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The 4 x 4 Mollel for Student Development . o~ Dr. Thomas J. Cr{teg

-

Now that you have an idea about what we are trying to do at the University

of Maryland I d like to present you with a mode' rhat I think we would like to work

toward, and one that you can- take back to your, own institutions for review and pos-

sible adaptation. On the last page of your handout, you will find a pictorial pres-

a

> ' . »
— entation of the model I am suggesting. h
553 *  The 4 x 4 model presented here is an attempt to combine ‘and expand into one .

viable system; the ACPA developmental model and O'Banion's academic advising model,

,

vhich you may review in”the 1912 Junior College Journal A unique characteristic
S
I . of the 4 x.4 model is that it is administered through the academic struchre of the

institution, so please keep that in mind. The operational functions, as’ indicated

S

" on your hand?ut,'are'described as follows: .

First,.the Primarv function of acadenic advising this.is typically described

in terms of what courses fulfill certajn reqU1rements, who is the best teachcr for a

] . ~

course, and how, when, and where to change schedules. These are considered the pri--

mary advising responsibilities and seem relatively consistent for all students. _This

&

rout ine function has been pefformed'by varfous:personnel including advising special-

-
v

ists, faculty members, profess1onal counselors, and trained paraprofessionals The

.

.

preferénce in this model is'toward a centralized staff of - advising spec1a11sts sup-

" perted by trained paraprofessionals. In this way, those who are both interested in,
~ T ' : oo
‘o and trained for the details involved in Ehe course choice and scheduling aspects of
o s - .. ' - . T .
-t agademic adViS1ng, are actually forming these functions.} ' R !
o - \ , .
o Second the Professional ad’ising/f/ae- facuTty/memﬂErs reserve the authority_
» - - ’ :
‘ to adv1se in the profeSsional areas of graduate school ex'pctation and requirements,
selection of graduate and rofessional schools: and career develo ment, ex eciall for
| 2 . P P y
~ - » W N L - .
alternative careers, within their own disciplines. * Personnel other than f;ﬁelty, canno1
e o °* R S > L . R ‘. ) © .
" be omniscient aboutgall related curritular matters on campus;, especially in the midst
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of modern liberalized curricula. This model suggests thé use of selected faculty
members as-”professional" advisors. Only\those faculty members who are committed

t;\hn effective student deve]opment program should be utilized; the special ﬁfl-

ents of other faculty would be better utilized elsewhere within the acadtmic depart-

ment .

-

i : o g o :
Next, the Personal counseling[gspect of advising: the role of psychological
counselor must remain with counseling center personnel. Again, counselors are both

more interested in, and better trained fer this partiﬁular aspect of the academic
advisement process. However, personal, social, and emotional' adjustment problems

may affect or result from academic matters; therefore, academjic advisors -should

»

possess certain recognition and-referral skills that will facilitate the studens's -
.
" total psychoIogical.adjustﬁent. ’ - -

v
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And finally, the Programmatic dimension of the 4 x & modcl, which I feel has'

-

been heretofore untapped as a source of enrichment experiences

very sparse. There is no reason why co- curr1cu1ar efforts between residence hall
13 o

staffs, international and mingftity student advisors, admiss%ons‘counselsors, stu-

dent ‘activities‘programmers, and faculty advisors, should not’ be attempted. Re- ~'

N )

member,.now that these attempts are-now'originating-from the acadenic unit, not.
directed touard it, .as has been‘typical_in the‘past. 'Sueh interaction is essential
in a successful student development prograd;ﬁngain, it is the academie¢ advisorb-
peer, faculty, or specialistaé who‘can suggest, plan; and participate in programs

~

'3
. . P

thii enhance the student s educational goa1§ and 1nterests.

Turning now to the horizontal‘?xis of your handout,” we must think v student

> 1

w

development as transcending a studgnt s earliest contact with the institution and

perpetuating itself through an indefinite period of time. The déﬁ‘iopment stages .of

A

' this model are described as follows: L [} - ' S
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In the Preview stage, admissions personnel oo an admirable recruiting job

in presenting admission criteria, financial aid and housing information, available
curricula, and a general deéscription of the institution. However, those who are most

closely‘essociéted'with curricular programs should be available, when and where pos-

to describe them. After 'all, it is in the academié/curricular_sense that the

>

dent's primary contract with the institution exists. Advisors (faculty, staff, or

“gtudents) might attend "College Nights," "Career Days," or special interest club

AN

~meetings in the area secondary schools; also pre-advising programs may be established

with nearby community colleges. The prospective student then meets someone with whom

he/she is‘likely to meet again, and a more meaningful relationship and communication

’ Lt

is 'likely to occur. 7 ' o s .

Next, the Planning stage: Orientation Programs like ours that Denny directs,

" ‘have serveg/xell as the 1n1tia1 steps in both academic advising and student develop-

he :

ment. Many 1nst1tutio further re uire "Freshman Seminar" courses that elaborate
q

upon Summer Orientation '~ zrams. Beyond these initial programs, however, the re-

-—

sponsibility for further educational planning must be assumed elsewhere in the insti-

—

tution. = Since academic @advising occurs, in some form, each term for each student, it
1s’ the most appropriate mechanism through which educational activities.can be planned.

These activities, whether‘directly'related or ancillary to instruction, must be ini-//

tiated through the various functions of academic advising previously'described, es~-

: . .
pecially the programmatic function. ' ’

,

*Now comes a" very important stage - Process. Unléess the student actually&per-
- \ . "

forms the planned fungtions -and activities, the”program has. had iittle significance.:
Thé p1 processes by Whlch this program is fulfilled are those I mentioned in the prog-
rammatic function of advising, and. formal 1ﬂhttuction. The academic advisor\Tfaculty

member, .advising specialist, counselor or paraprofessional) is responsible for moni- H?

. .

toring the student's progress toward planned educational goals;, whether that process

'occurs'through advising oriinstructioﬁ. Periodic reviews of the student s progress
- o . .t )‘ 52
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toward fulfilling degree requirements, toward academic excellence, and performance
and participation in supplemental learning act%vities.must be made. Itzshould be
noted that the Planning and Proécss stages occur continuously a;d simultaneously
while the student is on éhe campus. ///»

And the final step-a Postview: Alumni offices and pﬁacement centérs usuélly

initiate follow-up contacts with those students who graduated, but there are two

- basic deficiencies in these typical contacts. First q{\:ll, they are too often

limited in their purposes, i.e.; to request money, to boast about certain character-

’

istics of the graduates, to recruit graduate students, or to invite them to a picnic.

Such contact$ should also be used for evaluation and information purposes both of the

’

student-development and curricular programs. With these data, the total educational

program can be assessed for its effects on students. Such' information can further

&

make the graduate feel a sense of cont;ibution vhile he/she attended, and this sense
of belonging can help recycle the developmental procesé,'i.e., as a recruiting func-
tion for thé "Preview" stage. The second observable'deficienc§ is thét follow-up |
contacts r;rely includé those students who indicated an‘interest, but never attended
the institut?og, and those who left it through withdrawal, transfér,-sr dismissal. !

e

. Anl extensive study of these students might suggest necessary programmatic, admin-

r

istr;tive'qr fiscal changeS that would strengthen the total educitiohal prqgram.‘-
There are several features of the 4 x 4 model that should be émﬁhasized.
First, tﬂe model can bé adapted to fhe individualities of institution§ and
institutional organizatiqns. It is organigatiénally stable, since it is administered
thrdugh the academic unit(s) of the institution. These units.constitute the corelof
rfhe 1&stitution ahd are relatively secure in, their structure; whereas student per-

‘sonnel divisions seem to undergo structural revisions much more frequently.

Second, having a student development progrém adminisgered through the acad%mic

structure is a significant'feéture in itself. Perhaps the historical div{sign \\;\
- . . (‘ '
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between student personnel administrators and academicians wili be lessened. 1In
fact, a reversal might occur, i.e., academicians might seck out the expertise of
student deiclopmcné specialists for the establishment and implementation of éduca-
ional pfograms. ‘ :

. Third, the model suggests the most efficient an& cconomic use of all avail-
able institutional resources. Faculty, staff, students, and admiﬁistrators ecach
contribute their own unique interest and expertise to the program.

Ahd finally, there are vario;s ways in which the model can be evaluated.

Onc> baseline data are established, many objective criteéria may be used for eval-

uation. Some of these criteria might be the number of advisement errors-reported

’
Ce

by students, the “numters of appropriate referrals made to the counseling center and
other campus agencies, the number of scheduled- advising appdintmcnts, the numbers of
informal faculty-student contacts, as wvell as enrollment figures, retention figures,

student participation in co-curricular programs, non-advisement activities of fac-

ulty, and job placement data. More qualitative evaluatiomns might occur in the
. ' e ; a ,

of specifically designed survey instruments which are completed by current students,

form

graduates, advisors, academic and student personnel administrators, and‘non-parti-

ciéating faculty members. ,

* It seems to me then, .this 45 a viable model adaptable to most institutionms,

and I encourage your responses and reactions to it, as well as other parts of our

program. Thank you.



