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PREFACE

Evaluation of the Elementary and Secondary Education Act (ESEA)- Title I
programs of Hawaii Distriect, 1973-74, was provided bj the Social Welfare
Development and Research Center (SWDRC), of the University of Hawaii, Manoa
Campus. This report was prepared and submitted in accordance with the Memo-

randnm of Agreement between the State of Hawail Department of Education and

tha SWDRC. A progress report of Title I programs, presented at mid-year,

preceded this final Evaluation of Project Components.

The Social Welfare Development and Research Center is a University of
Bawaii public service organfization. While its work focuses upon delinquency
prevention, program consultation, personnel training, and evaluation, the.
Center also introduces new approaches and techniques to a variety of human
service agencies in this State. Its primary objective is to help community
organizations, public and private, to establish the most e££3ﬁ§i§;jéna alter-
native ways to prewvent and treat the socially maladaptive behaviors of Hawaii's
youth. A fundamental goal of the Center's operations is ﬁé obtain and dis-
semlnate new knowledge of potential relevance to public agencies concermed with
the progressive educational development of children. In additiéﬁggb training
and program consultation, evaluation, and fEEEaICh are essential elements of
the Center's operating model. Program evaluations are conducted for the Purpase!
of seeking improvements to current efforts and to propose alternative solutions
For greater efficiency. Research efforts are almed at assessing the many
varizbles contributing to the effectiveness of approaches and to seek modifi-
cations to current approaches based upon analysils of objective data.

This final evaluation fepa;t for 1973-74 is designed around a developmental

approach. ’Tgrfgllyignﬂer5;§nd any segment of this report requires that the

to _end, with no one portion being

entire evzluation be read from beginning
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independent of any others. The narrative, aﬁalysis of data, and -statistical
interpretations are presented in an orderly, umambiguous, a%é straightforvard
manner. No prior knowladge of statistical measurements, tests, or project
components is necessary for the reader to understand this report. Following
the explanation of data and a school-by-school examination of each program are
some general recommendations concerning future program development. A careful
reading of the complete report, however, is essential before the significance
of the recommendations and general conclusions can be realized.

The purpose of this report is not to make a blanket judgment - elther
good or bad — of any program, but to ascertain what causal relationships may
exist petween the pupils' educational success and theilr classroom environment.

While the report presents an appraisal of data from throughout Hawaii District,

the intent was not to compare and contrast one program with another. Such
‘compazative dnalysis would be both impractical and unwarranted, for each pxo-
gram functioned within its unique geographical area and served its own speclally
selected pupils. The objective is not to uncover the projects' past mistakes,
but to help Title I educators gain from the lesséns of hindsight, an ability
to foresee new approaches and apply these with a broader understanding.

Not ﬁnlike’pﬁe— and post-testing, this report is presented to-indicate

the progress which has already been achieved, as well as the potential for

future development which lies ahead. Evaluation of Project Components vas
writtep to identify the extent of educational achievement which occurred and
-tD’speeif?-wﬁ§t=influenceazupﬂn thﬂ?ﬁﬁildtén.Eﬂgﬂﬂragéﬂ“théulaafﬂing bghsvi&r
gg,ariga;“éAsathisnknawleigg;jevalaps,‘mﬂre;EETEﬁtivz'énﬂ!Eeneficialgayptbséhgiiw
to education become possible. |

1t is appavrent that the personnel of Hawaii echool district have made a

ﬁﬁégizaead ef fort to advance the development and quality of educatiomal services
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offered to Title I children. The sincerity of these professional educators,
their concern for the basic educational needs of pupils, and their willingness
to work with new and innovative approaches for the benefit of the children they
serve are all commendable. The personal integrity and concern for program
development which the Hawail District personnel have shown are reflected in
the fact thét a third party evaluation of Title I projects was requested. ;This
is a sound and justified degisign which indicates objective insight and cansid—
eration for future program lumplementation. Research has shown that seif-
evaluation by program implementors soon results in subjective and laudatory
appraisal that has little basis in fact and no significant effect toward further
program innovation,

We were very impressed throughout this past academic year with the evident
dedication, motivation, and sincerity shown by Title I personnel in the 14 ESEA
Title I schools of Hawaii District. Caéparati@n and actlve support of evalua-
tion procedures were offered to the SWDRC from each school's Title I personnel.

This repoxt was initially drafted bj David C. Swanson, SWDRC Evaluation
Specialist, under the supervision and direction of Rﬂbért T. Omura, Assistant
Director and principal program comsultant to the schools. Assistance with data

collection was rendered by Dr. Jerry Johnson and students at Hilo College.

Selected members of the SWDRC staff also assisted with data analysis and parti-

cipated in the formulation of recommendations.

Jack T. Nagoshi, Director
Social Welfare Development

and Research Centerx
University of Hawaii, Manoa Campus
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EVALUATTON

As ESEA Title I programs are funded by the Federal gavernmént, these pro-
grams are required to meet the criterion of evaluation. The connotation behind
the word "evaluation' often - but erroneously - suggests to the teacher a
tﬁréataning or avkward situation, that of being told how and how mot to teach.
This uncomfortable situation which the teacher experiences 1s compounded by the-
social expectation that the teacher already knows, or should know, all there
is to know about teaching. Although such anxiety on the teacher's part is
not justified by fact, the response is often "But do we really have to prove
everything with facts and figures?' The énswer3 certainly, is mo. It 1is
self-evident that a classroom with appropriate teaching devices and sufficient
instructional materials is better than one without any. It is self-evident
that an organized classroom where every learner is actively engaged in meaning-
ful activity is better than a noisy and disorganized one. Yet the direction
and progressive success of pupils and classracﬁ activities, in most cases,
mu st bé revealed through facts which éfe not so clearly éélfievident,

Evaluation is not an analytical process or technical procedure of proving
anything. It is not abstract, impersonal, or automatic, for such a process
wauid eﬂmstitﬁte a mere acadenice exergise- There is no secret or mathematical
formula which, if plugged into a classroom, could produce irrefutable proof
that the children were truly learning.

Evaluation consists of assessing the needs of students and teacher, obser-
ving eclassroom activities, recommending alternatives, and carefully examining
what actually takes place. The purpose of evaluation is not to prove, but to
impfﬂﬁe!' The evaluation procedure requires measurement of academic gains and
those éharééterisiics frequently associlated ‘with academic gains. Through

accurate measurement the observations and assegssments become more significant
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and the recommendations more viable. Statistical data gathered for evaluation
isn't used as proof, but as a reliéble Indicator of the extent and direction
of program success. Such measurement is used to suggest more effective approaches
to greater program implementation. When achievement occurs in the classroom,
it can be measured and associdted with the classroom environment which influ-
enced pupiliﬁéhaVin and produced achievement. From an analysis of the success
rate and the classroom environment, evaluation is!able to offer reasonable
reggmmeﬁdatianss listening posts are mcreleffectivé - ien teacher attention
needs to be dispersed, motivated pupils tend to work longer and harder than un~
motivated ones, children achieve more when their parents encourage them.

To éetermiﬁe reliable data it must be empifical, objective, quantitative,
and behavioral. To measure a learned behavior it must, first, be observable,
and secondly, counted. Evaluation must not be based upon opinion, bias; or

subjectivity, for the recommendations arising from them ﬁau;d be of very limited
value. Data must be systematically gathered, carefully examined, and inter-
preted in light of the year's ongolng activity within each classroom. From

this research ariges the basis of evaluation, and thfﬂugh evaluation, new
knowledge is gailned. With this increased understanding new techniques and
approaches are recommended, alternative procedures and materials are suggested,

and innovative methodology is introduced. To examine various aspects of new

the SWDRC 1972-73 Evaluation of Project C@mgﬂggngg be reviewed. Special
attention should be givenvta Eﬁeintraduétian(??- 1-7), An Empirieal Instrue-
tional Model for the Remedial Educatian.Eracess (pp. 8-13), Operation Tutor:
An Introeduction (pp. 29-32), Parental Involvement (pp.‘&ﬂ*SS),'Intradueticﬁ
to Remedial Language Arts/Reading (pp. 92-95), and Educational Assistants in

the Classroom (pp. 96-98).




Evaluation assegsments are made by determining a) how effective the pro-
gram is, b) which variables contributed in what degree to the effectiveness of
the program, and c) what modifications in approaches and techniques would be
likely to increase effectiveness. Each of these questions must be answered for
evaluation to be complete. As the solutions to these questione are found,
greater understanding of the prablems‘and programs designed to alleviate them
will be known.

10




SWDRC ACTIVITIES

The SQEiEl}W&lfaté Development and Research Center initiated evaluation
services to the 27 Hawaii District ESEA Title I projects at the begloming of
the 1973-74 academic year. 1In addition to a cover letter introducing the

. BWDRC to project teachers, each program received a set of specially designed

. sssessment forms for the recording of data. Information requested by the SWDRC
included data from two preschool tests, estimates of pupil behavior, the number
of books read by pupils, attendance rates, letter grades recéﬁved, and scores
from all five subtests of the Peabody Individual Achievement Test., Similar
ansessment fgrh§ were again issued to each project in April farltha recording
of post-data, with the change scores serving as the fundamental basis for the
game -information (at thé same time and aﬁ identical assessment forms) from
aimilar projects prévidgi a systematic and ﬁregise movement of prégﬁéif;bje¢tivesi 

During the first two months of the academic year a number of objectives |
were revised. This was done by the District Office, sehaél principals, and
project teachers, in consultation with the SWDRC. This revision provided
greater clarity, undgrstanding, and accuracy in measuring program achievement.
The alterations made-in program objectives reduced the subjectivi;yﬂand amﬁi*
gulty which was present, replacing this with more behavioral and quantitative
specificaticﬁs-

From September, 1973, through May, 1974, the SWDRC visited each project
approximately four times, with more numerous visits made to those programs
which required further assistance. Visitations to DperatiaﬁrTgta:‘étajegtsi
which Ead less need for consultatlon or anéfvatian, were gégdu;tedklééé f;éﬁ

.quently. While all projects were observed and offered consultation fr@mvSWDRG,
priority was given to those teachers who requested additional help. In all

cases, ideas for improvement, greater effectiveness, and lnnovation were

11




. referring regular classroom teachers of ‘the xespective schools.

5
offered. Data was collected and examined for accuracy, observations were care-
fully made, and all questious were answered,

The Center's activities included observing each classroom's arrangement
and activities, instructional materials and machines, the techniques used, and

testing procedures. Discussions with educatiomal assistants, project teachers,

and principals focused on the behavioral objectives, Title I guldellnes, selec-

tion of pupils, and program development. Special attewtion was given to
immediate problems arising within the classroom and to the channels of communi- -
cation existing within the school. In cooperation with the Hawaii District
0ffice gruup meetings of the Title I teachers in West Hawail and Hilo were
arranged and conducted fm:» better dissemination of 1ﬂfarma¢ian 'betweeﬁ, projects,
Specially prepared descriptions of successful programs were presented to the
groups, as well as specific gquestions and concerns discussed. Throughout the
academic year, the SWDRC offered individual recommendations and suggesﬁian for
improvement to each project.

In an attempt to assess the impact of the ESEA Title I projects within the

respective schools and to further ascertain the degree of parental involvement,

among principals were taken once during the E;li = relating to general infor-

mation about school, its program for childrem with special needs and infnfmatiaﬂ
about parental involvement and communication. A second Survey requesting
other information was made during the Spring. A questionnaire especially de-
signed for parents identified with the school through the Parents and 'feaehers B
Association (PTA), the Title I Parent Advisoxry Council (PAC) ami other talatedr '
organizations, was wailed out at the mid-year polnt.

Quéstié%;relating to paﬁfent%t;eax;—héf and teacher—teacher cmﬁnicatiaﬁs 7

were prepared in two specific questionnaires sent to the project teachers and

12




'Aj.thsough Ehg feéults gf the saw&ys vexe geruaralljf subjéetiva in nature
ﬂc:!: t;.an r&Liabla fc;t cabj eci:iva ev‘&luatiﬂnag 1:112 TEEPQESEQ did presént inter—
iﬂg aidelig}lts tc: the effécﬁ of Tit;lé 1 'pragraﬂs vitl‘lin the s;:hc:alsi_

‘Thﬂ&., absebﬁAtLﬂné a:ﬂd recamemﬂaﬁims were maﬂe 4n c:rdér I:h-at mare effective

piﬁgf@E ivnulcl relhelfgé in the ccming mm\ths and. years . The l@ng'-fangaaevelap——.« )

nt,aﬁ af;ff:ici.a:ﬂt and E:ffectiVE remedial Progr ans was the alm of the evaluatign _

séwieess gsrc:ﬂiaféa to these H,swaii District ‘Iitle ! Ptag::am;sg
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ESEA ‘I‘ITLE 1 PRDJEC‘I CD!VJPC}T\JENj A

EEADIHG RESDUECE RDGHS

anaii District suppatted 10 ESEA Iitle I Reading Resaurﬂe Raoms during E
f;;he 1973-7& academic year. While three~af these prajects were*in H le, EiI o

:ffiin Kana, and ane in Kau, their gaals were similaf. ta effegtivel”finstiugt '

v;f;underacbieving pupils 4n the areas of laﬁguage arts aﬂd réading imprpvement.“:

'M, Eéading regngni;inn and :eading camprehanginn and listening and aral skills
" wexe emphasigedi N
_With puplls selected for the programs first by their low teétrsgérés_am-
e s;aﬁdafdizéd reading tests and secondly by teacher referral, cach ??ﬁﬂggﬁj&%gi
designed to offer pupils’sup?leméntal Eelp whiéﬁ they gauldrpat=feééi§eﬁfram ,u
- theirx réguiarly scheduled classes. Special iﬁstrﬁﬂtianal»materials aﬁiﬁdevigesl‘
‘were availéblé inzﬁast classiacms and;all,jexéept one pr@jéct, gtili%ed»tﬁs
- sexvices of one or more educatianal assiatanta. All ?fajects, to véfyiﬁg de~

) grees, develﬂped an arganizéd and généfally efficient use cflelassfaam spaee-

fﬂbtivatianal techniques, such as pasitive reiﬁfﬂrcement - taﬂgibla ana sacial e
.and free time aetivities, were used in the classfcam managemeat nf all PfBjEGtS; f
 In_a few cases, however, this approach was only tagched upon, while in athe:v. :
classrooms the motivating factor was a well develéped and integralipaft of the
pupils' daily activitdes.
' The goals of all reading resource rooms wexe geneféil?ggiﬁilari‘ The Efi%
ma?y objective was that the pupils would show a learning rate:gfeatei than .1
per month in reading recognition and reading anp:ehéﬁsién; Déﬁér’éﬁjecfivég
involved the pupils' attendance rates, Eehaviars, an& tﬁe nuﬁbét éf‘béaks wbiﬁhrl
| ?;they read. These objectives ﬁére met, at differing 1evels, by mﬂst prujeéts- |
The greatest advantage to the pupils of reading resource rooms is ﬁhat each

classroom was relatively self-contained with its cﬁﬁvspe:ial-ma;erials;‘msshiﬂes,t

14




,f£tachniques, iﬁnﬂTEtLVE apprgachesg teaéher, and educational assistant. ’Thisi
;?érrangement encouraged a more specific classroom nrganizatign; clase supervision,
-direzt teaﬂher-ta=£up11 contact on a daily basis and, most ﬂnpaftantly, pro-
vided the time and Gppnrtuﬂity for individualized instzuctian tn occur. Th:gughr
.these readimg resource rooms it was possible to pravide each child with individ-

1 diagnosis, prescription, instruction, and evaluatian on a dally or weekly

Identified and SElEEtEd pupils fépﬂttéd for specific amounts of time each
day and receivad remedial instructién'inwthe basic skills of reading. Depepnding

on the number of personnel within the Reading Resource Roous , i.e.; project

teacher plus one or more educational assistants, the average attemdance per

in ructianal period ranged from four to ten pupils at a time.

REMEDIAL SUPPORT SERVICES

There were three remedial suppnrt service prgje:ts in Hawaii Distrigt
during the past academic year. These were the Extra Effﬂft prujéct at Kapic:r- RO
lani échaal fISS pupils), the Language Arts Enrichment project at Konawaena
Elemeutary Schegl 31 pupils), and the Alae Dperatiaﬂ Live~In project in

‘Hagkana (16 residenzs) These three prajects were designed to provide children
vith additional and supplemental help which would not"have otherwise beem
offered to them within their normal school routine., Amomg all three projects
there was one professional counselor and 16 para%prgfessianal assistants.

Like the feadiﬁg resource rooms, the pupils receiving remedial support:
services we’:é gelected according to the Title I criteria of test scores and
tea:hetv:efarrali These projects, however, made little use of specially
designed materials or machines, or of innovative teaching approaches. Rear-

‘ranging classroom facilities and making maximum use of classroom space was

15




Iu:t pt:sg‘i_ialéfgr ‘these projects since the assiSténtsﬁ@fEaﬂ:d'i%écély-wiﬁhin'
.Qiift‘:hé’.»jl:‘.i:igﬁs r;pf non-Title I teachers. o o
: -i‘h_eb'pbjeetivas for these three projects wére vafiéd and nmie:a\ua,x iﬂ;li;ding
7,‘the_ aﬁhi&veﬂené of a lear’niﬁg :at;‘greate: than .1 per month in ‘re-éading :écags

"-l"\"-ﬁitinn and reading campfeheﬁsiﬁﬁ;iattenﬂancewratéa, behavioral improvement, -

:"’dec;fea'"_éed disruptive behaviors, successful achievement on a feaﬂit;g skills

attaining 90% success on_two preschool tests. None of the three

continuum, and

ﬁrﬁjects had the same objectives. The general conclusion can be drawn that
the children of these three programs did not achieve as well as did those in-
volved in the 10 reading resource rooms. This apparent difference is due to

P S—

the assistants' nanapiﬁfassimai_trﬁaining, the supportive rather than remedial

pfagram design, and the apparent lack of direction from professional teachers
“aspecially trained and experienced in the techniques of reﬁeéial reading and
language arts and delegated the responsibility for specific program imple-

- mentation.




" OPERATION TUTOR

'?Elevgﬁ Operation Tutor projects were operating throughout the 1973-74 aca~

demic year in Hawaii District., While a few projects, due tﬁ-diffi;uitias in

staffing, begam relatively late in the school year, all were dirxected and super=

vised by the Operation Tutor Gn@fﬁinatar; Agpiaximately 190 pupilé pérticipétéd

' in these projects, with 535% of ‘them being tutees and 45% tutors. The tutoring

activity took place within either the sending or receiving teachers' rooms and,

except for the Keaukaha program, all tutoring occurred during the school day.
Two to three hours were reserved each week by most projects for the dyads to
work together.

he Operation Tutor program was designed to provide an educational struc-

=3

‘ture which would help pupils to help one another. The goal behind this sctifity
wés for both tutors and tutees to improve their academic performance through
personal, tutorial interaétién;' This objective (gain of .1+ per @anﬁhj

was met and suypassed by both tutors and Euteesi‘with the tutors improving
‘their learning rates with gainis even greater than their counterparts. This
efféct is primarily due to the immediate relearning exercises én;aunﬁered by

the tutors, as well as the mnecessity for them to examine E§§ material
sufficiently well before they were able to teach it. Three secondary ob jectives
for this project consisted of the improvement of attendance raﬁesg behaviors,

and letter grades received. The firgt and thixd of these were géﬁerally not

satisfied, while the second one was more frequently attained.

A special advantage of using tutorial dyads within the classroom, in

sddition to the pupils' faster rate of learning, is that it frees considerable

 teacher time for use elsewhere within the classroom. The children parﬁiciﬁétﬂﬁg
in tutorial relationships tend to quickly increase their learning rate, gain

‘personal confidence and self-respect, repeat aéademic exercises until they

17




11
 knchth§m well, reduce the classroom noise level and distraction, and allovw
the teacher to meet with other pupils and to program speecific individualized

.instruction. The Operation Tutor program has been successful in itself, and

the innovative concept was successfully demonstrated within most classrooms.
This peer tutoring component should be expanded into all Title I projects in B

the sear future, for the greater benefit to all underachieving pupils,

. PRESCHOOLS

Two preschool programs were caﬁﬂﬁctad in Hawaii District during the past
academic year. Both programs were in Kona, one at Holualoa School and the
other at Honaunau School, with each designed to serve twenty preschoolers. ‘The-
pareitts of these forty children all requested that their children be alloved
to participate in the program. As available standardized tests for the puxpose .-
of selection criteria are not sufficiently reliabié when applied to three and
faﬁr year old youpgsters, much of the basis for final selectiom was sﬁbjecﬁive
in nature. “Individual pupil needs and the home environment, however, were
&arefﬂll? taken into consideration during the selection procedure.
Both preschool programs were organized and designed around the concept
of providing these childrem the opportunity to gain the necessary social and
academic abilities required in kindergarten and the early elementary grades.
Such abilities as socio-emotional, psychomotor, ﬁagnitive, and language dewelop=-
ment were the focus for these preschool projects. The goals of preschool
;Eéucatignrané child development are to a) promote and eghance the social amd
personal development ﬁf the child, b) instruct the child in the initial
academic disciplines necessary for his progressive success thréughaut_thé
~elementary grades, c) prévide the nutrition, rezreatiaa, social inter&étﬂén,

and supégviéinn the child requires and cannot £ind within his home environment,
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i énﬂASS éupélﬁ-the necessary situations through which his natural exploratory :
aéti§i§y7§ay readily occur.

| .Each P:EEGEDD% classroom was comfortable, clean, Wallhéecgrsﬁed with-axt
'Awéfk and pictures, and supplied with sufficient instructional materials. All
_chiidren engaged in play activities, physical exercises, nap time, lunch,
 *iéé§éémi§‘wctk, sﬁdléaéiai intéré:tiaﬂ each day. fﬁe Significagce nfkthE'
personal and social experliences which lead to childhood maturity were, in éli
li-kélihac;\d, equal to the individual's growth in academic ability. in i‘:}:gh
p?ﬂgtams, hawever,”the children improved faster in the areas of colors,
numbers, shapes, and locomoktiwe skills, and less quickly in the omore fééﬁalﬂ
"acadeﬁic areas such as the identification and naming of upper and lower
alphabet and following directioms.

As most of the preschool objectives (as stated in the fr@jegs pfﬂpﬁéal)
"are;highly sub jective in nature aud do not lend themselves to stazisﬁieal
evaluation, no precise interpretation can be made regarding Eheir‘agtainmentg
All forty pupils, nevertheless, did meet and surpass those objectives which
 »é£e.éﬁE3éé£.ﬁéwéécurate ﬁeasuramsnﬁ. The pre- aﬁé péstgéest dééérééﬁegéiiil o
indicate -that .all objectives were probably met, for the success of these

programs and the achievement of these puplls was remarkably high.
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HEAPUREHENT OF AQADEMIC:GATN, PEABQDx 1NDIViDUAL_AgHIEVEMENT,TEET?

The Peabody Individual Aﬂhievement Test (PIAT) was aﬂministered to each

E* iTit1e I pupil as a pre- and post-test, in September and Msy reapectively.

l Thg changes. (increases or decreases) between these two sets of scores presents

. an overview of the scholastic attainment of the pupils. Administration of the

PIAT provides a wide-range measure of achievement in.the areas of mathematics,

o teading, spelling, and general information.

: knowledge to the salut;aﬂ of practical cnmputat;unal problems. This subtest
7 ;dneg nok requira-wrltlng or oral responses and,.as the first subtestbp:esentaé
ﬁ"enableslthe tester to establish a good fapport with the pupil. The reading
:ecﬁgmiéinﬂ subtest measures thE‘gupil'srabilityvta translate sequences of
printed alphabetic symbols which form words into speech sounds that can be
iunders@aad by others as words.
The reading comprehension subtest measures the individual's ability to

_.derive meaning from printed words. The format includes a sexies of sentences

{”éf'increasiﬁg difficulty from which the pupil first reads a passage and then
(mtfseieeﬁs from. four illustratians>éhe one that best conveys the meaning of the
i;} passage. rTha spelling subtest measures the pupil's ability to recognize

correctly spelled words. To do this the pupil selects, in response to verbal

»"‘cueS provided Py the tester. the correct one of four similarly printed words

with slight variations in spelling. The fifth subtest, general informatiom,
;”i{igasgfes the extent to which the pupil has acquired kmowledge rélating to
;;«Vhiﬁsélf and his environment. This subtest consists of open-ended questions that

" relate to general encyclopedic knowledge.

*Dunn, Lloyd M., & Markwardt, Frederick C. Jr., Peabody Imdividqai Achievement -
Test, American Guidance Service, Inc., Circle Pines, Minnesata 55@14 1970

. ¥0 »,,
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Efgtﬁup teats are able to measure nnly a relatively narraw range af grade

léwels, DE afe diagnastla instruments in a specific SUbjeat matter,_the PIAT

ivis nnt pr@ne Ea these limitatiﬂna. Ihe test énables the exsminer ﬁa escablish

753 pérsgnal relatianship with the pupil that hélps tﬂ elith a’ mare thimai
9;>pg:fcrm§nge from him, especially when the pupilvls less mﬁtivsted tcwafd~‘ J
' '§§haa1Vana‘a:adémi§ aehiévEmeﬁt; The PIAT, as an individual test, 3155
' sllawslﬁlaser mnnitﬂfing of pupii behaviur, Enenuragas less guesswufk, anﬂ
pgrmits more accurate measurement of the achievement exhibiced by immature and
underachieving pupils. k
| The PIAT is a widégfsnge‘ins;rument extending from kiﬂdefgéftéﬂltﬁfaugh
| high Eéhéél, with tﬁeritems ar;anged iﬁ;afﬂgrvgfvdifficulﬁy; this fé;;ﬁte |

© makes it passible to locate quizkly, and administer ﬁniy; those pértsfafﬂ

:be test chat are within the critical range af difficulty for the. pupilg.-‘With
i; this attribute, some of the major faults of graup tests are avaiﬂed: b@fing
brighter students with items which are too easy for them, and Erustrating
slawer ones with items beyond thelr abilities. | |

A third advantage of the PIAT is that it was ﬂesigned Eo be a scfeening
test which could be quickly administered and scored, typically taking anly
”A thirﬁy to farty minutes, No SPezial lead ;an:ils, eampute: prﬂgrammiﬁg, or
" sets of coded scoring stencils are ne;essagg{ The pupil's successful progress

thréugh the test is scored at the same time he is be eing examined.

" The PIAT is an untimed, power test. "An émphasis Gngspsed*wggid be a - ~~~¥b~lw5
" considerable handicap for most underachieving or disadvéngaééd'Title‘I pupils.

_The test items were not selected from specific techniques or concepts but were
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uffiéuia. This impartsnt characcéristiﬁ af the PIAT minimizes the bias

f’d., Rai:her, the E‘IAT t;est items méasure functional knawledge or abilities

'that a:e ﬁidely-éxpscted educstianal Qutcames. R |
| O:f particulsr benefit to Title I pmjects is that the PIAI‘ Was designed
fl;he mbst sensitive at the lawer grade levels and to ﬂECI‘EESE gfﬂduaily in |
rsensiti\fit:y wit:h gdvsmcitzg gradgs. This was dcme with ﬁhe belief th.at the :
PIAT wauld be uaéd more often with students whnse achievemént is at the lower ..
"'leveiff;f the test :aﬂge. S S R_‘__,A

| A sgventh *vsluableaspeet of the test is that demanaér&ti@n‘ an& Eraiﬁiﬂg
\'exergises are im:luded to intr:;duee eav:h subtest to the pupil thus :lnsuring
; nsnme initially. suceessful ex'periences for him. ’Ihese e;.er;:ises are also used

';tﬁ tesc:h ‘the ;upf_l the type of respﬁnses which are expécted. Gampletelg

t”abjectue sc;oring, which 1ig egsily acgmplighed while the ﬁeaﬁ is being

_administered, is built into three of the five subtegts which are in
*ultiple;ehaice Eﬂr:mat snd pregise sl;andards are pravided on t;;-c:ther _
'tim tn reduce ggaring varia‘bility.

Df majnt significance is that the PIAT subtests are éesigned 80 that
’tlﬁb éca:!emic slgills are required other tha'ﬂ" those speeific—ally ‘beiﬂg measufed,
: i'l"he mat}le;natics and general infﬂmatisn subtests, for example, are msde |

aifet fﬁl‘ the pupil with reading :lifficulties in that no reading is reguired

:Fur;t:herm:rre, the pupil does no writing on any aubtest gim:e this c:ften

;iﬂhi'bita his pezfamanee and mgtivatiuﬂ. “The 'PIAT format, illusttatiﬂns;
‘ﬂd gc:n!:em: wete sls@ speeislly sele-:t:ed ta-,holc‘l‘:tbe intefeéﬁ QE "pupils of
;“bath aeﬂes, fmm ‘awide variety ‘of ‘ages, and from" differing cultu:‘gl 'backgfnunds,

Mast impa:t:aﬂt for its ai:curate interpretacian, the PIAI was csrefully

s:andgr&isad nstiaﬂally on a sample of 3, ,000 pupils in tha mainstresm c:f




;gﬁgiiéfEQZégéizgl%ifié'sémpie of pupils upon which the norms aré.based~wére: 
'iéhééénrin é?ﬂpﬁfﬁiﬂnrtﬁ the population of féhﬂdléaéérﬂhilﬁtéﬂ andrbasgd,en 
r?€ﬁ§l¥967vprajeatéd data from the Bureau of the Census. The staﬁﬂardisétian,
;Lcééégéﬁggxin=1959, accounted for differenées of sex, age, race, ?aéiﬁ?
‘ecaﬂémic status, and urban, suburban, and rural-cgmmunitiés.l All test -
Vadministrgtats received extensive Efaining on tésting andVSQﬂrihgfpféeedﬁrés'
 f;§ﬁ the'Amééican Guidance Service, Inc.

The twelfth distinctive aspect of this test is that extensive f@rmalA
preparation is not required for its administration. The PIAT ésn bé
administered by any professional person interested in measﬁring the academic

achievement of pupils. Furthermore, the testing prgcadurEsbafé sufficiently

.objective so that non-professional assistants, under supervision, may also

administer the PIAT. Such advantages as these make the Peabody Individual
‘Achievement Test‘a sound and justified choice for use in evaluating the

B -
scholastic attainment of Title I pupils in Hawaii District.
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‘DATA PRESENTATION -§ EXPLANATION OF TABLES -

VA'generélrundefstanding of the statistigal data is required before any
?jguitian of it :anpbé applied to spééifig_prajégts; and a concise ewplgnation of
;:Eheéé tables is provided. This descripti@n»Dfnthemtébléd data does not discuss -
- individual programs or their specific achievement rates, but intexprets how
7lEh§ data Qas used for this purpose. A school-by-school examinatien of each

S éraje:c, as well as data tables relating to individual projects, are presented

“ immediately fallawing this section of the report,

As with any test, raw scores fluctuate ac&grding to the numbeyr of test-

;‘, Ltems and the ability of the individuals being tested. Raw'saﬁ:ea— hy themselves,

cannot be meaningfully interpreted. The Peabody Inﬂividuﬂl AchiEVEment Test

”?  provides four Eypés of scores which were derived from the pupils‘ TEW scores

" during: the time of test standardizatiom, "These derived scores are 1) grade

equivalents, 2) age equivélents, 3) percentile ranks, and 4) standard scores.

The SWDRC elected to use the first index of meaaurémeﬁt; the 52363'

»V; aquivalent scgres, as these are the most familiar to Eeaghers, move readi1y

: understaad by educatora, and least subjeet ‘to statis;ical mLsinterpretatign.
Hhil& using grade equivalent scores as the basis uf statisgical evaluatiﬂn,

" the tabigd data further minimize passible nisunderstanding by incluﬁiﬂg anly
the gains achieved. The actual grade levels the pupils were in and their grade
quivaient scores achieved on pfe—testiﬂg would, like raw scores, fluctuate

¥ » gﬁéng,préjgets and therefore be more difficult to gampafevaﬂd understand., It
éaﬂngt be determined, in other words, whether a fourth grade:7wi€h;a 3.8'3:5&3

? ' quivalEnt score achieved more or less than a third grader with a 2.1 grade

*Teaehe:s ‘are cautiomed, however, not to use the PIAT test data as a diagnastic

" test. The derived scoxes indicate the most appropriate grade level . at-which

_the pupil would function as an average student.
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: (i.e., géiné) can give this information.
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PRE-_AND POST-TEST RESULIS OF PIAT

~The data* indicate only indirectly vhere the pupils were at the beginniﬂg
i af thé year and where they were at its end, with the siguifizaﬂce of evaluatian i
;»based on the GAINS or LOSSES (3p attainéd during the year. The data, pz-zan:ed
, in subsequent tables, of grade equivalent scores have therefcse beeﬂ refiﬂed ZTTI

“'into av éfage :m:nthly gains. The average gain per l:m;ntn was egt:abl;lshed by

| s‘gbﬁryaﬂ;ing the pre-test score f£rom the post-test score, .and cii.viding th!,s by

: ﬁhe'number of months between pre~ and post~testing.

All test data from the PIAT are presented in average momthly gains in grade

equivalent scores. The primary objective of most projects was for the pupils
to achieve an average grade eqﬁivalém: score greater than .l pex month.
| Achieving less than .1 per month would suggest that the puéiis were falling |
further behind their ngnr-'i‘i tle I éee:s, and a .1 per nzﬂ::uzh rate of aghieveﬁ;ent‘
would indicate they were falling no fufi:lie:' behind thain“where thej-xweréat the -
Eegi_rming of the academic year. A fifth grader’s grade EQuLValemtbscDres of |

3.7 in September and 4.7 4n May vould imply that, after a  year's vork, he "3

still over one year behind the Eypiﬁal pupil in his gfaﬂe IEVEla _Far remediatidn ,_;
to be successful the academic gains must be greater than those imacie by t-thér“ o
pupils. o
Another way of understanding the average nonthly gains in xeference to
thé .1+ per manith objective is to view the dakas as nonth-per-momth gains. A
project’'s pupils who achieved a .13 average rnani;hlg gain 1n EEEEC’_E éﬁhigveé-me "
- and three-tenths months for each month (or one-tenth) of 'thé academic yeaf; | thus
. @_iﬂi@g .03 per month in additiop to the .1 per month required of the grade

level as a whole. 1In this case, the Title I project whose average monthly gaiﬂ -

_‘:'V*PrEEEﬁted on Table 1-A (Tables 1-B & 1=C for Operation Tutor)
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was .13 attained an achievement rate of one year in maintaining the pupils

of a year (.03 X ten) in remediation, At the end of the year the pupils were,
" on an ave;age, three-tenths of a grade level closer to functioning 'on average"
with non-Title I pupils. This theoretical group of pupils, therefore, were not
‘only keeping up with other pupils but decreasing tlie gap between their academic ’
vability and that of other pupils.
While grade equivalent acores are relatively easy to understand, they .
should not be accepted as proof or absolute fact. Testing error by the test
~ administrator may result in scores which are neither é;é;%;té’nﬂr raggénéblg,
>'The standard error of measufémenc (reliability) and stagdard error 6f estimate
(validity) of the test may also contribute to scores which are not "true'" or
‘parféct; Thus, all derived scafes, such as grade equivalént sgarés, are
approximations of the true score. When an individual attains a 2.3 gréde
equivaien; score it is not proof that he is functioning at exactly that level.
The sgﬁre represents ceiling achievement or the pupil's upper-limit. An inde-
*-pgndeﬁt functioning level may be within a range of half a year to onevfuli year
below the given score. It is for this reason that PIAT scores, like all
f  ‘achievement test data, should not be used for diagnosis or prescription of
’7ﬁrindividual work.
| - By a&eraging many scores, hg&évéfg the range of probable true scores for
;;hg gféuﬁ as a whole is considerably reduced in size. (Although no correction

- for testing error by the administrator is possible.) More reliability can

- therefore be pléced upon the tabled data than would be possible when examining

hjgst‘one pupil's score, for while his individual score would bé'likely to change

somewhat upon immediate retesting, the group's average score would not be
_ §§ua11y subject to the small variations within the group. The differences between
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each pupil's first and second set of scores would tend to balance out and retain
" the same, or nearly the same, group score. .

The effect of averaging scores has the’ inherent drawback of using numbers
that must be rounded off. For some data this may constitute losing information,
@hile for another case the fine measurement of a hundredth or a thousandths
place would not be necessary. Average monthly gains which are within two-
hundredths of a point to one another are not significantly different, and may be

due to chance. Such differences should not be accepted as precise fact, but as

an indication of the probable academic success that was attained.
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TABLE 1=A
READING RESOURCE ROCMS & REMEDIAL SUPPORT SERVICES
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AVERAGE MONTHLY GAIN BY SCHOOL

The graphs depicting the average monthly gains on the five PIAT subtests
(see pages 27 to 29) show these scores for each program and the Hawaii District
ESEA Title I averages, Fach project's achievement can be seen in relationship
to the average of similar projects, with the achievement of its pupils being
above, equal to, or less than the entire District's. The overall average does
not, however, represent a standard criterion. It is not a goal to reach, nor
a measure of program efficiency. A project whose academic achievement was above
»;he average does not necessarily mean the project was more gfféctivé than others,
and a project whose pupils' achievement fell below the average does not confirm
that it was a less effective program. !éamparative analysis among projects must
be interpreted cautiously, for while ofie program may have succeeded with fifth
grade children and another achieved less with third graders, either one may
have initiated: the remedial work with less motivated pupils, a smaller budget,
poorer facilities, no parental support, or with pupils further behind in their
previous academic achievement. Given identical circumstances, one project may
| average less this year and may achieve more in following years.
Nevertheless, the relationship between each project's gains and the District
average does represent ;he general strengths and weaknesses of project achieve-
- ment, especially where these gains are relatively large. -The larger the gain,
‘.l_as presented on the graphs by the distance from the average, the more eanfidenée
can be placed in the assumption that Eﬁese differences are real and due to
éeﬁual program implementation. Scores which are higher or IDWéfiby two~
jﬁundredths of a month's gain (equivalent to two-tenths of a year's gain), when
 éampsred to the District average, may be cnnsi&éfed initially reliable. Differ-
éﬁsés between subtests,however, must be viewed more cautiously, for the different

Tirsghjéct matter tends to be learned faster or slower by children of differiﬁg ages.
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In order to recognize each project's achievement in relationship to the

- District's, the average scores do not include data from either of the two reme-

dial support service projects. The average data represents only the ten reading
resource rooms, which are reasonably comparable. As the two other projects
(Kapiolani Schocl's Extra Effort and Alae Operation Live-In) consistently scozed
lower than the reading resource room projects, averages includiﬁg their data
would have made the ﬁ%ﬂ reading reocource room préjects appear to have achieved
more than they actually did. (Total Score average of all twelve projects was
one~tenth afzg year lower than for the fan reading resource rooms.} Using
either avEfage,’haéever, five of the reading projects scored above the average
and five below.

Table 2-A presents the average manthly gain in grade equivaleﬁiﬂs¢ares by
school. Graphs for each project's average gains, in relation to the Hawaii
District ESEA Title I averages, are presented in’the next section (pagés 66 to
140 ).

Operation Tutor data from the PIAT subtests, similar to that presénted in
the graphs of reading resource room achievement, is shown in Tables 2-B and

2-C. Since the number of tutors or tutees per project was relatively few

' (averaging less than eight for either), the reliability of each of the five

subtest scores is significantly less than for the reading resource rooms.
That' is, the-averaged variations of scores for eight pupils would be consider-
ably greater than for thirty or more pupils. Graphical descriptions of this
data are, therefore, not included.

The data, however, does represent the general trend of academic achieve-

' ment which was made by these childreiw; with the greater gains attained in the

project's tutored subject. The tutors (Table 2-B) achieved slightly more than
the tutees (Table 2-C), indicating that the aim and focus of the tutoring

félatisnship is not directed for only tﬁg tutees' benefit.




TABLE 2-4

- 'READING RESOURCE ROOMS - - - -

Average Monthly Gain in Grade Equivalent Scores by School

_SCHOOL _

PRI |
|TESTED |

READ.

REC. _

_SPELLING

7&3“! 17
_INFO,

Haaheo

27

.16

.19

Hilo Union

24

H@;ualaa o 46 .12 _2;7 ; .12 .07 .24 _ié
Honaunau ) 50 | .09 ) a1 | .14 7_10 ) .06 .11
Hookena 7 7 33 7 12 .08 .14 B .06 .07 7.08
Hookena (Alae) 16 .15 .08 .il 7 4;63 N .07 .éB
Kapiolani 53 .10 .67 .10 7 .06 .09 .08
Eeal;kéh; 7 27 .43 .24 ;2;77 .23 34 .27
Aéeaukghggri ) 47 ; .19 7 iié 7 .20 :17 7 .11 7;19
K;nawaané El. 28 | .06 | .16 10 7 .10 13 7 .11
Kona. High & I;;EI; 47 .13 iéa .13 .04 .08 iéé
Naalehu B 30 .11 7§17 .21 15 .09 .12
' §i§T£Ici AVERAGEX | 428 7?167 .16 .;éi 77777 .12 ) .15 N 14 7
(TOTAL) 1 — i i,

* For comparative purposes among Reading Resource Rooms, the District Average
does not include data from Kapiolani School or Alae Operation Live~In.
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TABLE 2-B

_ OPERATION TUTOR PROJECT COMPONENTS . o

"'ihtéféi_ﬁééiage Monthly Gain in Grade Equivalent Scores bYVSzHaal

“[Pupils |
|Tested

| Hilo Union | 5

_Holualoa _ J 7

Honaunau _ 1 &

_Hookena i 7

_Rau High & Pahala

__Kealakehe_ 7

|_Keaukaha R N

Kona. High & Elem. | 8

__Naalehu _ B

_DISTRICT AVERAGE | 79 | .1
(total)

* Tutored Subject
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TABLE 2-C

e . - _OPERATION_TUTOR.PROJECT _COMPONENTS. . . _. e
Tutees Average Monthly Gain in Grade Equivalent Scores by Schaal

[ Pupils | 7 -1 T "GEN,
_SCHOOL | Tested [MATH . REC. |READ., COMP. !SPELL. | INFO. | TOTAL

Haaheo A 15% .08 | .09 | .13

_Hilo Inter. 1o ) .19 | .14% _e21% ) .19 | .19 | .16

| Kau High & :
_Pahala Elem, 17 .09 09*% | .,25% | .06 | .13 | .14 |

14
_KRealakehe | 4 | .30 | .1ex | .36 | .10 | .33 | .26 |

-
("]

Konawasena | 7 _.05% | .08% _.10* | .08 .08 | .07

__DISTRICT AVERAQ’E,,,; 93 G4 1 - W13 ;1{ .18 ) .11 .13, 1 .14
(total) : ‘ : ) '

*Tutored Subject
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AVERAGE MONTHLY GAINS BY GRADE LEVELS

" The statistical data pieééﬁted in Table 3-A (Tables 3-B aﬁd'E;G'féfédﬁé%éiiénihmyw
Tﬁtarf?are listed by schools in alphaﬁetical order, Of the twelve schools
listed, ten represent their réspactiﬁe reading resource rooms and two their
remedial support services. Immediately to the right of each school is the
number of pupils who were both pre- and post-tested. In all but two cases,
Honaunau and Naalehu, a few pupils moved out of the local school area or,
for various reasons, left the Title I program during the school year.

Test scores8 of pupils who left and the newer pupils whciwe:e admitted to the
programs later in the year are not included. 1In addition, some pupils were
not post-tested due to absence from school during the last week of testing.
According to the projected enrollment of all Title I projects, sixty-seven
pupils were not tested at the beginning or at the end of the year (Kapiolani
School exzéptéd sin;ngnly a representative sample of pupils were tested.)}
That some pupils were not fully tested is an important factor when
comparing the prgj§£€;: Total Score monthly gains (see pages 27 to 29)
: with the average ménthly gains ;n the last column of Table S‘A* The iotal
Score of the PIAT was based Dﬂjthé number of pupils taking the test, and
with this number differing between test administrations, the Total Score
was not always equivalent to:;he average monthly score. AveragingJEhé-

pupils' pre-test scores and an unequal number of post-test scores, and

=

comparing them, does not (necessarily) result in the same score as for
those pupils who were both pre- and post-tested. The Total Score on the
'gtéphs is an estimate of the achlevement of the project as a whole, with all

. pupils involved being either pre-tested, post-tested, or pre- and post-

 tested. The average monthl?féainureprésenﬁs the gain achieved by pupils ' ) ;g;f:E?

EE

“ who ‘received bath‘pﬁei and‘pgst=tééting. In thé“f%a cases whe?e the same

i

B T |




pupils were tested twice thege figures are identical, while for projects
ﬁhase‘ndﬁbEf of tested pupils were more unequal during pre- and post-test

administration the figures indicate greater variation.

The differences between the PIAT Té%giAééégé:géiﬁs‘andjtﬁévéﬁeféééﬂwmuuw‘N
}mgntﬁly,gains are seldom greater than aneihu;dredth of a decimal pﬁiﬂt,v

f bﬁt wheré,&ifferences do occur they generally tend to be higher among the

B pﬁpilé who were fully tested. One explanation for this trend is that such
;»i?upils were in the Title I project throughout the full academic year, while

- “those pupils who were not pre- and post-tested were in the project for less

" than nine months, and therefore achieved less.




32

TABLE 3-A

READING RESOURCE ROOMS

Average Monthly Gain in GradeAEquivalent Scores by Grade Level

SCHOOL #PUPTLS| _  GRADE LEVELS -
B i CTESTED [ K11 [2 [3 14 > 6 1718 19 lAve. |
_ 27 | | laalael.asiaslsal L  lan]

26 | ol lasfastaay L 151 |

46 | 1.3 ].40.17 19 |.15] 1.155 |

Honaunau _ ) 'so | .09].11].08|.09].06].07].17 .29 .30] |.107

‘Hookena | 33 20,1407 ] .10 0607 | o0l.06] |.0901

16 , 10] .09 .20 |.03].13] [.001

53 |~ |.08|.0]:10].08}.111.000 |~ -~ .097:

‘Realakehe | 2 | | 4| .28 .29 .32 .31 ].30 | .30 ] |.286

omaba | w0 | laelaslarlao) L4 180

Wonawaena. Elem. | 28 L | L | clenelall.22l Lot .156

onawaena High & Inter. | 47 | 1 I I 2].15] 110118

Nealehw | 30 | a4l .10 33} 1 1123
e ’ (Total) ,
“DISTRICT * , 1 428 ' , L U IS - L 1.192

* For comparative purpoges among Reading Resource Rooms, the District Average
does not include data from Kapiolani School or Alae Operation Live-In.
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TABLE 3-B

OPERATION TUTOR PROJECT COMPONENTS

Tutors' Average Monthly Gain in Grade Equivalent Scores by Grade Level

[

T ‘ ' T
- SCHOOL | #ewPILS GRADE LEVELS

_TESTED K ‘112 T5 4 5 76 17 18 5710  Average |

08/ | | | ] .00

7 L1 ,05(.19(.38] | .147

foo.

Hookena | 3 | | | | la1j.07].06{.00{.06] | .060. |

Rau High & Pahala Elem, 15 12| | ol |

jﬁga;aggﬁggﬂﬂ,w I 7 i I N . 1.32 !44 .39 S ‘3?4:;:‘

iﬁggpkahgwrwfr L I Y AT B A1 1.17].33 N B ,i307€

Konawaena High & Elem. 8 bbb l24g.0s) o133 |

Naalehu 8 N I T T _l.22|.12 |70

DISTRICT . I R N T A O T T I -
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TABLE 3-C

OPERATION TUTOR PROJECT COMPONENTS

Tutees' Average Monthly Gain in Grade Equivalent Scores by Grade Level

ff PUPILS

GRADE LEVEL

resTeD | K (1 2 3 14 |5 |6 17 18 9
- | ,,-,:13,},15 .13 | | H
10 . T
14 .091.11] ~ -
T . T 1 160
'::‘iééﬁajlﬁau s P I ‘7 7 + | 7130 :
Hﬂékéna - +051.10].11 | J??Q

High & Pahala Elem.

| Kealakehe

/| Reaukaha

A31

‘Ronawaena High & Elem.:.

| Naalehu _ 8 | 1 |.071.14 ,105
e (TOTAL)
-| DISTRICT - 93 o _ 143
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'RANK |QRPER'OF- GAINS BY SCHOOLS

£to this low test score.

Table 4-A (4-B for Operation Tutor) presents the rank order of ﬁfajeet

.:aﬁééngnts by their average monthly gain achieved. That five of the first six

reading resource room pfajects in this table were also reading resource rooms
during the 1972-73 school year, and that five of the lower six were not, is

no coincidence, The older resource rooms not only offered mafe remediation to
their pupils this year, but capitaliged upon their previous experiéncés:

That the project at Hookena School achieved .09 gain per‘mﬂnth éppeats low
and unvarranted, Concern was raised by Hookena School personnel during the
month of May that pre-test administration of the PIAT (much of which Qgcurr%d
during the previous year) was not accurate and that testing error was apparent.
From available records, however, this fact could not be determined as certain.

That only 33 of the 50 pupils were both pre~ and post-tested (a greater differ-

ence than in any other project) does, however, support the claim that test

administration at Hookena School may have been a leading cause in contributing

The highly remarkable achievement rate of the Kealakehe School project
was at least as unexpected as that of the lower scores from Hookena. How the
pupils participating in this project achieved almost three years gain, which

was 59% greater than the second most successful project, was not apparent within

the classroom. While academic success sufficient to meet the .1+ objective
was reasonably possible of the program, it was not evident that tgéﬂﬁupils"
achievement would neaflyltripla this rate, Although ﬁéireliable evidence was
found to suggest that these ?upils did not reach such aﬁ outstanding gain, it
is recommended that Title I pupils at Kealakehe for the 1974-75 school year

squalified on the basis of these test scores, and that if they are

once more accepted into the program they are retested with the PIAT.
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An analysis of the tutors’ and tutees' average monthly gains indicate that

. the tutors' gains generally tend to be greater than tutees', and while these

57

= differences are not great, they do refute the mistaken belief that tutoring is

pfimafiiy directed for the tutees' benmefit, Both tutor and tutee are able to

make significant academic progress through the use of their unique, tutorial

relationship.

That the tutors ané tutees as a group achieved gains almost identical to
the pupils of reading resource rooms is largely coincidence., While many of
the tutors and tutees were also participants of resource rooms, and as a group,
tended to be lesd underachieving than other fitle I pupils, their gains are
wevertheless remarkable and justified. Unfortunately, it is not possible to
isolate those tutors and tutgés.ﬁhé réceived no other special educational assis-
tance. Yet their gains in academic achievement - 1érgely due to their gaﬁmpn,
use of the tutafialldyad ~ firmly ind}eate the value of this instructional Sp*
prgaghi Not only'were their achievements high, but the Operation Tutor project

was considerably less expensive per pupil than any other,
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'BANK ORDER OF GATNS BY GRADE LEVELS

4

b‘-Tﬁe tﬁifd Eﬁblé'cancerning reading resource rooms, Table 4-Al (stlé 4“315
ffgr Dﬁeratiaﬁ Tutor), indicates the rank order of graée levels according to their.
*réspective average monthly gains! No appé%Eﬁt consistency gf'aghievemeﬁt thtéﬁgh
‘*k‘gfaaéllevels is evident, with this due to the heterogeneous classification of
gréde'leveis throughout all 12 projects. That is, wmost prajgcﬁs, whether more
or less effective than cthéré; served most grade levels, and the specific grade

level gains by one were balanced by those of another. .

rates does suggest, however, that the youngest and oldest pupils were often
unable to benefit as much from the projects as were other children. The indi-
..vidualized instruction and motivating techniques were apparently less effective.
for thssebpﬁpils. The sixth graders (in both reading resource rooms aﬁd Dpera;
tion Tutor), who were represéﬁtgd by almost all ?fajects and who were in Title
I programs more often than any other grade level, achieved the greatest gains.
A similar tendency of grade level achieveméntyhalds ﬁrqéégaﬁ‘dpérgéiaﬁrA>
‘Tutar projects, except that kiﬁdergatten and ninth grade pﬁpils were so few that
| theée gscores are highly unreliable. (See Tables 3=B and 3-C.) Furthermore,
the .tutorial relationship does not depend upon specific individualization of
reading tasks, or teaching devices, and'is therefore less related to gradé

level placement or prior experience,
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" Rank Order of Prujegt Campanents by Average Hanthly Gain AI:hiEVEd

TABLE. 4-A

READING RESOURCE ROOMS & REHEDIAL SUPPORT SERVIGEE ,

CHQGL - AVERAGE HQNTHLY GAIN
Kealakahe ' - . .286
~ Keavkaha - . .180 :
| Haaheo .174 B
. Konawaena Elem _ - :156
“Holualoa . .155
“Hilo Union . ] 131
"Naalebu . . i - .123
f:KanawaEna Higp & Inter B 118
~ Honaunau ] o W107 7
_Kapiolani . .097 j
|_Hookena (Alae) - 091 ]
[ Hookena ~.090" )

* HAWALI DISTRICT READING RESOURCE ROCMS & REMEDIAL SUPPORT SERVICES

Rank Order of Grade Levels by Average Monthly Gain Achieved

TABLE 4-Al

GRADE LEVEL

AVERAGE HONIHLY GAIN

195

.156

- 154

.153

.149

__.143

_.138

.110

.098

‘HﬁHﬁ@Hm‘meﬂm‘m‘wwwh




TABLE 4-B

OPERATION TUTOR PROJECT COMPONENTS

Rank Order of Project Components by

Average Monthly Gain Achieved

39

SCHOOL

TUTOR
AVE, MONTHLY
GAIN

SCHOOL

TUTEE

E. MONTHLY
GAIN

. SCHOOL

T COMBINED

AVE, MONTHLY
_GATN

|Kealakehe

.37

Kealakehe

.258

Kealakehe

«332

Keaukaha

——

- Kau High &

Pahala El.

180

Keaukaha

« 244

Hilo Union .180 Keaukaha .170 Holualoa .153

Naalehu ".170 Holualoa .160 Kau High &

Holualoa 147 Haaheo 141 Naalehu .138

= — — S '__ﬂ-,, e e — = —

Kona. High Honaunau .130 Kona. High

& Inter- .133 , o || & El, . _2125

Kau High & Hilo Inter, .120 Hilo Union .124

Pahala E1. __.120 - _ _ - _ _

Haaheo .080 Kona. High Hilo Inter. .120 ~
, N & El. 116 _ ~ . B

Honaunau .060 Naalehu .105 Haaheo .113

Hookena " .060 Hilo Union .104 Fonaunau .095

Hookena .089 Hookena .076




TABLE ' 4-Bl

OPERATION TUTOR PROJECT COMPONENTIS

Rank Order of Grade levels by
Average Monthly Gain Achieved-

“Grade Tevel _Average Monthly Gain

K .270

6 +236

L 50
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RATES OF GAIN BEFORE AND DURING INTERVENTTON

F

Amaﬁg the various tables of PIAT data, and numerous graphs of subtest
scores, the most valuable and comprehensive information is revealed in Table 5-A
(Table 5-B for Gpétatian Tutor). First, listed in alphabetical order, are the
schools where Title I programs were functioning during the past academic year.
To the right of each school are the average monthly gains of the pupils in

that school's project before the beginning of the academic year. To deter-

xmiﬁe this figure each pupii's pre-test Total Score was divided by the number

of months of cademig instruction which he had received up to that time. A

fourth grade pupil at the September pre-testing would have been in school three

years (not counting kindergarten), or 30 months. Agh;eving a grade equivalent

score of 2.0, his average monthly gain, ar‘ba$§¥in§tgaggaupe§§:gwtﬁe Titlgli

program began would have been .07. Every pupil's baseline fStEle learning

was established, and averages for each project were recorded. )
A similar procedure was used to determine the pupils' average monthly gains

during theif psrtlcipatian in the Tltlg I praject Each pupil's pre-test Tatal

Score wag subtracted from his post-test Tatal Scare, and the differgnce divided

by the numbe: of months (to the nearest half-month) between testing periods.

.For most projects there was a seven or seven and one-half month iﬁtgfvalg

These second-column figures show the actual academic gain which was attained

by the typical pupil in each project. |
Immadiétely to the right of these numbers is a third set of figures, with

these representing the most signiflcant of all PIAT data. This last column

in Table 5.A and 5-B shows the increased learning rate of the children for which

each Title I project was largely responsible. When considering testing and

academic achievemeﬁt only, these figures provide the most direct means of asges-

sing program effectiveness. The increased rates of learning, which are in
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- addition to-the baseline learning rates of the pupils priaﬁ to the programs’
'bEEinning, indicate the relationship between what the youngsters were achieving
befgre‘their Title I experience and during their remedial instruction. The

greater the increase in learning rate the faster the pupils were achieving an

academic ability equal to non-Title I children, Similarly, with higher learning -2
rates the better these children will be able to function within the mainstream .
of schcei activities in coming years, and, esséntially, the mﬂré efféctivé was
the Title I program.

The statistical figures of Table 5-A and 5~B, as high as they are, repreéent
only the total test score of the PIAT. This average score of the five subtests
reflects the nécessgry and critical emphasis which individualized instruction
in remedial reading must have within each school, for a fundamental ability té
read is a prefequisite to academic work in genera;i‘ Since the>emphasi5'within '
reading resource rooms (and a §fimary concern of Operation Tutér) wag placed on
reaéiﬁg, the pupils attained theifsgrsatésﬁ gains on the subtests of reading
recognition and reading comprehension. The Total Score, however, was not ingreaﬁed.ii
- to its +L5 average just because the two reading subtests were hiéh, for the
pupilé also achieved learning rates in mathemaﬁicsg general information, and
spelling which were most ftquently higher than their baseline rates. The pupils,
whose average gain in réading was 1.7 ygars; could from their reading improvement
better comprehend mathematical pfﬂblémé; understand and absorb more knowledge
of their environment, and recognize and recall the correct spelling of more words.
The emphasis on reading resulted in an overall improvement throughout the spec=-
trum of academie knowledge and ability.

Similar to Table 4-A and 4-B, it is-apparently no coincidence that the pro=-
jects which during the 1972-73 school year were also reading resource rooms

made the greatest gains and average monthly_ increases in gains. During that
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READING RESOURCE ROOMS

TABLE 3-A

Pupils' Average Monthly Gain Before & During Their Program Participation

BEFORE PROGRAM
PARTICIPATION _

DURING PROGRAM

INCREASE |

__PARTICIPATICON

Haaheo _ _ e <08 —,7,--*7]?7 ~ — 09 —
Hilo Union - 06 a3 | e |
Aﬁgigélaa: n .02 _ 15 777A;ﬂ§;
_Honaunau _ .09 _ .11 3 ;DEV
_Hookena ) 07 _ ,é? :Qi )
__Hookena-Alae Operation Live-In _ _ 07 .09 - ;02 
_Kapiolani _ _ .09 10 0
_Kesllakehe ) .08 .28 .20,
Keaukaha . .08 S I— | N .10
igcgawaena Elem. .07 i S . ;QQ:j
Konawaena High & Inter. .07 ) 7 W12 05 7
1! Naalehu _ _ | . . -.09 12 .03°
__DISTRICT AVERAGE * 08 . .15 .07

* For comparative purposes among Reading Resource Rooms, the District

Average does not ineclude data from Kapiolani School or Ala

Live~In.
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TALE 5=}
OPIRATION TUTOR PROJECT COMPONENTS

Pupdls' Aversge Honthly Goin Before & uring Thelr Progran Participatien

S e e eSS e S

SCHOCL BETORE PROGRAM | DUBLNG PROGRAM |  INGREMSR |  AVERAGE
. RIICTRATION | BURFICIPATION | THCREASE |

_ Tutor | Tutee | Tutor | Tuee | Tator Tutee |

b e i = e "

Hagheo | 2 100 | .08 | M | -04 07 .01

Bl Intemedlate | o |06 L e (M L o 6 0

[ Bgotndon | M4 |8 | M |00 | 0 02 | .03

Hojwaloa 1 .06 |3 | L 16 08 .03 ) 06

iﬂgauﬁali | 10 - _-Dﬁ B D . - | -0

N T OO O I S B

_Kay High & Pahala Blew. | .10 | .07 | .1 SL R A T

_Kealakehe S N N Y Y O I - Y B

Reatheha | 08 |09 3 (W | 08 |15

Kopayaers High & Elen, | 09 |07 A8 L b 05 05

2 e e S S s . e

el L3 e a0 a0 | wow | om

OITARGE L0 108 L [ o 06 0

v

2
=T

g 3
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academic year Hilo Union, Holualoa, Kealakehe, Keaukaha, Konawaena Elementary,
and Konawaena High and Intermediate Schools also served their Title I pupils
through reading resource rooms. The other six schools had either remedial sup-
port service projects or no remedial project at all. Yet during the past
academic vear, 1973-74, the six projects with at least tyc years experience
achieved significantly preater gains than did the latter six. (Two of these
six programs, however, at Kapiolani School and Alae, were not reading resource
rooms. )

Whiile both the older and never projects served children with insignificantly
different baseline rates (.075 and ,082 average momthly gains, respectively,
for a diffexrence of .007), the six more experienced projects averaged 1.7 years

gain while the beginning projects achieved 1,1 yeaxs gain. Even more remarka-

he average learning rate inc
projects and .32 years for the less experienced, with the first sixwﬁfagrams
attaining an increased rate triple that of the others. Although the gains made
by. the Kealakehe project seem extraordinarily high, thus increasing the average
performance of these projects, the comparison of success with erperience (and
their highly positive correlation of one another) tema£n5 valid without including

these scores., It is not possible, hovever, to isolate the causes behind this

previous experience, Whether this greater effectiveness was due to the teachers’
classroom experience (not likely, since two of the teachers were new to the
Title I programs during the second year), the consultation and evaluation ser-:
vices provided, better teaching materials and machines, or the-coordination of
programs ,.cannot be determined from their interacting effects,

The last of the tables involving PIAT data from reading resource rooms,
fable 6-A (Table 6-B for Operation Tutor), indicates the ?ercent éf pupils in

each project whose achievement during the school year was above their baseline

o
o

Aruitoxt provided by Eic:

rease was ,95 years for the experienced
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rates and, secondly, above .l average monthly gain. These percent figures repre- -
sent those pupils who were above their baseline rates and average monthly gains.

As the individual baselines were nearly always below .1+ monthly gain, the per-

cent of pupils surpassing their baseline rates tended to be greater than the

percent reaching the objective criteria of .1+ per month, Again, the more

experienced reading resource room projects achieved higher percents than did

those which were initiated during the past school year, with the twé remedial

support services attaining the least success of amy.
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TABLE 6-A

READING RESOURCE ROOMS

Percent of Pupils Above Baseline Rate & .l Average Monthly Gain

T wo. oF PUPTLS | % ABOVE ~ % ABOVE .1
_SCHOOL | TESTED | BASELINE RATE | AVERAGE MONTHLY GAIN

Haaheo 27 81 X 81

Hile Union 24 096 71

Holualoa 46 80 67

Honaunau 50 .62 40

Haaheo 33 - 67 42

| Rapdoland -\ . .53 . ‘_ .53 _ _ ___\_ . . 36 __.__ |

Kealakehe 27 100 96
Keaukaha 47 85 81
Konavaena Elementary 28 86 71

Konavaena High 47 79 55

Naalehu 30 13 53

Alae Operation Live-In 16 69 31

I.DISTRTG‘I‘ AVERAGE* 428 (total) 79 64

*#For comparative purposes among Reading Resouce Rooms, the District Average
does not include daca from Kapiolani School ox Alae Operation Live-In.

5%
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TABLE 6-B

(OPERATION TUTOR PROJECT COMPONERTS

Percent of Pupils Above Biasgiing Rate & .1 Average Gadn

. SehooL

N0, OF PUPTLS
TSI

PERCENT ABOVE

MSELINE RiJE

PERCENT AROVE .|
AVERIGE YINTHLY Ay

=

i3

. Bilo Internediate

I

Mo Unden

ag

__folualoa | n RS ) 9
| Honwnaw | L R . i
dokena 1 R B
wBgitbge |y | 9 | g
_ Kealakehe - 1 w0

i 1 —

I

__ Rongwaena Kigh & Elem,

3

Naalehy

,38777,,,

. DIGTRICT AVERAGE ...

168 (Total)

]

-y
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TEACHER -ESTIMATE CF PUPIL_BEHAVIORS

Table 7-A (Table 7-B for Operation Tutor) presents the final results from

the Project Teacher Behavioral Estimate Form (Operation Tutor Behavioral Esti-

mate Form, for Operation Tutor). The scores, listed by the school of the Title

‘I project, are the average pupil scores paer question. A YES response on the

estimate form was assigned two points, an UNCERTAIN response one point, and a
NO response no points, with an avéfage SEDEE;PEf question of 2.0 being the
highest possible, and zero being the lowest.

The table immediately following these final results, Ta' ie 8-A (Table 8-B
for Operation Tutor) shows the pre-post increases from the estimate form, (For

the initial results of these estimates, see Table 7, p. 15, or Table 11, p. 19,

of the SWDRC Mid-vear Progress Report for 1973-74.) As the name of the behavioral

P

e;;imatérfqrm implies, this measurement of pupil behavior wsé a subjective EStia
mate at best., No assumptions regarding its validity or reliability can be made,
and no concrete conclusions may be drawn from it.

Nevertheless, upon examining the data it can be noted that the teachers
of the six projects which during 1972-73 were also reading resource roomg, esti-
matéd their pupils' behavior to improve by .58 éf one point. The teachers of
the other five projects (Alae not included here, but provided with its own behav-
ioral eatimate form), who were less experienced in remedial reading and behavioral
management kechniques, rated heir pupils as improviug only .46 of one point.
While the difference between zhesg increased scores is not statistically convin-
cing, it does add evidence to the apparent fact that experience, training,
cgnéultatiaﬂ, evaluation, and coordination do have a dezisiée influence upon
the effective outcome. of program development,

A second notable aspect shown in the results from Table 8-A is that questions

two, five, and eight ("Good study habits", "Completion of assigned tasks on time",
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and "An ability to follow directions accurately”.) had the greatest increase (.7)
while the third questiﬁﬁ ("Good cooperation with project teacher') had the
least (.3). _The subjectivity of estimating becomes most obvious with this disz
parity, for while the pupils increased their work and improved their study
habits, they weren't, apparently, doing whatxghe teachers wanted., The low rating
of pupil cooperation probably reélegts the level of frustration felt by teachers,
and hééjliﬁtlé ﬁa do with whether the pupils were actually cooperating or not.
That the pupils improved their work and behavior, however, is firmly supported

by the evidence of their tested achievements.
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TABLE 7-A
READING RESOURCE ROOLS

Final Results From Project Teacher Behavioral Estimate Form

- Average Pupil Score Per Question
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PUPIL_ATTENDANCE REGORD

‘records, readily shows that no basic attendance problem existed., While a few

was largely due to prolonged illness. In any event, the rate of absence from

school was not a significant problem, out of the ordinary, to any project,
and 1f it was a slight problem, it involved only a few pupils, the cause of
whose absence was unrelated to the organization or efficiency of the Title I

project.
During the 1972-1973 academic year (the latest attendance data available
from the DOE), Hawaili District’'s average attendance rate was 91.3% for the

entire public school population. The éleméntary school rates were generally

S rcentage points lower thau the rates for secondary schools - seventh .

grade and above. Based on the overall Hawaii District average rate, the

attendance of ESEA Title I pupils was normal.

None of the 12 reading resource room projects {and only the Operation
‘Tutor project of Naalehu School) met the objective of 5% increase in attendance
from the beginning-to-énd of the school year. Fortunately, however, this was
not a realistic pose’bility to be attained. Yet, while the objective was not
met, the averaggaattendaﬂge rate géﬁerally decreased throughout the school
year. Hookena School's significantly low attendance in Ap%ii (76%) may be
attributed to the physical damages to the Milolii Community causéﬂ b%hhigh

seas. Its rate for the three earlier periods averaged 92.6%.

Table 9-A (Table 9-B for Operation Tutor), concerning the pupils’ attendance

pupils within several programs were frequencly absent from school, the problem

e T

R T
[T e e
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TABLE 9-A

READING RESOURCE ROOMS

Pupil Attendance Rec

ord

AVERAGE PERCENTAGE R

ATE OF ATTENDAN

| $coor, GCTORER DECEMGER FEBRUARY AFRIL
Hasheo 93 947 B 88 88 7.
Hi],:é Unic:nﬁ 94 - B ;2 ) 96 - 90
I;t;luaiios 96 ;2 - 9; o ) 91
Hnﬁaunau- B 95 7 88 o 79(’3 85
Hookena B 96 ) B ,91 ’ ) 91 76
Xepiolani w | o | w
Kealakehe N 94 7 90 B QDV 7 a7
Keaukaha - 94 7 7 947 B 95 o 91
Rﬂ;aawaéﬁ; éiém: RRR 93 ) 787 7 o 84 ) .83
Konavaena Elem. 7I.LAE 92 - 7 83 - 85 86
EDEE’,W%EBE High 53 o 785 91 7 7 8377 7
Naalc‘;‘!l;lu ) 97 D 7875 t 7887 89
DISTRICT AVERAGE 7 9% N ;1 7 7 90 g7




TABLE 9-B

Asit

OPERATION TUTOR PROJECTS COMPONENTS

Pupil Attendance Record

~ "_AVERAGE PERCENTAGE RAIE OF ATTENDANCE |
SCHoOL . 0OCT. .. DEC. . FEB., | APRIL
} L L T

Haakeo 98 | 95 . 91 85

_Hilé.lntEfmédia;E 7" 95 - 7_93 777777 ,934:7f> i§3xw -7
Ha;ualga R o ;4 47;7 Aél 77777 89 B AﬁiSQ
domwas e | e | ow | s
Haaken;; - | 96 ;1 92 | 7é

Kau High & Pahala Elem. | 96 | 796 | o2 93

Kealagkehe 94 81 89 a8
Keaukaha 91 95 97 94

Konawaena High & Elem. 80 84 84 -l 76

Naalehu 92 90 95 97

DISTRICT AVERAGE 93 9] 92 89

i R,
S
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~ LEISURE AND ENRICEMENT READING

The last table of déta concerning reading resource rooms presents informa-
tion regarding the number of books which the pupils read during the first and
last two months of the sghaél year. The data shown in Table 10 was not requested
from all projects, and nor is it very reliable or an accurate measurement pf

) pupil behavior. Second only to parental involvement, the measurement of pupil
.béha§iat - énd esgeéially their reading of books - is thekmést ﬂiffieglt‘EQ
establish. Such reading may not only occur at.any time, and be a private affair
of the inﬂiviﬂual|pupil, but the teacher herself cannot often judge whether
the pupil really read the book or not. The teachers' subjeétive judgment had
to be used i? estimating what kind of reading gc;urted (e.g., skimming, recog-
nizing familiar words, or camptéhégdiﬁg), and how difficult thg book was.

In some cases, the number of books read increased sharply, due to greater

inté%ééggméﬁiiiéy, éﬂé motivation bjwﬁha pggiis,ggﬁa bégaﬁsévtﬁérbaoks Wéréréfi
eq§31 éiffieulty, In other projects the number of books read decreased, due
to a similar interest, ability, and motivation, and because the books increased
iﬁ length and difficulty. It can be assumed from the PIAT test results, how-
ever, that feédiﬁg ability improved and that reading content increased in dif-

ficulty within each project.
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TABLE 10

READING RESOQURCE ROOMS

Average Number of Books Read Per Pupil

During Academic Year

SCHOOL

__|_NUMBER OF PUPILS _

FIRST 2 MOS.

TAST 2 M0S.

Haaheo

30

14.4

Hiln Union

7.2

Kealakehe

Keaukaha 44 15.0 14.0
| Konawaena Elementary 28 2.4 2.8

Xonawaena High & Inker..

4.8

~|"Naalehu o TS I 130777




 CHANGES IN ACHIEVEMENT GRADES - OPERATION TUTOR

The last table of data concerning Operation Tutor, Table 11, presents the

changes of grades in the tutored subject which were received by the tutors and

‘tutees. Data from @ﬁly seven projects Wééé availéﬁie since four of the séhaﬁls |
with Operation Tutor projects did not issue specific letter grades (in thé

tutored subject) due to Ehé Hawaii English Program. This data are sgbjectiﬁé ,
and arbitrary, with the letter grades usually beiny given by teacherd whoa did

not supervise the project's activities. In a few ésges the teachers of the
tutored subject expected considerably more work from the tutagsiaéd tutees

because théy were offered extra help., Generally, however, the grades did improve,
with 59% of the pupils' report card graéas imprééing, as compared to 417
decféasing and not changing. Improvement would have been cgnsiaefably greater

1f these children had been judged according to their previous work, and not

“against the performance of their peers who were academically more successful in
< \

the first-plaéeg

It is obvious from these latter tables that such subjective data can, .at
bgét,‘ﬁnly support the quantitative and concrete measurements gained through
standardized and empirical PIAT testing. While accurate and\valid measuranent
of pupil behavior could, theoretically, be accomplished, it would reguire vast
amounts of time and money. Reliable and objective testing instruments must

therefore be given the greater preference.:
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TABLE .11

OPERATION TUTOR

Changes of Grades in Tutored Subject Re:eivéd by Tutors & Tutees
Between 4th Quarter 1973 & 3rd Quarter 1974 *

PERCENT OF PUPILS WHOSE GRADES:

_SCHOOL |_No. OF PUPILS __INCREASED | DECREASED' ; NO CHANGE
Hilo Intermediate 16 0 50% 50%
.Hilo Union 19 68% 21% 11%
Hookena 21 57%... 299 14%
Kealakehe 14 - 79% 7% 14%
Keaukaha 15 100% 0 0
Kona High & Elem. 16 56% 13% 31%
AU e I e
Naalehu 16 56% 25% 197
DISTRICT AVERAGE 16.7 59% 21% 20%

*Hasheo, Holualoa, Honaunau, and Kau High and Pahala Elementary
reported that no grades were issued due to ungradéd HEP,
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| PRESCHOOLS: TEST OF EXPRESSIVE LANGUAGE

;;~I ﬁ§¢¥ﬁﬁ$é 9% Expressive Language fTEL)* is a short, easily administered in-
ai%uﬁgﬂt for evaluating the level of expressive language functianiﬁg of children.
The child is required to respond verbally to a series of graded questions about
himself and his immediate environment., The TEL consists of 75 items that can
be administered in about 15 minutes to children between three and seven Vears
of age.

The results from this preschool Test of Expressive Language are presented

in Table 12. The norm scores are standardized scores derived from the properties

of the normal probsbility curve and présarvinggthe absolute differences between

scores. The TEL norm score (Z-scovg) is 100 @ffa value of zero. The greater
the distance (above or below) from "1O0", the wider the gap from the.mean.score.

While both the Holualoa and Honaunau préséhaéls achieved norm scores well e

T Tabove 100, precise assessment of whather they met their objectives was mot pos-
sible. The norms for the TEL were astablishedgfgf "econcmically disadvantaged"
. preschool pupils and the 7! “& ¢ eriteria for éreschaal participants was primarily

for the "educationally deprived".

*Crowell, Doris C., Fargo, George A., and Noyes, Mary H., Tas; of Expressive .
Language, University of Hawaii, 1969, :

79




TABLE 12

Results From Preschool

Test of E

xpressive Language

— B 77T S 7T
éNumb?? of Pupils 20 22
Average Age at Postrtest o 5§ ;;;. 59 mos,
Pra-A?éﬁégeNarm Score B 103 o ) 95
;;SE*AVEIaEENDrm Score 7 7 126 7 B 108
;varage Norm Score Increase 7 23 7 13
:?rétést Average Score i 34.0 i i 27.1
Pretest AverageuPercent Correct i 45.3 7 36.1

v | PREELES L Average S5COYe .. i e e

|Rosttest Average Percent Qotrect

. 62.3

R

{Increase of Pre-Post Percent Correct

26.2

o)
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- PRESCUOOLS: CHECRLIST OF BASIC SKILLS

Table 13 shows the pre-post percent of criterion success achieved by the‘;

preschool pupils on the Preschool Checkiict for Basic Skills. While increases

. were significant for both projects, the Holualoa project exhibited slightly: |

greater gains, probably due to the academic orientation of the'prgjeét téécgEf;’f5fii

(Note: The né% Holualoa preschool teacher was a former Installaticn Teacher:

for the HEP in the Kona area.) Another explanation for the lesser iﬁcréaéesk

by the Honaunau preschoolers was their generally higher pre-test scores which
were, on the average, 127 greater than Holualoa's.
The Checklist of Basic Skills did not attempt to measure Ehezpupils'
growth in the affective domain. The lack of such a measurefent may have been
to the disadvaﬁtaga of the Haﬂéunau preschool project since the project teacﬁe: »
had Previously indicated her préference to concentrate 1ﬂstrugti;n in this
%“*”’“’ﬂaféaf‘“ihéTHGﬂaUﬂau“PEGjECt3”ﬂé?éfﬁbﬁéilésS;wachiEVédeigniﬂiéanEméﬁémréSpéctéblééf%;

gains in the skill areas that were tested.-




TARLE 1
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PRESCHOOL PRGIECTS

Pra-Post Percent of Criterion Success Achieved by Pupils on the Preschool Checklist for Basic Skills
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66
ASSESSMENT OF PROGRAM

The assessment of various components of the Hawail District ESEA Title I
projects are presented in alphabetical order 2f the schools/projects. Each
project ccmponent was evaluated on the basis of the following revised project

ort, SWDRC Peport #126, for

objectives: (Refer to the Mid-Year Progress Reg

additional details regarding the Goals and Objectives.)

Objectives for Reading Resource Rooms, 1973-1974 -

Revised: September 6, 1973.

Schools: Haaheo Elementary Schuol .

Holualea School

Hookena School

Kealakehe School

Keaukaha Elepentary School

Konawaena High & Intermediate School

Naalehu Intermediate and Elementary School
OBJECTIVE: ,

RRRi#1: To effectively instruct the pr@;eét pupils in reading skills so
they achieve, on an average,’ a learning rate greater than .1
average monthly gain in grade equivalent scores for reading
recognition and reading comprehension between the pre- and post-
tests.

RRR#2: Attendance at school of the participating pupils in this project
will, on an average, increase by five percent (5%) from the months
of October through December, 1973, to the months of Febfuary
through April, 1974.

Note: This objective was not achieved by nearly all projects since

ATTENDANCE in school by Title I pupils was not a problem.
Since most of the children attended regularly - 85% to 95% =
it was difficult to improve on this high rate. Attendance
on a district-wide basis for the 1972-1973 school year was
approximately 93-94% for elementary levels and 88-90%
for secondary levels, A matural phenomena was the gradual
increase in absences toward the end of the school year.
Exceptions to this situation' are noted on a project by
project basis.

RRE#3 : The personal and interpersonal interactions and behgviﬁrs of the

participating pupils in this project will, on an average, increase.
by 367 between the end of September, 1973, and the end of April, 1974;
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* . , . ) ,

RRRi#4: To increase the amount of enrichment reading donme by the pupils

as indicated by the number of high interest/leisure reading or
non-text books read.

*Objective 4 is optional for Kealakehe, Holualoa, Hookena, Naalehu, and
Konawaena High School,

Objectives for Operation Tutor, 1973-1674

Ravised: September 6, 1973

Schools: Haaheo Elementary School Kau High & Pahala Elementary Schools
Hilo Intermediate School Kealakehe School
Hilo Union School Keaukaha Elementary School
Holualoa School Konawaena High & Konawaena Elementary
_Honaunau School Schools
Hookena School Naalehu Intermediate & Elementary School
Goals of Operation Tutor:

The primary goal of the Operation Tutor project is to improve academic
1kilis and increase the frequency of positive social behaviors demonstrated
by rhe participating pupils. The intent of this project is that all students
will show greater aczdemic achievement, better grades in their tﬁtﬁréd
\subje;ts? better attandance at school, and improvement of the individual's

previous behaviors in personal and ititerpersonal interactions.

OBJFCTIVE:
" OT#l: The tutors and tutees will demonstrate an average gain (per prgject

:ampanent) greater than .l per month in the tutored subject,”

OTH#2: The tutors and tutees will demonstrate an average gain (per
project component) of one grade level (report card grades) in
the tutored subject between the fourth quarter of the 1972-1973
school year and the third quarter of the 1973=1974 school year.

OTi#3: Attendance at school of the tutors and tutees (per project component)
will, on an average, in-rease by five (5) percent from the months
of October through Deceomber, 1973, to the months of February
through April, 1974,
Note: Refer to Objective RRR#2,

OTith : The personal and interpersonal interactions and behaviors of the

children, as estimated by the project teacher, will on an average
(per project component) increase by 36% betweén thé end of
September and the end of April. .
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Objectives for Preschools, 1973-1974

- Revised: September 6, 1973

Schools: Holualoa School
Honaunau School

OBJECTIVE:
Ps#1: Ninety percent (90%) of the children participating in this pre-
school project will improve (or remain 100% accurate) their
responses in each of the twelve categories of skills on the

PRESCHOOL CHECKLIST FOR BASIC SKILLS, deveéloped and provided

by the Social Welfare Development and Research Center.

PS#2: Ninety percent (90%) of the children will improve (or remain
"100% accurate) their expressive language functioning by participat-
ing in the preschool project for a minimum six consecutive
months during the 1973-1974 academiec year. h
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HAAHEO ELEMENTARY SCHOOL

OBJECTIVES: Refer to pages 96 and 67

Reading:

The Title I reading resource room at Haaheo Scheai involved the teacher,
a half-time educational assistant (EA), and thiriy children. These pupils
fepresénted the first five grade levels of the schonl, According to teacher
reports, the Ginn Basal Readers and Specific Skills materials, and a phono-
graph, tachisto=-flasher, and cassette tape recorder were the most freqﬁently
used items Ffor instruction. The classroom was sufficienéi?vlarge and ade-
q::ate space was provided for a liberal quantity of books and -other materials
and devices. During the second semester, small prizes were given to pupils
th read more than twenty-five books, but systematic béhaviﬂral management
techniques were generally not appii:l.

Although the school PTA was effectively organized and supported by most
teachers and one-third of the parents, there were indications that Title f
parents did not respond as well. However, parent-teacher conferences were
well attended, and‘relatively good communication between parents and teachers
was reported by the project teacher.

In all but two PIAT subtests (mathematics and rcading recognition), . the
punils achieved a gain well above the District Title T average during the
~academic year. Their achievement in SPELLING, which = except for Keél%keﬁe
Scﬁagl‘s project - was,tﬁézgreatest gain among Hawaii District Title I pro-
jects. It was largely due tc the gain achieved by the sixth graders of this
project (which was nearly three and one-half y§afé) Ehaﬁithis grade level
fanked first in éhg District. The pupils' grade equivalent score increase,

and the percent who scored gains above their baselinc rates, were also very

high.
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The Haaheo School's reading resource program far surpassed its criterion
objective of .1 grade -:quivalent gain in READING RECOGNITION and READING
COMPREHENSION, The program met its fourth objective of INCREASED LEISURE
READIﬁG, but éhé tripled rate of increase was unusually high and subject to
misinterpretation. Although th« BEHAVIOR ESTIMATE form was a subjective
megsurement, the pupils' behavior was judged as improving very little during
the vyear.

’i£e project can be appraised as generally successful, especially for a
neyw é?@jiet that first began operating during the past academic year. Its
achievement gain ws%wsﬁang the best in thé District. With continued develop-
ment and experience, this project may offer to its pupils the essentigl

remediation in reading and language arts.

Operation Tutor: Reading and Mathematics

The Dpératicn Tutor project at Haaheo School consisted of fifteen pupils,
some of whom also participated in the reading resource room program, was

’ lazsted:in two different rooms and directed by two part~time tutor suparvisors

who were regular teachers at the school. Both mathematics and reading were
tutored during the morning hours of every school day.

The Haaheo tutors achieved significantly lower gaiﬁs-thau the District
average for tutors, with the obhjective .l grudes level gain noi satisfied by
them.  The Héaheg tutees, however, met the READING objective, but were far

short of attaining the required gain in MATHEMATICS. That the tutors of this

13
%

project achieved considerably i:ss than the tutees was atypical .f the District
{ .

as a whole. One reason for this is thai the tutors were a few yvears older than

the tutees (which iz normal), and that they were also achieving normally prior

to the program, a% a rate well abovs their grade level = while the tutees were

achieving wall below theirs. The diiferences in ability, therefsre, may have

et w~._igﬂu 8%53
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been too great for the tutors to substantially Increase their scores in the
sub ject tbéy tutored, and gained less.frgm the experience. That the tutor
learning rate decreased by .04 each month was very unugual and unexpected, for
in no other Pfgjegi did tutors achieve less. This may imply that the tuﬁsfiﬁg
experience was a detriment to their learning rather than a benefit.

The pupil ATTENDANCE rate also decreased significantly in this projezr,
with 13% fewer pupils attending during the end Df the year than at the beginning.
Nevertheless, this project was of some benefi* -3 the pupils. The combined
academic gains of the tutors and tutees was g s+t during intervention of

the Title I project than it was before their paviscipation in it.
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HILO INTERMEDIATE SCHOOL

OBJECTIVES: pRéfEf to page 67. .

. Operation Tutor: Reading .
With approximately fourteen pupils in the Operation Tutor project at Ri'lg
Inter«=diate School, students met as dyads throughout the rotating schedule

English department teachers) Lelected from

of the day. TIwo tutor Supervisors
among their own pupils tutors (from the ninth grade) and tutees (from the
seventh grade). For about one and one-half hours each week, during Tuesdays
and Thursdays, the dyads met in an empty room close to the school's health

center, The tutored subject was exclusively reading.

As the original tutors left the p7:ject and others were included through-
out the remainder of the year, their post-test data was either wisplaced or
not fecaéded‘ Althéugh the baseline rate of the tutees {i.e., their average
monthly learning rate determined from both pre- and post-tests) was goé,rthe

PIAT gains on every subtest were greater than the District average, an effect

matched by énly one che: project with a hipher baseline rate.
kith the tutors' data apparently lost, the indirect supervision by two
tutor sﬁpéfvisars, the testing completed by a third party, «nd with an hour
and one-half ‘devoted to this tutorial work, the average gain of 1.6 yeafs.
(TOTAL SCORE) achieved in academic ability was very remarkable. Assuming no
pupils missed their sessions, the fifty hours of tutorial help throughout the
year were outstandingly efficient in Eh? remediatigﬂ gain of six=tenths of a
yeaf@
That improvement by the tﬁtees may not have been as great as that indicated
. by the teét scores is sﬁggéste& by the fact that ATTEEDA¥CEMQE633352§ report
7§arerETTER GRADES in the tutéredrsubject (and fifty percent décreased)j and

the pupils' BEHAVIOR made no, improvement as estimated by tha teachsrs. There

— — e - B el o 1 S s i i eatie o B
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usually occurs a relatively consistent pattern in the academic and behavioral
achievemént,”whiéh this project did not show, Such discrepancies indicate that
the reliability of the general gains which this project achieved cannot be
entirely accepted as probable fact. While the project was apparently success-
ful, its underlying achievement cannot be fully assessed from the appearance

of these test scores alone.

Buddy-Tutor:™

A model Buddy-Tutor project, funded by ESEA Title I funds, began in March,
1974, at Hilo Intermediate School. This pilot effort, the f£igst of its kind,
incorporating the Buddy System model and the Peer-Tutor model, was operated
threugh July 31, 1974? due to its late start, A final repcry and evaluation

will be submitted on September 1lst as an addendum to this :uzport.

92
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HILO READING CLINIC

Objectives for Hilo Reading Clinic, :173-1974

OBJECTIVE:
HRC#1 : Improvements in the students' pronunciation of words will show
' an average gain of 1.2 grade level.

HRC#2 : Improve the students' ability to define a picture or word by an
average of 1.2 grade level.

HRC#3 : Improve the students' comprehension of the main idea of a series
of paragraphs by an average grade level of 1.2Z.

HRC#4 : Improve the students' ability to recall details of a series of
paragraphs by an average level of 1.2.

HRC#5

Improve the students' oral reading iv sveruy: srade level of 1.Z.

The Hilo Reading Clinic, funded by ESEA Title I and the State Department of
Education, offered ré;ééial services to sgpecially selected pupils from numerous
5§hagls in thé-Hile area. The Reading Clinic ﬁitst began operating during the

fiQSS—GS school year and has Eantinued to maint;in a high standard of efficienny,
expertise, and productive remediation for Hile's most severe cases of under-
achieving pupils; Since it was first organized the Reading Clinic has served
approximately three hundred and fifty pupils, with their reading acnievement
and later success in school largely due éa the intense and competent
instruction provided by the c¢linicians.

Three qualified clinicians and one full-time EA served fifty-five pupils at
the Hilo Reading.Clinic during the 1973-74 school year. Coming from many

-

schools in Hilo, these childian were selected from one hundred and 77 -¢

children arrived at the clinic by bus every day cf th: week except Wednzguay.
The middle of the week was used for testing, gantactimg'atﬁériéchadls and
teachers, completing paper work, prescribing individualized instruction, and

communicating with the parents of these children. The ratio of clinician




7€

to pupil during most periods of the other four days was approximately 1:3
per instructional pericd.
The facilities within the Hilo Reading Clinic were very adequate and

provided the opportunity for accurate diagnosis, prescription, and individualiéed

insfie - = B . somndn. seeemed 1., TIL T YRR T =4 .. o I - -
-1instruetien. of.zach pupth. With one-room for-an—cffice; -ansther-as conference

area, and three serving as private teaching areas, the program's organization
and effectiveness were commendable. All rooms were comfortable, well supplied. Ka;

‘a disturbaiices.

with instructional materials and devices, and free from out:

In addition to the mataerials available were numerous teaching devices.
These inecluded cassette tape recorders, a filmstrip projector, lLanguage Master,
Tach X, Controlled Reader, Telebinocular, Audiéméter, and Audio Notebook.

The organization and use of the teaching machines and aaterials were appafenély
beneficial to the pupils involved in this program. All instructional

materials were located in speclally designated areas, were easily accessible,
and frequently used.

The extent of narental involvement ﬁith thé RBeading Clinic as reported
by the staff was also good. BSeveral meetings were held with parents, and their
questions and cémments were accepted, explained, and utilized by the
cliniciang. Wisitations by thie thres clinicians to other Title I reading
projects were also frequently made, especially during the more critical furst
half of the academic vear. .Their visits and suggestions to other prajects;
were very helpful, as attested to by many project teachers of the reading - -
resource room&. Such pareﬁtal contact by the clinicians, and their personal
comnunications with other Title I prgjécté, wefé eaéential for the continued
success of both the :iigie and Title I resource rooms of Hawaii District.

The pre~ and fgst—tast data at the Hilo Reading Clinic is presented in
Table 15. The September and May scores from the five teéﬁs, and the increased.
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gain of these scores, are ehown by these tables. The average monthly gains
indicate the achievement during the eight months of program intervention. The
"'gain on every test was greater during the past year than it was during previous
years. The 1,2 yearly grade level achievemnt of the project's objective
criterion was surpassed. (The same objective applied to all five achievement
and diagnostic tests listed.)

Future efforts at improvement should include. considerations for helpiﬁg
the learners with greater "'self-direction" and "independence" skills and more
specific efforts at follow-through with the pupils' regular school teachers
and their parents at home, The Hilo Reading Clinic was a very successful
remédiél program during the past academic year. The three cliniclans and theix

outstanding effort were primarily :esPQﬁéible for this notable success.
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TABLE 135

HTLO READING CLINIC TEST RESULTS

L B | GRADE EQUIVALENT | AVERAGE Nl
_ _TEST _EQUIVALENT SCORE | SCORE INCREASE | MONTHLY GATIN
~ ] e | "PBRE_| POST | B .

Wide Range Achievement Test

(Reading) 2.9 4.8 1.9 24
Gatea-McGinite Vocabulary 1.9 3.7 1.8 .23
Gates-McGinite Comprehension 1.4 3.8 2.4 .30
Spache, Independent Level 2.9 4.7 1 8 23
Spache, Instructional Level 2.8 4.5 1.7 .21
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PROTECT:  Filo Union Reading
Avarags Yonthly Gain on PIAT Subtests from Title T Project and District Average
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HILO UNION ELEMENTARY SCHQOL

Ob jectives for Reading Resource Room, 1973-1974
OBJECTIVES: . "

HUS #1: To improve reading recognition and reading comprehension achieve-
ment on the average of .l per month gain as indicated in the
related subtests of the Peabody Individual Achievement Test.

HUS #2: To increase the amount of enrichment reading as indicated by the

student record of books read randemly verified by the teacher.
HUS #3: To improve the basic ability to follow teacher directions as in-
dicated by the rate of completion of pupil-teacher learn
contracts.

s a
ing

?WQZQBJEﬁIIVESg For Operation Tutor objectives, refer to page 67.

Reading:

The Title I project at Hilo Union School involved the project teacher, a
half~time EA, and thirty puplls from grades four, five, and six. While-the
classroom was adéquaée in size, the facilities available {e;gg, lighting fix-
tures and electrical Dutleté) limited. the maximum use of f£loor épaee and azéivity
area. Desks, materials, and teaching machines, however, were gemerally con-
venient and arranged in a functional manner. Webster Cards, Speaifie 5kills,
and various teacher-made materials were identified as most frequently used From

- among a good selection of teacher-made and other commercially prepared materials

and texts. The children also had access to a phonograph with 1istening posts,

tape recorder, and language Master.

The reading resource room displayed nﬁﬁezaus charts and games on the walls
jté stimuléta pupil maﬁivétian and interest, and to show their past aﬁhie#éﬁéﬁt
. and ongoing success. Vin:lu&ed were pictorial races (haseball,-féatéali, etc.),
'eéfﬁad étafs on a graph, points received, and a éersgnaliged “fagcféinéﬁ Wélkiﬁé
i ”ébéuﬁ.the,rﬂam_far every-fiew book read, Séars, péints,rsmgll items, and EZEE:

-~ time activity vere available to pupils who successfully completed tﬁeit'wfi;tgnngli
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contracts for the week. In addition to these reiﬁfgrcemenén and the groving
self-esteem of pupils, the teacher's social prailse of each child's wgfk"was
given, lettérs and schoolwork were taken home to show the péféﬂﬁﬁérsnd small
tangible rewards were offered for Especiaily good wcrk or behavia:.

Along with a remarkably good school newsletter which was sent home regu;
éiarly, and well attended parent-teacher sanfaregc%s; the prajestzﬁeseﬁer:
naintained frequent contact with the parents of her Title I pupils, Suéh
communication was pefscﬁai by telephone, and through the use of lettets aﬁé ' :i';{

s g o el S - - N o
;

notes taken home. The program appeared to be supported and unéerstaad by mcstvyh

parents, ' , _ ’ b:

rThe first objective of this project (ééhiéving .1 per manEh in READiﬁE)7
was met and surpasged. The azademig sblllty whi:h increased the least was iﬁ' B
the SFELLING subtest althaugh even that gain was respgctable., Thé high gains:
.iﬂ MATHEMATICS, GENERAL INFORMATION, and the READTFG BECDGNITIDN and GDMEREHEN—E5}u”:
SION subtests are all reflected in the fact that nineﬁy—eight percent af tﬁe |
pupils (or twenty-three of the twenty~four who were testéd) imprcved1legrniﬂg B
rates that were higher than their indiwidial rétgs beféra the prajégﬁ‘s\iﬁtets
vention. | | 7

The project's second" nbjaztive, to increase ENRIGHMENT READING was slsn E
accomplished. The rate of increase was prthEd so high (nlme times greater) |

- however,. that: it may be due to inaccurate data and/or . m;sinterprecatians in-

'repoftlng thls Lnfﬂfmatlﬁﬂ- The nbjeetive fegatding the number uf cﬂmpleted

rmpupil-téacher cuntracﬁs from the beginnlng af the year tD Ehé end wa

"attained with eighty—five percent mare cgntracts :ampletéd,inighgﬂlggt,;WQ

mﬂﬂtﬁs of the year than vere cémpleted durlng the first twé;ﬂfliké'tﬁé§téét:?,i' '

~ scores, READING OF BOOKS, and number of comtEIED CONTRACTS, the BEHAVIOR of

_Ithese pupils were . alsn estimated tg imptave. The ;gjfrv
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acadenic success, and was representative of the best Title I programs in Hawaii

Distriet,

Operation Tutor: Mathematics, Reading and Spelling

The Operation Tutor project at Hilo Union School worked with nineteen
pupils from the third, fourth, and sixth grades. The tutors and tutees most
frequently engaged in ﬁatbemgtigs; but occasionally worked in reading and
spelling, The tutorial dyads were supervised on a part-time basis by one reg-
ular teacher (who was also their classroom taachér), and met far!thirty minutes
each afternoon in several different classrooms of tne school, The project

appeared to be well organized and effectively managed.
i L
While the tuktees were selected on the basis of thelir underachievement

0 help instruct them, the

tutors attained learning rates vhich were greater than those of the tutees

in mathematics, and the tutors fﬂr their ability t
é.Dé increase from baseline for the tutors, and .02 for tutees),

Due to the emphasis on MATHEMAIICS, the tutors and tutees both achieved in
this area, yet the tutors more than the tutees. This effect is not uncommon,
for the tutgfs generally gain move - from such eXperiences .

Both tutors and tutees gained substantially in READING RECOGNITION and
COMPREHENS ION, SEELLING and GENEFAL INFORMATION subtests to eﬂablé this prgjeeﬁ
to achieve the Objective QT/L. criterion satisfactorily, With no Ehaﬁgé in .
ATTENDANCE, sixty-eight pefeénﬁ of the pupils increasing tﬁait lETiER GRADES in
the tutored subject, and Some estimated impiavemenﬁ in pupil BﬁHAViDR, this |
Operation Tutor project can be appraised as succeséfulg Similar to all eieﬁea o
tutorial projects in Hawaii Disttigé,vmafe time and closer supervision of the

tutorial éctivity would have helped to increase these gains still further.
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HOLUALOA SCHOOL,

OBJECTIVES: Refer to pages 66 and 67 for Reading Resource Rooms and Operation

Tutor Projects. Refer to page 68 for Preschool Project.

Reading:

The reading resource room project ak Holualoa School was directed by a
pro ject teacher, one full-time and two half-time EAs, The fifty Title I
children were from the fourth through eighth grades, with approximately nine
pupils from each levelgﬂlthé project teacher, who first began with Title I
daring the current year, was creative and exhibited confidence in her abiiiﬁy_
The classroom desks and tables were conwemiently arranged and the instructi&nal
materials, essentially SRA and Specific Skills, were centrally located., These
‘and other teacher-made materials and lesser used commercially prepared resding v
materials allowed for individualrdisgﬁasiS'éﬁd prescription of spécific iﬁ—
struction for each pupil. Eeadiég enrichment games wefé also available for
use by the pupils. A tape fecgrée:_withglistening posts, Language Master,
anﬂrﬁhﬁgbgraph wefe a fundamental aspect of daily classroom activity. Instruce
tional strategies included one-to-one, small group and independent learning |
activities, |

A large wall chart which gfaphiaslly indicated individual pﬁpil’prégfass
was utilized throughout much of the school year. While the purpose of the
chart vas to show individual achievemeﬁt and encourage the pﬁéils'ta earn

: béétef grades, it also recorded the points earned, These points could bé
_ispéﬁt ﬁn gsmesrand'frée Eime activityi Certificates were awarﬂed for excgptiugai

wnrk and primary rewards vere used to inﬂr&ase pupil mativatinn for 1255%:

?tasks “ Simple reinfereing event menus for aach grsde 1evel Ehawing the wnrkf

i}”ff”,requiréd for campletian nf graup aantrscts, were also posted apptﬁpfiately on
: : ]
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the walls, as were objectives for desired classroom behaviors,

As reported, although about twenty-five percent of the school children's
parents belonged to the Parent Teacher Organization, and nevsletters were sent
to the homes when needed, Ebe Title I project teacher made more frequent contact
wiﬁh parents. Parent-t .acher conferences were held, and persomal and telephone
communication with them was relatively good. The p;cject teacher and non-
Title I teachers often exchanged information concerning pupil progress., Such
discussions and personal contact by the Title I teacher are commendable and
-Serve an edsential purpose. The high rate gf~aehiévement attained by the forty-
-jéix pupils who Wefe in the program throughout the school year was sugpcrted by
thé individualized instruction, accurate prescription, appropriate motivation,
. 2nd parental involvement.

The Holualoa reading resource room surpassed its primary objective of in-
structing the pupils to attain a learning rate greater than .l per month. |
The gaiﬂs made on both of these subtests (RECOGNITION and COMPREHENSION) satis-
fied this objective, with the READING RECOGNITION gain more than twice the .1
monthly criterion. Tha”iﬁ;réased rate of learning achieved by the pupils
during the year was relatively high for the District. Also above average was
the percent aé pupils who achieved gains above their baseline rates. While
pupil ATIENDANCE decreased somewhat, their BEHAVIORS were estimated to have
improved at a rate equal to that of all pupils throughout the ﬁisttict. This
reading resource room at Holualoa School was one of the more successful of

Hawaii District's Title I programs, It was the only project that attempted

OF PROJECT COMPONENTS. From a less than acceptable performance in the previous

‘year, this project fully met all expectapcies of an efficiently and effectively
v;pératéd reading program. The credit for such achievement vaiﬁuSIy rests with

the dedicated efforts of the project teacher and her EAs,
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Operation Tutor: Reading

The Operation Tutor project at Holualoa School comsisted of approximately
thirteen pupils, with all but two of them engaged in reading activities. Each
dyad met du:ing the morning hours for one and three-quarters hours weekly,
and most of them within the tutor supervisor's classroom and under her direct
supervision. The project was well organized, coordinatad, and directed.

The tutors of this project almost doubled the i) jective .1 criterion for
READING RECOGNITIOM, but did not achieve this gain (nor meet the ijacﬁive’ |
for READING COMPREHENSION. The tutees, however, attained academic gains in
excess of the objective criterion on both subtests, as well as surpass the

District averages on all but the MATHEMATICS subtest.

Preschool:

The preschool project at Holualoa School was organized amd coordinated by
the project teacher and 352 full-time EA. The twenty preschoolexs utilized a
large (double portable) and carpeted room, and sufficent éﬁadeub; énd recre~
ational materials. The daily agenda included music, physical exercises, aﬂademié 
tasks, art, play time, nap time, lunch, and classroom chores, all combined with
pleasant social interaction.

One hundred percent of the preschool pupils at Holualoa School impfé#eé
their TEL scores during the year. This achievement surpasges the ﬂbjegtive
criterion (PS #2) and as indicated on Table 12, these @hilﬂreﬁ‘g exp ressive
language skills improved by an average of 38.4%.

The Holualoa pfeséhacl results from the Preschool thckiLs: for Basic 7
Skills indicate a considerable increase in the pupils' ability ta_effeétivalﬁ_
function in the early elamentarg grades. The greatest ine:egéfs accﬁrredﬁiﬁ
the areas of identifying shapes, prepositions which indicate iiféggiﬂm ot

location, and numbers. The highest post-test achievement, howvever, inwulﬁéd
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aos;gmg;; sfc:ﬂagi.; .

‘_ijectivas far Qparaticn Up=Lift 19?3—19?4
: Reviaed- Septémbar E, 1973 ’

DBJEGTIVE ' . : S
CICHS#L o TD effeatively instruzt the prajacﬁ pupils in Leading skills sn”'
Lo s they achiava, on an avazage a- 1éarning rate gréatet"thaﬂ_ l

pDEt‘CEEtE

. ms#2 s

Qf Dctgber thiaugh Decembe:, 19?3, to the mcnthg Df Fabru%ry"
Ehraugh April, 1974. S . B
Nnta, Refer to Dbjecﬁive ERR #2

HS#3 : The persuﬂal and interpersnnal interaetiﬂﬂs and bsha rs .of

o the participating pupils in this project will, on sn_avarage i
increase by 36% between the end of . September, 1973g and thé L
‘end of April, 1974 : o

. OBJECTIVES: For Preschool Project cbjectives, refer to page 68 .

]i:Reading.

“';’~ Dperatian Up=L1ft at- Honaunau- Schﬂal invalwed twu distinct featu:es in*v-*hﬂ
vﬁfemedial and guppotrt se:?iges to educationally deprived :hildren éf that | |
ggschnql‘ ‘A remedial resource room Was EEtabliShEﬂ and cperated faf thé first:“*“ T
J>rﬁiﬁé this year with a-prajaat teacher and one half—ttme EAEV'Thia prﬁjéct
!;;cﬂmpanént served pupils from gradas four thraugh eight, with éach grgup v

:ffnf childrén tepgrting far nstruction during spe:ifiéd perigds nf the |

n imﬂrﬁing. Nineteen other, children from kindergarten thrﬁugh the third '

-%;grade were serviced by two half—time EAE: wha prgvzded‘suppaftive educatiaﬂa; .
'3gsgrvicés diregtly in the classroom of the- K=1 and 2=3 grada levél clusters,
'Aundér the supetvisian of the regula:ly assigned classrasm teachézé.

4Tha reading reseurae.raam was well. arfangad and grganised, thh pupll 57;{

:dasks near the walls and materials, games, and teachiﬂg ievicas centrally




- 'am?eﬁientif Iaéated iﬂ the. middle af the f@nm-‘. The Spex:ific Skills, B

o 1;11 Basa. ,_.:Réad&‘rs, SRA and ::ither can‘vantianal rea& 1ng matériala-\‘.aete used '

and nf cansiﬂe:able valua fcn: individualizing thé académic tasks af p*upils 2

iis

: rcugh tbe uge gf va‘:iﬂus msdié devigea,, incluciiﬁg a Language HESEEE, tapa

:f‘zecarder, and phﬁnagfapb. ‘ Tn additian tg thEEE atandard mai;erials En:!

t:eaﬂ-nimg max:hines, thé pfuj ect teacher develaperl Seve :al us,eful matérj.als for

. :pupi-l ,ﬂse-’ Lndividual pu’pil folders were alsa wreil argaﬂized! efEieiEnt, ami
‘w pﬁtaadate : 2
Aithaugh no spéeifically aeveleped use af systematic behavigral managemam:

_‘ter_-hﬂiques was implamented By this Title I prgjact, a madified cuntraet fﬂﬁn

.i_wa_s used. The pupiLs wrote their own lessan piams and were' axpecteﬂ tcéﬂfﬂPlEtE

-at lEaSﬁ three gi “the foux tasksg -Althaugh soma 53:131 reinfcarcmeut was.

o 'gvidént, such as pralse frrm the teaﬁh&:, a more well defiﬁed apprﬂa\:h to beliaviaral

managemmn n::f ﬁhé classream w-nuld ha\re helped to im:féase the mnti’vatian |

= ami achievemeht Ef, Ehésé thldfen. - | |
'The *prgject teaehet 8 Qrganizatian of the —-’claé'gréém,’ Vin‘spii:‘e, of btiie

.a;:parem; lac:k af a: mct;ivatignal system, Was adequate. That the tea:hér,

: 'hersalf new to Title I, euuld sus:gessfully‘ dewelap a new: remedisl pragram

with 31 pupils, from £ive grade: le‘VElS is Iemarka'hle. The classrncm arganiéa—

V.vtj.an, individua.l;satian prgc;edmres, and use éf available materials aru:’l

'f.resﬂur:es vere aclequat:e fi:f Ehis initial Efiart iespite the iﬂapprﬂpfiﬁéﬂégs R

: 'nf sama materials that WEEE geared fﬁf 1D’WEI ievels.-' As several 1 '_ ' of

ptact:h:e a:nd Exper;mexitatian are usually tequifed to fully d&velap an Effér;ti‘?éz'f

B :'f: behavigrsl apprna::h to élassra@m management, tlze lac:k t;f such techniqu.es

;Piw*ithi:n this first year program was reasaﬂably Justified " Thé EWQ'EAE who®

fse:‘vii;éd t'ha pfjmary‘ level clasaraﬂms ccmtiﬁued. EhEZLT genersl suppgrt aen?it;ea,{
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i :,EE dcmé in pteviaus years, . and. prnvidad iﬁdividualised atténtioﬁ and. help t

- ».“smallr graups Qf pupils during Ehg zegular langu.:;gé afts inst::uctigniperiads
gfthé réspéctive classes. No spaciiic or uniqua iﬁstruc:tianal pra:gdurés atui
matez:ials were evident. | | 7 |
T\Thile the PTA membership at Hanamau School was relat;ve]:y hig‘h with a
'. mﬁnthly newsletter sent to Ihle parants | ;Little pEfEDﬂal iuvalvemant wa's o
f ] démgnstratEd- The réadi_.ng resource pmj ect t:eac-‘her made; gome céntéét withs .
'Iltie I pare.z:lts but'vféﬁ apéaaﬁeﬂ ta res‘ﬁgnd-; MEEE teaehet—gaxea: ::Qnrtaci:s‘:‘
e agcur’rsd during thé begi_nnlng of the year, and was primarily thfuugh the |
 homework puLils took home. The teacher did, ’hcsweve:-, have frequemt and persc:mal
-a:antact wLEh f:he other c:lassraam tEa;:hers af Honaunau . Schual, whiﬁ‘_h helpeﬂ” i
to provide an understanmding of pupil .a.ghiavemer;t outside the Tii:;le I pz@jéet.
The Operation Up-Lift project exceeded Vi:hé -1 monthly gain. inREADING )
and thexebymet the first objective. That the project did achieve its greazeét,
average monthly gain in READING CObiPBﬁFENSIDbT and the sécc:nd" gréatest in

' READH\G RJJ;DENITIDN firmly suggésf;s t}lg ﬂirer;t iﬂ;fluérme that this p:ngram

had upon its pupils achievement.

The ATTENDANCE rate iecreased congsiderably (a c:harac:teristia common to
all new reading resource rooms), while the pupils' BEHAVIOR was egtimated to
improve t:a a level well above the District average. This project's further
dévélupmant and increased effectiveness for Title 1 pupils in ccming yea

‘can be expected.

Opetati_an ‘Tutor: Réading
The Dperation Tutor Project at Eunaunau School involved Eig’ht children
from the first and fifth grades. The tutors and tutees met together for

appra:cingtglg three- hnuts each week duxi ng the afternooms to help -one. anather

Aac:hieve‘ better :eading skills. The tutees were ft{lrﬂ the tutor supervisor's
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class -"wt%.i"iéf‘cnfe: byt

The —:’"'f'a:hleved greataf academic successes frnm the pragtam ‘than

did t:he tutnfs, althﬂmgh br:u:h Surpassed the -1 Dbjezfive c:i;a:;iun fur

.'r‘esding.v Thé tul;nrs faLled EQ ach;eve any iﬂCI‘EEEE over l;heir baaeline rate. o
éiﬂc,e,half ﬁf the;e— pupils. ware-fi:st graﬂers, who we:e new i:gi thesghaé_l : |
experience ar!d whase behavint- was more readily adapi.aEle to it hé

: f!vbehavistal imptwemEﬂt :Lm:rease was greatest m tha‘Distric;t. |

 ".  Learming W:Llihln Ehg tut:@-r,ial relationship is funﬂamem;tallyvgﬁl‘ éééhgng‘g'

Betwgen' vu:nbr,xl'y two pﬁpils, and the aehievémént ga’méd is a :esult'af-thisb

experience. m:iile the HDEEUI‘Lau project was EelathEly small in tbe number

: i;:f éupils- it served, the success of these eight -pupils is ge:aerally c:nmparable

to that of other projects. Acbie@emgn; of tutorial projects th;faughau_t: Ehgg-x~-;? o

District ﬂiﬂ,'nt:}t; dépéﬁd uponi, and were geﬂerally not influan;éﬂhgy;tﬁé'si?:g
- of the prnjefsts, as were :ea&iﬁg resource rooms, - o
The téls-tivaly low achievement scores by- tutars af this prnject tﬁay be
attributable t(:- the ﬂlsparity- in ability levels among the t:m:urs Chigﬁer
""ai:hieving fifth gradars) "and - tutees (underachienng figst g:raders).__ The "‘“‘f""“""“”"

"assigned tutﬂrial tasks, alth::ugh appmpriate fnr the I:utee£ may ha\re been

. tau \basi.c; for auny beﬂefit to the tutors who were functinnlng al; a mi,mh

' higher instxueticﬁnsl level,

ot Preschool:
- . 'The Honaunau présahaai p:f&ji' t served twen.tyﬁ two children aﬂd was
'p‘uaﬁppnfted by a pfaje::t teacher .and one Eull-t;me E‘.A Like the c:ther Pfeschnul
:.:_'prajex:t in t:he I{-BWa:Li District, these children benefited ftnm a large (dnubla— :
pﬂrtahle) aﬂd cnmfarﬁabla room with adaquate materials, recreatimnal ‘and ' |

academia supplies, and d;fferent kinds of 1eatr;ing expatiem:es p:cwided. The

itypizal‘ ﬂay cﬁnSiSE-éi :::f ph%éical E;xaft:isés, acaﬂg:\i;__Easks,”musi:;ll appfeaiasiﬂn_




who - made highly slg iflgant im prﬁveménts in their TEL Scnres betwaen pfai and

»ipﬂ&:—teSﬁing. The @bjective crit&rian CES#Z) was su:psssedabandilyﬂby th:s

'vresulted in data which indicate that c@larg Shapas lggamntive Ekills, and

. ---and-beneficial to the yﬂungsterﬁa<“Thé preparation’ prﬂwidad by this® i'Lé“/;“*“fff"“

'by'preschual instructicn is essential; and this project provided its tﬁéﬂt}‘:

er,

~As it is indicated on Table 12, average imprnvemen; in Exp:esstue

language skills Was- 26 .2%. This was agammpllshéd by all twenty-twa preschnulers s

H

project. o i e

Pre- and past—adminisﬁratign of the Pres:hcal Cheﬂklist for Basic Sk;lls

the abllity to fﬁllnw dlra;tiuns were Eha mDEE readily learned Hm;a
traditional academic skills, such as naming and’ 1danEifyingiﬁumbé:s and létié:évf”
of the alphabet, were achieved to lesser extent. This eﬁargéﬁéristie'was .

common to both preschools within the District, and emphasizes tﬁé need for

additional work in these areas if it is determined that .'s more academic

preparation is to be emphasized.

‘The effort behigd the Honaunau preschool prdject appasred su;cessful

I project should in future years reduce the number of unéerachigving

éﬁildfen who require the need of savefél yegts of remédiati@n- Such pfépalatlﬂﬂ o

two children with the initial and necessary success required of chiLdran

EﬂtEflﬂg school.
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Fer Reading RESQUECE Raom aﬁd Dperatian Tutﬁr prajects rafe: to o

pagesﬁﬁ and 67 -,

5735 fnr Alaé Operation LlVE*in- 1§2;i1974
Eeptember 6,:1973 ' | '

DBJECTIVE

AL#l._ - To effegtively instruct the prajeat pupils in féadlng and arithmeti;
.. 8kills so they achieve, on an average, &. léarning rate. greater*than ;
.1 average monthly gain in grade Equivalent scores for- reading
. Tecognition, reading camprehensian and arithmeti§ betwaen Ehé pre- ,.
“and post-tests. '

AL#2:  Attendance at school of the participating pupils.in this project
' will, on an averdge, increase by five percent (5%) from the months jj
- of OEthEf through December, 1973, to the months of February thraugh
April, 1974, e
Note: -Refer ta Objective RFR#Z
AL#3: The students participating in the Dpersticn live-In project will
on an average, demonstrate significant lmprovement in their
a) completion of assigned tasks, b) participation in rezreatiﬁnal
, : . activities, c) appropriate social behavior, d) habits of personal .
.~@ev»~ba»,b;healthwandacleanlingss,-anﬂ~e):pe:fﬂrmaﬁéé«nfwgéadwstuéyahgbitsrﬁwmmnam!
A Reading
Ihe reading resource room at Hookema School was organi zed by ‘a project
Eéachgr and supported by three half-time EAs. Initially, fifty pupils were
N screened from the kindergarten through eighth grade levels. Thirty-nine of these
Téhildfen were later selected to remain in the program throughout the year, with .
;'chiﬁéya;hree'af them being both pre- and post-tested. Since this was a new
ftémedial program at Hookena School its development. #nd implementation redﬁired
extra time and effort by the staff. '

R -

The classr@ﬁm fs:ility of this Title L project’ was wmall and avercrawded

'with many tables, desks, shelves and-cabiﬁats. While their arrangamént was

(under the circumsﬁanges) satisfactory, an oversupply gf futniture Eﬁd materials
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:_;;n Ehe qum presentsd ebstseles and incanvenisnse in hsﬂdiing meterisls.,3A.jsi

rilsvsst suPPly sﬁd srray af instruetienal msterisls were neeesssry iﬂ ViEW of. the :

7 _w;de rsnge ef sbility levels smeng the tsxget Pupils.;
| A systemstie beheviersi spprsesh, inwalving the reiﬁfereement af sppreprists7
“Afsgfe ‘was established thseugh which pupilﬂ seuld esrn peints snd sters ferv',
‘eﬁ;eempleting academic tasks. These could thsn be- trsded fer smsll tsngibls
I:‘]frewsrds or free time sstivity in a high strsngth area . established snd msin-:e i
siteigsd by the seheeli The-entire system af feinfsreemept,'hsﬁeve;,:did pst' e
sppset t?,be‘ﬁéli develeﬁe&, eLeeriy undsrstee&, e; verg;inflssstieisfee;s;
improving pupil behavior. A more eensistsnt.end'spesifie(edﬁti#geﬁej:een-;'
tfeetieg preeeduse weeld hsveeprebsbly inmreesed the pupiis' eesivetien: a
toward vork and achievement. o

The ?rejest‘;eechsf‘s contact with the psrsﬁts of Title'L ehi}dfen was
vrelstively good, &s was their pertisipesimn with school related sssiiisiesg

~ Personal contact and school work sent hémsﬁsess the most frequeﬁt mesns}ef

: pesred to have elese

'eemm&ﬁiesting with ‘the parents, The teashs: als

}f eenEset with other classroom teachers of the Titls I pupils.: This bester thsn :

i_sevefsge communieetien between psfents and teaehers was lsrgely an. eut:eme Df

'”shths smell size ef Heekens School (nine csashers) and the iselstiﬂﬂ of she
'Heekens esmmunlty.

A number of probable factors including, a) the eisssrecm was smsll snd

::;_:;V inepnveniently crowded; b) sufficient individuslisesien of matsrisls end better

tesshing deviees were net svsilsble no¥ pmssible, snd c) syetemetie Eehsviersl

’:smsnsgsmEnt teehniques were nec effestive1y=usilised; ehe eversll-msy hsve. o
esntributed to low achievement of these pwPils. '-7vb |

The testing error msy hsve eceurfed duting‘either pre- er pﬂstetesting,

o fiiﬂas sehsel Psfsennsl had Suggééted is mot altegeths: unlikelyi An edditiensl

explsnstion ef why the Heekens geins vers wnt higher is thst the sversge ,
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“ans pre—test data faf the 1973 1?74 schﬂal yesr ) This cnnditian shauld

;number Df mgnths bétween pra- aﬂd pnst—test;ng (tEn) was greater thsn any
e ﬂther féaﬂing resuurae room pfaject Average mnnthly gains ﬁmaré the pre-pGSt )
l rintarva1 was Eharter (i e, v sevan mnnths) tended to shnw higher gain5. .7,'gff-

f(HaDkéna prcjéct was the anly ana that gsed test IEEUlﬁS frgm 1973 1973 ,{.

;stabilise during L974 1975 whan more preje:ts in Hawaii District will uae

'similar prazgdures fﬁr pré and pﬂst testing 7 7 | o
o Ihg ggckena‘puplls did, hawevgr satisfy the>-1>achiavemgnt abj;egive

_‘cfitériaﬁ in’READINGjCDﬁﬁﬁEHENSIDN Yet anly 574 af the pupils were abave;;

»their baaeline rate i. e., ane/thlrd cf the pupils did nat benefit aeademigal-‘

T ly fram the project., The lack af success that was schieved by them, andvthe
need fgr greater mﬂtivatian for the pupils to work may have been the primaﬁy;;

f,,

‘causes for ATTENDANGE to fall shaxply by twenty pétcéﬂt at the Eﬁd af ﬁhé yeéf‘

The Iéading resaurce ‘Yoom at Hunkena Schaal was Samewha: Euccessful in .

vhelping underaghieving pupils to narrow the knawledge gap betw&en themselves"!

and ﬂthét pupils, The ptajecﬂ teaghér was dedicated,'cangerned f@r the

'  pupil 8 indlvidual welfare, and willing to ehallenge the limitatiﬂns which :
ascampany a new remeﬂial pr@;ect With Eﬁperience and prggram devalameﬁt
“'this praje:t will in the fuﬁure, have much to offer thé acadsmically dis-'

) advantaged children of Hookena.

‘Dpefaticﬂ Tutor: Reading
_Thé’Dperétign Tutor project at Hgakéna Sghaﬂlywas direeteﬂvbf a ﬁutér

Supérvis@r frem thé sehaal‘s fa:ulﬁy aﬁd ccnsisteﬂ of s f'én t fE and nina i

tutees, 511 af whom met in the slssstaam af thé Title I reading teagher. Whil

the tutgrs frgm five different grade levels, came frnm nther clasaes thraugh-
“ﬂut the szhanl the tutees were all Title I pupils ef the reading Tesource

,.‘rgami Ihé tutatial dyads met aE ua:iuua ‘times of the day far appraximately§y~
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hours each per weekﬁ A1l tutoring involved reading aetithy and all;, 

two -

_pupilS were selected on the basis of their nead for reading improvemént

Similar to the reading resource room program, the relatiVeLy lLow scores ,:

- may ‘be attributed to testing error aﬂd/ar the ten month lhtErVQL-bEtHEEE.pfé=5
and post-testing. While the tutors' monthly gains did not m&et the eriterion _';W
DbjECElVE and no PIAT subtest gain was above the- Distriat awerage, the tut235; 
did achieve .13 average monthly gain on READING CDMPREHENSI@W This aﬂvancg_ik

; ment attained in reading, hcwever, may have been dlraccly rglated tﬂ tbe ;iét S

. monthly gain in the reading cDmptEhEﬂSan which the reading fesaurce .Toom -
pupils achieved. (All tutees were pupils of that project ag wall )

The differences in the gains between tutors and tutees aanvEe viewed
from their increased rates of learning, with the tutors achieving léssbthén
xﬁefafe it began and the tutees increasing ﬁheif rate slighﬁly.,_éZTENDéNGE of

the tutors and tutees sharply decreased at the year's end, their LETTER GRADES

in the tutored subject increased by more than fifty percent, and théi:;BEHAvIGR S

was judged to have improved during the year. With gféater involvement and -
wﬂegﬂperstian‘ameng all Haakena'teachéfs‘-‘thfaugh"thE“applieati&n“gf'tutafiéL‘ﬁ
-strategies - the pupils of this school can gain even greater éehieweméﬁts,in

. future efforts.

Alae Live-In:
The Alae Operation Live-In project mear Hookena School sexwed sixteen
pupils whose fémilies reside in Milolii. ‘Supérvising the tan boys and 5;3'
. girls (from gradés'three§ igur, fivé,isevan, and éight)rwéfa”a,éafﬁétiﬁé;.
"bsupérviear and five paftitime ﬁaraaptafeésianél aséistaﬁté. The baé:ﬂiﬁg e
' school was grganized asg a Title I project in February of 1965a f&r tba puzpose ; '

- of prav;diﬁg Milolii childfan additional academic belp, ?ecreitaan, Bgtter '

fnutri;ian, and incrgasaﬂ knowledge of the world around ghema _ThéAptﬂJE§; ,-
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also permitted the children to overcome the necessity of traveling the ;

diét&ﬂEE‘bEEWEEH Haakéna and Milglii twice each day. A particular advantage

“m“’**thdt AIaE ‘offered to ité residents was that of providing them with a greater

' undefstanding and appreciatisn af the Hawaiian culture. The séaff‘and residents

of Alae have always exhibited pride in their musical ability and Hawaiian
‘heritage!
With one less assistant than-during the pfavigus EChQOL,YEEK—_EﬁaAEthE'"'
different part-time project supe:visars during the year, Alae was ablé to
 §££3§ very limited academlc hélp to 1t5 residents. Ne special instructicnal

maﬂef;als or teaehing devices were used and no Eystemat;c behavictal manage- E

- ment appraacb was implémented Activity at the baardiug sshgal was, primafily

%gfa a social-and cultural experleﬂce, with few books available and hamewark aeldam

perférm&d at the residence. Life at Alae was neither acgdemically oriented

nor directed toward that goal.
" Test results indicate relatlvely low achlavement rates for the tesiﬂénts.
“Only in MATHEMATICS and READING COMPREHENSION did they meet the objective of

- akléarning rate gféatef than .1 per mgﬁth. Attainment éf tBE‘objEEtive for

7{ READING RECOGNITION, SPELLING, and GENERAL INFQRMRTIQN fell canaiderably below -

<. its goal. The academic achievement of thEEE pupils aid however increase
slightly (. DZ grade 1eve15 per meﬁLh) durlng the schanl year.
The 5ecand objective cannot be measured since the pfegtam supervisar(s)

= : &

did nut submit data regarding the pupils attendance at Hﬂﬁkéﬁa Seheel.

‘Néitth can; the last abjectlve be- ac:urately ass sed far infcrmatian fecufda:'

"d by the staff regarding the ALAE BEHAVIDRAL SCALE was nat suffieianﬁly camplete.~

Table ZO-A daes reveal that the number af estimates submitted during prEs and fv -

anbsefvatians was significantly unéqual and unreliablé. Whilé the
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Table 20-B shows the relationship between the gaiﬁs made on the PIAT test

by Alae residents and those pupils of Hookena School zantinuing to live at hame

“”"”*‘in”Milulii1 ~All“sixteen pupils residing at Alae received a TDTAL "SCORE gainrrmwum -
' - of .8 for the year. While fifteen pupils living in Milolii (wha were tested
- by eitﬁer of the two Title I projects at Hookena School) attained iiD gain for
Kthe year, Only in therMATHEMAIiCS subtest did the Alae residénts aghiefe more
than the Milolii childreng The total SGOEé difference Suggesﬁs that;the pupils.
living at home in Milolii, gaiﬁed'tﬁo;téﬁﬁﬁsféf>é jear.ﬁéré-ééaﬁ tﬁe éﬁ?ilé B
residing at Alae. Neither group, however, achieved géins‘iérgé énaugﬁ for -
rémédiatinn to accur, and the Alae residents fell Eﬂﬂthét twa—tEﬁths af a ygafr
béhind o y |
The Alae Operation Live-In project was successful in pfaviﬂing é con-
venient place for the children to live, eat, partifipate in recreatiﬁnal

activities, sacialise, or learn more about the Hawaiian cultura and- the world

‘aféuhd them. It apparently prgv1ded a valuable experience bvahlch they

grew toward maturity, in responsibility, and in self-awareness. The project,
VhOWéVér, was not acaéemically'successfﬁl, and did not satisfy,any,éf its ptapaséd'
objectives. Information inﬂicateéé in fact, that pupiis nut~1iviﬁg’at Alae -

bu t living in Mllalii ~-achieved more academic success during the yeaf

:futurg Dpefaticn Live-In pfaj cts shauld be rEV1sed té more realistically

= ’  achieve its academlc goals by stIEﬁgthening the children 8 mgtivatlgn ta perform' o

br{schnal relaﬁed tasks Chgmewgrk) under more strlngent learning cnnditicns Better:;f

f~cnafdlnatlon is also. needed betweaﬂ the Hookena Schaal teachgrs and thé tutcrial;,fﬁ
“*5uperv15ﬂrs of the L;ve—In pfggect if academic activ;ties and tasks at Alae Lo

__are to be rélévant and mégﬂ;ﬂgfulg.




TABLE 294

OPERATION LIVE~IN

ults from the Alae Behavioral Scale

- 101

PRE

Number of Pupils Served 17 - 16
Number of Observations Submitted 78 Y

Average Number of Observations per Pupil

4.6

Average Results by Observed Items. i . B

_ 1) Completion of Assigned Tasks

2) Participation in Récréétiangl Activities | €

_3) Appropriate Social Behavior 5.5 7.2
__4) Habits of Personal Health and Cleanliness | 5.2 7.5
_5) Desirable Study Habits 4.9 6.3

Average Score

Maximum Score Possible 10.0 10.0

| 23
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TABLE 20-B

REMEDIAL SUPPORT FROJECT

Mathematics

4.3

3.0

EteéPgst PIAT Results from Milolii & Alae Pupils
ALAE MILOLIL
SUB-TEST PRE POST | GAIN PRE POST | GAIN

VRéading Recagnitian

3.4

2.9

Reading Gﬂmpréﬁeﬁsién

3.5

2.4

2.6

General Information

1.8

" Total Test T 2.6 | 3.4 | .8 1.3 | 2.3 | 1.0
e yg o
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KAPIOLANT ELEMENTARY SCHOOL

_ Dbiéative& for Extra Effort Project, 1973-1974 . . e et e e e
Revised: September 6, 1973

OBJECTIVES:

EE #1: To effectively instruct the project pupils in reading skills so
they achieve, on an average, a learning rate greater than .1l
average monthly gain in prade equivalent scores for réaélng
recognition and reading comprehension between the pre~ and post-
tests.

EE #2: Attendance at school of participating pupils in this project will,
on an average, increase by five percent (5%) from the months of
October through December, 1973, to the months of February through
April, 1974,

Note: Refer to Objective RRR #2. : LEE

EE #3: The personal and interpersonal Interactions and . hehavLors of the
participating pupils in this project will, on an average, increase
by 367 between the end of September, 19?3,’3nd the end of April,
1974. .

EE #4: The passive and disruptive behaviors of the participating pupils
in this project will, on an average, decrease by twenty-five
percent (25%) from October, 1973, to March, 1974,

The remedial support service project at Kapiolani School involved one
full-time counselor, three full-time EAs and four part-time professional tutors.
One hundred and eighty-eight pupils were selected from throughout all grade
levels of the school and were offered extra remedial help within their res-
pective classrooms by the aighﬁ Title I personnel, The Kapiolani Extra

Effort project was net centrally lﬂcated within a resource rcgm; but served
therpupils in the regular classrucmsi Each classra@m to which the EAs and

tutors (usually unemployed teachers) were assigned was taughtlby one or more
Ef'EhEASEhDDI'E non-Title I regularrteachéfs_' A smalllséétién-gf—each room

was often set aside for the Title I persannei’and pupils té interact, -
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The instructional materials most frequently used by the personnel of

this project were the Peabndy Kit®, Ginn Basal Readers, and SRA reading

_.diation that was required for their help. They were alsa,:wiﬁh;thé assistants

‘tests. ALl materials and devices located in the classrooms were, in most

cases, under the direct superﬁision of the classroom teachers and used in
QOﬁﬁéééiﬂn Qigh thé regular instructional program of the school. Broad-in-
structional assignments were made by the teachers, with the testing and
recording of data performed by the seven Title I assistants. Iheﬁe was little
evidence that individual diagnésis and instructional prescriptions were done byv

£
the teachers. The EAs and tutors reported that day to day instruction of the

Title I pupils was left to their discretion and abilities. The primary réé*
ponsibilities of the counselor were to counsel pupils, initiate parantéi eénéagt,
suparviée the program, gﬂd coordinate the efforts of other staff personnel.

The reinforcement of behavior that cccurred was vefbal praise by the
assistants or tutors, or privileges given to the children on spééiai occasions.
While a well developed and specific behavioral approach would have promoted
greater pupil motivation toward achiéving academic tasks, the application of *~
such an operation would have been difficult to effectively arrange. With one
hundred and eighty-eight pupils, eight Title I personnel, many classrooms and
non-Title I teachers, the implementation of a consistent, quantitative, and
systematic school-wide approach for them all would have required considerable
plaﬁning,'tfainings coordination, and expertise.

"The project counselor made frequent contact with the classroom teachers

-regarding the needs and academic achievement of pupils. Two or three times

each week the counselor would individually meet with each classroom teacher
involved in the supervision of the assistant's work. The school's teachers

were generally aware of these pupils' underachievement and the necessary reme=
y pup , Yy
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in many of their classrooms, well aware of the Title I program and its overall

goals. Parental involvement with the program, hnwever, was poor and infre-

Eﬁwrﬁqwiéﬁené;w WHEfegé schaal (and pf@gram) such as Kapiolani are sé“i;¥éé”;£égw;;ég;;nc V
personal contact and interaction become difficult to arrange, the lack of
parental support is not unusual. Like the Title I project at Kapiolani School,
larger schools tend to have a lower percent of parental involvement than do
smaller schools, or projects. While the teachers understood and accepted the
program, its support and involvement among the parents of Title I children

appeared slight for the number concerned,
The first objective of the Extra Effort project at Kapiolani School was

to instruct the pupils in reading so they would achieve, on an average, a

]
2]
[s]
Ia]
0]
w

learning rate greater than .l average monthly gain in grade equivalent s
for reading recognition and reading comprehension. By attaining .07 per
month in READING RECOGNTION, and .10 in READING CQMEREHENSTQN, this objective
was not satisfied. There were no gains, on any subtest, which would have
satisfied this objective, and all achievement gains were significantly less than
- the District average. o

- ihe available test data specified in the project's first objective is
iﬁsufficient for a fully accurate assessment. Pre- and post-testing of 188
pupils presented a considerable problem in logistics (time and personnel re-
quirements) to the project staff. Therefore, a fifty percéni random sample

of these puplls was to be initially tested. Subsequently pre- and post-test

data fram a random sample of fifty-three pupils (twenty-eight percent) was submitted.

Directly related to the monthly gain of these pupils is the achievement thé?';
madé before and during their participation within the prcjeat. The Titlé I

:-children in thiﬂ prajeet achieved th' least gain (. Ol per mcnth) cf any praject

e

in the District. The percent afrlupils achiéving -a learniﬁg rate above their

rbas;iiﬂe, during the préjact, and the percent who attainad ‘a  rate
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greater than .l average monthly gain, were also very low. Fiftyithrée percent
.. of these pupils achieved above their baseline rates,
rTherﬁugilsVDE therkapiclaﬂi prnject; siﬁiiar to the reading resource room
prﬂjeccs, did not meet the second objective of increased pupil ATTENDANCE.
Rather, attendance by éhis school's Title I pupils dropped by tﬁrgé_péraenﬁ

during the year. Improvement of pupil BEHAVIOR, as estimated by most teachers

throughout the school, was equal to the District average gain.

Objective EE #4 of the Extra Effort project attempted to reduce 'disrup-
tive" behavior of identified pupils with classroom behavior prabléms; Thirty= "
nine such children were identified and observed during typical clésarQOm

sessions with their teachers. The initial observation was conducted during

October and November of the Fall semester and post-observations completed in

April and May of the Spring term. All observations were conducted with the
L. A. Hammerlynck Coding Scale by trained neutral observers from the Hilo

College, T

Table 21-B indicates that nearly seventy-four percent of the pupils
observed made significant gains for '"on-task'” behavior with individuals aver=
aging gains of 24% each. Also significant are the average 9,.4% decreases in

"passive" behaviors by twenty-three percent of the children. There were no

_significant decreases in disruptive behaviors of these children and three per-

cent maée no changes at all during the year.
The data on Table 21-A shows that attention far-"cn—téSR” behaviors by
7 :teaéths and peers (combined increése of 7.5%) probably iﬁflﬁenéeﬂrthé_imprév3é;,
:“ men§s7in7thi5 category, This fact ié ;énfgunded; hQVEQEf, by,thé inérease
k:gmbiﬁed increase of 8.4%) of teacher and peer attsnéianffdf "péééivé" class- = -
v'fgaqé béhé&icrs_ While the pgers'si;nificanély redu;eé_féié;32)~tﬁéif a;téﬁﬁian :

”* f§: ﬂisfuptivérbéhaviérs, the ;eazhersrincfeaseﬁ';heif'apﬁéntiqnué#aigi) o

./ -



TABLE 21-A 107

KAPIOLANI EXTRA EFFORT PROJECT

Percentage Distribution of the Source of Attention o
Following Observed Behaviors

_TEACHERS PEERS _ i_______NO ONE

BEHAVIOR | ( — — s ) ONE_
_Pre Post : Increase Pre | Post | Increase ?ggﬁ,?astrﬁgncreasé

On Task 10.3. |14.4 4.1 9.3 [12.7 3.4 80.4,72.9 -1.5

Passive 2.0 | 4.1 2.1 11.1.117.4 6.3 86.9178.6 -8.3

Disruptive 4.9 113.8 8.9 72.4 |58.1 | -14.3 | 22,7(28,1 | 5.4

TABLE 21-B

Percent of Observed Behaviors

___BEHAVIOR —®R

ot |

—_POST

On Task 59.8 73.9

Passive 30.2 16.5

Disruptive 10.0 9.7
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resulting in nullification of any positive results in the decrease of disrup-

‘tive behaviors, which might have occurred. o S

These data emphasize the need for classroom personnel to be fully aware
of the postive value and effect their attention (social reinforcement) have
ﬁpnﬂ children - whether or not the attention is viewed as positive or negative
by the teacher. Sometimes, even '"scoldings" can be rewarding to a child who
seeks adult attention.

0f the thirty-nine identified "disruptive" children, 22 were also included’
in the sample pre- and pﬂSt*EéSEE?»WiEh the PIAT. These results indicate that
36% of the children gained more than .l average monthly grade equivalent gains
in their PIAT TOTAL SCORE. The average gain for all 22 tested pupils was +.8
average monthly gain., However, an analysis of the individual academic gains
and behavioral improvement scores indicate a correlation of =.0l1 which means
that there was no relationship whatsoever between individual gains in "on- task"
behavior and gains on PIAT.

The lack of academic success by the pupils of this project does not imply
$éhat the Title I staff of Kapiolani School were less dedicated, able, or inter-
ested in the welfare of the pupils than were any other Title I teachers. Yet
this Extra Effort project was limited by basically three different and unique
factors. First, and most significant, it attempted to accomplish too much for
too many children, with a staff that was proportionally tchsmall and apparently
inadequately prepared. One full-time caunselar, three full-time assistants,

- and four part-time tutors were unable to reach each child with sufficient

~diagnostic and prescriptive services and individualized instruction. With an
equivalent of five full-time assistants (the pfajgct counselor not included),
each Title I staff person (para-professional - 3, part-time gquessiunal = 4)

had to instruct thirty-eight pupils every day. That the objectives of this
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project were not accomplished does not imply that the staff's efforts were
less, but that the task was much too great.

Secondly, the non-professional or part-time tutors should not have been

expected to provide for such remedial support services without the formal
training and preparation required to accomplish g task of this magnitude.
While their work was commendable, the seven assistants should not have been
responsible for the instruction of one hundred eighty-eight pupils in a manner
sufficient to equal the academic gains achieved by much smaller groups of
pupils within a closely supervised reading resource room.
| Andithifd, the supportive father than intense remedial work limited tﬁié

_project's success. The assistants' function was basically supportive, i.e.,
to help the children with their regular classroom assignmeﬁtsgb it did not
appear that empﬁasis was given to fundamental remedial work. Thus, as the
test scores indicate, the pﬁpils could at best only match the gains being
made by their non~Title I peers. Remediatiqn (i.e., closing the gap of
knowledge and ability between Title I and non-Title I pupils) could not, by

supporting the pupils' daily work, be attained.

31
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KAU HIGH & PAHALA ELEMENTARY SCHOOLS

OBJECTIVES: Refer to page 07-

Operation Tutnf§

The Operation Tutor project at Kau High and Pahala Elementary Schools was
a combination of both schools' programs into one. The project was organized
and implemented only at the elementary school level with the fifteen tutors
(from the fourth grade) and seventeen tutees (from the second and third grades)
into tutorial dysdsnéééting at various times throughout the school day. Pupils
from the high school were never involved in thié project. While the tutors
came from other classrooms at the elementary school level, the tutees weré
Erqm the tutor supervisor's. classroom and the activity was conducted within

;EEf room. All tutor dyads were involved in reading improvement an& met f@?
approximately two hours each week.

Both tutors and tutees generally satisfied-thg primary abjeﬂtive of
meeting the required academic gains, Only the tutees, in the READING RECOG- -
NITION subtest of the PIAT, achieved a gain (.09) which was less than that
néedéé“fg;w;;mpletely satisfying Objective OT#1l. However, the tutees' gains
ﬁﬂ the READING COMPREHENSION subtest (.25 per month), combined with the
MATHEMATICS subtest, readily surpassed this objective, The monthly gains of
both™tutors and tutees on all subtests were reasonably consistent, Likermnst
tutor projects, the gains were greatest in the areas of reading anﬁ math, and
iesst in spelling aﬁé general information.
that the tuéatigl activities were designed more for the benefit of the tutees
'réther than both tutees and tutors.

'Thé percent of pupils performing above their baseline rates ané}thé .1

—:magth;y géin objective cfiteriaﬂj as well as the rate af»ATIENDANEE, were

very close to the District Title I averages. The estimated impraéement in
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BERAVIOR was somewhat better than this average. The Operation Tutor project

--at Kau High and Pahala Elementary Schools was successful in meeting its most

important objective. It is unfortunate that the project was not implemented
at the high school level. Experience from this tutorial approach to learning
should be utilized and incorporated into the Title I reading project at

this school during the 1974-75 academic year.




TABLE 22

- PROJECT: Lealakehe Readlng

A?erags chthly Ga;n on PIAT Subteats from Tltle I PTQJEG

ﬂ Mnnerw{ﬂnﬂmﬁ

NMEZEHATIGS T READING  READING _ SPELLING
ae . RESCEN’ITIGN © COMPREMENSION

_ ",7,,77 Title I Prajast X
.g?-— —_—— - Dlstrigt Avafaga .

ERIC

Aruitoxt provided by Eic:



Refer to page 66 ancl 67.

;full timé EA, and thifty—five pupils frnm gfaéea tws thraugh Eight. .Thg< 

classraﬂm was small, adjaeént tgvthe 1ibrary, and inginally ﬂesigﬂed and '

used as.a m&tefial resource an& Praductlgn area far the schnal It served as.

‘ a starage area far library materials and equipment.ﬁ-A sécgnd but even smaller :

ragm ﬂext danrhwas gleareﬂ af its materials later in the year and the space :”f #

&iilised by the’prn;ect, Althaugh the facility was ﬂrampeﬂ the desks, chairs,

Dividers :

,fsljmaterials ‘were lﬂcated on shelves and counter -tops alang the walls,

g .
e

i:;JWhilé as fficient number of a:ademicall? ﬂriented aﬂrichmént games were.

svaiiablé'tn the ﬂhildren, ‘a latgéf variety of leisure reading baaks, apprapriaEEﬁﬂ‘

lyrdesignatéﬂ at the schnal library, wauld have Beén preferablé. The Specific i

VSkills Series and SRA Reading Laburatgry Kits were the most ffequéntly used
instructiﬂnal materials among a variety available tg the pra;ect A tape

R ,
 £2§§£§€£ and phanagfaph both with listening posts, and a Laﬁguage Master Wéra
als§ availab;e inrtha classrgam. Thé use of autﬂmated tEEEhiﬁg deviges in the
aﬁéilériféém; by ome or éwg pupils at a time, enﬂbl;g ﬁthet;cg}ld:en to work
;undistufbed at théif desks in the main room.

Whilé the teaghar Qccasiﬁﬂally pfaiagd the pupils for their g@gd work, they .

'.wefe expected to da the assigﬂments asked of them withﬂut any apparent additianaé'ﬁ

Tal féinfﬁrcement or mativatian. Contingency cantragting With positively

,rei57gfeing csnsequenaes may be helpful if incarpnrated into the pupll ' daily i

13(3



-aetivitiés duting the next academig year.‘;’:

Aﬂcarﬂing ta an infarmal Survey amang pa:engs teaghars, aﬂﬂ the pfincipal, 

'invﬂlVEment and active 5uppart by the parents uf Title I children waS"élati 

It was repgfted that P f*‘

'y paﬂ at Kealakehe Schaal.

.,,' p;aved to be meaningful "and téachar—parant

. The aeadémic achieveme,t of the Pupils in: Lbis reading rasﬂurc'1’ 5° was
autstandingly good, accatdiug to the tepnrted data. Hawevef the reliability

- of’ th;s infarmatian is Subjéct to cunsiderable spegulatian.'-ﬁﬁile the ﬁ:ajéct

imprnveﬂ suzh‘extraerdinafy suecess as rEpreSénted by the PIAT,dat -wasfnﬁt,'ﬁ;f

;danticipated The data has been aE;EptEd as it'is, but with extreme?gaﬁéiéh"iﬁ:"
‘-aceepting the gains as Eltth valid or. feliable.

Every EIAT sztest score. from Kealakeha 8 feading prajact wéé well abave

(Ethe District Title I avgrage.‘ In most’ gases the subteat gains fram this pfﬁjeet

' fwere twa or tthE times as grest as thgse from similar ptugrams, and in a
ffew cases they were six or seven times 181333; These pupils msde gains as

 téEtéd aﬁdvfeearded of almost three ‘years work duriﬂg the EEVEﬂ mnnths between fff

.*;'pres anﬂ pcst tésting.

ammem .

Due te the hlgh test rasults, the percent af pupils achieving galns abuve

. their baseling rates (and abgve 1 average manthly gain) was extLjhely high

e, pupil ATTENDANCE - fe1l Eansistently during the year, the additicmal
ilHUMBER DF BDDES read by year’ 's end was insignifizaﬁt, and pupil EEHAVIDR Was :

'est;mated to improve at the lgwest rate in the District.
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'rnjeet.; Ihe childrén galned iﬁ kngwledge and ability,_and prabably maﬂe

g S el
Signiﬁicant academic achievements., With further éxperiénce and pragram

.fefinemant Ehé pra;ect w;ll be Eblé to validate its achievamént'mgre feliably 7_;
ﬁ:and pznvide many moxe pupils Ehé remedial instructian which they require

':jfﬂr further academi: success.

2{6ﬁe£atian'Tuﬁf;f"

.The Qpergﬁian Tutor prcject at Kealakehe Sch@al invclved fifteeﬁ pupils

.jalthuugh only seven Eutars -and four tutees were both pre— and paststested
The tutees were also participaan of the reading rescurce rnnm prsject and

the tutars came ta that classrgam fram nunsTitle I classes’ thtoughcut the

v school. .The Title I reading project and the Operatlan Tutér prajectAat»this-

~—m-~.gchool-were- organized-and-coordinated-by-thesame-teacher:

. Each dyad met on Tuesday and Ihuraﬂay f@r appraximatélj one gn& one/half

‘hours ‘per week, All tutcrial exchange between the pupils invnlved pfactice in-

-.reading, ith the 51xth, seventh and 21ghzh graders helping the segﬁnd and _ _,.

'féufth gradérs. | | ‘

Similar to the test results from therreading resgufce room, the Géeratiﬂn

Tutor data was exceptionally high. While the tutees were involved in the atﬁet

Title i project at ghe school, the ﬁutars;wate not - yet ggggg gains were gfeatéff“
‘than either the tutaes"ar other Title I_pupiis. |

With such high scores between pre- and pastateéﬁing,:élldglgoi) of the

'i»tutﬁré andvtutéaé achieved gains greater than theif“bsseliﬁe fates as well

df_mvas‘Simiiét gaiﬁs above .1 per month objeective criﬁefidn;< The ATTENDANCE rate

'ﬂ ﬁf thésé childfén declined &uring the year, althéugh their report card LETTER

'~,GRADES substantially improved, as did their BEHAVIOR as estimated by the project- :-

.Jlteagher;
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The tutorial program at Kealakehe Schocl offered the means by which these

pupils could improve their knowledge and reading abilities. Due to the Extfa@rdinar;%f
ly high scores . attained by them, information regarding their follow-up
academic achievement during the 1974-1975 school year should be obtained and

recorded "and evaluated,

v uRn
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PROJECT: Keauksha Reading

Average Monthly Gain on PIAT Subtests from Title I Project

HMonthly Geln
3

VATHEMATICS ~ READING  READING * SPELLING
‘ RECOGNITION  COMPREHENSION

Title I Project
==~ == == — District Average




rffﬂm grades three through six, during the 1973~ 19?4 Eghaal year.

i;eaghgt, two full—time and one halfﬁtlme EA8 establishgd' a well éfgéniégd_and-ﬁ
apféductive'elassraam procedure. The Qlassraam’fufniture was adeéﬁateiyxaﬁd
igDnVEniéntly a:ranged and . the envifaﬂmént was conducive to quiet wnrk.

With self=d1:ectign as an objective, the pupils entered the room at the

’1bagiﬁning of each class period, picked up their felders to: a) detezmiue

.;‘thgir instructional tasks for the day. b) locate the materials~whighfthey

S neeﬂed and c) go to a designated area of the room to bégin warkingi Each EA

{warked with a small group (2 or 3) of children évery pericd, praviding them

lk'with appfapriate instructian and immediate feedback to iﬂdividual respnnges _

t;yv the learners. At the end of the class period the children collected

"tthéir falders and materials, returned them to their proper places, and

o were givaﬁ apprgpriaté fEQBgﬁitiQﬁ, including Eaﬂgible reinfgrceﬁéﬁtéﬂfgaiﬁts
, and stars) which they had earned.
. Among the matarials most commonly used for iﬁstfuctian were reading texts

}:.,'fram Scien:e Research Associates CSRA) Canquests In Reading, and various

teaeherémade response materials. Other reading texts were also used. The

’f_éige of the PréjEEt staff enabled directed teacher-to-pupil contact

‘ ﬁEviggg ‘and procedures.
A well developed approach to classroom management thraﬁgh systematic

‘behavioral reinforcement was implemented by this reading project. Positive
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'einfnreamént far académic and nnn—academic behaviﬁral agcamplighménts included

;aebievement, cumpetitive, peer recagniticn, ‘adult appraval and primary
freinfafcers linked with a token rewarﬂ feedback system. PDLﬁtg and smile

fstickers ware earned for attendance and doing good work, small prizes cauld

v?fi7pupils who reach&d specific achievement criteria, and chilﬂren With a dasignated :' 5{

;_"be abtained fcr reading books, membership in Spagial "clubs was apen ta

‘i ,:amaE§§ foea:nad paints were invited to participate in hlgh strength aztivities

“such éé’papaafn parties held every two weeks. Despite the selective nature

:f: 'Qf the high strength activities, all pupils regularly participa;éd in the

: -  aetigities:thfcughaut the year. ' Social reinforcement.within the classroon

 ’7was;§l5E strong, with teacher praises given, and earned award gertificates
takén home for recognition by parents. This project wﬁsféﬁparEntlj very
»75u§cessful in mntivatiﬁg the pupils to perfarm at a high lavel af a:adanic N
.praductivity and in making the children feel 1ntrinsically suﬁcesgful whé$>theyri
did;perfgrm. |

; The extent of parental involvement at Keaukaha Elementary School was
amgng thé highest in Hawaii District. The school was sufficiently small
to allow the devél%ﬁmeﬂt of a close and persnnal relatiﬁnship with the cnmmunity.‘-”‘”“
Conferences between the project teacher and parents of Title I pupils were
- frequénﬁg.with contact of some kind occurring apprcximately three times each
maﬁth. Many parents appeared to be involved in or were aware of the Title I
- project and what it was doing for the zhiiaien of Keaukaha.

This project met, surﬁiassedj and almost écubled the objective criterion
of .1 grade level gain per month in reading skills. In all subtests except
.rk_GEﬁERAL INFORMATION the children achieved gains cansiderably greater than the

-1973-1974 Hawaii District average for Title I projects. The IDIAL SCORE had

-thé'highgst reliable gain in the District, with the zhilﬂf;n more than doubling -
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‘their baseline learning rates while participating in the préjéctif_ﬁighty%one

“percent of these children were gradually reducing their need for remediation

‘ _Whilé:thé numbefiaf books which the pupils read decreased during the Yééfg

~ they also increased in length and difficulty. The prescribed reading instruction
material for each child was individualized to match the pupilé; previous achieve~
ﬁentrand increased ability. As these children -achieved more academicélly, their‘
| BEHAVIOR (as judged by the project tedcher) also improved substantially. The
reading resource room at Keaukaha Elementary Séhaal was a successful and
beneficial project for these fifty children. As a model for Title I projects
throughout the State of Hawaiil, this readiﬁg program developed within its pupils
an ability to achieve, find success, and géin more from the aéademié experiences

that await them in years to come.

Operation Tutor:

The 6per;tian Tutor projegt_atﬁeaukahaElementary School was directed to
'éhirtéen pupils who were selected on the basis of their ptaviaus>ugdera;hieveﬁ
.ment. . The tutors, fﬁﬁm grades five and six, and the tutéés,lfrém:graﬂés thrge>,
. and four, met Eégethef for approximately two and anEEhalf:hgﬁrs each week, Qﬁ
Tuesdays, Wednesdays, and Thursdays. It is unique to the Keaukaha Elementary
School tutorial project that the pupils did ﬁat meet during the school day, but
after school was over. Ghiidféﬂ stayed after school not because it was required
~of them, and not for academic-credit, but because they apparently wanted to
learn more by helping each other - these children were gbvicuély maﬁivated
very highly.

Tutoring iﬁ the subject of mathematics, the youngsters met in thé room
of the tutor superfisgf {viho was named "Teacher of the Yég?" by the Lehua

(Hilo) Junior Chamber of Commerce diring the past year). Parental involvement

144




‘iié:this'prij§t‘was excellent, with'fréquant help offered, high strength

,activitias'arranged, and transportation provided. Every,ﬁpﬁday'thebtutﬂr

 swimming pool. This was apparently a highly regarded aztivity'far-thé Pupiisg

- Special awards and certificates of achievement were also.given to pupils

"3'—SuéerﬁiSﬂf'éﬁd parents took pupils ~ and only those pupils - who met the

_ “Keaukaha Operation Tutor attendance and work criteria, to the 1gcai‘é§mmunity

- who regularly and faithfully attended the tutoring sessions aﬁ& performed

" especlally well. With such motivation toc work from, the éxceptignalﬂgéins

which the children made are fully justified.
The Keaukaha Operation Tutor project met and surpassed all of its’
objectives, except for an increased ATTENDANCE rate of five péteent.f (The

pupils' attendance increased by three percent, reaching ninety—féﬁrrpéréent,‘

and well above the Hawaii District Title I average.) The tutors achieved

considerably more than did the tutees, who also achieved gains greater than
the District average, the only exception béing in READING GDMPREHENSIDN'and-
GENERAL INFORMATION. Eighty-five percent of these children attaineﬁ learning

rates above their baseline rates and more than the .1 a?etégé‘méﬁthly géiﬁ;

 with'all of them (100%) impréving their letter gradeé in MATHEMATICS (the -

tutored subject). Their BEHAVIOR alsé showed improvement well above the
average District rate.

.. This tutorial project can be appraised as an outstanding success for

the children involved. It was organized and directed by a very competent

‘teacher, the pupils were highly motivated tawar&vgreater achievement, and

"‘vparental support was unusuaily good.

1w
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hrerage Nonthly Gain on PIAT Subtests from Title 1 Project and District Average

PROJECT:  Komawaena Flenentary Reading Resource Roon

=&

.ELP —m

Blawnn e Bv B w0 f rw
g,

GrEUTIs  Rome | GEODE . SPELDG
RECOGNTTION  CONPREFENSION |

_ Title I Project
o DiEtfiGE Ave'ragg

t

IRORATION




KONAWAINA ELEMENTARY SCHOOL

_}Gb ectives fﬂf Readin Rgscuﬁce Rﬂﬂm‘,_ 1973-1974
A »Eevised. September 6, 1973.

OBJECTIVE:

CRR#1: - To effectively instruct the project pupils’ :Ln rea:ling skills so -
—i o they achieve, on an average a learning rate greater than .1 average
- ' " monthly gain in grade equivalent scores for reading recognition

and reading comprehension between the pre- and past-tests

CER#2: ALl pupils will show grade level gain of .70 or bette‘r in ,
general reading skills (word attack and comprehension skills)
by participating in the Remedial Reading Resm;ree Cem;er Er:rr a
ninimum of nin.e (9) ‘consecutive mantha. o :

KR#3: - The persanal. and intezperaanal imteractigns and bahaviors of the o
participating pupils in this project will, on an average, increase L
by 36“/1 between the end of Septembe: 1973, and the end of Epril 1974.'

KR#4:  To increase the arflcmnt af enr{chment feaﬂing done bs' the pupila
"~ as indicated by the number of high interest/leisure reading or
ngn-text bm:ks read.
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Objectives for Language Arts Enrichment, 1973-1974

- OBIECTIVE : : ' N
Kid#i: Eighty percent (80%) of the target pupils participating imn the
S Language Arts Enrichment project will equal or surpass the school
norm for reading readiness skills by the end of Term 3,

K1#2: Ninety percent (90%) of the children pa:tir:ipatiﬂg in this project
: will improve (or remain 100% accurate) their responses in each
of the twelve categories. of skills on the PRESCHOOL CHECKLIST
FOR BASIC SKILLS, developed and provided b}r the Sacial Welfare
Develcpment and Reseai:ch Center . . S

T -« 7 TR Niﬁety Péra:ent (SO‘Z) c:f the cl‘liléren wiLl merav‘e (Dr Eéfﬂﬂiﬂ
- 100% accurate) their expressive language :funi:tigning by partici=~
pating. in the Language Arts Emrichment project for-a minimum

"~ of si;t EEDEEEuEiVE maﬂths duzing the 1973—1974 aeadEmic year.

- Kt ,Att:ertdam:e at Eghcnl of the participating pupils in this pfa;ect
-+ - will, on an average, increase by five percent (5%) from the months
. of October ‘through December, 1973 to the months of F,ebruary
- through April, 1974, - R T o :
- Note: Refer to Dbjeei;i‘?e RRR#Z ..
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KEi#5: The péfscmél and interpersonal intg?éctigns and behavi‘i::é of the

participating pupils in this project will, om an average, increase
by 36% between the end of September, 1973, and the end of April, 1974.

Reading:

The reading resource room at Konawaena Elementary School was organized

and directed by a project teacher. This was the only reading project in the

District that did not receive the support of any ﬂiucatisnal agsistant in the

resource room. -Thirtj pupils from grédes'fgug, five, and six Wérepserved by

this Title 1 project, as well as a few others who paf;icipated as tutors only.

The elassroom furnlture and wvarious materiaLs in the room were wéll arranged, -

organized, and conveniently located for easy access, The schedule of activities = - 7

and procedures the pupils followed were highly efficient and carefully managed,
Individual pﬁpil folders were located by the door and numerous color-coded
___ work-stations and check-out points were presented throughout the room. The

" “pupils demomstrated good self-direction and en~task behavior.

In addition to frequent use of SRA reading materials, the Specific Skills

Séries, and the EPC Anéiqgﬂeéding Progress system, a vide variety of teacher-

made materials énd other commercial reading texts and programs were available

to the pupils. ALl materials were well designed, creative, and individually
présgribea to meet each pupil's academic needs, In fact this project had the

best axray and variety of reéding materials in the Diserict, second only to

the Hilo Bééding Clinic, A Language Master, éasset;te Eai:e re;ﬁr‘c:’l,et with

-listening posts, and a larger reel type tape recoxder weﬁe'presentfand

generally in frequent use by the children. Good bshaviarvbj,Ehe”pupils,,theirw,, ,¥,i¢

completion of academic tasks, and achievement which met the accuracy criterion, R

all éai;‘ned points which could be "saved" or "spent' at the ‘pupil'g discretion.
Weekly "calendar contracts" were also used to stimulate achievement and R
measure individual academic performance, The pupil's accuracy levels and o
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progressive work through the assigned tasks were carefully and frequently
monitored by the teacher., This reading resource room specifically utilized
a tutariéi componient of instruction as a fundamental aspect of the total
project design.

Parental involvement at Konawaena Elementary School was relatively small
and apparently imeffective. Approximately fifteég.pérEEﬂt of the parents and
teachers belong to the PTA, and no scheduled parent-teacher conferences were
held. The project teacher made occasional contact with her pupils' parents,
yet the response from them appeared to be less influential to program develop-
ment. The tendency for larger‘5§hagl$ to have less parental involvement than
smaller ones was again evident.

While the average monthly gains of Konawaena Elementary Schagi's reading

resource room were generally below the District average, the firat objsctive

~———for-readingachievement greater than -1 per month was satisfied, READING —

COMPREHENSION gain was at the .l per month level while the READING RECOGNITION
gain vas sigﬂifi&antly above this eriterion. The lack of significant pafenﬁal -
involvement and 5q§pcft may have contributed to the less than District average
level of performance. Yet while the monthly gains for this project were
generally below the District Title L aééfagés, the increased rate was well
above the average, with only two other projects reaching a greater increase B
in grade equivalent scores. Improvement of pupil BEHAVIOR showed an équivélemtﬁ
ly high ééiﬁ, and was again well above the District average.

Results from pre-post administration of the Metropolitan Reading Test,

* shown in Table 24-A, indicate that the objective of gaining .7 or more grade

equivalent score achievement was not met, These gains are lower than those
from the PIAT test because they were derived from a group test (school-wide),
administered twelve months apart, probably with less motivation by the pupils

to perform, and less reliability in the test results. Fyrthermore, reliability
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TABLE 24-A

KONAWAENA ELEMENTARY READING RESOURCE ROOM

Results of Metropolitan Reading Test

126

GRADE
LEVEL

Pretest Average
Grade Equivalent
Score

Posttest Average
Grade Equivalent
Score

Increase in
Grade Equivalent

Average Monthly
Gain in
Grade Equivalent
Score

Word | Reading
Knowl-
_edge

| edge

Word Reading

Knowl=

| edge

Knowl=~

__edge

Woxd
Knowl-

3.3

v

3.2

6 3.4 3.6 4.1 4.2 .7 .6 .07 .06
AVERAGE
“.9) | 2.9 2,9 3.5 3.5 .6 .6 .06 .06
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between the subtests' scores from both tests has not been established Ey
research, and ‘direct comparability is mnot possible. (I.e., without sufficient
reliability established it cannot be assumed that the two tests actually
measure the same thing.)

The reading resource room at Konawaena Elementary School was a success-

ful Title I program and good example for other projects to follow during the

were innovative, productive, and designed to enhance the self-direction of pupils.
Other project teachers could benefit the development of their resource rooms

by observing this program's structure, content, and design.

Language Arts Enxichment;

The Language Arts Enrichment project at Konawaena Elementary School

——————consisted—of-three-halkf~time—EAs-—and-thirty-one-chikdren—in-kindergarten-—and————

first grade, Eﬁéé assistant was supervised by a different classroom téaghar,
and each worked with the same children every day throughout the school year,
Approximately two/thirds of the children were kindergarteners and the
remaining third from the first grade. No special or unusual materials,
teaching procedures or systematic behavioral management techniques were observed
in this pro ject, ;ha EAs generally took their ten or eleven pupils to a
designated area of the classroom and worked with them privately during the
class' regular language arts period. Using the same materials and supplies
that were available throughout the classrooms, the assistants would offer
teacher of that responsibility.

fhe first objective of the Language Arts Enrichment project was that
eighty percent-of the pupils would equai or surpass the school norm in reading

readiness skills by the end of the third term. The attainment of this objective
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cannot be accurately assessed, however. While the norm for the reading level
tests of the Reading Skills Continuum was established by testing all sixty-two
kindergarten pupils, this was not done for the first graders, Norms for this
gréée level could not be determined since the project did not administer the
tests to any first graders except the Title I pupils. How well these pupils
did relative to other first graders cannot be knmown, and the percent of success
of .the total: group cannot be established.

Nevertheless, from the May, 1974, testing, 100% of both Title I and non-
Title I kinéergarteners equalled or surpassed the criteria fox Primary Level
Dne. Similarly, forty-three percent cf the Titla I énd ninety percent of the
non—TltLe I ch;ldren achieved the criteria for Prlmary Level Two, while no
T:it].e I ‘le‘pllS aﬁd 42% of the non-Title I pupils reached or surpassed Primary

Level Thrae, Tha average norm gehiévem@nt af all sixty—twg pupils in kinder-

garten was 2,0 Levels, and the average norm score of the thirty-one Iitie I

pupils was 1.2 Levels.

Gampgfaﬁive data from-all kindergarteners indicate that the Title I
pupils were approximately four months behind their non-Tiele I counterparts
in achieving criterion scores on the Reading Skills Continuum. The trend of
ceriterion schievement data from both kindergarten and first grade pupils
generally indicate that Tiéle I éhildren gradually decreased the knowledge
gap between themselves and other non-Title I pupils. Complete information,
however, was mot available to either confirm or disprove this 585uﬁptiﬂﬂ,
and the first objective of this project was not achieved,

The second objective, regarding the pupils' pre-post improvement on the
Preschool Checklist for Basic Skills, was satisfied., While no Eﬂnéistéﬁtb
pattern of achievement occurred, Table 24-B sﬁﬁéé that the greatest improvement
was in the moxre academic area and less from the caﬁegaries-af colors, shapes,

aﬂd.fdllaﬁiég directions, Almost one hundred percent of the Eﬁpils'cauld naﬁE'
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Pre<Post Percent of (riterion Success Achieved by Pupils on the Preschool Checklist for Basic Skills

TABLE 24-B

KONAVAENA ELEMENTARY LANGUAGE ARTS ENRICHNENT

I CRITERIA

ST

__POSTTEST |

INCRRASE

i
i
3
i
g

i

99

5

t
!

Colors. Identified

Colors Named

S

9

%

e e —Ypyer-lphabet-Naned: ~ - -

%-Nmberstdenti_fi_gd_ ] o IR R
| Numbers Named [ 96 7; 28
Shapes on L n n
jLut‘-ﬂmﬂf‘%‘fE Sedlls B | ] %0 ]
i Sl RO E
 Upper Alphabet Tdentified | 61 | %6 L
B | _95_ - 3 -

Lot Aphobet Lentlfled ..-..'-45 5 W
?LMLDWEEAlphabEE Named - L. 4
é_I;‘allaw Directions h 86 1Y

AIRAGE B BN IS S W




at 72 months, No valid norm scores could be established for these sixtesn
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and identify all of the numbers (one through thirteen) and the letters of the
alphabet.

The Test of Expressive Language (TEL) was administered to all of the
Title I pupils in the LAE project ét Konawaena during thé Fall and again in
the Spring. On the ﬁasis of the raw scores - possible high score of 75 correct.
responses = 96% of the pupils 8howed average gains of 12.9 paintéa moving
from an average raw score of 49.9 (norm 103) in the pre-test to 62.9 (estimated
norm 114-115) in the pGSt—téSt;ﬁEHGWEVEf; since the TEL was developed essential-
1y for preschoolers the norms were established for children ranging in age
ffcm 3O to 70 months. Although all of the tested children were within this
range for the pre-test, nearly all of the first graders and six of the kinder-

garten children were beyond age 70 months for the post~test with the average

children,

Eleven of the fourteen children (78.6%), where pre-post norm Scores were
available, increased an avefage of 11.5 points on the norm score. A highly
SPeeulétive appraisal would indicate that this project met Objective KL#3
during the 1973-1974 school year.

The fourth objective was that the pupils' attendance rate from beginning
to end of the school year would increase by five percent. It did not, but
decreased by six percent, and the objective was not met., While this language

arts enrichment project appeared to be beneficial to the children, it did not

,méet most of its original objectives established for them. Due to the nature

of the program, and its resulting data, there were no means to determine if

the thirty-one pupils achieved as much as -~ or more than - their non-Title I

_classmates. Nor could it be established whether the influence of this project

was a primary cause contributing to the achievement that was made.
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PROJECT:  Yonaweens {ligh & Intemediate Gperation First Step

Average Honthly Gain on PIAT Subtests fron Title T Project and District Average
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KONAWAENA HIGH & INTERMEDIATE SCHOOL

OBJECTIVES: Refer to pages 66 and 67.

Reading:

The reading resource room at Konawaena High and Intermediate School served
seventy-one éupilﬂ who were taught by a project teacher and one full-time EA.
The participants were from the seventh, eighth, and ninth grades, although
seventy percent of them were ninth graders. (Note: Since feeder scﬁggls in
Kona continue up t*'the eighth grade, there is a diéﬁ%@pgttianatg influx of
ninth graders each year.) Thé room was sufficiently large for the twelve
to fifteen pupils arriving each period of the day. Initially, the tables and

chairs were conventicnally arranged in the middle of the room, with materials,

é:zégtaachingﬁmaghiﬁésj—andiindividualﬂstudyaca:r&lsgalgngmghreejﬁallskJKEittutEs.,7 o
art work, schedules, and newspaper and magazine clippings were plentiful and
attached to most walls. Their quantity may héwe also been somewhat

-‘ distfactiﬁg, especially for students who needed to concentrate or feaué.their
attention toward academic work for very long periods at a time.
The noise level throughcut the classroom was often noticeably high,
a characteristic of teenagers which is not uncommon. The pupils wexe generally
ébSérvéé to be functiéniﬁg Gnﬁﬁésk; While self-direction was seldom typical
of the pupil's activities, they usually were occupled with some type of
academic material.
Iﬂstiugtiﬁnai materials most frequently used within the resource room
included SRA, Trouble Shooter, and various magazines and short stcfy books.
" Through the use of thesevmatEfials the instruction tended to be somewhat ﬁ
individualized, yet greater precision with individual diagnosis and pre-
. Sefiptién would have helped to make the assigned tasks more appropriate to

~ each pupil's needs and abilities. Used with Llncreasing frequency throughout
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the year were the Controlled Reader, Language Master, and a phonograph with
listening posts. Such automated devices and materials appeared to have greater
application during the second half of the school year, when a more efficient
grrangement of tables and chairs was made within the room.

A mativaéi@ﬁal system basaé upon giving stars and points to pupils who
attaiﬁé& the criteria for geod behavior and academic performance was noted.
The points eérged were tabulated on a master liisting of pupil names, being
totalled and issued once each week. The pupils could then save or spend-the
points for privileges and small items. The entire system of rainfgrcgment;‘

hewever, appeared awkward to hanéig, indirect and delayed, and of generally

and these to the actual reinforcers, appeared vague and generalized. Tangible

rednforcers such as the pens, pencils, and notebooks used did not appear to be

rewarding to these underachieving and sometimes alienated young teeﬁagEEE,
The: most obvious reinforeing event for these pupils was praise and positive
r&angﬁitigﬂ from the teachexr, which was offered appropriately and very
sincerely by her,

Like the elementary schaol, Konawaena High and Intermediate School had
wery limited parental involvement. Parental attendance at the PTA meetings
was felt (by representative members of the school staff and parents) to be
less than fifteen percent. No parent-teacher conferences were conducted,
and little contact by the project teacher to the parents was made. The
results of those communications which were made, including both formal and
imformal contact, were reported to be frustrating experiences. As one’
?érﬁan close to this Title T program said, "Parents seem less interested
in the progress of secondary age level students."

While the first objectiwe of this resource room project was technically

- nok met, the combined average gains from both rgadiﬁg’éubteggs surpassed the

- 169



134

.1 per month level of Objective RRR#1. The gains achieved by each grade 1ev§1
of this project did not follow a consistent pattérn; but did indicate that
nintﬁ graders (like kindergarten and first graders), who represented the
outer limits of Title I emphasis during the past year, attained less academic.
success than did other grade levels. |

Although the gains achieved by fhis reading program were relatively low
by District-wide Title I standards, they did satisfy ﬁhe objective of reading
improvement, and helped the pupils to increase their learning rate (.07 per
month) by one-half year, to an average of .12 monthly grade level gains. That
is, these pupils achieved seven-tenths of a month for every month of the

school year, at the beginning of the year; and 1.2 months per month achievement

by the end of the year. By these atandards, the project was successful, and

of considerable merit.

S e —

The number of pupils who achieved learning rates above their baseline rates

(79%) was equivalent to the District Title I average. This project faced the
challenge of working with over seventy students (most of whom were ninth graders),
with a substitute teacher new to Title I procedures (and older pupils), and only
one assistant. That it could maintala success 7 par with that of the entire
District is commiendable. Ng.aﬁhér Title 1 reading resource room in Hawaili

District encountered comparable limitations or handicaps to its overall

effectiveness. This project at Konawaena High and Intermediate School was of
considerable and necessaﬁy benefit to the school in general, and especially
to its participating pupils. Particular credit for these achievements rest.

with the teacher who exhibited dedicated efforts despite the limitations.

Operation Tutor:
The Operation Tutor project at Konawaena High and Intermediate School
combined its resources.and pupils with the elementary school and got off to
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lkétrer 'iif!éll'-"ééaft., Althéugh t‘he program c::rlg‘inally begaﬁ. with tvanf;f-twa éupils,
o ly fiitgén remained in. the pra‘iéct thruughaut the year. Thé Eight I:utats T
were ni:nth and tenth gfaders, and the seven tuﬁees from the :Eﬁmfth ana séventh
»g::;-ades. . Tha tutaxs, from the high school and tutees, from the eleméﬂtaryr =
ghucl met within different rmms af b«:tb schm:le tl‘;]:c.'sughaut mnst of zhe day
‘Each dyad net Em: app’mximately three hﬁurs ea:h wgak w:Lth scmlg gngagéd in
reading activit:ies -and nthers in mai:hamatics

AN-Eufmmunicatian was citéd as a difficult ngblam batwsen tﬁe tuta: supervisur
: ,ai:d thé pupilg of this rather complex project. A Iegular substitute teacher
:i:he tutar supervisx:ﬂ: met with the tutorial dyads within the scl‘lnal's l:lbrary. L
-',l".'?]:e‘ ja;:k of privaey and limitaticns imposed upon accurate Lestiﬂg vere cansidef= :

S T L

"'aElag The PTDjEE‘.t Was located. ’ithin two largé -adjacent schools, with tutgring in

ﬁﬁ:éading amd ﬂat:hematics x:cc:urfiﬂg in variocus classrooms. The eﬂo::di_naticin

:c_:':f'tEl program (atxd supenisian of these sessians) was difficult,

The a\rérage inr;nnthl.y gain scores represeat “the c;omplé:cit;y “and frequa::t T

'viééﬁfusim which was basic to this prajectg 'Ehé gains, both ’h:Lgh and lc:m,
ffluciuate considerably between subtests, with both negitive and eﬁt:emely
‘:high gains Neither tutors nor tutees reached the objective c;riteria 'wit;h“all
| - but one uf the;z subtest scores being ﬁaelL below the Distriect TitlE 1 aver:age-
:'--'iﬁe gains represented by the TOTAL ECGR*-E Ef the PIAT and those tepresgnted |

b‘g t}ae District average differ considerably for thig prgjat;t:, since thirty-

tﬁm gae:r:gaﬂt of the pupils Whg originally Eagan with the program were mot pnst—
.:tested | o _ .

From these relatively low, fluctuating, and less reliable scores, the 53%
:::_:"i{,tjle pupils achieved leaxning rates above their baseline rates (as vell
'-_;ié!;fbwé the .1 per month objective criteria). The ATTENDANCE DE these

t:tjé&*r zhiid:en, which was dnitially cﬂg sinallest rate of any PrGjEEL, ‘also h

,écreaged by the end of the year. Alihau;gh the tutor supe::visor of t’hj_s
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: !

faﬁ'y Iitie_ ; utor supet’visﬂr, the program as a whole appeared too c:gmplex
' argd iﬁefficient - involving too many classrooms, time periods, SH‘bject

area’sﬁa;nd zlassrgam tgachers, .and too little coordination, privéu:}f foxr test

administfaﬁign and teacher supervision. Yet the pfggra’m was sémew’hat :
o 7. Effecﬁiﬂré Ecz manjy Chlld.’réfl and beneficial to most. The handio;ap% to this

pfuject 5hsu1c1 be reéagniﬁed and overcome ne::t year vhen g.mplemeﬂtea iiltc

the daily instructlonai routine gf tha resd:mg resource room af Kcmawaéza High

and Intermediate School.
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NAALEHU INTERMEDIATE AND ELEMENTARY SCHOOL

. OBJEGTIVES: Refer to page 66 and 67.

- Reading:

.. The project teacher and twaiﬁalfﬁzimaEA'simstrﬁctei,thése thldréﬁ}_éﬁg—ﬁﬁgééﬂi

;EWWEﬂm repfééented each of ;hé second, thirﬁ, and fourth gradé levels. SiE%'T‘A
-vf;cienﬁ facilities, classroonm furﬂiture, and shelves ﬁere prgviééé'withiﬁﬁthls.-
' project's unusually large elassraaé faeiliﬁyi with nost of thepinstfﬁétiﬂ%alii
| materials located along the walls, the center of academic work gé;ﬁrred afﬁuﬁé

- a. few cirgular tables in the middle of the room.

Eéééiﬁg instruction primarily came from the use of SRA rgadiﬁg‘kits and

" Ideal cassette tapes, although these were augmented by some teacher-made

“The reading resource room at Naalehu School served thirty pﬁpils-whéﬁwéfé"‘f‘* 

" selected on the basis of their underachievement in reading and language arts, = . .

' materials and other commercially prepared texts., A record of eample%ed work
‘was maintained in each ghil&‘s folder é;§YCEﬂVéniEntl? located on a shelf next
éézthe xoom's entry door. Academic tasks givem to the gupils also‘included
ﬁsrking with a Language Master, cassette tape recorder, and réelitqgféél
recorder. Most cléssraam activity, hovwever, appeared to be ihdividual Easké,

with direct assistanc: from either the project teacher or DHE'Qéwéﬁé“aidEs;

A behavioral approach to classroom management, adopted éy this project,

 consisted of establishing a small ''token economy' SYSEEEIWhéfEEY the childréﬂ_

_:guld earn points and rewards in return for their work and ééhigvamen;- More

influentigl upon the pupils' academic behavior, however, was theigéé,gf soeial -

Préisgg éiassfgam recognition, and reinforcing notes taken home to the parents.
' ‘While the @Vé?all approach vas generally effective, a more cansisﬁent, sys-
kj’;temétiz; and pta:ise application of contingency management tecﬁniﬁues should

be dgvelap;ﬂ during the next school year,
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parental involvement at Naalehu School was very good throughout-the 1973~

© 1974 academic yeax. Participation by parents and teachers in the PTA was

repatted to be apprnximately thi:ty-fiva percent, and a monthly newsletter

" was issued to parents concerning gvents4af the school. The project tzacher

had relatively frequent gﬁntazg with the pupils' parents, wiﬁkxn@s@ communi=~
cation occurring thraugh u5e of the telephone and written reports of the chiid's
prmgtess. Ffééugnt discussiﬁﬂs were also held with the clasérﬁﬂﬁ teachers of
the Title I pupils, providing the prnject tegﬁher w;th Lnfofmaﬂién %Egaﬁdiﬁgl

pupil needs amd their success in pother subject areas.

"gince all thirty pupils of this reading rescurce roOom Were both pre- and’,,

pust-tested, the TOTAL SGORE gain was equivalent to the average monthly gain,
The firgt objective cancernimg grade level achievement was met aﬂd gré%ﬁly

surpassed. Only three other projects attained greste: gains in READING REGGG“

NI'IIDN and READTNG GDHPREHENSIDN with the Naalehu project achieving its

q

best gains in these two subtests. While the average gain of all pupils ' TimdLT

cates that three-tenths of a year's grade level gain was achieved-beyond -the-;
full year's achievement, the academic success in reading was significantly
greater. The .123 monthly gain from all subtests does mot directly reflect

the much higher .17 gnd .21 monthly gains in reading. The eEfect which this

project had upon these thirty pupils’ reading achievement (as the project was

exclusively directed toward improving reading achievement) is more accurately
démgngﬂratgd by ﬁhase scores.

Yhile the ATTENDANCE rate of pupils gafti:ipating in this respurce room
decfaasgé during the year (whicﬁ was common to all projects), the rate could
not have mét the criteria of five percent improvement., The Naalehu project's
attendance was, at the beginning and end of the year, greater than the Dis~-

trict Title I average., The number of BOOKS READ, and the improvement of pupil
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',BEHAVIDR, increased dur;ng thg school year. ;This data:,hawéver,‘is:véry‘sub4 ey

'jective and not a yeliable indicator of the academic success tha: was aghigvadiv"'"

The reading resource room at Naalehu School was successful in its

objective of helping the tﬁirty_selected>pupils to signifigantlirimpravg théi§"4;:;

reading ability, The projeéct teacher appeared dedicated and eager to éahél; i
;that she could to develop the pfaéram and help each child to gain frem_cﬁei ‘
,€éxperience a better use of the English language. The,mgteggg;s!wiqstﬁgég
tional approach, parental invglvemént,_and.ﬁndarlying effort by Ehe»ptajget

teacher contributed to the advance reading skills aehiéveﬂ by'thgse'pupils.

Operation Tutor:
The Operation Tutor project at Naalehu School involved sixteen pupils,
with the eight tutors coming from the classroom of the project's tutor super-

visor. The dyads, from fourth, fifth, seveﬂth and e;ghth grades worked

rin théraréas of maﬁhemgtlas and reading, aﬁé mat duringrthe szhaal day fcr
.approximately tvo hours each week. Starting :ather 1ate inta the academic
yéér,‘the project was eventually organized in such a way that the tutgrs_and
tutees met in three different rooms of the school.

Thé inconsistent nature of the daﬁa may be attributable to the project's
lack of sufficient coordination, acceptance, or cooperation by the other
classes of the school. How the tutors, for example, who were achieving 1.3
years grade equivalent gains at pre-test could achieve a loss in MATHEMATICS
(a tutored subject), and over four years' gain in READING RECOGNITION (also a .

tutored sub;ect), cannot be reasonably explaimned by the influence which this

project may have had upon them. That these tutgrs also achieved only six—tenths,

of a yeaf:in READING COMPREHENSION (or seven times less-.than that of reading

recognition) suggests that either their decoding skills were exceptionally
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’n}well taught, or that ‘the' test scores d1d nct acgurately represent their general

?abill,y 1evel. Whathar the. nbgagtive cr;terlnn of .1 per mnnth in ths Eutnred’jﬁ
Vsubjacts-was met, or not met, cannat therefore, be fellably determlned. ,'-

The petcént of all tutors and tutees who- achieved Iearniﬂg rates abnve o

thﬁir basellne rates,-and above, Ehe a1 per mcntb abJéctiva criterla was

]BSA and 25%, tESPEEthEly- These were the 1nwest rates in the DLstricE-g fé T

',f*,the ATTENEANCE of ﬁhese pupils increased substant;ally; Sﬂd Pér."{

this prajezt to meet the objective ¢riterion of five*pércent increase, The

pup;ls LETTER CGRADES in the tutored SubJéctS also’ 1mpfavad by more than EDA,'¥5?

and Lmprovement in BEHAVIOR was alsm gudged to have ugcurred durlng thebyéar.ﬁ

It ganngt be azcurately detarmiﬂed whether ;his tutorial project a;tually”‘
achieved for the pupils the DbjEEEiVég for which it was designed; The data
are too inconsistent and subjective for concrete analysis. Thé tutorial |
"experience which these pupils gained, however, was prob ablywnrthwfzilefﬁr e

them.
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CONCLUSIONS & RECDMMENDATIDNS '

The many notable accomplishments and achievements of the Hawaii District
ESFA Title I projects are summarized here. Many areas in need of

improvement were identified and have been previously discussed with

the personnel of the Hawaii District Office. A number of recommenda-
tions have already been implemented - at this writing - and the situations -

remedied or imﬁrgvedi

The 1973-1974 Hawail District ESEA Title I program involved the following

general statistics: ¢
ESEA Title I Schools . - « & « = = = + &+ ¢ = s 7% =« =« » 13
. = .
No. of Component Projects . . . « . + + + « + o« « « + « 27
r Operation Tutor . . . . « . « . . 1 )
Reading Resource Rooms . . . . . 1
“vewnowe. ... .Remedial Support Services . . . . . I I

Preschools . . . « « + + ¢ «
Cliniec (Hilo Réading? e e e .

e SN R

No. of pexrsonnel . . . . . L v . &« & 4 4 s & 4 s & . . . 63
Full-time teachers . . . . . . . 12%
Full-time Counselor . . . ... . ., 1
Part-time Teachers . .. . . . . 18
Full-time E&s . . . . . . . . . . 11
Part~time EAS . . . . . . . . . . 21
*does not include 3 Hilo Reading Clinie teachers

No. of target pupils . « . « « « ¢ 4 + 4 . e 4 s s o« . 4962
Operation Tutor . . . . . . ... .196
Reading Resource Rooms . . . . ,415
Remedial Support Services . . . .254
Preschools . . + - «+ « + + « . . 42
Hilo Reading Cliﬂlg . . .+ s 5**
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The nétufz and content of these component projgcﬁs varied according to
their purpose, overall design, and specific objectives, Alae Operation Live~
In cfferéémnutfiticn, recreation, and socialization to its pupils; the reading
projects gttémpted to provide individualized instruction; two preschools
supplied their children with the necessary educational foundations requived »— - .» ..
for future academic success. ;Tha Operation Tutor éf@jeits promoted among its
,_,PuPiiE - selfﬁcpnfiéEEQE and scholastic échievamént,-?bilé the Hilo Reading
ﬁliniﬁ focused its efforts upon concentrated clinical services for pupils with
the greatest reading need in the Hilo area. Although different and varied,
the goal of all twenty-seven projects was to provide uﬂdgragh;éviqg.ghilérsp.5#:
with the remedial instruction essential for their future Suecég;;iﬁ éghaﬁi‘
The reading projécts' use of various instructional materials, teaching
devices, and techniques of classroom management were generally adequate. The
wEﬁﬁ,&,aﬁrarlgemeni:,af._materials;.:class::aciammfufniture,ﬂand:the---ut;ilizatfi@n~éf-»»#¥~~»ﬁ~~»mwww-wm4
availabie floor space, was most frequently efficient. In most reading

projects individualized instruction was the focus and the classroom environw
L )

ment gaﬂérally productive. Approximately eighty percent of Hawaii Distrier's
Title I pupils were learning more, and learning at a faster rate, than thay
had before the 1973-74 school year. The knowledge gap between Title I and
non~Title I pupils was decreasing as these projects' remedial sérvices
helped the pupils to avéfgcme their frustrations and academic 1imitayigns.
The reading teachers' past experiences, their willingness to ask
q§esti§n$ aﬁd utilize innovative teaching aﬁpfgaihésg and their desire to
sgara ideas and learn f?am.éné another all contributed to the success of
staii Distriet's Title I effort. Projects during the past academic vear
were more organized, mafeAeffeEtibé, and of more help to the pupils than

they were during the 1972-73 academic year.
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While the support service projects increased their pupils' rate-of

with 1.7 year's gain in reading

these pupils narrowed the gap of

learning over the pPrevious year, the reading resource rooms achieved much
greater progress in the remediation of the pupils’ academic deficiencies.

These resource rooms provided their pupils

achievement, This was 0.7 a year by which
ability between themselves and the academic norms established for the general

school pepulation,

PUPIL ELIGIBILITY, SELECTION & IDENTITY
0f the four hundred and fifteer Title I pupils participating in the

reading resource rooms, 62% of them were boys and 38% were girls. The

achievement attained by both groups was similar, with the males gaining .14
sexes was found in the Operation Tutor projects, with 57% of them males and

]

grade level per month and the females .15. A similar proportion between the

43% females, again achieving .14 and .15 vespectively. Although the girls

achieved one-tenth of a year more than the boys, the difference was insufficient
conclusions regarding either the instruction or emphasi

to establish specific
than the gains achieved by the two sexes was the fact
One hundred

S s

given to them.

More significant
selected considerably more boys than girls,

that the projects had

and_twenty-three more boys were participating in the Title I projects than
were girls. Their baseline learning rates, however, were almost identical,
with .083 average monthly gain for the females and .087 gain for the males.

selected as+Title I participants was that they may have been mare frequently

The most probable explanation for the greater number of boys having been
project teacher as "special cases'" which needed "extra help"

Extreme caution should be ekxercised into

"referred" to the
accepting pupils for Title I programs on the basis of such subjective referral.

from additianél school personnel.
L
{2

.
O
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The primary reason that more boys than girls were selected may have been

that i .75 yoferred more often by the «lassroom teachers, and largely

Benz. nf the pupils' misbehavior in elass, Pupils with behavioral pf@biegs
generally tend to be males, while girls who are equally underachleving do not
as frequently exhibit inappropriate behaviers. Classroom Eéhaviarg however,
is not a Title I criterion for selection into reading praéects; AlL pupils
should be selected only on the basis of quantitative and objective test data,
and not from the teacher's subjective opimion, such as '"the pupil is too
active, has a short attention span, and I ean't work with him."

Upon referral, potential pupils might he pretested - with a standard
instrument suchxss the PIAT; ranked according to percentile Szarésgiaﬁd

selected on the sole basis of their academic achievement status within the

schéal.

'%”*All“SEhﬁﬂls‘éré‘ﬁéll”reﬁréééntéd’by‘ﬁﬁg“épéiiai”eﬁﬁééfiﬁﬁ“éﬁﬂ services
program of Hawaii District %high has, in the last yéafNand a half, improved
éhe scope of its activities ;- v.rvices to ldentified and referred pupils.
Problem oriented youngsters wich difficulties in addition to academic achieve-
ment should logically be referred tu this pr@gram; This does not imply that
unmotivated pupils with behavioral pr;blgmg will not be vpnsidered by the
Title I program. Where appropriate learning and structured instruction are
essential, particularly in reading skills, raferral to the Title 1 project may
be the best option available for the youngstars.

Since referral to any out of the ordinary instructional pr@grém can imply
a negative stigma upon the pupils' self-image, caution should also be
exercised in identifying the reading resourc¢e room as the 'remedial reading'
class. This negative stigma and labeling can further be reduced if the project
teacher can devote increasing amounts of time:, when and where appropriate,

providing follow-through instruction with the target pupils in their natural
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or regular classroom placement. This, in addition to helping the tavget

pupils waintaining theiy jdentities in the classroom mainstyram, will enzble

other non-Title I pupils to perceive the reading tmacher as a "special

helper' to their regular teacher. s

RECOMMENDATION #1: Screening and selection of pupils for the ESEA Title

.1 projects should be based primaxrily on academic deficiency and not solely
€

iy

on behavioral deviancy.

labels or stigma for pupils who are referred to the reading resource room.

RECOMMENDATION #3: Follow-through instructional services should be

@arried into the target pupiis' regular classroom placement,

STANDARDIZING ACHIEVEMENT MEASURING INSTRUMENTS

s g B e

_Ehw“HMWyMWé“wThéwunif@fm adﬁpti@n of the PIAT test instrument throughout Hawaii
District during the 1973w7§*academic year is commendable. The abje&tiva and
consistent measurement of pupil achievement which this test provided should

be continued throughout the coming years. Use of an objective and individua: .y
gdministered test among all projects, however, does not guarantee accurate

test administration or equally reliable scores from all projects. WNo test

is valid unless it is used properly, and no scores are reliable unless they!

: are objectively and impgrtiallyrfécarﬂédg Furtﬁér attenticn and emphasis
Gught to be given to the accuracy of test administration, and to the record-~
fng and reporting of the data that arises from it. Test rgsulﬁs must be an
wnbiased measure of each pupil's achievement.

To enable the establishment of a more refined and responsive indivie
dualized instructional program, the use of more consistent and reliable
diagnostic and placement instruments should be considered. Except for the
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Spache tests used by the Hilo Reading Clinic, no other project was Dbsef?ed

uéiﬁg such systematic procedures. Many Eigé commercially prepared diagnos-
tic and placement materials are availsble aﬁ”ﬁ%é current market.

The use of validated diagnostic wid placement instruments can verify
Ehe-reliability of achievemerit test results which are questianaﬁiei* Althgugh ;£
further diagnostic and placement ﬁest fésulté do not have to be cgﬁsi&eréd_

for program evaluation purposes, its availability and use will enhance

A

proper instructional prescriptions and placements,

Remedial instruction, by its very nature of the varying degrees of
achievement among the pupils being taught, requires individualized instruc-
tion. In order that precise individualization of instruction can be

maintained there must be constant - daily and/or weekly ~ assessments of

each pupil's progress to the prescribed instructional program. No consistent

and standardized progress checking system was noted among all of. the Hawaii {',}

District ESEA Title I projects. (Konawaena Elementary School has, for the
past several years, implemented a reading skills continua and is the only
exception to this situation.) Serious consideration should be directed

towards the development and adoption of a uniform hierarchy of instructional

objectives for reading skills (or other appfopriaﬁe academic skills) and

appropriate classroom behavieoral skills.

Criterion.referenced tests a;campanying such objectives have the
sévaﬂﬁage of 1) permivting direct interpretation of pragrass in terms of
specified behavioral objectives; 2) facilitate individuvalized instruction
on a consistent and systematic basis; 3) a]iﬁiﬂate a situation whara=ha1f
or méfe‘cf Hawaii's school children wust always be below the median;

4) enaﬁlé teachers to check on student pragress:st regular intervals;
5) eliminate pressures on teachers to "teach to the test' in order to have
the pupils make a good showing; 6) enable teachers to campile-a ﬁﬁmptehehsivé};

175 "




148
record of the pupils' development and clearly identify additional instruction
required,

Since non-academic classroom behavioral objectives are unique to sach
locale, school and classroom, a hierarchy of such objectives should be
developed individually by each project in concert with the general classroom
expectations of teachers at the various schools. The availability of a
hierarchy of non-academic classroom behavioral objectives will enable
consistency among teachers (and EAs) to help children learn behavioral skilis
consistently and systematically.

RECOMMENDATION #4: Refine testing procedures for academic achievement

test, i.e., PIAT, to improve the reliability of such results.

RECOMMENDATION #5: Identify and utilize valid diagnostic and placement

tests to improve individualization of instructic.. and help validate achievewant
test results,

RECOMMENDATION #6: Seriously consider development and/or adoption of a.

hierarchy of reading skills objectives with accompanying criterion referenced
tests (CRT) as an alternative achievement, diagnostic and placement test

instrument.

LEISURE AND ENRICHMENT READING

Commensurate with the development of reading skills is the application
and practice of thé skills in relevant recreational and/or interest reading.
The various reading'projects attempted to measure changes in ﬁenﬁinstrﬁctianal
reading by recording the number of books read by each pupil - such counts
being taken during the fall and again in the spring and results compared. As
thé results indicated, a lack of clarity in the monitoring procedures resulted

in unreliable scores. -
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In order that a more efficient monitoring system can be implement&dtféf
leisure and enrichment reading accamplishments by the Title I pupils, it is
suggested that the reading teachers, in concert with their respective schééi
librarians, develop graded lists of book titles, The list can incl: books
which are or are not currently available at the school. Among the various
criteria to be established for the preparation of such lists should be
1) the interest group targeted; 2) level of difficulty ~ decoding and/or
comprehension; and 3) whether or not the book is accompanied by supplementary
media presentations (filmstrips, tapes, records, etc.).

The task.can be more conveniently perfcfmed and less duplicated if the

various participants will divide the types/levels of books by publishers, etc.,

‘and ‘a list exchange system be instituted and shared with all participants of

the effort.

RECOMMENDATION #7: Establish a graded list of book titles for implemen=-

tation of a systematic leisure-enrichment veading program.

TEACHER EFFEC13VENESS: EXPERIENCE AND _(AIN:“G

The success of the ten reading resource rooms {and the remedial support
service project at Kapiolani School) can be viewed from two perspectives.
According to the PIAT test results, the six projects whose pupils acﬁieved
more  academic success can be contrasted with the five projects whose pupils
generally achieved less during the school year. Several uniéue gharacteriSE
tics are evidernt from each group, and their differénces Eélp to isolate those
agspects which tend to result in the greater success of pupils. While this is
"averaged" information and does not represent any specific project, its value

and implications are considerable.
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Among the more significant differences between the more successful and

less successful of proj--its was that the first, which achieved .19 av ..ge

monthly gains in reading, were instructed by teachers with averages of nearly

one and a half years of previous experience in teaching remedial reading. The
latter group of projects, which averaged .12 monthly gain, were taught by
teachers with iess than a quarter year of experience. (This was gained solely
through a teacher tfaiﬁing course.) Such a large difference would not likely
occur unless the teacher's individual experiences (whethar classroom experience,
inservice training, or from outside c@nsultatioﬁ) were a fundamental cause
which promoted better classroom management and effective pupil instruction,

This effect is apparently related to the fact that énly 33% of the teachers

who instructed the more successful classes were new to Title I remedial reading
projects, while 80% of the teachers with the less successful projects were
inexperienced and unfamiliar to the Title I.reading program.

Another distinctive difference between the projects whose pupils were more
ar1 less successful was that the teachers of the first gfaup had taken, on |
an average, four and one/half university credits (approximately 1.5 courses)
in remedial reading instruction. The teachers of the latter group, however,
had been involved in an average of only one/half of one university course
in this subject area., Tihc assessment of thase courses, and what each teacher
obtained from them, is too subjective to accurately estimate. Yet the data
indicates that educatiofial experiences (and inservice training) by the teachers
was of primary significance in the development of program effectivenass.,
Additional education or training which the teacher had evidently related to
the project's success - and the achievement of those pupils participating in

it, This information suggests the necessity for educational courses to be

offered to all Title I teachers in Hawaii District. Such experiences would,
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according to the data, help each project teacher to establishﬁsnd implement
more effective and beneficial remedial reading projects throughout the
District.

Staff turn-overs at the va:lous schools are expected to continue,
particularly in light of the current sizusﬁiaﬁ where decreasing enrollments
require adjustments to the school staffing pattarnsi- The mere fact that a
new teacher is assigned to teach reading in a Title I project does not imply
Ehat the project will be less successful. Neither does this mean that the
assignment of an experienced and well trained teacher will guarantee academic
successes. All new Title I reading teachers can be inspired and motivated
towards greater experiences with concomitant training that will assure them
of greater successes and results of their efforts., Stability of teaching
zssignments will enable this to occur.

CECOMMENDATION #8: Teacher assignments to ESEA Title I projects should

be carefully screened a:ui stabilized as much as possible, Experienced or
inexperienced teachers should be afforded security in their assignments to
enable them to make long range plans regarding salf%imp;avémgnts as well as
improvements *o their projects,

Rﬁ@@gﬂgﬂ@g@;gﬁ #9: Formal and informal training opportunities (including
elassroom visitations) should be consistently offered to all experienced and

new teachers involved in the ESEA Title I programs. Training plans should

also include inputs from the teachers.

EDUCATIONAL ASSISTANTS AND REMEDIAL SUPPORT SERVICES

With two half-time positions equal to the work of one full-time educational

assistant, the projects whose pupils were more successful were supported by an

average of 1.1 assistants. Yet the lesser successful projects were each, on
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an average, able (. utilize 2.0 full time EAs. Although this fact may appear
contradictory to the logical assumption, it suggests that the presence of more
classroom educational assistants did not necessarlily benefit pupils iﬁ.ﬁead
of supplemental educatiaéé? services. The implication is not that ore para-
professional assistants are detrimental to projects, but that as projects
Eﬁlargé and include more pupils and EAs, the teacher's supervision and direct
iéfluéﬁCE upon them becomes complex. The proiect is then weakened and the
--..iils achieve less. ;

Contrarily, recent trends im educational technology suggest and have
demonstrated that the inclusiom of pavaprofessional cdugaﬁianalvassistants
greatly enhances individualization of instruction and effective teaching at a

significantly less cost than the reduction of pupil-to-teacher ratio. Inter-

views conducted among ESEA Title I educational assistants iﬁdiéaged that very
little effective and formal EA training had been Qaﬂdﬁgted in the -past. EA
roles have been vague and sulbject to interpretation by the respective classroom
teachers with assigned éA positions. '
It appears that no specific teaching sikills have been conveyed to Eis

although nearly all of tham weve routinely assigned two to ten pupils each to

"instruct' in basic reading and/or language arte skills. It was noted that ‘

actually were responsible ~for the diagnosis., prescription and evaluation of
‘itle I pupils. While a number of individual EAs with considerable experiences

and natural teackiag abilities were observed as being effective teachers, it
larly in the crucial academic skills of language arts and/or reading for under-
achieving learners.
The presence of EAs in remedial suppdrt as well as reading resource projects
can be significantly beneficial if 1) they are assigned specific roles;
ERIC | 180
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2) taught gkills in classroom ﬁanagémént and various teaching strategies; and
3) appropriately recognized as paraprofessional teachers, Experience and
well trained EAs can provide the necessary f%llcw—thraugh and individualized
attention that regular professional teachers are unable to render.

In this regard, claésragm teachers with assigned EA positions should also
receive training in the appropriate utilization and task assignment of para-
professional aﬁd/erfalunteer classroom assistants.

With the necessary experiences and opportunities for f@fmalltraiﬂihg,
some EAs can look forward toward eventual certification and feﬂ@gnitignzgs

professional teachers. Their combination of experience, training and natural

ability to relate to the less fortunate and educationally deprived pupils may
prove to be significant assets and attributes for their successful careers in
education. This will result in a more efficient and effective educational

program for all educationally deprived children.

RECOMMENDATION #10: Educational assistants should be given specific

training in classroom management sk*lis as well as techniques of instruction
in various teaching strategies.

RECOMMENDATION #11: Classroom teack:s.. 1 'th assigned EA or volunteer

auzsistant positions shculd be provided specific training opportunities for the

proper utilization and task assignment of such assistants.

MOTIVATION AND_LEARNING THECRY

It was noted that nearly every reading resource room project in the Hawaii
District featured - to varying degrees - some aspect of positive reinforcement
for desirable classroom behaviors and/or academic achievement. Further, one
of four common characteristics noted among the more successful. Operation

Tutor projects were positive reinforcement for behavioral achievements. This
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effort is praiseworthy and indicates the project teachers' general under-
standing and acceptance of the significance of positive consequences to
learning objectives - academic or non-academic.

Careful observation amoug the various projects iudicates, however, an
undue amount of emgkasis on tangible or object reinforcers such as edible
treats, trinkets or toys and tokens/points continued throughout the entire
year. While it is often very necessary to begin dispensing tangible reyards,
to make positive reinforcers meaningful, it is crucial to the natural develop=
ment and social growth of each learner that equal emphasis Ee placed on social
reinforcers such as teacher praise and peer recognition. This can be done by
pairing social reinforcement with the dispensing of tangible rewards -
gradually diminishing ihe frequency of tangible rewards.

The immediate dispensing of positive corsequences is often as equally
crucial as the appropriateness of the rewards. Underachieving children often
exhibit lack of motivation merely because they are - at a given point in time =
unable to foresee the gratification which cemes from successful accoup Biads

Another area éf concern to be considered is the proper designaticen
behavioral objectives. Care should be exercised tgzregogﬂiéé learning
acezuplishments rather than mere compliance or conformity to teacher expecta-
tions. Behaviors which are to be modeled or shaped and positively reinforced;
should be for the "good" of the 1éérﬁéf rgﬁher than for the benefit or
convenience of the teacher,

Finally, more systematic effort should be directed towards "catching the
child being good" rather than ”Qétching him being bad." Both teachers and EAs
should constantly recognize and pr%ise childfén who are on-task rather than

ignore such desirable traits and-aﬁﬁend to their misbehaviors.
t T
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RECOMAENDATION #12: DProvide immedia®e and meaningful positive reinforce-

ments for desirable task accomplishments. 'Cavel the child Eeing good."

RECOMMENDATION #13: Pair tangible rewards =i th sorlsl ieinfetcement and

diminish its frequency. Use "natural" conse uences increazingly and to
greater advantage.

RECOMMENDATION #14: Reinforce behaviers that are buneficial to the

learner rather than conveniernce to the teacher. .

PEER TUTORING: A TEACHING STRATEGY

An analysis among the results of various successful and lesser successful
Operation Tuter projects reveals that the more eifective and'ﬁfaductifé
tutorial projects during the past school year had four common characteristics.
Théée were a) simplicity in organization: tﬁtaring in one subject area, in
one place, and during a specific and :o=sistent time of the day was more
effective; b) appropriate ability levels of tutor and tutee: the tutors'
ability was not significantly more (or less) than three grade levels above
the tutees' for mutual learping to occur; c) positive reinforcement for
achievement: as tutoring was entirely voluntary by the pupil, the azégmplish;;
ments flourished when social praise, teacher recognition, or certificates of
achievement was given; and d) relatively close supervisinn by a teaqhér: the
pupils' meeting, sitting, and ralking together did not automatically imply that
a tutorial and mutually helpful relationship had been estsblished.

Through implementation of a tutorial componant under the direction of
reading resource personnel the pupils will learn more academically, increase
their Sélfaﬁﬁﬁfidéﬂﬁéglaﬁd:allﬂw extra time for the prmject'teaahar and EAs
to further diagnose, prescribe, and individgalize pupil instruéiign. When
other non-Title i pupils are included as tutors or tutees, the negative stigma

usuélly associated with special c¢lassrooms will diminish,
B 183
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RECOMMENDATION #15: Consider incorporation of Operation Tutor activities

as an integral function of the reading resource room.

PRESCHOOL FOCUS

The Hawaii District ESEA Title I preschool projects have been indeed
faftgnate to be staffed by competent and concerned professioaal teachers., ~The
measured results of both pféjects have been significantly high.

There appears to be, however, some lack of clarity of the focus and
direction of preschool éﬁrriﬂgla- The stated and implied emphasis between
the two Kona projects seem to indicate EEat while one is more concerned with
the affaggive domain, the other h;s been concentrating on cognitive skills.

Since the children ultimatélj enter the same educational system, it is
in order that some clarification in goals and objectives be agreed upon.

Parents should be actively involved in such discussions and the Curriculum

[y ]

Guide For Early Childhood Education: Ages 3-8 with Fmphasis on Ages 3-5,

prepared by the DOE, should be presented as a basis by which the standards
are established.

The subsequent development of specific goals and objectives which are’
observable and measurable will enhance the develormaut of a better sequence
and content of instruction. It is then that adequate preschuol preparation
can truely;bégin to reduce the gép between educationally advantaged and
disadvantaged pupils of the schools. Consideration might also be given to
the iﬁcgrpafatiuﬁ of the Preschocol Basic Skills Checklisﬁ into a continua of
affsctive and cognitive learning objectives,

RECOMMENDATION #16: Clarify focus and direction of preschool instrucstion.

Establish goals and objectives which are observable and measurable.

| RECOMMENDATION #17: TIdentify and prepare a continua of preschool learning

objectives.

.
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PARENT INVOLVEMENT -

Parental involvement within the Title T projects was generally not
significantly sufficient to affect the program outcome or increase pupil
achievement. While the schools' principals, project teachers, and educational
azsistants were avare of the need and ultimate value of parental involvement,
and strived to interest them in the programs, many expressed frustrations in
their attamptsvta elicit the broader participation of the parents.

Several parent involvement meetings, in both ¥uwa and Hilo, were
conducted during the year by the Hawaii Distric. “Ifize, While these meetings
ware‘well attended by concerned parentsg‘théy di¢ % - and could not =
rep?esant the nearly one thousand parents of Title I children in the district.
Yet the effort by the District Office, principals, project teachers and some
concérned parents to help more parents become concerned and be a positive
influence in their children's educational endeavor was commendable. Even
with such a tremendous task, the District's parental meetings, planning,
organization, and communication with parents was sééfgssful; With the special
help of project teachers during the coming school year the involvement nf
parents within each project should continue to increase.

All parents want to see their children 5uzceéd in learﬁiﬁgi Since so0
many of the Title I puéils in Hawaii District achieved academic successes,
this information, if.conveyed to them in a personal and positive manner,
will eventually and naturally result ig positive responses Ey them., Pasitiﬁe
feedback to parents must be frequent (weekly), immediate, in small dosages,
and éansistenti With sixty-three Title I persanngl, this task ié not as
avesome and burdensome as it mighé seem. The éarants of approximately 1,000
pupils can tegulagly be contacted by the Title I persomnel on a hypothetical

ratio of 1:16. This is a small investment of time when it is compared to the
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high dividends it will pay to the community, the school, tk: 7. ‘..ly, and
most important of all, the individual pupil.

RECOMMENDATION #18: Continue to exert all efforts to elicit parental

involvement in their children's school affairs and particularly the ESEA

Title T prozrams offered.
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Project . . . . - . .
Pre-School Teacher .
Eduecational Assistant .

Clerk . . . . « + &« + «

Project . . . - . .
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Operation Tutor Supervisor . . . . . .

Honaunau School
P.0. Box 18

Honaunau, Kona, Hawaiil

Phone: 328-2212

Principal
Projcect .

Project Teacher . .
Educational Assistants

Clerk . . . . . -

Projeczt . . . .
Project Teacher . .
Educational Assistant .
Clerk . . . + « « « =

Project . . . Ce

96726
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Operation Tutor Supervisor

Hookena School
RR#1
P.0. Box 4l

Captain Cook, Kona, Hawaiil

Phone: 328-2246

~Prineipal . . . « + . .

96704

188

Gilbert Hatter

Reading Project

. Heidi Paik
. Matsuko Onaka (%T)

Mae Tomita (%T)
Katherine Kawahara (FT)
Shizuko Kabei (Hrly)

. Pre-School

Florence Kawahara

., Winona Oandasan (FT)

Shizuko Kabei (Hrly)

. Cperation Tutor
. Linda Cooperson

. Walter Kimura

. Operation Up-lift
., Molly Nakano
. Minnie Deniz (%T)

Mary Cipriano (%T)
Abelina Alcain (%T)

. Thelma Ushiroda (Hrly)

Pre-Schaool

. Patricia Magallanes

Sasae Murakami (FT}
Thelma Ushiroda (Hrly)

Operation Tutor

. Jenette Tomono

Charles Okino




Project . . . . f s s s s
Teacher Ccctd;natar e s e s
Dotm Attendant . . . . .
Field Tutor . . .

Dorm Tutor .

Academic Tutor . -
Cook . . .« & &« & & & &
Clerl . . . . ."% . . ..

Project . . . .« . s - . .
Project Teacher . . . . .
Educational Assistants

Projeet . . . . e s
Operation Tutor Supervisor

Kapiolani School
966 Kilauea Avenue
Hilo, Hawaii 96720
Phone: 935-1617

?fincipal .

Froject . « - . ¢« « . & 4 .
Counselor . . . . . . .
Educational Assistants

Tutors (PT) % . . . . . .

Kealakehe-School

P.0. Box 767 i
Kailua, Kona, Hawaii 96740
Phone: 329=3591

Pfincipal s e e s
PTOJEEE . . s s e w e
Project Teacher . . . . . .

Educational Assistant . . .

Praject s s s s . e ox ok
Gparaticn Tutor Supervlsaf

189

. Operation Tutor
. Elsie Ohumukini

A-3

. Operation Live-In (Alae)

Judy Hammond

Julia Kaupu (%T)
. Diana Aki (Hrly)
. Albert Medeiros (Hrly)
. Lillian Medeiros (Hrly)
. Mary Jane Forcum (%T)

Janice Kawabata (Hrly)

. Reading Project
. Mildred Shimakura
. Mabel Medeiros (&T)

Stella Grace (&T)

Lillian Medeiros (&T)

Omoration Tutor
Claude Reeves

Sspig e

. Frances Sherrard

. Extra Effort
. Leanors Tong
. Augustine Ebanez (FT)

Fujie Mukai (FT)
Roselyn Fujimoto (FT)

. Gwen Narimatsu

Karen Hara
Yvonne McRae
Karen Soken
Darlene Watanabe

. Dr. Edward Okada

. Reading Project

Elsie Ohumukini

. Anna Keanaaina (FT)




10,

11,

12.

13,
R I ¢ ‘Box A

- 3 ;Principal .

Reaukaha School.
240 Desha Avenue
Hilo, Hawaidl 96720
Phone: 935-1959

Prinedpal . . . . .+ o+ o

Project . . . . . « . o 0.
Readdng Teacher . . . . + « + « +
Fducational Assistants . .

Project . « . 4 o+« s . s e
Operation Tutor Supervisar .o

Komawaena Elementary School
P.0. Box 738

Kealakekua, Kona, Hawail 9G750
Phone: 323-3764

Princdpal . . . + « ¢ - s . o

Pf Qj Ect L L] L] & L L] 1] - * % L & *
Project Teacher . . . . . . . s .
Educational Assistants . . ., . . .

Konawaena High School

P.0. Box 698

Kealakekua, Kona, Hawaii 96750
Phone: -323-3103

Prineipal . . « « « ¢« 4« 0 .
Project . « « . « o ¢ - o

Project Teacher . . . - . . Ce
Fducational Assistant ;

Project . v . & &« . = s

Operation Tutoxr Supervisor . . . .

Naalehu School

Naalehu, Haﬂai; 967?2

::Phnﬁe ~929~7035

. Donna Saiki

. Reading Project
. Barbara Jean Suga

Rhea Akoi (FT)
Joanne Peralta (FT)
Barbara Legaspi (%T)

Operation Tutor
Doreen Richardson

. Kazuml Oshita

. Lift Off To Reading

Elena Harlan

Satsuki Motoki (%T)
Teruyo Nakamoto  (}T)
Doris Yamamoto (3T)

. Morris Kimura

Operation First Step . -
. Joyce Newman

Gertrude Hayashida'

Operation Tutor

. Laura Sasaki

Marguerite Ooka .
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Projeck « + « = « + 4 s + s « o s 4 s = o « v « o+ o« . Reading Project

Project Teacher . . + « + « = s« + + + o « + + + & + o« . Wilma Kawasaka

Educational Assistants . . . . « + + « o + + « « . . . Martha Takaki (4T)
Janet Lui (%T)

Projeck « + « = « 4 v ok e x s e 4 4 8w o451 s e o4 x Qperatiéﬂ Tutor
Operation Tutor Supervisor . . . . . « « + ¢ « o « v Josephine DeMorales




