community resources (60%),
care of home urnishings and equipment (56%), seek, seture, and maintain
employment (56%), buy and prepare food (52%), and appropriate use of :

recreation and leisure time (52%).
. 3 N .
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Research Question #2: wWhat are the major barriers to successful integration

of educable.retarded students into regular classes?
v ‘s
The second question was, 1ntended to determine the maJor barriers to suc-

.

cessful integration of educable retarded students into the- regular classroom
for career development. The responses of all school personnel at both senior
and junior high school levels combined for all six school d1str1cts are pre-
sented as percentages in Table 13 in Appendix C. The percentages presented
in this section represent barriers which at least 50% of all personnel in a
category felt to be siénificant:f The results, are presented by personnel cate-
gory with the percentages followrng é;e specific barriers. Inspection of
Table 13 indicates the following results. : " .

o

All Personnel Categories: educable retarded st ng\emiﬁiﬂﬁratlon Q%th
competltlon (70%), untralned personne& (63%), extra timé for 1nstrEctlon (59%),
educable retarded students becomlng "lost in the shuffle" (54%), and other
students . attitudes (51&) . , . ';

‘ Admlnlstrators untralned personnel (70%) , extra time for instruction

(56%), teacher or’ counseﬂor att1tude9 toward working with educable retarded
students (56%), educable ret rded student s frustration with competition (52%),
soc1al 1nteract10ns requlregékSZ%), and other students' attitudes (52%)
}Counselors educable’retarded student's fFustratlon with competition )

(86%) and educable retarded students becoming "lost in the shuffle (68%).

Art Teachers large number of educable retarded students in regular
classes (73%), educable retarded student?s frustration with competition (73%),
other students' attitudes (67%), untrained personnel (60%), and extra time
for instruction‘253%). .

Business Tbachers "educable retarded student's frustration with compe-

tition (78%), extra time for instruction (78%), untralned personnel (78%),
read1ng legﬁl of educable retarded students (67%), other students att1tudes
(56%), tlme taken from regz:ar 1nstructrgn (56%), slow comprehension and
1earn1ng of educable retarded students (56%), and technical part of course (56%).

* Home Economics Teachers: ext time for instruction (83%), educable re-

t
tarded student's frustration with competition (78%), untralned personnel (78%) ,

"limited material and textbooks for educable retarded students (56%), time

taken from regular instruction (56%), and safety hazards educable retarded

. v
students present (50%). ¢

Vocational Education Teachers: extra time for instruction (79%), educable

retarded student's frustration with competition (75%), untrained personnel

e .
(67%), reading level of educable retarded students (67%), limited materials
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and'textbooks ‘for educable retarded students (54%), educable retarded students

- becoming "los@ﬁin the shuffle" (54%5, safety hazards educable retarded students

present (54%)) and other students' attitudes (5()%).Q
Language Arts Teachers: educable retarded students' frustrations with

) > . .
. - competition (71%), educable retarded students becoming "lost in the shuffle"

(60%) , othéer students' attitudes (60%), untrained personnel (60%), extra time

,for instruction (57?), reading level of educable retarded students (57%), and

limited materials and textbooks for educable retarded students (54%).
Mathematics Teachers: untrained personnel (89%), educable retarded stu-

dent's frustration with competition (79@), extra time for instruction'(63%),
educable retarded students begoming "lost in the shuffle" (58%), time taken
from regular instruction (53%), rd reading 'level of educable retarded stu- '

dents (53%).
Music Teachers: untraln personnel (75%), other students' attitudes

(75%) , educable retarded students becomlng "lost in the shuffle (67%), extra
time for instruction (50%, and technical and moral support for the teacher (50%).
. Physical Education Teachers: large number of educable reffarded students

in regular classes (67%), educable retarded student's frustration with compe-

~tition (67%), and educable rétarded students becoming “lost’in the shuffle" (62%).

Science Teachers edqcable getarded student's frustration with competltlon

59%) ,  extra time for 1nstru&t10n (é9%), and untrained personnel (59%)

i? Schal Studies Teachers: educable retarded student's frustration with

competltion (78%) , extra time for 1nstruct10n (72%) , reading level of educable
retarded students (72%), large number of educable retarded students 1h regular
classes (56%), untrained personnel (56%), time taken from regular instruction
(56%), educable retarded students becomlng Mlost in the shuffle" (50%) , and
other students' attitudes (50%). i '

Unified Studies Teachers: educable gptarded student's frustration with

competitién (100%) , educable retarded students becoming "1dst in the shuffle"
(106%), untrained personnel.(lOO%), slow comprehension and learning of educa-
hle retarded students (100%), reading level of educable retarded students
(100%), large number of educable retarded students in regqular classes (50%) , .
limited materials and textbooks for educable retarded 'students (50%), extra
time for instruction (50%), teacher or counselor attitudes toward educable
retarded students (50%), time taken from regular instruction (50%), - large
number of educable retarded students in one class (50%), technlcal and moral
support for the teacher (50%),‘administrators' attitudes toward_degree of in-

tegration (50%), and parental attitude regarding amount of work required of
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educable retarded students (50%).

Special Education Teachers: educable retarded student's frustratlon with

competition (72%), teachers' or counselors' attltédes toward educable retarded
students (68%), reading level of_educable rétarded students (64%), educable -
retarded students becoming "lost in the .shuffle" (56%), extra time for instruc-
tion (56%), untrained personnel (56%), technlcal and moral support for the
teacher (56%), other students' attitudes (52%), .and mathematics level of

educable retarded students (52%). s

“ . .
- /\
Research Question #3: What-are the training needs of school personnel to be
more effective in teachlng/counsellng educable retarded students for career
development? : P :
/ ‘ : :

The third questlon was 1ntended to determlﬂb the tralnlng needs of school

personnel to be more effective in teaching and/or counseling educable retarded
students for career development. The responses/of all school/personnel at
both the senior and junior high school levels comblned for all six school dls-/
tricts are pnesented as percentages in Table 14 in Appendlx D. The percentages
presented in this section represent skills or knowledge which at least 50% of
all'personnél in a category. felt would be helpful. The results are presented
by personnelrcétégory with the percentages following the specific skills or

[ ~

knowledge. Inspection of Table 14 indicates the following results.

All Personnel’Catégories: how to adapt/modify existing instruction and

materials for educable retarded students (61%). : ;

Administrators: how to adapt/modify existing instruction and materials%

for educable re}arded students (89%), knowledge of learning characteristics

of educable ret;rded students (59%), knowledge about jobs educable retarded

students can do (56}), knowledge about career education (55%), and knowledge

about use of community personnel in competency aeve;opment of educable Petarded

students (52%). .' -
Counselors: knowledde about jobs educable retarded students can do (50%).

Art Teachers: how to adapt/modify existing instruction and materlals

for educablg(retarded students (67%).

Business Teachers: no skill or knowledge categories at or above 50%.

Home Economics Teachers: how to adapt/modify existing instruction and

materials for educable retarded students (100%), knowledge regdrdipg realistic
expectations for educable retarded students (67%), knowiedge about learning
characteristics of educable retarded students (61%), knowledge about jobs
educablerreta;ded students can do (56%), knowledge of behavioral management

- ) 22
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techniques (50%), and knowiedge of appropriate materials and resources (56%)

Vocational Education Teachers: knowledge of learming characteristics of

educable're{arded students (58%), how to adapt/modify existing instruction
and materials for edutable retarded students (54%), how to individualize in-

struction for educable retarded students (54%), and knowledge about jobs

"~ educable retarded students can do (54%). e

Language Arts Teachérs: how to adapt/modi# existing instruction and x T
‘ J
materials for educable retarded students (51%) and knowledge regarding iealf;

istic expectations for educable retarded students (51%).
Mathematics Teachérs: how to adapt/modify existing instruction and
materials for educable retarded students (58%), knowledge regarding realistie

expectations for educable retarded students (58%), how to grada edd9ablq9

retarded students in- regular classes (58%), and knowledge about learnlng char-

- acteristics of educable retarded students (53%). ~ ~.
Music Teachers: knowledge about learning cﬁaracteristics of educable

retarded students (67%); bnowledge”about personality characterisitcs of edu-

cable retarded students (67%), and how to adapt/modify existing instruction

and materials fog educable retarded students (58%). ' '
Physical Education Teachers: how to adapt/modify existing instruction

and materlals for educable retarded students (71%), knowledge about personality
characterlstlcs of educable retarded students (57%), knowledge regarding
realistic expectatlons for educable retarded students (57%), and knowledge
about learning characteristics of educable retarded students (52%).

Science Teachers: how to adapt/modify existing instruction and mater- .

ials for educable retarded students (53%) .

Social Studies Teachers: how to adapt/modlfy existing instruction and

matérials for educable retarded students (61%)
~Unified Studies Teachers: how to adapt/modlfy existing instruction and

materials for educable retarded studenfq (100%) , how to appropriately interact
with educable retarded students (100%), how to evaluate educable retarded
student's competency (100%), knowledge about mental retardation (50%); how to
individualize instrugtion for educable retarded students (50%), and knowledge
regarding realistic expectations for educable retarded students (59}3

Special Education Teachers: knowledge about career education (68%) ,

how to develop goals.and objectives for career education of educable retarded
students (60%), how to adapt/modify existing instruction and materials for
educable retarded students (56%), knowledge about jobs educable retarded stu-

dents can do (56%), and knowledge of appropriate materials and resources for

-3
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educable retarded student?“ (56%) . . —

Research Question ‘#4: wWhat kinds of 1nstructxonal materials would be most
helpful for teachlng/counsellng educable retarded students for: 'career. development?

The fourth question was intended to Hetermine specific materi ls that
Z;ucable

would be helpful for more effective teaching and/or tounseling of
Tetarded students for careér development. The responses of all school per-

sonneil at both the 'senior and junlor high school levels comblned for all 51x >
school districts af@\?resented as percentages in Table 15 in Appendix E. The {
percemtsages presented in thlsssectlon represent materlals which at least 50%

of aki personnel 1n a category felt would be helpful. The results are pre-
sented by personnel category with the percentages following the speécific

materials. Inquctlon of-Table 15 indicates the following results.
' B g :
All Personnel Categories: materials appropriate to the reading/ability

level of educable retarded students (51%).
Admlnlstrators Ahaterlals appropriate to the reading/ability level of

educable retarded students (67%) and modular instructlonal packages for regu-
lar classes that meet the needs of educable retarded st:ients (56%) .

Counselors: materials appropriate to the reading/ability level of edu-

ha )
.

cable retarded students (54%).

Art Teachers: no materials at or above 50%. >

Business Teachers: no materials at or above 50%.

Home Economics Teachers: materials appropriate to the reading/ability

level of educable retarded students (61%) and educational games (50%).
Vocational Education Teachers: no materials at or above 50%. ;

Lanquage Arts Teachers: materials appropriate to the feading/abili

level of educable retarded students (63%)-. 1 .

I

Mathematics Teachers: no materials at or above 50%.

Physical Education Teachers: no materials at or above 50%.

Science Teachers: materials providing rewards, feedback, and evaluation

(59%) and hands-on materials (53%). 7
Soc1alv8€(31es Tegacher: materials approprlate for the reading/ability

7
level of educable retarded students (56%) and materlals prov1d1ng reward,

feedback and evaluation (50%).
«Unified Studies Teachers: workbooks (1l00%), materials appropriate for

the reading/ability ievel of educable retarded students (100%), modular in-
structional packages for regular classes that meet the needs of educable retar-

ded students (100%), simplified pamphlets (100%), filmstrips (100%) , programmed

.
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materials (50%), curriculum guidds (50%), materials providing reward, feedback,
, Y

and evaluation J(50%), and simulation games (50%).

Special Education Teachers- materials appropriate for the reading/ablllty

level of educable retarded students (72%) and modular instructional packages

for regular classes that meet the needs of educable retarded students (60%).
; . - ' * ’ ¢
e - ‘ !
Research Question~#5 What_kinds of roles are school personnel willing to
assufe in assisting educable retarded students in career development?

’»

The fifth question waé intended to determine What kinds of roles each of

the school personnel were willing to assume in preparihg educable retarded
students for'career development. The responses of a}l personnel at both
senior and junior high school levels combined for all six school dlstricts
are presented as percentages in Table 16 in Appendi; F. The responses relate
only to the competencies each respondent, endorsed in the first research ques-
tion. The percentages presented in this |section represent the roles which

at least 50% of all personnel in a categdry were willing to assume. The
results are presented by personnel category with the percentages follawing

the specific roles. Inspection of Table 16 indicates the following results.

3

) - . . Lt . .
L Administrators®! assist teachers to modify instruction, to communicate

*with other teachers, and to use communlty resources (85%), assist teachers
to evaluate their effectiveness in wdrklng with students af professional
(81%),_asslst teachers to update themselves on rials and programs (78%),
counsei students about the value of the competencies (74%), update curriculum
methods a;h materials (63%), counsel parents about the value of the competen-—
cies (59%), and monitor the work of paraprofessionals (52%).
Counselors: co&hsel students about the value of the competencies (86%)

and counsel parents about the value of the competencies (72%). ' Ex/ .

YArt Teachers: teach educable retarded students how to perform4 e com-

~

petencies (93%). ) ) _ ) -
Business Teachers: teach educable retarded students information about

the competencies (67%) and teach educable retarded students how to perform the
competencies (67%). . \
Home Economics Teachers: “teach educad&e retarded students how to perform

competencies (100%), teach educable retarded students information about the
-

competenci. (94%), counsel educable retarded students about the value of tHe
c0mpZtencies (67%), an® update curriculum methods and materials (67%).
! k]

¢
Vocational Education Teachers: teach educable retarded students how to

‘perform the competenglies (79%).
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Language Arts Teachers: teach educable retarded students to perform the
competencies (74%) and teach educable retarded students information about the

conpetencies (66%) .
Mathematics Teachers: teach educable riatar_ded students how to perform

the competencies (68%) and teach educable retarded students information about
the competencies (53%). . ‘ . .

‘ ‘Music Teachers: teach educable retarded students to perform the compe -
tencies (67%) and teach educgble retarded students 1nformation about the com—

petencies (50%). - . , .
' - ) ? - R
Physical Education Teachers: teach educable retarded students to per-

/' form the competencies (100%), counsel educable retarded students about the v
value of the competencies (67%), teach educable retarded students information '
' about the competencies (62%) and update curriculum and methods (52%).
' Science Teachers: teach educable retarded students information about

the competencies (59%) and teach educable retarded students how to perfj
) »

the competencies (50%). ’

Social Studies Teachers: teach educable‘retarded students to

o SO
tke competencies (67%) and tea ~n educable retarded students informatio a‘kﬁt ‘
.j‘ur

) 7
Unified Studies Teachers: teach educable retarded students information

about the competencies (100%), teach educable retarded students how to per-

the competencies (61%). ‘.

form the competencies (100%), update curriculym methods ‘and materials (50%),

and monitor the work of paraprofessionals (50%).

Speclal Educatlon Teachers: teach educable retarded students informa-

tion about the competencies (84%), teach educable retarded students how to
perform the competencies (84%), counsel educable retarded students about the
value of the competencies (80%), update curriculum methods and materials (72%),
assist teachers to modify instruction, t» communicate with other teachers,

and to use community resources (64s%), assist'teache:s to evaluate their
effectiveness in working with students and professionals (60%) , counsel parents
about the value of the competencies (56‘),tand assist teachers to update them-
selves on materials and programs (52%). .

) hN

Research Question #6: what kinds of assistance would be most useful to school:
personnel for more effective teaching/counseling of educable retarded students
for career development?

The sixth question was intended to determine first, what kinds of assis-

tance school personnel felt would be useful to be more effective in teaching
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or couhseling educable retarded students in career development. Secondly,
this question was intended to determine how the Special Edugation Teacher

could best assist other per n providing appropriate educational ekper-

iences for educable retarded student$ in career development. SPeci‘I Education

Teachers responded in terms o¥ the t s of assistance they felt they could

provide.

The responses to the firsti part of thé question for all personnel at

both the senior and junior high school levels combined for all six school
distriéts are presented as percentages in Table 17'in Appendix G. The pegs\
centages presented in this section represent tﬁe types of assistance whiéﬁ%d
at least 50% of all personnel in’a category felt would be helpful. . The

results are presented by personnel categorinq with percentages foi owing the‘

specific kinds of assistance. Inspection <. Table 17 indicates the following

results.

All Personnel Categories:‘.preservice-and inservice assistance from

special educators (61%).
Administrators:. preservice and inservice assistance from special educa-

tors (70%) and methods and materials consultation (52%).

Counselors: preservice and inservice assistance from special educators
(80%) . ‘ N '

Art Teachers: preservice and inservice assistance from special educa-

tors (80%).
Business Teachers: no categories at or above 50%.

-

\
Home Economics Teachers: preservice and inservice assistance from special

educators (67%) anc methods and materfals consultation (50%).

Vocational Education Teachers: no categories at or above 50%.

Language Arts Teachers: preservice and inservice assistance from special

.educators (57%).
Mathematics Teachers: preservice and inservice assistance from special

educators (68%).
Music Teachers: preservice and inservice assistance from special edu-

— .

cators (68%). _

Physical Education Teachers: preservice and inservice assistance from
specialié?m}%ﬁ%rs (76%) . ‘

Science Teachers: preservice and inserv'ice assistance from special edu-

’

cators .(70%). _
Social Studies Teachers: preservice and inservice assistance from special

&

1

educators (78%).
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Unified studies Teachers: methods and materials consultation (100%),

\ 7
preservice and inservice assistance from special educators (50%), team
teaching (50%), and paraprofessional assistance (50%). ‘ -
Special Education Teachers: methods and materials consultation (52%)j

and visitations to other program sites (52%).

The responses to the second part of the question for all personnel at

' both the senioz';md junior high school levels combined for all six school
districts are presented as percentages in Table 18 in Appendix H. The per-
centages preseﬁted in this section represent ﬁhe‘types of assistance from
special educators which at least 50% of &11 personnel in a category felt
would be helpful. The results are presented by personnel categories with
percentages fol%pwing the speckfic‘kinés of assistance. Inspection of Table
18 in#icates the following results. ‘

All personnel Categories: information about educable retarded students®

basic academic skills, values, and attitudes (80%) .

. - Administrators: informatio&.about educable’ retarded students' basic q

academic skills, values, and attitudes (81%), tutoring and out-of-class activ-

ities (59%), and working with educable retarded students' pareﬁts (56%).
Counselors: information about educable retarded students’ basic academic
skills, values, and attitudes (77%) and weekly meetings for planning and

coordination (54%).
Art Teachers:, inﬁormation'about educable retarded students' basic

academic skills, values, and attitudes (80%).

Business Teachers: information about educable retarded students' basic

academic skills, values, and attitudes (67%).
Home Economics Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (94%) , generating modified

materials for educable retarded students (78%), and tutoring-and out-of-class

activities (78%). )
Vocational Education Teachers: information about educable retarded

students' basic academic skills, values, and attitudes (62%).

Language Arts Teachers:  information about educable retarded students'.

basic academic ?kills, values, and attitudes (86%).
b - Mathematics Teachers: information about educable retarded students'

basic acadéhic skills, values, and attitudes (74%).

Music Teachers: information about educable retarded students' basic

academic skills, values, and attitudes (92%). -
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' 'Physical Education Teachers: information about educable retarded stu-

L]
dents' basic academic skills, values, and attitudes (86%) and generating
modified materials for educable retarded students (52%).

Science Teachers: information about educahle retarded students' basic

academic skills, balues, and attitudes (59%). .

Social .Studies Teachers: information about educable retarded students'

basic academic skills, values, and attitﬁdes (83%), generating modified

materials for educable retarded students (61%), and weekly meetings for

’

planning and coordination (50%).
Unified Studies Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (100%), generating modified
materials for educable retarded studénts (100%), team teaching (50%), and

J
tutoring and out-of-class activities (50%).

Special Education Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (88%) and tutoring and out-of-

class activities (64%).

5
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Iv.

CONCLUSIONS, LIMITATIONS AND IMPLICATIONS

In this section, the conclusibns, limitations and implications of,
this investigation are discussed in terms of the previocusly stated re-
search questions and the twenty-%o)career education competencies advo-
cated by Project PRICE. -Suggestion for improving educat_ibn(al services

|
to retarded students are made.

] 1
Conclusions

Research Question #1: Which school personnel are most appropriate to
assist educable retarded students in acquiring various career edu-
cation competencies? N

:

e The career education of_,retarded students should involve a wide variety
of school disciplines. All categories of counselors/teachers indicated
their discipline was appropriate for assisting educable retarded students
‘to acquire certain aspects of at least some of the 24 competencies if
provided with the necessary inservice training. The competencies
deemed appropriate are indicated in Figure 1. (Note: The 22 PRICE
competencies, including the three omitted from the questionnaire are
listed in Figure 1. It is our opinion that reéding and spelling can be
subsumed under "Communicating Adequately with Others'™, computation
under "Managing Family Finances" ,""consumer education under several -

Daily Living Skills competenﬁzies,‘ and community resources under several

of the 22 PRICE competencies. The five additional competencies are

listed following the PRICE competencies).

® There are different patterns of competencies a'ppropriate for the same
disciplines at the junior and senior high school level. For example,
Home Economics teachers felt thgt in particular their discipline was
appropriate for teaching the retarded student (a) self-confidence

" primarily at the junior high school level, (b) managing family finan-
ces and family/child care at the senior high.school leve‘}, and (-1:3
caring for home furnishings and equipment, personal neerd; , and buyirig
and preparing food at both levels., Inspéction of Figure 1 w}ll reveal

these differences.

.

1 .. .

Administrators have been eliminated from this discussion because the
question is specific to the teachers and counselors. Unified studies
teachers are also eliminated from this discussion because of their

Q small number. : 20
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_ Pigure 1 .
. Comparison of Reaponses to Research Question 011
a Personne] Cathoriu2 ‘
pli;cz Conpetancies a Home Voo,  Lamg. Soe.  Spec.  Com-

w At Bus. Econ. Edue, Arts Math  Muslc P.E. v Sel, . stud, Edue, selors

‘,' DAILY LIVING SKILLS : ‘ :

1. Nanage fanily finances ‘ ) §A . I8 N 5A

2. Care hose furnishings/equip, ' JSA A A

3, Care for personal needs JSA n : A

(. Panily £ ¥hild care SA ‘ to

5. Pood prdpmtion Cbuylng - , JSA . : A N
6. Clothing. propazation & buying o - L
7. Engage in, clvic activities : A A : ,

8. Utilizd recreation tine J5A ‘ o A S S . A

9. Community mob{lity v T

PERSONAL-SOCIAL SKILLS , \
10, Mchieve self-avareness SA A A A JSA JA A A SA JSA
11. ‘Acquire sel¢-contidence o N A A 5 A gsh e v SA A ISk
12, Socially respon. behavior A A JSA n o SA JSA A
13. Exhibiy interpersonal skills A R A
14, Achisve independent functioning , . )
\13, Decislon-saking, prob. solving A : JA 0§ A "JsA A
18, Comunicate ldoqmtcly A B A 3 e A sA A
OCCUP. GUIDANCE ¢ vmm'rxou i o
17, Occup, knowledge & exploration N U A A
* 18, Appropriate occup. decisions J h SA JSA
19, Appropriate work be!miorg A SA JA ‘ JA SA JSA
20, Acquire phys, & nn'u'al skille A ‘ SA
21, Obtain specific occup. skill ‘ . A
22, Seak/secure employment \ S
ADDITTONAL COMPETENCIES | '
2., Read adoquately , A | I5A
n, Spell adoquuly : ¢ A ‘ L JA
25, Compute adequately 4 ' VA SA
26, Engage in consumer education SA - ’
a7, Utilize community resources : A Y
’ ' — >
1 ) ' ‘ j
Composite of all school districts. . k /
i

‘Based upon percentage of personnal in a category endoreing a coipe?inc{u being appropriate for thelr discipline. | '
J = junlor high personnel with at least 754 endorsement, S = senior high personnel with at least 754 ondmmnt, nd . K g
) TCI junor and senior high personnel combined with at least 504 endorsesant.
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e Daily Living Skills instruction is particularly appropriate for the
home economics teacher. The special education teacher should provide
a supportive service to regular teachers and direct services to,cegtain
retarded students who need specialized assistance,’gither in p%ft or
totally in this area. Several regular teachers afé willing to assist

retarded students in learning recreation and leidure skills.

® Personal-Social Skills, including basic skills in truc;?bn, id an impor-
tant area of involvement for many school personnel. Music teachers can
be particularly important in this area and to a lesser\ﬁednt art,
physical education and social studies teachers. Special &ducation

" teachers believe this is an important area of involvement for them,
particularly at the senior high level. Counselors, although generally
ih@icaﬁing some involvement, do not reflect particularly strong com-
mittment exéept in assisting the retarded student to achieve sgelf-
awareness and self-confidence. Only special education teachers indi-
cated assisting the student toward independent A%nétioning was within
their responsibility. Language arts and speciaﬂ}education teachers
appear most committed to teaching basic (communi%ation) skills. .

P Occupational Guidance and Preparation appeafs to“be the most deficient

curriculum area. Unfortunately, the competency %acquiring a specific
saleable job skill" was left off the questionnai%e. Inclpsion of this
competency may have reflected vocational educatién teacher commitment
to this goal. Junior high vocational teachers aﬁpear more committed
to working with the retarded student. . Several regular teachers indi&ﬁte
a responsibility>for.he}ping the retarded student learn "sufficient ‘
physical and manual skills” which lends hope to the career education
cohcept of every teacher needing to relate his/her subject matter to
its career implications. Presgntly, however, it appears the special
education teacher will assume prime respohsibiliﬁy although with no
particular degree of strong commitment. Except for helping the retar-

ded student "make appropriate occupational decisions," counselors do

not appear heévil)fcommitted to this curriculum area. There is little

commitment in helping the retarded student to learn how to adequately

seek, gecﬁre, and maintain satisfactory employment.
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Research Question #2: What are the major barriers to successful integra-
tion of educable retarded students into regular classes?.

e The major barriers for all personnel were uho following (in rank order):
1) the frustrations retarded students have. in trying to compete; /2) the
lack of training teachers and counselors have tu work wi.th thddm '/ 3) the
extra time it takes to instruct tﬁese students, and 4) other;/udenta'

attitudes, e.g., rejection, ridicule, pressure, etc. :
' B

® Only 25 percent or less of the respOndenfs indicated the folloy:' ng to
be a major concern (in rank order--least to more signif.i"cant) : §l) rthe
lowered self-esteem regular class students develop of themselves', 2) i:hg
parents attitude lowered the work involved, 3) the administrato;si' ‘
attitude about integrating, 4) the technical part of the. courses,
5) safety hazards the students present, and 6) the beha iRr pr?l?“};ems
presented by these students. Thus, ma;my of these argumel“l :n'l'\icﬁ havg'
been posed against the integration of the retarded do noE;-rappe_dg" to be

significant concerns to most personnel. ’ j\y 4

-

® Reading level is not a major concern of many regular teacllers e‘cept: in

the more academically-oriented courses. Even in these thqre ar?é in

)

cations that such limitations are not insurmountable. ,{4 .
3

e The school personnel who appear most concerned about the integr;;t,iqn of
retarded students are (in rank order): 1) special education tef&#ﬁ
2) social studies, vocational education, and business’ tqachers A 1ang-
uage arts teachers, and 4) home economics teachers, ma&h teachers, and

IS
~

administrators. , . '"g T

' » q!i\!
® Those school personnel who appear least cqncernéd""gb'out ,uhe' (ippegration

of retarded students are (in rank order): ‘lyf’cbfx;aoré, 2) physical

education and science teachers, 3) and music teachers.

Research Question #3: What are the training needs of school personnel to
be more effective in teaching/counseling educable retarded students

for career development?

. ’I‘h’e need to learn how to adapt/modify instruction and materials for
ret':a‘rua’ed—sﬂtufl;;géﬁid.s the main training r*d of most 'school personnel.
a11 {s home economics teachers indicated such a training need. Admin-

J.strators also believe this to be a major concern to properly provide

for’retarded students .
>
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® More knowledge about specific learning characteristics and how much
to expect from these students are other particularly important training

needs of most regular teachers.

® Those school personnel types v}lho indicatec} the most need for inservice
‘training were (in rank order): 1) home economics teachers, 2) admin-
istrators and special education teachers, and 3) vocational, math, and

physical education teachers.

® Those school personnel types’whq indicated the least need for inservice
trglniné were (in rank order): i) counselors, busfgsgs teachers, and
social studies tggﬂbers, 2) art and science teachers, 3) language arts,
and 4) music tég;h « This could indicate more of a lack of desired
involvement tﬁ;ﬂ'lack of training needs.

® Administrators, home economics, vocational teachers, and special educa-
" tion teachers are particularly interested in learning more about job
potentials of retarded students. Most counselors did not indicate

such a training need.

® Special education teachers particularly need more knowledge about
career education, more appropriéte resources and materials, how to
develop career oriented programs, and what occupational possibilities

exist for sucﬁ students.

“

]

Research Question #4: what kinds of instructional materhals would be most
helpful for teaching/counseling educable retarded students for career

development? ) ) K

® School personnel are divided in their opinions as to what kinds of

media and'materialgj they need to be more effective with retarded students.

® The major need is for materials that are on the reading and ability

level of retarded students.

® Approximately one-third of the respondents indicated the need for the
following (in rank order): 1) matexials providing rewards/feedback/
evaluation;. 2) basic skills materi ;7 3) self-contained individualized
modules relating to regular curriculum but meeting the needs of retar-

ded students, and 4) audio-visual materialé.

Research Question #5: What kinds of roles are school personnel willing to
assume in assisting educable retarded students in career development?

i
et

@ Almost all teachers are willing to assume afﬁple of teaching the retarded
Fo .
o 35
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students information related to certain career education competencies.

All are willing to teach thq student how to perform certain competencies.

® School personnel who are willing counsel students about the value of
the comﬁﬁmencies are (in rank order): 1) counselors, 2) special educa-
tion teachers, 3) administrators, and 4) home economics and physical

education teachers.

® School personnel willing to counsel the student's parents about the
value of these competencies are (in rank order): 1) counselors, 2)

administrators, and 3) special education teachers.

® There is a reluctance to train parents to assist students to acquire
the competencies. It appears the special education teacher is most

willing to do this. \

® Evaluation of student competencies is seen as appropriate by primarily
administrators and special education teachers, although there isn't a
high degree of responsibility indicated in terms of respondent commitment.

® Primarily administrators and to a lesser extent special education teachers,
feel responsible for the following: updating curriculum, supervising
paraprofessionals, assisting teachers in evaluating their effectiveness,
assisting in modifying curriculum, assisting in curriculum'modification,1

and helping teachers update themselves on materials and programs, Th\iér

administrative support appears very possible to rggular teachers in

their instruction of retarded students.

Research Question #6: What kinds of assistance would be most useful to
school personnel for more effective teaching/gounseling of educable
retarded students for career development ' :

® Pre-service and inservice assistance from special educators is critically

needed by most school personnel.

AN

® Methods and materials consultation is neede- by many types of school
personnel. There is divided opinion about the usefulness of parapro-

fessionals.

® Administrative approval and or encouragement is not a major concern

of most personnel.

® Almost all personnel feel that special education teachers can assist
them greatly by sharing relevant information on the student's basic

academic skills, values -and attitudes.

Q . | 3(3
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® Special educators are needed to agsist many regular teachers in gener-
ating modified materials, in particular, home economic%’seachera who
also feel special tutoring would help the retarded student keep up in

class.

Limitations

This investigétion was sufficient to broadly determine the needs of
school personnel.when attempting to integrate educable retarded students
into regular classes for career development. Howevef, logistical consid-
erations did impose limitations both upon (a) data collection and (b) data

analysis. These limitations were as follows:

® Project PRICE is intehded to be applicable to school districts across
the United States. Therefore, a wider sampling of school districts
would be desfrable in order to generalize the findings of this inves-
tigation. However, we were able to utilize only those school districts

participating in the Project.

®* The sample jtself would be more representative if the S's in the per-
sonnel categories were matched for number, experience with educable

retarded students, and grade level responsibilities.

* This investigation was not designed to be susceptible to statistical
analysis. Therefore, descriptive statistics were used and no attempt

was made to test hypotheses.

Implications

Despite the absence of statistically defensible conclusions, this

investigation appears to yield sevgkal implications. These are as follows:.

® School personnel appear to be willing to utilize competency-based
career education for educable retarded students. A competency—based
programmatic curricujum guide would be not only useful but essential

for successful integration.

- .
&

® Most regular teachers are generally receptive to the 1nte ation of
retarded students for the development of certain compet&zesa « There-

fore, successful mainstreaming is posslble if approprlately planned.‘

e There is a pressing need for inservice training of all types of school

personnel if retarded students are to be accommodated appropriately by

regular teachers‘énd programs.

37 .
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e special education teachers have a changing role as career educator,
resource specialist, materials provider and develope}, remedial special-

ist, and as a coordinator and monitor of services to special students.

N

e Counselors need to get more involved than they presently perceive their
responsibility toward these students, particularly in the Personal-
\

Social qﬂg Occupational Curriculum areas. o

® Home onomics teachers are appropriate and generally willing to assist
retarded students if they get inservice training, materials, and

considerable agsistance from the special education teachers.

® There are several competencies which ne#d more fixed responsibility so
that retarded students receive instru on in all career education
areas.

® There is a need for more emphasis on occupational guidance and prepara-
tion.

® University special education teacher training programs need to place a

much greater emphasis*@d'éareer education, integration of students, and

the changing roles of special teachers. Other teacher d counselor

education training programs must give much more attentio iq;truct—
ing their students about the characteristics and potentialllof retarded

- students.

This siudy suggests that educational services to retarded students
can be improved and re-directed if appropriate inservice training and
communication occurs among the various school personnel types. There
needs to be more assurances that enough emphasis and responsibility is
directed toward inStructing these students in all competency areas, par-
ticularly the occupatfbnal area. The school personnel in the study
generally agreed that‘4he PRICE competencies were t jor ones needed
by retarded students. Although there are some who 'ian reluctant to
change, we feel there is strong evidence that collaborative efforts
between school personnel, family, and community workers is highly pos-

sible and it can be achieved within a career education context.

e .
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APPENDIX A

PRELIMINARY QUESTIONNAIRE
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‘University of Missou ri = Columbia

-
6 Hill Hall COLLEGE OF EDUCATION ' ‘ Telephone _
Columbia. Mo. 65201 Department of Counseling and Personnel Services L 314 4498116
September 27, 1974 _ . 314-882-6523

DeariColleague: : ' .
. A \ N
The Department of Counseling and Personnel Services at the University of
.Missouri-Columbia was recently designated to develop an inservice teacher train-
ing program to prepare various tyﬁesmof school personnel to increase their
skills in working with educable mentally retarded students (EMR). °‘The USOE's
. - Bureau of Education for the Handicapped has funded us to work with six Mid-
~ western school systems to develop an inservice tri#éining model that can be used
: throughout the country for training teachers and ¢ unselors about educable re-
tarded students and how they can be integrated and prepared with career edu-
cation competencies (K-12).

Your school system has agreed to participatZFin our project (called:
Project PRICE, Programming Retarded In Career Education). One of our first
activities is to visit each | participating school and meet with you and others
about our project and to find out how you feel your specilalty -can contribute
* toward helping retarded students acquire the vitally needed career education
é@fﬁompetencies so they experience succéssful community living and working.
[

One or more of our staff members will be visiting your scéhool soon.
Prior to meeting with you and others in a small group for about an hour, we .
would greatly appreciate your couipleting the enclosed questionnaire. We *
would like you to bring it to the meeting. Since this is the only meeting we :
- will have with you this year, it is crucial that we get your opinion about
each item at that time.
We look forward to meeting you and gaining your opinions of how we can ¥

better educate retarded students. o : £

Sincerely,

DM—BW‘-"' '/'

Donn Brolin, Director , ‘
Project PRICE ' S .

Lynda West, Assistant Director‘w
Project PRICE

N R
bLe
&
s ———

DB:jg

Enclosure




12.

13.
-14.

15.
16.
17.
18.
19.

20. .

21.
22.

" Exhibiting Appropriate Work Behaviors

34

LIFE CAREER DEVELOPMENT COMPETENCIES
NEEDED BY EMR STUDENTS

Managing Family Finances
Communicating Adequately With Others

Achiéving Self-Awvareness

Engaging in Civic Activities

Acquiring Self-Confidence al

Caring for Home Furnishing and Equipmént
Achieving Socially Responsive Behavior_

 Knowing and Exploring Occupational Possibilities

Caring for Personal Needs
Maintaining Good Interpersonal Skills
Making Appropriate Occupational Decisions

‘Raising Children, Family Living _ LA PR

Achieving Indepéndence ,

Exhibiting Sufficient Physical and Manual Skills

Seeking, Seehring, and Maintaining Satisfactory Employment
Making Good Decisions, Problem-Solving

Buying and Preparing Food

Mobilify in the Community

Acquiring a Specifi¢ Saleable Job Skill

Buying and Making Clothing. '

Utilizing Recreation and Leisure

42



35

Project PRICE
Cooperating School Personnel Preliminary Questionnaire

. CONFIDENTIAL

Please complete the following information
\

Name of your school

Your position

Grade Level(s) , .

It is our contention that Career Education consists of more than Just pre-

paration for work but rather should facilitate each student's potential for .
all aspects of successfnl community living, i.e., economic, social, and “
personal fulfillment. Would you agree or disagree with thishéonceptualiza-

tion? ‘ If you disagree, will you indicate why?

~ etc.) could help the EMR student acquire (or partially acquire) if you had

Based on the research we and others have done, we currently believe there

are 22 major competencies EMR students must acquire if they are to experience
successful community living after they complete their schooling. These com—
petencies fall under one of three curriculum areas and are listed on the
following page. Would you circle the number of those competencies you feel
your specialty (e.g., school counselor, English teacher, home economics teacher,

’

more knowledge about and appropriate materials to use with EMR students?

If you feel thpre are any OTHER major competencies these students should

w

acquire please 1list them here.

’/,,

-

If yﬁﬁjfeel any of the 22 competencies are not of primary importance for these

students to acquire,- would you list them here?

Do you feel EMR students should be integrated into regular classes?

Jf no, why not?

What are your major concerns about having EMR students in regular classes?

\“
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ThanK/you for your cooperation. This inforqg;

36

Do you think a team approach would be most appropriate in helping each EMR
student acquire the 22 competencies? . If yes, which ones?

> ]

Do you feel an inservice ttaining program is needed about the nature of
mental retardation and techniques of working with the retarded? .

If yes, what specific information do you feel you need to more effectively

work with EMR students?

With respect to the competencies you have circled, what types of materiald
would be most useful to you in working with EMR students?

>
-
&
——

'will be kept confidential by

the Project PRICE Director.

44 (
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6 Hill Hall ‘ " Telephone
Columbia, Mo. 65201 Dupnr‘ﬁur of Counseling and Personnel Services , 314 449-8116
) _ Janugry 9, 1975 314-882-6523"
. . \
’ Dear Collqague: e | "

The University of Missours is presently developing an inservice
teacher and counselor training model to assist appropriately designated
school personnel to increase their skills in working with educable re-
tarded students. We are attempting to. determine: (1) what types of
school personnel feel they can work with retarded students, (2) what
competencies they can help the students acquire, and (3) the inservice
training needs of such school persénnel. .o

Our project is designed to focus on the career education competencies
retarded students need to learn so they aséimil;g%ﬂbuccgssfully into com-
munity life. We are not necessarily advocating’complete mainstreaming,
but rather are trying to determine how certain rdparded students can be
integrated into appropriately designated classes when it is deemed feas- :
ible. Educable retarded students are generally defined as those with.IQ . .. .
scores between 5% or 55 and 70 or somewhat higher depending on the state.

A

We greatly appreciate the work of those of you who have completed
earlier questionnaires. Your input has given us considerable insight
into the various aspects involved in being able to successfully integrate
these students. This final questionnaire is needed to give us a larger
consensus of the most important considerations in designing a relevant
and effective inservice training model for teachers and counselors. We
very much value and respect your opinions.

This questionnaire should take only 10-15 minutes to complete. We
will issue several copies of the final results to your school 1if you are
interested in seeing them. A comments section is included at the end
for those desiring to give us additional information.

We thank you in advancé for your cooperation.
Sincerely,

Do, Bl

Donn Brolin, Director
Project PRICE

DB:]jg

Enclosures .
4 .
. : %




: Pr&ject PRICE

. Final Survey Questionnaire ~
CONFIDENTIAL ' |
Name I City .
Subject you teach g . Grades
If you are not a teacher, please list your position_ . : Grades - X
Did you complete any of our previous questionnairés?' Yes No )
¥ Have you had previous contact with educable reta‘,fded‘individuals? Yes No

PLEASE ANSWER THE FOLLOWING QUESTIONS ACCORDING ‘TO HOW YOU FEEL YOUR DISCIPLINE -
COULD BEST ASSIST IN THE CAREER DEVELOPMENT OF EDUCABLE RETARDED. STUDENTS, I.E.,
'THOSE WHO ARE FELT TO BE “ABLE TO BENEFIT FROM CERTAIN INTEGRATED CLASSES AND SERVICES.

l. Do you feel that, in your professional capacity, you could help selected re-
tarded students acquire any of the following competencies?
(Please check the most appropriate ones)

To manage family finances
To communicate adequately

To learn appropriate work behaviors

To achieve self-awareness/understanding/acceptance -
To engage in civic activities

To acquire self-confidence ]

To care for home furnishings and equipment

To demonstrate ;gcially responsive behaviors

To know and expIore appropriate occupational possibilities
To care .for personal needs ’

To exhibit good interpersonal/skills

To make appropriate occupatiottal decisions

To raise children and conduct family activities

To achieve independent functioning

To acquire sufficient physical and manual skills

To seek, secure, and maintain satisfactory employment
To make good decisions, solve problems

To buy and prepare food -

To utilize recreation and leisure. time appropriately
To read adequately for community living

To spell adequately for commumity living

To figure (compute) adequately for community living
To engage in sufficient consumer education actfvities (make wise consumer

decisions) e AN
To use agency and community resources appre@priately -
Other{
Other !

students). (Check appropriate ones)

Teach pupils information about these competencies

Teach pupils how to perform these competencies .

Counsel pupils about the value of these competencies

Counsel parents of pupils about the value of these competencies
Train parents to assidt pupils to acquire these competencies

46 . |
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! ol
Evaluate the acquisition leNel of eacﬁ relevant competqncy
Update curriculum methods an{ materials which relate to these competencies
Monitor work of paraprofessionals in accomplishing the above '
Assist -teachers to evaluate their effectiveness in worﬁing with students
and other professionals .
Assist teachers in modifying their methods of instruction, program directions)
communications with other teachers and using communitﬁ regsources

[

Assist teachers in updating themselves on materials and programs
Other |

Other S -

None ‘ i

_ _ f
3. Dd you feel that any of the following s8hould be siggificank concerns for suc-
cessfully integrating (some, all, selected) educable (mildly) retarded students
'in regular classes? (Check only those you feel should be /major concerns) “

The large number of retarded students in regular classes

The'¥1uétrations retarded students have in ftrying t& compete

The limited amount of materials and textbogks for tpese'students

~ The retarded student becoming lost in the ghuffle |

The social interactions required /

The lack of motivation or success availab for these students

The extra time it takes to instruct' these /lstudents.

The lack of training of teachers and counflelors to work with them

The teacher or counselor's/ attitudes aboyf working with them

Other students' attitudes (rejection, ridicule, pressure, etc.)

The time taken away from regular class sfiudent's instruction

"The behavior problems presented by these/ students

The safety hazards these students presert

The lowered self-esteem regular class sfiudents develop of themselves

A large number of retarded students pl‘ted together in one class
4

1111

LTI

The slow comprehension and learning of /these students

v The technical part of the course
Reading level /
Math level [

' The amount of support (technical-moral) that can be provided the teacher

in serving the student i
The administrators attitude about h;f much a teacher should try to integrate
The parental attitude of how much w/rk a student has to do to satisfy
particular teachers J ’
Other e &

Other

—

ONLY THOSE WHO CHECKED ONE OR MORE- ROLES -THAT THEY WOULD ASSUME WITH RETARDED
STUDENTS SHOULD AFSWER THE REMAINING FOUR QUESTIONS.

4. Which of the folléwing skills/knowledges do you feel would be most useful for you
v to acquire in working with the educable retarded students to foster their success-—
ful career development? (Check only those you feel are mdjor needs).

Knowledge/about career edﬁcation, its concepts, and infusion

Knowledge about mental retardation (its causes)

How to adapt/modify existing instruction and materials for these students
How to individualize instruction

Their learning characteristics

Their ﬁersonality characteristics

How td appropriately interact with these students

Jobs retarded individuals can do

Behavioral management techniques 47

/
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The basic needs of these students

How much to expect from these students

How to grade special education students in regular class (standards, technique
How to explain retardation to '"normal" students and gain their support in
integration &

How to manage community resources in curriculum and/or instruction

How to use advisory committees made up of lay persons

Appropriate materials/resources

How to infuse competency instruction into préﬁent courses

How' to evaluate each student's competency attainment

How-to develop goals and objectives for the career education of retarded

How to work with parents of retarded students

How to use specialized audio-visual materials

How to use role-playing and modeling techniques

How to use community personnel in competency development of students

Community resources

Other
Other

=

R

Which of the following do you feel would help you to be more effective in
teaching or counseling retarded students? (Check only most important items)

___Basic skills materials ___Materials on their reading/ability level
___Cassette tapes ’ ___Materials prov¥ding rewards/feedback/evaluation
___Programmed materials ___Self-contained individualized modules relating
___Educational games to regular curriculum but meeting needs of
___Hands-on materials - retarded students
Audio-visual materials ___Simulation games
___Manipulative devices, ____Work sheets
__ Curriculum guides Simplified pamphlets
___Workbooks _ Fillmgtrips
___Transparencies ___Case studies
___How to use media How to manage media in curriculum (logistics)
-equipment effectively Mhterials available within the community that
Other are used by all citizens N
Other ' \

Which of the following do you consider the most useful types of assistance for
you to be more effective in_teaching or counseling retarded students?
(Check only most useful items)

Receiving preservice and inservice assistance from special educators
Team teaching

Methods and materials consultant

Resource room teachers

Parents assistance

Community personnel assistance

Paraprofessional assistance (teacher aides, etc.)

, Assistance from a production staff for individualized materials (typing,
layout, printing, collating)

Visitations to other program sites

Administrative approval and/or encouragement

Other '

How could the special education teacher b¥st assist you* in providing appropriate
educational experiences for educable retarded students? (Check appropriate items)

II i

___ By sharing relevant information on the students' basic academic skills,

) values, attitudes
By team teaching in the classroom R
By working cooperatively with the students' parents

ERIC 48
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By generating modified materials for retarded students which follow the
scope and sequence of your regular curriculum
By providing out of class tutoring and supplemental activities to the
retarded student which would allow him to keep up with his regular class
“  counterparts
By meeting with you weekly to coordinate and plan special learning and/or
counseling activities for the student
Other
Other

\
*NOTE: This question is for all personnel. Special education teachers sghould
answer 1in regard to the kind of assistance they feel they can give regular
class teachers. Administrators should respond according to their perceptions
of the special education teacher's role.

PLEASE MAKE ANY ADDITIONAL COMMENTS BELOW.
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TABLE 1 - .

Appropriatg Personnel to Assist in Competency Acquisitibn

ALL GRADE LEVELS - ALL SCHOOLS : Y T
PERSONNEL CATEGORIES' : ﬁﬁ”' CL e
S v ' -
- {,175'_ - 'Q
. , AR
} Admin, Coun- Reqular Teachers N . Spec.
(reg.- selors Home  Voc. Lang. 0 Soc, OUmif./\ Ede.
spec. ) Art: Bus, Beon, Educ. Arts Math, Music. @.B4 Sei. Stud, Stud. . Teach,
Competencies F= 19 A - W 8 18 2 3 )X 12 gl 18 2 25
Manage fanily finances, .36 M 0 & @ 9§ 9 g AT w8 o 7
Care home furnish./equip. 21 19 A 5 B9 w68 29 5 w41 0 5%
Care for pehonal needs 5] A 4 13 00 4 % 5 17 .1 % 0 n
Family é child care 15 14 0 0 n 9 b 0 8 10 24 Y] 0 {0
Pood preparation & buying 21 AU ¢ 0. 2000 & 15 10 0 0 4 1 0 32

[

Engage in'civic _activitias N 19 1 0 17 18 12 10 0 W 18 5 . 50 4
Utilize recreation time {1 u % 0 U 20 16 3¢ 86 29 1l 0 52
Achieve self-awareness 63 8l* 8 ~13 56 45 62 26 - %t M B/ 56 100+ g
Acquire self-confidence B4+ BIY g6 25 e 73 62, 53 83v 100t 65 €7 100¢ 80t
Socially respon. behavior 74~ 76* 36 25 6 4 50 42 /Y N 4. 6 loot  sg
Bhibit interper. skills 41 62 4 1 4 27 4 A % 0N B 2 0 72
- Mhieve indep, functioning & 38 28 0 2 27 15 1§ 0 B B w0 T6¥
.Dec.-making, prob. solving 63 52 50 13 3 & { 58 25 8l 56 50 LY
- Communicate adequately 53 5250 31 1 4 67 + 48 29 56 lo0v  eer
Occup. know. & exploration 37 MM 38 50 o4 8 W 0 68
Approp. occup, decisions 4L 81t 0 13 11 3 §° 0 0 12 2 5 1
Approp. vork behaviors © 53 38 C 51 3§ M S I R I 1
Acquire phys, ¢ man. skills 37 19 43 13 28 64 moons% o6 0 %

Seek/secure employment 5 1 0 2 2 n § 5 1zfj 28 0 56
Read adequately A5 0B 0 4 0§ a1 5 9
Spell adequately S U T PR SR o 0 12 6 50 g
Compute adequately 26 5 0 %5 6 4 6 0 0 18 10 0 1
Engage in consumer educat. 21 p1] 0 25 n 1 12 26 25 4 18 17 0 {8
Utilize commu, resources 41 48 0 0 3 4 0 0 0 s 18 D 0 60

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 758 responding "yes" to this competency.
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kABLE 2
/
Appropriate Personnel to Assist in Competency Acquisition

SENIOR HIGH - ALL SCHOOLS
PERSONNEL CATEGORIES'

—
{

Admin,  Coun- Reqular Teachers ' Spec.

(reg.- selors " liome Voc, Lang, Soc. Umf.  Educ.

spec. ) Art Bus, Econ, Educ. Arts Math., Music P.E. Sci. Stud, Stud,  Teach.
Compatencies - f§ = 10 14 8 1 9 16 17 10 8 13 8 § 0 15% .
Mage fanily finances 40 2 0 %l 6 L s L 8 1 L o gn
Care home furnish./equip. 10 29 25 29 8¢ 62 4l O 5015 0% 0 0
Care for personal"needs 30 29 %14 l00r o 12 0 12 62 " a 0 Bt
Family & child care 10 U 0 0 % 12 59 0 12- 8 38 0 N 40
Food preparation & buying 20 29 .8 14 100 6 18 0 0 0 38 0 ] 60
Enage in civic activities, 40 29 12 0. 2 19 a4 L S B 25 S 0 )
Utilize recreation time 0 oou 15t (r 4 12 10 By 2 0 60
Achieve self-awareness 60 79 100t U4 87 50 59. 20 By 02 50 67, 0 g7
Acquire self-confidence 10 W 9§11 8 60 5% 100¢ LA | LI 80t
Socially respon. behavior 80¢ 7L % 29 61 % AL 40 B 82 S0 W 0 93¢
Ehibit interper. skills 50 57 38 14 44 25 41 10 ¢ W 5 n 0 61
Achieve indep. functioning 40 29 3% o0 2' N 6 W 0 W S0} ¢ o
Dec.making, prob. solving 50 & % 4 33 S0 53 40 B 35 0 4 0 g%
Communicate adequately 60 50 62 43 1, 50 ger {0 60 i 38 25 i 0 g7+
Occup. know. & exploration 40 ! %43 W % 18 10 23 B 2 0 1
Approp. occup. decisions 59 w00 2 19 18 10 0 g% 1 0 80t
Aprop, work behaviors 50, 36 50 43 89 69 3 0 % L 50 B¢ B7*
Acquire phys. & man, skills "40 14 62 U4 3K b 0 25 n 50 0 0 47
Seek/secure employment\ 0 36 0 29 NIl 12 0 12 8 B A 0 67
Read adequately 20 7 0 Ui 0 0 59 0 0 8 12 1l 0 87t
Spell adequately 10 14 0 14 0 6 n 0 0 0 0 0 0 n
Conpute adequately 10 7 o % 0 19 ¢ N0 -0 0 0 0 0 934
Engage in consumer educat. 20 29 0 29 g9 12 12 10 12 8 12 0 0 60
Utilize commu. resources 50 ’ {3 0 0 4 6{ 0 0" .0 8 ¥ 1 0 1

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 758 responding "yes" to this competency.
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TABLE 3 | ! , |
‘ ” | .
Appropriate Personnel to Assist in Competency Acquisition

JUNIOR HIGH - ALL SCHOOLS

v

Manage family finances 2 0 0 100 §7 17 6 8% 0 0 2 44.
Care home furnish./equip. 33 0 170 §9* B3+ 18 11 0 0 4
+ Care for personal needs 18+ 14 0
Pamily & child care 22 0 0
Food preparation & buying 22 14 0
- Engage in civic activities WA 0 0

: ' DERSONNEL CATEGORIES' ’
Admin.  Coun- : Reqular Teachers Spec.
(reg.- selors ' Home  Voc. lang. Soc. Unif,  Educ.
spec. ) Art  Bus. Econ, Educ. Arts Math, Music P.E, Sci. Stud. Stud, Teach.
Competencies Na 9 7 .0 1 9 b 17 9 { 8 9 9 2 10

0 50

0 50
0 loo* - W B, 1l B W/ 2 0 60
0 67 0 6 0 0 12 1.3 g 40
L UL S R T T S I TR
S A T | S R NS T R TRR TS
Utilize recreation tine 44 43 8 0 44 50 29 ;@ L0065 B 0 40
Achieve self-awareness 67 L R L L B U (1 60
Acquire gelf-confidence  100*  86* 100 0 - B9* N 44 100+ 100t 56 56 100t  Bo¢
Socially respon. behavior 67 8o+ 33\ 0 5 50 59 1] 754 g8 44 7] 100¢ §o*
Exhibit interper. skills 44 () S Y TR R I < N I TS | BT Y SR Bo*
Achieve indep. functioning #4 57 17 0 m 1 W N 0B B 2 W 0.. 1N
Pec.-naking, probl. solving 8¢ n, 61, 0 4 3 41 B0 ¥ 1 67 50 Rl
Communicate adequately 1] 57 3 0 11 1 sr n BE6 1 61 100 9
Occup. know. & exploration 33 n 0 0, 5 83+ 6 4 0- 0 2 N 0 60
Approp. occup, decisions 33 gt 0 100+ 1 B3t 6 U 0 120 3 50 0
Approp. work behavic\r‘s\ 56 | 43 67 0 61 loor 53 8¢ 25 B 56 56 ' 0 90+

hoquire phys. & man, akills 33 29 17 0/ 2 @ 6 1l 0 2 2 1 02
Seek/secure employment BN 0 01U 0 6 11 0 0 0 1’0 40
ad adequately 22 0 0 0 0 7 o 1 0. K ¥ | 50 100¢

Spekt adequately 33 0 00 0 0 n 0 ¢ 2 11 50 30
Compute adequately o0 0 0 1 0 6 M 0 B 0 0 40
" Engage in consumer educat. 22 14 0 0 56 17 12 4 50 5 2 3 0 30
Uilize comu. resources 33 0 0 2 o0 0 9 .0 0 0 20 4

‘Percent of teachers responding "yes* to each competency.

*Personnel categories with at least 754 responding "yes" to this competency,
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{“ TABLE 4
Appropriate Personnel to Assist in Competency Acquisition b
o JUNLOR 1D SENIOR HIGH SCHOOLS - LARGE '
~ ERSONNEL CATEGORIES'
4 .
N
. N J
Admin,  Coun- Reqular Teachers Spec.
(req.- selors Home  Voc. Lang. ‘ soc, Unif,  Educ,
spec. ) Mo Bus. Econ. Educ, Arts Math, Music P.E. Sci. Stud, Stud. Teach.
Competancies b= 1 11 ! 2 ] 12 18 10 8 11 B 8 0 13

Manage family finances 21 9 0 100*  g6v 8 11 BO* 0 0 25 50
Care home furnish./equip, 18 18 28 50 100 50 17 01 9 62 12
Care for perscnal needs 36 21 00 100 42 kX! 10 12 gar 25 25
Family & child care 0 18 0 0 57 17 § 0 0 9 25 12
Food preparation & buying 9 27 0 0 100 8 1, 10 0 0 25 25
Egage ncivic activities 36 18 0 0 ® 8 1 Jo 1 0 g
0
0
0

100%
69
7
54
69
i6
62
5¢

74

0
0
0
0
0
0
Utilize recreation tine 45 9 g R RS VA L T
Achieve self-awareness 54 13 f6* 57 3 67 {0 8o+ 64 62 754 0
' Acqhire self-confidence YUY n 5761 00 5% 100 62 8er 0
Socially reaLon. behavior 91* 73 28 50 4 4@ 61 10 62 64 50 88t 0 925
' Exhibit interper. skills 5 54 8. 0 57 1 61 050 I 25 25 0 m
Achieve in'dep. functioning 45 27 8 0 28 n b 20 25 18 25 50 0 m
Dec.-making, prob, solving 73 45 3 50 57 50 Rk 10 25 g 38 62 0' C g
Comnunicate adequately 5, 4. 8 0 LI Vi gir 70 30 5 38 1 0 92*
Occup, know. ‘&‘\,ex‘;}l‘qration 16 64 4 50 71 58 11 20 0 U 0 62
Approp., occup.- decisions 45 f2* 0 0 28 25 17 10 0 $ 12 38 0 85¢
Approp. work behaviors 54 45 B 0 §or N5+ 56 gor 50 62 50 0 92¢
Acquiré phys. & man, skills 18 2] 3 0 {3 58 11 10 25 1350 12 0 4
' 000 28 3 6 10 12 0 12 38 0 54
. 0 g5t
0 m
0 "
0 54
0

Seek/secure emplgyment 5 21 0
Read adequately ¥l 0 0 g u 0 0 25 1
Spell adequately 0 0 50 0 8 WA 0 0 B 1
Compute adequately 18 0 0
Engage in consumer educat. 18 8 0

0

LI R I | T T -
00 07 8 L 3 % 18 3 %5

Unitize comm. resources. 64 54 o s 8 0 Y 0 0 25 38

'percent of teachers responding "yes" to each éompetency. Co ot

'Peraonnel/ categories with at least 75% responding "yes" to th’i‘é’ ‘compatency,
. |"
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TABLE 3

"

/ ]
Appropriate Personnel to Assist in Competency Acquisition '
. /"

SENIOR HIGH SCHOOLS = LARGE
PERSONNEL CATEGORIES'

A

Adnin.. Coun- _ ' Reqular Teaghers Spec.
(reg.- selors Home  Voc. Lang, 20¢, Unif.  Educ,
spec.) Art Bus. Ecoh, Educ. Arts Math, Music P.E.’ Sci, Stud, Stud, Teach.
Competencies ¥= 17 ] 42 § 9 ) 5 5 ] { 4 0 10
Manage family finances 3 14 0 .100* 100t 11 2 g% 0 0 0 25 0 100¢
(Core hone fumish /equip. L W W 50 ¢ 4 20 0w U5 00 e
Care for personal needs 28 28 0 100t 56 2 0 0 no% 0 0 gor -
Fanily & child care 0 28 é,},,. 50 2 1 0 0 0 25 0 0 50
food preparation & buying 14 28 0 0 1000 U 2 0 0 0 s g .
Engage in civie activities 43 28 . 0 0 50 11 33 20 60 28 0 15* 0 50 -
Utilize recreation time {3 0,7 0 50 3 2 20 go* - ger 50 0 0 10
Achieve self-awareness 57 100t 0 [EAI k! 56 20 gor 57 15+ 100* 0 9%
Agguire self-confidence n 57 v 50 0 50 8t 78 g0 60 100 75+ 100 0 8o*
Socially respoh. behavior - 86 191 3B 50 50 4 56 60 60 57 50 100* 0 100*
Exhibit interper. skills 43 4 5 0 50 2 @ s &5 5 5 0>
Achieve indep. functioning 28 14 N0 50 4 1 20 40 8 25 S0 0 g0
Dec.-naking, prob. solving 57 43 - 25 50 S0 6 &1 60 40 W LU ¥ 0"
" Communicate adeqﬁateluy 57 {3 LI 25 56 89 B0* 40 28 50, . 15¢ 0 o 90':} )
Gccup. know. & exploration 43 57 25 50 * 4 w2 0 9 - g . 50\ 50 ) e
Approp. occup. decisions 57 ! 0 0 5 . 11 11 0 0 0 25: ‘_ % 0 /?’ 60(' ‘
Approp. work behaviors 57 28 0 0 1000 67 2 60 60 28 ' 50' 1 ,50" R | \"‘30 ‘,‘-"‘ L
Meirephys. kman, skills 28 U S0 00 1 @ L 0 4 L L R L
Seek/secure employment naQ 00 S0 .4 10 20 o %3S 0 908
" ! Read adequately B I Y 0 SR B i 8
Spell avequately T S T N P o k/ 10
Compute adequately .o 14 0 R -'31 0 . o) g
Engage in consumer edudt. 28 W 0 50 10t o 1w o PR T N S
Utilize comwu. resources 71 51 0 0 75* 11 0 - 0 ’ OQ ‘\ 0/ ( ‘_50\.: ‘35 (% ‘g/}?* ,:‘:
‘ AN K NLGE
‘Percent of teachers responding "yes" to eac,lj”f;ompetency. & 4 AN . , ,< C
*Persgnnel categories with at least 758 resﬁbﬁéing "yes" to this cdmpitency. bl ‘_ S , N 3
,f_‘%\ SN ) /g{



TABLE 6
Appropriate Personnel to Assist in Cdmpetency Acquisition

JUNIOR HIGH SCHOOLS - LARGE
PERSONNEL CATEGORIES'

[

Admin.  Coun- Reqular Téachers Spec,
(reg.- selors Home  Voc. Lang. Soc,  Unif, Educ.
C ‘ spec. ) hrt Bus. - Econ. Educ. Arts Math, Music P.E, Seci., Stud., Stud., Teach.
Competency F= | i 3 0 3 } ) 5 ] { { 4 0 ]
Nanage family finances 0 0o 0 0 0 0 0 80* 0 0 50 75¢ 0 1004
Care home furnish./equip. 25 0 10 100 67 1l 20 0 0 75t 25 0 67
Care for personal meeds 50 25 0 0 Lot 0 4 20 3 L0t B S0 0§
Family & child care ! 0“ 0 0 0 67 0 11 0 0 25 \(35 25 0 67
Food preparation & buying 0 25 U 1000 0 )3 20 0 0 O\ 5 0 67
Engages in civic activities 25 0 0 0 0 0 0 20 67 0 0{ 50+ 0 33
Utilize recreation time 50 25 100 0 kX 3 2 20 100* 50 25 0 0 R}
Achieve self-awareness 50 1’ 6 0 kX 2 8¢ 60 100* 75+ 50 50 0 67
‘Acquire self-confidence 100+ 5% 100¢ 0 67 kR B9t go* 100t 1p0e ;0 154 0 67
Socially respon, behavior fbh' 1000 33 0 noxn 67 for 67 75 {50 754 0 67
Exhibit interper. skills 50 LI 67 0 56 40 0 /AR 25 0 100+
Ach}eve indep. functioning  75¢ 50 0 0 0 0 kx| 20 0 0 25 50 0 , 67
Dec.-making, prob. solving  100* 50 67 0 67 0 56 80+ 0 0 25 154 0 67
Communicate adequately 25 5% 0 0 0 0 8t 60 67 525 15¢ 0 100+
Occup. know. & exploration 25 75 .0 0. 100* 0 4 20 3B W0t 5 S 0 &
Mprop. occup, decisions 25 1000 0 0 0 & W 20 0 5 0 5 o% i
Approp. work behaviors 50 /B 60 67 100 89  100* 33 JELI LI 0 100*
Acquire phys. & man. skills 0 50 33 0 0 3 11 20 0 0 25 25 0 0
Seek/secure employment 25 0 0 0 0 0 11 20 0 0 0 50 0 kX
Read adequately PE) 0. 0 0 0 33 67 20 0 0 50 25 0 100
Spell adequately 25 0 0 0 0 0 1) 0 0 050 25 0 100\
Compute adequately % 0 0 0 0 0 90 00 o0 0 S50 0 0 3
Engage jn consumer educat. 0 50 0 n 33 11 {0 67 50 50 50 0 R}
Utilize commu. resources 50 5000 0 "0 0 0, 0 0 "0 50 0 »
'percent of teachers respoﬁdinq "yes" to each competency, : Z;
*Personnel categories with at least 75% responéinq "yes" to this competency,
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TABLE 7
Appropriate Personnel to Assist in Competency Acquisition

JUNIOR AND SENIOR HIGH SCHOOLS - MEDIUM
PERSONNEL CATEGORIES'

Admin,  Coun- Reqular Teachers Spec,
(reg.- selors Home  voc. . lLang,’ Soc. Unif,  Educ.
spec. ) Art  Bus. Econ. Educ, Ar7§ Math, Music P.E. Sci. Stud, Stud, Teach, -
Competencies V= b § 3 ] 4 [ 4 2 4 ) 5 2 9
Manage family finances 25 0 0 3 ggr 25 0 15+ 50 25 1 0 0 ]
Care home furnish,/equip, 25 33 0 100 50 0 0 25 0 0 0 1
Care for personal needs 754 17 50\/0 100% 25 0 0 50 50 67 20 0 56*
Family & child care 25 17 0 0 g6 0 0 0 50 0 7 0 0 11
Food preparation & buying 50 kX! 0 0 100 ¢ 0 0 0 0 13 0 0 3
. Engage in civic activities 50 17 0 0 W' 0 12 0 50 25 13 0 50 N
Utilize recreation time 50 KX 5% 0 43 100 0 0 100 1000 3 0 0 ]
Achieve self-awareness 100 100 75+ 0 LA L L 100* 100* 33 60 100* 56

Aequire self-confidehce 100 100 33 g6t lOO" 25 15+ lo0* loo* 67 80+ . loo* 184
Socially respon. behavior 50 §7 5 0 57 50 4] 25 100 75 33 60 100* g9+
Exhibit interper. behavior 50 B3 50 0 3 B 25 0 o0 25 0 20 0 67
Achieve indep. functioning 50 50 50 0 28 4] 0 25 50 75 loer 0 0 8¢
Dec:-making,‘prob. ‘solving 50 67 500 I3 25 X 25 | 50 50 87 60 50 8%
Communicate adequately 50 50 [EL BV 25 . Ber 0 1000 25 40 100 78
Occulf. know. & exploratign 75*  83* 0 33 2 l00* ¢ 25 50 % 1B W0 0 Byt

Approp. occup. decisionsk 754 67 0 B 14 50 0 25 0 25 33 0 50 89+

Approp. work behaviors 5% 3 JELEKK) 57 loo¢ 50“ 0 10 25 §7 40 0 B9
Acquire phys. & man, skills 75* 17 50 1 21000 0 0 (T L E B 0 2
segﬁ>§ecure employment ~ 75* 50 0 0 ' 4 ¢ 0 0 ¢ 25 30 v 61
Read adequately 25 7 0 0 0 0 TS0 0 0 3 0 50 100*
Spell adequately 3 - 10 0 0 ¢ N 0 0 0 0 0 50 78
Compute adequately 0 17 0 0 14 0 0 75 0 0 0 0 0 56
Engage in consumer educat, 0 kX 0 0 ! 25 0 0 50 25 04 20 0 56
Utilize commu. resources 0 67 0 0 28 0 0 0 0 0 33'( 0" 0 1]

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 75% responding "yes" to this competency.
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TABLE 8
Appropriate Personnel to Assist in Competency Acquisition

SENIOR HIGH SCHOOLS - MEDIUM
PERSONNEL CATEGORIES'

——
Admin,  Coun- 7 Reqular Teachers Spec.,
. (reg.~ sgelors fome  Voc. Lang, ) “Soc,” Unif.  Educ,
' ) spec. ) Art Bus. Econ. Educ, Arts  Math, Music P.E, Sci. Stud. Stud. Teach.
Competencies V= 1 4 ' 3 2 § 3 i 13 ' 0 )
Manaqemly finances * 0 25 0 0 100% 0 0 100* 50 13 50 0 0 67
Care home furnish./equip. 0 50 50 0 §7 100+ & 0 0 13 0 0 0 1
Care for personal needs 0 25 1000 0 Lo 0 0 0 50 67 loor N3 0 67
Family & child care 0 25 0 0 100* 0 4 0 50 0 00 0 0 0
Food preparation & buying 0 30 0 0 00 0 0 0 0 0 50 0 0 k)
Engage in civic activities 0 (25 0 0 0’ 0 17 0 50 3 50 0 0 3
Utilize recreation time 0. 2% L00r 0 3301000 0 0 100* 100* 0 0 0 3
Achieve self-awareness 100+ 100+  100* . 0 33100 67 13 100+ 100 50 33 0 67
Acquire self-confidence 0 100*  100* 50 67 100+ 0  1o0*  100* loo* S0 67 0 67
Socially respon. behavior 0 154 50 0 67 0 13 33 100+ 67 5 67 0 67
Exhibit interper. behavior 0 15¢ 50 0 N 0 1 0 100* N 0 0 0 67
Achieve indep. functioning  100* 5 5 0 0 0 0 N 50 67 100* 0 0 67
Dec,-making, prob, solving 0 50 50 0 0 0 50 N 50 33100t 1 0 67
Communicate adequately 0 50 l00* 50 0 0 8 0 0 B0 0 0 61
0ccu§. know. & exploration  100* 100* 0 50 0 190' 0 1 5 N 50 0 0 100¢
Approp. occup. decisions 100¢ 75¢ 0 0 0 0 0 1 0 kR 50 0 0 100%
Approp. work behaviors 100* 50  100* 50 67 100* 50 0 100* 13 50 0 0 Jo0¢
! Acquire phys. & man. skills 100* 35 100% 50 0 100 0 0 0 67 50 0 0 0
Seek/secure employment ~  100* 25 0 0 0 0 0 0 0 kX 50 0 0 100*
Read adequately 0 . 25 0 0 0 0 67 0 0 0 50 0 0 100*
Spell adequately 0 %5 0 0 0 0 6 0 6o 0 0 0 0 67
Conpute adequately 0 % 0 0 0. 0 0 o+ & o 0 0 0 100
Engage in consumer educat. 0 50 0 0 6 S0 0 0 50 ¥ 0 0 0 1004
Utilize commu, resources 0 50 0 §0 kX 0 0 0 0 0 50 0 0 Lk

Ipercent of teachers responding "yes" to each competency,

*Personnel categories with at least 75% responding "yes"to this competency.

oS



" TABLE 9
Appropriate Personnel to Assist in Competency Acquisition
\ JUNTOR HIGH SCHOOLS - MEDIUM
PENSONNEL CATRGORIRS'

v R ‘
¢ Admin. Coun- ) ‘R‘cguldr Teachers 'W , ) ‘ ' Spec,
)) (req.- selors llome Voc,  Lang, soc.  Unif.  Educ,
| C 0 spec) Art  Bus. Econ, Educ. Arts  Math, Musit P.E.  Sor. Stud. Stud.  Teach.
Competencies e ) 2 ! 1 { 2 2 1 0 - 1 L2 2 6
Manage family finances 3) 0 0 100t 75 50 0 0 0 0 () 0 0 1}
Care home furnish,/equip. 1 0 0 0 15100t 0 0 0 0 0D 0 J}
Care for personal needs  100* 0 0 0 1ot 50 0 O 00 0. 0 9 50
Fanily & child care N 0 0 0 0 0 o0 00 17
Food preparation & buying 67 0 00 loor g 0 0 0 o0 0 0 1
Bgage in civic activities 61 0 0 0 5 0 0 0 0 0 o 0 o 1
Utilize recreation time 67 50 0 S0 50 100 0 0 0 100* 100t 0 0 50
Achieve gelf-awareness lor 1M 50 50 5 100t 0 0 100 0 100*  100¢ 50
. Acquire self-confidence 1004 100* 100* 0  100* l00* 100t 0 0 1004 100+ log+  0g® 50
Socially respon. behavior 67 50 5 0 50 100 50 0 0 100* 100t 50 100*  loo¢
Exhibit interper. behavior 67 100* 50 0 S0, 50 ¢ 0 0 00 50 0 67
Achieve indep. functioning 3 50 50 0 50 50 0 0 0 *100' ey 00 0 g3
Dec.-making, prob. solving 67  100* 50 ¢ 5050 0 0 0 100 0 100t 50 83
Communicate adequately 67 50 500 25 5 100* 0 0 0 0 100*  100* LR
Occup. know. & exploration ~ 67 50 0 0 50 100t 0 0 0 0 0 50 0 g4
Approp. occup. decisions 67 30 0 loo* 25 100 0 0 0 0 0 0 50 8¢
Approp. work behaviors b7 0 5 0 50 looe 50 0 0 0 1004 100* 0 g3+
Acquire phys, & man, skills 67 0 0 0 30 1000 0 0 0 0 0 0 0 1
Seek/secure employment 67 1000 0 0 50 0 0 0 0 0 0 0 30
Read adequately 3 0 0 0 0 0 100r 0 0 0 0 0 50 100*
Spell adequately 3 0 0 0 0 0 0 0 0 0 0 50 B3+
Compute adequately 67 0 0 0 25 0 0 0 0 0 0 0 0 50
Engage in consumer educat, 67 0 0 0 [ELE 0 0 0 0 0 50 0 ¥
Utilize commu, resources 31000 0 0 25 0 0 0 0 0 0 0 0 50
'Percent of teachers responding “yes* to each competency.
*Personnel categories with at least 75% responding "yes" to this competency,
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TABLE 10

*f : Appropriate Personnel to Assist in Competency Acquisition
o ' JUNIOR AND gnxoa HIGH SCHOOLS = SHALL
' t PERSONNEL CATEGORIES'

Admin,  Coun- : *  REGULAR TEACHERS ‘ Spec.
(reg.- selors Home Voo, Lang, Soc, Unif.,  Educ.
spec. ) » Art  Bus. Econ, Educ. Arts Math: Music P.E. Sci. Stud. Stud. Teach,

Competencies V= 4 { I -3 { 6 g+ 5 2 6 b 5 0 3

Manage family finances 0000 0 1 0 12 g0t o0 20 0 R

Care home furnish./equip. - 25 0 0 33 100t 8 38 0. 50 0 33 2, 0 67

o Cireforpersomalneeds T % 0 3 w00 S0 % 0 0 @ 1 0 0l
Fanily & child care 50 0 00 150 00 50017 0 40 0§
Fo\od\ prqpar&tion b buying . .2’5 0 0 0 1000 0 25 209 0 0 17 0 0 35 |
Engage in civic activities 25 5 % 0 0 50 0’ ¢ 0 S I L S ¥

~ Utilize recreation tine 2 S0 61 0 s0 3 3% 2 0 1000 17 40 0 Kk
\ichieve self-awareness - 50 B0 B s 3B .0 00t 67 00 20 0 100¢
Acquire self-confidence . 100*  100* 100+ 33 100+ ¢ 50, lo0* loor 67 ,20;’ I IR U
Socially respen. behavior 50 % 100+ 3B 3 L Y W 0 L0t g 3 0 e
Bhibit interper. behavior 0 0 @ B 5 s 2w % » W o# L0 @
Acieve indep. functioning 25 = 50 00 0 0 1 12 0 s S 1 2 0 @

. Dec.-meking, prob. solving 50 'S0 6 0 25 50 2B 60 5 50 50 40 0 100
Communicate adequately 75t 50 3B & 0 50 B 49 1000 67 33 40 0 100+
Occup. Kiow, &exploration 0 - 7* 3 B 50 S0 - % 40 0 3 IS V2 TR T Y
Approp, occup. decisions 0 100 .0 0 0 50 25 60 0 0 0 20 0 0 -
Mpprop. work behaviors 25 25 100 67 loo* & 12 40 50 17 3B 4 o B
Acquire phys, & man, skills *50 "0 300 0 50 0 0 50 KL VA 0 X
Seek/secure enployment % % 0 0 % 17 1 0 R T
Read adequately 0 0 0 0 0’" 0 5% 0 0 17 17 2N 0 - 100*
Spell adequately 505 0 0 0 0 & 0 0 0 0 & 0 Lo
Compute adequately 25 0 0 0 0 0 12260 0 0 0 0 0 67
Engage in consuner educat. 0 50 B Bt on B 40 0 110 0 0
Util'gie COMm. resources 0 0 oo 0. 0 0 K o1 0 0 3.

"Perqent of teachers responding "yes" to each conpetency, . # "
*Personnel categories with at least 758 responding "yes" to this competency. g‘
#
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TABLE 11

Appropriate Personnel to Assist in Competency Acquisition
SENIOR HIGH SCHOOLS - SMALL |

PERSONNEL CATEGORIES'

Admin.  Coun- Reqular Teachers | Spec,
(reg.- selors “Home  Voc. lang, ‘ - soc, Unmif, Educ.
S spec.) . Art Bus, CEcon, Educ, Arts Math, Music °P.E. *Sci. Stud. Stud, Teach.
Competencies N= 2 32 3 2 5 2~ 2 0] 3 2 . 2 0 A
Mn:mﬁnances- 50 3 0 67 10t 0 0 50 0 0 0 0 0 50¢
Care home furnish./equip. * 0 0 0 33 100t 80* 50 0 100t ¢ 5 0 0 50
Care. for personal needs 50 33 0 33 1000 - 40 0 0 0 67 0 50 . 0 100
Fanily & child care 0 0 0 0 0t 0 0 0 0 B 0 0§ 5
Pood preparation é byying 50 0 0 o 1ot 0 S 0 0 0 0 0 0 5
Dgage fncivie activities S0 1 S0 0 0 @ 0 0 0 0 s l® 05
Utili%e recreation tiné 50 350 0 50 40 0 0 .0 o0t 0 50 0 50
Achieve self-awareness 50 67 100+ 33 loor 60 50 0 Joo 33 0 50 0 100t
Acquire self-confidence  100* 100+  100* 33 100** 60 100+ “ 0 100+ 100 100t 50 0  Log*
Socially respon. behavior  100* 100* 0 33 1000 40 0 0 1000 67 50 50 0 50
Exhibit interpers. skills 1000 67 50 33 0 40 0 0 0 3305 50 0 50
*Achieve indep, 'fimctioning 50 - 33 0 0 0 20 0 0 100¢ 33 50 50 0 100*
Dec.-making, prob. solving 50 X! 50 0 0 40 0 0 0 3 100% 50 0 100t
Coim'npnicate adequately 100*, 67 Y 0 60 100 0 " 100 67 0 50 0 100¢
Occup. know. & exploggtion 0 67 50 3 S0 S60 S0 0 0 & 0 S0 0 50
Approp. occup, decisions 0 1004 0 0 0 40  100* 0 0 0 0 0 0 0
APPIOp. Wozk behaviors 033 100* 67 loot 60 SO o 00t 33 50 50 0 S0
Acquire phys. & man, skills 50 0 50 0 0 40 0 0 0 67 0 0 0 50
 Seek/secure employment 50 13 0 0. 50 20 50 0 0 0 0 50 " 0 50
Read adequataly 0 0 0 0 0 0 0 0 0 B0 50 0 1000
. Spell adequately 0 300 0 0 0 5 0 0 0 0 0 0 1004
Compute adequately - 0 <0 0 0 0 B¢ 0 % o 0 0 0 0 1o
Engage in consumer educat, 0 33 0 1 1000 20 50 0 0 0 0 0 0 0
Utilize commu, resources 0 0 0 0 0 0 0 0 o B 0 0 0 50

| v .
'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 75% responding "yes" to this competency.
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Appropriate Personnel to Assist in Comgetency Acquisition A 2 "'.' i

JUNIOR HIGH SCHOOLS - SMALL o
PERSONNEL CATEGORIES' L }. e e
~ \ ‘ I. i. i ‘“ v‘i‘ i -
\ AY - N ! . -

, - ) \/’f C o

Admin,  Coun~ . Regular Teachers S/ Spec /

(reg.- selors Home  Voc. lang, o Soc Urﬁ?’ \Educ.

' spec.) Art Bus, Econ Educ, .Arts Math., Music P.E. “Scis  Stud, Stud. 'l\éach

Competencies V=12 1

| i 1 6 3 ] I 4 e
. ’ ' R /’ "
Manage family finances 50 IR 17 100t 0 LUBM 9,
1004 1000 33 o I I T

0
Care home furnish./equip. 50 0
R R P
0 N
0

Care for personal needs 100*

Family & child care 50 5 0 0

l
0
0
0
0
0

Food preparation & buying . ¢

0

0

0

0

0 0 -

S U L S LA Y S I LR
Engage in civi¢ activities o 0 00 0 100t o 0 00 5 g 0 Tt
Utilize recreation time - ¢ 100* 100 0 50 0 50 337 100*  100* 25(’ LX} 0 0 ;
Achieve self-awareness 50 100 100* o0 0 0 0 100t 100¢ o 0 0 100%
Acquire self-confidence 100 100+ 100 0 100* 1000 33 0 100* 100 50 0 0 lOO"‘ \
Socially respon.” behavior 0 100 loer ¢ 100 0 50 0 100*  1o0* 25 0 0 0
Exhibjit iJnterpers. skills 0 0 1000 0 0 100* .17 33',-‘ 100 33 0 0 0 100*
Achieve indep, functioning 0 100+ 0 0 0 0 17 0 100* 67 0 0 0 0
Dec.-naking, prob. solving 50 10t og¢ 00 W0t B0t 0 @ 0 3 100¢
Communicate adequately 50 0 100 0 0 0 83+ 0 1oof 67 50 30 100*
Qccup. know, & exploration 0 100* 0 0 00 17 67 0 0 25 LK} 0 0
Approp. occup. decisions 0 100+ 0 o g ¢ ¢ 000l 0 0 3 g 0
Approp. work behaviors 50 0 100v 3 100¢ 106* 33 67 ¢ 0 0 25 33 0 1og*
Acquire phys. & man, skills 50 100+ 0 0 0 100 0 0 0 100 25 0 0 0
Seek/secure employment 0 0~ 0 0 0. 0 0 .0 0 0 0 LX| 0 0
Read adequately R T T T L T S, 0. loor
Spell adequately > 50 0 0 0. 0 0 67 0 0 0 0 0 0 100¢
Conpute adequately B A A A
Engage in consumer educat. 0 0 00 50 0 17 §7 0 0 0 0 0 0
Utilize commu. resources | 0 0 S R T S S 0

'Percent of teachers responding "yes" to each competency,

*Personnel c&tegories with at least 75% responding "yes" to this coinpetency.
H z\' .
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Major Barriers to Successful InEegratfbn of EMR Students

Personnel Categories’

Admin, Coun- Reqular Teachers Spec,  All
(reg.- selors Home  Voc, Lang, : - Soc, Unif, Educ, Prsnl,
spec.) Art Bus, Econ. Educ, Arts Math. Music P.E, Sci, Stud. Stud, Teach,

V=2 2 15 9 B U % 19 122 11 18 2 2

No, EMR student R L T VT T T VR T R T TR T T i il
CPrust. DR student 52+ g6t M M % e T h9e T LI £ L VT LS P O [
Linited materials 41 23 13 33 50 S¢ s R 29 39 s 48 3

lost in shuffle . 48  66* 47 33 39 54 gov  Spe 1500 100 ser 54
Social ifteraction 52* 3% 41 W L1 B MU & " UL TR N 4 3
Lack motivat./succ, 33 4l 2 3 11 B 4 N KE R T I TR % 34
Extra tine required 56* 32 53 7 g3 79k 570 g3 50+ 35 590 % 5or  sge s
Untrained personnel  70¢ {5 60* 78+ 8% 67t 60* 89* 5 43 59*  56*  100* 56+ 63t
Teachfcom. attit, S 2 B ®» W % B % B U 211 st g
Other sti. attitude 52+ 45 67* S6* 44 50+ 60 47 5+ 39 35 504 g 54 5l
| Tinereg instruct. 22 18 40 S6* 56 46 43 S 3 4 AL S s» 16 3
‘Behavior-problens - 18 2 40 1l I 17 1 R L A 4w 5, R 2
Safetyhanads B 9 B WL S S 6 % 0 4 u § 0 12 /]
~ Self-est. reg, stu, 11 9y 7.0 1., % 5 0 5 12 1 16 11
No. EMR together 48 12 47 1l M 2l 2% 41 313 4 M B S 48 3
lowabil. MR ste. 26 36 33 56 28 5 28 42 & W4 4 100 4 3
Tech, part o/courses 30 {33 s+ 11 3 8 3 0 1y 110 24 2
Read level o/BR 48 41 7 M 3 61 5 S B A4 4l ol 64
Math level o/BMR 26 41 0 B 2 £ 17 & 0 5 ¥ ¢ L 520 26
Swp. forteacher 41 B 0 B 22 M MWW B S K R
Mnin, attitude 30 S RS VY B S 6 1 5 11 s %D

, 'y :
Parent, attitude 2. W7 0 0 1220 10 o un 1 S+ 28 15

Ipercent of teachers responding “yes" to each barrier,

*Personnel categories with at least 508 responding “yes" to this barrier.
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TABLE 14
. Training Needs of School Personnel

Personnel Cateqories’

Admin. Coun-

W e

Spec

-

Regular Teachers . All
(reg- selors Home  Voc. Lang. Soc.  Unif. Educ, Prsnl.
spec.) Art Bus. Econ. Educ. Arts Math. Music P.E. Sci. Stud, Stud, Teach.
L L T T T R U N TN U PR 25
knowl.re Car. Bd. 52 40 2 B 1 A 1 2 7 U R | S 0 ' 3l
Knowl. re M.R. e L L 2 U A Y I Y B Y T Y S 28
How modify instruct. 89" 23 &' 33 100t st st st st st oAt L0t st g
Qﬂou indiv, instruct, 37 A T L | R R R T 34
Learn. charact. BMR 59" 4l 41 33 g1t sgt 4g st 6P g AN 0 1 [y
Prsnlty. charact.-EMR 41 o200 11 9w 2w g 6 51t 9 0 0 24 )]
How interact wEMR 48 32 47 ¢ 44 L L A U I TR T T [ A 3
Jobs for EMR ' 50 20 3 s s 10 g 17 19 4 2 0 564 i
Behav. management 48 3 3 1 5¢* 25 2 3 95 /7T I | B [k 3
Basic needs 308 % 2 o2 0w N % B W ou w9 PR 30
Brpectat. for R M4 4w 6 st st 3 s g B8t w u
 Grading L L N | R R T S S
Gain sup. from reg, 37 1 1 2 1 /3 I3 21 17 8 18 2 0 36 26
Manage. comm, resrcs, 37 4 70 22 { 1 10 0 5 18 11 0 36 13
Use advisory commit, 26 g 0 0 11 8 ] 0 0 0 18 11 0 20 9
terials/resources 41 20 33 50t 2 )| 42 BW 12w 0 -s¢ 30
ﬁfuse compinstr, 30 4 2 w6 0w oW Loy ow o ou o 1 16
Bval. comp. attaln, 41 W 0 BB W ¥ 1w N 71t 200 M
Dev. goals for C.E. 44 36 13 44 44 3 3 1o§ o0 3, DU 0 60 30
Work w/parents L I T (R 2D U U R Y A TREY
Ue-dfmaterials 2 41 0 2 w2 8 5 ¥ 5w ¢ 0 1% 1
How to role-p;;y 15 0 T 0 n 4 i 6 0 0 10 18 17 0 16 g
Use ofcomn. prsnl. S B3 0 1 » 4 ¢ % B 18 0 0 41
Com, resources 11 14 | 0 0 6 4 ] 0, 0 - 0 b 0 | 20 b

'Percent of teachers responding "yes" to each skill/knowledge,

*Personnel categories with at least 50 responding "yes" to this skill/knowledge.
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‘ : TABLE 15 ' | o "‘J
‘ o . Additional Materials to Teach/Counsel EMR Students . o l‘ﬂ:;ﬁ,ﬁ]\
. ) . . Personnel Categories TR Ve ‘
» / /- ‘ ‘ ] sk Jw‘f '
" / ~ Admin, Coun- : | Reqular Teachers ‘ Speé'. 1 Iﬂ‘l
(reg.- selors Home = Voc.  Lang. ' Soc,  Umif.. Educ, Persnl.
spec. ) Art Bus, Econ. Educ. Arts Math. Music P.E. Sci, Stud. Stud. Teach:
}/ ¥=12 22 15 9 18 2 35 19 12 A 1 18, 2 RN B 1
“Basic skills o0 3 Gt B 46 4T 25 B3 B 0. M 36
(2 . . : Y ., Wy
Cassette tapes. a2 A R 6 Sy 8 ¢ u o0 16 12 0
Progr. materials 48 W 7 W o R % BN MU IR s 0w T
Educat. games 2 L R VAT L) A N KK N T RS | 0 200 ¢ 2% |
Hands-on mater. 1 W 3 0 2 A AR Ssoswemoo0ow T
Mimterials ¥ a0 2 0® Ry Pw s oW B0 |

Nanipulat, devices 30 3 20 0 2 z{r A I
} ' 5 f‘ g ' A .
.Curriculum guides % 14 33 XZ A4, V) "1 25 418 u 50+  ~'2‘0:‘3',‘

Horkbooks L L R T R U R I (1

~Transparencies - 18 4 o | gg 17 10¢ 0 5 18 .28 0 \ &

Use o/media equip. 30 %3 7 . A A I S T B O (SR TR /.
Mtegeomdlewl 6% S 40 W B e ow w1 s e e B U
Comteread/ealut. 0 00 N 0 @ w0 a0 s w e s so-.‘;jj!.'\m«sa-r;'" jv o

- Module-reg./ENR v - |4 27 1 .29 40 21 17 19 3% .17 . 100*f 60*’ 33,

sy / -l \ C \
< sifiulat, ganes A T VR R T R L VA 50*‘ L 22»

orksheets 15 00 LT3 %% 85 Wm0 N
Siple panphlets 30 9 7 0 1 23 2 f B g4 % B mo,‘*dl,-,\ ?:24'«1_ “"?,
Filnstrips; -+ 30 K T 8 12 26 . 5 17 "T;lo L i} 1) ‘NW’ ' | "?*:,"‘.‘
Csestidies B 18 7 0 A6 4 CBF.0¢ D EOTRNE VRN R I
. Use o/medi;-curr. 26 ‘4 'Q_ 0. 0. 4 ::1'1 ll;{,f<. 0' ‘. 5 s 12{\ 4 P !
Mat. avail-comu, 4. 1. 0 2 2 ' 17 I‘rzié-? B R IR TR P O "
'Percent of' teachers responding "yes" to each type of mater1a1 . J v, o »Q‘- “ ’ L
‘ *Per;onnel categones \nh at least 508 responqu yes to thls type of matenal '31’ " - «_‘ " f
et | SR INERE F g »
‘ I Ny
o \ 4 " ' "
|
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* TABLE 16 |
‘Roles Personnel are Willing to Assume to Teach/Counsel EMR Students
' " Personnel Categories’ , .
i m a2 — R — . ’ B
| : ' Adnip~  Coun- o Reqular Teachers i { Spac A AL
(reg.- selors Home  Voc. lang, \sboc,  Unif. oEduct YPrshly .

At Bus. Econ, Fduc, Arts Math. Music P.E. Sci. Stud. Stud. Teach, ..
bedomols oy w w11 LA u w2 s

feach. dnfoconp. 8210 @YW 46 S S St R0 St g Lo e sy
- Teach. perform.-comp. 48 14 93 G710 do¢t 79t MY TRt 67% 0 LDO* S0t 6 10t g4t qpr
- Cown. value-comp. ' Bt 4T N g S 7 T L O T S T U 17

Coun. par. ge comp, 59* Y 13Ny 4w COB o won w0 . s 3 :
Trainpar. to help 22 27 0 2 ¢ o e ’1'7 VT R T ?8 2
Eval. acqu. ofcomp, 41 4 21 2 .3 @l 0B w: 8 Wow 1 { 24
Update curriculum  63* 20 47 -2 6P .‘\2\9\}‘\/" Y @ ot uow, s o 43
Suprv. paraprof.‘ 5t @ LI Y R O | 12 26 2l 25 1329 11 50* 0
Teach, eval-self © 81' 36 1 0 U .n % 5T p W 1 g B0y 30
Teach. modif. curr. ' 23 13 11 2 A A A B B oW § ¢ @ R
7 Deach update kno‘wa& AT ‘? R ,-33 W% W ou 0 5 29
None R BT nooo0 T8 .l 00 18§ 0 0 8
‘ :
: 'Percent of teachers responding "yes" to each role.
*Personnel categories with at least 50%“r§sponding., ;‘ye ' ! P '
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TABLE 17
' Rssistance Useful to Teach/Counsel EMR Students .
\ Personnel Categories' - 4
Admin. Coun- v Reqular Teachers Spec. )
(reg.- selors Home  Voc  Lang. o Soc, Unif. Bduc.  Parsnl,
spec.) Art Bus. Econ, Educ. Arts Math, Music P.E. Sci, Stdd, Stud, Teach. /
Ve 20 2 15 79 18 24 15 19 1221 1 B 2. 2
' j
. ' ) ) . W
" Pre/in-service 10t S4* 80 22 87 42 574 66*  g7r  T6r 0r 7Bt 50* 36 §1*

(‘.‘J; : il ’ .

" Team teaching 26 h T2 B 25 2 10 SERPREY: B ‘33 50* X u .
Meth,/mat. consult. 52* 32 0 4 50 N3 43 3 ° ZV 8 0 100* 52¢ 18
Resrc, room teach. 18 14 0 0 28 . 0 20 10 17 1 18 17 0 '28 15
Parents 3w o2 ou o2 4+ % 5 8 w ¥ou oo 1w
Commu, personnel = 26 B 7 1 1 8 3 0 8 5 24 10 28 12

- Paraprofessionals 26 A0 0N 0N 2 n 2 3 B3 4 B8 50 @ '
Staff/Mat. Product. 30 § 1. 1 k! 29 11 2 8 0 29 2 .0 36 2
Visit other prog. 4l 23 {7 N 39 v 29 2 116 42 “ 29 17 0 52¢ 1
Amin, encourage. 44 14 1 -2 8 8 5 25 u 1 %l 0. kY, 18
— . p ,

'Parcent of teachers respondifig "yes" to each type of assistance.
g 'Peronnel categories with at least 50% responding "yes" to this type-of assistance. !
¢ ‘.'~ ,
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TABLE 19 \
Assistance from/by Special Educators to Teach/Counsel EMR %fudents

Personnel Categories'

¢

Adnin,

B

Coun- Reqular Teachers ¢ Spec.  All
(reg.~ selors, Home .Voc. Lang, Soc.  Unif. Edue.  Pranl,
spec. ) Art  Bus. Econ. Educ., Arts Math. Music, P.E. Sci. Stud, Stud. Teach,
V= N 15 9 R 35 19 12 A N 18 2 3
Relav. info, g1t (LT LI Y L TT) 62*  B6* ML 02t B6* 53¢ g3t ¢ LN 8o
Team teaching 3 7 Non 1] 17 3 16 2 B 4] Zi“5 0t D2 28
Work w/parents 56¢ {5 7 11 28 17 ] 10 8 33 18 1M 0 40 29
Modified materials 59+ 36 0 22 78+ 2 N 31 17 520 4] 61* 100+ 48 45
Tutor./extra activ. 48 18 33 3 ¢ 3 0y 2 L L L T
" Coord, spe. activ. 48 M 1 n 39 29 43 26 25 19 35 50* 0 36 3
'Percent of teachers responding "yes" to each type of assistance, ;
*Personnel categories with at least 508 responding "yes" to this type of assistance.
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EPILOGUE

“» .
The p:ojected project PRICE Inservice Training package to be available

) .
i TR&INER'S MANUAL. Intended only for "those school dlStrlLf personnel

TN

athhe'End of the third prgject year (May 31, 1977) is presently ‘the followingt

: tesponéible for preparing, conducting and mohitoring the inservice work-
&
shops and the subsequent career education programs implemented in the

schools. There are five sections: (1) Introduction which outlines the

workshop objectives, Brocess and format, responsibilities, plaq'ing, and

othe# preparatory and operational con81derations; (2) Group Pracess Guide
which contains information needed by Traine¥s to become effective group
facilitators, presentors and leéaders and their specific workshop roles;

(3) Workshop Guide which outlines the content of each workshop and its

gessions so the Trainers can‘cénduct standardized procedures; (4) Iggle¥

Egntation Guide which explains gand gives examples of how a career educa=

tion plan can be developedi%nd implemented in secondary schools; and an

(5) Assessment Guide which prov1des specific procedures and measures

related to conducting a needs assessment study ., evaluatlng workshop effec-
tiveness, evaluating the implemented career education program's effective-

neii, and evaluating student competency attainment.

- 2. CAREER EDUCATION PROGRggngIDE. Description offa cgreer education cur-

. ./ ks 3 '
riculum model, student compete ies and sub-competencies, PRICE Competency
Units (gui es for teachian:ach sub-competency) , and the role of
ﬂxagious school sonnel, community agencies, busines; and industry, and

Fa

_ famlly in career education piogramming.

3. RESOURCE GUIDE. A listing and_grlef explanation of instructional materials,

R N

books, 3 als, agencies, organlzations, and personnel ‘that are useful

for programming retarded students in career educatlon. vwg

4. SELF-STUDY GU:DE. A workshap part1c1pant document explalning the work-
shop objectlves, topic areas (e.g... mental retarda;nth gareer education,
eachlng techniques, individualizing 1nstruct10.g Anstructx?nal materials

and resources, etc.) worksheets, and gvaluatlon forms “ This will be

adia erence source
‘ ",,l"

referred to by partic1pants during the workshopﬂénd

. thereafter.

N - ‘ {
5. OCCUPABIONAL PREPARATION GUIDE. A comprehensive,overview of vocational

. . K3 Lo
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education as it relates to the career qducationiof mildly retarded stu-
dents. Primarily written for vocational teachers to ass%iétypgm“td-
better assist these students in developing dccupationgwgﬁdﬂlg: Indivi-
dualizing instruction, cluster skill;\development, pre-vocational training,
vocational assessment, cooperative work programs, and vocational service .

area youth clubs are covered.

MEDIA PACKAGE. A series of slide-tapes and transparencies used in con-
AY

junction with several inservice workshop sessions, e.g., description of
Project PRICE, mental retardation, career education, interviews with
#gducable retarded students, interviews with parents, career education

plan, etc.
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