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THATHTIHG MLGEATT PARAPROFEESTONALS TH
PITLTHGOAT, MIND HEAD START
Final Fvaluation

Progract Year 1975=-76
Sopbonber 1976

This cvaloation i Che ninth in o series on Lhis proorsam.
The project "fraining Migrant Paraprofersionals in Bilingual
Minl Head Start" receives its basic operating grant from the Office

of FEducation, Divigion of Dilinguaal Fducation, under T'itle VIT

-~

of Public Law 93=-330, 93rd Conaress, ,R,69, 1974,

It roceives additional funding from tﬁe State of Washington,
tnder Lhe URRD program, from Washington State Head Start, and [y
the Texas Migrant Council whicll receives its operating grant firom
the Division of Migrant and Indian Programs, Office of Child
Development, llead Skart. Pacility money from 7itle I-Migrant
through the State of Washington has been utilized. ‘The preschool
portion of the program is also supported from Title XX, Social
Security administered by the Division of Social and llealth Services
of the State of Washinaton. TFood costs have been in part supported
by the U.S., Department of Agriculturce. Apﬁ’space and facilitics
have been made available to the program from the Educational Insti-
tute for Pural Families in Washington State and Green Giant.

This is an carly cducation program for children ages three
through second grade. It operates in two permanent sites in
Washington State at Connell and Moses Lake. It also operates a
mobile component which is in La Grulla, Texas during the winter
months, and follows migrant children north when their families
join the migrant stream from approximately April through October
of each vyear.

The grantee is BEducational Service District 104, rphrata,

Washington.

Report prepared bv: Beverly McConnell, Fvaluator
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SUMMARY  OF ACHIDVEMENT OF PRODUCTET OBTHCTTVES

INSTRUCTIONAL COMPONENT FTHDINGS

L. PRESCHOOL CONCLDTS Goal oxcooded
Pro-c children significantly superior at
00 Loval avor projoect norm group of cons
prarvablae age alfter 200+ days atlbeondance.

o

SPARNTIEN SPEAKING LEARN SBEANTSH Goal axecoeadod
Project children significantly suporion

ab 0% levael over project norm group of

comparable ago atter 200+ days attendance,

SPANLGSH SPEAKING LEARMN ENGLISH Goal partially
At least 559 of children Spanish deominant at  met (54%)
entry to program will gnin 10 points on

English PPVP alfter 200 days attendancoe.

anad
N

4. MATIH : Goal omcooded
Project children significantly superior
at .05 level over project norm group of com-
parable age after 200+ days attendance.

']
1
U]
s
0
[
sl
)
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READTNG Goal
Project children significantly superior at

.05 level over project norm group of same

lancuage dominange and age after 200+ days
attendance. (Affalysis was Spanish dominant

only as English dominant had too feow for
statistical analysis.)

n

6. HANDWRITING Goal exceeded
Project children significantly superior at
.05 level over projoect norm group of com-
parabhle age after 200+ days attendance.
hge 3, 4, b)

7. CULTURAL CONCEPTS Goal exceeded
Project children significantly superior
over comparison group of non-project children
of comparable age after 100+ days attendance.

8. CONTINUITY GROUP SUPERIOR TO CONTROL GROUP Goal exceeded
Project continuity group (mobile component)
will show superiority in MATIH and READING
at .05 level of statistical significance,
over control group of nonproject mobile
migrants,

STAFF_DEVELOPMENT COMPONET

1. AT LFAST 90% OF TRACHRRS TMPLOYED 3 MONTIHS Goal exceeded
OR LONGLER WILL MASTER IN=SERVICE TRAINING
UNITS AT 75% MASTLRY LEVELL.

2. AT LEAST 80% OF PROJECT PULL-TEIML STAFF WILL Goal exceeded
BE LENROLLED IN GED OR COLLEGLE COURSES TO
FURTHER THEIR ACADEMIC TRAIMING.

ERIC | ?




PARENT_AND COMMUTWITY INVOLVUMENY COMPONENT PINDINGS

1. PFAMTLY PARTICIDATES TH C] REN'S BDUCATTON Goal cmecoeded
Family members oqual to one-third onmrollnent:
capaciby at cach conter will participate in

educational program.

2 FAMILTES PARTICTPATE TN PROCGRAM MANAGEMENT Goal nelb or
Parcnt and community members of advisory cxooodod all
groups will be active in program management sites
in four out of five of the following:

(1) organizational matters, () rovicew of
proposals, (o) personnel actions, (1) use of
parent f[unds, (¢) discussion of educational
program and cvaluation.

3. COMMUNITY MEMBERS CONTRIBUTL PROGRAM SUPTORT Goal exceoded
Community membeors equal to onc-Efourth two sites, par-

enroliment capacity at cach ceonter will pro- tially met ono
vide volunteoery services. site.

4. PARENTS PARTICIPATE IN PROGRAM FVALUATION Goal mot two
At least three toe five parents per centor sites, not met
will visit program and submit written one site
evaluation of curriculum and teaching
methods,

MATERIALS DEVELOPMENT COMPONENT

1. TRANSLATION O SPANISH DISTAR MATERIALS Mot met because
PUBLISUED. (I'irst edition) decided to field
a test 2nd edition

[

SIA NEW UMNITS OF TEACHER TRAINING MATLRIALS Met. Project now

DEVELLOUTD. has training in
all current aca-=
demic arcass .

3. PUBLISH ACHIEVEMENT TEST FOR HAMDWRITING Met. Project now

CURRICULUM., has achievement
test in all aca-
demic areas.

4. PUBLISH IMPLEMENTATION CHECKLIST TOR Hot met
PROJECT MONITORING.

PUBLISH TWO TRAINER-TRAINING UNITS. Partially met.
One published,
other in develop-
ment .

(]

6. PUBLISH CULTUDAL URRITAGE TTRET. Met. BMIS Test
of Cultural Con-
cepts developed
and reliability
tested.




7. DISSENTHATTON AROUT PROJLCT

MAMAGIENT COMPOHURNT

1. PROJECT WLLL FOLLOW CHTLDREN AS TILY MOVE

Pach mobile teacher veleocntod north will
provide continuing service to an average of
Five ohildren,

EDUCATTONAT AGENC 1L ES
(mobile component)
with local aduca-

2. COORDINATTON W 05 IR
In cach host conmunity

projoect will coordinagte
tional agencics.

1. PROJECT WILE MOHUITOR 17‘}\1{*ITJ'JI_JI_\ICT OPFERATTONS
Project manager and evalualbor will monitor
far flung project @pefatinns through weekly

mail, phone, or site visit contact.

4.  DEVELOPMENT OF COST ANALYSIS DATA
Project manager will develop cost analysis
data.

The detailed report of findings

summarize
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Figure 1: National poercentile ranks on the Cooperative Preschool
Inventory of project children before project participa-—
tion, and after® 200+ days attendance,

Lo children in the national standardization group. After
project instruction of 200 or more days children rank in the
69th to 75th percentile compared to national norms. After
project instruction, five-ycar-~olds, ready to start school,
demonstrate readiness skills which rank them in the top

one-fourth compared to children nationally.

T0 SUMMARIZE THE FIWDINGS IN FIGURE 1:
1. WITHOUT BENEFIT OF THIS PRQGRAM, PROJECT CHILDREN WOULD
BE EXPECTED TO DEMONSTRATE READINESS SKILLS THAT WOULD
RANK THEM IN THE LOWER HALF OF THE RANGE OF SCORES OF
CHILDREN TESTED IN THE NATLONAL SAMPLE.

]

AFTER 200+ DAYS PROJECT EXPERIENCE, AVERAGE SCORES ARE IN
THE TOP THIRD COMPARED TO CHILDREN NATIONALLY,

3. AFTTR PROJECT PARTICIPATION, FIVE-YEAR-OLDS, READY TO START
SCHOOL, AVERAGE TEST SCORES THAT RANK THEM IN THE TOP

25% OF CHILDREN NATIONALLY.

ERIC 12



Figure 2 lelow shows the progress of children after 100
and after 200+ days attendance. lLime A indicates the expectexd
level of scores without the program, based on pretest scores agcusny-
lated over the past five years. Line B indicates the average
scores of children tested at each age after 100 days attendarsce .
And Line C indicates the average scores of children tested aFter
200+ days attendance, The figure clearly shows that the longoer tlhe
period of project attendance the greater the gain in masterxy of
preschool concepts measured by this test. The superiority of ¢hile
dren after either 100 or 200+ days attenctance over the pre test
group of the same age is statistically significant far beyond gle
05 level called for in the project goal at all three age level s
(@.g., the possibility that this much super lority would ccaur by

chance rather than from program effect is extremely small) . Fox

additional detail on these findings, see technical Appendix A,

¢ ¢} i L L
lillermo Venecia teachwes pre-sclion |
level children at La Grullia. The
DISTAR language sories teaches both
preschool concepts and langua go .

[



Test 8

Scores Cooperative Preschpol Inventory
a8 = O
) ,-/’T:
el ;; ¥ *
A0 [ -gf;f N
t g’?‘ 5 L
=" f; . _ »
. é_s"i; ¢ - -
= - =
Line (¢: Test 32 t——— - . e
ncores after — - Y ) _»”
200+ days atten- [ ! o
dance = B= g° -
Line B: Test 24 }-=— ~
gscores after - e
100 days atten- — A= 0
dance -
Line A: Pre- 20 p——
test scores ==
before 30 days I
attendance a ™
Age when tested: 3,0-3.11 4.0~4.11 5.0-5.11
Attendance Group: o Average Scores B
Line C: 200+ days N=13 30,1* N9l 39,5% N GD 416.4%
Line Bt 100 days N=43 25,04 N=76 35,8%* N=26 44,2%
Line A: Under 30 N=02 20.4 N=68 130.6 N=18 37.6

*The superiority of this score over the norm group (pretest
scoras) the same age at the time of testing, is statistically
31ganL:aDL far beyond the .05 level.

Figure 2: Comparison of scores on the Cooperative Preschool Inven-
tory by project children with differing periods of
attendance,

TO SUMMARIZE THE FINDINGS IN FIGURE 2:
1. AT EVERY AGE LEVEL CHILDREN WHO HAVE ATTENDED 100 DAYsS

(LINE B) sHOW SUPERIDR[TY OVER THE AVERAGE SCORES OF CHILDREN
OF CORRESPONDING AGE TESTED BEFORE PROJECT EXPERIENCE,

2. ATTENDANCE BEYOND 200 DAYS RESULTS 1N CONT INUED IMPROVEMENT
AT EACH AGE LEVEL,

3. THE SUPERIORITY OF CHILDREN AFTER EITHER 100 or 200 DAYS
ATTENDANCE OVER CHILDREN TESTED BEFORE PROGRAM EXPERIENCE 1S
STATISTICALLY SIGNIFICANT FAR BEYOND THE ,05 LEVEL CALLED
FOR IN THE PROJECT EVALUATION GOAL.

|4




COAL 2. SPANISH SPEAKING CHILDREN WILL IMPROVE IN SPANISH.

THE MEED: The need for continued instruction in Spanish-is based

on the expressed wishes of the families whose children are
served by the program. They want their children to keep their

Spanish language capability and to improve it,

TEACHING PROCESS: Teachers provide oral language lessons in
Spanish at least 20 minutes long, daily for preschool children
and at least twice a week for school-age children, using the
DISTAR language currxiculum in Spanish (1976 field test edition).
This is an aural-oral approach, taught in a small group, with
programmed lessons outlined in a teacher presentation book,
It involves a fast paced verbal exchange in which children
would be expected to make from 150 to over 200 language
responses during a 20-minute lesson pexriod.

In addition, all teachers are bilingual and use both
Spanish and English in the teaching of all other curriculum
subject areas, and informally throughout the day,

+ . Ane

LR .
Josusa Benavides (Connell, WA) teaching oral language
lessons from DISTAR language series (published by SRA).
The 1967 edition is used iy English and the project is
ficld testing the 1976 edition in Spanish. '

15



10
THE RESULTS: TFigure 3 demonstrates the increase in scores on the
Peabody Picture Vocabulary Test, Torm B, in Spanish by children
with longer periods of attendance in the program. As children
may begin this program at anry age from three to six, pretest
scores within cach age range represent the "expected" average
score for project children at that age. This is shown by the
top line within each age group. The average score of children
after 100 days attendance and after 200+ days attendance are
graphed on the second and third lines shown for each age group.
The figure clearly shows that there is a significant and con-
tinuing increase in scores with each 100 days of attendance in
the program. The superiority of the scores of children after
200+ days attendance over the scores of children pretested at
the corresponding age is statistically significant beyond the
.05 level called for in the evaluation goal at every age level.
For the youngest group, 3.3-3.8, there were an insufficient
number who had attended 200 days for analysis. At this age
level, however, the superiority by the children with only

100 days attendance was significant beyond the .05 level.

La .Raspa, Bilingual Mini
Head Start style.

o ¥ il ~,l,—§w‘%§u




Ad Attendance Scores on Peabody Picture Vocabulary Test,
e - Y

ur@up Form B, in Spanish
3.3-3.8
Under 30
100 days
200 days
4:9-4.2

4

Under 30 N=53
100 days N=50

©. 200 days N=23

4.3-4.8

Under 30
100 davys
200 days

|

| !

11

L
It

Under 30
100 days

200 days

5.6-6.5
Under 30 N=14
100 days N=31
200 days N=76

*The superiority of this score over the pretest group of the
corresponding age (under 30 days attendance) is statistically
significant beyond the ,05 level.

Figure' 3: Comparison of mean scores on Eha Peabady Picture
Vocabulary Test, FForm B, in Spanish, for project
children with differing periods of attendance,

TD SUMMARIZE THE FINDINGS IN FIGURE 3,

1. CHILDREN SHOW CONTINUED GAIMS IN SPANISH THE LONGER THEY
PARTICIPATE IN THE PRUGRAM,

2. AT EVERY AGE LEVEL THE SUPERIORITY AFTER 200+ DAYS PROJECT
ATTENDANCE OVER CHILDREN OF THE SAME AGE TESTED BEFORE PRO-
JECT ATTENDANCE 1S STATISTICALLY SIGNIFICANT .
Q
ERIC 17




GOAL 3. SPANISH SPLAKING CHILDREN LEARN ENGLTISH.

THE NEED:

THE

more by this program through April of 1976, 68% entered the
program monolinqgual in Spanish. An additional 14% (making a
total of B2%) had a "fair" degree of bilingualism, e.g., the
score 1in Iinglish was above 10 points (considered the cut-off
for negligible knowledge of English) but was less than 50%

as high as their score in Spanish, based on the Peabody
Picture Vocabulary Test. Only 16% entered with a functional
bilingual classification in both Spanish and English, e.q.,
Spanish dominant but a score in Inglish more than 50% as high

as their score in Spanish.

TEACHING PROCESS: Preschool children receive lessons in
English daily, and school-age children English language
lessons at least twice a week. Lesson periods are from 20 tao

30 minutes long. DISTAR language materials in English are

12

Of the Spanish dominant children served for 100 days or

used, involving intensive oral language practice by the teacher

with a small group. Children make group and individual

responses.

Bk

Child cheice activities reinforee language learning in
both Spanish and in EFngliash, The project's goal is
bilingualism==children able to usc both lanquages
effectively. )
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In addition, all teachors are bilingual and usce both

Spanish and Inglish in teaching children all academic areas,

and both languages are usad informally throughout the day.

THE RESULTS: Figure 4, followina, shows the percentage of children
classificd as functionally bilingual (English scorc at least
50% or moxc as high as their score in Spanish) after differ-
ing periods of program participation. As noted before, 16% of
the children entered the program biliﬁgual; After 100 days
this had move than doubled, with 34% classified bilingual. Of
the children served 200 days the majority classified bilingual,
56%.  And for children with 300 or more days im-the program

79% classified as bilinqual.

795
]

PERCENTAGE BTLINGUAL APFTER | ;Ii
PROGRAN ATTENDANCE 1
; J‘é

56% f'H

|

' i

347

167
|
1
e |
Attendance  Protost ] T
in Program Under 30 100 days 200 days 300+ days

Figure 4:  Parcentage of @panish dominant childron whose scores
in Lnalish on tha Paabody Picture Vocabulary Test,
conpared Lo thelr score in Spanish on the samo test,
classiliced them as "bilingual," after dilfering periods
off program attendance,

ERIC

Aruitoxt provided by Eic:
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TO SUMMARIZE THE FINDINGS FROM FIGURE 4.
1. MosT SPANISH SPEAKING CHILDREN (84%) ENTER THE PROGRAM
WITH VERY LIMITED KNOWLEDGE OF ENGLISH., OnLY 167 START
WITH SUFFICIENT KNOWLEDGE IN BOTH SPANISH AND CNGLISH TO
BE CLASSIFIED AS FUNCTIONALLY BILINGUAL., ,
2. EacH 100 DAYS PROGRAM ATTENDANCE SHARPLY INCREASES THE
PERCENTAGE OF CHILDREN CLASSIFIED FUNCTIONALLY BILINGUAL.
5. ArTER 200 DAYS THE MAJORITY OF CHILDREN HAVE REACHED
BILINGUAL CLASSIFICATION, AND AFTER 500 OR MORE DAYS THE
PERCENTAGE RISES TO /9%,

For additional information on children's progress in

learning English see [Technical Appendix A.

at Connell, Washington. Children in the northern
centers, like those in Texas, have interruptions in
their education. Mirella, like many other children
who have settled in Washingten State, travels with
her family to Mexico ever . winter. Her Family
migrates to Minnesota in  he summer.

20



GOAL 4, CHILDREN GAIN MATII SKILLS. 15

THENEED: The project uses the Wide Range Achievement Test to

measure math skills, This is a nationally standardized test

which allows comparison of the skills of project children with

- a norm group of children in a national sample, foxr children

THE

over the age of five. (Although there are norms for preschool
children these are based on projections downward from actual
testing of children five and over.) Children who have started
in the project when they were five, six, or seven have aver-
aged scores on their math pretest which rank them in the low-~
est 20% of scores achieved by children in the national sam@le.
This would be the expected level of achievement without this

program.

TEACHING APPROACH: Teachers provide math lessons daily to the
preschool children, and at least twice a week to school-age
children. Lessch periods average 20 minutes in length. The
three~year—old children begin with a project developed pre-
math curriculum.” A teacher uses a presentation book with a
small group, with the counting and other concepts heavily rein-
forced by the use of real objects, number concept games,
flannel board, etc.

Beginning at about age four children begin math centered
on consumable workbooks published by Random House under the
trade nume of Singer "Sets and Numbers." This is based on
set theory and is taught in units. The material is not pro~
grammed so the paraprofessional teachers have a series of very
explicit training units they are given which helps them teach
the concepts to the children. 1In addition, the project
developed a series of achievement tests which checks the
child's mastery of the concepts taught in this curriculum.
These are given periodically to children by an independent
tester, and if a child misses particular concepts repeatedly
trainer is alerted to provide additional help to the teacher
in how to present that concept. The achievement tests are
also used for placement of children in the material, and to
identify concepts they may have farg@tﬁen during a move or
absence since a migrant population encounters many more breaks
in their education than a non-migrant group would.

21
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Teresa Mahaffey works with child using a number line to
help her work problems in Singer "Sets and:Numbers"
(published by Random House). This curriculum allows
the child's work to be completely individualized.

The math materials used can be complétely individualized
and a teacher can successfully work with a group all of whom
may be on different pages or even in different books. Because
of the disruptions in schooling experienced by a migrant popu-=
lation, materials that could be individualized were a very
important factor in selecting the curriculum materials to be
used. The results outlined in the following section would
appear to indicate that the math program adopted, and the
adaptations by way of training and achievement testing which
were project added to fit the needs of paraprofessional teach-

ing staff, have produced a very powerful math teaching program.,
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RESULTS: As shown in Figure 5, without the program the chil-

dren in the tatgé% population would be expected to have less
than half the children at or above grade level in math by

age six and less than cne-third at or above grade level by

age seven. This is based on the accumulation of pretest
scores of project children who started the program after they
were five, six, or seven. The second column in each age

group represents project children who started at an earlier
age, and had accumulated 200 or more days of project attendance
by the age for which their test gcoreé are reported. Of these
children over 75% had scores at or above grade level compared
to national norms on this test at all three age levels '
reported. Among those tested at age five, who had been
enrolled in the preschool program, 98% had individual scores

at or above grade level at the age in which they would be

gt

1]

100ls,

c

Y]
Wl

entering public

CHILDREN AROVE GRADE LEVEL IN MATH

s

Attendance
Group:* Pre 200+ Pre 200+ Pre 200+

*("Pre" = children pretested before 30 days attendance who

first enrolled at the age shown. "2004+" are children who were

the
200

age shown when post-tested after an attendance period of
or more days.)

Figure 5: Percentage of children tested at different ages who

were at or ahove grade level according to national
norms on the Wide Range Azhiavemégz Test,

23
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TO SUMMARIZE THE FINDINGS FROM FIGURE 5.

1. BASED ON PRETEST SCORES, THE MAJORITY OF PROJECT CHILDREN
WITHOUT BENEFIT OF THIS PROGRAM WOULD HAVE BEEN EXPECTED
TO SCORE BELOW GRADE LEVEL FOR THEIR AGE BY SIX OR SEVEN,-

2. AFTER PROGRAM PARTICIPATION OF 200 DAYS OR MORE, PROJECT
CHILDREN OVERWHELMINGLY ACHIEVE SCORES AT OR ABOVE GRADE
LEVEL BY NATIONAL NORMS,

%, NINETY=EIGHT PERCENT OF CHILDREN READY TO START SCHOOL AT
AGE FIVE WHO HAVE PARTICIPATED IN THE PROJECT PRESCHOOL.
PROGRAM HAVE MATH SKILLS ABOVE NATIONAL NORMS.

Figure 6 below graphs the actual scores of children age
three through age seven on the math section of the Wide Range
Achievement Test. The dotted line indicates the level of
expected achievement of project children without the program.
This is based on the cumulative scores of children pretested
when they first enrolled in the program. Since the program
enrolls children of all ages, three through seven, there are
pretest scores to establish a baseline of expected achievement
at each age. The solid line represents the scores of children
who had attended at least 200 days by the age at which their
test scores are shown. A test of statistical signifiéance
was carried out between project children after 200 days, and
the norm group based on pretest scores of other children the
same age. This showed that the superiority after project
attendance for each age group was statistically significant
far beyond the .05 level set in the project goal. (For addi~

tional detail see Technical Appendix A.)
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_1 MATI SCORES BY AGE
33 0%
24 23,?
i A
ED Jf,?*g 1833
7 16.2x " e
16 e 17.6
—_ // o
o~
12 10,35
— ._s,,s“l 8.7
_ 7.3% .a
8 B- isgfssf NwﬁmrLiﬂG B - Average scores after
- 5.0 200 or more days attendance
- e )
4 — jfgw Line A = Expected scores without
Joa-° program bascd on pretests
ﬂ
Age: 3.0-3.11 4.0-4.11 5.0-5.11 6.0~6.1L 7.0-7.11

*The superiority of this score over the pretest scores
of project children the same age is statistically significant
beyond the .0005 level. e

T F"‘*

Figure 6: Average scores compared for children of the same
age before and after project experience, Wide Range
Achievement Test, math subtest.

T0 SUMMARIZE THE FINDINGS OF FIGURE 6:

1. AT EVERY AGE LEVEL PROJECT CHILDREN ACHIEVE MUCH HIGHER
SCORES IN MATH THAN WOULD BE EXPECTED WITHOUT THE PROGRAM,

2. THE SUPERIORITY OF THE SCORES AFTER 200 DAYS ATTENDANCE
" IS STATISTICALLY SIGNIFICANT AT A VERY HIGH LEVEL, E.G.,
THE POSSIBILITY THAT THIS MUCH SUPERIORITY WOULD RESULT

BY CHANCE LESS THAN FIVE N 10,000,
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+ GOAL 5. CHILDREN WILL GAIN READING SKILLS IN ENGLISH.

THE

THE

NEED: Pretest scores of Spanish dominant children five, six,
and seven who have started in this program at those ages
reflect the "expected" level of achievement in reading of the
project group. According to national percentiles, five-year-
old children average scores at the l0th percentile, six-vyear-
old's at the 10th percentile, and seven-year-old's at the

5th percentile--e.g., 5% of the children in the national

sample had an equivalent score oy one lower at a correspond ing
age. This represents the expected level of achievement without

a special program.

APPROACH: The oral language progran attempts to establish a
base for reading. 1In addition, after approximately age four
preschool children have a daily lesson, and school~age children
have a lesson at least twice a week in reading, in English.

The project uses a Primer developed at the University of
Kansas from which children in small groups learn to per form
actions following the teachexr's cues. From this they learn
to work from left to right and the basic skills necessary to
learn sounds and blending. A few sounds are taught with
Primer, and the skill of blending them together. These skills
allow the child to begin in the Sullivan programmed reading
series (published by McGraw-Hill). énce into Sullivan, the
children can work in a completely individualized program at
their own pace.

The Sullivan material was selected for several reasons.
It uses a phonetic approach with a contrxolled vocabulary so
that initially the child only has to remember one sound For
each letter (apart from a limited number of irregular words
which are taught as sight words). This is especially helpful
to children whose home language is Spanish since they do not
have to cope with all the complexities of the different sounds
which letters take in English until’ggggg they have mastered
the skills of word attack, ete,, essential to reading.

It also is programmed so that the children have a great

deal of review built in. The picture illustrations in the

A
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Irainer, Lynn Morrison, and teacher Iucy Garibay work-.
ing with child in Sullivan Pregrammed Reading series, |
Child pulls "slider" down after writing her answer to
check in the margin to see if she io correct.,  Each

c¢hild in the reading program under a teacher is 1ikely
to be in a different place in the materials.  Indivi-
dualization ig most important for a migrant population
with many disruptions in achooling,

the workbhook are usually clear and uncluttered so a child for
whom English is a sccond language is helped in comprehension.
Children real a sentence and £ill in a word or letter as
appropriate, or circle an answer to a comprehension problem.
They then can check themsclves by pulling down a slider in
the margin which reveals the correct answer. Since the child
can check and correct his own work cach can proceed at his
own pace. A teacher is easily able to work with a small group
of children cach working on a different page, even different
books (there are 21 bhooks in the series).

As in the other curriculum areas, the project has developed
specific teacher training miterials which largely replace the

—
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teachers! manuals put ot by the publisher, inhelping the
par-orofessional stal f understand the tochniques required Lo
Leach the materials ot fectively.  “he project has also
doevelapod daehievement tosts which are ugoed by oan outside

L

tesbor (other than the teachor) to chock ohi ldren's comprohon=

siton.  Tf these tests show a child to be having difficulty
withh materinl he has covored, the Lrainer is able to assist
the paraprofessional Leacher in how to prescent the concept or

skills involvod.,

THE RESULTS:  Migure 7 demonstrates the differcnce which program
attendance has made in reading skills in English. Using the
grade equivalent scores based on national norms, project
ahildren who had been enrolled in the preschool program aver-
aged scores five "grade cquivalent" months higher than project
children who were starting in the program at age five. After
200 days attendance six-ycar-old children showed an eight-
month advantage and seven-yecar-old children an 1ll-month
superiority over other project children who were pretested at
those ages,

Figure 8 which follows shows the growth in reading skills
by project children after 100 and after 200+ days attendance
for each age level. The top bar for each age level represents
expected scores without the program. This is based on pretest
scores of project children starting the program at that age.
The other bars show average reading scores after 100 days and
200+ days project attendance. 1In all ages the scores have
increased sharply by 100 days attendance, and even more by
200 days project attendance. The superiority of children by
200+ days attendance over the pretest group is Ftatigtically
significant far beyond the .05 level specified in the project’

goal. (Additional details in Technical Appendix A)

%

O
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GRADE EQUIVALLNT SCORES IN READING

S Before program expericnce

S Aftoer 200+ days attendance

g
#

- 11 months
superiority

-8 months
superiority

— K~7
... 5 months

- . .1 superiority
TR K-4

|

!

- - T e e T . i ""! - - .
Age: 6.0-6.11 7.0-7.11
Figure 7: Grade equivalent scores in reading in English,
as measured by the Wide Range Achievement Test,
by age and period of attendance in program.

TO SUMMARIZE THE FIMDINGS OF FIGURE 7:

1.

BEFORE PROJECT EXPERIENCE, SPANISH DOMINANT CHILDREN
AVERAGE READING SCORES IN ENGLISH AT A PRESCHOOL LEVEL
THROUGH AGE SEVEN (SCORES AT THIS LEVEL CAN BE ACHIEVED
BY MATCHING AND NAMING LETTERS, WITH NO ACTUAL READING
OF WORDS) .

DY AGE FIVE, CHILDREN WHO HAD ATTENDED THE PRESCHOOL PRO-
GRAM AVERAGE READING SCORES FIVE MONTHS HIGHER THAN THEIR
COUNTERPARTS WITHOUT PROGRAM EXPERIENCE, ,

THE SUPERIORITY IN READING BY PROJECT ‘CHILDREN AFTER 200
DAYS ATTENDANCE GVER CHILDREN TESTED: BEFORE PARTICIPATION
GETS LARGER EACH YEAR BASED ON GRADE EQUIVALENT SCORES
DRAWN FROM NATIONAL NORMS,
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Age 4.0-4.11
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100 days

200+ days

Age 5.0-5.11
Under 30

100 days N243’“
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Age 6.0-6.11
Under 30

100 days N:El’“w
Y
200+ days N:gg}ﬂw
. 1 iladiltl

Age 7.0-7.11
Under 30
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200+ days Nzloi
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ildren with 2004 days attendance over
than 30 days attendance, is statistically
.005 level.

Scores on Wide Range Achievement Test by Spanish

ildren, by age and period of attendance,
in English.
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TO SUMMARIZE THL FINDINGS OF FIGURE 8:

1. READING SCORES IMPROVE WITH LONGER ATTENDANCE IN THE
PROGRAM.

2. THE SUPERIORITY OF PROJECT CHILDREN AFTER 200+ paYs
ATTENDANCE OVER PRETEST SCORES OF CHILDREN THE SAME AGE
IS STATISTICALLY SIGHIFICANT AT EVERY AGE LEVEL (E.G.,
THE CHANCE OF THIS MUCH SUPERIORITY OCCURRING BY CHANCE
LESS THAN FIVE IN ONE THOUSAND).



GOAL 6. CHILDREM LEARN HANDWRITING SKTLLS.

THE

THE

oy

NEED:  The preschool level of the spelling subtest of the
Wide Range Achievement Test is a test of visual-motor coordina-

tion, in which the child is asked to copy marks of increasing

difficalty and print two Jotbters of his name. A porcentile

ranking of scores is available for five-year-olds. Project

children's pretest scorcs were the third percentile, i.e., in
the national sample only three percent had an equal or lower
score. JPercentile scores arc not published on this test for

children under age [ive.

APPROACH: The project uses curriculum materials developed by.
the University of Kansas for their Follow Through and Head
Start programs. These consist of a series of 29 ditto masters
from which practice handwriting sheets are printed up in which
the children shape their writing skills to greater levels of
coordination. After completion of the "levels" as the Univer-
sity of Kansas materials are called, the children go into a
project adapted version of a Handwriting series that .is now
out of print, Lyons and Carnahan "Write and See." TIn these
the children go from tracing (which they did in the leveleg)
to copying and free form printing followed by cursive writing.
The adaptation of these materials by the project has been to
resequence them and to add in-book tests which teachers can
use to check children's ability. -For the youngest children
not yet ready to hold a pencil, pre-~handwriting exercises are
given using chalk, cravons, etc. Children also:learn left-
right sequencing and working from the top to the bottom of a
page from this curriculum. Lessons approximately 10 minutes
in length are given daily to preschool children.

As with other curriculum areas the project has a series of
two training units from which migrant adult paraprofessional
teachers learn the essential skills to teaching these materials.
And as in other curriculum areas, the project has also developed
an achievement test keyed to the curriculum which enables an

outside tester (other than teacher) to check the child's

32
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ability over the curriculum he is reported by his teacher to
have covered. This allows remediation to be focused on skills
he may have missed, and allows the trainer and other cuper-

visory staff to sce wherc a teacher may necd assistance based

on child performance.

THE RESULTS:  Pigure 9, which follows, uses the grade equivalent

scale of the spelling subtest of the Wide Range Achievement

'est to compare the scores of children before program experi-

"y

ence and aftrr 200+ days.

As shown on the graphs, without program experience the
majority of children age four and five have individual scores
below "grade level" for their age. After program cxperience
of 200+ days, the overwhelming majority achieve individual
scores at or akove grade level for their age.

Figure 10, which follows, shows the progression of gains
after 100 days and after 200+ days attendance. At both 100
and at 200+ days attendance, the superiority of children over
the prgtest scores of children the same age is statistically

significant beyond the .0l level, which meets the project goal.

33
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AT OR ABOVE NATIONAL NORMS IN HANDWRITING

1002

\Ir\,n Blz:
Age:; 3.0-3.11 4,0=4.11 5.0-5.11
Attendance: Pre 200+ Pre 200+ Pre 200+

Figure 9: Percentage of children by age whose individual

spelling subtest, are at or above grade level
for their age.

TO SUMMARIZE THE FINDINGS IN FIGURE 9:
1. USING GRADE EQUIVALENT NORMS THE MAJORITY OF CHILDREN
TESTED BEFORE PROGRAM EXPERIENCE HAVE INDIVIDUAL SCORES
BELOW GRADE NORMS FOR THEIR AGE, AT AGE 4 AND 5,

2. THE GREAT MAJORITY OF CHILDREN WHO HAVE HAD PROGRAM
EXPERTENCE OF 200+ DAYS HAVE INDIVIDUAL SCORES AT OR
ABOVE GRADE NORMS FOR THEIR AGE, AT ALL THREE AGE
LEVELS,

3, CoNcLusIOoN: THE PROGRAM 1S QUITE POWERFUL IN DEVELOPING
VISUAL-MOTOR COORDINATION SKILLS,

28
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Attendance HANDWRITING SKILLS
Age 3.0-3.11

Under 30 N=76 r%m 0.9

100 days N=37

200+ days N= 8 “
_ZXC}E 74 . Q—’fl. 11 :i«|r;”pu”(!;l| ;o“!m{h

Undex 3 0 N=72 !i!i,n.‘ml l]‘. ;imi?tlh‘ 3 : 0

w0 asys wesr || .

200+ days N=58 . 8%
Age 5.0-5.11

Under 30 N=28 Wf I‘!W'!!“T’U’” !’ ”ﬂplwi' h If}t“'!‘ 'H”’"'*l 6.8

NUMHWWw!memW%| |
oo aeys - weso [N =2
2004+ days N=65 15.2%

*Superlarlty of this score over pretest group the same
age is statistically significant bey@nd the .01 level.

Figure 10: Mean raw scores by age and attendance period of
children tested on the spelling subtest of the
Wide Range Achievement Test.

TO SUMMARIZE THE FINDINGS IN FIGURE 10:

1. EACH PERIOD OF PROJECT ATTENDANCE IMPROVES THE HANDWRITING
SKILLS OF PARTICIPATING CHILDREN WITH THE GREATEST GAIN [IADE
IN THE FIRST 100 pavs,

2, THE SUPERIORITY IN AVERAGE SCORES OF CHILDREN AFTER
EITHER 100 or 200+ pAYS 1S STATISTICALLY SIGNIFICANT (E.G.,
POSSIBILITY OF CHANCE OCCURRANCE EXTREMELY SMALL),

G
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GOAL 7. CHILDREN LEARN OF THEIR CULTURAL HERITAGE,

THE

THE

NEED: The need for learning concepts related to a child's
culture is not based on test scores, but on the wishes of
family that the children learn about the history and culture
associated with their two languages. Over 95% of the children

served have one or both parents who are Mexican-American, and

h 1s use

m
o

Spani in the home and community as well as English.

TEACHING PROCESS: Cultural concepts are taught informally and

E
formally. All teaching scaff have been selected from the same
bicultagél background as the students and the children there-
fore have role models sensitive to their own cultural back-
ground. Foods of both Mexican and U.S. culture are served

and discussed informally. Classroom murals convey clothing

and scenes characteristic of both cultures. -
Formally, the instruction involves group times (musie}

dance, stories taught at these times) and lesson time. Regu-

lar academic subjects are replaced about twice a month with

activities related to culture that require formal planning and

preparation such aé art activities, or discussions about holi- B

days or national symbols. Periodic "festivals" involving
family are developed with culturally related activities (art,
costumes, dance, music) focus on these. Child choice
activity periods each day frequently have among the choices
culturally related activities--particularly storybooks and
arts and crafts activities as well as dress-up roleplaying
types of activities.

The weekly reports submitted by teachers monitor the inclu-
sion of culturally related activities. The project has
developed a published set of activity guides related to Mexican
culture, and a series of kits of materials (patterns for pro-
jects and background materials) related to U.S. culture as
well as the cultures of several other countries--i.e., "Chinese
New Year," "Danish Christmas," etc., as the program effort is
to increase multicultural awareness. A trainiﬁg unit on

teaching skills related to presentation of cultural materials

was dévélééad by the project and is part of the,regular train-

; ; 36
1HA PrArteam .



Q

ERIC

Aruitoxt provided by Eic:

31

”

Childreon learn stories, music, dancing, and games
- i 5 - x L ;

reflecting thz “u]ture azsac1atgd with their two

from teacher Bocky

languages, s
Escalary

THE RESULTS: Of the few developed tests for measuring cultural
knowledge most seemed to be directed toward an older student
than the three to seven-year-old age range served by this

project. These other tests focused on national heroes, his-—
nts, and other abstract levels of cultural knowl-
edge not appropriate to the very young child. Or the tests
involved attitude scales requiring scaling of feelings which
also seemed too abstract for a very young child. Accordingly
je leveloped its own test of cultural concepts. The
tional director and teachers identified six areas of
knowledge to be tested in reference to U.S. and Mexican cul-
ture: clothing, food, music, dance or games, holidays, and
national symbols. A 44-item test was developed in which a

word cue or a music cue is given (Spanish for Mexican related

-t
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items, English for U.S. items) Lo which the child makes a
choice from four pictures of the one he thinks best fits the
cue. More information on the test and technical information
on its reliability, etc., are outlined in Appendix B.

To provide a comparison group against which to measure
project gains, children in other programs which recruit using
the same criteria as this project were tested. This criteria
is that the child is from a family of migrant or scasonal farm
workers, with poverty level income, and Spanish/English home
language. The scores of these children were compared to scores
of project children who had been attending the program for 100
or more days. (The scores of children in the comparison group
were also compared to scores of project children pretested
before 30 days enrollment in this project, and the scores were
nearly identical indicating that before project experience the
project and comparison group children are very similar in their
cultural knowledge. Additional detail on comparison of groups
is given in Technical Appendix A.)

Figure 11, which follows, compares the average score on the
BMHS test of cultural concepts between the comparison group
and project children with over 100 days program attendance, by
age group. In both cases the project children show a much
higher score on the test. The difference between the scores
was statistically significant beyond the .0005 level--e.qg.,
possibility that this much superiority would occur by chance

rather than as a program effect is less than 5 in 10,000.
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TEST O CULTURAL CONCLEPTS

Age 4,11 and Under

Comparison Group N=15

Project Group N=47 ~ff;4'fh” M

Age 5.0 and Over

Comparison Group N=14

Project Group N=87

*gcores given are correct answers out of 44-item
test. The superiority of the project group over the
comparison group is statistically significant beyond
the .0005 level.

Figure 11: Comparison of scores on the BMHS Test of
Cultural Concepts between project children
with over 100 days attendance and children
in a non-project comparison group recruited
from the same population group.

TO SUMMARIZE THE FINDINGS IN FIGURE 11:

1

IN A TEST OF CULTURAL CONCEPTS RELATED TO THE UNITED
STaTES AND MEX1CO, PROJECT CHILDREN SHOW SIGNIFICANTLY
GREATER KNOWLEDGE THAN A NONPROJECT COMPARISON GROUP,

33
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GOAL 8. CONTINUITY CHILDREN WILL ENCEED CONTROIL GROUP

THE NEED: wWhen migrant children reach school=-age they suffer
many educational disadvantages associated with their migrancy
which this program was specifically designed to overcome,

One such disadvantage is the travel time lost during moves.
Additional in-school time is lost which might be described as
"start up" time-~the time involved in registration, placement
testing, locating textbooks, etc. TFor the child there is
also a period of adjustment Lo new rules, new teachers, during
which anxiety reduces the full attention that can be given to
acquiring an education.

Another disadvantage is changing curriculum materials.
The methods for learning reading and math can be extremely
different from one school to the next, resulting in confusion
and lack of mastery of important skills.

The néédjﬁhs to find a way to overcome some of these dis-
advantages of migrancy. The mobile component of this program
was designed for this purpose. There is no way in which the
separate public schools at a series of locations can be required
to offer the same curriculum materials to lessen the confusion
for the migrant child. But by adding a supplementary program
for an hour and a half to two hours a day, the project is able.
to have the same materials used from site to site during the
supplementary part of the school day. The materials in use
are all individualized and tracked, so that information on the
child's placement can be readily obtained after a move.
Placement tests were designed to go with this curriculum and
can be given after a move to find out what materials the child
may have forgotten during an absence. Remediation can there-
fore be pinpointed rather than having the child review and
repeat a broad range of materials. All of this enables him to
move ahead more quickly in the curriculum materials the pro-

gram uses.

*Continuity children are project children in the mobile com-
ponent who were enrolled both in Texas and in one or more northern
locations under mobile teachers who moved with them from site to site.
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By operating on a twelve-month basis, individual children

1%,

may be served in a combination of sites enough to make up for
time lost during acﬁual moves. Because the mobile staff is
the same in Texas and in the north, and shares the child's
language and cultural background plus an understanding of

what it is like to be a migrant, the time lost in adjusting

to new teachers and methods from one site to the next does not
exist for that part of the day spent in the mobile program.
The migrant child still faces the disadvantages of moving for
that part of the day in public school--relocation, time lost, .
start-up time, changing curriculum. But in the supplementary

program which travels with him through the mobile teachers he

at each site, familiar teachers, and a minimum of confusion

and repetition so that what time he has in school can be used

for forward progress in learning.

TEACHING PROCESS: The curriculum materials used are described
elsewhere. Relocating the teachers is done by surveying

families as to where they intend to move. New staff are
selected who are able to go to these areas, or continuing

staff are reassigned to provide service to the maximum number

~of children after the migration begins. Supervisory staff

set up new locations in the northern phase, and talk to schools
about arranging release time for children to continue in the
bilingual curriculum. If release time cannot be worked out,
a schedule is set up for the teachers to work with the children
in the labor camps after school.

Frequently the mobile teachers handle two or more groups
of children during the day who are available at different times,
and even in different places. On the average a mobile teacher
will provide continuing instruction to ten or more children
(teaching usually in small groups of four to six at any one
time). Training and supervisory staff travels from site to
site and the reporting system (by mail)“én§bles progress of

children at all locations to be continuously monitored.
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THE RESULTS: To isolate the effects of the mobile component a >
special study was set up on math and reading skills of the
‘children in this component. For inclusion in the evaluation
the child had to have been served both in Texas and in one or
more northern sites, to be school-age, and to have attended the
project for at least 200 days by the fall of 1975 when the
testing was done. The control group children were in kinder-
garten, first, or second grade from a neighboring community
to La Grulla, Texas. Those selected;ware Spanish ﬁominant: and
approximately the same socloeconomic level as project children
because the families leave home each year to migrate in search
of farm work in other places. Comparison of the scores of
children in the control group to the pretest scores of children
in this project are given in Technical Appendix A, and are
further evidence that the control group children are like the
project children except for the differences made by the mobile
teaching program,

Figure 12, which follows, compares the two groups on their
average scoreS 'in reading (in English). Looking at the scores
of the control group very little progress is made from kinder-
garteh through second grade. The grade equivalent score in
reading of control group children by second grade is only K-8,
e.g., an average score obtained by children in the national
sample who were in the eighth month of their kindergarten |
yeari..Thé children in the continuity group in kindergarten

_have a higher score than that of the second grade children in
the control group. At every grade level the continuity group
has scores almost a year ahead of the control group based on
grade equivalent scores. The difference in average raw scores
is statistically significant in favor of the continuity group
at the .005 level (e.g., chance of this much difference being

from a cause other than the program less than 5 in 1,000).

A2




37
READING SCORES
“Kindergarten Mean Raw Scores

Control Group N=16
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Grade equlva ent score of praject
group eight months superior to controls
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*The superiority of this score over that of the control
group children of the same age is statistically significant
beyond the .005 level.

Figure 12: C@mparlsan of mean raw scores of project continuity
group children and a control group of non-project
- children of the same grade levels, on the reading
subtest, W.de Range Achievement Test.

10 SUMMARILE THE FINDINGS OF FIGURE 12:

1. THE READING SCORE OF PROJECT CHILDREN SERVED IN THE
MOBILE PROGRAM 1S SIGHIFICANTLY HIGHER THAN THAT OF
MIGRANT CHILDREN IN A CONTROL GROUP, AT EVERY GRADE LEVEL.,

2. CHILDREN IN THE PROJECT SHOW ABOUT A ONE-YEAR ADVANTAGE
IN READING OVER CONTROL GROUP CHILDREN, BASED ON GRADE
EQUIVALENT SCORES FROM NATIONAL NORMS,

3. KINDERGARTEN AGE CHILDREN, WHO HAD BEEN IN THE PROJECT
PRESCHOOL PROGRAM, START SCHOOL WITH READING SCORES THAT
EXCEED THAT OF CONTROL GROUP CHILDREN WHO ARE IN SECOND
GRADE. A3 '
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Figure 13 compares the scores of continuity group pro-
ject children and the control group in math. As in reading,
at every grade level the math scores of project children are
greatly superior to the control group who did not have a
mobile program. The difference between the two groups is most
pronounced for the kindergarten children who had been in the

project preschool program for 200 or more days. The average

~math scores of kindergarten project children is 16 months

superior to the kindergarten control group children's average
math score, and 8 months above national norms for this age.

By second grade the project children's average score is exactly
at the national norm but 8 months above the average score of
the migrant control group. At all three grade levels the

superiority of the project continuity group over the control

.group is statistically significant beyond the .005 level (pos-

sibility of this much difference by chance less than 5 in

1,000). Additional details are in Technical Appendix A.

Aniceto Zarate works with chil~

dren in La Grulla, Texas during R s
the winter; then teaches project
children in Pasco, Washington

during the spring and summer

months. Through the mobile teachers,
children have ¢ontinuity in at

least part of their education from
nne move to the next.
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First Grade
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Control Group
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MATH SCORES

Mean Raw Score

= 7.0 (GE=Pk. 8)

17.7* (GE=1.4)

Grade equivalent score of project group
is 16 months superior to control group

S 13,9 (GE=Kg. 7)

21.0* (GE=1.9)

Grade equivalent score of project group
is 12 months superior to control group

I 15,4 (GE=1.4)

22.7* (GE=2.2)

Grade equivalent score of project group
is 8 months superior to control group

*The superiority of this score over that of the control
group of the same grade level is statistically significant
beyond the .005 level.

Figure 13: Comparison of mean raw score of project continuity
group children and a control group of non-project
children of the same grade levels, on the math sub-
test, Wide Range Achievement Test.
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10 SUMMARIZE THE FINDINGS OF FIGURE 13,
1. Math SCORES OF PROJECT CHILDREN IN THE MOBILE PROGRAM
ARE SIGNIFICANTLY HIGHER THAN THE CONTROL GROUP CHILDREN
AT EVERY GRADE LEVEL,

2, KINDERGARTEN CHILDREN WHO HAD BEEN IN THE PROJECT PRE-
SCHOOL START SCHOOL WITH MATH SCORES FAR ABOVE THE
~-NAT IONAL NORMS,

GRADE EQUIVALENT SCORES,

CONCLUSION: Continuity Provided by the mobile program Produces a,
Powerfu, advantage to migrant children in helping them Progress
in school, With the mobile Program migrant children are able
to achieve in math at or above national norms. In reading pro-
gress the mobile migrant children are nearly a fyll Year ahead
of their Counterparts, ag national policy now pProvides nearly
all funding for migrant education to Programs which Operate in
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INSTRUCTIONAL COMPONENT
PROCESS OBJECTIVE 1. CENTERS USE INSTRUCTIONAL MODEL.

GOAL 1.1: The staff of each center (i.e., the trainer and the
teachers under his/her supervision, who may be located at a
number of different operating sites in the case of the mobile
component) will adhere to the program's instructional model,
based on a score of 80% or better on the implementation
checklist (criteria for scoring are contained in the check-
list) administered at least semi-annually.

ACHIEVEMENT CRITERIA: A score of at least 80% on the Implementa-
tion Checklist for each center operation.

PROGRESS REPORT: This goal could not be evaluated. The checklist
was not developed until nine months into the program year.
In field try-out it proved in need of change so is being
revised, and insufficient evidence is available to report on
this objective.

PROCESS OBJECTIVE 2. CENTER STATF USING PROGRAM CURRICULUM.

GOAL 1.2: Teachers will use the project's curriculum materials as
selected by the educational director resulting in a rating of
"satisfactory" on the curriculum utilization checklist for
each other.

ACHIEVEMENT CRITERIA: Schedules must include  all curriculum areas
and be satisfactory to the resource trainers in terms of length
of instructional periods, alternating quiet and active periods,
providing reinforcement activities. Weekly curriculum reports
must be rated + based on progress by children, every curriculum
area reported, reasons given for any supplementary material
being used. Criteria is at least 80% plus ratings for all
teachers in all curriculum areas, for each center site (the
mobile centers count as one site).

PROGRESS REPORT: The Resource Trainer has reviewed schedules at
each site, recommended changes where appropriate, and approved
_final schedules as documented by a checklist for each schedule

review conducted and covering memo from the resource trainer.

Weekly curriculum reports were received from all teachers from
all sites indicating utilization of the project's curriculum.
The rating system for judging satisfactory progress was changed
in mid-year so that a percentage rating for each center is not
meaningful to report.
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INSTRUCTIONAL COMPONENT

PROCESS OBJECTIVE 3. TEACHERS USL APPROPRIATE INSTRUCTIDNAL
PROCEDURES.

GOAL 1.3: At least 80% of teachers who have been employed four
months or longer will meet all the criteria on project
developed monitoring instruments of teachers' usage of appro-
priate instructional procedures at least once during each
evaluation period.

ACHIEVEMENT CRITERTIA: Out of teachers employed four months or
longer, at least 80% will have a rating of satisfactory at
least once during each evaluation period on project monitor=
ing instruments on teachers' usage of appropriate instructional
procedures.

PROGRESS REPORT: There were 30 teachers who were employed for
four months or longer during the period July, 1975 through
June, 1976,

Most teachers had repeated monitoring by trainers on the two
-instruments used to check teaching methods.

INSTRUMENT 1. Maintaining Active Learning Teacher Observation.
Twenty-four out of 30 had at least one observation, with a
passing grade during the evaluation period. 7This is 80% which
meets the project objective.

INSTRUMENT 2. Dual Language Teaching.

Twenty-five out of 30 had at least one observation, with a
passing score during the evaluation period. This is 83% which
meets the project objective.
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STAFF DEVELOPMENT COMPONENT

GOAL 1. TEACHERS MASTER IN-SERVICE TRAINING UNITS.

THE

NEED: The only teachers who wark directly with the children
in this program are migrant par;ﬁgéfessiznalsi Since none of
them had previous teaching experience, and none of them had
academic training in the field of education when first hired,
a major focus of the program has been to develop training
methods that will enable them to quickly become effective
teachers.

The project has gradually adopted published curriculum
materials but has found that in most cases the published
teachers' guides are not useful to the paraprofessional staff’
These guides seemed to be too wordy and to use "lingo" that
did not mean much to the layman in education. Accordingly the
project has had to develop very specific training in each cur-
riculum area to cover the presentation skills needed for a

paraprofessional to use the curriculum materials effectively.

» TRAINING PROCESS: The project uses a modified micro-teach

training method. The trainer (certified or specially trained
staff) reviews a discussion guide explaining the teaching
method to be used, and demonstrates it for the trainee (some-
times with children, on video tape, or by role playing). The
reason behind the demonstration is that teaching skill seems
to be most rapidly acquired by imitation. Both trainer and
trainee then go over an observation form that will be used to
record the examples of teachers using the behaviors being
taught. Sometimes the trainee uses this observation form to
record behavior shown them by the trainer in the demonstration.
This method enables both to see if they understand what speci-
fic actions the trainer will be looking for when the trainee
is asked to use the teaching skillg.

After the demonstration the trainee works with her own
group of children trying to put into action the skills relating
to that unit. An observation time is scheduled and the trainer

records the teaching interaction used by the trainee. Later a
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Trainer Lynn Morrison (Moses Lake) demonstrates teach-
ing skill used in Sullivan Reading program with child,
as teacher trainee Lucy Garibay observes.

conference is held with the trainee--usually the same day--

to give feedback on what the trainee did that was correct or
incorrect and suggestions of changés to work on for the second
observation.

At least two observations are carried out, even if the
first one reveals nearly perfect ability to use the teaching
skills. This is because the trainer will want to see if these
skills can be used consistently. More than two observations
may be required'if there are a number of teaching skills that
need shaping up--more than a trainee could work on all at
once. (Normally the trainer makes no more than two suggestions
of change to the trainee, avoiding what has been called "paraly-
sis of analysis" when the trainee has too many things to think
about at once.) ;

18]




The completion of training is £illing out a "checklist." *
This is a listing of the key teaching skills and is marked
plus or minus by the trainer indicating that the trainee is
consistently able to demonstrate this teaching skill. Usually
a 75% criterion is set for a checklist in order to consider a
training unit passed, although on some checklists there are
items rated as "mandatory"--must pass before the unit can be
considered finished. If the trainer finds less than 75% or
some of the mandatory items not acceptable, further training
and another observation are carried out until the checklist

is passed. In other words, there is no such thing as failing
to pass, as mastery performance is expected and the training
continues until this is achieved,

The Pracess takes approximately two months per training
unit (this time schedule takes into account the practice time
needed by the trainee, and the necessity by the trainer to
supervise approximately eight or more trainees). Sometimes
training can be carried out with group presentations (a new
unit that no trainee has had for example). More often a
trainer works with one or two trainees at a time since new
trainees are usually hired one at a time as needed and must
receive the entire training sequence.

To insure that the skills are naintained after initial
training, monitoring observations are also carried out. In
some of these the trainer uses video tape to record the pre-
sentation, and the trainee and trainer then each fill out the
observation on the performance to see if the trainee recog-
nizes the key behaviors and can critique his/her own perfor-
mance. Other monitoring observations take timed data (Dual
Language Teaching and the MALTO--referred to in the process
objective for the instructional cocmponent are monitoring instru-
ments that use timed data). These aspects of the training are
not part of the timetable for in-service training included

under this project goal, however.
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Aruitoxt provided by Eic:

Trainer, Geneva Enriquez, video tapes a lesson of an
experienced teacher to be reviewed by both teacher and
trainer at a later time. Both will record data about
the interaction, using it as a review of a training
unit completed at an earlier date, :

action to experienced teacher-trainee Jesusa Benavides,
About 90% of reviews are to point out and reinforce
teaching actions that are -lone very well.

52
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THE RESULTS: During the 1975-76 program year 32 paraprofessional
teachers were included in the in-service ttaining program
(supervised by three trainers). Of these, 30 (94%) who were
in the program for at least three months during the year com-~
pleted one or more in-service training units with a passing
grade on the checklist. This more than meets the project goal
(of 90%). o
The effectiveness of the staff trained can be judged by
the outstanding educational gains recorded by the children
they serve, which are documented in the!in%tructi@nal component

section of this evaluation.
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STAFF TRAINING COMPONENT

GOAL 2. FULL-TIME STAFF WILL CONTINUE ACADEMIC TRAINING,

THE

NEED: Teaching staff for this program must be bilingual.

. In addition preference is given to adults who are or have

been migrant farm workers. Only two of the present teaching
staff of 34 were not ever migrants themselves. Both of these
grew up in families that were migrant, however.

No specific level of academic preparation is required for
teacher trainees. However, the parent/community advisory
group, which screens and recommends all teachers for employ-
ment may give preference based on academic background, and

the mobile program in Texas has established that preference

" will be given applicants who have finished high school or even

THE

started college. The two, year-round programs in Washington
State have not used academic background as a criteria for
preference. All three permanent sites, haweéer, have estab-
lished the rule that the applicant must be willing to continue
his/her academic training after being employed.

The 34 teachers employed during the 1975-76 school year
had completed schooling as follows:

Finished high school: 13
Completed GED: 4
Tenth grade or above: 6
- Ninth grade or below: 8
Unreported 3

50%
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Among the four who had completed their GED, three did it

50%
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through this program rather than prior to employment. None of
the teachers employed by the program had finished csllegajﬂ
in fact only a few were repoféed to have had some college prior

to employment.

TRAINING APPROACH: The project manager works with the trainers
and site coordinators to locate teachers who will work on-site
with trainees needing to complete their high school education
by passing the GED. In general the project has not had to pay
for these teachers, other resources being available through

the community. In some cascs, however, some payment has been

made with project funds.
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At Moscs Take, during this past year, a GED instructor
came to the center three or four times a weck after the pre-
school children were down for naps and before the tutoring
started with tlie school~age children. Staff worked on GED
preparation during this time,

At: Connell for a time a teacher came to the conter and
worked with staff, mainly after work in the afternoon. Several
arrangements made for GLD classes through other agencies fell
through at Connell so that progress was uncven, although one
teacher did complete her GFD during the past year through pro-—
Jgram he lp.

In addition to the GED trianing, nearly all tecaching staff
are enrolled for college courses through Columbia Basin Com-
munity College. The content of these courses is worked out by
the project manager who presents a course outline which is
approved by the college. Course materials are assembled and
sent to the sites and the trainers work with the teachers on
completion of their college work, in addition to the in-service
training. Often staff will enroll for two classes per quarter
and out of the present staff, seven have received their one-
year certificate based on 45 quarter credits of work. Four are
nearly ready to complete their second year of college work for
an associate of arts degreec.

It is possible for trainees who have not finished high
school to take college courses and receive credit up to one
year. Beyond the one-ycar certificate it is required that
the enrollee have completed high school or a GED if credit is
to be given for college work.

~In the second year college program it is recuired that some
courses be taught by teachers selected by the college al though,
with pfagram support, these teachexs may be brought on site. In
the past, work on the college courses has been done wherever the
teachers are l@@ateda&including the mobile. component teachers
who move on an interstate basis. The requirements of the
college concerning the operation of this program have changed
somewhat in the course of operation, and ire under reviev for

possible further changes. oOverall, however, it is a first
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rate cxample of the "college without walls" concept with wvery
real course content and evaluation of academic progress in

the early education Field.

THIN RESULTS: The criteria established for this goal was that
at least 80% of full-=time staff would continue their academic
education through either college work or Wﬂik’éﬁ their GED.
The following table reports on enrollment in academic programs,
which meets and exceeds the project goal.

TABLE 1. NUMDBER AND PERCENTAGE OF FULL~TIME STAFF
CONTINUING ACADEMIC TRAINING

Humber Continued Academic .

Administrative (Educ. Director,
2 Site Coordinators, Secretary) 4 2 (509)

Training (Resource Trainer,
3 Tecacher Trainers) 4 3 (75%9)
Teacher Trainees 34 29 (85%)

Totals and % Continuing 42 34 (81%w) -
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TRAINING COMPONENT
PROCESS OBJECTIVE 1. RATE OF IN-STRVICE TRAINING PROGRESS.

GOAL 2.1: Teacher trainers will provide in-service training con-
tinuously, at a rate which will enable at least 80% of the
teachers to complete a training unit satisfactorily on the
average of one for every two months of active employment.

ACHIEVEMENT CRITLRIA: Of teachers employed for three months or
longer, at least 80% will complete units of training at a
rate that meets or exceeds the "expected" progress based on
an average of one for every two months active employment.

PROGRISS REPORT: OQut of 32 teachers who had been in the program
three months or longer during the 1975-76 program year, 25 had
completed at least one training unit for each two months of
active employment. This is 78%, just short of the 80% pro-
ject goal.

Out of the 25 teachers who met the training goal (one unit
every two months) 15 actually exceeded the goal with more
than the required number of units. Overall a total of 153
training units were completed, whereas 125 were required to
meet the project goal.

Conclusion: A very substantial and consistent in-service
training program was implemented, although the actual per=
centage of teachers meeting the rate of training goal was 78%
rather than 80% set as a criteria.

PROCESS OBJECTIVE 2. PROJECT STAFF ARRANGES ACADEMIC OPPORTUNITIES.

GOAL 2.2: Administrative staff will arrange academic training

opportunities for both professional and paraprofessional staff,
and provide counseling and enabling services to facilitate
on-going academic training.

ACHTIEVEMENT CRITERIA: Examination of the evidence provided of how
the above activities were carried out. :

PROGRESS REPORT: The project manager has provided the evaluator
periodic oral reports on the progress of arranging for college
and GED opportunities. 1In addition she has provided a complete
roster of staff with the names and course credits received to
date, which has been updated with each new quarter's enroll-
ment. This objective is being conscientiously and creatively
met, in the judgment of the evaluator.

ot
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PARENT AND COMMUNITY INVOQLVEMENT COMPONENT
GOAL 1. FAMILY MEMBERS PARTICIPATE IN CHILDREN'S EDUCATION.

THE NEED: A number of education studies have by now shown that
maximum benefits for children can be obtained only through
the combined efforts of the child's family and the school.
Family, as used in this program, means the child's extended
family of grandparents, godparents, aunts and uncles, etc.,
in addition to the nuclear parent family. 7The children served
belong to a culture in which this is the meaning of family. As
nost families have never felt comfortable enough with schools in
the past to take an active part in their child's education, the
program has had to structure ways in which families can partigci-
pate, and solicit their involvement,

In addition to volunteer involvement, this program uses
family as the paid teachers of the children. 1In the mobile

’ component this reliance on family members was a necessity—--the
adults in the family of a moving migrant child are the only
consistent adults in his environment and must be the means of
providing continuity in his education from one site to another,
Other programs have tried, and failed, to staff with profes-
sional teachers for such a mobile program. In general the
teachers found the conditions too hard--overcrowded areas lack-
ing housing in the north where the migrants move, the need to
have their own children change schools in mid-year, inconveni-
ent teaching space in temporary locations, etc. DProfessional
bilingual staff is too much in demand to be willing to take
work under these conditions.

Attempts to use young people dediceted to giving a service,
such as VISTA workers, also failed. TFew VISTA volunteers come
 @@§ of bilingual, bicultural backgrounds needed for teachers

- of bilingual migrant children.

Housing is always a critical problem in serving migrants
as most housing in use areas is reserved for workers. Since
our teachers represent in most cases one worker ou: of a family
where others are still in the fields, the housing has been

grower provided and has not been a critical issue.
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proved equally important to use family members as staff. The
area served 1s in the "Colambia Basin" of Washington Statec.
Irrigation opened this rich area up to farming not too many
years ago, and brought migrants into the area to handle the
crops., The building of storage facilities and processing
plants has made it possible for many migrants to stay. When
the field work is over they can often find work many more
months of the year in the processing plants. With work avail-
able 10 or 1l months out of the year, many have settled out.
Since this population group came to the area as semi-skilled
or unskilled farm labor, relatively few members have been
able to take advantage of their improved economic status to
go on to school and prepare for professional careers. Every
school in the area is faced with a severe shortage of teachers
who represent the ethnic background of the large numbers of
Spanish speaking, bicultural children now enrolled in the
schools.

The available resource is the paraprofessional adult who
is bilingual, bicultural. Rather than waiting until the pro-
fessional supply of teachers meets the need, this program
elected to recruit the paraprofessiorals--and by the training
methods described under the staff training component, to assist
them to move toward a professional status at the same time
they teach. The focus of the program, as implied in the title

"Training iligrant Paraprofessionals in the Bilingual Mini Head

Start" was to select, modify, and field test curriculum and
training materials that would enable staff with this background
to provide a quality educational service for children. Their
success is evident in the evaluation of the instructional objec-

tives which were reported in the first section of *lis report.

INVOLVEMENT APPROACH: TLvery center site has a parent/community
advisory group and one of the functions of this group is the
screening and recommendation of teaching staff. 1In Texas the
group incorporated so that they have besides general membership

a five-member board. This five-member board, meeting with £he

-y
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Educational Director and Site Coorvdinator, makes personnel
decisions for the Texas program. The northern center advisory
committees choose a personnel commibtee. The site coordinator
and center trainer serve on this committee and the balance of
other members (the majority on the committec) are the parent
members.  Although technically the Board of Ifducational Service
District 104 retains final responsibility for all hiring, in
practice the recommendation of the screening committeces has
always been followed in the selection of staff.

The exception to the above process of selecting the family
members who will have paid positions is in staff provided by
CETA or other manpower programs. In these programs the pro-
ject 1s sometimes allowed some preferences amang candidates
for employment (and can specify such requireménts as that the
person be bilingual) but assignment is made by the manpower
program on the basis of their own guidelines. Some trainees
provided by these manpower programs have later applied for
permanent jobs and have been approved by the personnel com-
mittees for the different centers. In the areas served by
this program most of the people applying for manpower programs
come from the same "target" population as that served by this
program, so that acceptance of manpower trainaes has not meant
departing substantially from the priority for staff who were
former migrants.

The primary way in which the project invelves parents on
a volunteer basis to participate in the children's educational
program is through something called "Family Fun Night." The
teachers and trainer for each center plan game type activities
which parents can do with their children and which have an
educational focus. The atmosphere is rather like a carnival
with teachers stationed at different locations with various
activities and families moving about from one to the next.
Most of the activities were designed so they could be easily
replicated from materials in the home and there is informal
evidence that games of this type have been used in the homes
subsequent to their introduction at a family fun night.

Several family fun nights may be held during the year.
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Family Fun Night at LaGrulla, Texas,
Children and adults participate
together in educational games. Over
110 adults participated in family
fun nights held at the three center

sites in the past year. t
g

Some family members also assist teachers or volunteer as
substitutes in the classrooms. The prgceﬂure for enlisting
and using this type of parent help is more fully described in
a later section which deals with all the many ways parents
and community members assist the program.
RESULTS: Required to meet this goal is participation by family
members equal to one-third the enrollment capacity of each
center . (This is an arbitrary standard, the chief advantage
of which is that it has been applied to this ébjective for a
number of vears, allowing the project to compare participation
trends over years). The evaluator receives the following
documentation of participation which is summarized for this
report: family fun night rosters, copies or summaries of
vouchers turned in by volunteer helpers at the centers, a sum-
mary of staff who are family members of children in the program.
The number and percentage participation by center and by the

type of help given is shown below in Table 2. B
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TABLL 2. Family Members Participate in Educational Program

Moses Lake Connell Grulla

Family Fun Night! 20 1 83
Paid staff> : 8 4 10

T |

|

Volunteer helper 9 13 8

Total 37 23 101

2

% of enrollment
capacity 62% 47 113%

Meets goal? Yes Yes Yes

lAlSG includes volunteers who helped with cultural heri-
tage night programs,

zRasters of some family fun nights at Connell were missing

so this report is incomplete.

BInEluies only staff related to children presently enrolled.
Some others have children who have now graduated from the
program.

TO SUMMARIZE THE FINDINGS OF TABLE 2:

1, ALL THREE SITES HAD LARGE PARTICIPATION BY FAMILY MEMBERS
IN THEIR CHILDREN'S EDUCATION, FAR EXCEEDING THE PROJECT
GOAL ,

2, THE INTRODUCTION OF THE FAMILY FUN NIGHT PROGRAM WAS PAR-
TICULARLY EFFECTIVE IN TEXAS (WHICH HAD IN PREVIOUS YEARS
NOT MET THIS PARTICULAR GOAL IN NUMBERS PARTICIPATING,
AND THIS YEAR FAR EXCEEDED IT).



PARENT AND COMMUNITY INVOLVEMENT COMPONENT
GOAL 2, FAMILIES PARTICIPATE IN PROGRAM MANAGEMENT,

THE NEED: From the outset the program has operated on the prin-
ciple that in order to maintain program operations to best
meet the needs of the participants, and integrate the resources
of the community, families and community members need to be

involved in program decision making.

THE INVOLVEMENT PROCESS: There is an organized parent/community
~ advisory gr@uplat each site. The northern sites (Moses Lake
and Connell, Washington) are open to all parents who then elect
officers as well as official representatives of the community.
The Texas site formed a corporation, the "La Grulla Migrant -
Coop." They felt that with incorporation the parent group
might choose to apply for grant funds for related programs.

The Texas group is also open to all parents as voting members

This five-man board selects personnel and makes business deci-
sions affecting the group. During the mobile phase when people
are scattered around the country, if official business needs

to be taken up the Educational Director and/or site coordinator
for the Texas site contacts members by telephone and business
is conducted in this manner. In addition to the five-member
board, however, the Texas site holds general meetings for
parents to discuss center operations, proposals, etc. New
Proposals usually come up for consideration during the time

the project is in the north. 1In order to have parents review
the proposal and make suggestions the site/coordinator holds

a series of meetings at the labor camps or at the centers

where our children are served.

In order for parents to have information on the project
from which to make decisions all staff report to the parent
groups. Each evaluation is submitted to parent/community ¢
advisory group for review. The trainer and some teachers as
well as the site coordinator usually attend all meetings to
report on how the program ‘is doing. Usually once or twice

during the year some teachers will do a curriculum demonstration
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Parent/Community Advisory Group meeting at Connell,
Washington, February, 1976. Parents hald outline of
proposed changes in program under consideration for
Title VII and URRD proposals in preparation. Decision
made to add spelling to curriculum for school age
children.

for the parents, and sometimes videotaped lessons are shown.
The project manager is responsible for submitting outlines
of plans that would go into proposals for advisory group deci-

sion prior to submission of any proposal.

RESULTS: The project goal specifies that each site shall take
action'sin' at least four out of six specified areas in which
program decisions must be made. The following references to
minutes from the 1975-76 program year indicate the parent/
community advisory groups in Connell and Moses Lake were
active in all six areas, and the Texas and mobile sites active
in five. This year the Texas site did not agpoiﬁt 2 committee
of parents to evaluate the nrogram, that being the‘ane area in

which there was no action. A perspective view by the evaluator
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is that the participation in management decisions has grown
each year of program Qperatién and that the past year saw

more, and more varied, action by parents and other members of
the extended family, plus community members elected to serve
[}

n these boards, than cver before.

TABLL 3. Content Analysis of Minutes of Advisory Boards

The following references were taken from minutes of meetings
by Parent/Community Advisory Boards. During the 1975-76 pro-
gram year there were ten parent/community advisory group
mectings from each of the three sites, plus eight special
meetings (persopnel, executive committee, ad hoc committees
on formation of bylaws) at which business was conducted. In
addition, parent evaluation was carried out at two sites with
the submission of written evaluation reports.

The following listing is a selection of references from
minutes (or evaluation documents) of action that fits areas
named in the project goal.

GRULLA CONNELL MOSES LAKE

A. Organizational matters and parent activities:

11/75 Appoint act~ 7/75 Orient new 7/75 Plan election
ing committee mem- officers to 8/75 Election of officers
ber their jobs 11/75 Appoint new vice
12/75 Approve new 7/75 Plan raf- president
member for Co-op fle of pinata . 2/76 By-laws discussed
Board 2/76 Discuss 3/76 Vote in community
by-laws, extend- members to board
ing membership 6/76 Plan school picnic
to any in
extended family

B. Review proposals:

2/76 Discuss 12/75 Discuss 2/76 Discuss URRD pro-
new proposal (45 Title I propo- posal and Title VII
parents present) sal proposal

2/76 Discuss

URRD proposal

and Title VII

proposal

C. Personnel actions:

10/75 Discuss 11/75 Interview 7/75 Interview and recom-
hiring secretary and recommend mend hiring for immediate
and several staff to be openings, order of prefer-
teachers hired ence for future openings
11/75 Discuss 2/76 Interview (Note: All staff recom-
CETA and manpower and recommend mended were eventually
staff hiring hired)
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3/76 Interview and
recommend hiring
(Note: All staff
recommanded were
hired)

D. Use of parent funds:

10/75 Recommend 1/76 Authorize 9/75 Authorize funds
transfer of use of funds for for car repair
accounts for funds materials and cabi~ 11/75 Authorize buying
4/76 Approve 5150 nets for program lamp and Christmas
emergency loan gifts

from fund » 1/76 Purchase pictures

E, Betting hours, curriculum, decisions regarding operations:

8/75 (Prosser, WA) 9/75 Discuss hours 1/75 Discuss eligibil-
Set hours for 1/76 Discuss impor- ity forms
Prosser Center. tance of children 1/76 Discuss math and
Discuss need for learning to lan- reading program .

" center at Dayton, guages, like take- 2/76 Approve adding
WaA. Bussing prob- ‘homes, discuss cur- reading in Spanish to
lems for school riculum curriculum
lids 2/76 Request that 6/76 Teacher demonstrates
12/75 (Grulla, TX) spelling be added Distar English and
Presentation by to curriculum Spanish
two teachers demon- Discuss language cur-
strating curricu- riculum
lum, discussion of
curriculum
1/76 (Grulla, TX)
Plan Family Fun
Night educ. activ-
ities
5/76 (Eltopia, VA)
Discuss bussing
kids
5/76 (Kahlotus, WA)
Discuss bussing--
why center located
Basin City
5/76 (Basin City,
WA) Bus schedule,
discuss program /

F. Participate in program evaluation:

11/75 Trainer 2/76 Selected members
reviewed project to do evaluations
evaluation and group 3/76 Several parents
discussed visited program, Seeing
2/76 Parent volun- each curriculum being
teers did indepen-~ taught and completed
dent visits to © detailed evaluations
classrooms and com-~ with recommendations
pleted evaluations
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PARENT COMMUNITY INVOLVEMENT COMPONLMNT

GOAL 3. COMMUNITY MEMBERS CONTRIBUTL SUPPORT TO THI PROGRAM

THE

THE

NEED: This objective refers to help with the program other
than participating in the educational program, which was
described earlier, Helping out in the kitchen, making stor=-
age shelves, doing repairs, developing play areas, program
laundry, making costumes for the children, preparing fool for

special meetings, etc. ; The program has always had very

k]
]

limited funds in the area of facilities and equipment and

stance has axvtended ocur resources.

=
=

[

this type of progranm a

=
=}

iy

o Sl o L ee K ;3'; .
Parents m fence by center,
La Grulla, Texas, February 1976.

%
INVOLVEMENT PROCESS: The project utilizes a voucher system

wheréﬁy parents or community members assisting with the program
(with support services or with the educational services
described earlier) can submit a voucher outlining the hours

and the kind of help given. These vouchers earn $2 an hour,
not for the donor, but to go to the parent community advisory
group of that center. 1In this way each parent group has

their treasury) which they decide the use ofin parent meetings.
There are no restrictions placed by the program on use of this

money once it has been earned by the parent group. At Moses
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Lake, for example, it has been used to make loans to menbers
in serious necd-~to buy food stamps, pay a nedical bill, or
buy insurance to enable a member to use a car which will
enable him to work. All such loans have been fully repaid to
the parent group. The groups have also bought equipment Foxr
the centers for which there was a neced and no other budget,
Most of the parent fund money carned in Texas has boen saved
anticipating that it may be used to remodel a school facility
for community use when the public school abandons a building
they are now using. The "parent fund" voucher system thereby

serves a dual purposc. 1t providcs incentive for involvement

d

of family in the program. It provides resources which the
n

pParent group can use so that their meetings frequently revolve
around business involving these funds. Some parent advisory
groups established in other programs because of a federal
requirement dwindle from lack of interest because the group
has no actual management decisions to make, and no resources.
The parent fund provides resources which have enabled the
parent group in this program to organize many efforts of bhene-
fit to themselves and the program, and the groups have had
active participation because a number of areas of decision

making are left to the parent group.

THE RESULTS: The follow ng table shows number (and percentage
of enrollment capacity at that site) of fami'v or community
members who have helped with "support" tyr .activities (as
distinguished from help with the educational program already
reported). All of those reported were from vouchers turned
into the parent fund. To the evaluator it is clear that this
is an underestimation of actual help received by the centers
because of the limited base of reporting. [or example, in
Texas, a great deal of help was given the center by community
members who were temporarily working under the manpower program
or neighborhood youth corps. The project received the free
benefit of these services--did not need to recruit the voliin-
teers it otherwise might have-~but this kind of participation

was not eligible for the voucher system payment for volunteers.
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The Washington State centers also benefited this past year

from similar community resources (e.gq., assistance
ticipants of a child development class at the high

provided hours of assistance) but are not reported

TABLE 4, Support Services Provided by Family and

from par-—
school vho

here,

Community

Moses Lake Connell

Grulla

Individuals participating 17 34
$ of enrollment capacity 28% 57%
Meets project goal of 25%7? VYes
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PARENT AND COMMUNITY INVOLVEMENT COMPONENT

GOAL 4. PARENTS PARTICIPATE IN PROGRAM EVALUATION,

THE

NEED: In the first years of operation, staff tried to get
input from parents on their satisfaction with the program by
making a request for comments at a scheduled parent meeting.
This)sufferéd from the defect that parents at the meeting
often had not visited the program during the day and did not
have much information about its daily operation upon which
to base 'their comment, so the comments were very unspecif ic.
To attempt to secure real involvement by parents in program

¥

evaluation the program adopted the procedures described helow.

INVOLVEMENT APPROACH: Each parent/community advisory hoai)

is invited to appoint a committee for program evaluaticn, A
form, in Spanish and in English, is given to these evaluaiurs
in which they are asked to observe each subject area being
taught and give us their comments, in writing. Usuallvy a time
is set when the evaluation committee visits the center and the
trainer or a teacher shows them the curriculum being used and
explains‘why the teachers use the methods thé} do. The parents
then visit around in classes and £ill out the evaluation form
which is mailed to the project evaluator.

In addition, each published evaluation written on the pro-
gram is sent to the president of each of the advisory conmittees
and a request is made that the president comment on the evalua-
tion by letter. If the group requests, sone staff person makes
a presentation on the published evaluations before the parent
group.

In this way the project attempts to provide information
about the program regularly to the parent /community advisory
group, as well as structuring a time and place to be sure that

their comments and suqggestions are heard.

- - 7 7
5 RESULTS: The evaluator has a rumber of evaluations on the

program which were submitted by parents at Moses Lake and at

Connell. The Texas program appointed an evaluation committee
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but circumstances forced a change in plans and the evaludtinngg
was not carried out in Texas this year.

In addition the evaluator has letters received from the
chairmen of the pareﬁﬁ/advis@ry groups in response to published
evaluations which were sent for review, A copy of the letter
received from the President of the Connell Parent Advisory
Committee upon receipt of the mid-year evaluations commenting

specifically on several aspects of the program follows.

January 15, 1976
Dear Mrs. Gustafson,

I have been asked to read and evaluate "Training
digrant Paraprofessionals in Bilingual Mini Head Start”
and "Bilingual Mini-School Tutoring Project."” I found
both books interesting and of value to me to better
understanding the program.

First, as a parent, I would like to compliment the
program here in Connell. Jeanne Enriquez, the director,
and of course all of the teachers, and parents. I am a
single, working mother, and never did I believe such
& "help" to me and my child existed until I moved to
Connell. My daughter has become dependent on Mini
Head Start, and looks forward to each day of learning
new and different things, especially to become bi-
lingual. I am sure all parents would agree with me
that they are proud of the dajly progress their children
make as they work, learn, and play.

Although I am not a Mexican-American, I was married
to one., My daughter finds pride in her heritage, even
at the ‘age of 4-1/2--and constantly wants to learn
Spanish so she can communicate with friends and rela-
tives, now and when she grows older. I also bellieve
this holds true for the Mexican-American child in learn-
ing English so that he is not "native" in his own country.

For several years I have worked with and around
migrant people, in fact I was a migrant aide for the
Kahlotus School District during Green Giant's asparagus
season for two years. I realize and ‘know why such a
program as this i1s important. I knew of children who
had Eeen in several places that same year. Upon return
the following year I hardly saw any progress. I am sure
they experience extreme frustration and failure. Such a
program as this not only creates stability for a "mobile'
child, but also for ones such as mine who are alone daily
because their single parents work. Speaking for myself,
I knvw my daughter loves her teachers.
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I see a real importance in educating parents as to
why this program is extremely necessary. for children

such as those in Mini-lead Start programs across the
United States. The idea to train parents as teachers

was marvelous. You can really see parents experience

a sensc of pride on family fun nights vhen they help
their children cut felt objects, make piﬁatag, create
play-dough "things," ete. I really think that the wheels
are sometimes turned in reverse, and the child trains

the parecnt. '

In closing, I can only say that I am extremely proud
of bheing a part of this progran and that.it continues
for as long as possible. I onit wish others could
experience the gratitude and sz .isfaction I have.

Thank you for wvanting mi orinion and letting me and
my child be a part of thias.

Katie Saldana
Fresident=Conneli
Mini-Head Start
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PARENT AND COMMUNITY INVOLVIEMENT

PROCESS OBJECTIVE 1. STAFF SOLICITS INVOLVEMENT OF FAMILY MEMBERS.

GOAL 3.1: Project staff will solicit the involvement of family and
other community members in the educational program and in pro-
viding other types of brogram support.

ACHIEVEMENT CRITERIA: The project manager will summarize efforts
made by project coordinators (from weekly reports) and by
the project coordinators (from weekly reports) and by the edu-
.Cational director and trainers (from site visit and telephone
contact) to develop community and parental involvement in memo
form to the evaluator. Trom this evidence the evaluator will
make a judgment as to whether the effort appears to be sub-
stantial and supported by evidence--if so, the goal is con=-
sidered met. . ,

PROGRESS REPORT: The project manager has provided summaries or
original documents from all staff maintaining parent and com-
munity contacts, documenting that substantial effort has gone
into soliciting involvement.

PROCESS OBJECTIVE 2. STAFF REPORTS TO PARENT ADVISORY BOARDS.

GOAL 3.2: Project staff will provide parent/community advisory
groups with the information nceded to participate in program
decisions by attending and makinag reports to the hoards at
menthly meetings, and by submission of review of project
proposals and of all program evaluation reports.

ACHIEVEMENT CRITERIA: One or more staff members reported as
© attending every parent/community advisory board meeting,
and reports by these staff members occurring regularly on
various aspects of program operation (three or four times a
year). Evidence from minutes or from covering letters to
of ficers of submission of evaluation reports and proposal
outlines for review. '

PROGRESS REPORT: The list of those attending parent/community
advisory board meetings confirms regular attendance by staff, *
and content analysis reported elsewhere in this evaluation
shows periodic reports on various aspects of the program.
Carbons of transmission letters and responses from officers
of the advisory groups indicate regular submission of pub- )
lished reports to the advisory groups for their consideration.
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MATERIALS DEVELOPMENT COMPONENT (Pnd-of-Year Progress Report)

GOAL 4.1 Project Manager publishes translation of DISTAR
language materials in Spanish which have been developed by the
program. (Completion by 4/76)

FINDINGS: The materials translated by the project were set
aside and not published because the project preferred to use
the new edition when its Spanish translation becomes avail-

able.

The new edition materials are being translated by a private
agency and the project has secured rights to field test them
as the become available.

By the end of the program year the first 30 (out of 160 lessons)
"was in use and it is expected the full series will be in use
by the end of 1976.

KGQAL .2: Project publishes at least six new units of teacher

‘ training materials, each unit including (a) a training guide
with discussion questions, (b) a guide for trainers to possible
answers to discussion questions, (c¢) observation instrument,
(d) checklist with criteria for satisfactory completion of
unit.

FINDINGS: The project resource trainer has develvped an orienta-
tion training unit which covers briefly all curriculum areas
as well as the other responsibilities teachers have for Such
things as making reports, etc.

A two-unit series of training units in math has been developed:
one a quiz type unit on knowledge of math concepts and the
other a performance type unit on teaching skills for the math
curriculum.

A unit on the use of a token reinforcement system and utiliza-
tion of backup activities has been completed.

i two-unit series of training on use of the handwriting cur-
riculurt was completed and two units on Sullivan Reading.

As the goal was completion of six new training units, the goal
is considered to have been met.

GOAL 4.3: Project publishes achievement test t¢o go with new
handwriting curriculum. (Completion by 10/7%)

FINDINGS: The handwriting achievement test was first published
in July 1975. It was tried out in the Washington sites,
revised, and published in final form in October 1975. The
evaluator conducted training for all testing staff at each
site, and the test is now in use.
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GOAL 4.4: Project publishes implementation chegkllst f@rms
(described in Instructional Goal I1,1).

FINDINGS: A preliminary version of the implementaticn checklist
form was pulilished, tried out, and found in need of further
revision. 'Whig joal was therefore not met within the time . _
guidelines.

GOAL 4.5: PrDjEEﬁ publishes at least two trainer- -training units,
one on project curriculum, and one on project teaching proce=~
dures, to he used in orienting new training staff.

FINDINGS: The Resource Trainer developed the trainer-training
unit on project teaching procedures and it was in use by
May, 1976.

The second training trainer unit was in preparation at the
end of the program year, and it is expected to be completed
by October, 1976.

GOAL 4.6: Project will publish cultural hérltage test (da;gzibed
in Instructional Objective 1.7). Lo . i

A 44-item cultural heritage test called the BMHS Test of

. Cultural Cﬁncepts has been publlsheﬂ

he Prgject Fﬂucatlonal Director in consultation with teach-

ing staff idéntified six areas of cultural Lngwleﬂge he felt
appropriate for children as young as those in this project.
These were: clothing, food, dances or musical games, songs,
holidays or celebrations, and national symbols. (Heroes
associated with a culture and historical events were considered
too abstract for the age level served, although such items
frequently are included on tests r;lated to culture used with
older children.)

Teachers suggested the content items: e.q. tprcal clﬁthlng
items related to U.8. culture were blue jeans, tennis shoes,
etc., and c¢lothing items of Mexican culture were poncho,
huaraches. Typical food items U.S. culture, hot dog, cherry
pie, turkey, etc., and Mexican culture, arroz con pollo,
cabrito, taco, etc. Of holidays, Halloween.was one selected.
as typical of U.S., La Posada ay typical of Mexico. Flags of
both countries were used for symbols and songs included

De Colores, Las Mananitas, etc., as well as Jlnqle Bells,
Yankee Doodle, etc. The Hokey Pokey was considered a typical
dance in U.8. culture, La Raspa and La Bamba typical of Mexi-
can culture. 1In all 44 items were selected representing the
six areas. A set of drawings was made incluiing many incorrect
choices~~17 plates with 63 drawings in all. To the word cue
the child was asked to select from four pictures the one that
fit. TFor the song and dance items; a casette tape with a few
bakrs of the song or the music for th; dance was played as a
cue, and again the child wa: asked to select the pictures that
fit.
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Technical Appendix B gives further infarmatlon on the test

and the fielq testing that has been ﬁ@neﬁt@ determine reli<
ability. 1 general the reliability of the overalj test ig
vVery high for g Project developed instrumentﬁa.QD by Kuder .

Richardson 29 formula for test reliability.

GOAL 4.7: Project wi1l publish dissemination material for news-
Pabper or magazine @Ublicatignf and for sending to other Sites
requesting materials.

FINDINGS: The Project manager deve loped two bublications about
the Project--itsg rationale, approach, and accomplishment g~
which have been given wide distribution. '‘These have been
Xeroxed for use in Tesponding to inquiries about the Program,

ERIC Clearing House examined Project evaluations and decideg

these were of Sufficient interest to 5 wider audience that the

tribution. 7t also decided to publish some of the Mexican

cultural heritage Mmaterials produced by the Program. The

ERIC numbers of Project Publicationsg thus far on the network

are: .

ED114222 (Final Evaluation 1974-75 program Year)

ED114223 (Mexican Cultural Heritage Materials for Pre-
school Children)

ED116875 (Bilingual Mini-Schoo1l Tutoring Project Evaly~
ation, Progress Report no. 4, Final Evaluatién,
Program veayr 2)

ED116866 (Training Migrant Parapr@fessi@nals in the
Bilingual Mini Head Start, April 1972)

ED116867 (Traininq Migrant Paraprofessi@ﬁals in the
Bilingual Mini-peaq Start, February 1973)

ED116863 (Training Migrant Parapr@fessianals in Bilingual
Mini Heaqd Start, Mid-Year Evaluatign, 1974-75
Program Year) ]

ED116869 (Evaluation of Progress in Bilingual Mini Heaq
Start, Octoker 1972)

ED116870 (Evaluation of Progress in Bilingual Mini Head
Start, November 1973)

IDl116871 (Evaluation of Progress in Bilingual Minj Head
Start, Final Evaluatisn, 1973-74 Program Year)

ED116872 (Bilingual Mini-School Tutoring Project, Evalua-
tion Progress Report No. 1, March 1972)

ED116873 (Bilingual Mini-School Tutoring Project, Evalug~
tion Progress Report No. 2, Final Evaluation
Program vear 1)

ED116874 (Bilingual Mini-Schop] Tutoring Project Evalua-

- tion Report No. 3, Mid=Year Evaluation, Program

Year 2)

Rafael Guerra, Iducational Director, and Rob Robinson, Resource
Trainer, went to Dallas in November 1975 where they were inviteq
to describe the program'sg educationa] approach before g national
audience attending the National Association for the Education
of Young Children, -
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Louise Gustafson, Project Manager, appeared as a panelist for
the Washington Association for the Rducation 6f Speakers of
Other ILanguages conference in Seattle, Washington, October 25,
1976. In addition to her presenta“ion, she prepared and dlS—‘
tributed flyers of information about the project.

Louise Gustafson, Project Manager, also presented the project
before the Association for Supervision and Curriculum Develop-
ment in Spokane, Washington in February 1976.

Irma Balli (mother of a project child and translator for pro-
ject program materials) gave a presentatign in New York City
before the national board of the YWCA (of which she is a mem-
ber) and distributed about 200 two-paye pProgram descriptors
specially prepared for this presentation by the evalyator.

L8
Beverly McConnell, project evaluator, preéentéd findings and
methods of educational research utilized in the project before
the Northwest Committée for Applied Research in Portland,
Oregon, in March 1976. o

In summary, the project has very extensively presented project
findings before both local and national audiences, and produced
a wide range of publications during this fifth vear Df progran
operation.
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MANAGEMENT COMPONENT

GOAL 1. THE PROGRAM WILL FOLLOW CHILDREN AS THEY MOVE.. ‘- 3y

%,

THE NEED: 1In the mobile component children from.La drulla, Texas

travel with their families to work locationgé in the north.
As in most communities in which migrants winter, the northern
migration fs not ever done as a large block, all going to the
same area. Sofe families sign contracts with growers and their
moves are predictable in advance. Others go "free % .~aling,”
obtaining employment at their destination, and their mgves are
subject to change on very short notice if there are rumors of
housing shortage, poor cr@gg labor unrest, etc.

In the past efforts to follow children who move with the -

crops have had a very smallypercentage of success (the most

'Eucsessfh; rate of follow-up r&p@rtéﬂ was 19%). This is

because these moves did not have the flexibility to follow

small numbers éf children to isolated locations, and to adjust

to changes in travel patterns arranged on short notice.

The "Mini" in the title of this program refers to the organi-
zation of the mobile component of this project so it can

follow children with a single teacher in a "mini center," thereby

giving flexibility to go where the children go.

. APPROACH USED: Teachers are trained in all subject areas:

instead of specializing, and are also trained across different
age ranges s that if a téacher goes to an isclatéﬁ area he/she
will be able to teach the children at that location across the
range of curriculum materials, preschool into school-age. Each

curriculum used is to the maximum extent possible individualized

'so that children can work in their own materials at their own

speed with the teacher rotating her attention from one to
another. _

Intensive initial training allows teachers to migrate
to areas where they will receive only intermittent supervision
and professiocnal support. The project monitoring system,
involving weekly reports and perijodic independent testing of
child progress, allows the program to effectively relate to

teachers not in daily contact with one another.
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In Grulla, the family travel patterns are .urveyed in the

fall, when new teaching staff is to be taken on. Based on
anticipated numbers of children headed for différeqt,areas, an
effort is made to recruit teachers from families aﬁﬁicipating
moves to those areas. Another survey in the spring just before
migration allows reassignment of staff. (If a family staff
member must to to an area where there are an insufficient num-
ber of children from other families to form a mini center, the
staff member takes temporary leave of absence for that period.)
Through bussing, children are consolidated whenever possible

so that at iéést two teachers can work together.

Many teachers have a group of preschool children to teach
in the morning and these children are then taken care of for
the remainder of the day by other temporary staff hired in
the north. (Day care length days are necessary during the
northern work phase). The teacher may then drive to a public
school where Childféﬂ are allowed release time (often coming
from more than oge c¢lassroom or grade level) to continue the
bilingual curriculum during the afternoocn hours. Although
- such arrangements regquire cooperation and planning by the
schools, most have heen more than happy to assist stating their
belief in the value of the educational continuity the program
is préviding.' In three years operation of the school-age
program, no school administration approached has refused coop-
eration. Because of the dispersion of children, in-school
tutoring cannot he arranged in some cases, -and the program then
attempts to locate space in the labor camp and to offer the
tutoring on an after~school basis.

There are usually three general moves during the work
season. The first crops are spring crops and this lasts from
April through June. There are mid~summer crops (mainly

berries) that begin in June and last through July. ' The fall

or November. Some staff stay at one location through this
series of crops-~athers arc reassigned.

-
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THE RESULTS: The aciv * r=aat criteria set for this goal was that
frr evarvy teach - | v relocated north, a: least five children
{on the awvaya;.; +ould be provided continuing service, During
the 1275 rigration each teacher served between nine and ten
¢hildren on the average. Of the children served, 65 had been
enrolled earlier in the year in Texas, and an additional 21
were children from La Grulla who were first enrolled in the.
program during the northern phase. There were nine teachers
relocated in the mobile component--one to Illinois and the

other eight to Washington State.

80
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MANAGEMENT COMPONERT

GOAL 2. PROJECT STAFF WILL COORDINATE WITH OTHER EDUCATIONAL

THE

THE

AGENCIEES IN HOST COMMUNITIES,

NEED: The migrant child, wherever he may temporarily locate,
is the responsibility of the local public school and this pro-
gram limits itself strictly to a supplementary role for a
limited period of time during the school day. Only during
summer and if there is no special migrant summer school

offered does this program become a sole provider of educational
services., Although there is not the legal responsibility of

a locnl agency in the case of preschool children, the same

principle is followed during the northern phase. If a local

day care or preschool program is available, children normally
enroll in it and our teachers request a period of time to con-
tinue our ‘curriculum, and then work under the administration
of the local program assisting in whatever way they are
requested to for the balance of the work day. This is not a
program to segregate migrant children or supplant local ser-
vice~-only to provide a supplemental program during the child's
migration which will enable him to have some continuity in his
eﬂucatianal experience.

In érder to work with the local educational agencies pro-
ject staff must initiate coordinative contact in host communi-

ties, which is the purpose of this project goal.

APPROACH TO COORDINATION: Coordination is handled by the
adminigtfative or training staff. Whenever possible contact
is made before the La Grulla children actually arrive. This
enables a school district to place all La Grulla children in
one school in some cases, which makes it easier to get the
children together for group classes.

Normally the project explains the purpose of the con-
tunity. The local agency is then asked to allow the children
being followed release time for continued work in the bilingual
curriculum under the mobile teachers. Schools are also usually
asked to allow us the use of school space if any is »-> 1able.

For programs in which our teacher is then asked to v r
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the local agency (school or prééchcal for the balance of the e
day) we also ask that time be allowed to continue training on
days when the itinerant training staff is uble to get to that
site. l

The project offers to share any ¢7 our materials and has
ffequently been asked, and has contributed to workshops spon-
sored by the local education agencieg. Our educational direc-
tor has frequently made presentations on migrant needs spon-
‘sored by state and regional agencies in addition to local
requests. And our training staff has conducted workshops on °
our bicultural materials. 1In . these wéys coordination and

cooperation is a two-way street.

THE RESULTS: This goal was reported on in the mid-year evaluation
in that it covers the migration during 1975 (the 1976 season
is still in progress at-this writing and will be reported in
the next evaluation).

The findings repcorted there were:

1. Coordination with other educational agencies provid-
ing services to either schoolwage or preschool age
children to place at every site. (Sites of the 1975
northern phase were: Pasco, WA; Prosser, WA; Walla
Walla, WA; Mabton, WA; Lynden, WA; Hoopeston, IL.)

2. All of the public school personnel contacted were very
supportive of the concept of following children from
one location to another with supplementary tutoring.
Individually they have praised our cuxrriculum and the

professional skills of our paraprofessional mobile

school space to facilitate the program.
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MANAGEMENT COMPONENT

GOAL 3. PROJECT WILL HMONITOR FAR-FLUNG OPERATIONS.

THE NEBD: The administration of this program is interstate; two

THL

vear-round permancent sites in Washington State located 60 miles
apart, and a winter site in La Grulla, Texas with instrecam
tenporary sites for the mobhile component is six to eight differ-
ent towns in two to four northern states. TProject adminis-
trative staff is divided between Washington and Texas, and
intermittent visits to operational sites is the operating
norm.

The project needed to de..se a menitoring system that
would insure that children were making educational progress at
all sites, that training was being carried out and cvhat adminis-
trative requirements were being met at all sites. The follow-

ing section outlines the procedures adopted tc ~omplish this,

MAMAGEMENT APPROACH: All curriculum areas taught have heen

"tracked"==o,

[o]

7., a sequence of learning tasls established
within which weekly advancement can be recorded by teachers.
These progress reports are mailed weekly to the ¢valuatcr where
they are used both for evaluation purposes and for internal

project monitoring. xample, if a child or several chil-

dren appear to be or makes an unusual jump or reversal
of progress, the trainer or resource trainer is alerted to
provide assistance to the teacher on how to teach that concept
area to the group or how to provide appropriate special assis-
tance to an individual child. These placement reports also are
used to find the child's place in materials after an absence.
In addition, periodic testing is done by a trained para-
professional tester (other than teaching staff) over material
the teacher has reported the child has ccv2red. If this reveals
lack of mastery, again supervising staff attempts t@lagsist the
teacher in planning remediation and to monitor teaching per-
formance to detect ‘why children are not progressing in mastery.
Similarly the training staff mail weekly reports on in-

service training and activities related to college work they are

8.3
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supervisine, which enables monitoring that the in-service

xding as scheduled. The actual

training program is proce
observations and checlilists from training are also Forwarded

to the evaluator which enables review of the trainer's ovalua-
Lion of teaching porformance.  xtornal check on Che Lrainin
occurs at lcast once a year when the resource trainer spends

a week at the center completing a trainer skill review monitor-
ing instrument. The resource traincr also chechs reliability
of thne ugse »f bimed Jdata observation instruments and Fforwards
the reliability data to the evaluator.

d by

y the project manager.

»rjw

Administrative contact is maintain
i

Pach site coordinator had a weckly contact report to mak

[

which are received 'vw the project manager, The Lducational
Director prepares pe:iodic reports on such items as coordina-

d to summar-

o

tive contacts which the project maniger is requir
ize for project evaluation. The project manager maintains

it contact weckly throughout the vear

p
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G
=
.
o
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t
with administrative staff at cach location.

These reporting procedures have cnabled the pr ~oject to
monitor cperatic: “hat are widely sepa -ed gecographically
agsuring that t o 2lements of the Jram are being carried

ms on an ongoing

D]

out, and enablin, -ection of progranm proo

basis so that corrective action can be taken.

ki

LTS: The evaluator has availakble for inspection weekly
r t

€
ughout the year from cvery teacher (o

and from the resource trainers

itted a log of telephone and
site visit contac with cach site indicating that this aspect

nonitecring system was also carried out.
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MANAGEMENT COMPOUENT

SOA 4. PROJECT COST ANALYSIS DATA WILL BL DEVELOPED.

THE NEED: The pro,cct has been accepted by the DRP pancl of the

Office of Iducation as having evidence of achieving success

with children, and being worthy of diffusion tn other districts

looking for proven cducational programs. One aspect missing

was clear estinmantes of

-
9]
O
Ly
£
0

o the various conponents--both

A

the developmental costs and the operating costs that would be
incurred for a potential adopter. ‘bhe project managrr under-

took to provide this analysis during the 1975-706 prc¢gram year.

THE APPROACIT: The Title VII budget was reduced to six couponent
areas: Instruction, staff Developmont, Materials Development,

Evaluation, Management, and Parent Involvement costs. Person-
-{

nel with responsibilities in more than one area have salaries

tted between categories. Other

”_J‘.

[L

NJ

==

m
rl'ﬂ

Ul

were sindlarly divided

relating to the fu: :tion they provideﬂi Totals for ecach area

)
o
»]""(

then divided by the ADA attendance for the year and calcu-

w-“

2 ¢
ated as a percentage of the total Title Vi' qrant. (MNote:

oy

ome funding sources have ashked for data per cnrollee. Because

of turrover in any migyrant project, this one included, enroll-

ment is approximately threce times the NDA. The ADA figure

L.I’J

eemed the more meaningiul of actual costs for another acency

that would not expect such turnover.)

THE RESULTES:  The goal was el insofar as the Title VII budget

anaiysis 1s concernecd

Because of wltiple funding, and the mixture of develooment
s with operating costs, this 1s an extremely complex pro-

T
-t ot

o8

do cost analysis for. 1In

some essential services (basic

'L_u
1"”1
O
o

CoB!

I
1 T
l"l

I

1w

upp for teachers and cperational costs of the

(e

mobile component) Lhe projoct recelves services rather than

a budyget zo0 that cost data are not adily avallable.
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is prst year Lhe project was made subject ol a case

F an "outstanding exanple” of a project putting
funding sources in support of a single tar-
The national firm making the study
iton for bthe availability of budgol data Trom all
ingenuity with which they had been blended together
program. They also acknowledged that obtaining multiple
ard services from sthar agencies greatly increased the

trative burden P'reparation of multiple

T
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sing of separat grarts, mecting the dif

i
ting recquirer ats of several granting .

luative and budget information and @n=sitg feedhback to

funding sources. arce all involved when a grantee
s from saveral grants rather than within the confines

single ¢ranting agency.

r
rr.

project will need to continue to develop and
&)

E’Tl
r._

it
» w.ihing to adopt all or part of the program model,

coulrements imposed thr ough mul-

funding. -
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It is easy to let

the migrant child
move down the road
and out of sight

wvhere heo becomes

"somebody else's problem."

This dacument reports a
five year effort

to find an alternative,

How it is judgsd

will nouw determine

if this is
EPILOGUE

or

PROLOGUE
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TECHNICAL APPENDIX A

The main body of the final report was written for the general
reader, and for clarity avoided techniecal detail. Since informa-
tion on procedures for testing and data collection and explanatory
footnotes for the analysis of test scores in the instructional
component in ol dmportance to o technical reader, that information
has been reportad here.

TESTING AND DATA COLLECTION

Independent testers are used at each site--c.g., instructional
cr supervisory staff does not do testing. All testers are para-
professional bilingual Mexican-Americans, ‘157 of the children
served are Mexican-American so this testing staff has cultural
identity for the overwhelming majority of children being tested.)

Each tester 1s individually trained on each instrument and must
demonstrate appropriate procedures in the testing of at lecast two
children, under observation, as part of the training. gubbéunnt
monitoring visits review testing procedures annually. Training
and monitoring of Luosters is done by the evaluator and/or the
resource tralner.

All children are pretested before attenling the program for
30 days--in practice as soon as possible after their initial
enrollment. This pretesting includes all of the instruments used
in the ev aluat;gn appropriate to children of their age. It also
includes thc project achievement tests to help determine placement
of children in project materials. Since children can and do
enroll in every month during the school v-.r, testing is continu-
ously cal.iad out.

Fepcat testing on standardized test instruments is done after
an individual child has attended for a peviod «f ¢ days, i.e.,
he is tested at 100, 200, 300, etc. days. Attce ace data are
kept individually for each child and at the end or each month
a list is drawn up and forwarded to each site notifying the tester
which children have passed a testing point and on which tests
they are to be examined. FEach month there are children who have
passed a testing interval in their attendance, 30 this te 2 sting,
too, 1is carried on throughout the year.

This testing schedule is more complicated than the usual
evaluation procedure which calls for mass testing at two calendar
points. However, mass testing with migrant children suffere from
their m@bilityﬂ—i!e!, children tested by the Texas Educational
Agency on set calendar dates suffer almost a 50% loss (children
not available for post-testing who werc pretested) because of
children moving away. Lilkewise there are children available at
post-test time whose tests cannot be used because no pretests
exist. It was Telt that this project could not tolerate this kind
of loss of informatlion. 1In addition the irreqularity of attendance
between two fixed calendar dates when you are dealing with a migrant
population, can ke very substantial. Ior this reason the post-=
tests on calendar dates often do not bhegin to describe thc pcrlod
of actual attendance that has gone into any charge in scoir:s
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Py adopting testing based on attendance the project has assured
that when tests afe ; ~ouped togaether, they reprosent a similar
period of proje i vention as would not be “rue with calendar
datc testing. : jfal significance is established for children
of the same age who were (1) new to the project at that age, or
(2) had attended for 200 or more days by that age. As the ocecur-
rance ol a child being tested upon initial enrollment and after
200 days within the same age group is very slim, the two groups
truly inlep;nu»ﬂt of each other for purposes of statistical
alysis of differences between the means,

J‘ (]

[
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i
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o
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The project is fortunate in having an enrollment poli cy that
enables children of different ages to start the program, i.c., not
all children have to start as three-year-olds although some do.
Dth;ts start at four, five, six, or seven years of ace. These
new mrollecs, for whor pretest sccres are kept cumulatively,
become a reasonable norm group to repr osent the pfabability level
of performance without the project cffect. 7The size of the norm
groubs 1s largest in the earlier agq because more children do
begin the program while in pragcheol than start in school age
years. llowever, for every &= level a norm group of ten or more
ig available (and rgquiréd) hefore statistical analysis is applied.
(Thp nnly gr@ur ]

)

tLes Lgﬂ in thdlnq The projoct eonrolls too few
chlldLen wha are Kﬁglish dominant to have acquired ten per age
level in the norm groups at this writing. Reading scores are
related to language dominance, in the cvaluation de esign. )

Fm

All tests are rescored upon rececipt and are available on
permanent file for inspection by any interested paviy. Likewise,
analysis worksheets arc permanently retained ard available for
inspection or valldation by any interested party.

FOOTNOTES ON ANALYSIS OF INSTRUCTIONAL ORJLECTIVE

ﬂl‘

cignificant superiority
';awlgdga of preschocl
ve Preschool Inventory.

ACHIBVEMENT CRITERIA: The goal is considered met il the
children with 100 days attendance are superior to children

of compara%le age in the norm group, and if children with

200 or more days attendance are superior to children of com-
parable age in the norm group béyuﬂd the .05 level of signifi-

cance.

Note, scores of both norm group (prﬁt: sts taken within 30 ﬂa@g
after injtial enrollment) and attendan g 1ps
of all tests given throuyh the end of




34

TABLE 5. Wide Range Achievement Test, Mo h Subtest

Age Group 3.0-3.11 4,0--4.11 O, 1l
Ne. m Group*

Number 92 6
Mean Raw Scorc 20,424
standard Deviation 4.519
tlaticonal Percentile 343ile

100 Nays Attendance

Numls o 43 76 26
Moan Yaw Score 25,000 35,829 44,192
St vndgar! Deviation 8,437 8.050 11.11¢°
Hatie . Percentile 53%ile 57%ile 69%1le

T (w/norm group) 2.966 3.315 2.105
df and Signif. Level 137 .005 142 ,0005 42 .025
200+ Days Attendance

Number 13 91 60
Mean Raw S&core 30.077 39,549 46,367
Standard Deviation 6,291 9.598 7.295
National Percentile 69%ile 71%ile 75%ile

T (w/norm qaroup) 3.926 5.942 4,242
df and sic.aif. Level 103 L0005 157 .0005 76 .0005

*Norm group always refers to children pretested upon
initial enrollment, before they had att .. "ed 30 days.

GAINS IN SPANISH

1.2 GOAL: Project children for whom Spanish is the primary language
will show & significant superiority in their comp¥elension of
Spanish, as measured by Form B of the Peabody Picture Vocabu-

lary Test, when compared to the norm group children of compar-
able age and language classification,

ACHIEVENENT CRITERIA: Children with 100 days attendance will
have a higher mean score than norm group children of comparable
age, and children with 200 or more days attendance will be
supericr to children of comparable age in the norm group at the
.05 levzl of statistical significance.

ANALYSES 1: Cumulative scores through April, 1976. ANALY-

SIS 2: sScores just for the past 12 months up through April,

H0)
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TABLE 6. Peahody
Age Group 3.3-3.8
Norm Group
Number 52
Mean raw score 21.516
Standard deviation n.oeh
100 days attendanceo
{(wum., bests)
b mber 27
Meand raw score 25.593
Standard deviation 7.953
T (w/norm group) 2,091

df and sig. level? 87 .05

200+ atvtendance

(cum. tests)

Number (3)
Mean raw score (Too few
Standard deviation for

T (w/noem grouj.)
df and s 'q¢. leveld

100 days attendance
(5/75-4/76 only)

Number (4)
Mean raw score (Tooo feow
Standard deviation for

] analysis
200+ d-ys attendance 4

(5/7%-4/16 only)

Nures o (2) Too
Mea:, *& score few for
Standa:o aseviation analysis
T (w/norm greup)

df and sig. l=vel

Significance level
[

attendance group cvor

N.S. = not significant,

GAINS IN ENGLIEH

1.3 GOAL: Fraject
show gains in

c
Péab@dy Picture V

ACHIEVEMENT CRITERIA:

Spanish dominant on ini
have gained 10 points o
Test after 200 days part

evaluation grcup for
an araitran:
previously «uil

Sl

Note: This is
the gain record

analysis)

1% on one-=

Picture Vocabulary Test,

3,9-4,2

%y
[

.
wi i
o e owd
W e

50
29.540
10.829

T
.
e
o]
o

17
31.353
10.000

(7) Toew
few for
analysis

tial
T‘KD Tex

ayad

40

T
!
[y
1
iL"m

[
LD
I

o = ~d
P
B

18
32,444
7.009
1.990

tailed test as prediction
Y norm group.

Form B,

4,9-5.5

47
34,277
¥,4861

13
923
8.693

")
sl

27
36,507
7.572
0,960
72 M.S.

ig of

ﬁrimary ldnquﬂqé 1? %

At le-:t 55% of chiudren tested as
srrollment to
on the
x.;? tion in
;VilddLlGﬂ
7 goil based siasply on

Fhe

Poobhody Picture
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program,
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in Spanish

14
BQ 214
5,780

31
42,935
6.245
1.898
43 .05

76
44.276

6.963

3.413
88 .01

superiority ot

=
3
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is no standard against which to measure "reasonable" gains
in a second language.

TARGET GROUP: The evaluation group will be children who
tested as Spanish dominant upon initial enrollment, who
passed a 200-day testing point during a l2-month pEFluJ
ending April 31, 1976 for the end of program year evaluation
(amended date).

TABLE 7. Gain in PPVT FEnglish

7 h Score of Spanish Dominant hildren
Tested 5/75-4/76 after 200 Da

1¥s Attendance

Number in evaluation group 26
'umber gaining 10 points or more 14
Percentage gaining 10 points or more 54% (goal was = 7)

MATH

1.4 GOAL: Froject children will show a significant superiority
to the project norm group in their knowledge of math concepts
as measured by the Wide Range Achi-vement Test.

»1_4w

e

ACHIEVEMENT CRITERIA: The goal is considered met if children
who have attended the program over 200 days since initial
enrollment have a mean score on the math subsection of the
Wide Range Achievement Test significantly superior at the

.05 level to the mean score of the project norm group of
comp-rrable age, tested before attending 30 days.

WD

ANALYSTS 1l: Cumulative scores through 4/76.

TABLE 8B, Scores on Wide Range hehievoement Test, Math Subtest

0-4.11 5.0-5.11 6.0=6,11 7.0-7.11

Age Group 3.0-3.11 4

Norm group

Numbear 76 72 27 19 18
Mean raw score 3.224 5.000 8.667 14.632 18,278
Standard deviation 2.037 3.054 3.981 6.335 4,156
100 days (cum)

Number 37 21 59 26 17
Mean raw score 6.622 9.630 12,932 18,077 21.529
Standard deviation 2,923 3.864 4,597 3.566 4,002
200+ days (cun) 7

Mumber 8 58 05 32 12
Mean raw “zoro 7.250 10.483 2277 20.594 23.917
Standars Jdeviation 4. 097 3.570 3,943 4,347 3,175
t (w/norm group) 5. 584 9,453 8,437 3,980 ' 3.977
df an? sig. level B2 ,0005 128 ,Q005 20,0005 49 ,0205 28,0005

92
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The original evaluation design called for comparisor
between 200+ day atcoendance group and the norm ygroup based
on mean raw scores. Subsequently, a consultant to the evalua-
tor suggested that it would be more valid to base this compari-
son on standard scores (which are available for children age 5
and over). Accordingly, the f@llﬂwiﬁg additional analysis
a donea based - standard scoros,

TABLE 9. Stand. | Scores on Wide Range Achievement Test, Math

Age CGroup 5.0-5.11  6.0-6.11 7.0-7.11
Horm group

Number 27 1g 18
Mean st. s o 8l.222 91,105 85.556
Standard de inbicn 16.695 19,641 9,960
200+ attendal: -

Number 65 32 12
Mean st. score 109, 585 112.406 99.417
Standard deviaktion 15,142 15.487 9.931
t (with norm) 7.969 4,290 3.737
df and sig. leva: a0 .000% 49 0005 28 ,0005

0

}

'u

GOAL:  Projact children will show a significant superiority
to the project norm group in their ahility to read I'nglish
as measurcd by the Wide Range Achievement Test.

ACHIEVEMENT CRITERIA: The goal is considerad met if children
who have attended the programn chr 200 days since initial
enrc lment, have a mean score on :-he rgndqu subsection of
the ".i7e Range —rhievement Test which is significantly
supe;or, at the .95 level, to the project norm group of
compar ib'z age and language classiticati,n (norm group
childr2n are tested with less than 30 days atte-dance).

93
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TABLI 10:; Scorns on Wide Range Achievement Test, Reading Subtest
Lwr Spanish Dominant Project Children

Age Group 4.0-4.11 5.0~-5.11 6.0-6.11 7.0-7.,11
Horm group

Mumbe 40 15 10 11 «
Mean raw scoboe 7,200 9,600 14.300 19.3064
Standard deviation 4,375 4,356 §.512 9.485
100 days

Number 62 43 21 11
Mean raw score 9.37: 10.953 17.048 - 33,000
Standard deviation 3.574 5.005 7.921 . 14.846

iy
g~
.

200+ days

Humber 48 49 29 10
Mean raw score 11.3%4 18.449 24,414 35.700
Standard deviation 4.702 7.813 9.631 13,124
t (with norm group) 4,252 4,178 2.949 3.292
df and sig. laovel 86 .005 62 .0005 37 .005 19 .005

Note: There are fewcr tests reported in reading than in math
because tests are cumulative and reading was introduced into the
curriculum at a later date than math. Also math does not take i :tn
account language dominancze and reading analysis does divide by
langage dominance.

The original evaluatior Adesign called for comparison between
200+ days attendance grovwv «nd the norm group based on mean scor:zs
as shown in the above tahl: A consultant to the evaluator su.,#™:
gested that it would be meore valid to base this comparison on
standard scores (availal.l+ for childrrn age 5 and over on this
test). The following ad.l? ‘..:~1 analvsis was therefore done, based

on standard scores.

TABLE 11. Standard Scores o: wide Range Aclievement Test, Read-
ing for Spanish Dominant Children

Age Group 5.0-5.11 6.0-6.11 7.0-7.11
Norm group

Number T3 10 11
Mean siandared score 80,933 81.000 75.455
Standard deviaticn 12.487 13.703 8.756

200+ attendance

Number 42 29 10
Mean s.andard score 98,531 97.034 91.500
Standard deviation 13.798 15.207 12.962
t (with norn) 4,379 2.949 3.187
df and sig. level 62  .0005 37  ,005 1% .005

A minimum number of 10 was set before statistical analyis
would be done. The number of Inglish dominant children for whom
tescs were available by this evaluation was insufficient to war-
rankt analysis.

0. 94
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HANDWRITING

1.6 GOAL: Project children will show a siy. .icant superiority
to the project norm grcap in their ability to do. handwriting
as measured by the Spelling subscection of the Wide Range
Achievement Test. (Nete: At the preschool level the spell-
ing subscction measures the abi lity of the child to distin-
guish and copy marks, and form §finted letters and is there-
fore more a test of handwriting skills than of spelling.,)

ACHIEVEMENT CRITERTIA The goal is considered met if children
who have attended th; program over 200 days have a mean score
on the Spelling subsection of the Wide Range Achievement Test
which is significantly superior, at the .05 level, to the
project norm group of comparable age (narm group (hl]ﬂlfﬂ

are tested with less than 30 days attendance).

TARGET GROUP: Because this is a measure of har ™ i
gains, the analysis group is limited to childre a 3, 4,
and 5. (These are the only ages receiving handwriting instruc-

tion, and pre- Apelling test fits this age group.)

TABLE 12. Scores on Spelling Section, Wide Range Achievement Test
Age Group 3.0-3.11 4.0-4.11 5.0-5.11
Norm group

Numbher 76 72 27
Mean raw score 0,934 2.953 5.778
Standard deviation 1.417 2.821 3.468
100 days

Nunber 37 g1 59
[lean raw score 2,392 t.654 11.67
Standard deviation 2.052 4,270 5.094

t (with norm) 5.923 6.264 1,732
df and sig. level 111 0005 151 .0005 84 nG05
200+ days

Nunt® :r 8 58 65
Mes,. raw score 5.125 8.759 15,215
Steadard deviation 3.357 4,747 4.522

t (with norm) 2.445 0.022 3.716
df and sig. level . 82 01 128 0005 90 .0G005

CULTURAL HERT ITAGE

1.7 GOAL: Project children will show a significant superiority
te a non—-profit Cnmpérlqnn group on che project developed
acnievemert test in cultural concepis,

ACHIEVEMENT CRITERIA: The goal is considered met if pro-

Ject children who have attended at least 100 days (since
February 1, 1975) show a superiority over the scores of

children in a non-project comparison group that is statistically

LR

9o




significant, based on a comparison of the mean scores of
small, unecual, samples.

Note: 'The non-project comparison group was tested in centers in
Washington State which use the same criteria for cnrollment as

that used by this project. As a check on the comparability before
program influence, the scores of children in the pLDj ect who were
pretested before 30 days attendance were compared to the non-
project comparison group with the f@ll@Wlnq results, verifying that

the two represent the same basic population.

TABLE 13. Comparison Group and Project Pretest Scores on BMHS
Test of Cultural Concepts

Age 4.11 and Under Age 5.0 and Over

Control N 5 14

Raw mean scoroe 8.467 26.857
Standard deviation 5,998 6.666
Project pretest N 39 16

Raw mean score 17.179 26,438
Standard de.iation 6.312 . 7.882
e ) ~0.678 -0.156
df and level of signif. 52 M.S. 28 HW.S.

N.5. = not significant at .05 level.
The following table compares scores for project children
after 100 dars attendance with the non-project comparison qgr ng

TABLE 14. Comparison Group and °Project Post- Test Scores on BMHS
Test of Cultural Ccmtsg_gtf’

Age 4.11 and Under Age 5.0 and Over

Control N 15 14

" Raw mean score 18,407 26.857
Standard deviation 5.% 25 6.666
Project 100+ attendance N 47 87
Raw mean score 26.085 34.337
Standard deviation 4,772 5.842
Mt 5,052 4.382
aEf 60 99
Level of significance L0005 .0005
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