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-carpentry, woodworking, and auto body were observed, and task
analyses were developed which included task statements, method verbs, '
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I. INTRODUCTION

v

o . ' ‘ ' "
In assessing the educational programs for the se¢condary trainable mentally
retarded population, a need‘existed for a relevant language program to co-exist

with\a ptevﬂously establishad vocational training ptogfam} A project was de- ‘
slgned to develop a vocational-language program with aitﬁo fold purphse;
(l)lanalyae johs'in a vocational traininglfacility as rcélated to communi-
‘ ) o o \
cation skills nceded for initial'entry,and/or continuatlon.ln trainlng

~

program or job.

* _(2) develop, train and integrate functional vocabufary as fFlated to

vocational training program.

.

Twenty five secondary trainable'mentally retarded studehts from the

’
Ebensburg State School paigicipated id the project from February to June. The

P

students were enrolled fhteither a yo;utional program'at Admiral ?eary Vocat ional
Technical School4or the Portageé Annex e Ebehsburg State School, A team,
eomposed oﬁ language tlln1c1ans, vocationa. teachers, dlrector of researchland
supervisor of speech/language programs{/;e;e respon51ble for the prOJect phases. L~

I3

1

II. PROJECT PHASES

The project was catrried out in three phases: (1) observation of vocational

programs, (2) testing of concepts needed in vocational areas, (3) experimental
a - - o

teaching of the concepts. With each phase of the project, it was necessary to

continually reappraise'the'intent'of the project, that ii’ to develop, train
- . )

a

and integrate functional vocatiOnal‘%ocabulary as related to vhcagional training

) : ' .

programs. The present language prdgram is designed to emphasize comprehansiod‘
A

(receptive skills) of concepts and not necessarily the verbal expression of the
concepts. As each phdse prooressed materials' and techniques were developed.

Task analyses, screening formats and concept modules aré included in the appendlces.

-

The development of these materials are explained in detall under the prOJect phase

~

from which they evolved. - 41 . | :
O ' : f
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Obscrvation Phase

The first phase was observation of 'vocational programs. Threce vocational

skill arcas were selected for this project. The Admiral Peary Vocational Technical

¢ Lo
School was the site chosen for vocational training. The three vocational areas

were carpentry, woodworking, and auto body. In cooperation with the instructors
“from these arcas, three language clinicians from Appalachia Intermediate Unit
pbserved the methods and types of tasks used in the vocational areas. _The language

clinicians were intercsted in determining what concepts were necessary for the

—

student to have in their receptive abilities to carry out required vocational
tasks or skills. The observations provided opportunity to examine the relation-

ship that exists between the skill and the ‘language involved in the skill.
v

Specific skills/tasks were often explained through manual demonstration ip lieu-
of verbal instruction. This adaptation By the instructor appeared to be due to the
student"s lack of understanding of a concept by it's verbal label. In many training

situatiops, it appears easier to demonstrate the skill manually than to explain
e : C )
verbally. However, manual demonstration or gesture is ‘not considered language in the
“-\‘v‘i, .. : M
' symbolic sense. Gesture, although communicative in nature, is.not symbolic language.

The instructors of the three vocational- areas submitted task analyses

specific to theifrvocational shops. 1Included in these ahalyses were state-
N -ments of the task, methoé verbs to b; used, concept‘;reas needed, énd a detailéd
_ﬁfeakdown of the task. Examéles of Ehe;task ana;y;{s sheets are’ included in
Appendixj;. iIt was from the individual task analygis tha; the 1anguag? cliniciaAs

.
-

'began to develop the concept modules -to be used in the language pxogrhm. The

1 " task analysé%\yield specific information and are designéd to the functional’lével

of the student. The concepts abstracted from task are those that are conideped

necessary for mastery of the skill. . ) ///

Information from the task analyses and entry level skills provided the

basis for the extrapolation of concepts. The list of concepts used in the project

N

appear in Appendix E. * The concept list is open eé?ed; éllowing addition and/or

ERIC ‘ - o9
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~deletions as the proygram and/or student population changes. It is thouyght that
. - ’

the concepts evolved from this project are appropriate for sccondary trainable -
mentally retarded students. With few exceptions, the concepts are applicable

' to a variety.of vocational skill arcas.

\ . ’ ‘ :
. fest Phgge :

When the initial observation period was completed and concepts extrapolated,
asscssment devices‘were developed. . ’ o .
Prior to concept testing, an initial inventory/screening based on the

Kent Language Acquisition l'rogram was administered to all students. Modifica+

tions were made in the Kent-format so as to apply more specifically to vocational

. ‘ 2 . . ,
skills (Appendix A, B ). Pre-verbal and verbal expressive sectiond were administered.

¢ *

"Basic information pertaining to attending behavior, motor imitatioh, réceptive'

and expressive abilities were obtained from the modified screening. This infor-

mation was helpful in determining the student's placemeﬁt in a language program.

F N
\ '
v

¢ Concept testing was the next aspect of the evaluation. The concepts were
randomly listed and arranged in two separate tests. The first test was evaluation
of the concept given an an ‘isolated unit.' No clues were given to the student.

For example: '"Show'me 'on' was the method of presentation and the student had
amp ' on

to demonstrate the concept of "on" in any wax&he chose. Thefsecond'tést listed
identical concepts, however, method of presentation differed. The student
dgTonstrated his understanding of the concept through 'performance of action'.

Fo% example: Clinician says: "Close the tool box". Student: finds tool box and

. '

“closes lid. Concept tested: close.
Both tests evidence .two basic.organizational chargcteristics _ The first
characteristic is that the relational prepositions incllébd/in each test are the

first seven items. These prepgsitions follow the Language Acquisition format- °

'

* All other coﬁcepts appear without regard to specific arrangement. ‘In constructing
the test drafts concepts with polar opposites such as, hot-cold, do ot appear

together on the test form. It appears .that students respond automatically.

O

RIC | S
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(pafrid=-associate phenomenon) when presented with a concept fmediately folld@qd
by it's opposite. The random placcument of concepts with polar opposites tended
to reduce the automatic response and increase listening for the exact language

instruction (Appendix €, D),

the results of both test drafts were recorded and analyzed for the fol-

lowing, information:
‘ (1) Mcasurcs of Central Tendency - Test I and €$St 11
‘¢

(2) Type of Errors - Test I and Test II

(3) Consistency of Response
(4) Percentage of Correct Response

Twenty five students were involved in the project: Each was administered

. ) . . . .
the Isolated Concept (Test #1) and Performance of Action (Test #2).
’ S . v ’

Measures of Central Tendency}

test #1 - ’ Test #2
'Isolated Concept . Performance of Action
Mean 9.8 o " Mean 1.6 o
Medium 8 ' . ' Mediwm 5.87
Modle 7 ' B Mode 2 - 6 (Bimodal)

: i
Test #1 (Isolated Concepts) had consistently higher scores than Test #2

»

\ (Performance). Possible explanations of differences between tests will be
e .
’ discussed at a later point. -
. * h
In organizing the data and in consideration: of teaching efficiency, the

~ .
concepts were placed in categories. The concepts tend to cluster into four

. .categories. Each category is open ended to accommodate change in the program for
inclusion of more difficuff'concepts as the need ariges. The categories are

not organized to reflect drder of difficulty, ‘rather are so structured for pro-

¥

gression in teaching.. That is, it is thought that some concepts are necessary

to have been mastered beforé other concepts can be introduced in the skill areas
) . .

v

“and in language instruction. In addition, cexrtain concepts are employed in ;

teaching other concepts. For example, concepts of on-off m;y be needed when
. ' )

. : B S ' » -

O
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Al‘o teaching the concept of turn.  Students should know the relational prepositions,
some directional concepts, some slze concepts and some manipulative concept’s so
that they (the students) can organize an object in space and relate the environ-

ment to {t. The first’tatcgdry, organizational, gives the student reference

points. Concepts ;ncludcd in the Category #1 (Organizational) are:

in ’ big pull :
on : ' little top

under up bottom

off down . "~ front

over ' open back

through o closge . same

around ' push different

The®second category includes concepts that are singular and have no polar
opposite. Category #2 (Isolated) can not be taught using oppoaite'asaociation
or negation, such as (big - 1itt1e).or (big' - not big). The concepts in this

category arec applicable in a variety of vocational skill areas.

o Céncepts included in Category #2 (Isolated) are: -
corner . ‘“ . middle side
edge center turn

The cdhcepts in Category #3 (Tadk General) applyutb most vocational'areas.
Teaching concepts in this category.is«freqdéntly dependent upon certain organiza-
tional concepts (Category #l). E;chlconcépt in Category #3 gas a polar oﬁposite
which can be ;n aide in ;eaching. Whén the opposite appe;rs too difficult for
the student's comprehénsion'abilities, teaching negation of thé concept ig sug-

- gésted. It i; suggested that ﬁeachipg a concept by it's opposite or negation
. maXLB; 1imig;d in use. By way of examﬁle, the:c0ngept full should ndk';luays be

taught using empty. Full should be taught as a separate idea, as much as possible,

using substances that demonstrgte full in quantity, pictures of containers being

Py
Y

full, etc. By depending on polar opposites to teach the concept, thé student

frequently responds at a later carryover stage by saying or -using both concepts.

.

3




Concepts included in Category #3 (Task General) are:

Tong empty . tight hot

short full loose cold

hard right _ wet clean

soft left A dry dirty "

Category {4 is Task Specific. The concepts~in this categofy are those
that apply to specific vocational skill arcas. This category servo§ two purposes:
(1) It eliminates tca;hing a concept that will not be used in the voeational '
training of the student (and therefore not réinforced). (2) 1t allows for con-
siderable spccificity ofxinput from vocational arcas and i; readily adjustable
to the student's level. From the vocational areas included in this project, the

following concepts are included in Category #4 (Task Specific) are:

Pair . Dpull ' Crooked
Equal’ Shiny Straight

The data was applied to the four categorieé'in both Test #1 and Test #2

%,
and yielded the following information:

Type of Errors ' Table I
Organizational Isolated Task General Task Specific . Totals
Test #1 . 56 : 49 RE 62 , 64 231
- Test #2 56 34 P 56 ‘ 40 186




1 \ .

! '

Peveentaye of Corvect Response Table I1
Test Test Test N fent
Concept Lo e ol Concept % #2 1
*]  in 9% 95 27 soft 90 90
*2 on ° 95 95 *28 dry - 90 , 90
*3  under 100 100 29 short 80 . 90
4 off 90 * 100 30 right 60 : 90
5 over 65 90 31 shiny 70 65
6 through 70 80 *32  down 100 1
© 7 around 85 80 *33 crooked 90 9
*8 : 100 100 34 most 55 70 h
*9 »1d 95 95 35 front 80 75
10 turn 95 100 *36 little 100 *+ 100
*11 open . 100 - 100 *37  empty 90 90
*12 long | 85 85 38 rough - 85 - 80
13 up 90 100 39 middle ' , 60 ) 75,
14 loose 95 . 90 . 40 edge 55 ' -80
15 top 100 95 *41 tight 95 <95
16 full 90 95 42 hard . 80 - 90
*17 push 90 90 43 center 65 65
*18 dirty 95 95 44 left . 80 a\g
19 wet 95 90 , 45 dull : 60 6
20 close 100 95 46 corner 65 70
*21 clean 90 90 47 pair 70 80
22 bottom 60 - 50 ' 48 side - 55 75
*23 hot 90 950 49 same 80 85
24 dry 95 90 50 least 45 50
25 smooth 75 70 51 straight 85 95 y
26 pull 75 70 52 different 60

Some conclusions that might be drawn from the data are:
1. Test #1 (Isolated Concepts) appears to penalize'the.student by evidencing

failure on test items in isolation.but not in context. It is suggested that

~

subsequent assessments omit Test #l. Errors were consistently higher (except
in organizational areas) on Test #l than on Test,#2. This is some importance

when considering efficiency of teaching time. If concepts are thought to be

in error on Test #1 and a teaching program is established, it may well be that

the concepts are already known when tested in Performance of Action (Test #2).
Teaching designed toward the concepts in errorg on Test #1 would mean unnecessary

time used in what may already be known by the student. 2. Table II shows that
the organizational category produced a mtmber of errors indichting that(some
-

teaching at this level is necessary to give students a stronger foundation from

[y

. | 10"
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which ;n!d“lﬁlv Yn(J!innJl and lanpoapge skilta. 3. In comparing consistency
ol respontes between Test #1 and #2. The data showed 17 of %2 concepts  were
in u);rm-uwn\t ahove 907, this ia 337 aprecoent between tests on all concepts

tested,  The concepts that were in agreement should be more carefully exanined

hefore teaching.  Thode concepts in agreement may have indicatfons for future
i

testing/teaching. e .
4 )

H. I revicwing Table L - pereentage of correet /responses - the concepts in

i . .
cxact aprfement are marked by an asterisk.  The higher percentages appear in

rest #2, Tindicating that the construction of Test #2 is more suitable for

4
-
cvaluat ing performance by the student..

»

5. The data-indicates Test #2 is a more stable LésL form than draft #1. The
B - /’ ~

,
data provides cvidence for a strong teaching emphasis in the organizational

, a solid conceptual foundation..

concept area in order to provide the student wi
- .ﬂ‘ !
S

Hri

Teaching Phase

The final phase of the project invol&ed experimental téaching.' The clinicians
began teaching at levels indicated by the test results. Modulgs_were developed for
a 1iﬁitcd number of éoncepts (Appendix G). 1t shéuld be noted/that the Stqdent
was expected to demonstrate compréhension.éréceptive ability) of the cgggept and
not neccssarilé the ve}bal expressién of tﬁt*concept. The mostﬂsucces;égﬁ
technique was presentation via the visual or tactile modality. Initially,. the
auditory mode, verbal.ftimulation by the language clinician, wa; the mést fre-

)

quent approach ufilized and the most difficult to control and monitor. Cross

N

modal teaching is thought to be a more efficient™ approach.

The student's particular vocational curriculum was considered in planning,
and activities appropriate to the vocational area were incorporated in the concept

teaching. Some materials were duplicates of those used in the three shop areas.

Other materials were developed and modified as would be applicable to generalized

*

. 1 ,

teaching of concepts.



on the basia o) thix pilot profect, no preferred approach to teachiug con-

cepts is indicateds A possible consideration in determining teaching .’l‘ppl‘(‘n(.‘h
is whether instruction will be from a specitic tevel to a general level, or the
rv;/cr,-n-, a peneral level toward a specific level. ‘I‘vnbhlng :;pvclflc--t(‘)—concopt
involves teaching the concept as it relates directly to the task. The task |
conld be simnlated in therapy with similar materials aé 1s found iﬁ:thc voca-
tional shop arca. The concept would then hb_taught as part of the already
determined vocational skill, In the opposite approach, teaching from a general
level toward a-specific level, the instruction could provide the student with
as many opportu;itics as possible to incorporate the concept. Experientially,
this could enable the student to apply or re)ate the concept information back .to
the specific vocational task. The student's reasoning abilities and the fre-
quency of use with the specific concept will be helpful in determining the type
- p .

of teaching method: to use.

Success in teaéhing will depend upon the level of the sgudcnt; difficulty
of the concept, and the ecase of presentation. Ease of presentation include; .
' availability of necessary materials, immediate relevance of ; concept to task,

carry-over Opﬁortunities, and demonstrated use (both verbal and réceptive evidence) .
by the studeng. A concépt presentgd with a variety of materials, héuing relevance
_and opportunity for application, w1l be more readily learned than a con-
cept with‘a high degree of abstréction and of limited use.

N , _
Additional presentation and teaching methods should be expFored. Team {

teaching, group instruction, rotation teaching, and on-the-job’%anguage instruction
were not within the scope of the pilot project, however, aﬁih investigations could
prpduce intcresting.results. Teaching should be kept vgd&tionally relevant at

cach level. The language concepts should be given broad application in as many

aspects of the student's educational and daily living environment as well as the

pre and actual vocational training.

. 12
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III SUMMARY » ¥ »*?%M -
P - . B ‘;.'_,) N '.! - . . . . \{,"ﬂ‘» Ny
. The vocatlonal 1anguage progect 1nv01ved 25 students frOm the Ebensburg IS A "?ﬁ

State éﬁPOOI Staff from Appa1ach1a Intermedlate Unlt 08 speech department -and
b

the Admlfal Peary Vocational Techn1ca1 School cooperated to develop a language

progigo that would be relevant in vocat10na1 tralnlng.” The 1anguage program oL
was deSLgned to teach concepts determined necessary for vocatlonal success in : :
_the skill areas. The‘students were not reqpired to exhibit verbal expreSSLOnt

of the concepts, rather to demonstrate compreheﬂsioh of the concepts through use
oL 5 e
. & 7

in the vocational areas. Evaluative procedures were ‘developed, results examined

.

and experimental moduies were completed.

The pilot project demonstrated a re1ationehip between acquisition of voca-
.tionallekill and language (concept) development. The concept module approach
v_proved effective in organiaing vocational tasks:in‘terms of'progression of a
given skill area, provided for specificity of elemepts in task areas and'enables
exploration of generaliaability of concepts for the traioable mentally retarded.

Se1ection.criteria for vocational training programs’was not within the scope
of this pilot. However, entry-level skills, as developed in the task analyses, '
appear to be critical in determining success in training programs. This project
suggests that concept development also be considered as an-eotry-level skill.

With more definitive selection and placement procedures, including attention to -
Py

language (concept) development, greater success in vocational training will be

—_——T
+

achieved.

s
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'APPENDIX A'- B

- ' The vocationally relevant language screening is
.a modification of the Language Acquisition Program
developed by Louise Kent, Ph.D.

@ (Qhampaign, Illinois: Research Press, 1974.) .

) Draft I includes Pre-Verbal and Receptive Skills;
Draft II samples Verbal-Expressive Skills.

14




- Baic .
- . Mbd1f1ed L.A.P, formab

b VOCATIONAL/LANGUAGE I ) . .
N (Screening) R y
NAME ' DATE SR
, PRE-V{RBAL SKILLS
ATTENDING PHASE - 7
.Sitting .Still - : ya
Eliminating Interfering Behav1ors@/ & : -
Body Movements /// Vocal R T
© Hand Movements . Self-abusive
General Response to Auditory Stimuli . -
Eye. blink o ° Localizing sound ' o - .
Vocalization ' M Pther startle response _ ,
. 0 s ' y
Looking at Objects (5 random objects)
Tracklng ObJects (5 random obJects) o
VertLCal Dlagonal 180 arc Circle -

Horlzontal

)

7
~ . . 3 .

‘ ° "

Rre-Ttihi Eye Contact (5 random objects)

o

as2ye

MOTOR IMITATION PHASE

Manipulation of Objects
Put obJect 1n toolbox

Pound table with odbjeet

Pick up bucket

Close lid gf toolbox qush table

)

Lross Motor Imitation . he
Clap hands Raise arm Fold hands Point to clock Pat chest’
: S | .
'F1ne Motor Imitation ‘ .
Push button Squeeze sponge Turn 1lid Key in lock, Peg in hole Cooe
. - _ Ty
RECEPTIVE LANGUAGE SKILLS e 7
BASIC RECEPTIVE PHASE v
Pointing to Body Parts Named . : <
Ear Eye Hair Hand Nose Teeth égot .
— —_— y
Pointing to Articles of Clothing Named
Shirt Pants Shoe Sock Hat Coat
Pointing to ObJects Named _ :
Keys Paintbrush Screws Nail Bucket Hammer  Strewdriver  Toolbox :
. ' 3
15
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Finding Concealed Objects: One Box , N :
Keys - Paintbrush  Screws Nail | Buckét Hammer Screwdriver = Toolbox

T

L4

. - T

, - ,,—T’_——

| SN N
{
}

Pointing to Room I:‘artb Named.: . . o ' -
° Table. <Chair. =~ Wall Floor =  Light Door Window Clock

Y

RECEPTIVE EXPANSION PHASE I ’ ,

Performance of Action Named: Body Parts '
Clap Hands - Raise Arm Wipe Mouth Close Eyes ' .Stand Up Sit Down Fold Hands

g

' . . Erald . . .

p . , . :
Open Eyes ’ t - . ' . o o~

’ 4.

»

Performance of Action Named: Objects ) . . ~
Push Button Pound Nail Pick Up Bucket  Brush Table  Put-On Hat

+ - 2 {
'i;keoffﬂat Turn Lid , . ' S | .
A3
Fimding Concealed Ob cts - Two Boxes
Hammer Nail rush Shoe Hat

Performance of Action Named: Rc;om Parts : ‘ I
Put Key On Chair Put Paintbrush On Cha1r Open Door Close Door Sweep Floor

Al

0 G : . 1;
§ N S ' . Cobby
™~ - Turn @ff Light Turn Orf’ﬁght Wash Table ’ £
RECEPTIVE EXPANSION PHASE IT :
Discriminating Possession: Objects
Keys: Paintbrush Screw Nail Bucket

N " Student's Name (My)
Trainer's Name (Your)

¢ Hammer Screwdriver Toolbox
Student's Name (My): : NN
Trainer's Name (Your) .

Placing Objects in PJ:_p_dSltlonal Relatlonshlp to Room Parts '
" Put the (choose from eiglit objects)
in toolbox . on chair under chair on floor on table under table

g




'.Giving R@laféd Object Pairs ’ ) /' : ,‘ﬁ
Give me the and .the . - ‘ L’ ) ‘ . . i
‘hammer/nail - -bucket/sponge rewdriver/screw [ . :

. ) ‘\ B .. s '
Fihding Conggaled Objecy Pairs: Toolbox_ Search !
. (same objects as above) - ‘ N : - .

P3

i i ‘ .

—1

Sortirg’ Colors’ . . T )) S .
Red #}Green Blue Yellow = Black White Purple 'Orange ~ Brown as

y

RECEPTIVE EXPANSION PHASE ITT . >

VT :
~ 1

" ~
) ~

‘Verb and Adverbial Place - Where Commands : . . ﬁAj_
Body/SpacefAwareness , T s .y : \&W.
Look up Look down Fa}l down Stand-up Turn around Come to m

4 , ~ }

f - ( ) \,, * ) K Y "
/ T | Y | — |
Walk on line Walk around circle ° t in circle Crawl under table Run to wall
. ] LT

. .

i
LR
T e .

’
A
o

Vocabulary Expansion Nouns - ' & ]
Penny CFndy Circle Paper Hammer ©Line Nail Lid Pencil -  Soap Towel

= 2

Water Work Card“ Saw Board Wax Paint Sponge Peg\ Rack Cabinet” Stool

R
P ) -
[y ’ - o . t L
Finding Objects Named: Toolbox Search ' o
Paintbrush Screw Hammer Paper Screwdriver HKgys Nail "Work Card

>

Pencil . Saw s

. ) . By
Sorting Big/Little é/’ o - h
Use 20 object which are the same; excépt for size (10 big - 10 little) .

"Big- Little Big Little - . : .

~

%

- - ' —_—

l

Pointing to Color Named R -
‘Red Green Blue  Yellow - Black White) Purple Orange Brown

i,

> 17 o |




° ” ) : o -

RECEPTIVE EXPANSION PHASE IV. . ‘. « e
Verb + Noun Adverbial Place - Where Commands _ ' ' - =
Put screw in toolbpx Put screw on line Give screw to me Put screw in cirele

v -

e

L

~ o ’-

>

Verb + Noun Commands: New Nouns

Pound Nail Tear Paper _ Pour Water - Make Circle . Stackaoards - Make Line '\
' NG — T .
. . . : . ) . 4
- Make-X . Cut Paper Saw Hbard Pour Paint o . . ..
T — ' ‘ TR | |
AN - ) / _ ; ) . .
v < . = | - : %\ . _ .
P01nt1ng Blg One \//,;\ N\ -
'Big and Littde pa\i§, one pair at a time (show me the big one) A\ ?

Paintbrush Screw ‘ Nail Board Hammer “Toolbox Bucket Keys Saw  Paper

LR
il

s - —
. Y s t -,
' ) c. - .
; .Give me 1-10 - ] o

. - one two three four five  six seven eight nine -, ten

R 0 - . } . . '
LR \ - " ‘ . i
Sa . / .
\ a . . - . -
_Pointing to folor + object named N\ - ©

Use colors mastered and at ledast five -of these obJects strewdriver, sponge, bucket,
hammer, toolbox, paintbrush,. paper, penc11 line, circle.

- (// . -; . : '-;;*L R e - .?#f_ﬂ

RECEPTIVE EXPANSION PHASE V .
Fi#nding Object Named:- Toolbox Search

.S\
- /A .
Pointing to Blg/thtle o w -
Use big/little pairs ofongﬂaffenent obgects, one palr at a time :

»

Big  Ltl Big ".Ltl Big Ltl ‘Big Ltl - Blgﬁ Lt;L .
Pointing to 1-5 + Object o W

Place 3 cards before student: !g; with correct object, wrong number, one with correct
number, wrong. obJect, one with correct number and obJect

Give me (two)  (Keys) (etc) . ’

numb objects . ’

18




»
s .

-  VOCATIONAL LANGUAGE II

Draft
Modifled L.A.P. fo

NAME , DATE
L VERBAL SECTION - EXPRESSIVE
y - [ .

-

« |
J

VOCAL IMITATION PHASE

3

Do this; say

Ear Eye Hair Nose Teech ' Paint Hat  Keys

Screw -

-

Nail " Brush ’

b

Shoe

-

Shirt Pants, Box . Chair Door  Table Tool Bucket

o &

BASIC EXPRESSIVE PHASE . |
Naming body parts :

Ear Eye Hair  Hand Nose Teeth

——— ~

——

Naming Objects y N
Reys  Paintbrush Screw Bucket Nail - Hammer

/

Screwdriver °

Toolbox

L . . -

4

Naming Articles of Clothing

Shoe Pants Shirt Sodk 'Hatig _Coat:\L

+

Naming. Concealed Objects
same objects as above 3 o

Naming Room Parts

Chair  Table  Wall ‘yFloor Door  Light  Window

Clock | o

EXPRESSIVE EXPANSION PHASE I

With Objects

Dlscrlmlnatlng'?osse551on- Whose?
Bucket = Hammer

Toolbox
Student's Name (My) ;
[‘rainer:\s Name (Your)

Screw Screwdriver T

student's Name (My) L o ' 'fﬁ>

Lrainer's Name (Your) ‘ R A o

Paintbrush

..caﬂ?ﬁﬁaﬁkv

Vaming Objects in Prepositional Relationship to Room Parts
\ny match, such as what is on he floor? keys.

choose from eight objects

[n toolbox

)n chair

Jnder table - .
n floor

19
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-

'Y

Namiog Missing Object: What's Gone? - ’ ‘ : ' o
Screw Harmmer Keys Hat . Nail Screwdriver iﬁintbrush - Shoe

M

= .' : K ‘;
Naming Room Part in Prep051tlona1 Relatlonshlp to ObJect
‘'Response: One word room part v
Where is the ? Screw, hammer, keys, hat, nail, screwdriver, paintbrush, shoe

(In) toolbopx (On)Floor (Under)Chair (On) Chalr (On)table (Under)Table

Manding Actions: Verb - Noun
Throw "Push . Put on - Pound Turn
» \ ’ . . o

. - - . TN . | : (:‘ ) .
EXPRESSIVE EXPANSION PHASE II v . .
Naming, Colors , . . : j ; g
Red  ‘Blue Green ' Yellow Black Orange ~ Purple’  Brown Whitﬁo

T : 2 ¢ | . ;' WL . ‘kw | '\5f

f T ‘o . - - T L . -. L

: N

Naming Concealed Colors,
Use colors correct from above

Al ' ! . B
: >

Naming Two Objects o (
Hammer - Shoe Nail - Hat  Screw t_Kéy Paintbrush - Toolbox

v . N g
‘Bucket - Coat  )Screwdriver - Sock ~ ‘ Ty

'Y T . ‘
o ) , «
=2
v 4 -

Nam;ng Object + Room Part in Prep051ti:3ﬂi Relatiovship
‘Response Two words .
Whére is the 2 Screwdrlver, Hammer, Nail, Bucket, Toolbox, Keys, . Palntbrush,\Screw

Screwdriver Hammer’ ) Nail Bucket _Keys - .

Floor. ‘ Toolbox' - Chair Table Toolbox

Paintbrush ' Toolgox Screw

Table L Floo v Table .

a. ) _ e

Counting to Ten : o
7 1~2-3-4-5-6-7-8-9-10 -
"{-2-3-4-5-6-7-8-9-10 // : '

' . . - : il

. EXPRESSIVE EXPANSION PHASE ITT v : i R

Vocabulary Expansion: Naming Nouns .
Ears |, Eyes '~ Face Hair Feet Hands Knees ' Nose Mouth® Teeth Toolbox

% ’ | ’ y v T S

&

Chair ‘Door Wall Floor Light Table Hat Coat Shoe Socks Line




I'd

r
ircle Screwdriver  Hammer Sponge ~ Nail * Screw Penny Candy  Water

e

‘aintbrush  Towel Soap Bﬁbket Paper Kei%' ’Pencif: Peg Stool Cabinet
- M . - l,v. - . ’ . Y
: .S

Rl

L

Lgck " Board Saw Wax Window X Lid< Work Card . ?aint

— -
g

\ - .
locabulary Expansion: What's Gone)} With three obJects .
‘tems mastared above : A . .
Irite the item.tested in the ( . ’ e »
D B : )« }//““0 ( ) )«
R — 7 ; 0
)« ) )i ) D
: )« )(“.',j(’» BIN¢ )
- ‘_.7)( )« LN SR ( D I D I

{

fanding Action: ¥erb + Noup with New Nougs - -

tesponse: Two yords o -
lear paper ke tower - - Push broom Pﬁglpn lid Pound nail

1_
1

laming Color + Object

[

-~
[ROEREE—— ———

,ountlng Disappearing Objects 1-10
\s pennies are placed in bank
,=-2-3-4-5-6-7-8-9-10
.-2-374-5-6-7-8-9-10
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Aruitex: provided by Eric

4



ISOLATED CONCEPTS-TEST #1

: R
. V’WM‘ LANGUAGE PROJECT

Date

Name Clinician

Residence Teacher

) {g:ss

Additional Information

Total Correct Responses : —

-

— —

CONCEPTS - RESPONSES | COMMENTS
> e ! ' \
1. Iy

2. ON ) : '
3. UNDER- Ry
4. OFF
5. OVER ' !
6. THROUGH i
7. ARGUND . ]
8. BIG ! "
9. COLD \
10. TURN- ’ ]
11. OPEN
12. LONG |
- @ \
13. UP
14. LOOSE i
15. TOP ~ . 2T
f6. FULL A
17. PUSH
18. DIRTY
19. WET
20. CLOSE
21. CLEAN " .
22, BOTTOM

w



(

!
t
1

-

/

,

———

CONCEPTS . . RESPONSES N COMMENTS
A [
* 7] | | -
23. HOT S, "SR i >
! ¢ i [ | . }
24, DRY 4 ' . l;‘
- ‘ M |
25.  SMOOTH i L ( : K
‘ - . E é ‘ ! \
26. PULL P o A!/
. 1’ , (q. 1
27. SOET ! Vi . !.
. 7_‘ ’ -
o me | N\ :
| : i R
. 29, SHORY Ny : .
[i v i Y
30. RIGHT 3 : \
[ . : b
31.  SHINY i : .
" 32. DOWN ! ;
\ 3 l ) % M
" 33. CROOKED ] .
34. MOST * i
1 ~ %
. ) | Vi .
35. FRONT - :
| -
36. LITTLE ! : Y
K . k24 \
{
37. 'EMPTY ! !
. W, ' { : “
38. ROUGH - A . 3
T
39. MIDDLE
40. EDGE ‘
41. TIGHT ;
7’
42. HARD | .
] ' . ,
43. CENTER | : y .
.44, LEFT :
45. DULL ! ;
46. CORNER ~ i
47. PAIR ' !
48. SIDE .
©49. ALTKE (SAME)
50.- LEAST
’
51. STRAIGHT ‘
52. EQUAL . 24




«

&
) RBFORMAN("E OF ACTION - TEST #2

VOCATIONAL LANGUAGE PROJECT

) 4
! Clinician

Name ' - . o Date
T ~ hd °
Residlance N Class Teacher
- 4 ‘
Additional Information ‘ .
Ve X
’i‘otal Corr'ec‘t Respdpses _ 0 ;
F
R ] bl ] -
_CONCEPTS ’ RESPONSES COMMENTS
4
1. Screwdriver (IN) tool box ’ ) P
;- 7
‘2. Board (ON) table _ —— a
N . . /S ) N
3. Bucket (UNDBR) chair 2 & N
/ . .
4. Tool box (OFF) table | '
5. Turn board.(0OVER) L .
6. Nail (THROUGH) board
7. Turn board (AROUND)
. ’ ¥
8. Put pencil in (BIG) cup
9. Get(COLD) water "( : -
.0.  (TURN) screw/lid k
.1. (OPEN) paper towel» | a »
2. Stack (LONG) boards |
. ) ‘ K |
3. Lift box(UP) Q
-
4. Turn screw/lid (LOOSE}" )
5. Paintbrush on (TOP) of paint can .
6. Put (FULL) paint can in cabinet .
. r
7. (PUSH) box Y
8. Throw (DIRTY) paper towel away >
: T f
9. (WET) thc ia.pér towel " B
0. (CLOSE) tool (box a
7"’ v
1. Make paintbrush (CLEAN) = ' '
2. Paint (BOTTOM) of box . -

op
3

Qo ,
EMC;e; (HOT) water A

IToxt Provided by ERI



v

CLINICIAN . DATE i CLASS |

24, Put (DRY) paper towel in cabipet

—
25. sand board (SMOOTH) | ' ) N
‘26. (PULL) tabje - | ‘. K
27. Putr(SOFI) paper towel o; chair‘_ _ ' - "; k
28, '(DRfivﬁack of;car o l o * ' '
29, Pﬁﬁ»gSHORT)‘ﬁoards in box * ) - -
. }30.‘ éUt;(SHfNY) penny in cup . 4
31. Tum -1id to (RIGHT) = >' . 3
.- 320 Putﬁ39§JLBOWN)7 | .
33. TagéikCROOKED) najil out . oo
34. Give me the ﬁﬂdéT) pennie;'é
35, Qash (FRONT) of carVJ : ;ﬁ, - ‘ -;?i - »
36. Put ships in (LITTLE) cup A | B
37, ‘Thfow éﬁMPTf) paint ;an away
38.. Stack (ﬁOUGH) boards R 4 . , -
. - _ , < .
39. pPut nail in (MIDDLE) of board ' ' ]

40. paint (EDGE) of board

41. Turn screw/lid (RIGHT)

42, Pound nail (HARD)

43, Put screw in (CENTER) of circle

44. Turn lid to (LEFT)

45. Put (QﬁLL) pennies in cup ,

46, Put paint‘can in (CORNER) of table

47. Pick up the (PAIR) of shoes

48. Paint (SIDE) of box

49. Put (SAME) nail in tool box

50. Pput the (LFAST) pennies in cup

51. ' pound the nail (STRAIGHT)

52. Put (DIFFERENT) screws in box

20

€3, Pound nail. (LIGHTLY)

e
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/k' |

ORGANTZATIONAL

in
on
- under #

off
over
through
around
big
upon
up

# LOP
push

cloge - -

bottom
pull
back
down
front
little
same
different

R,
ERIC

Full Tt Provided by ERIC.

o

. CONCEPT CATEGORTES

it

(extrapolated from task analyses and Kent program)

ISOLATED
turn
middle
edge

center

cormer
side

GENERAL TASK

' cold
long
loose
full -
dirty

N, wet

clean
hot
dry
goft
ghort
right
most
empty
tight
“ hard
- left
least

¢

SPECIFIC TASK .

A

smooth
shiny
crooked
rough
dull

A pair

" gtraight
equal

29



- APPENDIX F

Basic Carpentry
Basic Woodworking
Auto Body



TASK: - to measure in whole inches
S f .

Task Analysis #1

4

Preparation, Materials, Equipment;
. wooden rule, ;sharpened pencil, blocks cut and squared on whole inches

Setting: .
* work area, work bench )

Geﬁeral Instruections: .
Place all-materials on work bench.

3

Entry Level Skills:
recognizing whole numbers
opening and closing wooden rule

Method Verbs: find, place, open, close, write) (mark)

Concept Areas) . | .

open - close

_on
wige

Task Analysis: ' / ' -
1. Find wooden block . '
2. Place block on bench %
3. Select surface to measure
4. Pick up wooden rule
5. Open wooden rule \
6. Place open rule on surface of block
7. Find edge of block
8. Find "zero" end of rule
9. Place "zero" end of rule on edge of block
10. Find opposite edge of block
11. Pick up pencil
12. Find number on rule at edge of block
'13. Write (mark) number on block \D
14. Place pencil on bench
15. Pick up rule
16. Close rule
17. Place rule on bench
18. Find another surface (edge) of block
19,

Ly

]

7

Basic Carpentry

Repeat steps 4-18 until all surfaces (edges) are measureﬂ\\

\
i
J

BN



' i : Task Analysis #2

£

Basic Carpentry

"TASK: to lay out length

Preparation, Materi Equipment:
work bench, tfy sfuare, sharpened pencil, wooden rule, stock lumber with

squared edgeﬁ
Setting: N ,
Work area - work bench :

.

General Instruction:
_Place all materials on work bench
Demonstrate try square (blade and stralght edge)

Entry Level Skills: :
measure (mark) in whole inches opening and closing wooden rule = grasping

Method Verbs: place, find, mark, open, close

Concept Areas: open - close

long side
' edge on g f\
straight o /

Task Analysis:

1. Find stock lumber (board)
2. Place lumber on bench )
3. Find edge of lumber (poard)
4. Pick up try square
5. Place blade of square on edge of 1umber (board)
6. Pick up perrcil
7. Start at edge of board mark line along straight edge of Square SR
8. Place pencil on bench - .
9. Place try square on bench
10. ©Pick up wooden rule
11. Open rule
12. Place open rule on side of board
13. Find "zero" end of rule
14. Find line marked on wood (side) ,
15.- Place "zero" end of rule on 11ne /
16. Pick up pencil
17. Mark length(pre-determined inches) -
18. Place pencil on bench
19. Close wdoden rule
20. Place wooden rule on bench
21. Pick up try square
22. Find mark (made with rule)
23. Place blade of square on edge of board
24. 7Put straight edge of square on mark
25. Re.ceat steps 6-9 \

32



Task Analysis #3- “

! Basic Carpentry

TASK: to crosscut

Preparatlon, Materials, Equipment: s
work bench, bench vise, crosscut saw, try square, stock” lumber with length

layed out and marked to cut

.
Q

Setting: Work ea ’
General Instructions: '
Identification of saw parts

Safety in use of saw
Place all materials on work -bench

Entry Level Skills:
use of try square, use of bench vise, lay out apd marking skills

Method Verbe
find, place, loose, tight, tilt, push, pull
Concept Areas: .
‘tight * push in back
loose ~ pull " edge turn

. Task Analysis: ' .

Loosen (turn) bench vise
-Place board in bench vise
Find cutting line
Place board so that line is:near edge of saw
Tighten (turn) bench vise
" Pick up saw (use dominant hand)
Place heel (back) of saw on edge of board
Tilt saw (45 ®angle to wood)
Pull back on saw (may use thumb of opp051te hand to guide saw)
Push saw back to starting position .
Use short stroke to begin cuts
Lengthen strokes -(full arm motlon)
Stop cutting motion
Look at cut, if near completlon shorten strokes
15. Complete cut

-
. .

a
.

VONGU W

e el
PO O
“ e e e s

J
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P . Task Analysis #4

i Basic Ca;pentry

. ’msx: to nail . ;
Preparation, Materials, Equipment: ' -f/
work bench, hammer, nails, stock lumber (wood) ‘ '

. , ‘ :
Settlng ’ . , l “p
» work area - work bench : ‘ \ ’

Oeneral Instructions: ‘ \ s
Place all materials on work bench . ' ﬁ;

Entry Level Skills: ' %..
grasp - -

w
ut

N

Method Verbs: find, place, hit, hold . ¥ .8

Concept Areas: ' . N e
on up _ v SN
edge (end) down : : , ) Ay

' ¥
Task Analysis: ’ -
. ‘ . “d‘ 3

Find wood (block or strip) o A
Place wpod on work bench - . /‘;;’ .

Pick up nail v ! 3 .

Hold nail in one hand ‘ : PR
Place nail on wood (&F point to be nailed) - - ) gﬁ*alf
Pick up hammer (use dominant hand) o t )
Grasp hammer (handle end) 5 R %
Hit nail head with hammer (use short up-down. stques) f‘ . '

Take away hand holding nail j ot

Hit nail head (use up-down strokes) T -

Stop hitting nail when head is even (flush) with| surface ' ?i*ag

Place hammer on bench (
. . !

- :
CWVWONOWLLHWN
.

P
N
* 9

! g
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Task Analysis #5

L

A Basic Woodworking

TASK: to sand wood surface
)

~ Preparation, Materials, Equipment
sand paper (#?0 #110), sand paper holder, eye protectors, wood blocks

L

Setting:
work area, work bench
v
General Instructiom: .
Place newspaper or cloths in work area
Place sand paper and holder on bench

Put on eye (protectos}v sses

‘Method Verbs:
Placing, grasping, q“égng (crosg body)

Concept Areas: . .
on left ) ,

‘turn right
smooth &

Task Analysis:

1. Place block of wood on bench . R

2. Put wood in left hand

3. Pick up sand paper in right hand

4. Move sander over wood(cross body movement)

5. Continue until surface is smooth

6. Turn wood block . - 4
- 7. Repeat steps ‘#2 - #5 :

it
N

L3

L .



Task Analysis fi6
) Basic Woodworking

TASK: to stain a woodworking project

*
Preparation, Materials, Equipment:
paintbyush, rags, containers, sticks, #100 fine sandpaper, lacquer thinner

alcohdl, shellac, stain, hammer, screwdriver

Setting:

work are work bench

3
General Instructions: .
1. With #1000 fine sandpaper, sand piece of wood until smooth.
2 Turn wood over and repeat,
3. Place dust rag in lacquer thinner.
4, Pick up rag and dust piece of wood.
5 Place rag in pre-mixed scaler.
6. Wipe rag over all sides. v \
Method Verbs:
place, wipe, move (¢ross body), brush

Concept Areas:

- top on - . edge push
smooth under side off -
turn in open dry
over .

Task Analysis:

1. Open stain can and stir.

2. Take paintbrush and dip edge in stain.

3. Wipe brush on side until it doesn't drip.

4, Place brush on wood and move brush across wood (cross body movements).
5. Brush stain on surface (side) of wood.

6. Wipe off excess stain.

7. Repeat steps #2 - #6 until area (sides) are staihed. .

8. ©Place wood (project item) on bench tg dry. .

36" - \




Task Analysis {7

»

Basic WOodworking’

TASK: .to bore holes in wood

Prcparation, Materials, and Equipment:
”,/’ eye protection, 1/4" - 3/8" - 1/2" auger bit, brace, scratch awl, scrap
lumber, sandpaper {#80 - ‘

Setting:
work area, work bench

General Instructions:
1. Place wood in vice so that "end" is up (horizontal)
. Turn vice to tighten
. With pencil, mark and "x" on the wood
. Put scratch awl at middle of 'x" ‘ ,
. Place hand on top of scratch awl then raise hand and hit the top of
scratch awl hard. -

VN wnN

Method Verbs:
place, put, raise, hit, grasp (grab) look

'

- Concept Areas:

in right tight through
N on top over push
' turn hard around out
“ left *
J Task Analysis:

1. Place auger bit and brace on work bench

. Turn end of trace to left '

. Put auger into chuck and turn to the right to tighten
. Put auger into hole made by scratch awl

Place left hand over top of brace

Hold brace handle with right hand

Push on brace

Turn handle to the right

. Keep handle level with waist (square to wood)

. Turn handle slowly until bit comes through wood
11. Take brace and bit out of hdle

12.. Take wood out of vice

13. Turn wood over ,

14. Put wood bark in vice and tightgh

15. Put brace and bit in hole

16. Repeat steps #-10

17. Place brace and bit on work bench

— .
ovoe~NOwLBmPWLWN

N
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Task Analysis {18

TASK: to wash car
)
Preparation, Materials, dHquipment:
bucket, soap (cleanser), sponge, hose preattached to spigot

. '\‘
Setting: -
open space work arca with drain, spigot (water source)

\

General Instructions: . .

1. IgnitionsoTe
2. Windowizzloscd

3. Carefu)f of wetal arcas of car (bumpuers, ctc)
4. Sequence of activities lead from pancl wash to total car (all pamels)

Entry Level Skills:
filling bucket, using hosce, using sponge, mcasq:}ng (soap) turning and grasping

Mcthod Verbs: ,
placing, opcning, closing, measuring, positioning, filling, wetting, squeezing

Concept Areas:

1. on-off

2. wet-dry

3. dirty-clcan

f

Task Analysis:. - e

1. Place all materials in work space

2. Open cleaner (soap)
3. Measure cleaner (soap) or use pre~-determined packets
4. 'Transfer cleaner to bucket
5. Walk to spigot
6. Open spigot
7. Walk to hose- nozzle
8. Grasp hose nozzle with dominant hand
9. Position nozzle in bucket
10. Fill bucket to pre-determined amount
11, Direct hose (nozzle) to roof of car
12 Using c¢ross body movements, wet entire car
13.. Walk to opposite side
14. Repeat steps #11 - #13

-

15. Close nozzle »
16. Lay aside nozzle
' 17. Grasp sponge
. 18. Place sponge in water - maintain grasp .

19. Squeeze sponge
20. Place sponge on roof and hood panels
+21. Using circular motion, apply sponge until area is soaped*
*procedure may involve repeating steps #18-#20 )
22. Repeat procedure over entire car* (All panels)
23. Lay aside sponge
24. Re-grasp hose (nozzle)
25. Beginning on roof, wet all panels until soap is gone

P

‘




TASK: to

Preparati
soft
car

Setting:
work

General 1
igni
wind

Task Analysia #9

. -Auto Body

dry panel (car)

on, Materlals, Equipment:
, dry towels

- wet from washing
’

area .

nstructions:
tion off
ows closed
¢

Entry Level Skillgy

sque

Method Ve
plac

Concept Areas:

ezing (grasp)

rbs:. '
ing, petting, drying, squeezing

&

right wet

left
top

dry
bottom

side

Task Anal
1.

o~ nEswbN
.

10.
11.
12.
13.
14.

“ .
ysis:
place all materials in work area .
pick up dry towel (dominant hfjnd) -
walk to wet vehicle
Place towel op roof (top panel) of car
Move towel over top (cross body movement)
Continue ‘movement )
Squeeze water from wet towel
Repeat steps # - #7 untiltop is dry (no water)
walk to side (panel) of vehicle ’
place towel on side of car (panel) -
Repeat steps #4 -~ 7 until ‘hood,’ trunk, side panels are dry
Place wet towel on work bench .
pick up dry towel -
Repeat steps #4 - #12 ,

39



Task Analysais #10
Auto Body

TASK: tawash wheels and rima (car)
. ) .
Preparation, Materials, Equlpwent:
bucket, hosc pre-attached to splgot, scrub brush, soap (cleaner) usponge,
towel -

Setting:
open work arca with drain, spigot (water source)

General Instructions:
fgnition off
windows closed

Entry Level Skills:
grasp, use of hose

Method Verbs: } .
placing, opening, closing, positioning squeezing

Cincept Areas:

on clean top*
off dirty drx
wet turn ‘\

\
Task Analysis:
' 1. Place all materials in work area
2. Walk to spigot
3. Open spigot
4. Walk to hose .
5. Pick up hose nozzle with dominant hand ¢
6. Walk to car wheel '
7. Position hose nozzle so that water wets wheel and rim -
8. Put down hose
9. Walk to spigot and close
10, Pick up scrub brush
11. Place cleanser on brush
12. Place brush on top of wheel
13. Rub (scrub) wheel and rim from top to bottom
‘14. Repeat steps #l1 - #13 untilall wheels and rims are scrubbed
15. Place brush on work bench
16. Pick up sponge !
17. "Place in bucket
18. Squeeze water from sponge
19. Place wet sponge on wheel and rim
20. Repca» Steps #17 - #19 until cleanser is removed N
21. Place sponge 'in bucket
22. Walk to spigot
23. Repeat steps #3 - #7 for all wheels
24, Put down hose
25. Walk to spigot and close
26. Place all materials on work bench
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Task Analysis 11 .
Auto Body.,
TASK:, to wash windows (car)

Preparation, Materlals, Equlpment-
paper towels
window spray

Settlng
work area - work bench

General Instructions:’\
ignition off
windows closed

. . ,
. Entry Level Skills: ’ i : U
. ~™p grasp (fine motor) . : a ‘ ;

Method Verbs:
placing, squeezing, rubbing

Concept Areas: & >
clean wet bottom A
dirty . dry "inside .
on top outside

Mf Analysis: ‘
1. Place all materials on work: bench
("‘ 2. Pick up window spray »
3. Squeeze trigger of spray container . ¢
4. Wet window - top to bottum -
5. Place spray on work be:. a -
6. Pick up dry paper towel
7. Place paper towel on window
8. Dry window (cross body movement)
9, Place wet towel on work bench
10. Repeat steps #6 ~ #8 until window is completely dry (no smears)
11. Repeat steps #2 ~ #9 for all outside w1ndows
12, Open car door '
13. Repeat steps #2 ~ §#l1 for 1n51de windows
14. Close car door : . '
15. Place all materials on work bench : ~

7

G
~iff
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Task Analysis #12 _
E Auto Body

- TASK: to wax panel (car)

Preparation, Materials, Equipment:
paste wax .
wax pad applicator:
soft wiping cloths

Setting: o .
work area - work bench

General Instructions:
ignition off
windows closed

' /// . Entry Level Skills:
. sequencing of activities (panel to panel), folding

- oy

Method Verbs: &
placinpg, folding, rubbing (circular motion), grasping

Concept Areas: . Y4l .
shiny dry in .
dull turn e

Task Analysis: o ‘ . |

, 1. Place materlals in work area ' ' .
Daat 2. Pick up wax”

3. Turn and take off 1lid (domlnant hand) )
4. Pick up wax applicator .,
5. Place wax can on work bench
6. Place applicator in can - remove small amount
7. - wWalk to car .
8. Place applicator (wax) on top (roof) panel
- 9. Rub (circular motion) wax on panel
N 10. Repeat steps #6 - #9 until panel is covered with wax
11. wask to side of vehicle
12. Repeat steps #6 - #9 unt11 hood, trunk and side panels are covered
. with wax -
13. Place applicator on work behch
14. Pick up dry cloth (dominant hand):
15. Walk to car
16. Placé dry towel on top panel (roof)
17. Rub top panel (roof) use circular motion
18. Continue rubbing until white wax coating is gone - shiny
19. Repeat steps #16 - #19 until hood, trunk and side panels are clean
. 20. Place towels on work bench
! 21. Replace (turn) 1lid on wax can
22. Place wax and applicator on work bench
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APPENDIX G

Concept Modules generally allow for the student to

+ "examine and explore all manlpulatlve objects in order to -

reduce distractability and to ‘provide opportunities ¥or
self-initiating ‘behavior. The L.A.P, format is followed

‘throughout by use af the "“Look at" command and procedures

for teaching the motor imitation phase of the program.
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Concept Module # 1

Goal: To teach short

Materials: Same width and thickness

’ »

Short and long strands of spaghetti
Short and long. leather straps .
Short and long rubber tubing
Short and long paper bags
Short and long metal strips
Short and long wire -
Short and long saws ,
Short and long screwdrivers
9. Short and.long thread = . -
10. Short and long wooden dowels
11. Box. '

~NovUn W e

(o)
.

P;ogedu;e: o _ ‘. N .

1. The student will examine and explore all the objects.
o

2. The student will look at the shorpbjeats on command fof trainer, 'Look
at this short (saw)." .

-

3. The student will touch an el the length of the short objects on
command of trairer, "Feel the short (saw)". B

4. The student will imitate putting the short objects in the box on
command of trainer, "Do this, put the short (saw)in the box."

5. The student will puts the short objects in the box in the presence of
the long objects ofi command of trainer, "Put the short (saw)in the
. box." '

6. ‘Thé. student will point to the short objects §n the presence of the
long objects ox command of trainer, "Show me the short (saw)."

7. The student will Mmatch identical short lengths of objects on command
of trainer, "Show me another short (saw).” :

~




.

X ggncept~Modu1e {12

AN - - #
Materials: Same width and thicknes

.Goal : To teach long t

Long and short atrlpa of p§per
Long and short boards

Long and short electrical cords
Long and short pencils '
Long and short ropes

Long and short plastic straws
Long and short shoe .laces

‘Long and short crayons .

Long and short paper towels '
Long .and- short pieces of yamm

Box .

v

«Q
WoNOUL HWN

-
1
Procedure: " ,

~. 1. The studeht will examine an& explore all the objects.

2. The student will look at the long objects on . command of trainer
"look at this, long (EenC11) " .ﬁ

3. The student will touch and feel the 1ength'3f the long objects on
command of tralner, "Feel the long (Eenc11) " T

-"‘i“" i

4., The student will imitate puttlng the 1ong obJects in the box on conmand
of tra}ngr,_"Do this, put the long (pencil) in the box."

5. The student will put the 1ong objects in the box imn the presencé of
the short obJects on command of trainer,"Put the lomg (pencil) i
the box."

6. The student will p01nt to the long obJects in the presence of the short
objects on command of tralner, "Show me the long (pencil). " b

7. The student will match 1dent1ca1 1ong lengths of objects on command
of trainer, "Show me another long (pencil.™

A4




Goal:

Materials:

Same width andlthicknegs

Concept Module # 3

To differentiate between long and‘shért

Vo

lines on paoer

"l. Long and short
‘2., Long and short pieces of ribbon
3. +Long and short chains
- 4. Long and short strips of material
5. Long and short ropes
6. Long and short pipes _
7. Long and short pieces of chalk
8. Long and short paper towels
’ 9. Long and short twine
10. Tong and short pieces of masking tape
Procedure:
1. The student will examine and explore all the objects.
: . ] . S
2. The student will look at all.the objects placed randomly on the table
on command of tralQSf? "Look at this long . -(line), "Look at this short
(rope). > -
N 3. The student will look at two'object pairs placed?randomly on the table,
e . "look at this, long (pdper towel), "Look at this short chalk," '"Look
at this shagt (paper towel)," "Look at this long (chalk), "' proceeding
through all objects. . ‘
/ 4. The student will imitate putting the two long and short object pairs
" in the box on command of trainer, "Do this, put the long (paper towel)
in the box." "Do this, put the short (chalk) in the box." "Do this,
put the short (paper towel) in the box," Wi, this, put the long (chalk)
in the box, "- proceed1ng through all objects.
i; The student will put the two long and short object pairs in the box on
 command of trainer, "Put the long (paper towel) in the box." "Put the
. .short chalk in the box". "Put the short(paper towel) in the box, "Put
. the lon ng (chalk) in the box," proceed1ng through all objects.
6. The student¥will point to the long objectstin the presence of the short
objects on command of trainer,"Show me the“long one. R
‘ 7. The student will poiht to the short objects in the presenc€ of the long
objects on command of trainer, "Show me the short one."
\
8. e student’'will point to the correct obJect on command of tra1ner¥
' "Show me the long one, " "Show me the short ome," presented randomly.
9. The student will §Qrtfthe objects correctly on command of tra1ner,

"put the long ones in this box," ''Put the Short ones in that box."



.
s

Concept Module #4 ‘;7

- &
Goal: To teach turn (gross circular motion)
Materials: : ‘ .
1. Door knob ' . ,
2. Cremora jar and lid (3" diameter or larger)
3. Jack-in-the-Box . CL )
4. Egg beater -
5. Spigot . ‘ _ .
.6. Tool box ‘
7. Telephone dial
8. Hand drill
9. Chair
Proceduné:
¢ 2 1. The student will examine. and explore all of the objects.
2.’ The student will look aé the objects on command of trainer, "Look
at this." B ya
3. The student will imitate the aétiQn of turning the Objeéts in a
gross circular motion'on«command of trainer,.'"Do this, turn."
4. The student will turn the objects in a gross circular motion on
command of trainer, "Turn."
. ° ) oD
Ld . » /‘ B
3 .
> [ Y -
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Concept Module #5

To teach turn (fine circular motion)

Goal : o

. ~ ),

Materials: :
1. ‘Screw in a board and screwdriver’ g
2. Tooth paste and 1id
3. key and lock
4. Twist tie and bag

« Play watch
6. Alarm clock
7. Game spinner : -
8. Lipstick tube ’ .
9. Box of salt . ,
10. Detergent bottle and 1lid :
Procedure:
1. The student will examine and explore all of the objects.
2. The student will look at t} jects on £ommand of trainer, ''Look
at this". " ‘ '
" .
3. The student will imitate the}action of turning the objects in a
fine circular motion on commind of trainer, "Do this, turn".

4. The student will turn the objects in a fine .circular motion on command

of trainer, "Turn".

]
ks
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’/ ' . Concept Module # 6

Gbal: To teach side

Materials:

1. Block

2. show box with 1id .

3. Eraser J

4. Small wooden box ;

5. Paper clip box ' \ -

6. Tool box _ ‘

7. Board : , ’ : ¥
8. . Sponge

9. Telephone book
10. Cereal box

11. Clay
" Procedure:
i "l. The student will examine and explore all the objects.

/
2. The student will look at all éides of the objects on command of trainer,

"Look &t this, side."

3. The student will touch all sides of the o%Jects on command of,trainer,
ouch this side.” <\~ .

»

4. The student will imitate the action of turning the objects on command
of trainer, "Do this, turn to another side."

5. *The student will point to the sides of the objects on command of trainer,
""Show me a side," '"Show me another side."

6. The student will put a piece of clay on the sides of the objects ,on
- .command of tralner, "Put the clay on the side,"” "Put the clay om another

side".




Concept Module #7

Goal: To teach edge

Entry Concept Skill: Around e
Materials:
~ - 1. Table .

2. Board

‘3. Blackboard

4, Filing cabinet

5. Window sill

6. Garbage can ¢

7. Cup

8. Plant pot —

9. Chair - )

10. Bowl ' B

11. Finger paint
Procedure:

1. The student will look at the obJects on command of trainer, ''Look
at this". .

2. The student will look at the edge of the obJects as the trainer traces
the edge of the objects on command of tralner, "Look at this, edge."

~ 3. The student will imitate the action of trac1ng the edge of the objects
ky—ﬁ///on command of trainer, "Do this,.put your finger around the edge".

The student will trace the edge of fhe objects on command of trainer,
"put your finger around the edge." )

5. The student will finger palnt the edge of the objects on command of
trainer, '"Paint the edge.

[} . - X Qﬁr,“
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Concept Module # 8

Goal: To teach"rouin" , g;
Materials: |

1. Twoe rough ropes _
Two rough plaster walls
3. Two rough gravel stones -
4. Two hard, rough sponges
5. Two brillo pads :
6. Two brooms (bristles)

o
N
.

7. Two pieces of bark ~
+ 8. Two pieces of sandpaper
- . 9. Two rough rubber textures, . ,
10. Two rough boards P :
11. Blindfold : /,. (

Procedure:

1. The student will examine and-éxplore all the rough objects on the
table. ' ' B

2. The student will look at the objects on command of trainer, "Look
at this, rough .
o . y )
3. The student will touch the objects on command of trainer, ''Touch .

‘this, rough M

: . - ) il
4. The student will touch- the objects wearing blindfol 3"y 4
trainer," "Touch this,” rough "

5. The studentwill match identical rough objects on command of trainer,

"Show me another rough . M . .

6. The student will place all thé?rough objecfs in the box on command of
trainer, ""Put the rough in ghe box."
‘ A




Concept Module i#9

Goal: To teach "smooth"

Materials:

1.
2.
- 3.
4.
5.
6.
7.
8.
9.
10,
11.

Procedure

l L )

2’.

Y"Show me another smooth

-Two smoO

Two pieces of smooth, unbreakable glass-
Two smooth table tops

Two smooth_b*_ 54
Two.smooth*g-;ﬁ
Two smooth dhafl

Two -smooth s:ooh
Two smooth trays
Two smooth books
Two smooth boards

" Blindfold

s

The student will examine and explore all the smooth objects on the
table. ‘ :

The student will look at the objects on command of trainer, 'Look
at this, smooth N

The student will touch all the objects on command of tralner, "Touch
this, smooth N

The student will touch the objects wearing a blindfold on command
of trainer, "Touch this, smooth Y

The student will match identical smooth objects on command of trainer,
ll .

The student will place all the smooth objects in the box on command of
trainer, "Put the smooth - in the box." -

P>



Concept Module #10

Goal: To differentiate between smooth and rough objects.

Materials:
1. Cotton material - Burlap material
. 2. Smooth rubber texture - Rough rubber texture
3. Smooth plant pot - Rough plant pot / .
4. Smeoth cup - Rough cup
5. Smooth board - Rough board
6. Smooth, fine sand - Rough,coarse sand
7. Smooth leaves of plant - Rough leaves of plant
8. Smooth stone - Rough stone
9. Smooth, fine sandpaper - Rough, coarse sandpaper
10. Smooth sheet of paper - sheet of paper with raised dots
Procedure: '

1. The student will examine and explore all the objects on the table.

2. The student will look at the objects on command of trainer, "Look
at thlS.

3. The student will touch.the objects on command jof trainer, "Touch
this".

4. The student will point to the smooth object in the presence of a
rough object on command of trainer, '"Show me the smooth one."

5. The student will point to the rough object in the presence of a
smooth object on command of trainer, "Show me the rough one."

6. The student will point to the correct object on command of trainer,
"Show me the smooth one," 'Show me the rough one," presented randomly.
N ]

7. The student will sort the objects correctly on command of trainer,,
"Put the smooth ones here," '"Put the rought ones here."
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Concept Module # 11

Goal: To teach tight VXS

Materials: ‘ :
1. Two tight saucepan handles and two loose saucepan handles
2. Two paint cans with tight lids and two paint cans with loose lids
3. Two stacks of pennies packed tightly and two stacks of pennies
\\ loose on” table L
4. Two books with tight pages d%d two books with loose pages
5. Two boards with tight knobs and two boards with loose knobg
6. Four baby dolls , )
*7. Two tight buttons on shirt and two loose buttons on shirt
*8, Two tight, scarves and two -loose scarves
*9, Two tight belts and two loose belts
*10. Two tight shoes and two loose shoes
*11. Two tight socks and two loose socks

\

* The materials will be placed tandomly on the baby dolls.

. Procedure: ) A Ca
1. The student will examine and explore all the objects.

2. . The student will look at all the objects on the table on command
- . of trainer,A"Look at this."”

3. The student will look at the tight objects on the table on command
of trainer, "Look at this, tight. "

4. The student will touch the tight objects.on the table on command
of trainer, "Feel this, tight."

5. The student will imitate the action of attempting to move  the
tight object on command of trainer, "Do this, tight."

6. The student will point to the tight objects on command of trainer,
""Shoy me the tight (knob)."

' 7. The student will match identical tight objects on command of trainer, .
"Show me another tight (knob )" '




\ Concept Module #12 B . & ,

1 ¥ ' «
Goal: To teach loose ° :

.
h

Mat:rials: - -
Two boxes with 1bbbe;strings and two boxes with tight strings
Two stacks of pencils wrapped with loose rubber bands and two
stacks of penc1ls wrapped with tight rubber bands.

N =
.

3. Two loose pegs in board and \two tight pegs in board /
4., Two JarS‘w1th loose 1lids and two jars wit tiéht lids* t-
5. Two cups with loose handles and twq cups w th tlght handles

6. Four baby dolls i r
*7. Two loose necklaces and two tight necklaces o

#8., Two loose rings and two tight rings

*9. Two loose hats-and two tight hats

*10. Two logse shoelaces and two tight shoelaces
*11, Two loose hair pins -and two tight hair pins

* The materials will be placed randomly on the baby dolls. v

Procedure: .
1. The student.will examine and explore all objects.

2. The student will look at all the objects on the/Eable"on comnand of
* trainer, 'Look at this." ‘ ( ' : .
, R 4
3. The student will look at ‘the loose objects on table on command of
tralner, "Look at this, loose."

~

4. The student will touch the loose objects on the table on COmmand'of
trainer, "Feel this, loose." -

5. The student will imitate the action of moving the loose obJect on
command of trainer, "Do this, loose."

6. The student w111 p01nt to the loose objects on command of tralner,
""Show me the loose (peg) " .

7. The student will match identical loose objects on command of trainer,
""Show me another loose (peg)."




Concept Module #13

Goal: To differentiate between tight and loose

N

Materials: [
1. Tight screw in board and loose screw jin board
2. Tight twist tie on bag and laose twist tie on bag
3. Tight 1id on bowl and loose 1lid on bowl
4. Tight ribbon on box and loose’ ribbon on box
5. Tight hinge on box and loose hinge on box
6. Tight nail in board and loose nail in board
7. ' Plant pot with dirt packed tightly and plant pot with dirt loose
8. Tight cap on rod and loos® cap on rod
9. Tight paper clip on stack of paper and loose paper cLJp of pieee
- of paper
10. Envelope with piece of paper placed tightly and envelope with small,
' loose piece of paper
11. Two boxes

&

Procedure:

1. The student will exapine and explore all the objects. -

1

2. The student will look at all the objects on the table on command
of trainer, "Look at this." :

i N ’“‘ .
3. The student will look at the tight objects on the table on command
of trainer, "Look at this, tight." _

4. “The student will look at the loose objects on command of trainer,
"Look at }his, loose." : :

5. The student will touch the tlght objects on the table on command of

trainer, '"'Touch thlsﬁgggéggmﬂu'

* 6. The student will touch the loose objects on the tdble on command of
trainer, "Touch this, loose."

7. The student will imitate'putting‘the tight objects”in the box on
command of trainer, "Do this, tight."

8. The student will imitate putting the loose objects in the box on
command of trainer, "Do this, loose."

9. The student will point to the tight object in the presence of a
loose object on command of trainer, ''Show me the.Eiggs one."

~ P ~

10. The §\hgent will point to the loose object in the presence o a tight
objdct on.command of traimer, "Show me the loose one.'

~11. The Student will point to the correct objectAon command of trainer,
1 "Show me the tight one," "Show me the loose one'" presented randomiy..

12. The student will sort the obJec;s correctly on command of tralner,
"put the tight onmes in this box," "Put the loose ones in that box."
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Concept Module #14

-

Goal: to differeg‘iate between straight - crooked

Materials:

l. screw .

2. screwdriver §
3. board - pre-drilled holes »

4. illustration (patterns) crooked-straight lines
5., 'straight nails ‘

6. crooked nails

.
Procedure: ’ - }

)

1. The student will examine and explore all objects\,

\ 2. The trainer will demonstrate correct-way to tyfn EcrewNin wood,
_keeping screw and screwdriver straight.

3. The student will place the screw in the wood, keeping driver and \
screw straight,
4, .The trainer will demonstrate correct way to remove screw, keeping
: 2 driver and screw straight. '

5.  The student will remove the screw, keeping driver and screw straight,

) - »
’ ~ 64 The student will point to the straight pattern on cgigand of trainer,
"Show me the straight line." o 1

7. The student will point to the crooked pattern on command of trainer,
v~ "Show me the crooked line.™:
< i
8. The student will point to the straight mail on command of trainer,
"Show me the straight nail."- '

9. The student will point to the crooked nail on command of trainer,
"Show me the crooked nail."
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