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PREFACE

(Project PRICE (4rogramming Retarded In Career Education) is athree-

year project funded by the U.S.O.E.'s Bureau of Education for the Handi-

_,44pped. The project culminated its second year May 31, 1976, by completing
1

a series of six fieliik-testing inservice training programs in each of Six /

Midwestern public school districts. During the final project year we

will field-test a revised inservice.training workshop model and materials

in several new school districts located throughout the United States.

The overall goal of Project PRICE is to develop a methodology by
.

which school systems can educate school personnel, communities, and

families to provide more relevant career education instruction ahd supppr-

tive serviceS to educable retanded students. Although originally interided

1as 4 K-12)projectvde have concentrated our efforts primarily on the 7712

level student uponthe advice our National Advisory Committee. The'

project has three major goals:

(1) To develop an inservice/sLdff development training model to i

.educate regular and spe personnel to.provide e!f-
1

fective career education services to educable retanded studnts;
v

(2) To identify and/or develop appropriate techniques, training/

materials, and experiences to prepare school personnel to work
i

more effectively with educable retarded students within a creer

education context;

(3) To complete and disseminate the resulting inservice/staff develop-

ment training program that can be utilized throughout the United

States by schoollsystems desiring to adopt the career education

approach.

1,
-This is the seventh wcirking paper'to be written and disseminated tO

professional workers interested in re-directing services and infusing
g

Change into educational programs fo4 educable Mentally retarded ancl other

students. Thispaper reports the results of'our Needs Assessment SItudi,

conductedin the six cooperating school districts the first project year.

The purpose of the study was to a.4certain the major competencies needed

by educable retarded students,'personnel most appropriate to teaCIHthem,

integration barriers, materials needed, iniwice training ne,ds, and

4
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special educator assistance needed by school personnel. We hope the

results of this study will be helpful to school districts and tra ning

(//programs/projects interested in OOmpetency-based instruction and in in-

volvingyarious school personnel, community agencies, business and dus-°-

try workers, and the family in the career education of handicapped students.

We convey our appreciation to\the hard working cadre of Trainers and

workshop participants frOm the six'school districts who assisted us in

developing the inservice training' program this past year. We are pArticu-

larly indebted to the Local Education Advisors from each school district

who arranged and coordinated all the details of the yorkshops and prOvided

continual input to the project staff: .Maxy Alexander, Flat River, No:;.

Ernie Anderson and:Jim Biermann4 Milwaukee, Wisconsin; John Flynn,

Minneapolis, Minnesota; Lu Kiser, Ames, Iowa; Robert Stinson and Herman

Cline, Olathe, Kansas; and Gordon Warren', Montgomeni: City, Mo. We are

especially indebted to our sponsoring agency, the Bureau of Education

for the Handicapped, p4rticularlY William A. Hillman, Jr. who:has given

us continual support and encouragement.

During the final project year, our staff; will be engaged in re-writing

the Trainer's Manual, several guides and training materials, conducting

a Trainer's Workshop 'tOr new cooperating schools, evaluating workshop

effectiveness, preparing our materials for dissemination, and many other

activities. A list of the expected components Of our final inseryice

training package is presented in the Epilogue.

6 Hill Hall Donn Brolin
' Columbia, Missouri Project Director
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INTRODUCTION

,

Career education is finally coming of-age in the Unitad States. The

Education Amendments of 1974 established in the U.S: Office of Education

' an Office of Career Education to work with other U.S.O.E. Bureaus and

related agencies. A National Advisory,Committee on Career Education has

been established to evaluate the status of career education ana to make

recommendations to Congress. The 1974 AmenOmepts'have also autAorized

A up to fifteen million dollars per year to evalUate and demonstrate the
?

efficacy of career education.

The U.S.O.E.'s Bureau of Education for the Handicapped (BEH) has

also demonstrated its support of the career education movement by desig-

nating this area as One of their major priorities' in the education of

handicapped students. The Bureau has encouraged exemplaxy projects to

develop and demonStrate effective models of career education for these

students and sponsored or co-sponsored several national conferences on

the subje&t, e.g., the Topical Conference at-New Orleans (1973) and the

Research Needs Conference at Princeton (1975) are notable examples. BEH

has also issued several publications such as Selected Career-Mutation

Programs for the Handicapped (1975) and others.

The Council for ExceptiOnal Children ((EC) has also demonstrated its

support of the career.education movement by devoting the entire issue of
;

two of its journals to this area, i.e., the Spring 1973.issue of Teaching

Exceptional Children and the May 1973 issUeo of Exceptional Children. In

theSe issues, specific concepts of career education are related to the

handicapped- CEC haS also published several other publitations and pro-

duced materials pertaining to career education. At its Annual Convention

(April 1976), the CEC Board of Directors gave its approval to the organiza-

tion of a Division on Career Development within the organization. The

intent of this Division will be to assist other CEC Divisions to indulcate

career education concepts into their work with handitapped students and

to work closely with.other organizations.conce ed with career education

for handicapped citizens such as the American V caaonal Association

Special Needs Division, the National Rehabilitation Association and its

Vocational'Evaluation and Work Adjustment Division and others.



Career education programs are now operating in over one-third of the

U.S. school districts (Hoyt, 1975), witkat least 21 states'having legis-

lation now or soon to be supportive of this concept. Closely related to

the career education movement are (a) re-educating teachers dbout career

education, (b) mainstreaming handicapped students in regular classes and

programs, (c) developing receptive teacher attitudes about career educa-

tion and handicapped youngsters, (d) the importance of special and regular

educators/counselors working more closely together, and (e) the movement

toward competency-based education of students. Unfortunately, much work

remains to be done before the Above needs can be properly achieved in

most school districts.

The career education oonceptualization can be an excellent vehicle

to meet the needs of handicapped stuaents and cansserve as a means of

accommodating them into the onigoing educational process. However, effec-

Live career education conceptualizations must occur and various types of

school personnel must receive additional training to deVelop, implement,

and conduct meaningful career development programs. Such programs must

go beyond merely academic instruction and' vocational training and also

include a great deal of emphasis on the acquisition of daily living skills

and personal-social skills.

In earlier working papers, we expressed our view that career education

should be concerned with more than the economic aspects of human develop-

ment but also with the total individual. From this perspective, "career"

is defined as the course by which one develops and lives a responsible and

satisfying life, i.e., as a learner, producer, citizeh, family member,

consumer, and social-political being (Gordon, 1973). Our conceptualization

of career education was 'stated as preparation.for all aspects of successful

community living, including working. We believe career edtNtion should

be "all of education--systematically coordinating all school,\family and

community components together to facilitate each individual's potential

for economic, social, and personal fulfillment" (Brolin, 1974). We also

believe that there are twenty-two major career education competencies

(Brolin,-1974) that retarded (and other) students must acquire if they

are to be successful in today's modern society.

Career education conceptualized as above requires the active partici-

pation of appropriate types of regular class teachers and counselors as

well as special teadhers, family members, community agencies, and business



and industry. It requires focusinq on the major competencies needed by

handicapped students to succeed in today's coinplex world. It requires a

humanistic and relevant approach to the education of our handicapped citi-

zens. It will require the refocusing of existing practices and curricula.

Perhaps, most of all, it will require a strong commitment to improve our

present operating procedures and offer a more relevant education to all

students, regardless of whether or not they are handicapped.

In summary, career education has become a reality in American educa-

tion but much remains in preparing practicing school personnel, family,

and community resources to adequately meet the demands of this sweeping

movement. This is particularly true in the case of the education of our

handicapped citizens. With legislative mandates to include these indivi-

duals in the mainstream as mueh as it is possible, a concerted effort is

needed to identify the roles of various teachers, counselors, and others

who are expected to provide for these needs. Effective inservice training

programs are needed to improve the many resistive attitudes, misconceptions,

limited knowledge, and paucity of techniques of school personnel who have

had little experience in instructing handicapped students. Such inservice

training programs need to be built upon an empirical base of data so

appropriate decisions can be made regarding the direction of inservice

education for varicLus school personnel.

Purpose of Study

This investigation was conducted to deternine the major roles various

types of school personnel felt their discipline could assune in the educa-

tion of educable retarded stu.dents, the major concerns the respondents

felt'existed in successfully integrating these students into regular classes,

and the kinds of training, materials, and,assistance they felt they needed

to effectively meet the educable retarded students needs. The results were

intended to be used' to develop an effective inserVice training program for

such school personnel and others that will assist them in developing the

kinds of attitudes and abilities needed to work effectively with these

students.

Research Questions

A number of general ,research questions are posed'in this investigation.

They are:

1 0



1. Which school personnel .are most appropriate to assist educable

retarded students in acquiring various career education compe-

tencies?

2. What are the major barriers to successful integration of educable

retarded students into regular classes?

3. What are the training needs of school personnel to be more effed-

tive in teaching/counseling educable retarded students 'for career

development?

4. What kinds of instructional materials would be most helpful for'

teaching/counseling educable retarded students for career develop-

ment?

5. What kinds"of roles are school personnel willing to assume in

assisting educable 'retarded studentS in career development?

6. What4inds of'assistance would be.most useful to school personnel

for more effective teaching/counseling of educable retarded

students for career developmppt?

A



mertiorioLocty

The purpose of this investigation was to determine: 1) what types

of school personnel feel they can work with educable retarded students,

2) what competencies they feel they can help the students aoquire, and

3) the inservice training needs and other-assistance of such school per-

sonnel. The focus Was on the career education competencies retarded

studontn need to learn so they can assimilate successfully into community

living and working. The sample, research instruments, data-gathering

procedures, and statistical procedures used to analyze the data are

described in this section.

Sample

The subjects for this study consisted of 264 school personnel of

various types and from six Midwestern public school systems in the follow-

ing cities: Ames, Iowa; Milwaukee, Wisconsin; Minneapolis, Minnesota;

Montgopery City, Missouri; and Olathe, Kansas.

agreed to participate as

ject year. The subjects

inservice

consisted

These six districts had

training sites during the second pro-

of the following types of school per-

sonnel and their number:

Administrators 27 Language Arts Teachers 35

Counselors 22 Math Teachers 19

Art Teachers 15 Music Teachers 12

Business Teachers 9 Physical Educators 21

Home Economics Teachers 18 Science Teachers 17

Vocational Educators 24 Social Studies Teathers 18

Unified Studies Teachers 2 Special Education Teachers 25

Administrators included principals, project directors, supervising

teachers, and curxiculum specialists. Counselors influded counselors and

social workers. Business teachers included Business Education,.clerica1

training, shorthand, and bookkeeping. Vocational Education teachers in-

cluded Vocational Education, Industrial Education, Drivel's Education,

Woodworking, Auto Mechanics; Drafting, and Occupational Relations. Lang-

uage Arts teadhers included English, Speech, Drama, Reading, Broadcasting,

Foreign Languages, and Library. Science teachers intluded Science, Biology,

12





Chemistry, and;physicq. Sodial Studies teadhers included Social*Udies,

History, CiVics,' andceograPhy...-, Specialtducation teadhers InplUded

Learning DisabilitieSearning Centers, aesource Rooms, and Special

0
classes. The remaining'personnel categories are self-egplanatory. Although

adLudnistrators were tabulated for all research questions, the results for

this category are presented only for those, questions which encompass admin-
.

istrators' professional functi6n.

The subjects.represented two largeurban school disticts, two middle-

sizeloOlool districts,and two small district.. Since Project PRICE has

focused primarily upon grades 7-12, only responsesof senior and junior

.high_school personnel Were considered though some elementary:personnel

participated in the study. Research Question.#1 was answered by tabulating

responses ok only those personnel who-had either a junior high or senior

high responsibility. Research Questions #2 through #6 were.answered by

tabulating responses of all personnel regardless of overlapping grade

responsibilities. Thus, the N's reflected in Tables 1-12 are lower than

those for Tables 13-18. The subjects were selected ,for the study by the

project Local Educational Advisor in each school district who was advised

to dO this in a random manner.

Instrumentation

The primary sources of data for this study were two field questionnaires

developed by the senior author of this investigation. The Preliminary

-Questionnaire (see Appendix A) was constructed to ascertain if the 22 PRICE

career education competencies were the major ones for educable retarded

students to attain in the educational system. Respondents were asked to
3k

identify any other major competencies, indicate their opiniOns about inte-

grating these stugents into regular classes, instructional materials needs,

and inservice training needs.

,/'-''The Final Survey Questionnaire.(See Appendix A) was constructed after

the first questionnaire was, returned and needs assessment interviews held
...

in each othe cooperating Schools which explained the first questionnaire.

The subjects almost universally agreed that the 22 PRICE competencies all

were important for retarded students to acquire. They also identified

five-Other important competencies which were added to the list: This second

questionnaire was constructed so respondents merely ch

1
cked which items

for each question they felt to be most relevant. The items listed were

13



those which were most frequently"identified in the first questionnaire and

the needs assessm4nt interviews. Inadvertently, three of the PRICE com-

petencies were omitted prom the list during typing, thus a-total of 24

rather. than 27 competendies were listed in question 1. The questionnaire

consisted of four pages'and took 10-15 minutes to complete.

. Data C011ecticin

, "The Preliminary. QUestionnaire was mailed to the project LEA in each

Cboperating school district in September 1974. The LEA was responsible

goi randomly distributing the questionnaires to at least two Of everytype

of.School personnel in the system, primarily secondary-level. Several

weeks after the questionnaire was mailed, a Project PRICE staff member

visited each school and met with the individuals:completing the question-
,

naire to explain'the items more fully and seek.their cooperation. This

increased the return rate to'almost one hundred percent.

The Final Survey Questionnaire was constructed based on the open-

ended responses from the first questionnaire. This survey idstrument was

reviewed by the National Advisory Committee ag a field test of its utility.

Based on their input, final revisions were made and the questionnaire'was

sent directly to the reSpondents in-January 1975. The LEA from eaCh dis-

trict was encouraged to follow-pp on all respondents regarding their com-

pleting the questionnaire. The return rate was 78 percent.

Analysis of Data

The first research question was ansOered by tabulating the responses

of senior high personnel, junior high personnef, and senior and junior

high pe sonnel combined for all six school districts (Appendix p, Tables

1-3). ese responses were further broken down into small, medium, and

large school districts and.finally into individual school districts. The

respOnsei are presented as percentages in Tables 1-12 (Appendix B).

The remaining five research questions were answered by tpdialating

the responses of both senior and junior high personnel combined for all

six school districts. The responses are presented as percentages in

Tables 13-18 (Appendices C-H).

1 4



RESULTS

Researdh Question #1:" Which school personnel are most appropriate to assist
educable retarded students ih acquiring various career education pompetencies?

The first qu tion was intended to determipe- which schoo3, personnel

felt their disCigine to be apPropriate to aitist educable retarded stu=

dents to adquire each of the 24 competencies for career development. The

responses for all schoot personnel at both the senior and junior highc_

school levelt aa well as a doMbination of both leveln are-presented aa

percentageS in Tables 1-3 in AppendiX B for all schtut districts.combined.

The response's Are further broken down into small, medium, and large scho(51

districts and,finally into the six individual school districts inTables

4-12 in Appendix B.,

/ This section presents respOnses for senior and junior high school_
4

personnel for all six school districts combined. These retponses are pre-

ented to determine which disciplines are felt to be appropriate to assist

in the acquisition of each competency.

To determine which peisonnel categories were felt to be most appro-

priate to assist in the acquisition of each competency categories in whiCh

at least 75% endorsement ocOurred are presented by competency. Percen-

tages follow the personnel categories in parenthesis,, Inspection of Tables

2 and 3 indicates the following results.

Management of

Ebonomics teachers

/teachers (80%)) at

DAILY' LIVING SKILLS

Family,Finances: at the senior high school level; Home

(100%), Special Education teachers (871), and gathematics

the junicir high level; Businest teachers (100%) and

Mathematics teadhers.(78%).

Care of Home Furnishings and Equipment: at the senior high level;

Home Economics teachers (89%); at the junior high level; Home Economics

teachers,(89%)
o

and Vocational Education teadhers (83%).

Care of Personal Needs: at the senior'high level; Home Economics'

teadhers (100%) and Special Education teadhers (80%); at theAunior high

level; Home Economics teadhers (100%) and Physical'Education teadhers (75%).

FamilY and Child Care: At.the senior high level; Home Economics

teachers (75%); at the.junior high levelvthere were no categories with

15
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-

at least 75$ endorsement7

Buyin4; and preparkhg Food: ap the senior high level;.Home Economics

teachers (I60i); at the junior high level; Hone-Economics teachers (100%).

Engage in-Civic Activities: at the senior high level; no categories

with at least 75% endorsement; at the junior high level; no-categories

with at least 75% endorsement. '

Appropriate Use of Recreational and Leisure'Time: at the'senior high

level; Physical Eddcation teachers (92%), Art teachersg.(75%) and Muslc

teachexs (75%); at the junior.high level;. Music teachers (100%), Art

teachers (8.3%), and Physical Education teachers (75%).
,

JPERSONAL-SOCI4L SKILLS'

AchieVe Self-awareness: at the senior high-,level; Axt teachers (100%),

Music teadhers (88%), Special Education teachers (87%)-,.andCokuiselbrs (79%);

tt the junior high level; Unified.Studies teachers (100$), Music teachers

(100%)'Physical.Education teachers, (8p%), and Counselors (86%).
.

Acquire Self-confidence: at the 'Senior high level;-Physical EducationA

teachers (100%), 1 Education teachers,(80%), Counselors (79%), Social

Studies teachers ( , Axt teachers,. Vocational EducatiOn telfhers, Music

teachers, and Science teachers (75%); at the junior high level; Axt teadhers,

Unified. Studies teachers, Music teachers, and Physical'Education teachers'

(100%), Hone Economics.teachers (89%), Counselors (86%), and Special

,Education teachers (80%).

Demonstrate Socially Responsible Behavior: at the senior high level;

Special Education teachers (93%), Social Studies teachers (78%), and Music

teachers (75%); at the junior high levelvUnified Studies teachers (100%),

Physical Eddcation teachers (88%), Counselors (86%), Special Education

teachers (80%)e and Music teachers '(75%).

Exhibit Goo&Interpersonal Skills: At the senior high level; Music

teadhers (75%);..at the junior high level; Special Education teachers (80%).

Achieve Independent Functioning: at the senior high level; Special

Education teachers- (80%); at the junior high\level; no categories with at

least,75% endorsement.

Make Good Decisions and Solve Problems: at the senior high level;

Special Education teadhers (87%) and Science teachers (75%).; at the junior

high level;. Special Education teadhers (80%) and Mathematics teachers (78%).

Communicate Adequately for Commuftity Living: at the senioi high

level; Language Arts teachers (88%) and Special EducatOn teachers,.(87%);

16
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at the junior high,level; Unified Studies teacher (82%) and MUJAC teachers

,(75%).

OCCUTTONAL GUIDA470 AND PREPARATTON

Know and Explore Appropriate Occupational Possibilities: atebbe

senior high level; no categories with at least 75% endorsement; t the

junior high leVel; VOcatiOnal Education teachers (83%)1 '

,

Make Appropriate Occupational Decisions: at the'senior h h level;
-.-

Special Education teachers (80%) and Counselor's (7910; at the juniei high

level-, Businesst.eachers (100%), Counselors (86%), and Vocational Educa -
l 9

tion teactlers (83%),.

Learn Appropriate Work Behaviors: at the senior highle Home'

Economics ieachers (89%)', -Special EduCationheachers (87%) and MuSic
4

teachers (75%); at th junior high leVeL. Vocational Education,teachers

(100%), Special Educati teachers (90%),land Mathematics teachers '(78%).4

Acquire Sufficient Physical'and Manual Skills: at the senior hi4n-
.

/evel; Physidal Education teaChers (77%); at the junior high level; no

categories with at least, 75% endorsement.

Seek, Secure, and Maintain Employment: at jthe senior high level; no

categories with at least. 75% endorsementv at junior high level; no

categories with at least 75% endorsvent.

BASIC SKILLS

Read Adequately for ComMunity Living: at the,senior high level;

Special Education teachers (87%); at tg*junior high level Special Educa-
,-..-

tion teachers (100%) and Language Arts teachers (8290).

Spell.Adequately for Community'Living: at the senior high level; no

categories with at least 75% endorsement; at the junior high level;

Special Educ ion teachers (90%). 1*

Compu Adequately for Community Living: at the senior high le'vel;

Special Ed cation teachers (93%); at tht junior high level; Mathematics

t4pachers (78%).

RELATED SKILLS

Engage in Consumer Education Activities: at the senior high level;

Home Economics teachers (89%); at the junior high level; no categories

with at least 75ndorsement.
. ,

:
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Apptopriate Use of Agency and Community Resources: at the senior high

level; no categories with at least 75% endorsement; at the junior high

level; no categories with at least 75% endorsement.

In order to generally determine which competencies eadh of the cate-

gories of school personnel feel 'they can assist educable retarded students

to-acquire, responpes ior all personnel (senior and junior high schoch

personnel combined) are presented for each personnelategory. Percentages

_n parenthesis following the'competencies represent compe ncies whidh at

east 50% of the personnel in the category endorsed. Inspd\ ion of Table
e

1 in Appendix B,indicates the following resUlts:

Counselors: aChieve self-awareness (81%), acquire self-confidence

(81%), make appropriate occupational decisions (81%),, demonstrate socially

responsible behavior (76%), know and explore appropriate occUpational

possibilities (71%), Ihibit good.ntetpeisonal skills (62%),

adequately for Noommunity living (52%),

problems (52%)'.

, Art Teachers: achieve self-awareness

make good decisions and sol e

(86%), acquire self-confidence

(86%), appropriate use of recreation and leisure time (79%), learn appro-

priate work behavior (57%), communicate adequately for Community living
7

(50%), and make good decisions and solve problems (50%).
Cl

Business Teachers: management of faMily finances (63%).

Home Economics Teadher: Care for personal needs (100%), buy and

prepare food (100%), care Of home furnishings'and equipment (89%), panage-

ment of family finances (03%)., acquire self-confidence (78%), 'family and

Child care (72%), engage in gonsumer education activities (72%), learn

appropriate behaviorib-"(67%), demOnstrate socially responsible behavior

(61%), achieve self-aware

occupational poSsibilitie (50%).

Vocational Education Teachers: learn aPP te work behaviors

acquire self-confidence (73%), care of home gs and equipment (68%),

know and exPlore appr9 riate occupational possibiliti64 f64.110, and acqUire

le

ss (56%), and know and,exPlore appropriate

sufficient phisical d manual skills (64%).

Langtiage Arts Teachers: communicate adequately for community living

(84, reaa adequately. for community living (70%),' achieve self-awareness

(621), acquire self-confidence (62%), spell adequately for community living

(59%), and demOnstrate socially responsible behavior (50%).
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gdthematics Teachers: managing family finances $

.(79%), compute adequately foF community living (74%),Lmake good decisions

d solye problems (58%), learn.approPriate work behaviors (53%), and

aCquire self-confidence (53%).

gusic Teachers: achieve selfrawareness (92%), acquire sdlf -confidence

(83%), aPPropriate'use of recreation and leisure time (83%), demonstrate

socially responsibletehavior (75%), communicate adequately for community

living,(67%), learn Appropriate work behavior (58%),.exhibit good inter-

,perional skills (58%), and engage in civic activities (50%).,

Physical Education Teachdrs: Acquire self-confidence (100%), appro-
, f

I

priate use of recreation and leisure time (86%), achieve self-awareness

(71%), demonstrate socially responsible behavior. (71%), care for personal

needs (71%), and acquire sufficient physical and manual skils (71%).

SciencezTeachersv Acquire selfrconfidence (65%) and achieve,self

awareness .(53%).

Social Studies Teachrs: acquire self-confidence (67%), demonstrate,

socially responsible behavior (61%) , communicate adequately for community

living°(56.%), achieve self-awareness (56%), make good decisions and solve

problems (56%), and engage in civic activities (50%).

Unified Studies Teachers: communicate adequately for community living

(100%), achieve selfrawareness (100%), acquire self -conpidence (100%),

demonstrate socially'responsiblebehavior (100%), engd'in civic act.6;ities

(50%), make appropriate occupational decisions (50%), read adequately for
A

community living (50%), and spell adequately for Community living (50%).

Special Education Teachers: read adequately for cOmMunity living
y

(92%), communicate adequately for community' living (88%); learn,appropriate

work behaviors (88%), demonstrate socialay responsible behavior (88%), make

good decisions and solve problems (85%), acquire selfrconfide (80%),

spell adequately'for Community living-(80%), --:,hieve selfrawareness (7%),
,

make appropriate occupational decisions (76%` achieve independent func-

tioning (76%), management of family finance (724j, care for personal

needs (72%), exhibit good interpersonal skills (72%) -ompute adequately
.

for,communit living (72%), know and exPlore appropriate occupational pos-

sibilities ( 8%), appropriate use of agency and community resources (60%),
)

care of home urnishings and equipment (56%), seek, seure, and maintain

employment (56%), buy and prepare food (52%), and appropriate use of ,

recreation and leisure time (52%).

1 9
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Research Question #2: What are the major barriers to successful integration
of educable.retarded studentS into regdlar classes?

The second question was intended to determine the major barriers to suc-

cessful integration of.educable- retarded students into the-regular classroom

for career development. The responses-of all school personnel at both senior

and junior high school levels coMbined for all six school districts are pre-

sented as percentages in Table 13 in Appendix C. The perdentoges presented

in this section represent barriers which at least 50% of all personnel in a,

category felt to be significant::, The results, are presented by personnel cate-

gory with the percentages following ge Specific barriers: Inspection of

Table 13 indicates the following results.

All Personnel Categoriesr educable retarded stultnt's ration

,competition (701), untraihed personnel (63%), extra tiMg.for instrection (590,

educable retarded stuaents becoming "lost in the shuffle" (54%), and other

stddents'.attitudes (51%).
,

Administrators: untrained personnel (70%), extra time for instruction
...

_ ,,
.

(56%), teacher or' odunselor ,attitudes,oward working with educable retarded-,

ll
students (56%Y.; educatv-le ret rded student's.frustration with competition (52%),

social interation4 requir e 52%), and 'other students' attitudes (52%)..

pounseloxs: educableletarded student's ffustration with competition

(86%).and educable retarded students becoming "lost in the shuffle (68%).

'Art Teachersr large number of educable retarded students in regular

classes (73%), educable retarded student's frustration with competition (73%),

Other students,' attitudes (67%), untrainsd Personnel (60%)., and extra time.

'for instrdction*3%)-

Business Teachers: 'educable retarded student's frustration with compe-

tition (78%), extra tine for instruction (78%), untrained personnel (78%),
,4

reading ley41 of educable retarded students (67%), other students' attitudes

(56%), time taken fromreg lar instruction (56%);,slow comprehension and

learning of educable retarc.ed students (56%),.and tedhnical part of Odurse (56%)

Home Economics Teachers: extz time for instruction (83%), educable re-
1

tarded student's frustration With competition (78%), untrained personnel (78%),

limited material and textbooks for educable retarded students (56%), time

taken from regular instruction (56%), and safety hazards educable retarded

students present (50%).

VOcational,Education Teachers: extra time for instruction (79%), educable

retarded student's frustr.ation with competition (75%), untrained personnel

(671), reading level of educable retarded students (67%), limited materials

2 0
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I

and textbooks for educable retarded students (54%), educable retarded students

,becoming "losp.in the shuffle" (54%), safety hazards educable retarded students

present (54%)!, and other students' attitudes (50%).6

Language Arts Teadhers: educable retarded students' frustrations with

competition (71%), educable retarded students becoming "lost in the Shuffle"

(60%), other students' attitudes (60%), untrained personnel (60%), extra time

:for instruction (571), reading level of educable retarded students (57%), and

limited materials and textbooks for educable retarded students (54%).

Mathematics Teachers: untrained personnel (89%), educable retarded stu-
.

dent's frustration wit?' competition (79%i), extra time for instruction' (63%),

educable retarded students becoming "lost,in the shuffle" (58%) , time taken

froth regular instruction (53%), jrd reading -level of educable retarded stu-

dents (53%):

Music Teadhers: untrain d personnel-(75%), other students' attitudes
AL

(75%), educible retarded students becoming "lost in the shuffle (6714, extra
.°

time for instruction (50%, and tedhnical-and moral support for the teacher (50%).

. Physical Education Tsadhers: large number of educable re arded students
,T

in regular classes (67%), educable retarded student's frustration with compe-

-tition (57%), and educable retard6d students becoming "lost'-in the shuffle" (62%).

Science Teadhers: edsoable vetarded student's frustration with competition

,- extra time for instr4tion (59), and untrained personnel (59%).

f

rsop Soc al Studies Teache: educable retarded student's frustration with

competit on (78%), extra time for instruction (72%), reading level of.educable
A

retarded students (72%), large number of educable retarded students ln.regular

classes (56%), untrained personnel (56%), time taken from regular instruction
...

(56%), educable retarded Students becoming,"lost in the shuffle" (50%), and

other students' attitudes (50%).

Unified Studies Teachers: educable aptarded student's frustration with

competitiOn (100%), educa:ble retarded students becoming "lOst in the shuffle"

(100%), untrained personnel (100%), slow Comprehension and learning of educa-

ble retarded students (100%), reading level of educable retarded students
b

v
(100%), large number of educable retarded students in regular classes (50%),

limited,materials and textbooks for educable retarded-students (50%), extra

time for instruction (50%) , teacher or counselor attitudes toward educable

retarded students (50%), time taken from regular instruction (50%),-large

number of educable retarded students in one class (50%), technical and moral

support for the teacher (50%), administrators' attitudes toward_degree of in-

tegration (50%), and parental attitude regarding amount of work required of
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educable retarded students (50%)..

Special Education Teachers: educable retarded student's frustration with

coMpetition (72%), teacherS' or.counselors' attitLes toward educable retarded

students (68%), reading level of,educable retarded students (64%), educable

retarded students becoming "lost in the.shuffle" (56%), extratime for instruc-

tion (56%), untrained personnel (56%), technical and moral support for the

teacher.(56%), other students' attitudes (52%),.and mathematics level of

educable retarded students (52%).
4

Research Question #3: Whatare the training needs of school personnel to be
more effective in teaching/counseling educable retarded students for career
development?

The third question was Intended to determirie the training needs of school

personnel to be more effective in teaching and/or oounseling educable retarded

students for.career development. The responses'-/of all schoolipersonnel at

both the senior and junior high school levels coMbined for all six school dis-

tricts are presented,as percentages in Table 14 in Appendix D. The percentages

presented in this section reKesent skills or knowledge which at least 50% of

all personnel in a category felt would be helpful. The results are presented

by personnel,category with the percentages following the specific skills or

knowledge. Inspection of Table 14 indicates the following results.

All Personnel.Categories: how to adapt/modify existing instruction and

materials for educable retarded students (61%). '

Administrators: how to adapt/modify existing instruction and materialsz

for educable reIarded students (89%), knowledge of learning 'characteristics

of educable retarded students (59%), knowledge About jobs educable retarded

students can do (56%), knowledge About career education (52%), and knowledge

about use of community personnel in competency development of educable Petarded

students (52%).

CounseloA: knowledge About jobs educable retarded students can do (50%).

Art Teachers: how to adapt/modify existing instruction and materials

for educablscretarded students (67%).

Business Teachers: no skill or knowledge categories at or Above 50%.

Home Economics Teachers: how to adapt/modify existing instruction and

materials for educable retarded students (100%), knowledge regarding tealistic

expectations for educable retarded students (67%), knowledge About learning

dharacteristics of educable retarded students (61%), knowledge About jobs

educable retarded students can do (56%), knowledge of behavioral management
4-
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techniques (50%), and knowledge of appropriate materials and resources (56%)

Vocational Education Teachers: knowledge of learning Characteristics of

educable'retarded students (58%), how to,adapt/modify existing instruction

and materials for edubable retarded students (54%), how to individualize In-

struction for educable retarded students (54%), and knowledge about jobs

educable retarded students can do'(54%).

Language Arts Teachers: how to adapt/modify existing instruction And

materials for educable retarded students (51%) and knowledge regarding real7

istic expectations for educable retarded students (51%).

Mathematics Teachers: how to adapt/modi y existing instruction and

materials for educable retarded students (5 ), icnowledge regarding realistic

expectations for educable retarded students (58%),-how to grade ed,able

retarded students in-regular classes (58%); and knowledge about learning dhar-

-acteristics of educable retarded students (53%).

. Music Teadhers: knowledge About learning dflaracteristics of educable

retarded students (67%) , Flowledgeabout personality characterisitcs of edu-

cable retarded students (67%), and how to adapt/modify existing instruction

and materials fo 4. educable retarded students (58%).

Physical Education Teachers: h"ow to adapt/modify existing instruction

and materials for educable retarded students (71%), knowledge About personality

Characteristics of eddcable retarded students (57%), knowledge regarding

realistic expectations for educable retarded students (57%), and knowledge

About learning characteristics of educable retarded students (52%).

Science Teachers: how to adapt/modify existing instruction and mater-.

ials for educable retarded students (53i).

Social studies Teachers: how to adapt/modify existing instruction and

materials for educable retarded students (61%).

Unified Studies Teachers: how to adapt/modify existing instruction and

materials for educable retarded studeni-ci (100%), how to appropriately interact

with educable retarded students (100%), how to evaluate educable retarded

student's competency (100%), knowledge aboUt mental retardation (50%), hdw to

individualize instruction for educable retarded students (50%), and knowledge

regarding realistic expectations for educable retarded students (59*).

Special Eddcation Teachers: knowledge about career education (68%),

how to develop goals,and objectives for career education of educable retarded

students (60%), how to adapt/modify existing instruction and materials for

educable retarded students (56%), knowledge about jobs educable retarded stu-

dents can do (56%), and knowledge of appropriate materials and resources for
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educable retarded student* (56%).

Researdh Question.#4: What kinds of instructkonal materials %4)u1d be most
helpful for teaching/counseling educable tetarded students for'career. development?

The fourth question was intended to aetermine specific materi ls that

would be helpful for more effective teaching andior çounseling of 4ucable

'retarded students for career development. The respo ses of all school per-
k

sonnel at both the senior and junior high school levels combined for al/ six

schota districts a resented as percentages in Table 15. in Appendix E. The

percefttAges presented in this section represent materials which at least 50%

of all personnel in a 'category felt would be helPful. The results are pre-

sented by personnel category with the percentages following the specific

materials. InsRection of-Table 15 indicates the following results.

All Personnel Categories: materials appropriate to the reading/ability

level of educable retarded.students (51%).

Administrators: Athaterials appropriate to the reading/ability level of

educable retarded students (67%) And modular instructional packages for regu-

lar classes that meet the needs of educable retarded st dents (56%).

Counselors: materials appropriate to the reading/ ility level of edu-
P'
°- cable retarded students (54%).

Art Teadhers: no materials at or Above 50%.

Business Teachers.; no materials at or above 50%.

Home Economics Teachers: materials appropriate to the reading/ability

level of edUcable retarded students (61%) and educational games (50%).

Vocational Education Teachers: no materials at or above 50%.

Language Arts Teachers: materials appropriate to the reading/abili

level of educable retarded students (63%)..

Mathematics Teachers: no materials at or above 50%.

Physical Education Teadhers: no materials at or above 50%.

Science Teachers: materials providing rewards, feedback, and evaluation

(59%) and hands-on materials (53%).

Troller: materials appropriate for the reading/Ability

level of educable retarded students (56%) and material's providing reward,

feedback and evaluation (50%).

...J.Ihified Studies Teachers: workbooks (100%), materials appropriate for

the reading/ability level of educable retarded students (100%), modular in-

structional packages for regular classes that meet the needs of educable retar-

ded students (100%), simplified pamphlets (100%), filmstrips (100%), programmed

2 1
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materials (50%) , curriculum guides (50%), materials providing reward, feedback,

and evaluation (50%), and simulation games (50%).

Special Education Teachers: materials appropriate for the reading/ability

level of educable retarded students (72%) and modular instructional packages

for regular classes that meet the neeas of educable retarded students (60%).
a

Research Question #5: What...kinds of roles are school personnel wil1ing to
assuk in assisting educable retarded students in career development?

The fifth question wah intended to determine t./hat kinds of roles each of

the school personnel were willing to assume in preparihg educable retarded,
4 n

students for career'development. The responses of ail personnel at both

senior and junior high school levels combined,for all six school distiicts

are presented as percentages in Table 16

only to the competencies each respondent

tion. The percentages presented in this

at least 50% of all personnel in a categ

results are presented by 'personnel category

the.specific roles. Inspection of Table 16

71.

In Appendix F. The responses relate

endorsed in the first research ques-

section represent the roles which

were willing to assume. The

with'the percentages following

indicates the following results.

Administrators: ?

assist teachers to modify instruction, to communicate

'with other teachers, and to use commurtity resources (85%), assist teadhers

to evaluate their effectiveness in wqrking with students add professional

to update themselves on mlirials and programs (78%),

the value of the competencies (74%), update curriculum

(63%), counsel parents about the value of the competen-

(81%), assist teachers

counsel students about

methods and materials

cies (59%), and monitor the work of paraprofessionals (52%).

Counselors: colsel students about the value of the competencies (86%)

and counsel parents about the value of the competencies (72%).

'Art Teachers: teach educable retarded students how to perform e com-

petencies (93%).

Business Teachers: teach educable retarded students information about

the competencies (67%) and teach educable retarded students how to perform the

competencies (67%).

Home Economics Teachers: teach educakle retarded students how to perform

competencies (100*4, teach educable retarded students information about the

comp tenci (94%), counsel educable retarded studentS about the value of tfie

com tencies (67%), an& update curriculum methods and materials (67%).

Vocational Education Teachers: teach educable retarded students how to

'perform the competenikes (79%).

25
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Language Arts Teachers: teach educable retarded students to perform the

competencie6 (74%) and teach educable retarded students information about the

competencies (66%).

Mathematics Teachers: teach educable retarded students how to perform

the competencies (68%) and teach educable retarded studenti information about

the competenCies (53%).
1 ,

Music Teachers: teach educable retarded students to perform the compe-

tencies (67%) and teach educoble retarded students information about the oom-

petencies (50%).

PhySical Education Teachers: teach educable retarded students to per-

( form the coupetencies (100%3, counsel educable retarded students about the

value of the competencies (67%), teach educable retarded students information

about the ooMeptencies (62%) and update curriculum and methOds (52%)._

Science Teathers: teach educable retarded students information aboAt

the competencies (59%) and teach educable retarded students how to per

the oompetencies (50%).

Social Studies Teachers: teach educabld4retarded students to
Ii161-

tke oompetencies (67%) and tea-1n educable retarded students informatio mott (

-

the competencies (61%).
, 4r

Unified Studies Teachers: teach educable retarded students information

aliOut the competencies (100%), teach educable retarded students how to per-

form the coMpetencies (100%) , update curriculum methods'and materials (50%.),

and monitor the work of paraprofessionals (50%),

Special,Education Teachers: teach educable retarded students informa-
..

tion about the competencies (84%), teach educable retarded students how to

perform the competencies (84%), oounsel educable retarded students about the

value of the competencies (80%), update curriculum methods and materials (72%),

assist teachers to modify instruction, tn communicate with other teachers,

and to use community resources (64%) , assist teachers to evaluate their

effectiveness in working with students and professionals (60%), counsel parents

about the value of the competencies (56%),' and assist teachers to update them-

selves on, materials and programs (52%).

Research Question *6: What kinds of assistance would be most useful to school
personnel for more effective teaching/counseling of educable retarded students
for career development?

The sixth question was intended,to determine first, wbat kinds of assis-

tance school personnel felt would be useful to be more effective in teaching
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or counseling educable retarded students in career development. Secondly,

this question was intended to determine how the Special Education Teacher

could best assist'other per providing appropriate educational exper-

iences for educable retarde in career development.. Specitl Education

provide.

student

Teachers responded in terms o the t of assistance they felt they could

The responses to the firs part of the question for all personnel at

both the senior and junior high,school levels combined for all six school

districts are presented as percentages In Table 17.in Appendix G. The per-

centages presented in this section represent the types.of assistance whichj

at least 50t
;

of all personnel in'a category felt would be helpful. The

111°results are presented by personnel categorioc with percentages fol owing the

specific kinds of assistance. Inspection QL Table 17 indicates the follawing

results.

All Personnel Categories: preservice and inservice assistance from

special educators (61%).

Administrators:, preservice and inservice assistance from special educa-

tors (70%) and methods and materials consultation (52%).

Counselors: preservice and inservice assistance from special educators

(80%-).
#

Art Teachers: preservice and inservice assistance from special educa-

tors (80%).

Business Teachers: no categories at or above 50%.

Home Economics Teachers: preservice and inservice assistance fram special

educators (67%) anc methods and matertals consultation (50%).

Vocational Education Teachers: no categories at or above 50%.

Language Arts Teachers: preservide and inservice assistance from special

.educators (57%).

Mathematics Teachers: preservice and inservice assistance from special

educators (68%).

Music Teachers: preservice and inservice assistance from special edu-

cators (68%).

Physical Education Teachers: preservice and inservice assistance from

special_WWAbrs (76%).

Science.Teachers: preservice and inservice asSistance'from special edu-

cators (70%).

Social Studies Teachers: preservice and inservice assistance from special

educators (78i).
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Uniied Studies Teachers: methods and materials consultation (100%),

preservice and inservice assistance from special educators (50%), team

teaching (50%), and paraprofessional assistance (50%).

Special Education Teachers: methods and materials consultation (52%):

and visitations to other program sites (52%).

The responses to the second part of the question for all personnel at

both the seniortnd junior high school levels combined for all six school

districts are presented as percentages in Table 18 in Appendix H. The per-

centages presented in this section represent lhe-types of assistance from

special educators which at least 50% of all personnel in a category felt

would be helpful. The results are presented by personnel categories with

percentages fol;pwing the specifickinas of assistance: Inspection of Table

18 indicates the following results.

All Personnel Categories: information about educable retarded students'

basic academic skills, values, and attitudes (80i).

A
Administrators: informatiori. about educablerretarded students' basic

academic skills, values, and attit'udes (81%), tutoring and out-of-class activ-

ities (59%), and working with educable retarded students' parents (56%).

Counselors: information about educable retarded students' basic acadendc

skills, values, and attitudes (77%) and weekly meetings for planning and

coordination (54%).

Art Teachers:, information about educable retarded students' basic

academic skills, values, and attitudes (80%).

Business Teachers: information about educable retarded students' basic

academic skills, values, and attitudes (67%).

Home Economics Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (94%), generating modified

materials for educable retarded students (78%), and tutoring-and out-of-class

activities (78%).

Vocational Education Teachers: information about educable retarded

students' basic academic skills, values, and attitudes (62%).

Language Arts Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (86%).

Ap Mathematics Teachers: information about educable retarded students'

basic academic skills, values, and attitudes (74%).

Music Teachers: information abouteducable retarded students',basic

academic skills, values, and attitudes (92%).
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Physical Education Teachers: information About educable retarded stu-

dents' basic academic skills, values, and attitudes (86%) and generating

modified materials for educable retarded students (52%).

Science Teadhers: information About educabtle retarded students' basic

academic skills, values, and attitudes (59%).

Social.Studies Teachers: information About educable retarded students'

basic academic skills, values, and attitudes (83%), generating modified

materials .for educable retarded students (61%), and weekly meetings for

planning and Coordination (50%).

Unified Studies Teachers: information About educable retarded students'

basic academic skills, values, and attitudes (100%), generating modified

materials for educable retarded students (100%), team teaching, (50%), and

tutoring and out-of-class activities (50%).

Special Education Teadhers: information about educable retarded students'

basic academic skills, values, and.attitudes (88%) and tutoring and out-of-

class activities (64%).
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IV.

CONCLUSIONS, LIMITATIONS AND IMPLICATIONS

In this section, the conclusions, limitations and implications of,

this investigatica are discussed in terms of the previously stated re-

search questions and the.twenty- cdreer education comEletencies advo-

cated by Project PRICE. Suggestion for improving educational services

to retarded students are made.

Conclusions
1

Research _QNestion #1: Which school personnel are most appropriate to
assist educable retarded students in acquiring various career edu
cation competencies?

The career education of retarded students should involve a wide variety

of school disciplines. All categories of counselors/teachers indicated

their discipline was appropriate for assisting educable retarded students

to acquire certain aspects of at least some of the 24 competencies if

provided with the necessary inservice training. The competencies

deemed appropriate are indicated in Figure 1.. (Note: The 22 PRICE

competencies, including the three omitted from the questionnaire are

listed in Figure 1. It is our opinion that reading and spelling can be

subsumed under "Communicating Adequately with Othersiv, computation

under "Managing Family Finances",-Consumer education under several

Daily Living Skills competencies, and community resources under several

of the 22 PRICE competencies. The five additional competencies are

listed following the PRICE'competencies).

There are different patterns of competencies appropriate for the same

disciplines at the junior and senior high school level. For example,

Home Economics teachers felt th§t in,particular their discipline was

appropriate tor teaching the retarded student (a) self-confidence

primarily at the junior high school level, (b) managing family finan-

ces and family/child care at the senior high.school level, and (C)

caring for home furnishings and equipment, personal needs', Snd buying

and preparing foad at both levels. Inspection of Figure 1 will reveal

these differences.

1
Administrators have been eliminated from thiS discussion because the
quesion is specific to the teachers and,counselors. Unified studies
teachers are also eliminated from this discussion because of their
small number.
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Figure 1

Comparison of Reaponsse to Research Question 011

'

Personnel Categories
2

PRIcE Competenciell Home Voc. Lang.

Art Bus. Econ. Educ. Arts Math Music

DAILY LIVING SKILLS

1. Manage family finances

2. Care home'furnishings/equip.

3. Care for,personal needs

4. Family &hild care

S. Pccd prOperation & buying

6. ClothinglIreparation & buying

7. Engage'ittcivic activities

8, Utilisi recreation time

9, Ccmmunity mobflity

JSA

JA sA

JSA JA

JsA

SA

JSA

PEPS0NAL-50CIALSKI145

10. Achieve self-awareness SA

11. Acquire self-confidence JSA JA

12, Socially respon. behavior

13. Exhibit interpersonal ills

14. Achieve independent functioning

.15. Decision -making, prob. solving A

14, Colmunicate adequately A

OCCUP, GUIDANCE & PREPARATIce

17. CCcup. knowledge & exploration

' 10. Awropriate occup. decisions

19. Approgiate work behavior! A

20. Acquire phys. &manuil skills

21. Obtain specific ocCUp. skill

22. Seek/secure employment

ADDITIONAL CCKPETENCIES,

23; Read adequately

24. Spell adeqUately'

25, Coipute adequately

26. Engage in consumer education

27. Utilize community resources

A

A

JS

A

JSA

A A JSA

A A S JSA

A JSA

SA

, A JA

J .

SA JA

A

SA

JA

JSA A JA

JA.

A

JA SA

JA

Soc. Spec. Coun-

P.E. scl. , Stud. Educ. selors

JA

SA

A

A

A

A

JA A A SA JSA

SA JSA JSA

Ji , SA JSA JA

JA A

SA

S A 'JsA A

A SA A

SA

A A

SA JSA

JSA

A

JSA

JA

SA

A

1

Cceposite of all school districts.

2 f
lased upon percentage of personnel in a category endorsing a ccapetency AS being appropriate for their discipline.

junior high personnel with it least 751 endorsement, S senior high personnel with at least 751 endorsement, and

A 0 both juniOr and senior high personnel combined with at least 501 endorsement.
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Daily Living Skills instruction is particularly appropriate for the

home economics teacher. The special education teacher should provide

a supportive service to regular teadhers and direct services to,certain

retarded students who need specialized assistance,,either in part or

totally ih this area. Several regular teadhers are willing to assist

retarded students in learning recreation and leiAure skills.

personal-Social Skills, including basic skills in trucn, IA an impor-
,

tant area of involvement for many school personnel. Music teachers can

be particularly important in this area and to a lesser xtent art,

physical education and social studies teachers. Special ucation

teachers believe this is an important area of involvement for them,

particularly at.the senior high level. Counselors, although generally

iNdicating some involvement, do not reflect particularly strong Qom-

mittment except in assisting the retarded student to adhieve self-

awareness and self-confidence. Only special education teachers indi-

cated assisting the student taward independent ',UnCtioning was within
4

their responsibility. Language arts and speciall education teachers

appear most committed to teadhing basic (commun4ation) skills. ,

Occupational Guidance and Preparation appears tc:Obe the most deficient

curriculum area. Unfortunately, the competency ,acquiring a specific

saleable job skill" was left off the questionnaire. Inclusion of this

competency may have reflected vocational educat4n teacher commitment

to this goal. Junior high vocational teachers appear more committed

to working with the retarded student. Several regular teachers indiOte

a responsibility for helping the retarded student learn "sufficient

phySical and manual skills" which lends hope to the career education

concept of every teacher needing to relate his/her subject matter to

its career implications. Presently, however, it appears the special

education teacher will assume prime responsibili#y although with no

particular degree of strong coMmitment. Except for helping the retar-

ded student "maketaPpropriate occupational decisions," counselors do

not appear heavilyt'committed to this curriculum area. There is little

commitment in helping the retarded student to learn how to adequately

seek, secUre, and maintain satisfactory employment.
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Cs'
Researph Question fi2: What are the major barriers to successful integra-

tion of educable retarded students into regular classes?:

The major barriers for all personnel were the following (in' rank order):

1) the frustrations reter4ed students havd.in trying to compete; 2) the

lack of training teadhers and counselors have tO work with them th3) e

extra time it takes to instruct these students, and 4) other i(dents'

attitudes, e.g., rejection, ridicule, pressure, etc.
"*

Only 25 percent or less of the respcindents indicated the follow ng to

be a major concern (in rank order--least to more signifioant): ) the
1 '

lowered self-esteem regular class students develop of themselveer, 2) the

parents attitude lowered the work involved, 3) the administratos

attitude about integrating, 4) the technical part of the_courses,

5) safety hazards.the students present, and 6) the beha .r prolems

thpresented by ese students. Thus, many of these argumen whidh have.

been posed against the integration of the retarded do notj,appee" to be

-3J

4(
citers eicept in

'V
re are i

significant concerns to most personnel.

Reading level is not a major concern of many regular tea

the more academically-oriented courses. Even in these th

cations that such limitations axe not initirmountable.
,00

The School personnel who appear most conalerned About the integistAqn of

retarded students are (in rank order): 1) special education te0C*S;

2) social studies, vocational education, and business'ieadhers,10 lan-

uage falts teadhers, and 4) home economics teadhers, math teadhers, and

administrators.

Those school personnel who appear least concerned'about the' integration
__-

of retarded students are (in rank order): 1Y,coun6elors, 2) physical

education and science teachers, 3) and music teachers.

Research Question #3: What are the training needs of school'personnel to
be more effective in teaching/counseling educable retarded students
for career development?

The need to learn how to adapt/modify instruction and materials for
- -- _-
retarded students is the main training nipd of most school personnel.

All 18 home economics teadhers indicated such a training need; Admin-

istrators also believe this to be a major concern to properly provide

fOr--)retarded stUdents.

3 4
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More knowledge about specific learning dharacteristics and how much

to expect from these students are other particularly important training

neetls of most regular teadhers.

Those school personnel types who indicated the most need for inservice

-trainiv were (in rank order): 1) home economics teadhers, 2) admin-
.

istrators and special education teachers, and 3) vocational, math, and

physical education teachers,

Those school personnel typesiwho indicated the least need for inservice
0

training were (in rank order): 1) counselors, business teachers, and__-
social studies te9aber8, 2) art and science teachers, 3) language arts,

and 4) music te:Ch . This could indicate more of a lack of desired

involvement thflack of training needs.

Administrators, home economics, vodational teadhers, and special educa-

tion teachers are particularly interested in learning more about job

potentials of retarded students. Most counselors did not indicate

such a training need.

41, Special education teachers particularly need more knowledge about

career education,,more appropriate resources and materials, how to

develop career oriented programs, and what occupational possibilities

exist for such students.

Research Question #4: What kinds of instructional mateitsls would be most
ulhelpf for teaching/counseling educable retarded st dents for career

development?

School personnel are divided in their opinions as'to what kinds of

media and,materials,they need to be more effective with retarded students.

The major need is for materials that are on the reading and ability

level of retarded students.

Approximately one-third of the respondents indicated the need for the

following (in rank order): 1) materials providing rewards/feedback/

evaluation; 2) basic skills materi ; 3) self-contained individualized

modules relating to regular curricuim but meeting the needs of retar-

ded students, and 4) audio-visual materials.

Research Question #5: What kinds of roles are school personnel willing to
assuge in assisting educable retarded students in career development?

Almost all-teachers are willing to assume a .,pole of teaching the retarded

3 5
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students information related to certain career education competencies.

All are willing to teach the student how to perform certain competencies.

school personnel who are willing counsel students about the value of

the co4ittencies are (in rank order): 1) counselors, 2) special educa-

tion teachers, 3) administrators, and 4) home economics and physical

education teachers.

School personnel willing to counsel the student's parents aboUt the

value of these competehcies are (in rank order): 1) counselors, 2)

administrators, and 3) special education teachers.

There is a reluctance to train parents to assist students to acquire

the competencies. It appears the special education teacher is most

willing to do this.

Evaluation of student competencies is seen as appropriate by primarily

administrators and special education teachers, although there isn't a

high degree of responsibility indicated in terms of respondent commitment.

Primarily administrators and to a lesser extent special education teachers,

feel responsible for the following: updating curriculum, supervising

paraprofessionals, assisting teachers in evaluating their effectiveness,

assisting in modifying curriculum, assisting in curriculum modificationt'l

and helping teachers update themselves on materials and programs. Thus,

administrative support appears very possible to regular teacher; in

their instruction of retarded students.

40.

Research Question #6: What kinds of assistance wou d be most useful to
school personnel for more effective teaching/founseling of educable
retarded students for career development

Pre-service and,inservice assistance f m special educators is critically

needed by most school personnel.

Methods and materials consultation is neede by many types of school

personnel. There is divided opinion &bout the usefulness of parapro-

fessionals.

Administrative approval and or encouragement is not a major concern

of most personnel.

Almost all personnel feel that special education teachers can assist

them greatly by sharing relevant information on the student's basic

academic skills, values and attitudes.
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special educators are needed to assist many regular teachers in gener-

ating modified materials, in Particular, home economics teachers who

also feel special tutoring would help the retarded student keep up in

class.

Limitations

This investigation was sufficient to broadly determine the needs of

school personnel.when attempting to integrate educable retarded students

into regular classes for career development. However, logistical consid-

erations did impose limitations both upon (a) data collection and (b) data

analysis. These limitations were as follows:

Project PRICE is intended to be applicable to school districts across

the United States. Therefore, awider sampling of school districts

would be dest.rable in order to generalize the findings of this inves-

tigation. However, we were able to utilize only those school districts

participating in the Project.

The sample itself would be more representative if the S's in the per-

sonnel categories were matched for number, experience with educable

retarded students, and grade level responsibilities.

This investigation was not designed to be susceptible to statistical

analysis. Therefore, descriptive statistics were used and no attempt

was made to test hypotheses.

Implications

Despite the absence of statistically defensible conclusions, this

investigation appears to yield sevOlkal implications. These are as f011ows:.

School personnel appear to be willing to utilize competency-based

career education for educable retarded students. A oompetency-based

prograMmatic curric

for successful inte

um guide would be not only useful but essential

ation.

Most regular teadhers are generally receptive to the inte ation of

retarded students for the development of certain compet04604

fore, successful mainstreaming is possible if appropriately planned.,

There is a pressing need for inservice training of all types of school

personnel if retarded students are to be accommodated appropriately by

regular teachers and programs.
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Special education teachers have a Changing role as career educator,

resource specialist, materials provider and developejr, remedial special-

ist, and as a 000rdinator and monitor of services to special students.

Counselors need to get more involved than they presently perceive their

responsibility toward these students particularly in the Personal-

Social and Occupational Curriculum areas.

Home onomics teachers are appropriate and generally willing to assist
/-

retarded students if they get inservice training, materials, and

considerable assistance from the special education teachers.

4
There are several competencies which ne d more fixed responsibility so

that retarded students receive instru d on in all career education
.-.

areas.

There is a need for more emphasis on occupational guidance and prepara-

tion.

University special education teacher training programs need to place a

much greater,emphasisff Career education, integration of students, and

the changing roles of special teachers. Other teacher id counselor

education training programs must give much more attentio instruct-
/

ing their students atput the Characteristics and potent1alJ na retarded

students..

This study suggests that educational services to retarded students

can be improved and re-directed if appropriate inservice training and

coMmunication occurs among the various school personnel types. There

needs to be more assurances that enough emphasis and responsibility is

directed toward instructing these students in all competency areas, par-

ticularly the occupatronal area. The school personnel in the study

li
generally agreed that,Jthe PRICE competencies were t jor ones needed

rby retarded students. Although there are some who n reluctant to

change, we feel there is strong evidence that collaborative efforts

between school personnel, family, and community workers is highly pos-

sible and it can be achieved within a career education context.
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University of Missouri - Columbia

5 Hill Hall COLLEGE OF EDUCATION
Columbia. fii1o. 65201 Department of Counseling and Personnel Services

Deav,Colleague:

44

33

Telephone

314 449.8116

September 27, 1974 . 314-882-6523

. .

The Department of Counseling and Personnel Services at the University of
Missouri-Columbia was recently designated to develop an inservice teacher train-
ing.program to prepare various typeslof schoOl.personnel to increase their
skills in working with educable mentally,retarded students (EMR). the USOE's
Bureau of Education for the Handicapped has funded us to work with six Mid-
western school systems to develop an inservice training model that can be used
throughout the country for training teachers and corselors about educable re-
tarded students and how they can be integrated and Prepared with career edu-
cation cotOetencies (K-12).

.1N

Your school system has agreed to participate in our project (calle&
Project PRICE, programming Retarded In Career Education). One of our first
activities is to visit eachParticipating schoa and meet with you 'and others
about our project and ;(3 find out how you feel your specialt5ycan contribute
foward helping retarded students acquire the vitally needed career education

so they experience successful community living and working.

One or more of our staff
Prior to meeting with you and
"would greatly appreciate your
would like you to bring it to
will have with you this year,
each item at that time.

members will be Visiting your sdhool soon.
others in a small group for about an hour, we
cohyleting the enclosed questionnaire. We
the meeting. Since this is the only meeting we'
it is crucial that we get your opinion about

We look forward to meeting you and gaining your opinions of how we can
better educate retarded students.

DB:jg

Enclosure

Sincerely,

Donn Brolin, Director
oProject PRICE

4 1

e6c./
Lynda.West, Assistant Director
Project PRICE

n
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LIFE CAREER DEVELOPMENT COMPETENCIES

NEEDED BY EMR STUDENTS

1. Managing Family Finances

2. Communicating Adequately With Others

3. Exhibiting Appropriate Work Behaviors

4. Achieving Self-Awareness

5. Engaging in Civic Activities

a

6. Acquiring Self-Confidence

l7. Caring for Home Furnishing d Equipment

8. Achieving Socially Responsive Behavior
..

.

9. Knowing and Exploring Occupational Possibilities

10. CarIng for Personal Needs

11. Maintaining Good Interpersonal Skills

12. Making Appropriate Occupational Decisions

13. Raising Children, Family Living

.14. Achieving Independence

15. Exhibiting Sufficient Physical and Manual Skills

16. Seeking, Seaming, and Maintaining Satisfactory Employment

17. Making Good Decisions, Problem-Solving

18. Buying and Preparing Food

19. Mobility in the Community

20. Acquiring a Specific Saleable Job Skill

21. Buying and Making Clothing

.22. Utilizing Recreation and Leisure

4 2
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Project PRICE

Cooperating School Personnel Preliminary Questionnaire

CONFIDENTIAL

1. Please complete the following information

Name of your school

Your position

Grade Level(s)

2. It is our contention that Career Education consists of more than just pre-
paration for work but rather should facilitate each student's potential for.
all aspects of successful community living, i.e., economic, social, and '

personal fulfillment. Would you agree or disagree with this conceptualiza-___.

tion? If you disagree, will you indicate why?

3. Based on the research we and others have done, we currently believe there
are 22 major competencies EMR studerits must acquire if they are to experience
successful community living after the)., complete their schooling. These com-
petencies fall under one of three curriculum areas and are listed on the
following page. Would you circle the number of those competencies you feel
your specialty (e.g., school counselor, English teacher, home economics teacher,
etc.) could help the ENR student acquire (or partially Acquire) if you had
more knowledge about and appropriate materials to use with EMR students? '

4. If you feel thpre are any OTHER major competencies these students should

acquire please list them here.

5. If yefeel any of the 22 competencies arenot of primary importance for these
students to.acquire,. would you list them here?

6. Do you feel EMR students should be integrated into regular classes?

Tf no, why not?

7. What are your major concerns about having EMR students in regular classes?

43
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f

8. po you think a team approach would be most appropriate in helping each EMR
student acquire the 22 competencies? If yes, which ones?

9. Do you feel an inservice training program is needed about the nature of
mental retardation and techniques of working with the etarded?

If yes, what specific information do you feel you need to more effectively

work with EMR students?

10. With respect to the competencies you have circled, what types of materials1
would be most useful to you in workirig with EMR students?

Thank/you for your cooperation. This informar, will be kept confidential by
the Project PRICE Director.

4 4
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University of Missouri -.ColUmbia

geeeii*

COLLEGEbF EDUCATION Telephone
revpartri of Counseling and Personnel Services 314 449-8116

'January 9, 1975 314-882-6523'

Dear Colleague:

The University of Missouri is presently developing an inservice
teacher and counselor training model to assist appropriately designated
school personnel to increase their skills inworking with educable re,
tarded students. We are attempting todetermine: (1) what types of
school personnel feel they can work with retarded students, (2) what
competencies they can help the students acquire, and (3) the inservice
training needs of such school pers6nnel.

Our,project is designed to focus on the career educaltion competencies
retarded students need to learn so they asiiMilatuccessfully into cols-
munity life. We-are not necessarily advocatine4 'lete mainstreaming, *

but rather are trying to determine how certain-e. 0116a students can be
integrated into appropriately designated classeswbSi it is deemed feas-
ible. Educable retarded students are generally:defined as those with.J14
scores between 50 or 55 and 70 or somewhat hikher depending on the state.

Wecgreatly appreciate the work of those of you who have completed
earlier questionnaires. your input has given us considerable insight
into the various aspects involved in being able to successfully integrate
these students. This final questionnaire is needed to give us a larger
consensus of the most important considerations in designing a relevant
and effective inservice training model for teachers and counselors. We
very much value and respect your opinions.

This questionnaire should take only 10-15 minutes to complete. We
will issue several copies of the final results to your school if you are
interested id seeing them. A comments section is included at the end
for those desiring to give us additional information.

We thank you in advance for your cooperation.

DB:jg

Enclosures
A

Sincerely,

Tow -ten444
Donn Brolin, Director
Project PRICE

4 5



Prdject PRICE

Final Survey Questionnaire

CONFIDENTIAL

Name City.

Subject you teach Grades

If you are not a teacher, please .list your position
. Grades

Did you complete any of our previous questionnaires? Yes No

*Have you had previous contact with educable retarded individuals? Yes No

PLEASE ANSWER THE FOLLOWING QUESTIONS ACCORDING'TO HOW YOU FEEL YOUR DISCIPLrNE
COULD BEST ASSIST IN THE CAREER DEVELOPMENT OF EDUCABLE RETARDED.STUDENTS, I.E.,
'THOSE WHO ARE FELT TO BE)ABLE TO BENEFIT FROM CERTAIN INTEGRATED CLASSES AND SERVICES.

'At

1. :Do you feel that, in your professional capacity, you could help selected re-
tarded students acquire any'of the following competencies?
(Please check the most appropriate ones)

To manage family finances
To communicate adequately
To learn appropriate work behaviors
To achieve self-awareness/understanding/acceptance
To engage in civic activities'
To acquire self-confidence
To care for hone furnishings and equipment
To demonstrate Elecially responsive behaviors
To know and exprbre appropriate occupational possibilities
To care.for personal needs
To exhibit good interpersonaleskills
To make appropriate occupatioRal decisions
To raise children and conduct family activities
To achieve independent functioning
To acquire sufficient physical and manual skills
To seek, secure, and maintain satisfactory employment
To make good decisions, solve problems
To buy and prepare food.
To utilize recreation and leisure.time appropriately
To read adequately for community living
To spell adequately for community living
To figure (compute) adequately for community Wing
To engage in sufficient consumer education actfities (make wise consumer
decisionS)
To us0 agency and community resources appropriately
Other
Other\

2. Which of the following rolls Would you be willing to assume in helping the
retarded student acquire the competedcies you have checked (assuming you have
or would receive any necessary inservice training to help you work with these'
students). (Check appropriate ones)

Teach pupils information about these competencies
Teach pupils how to perform these cOmpetencies
Counsel pails about the value of these competencies
Counsel )oarents of pupils about the value of these competencies
Train parents to assist pupils to acquire these competencies
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Evaluate the acquisition le el of eaCiCielevant competsncy
Update curriculum methods an materials which relatet0 these competencies
Monitor work of paraprofessionals in accomplishing theiabove
Assist.teachers to evaluate their effectiveness in working with students
and other professionals
Assist teachers in modifying their methods of ipstruct on, program directions;
communications with other teachers and using conmlunityl resources
Assist teachers in updating themselvert on materials arid programs
Other
Other
None

3. Do you feel that any of the following should be significanit concerns for suc-
cessfully integrating (some, all, selected) educable (mil ly) retarded students
in regular classes? (Check only those you feel should be/major concerns)

The large nunber of retarded students in re lar classes
The ...rustrations retarded students have in rying tol compete
The limited amount of materials and textbo ks for these students
The retarded student becoming lost in the huffle
The social interactions required
The lack of motivation or suCcess availab for these students
The extra time it takes to instruct.these students
The lack of training of teachers and coun elors to work with them
The teacher or counselor's/attitudes sbo working with them
Other students' attitudes '(rejection,'ri cule, priessure, etc.)
The time taken away from-regular class s udent's instruction
'The behavior problems presented by thes students
The safety hazards these students prese t
The lowered self-esteem regular class a udents develop of themselves
A large number of retaFded students pl ped together in one class
The slow comprehension' and learning of /these students
The technical part of the course
Reading level
Math level
The amount of support (technical-mor that can be provided the teacher
in serving the student
The administrators attitude about hoft much a teacher should'try to integrate
The parental attitude of how much wirk a student has to do to satisfy
particular teachers
Other
Other

-401

ONLY THOSE WHO CHECKED ONE OR MORE-ROLES.THAT THEY WOULD ASSUME WITH RETARDED
STUDENTS SHOULD ANSWER THE REMAINING FOUR QUESTIONS.

4. Which of the following skills/knowledges do you feel would be most useful for you
to acquire in working with the educable retarded students to foster their success-
ful career development? (Check only those you feel are mSjor needs).

Knowledgeiabout career education, its concepts, and infusion
Knowledge, about mental retardation (its causes)
How to adapt/mOdify existing instruction and materials for these students
How to individualize instruction
Their learning characteristics

4 ,

Their personality characteristics
How tO appropriately interact with these students
Jobs:retarded individuals can do

Beha7Aoral management techniques 4 7
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The basic needs of these students
How much to expect from these students
How to grade special education students in regular class (Standards, technique
How to explain retardation to "normal" students and gain their support in
integration
How to manage community resources in curriculum and/or instruction
How to use advisory committees made up of lay persons
Appropriate materials/resources
How to infuse competency instruction into preient courses
How'to evaluate each student's competency attainment.
How to develop goals and objectives for the career edUcation of retarded
How to work with parents of retarded students
gaw to use specialized audio-visual materials
How to use role-playing and modeling techniques
How to uSe community personnel in coMpetency development of students
CommunitY resources
Other
Other

WhIch of the following do you feel would help you to'be more effective in
teaching or counseling retarded students? (Check only most important items)

Basic skills materials
Cassette tapes
Programmed materials
Educational games
Hands-on materials
Audio-visual materiafs
Manipulative devices,
Curriculum guides
Workbooks
Transparencies
How to use media
equipment effectively
Other
Other

Materials on their reading/ability level
Materials providing rewards/feedback/eValuation
Self-contained individualized moduleS relating

to regular curriculum but meeting needs of
retarded students

Simulation games
Work sheets
Simplified pamphlets
Filmstrips
Case studies
How to manage media in curriculum (logistics)
Mhterials available within the,community that
are used by all citizens

Which of the following do you consider the most useful types of assistance for
you to be more effective in_teaching or .counseling retarded students?
(Check only most useful items)

Receiving preservice and inservice assistance from special educators
Team teaching
Methods and materials consultant
Resource room teachers
Parents assistance
Community personnel assistance
Paraprofessional assistance (teacher aides, etc.)
°Assistance from a production staff for individualized materials (typing,
layout, printing, collating)
Visitations to other program sites
Administrative approval and/or encouragement
Other

How could the special education teacher bVst assist you* in providing appropriate
educational experiences for educable retarded students? (Check appropriate items)

By sharing relevadt information on the students' basic academic skills,
values, attitudes
By team teaching in the classroom
By working cooperatively with the students' parents
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By generating modified materials for retarded students which follaw the
scope and sequence of your regular curriculum
By providing out of class tutoring and supplemental activities to the
retarded student which would allaw him to keep up with his regular class
counterparts
By meeting with you weekly to coordinate and plan special learning and/or
counseling activities for the student
Other
Other

*NOTE: This question is for all personnel. Special education teachers ahould
answer in regard to the kind of assistance they feel they can give regular
class teachers. Administrators should respond according to their perceptions
of the special education teacher's role.

PLEASE MAKE ANY ADDITIONAL COMMENTS BELOW.
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APPENDIX B

TABLES 1-12
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TABLE 1

Appropriate Personnel to Assist in Competency Acquisition

ALL GRADE LEVELS - AL SCHOOLS

PERSONNEL CATEGORIES'

Competencies N m

Admin.

(reg.-

spec.)

19

Coun-

selors

21 .

Regular Teachers gpec.

25

Art

14

Bus,

8

Home

Icon,

18

Voc,

Educ,

22

La ng.

Arts

34

Math.

19

Music.

12

.1('SCi.

AP'17

soc.

Stud.

18

Stud.',.Teach.

2

Manage family finances, , 36 14 0 63 83* 9 9 79* 8 5 VI 28 0 72

Care home furnish./equip. 21 19 21 25 89* 468 29 5 17 10 41 11 0 36

Care for petsonal needs 53 24 14 13 100* 41 24 5 11 . 71 29 22 0 72

Family i child care 15 14 0 0 72 9 6 0 8 10 24 17 0 40

Food preparation & buying 21 24 0 0 100* 4 . 15 10 0 0 24 11 0 52

Engage in'civic activities 37 19 7 0 17 18

(

12 10 50 14 18 50 . 50 40

Utilize recreation time 41 24 79* 0 44 45 20 16 83* 86* 29 11 52

Achieve self-awareness 63 81* 86* 13 56 45 62 26 92* 71 35 56

,0

100* 76*

Acquire self-confldence 84* 81* 86* 25 78* 73 62 53 83* 100* 65 67 100* 80*

Socially respon. behavior 74 76* 36 25 61 41 50 42 75* 71 47. 61 100* 88*

Exhibit interper. skills 47 62 43 13 44 27 41 21 58 33 18 22 0 72

Achieve indep. functioning 41 38 29 0 22 27 15 16 42, 38 35 28 0 76*

.Dec.-making, prob. solving 63 52 50 13 39 45 47 58 25 28 41 56 50 84*

Communicate adequately 53 52 50 38 11 41 85* 37 67 48 29 56 1000 88*

Occup. know. i exploration 37 71 14 38 50 64 10' 8 it 49 28 0 68

Approp, occuP. decisions 41 81* 0 113 17 36 0 10 12 22 50 76,

Approp. work behaviors ' 53 38 57 38 61 77* 44 , 58 33 : 53 44 0 88*

Acquire phys. & man. skills 37 19, 43 13 28 64 6 ,5 17 71 ,35 6 0 36

Seek/secure employment 53 ''33 0 25 22 23 9 5 8 5 28 0 56

Read adequately 21 5 .0 13 0 4 70 5 0 5 24 11 50 92*

Spell adequately 21 10 0 13 0 4 59 0 0 0 12 6 50 80*

Compute adequately 26 5 0 :25 6 14 6 74 0 0 18 0 0 72

Engage in consumer educat. 21 24 0 25 72 14 12 26 25 14 18 17 0 48

Utilize commu. resources 41 48 0 0 33 4 0 0 0. 5 18 17 0 60

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 751 responding "yes" to this competency.

51 52



)2ABLE 2

;

Appropriate Personnel to Assist in Competency Acquisition

SENIOR HIGH - ALL SCHOOLS

PERSONNEL CATEGORIES'

Admin.

(reg.-

spec.)

Coun-

selors

Reiular Teachers Spec,

Educ,

TeaArt Bus,

Home voc.

Econ. Educ.

Lang.

Arts Math. Music P.E. Sci,

Soc.

Stud.

Unir,

Stud,

Competencies N 10 14 8 7 9 16 17 10 8 13 8 9 0 15

Manage family finances 40 21 0 51 100* 6 12 80* 12 8 12 11 0 87*

Care home furnish./equip. 10 29 25 29 89* 62 41 0 25 15 38 0 0 60

Care for personal'needs 30 29 25 14 100* 44 12 0 12 62 38 22 0 80*

Family child care 10 21 0 0 78* 12 59 0 12 8 38 0 0 40

Food preparation & buying 20 29 38 14 100* 6 18 0 0 0 38 0 0 60

Engage in civic activities 40 29 12 0 22 19 24 10 50 23 25 56 0 47

Utilize recreation time 40 14 75* 0 44 44 12. 10 75* 92* 25 11 0 60

Achieve self-awareness 60 79* 100* 14 67 50 59 20 88* 62 50 67, 0 87*

Acquire self-confidence 70 79* 75* 29 67 75* 53 60 75* 100* 75* 78* 0 80*

Socially respon. behavior 80* 71 25 29 67 38 41 40 75* ' 62 50 78* 0 93*

Exhibit interper. skills 50 57 38 14 44 25 47 10 75* '38 25 22 0 67

Achieve indep. functioning 40 29 38 0 22 6 31 6 20 50 38 50 33 0 SO*

Dec.-making, prob. solving 50 43 38 14 33 50 53 40 38 , 23 75* 44 0 87*

Communicate adequately 60 50 62 43 IL 50 88* 40 60 / 38 25 44 0 87*

Occup. know. & exploration 40 71 25 43 44 56 18 10 12 23 38 22 0 73

Approp. occup. decisions 50 79* 0 0 22 19 18 10 0 8 25 11 0 80*

Approp, work behaviors 50 , 36 50 43 89* 69 35 30 75* 31 50 33 0 87*

Acquire phys. & man. skills '40 14 62 14 33 62 6 0 25 77* 50 0 0 47

Seek/secure employment 70 36 0 29 33 31 12 0 12 8 25 22 0 67

Read adequately 20 7 0 14 O. 0 59 0 0 8 12 11 0 87*

Spell adequately 10 14 0 14 0 6 71 0 0 0 0 0 0 73

Compute adequately 10 7 0 29 0 19 6 10 0 0 0 0 0 93*

Engage in consumer educat. 20 29 0 29 89* 12 12 10 12 8 12 0 0 60

Utilize commu. resources 50 43 0 0 44 64 0 0 0 8 38 11 0 73

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 751 responding "yes" to this competency.

53

Itab

51
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TABLE 3

Y
Appropriate Personnel to Assist in Competency Acquisition

JUNIOR HIGH - ALL SCHOOLS

PERSONNEL CATEGORIES'
a

Admin.

(reg.-

spec.)

Competencies N . 9

Coun-

selors

7

Regular Teachers

Art

0

Bus.

1

Home

Econ.

9

Voc. Lang.

Educ. Arts Math.

6 17 9

Music

4

P.E.

8

Sci.

9

soc.

Stud.

9

Manage family finances 22 0 0 100* 67 17 6 78* 0 0 22 44

Care hbme furnish./equip. 33 0 17 0 89* 83* 18 11 0 0 44 22

Care for personal needs 78* 14 0 0 100* 38 35, 11 25 75* 22 22

Family & child care 22 0 0 0 67 0 6 0 0 12 11 33

Food preparation i buying 22 14 0 0 100* 0 12 22 0 0 11 22

Engage in civic activities ,33 0 0 0 11 17 0 11 50 0 11 44

Utilize recreation time 44 43 83* 0 44 50 29 22 100* 75* 33 11

Achieve self-awareness 67 86* 67 0 44 33 65 33 100* 88* 22 44

Acquire self-confidence 100* 86* 100* 0 89* 67 71 44 100* 100* 56 56

Socially respon. behavior 67 86* 33 0 56 50 59 44 75* 88* 44 44

Exhibit interper. skills 44 71 33 0 44 33 35 33 25 25 11 22

Achieve indep. functioning 44 57 17 0 22 17 24 11 25 38 22 22

Dec.-making, prob, solving 78* 71 67, 0 44 33 41 78* 0 38 11 67

Communicate adequately 44 57 33 0 11 17 82* 33 75* 62 33 67

Occup. know. & exploration 33 71 0 0, 56 83* 6 44 0 0 22 33

Approp. occup. decisions 33 86* 0 100* 11 83* 6 44 0 12 0 33

Approp. work behavic\es 56 43 67 0 67 100* 53 78* 25 38 56 56

Acquire phys. & man. s ills 33 29 17 0 ( 22 67 6 11 0 62 22 11

Seek/secure employment 33 29 0 0 11 0 6 11 0 0 0 33

ad adequately 22

."--.iiSp adequately 33

0

0

0

0 '

0

0

0

0

17

0

82*

47

11

0

0

0

0

0

33

22

11

11

Compute adequately 44 0 0 0 11 0 6 70* 0 0 33 0

Engage in consumer educat. 22 14 0 0 56 17 12 . 44 50 25 22 33

Utilize,commu. resOurces 33 57 0 0 22 0 0 0 . '0 0 0 ,22

Spec.

unif, Educ.

Stud, Teach.

2 10

0 50

0 50

0 60

0 40

0 40

10 30

0 40

iqpik 60

100* 80*

100* 80*

,0 80*

0 . , 70

50 .80*

100* 90*

0 60

50 70

0 90*

0 20

0 40

50 100*

50 90*

0 40

0 30

0 40

'Percent of teachers responding 'yes to each competency.

*Personnel categories wfth at,least 75% resOnding "yes' to this competency.

56



. TABLE 4

Appropriate Personnel to Assist in Competency Acquisition

JUNIOR AND SENIOR HIGH SCHOOLS - LARGE

ERSONNEL CATEGORIES'

Admin. Coun- Regular Teachers

(reg.- selors Home Voc. Lang.

spec.) A z Bus. Econ. Educ. Arts Math.
Competencies N m 11 11 / 2 7 12 18 10

Manage family finances 27 9 0 100* 86* 8 11 BO*

Care home furnish./equip. 18 18 28 50 100* 50 17 10

Care for personal needs 36 27 0 0 100* 42 33 10

Family & child care 0 18 0 0 , 57 17 6 0

Food preparation & buying 9 27 0 0 100* 8 11, 10

Engage in civic activities 36 18 0 0 28 8 17

JO
Utilize recreation time 45 9 86* 0 43 33 17 20

Achieve self-awareness 54 73 86* 0 57 33 67 40

Acquire selficonfidence 82* 64 71 0 sr 67 13* 70

,

Socially resioon. behavior 91* 73 28 50 43 42 61 70

Exhibit interper. ikills 45 '54 28 , 0 57 17 61 30

Achieve indep. functioning ,45 27 28 0 28 33 6 20

Dec.-makin , prob. solving 73 45 43 50 57 50 33 70

Communicat adequately 45 54 . 43 0 14 42 83* 70

Occup, know. &lexploration 16 64 14 50, 71 58 11 20

Approp, occupodecisions 45 82* 0 0 28 25 17 10

Approp. work behaviors 54 45 18 0 86* 75* 56 80*

Acquire phys. & man. skills 18 27 43 0 43 58 11 10

Seek/seFe emp19yment 54 27 0 100* 28 33 6 10

Read adequately 27 0 0 50 0 °8 39 lo

Spell adequately 18 0 0 50 0 8 39 1
Compute adequately 18 0 0 100* 0 25 6' 801

1:

Engage in consumer educat. 18 18 0 50 71 8 , 11 314

Unitize commu. resources 64 54 0 0 I 57 8 , 0' if-

'Percent of teachers responding "yes" to each competency.

*Persculnelcategories with at least 75% responding "yes" to thWcompetency.

57

t

Spec.

Educ.

Teach.Music P.E. Sci,

Soc.

Stud.

Unif.

Stud,

8 11 8 8 0 13

0 0 25 50 0 100*

, 12 9 62 12 0 69

12 82* 25 25 0 77*

0 9 25 12 0 54

0 0 25 25 0 69

62 18 0 62 0 46

88* 73 38 0 0 62

88* 64' 62 75* 0 85*

75* , 100* 62 88* 0 77*

62 64 50 88* 0 92*

'50 36 25 25 0 77*

25\ 18 25 50 0 77*

25 9 38 62 0 85*

50 45 38 75* 0 92*

0 0 38 25 0 62

0 9 12 38 0 85*

50 45 62 50 0 92*

25 73 50 12 0 46

12 0 12 38 0 54

o 0 25 12 0 85*

0 0 25 12 0 77*

0 0 25 0 0 77*

25 18 38 .*25 0 54

0 Ar 25 38 0 77*

58



TABLE 5

Appropriate Personnel,to Assist in Compgiency Acquisition

SENIOR HIGH SCHOOLS LARGE

PERSONNEL CATEGORIES'

Admin...

(reg.-

spec.)

Competencies N = 7

Coun-

selors

7

Art

'4

Bus.

2

Home

Ecoa.

4

Regular Teachers

Voc. Lang,

Educ. Arts Math. Music

9 9 5 5

P.E.

7

Manage family finances 43 14 0
. 100* 100* 11 22 80* 0 0

C re home furnish./equip. 14 28 .25 50 100* 44 22 0 20 14

Care for personal needs 28 28 0 100* 56 22 0 0 71

Family s child care 0 28 50 22 11 0 0 0

tood preparation & buying 14 28 0 0 100* 11 22 '0 0 0

Engage in civic activities 43 28 . 0 0 50 11 33 20 60 28

Utili.ze recreation time 43 0 75* 0 50 33 22 20 80* 86*

Achieve self-awareness 57 71 100* 0 75* 33 56 20 80* 57

Aiquire self-confidence 71 57 50 0 50 78* 78* 60 60 100*

Socially respoh. behavior
. 86* ..57 25 50 50. 44 56 60 60 57

Exhibit interper. skills, 43 43 25 0 50 22 67 20 80* 43

Achieve indep. functioning 28 14 50 0 50 44 11 20 40 28

Dec.-making, prob. solving 57 .43 25
c,\

50 50 67 67 60 40 14

Communicate adeqUately 57 43 75 0 25 56 89* 80* 40 28

Occup. know. i exploration 43 57 25 50 75* 44 .22 0 0 0

Approp. occup. decisions 57 71 0 0 50 . 11 11 0 0 .0

Approp. work behaviors 57 28 0 0 100* 67 22 60 60 28

Acquire phys. & man. skills 28 14 50 0 75* 67 11 0 40 86* ,

Seek/secure employment 71: 43 0 100* 50 ' , 44 11 0 20 '' 0'

! Read adequately 28 0 0 50 0 0 67 0 0 0

i
Spell auequately 14 0 0 50 0 11 78*' 0 0,%. 0 J,.,

Compute adequately 14 0 0 100* 0, 33 11 60 0' . 0

Engage in consumer ealiit. 28 14 0 50 100* 0 11 20 0 01,

Utilize commu. resources 71 57 0 0 75* 11 0 0 0 0 I,

'Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 751 responding "yes" to this competency.

$9

Spec.

ooc, ,Unif, Ed4c.

Sci. Stud. Stud, Teach.

4 4

0 25

50 0

25 0

25 0

50* 0

0 75*

50 0

75* 100*

75* 100*

50 100*

25 25

25 50

50 50

50. 75*

5N 25

25 25

50 50
.,,

75* b
..

'25 25

0 10

0 100*

0 100*

0 80*

0 50

Qr
70

0 50

0 70

0 90*

0 80*

0 100*

0 70

0 80*

0 i,90',,,.;

0 ,.

0

'600

(
', 0

,

0
i

60 ,
0 , 90'1

d

0 0 . o 744* ep

0 0' /I 70

0 0 ,, 0 . 90*

.25 9 .0, 1 60

50h : 25
a.



TABLE 6

Appropriate Personnel to Assist in Competency Acquisition

JUNIOR HIGH SCHOOLS - LARGE

PERSONNEL CATEGORIES'

Admin.

(reg.-

spec.)

Coun-

selors

Regular Teachers

Art Bus.

Home

Econ.

Voc.

Educ.

Lang.

Arts Math. Music P.E.

Competency N =- 4 4 3 0 3 3 9 5 3 4

Manage family finances 0 0 0 0 0 0 0 80* 0 0

Care home furnish./equip. 25 0 33 0 100* 67 11 20 0 0

Care for personal needs 50 25 0 0 100* 0 44 20 33 100*

Family & child care 1 0 0 0 0 67 0 11 0 255
Food preparation & buying 0 25 0, 0 100* 0 11 20 0 0

Engages in civic activities 25 0 0 0 0 0 20 67 0

Utilize recreation time 50 25 100* 0 33 33 22 20 100* 50

Achieve self-awareness 50 75* 67 0 33 23 78* 60 100* 75*

Acquire self-confidence 100* 75* 100* 0 67 33 89* 80* 100* 100*
c,

,Socially respon. behavior 100* 100* 33 0 33 33 67 80* 67 75*

Exhibit interper. skills 50 75* 33 0 67 56 40 0 25

Achieve indep. functioning 75* 50* 0 0 0 33 20 0 0

Dec.-making, prob. solving 100* 50 67 0 67 56 80* 0 0

Communicate adequately 25 75* 0 0 0 78* 60 67 75*

Occup, know. & exploration 25 75* .0 0. 100* 44 20 33 100*

*op. occup. decisions 25 100* 0 0 0 67 11 20' 0 25

Approp. work behaviors 50 75* 67 0 67 100* 89* 100* 33 75*

Acquire phys. & man. skills 0 50* 33 0 0 33 11 20 0 50

Seek/secure employment 25 0 0 0 0 0 11 20 0 0

Read adequately 25 0 0 0 0 33 67* 20 0 0

Spell adequately 25 0 0 0 0 0 33 0 0 0

Compute adequately 25 0 0 0 0 0 0 100* 0 0

Engage pi consumer educat. 0 25 0 0 33 33 11 40 67 50

Utilize commu., resources 50 50 0 0 33. 0 0 0 0 0

.Sci.

4

50

75*

25

Dt

1

0(

25

50

50

60

25

25

25

25

25

0

75*

25

0

50

50

50

50

0

Spec.

Educ.

Teach.

Soc.

Stud.

Unif,

Stud.

4 0 3

75* 0 100*

25 0 67

50 0 67

25 0 67

56 0 67

50* 0 33

0 0 33

50 0 67

75* 0 67

75* 0 67

25 0 100*

50 0 67

75* 0 67

75* 0 100*

50 0 67

50 01 67

5a o 100*

25 0 0

50 0 33

15 0 100*

25 0 100*

0 0 33

50 0 33

50 0 33

'Percent of teachers responding 'yes' to each competency.

*Personnel categories with at least 751 responding "yes" to this competency..

61



TABLE 7

Appropriate Personnel to Assist in Competency Acquisition

JUNIOR AND SENIOR HIGH SCHOOLS - MEDIUM

PERSONNEL CATEGORIES1

Admin,

(reg,-

spec.)

Competencies N 4

Coun-

selors

6

Relular Teachers Spec,

Educ.

Teach,

9

Art Bus,

4 3

Home

Econ,

7

voc. Lang.

Educ. Arts Math.

4 fi,/ 4

Music

2

P.E,

4

Sci,

3

Soc.

Stud,

5

Unil,

Stud.

2

Manage family finances 25 0 0 33 86* 25 0 75* 50 25 33 0 0 44

Care home furnish./equip. 25 33 25 0 71 100* 50 0 0 25 0 0 0 33

Care for personal needs 75* 17 50\JO 100* 25 0 0 50 50 67 20 0

Family & child care 25 17 0 0 86* 0 0 0 50 0 67 0 0 11

Food preparation & buying 50 33 0 0 100* 0 0 0 0 0 33 0 0 33

Engage in civic activities 50 17 0 0 14 0 12 0 50 25 33 0 50 33

Utilize recreation time 50 33 75* 0 43 100* 0 0 100* 100* 33 0 0 44

Achieve self-awareness 100* 100* 75* 0 43 ' 75* 75* 25 100* 100* 33 60 100* 56

Acquire self-confidence 75* 100* 100* 33 86* 100* 25 75* 100* 100* 67 80* 100* 78*

Socially respon. behavior 50 67 50 0 57 50 43 25 100* 75* 33 60 100* 89*

Exhibit interper. behavior 50 83* 50 0 43 25 25 0 100* 25 0 20 0 67

Achieve indep, functioning 50 50, 50 0 28 25 0 25 50 75* 100* 0 0 78*

Dec.-making,' probAolving 50 67 50 0 28 25 43 25 50 50 67 60 50 78*

Communicate adequately 50 50 75* 33 14 25 88" 0 100* 25 0 40 100* 78*

Occu p. know, f, ex0oratiOn 75* 83* 0 33 28 100* 0 25 50 25 33 20 0 89*

Approp, occup. decisions 75* 67 0 33 14 50 0 25 0 25 33 0 50 89*

Approp. work behaviors 75* 33 75* 33 57 100* 50 0 100* 25 67 40 0 89"

Acquire phys, & man, skills 75* 17 50 33 28 100* 0 0 0 50* 33 0 0 22

See)-(\Aecure employment 75* 50 0 0 14 0 0 0 0 25 33 0 ' 0 67

Read adequately 25 17 0 0 0 0 75* 0 0 0 33 0 50 100*

Spett adequately 25 17 0 0 0 0 71 0- 0 0 0 0 50 78*

Compute adequately 0 17 0 0 14 0 0 75* 0 0 0 0 0 56

Engage in consumer educat. 0 33 0 0 71 25 0 0 50 25 0 /, 20 0 56

Utilize commu. resources 0 67 0 0 28 0 0 0 0 0 3$L 0 0 44

Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 75% responding "yes" to this competency.

63



TABLE 8

Appropriate Personnel to Assist in Competency Acquisition

SENIOR HIGH SCHOOLS - MEDIUM

PERSONNEL CATEGORIES'

Competencies ) N = 1 4 2

Admin. Coun-

(reg,- selors

spec.) Art Bus.

Manage flaily finances ) 0 25 0

Care home furnish,/equip. 0 50 50

Care for personal needs 0 25 1000

Family & child care 0 25 0

Food preparation & buying 0 150 0

Engage in civic activities 0 (125 0

Utilize recreation time 0 . 25 1000

Achieve self-awareness 100* 100* 100*

Acquire self-confidence 0 100* 100*

Socially respon. behavior 0 75* 56

Exhibit interper. behavior 0 75* 50

Achieve indep. functioning 100* 50 50

Dec.-making, prob, solving 0 50 50

Communicate adequately o 50 100*

OccuP. know. & exploration 100* 100* 0

Approp. occup. decisions 100* 75* 0

Approp. work behaviors 100* 50 100*

Acquire phys. & man. skills 100* 25 100*

Seek/secure employment 100* 25 0

Read adequately 0 25 0

pell adequately 0 25 0

Compute adequately 0 25 0

Engage in consumer educat. 0 50 0

Utilize commu. resources 0 50 0 4

Regular Teachers Spec.

Home Voc. tang, soc, UnTfT Educ,

Econ. Educ, Arts Math. Music P.E. Sci. Stud. Stud. Teach.

32 3 2 6 3 2 3 2 3 0

0 100* 0 0 100,* 50 33 50 0 0

0 67 100* 67 0 ,0 33 0 0 0

0 100* 0 0 0 50 67 100* 33 0

0 100* 0 4 0 50 0 (100, 0 0

0 100* 0 0 0 0 50 0 0

0 0 ' 0 17 0 50 33 50 0 0

0 33 100* 0 0 100* 100* 0 0 0

0 33 100* 67 33 100* 1000 50 33 0

50 67 100* 0 100* 100* 100* 50 67 0

0 67 0 33 33 100* 67 50 67 0

0 33 0 33 0 100* 33 0 0 0

0 0 0 0 33 50 67 100* 0 0

0 0 0 50 33 50 33 100* 33 0

50 0 0 83* 0 100* 33 0 0 0.

50 0 lip 0 33 50 33 50 0 0

0 0 0 0 33 0 33 50 0 0

50 67 100* 50 0 100* 33 50 0 0

50 0 100* 0 0 0 67 50 0 0

0 0 0 0 0 U. 33 50 0 0

0 0 0 67 0 0 q 50 0 0

0 0 0 67 0 0. .6 0 0 0

0 0 . 0 0 100*
61

0 0 0 0

0 67 50 0 6 56 33 0 0 0

0 33 0 0 0 0 0 . 50 0 0

67

33

67

0

33

33

33

67

67

67

67

67

67

67

100*

100"

100*

o

100*

100"

67

100"

100*

33

1Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 75% responding "yes4 to this competency.

65 66



TABLE 9

Appropriate Personnel to Assist in Competency Acquisition

JUNIOR HIGH SCH001,r, - MEDIUM

PERSONNEL CATEGORIES'

Admin.

(req.-

spec.)

3

'

Sol.

1

l'r

Competencies ., N .

ST.

Stud.

2

Spec.

Educ.

'reach.

6

Coun-

selors

2

Regular Teachers

Art

2

Bus.

1

Home

EcOn,

4

Voc, Lang,

Educ, Arts Math.

2 2 1

Music

0 ..

P.E,

1

Unif.

Stud.

2

Manage family finances 33 0 0 100' 75' 50 0 0 0 0 CL 0 0 33

Care home furnishdequip. 33 0 0 0 75" 100* 0 0 0 0 0, 0 0 3)

Care for personal needs 100* 0 0 0 100* 50 0 0 0 0 0 0 0 50

Family i child care 33 0 0 0 75' 0 0 0 0 0 0 0 .0 17

Food preparation i buying 67 0 0' 0 100* 0 0 0 0 0 0 0 33

Engage in civic activities 67 0 0 0 25 0 0 0 0 0 0 0 0 33

Utilize recreation time 67 50 0 50 50 100* 0 0 0 100' 100' 0 0 50

Achieve self-awareness 100' ldt* 50 0 50 50 100' 0 0 100' 0 100* 100' 50

Acquire self-confidence 100' 100* 100' 0 100* 100" 100' 0 0 100' 100* 100* 100' 50

Socially respon. behavior 67 50 SO 0 SO 100* 50 0 0 100* 100* 50 100' 100'

Exhibit interper. behavior 67 100* 50 0 50 50 0 0 0 0 0 50 0 67

Achieve indep. functioning 50 50 0 50 50 0 0 0 100* 100" 0 0 83*
.33

4

Dec.-making, prob. solving 67 100" 50 0 50 50 0 0 0 100* 0 100' 50 83"

Communicate adequately 67 50 50 0 25 50 100" 0 .0 0 0 100' 100* 83*

Occup. know. i exploration 67 50 0 0 50 100' 0 0 0 0 0 50 0 83*

Approp. occup. decisions 67 50 0 100* 25 1000 0 0 0 0 0 0 50 83'

Approp. wont behaviors 67 0 50 0 50 100* 50 0 0 0 100* 100' 0 83*

Acquire phys. 4 man, skills 67 0 0 0 50 100* 0 0 0 0 0 0 0 33

Seek/secure employment 67 100" 0 0 25 0 0 0 0 0 0 0 0 30

Read adequately 33 0 0 0 0 0 100" 0 0 0 0 0 50 100'

Spell adequately 33 0 0 0 0 0 50 0 0 0 0 0 50 83"

Compute adequately 67 0 0 0 25 0 0 0 0 0 0 0 0 50

Engage in consumer educat, 67 0 0 0 75' 0 0 0 0 0 0 50 0 33'

Utilize cdmmu, resources 33 100' 0 0 25 0 0 0 0 0 0 0 0 50

1Percent of teachers responding "yes" to each competency.

*Personnel categories with at least 751 responding "yes" to this competency,
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68



TABLE 10

Appropriate Personnel to Assist in Competency Acquisition

JUNIOR AND IINIOR HIGH SCHOOLS - SMALL

PERSONNEL CATEGORIES'

Admin.

(reg.-

spec.)

Coun-

selors

,

REGULAR TEACHERS Spec.

Educ.

Teach,
Art Bus.

Home

Econ.

Voc,

Educ,

Lang.

Arts Math: Music PI', Sci.

Soc.

Stud.

Unif.

Stud.
Competencies M. 4 4 3 3 4 6 8 5 '2 6 6 5 0 3

Manage family finances 50 25 0 67 75* 0 12 80*, 0 0 0 .20 0 33

Care home furnish./equip. . 25 0 0 33 100* 83* 38 0: 50 0 33 20 0 67

tare for personal needs 75*, 25 0 33 100* 50 25 0 0 67 17 20 0 100*

Family & child care 50 0 0 0 75* 0 0 40 50 17 0 40 0 67',

Foods preparAtion & buying
. .25 0 0 0 100* 0 25 201 0 0 17 0 0 35

Engage in civic activities 25 25 . 33 0 0 50 0 0 0 0 33 80* 0 33

Utilize recreation time 25 50 67. 0 50 33 38 20 50 100* 17 40 0 33

\Ltchieve self-awareness 50 75 1001; 33 75* 50 ,38 0 100* 67a 0 20 0 100*

Acquire self-confidence , 100* 100* 100* 33 100* 67 50 0, 100* 100* 67 ,20 100*

Socially respon. behavior 50 100* 13 33 luk. "1 38 0 100* 83* 33 20 '1 67

Exhibit.interper. behavior 50 50 67 33 25 50 12 20 50 33 17 20' 67

Achieve indep. functioning 25 50 0. 0 0 17 12 0 50 50 17 20 0 67

Dec.-making, prob. kitting 50 50 67 0, 25 50 25 60 50 50 50 40 0 100*

Communicate adequately 75* 50 33 67 0 50 88* 0 100* 67 33 40 0 100

Occup. know. kexploration 0 75* 33 33 50 50 25 40 0 33 17 40 0 33

Approp, occup. decisions' 0 100* .0 0 0 50 25 60 0 0 0 20 0 0

Approp, work behaviors. 25, 25 100* 67 100* 67 12, .40 50 17 33 40 0 1/
Acquire phys. & man. skills 50 "0 33' . 0 0 50 0 0 50 83* 17 0 0 33

Seek/secure employment 25 25 0 0 25 17 12 0 0 0 0 40 0 33

.Read adequately 0 0 0 0 0: 0 75* 0 0 17 17 20 0 100*

Spell adequately 25 25 0 0 0 62 0 0 0 0 Oi 0 100*

Compute adequately 25 0 0 0 0 0 12' 60 0 0 0 0 0 67

Engage in consumereducat. 0 25 0 33 75* 17 25 40 0 0 17 0 0 0

Utilte commu. resources 0 0 0 0' 0 0 0 0 0 17 0 0 0 33 ,

69'

'1Percent ofteachers responding "yes" to each competency.

*Personnel categories with at least 75% responding "yes" to this competency. .
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TABLE 11

Appropriate Personnel to Assist in Competency Acquisition

SENIOR HIGH SCHOOLS - SMALL

PERSONNEL CATEGORIES'

Competencies N :

Admin.

(reg.-

spec.)

2

Coun-

selors

3

Regular Teachers'

Art

2

Bus.

3

Home

Econ.

2

Voc.

Educ.

5

Lang.

Arts

2 ,

Math.

2

Music

. 1

Manage f inances. 50 33 0 67 100* 0 0 50 0

Care home furnish./equip. 0 0 0 33 100* 80* 50 0 100*

Care,for personal needs 50'; 33 0 33 100* 40 0 0 0

Family & child care 50 0. 0 0 100* 0 0 0 0

Food preparation & biying 50 0 0 0, 100* 0 50 0 0

Ingage in civic activities, '50 33 50 0 0 40 0 0- 0 0

Utiliie recreation timd 50 33 50 0 50 .40 0 0 0

Achieve self-awareness 50 67 100* 33 100* 60 50 0 100*

Acquire self-confidence 100* 100* 100* 33 100* 60 100* . 0 100*

Socially respon. behavior 100* 100* 0 33 100* 40 0 0 100*

Exhibit interpers. skills 100* 67 50 33 0 40 0 0 ')0

'Achieve indep. functioning 50 33 0 O. 0 20 0 0 100!

Dec.-making, prob. solving 50 3 50 0 50 40 0 0 0

Conkunicate adequately 100*, 67 0 67 0 60 100* 0 100*

0Ocup. know. & explorltion 0 67 50 33 50 :. 60 50 0 0

Approp. occup. decisions 0 100* 0 0 p 40 100* 0 0

Approp. work behaviors p 33 100* 67 100* 60 50 100*

Acquire phys. & man. skills 50 0 50 0 '0 AO 0 0 0

Seek/secure employment 50 33 0 0. 50 20 50 0 0

Read adequately p 0 0 0 0 0 0 0 0

, Spell adequately 0 33 0 0 0 0 ,50 0 0

Compute adequately 0 0 0 0 0 00 0 50 0

Engage in consumer educat. 0 33 0 33 100* 20 50 0 0

Utilize commu. resources 0 O. 0 0 0 0 0 0 0

1

'Percent of teachers responding "yes" to each competency.

1

*Personnel categories with at least 75% responding "yes" to this conpetency.
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Spec.

soc, Dnif, Educ.
. ../

P.E. Sci. Stud. Stud. Teach.

3

0

0

67

31

0

0

;00*

,.1:13

100*

67

33

33

33

67

67

0

33

67

0

33

0

0

0

33

2 . 2 0 . 2

0 0 '0 50,"

50 0 04 50 ;

0 50 0 100*

0 0 6 50

0 0 0 50

50 100* 0 50

0 50 0 50

0 50 0 100*

100* 50 0 100!

50 50 0 50

50 50 0 50

50 50 0 100!

100*. 50 0 100!

0 50 0 100*

0 50 0 50

0 0 0 0

50 50 0 50

0 0 0 50

0 50 0 50

0 50 0 100*

0 0 0 100*

.0 0 0 100*

0 0 0 0

0 0 0 50
4

IM
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TABLE 12

t
Appropriate Personnel to Assist in Comgetency Acquisition ! ,

JUNIOR HIGH SCHOOLS - SMALL

PERSONNEL CATEGORIES'

Coun- Re9ular Teachers
Admin.

,

(reg.- seldrs Home ,Voc. Lang. Soc. Unl. Educ.: "T

Is Spec. :"

spec.) Art Bus. Econ Bduc. Arts Math. Music P.E. '"Sci .Stud. 'Stud: teash.Competencies N . 2

Care home furnish./equip. 50

Care for personal needs 100*

Family & child care 50

Food preparation & buying 0

Engage in civic activities 0

Utilize recreation time 0

Achieve self-awareness 50

Acquire self-confidence 100*

Socially respon: behavior 0

Exhi* ilterpers. skills 0

Achieve indep. functioning 0

Dec.-making, prob. solving 50

Communicate adequately 50

Occup. know, i exploration 0

Approp. occup. decisions 0

Approp. work behaviors 50

Acquire phys. & man, skills 50

Seek/secure employment 0

Read adequately 0

Spell adequately 50

Compute adequately 50 ,

Engage in consumer educat. 0

Utilize commu. resources , 0

1
. 1 0 1 6 3 1 3 4 . . 3 1,.;

Manage family finances 50 0 0 0 i0 0 17 100 0 0 1:1 '' 13 a.,,
0 0 0 100* 100* 33 0 0 0 25 f '33 o

.. ..,

0 0 0 100* 100* 33 0 0 67 25 .0 r o4.

v0 0 0 50 0 0 0 0 0 'A 67 0'

a a 0 lop 0, 17 33 0 0 25, ': 0 '0

0 0 0 0 100* 0 0 0 0 25 67'' 0
(;

100* 100* 0 50 0 50 33 100* 100* 25 33 0

100* 100* 0 50 0 0 0 100* 100* 0 0 0

100* 100* 0 100* 100* 33 0 100* 100* 50 0 0

100* 100* 0 . 100* 0 50 0 100* 100* 25 0 0

0 100* 0 0 100* . 17 31 100 33 0 0 0

100* 0 0 0 0 17 0 100* 67 0 0' 0

100* 100* 0 0 100* 33 100* 0 67 0 33 0

0 100* 0 0 0 83* 0 100 67 50 33 0

100* 0 0 50 0 17 67 0 0 25 33 0

100* 0 0 0 100* 0 100* 0 0 0 33 0
,

0 1C0* ) 100* 100* 33 67 ;i, 0 I 0 25 33 0

100* 0 0 0, 100* 0 0 0 100* 25 0 0

0 0 0 O. 0 ,0 , 0 0 0 0 33 0

0 0 '0 0 0 100* 0 0 0 25 0 0,

0 0 0 0 0 67 0 0 0 : 0 0 0

0 , 0 0 0 0 17 67 0 0 25 0 0

0 .0 0 50 0 17 67 0 0 0 0 0

0 0 0 0 I 0 0 0 0 0 0 0 0

li

',.? 06),

1

1.00*

100*

0

100*

0

100*

100*

0

0

.100*

0

0

100*

100*

0

0

0

1Percent of teachers responding "yes" to each competency.

*personnel categories with at least 751 responding "yes" to this competency,
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TABLE

Major Barriers to Successful Integratihn of EMR Students

Personnel Categories1

Admin. Coun-

(reg.- selors

spec.)

27 22

Art

15

Bus,

9

Home

Econ,

18

Voc,

Educ,

24

No, EMR student 37 32 73* 22 44 17

Frust. EMR student 52* 86* 73* 78* 78* 75*

Limited materials 41 23 13 33 56* 54*

Lost in shuffle
, 48 68* 47 33 39 54*

Social interaction 52* 36 47 33 17 25

Lack motivat./succ. 33 41 27 33 17 25

Extra time required 56* 32 53* 78* 83* 79*

Untrained personnel 70* 45 60* 78* 78* 67*

Teach./coun. attit. 56* 32 33 22 39 25

Other sta, attitude 52* 45 67*' 56* 44 50*

Time7reg. instruct. 22 18 40 56* 56* 46

'Behavioiproblems 18 27 40 11 11 17

Safety hazards 33 9 33 11 50* 54*

Self-est, reg. stu, 11 9 7 . 0 22 17

No. EMR together 48 32 47 11 44 21

Low abil. EMR stu. 26 36 33 56* 28 25

Tech, part o/courses 30 4 33 56* 17 ''(313

Read, level o/EMR 48 41 7 67* 33 67*

Math level o/EMR 26 41 0 33 22 42

Sup. for teacher 41 23 20 33 22 21

Admin. attitude 30 9 7 11 17 25

Parent. attitude 22, 14 7 0 0 12

Regular Teachers

Lang.

Arts Math. Music

15 19 12

31 42 42

71* 79* 4

54* 32 33

60* 58* 67*

34 42

46 37 IF

57* 63* 50*

60* 89* 75*

23 26 25

60* 47 75*

43 53* 25

17 32 17

6 26 0

6 5 0

26 47 33

28 42 42

8 37 0

57* 53* 33

17 47 0

34 32 50*

6 16 17

20 10 17

Spec.

Educ.

Teach.

25

All

Prsnl,

P.E.

21

Sci.

17

Soc.

Stud,

18

Unif.

Stud.

2

6' 47 56* 50* 40 41

59* 78* 100* 72* 70*

14 29 39 50* 48 38

62 47 50* 100* 56* 54*

14 24 33 0 40 33

33 29 44 0 36 34

38 51* 72* 50* 56* 59*

43 59* 56* 100* 56* 63*

14 12 11 50* 68* 31.

38 35 50* 0 '52* 51*

24 41 56* 50* 16 37

24 47 28 50* 32 25

48 24 6 0 12 24

5 12 11 0 16 11

48 24, 33 50* 48 36

14 24 44 100* 48 33

19 18 17 0 24 22

24 41 72* 100* 64* 48

5 35 6 0 52* 26

28 24 33 50* 56* 32

5 18 11 50* 36 17

10 18 11 50* 28 15

1Percent of teachers responding "yes" to each barrier.

*Personnel categories with at least 501 responding "yes" to this barrier.
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TABLE 14

Training Needs of School Personnel

Personnel Categories1

Admin.

(reg-

spec.)

N . 27

Spec,

Educ,

Teach.

25

All

Prsnl.

Coun-

selors

22

Regular Teachers

Art

15

Bus,

9

Home

Econ.

18

Voc.

Educ.

24

Lang.

Arts Math. Music

35 19 12

P.E.

21

Sci,

17

Soc.

Stud,

18

Unif.

Stud.

2

Knowl. re Car. Ed. 52* 41 20 33 17 21 17 21 25 14 41 22 0 68* 31

Knowl. re M.R. 44 18 33 22 44 38 26 21 17 28 29 28-7 50* 20 28
How modify instruct. 89* 23 67* 33 100* 54* 51* 58* 58* 71* 53* 61* 100* 56* 61*

4How indiv, instruct. 37 9 20 44 28 54* 31 37 25 38 35 33 50* 48 34

Learn, charact. EMR 59* 41 47 33 61* 58* 48 53* 67* 52" 24 33 0 32 47

Prsnity. charact.-EMR 41 36 20 11 39 42 37 47 67* 57* 29 22 0 24 37

How interact w/EMR 48 32 47 0 44 42 40 42 42 19 24 39 100* 24 36

Jobs for EMR 56* 50 20 33 56* 54' 17 21 17 19 41 22 0 56' i6

Behav. management 48 32 33 11 50* 25 26 32 25 24 24 17 0 48 31

Basic needs 37 18 33 22 22 33 37 26 25 38 24 28 0
/1

28 30

Expectat. for EMR 44 27 47 44 67* 42 51* 58* 33 57* 29 39 50* 28 44

Grading 33 27 27 44 44 33 34 58* , 17 43 24 22 0 20 33

Gain sup. from reg. 37 14 27 22 33 21 23 21 17 48 18 22 0 36 26

Manage. comm. resrcs. 37 4 7 0 22 4 3 10 0 5 18 11 0 36 13

Use advisory commit, 26 9 0 0 11 8 3 0 0 0 18 11 0 20 9

Mterials/resources 41 9 20 33 50* 21 31 42 33 14 12 22 0 '56* 30

Iihuse comp. instr, 30 4 27 11 6 38 11 10 17 10 12 11 0 32 16

Eval, comp. attain. 41 14 20 33 33 29 14 16 17 29 24 17 100* 20 24

Dev. goals for C.E. 44 36 13 44 44 33 23 101$ 17 10 21 , 17 0 60* 30

Work W/parents 44 23 0 11 17 8 6 10 17 14 18 28 0 24 17

Use-A/V materials 22 4 7 0 22 12 8 5 25 5 12 6 0 16 11

How to role-play 15 0 7 0 17 4 ; 6 0 0 10 18 17 0 16 9

Use o/comm. prsnl. 52* 23 0 11 22 4 6 5 8 14 18 11 0 44 18

Comm. resources 11 14 0 0 6 4 3 0 , 0 . 0 6 6 0 20 6

'Percent of teachers responding "yes' to each skill/knowledge.

"Personnel categories with at least 50% responding "yes" to this skill/knowledge.
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TABLE 15

Additional Materials to Teach/Counsel EMR Students

Personnel Categoriegl'

Admin. Coun-

(reg.- selors

spec.)

N = 27 22

Regular Teachers

Home Voc.

Art Bus. Econi, Educ.

15 9 18 24

Lang,

Arts Math, Music

35 19 12

Soc,

P.E. Sci. Stud.

21 17 18,

°

Spec. .1..)
A11

Unif. Educ, Perinl.

Stud. Teach;

2 25 264

,

Aasic skills 44 4 20 33, 439 38 46 ' 47 25 38 35 33 0 44 ' , 36

.1.

Cassette.tapd.
,

22 14, , 0 0 ,11 .., 4 26 5,4 8 0 12 ,17 0 16 12

Progr. materials 48 14 7 12 22 29 31 26 25 10 24 39s; 50* .40 : '.28

Educat. games 26 14 ,20 11 50* 21' 31 37 33 .38 24 . 11 0 20' !j. 26

Hands-on mater. 41 23 33 0 22 , 46 20 32 8 , '5 53t :..... 22 0 .28. 27
. ,

,A/V materials '37 27 20 22 33 : 21 37 ,..,32 50* 28. 35'..' '11 0 36 30, I

ianipulai. devices 30, 9 20 0 22 t 26 47 25 14. 291 0 0 28 22,

1,.

i..
,

v

Curriculum guides 4 14 '33 28, 12 23 l'' 1,6 25 24 1.0 22 50* '2C

Workbooks 18 0 7 0 17 17 23 26 0 14 29 22 100* 40,, '9

Transparencies. 18 '4 "0' 11 08 P 17' 10 ,...,. 0 5 18 28 0 :87' 11

,Upe o/media equip. 30 149 7 4 6 '4 47' 0 8 0 18 . 0 0. 16 :'.',' 10

Mat.-spa read.level 67* 54*. 40 44 0 33 '63* 32 33 19 47 56* 100* '!!1,. 72!1i,,: '51*
, N .

Mat.-reward/evaluat. 37 41 33 11 21' 40 21 25 38 5'9* 50." 50".°41.0. 37

o

li 17 J00.* ..f. Y 61:0 ,33
, Lf,

..,Module-reg./EMB 56* 14 27 11- 33 29 40 21 17 19

Siiulat. games 37 18 7 33 44 '12 23 16 lio' 28 2 ', 11 ,' 500r. J!:,..64, 22

Worksheets 15 0 0 , 11 39 ,29 26 26'' :8 . ..5 24 22 0( .,..:,,.(24 .,A 111,

Simple 'pamphlets 30 9 7 0 17 29 26, il 8, 14 17 i ppita:,... ..2 A. 21

Filmstrips, ° 30 A 7 0 28 12 - 26. ' 5 17 10 1 11'', ':114:,',.:' 28 ''17
1 .

Case studies 33 18 7 0 ilk' 6 4, 26 "!',' 0 4' 17 4 12, '7 , 0 13

Use Omedia-curr. 26 4 p a, 0 4 ,11 , 0 8 5 12 '0 ; 0 8 J7

Mat'. availi-commu. 41.',, 18. 20 22. 22.,,. 112.. ,20, 5 0 14 7'29, ' 0 c';. 0.) 'i 22

82

'Percent of teachers responding "yes' to each type of material.

*Personnel categories lotih at least 50% responding "yes" to this type of materiil
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TABLE 16

Roles Personnel are Willing to Assume to Teach/Counsel EMR Students

Personnel Categories1

Admin- Coun-,

(reg.- selors

Art

N 27 22 15

Home

Bus, Econ,

9

4
Teach. info.-comp. 48 27 40 67*

Teach. perform.-comp, 48 14 93* 67*

qtoun. value-comp. 74*

Coun. par. sfe comp. 59*

Train par. to help 22

Eval. acqu. o/comp. 41

Update curriculum 63*

Suprv. paraprof. 52*

Teach. eval.-self 81*

Teach. modif. curr. 85*

'Ail' Teach update knowN 78,*

None .0

86* 47 33

72* 13 33

27 0 22

4 27 22

23 47 22

40 4 27 11

36 13 0

23 13. 11

18 10 0

14 11 22

Voc,

Educ.

Regular' Teachers'

Lang.

Arts Math. Music

19 1218 24 35

94* 46 66*

100* 79* 74*

67* 42 46 ,

33 21 14

22 ( 17 , 20

33 Ipl' 23

A\ \C-\ i 1

67* 2 26

39 12 26

17 . 29 26

22 21 31

22 33 20

0

#.

.414

53* 50*

68* 67*

42 42

21 25

la.: 7

21!, 1i8

47 42

21 "25

5 8

21 17

26 17 .

21? '0

P:.

21

Sci.

17

oc.

Stud.

18

Und.

Stud.

2

62* 59* 61* 100*

100* 50* 67* 100*

g
67* 35 14 0

XI 29 28 0 '

10 24 28 0

19 18 17 0

52* 18 44
.,

50*

33 29 11 50*

14 29 17 0

33 24 6 0

19 24 6 0

0 18 6 0

Spki;;;. All

25

84* 55*

84* 71*

80* 56* .

1,.

56* 34

18

21

4 24

72* '43

40 27

60'1 30

64* 32

52* 29

0 8

1Percent of teachers resPonding "'yes° to eack role.
0.

*Personnel categories with at least 50%-responding,
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TABLE 17

Assistance Useful to Teach/Counsel EMR Students

Personnel Categories'

Admin.

(reg.-

spec.)

N a 27

Coun-

selors

22

Regular Teachers

surrONNIftlible01.1c ir,-41131M1F117'10111.11/i

Spec. All

Educ. Persnl,

Teach.
iv

25

Art

15

Bus.

'9

Home

Econ,

IB

Voc

Educ.

24

Lang.

Arts

35

-.,

Math,

19

Music

12

P.E.

21

Sci,

17

Soc.

SW,
I13

Unif.

Stud.

2

Pre/in-service 70' 54' 80* 22 67* 42 57* 68* 67* 76* 70* 78' 50* 36 61*

Team teaching ,$.26 i4 7 22 28 25 23 10 33 , 4:28 29 33 50* 28 24 .

Meth,/mat. consult. 52* 32 40 44 50* 33 43 32 42 24

l

18 22 100* 52' 38

Resrc, room teach. 18 14 20 0 28 0 20 10 17 1il 18 17 0 28 15

4 ,

Parents 33 18 20 11 22 4 26 5 8 10 35 , 11 0 36 20

Commu, personnel 26 18 ' 7 11 11 8 3 0 8 5 24 11 0 28 12

Paraprofessionals 26 11 40 33 39 42 28 42 33 33 41 28 50* 48 35

Staff/Mat. Product. 30 4 13 11 33 29 11 32 8 10 29 22 . 0 36 21

Visit other prog, 41 23 47 33 39 29 26 116 42 44 29 17 0 52' 32

Admin, encourage. 44 14 27 11 22

t
8 8 5 25 14 12 ,Qi1 32 18

88

'Percent of teachers respondA "yes to each t'ype Of assistance.

*Pelronnel categories with at least 50% responding "yes" to this typeof assistance.

u.)

4

11%
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TABLE 18

Assistance from/by Special Educators to Teach/Counsel EMR 4udents

Personnel Categories1

Admin.

(reg.-

spec.)

Coun-

selors;,

Regular Teachers Spec.

Educ.

Teach.

All

Prsnl.
Art Bus,

Home 4oc.

Econ. Educ,

Lang,

Arts Math. Music, P.E, Sci.

Soc.

Stud.

Unif.

Stud.
N . 27 22 15 9 18 24 35 19 12 21 17 18 2 25

Relay. info. 81* 77" 80* 67* 94" 62* 86* 74" 92" 86* 59* 83* 100* 88" 80"
Team teaching 33 27 33 22 33 17 34 16 '42 28 .41 22 50* 12 28

Work w/parents 56* 45 47 11 28 17 23 10 8 33 18 17 0 40 29

Modified materials 59* 36 40 22 78* 42 34 37 17 52* 41 61* 100* 48 45

Tutor./extra activ. 48 18 33 33 78" 25 34 21 17 14 35 I9 50* 64* 36

Coord. spe. activ. 48 54* 27 22 39 29 43 26 25 19 35 50* 0 36 36

Percent of teachers responding "yes" to each type of assistance.

*Personnel categories with at 1east,501 responding "yes" to this type of assistance,

91
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EPILOGUE

The projected Project PRICE Inservice Training Package to be available

atl.thetend of the third project year (May 31, 1977) is presently the followingt

1.

4

TIIINER'S MANUAL% Intended only for those school district- personnel

te'tirPon4ib1e tor preparing,
conducting and monitoring the inservice work-

*

shops and the subsequent career education programs
implemented in the

schools. There are five sectiOns: (1) Introduction which outlines the

workshop objectives, process and format, responsibilities,
plamilling, and

other preparatory and operational considerations; (2) Group Process Guide

which contains information needed by Trainers to become effective group

facilitators, presentors and leaders and their specific workshop roles;

(3) Workshop Guide which outlines the content of each workshop and its

sessions so the Trainers can cc:induct standardized
procedures; (4) Imple-

mentation Guide which explainsend gives
examples of how a career educa-

tion plan can be,developed "and implemented in secondary schools; and an

(5) Assessment Guide which provides specific
procedures and measures

related to conducting a needs assessment study, evaluating
workshop effet -

tiveness, evaluating the implemented career education progrms's effective-

and evaluating student competency attain nt.

2. CAREER EDUCATION PROGRAMIFIDE. Description oqia cleer education curr

riculum model, student compete ies and sub-cOmOetencies, PRICE Competency

JrUnits (gui

_yarious school

es for teachin each sub-competency), and the role of

sonnel, community agencies, business and industry, and

family in career education programming.

3. RESOURCE GUIDE. A listing andt#rief explanation of instructional materials,

books, lirnals, agencies, organiZations, And
personnel that are useful

for programming retarded students in treer education.

4. SELF-STUDY GUIDE,. A workshop participant document
explaining the work-

shop objectiveS, topic areas (e.g.,, mental retardatitpar,,career
education,

teaching techniques, individualizing instructiclwinOructi9nal
materials

and resources, etc.) worksheets, and eysIuation forms. :IlhOs will be

referred to by participants.during.the
workshoRland:*a ference sourde

thereafter.
/

5. OCCUPAMONAL PREPARATION GUIDE. k comprehensive,overview
of vocational
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education as it relates to the career oducation:of mildly retarded stu-
,

dents. Primarily written for vocational teachers to assispl,,then'tà
r-

tetter assist these students in developing OccupationallF;Otills Indivi-

dualizing instruction, citiater skillAdevelopment, pre-vocational training,

vocational assessment, cooperative work programs, and vocational service

area youth clubs are covered.

MEDIA PACKAGE. A series of slide-tapes and transparencies used in con--I.--
junction with several inservice workshop sessions, e.g., description of

Projert PRICE,. mental retardation, career education, interviews with
.

educable retarded students, interviews with parents, career education

plan, etc.

Opm-.

.9 1


