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ABSTRACT

of the status of vocational educatjon programming for handicapped -
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the number of special education students enrolled in and cdmpleting
reqgular and special vocational education classes during the school
year 1974-1975, to determine why special education students have not
been enrolled in regular vocational education programs, and to
estimate the types of services needed to enable more special students
to enter vocational classes. To accomplish these objectives, .
questionnaires were sent to the school districts to collect the basic
data, and onsite interviews were conducted .to validate and clarify
the questionnaire data. Survey results are detailed in narrative and
tabular form, with recommendations for improvement including
inservice programs for vocational and special educators and other
appropriate school personnel. The questionnaires and letters used in

the project are appended. (HMF)
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INTRODUCTION ' ’
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A3

In our ever changing complex sooiety,‘the goals‘of education—rself—real—
' iaation, desirable human felationships. economic efficiency4)and civie gespon— o
sibility——temain constant. The development of physical, emotional, social, ’
and mental growth is- still the prime concern of educatots. .The educational ,_'
goals for children and youth that are classif ed as handicapped are the same ‘
as those for childsen and - youth that are clasjified as normgl. However, suc-
cessful attainment of these goals is much more difficult for the handicappedv
. not only because of their impairments, but .also because of the barriers that
i ate imposed by society. Schools, as well as employers, often shun the handi-"
capped ecause of the way they "look" or because they assume that the handi- ‘%,,/f
‘capped are not as competent as non-handicapped people in all areas, Partially, " °
as a result of these all too common attitudes. the handicapped have been seg- X'.
‘'regated and have not had the access to many of the services, ptogtams, or jobs A

;that persons classified as 'normal''- have had.

These problems are compounded in the educational and employment areas.
Traditionally, there has heen little emphasis in- vocational education on pto;
gramming for the handicapped. This has been, to some extent, the’ result of
vocational> educators' hard work to imptove the quality, scope, and image of
‘vocational education. They have sttuggled to ptevent their programs from
becoming the "dumping grounds" for stu€ents who were unable to succeed in
oth&r.ptogtama. In many school districts, hgndicapped students who gannot
compete on an equal basis with the non-handi apped may not have the 'oppor-
tunity to take advantage of tegulat vocational education programs. | i ‘

The 1963 Vocational Education Act chatged the states specifically with

the tesponsibility of providing vocational progtamming for the handiCapped.
ational Education

' Because few changes had taken ‘place in fout years
Amendments of 1968 mandated that special programs be develored with the aid X
te at least ten o

‘e

of federal funding. Each state was required by law to desi
percent of its basic grant for vocationaﬂ education to be useéd exclusively to

finance progtams "for handicapped persons who because of 3he handicapping con-

dition cannot succeed in the regulat vocational education ptogtam wifhout

/ . . o
.
.
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%3pecial educational uqsistunce'or who reqylire a modified educational pro-
gr;m" The amendments dcflned the term "handicapped" as follows:

.persons who are mentally retarded, hard of heuring, gpeech
impaired visually handicapped, seriously emotionally disturbed,
crippled or other health impaired persons who by reason thereof
require special educational and related services.

-

" Purpo: se‘of Study ° ' ~

@

. NN . '
‘The purpose of this study was to begin an asse:%gent of the status of
~vocational education programming for handicapped scBool-age students in the

state of Texas. Its specific o;gectives, as ovutlined in the Proposal for

-

Research.Project in Occupational Education and as submitted to the Depart-

ment of Occupational Education and'Technology, Texad Education Agency, were

as foIlows‘-

1. To determine the number of special education students who were

enrolled in regular and special vacational education .classes

.during the school year 197451975, - . {
\

2. To determine the number of special education students who sPccess--

fully combpleted regular and special vocational education clagses

during the school year 1974-1975. ) : _*

-

3. go determine the number of ;special education students referred
" to vocational\Admtssion, ﬁeﬁiew, and Dismissal Committees as °*

AN
described in the Administrative Guide and Handbook for Special
~ . Education and their recommendations. ; . -
4, To determine the reasons why special ‘education students have not
been enrolled in regular vocational education programa
5. To estimate the number of special education students who may be
eligible but are not enrolled in vocational educatiodlprograms
'because classes are not available. - _ . : : ‘l

6. To estimate the type of services and/or ;rogrsms that are needed
to enable more spgcial education students td enroll in reg&lar

. and special vocational education classes,

" v




Rationale for Study ’ - |

In addition to the general value of collecting data aoncernlng the voca-
tional education programming for speclal'educntion students 1d.Texaa, this
scudy had increased value because vpcational éducac0rs have been criticized
by special educators and others concerning the vocational education services

available for the handicagped However, most of this criticism has been wich—

. out specific data, and it was anticipated that this investigation would supply

gome of the necessary data that 18 needed to substantiate or refute these ogin-

ighs. This study -Wwas also designed to explore* vocational education programming

for special education students from an independent school district perspective,

"and. to provide general and specific recommendations in this area.

~
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STUDY APPROACH )

The project director diélgned_g two part approach for carrying out the
objectives. of the study: (l)’fous/differenc questionnaires were'cbmpleted
by school districts;¥nd (2) on-gite interviews with sthool district per-
éoﬁnel in ‘twenty districts. " ;

destionnaires‘Compleced by .School Districts

"The four different types of questionnaires that were compleced by the
school dist%icts provided the basic data concerning vocational education k
programming for special education students in that- district. The informa- '
tion supplied on these questionnaires was related to each of the six objec- 4\\'
tives of the study. Four different quescionnairés were ‘used becauae school )
districts .preferred to cooperacelgf different lévels. Therefore,’ the differ-
ent questionnaires represent an effort by the project to get a maximum number -
of responses frgm the school districts in‘Tegas.

.

On—Sice Interviews

In the proposal for this project, the stated Rurpose of the on-site
interviews was to validate and clarify the data that was received on the
&uestionnaire }orms However, as the project and the‘ihterviewa evolved,
the interviews served more to present an in-depth analyais of vocational
education programming for special education stydents from the perspeccive
of the seventeen districcs ‘'visited. The report of the interviews presents .
a composite pérnonglized view of programming that could not have been accom-

plished by only analyzing“the responses to questionnaires.

\\ .

Or ganizncion of che Report

This reporc is a detailed description of the projecc activities, findinga,
conclusions, and recommendations. The methodology chapter discusses the pro-
cedyres that were used in reference to both the questionnaires and the on-site

intekviews. This 18 considered to.be an imporéant chapter for research pro-
. . ‘




cedure reasons, as welliuu tor breaenting'importnnt information on how the
data was collected. The mail ﬁnd telephone procedures used for completing
the questionngires enabled the project to receive substantive responses that
rgp{ésaﬁt between 70 and 85X of the school districis in Texas. Part I qf‘
(%e report focuses on the data that was obtained from the questionnaires
that were completed by the }ndlvidual school districts. These data :ﬁé ana-
lyzed and_intérpreted in reference to the six objectives of the stud:S The
project activitiep tﬂat are orted in Part I and the summary and recommend-
.ation sections that are included are based exclusively on the data compiled

from the questionnaires by the project director. Part II was completed by

the assistaﬁt projecf director and focuses on the information that was obt;in—

ed during seventeen two-day visits to %ndependent school districts across the
state of Texas. The\majof portion of these visits consisted of 1nCerviev§'v

-with the personnel of each district who are responsible for vocational educa-

tion programming for special education students< The‘progect activities that

are reported in Part II and the summafy and recommendation sections that ﬁre
1nc1u§edaare based exclusively on the information obtained during chese visits

ahd the observations that were made by the assistant project director. Part (ﬂ

III of the report, the Executive Summary,‘represents the combined efforts of : .

both the project director and assistant director, ) — <

N -




METHODOLOCY

Questionnaires Completed by School Districts |

The procedures used In this rart of the study have enabled the project
to receive substantive responses thnt represent‘between 70 and 85X of the
school districts in Texas that were eligiblc to respond. Of the 1,126 .
school districts listed in the 1975~ 16 Texas School Directory, 75 were
deleted from the population for this study because they did not have either

special education,or vocational education programs. Of the remaining 1,051 °
school districts eligible to respond to the project's questionnaires,'re—
turns were received that represent a}proxdmately 968 districts. This ngmber .
is a“jpproxination because of the special education cooperatives. These
are school districts which combine their resources and eligible ‘students .
for the delivery of special education services. It vas not always clear
vhether the director of a cooperative was responding for all of the sch001a
inf¥ghe cooperative or whether his response represented only the school . 5

district where he or she was located. In such cases, a response “from
director of a cooperative was assumed to include® all of the districts in
.that cooperative. Because of" the time requirements of the projegct, it was
not possible to make further inquiries to investigate these responses more
,carefhlly.\ Therefore; the range of the substantive responses was estimated
to be between 70 and 85% of the eligible school districts.

The procedures that were 'used in obtainink these responses from school

o’

districts involved persistence and a willingness to accept less information
from school, districts than was originally requected The sequence of pro-

cedures used to get reaponsee from the school districts are below:

1. A letfer was mailed to the superintendents of all eligible
school districts describing the oroject and its objggfives —
¢ , and asking for their cooperation. Enclosed with the 1etter
e vas a return form to indicate their willingneas to participate
_in the project and spacee for the names and addresses SE the.
persons in their dietrict responsible for vocational -education

and special education. (See Appendix A.) ) }

11 -k

v
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Upon tecelving a ponitive response trom the superintendent,

the "Director of Spectal Education Questionnalre” and the
_"Director of Vocational Educntlbn {Questionnaire" were mailed

to the persons designated. A letter describing the project and

-

its objectives was also enclosed. (See Appendix B.)

j. 1t alnegatlve response was received from the superintendent,
his reasons for not participating were evaluated. If no reason
was given, or if his reason was considered not adequate, another
letter was mailed further explaining the importance of the projecf '
and again requesting his cooperation. Enclosed with this letter
was the "Supplementary Questionnaire," which asks for less de-
tailed information than the director questionnaires, and the
superintend:E;\was aéied to complete this questionnaire. . (See

Appendix C.)

3} ~
4, If after three weeks, no response to the original letter was
received from the superintendent, a8 follow-up letter asking

for the cooperation of the superinggndent was mailed.

(See Appendix D,) - . .

S. If after three weeks, no response to a questionnaire was received,
a follow-ub letter asking for the cooperation'9I the respondent,

was mailed. (See Appendix.E.) _ .

6. If after six weeks, no respomse to a quesfionnaire or a letter
was received, a follow-up letter, explaining the importance of
the project and again requesting cooperation was mailed. En-
closed with this letter was the "Supplementary Questiounnaire"

described above. (See Appendix F.)

7. After six weeks of data collection, the "Special Education
- Directory of Programa"‘was reviewed and all instructional
officers/supervisors of special education cooperatives whose'
name had nét been supplied by'a superintendent were sent letters. -

This letter asked for their cooperation and described the project

-
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"and its objectives. "Ditectot of Special Education Questios

7

‘

naite was enclosed ﬁth ‘this le‘tttet (See A'ppendix G.)

8. -If aftet ten weeksg np response to a questionnaite or-a lettet
was teceived, a teﬂeﬁhone call was made to’ either the person
responsible for vocational or special education programs in

[ X “the district or special educétion)coop tatine and a "Telephone
Questionnaixe" was completed over thel telephone. ‘ﬁecause of .

who did not t;§pond

could not be reached by telephgne. (See_}ppendix F.) '

) - B time and resource limitations, all dis

. When -all of‘the tesponses to questionnaires had been made, the responses
wete categptized into nine. different combinations of responses. The nine
different combinations of tesponses, and the number of districts and:per-
centage of the total categotized under each are: located in Table 1. )

On-Site Interviews S R g

A sttatified tandom sample of twenty school distticts, based on the

size and geogtaphical location were selected for on-site interviews. Only
seventeen of these districts were actually visited <three of the districts

, could not be visited because of the 111lness of a prdoject. staff member and
the end of the school year did not permit rescheduling. "However, the seven-
_teen Qistticts that were’ visited should be somewhat teptesentative ‘of school
distticts thtoughout the state. ,

" These districts ranged in average daily attendance from less than

300 students to over 100,000 students. Some of them possessed what would

7 be considered large vocational education and special edqcation programs
" and others had very minimal ptogtams,uk Geogtaphically, school distticts
were visited in all parts of the state and in_thitteen of the twenty Educa-
tional Service Center regions. One school ‘district was visited in regions
1,'2, 4, 7,8, 15, f7, 18, and 19; and two districts were visited in regions
11, 13, 16, and 19. Visits were also planned to districts in~tegions 9, 10,
and 12, but were not completed. 'The specific details of the interview and
observation procedures will be discussed in Part II of this report. kHot§~

-
14
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% ; ° TABLE I - v

NUMBER AND PERCEHIAGE OF SCHOOL DISTRICT RETURNS

FOR EACH CATEGORY

Category of Return ) ~ Number of Districts "~ Percentage
# ' ] !
1. "Director of Special Education 1 '
Questionnaire" . \\ 215 - 20%

‘2.  "Director of Vocational Education ) s . v
Questionnaire" 75 7%

3. "Director of Special Education .
‘Questionnaire" and "Director
of Vocational Education ,
Questionnaire” : » 250 242

4.  "Supplementary Questionnaire" 219 : _ 212
: ) “ . . -
5. "Supplementary Questionnaire' and
"Director of Vocational Education .
Questionnaire" 23 T 22

6.~ VSupplementary Questionnaire' and
"Director of Special Education

iﬁﬁ%tionnaite" 18 2
7. "Telephone Questionnaire | 105 : . 10%
8. Response from disttict but tefused
to participate for miscellaneous ‘
reasons 63 6%
9. No response from district \ 83 . _ 82
o - TOTAL ~ 1051 1002

—&
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,

‘'generally, a visit to a district first involved making f%fm appointmentS';
with the persons who had completed,the questionnaires. ;These respondents
were informed that the project assistant director w;z%g.be visiting ano
observing in the district for two days and would 11 to have the oppor-
tunity to interview other people’ involved in vocagﬁonal and special educa-
tion. It was suggested that at a minimum, the following persons be made
available for interviews: one secondary school principal, a guidance coun-
selor,.qwo'special education teachers, a vocational;adjustme coordinator,
and ‘two vocational education teachers. ’l‘he/,-\//‘oca'tionaI and sp%al education ’
facilities in each district were also observed %The‘on-site interviews
rved more to document the perspective of individual school, districts in
the area of vocational education programming for handicapped students than

as a validation of the data reported;on the questionnaires as’ was originally

1 ¢
’
a ¥

planned.

. Terms and Abbreviations

<« The following terms and abbreviations wi11 be, used throughout the

t

report.

VH - Visually Handicappeo
AH - Auditorially Handicapped
MBI -~ Minimally Brain Injured
OH - Orthopedically Handicapped or Other Health Impaired
EMR - Educable Mentally Retarded
"TMR - Trainable Mentally Retarded
ED - Emotionally Disturbed
LLD - Language and/or Learning Disabilities
. MH - Multi-handicapped
AE - Agricultural Education
lDE/b Distributive Education
HOI- Health Occupations
HE - Homemaking Education
IE - Industrial Education

15
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VOE - Vochtiopal_Offibe Educatipﬁ -

VIA ~ Vocational Industrial Arts |

VAC - Vocational Adjustment Coo‘rdinator‘. . )
ADA - Average Daily Attendance

VEH - Vocational Education for the Handicépﬁed

CVAE - Coordinatéd Vocational-Academic Educat;on./ .

_A.RD Committee ~ Admission, Review .and Dismisaal Committee

Y

J L
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PART I

A} ' .
‘QUESTIONNAIRES COMPLETED BY SCHOOL DISTRICTS
! . N . - . . ’
Objective 1: TO DETERMINE THE NUMBER OF SPECIAL EDUCATIO§ STUDENTS WHO
WERE ENROLLED IN REGULAR AND SPECIAL VOCATIONAL EDUCATION CLASSES DURING

THE SCHOOL YEAR 1974-1975. - rE

-

-

Objective 1 is one of the basic objectives of the project. On the
"Director of Special Education Questionnaire this data was requested ‘
according to the recognized handicapping conditions and the type of- voca-
'tiona1~program in which students were enrolled Over 50% of the districts
originally contacgted stated that this_tybevof information was not avail-‘
able for the regular vocational education programs. Another 12% of the
returns indicated thdt the data supplied were pnly estiuates becausg
adequate records are not maintained The project considers the nandi-
.capping condition and the type of vocational program extremely impordant
for fiscal and program accountability Table 2 presents data for regular

vocational education programs from the 135 school districts who ‘returmned

. the "Director of Special Education Questionndire' and provided data rela—

tive to this question, It 1s evident from Table 2 that the handicapping
conditions of the majority of special education students served in. regular
programs are language and/or learning disabilities and educable mentally
retarded. This table also indicates that the vocational programs serving
"the majority of these students are homemaking education, agricultural educa-
tion, industrial education, and vocational industrial arts,

Table 3 presents the number of special education students in regular
vocational education grograms as‘indicated on the "Director of Vocational

Education Questionnaire," "Supplementary Questionnaire,” and "Telephone
Questionnaire." The "Director of Vocational Education Questionnaire" re-
quested the number of special education students in regular vocational
education programs according to the type of vocational education program.
Some of the students counted in this part of Table 3 are the .same students
that were counted in‘Table 2. This is because there were a number of dis-

tricts that réturned both the special education and vocational education

17
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v TABLE 3
v ,
A

SPECIAL EDUCATION STUDENTS AND PERCENTAGE IN REGULAR

.o ’ VOCATIONAL EDUCATION PROGRAMS
. - "DIRECTOR OF VOCATIONAL EDUCATION QUESTIONNAIRE'" .. .
I C S A
Vocational Education A\
= .
~ Program o Students Percentage
' B ' : : : _[L
. ' .’ - N ‘ Y
A Agricultural Education ) 61 " 17% - W
L “ .£ . . o
Distributive Education : .6 2%\
Hea‘l‘th Occupati‘pns W 73 - ’2}1
Homemaking Ed_ucat:ion , 86 25%
Industrial Education  ° 119 34
Vocational Office Education ' o - T 0%
Vocational Indusfriél Arts e v
TOTAL = * 351 : 1012+
' K . ‘_ “ . : -
+ Rounding error is present’ ° \/
. p) h
,‘q‘m o .
- OTHER QUESTIONNAIRES
F ) ) 1.' .
Type 4 I " ‘Students
v _‘. ‘: ‘j‘\
"Supplementary Quegtionnaire (N - 119 districts) 1518
' "Telephone Queationnaire (N =120 districts) - - T490 /
‘ 2 - ' SR ) .
‘ .TOTAL : ‘\ 2008
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.questionnaires. This means: that at. the present level of analysis it 1is
very difficult to estimate the precise number of special education students
that\are being served in regular vocat!onal education programs, but the data
does serve to indicate the types of vocational education programs~in which
they are being served. The "Supplementary Questiomnaire' and the "Telephone
Questionnaire requested only an estimate of the number of special education

students that were being served in regular vocational education programs

/l
"which also prevents estimating the precise numbe;”of tudents served. Only

a yery small percentage of the students counted oy’ these questionnaizs should

hly 41 of the 260 "Supple-

overlag with students counted. previously because )

‘mentary Questionnaires returned were from districts that also returned the ~

" special education or vocational education director's questionnaires, and

' there 18 no overlap with the’ "Telephone Questionnaire."

Table 4 presents the number of special education students in* special'A
' vocational education programs from the school districts who returned the
pirector of Special Education Questionnaire and providgd data relative to |
this question This data clearly indicates the handicapping conditions that’
are most often se;iﬁﬂ‘by these special vocational education programs.~ Table 5
presents additional data relative to this quegtion from the other three ques-
tionnaires. A number of the students reported for the "Director of Vocational
Education Questionnaire" have beef“hounted above in Table 4, but there should
be little or no overl;p for the other two, questionnaires. According to Texas
Education Agency statistics there are 9% school districts that are funded for
Vocational Education for the Handicapped Programs. At the present level of
analysis it is difficult to ascertain the numher of individual districts that
these totals represent but it is estimated that a large percentage.of the
VEH districts have responded.

In summary, the exact number of special ‘education students enrolled in
regular and special vocational education classes has not been determined, but
data has been collected that may enable a reasonable estimate to be made. The
maximum number of special education students served in regular vocational
education programs reported on the four questionnaires was 3,779. This estimate

is computed by adding the number of stydents, reported on each type of

21 ,(/
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" TABLE 4
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N
ey

SPECIAL EDUCATION STUDENTS. AND PERCENTAGE IN
VOCATIONAL EDUCATION FOR THE HANDICAPPED

f_"DiFECTOR OF SPECIAL EDUCATION QUESTIONNAIRE"
) . » . ' N {"

-

2

Special Education i

Handicapping Condition . Students 'lfetcentége
) | 5

* Visually Handicapped _ 7 82
.Anhitotially Handicapped : _ 3 *
Minima¥ly Brain Injured . i 102 112
Orthopedically Handicapped /
or Other Health Impaiwed. , 1 ) i*

Educable Mentally . A -
Retarded : 563 622
‘ e o . | . B -

Trainable Mentally K : A )
Retarded : 31 . 3z
Emotionally Disturbed 15 | - 2%
'Language and/or Learning *

Disabled , 122 ~ 132
Multi-handicapped ' v~ 0 *
' ToTAL /7 908 : 997+
+ Rounding error is present i . ]

* Less than 1% . I _ \\
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SPECIAL EDUCATION STUDENTS IN .
~ ‘ B
. R . . I
VOCATIONAL EDUCATION FOR THE HANDICAPPED
. t ' ‘ Number of Special = . ——
,‘ .‘—«\-\
Type of Questionnaire | | Education Students’
"Director of Vocational Education Questionnaire" o o 325 " ‘
"Supplementary Questionnaire" T 796 t
\ ‘ (
"Telephone Questionnaire" - T 266
TOTM. 1387
\'.
{' 4 .
) Vs
?
, #
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quegtionnaire and assuming that'no student is counted more :gan once. It is
a fact that some students h;ve been counted more than dnce, that the estimate
is based on the responses of approximately 70 to 85% of the school districts,
and that there are-othergpossible sources of -errgr. The maximum nunher of
special education stodents,in special vocational education programs reported
on the four questionnaires was 2,295. This estimate was computed in the same
manner as thc estimate for rqular vocatidnal education programs and is sub-
ject to the bame sources of error. However, accurate»records of the Btudents
in VEvarograms are maintained by TEA for funding and supervision purposes, -

and this estimate may not be needed. If the estimates for the‘fegular and

.special vocational education are combined, the estimate for the total number

of special education students served in regular apd special vocational ed-

':ucation programs is 6,074, This is 7% of the approxipately 85,000 secondary

‘special education students in Texas. Another Sﬁtimate of the percentage of v

special education students served in vocational education programs may be

. obtained by using the last page of the "Director of Special Education Ques-

tionnaireJ" Data for the 1975-76 academic year was. requested here. Districts
reported that there were 13, 858 special educatiou -8tudents, excluding the
speech handicapped, -between the ages of 14 and 21 enrolled in their districts’
and that 3,043 of th;}e sikdents were enrolled in vocational education pro-

X of the age—eligible special education students -are

grams. Therefore, 2

* enrolled in vocational education by this estimate. This eatimate represents

data from less than one-half of the districts in the state and may also be

subject to other sources of error.

AL

Objective 2: TO DETERMINE THE NUMBER OF SPECIAL EDUCATION STUDENTS WHO
SUCCESSFULLY COMPLETED REGULAR AND. SPECIAL VOCATIONAL EDUCATION CLASSES
DURING THE SCHOOL YEAR 1974-75. .

4

. ' . S ———-y,
Spedﬁiic\data concerning the number of special education students who }
have completed vocational education programs was requested on all but the

"Telephone Questionnaire."” It appears that the informstion‘reQuested con-

' cerning the occupational area that these students ate employed in was mis- !

interpreted by thg respondents ik many school districts; therefore, only the
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number of}special education students who have completed program; wi l be re-
ported here~ Tabies 6 and 7 report the number of”special education students
who have completed programs in 100 districts as Indicated on the '"Director
of Speclnl Education Questionnaire and 68 districts as indicated on th
"Director of Vocational Education Questionnaire" regpectively. In the/f
present analysis it is difficult to determine the amount of overlap 7ot the
number of students who were counted on both Table 6 and Table 7. However,
both tables do indicate that there are special qdﬁcation Students comﬁleting,
_vocationhvjeducation programs. The "Supplementary Questionnaire requestd{
an estimate of .the number of those_students who had completed programs. /
Two hundred eighty-eight (288) students were reported here, and it was////
also estimated that 164 of these students were presently employed.
Objective 3: | ‘_juﬂmRMINE/fﬁE—bUHBER OF SPECIAL EDUCATION STUDENTS REFERRED

TO VOCATIONAL ADMISSION, REVIEW, AND DISMISSAL COMMITTEES AS DESCRIBED IN -

THE ADMINISTRATIVE GUIDE AND HANDBOOK .FOR SPECIAL EDUCATION AND THEIR

RECOMMENDATIONS . ’ - : .

.

The statistical data received relative to this objective was questionable

for at least two reasons. The firstlreason was thatbgnly a small percentage
of the school districts responded to this question and, secondly, a large
number of comments were written concerning the admission process' or special
ducation students to regular vocational education programs. The ‘nature of
a number of the respondents' comments was that the vocational admission,
review, and dismissal procedures in their districts were not, as described in

the Administrative Guide and Handbook for Special Education, Bulletin 711.

Examples of some. of the alternative procedures cited follow:

1. boerial education students are placed" in regular vocational educa-

tioe classes upon student request without review. ’

[ 4]

Special education students are placed for a trial period in regular

vocational education classes before ARD committee meets.

3. Regular counselors assign students to regular vocational education
. classes as needed and appropriate. o

4. The absences,: tardiness, and general behavior of special education

students considered ''questionable” is reviewed before the ARD com-

-

,mittee meets. .

2
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TABLE 6

»  SPECIAL EDUCATION STUDENTS WHO HAVE
COMPLETED! YOCATIONAL EDUCATION PROGRAMS

1

"DIRECTOR OF SPECIAL EDUCATION QUESTIONNAIRE"

22

O

¢ M - R
" Special Education ‘ g _ )

Handicapping Condition Students "

Visuglli'ﬁandinapped . o 0

Auditorially Handicapped N 6

Minimally Brain Injured 55

Orthopedically Handicapped

or Other Health Impaired 12

Educable Mentally - ’

Retarded 548
"frainable Mentally
_Retarded 30

Emotionally Distrubed 27

Language and/or Learning

Disabled : 470
;'Hulti-handicapped = 7

TOTAL 1155
N .
N = 100 districts
]
W
{
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TABLE 7

SPECIAL EDUCATION STUDENTS WHO HAVE -

COMPLETED VOCATIONAL EDUCATION PROGRAMS

"DIRECTOR OF VOCATIONAL EDUCATION QUESTIONNAIRE"

23

- Vocational Education

Go

Program Students
Ag:icuitutal Education _ 193
Distributive Education- 4 112
_Health OécupationS' .9
Homemaking Education 254
Industrial Education 129
Vocagional Office Education i 35
Vocational Industrial Arts + 31
‘ ‘A.v ,f ————
TOTAL . 763
T -
‘N = 68 districts
e
e
- " 27
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Special education students are interviewed by vocational education

teachers to determine placement in regular vocational education

) classes.

6.

Decisions on placement in regular vocational education classes are

made by the vocational education teacheffs.

The extensiveness of these and other alternative procedures was not deter-

mined.

However, it was indicated that a majority of school districts dig

not have specific data concerning the number of atudenta referred to the

vocational ARD committee, the number tecommended fot enrollment, the number

not recommended for enrollment, andq'he number finally enrolled in the

program,

Objective 4: TO DETERMINE THE REASONS WHY SPECIAL EDUCATION STUDENTS HAVE

NOT BEEN ENROLLED IN REGULAR VOCATIONAL EDUCATION PROGRAMS .

»

Each of the questionnaires asked the respondent to indicate the reasons

24

-

that have rrevented special education students from being enrolled in regular

vocational education programs in their school district. The data reported

identified six reasons that were indicated on about 94Z of the taaponaea,

This'data did not permit a definitive ordering, so the reasons listed below

are not

1.

2.

3.

in any priority. . a0

e

Regular education students fill the quota for tegulat vocational
education clasaea. ,

The safety of special education atudenta wou1d be jeopardizad in
regular vocational education classes. '
The safety of regular students would be jeoparoized,by enrolling

special education students in iegulat vodational edocation classes.
- Special education students ate rarely referred to the vocational

ARD committee for plagement.
Special educatton‘atudenta are not adequately prepared for the

vocational education program.
Vocational education teachers are not adequately Ptapated to’

handle apecial educa*omtudentg

28



Objective 5: TO ESTIMATE THE NUMBER OF SPECIAL EDUCATION STUDENTS WHO MAY >
BE ELIGhLE BUT ARE NOT ENROLLED IN VOCATIONAL EDUCATION PRQGRAMS BECAUSE .
CLASSES ARE NOT AVAILABLE ' .

Data regarding this objective was only asked for on the '"Director of‘
Special Educatign Questionnaire'' and the "Director of Voeational Education
Questionngdre/}o One hundred and twelve (112) respondents estimated that
.they thought ‘there were 666 special educagion students who may be eligible
for vocatidnal education classes, but have not been referred to the voca-
tional ARD committee becsuse appropriate programs are not available. The
majority of the other respondents indicated that they could not ensuer this
question. because of a lack of information.

Objective 6: TO ESIMATE THE TYPE OF SERYICES AND/OR PROGRAMS THAT ARE

. NEEDED TO ENABLE MORE SPECIAL EDUCATION STUDENTS TO ENROLL IN REGULAR AND
SPECIAL VOCATIONAL EDUCATION CLASSES.

‘.‘ . On each questionnaire the respondent was asked to indicate the services

@and/or programs that would be needed in order to enable more special educa-

~ tion students to enroll in vocational education programs Five examples of
possible services and/or programs that might be needed were offered on the
two director ‘questionnaires with a space for other suggest{ons of services

“ and/or programs to be fille} in. The "Supplementary Questionnaire" stated
the five examples of possible services and/or programs and directed the
respondent to circle the three that they thought would be most helpful.
Table § presents the results relative to this objective from the four
different questionnaires. The first five services and/or programs are the
ones that were presented as examples on each questionnaire and were;the
possible choices on the "Supplementary Questionnaire". The last five
services and/or programs were supplied by the respondents on the director

" questionnaires. The gervices and/or programs are presented below.
« A. vocational evaluation - the systematic measurement.of aptitudes,
interests, and work attitudés. _ _
B. curriculum modification-< minor modifications of the curriculum

» and the demdnds that are made of enrolled students,
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TABLE 8

SERVICES AND/OR PROGRAMS NEEDED TO ENABLE MORE SPECIAL

26

EDUCATION STUDENTS TO ENROLL IN VOCATIONAL EDUCATION PROGRAMS //\\

sService and/or Questionnaire | Tétal
Program DSEQ _ DVEQ s TqQ

A 52 30 52 0 134

B o 72 24 74 2 172

c bt 2 22 48 0 9

D 60" 34 71 0 165

E : 49 30 53 7 139

F o 5 x 3 22

G 17 ~ 8 L | 26

H ’ 16 3 * 3 22

1 S = g 0 * 3 11

J \ 25 12 * g 45

DSEQ - "Director of fpecial Education Questionnaite“
DVEQ - "Director of [Vocational Education Questionnaire"

SQ - "Supplementaly Questionnaire"
TQ - "Telephone Questionnaire"
7 -

* Not a pﬁ;t of '"Supplementary Questionnaire

30
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C. learning support - assistance in the form of meetings outside of
scheduled class times where assistance is provided to help students
achieve the objectives estabfished.

D. liaison services - assiatance in the form of coordination between
special education teachers, vocational education teachers, and
other significant school personnel who could be helpful to the
student. ,

E. teacher aides - assistance 1n the form of additional instructional

'personnel to help students adhieve the objectives established.

F. vocational education programs for special education students that ... = - =

are similar to CVAE programs.
G. special vocational education programs for special educatiomstudents.
H. in-service training for both special and vocational education e
personnel. ' ) ‘ ’
I. clarificatipn of sgecial and vocational education guidelines and
more communjcation between TEA and iocal districts.
J. 1increase in funds and facilities for vocational education.
The data presenf;f in Table 8 indicates that the two most, requested programs

and/or services ‘Bre curriculum modification and liadison services.

[ . ; - \ ;‘ ',“L
Summary of Questionnaires Completed by School Districts

In summary, the data supplied on these questionnaires illuminate a -
number of very important facts. .Special education students are being served
by vocational education, but the number of special education students being
served is definitely less than 25X of the secondary special education stu-
dents and some data.indicates that it is less than 10X. These percentages\:>
are particularly low when it is considered that only a very small percentage
of special education students continue their education after high school.
‘Data.was also collected that indicated that there were special education
students eligible for vocational education programs “that were not being
served because programs were not available.' Statistics on special education
students who have completed vocational education prograns may also be inter-

pretéd to show that special education students do have the potential to




~

succeed in vocational education programs. The obvious question is: Why are ‘

not more ‘special education students being served in vocational education

programs? - . - 2 )

Data on the functioning of the vocational ARD committee is incomplete,
and definitely needs further investigation. For example, there were a,
.nuﬁbetvof school districts who either telephoned the project office or
indicated on the questionnaire that their ARD committee had recently had
its. first meeting since receiving the ptojecé's questionnaire. The comments
made cdncerging_the admissions process for special education studenté to -
vocational education~ptogtqm:'indicated that in many caseg the final decision

is made by the vocational education t‘eachet. There is no question that the

[ 4vocational education teacher is the single person who knows moat about. the

program and the skills needed for success as it ptesently fiist , but the
:Zvocational education teacher may not be ag objective concerning possible

- modifications that may need to be made in order to enable a special educa-
tion student to participate successfully in it. As.; tesﬂit of the'numbet
of comments and. the data received, it is apparent that the guidelines and
the 1mplementation of the guidelines for the vocational ARD committees as
desctibed in the Administtative Guide and Handbook for Special Education,

Bulletin ‘711, need a thotough investigation.
Another more subt e question is concerned with who gets entolled in

vocational education ptograms when there are only a limited number of spaces
available.  -Our 1nvestigation indicated that there are more students who want
to enroll in vocaﬁional educapion programs than can be accommodated by the
present number . of teacheis, fﬁéilitiés and other resources available. In a
majority of these situations, - 1t‘was 1ndicated that the most able-bodied
students were selected for the limited number of placements available. Civil
. rights and other court decisions haye made it clea: that such decisions are
in contradiction to the-law. Thé eisgnce of tqp legal opinions on such
gueatibns is that all groups should be’made to sacrifice equally and that

no one group should bear the burden of the lack of feaoutcep. In other words,
handicapped students should have an equal opportunity to~§articipate in all
programs. ‘ ’

A
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Safety was reported as a reason for not enrolling more special education
students in regular vocational education programs. Historically, the'issue
5 [of safety has been an issue that has never been substantiated. This question
is related to the issue of information and knowledge concerning special edu-
cation students. Our society is laden with misinformation and stereotypes
about handicapped people in general Special education students with the
proper supervision gnd guidance are no more dangerous than ;he "normal"
student. Respondents also stated that special education students were not’ °
] properly prepared for the vocational education cur;&culum and that the voca-
;¥ tional education teachers were not prpperly.prepared to educate special
education students. This is a dilemma about which more information and
knowledge is needed by all who are condé}ned. ’
Four types of services and/or programs were indicated as being needed
' to enable more special éducation students to enroll in regular and/or
special vocational education programs. The highest number of responses
was received by the suggestion for curriculum modification. These modifica-
tions could include minor changes in the curriculum itself and in the demands
that would be made of special education students on an individual basis.
Exampies;of such modifications'are alternatives and options where all
students are not required to complete the ceurse with the same competencies.
The secgond highest number of responses were for liailson services. Coordination
between vocational education and.special education has traditionally left . ,
something to be desired. This is a suggestion for a new job description for
an already employed person or for a new person whose major responsibility
would 'be to develop coordination.and consultation at the independent school
diatrict level. Such coordination would involve special education-teachers,
vocational education teachers, guidance counselors, vocational adjustment
coordinators, and other significant school personnel The other two suggestions //
that were responded to consistently were the need for vocational evaluations

which would include aptitude, interests, and work attitude data and the need

for teacher aides.

33
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Comments made on map} of the questionnaires indicated that an important
;hrt of the secondary education program in most school distriCts in Texas 1s ,
the onperétive School Program which is. jointly sponsored by tge Texas -
Rehabilitation éommission, TEA, and the- independent scﬂool districts involved.
There are many feelings concerning how the VAC program and vocational education
fit together. For.example,'some respdndents indicéted that the VAC progfam
was the vocational education program fér special education students and no
other program was needed. Vocational education\progfams are the natural
place for special edﬁca;ion students to receive in-school training before,
after, or during participation in the VAC progrém. This training will help
to enable the future w;rkér better understand the occupational area in which
" he is employed and may enable the future worker to be promoted aiong with .
his other "normal” co-workers and be far more productive. "
Recommendations J ™

1. That timely and systematic data collection procedures, deéigned to gather
the type of data necessary in order to be able to meet the objectives of this
study, be implemented immediately by TEA and the independent school districts.
2. That the guidelines and functioning of the vocational ARD committees: in
the indeﬁendent school districts be thoroughly investigated.

3. That in situations Qhere there are not ehough vocational education
resources, the specigl education students be given the opportunity to share
the limited resources equally.

- 4. That present vocational education curriculums be modified in terms of
the demands required of special education students and the level and type
of cOmpetencies that are needed for course completion.

5. That resources be made available for the employment of persons whose
majof responsibility is to facilitate coordination between special educa-

tion, vocational education, Texas Rehabilitation Commission and other

significant school personnel.
6. That the precise number of special education students who are not being

served because of a lack of vocational programs be ascertained and that each
/

)
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student he individually interviewed and reviewed so that the most appropriate

educational program may be determined.

7. That an intensive in-service education program on vocational education

' progra ing for special education students for vocational education personnel,
sp&cial)eduqation personnel and administrators be initiated to inform them
_of the intent of the 1963 Vocational Education Act and its 1968 amendments,
and to make'them aware of the latest developments locally, statewiddp and
nationally. SUCh an in-service program would include the assurance that

each vocational edu ation teacher participate in a minimum of 15 hours of .
‘instruction on thé education of special education students in regular voca-

tional educatién programs. .

«
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‘ PART II
ON-SITE INTERVIEWS
by Jana Lewis
W

\
Introduction

The original purpose of the on-site interviews was to validate and clarify
the data reported on- the questionnaires and to obtain the impressions and sug-

- gestions from individuals in local school districts for improvement of voca-

"~ tional education programming for special education students. Rather than
validating Xhe data from the ‘questionnaires, however, the information gathered
from the on-site interviews served more to enhance the questionnaire findings.

The major portion of the interviewing was conducted by the assistant\Pro-
ject direator, who was responsible for intefviewing persons in a total of six-

" teen school districts in a period of eight weeks. These persons were inter-
viewed in a period of ten weeks because of a personal emergency.' Two days
were spent in each district in order to interview approximately ten persons
related to special and vocational education. In all districts attempts were’
made to interview the special education director, the vocational educational
director, one or more special education teachers, one or more vocational
teachers, a vocational adjustment coordinator, a counselor, and a prineipal.

s Before traveling to each district, appointments were made by telephone

with the directors of special and vocational education programs in the dis-

trict. These two persons were then asked to make arrangements with the other
~ persons in their district. Tne directors in each district were exceptionally
willing to participate in this part of the project, and the interviewer was

) cordially received in every diatrict.

Development of Interview Procedures and Instrument

The interview procedures and instrument reflect a continual process of
development and revision. " An interview schedule was first designed and pilot
tested with twelve graduate students in the special education program at The
University of Texas at Dallas. Each of these students then designed their own
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interview instruments for the project as a part of course requirements. The
input from these students and the pilot testing were>used in the initial devel~
opment‘of'ﬁhe instrument used in the first six districts. This first schedule
was fairly intricate and involved, consisting of five typewritten pages and

its inadequacy began to be tevedled during the visit to District #5. 'Here the
interviewer realized that to understand vscational services available to
special education students, one must first understand the special education

and vocational education services available to all students. For example, 1if
there are no special education services available at the secondary level in a
district, the'question of vocational education services for these students
becomes meaningless, because there are no identified special education students
at the secondary level. Likewise, if few vocational education programs are
avaiiable in a district, then special education students have fewet'possibil-
ities to receive vocational training. Therefore, the purpose in obtaining
information about available special and vocational services was not so much

to collgct an e*haustive list of such services, but tathef to gain a better

perspective of the special education qtu&ent in his particular school environ-

.

ment. . o

The interview schedule was revised after interviewing in District #6 to
incluae fourteen questions. Although this revised form was used during the
remaining time, it was eventually shortened verbally by the interviewer to in-
clude five main questions. The final interview procedure and schedule consisted
of the following five questions, preceded by the questions concerning avail‘able‘J

~

services:

. 1. Are special education students in regular vocational programs?
How many? ‘ : .
2. Are there any special education students who are presently not
" being served by regular vocational programs who could be?
3. Why have special education students not been served?
4. What would need to be dome in order for more special education
students to be served in regular vocational programs? (Sometimes
the word "'regular" was ogitted.whete it was thought that the more

general question was appropriate.)
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5. It T.E.A. c0uld'prov1de your school district with some kind of
assistance in order for you to servetmore special education students
in regular vocational programs what kind of assistance would be most
needed? (Sometimes the words "in regular vocational programs" ;;re
omitted and replaced by the word ''vocationally' where it was chougbc

that the more general question was appropriate.)

Question and Response Interpretations

Jhe interview schedu}e was désigned to code responses into predetermined

categories, which required a certain amount of interpretation on the part of

the incerviewer.f"/i:) ' N

~
_~—1. ARE SPEZTAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?

o ?
--None 15% or less 16-30% - 31-75% Do Not Know

The response solicited was for-~an estimate of the percent of age—eligible'
special education students enrolled in regular vocational pré&rams. For
example, 1f the first vocational.offerings in the ‘district were made to students
who w%re foufleen‘years of age, the information asked for here waé an estimated’
percent of all special education students, ages fourteen to twenty-one, being
served in regular vocational programs. These figureq represent rough estimates
by persons in the school districts %and are not precise calculations. Do Not
Know refers to those persons who did nﬁt know 1if apecial.education students

)

were enrolled in Tegular vocational programs. ' R

- A

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT BEING
SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD FE?

Yes No Do Not Know

Affirmative responses include the following:

a. Yes, but only a few.
b. Yes, but, che geverely handicapped will need special vocational

»

programs.
c."Yes, but only the students in junior high (high school).

" ._'38'%
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Negative responses include the following:
a. Yes, but not in regulgr programs
b. Those who can make it In the regular programs are preaentiy being
served, but there is a need for those needing special vocational
programs.
3. WHY HAVE STUDENTS NOT BEEN SERVED?
Student School/Teacher Needs " Respondent State
Needs ~ Needs Met Misinformdtion_  Restrictfons

. |
Student Needs are tfbse needs as seen from the viewpoint of the respondent

which are actions, characteristics, or choices of the student. Generally, 1f
the student was referred to or described in response to this question, then the
reason gi%,n was categorized as a student need. Examples include the fol-

lowing:

a. Students can't succeed in the regular program (academically,
behaviorally). 4

L]
b. Students can't learn all the skills taught in a vocational class.

c. Students are too shy and insecure. )

d. Students' handicaps are too severe.

e. Students cause safety hazards and other problems in the classroom.
f. Students have.poor attitudes.

g. Students do not chobae to be in regular vocational programs.

h. Students are unemployable and can't handle job responsibilities.
i. Students hold back the normal students..

ey

School/Teacher Needs are those needs as seen from the viewpoint of the

respondent as an action, characteristic, or choice of the school or teacher.
Generally, if the school or teacher was referred to or described in response

to thio_questioh, then the reason given was categorized as a School/Teacher

Need. Examples include the following:

a. Vocational teachers lack the understandinﬁ, time, and training to

Wy

work with epecial education students.

E;S) | i : .



b. The quota {n vocational education is fillled by selecting the best

atudents first,
’ - ¢, There Iu a reaction in vocu‘tlonnl educat fon against being used as a

"dumpluy, pround” tor unmotivated students. !

d. The district lécks space, facilities, and programs. .

e. Entrance depends on an individual vocational teacher's willingness

_to accept special education students. '

f. Students are not referred by special education teachers.

g. The district is doing all it presently can. B

.h' Students are not made aware of regular vocational programs.

i. The district lacks vocational evaluation. "

. .
Needs Met refers to responses in which the persons interviewed f2lt that
special education students were currently receiving adequate vocational ser-’

vices. Examples include the following: .

"a. Special education students have VAC (VEH, CVAE).
b. Special education students are better served n VAC (VEH, CVAE).
c. Special education students are on an equal entry basis with regular

students.

N

Rq_pondent Misinformation refers to responses that are a result of a llck
of information or a misinterpretation of guidelines and procedures. Exnnplen

include the following:

a. The vocational program would lose its allocations if identified

special education students were placed thera.
b. It is illegal for special education students to be in regulap voca-

tional programs.

R4

State Restrictions refers to responses naming decisioné or barriers at

"the state level that prevent special education students from being served.
Examples include the following: '

// a. Vocational persons at the state levei do“ﬁot want special education

/ students in regular programs.

40




b. Unnecessary CVAE testtictiohé prevent vocational service.-

c. Age and size tequitements of regular vocational classes pteQent
enrollment. _

d. Contact houts act as a deterrent to serving special education
students. ' - ) - Cs

e. Special education students cannot be served in cosmetology because

state tegulations prevent specialized skills ttaining.

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
- STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

Special Vocational t School . Teacher Student State
Programs = - Needs - . Needs Needs Revisions

Special Vocational Programs tefete’tOvtesponses in which the vocational

program of speeial education students is viewed either as an addition to, or
as a separation from the regular vocational ptogtam. This category was needed
in. order to ciassify responses when the more generall} phtesed question was
asked and when persons responded in an alte:natiVe manner to the above ques-

tion. Examples include the following: ' -

.a. Place special education students in special vocational 1asses.

v ‘b. Have VEH programs in this district.

‘ Offer programs in which special education students can function.
d.— Have special.&g%ational programs for the more severely handicapped.

-

.School Needs refers to needs within the school that must be.met by.some

means before more special education students can be served. School Needs is
distinguished from Special Vocational Programs bf'such words as "more,
and "variety." The need for more vocational progremq, either regular or spe-
cial, and the lack of.space and money to build facilities 1is often mentioned :
when referring to School Needs. Examples include, the foliowing:

a. Have more programs, facilities, insttuctional units (regular, VEH).
b. Provide more of a vatiety of coutse offerings (regular, VEH).
c. Expand and enrich the ptesent programs to serve special education’

14

students. .
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P;ovide machines equipped with safety precautions.
Identify vocational capabilities earlier.

Identify mot%lapecial educatlon atudenta.

Allow time, effort and patience.

Provide more training atationa in the community and the school.

Admit more apecial education students into the tegulat vocational

'ptogtam

Have ttanapottation to rehabilitation services in a nearby city.
Requite adminiattatota to have college courses 1n both special and

vocational education 4 -

‘Teacher Needa'tefeta to the needs of teachers that must be met before

B ¥

yo;e'apeclal education students can be served. Examples include the following:

Certain vocational teachers must have more understanding and accep-

tance of special education students.

‘ Vocationa}fteacheta must have assistance in the form of teacher-aides:

‘or smaller classes.’ _
Vocaﬁional teacheta must have training in the area of special educa-

tion. s

Z,Special and vocational educatota muat have better communication through

~’}n-service workehops.

Special eﬂucation teacheta need to make more. tefettalﬁﬁ

Student Needa refers to needs of students that are presently being met or
that'lult boi;'net before more special education atudenta can be served. '

Exanplca include the following:

Students must have better preparation ‘(math, explotatory courses) .

a.
+7 . b.  Students needs are presently being met. L -

© % Tec. Students must have individual help, special materials and machines.
’ d. Students need to become vocationally motivated.
f" e. ‘Studenta muat be able to meet certain standards, such as apeaking

Engllah, teading ability, and have knowledge of tool names.
Every special education student needs to receive vocational appraisal

N

at the eighth grade level.



i

= | | 39

State Revisions refers to recommendations for changes to be made at the

state level in order to serve more special educatidn students in vocational

programs. Examples include the following:

a.
b.

C.

Modify vocational success criteria for the handicapped.

Orient vocational curriculum more toward the handicapped.

‘Require 15 to 20% of all students in regular vocational programs

to be special education students.

El;minate age and class size restrictions.

Combine CVAE and VEH in order to benefit a broader population of
students. o _

Clarify and/or change CVAE restrictions to include special education
students. . ) \ . S
Have better communicstion between vocational and special education

at the state level. ' o

Provide more flexible guidelines in areas significant to. smaller

schools.

. Establish an adequate financial system to guarantee vocational train-

ing to special education students in Texas.

P Revise the contact hour policy.

IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KlND OF ASSISTANCE
IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION STUDENTS IN REGULAR
VOCATIONAL PROGRAMS, WHAT KIND OF ASSISTANCE WOULD BE MOST NEEDED? -

Special Vocational School Teacher Student .. State
Progtams Needs Needs Needs " Revisjons

The responses solicited for this question refer to specific kipds of TEA _

assistance and examples are included under question four.
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« INDEPENDENT SCHOOL DISTRICT #1

[R5 - ? )

I. Description'

Located in the northeastern part of Texas, this school district
has an ADA between three and six thousand and serves students in four

elementary schools, one middle school, and one high school.

-

II. Special Education Services | (

District #1 is the head school in a Plan A coopetative. Instruc-
tional and personnel attangements at the high school level include one
class for EMR and MBI students, one class fot 'LLD and ED. students and

. one vocational adjustment coordinator.

III. Vocational Education Services

Vocational ptogtams available in the area vocational high school ..w

include the folfbwing:" ' ———
Agticdltutal Education : Industrial Cooperative Training
Distributive Education : Drafting
Homemaking Education . . Building Trades
Vocational Office Education VEH General Construction Trades
Cosmetology

IV. ' Interviews . . o P

The persons interviewed in this district wete a career?counselot, the
- vocational director, the spectal education ditectot, a VEH teacher, a VAC,
an assistant superintendent, two special education teachers, and two voca-

-

tional teachers.

. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?.
HOW MANY? '
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Five persons, including both directors, said that special eduiation
students were in regular vocational programs. A special eduv.ation teacher
‘rnd a vocational ‘teacher said that they were not.‘ The Lareer}counsélor,
- the speﬁlal education director, the vocational director, and the VAC made
estimates ranging from 5 15% of all age-eligible special education students
' enrolled in regular vocational programs. A special education teacher esti-

mated between 30-60%.
<

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS‘ WHO COULD BE?

Four persons, the special education director, a Special education
teacher, and two vo€ational education teachers thought that there were more
- special education students who could be served in the regular voéatipnal . .

. “program. One vocatignal teacher d

3. WHY HAVE STUDENTS NOT BEEN/SERVED?

Seven persons named Student !
special educa;ioh students could not learn all the necessary -skills pre-

sented in vocational programs. The vocational director and a special educa-

tion teacher said that special education students could not succeed in ‘
the regular program. One special(gduéation teacher thoughi that special
education students lacked the necessary preparation and discipline. The
special education director named safety reasons. One vocational teacher

said that the student could not perform in areas such as math. Another

rvocational teacher named reading problems as the cause. School/Teacher
Needs wera named by three persons. Two of these persons, thqhassistant
superintendent and a career counselor, said that vocational teachers have
backgrounds in industry rather than in education and, therefore, lack the

- patience and understanding necessary for teaching exceptional students.
The ‘'VAC felt that vocational teachers were hesitant because they lacked
the time to work with these students and because their olasses were already

full. State Restrictions were named by one vocational teacher who said




. that special education students could not be served in cosmetology because

state regulations prevented specialized skiils'ttaining.

%, .WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION,
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? <;\

d

* One special education teacher thought that Special Vocational Programs

were needed. A School Need was named by one special education teacher
who thought that the regular otogtams‘would have to be modified before

. sPecial education'students could _ be setved, Five persons named>Teachet
Egggg. The special education director said that there needed to be a change
in the attitude of vocational teachets who preferred ability students. ' The
career counselor felt that more special education students could be admitted
1f teacher-aides were made available to vocational teachers. The vocational
director said that a ratio of one to three persons was needed in order to
teach the handicabpsd. A vocational teacher and the VAC thought that smaller

.i:cladses and/or qualified’irstructor help was most needed. Student Needs

were named by one vocational teacher who said,%hat #ecial education
' J4

.students needed better math preparation. The response of one person was

“—categorized as a State Revision. The assistant supeti endent suggested

that the vocational criteria for success should be modified for the handi-

X4 capped.

5. . IF TEA COULD PROVIDE YOUR SCHDOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED? : #; f

The responses of _four persons were categorized as School Needs. A

special education teacher and the assistant superintendent said that the
existent programs should be expanded and entiched to provide better train-
ing for special education students. The voéational director named more
building equipment and space for new programs.. The VEH teacher said that

another handicapped program was needed in order to provide more of a variety

.
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of offerings to special'education students. Teacher Needs was the cate-

gory named by four persons. A special education teacher wanted workshops
provided for both special and vocational people in order for both groups -
to be made more aware of one another. The career counselor, the special
education‘director, and a vocational teacher named a need for teacher-aides.
V. Summary ‘ .
Mostpof the persons interviewed said that less. than 15% of all-age-
eligible special education students were in regular vocational programs. »

Student Needs categorizedﬁmost of the reasons given for special education

students not enrolled in regular vocational programs. These reasons in-
clude the student's lack of reading and math skills, his or her lack of
preparation and discipline, and generally the student's inability to

. succeed. ¢The need for’ additional instructional personnel, usually in the

form of teacher-aides, was mentioned six times in response to/serving more.

special education students and to needed assistance from TEA.
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INDEPENDENT SCHOOL DISTRICT #2 ) éj

o

I. Description ‘
. . . _l_\; (é}
Located in the northeastern part of Texas, District #2 has an ADA ° ¥
between ten and thirty-five thousand and is served by fourteen elementary

8chools, five junior high schools, and two high schools.

Y
S

II. Special Education Services o

This ‘Plan A'school district serves students with all thevhandicapping
conditions outlined in the Administrative Guide and Handbook for Special

Education. The instructional and personnel arrangements available at each

of the three school levels are not repqrted for this district.

.t ’ . R ) /
III.vVocational Education Services

Vocational programs in this district include the following:

Homemaking zhAE Lab

Home Management ' Distributive Education

Home‘éﬁd Family Living . Industrial Cooperative Training

Auto Mechanics Vocational Health Occupational
Education

Auto Paint and Body
Vocational Agriculture

Cosmetology
' Home Economics Cooperative
Vocational Drafting . . Education
ogational Office Education Lab CVAE CooPe:;}ive B
Vocational HM Child Care Lab - Vocational Office Education
Cooperative

IV, Interviews

The persons interviewed in this district were the special education
director, a special education consultant, ‘the vocational director,a voce-

tional adjustment coordinator, one special education teacher, two vocational
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teachers, a vocational counselor, and a principal. The special education
director and consultant were interviewed together and unless otherwise in-
dicated, represent one response. The responses of two vocatiomal teachers

were recorded in the same manner.

»

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?

HOW MNY? ' » .. R

Responses?from the special education director and consultant, a special
education teacﬁer, a principal, and a vocational counselor indicated that
special education students were in regular vocational programs. The voca-
tional directo éaid that he knew of no special education students in the
regular progra ? The special education director and consultant did not

" estimate the pércentage, but both felt that the number of students was very
few. The vocational counselor estimated that 75% of the resource students
were enrolled in regular vocational programs and that there were no VAC

students enrolled.

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BE&NG»SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

Responses from a special education teacher, the special education
director aqd consultant, and from two vocational teachers indicated that
more speciél education students could be served. The special education
teacher felt that resource studenﬁs were at a major disadvantage because
they could not qualify for CVAE, VAC, or the regular programs. Two ‘persons,
the VAC and the vocational counselor, did not- think any more special educa- -

~.tion studentslcould be served in regular programs.

3. WHY HAVE STUDENTS. NOT BEEN SERVED?

“Three persons named School/Teacher Needs. The principal said that

entrance was based on competitive selection and that teachers saw students
- a8 a reflection of themselves. The vocational director said that the

{ programs were very selective and that teachers in cooperative programs
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made the final d@gisions. A special education teacher said that the quota
in vocational programs was usually met by selecting the better students |
and that the vocatioral counselors did not visit the resource rooms to
explain the various vocational programs. Responses from three persons

sultant said thdt special education students had not been served in regular

Vocational programs because they had VAC and CVAE available. The VAC felt

, were classifie;;fs Needs Met. The special education director and con-

that the needs of special education students were best met in VAC programs,
rather than in votational programs. A vocatio;al counselor ‘stated that VAC
students had no business being in regular programs.
‘ , 4
4, WHAT‘WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? {

The speciai education director and consultant thought that special

education students needed separate'Spgcial Vocational Programs. ITwo re-

sponses were classified as School Needs. Both vocational teachers felt
-

that the greatest need was for more machinery with safety devices. A
principal felt that the problem was within people in the school and a -

solution would require time, effort, and patience. A Teacher Need was

named'by the vocational directbr, who felt that vocational teachers needed
to know from the beginning what to expect and what would be expected of
them Iz the vocational training of these students. A-special education

teacher, whose response ,was classified as a State Revision, said that

curriculum in vocational programs should be revised in order to be more

oriented toward the handicapped.

-

5. 1IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-

‘ANCE WOULD BE MOST NEEDED?

The specigl education director and consultant thought that assist-

ance waswmost needed in setting up Special Vocational Programs. School

o0
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Needéécategotized the.}esponse of a special education teacher who said
that the problem of filled quotas required more vocational teachets. The

principal named the need for a State Revision establishing more flexible

ADA tequifements, whicli*would encourage the vocational mainstreaming of

special education students.

V.  Summary .

Theré seems to be different opinions about special education
students being enrolled in regular vocationél programs in this district.
The vocational director said that special edﬁcation students were not in
.tegular'ptograms. However, the vocational counselor estimated that 75% .
of the resource students were in regular vocational programs, and a spécial
educaéion teacher said that resource students do not qualify for any of
the three kinds of Vocatihnal programs available. It doeérgeeﬁ clear that
special education studenté who are enrolled in VAC classes -are not also
enrolled in regular vocationél programs. Thg fwo main types -of reasons
given for special education students notAbeing in regular vocational
programs are that vocational programs are selecéive and alteady‘filled,
and that special education students have VAC classes. Thére is no con-.
sensus of opinion regarding how more special education students coqld be

served or regarding needed assistance from TEA. . i
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- _.INDEPENDENT SCHOOL DISTRICT #3 -

B scription ~,@-
J{§”:tfhis district, loéh;ed’iﬁ’Easf Texas, has an -

;,£k:fhbusand. It consists'of five elementary schoo

/ ’séhooll(gtade 7), one junior high, and ore high s¢

—‘) . .
II. Special Education Services

Thi{s“Plan A school district. serves EMR, TMR, and LLD students, as
well as those with hearing and speech impairmentg. Special education
instructional attangéments and petsdnnei at the fout school levels in’
this district are not reported, with the exception of one vocat%onal

adjustment coordinator serving in the high school.

. III. Vbcational Education Services

Vocational programs include the following:

Agricultural Education Industrial Arts

Distributive Education Cosmetology (conttactedb-

Homemaking Education Auto Mechanics, (contracted)

Industrial Cooperative Training Commercial Art:(contracted)

Vocational Offiqe Education Machige Sho§ (contracted)
IV. | Interviews 4 i~ )

The petsoné 1nterviewed/;n this district were the assistant super-
intendent for dnstruction, a special education teacher, sﬁe vocational
adjuatment}ggb'%}natot, a vocational teacher, a principal, the vocational

director, thg\%pécial education director, and a VEH teacher.

9
1. ARE SPECIAL EDUCATION STUDENTS IN REGULAk VOCATIONAL PROGRAMS?
HOW MANY? <
. Five pétsons, inciuding both directors, said. that special education

\
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students were in regular vocational programs. All five persons said that
homemaking andagtiéultutew@te'the programs in which special education
students were most often placed. Two persons, a spécial education teacher
and the VAC, did not think that special education students were in regular
vocational programs. The vocational director estimated between 11-30% of
the age-eligible special education studenﬁs to be in regular vocatiodhi
programs. The special education director estimated 20% and a ptinciphl

sald that the figure was between 0-11Z.

.

‘

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE%

Three persons, a special education teacher, the assistant super-
intendent, and the vocational director, believed that there were more
special education students who could be served. The VAC did not think

there were. One vocational teacher did not know.

3. WHY HAVE STUDENTS NOT BEEN SERVED?

Three. persons named Student Needs. A vocational teacher said that

special education students seemed too shy and insecure, A ptincipal said
that these students usudally did not have the necessary skills in acagemic
and behavioral areas. Theﬂspecial education director safh that most

special education students were not capable of succeeding in regular voca-

tional programs. School/Teacher Needs were given by three persons. A
special education teacher said that-voc#tional teachers, thoﬁgh trained
vocationally, were not prepared emotionally for aealing with special educa-
tion-students. The assistant superintendent named the lack of space and |
facilities. The voca;tﬁﬁZl director said that vocational teachers were
hesitantgbecause they did not feel adequately prepared to teach special .
education students. Needs Met classified the response of the VAC, who
said that regular programs were for regular student@ and that the VAC pro-

gram was for special education students.



4. WHAT WOULD NEED TO BE DONE IN ORDER FCX MORE SPECIAL EDUCATION .
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

A special education teacher and the vocational director felt. that

Special Vocational Programs were needed in the district. One vocational

teacher, whose response was classified as School Needs, said tha: detec-

tion of these students needed to be made earlier in order for tbem to

begin making a career choice. Three persons named Teacher Needs, The

,assistant superintendent thoughs that better staff training was needed.
The principal named the need for professionally trained aides to assist
vocational teachers. The special education diteétot aéid that vocational
teachers needed to be taught how to work with special education students
and be given teacher-aides.

, | | | .
S. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF

ASSISTANCE IN Oﬁsz FOR YOU TO SERVE MORE SPECIAL EDUCATION

STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIS- |

' TANCE WOULD BE MOST NEEDED? | "

-~

The special education director, whose response was classified 88 .a

School Need, named the need for more building space. Three persons wanted

pAv)

assistance to meet Teacher Needs. The assistant superintendent thought that

staff development was most needed. The principal felt that money could‘best
be used for ptofessionally traiged teacher-aides. The vocational director

?naned the need for more peraonnel ip order to lower the present teacher/

pupil ratio.

V.  Summary

Estimates of special'éducatibn students in regular vocational progtams
ranged from 0-30%. Homemsking and agriculture vere the programs in which
_ specisl education students were most often placed Most of those inter-
viewed thought that more special education students could be served in
regular vocational programs. Student and School/Teacher Needs classified

‘the reasons most often give?ifq; special education students not being
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enrolledvin regular vocational programs. These reasons includéd the stu-
dent's lackfof academic ability, the ack of student success, and the in-
adequate %’pparation of vocational teachers for working with special '

education students. Teacher Needs was the category most often named in

response to questions four and fi;e régarding solutions for serving more
.special educaﬁi&n students in regular vocational programs. Ihé persons
responding felt that vocational teachers should be given adequate prepara-
tion for teaching spetial education students and that -they should be supplied
with teacher-aides. '
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. INDEPENDENT SCHOOL DISTRICT #4

I. Description -

This East Texas school diattiet with an ADA between one and three
thousand consists of two elementary schools, one intermedi:te school

(grades 4-6), one junfor high, and one high school.

II. Special Education Services

District #4 is the head school in a Plan A cooperative. Instruction-
al arrangements at the elementary and intermediate level include four re-
source rooms and one aelf-contained classroom. Pteaently eight ' TMR
students ranging from age ten to age. seventeen are served in this self-
contained ciassroom. These students, who do not graduate into junior high
or high school, can remain on this campus until they reacn_age twenty-one
and not receive.any vocational services. Resource rooms are provided
at the junior high and high school level, with one VAC serving in the high
school. Language and lcarning disabilities and mild retardation are the
two most often identified handicaps in this disttict One petson said
that thete was no paychologiat available to identify atudents who ate

‘emotionally disturbed.

kS

III. Vocational Education Serviqga

Some of the programs provided in this school district include the

’

following:
. *
Agriculture . _ Homemaking Education
Distributive Education - Auto Mechanics
. Building Trades Metal Trades
Vocational Office Education o _ éi ! 7

In addition, career education is availdble to studentd’beginning
at the junior high level.

06



Iv. Interviews

Persons interviewed in District #4 were the superintendent :-epr=sent-
ative, the vocational director, the VAC, the special education dircctor,
three special education teachers, three vocational teachers, and a voca-

tional counselor.

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY? " .

Seven persons, including(both directors, said that special education .
students were served in regular‘Xfcational programs. One special educa-
tion teacher thought that special’education students went _into the VAC-
program after graduating from junior high, but that they were not enrolled
in regular vocatiéhal programs at the high school. One vocational teacher
d1d not know. Estimates of all age-eligiblg‘épecial education students
eﬁrdlled in regular vocational programs fhnged.from 70X, a figure given
by the superintendehd»fepresen;atiye, to 6%, the response of the special
education director. The VAC estimated the number to be around 20X. Two
‘persons, the vocational director and a vocafional’couésclor gave estimates
between 50 and 60%.
‘2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT

BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

-

Five persons, tle superintendent representative, the spécial educa-
tion director, the.vocational director, a vocational teacher, and a voca-
tional counselor, thought that there were ﬁore special education students
who could be in regular vocatdonal programs. Two persons, the VAC and a

apecial education teacher believed thgt all the special education students

who could be in regular vocational programs were now being served.

3. WHY HAVE STUDENTS NOT BEEN SERVED?

~—-

Four respbnses were classified as Student Needs. The vocational
director said that special education students could not be admitted into
regular programs if their handicaps were too severe to allow them to

T 55‘7\:Q
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benefit from the program.. One vocational teacher saiq that special edhcaf

tion students who created safety hazards and who were disruptive could not -~
be in regular programs. The vocational counselor said that special educa-
tion students weté kept out 1if they caused problems or caused someone else
to get hurt. Another vocational teacher named safety reasons. Two persons

named School/Teacher Needs. The supetintendent representative thought that

negative teachet attitudes prevented special education students from being
Served. The special education director said that tegulat'students were
served first. Needs Met categorized responses from the VAC and a special
education teacher, who both said that it was not hard for special educa-

tion students to get into regular vocational programs in the district.

One person, a VOCAtiOﬁgl teacher, felt that ‘the State Restriction of con-
eterrent to serving more special education students.

tact hours acted as a
4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

Three persons, the superintendent representative, the VAC, and the
vocational director, said that Special Vocational Programs were needed

in this dist;@ct. Three persons, a vocational teacher, the vocational

counselor, and a special education teacher, named a Schbol Need for more
programs and €acilities. Responses from two persons were classified as
Teacher Needs. The special education director thought that vocational
teachers needed more education in dealing with the handicapped. A voca?
%ional teacher felt that better communication between vocational and special

?
education was needed.

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT, WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED? .

The special education director named assistance in setting up Special
Vocatiaonal Programs. Five persons, the superintendent representative, a




55

vocational teécher, the vocational director, a special education teacher,
“and a vocational counselor, responded to the School Need for more building

funds. The VAC, whose response was categorized as Teacher Needs, suggested

that vocational teachers be given more exposure in the area of special
education during their training. One vocational teacher wanted a State

Revision-made'concerning the contact hours policy.

V. » Summary

g Most personc said Fhat special education students were in regular
vocational programs. More of, these persons estimated the number to.be
50% and over; however, there is a diécrepancy between the responses of
the special education director; who gave a 6% estimate, and the vocational
director, who made an estimate between 50 and 60%Z. There are also eigbt
TMR students who .do not receive any type of vocational service. Most of
the persons interviewed believed that more special educagion students
could be served in regular vocational programs, but not if the students
handicap was too severe or if tHe student created a safety risk. Most
persons felt that more special education students could?be served 1if
there were more facilities, regula: vocational programs, and special voca-
tional programs. QThe type of assistance mosggxﬁa?ested'from TEA was for
building funds. '
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INDEPENDENT SCHOOL DISTRICT #5

I. Description

This district ie'located in the southern part of Texas and has an
ADA between one and three thousand. It is made up of one elementary

¢
school, one junior high, and one high school.

CII. Special Education Serviges ’

District #5, a member of a Plan A cooperative, has resource and
self-contained classrooms serving LLD and EMR students at the elementary
and junior high levels. There is one in\structional unit for the deaf-

blind on an elementary school campus. Services for TMR studénts are

hmtracted from another schpol di,stric’t. Before the VAC program lhat"

Yy
! '

3

year, there, were no speciﬂ hdu&'ation senvices provided at ‘the high k4
school \Now there is one/‘&part-time (two jperiods a day) resource te/acher yﬁ

serving six students and bne vocational adjustment coordinatdr serving

ey

. . \ \ - a\"/‘ )'
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1. ARE SPECIAL FDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY?

Three persons, the voca#ional director, a principal, and a VAC said
that special edu;ation students were in regular vocational programs. Three
persons were clasgified as saying that special education students were not
served by regulaf vocational programs. 1Two of these persons, the special
education director and a special education teachér, actually responded ’——t>
affirmatively, but both were referring to special educatipn students en-—
)rolled in CVAE programs. The counselor‘felt that there were no special
education students in regular programs because there were so few identified ‘
Bpeciqfweducation students at the high school level. ‘One'vocational teacher
did ﬁ;t know. Four persons, the special education director, the vocational
' director, the VAC! ahd the principal, estimated that less than 10Z of the
age-eligible special education students were enrolled in regular vocational

programs.
/ ‘ ¢

2. ARE THERE ANY SPECTAL EDUCATION STUDENTS WHO ARE: PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

Three persons, the special education director, the VAC, and a special
education teacher, thought that there were more special education students
who could be served in regular vocational programs. The vocational director
thought that the maximum number of special education students were presently

being served. One vocational teacher did not know. -

'3. WHY HAVE STUDENTS NOT BEEN SERVED?

Six persons responded on the basis of School[Te;chef Needs. The VAC
said that vocational teachers did not want 'problem kids." A vocational
teacher thought that it was a natural tendency of most teachers to want
high achievers. .The special education director said that regular voca- ]
tional programs were selective, allowing the best students to be admitted
first, The special education teacher said that special education students
had not been served because of the lack of programs, especially for girlq;
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The principal alsp named the lack of programs, and the vocational director
felt that the district was already trying eV%rything it could. Needs Met
was indicated by the counselor, who said that special education students

were on an equal basis with regular students in entering regular vocational

programs,

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

The CVAE teacher felt that Special Vocational Programs were needed

to serve more special education students. Four persons named School Needs.

A vocational teacher said that more facilities were needed. The special
education teacher thought that more épecial education students would need to
be identified before they could be served. The counselor thought that
.identification of students' vocational capabilities at. the middlé school
level was needed. The VAC thought that the needs :;re for speciél programs,
more instructors and iire f;cilities. A ;ocational teacher's response,

categorized as Teacher Needs, was for teacher assistance. One person, the

spectal education director, responded in favor of a State Revision requiring

15-20% of all students in regular vocational progrems to be identified

special education students. \. ¢

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED? '

The responses of three persons were classified as School Needs. Té;
counselor named funds for personpél, equipment, and building space. The
special education director wanted TEA to allocate funds for facilities and.

more teaching units. The VAC also named a facility need. -

V. Summary

It is unclear whether special education students are actually in

regular vocational programs. Some persons said that they were, others
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referred to CVAE as regular. Probably the small number of available
special education services in the high school make it difficult to serve
an unidentificd population of students. Most of the persons interviewed
thought chac there were moTe special education students who could be

served, and che need most often named was for more facilities and programs.
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INDEPENDENT SCHOOL DISTRICT #6

I. Description

V' This south central school district, with an ADA between zero and five
hundred, consists of one é¢lementary school, one junior high school, and

one high school.

II. Special Education Services

This small district, a member of a Plan A cooperative, has two re-
source teachers. One teacher is tesponsible for approximately seventeen
students in grades one through four; the ochet. for approximately twenty-
two students in grades five through twelve. LLD and EMR students ate‘
served on the home éampus. and two TMR students are sent for educational
setviceé‘to the head school of the cooperative a few miles away. The
district is served by one VAC who comes one day a week. Spgech therapy
is also available in the dist}ict.

III. Vocatidnal Education Services

The only, vocational programs available iﬁ this district are agricul-
ture and hég;making. According to the superintendent, these are all of the
programs for which the disttict is eligible. Because there are no work pro-
‘gtams available to tegulat students, the superintendent felt that there was

resentment in the district toward the VAC program.

IV. 1Interviews

Persons interviewed were the supetintendent, the special education
directot (of the coopetative), the VAC, and two special education teachers.
The two teachers werxe 1nterviewed at the same time and, unless otherwise
noted, are considered as one response.: The VAC and the apecial education
director we?% located at the head school of the coopetative a. few miles
away. Needs of the head school appeared to be quite different ftom those
in District #6. It was not clear in the first two interview questions

64 o .




-

Py

61

whether persons from the head school were responding for their school or

for District f#6. &

‘1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY? »

The superintendent and the special education teachers said that there
were some boys in agriculture. (There are no giris in special. education at
the high school level.) The VAC and special education ditecfot said that
special education students were not in regular vocational ytograms. The
superintendent did not know the number of special education students in
regular vocational programs.

‘v
Sr 2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PREéENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHU COULD ﬁE?

The VAC and the special education-director felt that more special
education students could be served. The superintendent and special educa-
tion teachers felt that all the special education students who could be in

regular vocational programs were being served.

3. WHY HAVE STUDENTS NOT BEEN SERVED? .

Three persons named School/Teacher Needs. The VAC, the special educa-

tion teachers, and the special education director thought that special
education students had not been served because of the lack of vocational
programs in School District #6. Needs Met classified the tesponse of the
superintendent, who said that special education students were as eligible
as regular students to enroll in the vocational programs that were available.
4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

v

Two persons, the special education teacher and the special education

director, hamed School Needs in the form of additional vocational programs.

The superintendent, whose response was categorized as Student Needs, felt
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that the needs of special education students were being met in an equal

manner, if not better, to those of regular students.

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
.ANCE WOULD BE MOST NEEbED? '

All four persons responded to School Needs, saying that this small

school district needed additional vocational allocations.

V. Summéry

It seems that special education students in District #6 can be
admitted to regular programs, but there are very few vocational programs
available. In this gchool district with an ADA of less than five hundred,
the greatest need is for additional allocations for vocational programs.

The interviewing in this district rafses several questions cbncerning small

ese schools

school districts, such as the kinds &f assistance available to th

and their relationships within cooperatives.
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INDEPENDENT SCHOOL DISTRICT #7

I. Description

‘ ~ This- school district is locatec}‘in the northern part of Teanas and
has an ADA between one and three thousand. It consists of two eleinentary
schools, one 'junior high, and one high school.

k4

II. Special Education Services -~

Special education services are available to ED, MBI, EMR, and LLD
students in thirteen resource rooms at the elemintary level, four resource
rooms .4t the Junior high schwl, and one .vocational adjustmen‘f‘class in the
higi’n school. students are E’on;racted to available services in \n larger
school distric':&i

[

everal miles away. ’ /

"III. Vocational Education Services

This school district has the following\ vocational programs;

f Distributivg«Education ' .Aéricul‘ture (3 different programs)
Homemaking éducatibn - Auto Mechanics
Home Economics Cooperative Education Building Trades
Industrial Cooperative Training - ~ VEH Bﬁilding Mninten&n_ce _
Vocational Office Education ) .VEH_Home and C(mmunitnyervices
Pre-employment Office Education
Iv. interviews . ~

Persons interviewed were the vocational director, the special education
director, special education counselor, two speciai education teachers -

(Junior high), two vocational teachers, two VEH teachers, and th& VAC.

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
' HOW MANY? ' -

Five persons said that special education students were in regular
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~vocatlonal programs. One 6f these persons, the special education director,
H{"‘l,:.tfw't .-apm-l:ll° cducat ton students [n regular hllgh’ nchool vecational
pruérnmﬂ were often VAC sLudcntnAtnking agriculture or homemakling as
~electives. One junior high spcc£n1 edycntion teacher estimated that about
122 of her students were in industrial arts. The special education director
estimated the number of age-elligible special education students in regular
Voca:iénai progréhs to be about 25X at the Jjunior high school and about 42
in high school. This person said that the higher percentage at the junior
high level was the result of there being LLD resource students in the junior
high school. One junior high special education teacher estimated that

about 252 of her students were In agriculture and homemaking. The VA? made

an estimate of 25%.

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BEING SERVED BY REthAR VOCATIONAL PROGRAMS WHO COULD BE?

Four persons, fhe speclal education director, the special-education
counselgr,‘the VAC, and VEH teacher, said that more speélal education students
could be served. One of these persons, the VEH teacher, thought that the
number would be small. One VEH teacher and a special education teacher did
not think that more'special education students could be served. A special

education teacher and a vocational teacher did not know.

3. WHY HAVE STUDENTS NOT BEEN SERVED?

Three persons named Student Needs. The vocational director said that

safety was the main consideration. .One VEH teacher felt that special educa-
fion stucdents were not in regular programs because they were afraid, had
poor attitudes, and had low mental abilities. A vocational teacher thought

that special education students could not pass the academics required in

vocational programs. _School/Teacher Needs categorized responses of:three
persons. The special education director felt that there was an attitude
problem on the part of vocational people. A vocatipnal teacher said that

some vocational teachers might feel special education students would degrghe

]
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their program. The VAC said that vocational programs were selective and full.
One person's response was classified as Needs Met. A special-education

teacher felt that special education students did net need regular VOCational

programs because they had‘epecial vocational proérams. The special educa-

tion counselor, whose response was categorized as State Restrictions, said
that vocational people at the state level did not want épecial education
students in regular vocational programs,’ This person also named other re-

strictions such as the number admitted into a vocational class and age

requirements.

©

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? ]

i R
Four persons, a special education teacher, the vocational director,
a vocational-teacher, and a VEH teacher, felt that more special education
students could be served in Special VocationalAPrqgrams. The vocational

1]

director stressed'the importance of cooperation between special and vocational

-education andanffehe need for teachers who ‘understood special education

dents. Teacher Needs were named by five persons. Ome speqial education

teaeher thought that a smaller teacher/pupil ratio was needed. One voca-

-tiondl" teacher said that more special education students could be served

if they were allowed:to enroll. The special education director thought
that special educators needed to be encouraged to teaeh skills reinforciné
the student's vocat;onal trafning and that vocational educators needed to
be eneouraged to work with special education students. A VEH teacher said

that more understanding 'and acceptance was needed in certain vocational

programs in the sthool. The VAC said that more regular teachers“wouid have >§f¢
to accept special education students.and gear their classes to.meet‘the_ h
needs of these students. One person, the special education counselor, thought

that State Revisions were needed to eliminate age and nugber restrictrons.

5. IF TEA COULD PROVIDE YOUR SCHOOL strkgggijru SOME KIND OF '
' ASSISTANCE IN ORDER FOR YOU TO SERVE MORESPECIAL EDUCATION
¢, STUDFNTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-

ANCE WOULD BE MOST NEEDED? T ;:,
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One special education teacher felt that assistance in getting Special

Vocational Programs at the high school was needed. Three persons named School

Needs. The speciai education director wanted more regular and special
programs with realistic trainingstationé simulating jok situations. The
special education counselor said that more instructional units for vocational
programs was most needed. A'VEH teacher requested -more commercial equipmeht.

Teacher Needs was a category named by four persons. The vocational director

‘.thought that teacher aides with special education backgrounds were needed.

A gpecial education teacher wanted TEA to provide visiting teams to work
with vocationﬁl:tégchets. The VAC wante® in-service ptbgtags‘ptovided which
would inform g1l ‘teachers about special education students. One VEH teacher

suggested more tefetence matetiels, visual.aides, and books for tegchers

and students. A State Revision wac named by a vocetional teacher who wanted.'

to be able to count special education students on his class rcle.

e,

V. ' Summary

" School District #7 seems to'serve approximately 20 to 25% of the speﬁial'
education students at the junior high level and probably less than 10% in. _
* the high school. Special education students who graduate to high school
either tefurn to the regular mainstream or become VAC students. A VAC
student entolls into regular vocational classes more for the purpose of taking
an elective course than fot'vocational.training. There are probably more
specialleducation students who coﬁLd be served in regular vocationil pro-
grams.. The teasons,given_fot‘ppecial education students not being served
are related toistudent,”school, and teacher needs. It is felt that mete
- special education students could be served if there were more speciél‘voca- ‘

tional programs &nd if more needs of teachers could be met. These include

h more classroom aides and more 1nformative in-service

LTy

ptoviding/ acherdjbai

~ programs.
2
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INDEPENDENT  SCHOOL DISTRICT/fB
o’

I. Description

-

o .
Located in norEMe¥n Texas, this district has an ADA between one and

-

‘three thousand and consists of four elementary schdbls,ﬂone juniaor high

school, and one high school.

II. Special Education Seryices A ' .

This is the first year. for school Distticg #8 to be under Plan A.
Before now all handicapped students were served in one elementary school,
and trainable students have remained on théﬁ campus. Resource rooms are
availgble on every elementary campus. The junior high contains one self-

contained class for EMR students and one LLD resource room. rPlans are

67

underway to convert the EMR- self-contained c%gqs into an integtated setting

in which the students attend regular classes such as physical education and

music. The VAC program, which is new this year, is available at the high

school.

III. Vocational Educaticn Services
Vocational Programs are as follows:

DistribqtiveiEducation . CVAE Building Trades
Homemaking Education (junior high)
CVAE Small Engine Repair

Home Economic Cooperative Education (high school) _
Vocationél gffice Education _CVAE Home and Co ity Services
Auto Mechanics . : (junior high and high school)
. _ | v ﬂ
. IV, Interviews i >

The persons interviewed in this district were the special education

director, the VAC, a tehasilitatioh counselor, a CVAE teacher, a vocational

teacher, the vocational director, a special education teacher and her aide,

" an assistant principal, and a coundelor. The VAC and the rehabilitation

3

o
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counselor were interviewed together, and unless indicated otherwise, wqge

considered as one tesponse _
{
wl

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
L N -
" How MANY?

_ The assistant ptincipal thought that thete ‘were special education
students in regular vocational programs. Four petsons, the special
education director, a vocational teacher, a special education teacher, -

-and a counselor, said that they were not. The vocational director did not

RS

"know.

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS, WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PRQ&Q;MS WHO COULD BE? .

The VAC, the rehabilitation counselor, a epeeial education teacher
jand her aide believed that there were special educatigg studente who could
be served by regular vocational programs. Three persons, the special educa-
tion director, the assistant principal, and the counselor did not think
that more special¥education students could be served. The vocational direc-
tor and a vocational teacher did not know. The vocational director added
that sbecial education students ifn regular vocational programs would reduce
the effectiveness of the program and that a special kind of petson was .

needed to teach special education students

3. WHY HAVE STUDENTS NOT BEEN SERVED?

Two responses were categoriZed as Student’ Needs. The counselor said

that special education students were not in vocational programs because
they could not handle job responsibilities. The vocational director named

safety reasons. Two persons named School/Teacher Needs. The special educa-

-tion director felt that special education students were not in regular pto—
grams because this was the first year for Plan A in their school district’
A special education teacher said that special education students were re- -

stricted from both the CVAE-and the regular vocational program and, there-
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fore, received no vocational services. Needs Met classified the response
4
of a vocational teacher who said. that special education students were not

in regular programs because he thought they were in CVAE.

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

¥ .
The special education teacher thought that Special Vocational Programs

should be offered to these students at the junior high school. Four persons

responded to School Needs. The special education director said that the

disttiqt needed time to allow Plan A to take effect. The VAC and the rehab-
ilitation couﬁselof thought that there should be more training s;ations in

the community. A vocational teacher said that more special education students
could be served if they were admitted to regular programs. The assistant
principal fhought that more special education services were needed in the

district. The counselor named Teacher Needs, saying that vocational teachers

needed more education in the area of special education.

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-

_ ANCE WOULD BE MOST NEEDED?

"

Three persons responded to School Needs. The special education teacher
"thought that the greatest need was for more facilities and equipment. The
suggested TEA provide materials for teaching special education

The vocational director said that administrators should have

connselo

students
college hours in both vocational and special education. Teacher Needs were

y two-petsons. The special education director said that vocational
g needed more educafion in order to understand the ﬁeeds of special
education students. The assistant principal thought'that a lower teacher/
pupil tatio‘should be maintéinéd. o , | : T

|
V. Summary '

Most persons in this district thought that special education students
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'ﬁere not in regnlar vocational programs,r ~Ther seeged to be differing o f
;op’nions ab td?;pether more specia.lme‘dg}catib stud nts.md be g‘erved 5
Special education_stﬁaents have nat”
,'variety of reasons xSome of heséﬁteasons include ﬁhé safety }iskiinvplved
_‘_and the lack of{programs ?vangbie teo. them. que persoa§<responded to.z
School Needs in reference to how more. spec%gld@@ucatian{students could be

serVed and needed assistance from TEA This new Plan A district is attempt-

et placed 1 'regularaprograms for a .~
i)

ing to* provide more and. better services to specialkedubation students ‘than

” »:, "«‘ v

-'previou@ly provided..

o
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INDEPENDENT SCHOOL DISTRICT #9

I. ﬁDescription

Located in the southern part of the state, Independent School District
#9 has an ADA between three and six thousand and consists of two elementary

schools, one junior high school, and éne high school.

II. Special Education Services o

Independent School District #9 is a Plan B district. At the elementary
level are classes for LLD students, EMR students, and one self-contained
class for the orthopedically handicapped. EMR students are integrated into
regular classes such as physical education and music. There are classes

at the junior high and high school for LLD, EMR, and MBI students. One.
VAC serves in the high school. >

III. Vocational Education Services

-Distributive Education ﬁadio and TV
Industrial Cooperative Training Cosmetology =
Home Economics Cooperative Education Air Conditioning and Reftigeration
Agriculture Printing
Agricultural Resources Development Drafting
General Agriculture Mechanics CVAE
Auto Technology r \\ VEH Home and Community Service
1

. Vocational Office Edu§ t;% , ¢

IV. 1Interviews T,

The special education director and a vocational adjustment coordi-
nator were unavailable for interviewing in this district. The persons
interviewed were the vocational director, a school counselor, & special

education teacher, a vocational teacher, and a diagnostician.

. (g5
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1, ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY?

Three persons, the vocational director, a vocational teacher, and a
special education teacher, thought that special education students were
in regular vocational programs. The vocational director thought that
special education students were only in homemaking and the special educa- ‘B
- tion teacher referred to industrial arts. The diagnostician said that
special education students were not in regular programs. The vdcational
director estimited there to be less than }OZ of the age-eligible special
educﬁtion students in regular vocational programs, and "a few'" was the

comment made by a vocational teacher.

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BEING 'SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

_ Two persons, the vocavional director and a vocational teacher, thoughtﬂ
o N, ) . -
that there were more special education students who could be in regular y

vocational programs, but the director did not think that the number was
large. Neither the counselor nor the diagnostician had any information

on this question.

3. WHY BAVE STUDENTS NOT BEEN SERVED?

Two persons named Student Needs. ‘Both the special qducation teacher

and the diagnostician felt that special education students could not be
successful in the regular vocational program. The vocational director
named a School/Teacher Need, saying that vocational people were heéitant

for many reasons, but that it was not realistic to force a special educa-

tion student onto a teacher who could ng%-deal with the student. Two
responses were classified as Needs Met. A vocational teacher said that
specialveducation students had vocational adjustment classes and were
better served in special programs. A counselor statgd that special
education students weté put in vocational adjustment classes and were

really not considered for regular ones. K




- 4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
V STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS? -

Three persons named Teacher Needs. The vocétional director felt

'that 1f vocational teachers were to assume ‘this responsibility, they

. must be provided with such help as team teaching situations or teacher
aides. The counselor thought that more vocaﬁional teacher training and
aldes were needed. The diagnostician said that cooperation between vocé-
tional and special education was the most important issue. A vocational
teacher, whose response was classified as Student Needs, thought that

students would need to be provided with more individualized hélp in the

classroom.

5. 1IF THE TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCAIIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED?

The vocational director's request, categorized as Teacher Needs, was

for teacher aides.

-

V. Summary

Probably less than 10% of the age-eligib

in this district are in regular vocational /Hrograms. Special education

students have not been in regular programfs ause most persons believed

Klds568 . Teaéher Needs was the response

_ﬁe ways more special education students

teachers in assuming the responsibility for training handicapped students

and for better cooperation between special and vocational educators.
. p -

-“épecial education students
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INDEPENDENT SCHOOL DISTRICT #10

€<

I. Description

This district, located in central Texas, has an ADA between two and
.five thousand and consists of one high school, one junior high school,
one intermediate school (grades 4-6), one primary school (grades 1-3),

and a kindergarten. ,

II. Special Education Services

This district operates a Plan A program and has béth regggrce and
self-contained arrangéments. There 1is one resource unit for the pre-
school age children, and one for the kindergarten classes. The primary
?Pscﬁool has four resource unfi; and two self-contained units for students
{with more severe probiems of all ages. There are also four resource units

at the intermediate school, and two each at the junior and senior high
schools. Maiﬁstreaming at all levels is encouraged throughout the dis-
trict and appears to be f&nctioning satisfactorily. A speech therapist,
who works primarily with the younger children, is also employed.

P

III. Vocational Education Services

The folldwing'vocational education services are available in the

district: .
Agriculture _ Building Trades
Homemaking- ' Agriculture Co-op
Vocational Office Education Occupational -Orientation
Distributive Education . Industrial Cooperative Training

CVAE Home'and'Community Service CVQE\General Mechanical Repair
CVAE Commercial Food Service CVAE General Mechanical Trades

CVAE Commercial Clothing ‘Service

VEH General Construction Trades VEH Home and Community Living
-
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IV. Interviews

The persons interviewed in this district were the special education
director, the vocational education director, the vocational adjustment
coordinator, a special education teacher, a guidance counselor, a VEH

teacher, and an assistant principal.

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY?

Five persons, including both directors, sai& that special education
students were being served in regular vocational programs in this district.
The special education teacher thought that all of the special educatién
‘students had to be in the VAC program so that they would be able to grad-
uate. The vocational persons interviewed appeared to accept the fact
that some special education students may be able to benefit from the

regular vocational education program.

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

Four of the seven persons interviewed indicated that all of thez
special education students' needs®were being met by the VEH and VAC pro-
grams, although some of these needs could also be satisfied by regular
vocational education programs. The VEH teacher stated that there was at
léést two of his students that deserved a trial period in the regular
program. Two persons were not certgin about the answer to this question.

3. WHY HAVE STUDENTS NOT BEEN SERVED? ;

Five responses were categorized.as School/Teacher Needs. Three of

the persons in this category felt that "regular" students should have
first access to the regular programs because they were not permitted in
the VEH or CVAE programs. A second comment from the guidance co;zselor

was that there were scheduling problems. The special education udents
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would only be available to take regular vocational classes at specific

times. Two rgsponses were categorized as Student Needs. These persons °*
were of the opinion that the special education students did not possess

the academic skills needed for the regular vocational education program.

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR vORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

Y

Five of the persons interviewed were of the opinion that more
facilities would enable more special education students to be served in

regular programs. These responses were classified as School Needs. One

‘of chesg persons stated that the needs of special education students were
being met at only one level, and many of these students preferred to be
trained in vocational areas other than the areas where the VEH program
offered instruction. A statement was also made that there was no voca-
tional aptitude testing prior to entrance for the VEH program because
there was not a range of programs available from which a speéial educa-

; ,
tion student could make a choice.

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF

 ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED?

The vdcacional education director .expressed School Needs when he

stated that more facilities were necessary: The problem of CVAE programs
]
not accepting special education students was a real concern here because

four of the persons interviewed felt that more handicapped students could

76 .

'be served if these programs were open to them. These responses were classi-

fied as State Revisions. Three other respondents felt that although main-

' streaming had been sucQgﬁiful, there was still awneed for in-service

training for the regula‘ eachers. The need for more Special Vocational

Programs was also expressed by two people.

o]
O



- V. Summary

Less than 20Z of the . special educationAstudents in Distfict #10
are being served in regular vocational education classes. The personnel
who wére interviewed did not have strong feelings against serving these
students in regular clasges, but felt that their needs were being served
by the VEH and VAC programs. There was one respondent that felt it was
unfadr for special education students to be so limited in the choice of

~

hrograms that was available for them. Most persons interuviewed felt

that more facilities were needed. , o
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INDEPENDENT SCHOOL DISTRICT #11
W

1. .Discriptioh

4%
This district logated in West Texas has an ADA between ten and thirty-
f#ve thousand and consists ofAtwenty—two elementary schools, six junior

high schools, and three high schools. .

-

td

II. Special Education Services

Teaching arrangements at the elementary level include resdﬁrce
units on every campus, four units for the~emot;ohally disturbed,'one
unit for the blind, and six units for the deaf. There are resource
rooms at every junior high school and ‘two units for. the emotionaily
disturbed. Tﬂ; district also provides seven teachers for a loéal youth
ééhter' serving tﬁe emotiorfally distu;fed. Every high school has resource

.rooms and diagnostic classngooms. There are eight vocational adjustment

>

e deaf. This district is served by two VAC's

classes and one unit_for
}who are responsible for all the student placemenfg and related field work.
Teaching the students in the eight -vocational adjustment classes is the

Pl

responsibility of ihe work-study teachers. : . *,

III. Vocational Education Services : {

Vocational programs include the following:
-

Distributive Education v Masonry

Homemaking Education Machine Shop ‘ )
- Home Economics Cooperatige Education Electrical Trades
Industrial éo9perative Tféining X Refrigeration and Air Conditioning
Vocational.Office Education Building Trades
Agticultﬁre ' " Radio/TV Repair
Printing Industrial Electronics
_ Auto Mechanics Industrial Engine Repair o
Auto Body Repair Vocational Drafting |
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Piping Trades Law Enforcement (contracted) -

Welding =~ /// *© €osmetology (contracted)

IV. Inverviews . - ‘ ' o

The persons“interviewed in .this district were the special education

director, aspecial education teacher, a vocational adjustment coordinator, )

the vocational director, three vocational teachers, and a vocational ' gi:'
,ow

‘counselor. [
. . ,

- e

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?

HOW ‘MANY? ;r, . (. L

Six persons said that special education students were in regular voca-

tional programs.~ The VAC added ‘that special education students were in

: the regular programs only if they were sure to make it arnd if the voca-

: .

-

“

tional teacher would accept the student. °The special education director
estimdted there to be 25-30% of the age-eligible special education '
studeénts 1in regular vocational programs._ A special education teacher
made an estimate of\about 10%. The vocational director and a Vocational
cotnselor estimated;less than 10%. .-

a A

> e . . - .
: ”

2. ARE THERE ANY SPECIAL EDUCATION.STUDENTS WHO ARE PRESENTLY

*®
NOT BEING sERVED WHO COULD- BE? - , : I

Five persons, the special education director, a special. education
tegcher, the voeational director, and. CWO 'vocational teachers, thought
that more special fi\cation students could be served, The special educa—-

tion director added that more special education students could be in

regular programs, but the more se ly handicapped students needhd special
A }%r

vocational. programs. A voca@ional .counselor believed that there were no

more special education students who could be served in regular Qrograms

Two vocational teachers did not know. @ ° ' s S
@ ’ ' ) - - L ‘ -

N
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3., WHY HAVE STUDENTS NOT BEEN SERVED?:, el

8

Yoo

L] .
TWo persons named S;pdent Needs. One vocational teacher referred

to poor ‘student attitudes by saying that students did not want to work
‘because everything has always been handed to them." Another vdﬂa'ional

ﬁaza ds.

ps - gpecial

teacher felt the: 9950181 education student presented srw

‘ﬁ

f accept: special education st e ‘ﬁ:This teacher ' added further that speeial

' .-education students ‘are . revi ‘ &
tional class.: The vocational'(’;ector stated that regular vocational pro—
grams are designed ;ofserve one target population regularly enrolled
public school stydeqts, and. the goal of a regular vocationa&Jprogram is -
to serve thoae“st&dents first.ﬁ A vocational teacher named the reaction of

&

vocational‘meachers to 'y past tendency of counselors to use° vocatiogal

L)

education ad\ "dump__ fground" for any student not interested in school

One vocationaI teacher'thought that special education students might not

o " K
' haNe been made’aha e of vocational programs. A vocational counselor na
%j;é*’iack of re“r'errals by special educators,%
i A : i; Mg

f 3 : v ,
" . &' ’ '“ :
L{ : WHATfWOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
v STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? - - *
e T
"ﬁi" The. vocational counselor felt that special education students ‘should

¢

be in Special Vocational.Programs, separate from regular programs School

) ylédg.were named by two persons.- The vocational director wanted more

" facilities. A voeational\teacher saw a need fogwﬂgre vocational programs
especialli for those in denand that close quickly. 7Two pérsons responded

" with Teacher Needs; The VAC saw the needbforrchanges in veeational,atti—
tudes, but also felt that special education students couId"npt'benforced _
into an'unwilling'teacher's class without defeating theforiginél purpose .
'I:hel,:.s'pe'éi.al education director felt that challenging workshops *ving

i

i . i .
: ’ . S E . *o
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? both vocational .and speci&i educators were needed. Stﬁdent Needsﬁzlassified

the response of one special education teacher, who thqught that studerts:
would need special help‘%o succeed in regular prograﬁs? - .
' . :‘" :
5. 1IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT W;’I’H SOME KIND OF #
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL 'EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMSTQRHAT KIND OF ASSIST-

ANCE WOULD BE MOST NEEDED? ;
% v
~ This question was directed to the specialquucation director whose

tesponse‘gaSZSIassified as a State Revision. He felt that mpre communica-

tion was needed betweqn vocational and speciai education persons at the
e . v
! Co &

L) . ' ' ‘ - “j";)u‘ :

»

state level.

V. Summary. ’ ' .

Accor&ing to tns:petsons interviewed in Distf#cbn#llg‘special educa-’
tion students are enrolled in regular vocational programs. Estimates of
age*eligible special education students in regular vocational programs

‘EL tﬁan 102 to 30%. Most persons thought thet there were "\ﬁ"‘

’ tanged from 1
mone spégaal educat!on studenCS?whp could be ‘served, both in regular and

in special programs. School[Teachet Needs és the categoty named most

often in giving teasons that ptevent special education‘students from beiugéi
served. Many of the teasons given seem to reflect vocational entrance . ¥

1b‘ttiets placéd on spec education students. Most persons named needs
" of the scapol and of t rs that must be met before mote*%pecial educa-

tion students can be served. There is an indicated need for more ptogtams,

:

more facilities, changes in vocational attitudes, and more positive_intet-

actions between vocational and special educators. . .

~

. N
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INDRRENDENT SCHOOL DASTRICT #12
“ .

I. Description
' »

Fildependent School District #12, located in West Texas, has an ADA
between ‘one and three thousand and consists of one high school, one junior

high, and one elementary school. Y

II. Special Educa‘tion Services : , )

This sgall school district is a member of a ten-school coopetaéive.
Instructional ¥ervices available at the high school level include one re- ‘
source room and one VAC. XAt the junior high%:hool, students are served . '

in one resource room. The elementary school contains one resource room

and two self-contained classrooms for the trainable mentally retarded_
and for students who cannot function. in the regular mainstream. Other -

'services :['n'clude one early childhood unit and a homebound teacher. -

III. Vo'cational Education Services

Vocational programs include the following:

Distributiye Education Farm Mechanics LQ
’ Homemaking Education L4 Meats Processing '
7 . Agricultural Education - CVAE Hotie Management

e
IV. Interviews [ f ‘
i . p .
! The persons 1nterv1ewed in ‘this district: wet@ a special educationu

supervisor, a vocational adjustment coordinator, an ass*m rincipal
“*‘l diagnoctician, a special education teachet, and two vocatij’ 1l teachers.
~ The speciaf edmcation supe sot andi’rthe vocational?adjustment coordinator:

were interviewed togethet and unless otherwise indicated, were- recorded .

i

. as one response. The assiatant principal was the person respousible for -
vocaqonal ptogjns 1n this distri ’




. ¢

1. ARE’SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?

HOW MANY?“"_‘". , ‘ 3 . _—

-

Six persons sakil thht special education students were in regular, /

~ vocational programs. Four af these persons “added that thege epecial,educa-
tion students were usually ‘enrolled’ in agriculture or homenaking. %
assistant prini}pal and a specdal education teacher estgmated 20% of the}w%

age-eligible special education students to be in regular vocational prd”‘
grams. : LN B &
. . -
~ 2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO. ARE PRESENTLY
' NoT BEING SERVED WHO COULD BE? =

. Four persons, the assistant principal, a special 'ucation teacher?t
. anl’two *vocational teachers, *elt that more special education students .
-Jécoull=be.served in regular programs. A diagnostician, the special educa-
"tion supervisor, and the- vocational adjustment coordinator said that there
were none.
N

Ly '3. WHY HAVE STUDENTS'NOT BEEN SERVED? L
(= 4 .

"“f - Two responses given.were based on S ent Needs The assistant prin—

cipal and a vocational teacher said that special students were nobr' i

tional programs because they had not chosen fo be. Four responses, 2 ¢
lass‘fie a8 School/Teacher Needs. A speciéff\ducation teacheﬁufeltgthat
-dﬁa 'tea ers were refuctant to take extra time with the students. o
ication supervisor and the vocational adjustment coordinator
R g ¢ he n d Eor more vocational programs A vocational teacher said
hgpﬁthebe .was a 1tuited number of classes 1n only a few program-» i
A AL T
e WA %U'an O . BE DONE IN ORDERr FOR MORE SPECIAL EDUCATION
YOS snmsu‘rs d' 1’& }SERVED\'IN REGULAR VOCATIONAL PROGRAMS'Z
that é;ecial Vocational Prqgrams mi t.be
eeds were. named by twqgresppnden!i Thé
.
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Rseirelated to agriculture. The special education’ supervisor agd voca~-

-

¥al adjustment coordinator felt that the greatest need was for trans—
§

lftation .to rehabilitation training offered in a n#arby metropolitan area.

‘90 responses were categorized as Teacher Needs. The special education

';teacher thought that vocational pPeople needed a better understanding of
the capabilities of special education students and that special educators
needed to be more informed about available vocational programs. A voca-
tional teacher thought that the ratio of teachers to pupils would need

to be reduced. Student® Needs classified.the response of a vocational

teacher, who said that special education'student:‘ﬁacked the necessary .

motivation to develop themselves vocationally. ,
. | » S
1 5. IF TEA COULD PROVIDE YOUR SéHOOL DISTRICT WITH SOME KIND OF
~ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION .
4 _‘STUDENTS IN REGULAR VOCATIogeL PROGRAMS, WHAT KIND OF. ASSIST—
ANCE WOULD BE MPST NEEDED?

School Needs classified the response of the special education super—

visor and the vocational adjustment coordinator who wanted assistance in

~8e
f‘Nee . The special education teacher wanted counseling services to be

ing ‘more facilities and a bus driver. Two persons responded to Teacher

- made available by people who uﬂderstood both special and vocational educa-
tion. A vocational teacher wanted closer worklng relationships between
special education and vocational education. yersons felt that State
Revisions needed to‘ﬁeegade. The diagnostician asked'}or a clarification
of the guidelines of CVAE. "The assistant principal wantid more flexible
guidelines involving areas critical ta smaller schoals, such as‘fn the CVAE

issue andyin the procedures involved in ﬂnro&ling students in a 'voca-
tional sc«ho&e 3 .
L o %qu‘ : #
v : . ta. P ¢ -
Vo Summary , . . : S &
« c) - . ai . ‘ kA

Probably about 20% of the’ spgcial education students in Independent
School District #12 are served ' in agt¥eulture and howemakigg classes. ‘There




»

are probably more who could be served, although some special educators

disagree. Personé initerviewed, named School/Teacher Needs most often

regarding the reasons preventing special education students from.being

served and the possibilities of them receiving vocational service. There

appears to beya need for mpre vocational programs in qpis small school
district. Assistance from TEA was needed in’ two areas: support services
to help bring special and vocational areas together and guideline provi-

sions for smaller schools.

b
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INDEPENDENT SCHOOL DISTRICT #13

@
I. Description ’” ! v
j
This district, looated in West Texas, has an ADA between ten -and - . ,»’/(‘
thirty-five thousand and consists of five high schools, ten junior high /
00ls and thirty-five elementary schools. ' -/
v o o . , . p /
¥y,  Special Education Services R , .
: ' /
Plan A services avdilable to specigl education students include the g
followingt resource rooms on every elementary, ¥unior high, and high ‘ '/,/'
school campus, self-contained rooms at some elementary and junior high ye
sc@gols for mére severely handicapped students; EMR units in high s}hOols
that begin at the ninth grade; itinerate teachers at the high school level
for students with vigual, hearing, and speech handicapS' -and )IAC units at
four of the five high ‘schools. *’Mainstreaming{ atﬁtll level( depends on the
oseverity of the handicaps. LLD, and EMR students with more sever‘ i
. are in self-conflkined classrod'me All TMR students are in self-contained ) . ‘
clas&rooms ‘This district also has one trainable school & the mengally
, retarded and eduhoation_al servicesbr pregnant ,gir,'].s'. :
@ III. "Vocatignal Education Services s e ' b ' o
, . Vocatio:xal programs at the secondary 1eve.1 include the following. S
{ P T y .
v . uDistributive Edtcation g Auto.,.ﬂody ﬁi .
Health Occupations , ' Macliine Shop & 7 o
‘_v'nbn:making Education F Heldiqg , ' ‘?) ;
. "E*emaking Cooperative - .. Metal Cabinet« A T i g ’
;mlnduot;.rial Cooperative 'l:raining Electrical Trades' , T g ‘
: vo::ational O‘Ef.ice Educ.ation ' Electroni,cs . ' "
. Agriculture L Do BuiIding ’i‘rades _
Cosmetology . Sy A Igdu res ‘
kucoMechanics . L % .
BRI & o &

.. N ; .-
R4 . B .
v . . ﬂ . e e -



Iv. Interviews

i

\‘»-‘ ' N
The persons interviewed in this district were the special education
director, the vocational directory two vocational adjustment coordinators, qﬂu
a vocational counselor, a high school principal, three: vocational teachers,

and one special edycation teacher.

1. .ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?

Mnﬂ%j How1u§§¥2 | . o .‘ , S ‘

Six persons including both directars, said that special education

students were being served in regular vocationdl programs in this district.

One of these persons added that they could get in anly those programs that

~ ha? flo watting lists. A vocational counselor did not believe that identi-

fied special cducation students were in regular Vvocational programs. " Both

of the directors and a special education teacher estimated that less than

10Z of the specia]i education students were being served by regular vocational

programs. OUné §rincipal figured that about 30% of the special educatioq'r

students in his high school were in regular vocational programs, but he N
thought that a legal limitation of 10% had. been set for the district. ‘?‘
'ﬁ - B "
. ‘ ’ ZJ. ,.\ '.'
2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY o A
NOT BEING SERVED (WHO COULD B _—y o
N - . :

Four persons, a specifl education teacher, two vocational adjustment
) cootdinators, and one vocational counselor, felt that all tgs special
education students who coyld be served in’ regular progranms w@xe being
served. Four others both directors, a principal, and a vocacional teacher,
thought that thiere were more special education etudents who could receive

=vocationa1 services. However, the vocationalateacher thought the number

would be small. Two vocational teachers did not know. T . gﬂ

“3. WHY HAVE STUDENTS NOT BEEN SERVED? | : .

‘Student Needs categorize the reaponses of six persons. The director

of special education said that the major reason that a special edgggtion

!
il |
.

i
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8tudent would not be in the regular vocational program was because he did
_not choose to be. Two vocational adjustment coordinators felt that the
'gtudentn 1acked interest and ability. A special education teacher stated

that ooe girl had tried and could not make it in the regular program., Two

vocational teachers said that special education students were not {in regular
vocational programs because they were unemployable, Two respooses were

classified as School/Teacher Needs. The‘principal felt that vocational

teachers could be selective of their students because vocational programs
were in demand. The vocational director said that the best students were

picked first. One peréon‘responded on the basis of Misinformation, stating

that the vocational program would lose its allocations if identified specilal

education students were placed there.

4. WHAT WOULD NEED TO BE DONE:dl, ORDER FOR MORE SPECIAL EDUCATION
. . STUDENTS TO BE SERVED IN REBBLAR VOCATIONAL PROGRAMS?

. S P
Five persons, the special education director, two vocationerwieioﬁers;g )
s and two vocational adjustment coordinators, believed that more special
education students could receive vocational services if the district had
_Egcial Vocational B_Tgrams Student Needs qategorizgd the respons'P of .

a vocational teachet and a vocational counselor who sé; a'nsed for bet’er'

vocational preparation,for special education students. Three responses
were classified as School Needs. The voc&tional director thought that

more building space was needed for VEH programs. A special education

teacher felt more programs should be provided if the others were full. .'

A principal wanted more vocational prog;ams in order to insure the train-

ing of special education students before mptting "them on the job and to . ﬁi

help them secure higher level jobs. | 2&%J“

%sz:; ' | ' _ _ ‘ Ea

5.- IF TEA COULD ?VIDE YOUR SCHOOL DISTRICT WITH SOME»KIND\ OF

ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND pF ASSIS~

TANCE WOULD BE MOST NEEDED? S .

W

e




A vocational teacher believed the greatest need was for separate

Special Vocational Programs. A special education teacher's request for
more vocatiénal programs was classified as a School Need. The xequest by
the vocational director for assistance in the form of special training

for vocational teachers was categorized as a Teacﬁer Need. A Student Need

S
for more vocational appraisal was indicated by the special education director.

A principal wanted State Revisions in the present financing procedures, in

order that vocational training could be guaranteed to all those néeding ic

in Texas public schools.

V. Summary

Probably less than 10% of.the spgcial education students in District
#13 are being served in reghlér vocat16n31 programs. There was an equal
number of contrasting opinions aﬁong those interviewed regarding the issue
of special educatiog students who could be in regular'vocacional programs,

Student Needs categorized the main reasons that seem to prevent special

- education scudenEB.fro? beid!*in regular vocational programs. These &
reasons include the student choosing not to bq in vocational programs,

the student's lackﬁsg'in;ergst'and ability, and the student being a poor
employment risk. It was feltghy those interviewed that more special gduca-
tion students could be servéd‘If the districc had more progfams, éspecially'
speéial vocational programs, and more faCilitigS.' No consensus of -opinion

%@s reached concerning needed assistance from TEA. . -

-

oS

<
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INDEPENDENT SCHOOL DISTRICT #14

I. Description X

-

Independent School District #14,;centrally located 1n the state, has
an ADA between ten and thirty -five thopsand students and consists of twenty-
one elementary schools, four-&nnior h}th séhools and two high schools.

II. Specialmihucation Services o
.

This Pian A school district utilizes various instructional personnel
and arrangements at all levels. Thesc i‘ilude resource and integrated.
classrooms, selt-contained classrooms, and helping-teachers, although the . ;
latter arrangement has not proved too successful. At the elementary level ‘
the attempt has been made to haQe at least two special education units on
every campus, in order to serve both those students needing resource help
as well as those needing a self-contained setting. At the preaqnt time,
five schools still have only one unit. Some have three units. fhe emphasis '
now, however,must be on’ cutting back units because particular schools may
not be serving enough sthdents. Three elementary campuses contain early -
childhood units. There!ﬂs one unit for emotionally disturbed students,

housed in a separate building not-on,a school campus. Most -students

attending there come - from home schools and some (four or five)“plways stay
on that campus. Every junior high campus has at. Jeast three specialg
units (any of the various inqtructional arrangeme ts previously mentioned)

me .campuses have as many ag: seven. One such  junior high campus » _
a unit for deaf students, - On one of the‘two high schools in: ‘the . - - oY

district there is one spgcial education resource teacher to serve sggggxi-

nately one thousand students. The other -campus is gerved by a half*ﬁiﬁiﬁi
N By g

fhaource teacher ‘for the deaf, two ‘resource tei‘ltrs, one “integrated class

for the oethopedically handicaﬁred, and three VAC units serving the mentally’
) S ‘a 7

retarded. a ‘ . . ’ o L
. ’ . > ~ . e
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ITI. Vocational Education Services

o

Vocational programs available include the fo,ilowing: "
Welding ) ' Industrial Arts 1 4 ;
Michine Shop " Homemaking Education

- Sheet Metal | LVN Training (post ‘hi'gh school)
Agriculture Vocatio‘nal Office Education
Appliance Repair . . Printing | '

- Refrigeratiox}, Alr Conditioning’ Home Econoﬂ.cs Coopg\rative Education

X Auto Body Repair " . Distributive ‘Education
Electrical ":Ih‘rsdes - I_ndustrial Cooperative Training
Auto Mechanics - Health Occupations
Building Trades v v | Radio TV vair
CVAE Construction Trades o CVAE Clothing. Service
'CVAE Food Service , o CVAE Dupliceting Practice

" CVAE Mechanical Repair S . ' ’ — .
VEH Building Maiutensnce ,VEH‘Ho.me angi munity Services
"’“‘_‘. . o

- IV, Interviews -

Six special education ‘people in this district were. interviewed as
"a group. TheSe people included the special education director, two diagnos-
ticians, one special. education superv‘isor, supervisor of g{Iidance, and Super— N
visor of dppraisal. Unless indicated otheWise, these persons, voiced general
consex”us and were considered as one group, ‘rather than six individuals. A Qf‘
vocational supervisor was interviewed in place of the votational director in‘tf
this district. Other persons interviewed were @hree VOcational teachers, one

L.

upecial education teachgr, and one VEH teacher. S R /

J Y3

. 1. ARE SPECIAL .EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW ANY? , ' ~
w'I‘he group of special educators and four other persons believed that-

‘special education studants were in regular vocational programs. One of thesé:

~

. " . . '
(. . ~ . . .
) ’ M . . : 2
: . . :
. . - .~ - . .
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persons was a teacher of educable mentnlly retarded students who sald that

there were speclial education students in regular vocational programs, but

her students were not. The group of special education persons estimated

thao qgvlﬁ ZOA of the special education students at the high school level

were 1n regular vocational programs. One of these persons,,the special

education supeg#isor, set the figure at 30%. A ;pecial education teacher

and a VEH teacher estimated the number to bﬁ_less than® 10%. The_Vocational ~N

supervisor did not know or estimate the number. »

2. ARE THERE ANY SPECIAL.EDUCATION SlUDENTS WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS NHO COULD BE?

Lo ¥
A o'

Four petsons,.the al education supervisor, the vocational super-

VRN

visor, a VEH teacher, ;‘cial education teacher, thought that there

were special eduéationul its notpresentlyserved ‘who could be. One of

these four felt that &114!Bhae etudents at the high school level were re-

ceiving service, but tiere was 4 major need ‘'at the junior high level The

ny
'M‘"

consensus of the gré .8pecial educators was that all those students

who could benefit regular vocational programs were. receiking such

e
service, but there‘were many students needing special’ vocational services,

especially at the junior high level. Three vocational teachers did not

know. ~ N : -
3. ‘WHY HAVE STUDENTS NOT BEEN SERVED? - T .o
) N ‘ L B
v Student Needs categorized the responses of two vocationgl teachers.

« One of these teachers felt that special education students could not be in '
regolar programs because of safety hazards‘and the numher of skills to be ///////
Aearned. The other vocational teacher felt that special education students
held back normal students. The responses of four persons were classified
" as Schoo“;eacher Neéﬂé A special education teacher said that some special
education. students had not been referred and theY’would not have been ad-

mitted if they had been referred. The VEH teacher thought vhat vocational

. teachers were afraid of handling special education students and especially

A .

3 . . T ) .
g 6 ' 4 ; ‘ . 3
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afraid of them getting hurt. The special edugatior supervisot said that
special education students needed vocational training befote coming to high
school, but there were no 3uniot highwptogtams and CVAE was not available
to them. The vocational supetvisot'felt that special education students
were not in vocational programs because the district had no systematic way

of finding where they would best" function. State Restrictions was the

tesponse from 'the group of special" educatots, who said that the restrictions

of CVAE prevented the service of special education students.

-~

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL‘EDUCATION’
STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS?

School Needs categoficedltne.fesoonseszof two persons. A vocational a;//

teacher suggestd expanding vocational programs and selecting those special

education studbnts who. would Benefit the most. The special education super-

visor wanted vocational programs to be pto;}ded'at the junior high level.

. Four responses were classified as Teacher Needs.. Tﬁo\special education-

teachers felt that vocational teachers needed to experience fitsthandi
success with special education students before more students would be
accepted into regular programs. Two vocational teachetswfelt that teacher
help would be needed in otdet to ptovide'singlefskill training to special

education students; Scudent Needs was the classification of the vocational .

~

supervisot 8 response, who felt that special education students needed

better counseling and exploratory expetiences at the junior high level. The

response of the special education group was classified as a State Revision.

They felt that VEH and CVAE programs could be combined to serve and benefit

;

both populations, allowing a broader available p:ogtam.

5. 1IF THE lEA COULD PROVIDE YOUR SCHOOL DISTRICT WITHfSOME KIND OF

" ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION N/

STUDENTS IN REGULAR VOCATIONAL PROGRAMS "WHAT KIND OF ASSIS-

TANCE WOULD BE MOST NEEDED?
! _ - ‘ .
Two responses' weté seen-as Teacher Needs. A specidal education teachex




and -a VEH teacher wanted differences between special and vocational <«duca-

tion to be %orked out at the local level. Student Needs caﬁtgorized the

vocational supervisor 8 request for more exploratory courses 1n industrial

.arts at the junior high level. TQQE:ersons responded with State Revisions.

The special education group wanted AE restrictions removed to allow special
education students to be served in th\\\wayx One vocational teacher wanted-
the special education guideline removed which identified special education
students, because he felt that identifying a person's handicap often allowed

it to be used "as a crutch.ﬁ . .

V. Sumnary N
Estimates of the age-eligible special education students enrolled in

regular_ vocational progrsms ranged from 10-302. There are probably more _

stgéents'who could bé served, especially at the junior high level. Many

persons’in the district felt that students had not been served because

of ﬁQe lack of prognams and ‘services available at the junior high level

and because of a hesitancy on the part’ of regular vocational teachers.

Teacher Needs was the, category named most qften in reference to the

possibilities of more special education students being served and to.
needed assistance from TEA. The revision of CVAE guidelines was also

seen as a significant issue by the group of six special educators.
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- INDEPENDENT SCHOOL DISTRICT #15° - .

I. Descripcion d
(ST, :
Independent School Disttict #15 located in a large mettopdlitan area,

. consigts of one hundred eighty-one elementaty schools thirty-two juniot

high schools, and twenty-four high schools. =~ . - d N

1L Special Education Services~ | T - 2
’ L .=_‘,1 . 3 . v . &
£ ' 'This dis tict 13 divided into six area teams each with a special educa-

tion ditector and ten or fifteen suppqrt persons. Instrucqional arrange-
"ments and petaonnel inciude resource *and self-contained settihgs, itinetate
@l teachets, and’ teachers :ln cbmunity agencies.: Thete are greeo.utce rooms
in a11 but Qne secondary . school and.apptoximately thtee hundred and ten-
’self-contained units: serving the ttainabie ayd educable mentally tetatded
the minimally brain tnjured and the sevﬁt y diqxutbed. Thie disttict\
has three apptaisaf centers at nhefelemengaty level and one on~the aecondaty
level. Thete are sixteen eq&}y childhuod ptog:ams, twenty-foutlptegnanc
stddents served, and foutceeﬂ vonatfonal adjustment cootdinatots CO serve
. in the high schools. :‘f W qj>'_““' , R . o
. .. . ol _ ! _ . ] .

I1I. Vocg}ional Education Services 7 ‘5 ; o

Vocationalﬁsiegtama,include tha following. v Taﬂ L
: Vocational Office Education . - _3 Health10ccupation -
v ' et (6 different ptogtems) .

Distribution Edueationv

Fire-Admiq;sttaéion c Career Development (Orientation)

.. Homemaking Bducation ‘ . LVAE W e
(4 different programs) Pre-Vocational Industrial frts
'Voeatibnal:Indust:ial_Education . ;Out-of-school Youth Coopefative
(29 different ptogtahs) o Program
VEH Building Maintenance : VEH Health Care . )
E ' VEH General ConStruction - VEH Horticulture Related >

: VEH Food Services- - : operative ,
"ﬁtﬁ ‘ /,——IEQ’CO P . -




Vocgtional programs are located on every high school campfs. Programs
frequently found in juniOr high schools include CVAE, Career Orilentation,
Pre—Vocational Industrial Arts, and Vocational Homemaking. This district B
has four carcerspecializationhigh schools, one of these being an area
vocational school. ’

‘ .
+
e

v, Vocational Educationvfor the-Handicapped

This school district has a total Qf nine VEH programs. Six of the
ptogtams make up one senter and are housed together on an elementary school
camg%é) The other three progtams share facilities with anothet vocational
,5 am in the district. - _ o !
Students are bused daily from home echools to the nearest vocational

center for half a day. After an inttial orientation period, each student
”

is observed evaluated, and placed in an ropriate vocaticnal program. ;/(
He or ‘she then_teceives sevetal hours ofis;ﬁktional'ttaining cach day and .
twenty-five minutes of relaced academit”7 rk. The ‘daily period of academics
serves to reinforce the vocational ttainin :hat the student is receiving S
on that-same day; therefore, academic and¢§ocationa1 teachers wotk closely
" together to nsure the relevancy of learning experiences.
This district has the first VEH cooperative to be ttied im\ the state. . .
In this program a training plan, in the form of a contract, is devised
for each student. ' The plan contains written commitments from both ‘the
> stddent's employer and his teacher stating specifically what work experi-
ences and cottesponding study assignments will be provided. Since this
coopetative program is' in the\beginning stages of developpent, special and |

o vocational educators in the district continually look for better ways to \\

A

adapt it to their needs.

Y.' Interviews

;
i E

As a result of the time required to gather the above inquﬁﬂifon'and
obsefve'VOCational Education for Handicapped piogtams,'fewet\petsdns in
this district were interviewed. The petsons'inferviewed were the director

of administration for sﬁecial,serviees, executive director of vocational
» &

e
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§ {ndusttial_egyeﬂfion, quuty superintendent for special programs, deputy
. ) e . « .
aupetin;eﬁé;;t for occupational edgca@ion, and diregtor of vocational

education for handicapped.

b » 1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
How MANY ? ' " <o

All five persons séid that speciai students were in regular programs,
bht due to the sjize of the district and the lack of procedures for obtain-
lng specific statiskicé, no one knew how many. 'Few', was a comment made
twice, and one person estimated that less than 15% of, the age-eligible
special s;ngn;s were in regular vocational programs. The deputy super-
intendent for special programs stated that because of the good working
conditions between vocational and special education at the administrative
level, there was not the feeling in this district of "can't possibly get

in" as in other places.

2., ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY .
NOT BEING SERVED WHO COULD BE?

v . . .
. _ . \ ,

. Both deputy superintéﬁhents felt that there were students not seryed
who could be. The director of industrial education did not know.

3. WHY HAVE STUDENTS NOT BEEN ‘SERVED?

]

Four persons named School/Teacher Needs. The superintendent for

special programs named ptoblems such as failure of the ARD mechardism to
_opetate.ptopetly, lack of awareness on the part of special education teachets
in how to get students in the ypbcational programs, lack of,awateness on the
part of vocational teachers in the area of special éducation, and lack of
ayailable programs‘and facilities. The supetintendeni for occupational educa-
tion also named lack of facilities, building gpace, and the. procedures in- '
volved in ARD committees. . The director of industrial programs felt that
there was a general lack of uﬁdetstanding of vocatidnal programs a@d a

lack of requests because vocétional adjustmeng cootdinatapa\{slt that voca- . ‘ //

\ : ~




tional pré@ramming infringea upon their'territory. The VEH director stated
that regular courses were not geared for special education students and the
quota of students in. regular classes was already met.
; ,
)

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

The superintendent for special programs expressed the need for

Special Vocational. Programs, explaining that the total vocational need

~ cannot be met throus“ regular vocational program!, especially for the

more severely handicappedw The deputy superintendent for occupational

‘education and the director of industrial proﬁrams named School Needs such

-

as more facilities -and programs. . - .

5." IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF
'ASSISTANCE IN ORDER FOR YOU TO 'SERVE MORE SPECIAL EDUCATION
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST-
ANCE WOULD BE MOST NEEDED? o .

-

Both superintendents felt the gveatest need was for building funds

to be provided in much the same manner as for the area vocational schools.

- \
! . N

P

VI. Summary

students were b g served in regular vocational programs.

The persons interviewed in District #15 felt that a small number of
special educa tio?

They felt that there were ‘special: edycation students not being served

because of such school needs as the lagk of available programs and facilities,
the lack of teacher awareness, and problems with the ARD committee. Persons

" interviewed felt that more special education students could be served,. and

that the need is for more facilities an programs, including special voca-

tional programs.
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INDEPENDENT SCHOOL DISTRICT #16

I. Description *

' Independerit School District &6. with an ADA between six and ten thqu-
sand, i8 located in the southern part of che state and consists of seven
elementary schools, two middle schools (&rades 6-7), one junior high school
(grades 8-9), and one high school (gradea 10-12).

II. Special Education Services

This district .operates under Plan A and has both resource and self-
eontained arrangements. At the elementary level there are classes for the
educable mentally retarded students on three of the seven eampuses. These

. students are mainstreamed into regular classes such as ph§§ical education,
music, and art. They do not spend a full day in the special education class-
room, and. many are there for less than half a day. Resource rooms for
student&_with language and learning diqabilities are>9ﬁ every elementary
campus. ~There is one teaching unit for physically handicapped students,
some of whom remain in a self-contained\setting/ Deaf students at the |
elementary level are provided one teachi‘ unit and do not go into the

i .

regular mainstream. ' ’ : !

’ The ‘two m;ddle schools contain one classroom for EMR students and two
for LLD students. At the junior high school, LLD and EMR students are each
provided one teaching unit..' The high_school is served by one Vocational,
Adjustment Coordinator and &n LLD English teacher, who teaches an English
course to only thése students having problems in that area. Students in
the vocational adjustment class are mainstreamed into regular classes such
as. pﬁysical education, art, 'homemaking, and sometimes. mathf Emotionally—

} disturbed and minimally brain injured studdﬁta 80 into th same classes__
as LLD students. The district also serves a sfall number ‘of traigable
mentally retarded stugdents and-conﬁracts others to a state school. Because
they will soon be re:gired to abdorb all trainable mentally ‘retarded students,

. from ages three_ to twenty-one there is & dire need for facilities.

»
v [y
. -

L)
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' .iII. Vocational Education Services

The -following vocational services are available in the district:

Distributive\Educat}on o i Occupational Orientation
Homemaking Education Auto Mechanics ,
Home Economics Cooperative Education General Metals
Industrial Cooperative Training Building Trades

. Vocational Office Education L ' Cosmetology

Agriculture : : Drafting

CVAE Food Service (3jidnior high) -
CVAE Clothing Service (junior high) ’
CVAE Mechanicai Repair (junior high) '

CVAE Construction Trades (juniot high) -

IV. Intexvieés

The persons interviewed in this district were the vocational ditectot,
the special education director, a special education teacher, two vocatiomal
teachers, a vocational counselor, a vocational adjustment coordinator and

an assistant principal. \)

,

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY? \ ‘

4 [

Seven people said that there were special education students 1¢ tegdlat
vocational programs. One person thought that they were not. The special
education director eskimated the number to be 20X. The vocational director
made an estimate of 40X. The English resource teachet and the vocational
adjustment coordinator said about 50%. {

2.™ ARE THERE ANY SPECIAL EDUCATION STUDENTS. WHO ARE PRESENTLY NOT

. BEING SERVEB BY REGULQR VOCATIONAL PROGRAMS %Bo COULD BE?

Seven persons thought that there were more students who could be in,
vocational education. One person, a vocational teacher, did not know.

S;*- ‘-‘/
(

<
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“-;on the part of voca io*al instructors. The director of special.education

.

3. WHY HAVE STUDENTS NOT BEEN SERVEp?

i
Two persons named Student Needs. The special educatlQ? teacher said
that any students not in regular vocational programs were those who did not
choose to be. The vocational director felt that the students were not aware

/
of the programs and were not interested. Four persons named School/Teacher

Needs . According to vocational teacher there was a lack of understanding
N |

. [ ] !
__said that vocational téachers had little time to work on an individual basis.

S

A vocational counselor 1t that lack of room and filled clasées were the
pfbblems. Scheduling é, blems were named by one vocatiohal teacher. An
assistant principal ;e&4 that there had been little effort to place students
in regulﬁr vocati 6;1 programs and that there was a limited number of classes.
Needs Met caCegonZzed the response~of the vocationai\hdgustmenc coordinator,

who' said that the students were already‘receiving adequate vocational educa-

tion in his.programu

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MdRE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS?

.

Both directors félt that their district needed Special Vocational

P}ograds to serve more students. A vocational counselor named School Needs
' in the form of more facilities. Four responses were classified as Teachier
Needs. A vocational teacher suggested in-service programs to help voca-
tional teachers understand what special education students could be trained
for in each vocgtiohal fiéld. The special education teacher felt that
vocationdl teachers should place less emphasis on being selective and work
more on meetiﬂg individual needs. A vocational teacher and an assistant
\ principal thought that more spe%ial”education referrals were needed.
N . . .
5. IF THE TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME' KIND OF
ASSISTANCE-IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION |
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSISTANCE
WOULD BE MOST NEEDED? C _—

105 ‘ \



The special education director expressed a’desire in getting Special

Vocacional.Progrums. Two persons, the vocattonal counselor and the assistant

Principal, wanted more facilities Iin order to meet a School Need. Teacher
Needs were named by three persons One. vocational teacher said that aware-
ness programs and better identificationgof.student problems BEOuld be pro-
vided' for vocational teachers. The voca {onal'direcgor and a vocational

teacher saw‘a need for teacher aides and materials.

V. Summary

Special educacion students seem to be served in regular vocational
programs in Independent School District #16, and therefare probably more
who could receive vocational gervices. Bscimates of those students pres-
ently in regular vocational programs ranged. from 20-50X. The persons

interviewed named & variety of School/Teacher Needs which have prevented

special education students from being in regular vocational programs:

the lack of time and understanding ovaocacional teachers, lack of-referrals
by special education teachers, and the limited numgﬁ; of vocationa clapses-
Teacher Needs was the category most often named in reference to, waj%knwre

special education scudents could be served, anq‘also in reference to TEA

] .
assistance. .

N

)

Q



I.

A}

101

INDEPENDENT SCHOOL DISTRICT #17

Description

-

Located in. the southern part of the state, Independent School District

#17 has an ADA between ten and thirty-five thousand and is made up of nine-

teen elementary schools, four intermediate or junior high schools, and three

high schoqls.

II.

Special Education Services

Every campus in this Plan A district,

with the excepté#on of one junior

high, 'th réaource rooms to serve students with learning problems. Along

with resource rooms, there are four units for educable m7qtally retarded

students at the elementgry level,

Two elemen:ary cafipuses contain diagnostic

classrooms. There is one self-contained classroom on the junior high level,

and two vocational adjustment coordinators who serve in the three high schools.

This school district also furnishes teachers,
a school for the trainable mentally retarde

deaf.

‘III.

-

L]

Vocational Education Services

Available vocational programs are listed below:

High School: s

Distributive Education“
Agric
Vocational Office Education -

Vocational Office Education
Cooperptive

ture

Vocational Office Education
Bi-Lingual

Refrigeration and Air Conditioning
Commercial Arts
Appliances Ripair
Commercial DPrafting-

‘?‘

107

a clinic for crippled children,
d a regional school for the

v

Building Trades

Metal Trades . .
Home Economicd Cooperatiire Education
Industrial Cooperative Training

Homemaking Education

" Piping Trades ' B

Radio and TV‘Repaf;
Cosmetology
Drafting
Welding
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" Auto Body Repair . CVAE (7 programa) iy
Auto Mechanics

Junfor -Righ:

CVAE (13 programs) * VEH Home and Community Services
Industrial Arts ° . - VEH General Construction
v .
/ N ‘ i

1v. Interviews

' The persons interviewed in this district were the special education
director, the vocational director, two VEH teachers, a special education

supervisor, two vocational teachers and a vocational adjustment coordinator.

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY? \

Seven persons, including both directors, said that special education
~ .
students were not in regular vocational programs. One of these persons
felt that there were unidentified special education students #n regular

© programs. \Ong person did not know. - N

, ' . 3
- . f -

" 2. ARE THERE ANY SPECIAL EDUCATION STUDBNTS WHO ARE PRESENTLY NOT
BEING SERVED BY REGULAR VOCATIONAL PROGRAHS WHO COULD BE? "

Six persons, both diéectots. a VEH teacher, a vocational teacher, the
vocational adjustment codrdinatot, and the special education supervisor, be-
iieve& that there were more special education students who could be served.
One of these persons, a vocational teﬁciet. felt that handicapped persona
needed training, but not in regular vocational programs. Ome VEH teacher did
not think that any more.special education students couLd'be served in regular

programs. One vocational teacher did not know.

3. WHY HAVE STUDENTS NOT BEEN SERVED?

~

> Student Needs categorized the teaponses of ‘both VEH teachers, who ' g

naid that special education students could not make it %n regular vocational
progrm Three relpon-ea were classified as .thnn.LLIenhgr_mada The




.y
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vocational director said that there was a lack of facilities and classes . " \
were already full A vocational teacher felt that regular teachers, and .

hi‘;&lf in particular, did not have time to work indlvidually with such

Q\ lents. The vocational adjustment coordinator noted .the lack of space. '

§g ds Met categorized the special education supervisor s response, who T
felt that the needs of special students were already being met through the - \
VEH program. Requhdent Misinformation categorized the response af the

special education director, who said that it was Lllegal for special educa-
-

tion students to bexin regular vocational programs - S
g i . .

4. WHAT WOULD ﬁfED TO BE DONE' IN ORDER FOR MORE SPECIAL EDUCATION
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS?

- ./Three:persons responded in favor of Special Vocational Programs. The

vocational director felt that_special programs should be set up after school
and the hours involved should be cut from three to one-hour classes. A
vocational teache; stated _that special education students should be in
programs other than regular. The special education supervisor felt that
more VEH programs were needed to serve more special education studentg.

School Needs categorized the responses of three persons. The special '

education director named the need for facilities for the handicapped, such s

as sheltereﬂ workshops. The special education supervisor stated that room-

: in regular programs would have to be made before these students could be

served. The vocational adjustment coordinator felt that special education

students needed to be on high school campuses rather than at one Junior high

" A“vocational teacher responded to Teacher Needs, stating that more voca-

tional teaahers needed to be indoctrinated toward accepting special educa-
tion students in their classéooms. Students Needs categorized the response

of a VEH teacher, who felt that the student would need to be brought up to

meet the standards of regular programs before being admitted. He named

such skills ‘as learning to speak English, learning to read and learning

the names of tools.

0109
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/»;ﬁ 5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND. OF
c ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION
S STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT. KIND OF ASSIST-

. ANCE WOULD BE MOST NEEDED?

Help in getting Spesial Vocational Programs was the.responsé of a voca-
tional teacher. School Needs classified the responpes of the directors, who
wanted more facilities. Teacher Needs make up the responses of - three‘persons.

A vocstionsl teacher stated .that vocational people needed to be trained in how

‘to cope wiﬁe special education students. The vocational adjustment'coordinstor
was in favor“of awareness programs for regular vocational teachers. The spe- -
cial education supervisor felt that vocational teachers should be provided

with teacher-aides ‘and squipmsnt with'special safeguards;

V. Summary

Most persons thought that special education students yerelnot enrolled
in regular vocational programs and that theré‘were those who could be. Al-
though most of the nersonsiinterviewed named such reasons ‘as lack of facil-
ities,'and time, probably a hig,faétor in this district is the belief by
the special education directorﬁtﬁat it is 1llegal for special students to
be in regular vocational proérams. S;iutions named by persons interviewed
were for special vocational programs and for various changes within the |
schools. These include ‘the addition of more facilities, making room for
special education students in regular vocational classes, "and putting
special education students on high school campusdg The assistance most
‘requested from TEA,was for more training, in-servicc programs, teacher-aides,

and safety equi&rent for vocational‘teschers.

.
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Simmary of On-Site Interviews 3 .
/ B} ) 4 \A

o 4
e fact that the same guestions were not always addressed to all of the

-persons interviewed was. duzfto revisions made in the interview schedule, a
ches used, ‘and oversights m:if by the' interviewer.
€sponding out of the

variety of interview appr
The percentages below re@resent the number of persons
—number of persons asked each question. For example, 10Z of the persons asked
© the first question said that spécial education students were not being served

in regular vocational programs. Q : »

1. ARE SPECIAL EDUC&?ION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?
HOW MANY?,

10 - Special education students are not being served in regular.
,Vocational programs .

652 4~ Less 'than 15% of a11 age—eligible ‘special education students

f_ are being served. in regular vocational programL . .

?ZZ - 16-30% of all age-eligible special education students are being

“ served in regular vocational programs <

142 - 31 75% of all age-eligible special education students are being

served in regular vocational programs.

8% - Do Not Know

101%* - | .
2. ARE THERE ANY SPECIAL EﬁUCAIION STUDENTS WHO ARE PRESENTLY NOT BEING
SERVED. BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE?

.

592 - Yes , ' A
212 - No-
g " 19% - Do Not Know

99z% 3 ' ‘ ' N

)

» % Rounding error is present.
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3. WHY HAVE STUDENTS NOT BEEN SERVED? :

36% - Student Needs. - ,

47% - School/Teacher Needs L a o RS -

12% -.Needs Met . ‘ - . )

2% - Respondent Misinformatioh ‘

3% - State Restrictioms -
r——— . v ]
~ 100% ¢
y R -

4. WHAT WOULD -NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION STUDENTS
TO BE, SERVED IN REGULAR VOCATIONAL PROGRAMS?

23% - Special Vocational Ptogtams ’ ' : .

- _331 School Néeds | _ R .
31 - Teacher Needs - o ; . . :

8% --Student Needs LT B

4% - State Revisions .

992*

5. IF TEA COULD PROVIDE YOUR® SCHOOL DISTRICT WITH SOME KIND OF ASSISTANCE
IN ORDER EOR.YOU TO SERVE MORE SPECIAL EDUCATION STUDENTS IN REGULAR
VOCATIONAL PROGRAMS WHAT KIND OF ASSISTANCE WOULD BE MOST NEEDED?

1% - Special Vocational Ptogtams

41% - School Needs
34% - Teacher Needs . s
2% - Student Needs
152 - Staté Revisions
992 * . ]
. . .
"* N : . .
v : - \\
* Rounding error is present. ‘
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Recomiéndations :

A
)

School/Teacher ‘Needs ‘was the category named by 47% of all those personsfr

who were asked to give reasons for special education students not being served (

in regular vocational programs, The particular School/Teacher Need referred '

to by 342 of these persons was the selectiveness of vocational programs. Most

of these persons referred directly to the selective nature of the vocational °; JSV/
N A

program or to the fact that regular students were served first. Some re- .* -

sponses,'such as ‘the following, imply that vocational teachers have the power
to select their students: , .. - . IR T

a. Vocational teachers don' t want problem kids. S e et
b. It is a natural tendency of teachers to .want high achievers.’
c. Vocational teachers might feel a?at their program is degraded by

enrolling special education students.

’

d. You canmot place.a student in someone's room Who cannot deal with S sy

that student.

In response to questions four and five concerning'solutions cﬁé& would

br enable school districts to serve more special education etudents in regular
vocational education programs, 63% of the personé named the need for addi-

tional facilities, programs, or personnel units for vocational education. it

is evident that the demand for vocational education exceeds the facilities and
opportunities available and .that this is a legitimate need in almost.every 'hﬁ
scpool'district}) However, the addition of facilities, programs, or instruc- wt
tional peraonnel does not speak directly to t;:‘issue ofhserving special

education students in regular vocational programs. The fact of selectivity

reflects the more'basiclproblem that'Texas.has not yet decided that the prior-

Aty vocational placement for special education students is in the mainstream
vocational education program. As a result, the intent of the Vpcationai Ed-

ucation Amendments of 1968 is either not understood or not taken seriously at

the local level.  The implication and often direct statement in the school. »
districts is that. regular programs are for regular students and that they are

not to be modified to meet the needs of handitapped students. In the present

>
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'system, the special education student'is to be served by regular vocational

programs if the student can "fit into" the existent program, and tnis'position

is in contrast to the intent of the .law. It is in response to/this situation 3

.'that the following recommendations are made:

Tt

Texas should decide that the priority vocational placement for \\~ ¢

special education students is in the mainstream vocaé!onal educa—

" tfon program with the necessary suppdbrt services and curriqplum

modifications implemented to help these students succeed. 'Separate

vocational programs should be established only in the best interests i

of the student, not ‘of .the school district.

The wording of Bulletin 711 concerning vocational education for

‘exceptisnal children should be revised to reflect. this change in

philosophy, rather thaﬁ 1mp1ying that regular students are to be '
served first and reinforcing the’use of the vocational ARD committee

as a screening—out, rather than a screening—in mechanism,.

This change in philosophy should be clearly communicated to local

school'digtricts in a number of planned in-serviceiprograms involving

. special educators, vocational educators, counselors, administrators,

parents, and any other interested persons, These programs would. be

based on ﬁhe following objeptives'

. a. Clarify the intent. of the Vocational Education Amendments of 1968,

makihg all per?ons agpre of money:designated for ‘the voc#tional
edycation of handicapped ‘students and encburaging a greater per-
- centJof this money.t¢'be spent on -support services and curriculum
modifications in regular vocational programs ,ia '
b._- Explain the’ special assistance and types of, funding available

through the Vocational Education Amendments 9f.1968.

Different job levels should be identified wit vocational area

with entrance and . competencies behaviorally stafh& These com-

petencies Would pe t an objective evaluation of each’ prospective

.student and would also serve. as criteria for the vocational prepara-

tiéh of special education students
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5. Reports should be submitted annuaily to TEA on every cial ed-
Z vided each

) ucation student, documenting the vocational services
'student and the decisiods/medeﬂby the vocational ARD, committee con—
cerningveech student. a ' 3
~Other more genersl recommendations nclu@e the following:
1. Revise or-clerifyfthe rationeie of CVAE to the local school districts.
Can a special edscetion;stodenf also qualify as a disadvantaged
,; ’ student?. ‘ ‘ 4
. 2. Explain assistkyce available to smaller school districts and study
| the relationships within Plan A coooeratives.\ Are Ehe needs &f
.students in smaller school districts being met? Who 1s responsible?
3. “Investigate further the possibflity of sex discrimination in the voc;—
tional training oﬁ”special education students. A‘verf'commonlassumPJ
< ’ tion in many school districts was that there are VEH programs 'for
boys," and VEH programs “for girls." The same is true for CVAE and
in regular programs, wherevthere was often more resistance to placinéxi’
females‘in traditionally male-oriented vocational areas than to '
placing "special education students:' - Reasons given for not'havihg:
females in cFrtain vocational classes was a lack of separate restroom
facilities and fear of having both male and female together in a
o classroom without constant monitoring. If both males.;:ﬂ females can-
not be servedgvocafionally, how 1s it decided who will receive soqp
service? J“
4. Invest&gate further the Cooperarive School Program in relation to the
. ‘vocational edgcation prograih. In naming reasons for specia} education
studeﬁts not oeing served in regular vocati al programs, 12% of -
those responding sald that the needs of speci 1 educqxion students
’-had been det. Vocational adjustment coordinators made up 29% of
those respOnding 4n this manner. Does the VAC program compete with
regular or special vocational prograds’ Are vocational adjustment
coordinators ‘open to vocational educdtion opportunicies for special y

education students? What 1is the function of the VAC in light of voca-

tional education?
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& | PART III o .
' | EXECUTIVE SUMMARY .

: '\'. ) . .
This part of the report will attempt to sunmarize the findings of both N
"Part I and Part II and at the\same time offer suggestions for the future,
Vocational education ptogtamming for special education students %, Texas
will be discussed in four areas. Thes% areas are committment to fhpto-
gram, admission and teview ptocess, progtam curriculum, . and progr
. evaluation. Lastly, a tecommendation will be made upon which work can.
statted immediately. . Eg/'(

. The comnmittment of Texas Education Agency at the sta
ind?pendent schoél districts at the locqiilevel to provid
‘quality vocational education protramming‘fog,special education students
- is not explicit. When such ‘a committment is made explicit, the ptiorities
~ for the service delivery system will -also become more cleat. Although -

each student needs to be evaluate$ according to his or her unique needs.,

the ptefetted placement for special education students is in the same

Loy
e

classroom with tegulat wocation education students. Such a ptogtam C
should demonstrate the modifications to tegulat vocational ptogtams
- necessary to enable handidhpapd students to adapt to regular vocational
education classes. Suppottive and auxillary services should also be
provided. Thus, for example, if a student has the essential physical and
: psycho-motdt.skills as well as the basic understanding needed, but insuf-

k4

| '/

L
G e

~

ficient teading and/ r mathemqfics skills, special instruction. should be

ptovided without inhibiting his vocational instruction. Sepatate segteganed
vocational fducation instruction for special education students should be I

tecommended and ptovided only when no existing class can be used to provide

the type and level of instrugtion necessary to meet the child'lmneeds. An I

exsmple of the productive use of suchjan\atrangement would be the’ organization

of special pte-vocational cldsses the junior and early high school levels

-

to provide special education studenti with the training necessaty in -order to

R
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- This report has indicated that the process used to admit special education
ﬁtudents to vocational education classes is varied to say the least. The ARD

committée 'procedures -as described in the Administrative Guide and Handbook

for .Special Education, Bulletin 711, are not operational in most school dis-

tricts. All other variables being equal, it is the vocational education
teacher who decides whether or not individual special education students will
be admitted to regular vocational education classes. There is nothing
inherently erng‘;ﬁth‘ his process or the ARD committee procedures, but it
does appear thatbv ational educatign‘programs are not fully accessible to
special education ‘students. For example, it may be that vocational education
- teachers- are not properly evaluating special eﬂuCation students because of a
lack of information concerning handicapped persons. In the placement of a
special education student, his or her strengths and positive characteristics
. are the fupdamental considerations. The sEudent s handicaps only determine
‘areas where difficulties may arise and the handicaps should not be the
vocational determiners. Sugh an evaluator should also understand the subtle
distinctions between impairment, disability, and handicap in order to evaluate
these persons effectively.t Anothier suggestion for improvement In this area
concerns the hehgvioral statement of entrance competencies. If a behavioral
statement of entrance competencies were available for each vocational educa-
tion? ogram it would permit an objective evaluation f each prospective
student, and it would also serve as a standard for the vocational preparation
of special education students. In summary, it is recommended tha%\\a;,complete
admission and review process be thoroughly investiga d. ’
The- major .point that must be understood in the area "of the curriculum
"is that there should-be more than one level of exit competencies. The -
curriculum should develop skills in a specific area and be so designed that
- all students arednot expected” to meet the same exit competencies. .The
curriculum should also permit competencies to’ be accomplished over various
time periods, using different sense modalities when needed, with or without

» ‘ .
assistance from other students or teachers, and with more than one leveY of

criteria being used for evaluation. Such a curriculum would provide

117




alternatjves and options at all levels tn;t are motivating and serve all
thoee students who need to be served. A second aspect of the curriculum
should include liaison services. As a result of ,the past difficulties of
getting vocational, special and other sign icant school personnel together
to develop the best ;ducational program fot special education students, a
liaison person is proposed to facilitate this being accomplished. Such a
person could be alteédy employed by 'the school disttict. but he or she §
would have the di iﬁc&ftesponsibility'fot facilitating the development

of individual ptoi* fot special edzgation stuqents who are enrolled in

vocational eddcatig& classes. The kirds of curriculum modi

Act of 1963 and its amen m::jf of 1968. Ihese modificatians are eligihle
- for funding undbr the 10% the federal funds allocated under part, Bbo'

handicapped. " ~ , - x
The evaluation of the efficacy of any vocational ptepatation program
is an exttemely complex ptoce?é The emphasis in this’ summary 18 to under-
line the need fo: timely and qonsistent methods of data collection, ?
measurement, and analysis. The-efforts at data collection, measuyyement
and analysis of this ptogect were hampered by timie constraints and the
lack of consistent tecotd keeping procedures by the independent school
districts. Futute,one-shot efforts will be hampered in the same way and
decisions will have to continue to be made on a limited amount of data.
At a minimum, consistent and timely data is needed om.the following steps '
in a vocational education ptogtam for specia1 education students: “{gy
1. Identificqtion of apptoptiate students

Implementation of vocationa1 evaluations and other assessments
N

. Establishment of student-program objectives

"Assessment of student competencies at the completion of instruction

2

3

4. Implementation of the vocational education instruction
5

6

. Collectiomjof oucgo:: information at onejmonth, thtee-month, six-

month and pne-yeat 1low-ups.
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Such evaldation data is needed in order to develop -quality programs and must
Qp'initiaZEQEat the independent school district level.

Some <progress toward each of the areas identified above can be made with

appropriate in-service programs for vocational educagors, special educatofg,
and other significant school personnel. In some area; further research needs
to be conducted before in—aprviqe-prograﬁs are implemen;e?, but if the .
committment is made, meaningful in-service programs should begin no later

than August, 1977.
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| [U TID & 7 THE UNIVERSITY OF TEXAS AT DALLAS
., \’7’.’> 4 : . .

February 9, 1976

\ ‘ - o

; Dear Mr. Superintendent: ! v

In cooperation with the,Department\Zf Occupééiong’tducation and Technology
and the Department.of Special Educatibn of the Téxqa’Educacion_Agency, The o
University of Texas at Dallas has initiated a study to determine the availability
and use of vocational education programming for special Spucacion students in
the public schoolg 6f Texas,. ), . ' _ : .o
The opjectives of the study are: \\ , e .

< . T ¢ -

1. To determine the number of speciai’éducation students who were enrolled
and number who completed regulaiéégd special vocational education
classes during the ‘school year 74-1975. ‘ ’ ¢ - IS

2. To determine the reasons why special education students have not been

////’- ‘ anrolled in regular vocational education programs. ‘

¢ 3. To estdimate the number of special educatdion students who are not en- -
rolled in vocational education programs Because.clasaes are not avail-
able. . SR
4. “To estimate the type of services and/or programs that are needed to
énable more speciat education students to enroll in vocational education

classes.’ * - . C
"i ‘w, - . ,- l. __/ ]
_ To ‘agcomplish the objectives of the-study; ‘a survey is being made of all
local School districts that have her special education or wvocational education

~ programs. To accomplish the survey\two questionnaires have been prepared for
-/ completion by eaéﬁ‘hchool district. \ The two respdndents in ea ~school district
will be (1) the person responsible for vocational programs and®™2)  the person
‘responsible for special education programs. As .a resj of this study, compilations
and .sumnaries of data will be reported and recomendxns will be made concerning
the status of vocational education programming for special education students -in
" Texas. The information collected will not be used infany evaluative manner and
no information will be published concerning am individual school district.

In order that we may mail the survey forms directly to the two respondents
(your vocational education director and your special education director) please
-complete the enclosed sheet and return it in the self-addressed envelope. If
you have any further guestions please feel free to write ar telephone (214-690-
2097) me. If you have questions concerning the Texas Edutition Agency support
of this project please contact Mr. Oscar Millican (512-475-4641) Education
Program Director, Division of Occupational Research and Development, Department
of Occupational Education and ?echnology, Texas Education Agency.

. W :

Thank yau, ) i ]
i , ' - Y
" Sincerely, ' " o ‘
' George W./Fair, Ph.D. '

Project Director :

| 121 .
, ) ' o -
: : ' AN EQUAL OPPORTUNITY/AFFIRMATIVE ACTION EMPLOYER

Q - © sOxess " MICHARDSON. TEXAS 78080
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Vocational Education Programming For
..Spectal Education Students in Texas

. ~. ' George w Flir, Ph.D.

N Projecc&pilbccor ’ - _ <
A N oo Loty m— ’ :
) ' - ‘g} © S ~
Super’intendent s Name: ' : S o
SchooL nistricc. e S . b
l . . . ",. R . ! - R v)
’ . aq» o .
1. "Yes, our schpal district. agrees to patt iipate in s%e research project

| ——

enc:ltledf*"Vocabﬁnal Education Programming for Special Edugation Students

Loaw

w2. The. person responsible for vocational eﬂucation programs in our school
district is: , ..

Name

P
s

Position:

' Mailing address:

Telephone Number:

¢

3. The person responsible for special education prdgrams in our school
district is:

e

Name:

s - Position: : f/?/
' Mailing address: ‘

Telephone Number:

4. No, our school district does not wish to participate for the following
reasons:, ' : ‘

L

—
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- APPENDIX B
Questionnaire. Letter \\

Director of Special Education Questionnaire
Director of Vocational Educatiom Questionnaire

By
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THE UNIVERSITY OF TEXAS AT DALLAS

. . . February 18, 1976
Dear Respondent: ' ~

In cooperation with the Department of Occupational Education and Technology
and the Department of Special Education of he Texas Education Agency, The
University of Texas at Dallas has initiate a study ‘to determine the avail-

~ ability .and use of vocational education programming for special education
. student$ in the public schools of Texas. S

/

Tﬂl objectives of the study are: '
1. To determine the number of special education students who were enrolled
and number who completed regular and special vocational education
- classes during the school year 1974-1975.
‘2. To determine the reasons yghy special education students have not "
been enrolled in regular *Oca_tional education programs. ‘
3. To estimate the number of special education students who are not A
enrolled in vocational education pro}rams because classes are not
.~ available.
4.  To estimate the- type of services and/or programs that are needed to |
enable more special education students to enroll in vocational
- " education classes.

4

To accomplish the objectives of the study, a“survey is: being made of all
local .school .districts that have either special education or vocational education
programs. The Superintemdent of your school district has agreed to participate
in this project and has supplied us with your name as one of the respondents
to a questionnaire. Two questionnaires are being completed by each school
district. The two respondents in each school district are (1) the person respons-
ible for vocational education programs and (2) the person responsible for special
education programs. You can assist us 4n this effort by completing the enclosed

" questionnaire and offering your candid suggestions concernirg vocational education
programning for special education students. ' If there are questions that you

, cannot ansver, please indicate the reason or make an approximation and go on

to the*next question.

As a result of this study, compilations and summaries of data will be reported

- and recommendations will be made concerning the status of vocational education
programming for special education‘students in Texas. The information collected

" will not be used in any evaluative manner and no information will be published
“concerning an individual school district. With your help, accurate -data will

' ;ained  on which. future planning can be based. We are anticipating your

o gness.to cooperate with us toward ‘this desired goal. Thank you for the
courtesy of your assistance.» ' : :

,Verj sincerely yoors,

R
"

IRTE 5Pf°39¢?fni?§¢t0r;¥ o : .




Telephone:

VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL

EDUCATION STUDENTS IN TEXAS

C: ‘ 3 , | J'r~

DIRECTOR 'OF SPECIAL EDUCATION QUESTIONNAIRE

AL L.
[

This questionnaire 18 to be completed by the

Director of Special Education or the person L
responsible for programs for handicapped .

students in the school district. T .

Name::

Position: .

School District:

';-,12_5



1. ,>1dentify the number of special education students, by handicapping
condition and vocational program, enrolled in regular vocational
classes in the school year 1974-1975.

SPECIAL EDUCATION STUDENTS IN REGULAR
VOCATIONAL EDUCATIQN PROGRAM 1974-1975

AE - DE’ HO HE © IE VOE VIA

VH'

AH

MBI

OH

EMR

TRM

ED

LLD ) .

MH

F
Special Educetion HanQ}capping Conditions:
VH - Visually Handicappea
AH - Auditorially Handicapped
MBI- Minimally Brain Injured r
OH - Orthopedically_ Handicapped or Other Health Impaired
EMR~- Educable Mentally Retarded N
TMR- Trainable Mentally Retarded
ED - Emotionally Disturbed
LLD- Language -and/or Learning Disabilities
MH ~ Multi-handicapped
Vocational Education Programs:
. AE - Agricultural Education

"DE - Distributive Education

HO - Health Occupations

HE - Homemaking Education

IE Industrial Education

VOE- Vocational Office Education
. VIA- Vocational Industrial Arts .



3 A

o 2,# Does your school diatrict have a special vocational education program ’
s . for special education ‘students .
S 8 :
e O "Yes ) ~_No
) A o P T
. i ; N ro
' _,‘ ]

'.*Za.‘ It yes identify the program and the number of special education -

L? : students enrolled by handicapping condition.
’ v Y J
h  TITLE R
/5% PROGRAM TITLE
= ‘
[ » (A)
s B v N [ PR
(3) ~ : _ o
(C) N R
N b ayE
- ) O
SPECIAL EDUCATION STUDENTS IN SPECIAL ' R
. "VOCATIONAL EDUCATION PROGRAMS 1974-1975. B
- Lt
PROGRAM (A) PROGRAM (B) . PROGRAM (C) :
VH | .
CF A 4
AH ~
MBI .
OH ‘ ,
om — , | ..
LLD
MH t / ' . . ‘ -7
. ]
' 3. Excluding the speech handicapped, what is the total number of special .
education students, ages 14 through 21 enrolled in your district?

Nf )




4, 1ldentify the number of special education students by handicapping
) condition who have completed vorational education programs in the
, school year 1974-1975 and have been employed in* the occupational

area for which trained.
» v . &

SPECIAL EDUCATION STUDENTS WHO HAVE
* COMPLETED VOCATIONAL PROGRAMS

HANDICAPPING NUMBER WHO MUMBER EMPLOYED IN NUMBER EMPLOYED IN
CONDITION COMPLETED OCCUPATIONAL AREA OTHER OCCUPATIONAL ARE
Visually Handicapped ‘
Auditorially Handicapped '
Minimally~Brain Injured
Orthopedically Handicapped .
or Other Health Impaired &w"\>
Educable Mentally Retarded PR ‘
l “
Trainable Mentally Retarded 5
Emotionally Disturbed .
Language and/or Learning *
Disabilities R ) =
. . |

Multi-handicapped

128
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e 5. Identify the number of students by handicapping condition referred to
the vocational Admission, Review, and Dismissal Committee as described
in the Administrative Guide and Handbook for Special Education, and state
whether they were enrolled or not enrolled.

, . .
SPECIAL EDUCATION STUDENTS REFERRED
TO ARD COMMITTEE 1974-1975

N

" HANDICAPPING " RECOMMENDED NOT RECOMMENDED  ENROLLED

CONDITION FOR ENROLLMENT FOR ENROLLMENT IN PROGRAM

Visually Haﬁdicappfd
Auditorially Handicapped
L Mingmally Brain Injured

- Orthopedically Handicapped
or Other Health Impaired

Educable Mentally Retarded
Trainable Mentally Retarded ' ' .
Emotionally Distrubed

Language and/or Learning
Disabilities

Multi-handicapped
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6: Below are fifteten possible reasons that have prevented spacial
education students from being enrolled in regular vocationmal
education programs in your school district. Please indicate
the reasons why special education students have not been
enrolled in regular vocagtional education ‘programs by ranking
the most frequent reasons as indicated below.

5 - Most frequent

4 - Second most frequent nﬁ

3 - Third most frequent

2 - Fourth most frequent %

1 - Fifth most frequent - R ’

4 , v ’

Student handicaps felt too severe. to allqw succéﬁs
in the program. %-

-

Scheduling difficulties _ : t‘ i
. B . ‘.,\:
Quota for vocational education classes filled\by non-
special education students. s N e
. Special education students previously placed iniibca;ional
education programs without success. o ' :

, o\ ' ".f' .
The special assistance needed tor specidl\educégio€§students‘
is not available. . - A

The special facilities needed for specié!@educatign'students
are not available . N

Special education personnel on the vocational A{byBOmmittee

, , ' did not recommend placement. ?3&‘ Wy:
) A3 °
' Vocational educat’ion personnel on the*vocational ARD committee
i did not recommend placement . fﬁ ' :

. Parents did not approve enrollment in vocatMonalleoucation.
Special education students' safety would bevjeopardized.

Enrollment of gpecial education student would jeopardize the
safety of the other students.

o Special education students rarely referred by special educatior
to the vocational ARD committee for placement.

Special education students are not adequately prepated for
vocational education program. )

‘Special education. students didn't succeed' in the two~week
' : trial period.

Other (Please Specify)

130 | '




ERIC

Aruitoxt provided by Eic:

placing special education students into repular vocational educntion
programs? If your answer is yes, please specify.- == . .
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8. What type offéervlces and/or programs are nceded to enable more special
education students to enroll in regular and/or special vocational
education programs? Please be specific as possible.

Below are some examples ot possible services and/or programs.

a.

o
vocational evaluation - the systematic measurement of aptitudes,
interests, and work attitudes.

curricglum modification - minor modifications of the curriculum
and the demands that are made of enrolled students.

learning support - assistance in the form of meetings outside of
scheduled class times where assistanchis provided to help students
achieve the objectives establ{shed.

liaisdﬁ services - assistance in the form of coordination between
special education teachers, vocational education teachers, and
other signifiéanc.school}personnel who could be helpful to the

student.

teacher aides - assistance in the form of addition instructional
personnel to help students ichipve the objectives established.
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Sthool Year 1975-1976

Complete the following questions for the current 1975-1976 school year.

1. Excluding the speech handicapped, what is the total number of special
education students, ages 14 through 21 enrolled in your district?

o

2. How many special education students are currently enrolled in all

vocational education programs in your district?

2a.

How many of these are enrolled in speclal vocational education
programs for the handicapped?

3. Has a vocational ARD committee been established?

3a.
3b.

3c.

Yes < No
If yes, how‘many times has it met?
If yes, how many students have been reviewed?
If yes, who 1is the'committee's chairperson?

Name

Position . ¢ -

4. Are there special education students who may be eligible for vocational
* education classes, but have not been referred to the vocational ARD
committee because appropriate programs are not available? ~

4a.

Yes No %,

’

1f yes, please estimate the number of special education students
in this category. .
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VOCATIONAL EDUCATION PROGRAMMING:}OR'SPECIAL

EDUCATION STUDENTS IN TEXAS

-
e

-

DIRE?TOR OF VOCATIONAL PROGRAMS QUESTIONNAIREL

| av\'.i ¥

This questionnaire is to be completed by the

Director of Vocational Programs or the person

respcnsible for vocatienal programs in the ' e
school district.

Name: ' ~.

AR to \
Position: > '
School District: .. " -
Telephone: _ ‘

e




]

Tdent Ify the number of aspecial education students, by vocattonal
program, enrolled in regular vocational education clasmges in the
school year 1974-1975.

3

SPECIAL EDUCATION STUDENTS IN REGULAR
VOCATIONAL EDUCATION PROGRAM 1974-1975

—— L
VOCATIONAL EDUCA?IQE\\ : NUMBER OF SPECTAL EDUCATION
A STUDENTS ENROLLED

PROGRAM
1

Agricuitural Education

Distributive Education

Health Occupations

Homenaking Fducation . L S
Industrial Education ¥

VécationalAOffice Education -

Vocational Industrial Arts

EX 5
A

Does your school district have a special vocational éddhacion brogram'
for special education students.

Yes .No

2a.,» If yes, identify the program and the number ot special education
students enrolled.

. N
PROGRAM TITLE . NUMBER OF STUDENTS ENROLLED

TN

wl
¥
N




3. ldentify the number ot ‘gpecial education students who have completed
vocat lonal cducation programs {n the school vear 19741975 and have
been employed in the occupational area tor which tratned. .

Sl‘!j'.('ll\l. EDUCATTON STUDENTS WHO HAVFE
COMPLETED SOCATIONAL PROGR

CATIORAL EBUCATION ™~ muivurs oo™ b vt ovin i Nk iy e T8
OGRAM , _CONELELLD OUGUIAUIONAL ARUA_ . _OTHER OCCUPATIONAL AREA
jticultural Education R e .
,nt?ibutive Educntio; _ ’ e e .
:alth Occupations —_— N e .
»mémakiﬁg Education _~_______5v ' — —_—

\ . . .
dustrial Education " ’ e e e e e
cational Office Education ____ . . : S
cational Industrial Arts __‘_;___ e e

4, Identify the number of students referred to the vocational Admission,
Review, and Dismissal Committee as described in the Adminiscracive
Gaide and Handbook for Sggcial Eddcation, and state if they were enrolled

or not enrolled.

- X . »
SPECIAL EDUGATION STUDENTS REFERRED g
* TO ARD COMMITTEE 1974-1975

VOCATIONAL EDUCATION RECOMMENDED " NOT RECOMMENDED ENROLLFED
PROGRAM . . FOR ENROLLMENT  FOR ENROLLMENT IN PROGRAM
Agriculctural Education ‘e ?3

: -
Distributive Education
Health Occupations

e

Homemakinéﬁ Educagion
“Industrial Education )

Vocational Office Education

Vocationﬁl Industrial Arts »

e
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* 3

5. Beldw are fifteen possible reasons that have prevented special
education students from being enrolled in regular vocational
education programs in your school district. Please indicate -

- the reasons why special education students have not been ‘
enrolled in regular vocational education programs by ranking
the most frequent .reasons as indicated below. '

5 - Most frequent

4 - Second most frequent : ’ .
3 - Third most frequent g :
2 .

1

- Fourth most frequent N
Fifth most frequent .

Student handicaps felt too severe to allow success
in the program.

R ; N Scheduling difficulties @ “‘
-\\5 .Quota for vocational educatioﬁ‘classes filled by non-
special education students. _— L
Ny e
Special education students previously placed in vocational x
b education programs without success. < . : ~

&he special assistance needed tor special education studentst
is not available. .

The. special facilities needed for special education students'
are not available. . s i

‘ L Special_education personnel on the vocational ARD committee
. did not recommend placement.

- Vocational education personnel on'the vocational ARD cohmittee
did not recommend placement. '

Parents did not approve enrollment inmvocational eiucation.

‘ Special education students' safety would be jeopardized
Enrollment of special education student Would jeopardize the
safety of the. other students.

o . : . ’ (f'
Special education students rarely referred by special education.
to the vocational ARD committee for p1 ce ent. . &, o

: ’ . u': )-L’*‘g. R -

- Special education students are not adequately preWared for

. vocational education program. o R 2/

s ,~'

Special education students didn t succeed in the two—week
trial period. . . : W

‘ Other (Please Specify)
137

e o L o




© 6. Does your school district have any special policy or procedures for
placing special education students into regular vocational education
programs? If, your answer 1is yes, please specify.’ ' '

T
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What type o
education

f services and/or programs are nceded to enable more special
students to enroll in regular and.or special vocational

education programs? P}ease be specific as possible.

Below are some examples ot possible services and/or proprams.

a.

vocational evaluatign - the systematic. measurement of aptitudes,
interests, and work attitudes.

curriculum modification - minor modifications of the curriculum
and the dema:ds that are made of enrolled. students.

learning support - assistance in the form of meetings outside of
scheduled cliass times where assistance is provided to help students
achieve the vbjectives established. ¥

liaison services - assistance in the form of coordination between
special education teachers, vocational education teachers, and
other significant school personnel who could be helpful to the

student.

S
.

teacher aides -~ assistance in the form of additlon 1nstructiona1
personnel to help students achieve the objectives established.
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- ‘ .School Year 1975-1976

r
'
- o

Complete the foliowing questions for";hé current 1975-1976 school year.

1. How many students'are currently enrolled in.all_voc&iszg; education
programs in your district? .

e

2. How many special education students are currently enrolled in all
vocational education programs in your district?

2a. How many of these are eprolled in special vocational education.
programs for the handicapped?

. 3. Has a'vogational ARD committee been:establishedZ .
Yes . *No o . -

3a. If yes, how many times has it met? .

[ 4 3

3b. If yes, *how many students have been reviewed? ‘

3c. 1If yes, who is the committee's chairperson?

Name

Position

4. Are there special education students who may be eligible for vocational
education classes, but have not been referred to the vocational ARD
committee because appropriate programs are not available?

Yes No ' .

4a, If yes, please estimate the number of spepial eduéation students
in this category.‘%% .- S
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THE UNIVERSITY OF TEXAS AT UALLAB

N Illlﬂilil l:>' o | . -

MAR SN

Dear Superintendent:

A few weeks ago I mailed to you a letter asking for your cooperation
in a survey research project entitled "Vocational Education Programming
For Special Education Students In Texas'. Thank you for your prompt
response to that letter. Your response indicated, that for one reason
or amother, your district would prefer not to participate in the projert.

The underlying putpose of the project is to collect.some hard data,
from the school district's point of view, on vocational education program-
ming for special education students.. It is our intent that this effort
will enable more appropriate planning to take place ‘and the overall result
will be a more efficient and effective educational system in Texas.

' Many superintendents noted that they and their staffs were already

=  burdened with work and would not have an adequate amount of time to complete
the questionnairesgy To this end, we have enclosed a supplementary question-
naire which should take no longer than fifteen minutes to complete. We s
are trying to get some data from each school district that has either a
special education or Wocational education program. Your completion of this
questionnaire will pxovVide data that will be used in future planning and
will have a direct benefit for your district. Please take fifteen minutes
from your schedule to reflect on vocational education programming for
special education students in your district and answer the enclosed question-
naire. The data that you provide will be used and greatly appreciated.

Thank you.

Very sincerely yours,

Y crepe Tl %M,

George W.” Fair, Ph.D,
Project Director

-t P

AN EQUAL OPPORTUNITY/AFPIRMATIVE ACTION EMPLOYER
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NAME POSITION: 132

.% . SCHOOL DISTRICT: ~

¥ VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN TEXAS

Supplementary Questionnaite

“1l... Please estimate the number of special education students who are enrolled in
regular vocational education classes this school year.

2. Does your school district have a special vocational education program for
‘special education students. ‘ S .

; Yes No
¢ '2a. If yes, identify the program and estimate the number of special education

students enrolled.

3 . /,’

i PROGRAM TITLE ESTIMATE NUMBER OF THE STUDENTS ENROLLED

'3. Estimate the number of special education students who have completed vocational
education programs in the school year 1974 =75.

2]

Aa. /‘How many of the numbev/estimated above would you think are presently
“a ]/ émployed? : /

\ :
+ ‘4. Estimate the number of special education 'students who were referred to. the vocational
v Admission, Reveiw, and Dismissal Committee. :

i 4a. How many of the students estimated above would you think were entolled in
' vocational educa?ion programs?

5. There are many possible reasons that have prevented special education- students from

. being enrolled in regular vocational education programs. In the space-below please;

' indicate why special education students have not been enrolled in regular vocationaf
: education progtams in your school disttict.

~.
-

. /,/,--'. | ) ' | . 1 4 3

/f‘ : _ h (Turn this page over for two more questions)
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6. What type of services and/or programs are needed to enable moré special education
students to enro}l in regular and/or special vocitional education programs? Below
are some examples of possible services and/or programs. Please circle the three th
you think would be most helpful.

a. Vocétional evaluation - the systematic measu@ement of aptitudes, interesté, and
work attitudes.

b. Curriculum modification - minor modifications of the curriculum and the demands

_.that are made of enrolled students.

c.-. Learning support - assistantce in the form of meetings outside of scheduled
-elass times where assistance is provided to help students achieve the objective
.established. Such assistance may be provided by persons employed specifically
for this purpose.

d. Liaison services - assistance in the form of coordination between speéial
education teachers, vocational education teachers, and other significant
school personnel who could be helpful to the student. Such assistance may
be provided by persons employed‘specific%}ly for this purpose.

e. Teacher aides - assistance in the form of addition instructional personnel
to help students achieve the objectives established.

7.

Please include any comments .concerning vocational education programming for
special education students.
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THE UNIVERSITY OF TEXAS AT DALLAS

UuTibD

March 1, 1976

-'i Dear Superintendent:

entitled "Vocational Education Programming for Special Education
Students in Texas'. As of this date we have received no reply.
Perhaps you mislaid the letter, or any one of a dozen of con-
+ tingencies could have happened. If the letter has not reached

.fﬂ' you, please call (214-690-2097) or write, and we will get another
letter in the mail to you immediately. If you do have the letter,
please read .it again and complete the attached form. Most of the
other Superintendents have returned their forms and we would like
to get them all back. If you have already mailed your form, please
-disregard this letter. :

Three weeks ago we sent you'a&:etter concerning a survey

Thank you. We shall appreciate.yoht coqpetatiqn;

Very sincetely youta,

. 220tge W: Fair

, Project Director

GWF/gl
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[u TjD THE UNIVERSITY OF TEXAS AT DALLAS

Dear Respondent:

Three weeks ago Z; sent you a questionnaire that was part of a
survey entitled "Vocational Education Programming For Special Education
Students In Texas'. As of this date we have received no reply. Perhaps
you mislaid the questionnaire, you do not have all of the data at hand
to answer the questions, or any one of a dozen of contingencies could
have happended. If the questionnaire has not reached you, please call
(214-690-2097) or .write, and we will get another questionnaire in the
mail to you immediately. If you do have the questionnaire, please
complete it to the best of your ability from the information that is

- immediately available to you, and return it. If you have already mailed
your questionnaire, please disregard this letter. ’

Thank you. We shall appreciate your cooperation.

Very sincerely yours,

George W. Fair, Ph.D.
Project Director

148
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THE UNIVERSITY OF TEXAS AT DALLAS

UT|D

Dear Respondent:

-

A few weeks ago we mailed to you a letter or a quesStionnaire concerning
a survey entitled "Vocational Education Programming For Special Education
Students In Texas". As of this date we have received no reply. Perhaps
you mislaid that communication, you may have forgotten to reply, or any.
one of a dozen of contingencies could have happened. We understand that
all school petsonnel»are‘vety busy at this time of the year and appreciate
the time that you are taking to read this letter. (

The underlying putpose of the project is to collect some’ hatd data,
from the school district's point of view, on vocational education program-
ming for special education students. It is our intent that this effort will
enable more appropriate planning to take place and the overall result will
be a more efficient and effective educational system in Texas. '

Many superintendents and other respondents have noted that they and
their staffs were already burdened with paperwork and would not have an .
adequate amount of time to complete the-questionnaires. To this end, we
have enclosed a supplementary questionnaire which should take no longer
than fifteen minutes to complete. If you already have received a longer
-questionnaire from this project and have had trouble getting the data
necessary to complete it, please complete the shorter enclosed questionnadte
andOWe will not have to contact you again.

‘Please take fifteen minutes ftom your schedule to reflect on vocational .
education programming for special education students in your district and
answer the enclosed questionnaire. The data that you provide will be used
in futute planning and will be greatly appreciated. o .
@

Thank you.

L

Very sincerely yours,

George W. Fair, -Ph.D.
Project Director

Y

<
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NAME: - i . POSITION: . _ 139
COOPERATIVE: \ .

-

VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN TEXAS

a

:Supplementary‘Questionnaire;

1. Please estimate the number of special education students who are enrolled in

regular vocational education classes this school year.
e 4
2. Does your cooperative have a special vocational education program for special

education students.

Yes. No
2a. 1If yes, identify the program and estimate the number of special education

students enrolled.

PROGRAM TITLE - . ~ ESTIMATE NUMBER OF THE STUDENTS ENROLLED

-

{

3. Estimate the number of special’ education students who have completed vocational
education programs in the séhool year l974 -75. - -

3a. How many of the number estimated above would you think are presently
employed’

4. Estimate the number of special (education students who were neferred to the vocational
_ Admission, Reveiw, and Dismiss Committee. , &

]

¢ . &4a. MHow many of the students estimated aba¥e would you think were enrolled in
- - vocational education programs?,:

5. There are many possible reasons that have prevented special education students from
being enrolled in regular vocational education programs. In the space below please
indicate why. special education students have not been enrolled in regular vocational

education programs in the school districts in your cooperative. '

]

ERIC* o L (Turn this page over for two more auestions)
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\

6. What type of services and/or programs are needed .to enable more special education
students to enroll in regular and/or special vocational education programs? Below
are some examples of possible services and/or programs. Please circle the three that
you think would be most helpful. '

a. Vocational evaluation - the systcmaéic measurement of aptitudes, Interests, and
work attitudes.
b. Curriculum modificatio# - minor modifications of the curriculum and the demands
that are made of enrolled students.
. \:
c. Learning support - assistantce in the form of meetings outside of scheduled
class times where assistance is provided to help students achieve the objectives

established. Such assistance may be provided by persons employed specifically
for this purpose. .

d. Liaison services - assistance in the form of coordination between special
education teachers, vocational education teachers, and other significant
. school personnel who could '‘be helpful to the student. Such assistance may
be provided by persons employed specifically for this purpose.

e. Teacher aides - assistance in the form of addition 1nstructional personnel ‘
to help students achieve the objectives established
o/

7. Please include any comments concerning vocational education programming for
special educatipn students.

0,

E
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THE UNIVERSITY OF TEXAS AT DALLAS

uTlD emsTY e

e
Dear Special Education Cooperative Ditecfot:

In cooperation with the Department of Occupational Education and
Technology and the Department of Special Education of the Texas Bducafton
Agency, The University of Texas at Dallas has initiated a study to determine
the availability and use of vocational education programming fbr special
education students in the’ public schools of Texas.

During February letters were mailed to the superintendents of "
independent school districts in Texas describing the project and asking’
for their cooperation. In districts that are a part of a special education
cooperative, many of the superintendents asked the director of the cooper-
ative to complete the project questionnaire. It is difficult to determine
what has taken place in each district or cooperative, but for some reason
we have not received a reply that reptesents yout input. .

You can assist us in this effott by completing the enclosed question-
naire and offering your candid suggestions concerning vocationaf*.education
programming for special education students. If there are questions that
you cannot answer, please make an approximation or leave ic blank and go on

to the next question

As a result of this study, compilations and summaries of data will be
reported and recommendations will be made concerning the status of vocational
education programming for special education students in Texas. The information
collected will not be used in any evaluative manner and no information will
be published concerning an individual school district. With you help, accurate
data will be obtained on which future planning can be based. We are anticipat-
ing your willingness to cooperate with us toward this desired goal Thank

you for the courtesy of your assistance.

Very sincerely yours,

Project Ditectot
: ) . . ~

. 154

Pl

AN EQUAL OPPORTUNITVIAPFIR“AYN! ACTK?N !MPLOV?'

80X 080 » ﬂCﬂARD.ON. TEXAS 78080




5.

" ) FE YA -

COOPERATIVE:

VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN TEXAS

Supplementary Questionnaire . ' .

Please estimate the number of special education students who aré enrolled in
regular vocational education classes this school year.

. \.
Does your cooperative have a special vocational education program for special

education students. J .
Yes No
2a., If yes, identify the program and estimate the number of special education
students enrolled. ’
PROGRAM TITLE ) ESTIMATE NUMBER OF THE STUDENTS ENROLLED
. N

Estimate the number of special education students who have completed vocational.

education programs in the school year 1974 -75. , . .-,.

- . N . ". "

3a. How many of the number estimated above would you think are presently R '4/

employed? ' , S o %g'~
Estimate the nuﬁ{@r of special education students who vere referred to the vocatdon }

Admission, Reveiw, and Dismissal Committee. e
4a. How many of the students estimated above would you think were enrolled: in : 7» f A
vocational education programs’ Sh u-'ﬂ.~ s\; K

.There are many possible reasons that have‘Prevented special education students fnqn 3

being enrolled in regular vocational education programs. In the space below pleage t .
indicate why special education students have not been .enrolled in regular v0catiopal &
education programs in the school districts in your cooperative. ; g AL

'
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{" Please include any comments concerning vocatioﬁ%l education
specipl educatioq Btudentsfw ' -

e
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LN

What type of services and/or programs are needed to enable more special education
students to enroll in regular and/or special vocational education programs? Below
are some examples of possible services and/or programs. Please circle the three that
you think would be most helpful.

a. Vocational evaluation - the systematic-measurement of aptitudes, interests, and
work attitudes. ‘ y

b. Currfculum modification - minor modifications of the curriculum and the demands
that are made of enrolled students. ’ -

c. Learning support - assistantce in the form of meetings outside of scheduled
class times where assistance is provided to help students achieve the objectives
established. Such assistance may be provided by persons .employed specifically
for this purpose.'f .
d. ‘Liaison services - assfstance in.the form of coordination between Special -
education teachers, vocazional education teachers, and other significant
. school personnel who could be helpful to the student. Such assistance may
be provided by petsons employed»specifically for this purpose.
e. Teacher aides = assistance in, the form of additipn instructional personnel
to help students achieve the objectivg@}established
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RESPONDENT'S POSITION:

1. Does your school district have & special vocational ed. program for the
handicapped. (VEH)
: Yes No

If yes: What is the name of the program? . 3

NAME NUMBER

How many students would you estimate that there are in each of these programs?
\

2. Are there any special education students who are enrolled in regular vocational‘
education classes.

Yes : ’ No

4
If yes: How many?

3. There are many possible reasons that have ptevented special ed. students from
being enrolled in regular vocational ed. programs. Please indicate why special
ed. students have' not been enrolled in regular vocational ed. programs in your
school district.

\. ) A
handicap too severe Voc.ed. personnel on Voc. ARD

Scheduling problem , Comm. did not recommend placement

Quota filled by non-Sp.Ed * Parent did approve enrollment in Voc.Ed.

Sp.E. Students have little E— §afety

success in voc. ed. programs Sp.Ed. not referred by Sp.Ed. to Voc.Ed.

Special assistaﬁce required e ARD Comm. fo; p}acememt

noF available Student not adeguately prepared for Voc.E

-

Special facilities needed

]
not available —_ Didn't succeed in 2 week trial period.

Sp.Ed. personnel on Voc. Other:
. ARD comm. did not recommend ‘
placement

4., Whaéldo you think fhat TEA should do in order to enable more Sp. Ed. students to
take advantage of both regular and special vocational ed. programs?

L]
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