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DESCRIPTION OF THE STUDY

Among the many forms of non-traditional study that have appeared
in the lust few years, courses designed around national television
series are quite prominent. Yet they are not very well under-
stood. The prominence comes in part from the high profile of the
television series themselves. Everyone has heard of The Ascent of
Man, Classic Theatre: The Humanities in Drama, and The Adams
Chionicles because they were series aired nationwide over public
television stations with national promotion. But the arrangements
that constitute a college-level course around each of these series
remain somewhat confusing even for the hundreds of higher education
institutions granting students credit for taking the courses. The
lack of comprehensive studies on these courses contributes to the
general lack of understanding of what they are and how they work.

This monograph reports the findings from one research project
which sought to uncover the patterns of utilization of the course
designed around the ﬁationally=braadcast television series,
Classic Theatre: The Humanities {in Drama. Funded by a grant
from the National Endowment for the Humanities, the project sought
answers to the question of whether the course was effective,
specifically looking at television as a means of providing students
easier access to humanities instruction. .

The most novel aspect of the Classic Theatre course wasﬁtha
process of delivery of the course to higher education institutions
and local television stations and through them to the students
thamselves! The opportunity for drama and literature students to

view plays and not just read them was also unique. Evaluation of
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these elements of the course was emphasized.

The investigation began in November, 1975, while the series
aired. A series of questionnaires was sent to administrators,
faculty members and students in March and April, 1976, and site
visits were conducted in April and May. Because of the extensive
amount of information collected, data compilation and analysis

continued into September.

DESCRIPTION OF THE COURSE

In the fall of 1975, the Public Broadcasting Service aired a

spectacular series over almost all PBS stations. CLassic Theatre
and CLassic Theatre Preview: The Humanities in Drama consisted of
thirteen 17th, 18th and 19th Century full-length plays plus a
thirty-minute preview for each drama. Included were such well-
known plays as Macbeth, The Wild Duck, and Mws Warten's
Professton, and two original screenplays, Paradise Restored and
Candide. The plays were originally produced by the British
Broadcasting Corporation and presented to American viewers by
WGBH-TV in Boston. WGBH also conceived and produced the Clasadic
Theatre Previews with funds provided by the National Endowment for
the Humanities. The purchase of the dramas themselves was funded
by grants from the National Endowment for the Humanities and from
the Mobil Oil Corporation.

The nunber of large organizations involved made this a complex
and ambitious series even before educational institutions were
added to shape the educational materials. The two higher education
institutions were the University FExtension at the University of
California, San Diego and the Coast Community College District
(Costa Mesa, California). Working with WGBH; Little, Brown and
Company (publishers of the course texts); and PBS, Coast and UCSD
designed a college-level course around the series, promoted it to

two-year and four-year colleges and universities, and coordinated



the delivery of course components.
The Classic Theatre course has three goals for students:

1. Understand the social and historical backgrounds of the 17th,
18th, and 19th Century Furopean drama.

2. Understand the origins, form and literary importonce of the
classic works, leading to the viewing and enjoyment of the
plays themselves.

3. Learn some techniques of interpretation, analysis and
criticism of drama.

On the surface these goals are not especially unique or
non-traditional. The unusual component of this course is revealed
in the phrase "leading to the viewing and enjoyment of the plays
themselves". Tew traditional drama or literature courses offer the
student the opportunity to view the plays being studied. Thus, the
important quality of this course is that the student is a viewer
of plays, not just a reader.

To achieve the course goals, students relied on the following
materials:

The plays were chosen for their effectiveness on television as

=

well as their signilicance in the history of theatre. They
varied from 1-1/2 to 2-1/2 hours in length. The plays in order
of broadcast were: Macheth, Edwarnd the Second, The Duchess of
Mal§i, Paradisc Restorned, She Stoops to Conquer, Candide, The
Rivals, The Wikd Duck, Hedda Gablen, Thelawny of the "Wells", The
Three Sistens, The Playboy of the Western World and Mas  Warren's
Profession.

g

Previews
Preceding each play was a thirty-minute introduction to the play.
FEach preview was produced by WGBH-TV, Boston, and featured an
eminent scholar who commonted upon the play, offered interpretations
of play and playwright, and discussed the performance with members
of the cast.




Anthology of Plays - Classdic Theatre: The Humanities {n Drama

An attractively bound volume that included not only the texts of

the plays but also informative introductory essays and illustra-
tions for cach play.
Book of Readings - From Scadpt to Production

The essays in this text were drawn together by .Jonathan Saville,

Associate Prolessor of Literature at the University of California,
San Diepo, after discussions with the editors of the anthology,
production staff at WGBH, and after viewing of the productions
thamselves.,

Study Guide - Proghamme Notes and Promptings

Authored by Dr. Henry Goodman, Professor of Theatre Arts at the
University of California, Los Angeles, the study guide was seen by
the course designers as the crucial component for independent-
study students because it directed them in how to view the plays,
integrate the various course components, and study for the course.
[t contained the specilic instiuctional objectives and assignments
for each unit.

The books were available as a "'shrink-wrap' package with a
suggested sale price of $19.95.

Material was also produced to assist the colleges in offering
the course. Each college participating in the project received
an Academic and Administrative Support Package that contained a
bank of test questions based on the course objectives, a faculty
manual, recomendations for administration of instructional tele-
vision courses, and promotional materials designed for local
adaptation and use.

In short, the course was designed as a complex and complete
learning system to be adopted by higher education institutions for
use primarily by the at-home student. It was also designed to be
flexible so that it could be offered as a correspondence,

independent study, or on-campus course, at the lower division or
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upper division levels, and fron academic perspectives such as
theatre arts, literature, or interdisciplinary humanities depart-

ments.

THE RESEARCH PROJICT

The Classic Theatre research project sought to cvaluate the

elfectiveness of the television course as a way to provide access
to hunanities materials. The rescarch design called for evaluating
the effectiveness of the Classic Theatre course in terms of:

. The attitude toward and utilization of course materials and
prescribed v at by participating institutions (two-year
and four-year).

()

The response to the course by students and the extent to
which the course reached a population not previously involved
in higher education.

3. Indications Lrom both schools and students of further interest
in this mode of humanities presentation. This two-pronged
inquiry was prompted by the understanding that for a course
such as Classic Theatre to be urilized at all it had to be
subscribed to by institutional personnel as well as students.

Information relevant to the research questions was gathered

in the following ways:

1. Distribution ol a general questiomnaire to all administrators
involved with offering a Classic Theatre course.

2. Distribution of an in-depth questionnaire to selected faculty-
facilitators and administrators.

3. Site visits to seven institutions to gather more in-depth
information about the school, the commnity, and the students.

4. Distribution of a questionnaire to a selected sample of
students sceking their reactions to the varions course
components, the administration of the course (including local
student support services, scheduling, etc.), and basic
information about the students such as age, education, and
study habits.

From the student information gathered, we hoped to shed light
on such questions as: Who were the students? What was their
background in such subjects as literature and drama? Why did they

1i
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enroll in the course? Has their interest in the study of humanities
subjocts been alfected by this course? What are the characteristics
of any new student populations that the ccurse may have reached?
What kinds of course promotion and publicity were most cffective in
reaching students?

Copics of the Cour questionnaires used in this study are
included in Appendices A through D. Questionnaire 1 was used as a
basic information instrument and was sent in November, 1975, to the
major contact person at all institutions offering the course. As
cun be seen in Figure 1.1, 153 or 56% of the contacts returned the
questionnaire and 96 agreed to participate in the more in-depth
study. We have no ready explanation for the higher degree of both
interest and participation among representatives of four-year
institutions. At least twenty schools did not participate in the

study because low enrollment forced closing the class.

Fig. 1.1

QUESTIONNAIRE # 1 RETURNS *

Total Number

of Schools Total Number ~ Willing to
Offering of Questionmaires Participate in
_the Course __PRetumed  Research Project Not Willing
Two-Year Institutions 153 To. (49%) 41 (26%) 35 (22%)
Four-Yeuar Institutions 112 77 (63%) 55 (45%) 22 (18%)
Tatals 275 153 (561%) 96 57

A faw figures (per <cent of total participating in parentheses)

Faculty members and adninistrators at the 96 two- and four-
ycar institutions willing to cooperate further were mailed more
detailed questionnaires in March and April, 1976. The 1554 students
enrolled in the courses offered at twenty-four institutions were

sent copies of the student questionnaire in March and April. To
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Fig. 1.2

TWO-_AND FOUR-YEAR INSTITUTIONS STUDIED IN DEPTH

Two-Year Institutions

Bunker Hill Community College (Massachusetts)
Central Piedmont Community College (North Carolina)
Chicago City-Wide College (I1llinois)
Hillsborough Community College (Florida)
Imperial Valley Comunity College (California)
Kingsborough Community College (New Yortk)
Lansing Community College (Michigan)

Maricopa County Community College (Arizona)
Merritt College (California)

Miami-Dade Community College (Florida)

Nassau Community College (New York)

Northern Virginia Community College

Rio Hondo College (Calilornia)

University of Minnesota Technical College

Four-Year Institutions

Arizona State University

I1linois State University at Normal
Pepperdine University (California)
Southern Connecticut state Collepe
University of California at Davis
University of Hawaii

University of Minnesota

University of North Florida
University of Virginia

West Liberty State (West Virginia)

13



protect the students' right of privacy, most schools could not

provide students' names and addresses to us, so the administrators

were asked to send the questionnaires to their students. They

were supplied with questionmaires, envelopes and postage as well

as addressed, postage-paid envelopes for returning completed

questionnaires. The 24 institutions chosen are listed in Figure 1.2

and a copy of the Student Questionnaire is provided in Appendix D.
Figure 1.3 lists the four data gathering devices used, the

nunber of questionnaires sent in each category, and the response

rates in raw figures and per cents.

Fig. 1.3
RESPONSE RATES T0 QUESTICNNAIRES

4 Mailed 2 Returned

(uestionnaire #1 - All Schools 275 153 (56%)
Cuestionnaire 42 - Administrators 96 28 (29%)
Qusstionnaire *3 - Faculty 96 43 (47%)
wue st ionnaire 4 - Student 1,55 357 (364)

The student response rate varied widely between institutions
from a high of 66% at the University ol California at Davis to a
low of 14% at Rio Hondo Community College (See Appendix E for the
total course enrollment at each of the 24 institutions and the
nmiber ol guestionnaires returned.) Thus, the student sample was
a sell-selected group of those interested enough to return a
questiomnai re three months alter the course had ended.

The sample of administrators and faculty responding to the
in-depth questionnaires was also a self-selected group. The low
nunher ol responses to the administrative questionnaire seems to
be due to the fact that in many cases the Faculty member was the

only individual with any significant involvement with course

!
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arrangements. Fifty-six or 59% of the 96 institutions queried

responded to one or the other of the faculty and administrator

questionnaires nowecver.

Because there were so many variables that could affect the
success of the many Classic Theatre courses offered around the
nation, this research project also included seven site visits by
project staff members. A day was spent with all personnel on each
campus who were involved in the course from presidents to deans of
instruction, deans of extension, promotion staff, faculty and
division/department chairpersons. The site visits provided a
wealth of detailed information about such things as the original
decision to offer the course, promotional efforts, faculty and
administrative attitudes, relations with the local public television
stations, and local decision-making with respect to course options

and course design.

DESCRIPTION AND LIMITATIONS OF THE DATA GATHERED
Generalizations based on the data from this project must be under-
stood in light of methodological limitations. The student sample
wias intended to be broadly representative of the more than 10,000

people who took the course nationwide. The 558 students who returned

the questionnaire were enrolled in 24 specially selected colleges and
universities across the country. Fourteen of these were two-year
and ten were four-year institutions. They were spread across all
parts of the country and served urban, suburban, and rural popula-
tions. Some of these institutions such as the Chicago City-Wide
College, the University of Hawaii, and Miami-Dade Community College,
have extensive experience and resources for offering extension and
television courses. However, most had little or no previous
experience with television courses and werc consciously experiment-
ing with the Classic Theatre series. (This experimental attitude

in part accounted for the high level of intervest, responsiveness
1D
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and cooperation which we found to be characteristic of so many of
the schools participating in this study.)

We cousciously introduced another bias in the selection of
these 24 institutions. We chose schools who gave some indication,
through their response to the initial questionnaire, of having made
a conscientious effort to make the course known to potential
students, and to provide administrative and academic support
services to enrolled students. Due largely, perhaps, to the lack
of lead time available to institutions to set up such services
prior to the broadcast of the plays, many of the 256 institutions
offering the course were remiss in this respect. It was our view
that a study of schools who exhibited a certain degree of prepara-
tion (e.g., use of the administrative and academic support package,
some form of public notice or promotion of the existence of the
course, and the provision of some mechanism for answering student
inquiries prior to and during the course itself) would yield
information much more pertinent to the questions being addressed
in this study than a study which yielded "‘lack of preparation' as
a finding which colored its results., Put simply, we wanted to know
what works rather than what doesn't work.

Thus, student responses to the course most likely reflect
this selection bias: they were enrolled in colleges which made
relatively more conscientious efforts in course activities than
many other institutions offering the course.

It also should be noted that most of the 558 questionnaires
that were returned were from students who had completed the course.
Among the respondents, 88% indicated that they had finished the
course. This is an important bias to keep in mind since those who
were able to complete the course most likely found it interesting,
not too difficult, and offered at a time that was convenient for

their viewing. In future research projects, efforts should be

made to identify students or potential students who chose not to

16



enroll or who dropped ocut part way through the course to find out
their reasons for not enro’ling or dropping ocut. Now we can only
speculate about the student who could have been -- but was not --
served by this course.

In summary, the findings in this monograph can be listed under
the following headings:
1. Case studies at seven institutions.
2. Profiles and opinions of the 558 students taking a Classic

Theatre course in 24 institutions,which enrolled a total of
1,554 students.

3. Profiles and opinions of the faculty members and administrators
who volurteered to answer the more in-depth questionnaires.

4., Information on the requirements and activities of local Classic
Theatre courses.
The site visits have been presented as case studies and
appear first in the report because they provide a total picture
of local utilization and may have more validity than generaliza-
tions based on the larger samples. Also, they provide a useful
reference point for showing the ranges of variations from average

figures.
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CASE STUDIES

Seven schools were chosen to be sites of in-depth study and
analysis for this research project: Illinois State University,
West Liberty State College (West Virginia), Merritt College
(California), Pepperdine University (California), University of
Virginia (Falls Church Regional Center), Lansing Comnunity College
(Michigan), and the Chicago City-Wide College. The (Classic
Theatre courses offered at these institutions exhibited great
variations of requirements, enrollments, administration, and
faculty roles. The following reports of those site visits
demonstrate the difficulty of making generalizations about the use
of and reactions to the Classic Theatre course across the country
and in all institutions on the basis of nationally averaged

statistics.

19
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ILLINOIS STATE UNIVERSITY
NORMAL, ILLINOIS

I1linois State University at Normal was selected to be studied in
this project for several reasons: It was a fairly large public
university and the course was offered at the undergraduate as well
as graduate level through the Division of Continuing Education.
While the school had not offered a television course for credit
since the late 1940's, the enrollment of 85 in Classic Theatre was
considered relatively large. Also, the course was offered to a
large rural geographic area and had no requirement for campus

attendance at any time.

DESCRIPTION OF THE COURSE
There were two courses offered at ISU, an undergraduate course
which had an initial enrollment of 55, and a graduate course which
had an initial enrollment of 30. 3Both were offered for three

semester hours credit and were advertised through the continuing

education division as well as through on-campus channels.

The instructor for both courses, ?T; Robert Funk, chose not
to use the test bank provided in the administrative package but
substituted written assignments as the major device for evaluating
students' work in the course. Students were given the option of
writing three analytical papers on any three plays and he set
specific standards for what was to go into thesé papers. Dr. Funk
had an assistant who helped him grade the papers and mail them back
to students. His role was mainly one of answering students'
questions, preparing all the written communications to students,
and making the final determination of the grade on the papers after
the reader had first gone through them.

Responsibilities for promotion of the course, ordering of

£0)
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books, hiring a faculty member, arrangement with local stations,
and registering of students was handled through the Division of
Continuing Education. Since this division is experienced in pro-
moting extension-type programs and reaching non-resident student
populations, promotional activities for this course were fairly
extensive and sophisticated. They included a brochure, public
service announcements on radio and television, special letters,

and press releases mailed out to local newspapers.

THE STUDENTS
The students who enrolled in the two ISU classes tended to be
somewhat older than full-time resident students. The undergraduate

class attracted students whose average age was 31 and the graduate
class attracted students whose average age was 38. There were

other differences between the students enrolled in the two classes.
In the graduate class, most students were full-time employed with
the largest single group being teachers. The undergraduate class
enrollees classified themselves primarily as students.

Over all there were two times as many females enrolled in the
two courses as males. Over half had two or more years of college
courses behind them. About 74% of the students had not taken any
drama or literature courses before enrolling in this television
course. Of the reasons given for enrolling, many students respond-
ing to the quesficnnaire indicated they appreciated the convenience
of TV instruction, sought personal enrichment, and last, they needed
units. Over all they were very pleased with the course, and almost
all of the respondents said that they would recommend the course to
their family and friends if it were offered again. The combined

completion rate for the two courses was 69%.

RESPONSE TO_THE_COURSE
The instructor of the two courses, Dr. Funk, was generally very

21



favorable toward all course components and the process itself.

He was surprised at the amount of work required of him since he

was paid on an overload basis for the work. While he thought

that the books were all very nicely done, he questioned the use-
fulness of Faom Senipt to Production for undergraduate students. He
assigned some readings and paper topics to graduate students

based on the Saville book. Dr. Funk indicated that he would
probably teach the course again and would make some changes the

way the course was handled, such as adding opportunities for
students to write their personal reactions to the plays.

He felt that students satisfactorily handled the correspondence
nature of the course. The students that he felt had the most
difficult time in the course were a few freshmen who registered in
it when they found that they were closed out of other campus
English courses. Some of these students apparently had very little
writing experience. It was very difficult for these students to
learn the style of writing through a correspondence course, and he
felt that a classroom situation definitely would have been better
for them. The rest of the students were well prepared to study
independently; their reasons for dropping out did not include
inability to handle the course. Thus, he did not feel that the
lack of opportunity to have face-to-face contact with the students
was a crucial problem. While he missed this opportunity because
he said that this kind of thing always provides stimulation for thé
teacher, he didn't feel that it was necessary for the students.

One student who supported this view said, "I am disciplined and
curious enough to work at my own pace toward a deadline for
correspondence work''. _

The students' report on the course content and the books was
equally favorable. Eighty-seven per cent of the students responding
to the questionnaire agreed that the three books used in the course

were integrated in a way that made meeting the course goals possible
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and they rated each book highly. Even the study questions in the
study guide were praised by more than half of the respéﬁdentsi The
students also felt that things like the broadcast times and mailing
communications from the faculty member were both convenient and
adequate and had few complaints about the pace of the course. When
asked if they would take other courses in literature, drama or
theatre, whether televised or on campus, three-quarters of the
respondents said "'yes''.

The series seemed to attract people who had watched PBS
stations before, although most of them noted that it was an
infrequent viewing. Many commented that as a result of taking this

course, they would increase their viewing of public television, as
well as their desire to see or read drama. In talking about how
her experience in the course changed her television viewing habits,
one student commented, ''I watch now for coming plays on PBS. I am
more interested in plays than ever. 1 am less content with bad TV
programs after this course. I really got spoiled!"

Many students comented on the necessity of having a repeat of
the plays available. Since the television series was offered over
two stations in this area, the students had a wide range of options

for viewing the plays and the repeats.

ADMINISTRATIVE POSITION
The administrators in the Division of Continuing Education responsible
for deciding to offer this course were oriented toward providing
support services for students and handling arrangements necessary to
the course. They were generally very enthused with the results.
They are planning to offer other national television courses as they
become available, as well as repeat the Classic Theatre course. The
division has a good reputation, shown by the fact that continuing
education course credits are not distinguished from on-campus course

credits on students' transcript, nor is a student limited in the



nunber of continuing education courses applicable toward a B.A.
degree.

The administrators were very complimentary about the coopera-
tion they received from the two PBS stations. This assistance
included on-the-air announcements of the course and a description
in one station's publication. Though several other schools in the
area offered Classic Theatre for credit, no effort was made to
cooperate with those schools. i

There were some administrative problems nonetheless. One was
the fact that the students who lived in college dormitories had
difficulty taking the course unless they had their own television
because none of the televisions in the domm had the cable hook-up
which enabled them to receive the broadcast. Thus, of the full-
time students who took the course, most lived in apartments in the
community. The administrators biggest complaint was that material
about the course had not been sent to them with enough lead time to
do the kinds of promotion and work with the instructor that they
would normally like to do in offering this kind of a course.

CONCLUSION
Although opportunity for making comments critical of the course
and ISU's offering was given the instructor, students, and admini-
strators, few criticisms were uncovered in this study. Changes
will be made in various details of offering the course a second
time, but over all, this initial experiment in offering a TV
course through the Continuing Education Division was considered a

SUCCess.
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WEST LIBERTY STATE COLLEGE
WEST LIBERTY, WEST VIRGINIA

West Liberty is a small, suburban, industrial town in the panhandle
area of West Virginia. West Liberty State College is a four-year
public institution which offers the B.A. Degree only and serves a
commmnity of about 35,000. Tts geographic situation is unique:

The panhandle is only 11 to 13 miles wide. Out-of-state tuition
($142.65, as opposed to $31i70 for in-state tuition for the Classic
Theatre course) must be ché?ged to many individuals living within
five miles of the college! State funding is based on numbers of
students enrolled, and enrollment has been falling off in recent
years., West Liberty State has an interest, therefore, in reaching
new students, and is currently experimenting with a number of
techniques to take education to the students, rather than requiring
daytime campus attendance. These efforts include the use of tele-
vision as well as an external degree program known as the Board of
Regents Degree Program. Competition for college enrollment is keen
in the area, with six other institutions within 20 miles of West
Liberty State, and twelve within 50 miles. None of the competing
institutions, however, offered Classic Theatre at the time of its
initial broadcast.

DESCRIPTION OF THE CDURSE
The Academic Coordinator of the Classic Theatre course at West

Liberty State was Professor Robert Sykes, whose normal load includes
advanced composition and literature classes. He had no previous
experience with television courses and coordinated closely with

Dr. Lawrence Talley, who was coordinating a similarly structured
course, The Ascent of Man, concurrently with the Classic Theatre
offering.
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Classic Theatre was broadcast over stations WQED in Pittsburg
and WWU in Morgantown, Channels 13 and 24, respectively, on
Thursdays at 9:00 p.m. Halfivay through the series one of the two
stations began to offer repeat broadcasts on Saturdays. The
course drew 30 students, and 80% were off-campus. Three discussion
sections were held of approximately two and one-half hours each.
Professor Sykes commented that those sections were ''Socratic', and
characterized by heavy discussion among students. He noted that
there was a great esprit de corps among the group, with the best
students becoming resources rather than presenting a threat to the
rest of the group. Often, after the formal sessions had ended, the
group moved over to the student union to continue informal discussion.

Professor Sykes felt that the better students read the plays,
the other readings, and then saw the play. Some of the students
did not see the plays; a greater number did not read them. He added
that reading the play first aided the students in understanding
dialects and accents that were often difficult to discern otherwise.

Books were made generally available through the campus book-
store, although Professor Sykes personally delivered a set to one
student in Washington, Penmsylvania.

Examinations of the essay variety were take-home. Twenty
questions covering a broad spectrum of inquiry were presented to
the students a full month before the final exam date. Students
were to respond to seven of the twenty. This system was devised by
the students themselves.

Dr. Sykes handled many questions over the phone, and felt that
he had been in contact with almost all the students in this fashion

at least once.

THE STUDINTS
The average age of the students was 35. Forty-three per cent had
one or two years of college and another 36% had completed four
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years.  Seventy-nine per cent -- a very high percentage -- sought
a BoA. or a BoS. as their formal educational goual. lemales out-
numbered males nearly two to one, and about three-fourths were
employed full- or part-time. Most of the others characterized
themselves as "students'.

The most frequently reported reason for enrolling in Classic
Theatre was ""the convenicnce of televised instruction, with more
than 7 out of 10 offering that response, followed by "the need for
units' (57%), and "personal enrichment' (36%).

Twenty of the thirty Classic Theatre enrollees were concurrently
enrolled in The Ascent of Man course. Most of those 20 werce involved
in the Regents Degree Program, West Liberty State's extermnal degree
program.

Professor Sykes expressed much enthusiasm for working with
maturc adults. e noted that at first they were very hesitant to
express their own ideas, c.g., "This may sound very stupid, but..."

Hlowever, by the last discussion section they showed more confidence.

RESPONSI TO 'T1II;_COURSE

Student reaction was' favorable to all components of the Classic

Theatre course. One hundred per cent of those responding (N=14,
or 479 of total enrollment) felt that the three books used in the
course "were integrated in a way that made mecting the course
goals possible'.
component of Programme Notes and Promptings and the broadcast
Previews. Some disagreement revolved around the usefulness of the
repeat broadcasts, with 57¢ strongly agreeing and 14% disagreeing
that these were helpful.

About three-quarters of the sample indicated that the course
was no more difficult than other college courses, and 93% felt that

the pace of the course was satisfactory. Fifty-seven per cent



sufficient, with 21% stating that they were insufficient and the
remainder giving no responsc.

Thirty-frive per cent of the sample felt the cost of the books
was wtnreasonable.  One hundred per cent of those responding felt
that the take-home essay exam was suitable, and 85% felt the grading
system was fair.  All respondents indicated that independent
televised instruction was suited to their needs, and only 14%
missed the teedback and interaction of comparable on-canpus
COUrses.

Scventy-nine per cent would take other courses in literature,
drama, or theatre, while only half had previously taken courses in
these subjects. ALl respondents indicated an interest in taking
further television courses, which coincides with the most often
indicated reason for enrolling in Classic Theatre of the "convenience
of televised instruction”. All would recommend the course to family
or friends if it is offered again.

Professor Sykes felt that the threc-volume compendium was a
valuable asset to the course, and expressed particular pleasurc with
the book of plays, which he stated was "useful, if not indispensable
to the course'. As rénarked carlier, he felt that only the better
students made use of all the course components.

His rcaction to the previews was that some were good, but in
others those interviewed seemed to be "stuffy, affected, self-
important". He felt that the conversations with the actors were
the most valuable clement, and he liked the way Joan Sullivan

"drew people out'.

AZMINISTRATIVE POSITION
For such a small school, West Liberty State made a significant

faculty/staff effort for the Classic Theatre course. Those parti-

cipating, in onc form or another, in the local effort included the
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College Relations Director, the Director of Iixtended Degree
Programs, and the faculty coordinator of The Ascent of Man course,
in addition to P'rofessor Sykes, the faculty coordinator of the
Classic Theatre course.

The Media Resource Director was able to obtain the precisc
scheduling of the shows and previews, apparently against some
resistance from the station. He was also able to obtain a special
cable drop to the campus, in spite of the fact that West Liberty
docsn't receive a conventional cable service. A team which included
most of the above was assembled to travel to Pittsburg for an all-
day meeting with WQED station officials, at which time they were
able to persuade the station to offer a repeat broadcast of the
series. A good rapport was established with the Pittsburg station,
and West Liberty State anticipates additional local efforts to
follow on this initial cooperative arrangement.

The College Relations Director took charge of the course
promotion, working with other faculty and staff to develop mailing
lists and create a brochure. Flyers were sent to anyone who had
taken external degree programs or cxtension programs, and to local
art or culture groups. More brochures were sent to high schools
and elcmentary schools, members of boards of education who advise
tecachers on re-certification requirements, drama department
professors, and to four other colleges in the area for posting. An
advertisement and two news relecases were picked up by a local news-
paper.

Sixty-four per cent of the students first found out about the
course from a brochure, with the newspaper accounting for most of
the rest.

Dr. Sykes stated that most of his work was spent in correspon-
dence, mailing, and telephoning, though he also provided extensive,

well-conceived review sessions to his students.
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CONCLUSLON
West Liberty State College's offering of the Classic Theatre

course was scored as a success by all involved parties -- if not
as a high enrollment course that would bring the benefit of added
tuition dollars -- at least as an efflective course of instruction
for an appreciate audience.

Dr. Robert Sykes's conclusion was that "TV has unlimited poten-
tial as a teaching device'. He would like to see more courses made
available in this mode, and in fact the institution had already
agreed to offer The Adams Chronicles and American Tssues Forum.
Although Dr. Sykes had no previous experience with television
courses, he has become involved in the West Virginia Committee for
Humanities and Public Policy, which is creating some statewide uses
of television for educational purposes.

The enthusiasm of the faculty and staff involved in the Classic
Theatre course could be envied by other institutions who would see
this mode of instruction succeed. The Regents Degree Program
of fered a context and a form of further support which greatly helped

the success of the course.
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MERRITT COLLEGE
OAKLAND, CALIFORNIA

Merritt College is one of five colleges in the Peralta Community
College District located in Oakland, a city of over 361,600 residents,
across the bay from San Francisco. The campus, serving 12,350
students, is in a residential district high in the hills overlooking
the downtown area. The Classic Theatre course organized by Merritt
College was offered to all district residents. As the college's
first television course and also representing a new effort to reach
new students, the course was an experiment for this two-year college
and for the whole district. The concern for the success of the

course was shown by the willingness to send an instructor to visit

the Coast Community College District several months prior to air

time to view the plays and seek counsel on how to offer TV courses.

DESCRIPTION OF THE COURSE

The Classic Theatre course was offered at Merritt College for three

semester units. There was no course fee. Offered through the
English, inter-disciplinary studies and drama departments simulta-
neously, the initial enrollment for the class was 129. Thirty-six
students completed the questionnaire. About 57% or 74 students
completed the course, which is considered slightly lower than the
usual on-campus completion rate. The course was offered basically
as a correspondence, off-campus course, although there were two
optional on-campus sessions and the exams were held on campus. The
instructor for the course handled all correspondence with the
students which covered procedural items such as reminders of the
dates of exams and changes in program schedules. The two optional
on-campus discussion sessions were located on Saturdays, with 64

students attending one time and 45 the other. These sessions mainly




consisted of almost two hours of lecture by the faculty member
concluding with discussion.

The college had no on-going communication with the broadcast-
ing station and this presented several problems for the course.

The public television station chose to snow the plays just

once a week. The college administrators and faculty members
complained of the lack of cooperation from the station. They made
several attempts to inform the station of the existence of the
course as well as to secure a final broadcasting schedule and found
themselves frustrated in almost every instance. According to the
division chaimman, '"The local PBS station was not particularly
cooperative; they did not contribute to [course] promotional
activities at all.'" Included in the scheduling problems were such
things as one play shown on Thanksgiving Day and not repeated.
Another play was re-scheduled without waming. After an extensive
amount of research, the instructor discovered that some students
did have the option of repeat broadcasts from other stations via
cable hook-up, but less than 50% of the students were able to take
advantage of this option.

College support for the faculty member to organize and run the
course was substantial. In addition to much psychological and
administrative support from the division chaimman, the instructor,
Annette McComas, was given a one-half time assignment to teach
this course and was also provided with student and clerical assist-
ance for handling the extensive papéf work and correspondence.
Additional responsibilities included office hours and lecture
preparation. In addition, she worked during the summer months with

the division chaimman in planning promotional activities.

THE_STUDENTS f
As is true of the students taking the Classic Theatre course at

four-year institutions, the students completing the Merritt
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Colleye course were more mature than the typical on-campus student.
The average student age was mid-thirties, and more than two-thirds
of ihe students were employed full-time. Forty-four per cent of
the students who responded to the questionnaire had completed one
or two years of college, and an additional 36% of the students had
completed more than four years of college. The instructor felt that
the students who were able to complete the course had high reading
and independent study atilities. Her assessment was that difficulty
with the reading assignments counted for at least one-third of the
dropouts in the course.

As was true with students on other campuses across the country,
the females outnumbered the males in this course four to one. For
92% of the respondents this was their first television course, and
for 78% of the students, their first course in drama or literature.
However., the students were not new viewers of public television;
over 75% of the respondents indicated that they had been
frequent viewers of public TV before enrolling in this course.

The satisfaction with the course by those who completed and
responded to this questionnaire was high. Over 90% would recommend
it to their family or friends if it were offered again and 86%
expressed the opinion that they would take another television course.
Furthermore, the students seemed satisfied with the course as it was
organized by the college and also with the work of the faculty
member. Two-thirds of the students who responded to the question-
naire said they had attended on-campus review sessions. They tended
to rate the correspondence and instructions from the faculty member
quite highly and said that she was easy to reach and very helpful

1A her suggestions.

RESPONSE TO_THE COURSE

Respondents also indicated a high degree of satisfaction with the

course components. Ninety-four per cent felt that the books were
well integrated, the readings were helpful and that the study guide
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helped tie the course together. A smaller percentage, 67%, found
the pfeviews helpful. The respondents indicated that they used all
the course components, including the viewing of the plays, the
reading of the plays, the study guide, the previews and the book of
readings.

An area of the course that came in for criticism was the method
of testing. Only half of the students felt that the testing pro-
cedures were suitable and a third found them not suitable. Fifty-
one rated the tests as fair while 19% said they were not fair.

There seemed to be an equal split between students regarding
the sufficienc: of contact with faculty members. Around 44% of
respondents said they missed the feedback and interaction that an
on-campus course provided, while 47% said that independent television
instruction suited their needs and that feedback and interaction was
not necessary for their enjoyment and progress in the course.

Finally, 33% of the respondents felt that the book costs were
unreasonable, Ms. McComas also noted that before the course had
started she had over 20 inquiries about the cost of the books by
students who then indicated they couldn't afford them and there-
fore would not enroll.

Ms. McComas expressed many feelings of ambiguity about the
course components. While she felt the books were very good, she
also felt that there was too much reading and some of it far too
sophisticated and heavy for the average community college student.
Her recommendation regarding the books would have been to shorten
the Book of Readings and the Study Guide, replacing some of the
readings with synopses. She also felt that three units of credit were
not enough for a course of this difficulty. In comparison, a three-
unit dramatic literature course on campus would only cover eight
plays in a semester. In general, she felt that the previews were
"awful''. While they certainly did help some students, the speakers

in some of the programs were so "odd" in voice or mannerisms as to
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distract from the subject matter.

Finally, Ms. McComas indicated that she thought the plays
selected for the series were too esoteric. She hoped that a series
like this would have been a way of turning the average student on
to drama and should have aired more well-known plays.

She was also critical of the test bank that was provided,
saying that the objective questions were far too detailed for
students who were only seeing the plays once.

When asked her opinion of bringing together the viewing and
reading of the plays she commented, ''I think it's perfectly
splendid if one has control of the medium''. Her praise for the
quality of the plays was offset by her frustration over having neither
access to videotapes nor control over the schedule and lack of

repeat performances of the plays.

ADMINISTRATIVE POSITION

The administration at Merritt College played a strong role in the
decision to offer the Classic Theatre course. The President and
the Assistant Dean of Instruction first became aware of the avail-
ability of the course and played a sample cassette for the division
chairman, who in turn asked Ms. McComas if she would be interested ~
in teaching the course. Once the decision was made to go with the
course, the division chairman and Ms. McComas had the primary
responsibility for the planning and setting up of all course
activities and arrangements.

Two problem areas identified were the lack of experience

the lack of a commitment by the registration division to handle mail-
in registrations. The promotion consisted of 1,000 brochures sent out
to selected people, announcement in the class schedule, press releases
to local papers, posters, announcements by instructors and counselors.

Although this sounds like an extensive list, these administrators
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felt that the lack of a carefully timed and organized promotional
effort was one of the greatest weaknesses of their course.

Last, it is important to note that Merritt College lacked any
experience or precedent for handling any kind of extension, off-
campus television course, The success of the course was largely
the result of the creative and hard-working efforts of one division
chairman and one instructor. Thesc two in turn made a long list of
suggestions to the administration about ways to better organize and

plan such courses as television instruction in the future.

CONCLUSTON

The Classic Theatre course offered at Merritt College had high
expectations by the administrators and faculty members involved.
In fact, they had expected 250 or 300 students to be enrolled and
found an enrollment of 129 to be somewhat disappointing. However,
aside from some of the problems and frustrations involved in
running this course, both administrators and faculty members said
that they hoped the course would be offered again.

The impact of this course on the campus should be noted:
first, the Peralta Community College District joined the San Francisco
Bay area television consortium and has been offering television
courses every semester since the first Classic Theatre course.
Second, the District has made a more extensive commitment to
extension-type courses such as courses by newspaper. Third, pro-
cedures for offering television courses have been formalized
including a fairly specific contract between the college and any
faculty member teaching a television course. This contract spells
out the responsibilities of the instructor as well as indicating
the administrative responsibility for support services for both the
faculty member and the student. It also specifies a formula for faculty
load. Thus, this course seems to have been a successful test case,
use ful for uncovering procedures that would be necessary in offering

future telévision courses and other outreach types of activities.
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PEPPERDINE UNIVERSITY
SCHOOL OF CONTINUING EDUCATION
LOS ANGELES, CALIFORNIA

The selection of Pepperdine University as a case study in the Classic
Theatre project was based partly on the school's unusual approach to
offering the course. Pepperdine wanted it made available on an
independent study basis with periodic meetings between facilitator
and students, or on a strictly "correspondence' level. To facili-
tate Classic Theatre, the school contracted the services of David
Rodes, Ph.D., a faculty member of UCLA's English Department.
Pepperdine University's School of Continuing Education averages
6,000 students each semester, and serves residents of the greater
Los Angeles area. While not the only private institution to offer
Classic Theatre, it was one of the few nonpublic schools involved
with the research project. Pepperdine offered the course at both
upper division and graduate level for a fee of $105 per unit for
credit and $35 for noncredit. Fifteen, or 38%, of the forty enrollees

responded to the Classic Theatre student questiomnaire.

DESCRIPTION OF THE COURSE
Dr. Rodes was critical of the ''correspondence only' option for
Classic Theatre. From a facilitation standpoint, he found it to be
”.,.Endléssly difficult, extremely time consuming, and unsatisfactory
because it only worked with the isolation of TV, not against it".
In sumnary, he would not become involved again in this type of
teaching experience. '

He was much more positive about his role with the independent
study group, with which he met for three lengthy sessions during the
course. Quite willing to participate again in this type of course
presentation, he commented: '"What makes this way valuable is that
it provides a rich common experience about which people can come
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together and talk. The television programs seen alone are frustrat-
ing in their isolation -- so much can be clarified and vivified in
the give and take of conversation.' A

No student response that might gainsay Dr. Rodes's opinion here
was available, as it was obtained, with one exception: that from
members of the independent study group.

Dr. Rodes identified two drawbacks to facilitating the course:
the lack of video tapes of the plays for use in discussion, and
the prepared bank of test questions. He regarded multiple choice
questions for formal testing as ''silly", and felt their only utility
may have been as study aids. He developed his own essay-style final
examination, his rationale being to engage his students in explora-

tion of comparative questions.

Nearly all the Pepperdine student sample learned of this television

course through brochures and news releases sent to schools in the
Los Angeles area. Most of these people were working on teaching
credentials, although not necessarily in the field of drama. Many
indicated "self-enrichment" along with the need for units as reasons
for enrolling in Classic Theatre.

Dr. Rodes' description of his students reflects with basic
accuracy the sum of the sample's own responses: ''There were more
women (over 80% of the class) than men; most were in their mid-
thirties. About 20% had a really excellent background in teaching
drama at the high school level."

He commented further on the independent study group: ''Their
academic and scholarly backgréunds were really weak and almost no
one had solid preparation in writing critically or in principles of
criticism -- even though the majority of students were interested
and enthusiastic, and once into the course, they pulled themselves
together quickly. Few appeared at the onset to have any real idea

of what they were getting into."
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Part of this criticism may have been due to Dr. Rodes's own
approach to the course: His heavy emphasis on writing as an integral
part of expression, his relegation of prepared multiple choice

questioning to study aids only, and so forth.

RESPONSE_TO_THE_COURSE
While the majority (60%) of respondents felt that all print

materials accompanying the video portion of Classic Theatre were
helpful, the book From Scnipit fo Production was singled out with
the lcast frequency. The fact that the facilitator ranked this
publication more highly ("valuable beyond its immediate intent')
than any other represents the only real difference in response to
standardized questions between Dr. Rodes and the student sample.
Over all, this instructor was very positive about the quality
of written and video materials which comprise Classic Theatre.
Taken together, they served to ''get the level of sophistication up
very quickly'", and the students who remained in the course
(ultimately, nearly 88%) improved by ''quantum leaps''.
ADMINISTRATIVE POSITION

When Pepperdine decided to offer Classic Theatre, the administration

was not sure what to expect in the way of response. Dr. Rodes was
sought because the school wanted "someone with credibility..an
authority in the field". Their publicity for the course emphasized
Dr. Rodes's interest and expertise in 17th century theatre and
Restoration and Shakespearean drama as well as his enthusiasm for
the medium of television to present such works.

While not having extensive experience with televised courses,

». Pepperdine's School of Continuing Education is responsive to the

needs of the working gruoduate student and knows well the character-
istics of this student population. Thus, although Classic Theatre

was a new experience for them (hence the decision to work with

Dr. Rodes and offer students alternative ways of taking the course),
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they also counted on their awareness that their students are higaly
motivated and want to earn units toward specific academic goals. In
the opinion of the administrator interviewed in the project, these
students need little of the kinds of reinforcement considered
nccessary by other :chools secking to encourage student success in
televised education.
ﬁepperdine targeted its advertising for Classic Theatre
specifically and knew from the day enrollment closed that the
registration was sufficient to cover all costs involved. Aside
from the necessary administrative paper work, the responsibility
for course facilitation, student interaction, tutorial assistance,
and so forth, belonged to Dr. Rodes. ;
Beyond observing the school's stipulation that the student have
a choice in ways to take the course, he was free to structure both
groups in any way he felt would best promote learning, interest,
and involvement. He spent considerable time preparing testing
materials, conducting course discussions, writing lengthy critiques
of students' work, and even tutored a few on an individual basis.

~ CONCLUSION |
'The administrator at Pepperdine's School of Continuing Education
was pleased with the response to Classic Theatre and showed no
surprise at the high completion rate. She, as well as Dr. Rodes,
indicated that tﬁere had been minimal contact between school and
facilitator; sﬁé?ﬁentianed only that Dr. Rodes "had put a lot of
work into the courgse'. R ' '

It is interesting to note that each of these people -- the
administrator dnd the facilitator -- had opposite views with regard
to further offerings of Classic Theatre. Pepperdine's position on
the course -- as well as other TV courses -- is that they will be
offered on a correspondence-only basis, and will be facilitated
within the framework of the existing staff (which is quite small).

The school will rely as much as possible on materials provided with
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the course in question. One of the reasons given for this decision
was the necessity to cut costs incurred in offering TV courses
where possible.

While Dr. Rodes, on the other hand, was enthusiastic about
televised plays (in terms of the medium as well as the quality of
the productions) as a successful way to provide access to humanities
the earlier-described ''independent study group'. For, unless
accompanied by live group discussion and interaction, the passive
viewing of plays and the solitary reading of selected print
materials does not constitute for this instructor a satisfying or

comprehensive learning experience.
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UNIVERSITY OF VIRGINIA
SCHOOL OF CONTINUING EDUCATION
FALLS CHURCH REGIONAL CENTER

The University of Virginia School of Continuing Education was
originally established in 1915 to 'make the University's resources
more widely available to the citizenry of Virginia''. The School
largely functions through six regional centers, distributed
geographically to serve all regions of the Commonwealth. Of these
six, only one -- the Northern Virginia Center at Falls Church --
chose to offer the Classic Theatre course. This center alone is
authorized to grant undergraduate resident credit. It serves a
suburban area including Aléxandria, Falls Church, Fairfax and
contiguous areas. This is an area rich in government and military
installations, and many of the Falls Church course offerings are
geared to these special populations.

The School of Continuing Education considers adult programming
central to its mission. Its programming emphasis has shifted over

the years from an offering consisting primarily of regular campus

groups, certificate programs of study, education by means of
television'.

This mission provided the rationale for the University of
Virginia's involvement with Classic Theatre. In addition, its
brochures and announcements portrayed the course as a "change of
pace in earning college credit,' and recommended it to.''those who are
-h@meb@und because of small children or other responsibilities as

well as those whose employmeﬁt schedule makes it impossible to
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attend classes on a regular basis'. Enrollment was open to the

general public.

DESCRIPTION OF THE COURSE

The University of Virginia offered three semester hours of under-

graduate credit to students taking the Classic Theatre course.

The tuition fee charged was $63, plus a $5 registration fee. The
course was offered for General Studies credit in Drama. Forty-one
students enrolled in thg course; about 88% (36) completed the course.
This rate was said to compare favorably with that of regular,
on-campus courses. Nineteen students returned the questionnaire.

In addition to watching the plays and previews, and doing the readings,
students were required to attend two Saturday morning sessions to
take a mid-term and a final examination. A student newsletter was
_employed to make periodic announcements to the students. The
“academic coordinator, Dr. John Pastour, was "available by telephone
most of the time" to answer questions and discuss the materials.

Contact with the local PBS station (WETA, Channel 26) was
limited to discussion of promotional arrangements. The course
coordinator felt that the broadcast schedule (Thursday evenings and
Sunday afternoons) was inadequate for adults who work in the evening,
and this is a target population they wanted to reach. No cable or
other broadcast options were offered. '
The course was put together by a course coordinator,

Carolyn Curtis of the Continuing Education staff, and Dr. Pastour,
whose role was limited to preparation of exam materials and answer-
ing content questions from students. Registration and promotion
support came from the School of Continuing Education. Both had
previous experience in working with television courses, and both

worked in a climate which was friendly to media-based education.

THE STUDENTS

The average age of the students taking the Classic Theatre course
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at the University of Virginia was about forty, and fully a third

of those responding were teachers. The rest were scattered across

a variety of white-collar occupations. Sixty-eight per cent were
employed full-time, and the rest were employed part-time. There
was only one homemaker. Thirty-one per cent had completed two years
of college, and an additional 37% had completed more than four years
of college. Males were outnumbered by females by five to one. For
almost 90%, Classic Theatre was their first television course, and
79% had never taken a drama or literature course prior to this one.
Ninety-five per cent indicated that they watched public television
prior to enrolling in Classic Theatre, and nine out of ten of these
view public television frequently.

About half the students responding would have preferred more
on-campus review sessions (the two sessions that were given were
primarily devoted to test-taking), however, the students' rating of
the course and faculty/facilitator was high; almost all respondents
indicated they would recommend the course to their family or friends
if it were offered again, would take another television course, and

would takec another drama or literature course.

RESPONSE TO_THE COURSE
Over all, the respondents felt that the published materials were

well-integrated and the readings were helpful. Some disagreement
existed on the study guide instructions on "How to Approach the Play,"
with 47% strongly agreeing that they were helpful, and 21% disagree-
ing. However, the study guide as a whole was rated highly, with 95%
agreeing or strongly agreeing that it met its objective of aiding
integration of the reading and viewing parts of the course. The
Previews were the least satisfactory component. with 37% of the
students denying that they "aided in understanding the plays''.

The text's "Introductory Comments' and explanations of terms in each

play were considered helpful by all respondents.



The University of Virginia course used a combination of
multiple-choice and essay questions drawn totally from those provided
in the Administrative and Academic Support Package, and the students'
reactions to these tests was unfavorable, with 53% feeling this type
of testing was "unsuitable!'. However, only 16% felt the grading
system was "unfair".

While 47% of the students missed the feedback and interaction
that an on-campus class provides, 42% felt that independent study
thtbﬁgh televised instruction was suited to their needs. As noted
in another section of this report, these two response categories
need not be seen as mutually exclusive or contradictory, particularly
for the students who tended. to enroll in this course.

Over three-quarters of the students felt the cost of the books
was ''reasonable". Carolyn Curtis, the Course Coordinator, indicated
her preference for the three-volume set to be available only as a
unit, as it was in this course, and not by individual volumes. A
previous experience with the Courses by Newspaper program, in which
books were available individually, drew an unfavorable comparison,
on the basis that the Course by Newspaper model was ''complicated'
and "unwieldy"'.

Ms. Curtis noted that there was an abundance of plays dealing
with "strong women,'' and wondered if this was intentional. She felt
that there was no need to have two Ibsen plays, and that the least
well-received play was The Wild Duck. She was éanfused about the
use of the word '"'classic,'" indicating an expectation of one or two
Greek plays, which she felt would have added considerably to the
value of the course for introductory students. She noted that the
best-received play was She Stoops to Conguen.

Her overall evaluation of the Previews was negative; she felt
their best features were those dealing with historical perspectives
and interviews with the actors. However, to her the Previews were

"stilted," and Joan Sullivan was an unsatisfactory television
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personality.

When queried about students' response to the amount of television
they were required to watch, Ms. Curtis replied that there had been
no negative reaction to the amount of TV and, furthermore, that the
wide variety of selections was desirable for an undergraduate course.
Over all, she felt that "if you're taking a course by television,
you're gaining more than you lose from lack of contact' with an
instructor.

Dr. Pastour conducted the two contact sessions and prepared
the examinations. He sent out a letter after the close of the
registration period, indicating the dates and locations of the mid-
term and final exams, as well as his phone number and office hours.
The calls he received were said to be primarily concerned with the
course content itself, with very few inquiries about academic and
administrative procedures. This response differed from students'
inquiries at other schools in this study. Dr. Pastour felt that
the academic materials were "well organized, comprehensive and

practical'.

. PROMOTION |
A well-orchestrated and implemented promotional effort was made by
the School of Continuing Education for this course. Included were
two news releases, one short one to 26 radio stations, and a longer
one to 26 newspapers, both in the latter half of August. The PBS
station mentioned the school's name and how to contact for indivi-
duals interested in enrolling. The station also selected a ''good
mailing list from among its subscribers''. About 5,000 Cheshire
labels were generated and an independent mailing service affixed
them to a special brochure listing television courses. Ms. Curtis
noted that this service was "rather costly'. The regular Fall
announcement of the School of Continuing Education also carried a

course listing.
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CONCLUSIONS

5 Although the University of Virginia's School of Continuing Education

had had experience with only two television courses prior to
Classic Theatre, they seemed well-attuned to the special requirements
of this course. The course coordinators were pleased with the
materials provided, and were enthusiastic about offering the course
again. The number of enrolled students was below the figure anti-
cipated, but hopes were high that it would do better the second time
around. _

The School of Continuing Education has in the past participated
in the University of California at San Diego's Courses by Newspaper
program as well as The Ascent 0§ Man; this group also created its
own television course on learning disabilities with the local PBS
station. The school intends to participate in future programs of
this nature, in general extending its outreach capability through
expanded use of the media.
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LANSING COMMUNITY COLLEGE
LANSING, MICHIGAN

The broadcast of the Classic Theatre series in Lansing, Michigan,
formed the core for an interesting array of courses for local
residents. A cooperative effort involving Lansing Community College
and Michigan State University made possible a variety of credit
options and courses in a number of locations. The cooperation
involved the share use of WKAR-TV, Channel 23, the Michigan State
University station, and advertising. |
Michigan State offered the following course options:
e Upper division credit @ $78 for the
3-credit course

e Non-credit Pass/Fail @$25 for 2
Continuing Education Units (CEU's),
a form on '"non-credit credit"

e Non-credit participation @$10 for
independent study at home

Lansing Community College offered a number of options as well.
The course was available through LCC either on campus (two sections,
meeting at different times) or off, the latter through the Extension
Division in Owosso, 35 miles away; another section was offered for
two units of ''Lifetime Studies credit' -- a form of institutional
credit which is non-transferable, applicable towards a special
""Associate Degree - General," and inapplicable towards the Associate
in Arts Degree. ‘

Working on the Classié Theatre courses was the first cooperative
endeavor between Michigan State University and Lansing Community
College, and was also LCC's first experience with television course
programming. However, the school offered The Ascent of Man course

simultaneously with the Classic Theatre courses.
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Lansing Community College has steadily expanded enrollment since
its founding in the late 1950's. It chose to participaté in Classic
Theatre and The Ascent of Man in order to add yet another dimension
to its continuing efforts to reach a larger portion of the Lansing

population with an increasing array of educational programs.

DESCRIPTION OF THE COURSE
As noted above, a variety of options involving the Classic Theatre

plays were offered to Lansing Comunity College students. In one
section of an on-campus course, the students were required to read
and view four of the thirteen Classic Theatre plays. These were

complemented by three other plays appearing in a separate book
chosen by Professor Norm Beck. Three units of "honors' credit were
offered to students who met three times per week with the instructor,
one hour per session. They consisted of regular on-campus students,
and found out about the course through the usual course schedules
and departmental listings.

The instructor indicated a generally positive response to the
instructional possibilities offered with the Classic Theatre plays,
suggesting that this initial experience and exposure to the idea
would lead him in the future to be more receptive to the whole
CIassic Theatre course.

The Extension Division course offered to introductory drama
students in Owosso was also for regular lower-division credit.
Professor Richard Bird taught the course to a class which ranged
in age from 18 to 40. He noted that the students were highly
motivated. In this section, students had the option of watching
ten plays during the regular term and receiving three credits, or
watching the final three plays during a "mini-term' and obtaining
an additional credit, for a total of four credits. Professor Bird
noted that this arrangement appeared to be satisfactory.

Professor Bird reported that the students were very critical
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of the multiple choice questions supplied in the academic support
materials that accompanied the course; they felt they were 'super-
ficial' and had a 'cut and paste' quality that was unappealing.

He therefore had students make up ten questions each, from which
he selected a number for examinations.

This course employed two meetings per week, lasting 1-1/2 hours
each. The first weekly meeting came after the broadcast of ‘the.
play, and was used basically to review and discuss that play; the
second meeting concluded discussion on that play and introduced the
next. An average week entailed a total of 5-1/2 hours of class and
TV viewing, and Professor Bird noted that there weren't any complaints
about this requirement. ’

Professor Sue Gaylord offered two additional sections of the
Classic Theatre course: one additional on-campus section to
regularly enrolled students, and one section of "Introduction to the
Humanities' to non-credit students of the Lifetime Studies Program
at Lansing Community College. Her regular credit course offering
provided the 3-4 credit option, and involved yet another variation:
this section met for three hours once a week. In the course of
cach three-hour discussion, Professor Gaylord moved from a discussion
of the performance itself to an analysis of the literary aspects of
the play, to general discussion, and it was in the latter phase that
the students' involvement and enthusiasm became evident.

The Lifetime Studies section, which offered credit applicable
toward the Associate Degree-General only, was provided to three
students. A weekly two-hour discussion was provided to '"enhance
the enjoyment of the plays''. The Lifetime Studies Program has, as
citizens are left without access to educational opportunities. It
is planned for the individual who enjoys learning for 'its own sake'
or the 'sake' of other self-determined goals''.

A1l three of the regular, credit-bearing sections of the course

had as a prerequisite one of two freshman writing courses.
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THE STUDENTS
Sixtcen out of a total of 42 enrolled students responded to our
questionnaire; however, we have no way of telling which section of
the course each was enrolled in, a condition that places some limita-
tions on our ability to characterize students and student response.
We can presume that most of the respondents were enrolled in one of the
regular credit sections, since only three out of the total were
participants inmthe Lifetime Studies Pr@grém. These three respondents
were in Professor Beck's section,which did not use the specially-
prepared texts.

The average age of the students was 26, which is significantly
below the national average for students in Classic Theatre courses.
This presumably results from the college's orientation of the
course toward regularly enrolled students. Two-thirds of the students
responding learned about the course from the regular class schedule.
The average number of years of prior education is also below the
national norm. The male-female split was 50/50, a higher percentage
of males than that occurring nationally, while 87% were employed on
a full-time basis, surpassing the national average of 73%.

The responses to a question asking reasons for enrolling
yielded a distribution fitting fairly well with the national profile,
with the single most important reason offered being 'personal enrich-
ment''. The notable difference emerged with the category ''the
convenience of televised instruction''.. Nationally, 51% offered this
respense as a motivating factor; at Lansing Community College, not
one individual gave such an indication. Remember that all of the
LCC course sections required regular weekly attendance at a central
location. Even the Lifetime Studies section involved two hours per

week of classroom attendance.

RESPONSE TO_THE_COURSE

The laculty members who participated in the course were enthusiastic

about the potential of television for humanities instruction, though
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saomewhat discouraged by the lack of enrollment. Their response to
the plays, previews, énd print materials was very positive.

Although none of the students responding had taken previous
literature or drama courses, all but one would do so in the future.
All of those responding would recommend the Classic Theatre course
to their family or friends should it be offered again in the Lansing
area. Fifty per cent, 69%, and 63% respectively claimed to have
changed'their television viewing, reading, or entertainment habits
as a result of their experience with the Classic Theatre course.

Aside from one or two notes, their support for the materials

surrounding the Classic Theatre course was unmarred by any criticism.

ADMINISTRATION
In addition to Professors Beck, Bird, and Gaylord, several other

individuals were responsible for the implementation of the Classic
Theatre course at Lansing Community College. Professor Joseph
Anderson, Chairman of the Department of the Humanities, first foumd
out about the course and encouraged its local implementation. He
also took the initiative of contacting the local PBS station, and
established the cooperative promotion involving the Michigan State
campus and television station officials. Professor John Antico,
Chairman of the English Curriculum Committee at Lansing Community
College, introduced the playsto other faculty members, and was
chiefly responsible for obtaining its approval as a LCC course. He
noted that he met with little resistance in this action and seemed
to feel that the fear of television replacing teachers was no
longer present at LCC.

In planning course promotion, LCC did attempt to reach new
students through paid newspaper advertisements, distribution of a
Lifetime Studies brochure to anyone who had previously enrolled in
a Lifetime Studies course, and distribution of the same brochure to

banks, post offices, and libraries. The television aspect of the
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courses, however, carried no special designation. Nor were they
the subject of any special brochures or announcements aside from
the cooperative advertisement with Michigan State and some news
releases. Much of this material seemed to highlight Michigan State
University's involvement' more emphatically than that of Lansing

Community College.

CONCLUSION
For the first television offering of the Lansing Community College
campus, the school took an overtly experimental approach. Four
different sections were offered, with no two sections having
precisely the same features. There were variations in amount of
credit, 1evel of credit, required hours of attendance, place of
attendance, number of weekly meetings, duration of meetingg, extent
of usage of_-the specially prepared text materials, and the content
and purpose of the meetings with students.

Apparently, the expectation was that significant numbers of
students would enroll in each section, and thus important feedback
on each option might be gained. The expectation of large enrollment
was evidently based only upon an assumption that the mass medium
would attract large numbers.

Failure to achieve large enrollment was probably attributable
to at least two factors: First, there was no extensive mailing to
any group which might be characterized as 'non-traditional'.
Nationally such mailings have attracted the largest portion of the
students enrolling in television courses. Second, and perhaps most
important, the most effective appeal to non-traditional students is
the convenience of televised instruction, yet every section of the
Lansing Community College course provided even less convenient
than the traditional course format. Daytime as well as
evening hours were scheduled for on-campus sessions and television

viewing every week. The only 'non-traditional' appeal of the LCC
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courses would be the novelty of the use of television, which appar-
ently was not enough to attract large numbers of students.

The variations in course arrangements offered at Lansing
Community College and Michigan State University around the same
television series demonstrate the adaptability of the medium to
higher education systems. But the offerings were, in fact, too
nunerous and unsystematic to lead to any conclusive statements about
student preference or instructional feasibility. It does seem clear,
however, that the options at Lansing Community College failed to
attract a new population of students, including homebound and
geographically isolated individuals,which other colleges offering

a Classic Theatre course via television did attract.

] |
-
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CHICAGO CITY-WIDE COLLEGE
OF THE CITY COLLEGES OF CHICAGO

Perhaps one of the most interesting and unusual courses offered
around the Classic Theatre television series was offered at the
Chicago City-Wide College, one of the City Colleges of Chicago.

One hundred sixty-five students enrolled in a literature course for
three semester units of credit. Two faculty members were hired
several months in advance of the beginning of the series to plan

all aspezts.cf the course. Their work included writing a 40-page

of each play plus a glossary and descriptions and examples of the
creative and scholarly projects that the students would be assigned.
Rather than relying completely on the test bank provided, they
developed their own test materials. There were two objective exams
-- amid-term and a final -- that together were worth 50% of the
student's grade, plus two written papers, one scholarly and the
other a creative project, which together made up the other 50%.

It is not surprising that this course should be one of the most
well-organized of any of the courses found in this study. The
Chicago City-Wide College incorporates what used to be called "TV
College,'" an organization founded in 1956 which has the longest
continuing history in instructional services on open broadcast in
the United States. The Chicago City-Wide College, through its
center for open learning, offers many modes of instruction, including
radio, newspaper, and independent study, as well as open air

broadcast courses.

THE_STUDENTS

Forty-two students responded to our questiomnaire. " Of the students




in the sample, almost two-thirds were Females. While the average
age of the students in the Chicago course was the same as that of
the national sample of students, around 32 years old, they had not
had as much college education as those in the national sample.
Fourteen per cent of the students had completed high school, 36%
had one year of college, and 24% had completed two years of college.

A majority of the students in the sample were employed full-
time (76%). Forty of the 165 students in the course were incarcera-
ted., At the same time the student respondents were taking the
Classic Theatre course, they were enrolled in other college courses
for credit. Sixty-four per cent were enrolled in other television
courses and an additional one-third in on-campus courses, leaving
only onc-fifth of the sample taking only Classic Theatre.

This corresponds with the fact that only about one-fifth of the
respondents indicated that they did not have any advanced educational
degrees or educational goals that they hoped to fulfill by taking
the Classic Theatre course. Among the reasons given for enrolling

in the course, almost three in four of the respondents indicated
personal enrichment,; 52% indicated convenience; and,

finally, 36% indicated a need for units. Over half had never tzken
any drama or literature courses before enrolling in the Classic
Theatre course.

The respondents were not new to public television, although
half of them were new to television courses. About one-third of the
respondents heard about the course through a television announcement.
The next largest group had heard about it via a brochure and the
rest by other informational devices such as college brochures,
radio announcements and announcements on campus.

Both the faculty members and several of the respondents
indicated the cost of the books was too expensive for many of the
students. ‘Thirty-eight per cent of the respondents felt the cost

was unrcasonable, and the faculty members reported that many people
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inquiring about the course said that they would not even enroll in
the coursc because of the cost of the books.

Finally, it was found that the students who responded to this
questionnaire were acquainted with and preferred this mode of study,
which allows them great independence in their study habits and
activities. However, 36% of the students did indicate that they
missed the feedback and interaction that an on-campus coursc would

have provided.

RESPONSE TO THE COURSE

According to most accounts, students taking this course were very

enthused about its content and format. Eighty-six per cent of the
respondents would recommend the course to family or friends. All
components were rated as helpful by some students and were used by
most of the students. Most of the respondents watched almost all
of the plays and 86% of them said that the previews were very
helpful. The students seemed to like the opportunity for written
assignments, and gave a particularly enthusiastic response to the
creative projects assignment, with over one-third of the students
enrolled taking advantage of the opportunity to write original
plays or segments of plays. When comparing this course with other
college courses, 55% said that it was about the same in difficulty
but one-fourth indicated it was more difficult. Our respondents
noted few difficulties with the course facilitators. Fifty-seven
per cent said that the correspondence from the teachers had answered
all of the questions, and 64% said that they never contacted the
instructor, although telephone office hours were provided each week
and two optional on-campus seminars were made available. Twenty to
thirty students appeared at each of these seminars, though there is
no way of knowing how many of them were repeats.

The faculty members' responses to the course and course materials

were somewhat more varied than those of the students. They had two
oy
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main criticisms. First, that the course, as sct up with objective
tests and heavy rcading, was too scholarly. For them ''the
essential thrust of the course is [should be] experiencing theatre''.
The next time they offer the course they plan to require only one
objective exam and provide ..en more opportunity for either essay
questions or written projects. Their second criticism concerned
the amount of reading in the course. They would eliminate the
Goodman study guide altogether because they wanted to use their own
locally-produced study guide that contained specific assignments
that they felt necessary. In their opinion, the book of readings
"provided too much material for the students to digest''.

Nonetheless, these two instructors were very enthused about
teaching the Classic Theatre course. ''This is the ideal way to
teach drama."

Because they had experience in teaching a television course
before, they had certain expectations as to what their role in this
course would be. They were somewhat disappointed to find that the
students did not associate them as being the teachers of the course.
Most of the telephone inquiries that they received concerned process
and not content.

Their desire to actually organize the course and have a greater

role in it rather than just administer the course is shown by their

criticism of the previews. Here they noted that while the content
was good, 'they are modular in design, and therefore cannot be used
to structure the course. Because no attempt is made in them to
relate the different plays to each uther, they do not build to any
cohesive whole, or help the student synthesize their knowledge'.

In a broader sense, they were saying that the television plays and
previews by themselves lack the integration and continuity that
they felt was necessary for a series to be considered a college-

level course.
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ADMINISTRAT ION

After creating their own television courses for almost twenty years

through TV College, the administration of the Chicago City-Wide
College was very excited at the opportunity to offer a course around
a nationally broadcast PBS series. The CCWC staff put a great deal
of effort into making this course work and plan to run it again
when it next airs. They are also considering purchasing the course
to make it available for independent study for students throughout
the year. In addition to the two faculty members who were hired to
adapt the course to the local situation and coordinate it, the
Coordinator for Special Programs for the College, Elynne Chaplik,
made most of the administrative arrangements. FElynne hired the
faculty members, worked with the station, supervised production of
the materials and an additional televisiua program, served as
liaison with other city institutions and organizations, and provided
any services necessary that the faculty members needed.

The President of the college, Salvatore Rotella, felt that there
had been too much coordination and packaging done by the Coast
Community College District and the University of California at
San Diego. He agreed with the comment of the two Chicago faculty
members that the book of plays, plus the broadcast of the plays and
the locally produced study guide would have been a satisfactory
amount of material for students to follow for a successful course.

One unusual aspect of this course was the services provided by -
the local public television station, WITW, Channel 11. In coopera-
tion with the Chicago City-Wide College, the station provided a
free 30-minute program at the beginning of the series to describe
both The Ascent of Man and The Classic Theatre: The Humanities in

Drama courses. There were also television announcements made about

~ the course for credit and telephone lines were made available the
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first night the series began for answering questions from people

calling about the course.
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CONCLUSION

Offering a series such as Classic Theatre to an urban area provides
a different set of opportunities than in a suburban or rural area,
“and the Chicago City-Wide College was able to take full advantage
of these opportunities. Both the Chicago Public Library and the
renowned Goodman Theatre cooperated in providing services for the
public and the students dﬁring the airing of the series. Mayor
Daley had declared one of the fall months to be "Theatre Month"
and the library and the Goodman Theatre provided a series of lectures
on drama, special displays and set designs, as well as various other
materials. Over one-third of the students reported attending live
theatrical productions during the course.

Unlike most of the other colleges and universities across the
country that offercd a course around the Classic Theatre series,
the Chicago City-Wide College would have been fully prepared to pick
up the basic course components (the broadcast and written plays),
hire the faculty for full time for several months in advance to
develop additional course materials, and run it exclusively for
local use. For the next broadcast of Classic Theatre, CCWC has
redesigned its study guide. In this way the staff hopes to prevent
the students' confusion of working with two study guides, one
related to the two other books in the print package, and the other
from their local instructors. The students, the faculty members
and the administrators were enthused about this course as a way of

providing access to the humanities and experiencing theatre.
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THE COURSES

Fyom the case studies we have an ifidication of the diversity of
institutions and courses that existed in conjunction with the
thirteen television programs and three books. Simultaneously with
the PBS broadcast, 275 two- and four-year higher education
institutions around the country offered a Classic Theatre course
for credit. The design of the course encouraged local adaptation
to fit student and institutional requirements. This chapter will
describe how the course was designed and, further, it will provide

descriptions of the many types and sizes of courses that resulted.

DESIGN AND DELIVERY

The course actually evolved in two distinct stages: the canEéptua=

lization, design, and production of the course materials, and the
delivery of the total course package to institutions and students
Figure 3.1 gives some indication of the complexity of the process,
which involved several institutions and organizations, each one
having an impact on the final look of the course components.

We will not describe the details of the original dramatic
productions by the BBC, or the selection and editing of the plays
and the production of the Previews by WGBH in Boston. Rather, this
report will describe the formulation of the components which, when
added to the series, resulted in a complete 'packaged' course, an
integrated system of activities designed to help students to
~accomplish specified goals.

The design and production phase involved all the decisions about
course goals and objectives, the types of books to be produced, the

selection of writers and editors, content formulation and layout of
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the books. 1In addition, there was the production of administrative
and faculty manuals and tests and promotional materials. Consider-
ation had to be given to questions of differences in the needs of
two-year and four-year institutions and students. The problem of
how to integrate all components of the course, some of which were
not completed and were unavailable for review by authors and designers
during this phase was a major concern. For example, the decision
was made that the study guide should attempt to provide learning
objectives and reading assignments for introductory and advanced
students alike, thus leaving to local institutions the selection
of specific assignments. The design process required extensive
commmication between staff members at UCSD, Coast, PBS, WGBH, and
the publishers from March to August, 1975, when published texts
were delivered to local institutions.

The complexity of the design stage was paralleled in the

delivery phase, particularly if we include the measures taken by

local institutions and stations to implement the course in their

respective commumities. Several sets of mailings went from Coast
and UCSD to the 275 institutions offering the course. Books had
to be ordered from and delivered by the publisher to local institu-
tions. Given the relatively short time for course delivery, a

great deal of pressure existed to get materials out to local

- institutions in time for the broadcast of the first play in September,

1675. The lack of previous cooperation and communication between
local schools and television stations, and the rush to get the course
approved by local curriculum committees were two factors in the
uncertainties of the delivery phase.

of instruction by the relatively heavy pre-design and pre-packaging
of course content. On the other hand, as Figufe 3.1 illustrates,
local institutions and stations made many critical decisions that

influenced the arrangement and delivery of components of the course

sty
o



O

ERIC

Aruitoxt provided by Eic:

Fig. 3.1

DESIGN AND DELIVERY SYSTEMS

PRINT AND OTHER
COURSE MATERIALS

DESIGN
AND
PRODUCTION

PUBLISHER ,

Instructional Design,
Preparation of book of
readings, study guide,
administrative and
faculty manuals

Editing and publishing
of print materials

Produced
supplementary
materials, final
decisions on course
requirements

Handled course arrangements
with four-year institutions

Handled course arrangements
with two-year institutions

Fulfillment of orders for
books

Provided materials to
students, conducted local
leaming activities and
student support services,
obtained departmental
approval for course credit

TELEVISION CDMPONENT

BEC Original Producers

Play selection, film
editing, production
of Previews

Scheduling,
PBES Distribution of series
to local stations

Scheduling, )
Presentation of local
broadeast

S LOCAL

 STATIONS

RECEPTION BY STUDENTS

Note: This chart shcws the agencies and institutions that shared responsibility for producing
and distributing parts of the Classic Theatre course. Next to each organization is a

brief indication of activities.
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in which their students participated. At either stage and in any
organization shown in Figure 3.1 are factors that could alter the
quality and presentation of a local Classic Theatre course. First,
onsider the variables in the design phase:

c

L. The quality and appeal of the 1V programs. Were the selected
plays and previews interesting to students, especially to the
introductory-level student? Did students need to have prior
experience with and appreciation of drama?

2. The quality and appeal of the print material. Was the format
attractive? Was the reading level of the books below or above
that of college-level students? Were the selections appropriate,
interesting, and in a format conducive to easy reading?

Communication between producing institutions (UCSD and CCCD)
and local institutions reveals other variables having impact on
the study course:

1. The delivery of course materials and information from UCSD
and Coast to participating institutions. Did the college or
university decide to offer the course in time to receive
materials? Was the material sent? Did the local institution
get the type of information it needed to offer the course?

2. Delivery of the books from the publisher to the schools. Given
the very tight production schedule for the course books, the
publisher had a very short time to receive and fill book orders.
Late delivery ol books to college bookstores could set students
s0 far behind in studying that they might become discouraged
and drop out of the course.

To these we can add a whole series of local factors:

1. Resources of the participating institutions offering such a
course. Included in this factor are financial as well as less
definable resources such as enthusiasm and experience on the
part of administrators and faculty members handling the course.
For instance, could the school afford to provide a promotional
campaign to recruit sufficient enrollment? Was clerical and
other assistance provided to the faculty member? Was
administrative assistance based on experiences and resources
of an extension or correspondence division, or was the course
the first of its type?

2. Local course characteristics and requirements. Was the student
provided with lectures, seminars and/or discussion groups?




Were supplementary materials distributed by local faculty? How
were the students evaluated? Ilow much and what kind of credit
were students gwarded?

3. The attitudes and level of understanding of local 3dm1n1%trator;
and_ fa;ulgzs “The attitude of the faculty member toward tele-
vision as a method of instruction is one important variable.

The sympathy of the instructor to the problems of the correspon-
den student is another critical factor in the kind of support
services provided for students by a local campus. The avail-
ability of telephone advising, frequently mailed notices, and
optional study sessions were the kind of support needed by
many students at both two-year and four-year inpstitutions.
Success in attracting students to this course also required
more promotional effort than many schools were used to provid-
ing. One community college admlnlstrator expresaed the opinion
that colleges should not have to "advertise' for students, an
attitude that in part led to a poor promotional effort and low
enrollment at that college.

4. The local PBS station. Did it offer the course? Were the
programs ‘offered at reasonable times? Did it repeat broadcasts?
Did it cooperate with local schools in matters of schedule and
promotion? Was its broadcast frequency high enough to reach
the entire school district?

5. The resources of the student. Provided the course got to the
local college and the programs got to the local station, were
the students able to watch and profit from the programs? Did
they have the reading ability and study skills to function as
independent study students? Did they have a television set
and did it receive the PBS station airing tho series? Did
they have the time and motivation to watch 2-1/2 hours of
commercial-free and intensive television fare? Were they
willing to study several hours each week for thirteen weeks?

This is just a sample of the questions that could be raised
at each step in the design and delivery of a national television
course to students. These questions explain why no one course was
like another and why general conclusions about the impact of the
course on students are difficult to make.

Although UCSD and Coast were actively involved with coordination
of all aspects of course design and delivery, no one organization
or agency controlled all aspects. All producing institutions

cooperated closely with each other and contributed their own




unique resources and enrichment to the final product, but each
controlled only a portion of the course. WGBH controlled the
television programs, UCSD and Coast controlled the course descrip-
tions and print materials, and PBS controlled television distribu-
tion. This lack of central control of the course components
created problems for people at all levels of the project. Local
faculty members were frustrated at not being able to have video
cassettes to use in a classroom setting, Administrators were
frustrated at not being able to influence the PBS broadcast
schedule that, in some cases, did not correspond to academic
calendars. And students, at the receiving end, had the least
control of all; they could not negotiate course objectives or
review programs before exams. In the face of this, it was surpris-
ing to consider the large number of institutions that offered the
course, the number of students who enrolled and completed the
course, and the great enthusiasm expressed by all participants for

this new method of instruction!

LOCALCOURSE DESCRIPTIONS
Of the initial questionnaire sent to the 275 institutions which
offered a course with the UCSD-Coast print package, 153 usable

questionnaires were returned. Of those, 17 indicated that they had

no or low enrollment and thus did not offer the course. The
remaining questionnaires came from 136 two-year and four-year
institutions across the country. Not all schools responded to all
items on the fomm, however, so totals given in this chapter do not
always equal 136.

A majority of the schools offering this course wére relatively
small public institutions. There were no private two-year schools,
but 22 of the 77 four-year schools completing the first questionnaire
were privately owned. The total institutional enrcllment spread as

follows:
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Two-Year  Four-Year — All

1--5,000 35 38 73(57%)
5,100 - 10,000 16 5 21(16%)
Over 10,000 15 19 34(27%)
No response 7

~ Most students taking the Classic Theatre course had to pay a
fee of some sort. Ten two-year institutions required no tuition,
while 49 two-year and all 79 four-year respondents specified a
tuition fee. The highest fee was $280 at Mount Union College in
Ohio.

Recruitment was made primarily within a college district.
There were some situations where several institutions drew enroll-
ment from the same area or overlapping areas and charged a variety
of fecs. One example of this situation wac the Los Angeles area
where the Los Angeles Community College system and two private
four-year institutions (Pepperdine University and the niversity
of Southern California) each offered a Ciassic Theatre course.

The comnmity college course was free, Pepperdine's fee was $35
for non-credit and $105 for credit students; and USC charged $108
per unit for the three unit course. There was no evidence found
of competition between the institu.ions for students. Apparently
the high population area had sub-groups attracted by the diverse
courses.

We had expected that departments of Literature, Humanities

or Drama would most commonly offer this course. Significant numbers

of Continuing Education and Communication Arts divisions also
. offered the course (Fig. 3.2). Two-year colleges occasionally
classified it as an inter-disciplinary course.

Course enrollment and level ranged widely, as shown by
Figure 3.3. Two-year institutions tended toward slightly higher
course enrollments and predictably offered Classic Theatre as a
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Figure 3.2

DEPARTMENT/DIVISION OFFERING THE COURSE

Lizerature/English

Humanities

Drama/Theatre

Continuing Education

Commuriicatiens Arts

Other: Fine Arts

Liberal Arcs
Intermat iona
Fashion

Area Studies

Total Course Enrollment:

* Some of che 136 sc

Under 20

NO response

of Credit:
Lower Division
Upper Division
Non-Credit

No response

Two-Year Four-Year Total *
18 25 43
20 8 28
13 17 30
8 11 19
12 & 13
6" -2 8
2 1 3
1 Studies 1 o 1
1 o] 1
1 0 1
Figure 3.3
COURSE_EVFOLLMENT AND LEVEL
Two-Year Four-Year Total *
35 60 95(61%)
18 17 35(22%)
8 3 11{ 7%)
5 1] 5( 3%)
0 10 LO( 6%)
156(99%)
63 il Q4(54%)
3 56 59(34%)
6 11 17(10%)
2 2 1( %)
174(100%)

more thin one Classic Theatre course

¥

6GY

hich returned Questionnaire #1 offered



lower division course. Upper division credit was camméniy assigned
by the four-year institutions, and a few graduate courses were
offered using the same print materials but with additional reading
and different written assignments than lower or upper division
courses. Twenty-four institutions offered more than one course,
for example, a credit and no-credit option or lower and upper
division sections.

The three books designed for this course were shrink-wrapped
by the publisher and could not be sold separately. The shrink-wrap
requirement, abandoned after the first showing of the series, wris
‘agreed upon by the developing institutions with the pullisher seven
months before the series first aired. At that point i* <cemed
logical to bring together the written plays, a study cuide, and
additional scholarly readings because it was assumed that students
would have no in-class lectures or other baékgrcund informat ion.
However, once the books were written, it became clear that the total
nunber of pages of required reading per play per week was too much for
many beginning students. Hence, many local instructors required
little or no reading assignments from at least one of the three
books. This,in turn, prompted serious questions from respondents
about why the students were forced to buy all three books. Faculty
members and administrators often reported wanting to recommend
purchase of the book of plays plus only one of the other two books.

One other problem in this course was related to the books --
the late delivery date. While only 28 institutions indicated that
they had not received books in time for the starting of class, a
more serious problem was the lack of copies available in advance
of the course for instructors. The books were not off the presses
until August and faculty members had, at best, only seen sample
chapters of the three books when the course began. This, plus the
inability of local instructors to see programs in advance of the

course, tended to frustrate faculty members because it virtually
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prevented the usual process of course screening by curriculum
comnittees. It also prevented instructors from performing their
usual teaching role as interpreters of content and preparers of
test materials.

In light of the shortage of advance course materials for
purposes of instructor review and planning, the Academic and
Administrative Support Package became a very important document.

It contained sample chapters from the book of readings and the

study guide relevant to the first play in the series, a bank of

test questions, suggestions for administrative procedures for
registration and for faculty services to television course students.
The evaluation of the document by users was generally very favorable.
Over all, 69 institutions rated it very useful, 59 said some parts
were useful, and only 4 said they did not use it at all.

In order to determine if there were cases of inadequate
commnication between administrators who often were the initial
recipients of the package, and faculty members, we asked a sample
of 56 faculty members if they had in fact received the support
materials. Only one failed to get the package and another received
his copy in the tenth week of the thirteen-week course. A majority
of the 56 instructors surveyed in depth also indicated that the
package answered most of their questions about handling the course.

Who were thevlacal faculty members for this course and what
was their role? Many took on this job in addition to full-time
tecaching loads and had no concept of their job as course
""facilitator". The number of instructors who were appointed to
this assignment (62) was nearly equal to the number who volunteered
(74). 1In the latter case, it was often the faculty member who
first heard about the course and urged administrative and academic
consideration. When asked how the instructor was compensated, the

sample institutions reported the following:
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Two-Year Four-Year Total

Release Time 8 7 15
Overload 29 31 60
Other 29 30 59

No response 1 3 4

The "Other" category inc? :ded part-time instructors and those who
had the courses substituted for a course in their regular load.

The responsibilities of the faculty member varied widely.
There were those who took the course as packaged and offered it with
little alteration or personal involveme:*. These persons could be
called "course mansgcys. Others did cxiensive pre-course planning,
worked with‘éﬂministfatorsuﬁé make pre-course promotion and
registration arrangem&nts,‘and were available for extensive student
consultation. Many prepared additional on-campus lectures.
Figure 3.4 shows how over 100 respondents classified the faculty
member's role. The largest single category was discussion/seminar
leader (N=108), followed closely by student evaluator {(N=97), and

course manager (N=89),

Figure 3.4

ROLE_FACULTY MEVBER PLAYED [MCOURSE

Two=Year Four-Year Tatal *
Course manager 44 43 ae
Dis ussion/seminar leader 52 56 17
Lecturer 18 22 10
sMaderator of pansl
discussion or series )
levturer 12 7 19

Guest speaker on local 7 o
TV ov radio H 2 i0

Studer.t avaluator R 48 97

NO TESpOnSE i 1 1
* \Note:  Respordents could chock more than one category
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In summary, most Classic Theatre courses were offered with a
faculty member available for questions and discussion. And many
institutions, in spite of the very short preparation time,
prepared extensive additional materials. for their students. While
most courses were offered as correspondence courses with few required
campus visits for students, schools were very creative in finding
ways to provide services to their students. Almost all had mail
contact with students. Others offered off-campus discussion groups ,
audio tapes of discussion groups, telephone consulting, and review
sessions prior to exams. Figure 3.5 at the end of the chapter lists
the most commonly provided services plus a list of other special,
activities and enrichment materials. Although this list is impressive
in size, many of the services were experimental and we have little
concrete indication of the impact of these activities on student
success.

In the offering of special support services to students, we
found little difference between two-and four-year institutions.
Almost all schools had information available by tclephone and granted
library privileges to enrolled students. The number of on-campus
lectures, review sessions, or seminars varied considerably from
school to school. About three-quarters of the schools indicated
that five or fewer meetings were held while the remaining one-quarter
held ten or more sessions on campus. About 50% of the schools
required attendance at review sessions, lectures or seminars. For
the rest, sessions were either optional or, at a few schools, non-
existent. .

Figure 3.5 reflects one practice that, while illegal, was
probably fairly common during the first airing of the series: Dubbing
the programs onto video cassettes for local use. Many colleges and
universities foering the Classic Theatie course had never offered
a television course before and had little or no contact with,or

undérsianding of,the public television system. Consequently, some
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believed that anything broadcast on PBS was '‘public', available

for free local copy and use. Others, while realizing that WGBH had
broadcast rights, not non-broadcast rights, reasoned that local
dubbing was all rig££ as long as they used the tapes only for
educational, non-profit purposes, and then erased them at the end.
of the semester. A complicating fact was that a non-broadcast
version of the serie:s was not even available for lease Gr;purchase
whether a.non-broadcast version would become avallable until
December, 1975. Institutions that did not have broadcast repeats
available were especially tempted to tape programs off the air.

Educators who had experience with TV courses knew that video
cassettes of programs kept in the media center are heavily used by
students who miss broadcasts, want to review for exams, or who need
the repetition of materials in order to fully grasp the content.
Even when later given the option of purchasing or leasing a set of
video cassettes, many of the institutions who first offered Classic
Theatre could not afford the purchase or lease cost and would never
enroll enough students in this course to recover the investment.

While this problem of copying and using television programs has
large implications for all "educational' TV broadcasting, the
1mportant point raised by this research is that to be effective for
studeht learning, respondents felt that the plays and previews had
to be available for repeated student viewing.

Cooperative arrangements with other higher education institutions
such as state-wide or regional consortia or with television stations
1av provide solutions to this problem in the future, but the Classic
Theatre course revealed the problem in a dramatic way,

Since this study did not begin to collect data until after the
courses were well under way, there was no way to gather reliable
statistics about student dropout. The response we received from

administrators.indicated that gencrally the dropout rate in the
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teievision course was much the same as that for on-campus
courses. Those rates tend to be higher, on the average, for four-
year than two-year institutions, which can run as low as a 50%
non-completion figure. o

We asked our sample of 56 faculty members to describe as best
they could their reasons for student withdrawal from the course.
The answers to this question were notably subjéctive, with no
indications from the respondents that systematic procedures for
collecting this information had been employed. Often the faculty. .
member offered the response, "I have no way of knowing'. Those
who answered offered a wide-ranging array of responses, several
of which came up with enough frequency that we should report them
here. '"Too great a demand on the student's time or effort," ''too
difficult,” or "too sophisticated'' were the reasons cited most often

for student withdrawal. The bulk of these responses came from faculty

of two-year institutions, and this finding coincides with other

data offered by the faculty pertaining to their own assessment of
the various materials and components of the Classic Theatre course.

'""Conflict from other courses' came up time and again from
students at four-year level. This may be an indication that enrolled
students found themselves spending more time than they had expected
to spend with the Classic Theatre course.

Another clustering of responses centered upon problems of
motivation: lack of interest, lack of sufficient interest, students
not completing tests and assignments, students not watching the
plays, etc.

Inability to write well, to study independently, to keep up with
the pace of the course, or to do well on the first test constituted
another related group of answers, though it was surpassed in
frequency by ''personal problems'.

In short, the usual variety of reasons for course withdrawal

were offered, and on the basis of the faculty analysis, there is
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little reason to conclude that anything exceptional was occurring
with respect to course withdrawal in this course. The high level
of difficulty for many two-year college students was underscored;
however, we have no way of comparing this reaction to other

community college courses
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Figurs 3.5

SPECIAL SERVICES FOR STUDENTS

Two-Year Eour-Year Total

Faculty office hours 52 53 105
Faculty available via

telephone 58 59 11?7
Exam preparation review

sessions 30 25 55
Campus discussion groups 41 40 81
Live use of closed

circuit TV 11 9 20
Off-campus meetings 11 9 20
Learning center 20 7 27

Other:

@ Four two-hour discussions with faculty prier
to viewing

L] Videatére replay (no TV repeacs)

® Took class to two live perfomances

o TV viewings held in teacher's home

e Students given written assignment on each play
@ Mailed sample test questicns prior o test

#® Mailed test results with comments

e Extra exam periad to accommodate students

e Off-campus students mailed in essays weekly

e Tests given after every four plays --
carrected while student waited and discussed

o Coordinator lsctured one hour prior to exam

s Ninety-minute on-campus class weekly. Students

spu:t another evening watching play individually

® Res:rve shelf in library
e Self-graded review quizzes
o Texts mailed by bookstore

» One and one-half hours intensive discussion
and reaction

e Conferences with faculty facilitator
e Radio
o Counselling available

e Nursing home student via mail, telephone and
cassette tapes

» Group assembled weekly in room with videotape

Viewing some plays together for discussion



Figure 3.5 (Continued)

ADDITIONAL ENRICHMENT MATERIALS DEVELOPED

» RSVP questions, lsaming prescriptions ..
format letters (Miami-Dade Community Coili,e®

s Supplemental student study guide

¢ A list of basic theatre temms, etc.

e Past decade production and critical reception
bibliography

s Weekly self-study qui:z

s Pre- and post-broadcast study guide

o Videotapes of lectures

e Supplemental library reading

& Study questions

e Orientation material

¢ lectures on literary history plus conversation
a

rding television as a medium -- psychology
of viewing, rhetoric of the TV home

e Specialist discussants used handouts in class

* Additional research material was provided on
an individual basis

s Procedure guide for independent students

@ Review sessions discussion questions

# Term began before series started, so we added
two live plays

¢ Questions on each play to be answered in writing

¢ Forty-five minute lecture/slide presentation
on acting styles, audience study and period

covered by each play

¢ Bibliographies for temm papers

L
—

ocal English instructor's notes

¢ Lecture on historical and thematic developments
in theatre

e Provided relevant filmstrips at the on-campus
discussions
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THE STUDENTS

Information about the students taking the Classic Theatre course
in 24 two- and four-year institutions across the country is derived
from 558 student questionnaires. As noted in the first chapter of
this report, this represents 35.8% of the 1,554 questionnaires sent
to studeats in 24 two- and four-year institutions. Generalizations
made in this section are presented in terms of average response
rates for two- and four-year students. Responses broken down by
individual institutions to selected questions are tabulated in
Appendix E.

The average age of all student respondents was 36 years. Over
50% of the students wev ' -tween the ages of 26 and 45. More than
three-fourths were wow + .. 5% of the students were employed full-
time and an additional 18% were employed on a part-time basis
(Fig. 4.1). Of those employed, 28% were engaged in education-
related fields, 20% in business, and the rest spread among many
other categories. Only 63 (11%) classified theniselves as students.

Almost all students had participated in college level courses
prior to taking the Classic Theatre course. Ninety-eight per cent
had completed one or more years of college. Among students
enrolled in two-year institutions, nearly one-fourth had completed
more than four years of college. Nearly one-half in four-year
institutions had completed more than four years of college training
(Fig. 4.2).

Most of the students desired to continue their educational
training. We do not know how many already had degrees, but necarly

three-quarters aspired to receive a higher education degree.
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Figure 4.1

DENOGRAPHIC_DATA

Two-Year Et:urf‘(géif Combined
Sex: Male 94 (26%) 41 (20%) 135(24%)
Female 262(73%) 160(80%) 4232 (76%)
Average Age 36 37 36
Employment :
Full-Time 261(73%) 150(75%) 411(74%)
Part-Time 67 (19%) 32(16%) 99(13%)
Not employed 8( 2%) 40 2%) 12({ 2%)
Age Ranged Between: :
15 - 17 1(.3%) 0 1(.3%)
18 - 25 77(22%) 32(16%) 109(20%)
26 - 35 122(35%) 61(31%) 183(33%)
36 - 45 82(25%) 56(28%) 138(25%)
46 - 60 65(18%) 46 (23%) 111(20%)
Over 60 7( 2%) 3 2%) 10¢ 2%)
354 198 552
No Rés.panse -6
Figure 4,2
YEARS OF SCHOOL_ COMPLETED
Two-Year Four-Year All
Completed one year of college 26% a% 20%
Compléted two years of college 27% 12% 22%
Completed three years of college 6% 15% 10%
Completed four years of college 9% 14% 11%
Completed more than four -
] 23% 48% 32%

years of college
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Nearly one-third wanted Barhelor's degroes. More than one-third
in four-year institutions and nearly one-fourth in two-year
institutions wanted Master's degrees. A quarter of the students did

not indicate a formal educational goal (Fig. 4.3).

Figure 4.3
FORMAL EDUCATIONAL GOALS

Two-Year  Four-Year — All

A.A. Degree 13% 1% 84
Bachelor's Degree 33 30% 324
Master's Degree 24% 343 27%
Doctorate 6% 83 7%

None of the Above 20% 24% 22%

Closely related in importance to their desire for educational
goals are the students' reasons for taking the course. Nearly half
of all the students wanted formal college credit (Fig. 4.4).
Additional evidence of their desire for further education is
reflected in enrollment data. Classic Theatre was not the only
college course in which they were enrolled. Over 21% were taking
other television courses and 43% were taking on-campus COUrses.
Thus, even while most Classic Theatre students were en@layed‘ part-
or full-time, almost 65% were taking more than one college-level

course for credit (Fig. 4.5).
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[ ALL
Meed tor Units H) 58% RN
Persona! tarichment [H1E 673 6t
Lonvenivr. 514 643 50%
Caresr Adv ncement 10% 214 145

Satisfiss Major

Requirement 12% 17% 14%
Uther 13% 123 131
Note: s student could chech as many

olt applied.

Figure 4.3

ENROLIMENT FIGURES - EALL 1975

Four-Year All
Students Students

Classic Theatre Only 154k 41%

Other TV Course 23% 19% 22%
On-Canpus Course RBE 424 43%
"

** Perconta

1es are in terms of the toral number of
tour-year students

another formidable reason for students enrolling

in Classic Theatre: personal enrichment. A review of Fignre 4.4
shows that 66% of the students sclected this broad category, while

t the same time indicating their more practical motives. Their

33
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compients 1 Lluminate the scope of their interests.

e lLove theatre!!

e BBC enthusiast, also British theatre

o o help me in writing fiction

e lor help to expres: mysell in writing

e osounded intcresting

e lun

e Curtosirty

e /n opportunity to study a newly-
decquired interest in theatre

e ‘Thought it w ald be an interesting

class
o Creative coursc
¢ Interested in acting
o Enjoy humanitics
°

Enjoy literature

ir <ire [or personal enr ent becomes a bit more focuscd
when we cze that for 72% of a =' ‘onts, Classic Theatre was
their first exposure to @Tﬂ@ﬂfﬁf literature cvrses (67% of ali
two-ycar students and 81% of all four-year siadents). This cours:

C
piqued their curiosity and pemitted exposure to a previously
unexplored area of studv. They may have read literature and drama
before, but ncarly three-fourths of them had net taken formal COUrses.

In summary, students who enrolled in Classic Theatre were pri-
marily mature adults with considerable college experience. They
had a continuing interest in formal education and wished to pursue
higher o srees.  These students were also interested in expansion
into new subject areas.

While the- were attracted by the traditional curriculum, they
were equally attracted by the non-traditional delivery method.
Since many of the students were cmployed full-time, Classic Theatre
afforded thom the convenience an. the personal gratification which
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they sought. FVor three-fourths of them, independent televised

instruction scemed to suit thelr needs.

STUDENT RESPONSE TO TELEVISTON

This research project also cxplored students' television viewing
habits before and after the course and their response to the
programs themselves. While nearly all students (89%) had watched
public television programs before enrollin; in thi: course, for

71% of the respondents overall Classic Theatre was their first
television course (Fig. 4.6). More two-year college students had
previous exposure to television courses. These figuras, however,
conceal a high degree of regional and institutional variation in
responses . uas shown by Figure 4.7. TFor example, it is not surpris-
ing that 42% of Miami-Dade Community College students had previously
taken television courses; the Open Collrge there has used broadcast
TV as a medium for instruction for years. But whether they had
previous public television exposure or not, the students found the

tclevision component both convenicnt and stimulating in this coursc.

Figure 1.0

VIEWING HABITS (GENIRAL)

Have vioow
1

1ed a Public television station before enrolling
ISR tre?

tre.

Two-Year Feur-Year All

Yes 204 B9% 90%
Frequent ! - 50% 55% 58%
Infrequently 30% 34% 36%

No 3% 6% R ]

what type of programs did you watch on Public television
befare enralling in Classic Theatre?

Educatienal 67% 65% 66%
Dogument 2ry 69% 63% 659%
Cultural 733 76% 7%
Fublic Service 33% 33% 33%
Other 18% 15% 17%
’ Was Classic Theatrs your first television coursa?
Yes 66% 80% 71%
o 4% 208 7%
30 8%
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i i 5 iy ot

VIS D15 OF SIODENTS AL 20 IR EOATION NSTITVT Lo

e vou watched 2 Pablie TV station

L Joge ar Hiivers ity (N) bl m unnl!mb i sl Theatre? - Was Classic Theat e your [ost 1V course!?
& i U4 b
Aei o State Ty ity (41 0% 2 B4 175
Tuiher i1 Gty College (3) [t I i f
tentral Pt Cemnity College (17] HiE | i 1
Chicago ¢ y°¥ide College (42) W No rosponse 51t 3
Hollshere 3 Comnndty Gollepe (23] nit 04 145 73
[Hinais tate tversity (3) 105 10y Y 1§
liperial Valley Tollege (0] B3k 175 100§ 0
kimgshorougn Comnity Gl lege (33) iy B 10 bl
Lansing, Gty College (10) g 0 044 i
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Southern Conmect feut, State (10] J00% 0 il i
lniversity af Calilomia at favis (9] 103 ( 0 L
I versity of Thaid (10) 106t 0 a4 i
University of Nimesota (22) i 15 045 103
Uiy, af Ninnesota Techaieal College (5] 0 ik 100§ 0
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Miversity of Virginia {19) 5% i Il i
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Since the broadcast plays were the crucial component of the
course, pacing and schedule of plays are important to evaluate. For
58% of the students, the broadcast schedule and repeat viewing times
were convenient, though an additional 33% said it was convenient some
of the time. Pighty-five per cent liked the pace of the course,
although 10% of the two-year students did find the pace too fast
(Fig. 4.8).

Figure 4.8

SGHEDULING

The broadeast schedule of the Preview was:

[wo-Year Four-Year All

Convenient 10% 53% 45%
Convenlent some of

the time 339 35% 3458

Never convenient 16% kX 113

the broadeas
viewing time

t schedule of ' plays, including the repeat

5 WSS

Lonvenient 50% 613 58%
Convenient somc of

the 33 32% 33%
Sever convenient G5 ] 3%

The pace of the conrse, that 2, broadcasting one now play
I E;V

Ton fast 10% b 0%
Trg 5low 14 2% 1%
satlstiaciors 814 843 853

Compared to other college courses they had taken, 50% of the
students rated Classic Theatre about the same in tems of its

difficulty. TFor 26% of the student population overall, it was more
difficult (Fig. 4.9).

i

RS
ke

ERIC

Aruitoxt provided by Eic:



y]

Figure 4.9

Tyo-Yeur  foursYear AL
¢ o dirficule 9% 213 63
s ditficult 147 214 19%
e 173 56% 304

Never taken colleus
course 24 0 1%

In the face of a fairly significant factor of difficulty (one
out of four of thu<e completing the course foimd it difficult), it
is important to note the persistence of students in their viewing
and studying. On the whole, respondents watched an average of twelve
plays and ten previews. Seventy per cent of them indicated that they
were able to keep up with assi_ pments, and when asked if they would
take another television course, 88% of all the students answered

yes (Fig. 4.10).

Figure 4,10

) COLRSERORK
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s 273 30% R
o 124 3% 103
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24 7T 36%
. © =3 =3
NG 5 33
Undecided 11% 9%

Theatre to vour fanily or friends
x oagam?

87 a4y 304
125 6% 10%
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What did students like about this course be Wdes the pecsonil
enrichment and convenience it offered them? 'theiv vomments express
a varicty of rcasons.  Said one student, "Seeiny the actual perfor-
mances is a fantastic way to study drama and literature'. Said
another, "The visual statement enhances [the] 'nstructional value of the
material covered and lends excitement to instructor-oriented
discussion'. They felt a broad scope of material could be appropri-
ately presented, i.e. dramas, art, history, music, literature. They
liked the quality of this series and found it extremely interesting
and worthwhile. ''It was a deep and rewarding experience.' The
excellence of the programming impressed students. They felt it was
a ", ..rare opportunity to view great plays and great acting'.
Students learned a lot .about acting and thcatre in this course.

They thought it was "...eas’+ - to understand stories through action".
The course was a ''...comprehensive, individualized look at some
works which may not have been as clearly understood by conventional
classroom reading/discussion techniques."

Eighty per cent of the respondents indicated an interest in
taking further courses in literature or drama whether offered on
campus or via television after taking the Classic Theatre course.
Further indication of their satisfaction is shown in this response:
89% would rccommend it to family or friends if it were offered
again Fig. 4.10).

Besides wantins to take more literature or drama courses,
there were other suggestions of changes in the students as a result
of taking this course. Some students indicated that they had
begun to read more and watch p blic television on a more regular
hbasis. Students' cumments included the following:

e Now watch mostly educational TV on
Channel 24. Have always tried to

read good literature and pursue good
plays, etc.
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First TV viewing in 8 ycars
Watch educ v tonal TV more often now

Am reading G. B. Shaw

More alert to local dramatic

productions available

e Because the broadcasts were so good,
[ find it hard to enjoy broadcasts
of lower quality.

e [amily affair. We enjoy a variety
of reading and entertainment.

e We took out season subscriber theatre
tickets.

e More aware of media as learning
device.

e Started a TV course directly after
this one. :

e Want to rcad more Ibsen and Chekov

and more history

More frequent TV watching

e [ am reading mcre. T have become
more independent of my use of free
time.

o 1 read a little more about theatre
in the newspapers.

TO MATERIALS

When examining student response to materials, it is inportant to

have a general sensc of the usefulness of all vources. By allowing
students to check as many categories as they felt applicable, the
effectiveness of cach of the souries can be ranked according to the
nunbers of cach category (Fig. 4.1i5. As would be cxpected. ‘he
broadcast plays received the highest ranking with 64% checking them
most often. Following that, the text, Classic Theatrne: The
Hunandities (1 Prana, was second in usefulness with Programme Nefes
and Promptings, the .oudy guide, ranked as rhird most useful.

From Seaipt to Rroduction had the least usefulness ard .nly about
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a third found the broadcast previews most helptul.  One-third of
the respondents checked "all of the above'' category. Two- and four-
year students agreed in their ranking of the components. One
student sunmed up the importunce of all materials working togeth.,
by indicating, "Between lectures, TV and reading, one gets a com
prehensive review of the subject. The TV nroduction makes it come

alive'.

Figure 4.11

STUDENT RANKING OF COURSE COMPONENTS

which sources Jid vou find most helpful?

Two-Year Four-Year All
313 3% 313
613 635 54%
The Humandties in
Daama 133 163 NEE)
Prograrme Nofes and
rampLong s 33% 13% 10%
Fe=om Scuipf o
Productoen 225 32% 63
Al of che ahove 3 KR 345

When students were asked whether the course goals were met by
the print materials provided, 96% said yes. Again, there was strong
concurrence in the responses from both two-yecar and four-year
institutions -- 98% from four-ycar colleges and 94% from two-year
coileges. Each book viewed separately reflected the same high
response rate. Sp. [ically, the study aids in Frogramme Notes
and Promptings were found to be effective, and the Introductory
Comments and explanation of terms in Classdic Theatre: The Humandities

in Duama were felt to be nearly 100 per cent effective (Fig. 4.12).
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STUDENT ASSESSME

st oee hooks tse

: o owere integrated inoa

w0 tnat made meeting the
anrae goils ible

Fuch group of articles in
From Seudnt to Productoon
for the 13 plays was helptul
in meeting some of the goals

Peoguramme Nefes and Promplings
met its objective of ailing
integration of the eading
and viewing parts of the
course

The following stuly aids in
Progaame Noded and Promptions
were helpful:

The instructions at the
beginning of each unit on
"How to Approach the
Play"

"Learning Objectives for

Studeats’™ at the beginning

of gach unit

of sach unit

&

In the texe, CZassdic Theai z:
The Humanities {n Drama, the
"Introductory Comments'" and
—-xplanation of terms wich
play were helptful

The playe are the core of
Students watched them with, in
"a sort of dedication but a ple

Students were asked which plays

the total ranking is found in F

Agree
i} 17 510
397, 114 520
9y 4% 518
903 10% 516

85% 15% 479

823 13% 307
aTy 3% 519

uach as Classic Theatre.

¥4

a course
the words of one college student,
asant responsibliity as well'.

they liked the most and why, ard

igure 4.13.
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Figure 4.13

STUDEST RANKI
{Two- and Four-Ye

5 OF PLAYS - POAITIVE
Institutions Combined)

vhich of the plavs on the Classzic Thearre nrogram did vou like the
LR ['

Jame

af Plav Number of Students

Hedda Gabler 195
Hicheth 144
she stoops to Conguer 140
Vhe wWild Duck 135
The Three sisters 109
Edward II 107
Candide 104
The Duchess of Malfi a5
Parndise Restored _ 68
Plavooy of the western World &0
Mrs, Wwarren's Profession 51
Tretawny of the "Vells" 43
[ Alvals 16

crar Figarer exceed total enrollment number. Some students

apparently ... .cd more than one 3lov,

[bsen' - i. weber was accorded the highest rating by 195 students
from all colieges. Most students were impressed by the excellence

of the acting and the in-depth study of character Ibsen creates.

They thought the production was exciting and appreciated the set
deccration id lighting effects. Perhaps because three-fourths of
the students were women, thore was strong identification with Hedda.
They fclt thati Hedda Gabfexr "could very well be a modern drama with
a few changes''.

Shakespeare's Macbeth was the second most-liked play receiving
this rating by 144 students. Students were familiar with this play
ond loved Shakespeare. They felt this presentation was above
average with, as one student commented, ''excellence of acting, set
decoration and lighting effects'. Many mentioned that Macbeth was

nicely adapted to television. They liked the unusual use of
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camera work,
She Stoops to Conguern by Goldsmith received a close third in

ositive response (N-1406). Coming after three tragedies in the

]

cries, students welcomed the relief of comedy. They found it to

-

[
LA

ol

be very entertaining. They felt the acting was impressive.
"Characters were well portrayed....[and the]...play itself was

hilarious."

Figure 4,14

STUDENT RANKING OF PLAYS - NEGAT. ...
{(Two-_and Four-Year Institutions Combirned]

Which of the plavs on the Classic Theatre program did vou
like the least?

Name of Plav Number of Students
Edward 11 119
Candide 106
The Rivals 56
Macbeth 61
The Wild Duck 535
Paradise Restored 54
Plavboy of the Westomm World 54
Trelawny of the "wells" 54
The Duchess of Maifi 52
Mrs. Warren's Profecsion 44
She Stoops to Conguer 34
The Three Sisters 31
dedda Gabler 20

When it camec to voicing their dislike, the highest negatis.

vote went to Edward 11 (N-119) (Fig. 4.14). Students disliked ©u

plot with its emphasis on Edward's homosexualicy a i violence. They

did not identify with him personally and felt the acting was poor.
It appears the philosophical and literary values were lost in an

overdose of violence and morbidity for most students.
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Candide was the sccond least liked (N=106). Students felt
it did not measurc up to the other plays in the series. It was
described as boring and confusing. The production was hard to under-
stand perhaps because the dialect scemed difficult. One student
suimed up the general complaint by stating, "The materin? didn't
secem suited to dramatic interpretation....[I] found it »¢ ificidl

and boring'.

The Rivals was third in meeting with student dislike. Students
found this production tiresome and shallow. As with Candide, they

were overly aware of its artificiality. GSome didn't care for comedy
it

of manners and found this production "...slow-paced, irrelevant,

and repetitive'.

The previews received a more mixed response from students. The
course, as desiyned by UCSD and Coast, had not required viewing of
the previews, and this fact may explain in part the lower rating of
the previews in the vanking in Figure 4.11. Figure 4,15 summarizes
the students' answer to the question of whether the previews aided
in understanding the plays and suggests that for students who
watched the previews, thie viéwing was helpful. Informal comments
{yom students and faculty menmbeis suggested that the usefulnocss of
the previews varied widely with some being quite boring and irrele-
vant and others providing fresh perspective and insight into the
play, playwright, and the production. This range of responses

suggests an unevenaess of the previews.

Fiaure 4.15

STUDENT EVALUATION OF THE PREVIEWS

Viewing the Previesws aided in understanding the plays.
Agree Disagree Does Not Apply So_Responsze Total
79% 13% 4% 3% 558
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WSEONCLL 10, SERVICES

Sinee cach bnestitution v free to provide <tadent support services
it deamed appropriate at o the course inception, goneralizations
et bkt pee et ervree o e JE T ol t ta ok, Fienpe Lt
provides o st of the types of course activities in which they took
part, The televicoed repeats, on-campes roview sossions, and faculty -
actlitator contavt seerwd o represent the services most Preguent 1y
riade avarlable to the students.

The offering of repeat broadeasts was o decision of the Toval
PBS station, and though this scervice was clearly desirable, it was
not universally ovailable. Out of the total number ot student

d

respondents (558), 717% =said they had access to television repeats

&

(N-394), and this maber, 93% (N2307)found them very helpful (Fig., 4.17),

Students' comments included: "Wiewing repeats broupght out things

Ly,

overlooked the first time," and "'The televised repeats were the most
helpful™.  Hince on-compus video cassettes were pene rally not
available, the repeat was the student's only opportunity for review

for writing essays or taking exiams.

oot 1,1

PR DO S FR AR T L DR S I 1 e o
WLtk o s dheatoe, dnd veu do oy o The ol loses
iwn Yeur Faur-yeoar ARAI
Uontac® *he wutire Sacil itator 13 7S L
teterd arecpis pevien srasion 13 iR HS T
Inituige or fain Jisows o g rowp 114 15% 134
Use media oorrer teorevies plav S 3t 2L}
Howosempus Lobrary thr the e 12 145 14
At tend amy Lok et sl ") lia 12
Pt
Attend other theatrwal praduer ons 3ol 535 FI
dorepeats of ans ot
b.lh 7% 3o}
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ITe facilitator for Classic Theatre courses, in addition to
exan preparation and proctoring, was usually encouraged to be avail-
able o students by phone, of fice hours or mail. In addition, there
wias i lso the option of discission/review sessions in which a
facilitator could answer student questions. Although almost all
schools provided some Kind of faculty contact, not all students took
advantage of the service,  Almost as many students tried to contact
the facilitator (N=288) as those who did not (N=238). Of thosc who
did, 8% founl the instructor casy to rcach. Nearly all students
received correspondence from the facilitator (N=511). Of those who
did, 72% frew all dostitutions felt the facilitator answered all
questions.  Variances between (igures for two- and four-year institutions
are shown in Figure 40180 Students' evaluations of the faculty
menbe rs ranged from very critical ("It was futile to call the
instructor'’, and ""the teacher was very antagonistic and would not
allow me to do extra credit research to improve my grade' to very
positive ("telephone contuct with instructor was essential' and
Yeourse was greatly enhanced by our regular monthly meetings with

an outstanding instructor to guide our discussions').

ks

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Faprare 4,14
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[t is useful to look at the arrangements at some individual

institutions, because it reveals the dynamics of the local course

systems at work, The facilitator at Arizona State opted for no on-

canpus discuss ions,  The more dependent students found that because

of this, "...those [activities] used helped little without someonc
to explain certain things!" There were those students, however,
who formed their own discussion group. One student commented,
"Three of us took the course together and found it helpful to
compare ideas.'"  Thirteen students responded that the televised
repedts were the most useful service they were provided.  The
feeling was that they ''...could wore deeply understand the play
because of the repeat". Perhaps because there were no fomal
discussion groups here, the televised repeats became all the more
vital.

There is the suggestion that where facilitator contact is
limited primarily to answering questions about the form of the
course (and not content) that the students rely more on their own
discussion groups, the repeats or the previews. A look at the
Illinois State University course scems to support this view. A

sampling of comments from students there:
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e Valuable to he able to view play .
twive. 1 wished T ohad more tine for

addyCional ctadyv. Would have
Sppreciated an opportuni tv for class
Jiscecibon vome way,

¢ Gk wine T U was absolutely pecossn oy
foocontact the et litator

o Discusion with others wvho viewed
plavs pave viariety ol opinions;
viawing repeats broueht out things

overloosked the first time,

For some students who Tacked an opportunity for discussion
sroup:s, the Tibvary also becwne o uselul study aid when available
and convenient.,

The tollowing are sunmaries ol the services and the student

responses at osix other institadtjons.

UNIVERSTIY 0F NOKTTL FLOREDA

o baculty availuble by phone anyv tine

o Discusston in the form of class
meet jnges

o Sowsletter with sumary of class
discuss ons

several students felt the clags discussions were necessary and
helpful. There was o sugpestion that these meetings were a hit
advanced for beginners,  Faculty contact by phone hecame very
tportant for some with little literature hackprownd. Televised
repeats would have enhanced study,  One student savs:  "We could

not review the plays cither on TV oor on cunpus.  This was a handicap.
Class meetings in addition to TV productions were very useful, even

essential'.  Communication by mail "offered a great deal".



UNTMERS T O MESNESOTA, e

o lucnlty office hours

o ltaculty available via telophone

o Canpi discussion proups
None o of the ctadents answe rine the guestijoncid e had attended the
discussron aronps ofTered. Home students formed their own discussion
groups, - Distance from campus scemed a factor here, prevent ing some
stiden e Cromcbass activition, There scemed g heavy reliamee on
the plays themse lves, "Excellent productions that we could view
gave decper appreciation of these scripts, especially in a theatre-
deprived arca such as buluth™. There was lack of comnunication by

mal .

3

NORITIEEN VTROGINIA COMIUNTTY (OLLEGE

e laculty office hours by appointment
e laculty avalluble via telephone

e luaculty avallable by mail

e Three seminars for open discussion
e Lists available of students

interested in forming study groups
v lcelevised repeats
students velied on televised repeats to provide them with intformation
they may have missed the first time.  They responded positively to
on-campus review sessions. One student commented, "I did find it
di [ficult not being able to discuss the course in a classroon
situation but the convenionce of bheing at home was worth it'". No

mention here ol the uscfulness of office visits or telephone contact.

Pd
<
o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

KINGHIOROUCL COMMUNITY. JOLLIGE

Faculty office hours
Faculty available via telephone

Exan preparation review sessions

Library use

o Jour lectures

o lclevised repeats
students at this school liked on-cwnpus exam review sessions and
the televised repeats and seemed to want more lectures. They felt
they were "most enriching'.  Cloass interaction provided the opportu-
nity of becoming acquainted with other students and having discussions
with classmates. One student wrote, '"The course would have been a
lot more enriching if we had more class meetings on the plays'.

No student offered infomation about telephone or office contact.

UNIVERSITY OF HAWALL

e laculty available via telephone

» Radio - Post-production discussion
cach week. Students could call in
to discuss the program.
e Televised repeats
This was a school offering no classroom interaction and little
faculty contact. Onec student commented that it was "useful having
someonc available to answer questions.!' Most of the students found
the televised repeats worthwhile to "...pick up details'. There
were others who supplemented by reading other texts and listening
to tapes to enhance their understanding of the plays. The conven-
ience of television was stressed because of the crowded conditions

at this school.

et



FHLLSBOROUGH COMMUNTTY COLLEGE

e laculty office hours, telephone
contact

8 Lxam preparation roview sessions

e (Campus discussion group

o Off-campus meetings

e lcarning center

¢ DPrepared study guides

e Televised repeats
Students believed the reviaw sessions were of great benefit., "It
[review session] reinforced subject matter and [ gained new ideas
and facts from it". ‘The students wanted more of them. They
seomed for the most part to miss interaction with students and feed-
back an exans, These students also felt televised repeats were very
useful, especially in understanding the plays. A few students agreed
that all activities werc useful "for they all fulfilled the nced of

the student".

In sumnary, for those students who wanted interaction with a
faculty member and other students, two or more formal discussion
groups were very desirable. But this desire should be contrasted
with the fact that while many students missed the interaction,
overall 68% of the students said "independent televised instruction
wis suited to my nceds', and 47% said that ''feedback and interaction
was not necessary''. Distance from the campus, full-time employment
or other factors often made it impossible for students to take advan-
tage of campus services, but these students still profited from and
enjoyed the course. The findings of this research suggest that the
local educational institution should be encouraged to provide services

- for the home-bascd student to gain the interaction they want and

need without necessarily requiring campus visits.
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CHAPTER 'V

THE FACULTY RESPONSE




THE FACULTY RESPONSE

‘The picture that emerged from the Faculty-TFacilitator Questionnaire
was that faculty were generally pleased and their needs satisf{ied

by the specially-prepared textbooks, the Administrative and Academic
Support’ Puckage, and the overall integration of the Classic Theatre
course. The Faculty Questionndire, found in Appendix C, was sent

to 90 instructors in two- and four-yecar institutions. As noted in
Chapter 1, 45 were completed and returned. This chapter will out-
line in some detail the ideas and opinions of the instructoys about
the course.

Some negative response centered around the individual faculty
member's lack of contral over course clements, particularly the
video tapes, which they often wished were available for local use
and review, and the broadcast schedule, which sometimes did not fit
with local school calendars., ‘Two-year C(:;lle;‘rge faculty werce sometimes
critical of the level of difficulty of the print materials and/or
test questions, noting that they surpasscd the capabilities of
introductory students., Others {elt the test questions were simply
poorly formulated.

In spite of these criticisms, the faculty tended to be enthu-
siastic and seemed to have found ways to work around the difficulties
which the novel format presented. Many offered special comnendation
on the quality of the plays and the materials. Nearly all were
supportive of the effort, and remain eager for involvement in
future offerings of this course and similar offerings.

The following are summarices of the faculty response to selected

questions.
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FACULTY RESPONSL O PRINT MATERIALS

Two questions in the Faculty-Facilitator Questionnaire were directed

to the faculty's evaluation of the three-volume set of books used by
Clussic Theatre students,  The first question requested their
response to the set as a whole and its utility in helping students
achicve the course's stated objectives, and the second question asked

for comment on individual volumes in the set.

Do you think that the thnee books used (n this cowwse wene
(ntegrated (n a way that allowed students to meet the cowse goals?

The response to this question was overwhelmingly positive, at
both the two-year and four-year levels, but the accompanying
coments revealed some interesting reactions to the appropriateness
of the goals (sce page 3 of this report) and the level of difficulty
of the mauterials. These reactions split neatly between two-yeuar
and four-ycar institutions, with the two-year institutions' faculty

sometimes feeling the materials were too difficult for their students

cannot read all of the ussignments nor should a freshman be equated
with a grad student', '"Yes -- but very difficult for those without
theatre/literature backgrounds") or teoo esoteric (''The material
should have been reviewed by literate people who were not 'inside'
literary dramatic history", "[The materials] would be better put
to usc in a more specialized class situation".) The faculty of
four-year institutions occasionally felt that the materials were
not sufficiently sophisticated ('Yes, but in a somewhat hasty uand
superficial way'".) Not onec four-ycar facilitator thought the course
wirs too difficult, nor a two-year facilitator who thought the course
too casy.

There was no agreement at all as to how well the three goals

were satisflied. Each of the three received both affirmative and

100



negative indications,

The majority of the comments, however, were Taudatory, and it
wits concluded that most of the institutions found a way to adapt,
the materials reasonably well to the levels of preparation of their

respect ive students,

Please comment on the usefubness of cach of the thiee sowrtces (n
meeting the cowrse goals. (Since we are also avare 0h students”
concetn with degorition of tesuns, clarily of (nsdructions,
statemerts ué vbfectives, and Leue€ of Language, yown Luaiumtiam
Of these aspects (¢ apprecdated. )

From Senipt tuv Production

The dverall reaction to the quality ot Jonathan Saville's Faom
Sendpt to Production was positive with some reservation about its
overly technical language. As noted in Chapter 111, there was some
evidence that not all schools used all or cven parts of this book
even though they rated its quality a- good. But from the respondonts
to the Faculty-Tacilitator Questionnaire, the most frequently used
descriptor of this book was "useful" -- to the student, to the
instructor, or to the attainment of the course objectives.

Again, there was a mixed reaction among two-year college faculty
ds to the level of difficulty of the material for introductory
studeits.  For its detractors, Faom Scadpt to Production was overly
technical, Insufficiently interesting, or lacking in sufficient
background material to be wholly appropriate for beginning studemts.
Unce more, however, the four-year college faculty expressed no such
reservations.

lt would gppear that the book was generally a solid contribution
to the Classic Theatre course from a faculty point of view and that
further stylistic editing and the addition of an extensive glG%%dTy

of terms would render it even more valuable.
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Progiamme Notes and Promptings.
This study puide also received an overall pood-to-ecxcedlent rating
from Caculty members participating in the coorsse, Again, the most
oftens received comnent was Museful” or "helpful™,  The language did
not appear to present the same problem as in Peem Seadipt to
Productcon, though some negative comnents were expressed about the
format, which involved some blank lines at the end of chapters, and
somewhat ol o "workbook' approach.  This approach was considered
useful, but not “pleasing'.

Response to the level of difficulty of the material prescented
was mixed, with some two-ycar college faculty fecling it was too
advanced, and some four-year faculty considering 1t somewhat

cloementary.,

The conbined comnents of Programme Notes and Promotings and
From Scwdnt to Preduction indicate that the faculty perceive some
tension between the values of practicality and academic soundness
on the one hund, and interest value and aesthetic appeal on the
other. This is a characteristic academic dilemma: How nuch weight
should be given to acconmodating and motivating students as com-
pared to demanding of them? [t is important that this issue be
addressed in the preparation of text materials as well as in the
classroom. The issue is especially crucial in courses where they

may not be a classroom opportunity as in a television course.

Classcc Theatre:  The Humawities n Drama

This volune reccived the strongest commendations of all., It was
regarded as excellent in quality; professionally written and
compiled; and an attractively bound basic book for the course.
Four-year college faculty often indicated that the volune was
"essential" to a course of this nature, while some two-year

faculty feared the students were not making use of it, as it demanded
103
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more time from them to rcad and watch the plays thun they vexe used
to spending on one course.

The specially written introductions to the texts of the plays
were gerierally well-received., However, the texts of the plays
themselves came in for frequent criticism since they someg ines
differed from and employed alternate trinslations from the television
versions. Particular annoyance wus registered sbout the 1ack of
indication in the text of the cuts employed in the televis ion po-
ductions. This made it difficult for students to follow the script
while watching the production.

A few negative comments were made as to the high cosc of the
three books, and one professor suggested that the bock of plays be
made available in paperback to reduce the cost in the Future.

THE TEST BANK AND (OURSE PROBLIMS

Do you deet questions in the test bank measure what he stadert was
expected to know, as set fonth in the "leaméng 0bjeatives for Zhe
Student"”, in the study gucde?

Forty-five faculty members responded to this question, and 25, or
55%, answered ''yes" without any qualifying comment. One commended,
"Good job of testing on viewing experience as well as text of pluys".
Nine per cent had mixed reactions, offerinyg the viow that the
questions were adequate but could stund improvement. For then, some
of the questions were either too demunding (particul arly for lower
division students) or poorly formulated. Thirty-flve per <ont hud
generally negative reactions to the questims, feeling that they
were too gencral, too literal, tricky, irrolevant, or diffilcult.

All those indicating that the questions were too dif flcult were
faculty of two-year colleges, This corresponds with fm:ﬁ]fty evalua-
tion of the print materials and objectives thonselves, with @ nunber
of two-year college Faculty indicating that the materialwas too
difficult or sophisticated Eor introductory or lower divis ion
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students.,
Sixteen per cent answered simply "no", with no indication of

the nature of their criticism.

What othen Orformazion on materniad would have been usefud to gou
An facilitating thds counse?

The responsces to this question were infomative and some quite

imaginative, They are paraphrased below:

e Video tapes for playback, use in the
classroon, or individual review
[3 similar responses|

e \ore background (social, historical,
cultural, performance histoty) on
cach play [3 similar responses]

e S5till photographs illustrating
camery and product jon techniques
[3 similar responses]

e A\dditional library resources
[2 sinilar responses)

® Study puide section which relates
nultiple cnoice questions to
specific readings and objectives
|2 similar responses)

e Special script annotations indicating
"theme'’ statcaments, character
development, and indications of
structure

& Scction marked for oral interpre-
tation exercises in the classroom

# lore multiple choice questions
xamp le of a director's script

Recommended object ives for various
acadeni ¢ levels
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FAQLTY RESPONSL TO TELEVISION
The last question asked of the instructors of the Classic Theatre

course was: '"In your opinion, is television -- most specifically
Classic Theatre -- a successful way to provide access to hunanities
materials?" Ot the 53 responses, 37 were quite positive and 14 said
yes but with some rescervations. Their answers and comments are
listed below,

o Yes (unadomed by comment) [20]

e Yes (with further comendations) [17]

o Absolutely vyes

o Any visual media is always (in my
opinion) a more successful way of
teaching. In regard to the hunanitics
-- theatre specifically -- it's the
truly perfect teaching aid.

¢ The Classic Theatre shovings were an
excellent access to the humanities.
Commercial TV is -- in my opinion --
almost anti-humanistic. '

Indced 1t is.

)

¢ Yes! Ixcellent!

¢ Definitely

¢ It certainly is

¢ Superior

« Better than rcading

e Marxvelous -- non pareille --
mirabi le dictu!

o Absolutely

e Yes, extraordinarily so.

e Yes, in many cases it stimulated the
desire to take other humanities
courses.,

e Most certainly

e Yes -- especially for "non-traditional"
students

e Yes -- definitely
o Decidedly

11i

105



106

e Yes

(vith qualification) [14]

Yes, with more personal contact
with the student, a difficulty
when one faculty member is
administering the course as a
part of his regular workload.
Classic Theatre is an excellent
mode for the presentation of
drama. However, I am not con-
vinced that this approach would
be equally successful in other
humanities areas.

Yes, when supplemented with
seminars.

Yes -- as instructor I‘w;:uld
also have liked to have had
films of the productians.
Interesting, yes. Successful,
I still have some reservations.

Yes, with more limited appli-
cation or with much more
emphasis on required discussion
groups and study.

Prefer the live presentation,
but...

It is one of the very best as
long as it is handled as
professionally as this production.

Yes. But the humanities
questions require much broader
background than just theatre.

Yes, especially theatre
Humanities, yes; drama, no.
They need to see live productions,
but it is a good attempt.

Yes, but only if combined with
live teaching.

There are problems -- scheduling,
the distractions of a living

room as opposed to a theatre, etc.
-- but there are also great



advantages. As I indicated
earlier, I found the opportunity
to discuss performances and the
plays themselves much more vivid
than merely reading texts; both
kinds of activity are necessary,
but this was a challenge and did
seem to be stimulating to the
students. We got beyond narrow
"what happened" questions to the
"why'' =- I was pleased with that.
There were resources and opportu-
nities that would have never been
available to my students.

e Yes -- though I want a real
seminar attached.

e Mixed reaction or critical [2]

o It could be: At my school it
was not so successful because
of limited financial and publi-
city investments and because of
the lack of cooperation of the .
local PBS {station].

» Film is better; live theatre is
best. In most cases, the tube
severely minimizes the impact of
drama.

A telltale response, which might indicate the general attitude of
faculty with respect to the Classic Theatre course, was the nearly
unanimously positive indication that they would indeed facilitate
another local offering of the course, should it be made available

to them in the future.
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SUMMARY AND CONCLUS IONS
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SUMMARY AND CONCLUSIONS

The goal of the research project formulated by Coast Community

College District and The University of California, San Diego was to

"evaluate the effectiveness of the Classic Theatre course' on the

basis of three criteria:

1. The attitude toward and utilization of course materials and
prescribed format by participating institutions.

2. The response to the course by students and the extent to
which the course reached a population not previously involved
in higher education.

5. Indications from both schools and students of further

interest in this mode of humanities presentation.

Even taking into account the limitations on our findings
imposed by problems with sample and experimental control, extensive
information of a conclusive nature about all three measures was

generated.

1. The attitude toward and utilization of course mat31131% and
prescribed fbrmatg@y participating institutions.

Faculty and administrators at local institutions gave a positiv:
evaluation of the Classic Theatre course. The Classic Theatre
textbooks, specially prepared for the course, were generally found
to be helpful and well-integrated. They were occasionally criticized
by two-year college faculty for being too demanding of introductory-
level students, and the examination questions were scored for being
hastily prepared or poorly formmulated. However, these criticisms
did not seem to detract significantly from what otherwise seemed
to be a pesitive experience for the faculty. Almost without
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exception, they considered television to be an effective mode of
delivery of humanities materials to the public.

Apart from the quality of the materials, faculty were most
often concerned with the need for more interaction with students,
since Classic Theatre courses were most often offered in a corres-
pondence format with few on-campus sessions.

The play selection was often criticized as having too many of
one kind of play or not enough of another, but no consistent
patterns could be discerned in these criticisms. There were fairly
clear patterns of preference that emerged among the plays presented.
These are documented in the body of this'repgrt, but have no further
significance to our research purposes.

The Preview scgments which were aired previous to the broadcast
of each play received a mixed reaction. Many expressed straight-
forward reactions to the personalities of the speakers. This is
an interesting, if disconcerting, phenomenon, and apparently a result
of the fact that faculty members who might hesitate to consider their
campus colleagues' personalities in evaluating their performance,
are still tempted to do so when they become TV personalities. In
such a case, the standard of comparison is no longer thét of
academic performance, but rather the standard of television perfor-
mance, a valid criteria when using a medium that has to attract
large numbers of viewers.

The variety of local course variations defies general
description. The potential flexibility of the course components
was exercised, and most instructers and administrators found they
could work with the nrescribed format of the course. Three
First, the shrink-wrapping of the three books received some criticism,
in part because it added to the;sﬁydents' expenses. Second, the pre-

views (though not part of the formal course) received same criticisms
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regarding the content and scheduling. Third, the unavailability
of a non-broadcast version, either videotapes or films, of the
television programs hampered the offering of review sessions for
students and led some schools to illegally tape programs off the
air for local use.

A significart majority of those institutions offering the
course offered five or fewer class meetings for students, indicating
a general orientation favorable to the off-campus, non-traditional
student. Attempts to promote the course to new students, to find
new mailing lists, enlist the support of local newspapers and media,
to provide for registration and examinations through the mails, and
other similar services attested to further efforts directed toward
the same goal of reaching new students in new locations.

Another interesting finding should be mentioned here: Very
little uniformity in standards for the amount of reading, amount
of required classroom attendance, or the level of difficulty of
test questions existed from institution to institution, even when
limiting consideration only to a given level of credit, or number
of credit hours, awarded for participation in the course. This
lack of standard credit requirements would seem to necessitate the
kind of flexible approach taken by the Classic Theatre course, and
would prevent, for example, the strict designation of certain
course objectives or test questions as being, say, ''lower division",
or "introductory", and still others as being "upper division", or
"advanced". Animmﬁml,hﬁr&cmgsegﬁmﬁﬁggrrraﬁ;*Gf
readings, objectives, and test questions, however, would still seenm
to be in oxder, to allow local institutions to select appropriate

assignments which are consistent with local standards.
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2. The response to the course by students and extent to which the

course reached a population not previously 1nv01ved in hlgger
education.

The students' response was also generally approving, and often
enthusiastic. A majority of students indicated: 1) that they had
never taken a drama or literature course before, and that they
intended to take more in the future; 2) that they had never taken
a television course before, and that they wauld be receptive to
taking more in the future; 3) that théy would recommend the Classic
Theatre course to family and friends should it be offered again
in the future; and 4) that their reading, television viewing, and
entert :inment habits had all been influenced by the experience of
the Classic Theatre course.

Student response to the reduced classroom attendance was
ambivalent: They missed it, wished it were possible to have more
interaction with faculty and other students, yet the convenience
of the independent study-at-home format was a significant influence
in their decision to take the course. The importance of this
convenience factor is underscored if we take a look at who enrolled
in the course. '

The average age of the two- and four-year students combined
was 36 years. Over 50% of the students were between the ages of
26 and 45. More than three-fourths were women and 75% of the students
were employed full-time. An additional 17.7% were employed on a
part-time basis. Only about 11% classified themselves as students.
Also, nearly one-fourth of the two-year college students, and one-
half of the four-year college students had completed more than four
years of college education, prior to enrolling in the Classic
Theatre course. Nearly thfeEunarters aspired to a higher degree.

So the typical student enrolling in the Classic Theatre course

was, perhaps, a woman employed outside the home taking the course as a
part-time enrollee in a local institution, encouraged to enroll by the
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convenience of televised instruction and the need for enrichment-
learning, as much for personal growth as for the practical value
of the credits eamed. This awlience has come to be known as the
"continuing education' audience, and constitutes. the most rapidly-
growing segment of the c¢urrent national higher education clientele.

On the basis of this information, and further indications that
nearly all the students enrolled in Classic Theatre had at least
some prior college education, the course cannot be said to have
""reached a population not previously involved in higher education'.
They are students not able to or willing to enroll for college
courses on campus and full-time and, thus, are a non-traditional
group of students. But, they are not new to or unaware of the values
of formal higher education. We can only speculate as to the reasons
for the limited reach of this series. First, institutional promotion
is normally limited to lists of previously enrolled students; another
factor is that public television programming appeals most directly
to the college-educated audience; the Classic Theatre fare itself
must be rated as "high-brow" in its appeal, when compared to ‘'Kojak'
or "Charlie's Angels" and other programs that are popular with the
mass audiences. We cannot say, in short, that the mass culture and
the academic culture were effectively bridged by the Classic Theatre
series.

On the average, students were comfortable with the pace of the
course, found it to be of about equal difficulty with comparable
courses in the traditional mode, completed the course in mumbers
comparable to other courses, responded positively to the opportunity
to view the plays they studied, felt the print materials were help-
ful and met the requirements of the course goals, found Hedda
Gablen their favorite play and Fdward I1 their least farorite, had
mixed feelings about the previews, liked television courses, liked
drama and literature courses (as of the Classic Theatre experience)
and intended to.take more of both.

L9
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3. Indications from both schools and Studentsr c:f fufther mtefe&t

in this mode cf‘humanltles presentation.

Faculty members, students, and administrators gave strong
support for future television courses covering humanities and other
academic curricula. While some schools indicated disappointment
in the local enrollments in the first Classic Theatre courses as
contrasted with more popular series such as The Ascent 04 Man, 154
two- and 86 four-year institutions were planning to offer the course
again around the second national broadcast of the series in
February, 1977. Many expected that increased promotional efforts
due to the longer time for planning for the second course would
result in increased enrollments.

This research project sought evidence of increased student
interest in the humanities and television in several ways. First,

a majority of students, while having never had college courses in
drama, indicated that they would like to take more courses in this
subject matter as a result of taking this course. Large numbers

also volunteered comments suggesting that they had attended or
planned to attend more live theatre as well as cultural affairs
programing on public television. For 70% of the student respondents,
Classic Theatre was their first television course and 88% concluded
that they would take another television course if one were available.

The response of 56 faculty members surveyed for an in-depth
reaction to the Classic Theatre course also uncovered in general
a very enthusiastic group of academicians. All of them would be
willing to facilitate the course again and agreed that television
was an effective way to present hunanities materials. Some of them
qualified their enthusiasm by wanting to require more faculty-
student interaction in addition to the viewing of television
programs.

® & &
In addition to generating information relevant to the goals

of the research project, much other new information was gained about
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the phenomenon of a nationally broadcast television course. For
example, it was found that ;elgvisipnmggprses_phemsglygs;gppggr Lo

have a following. Twenty-one per cent of the Classic Theatre

enrollees were taking other television courses simultaneously; 88%
would like to take another television course; 56% of the students
indicated that the convenience of televised instruction was a
significant reason motivating their enrollment in this course. Also,
although only 27% of those enrolled nationally had previously taken
a television course, much higher percentages are found in those
offered before. For example, 42% of the Miami-Dade Community College
students enrolled in Classic Theatre had previously taken a tele~
vision course. This is an encouraging finding for schools experi-~
menting with television instruction.

The uniqueness of the Classic Theatre course cXperience for

publishers of the course materials, the administrators, faculty,
and students of the more than 250 institutions nationally that.
offered the course -- was underscored time and again as we looked
over the questionnaires, read their variety of solicited and
unsolicited comments, and talked to individuals involved in varicus
ways with the course.

The picture emerging from an examination of the course evolution

itself -- that is the work done by Coast and UCSD in cooperation with
NGBH, PBS, Little, Brown and Company, etc. -- is a picture of
complexity. Chapter TII of this study details this evolution, and is
admittedly an introspective (and not totally unbiased) examination
of the organization, planning, and commmnicative channels which were
¢reated to produce the Classic Theatre course. The formative goals
of Coast and UCSD in creating the course included the important

goal of flexible usage, planned as it was for a variety of
institutional types, levels of credit to be awarded, and student
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audiences. The response indicates that institutions were, in fact,
able to use the course in a flexible fashion, through the inclusion
of a multitude of special services, credit options, and course
requirements implemented at the local level. These included certain
options which were anticipated and recommended by the special
Administrative and Academic Support Package, and others which were
wholly unanticipated by Coast or UCSD. This diversity of usage leads
us to conclude that it is possible to create course materials that
are highly designed and packaged without the necessity of their
being uniformly employed.

The significant opportunities for local faculty and administra-
tive input seemed to largely counteract the 'mot invented here"
syndrome which has been heard so often in the past. Similarly, the
finding of diverse local usage should allay' sone of the often
expressed fears that the media will "homogenize' the educational
process if used on a large scale. We have seen that television and
print materials can be used in a manner that permits flexibility of
usage and significant diversity in the leaming experience and |
still provide unique and cost-effective education.

The cautionary note resulting from the findings of this study
is that local institutions must have the time, and effectively use
the time they have to 1) weigh local course design options, in light
of the considerations of credit value to be awarded, the nature of
the target audience, etc.; 2) permit faculty curriculum committees
opportunities for review of the course; 3) provide the necessary
lead time for the inclusion of the course description, dates, times,
and course locations in course bulletins; 4) permit the preparation
of special promotional materials and communications such as brochures,

news releases, newspaper advertisements, etc. -~ particularly if a
new, or 'non-traditional'' student audience is sought for the course;
and, 5) provide local faculty the opportunity for creative contri-
butions to the local course design, exam question preparation, etc.



A significant
that it can allow faculty to be free of muny of the traditional

potential advantage of this kind of programming is

burdens of presentation in favor of many other kinds of creative
involvement and interaction with students. This potential, however,
can be severely hampered, and even lost, if communications become
bogged down or otherwise delayed.

Even with optimal cfficient and effective communications, how-
ever, a significant limitation to available lvad time for local
course implementation remains. Series such as Classic Theatne:

The Humanities in Drama, The Ascent of Man, and The Adams Chrondicles
are produced, distributed to television stations, scheduled, and
broadcast entirely independently of the educational institutions
which have made such fortunate usc of them, and the current practices
and procedures of the Public Television Service do not typically
permit the kind of lead-time for course production, distribution,
and local implementation that such institutions desire. If PBS
continues to involve itself in the production and national distri-
bution of these and similar series, which are both excellent in
quality for the general audience and susceptible to academic treat-
ment for student audiences, it would be a welcome development for
such processes to be amended to pemit more time for the educational
establishment to respond.

A phenomenon so new and so massive as the 'national television
course" can in no way be conclusively evaluated on the basis of
just one study, or even just one course. This report provides only
tentative answers to certain questions. Many other questions need
to be raised and research conducted to find more answers and to
confirm or alter findings in this study. Findings reported here do
indicate, however, that the national television course is an
important development in higher education in terms of both
curriculum development and educational delivery, and should receive

increased attention by policy-makers and researchers alike.
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In the future, attention should be directed to such issues as:
The experiences and opinions of personnel of public television
stations, the Public Broadcasting Service, and the Corporation
for Public Broadcasting.

The need to contact students who inquire about a course such
as Classic Theatre  but do not enroll  to thind their reasons.

The need tor extensive local, as well as national studies, to
further characterize the local differences pointed to in this
report.

The need to contact students who drop the course:  Once more
-- why?

The need for more controlled experimentation which would
permit the isolution of specific variables atfecting course
success in a given situation.

Higher education, and particularly the humanities, have

traditionally relied heavily upon the lecture and the printed word

in leaming transactions. These modes continue to be respected and

well-receivea by all segments of the educational community, and

will probably continue to function as staples of American higher

cducation institutions in the futurc. Classdc Theatre: The

Humanities {n Drama, and other courses and educational innovations

in this vein, however, point a new direction and show the need for

the expansion of the presently limited repertoire of broadcast

courses. The evidence offered in this report suggests that the

medium of television can effectively add a new dimension to at

least certain kinds of learning, and at the same time can make that

learning available to increasing numbers of individuals who yearn

for it.

"
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Coast Community College District
1370 ADAMS AVENUE - COSTA MESA - CALIFORNIA 92626

(714) 556=5556

NORMAN E, WATSON . CHANCELLOR

November 19, 1975

Dear

The television course CLASSIC THEATRE: THE HUMANITIES IN DRAMA is now
underway. We are delighted that you have chosen to participate in this
novel course offering, and we are interested in knowing how the course
has been received on your campus,

As you are probably aware, this course represents a new approach to the
idea of making educational television truly feasible at the
post-secondary level.

We feel that it is time to begin to take a closer look at what we have
done and to gather useful data and reactions from the administrators,
faculty, and students across the country who are participating in the
course. The attached questionnaire is a preliminary survey, intended to
be completed while the course is in progress.

Would you please take a few minutes to fill out and return this
questionnaire? The data obtained will aid us invaluably in assessing
the overall feasibility and specific strengths and weaknesses of this
kind of programming. The results of our study will be available to you
upon its completion.

Thank you for your cooperation.

Sincerely,

Leslie Purdy, Ed.D.
Coast Community College District
Director

LP:rw
Enclosure: Questionnaire #1

P.S.: If you are not in possession of the required information, please
pass the questionnaire on to the appropriate person.
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CLASSIC THEATRE: THE HUMANITIES IN DRAMA
QUESTIONNAIRE /1

Insrructiona: to be filled out by person with the major responsibilicy
for the CLASSIC THEATRE course in higher education institutions

NAME OF INSTITUTION:

Address: _ .
Name of Respondent: 7 )
Pogition: —— _ I
Phone No.: i ] e I o
I. Imstitutional Data

A. Type: 2=year 4-year

B. public_ private

C. Current total emrollment

£ Extenslon or Contilnuing Education Division offered course, what

o
=4

is average enrollment per term?_

II. Course Data
Explanation of Matrix: Some institutions offered CLASSIC THEATRE
with two or more credit options (e.g. a four=-year college might have
offered the course for lower division credit, upper division credit,

non-cradit; or any combilnation of these options). Room has been

with only one credit option, list informarion under courze #1.

o 120
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Course #1 Course (2
Credit Opeions: lower division o B __
upper division -
non=credit _ _
Amount of cradit gwardad:
Quirter or semeater credita? (Q or §) b
Course fee, 1f any! _ _
Diviaion/dept. offering course: - ) _
Total eourse enrollment: 3 e
No. of faculty/student contact hours: _
Did you provide any special services for students?
Faculty office hours
~ ____Faculey available via telephone
Exam preparatlon reviev sessions
___Campus discussion groups
____ Live use of closed circuit television
_____ Off-caupus meetings
Other (Flease list and deseribe briefly):

Did you develop any enrichment materials in addition to or in

place of those provided? __ Yes

If yes, please describe:

No
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A.
i
B.
c.
D.
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Administracive Problems/Reactions

What was your general reactlon to the Administractive

and Academic Suppeorc Package?

Please fill in each of the blanks with a number between

1 and 5 (L = not at all useful; 5 = very useful)

corresponding to your évaluation of each of the
package components,
Overview
Adpministrative Procedures__
Facilitator/Faculty Gulde

Sample Macerials _

Publicity Materials

What other information about the course would have

been useful?

Was it generally useful to you?

Did your institution receive copies of the published

text materials on time? Yes_ No_____. Were there

any difficulties in obtaining any of the macerials?

Describe: _




IV, Faculty Role

A, Hov was the faculcy member(s) selescted? Volunteer

Appolacmente

B. How was he/nhe compensated? Release cime

Over-load pay___ _ Other

C. What role did he/she play in the course? (Check
those thnot apely.)
_ ~ Course manager
‘tacuseion/seminar leader
Lecturer
Moderator of panel discussion or series lecturers
_Guest speaker onm locil radio or TV

Student evaluator (desiguing and/or grading examinations)

V., Follew=-up
A two-part research project is underway concerning the use of
CLASSIC THEATRE: THE HUMANITIES IN DRAMA pnationwide.
Schools participating in this project will be asked to supply
the names and address of students entolled inm the course. In
addition, administrators and faculty members will be asked

for additional information.

A. Would you be willing to participate in a more in-depth

study? Yes _ Ne

B, If you wish te participate in this research effort,
please provide the name and address of the

faculty/faeilitator for the course(s).
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Name

Address ) I L

Telephone No.: e . I

VI, We would appreciate seeing coples of brochures, catalogues,
announcements, press releases, and other promotional materials for

the CLASSIC THEATRE course employed by your scheoel.
Please mall this material plus this quescionnaire to:

4-Year Institutions: Mr. Darrell Icenogle
University of Califormia, San Diegeo
University Extension
P.0. Box 109 (Q=014)
La Jolla, CA 92093

2-Year Institutlons:; Dr. Leaslie Purdy
Coast Community College Districet
1370 Adams Avenue
Costa Mesa, CA 92626

-
l«“ LY
’b-g_-«
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Clagsic Theate ~The Humanttics In Dféma

Cosst Connnuminy Collede Distrien
P70 Adsvis Avenue

Costy Mosa, Callorgta 92626
(7141 A56-33:4

Fadversity of Californds Extension, Sun [hedn
POl Box 10 Q014

LaJolin, Calitornia Y2087

(7144532440

March 3, 1976

Dear Colleague:

Thank *you for completing our recent questionnaire concerning your
institution's use of the television course CLASSIC THEATRE: THE
HUMANITIES IN DRAMA. We appreciate that you indicated your willingness
to participate in a more in-depth stage of this research project.

Enclosed is a questionnaire that focuses attention on the administrative

aspects of this course. We are as interested in your problems as we are in your
succegses. If there is someone else in your institution who can

better complete this questionnaire, we would appreciate your forwarding

it to that person.

Also enclosed is an addressed postage-paid envelope for your convenience

in returning this survey. If you have any questions, do not hesitate to

contact us.

Thank you again, for your assistance.

Sincerely,
Leslie Purdy, Ed.D. Mr. Darrell Icenogle
Instructional Design Specialist Administrative Analyst
Coast Community College District University of California, San Diego
1370 Adams Avenue = Extension
Costa Mesa, CA 92626 P.0. Box 109 (Q-014)
Tel.: - 714-556-5534 La Jolla, CA 92093

Tel.: 714-452-3836
LP:rw

oS
[l
bt
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CLASSIC THEATRE: THE HUMANITIES IN DRAMA

QUESTIONNAIRE /12

NAME OF INSTITUTION: e e o _ .
NAME OF ADMINISTRATOR: . _ e R _ ——
Position: . — — - N - s

1. Was Classic Theatrne your school's flrst experience with offering a
television course?

_ Yes
HNo
Number of TV courses offered previously ___over ___ semesters/terms

Number of TV courses (if any) concurrent with Classic Theatre offering
Average enrollment in other TV courses

Average completion rate in other TV courses %
2. WYhat was the initial enrollment for the Cfasaic Theatre course?_
3. How many completed the course?

4, How does the completion rate compare with:

those of other extensilon or continuing education courses e 7
those of similar on-campus courses within the humanities.

5. What promotional techniques did you employ for the (fassic Theatre course?

On campus: 0ff campus!
___ Posters ___Mailed brochures
__ Brochures _.__Radio announcements
____Announcements by instructors TV announcements

or counselors ___Newspapers
___Class schedules __ Other R R
_;_Dthgr; — o — i -

Where possible, please tell us hov often You used these techniques, such
as the total number of TV announcements, ecc, '

ERIC
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Questionnalre #2

Please describe your ralatlonship with local PBS station staff regarding
Classic Theatnre, Werpe they cooperative, did they contribute any
suggestions for promotilonal aceivities, ete.

Did you have any administrative problems with the course? (Examples:
delayed book orders, a difference in the scheduled airing of CLassic
Theatne and your own term/semescer schedulipg, etc.).

Were the adminigtrative costs for Classalc Theatre

_more, ___ less, or __comparable to those for an on-campus class
at your school.

Please provide che following lnformation on Cfddsic Theatie emrollees

to the extent your daca-gathering facilicles allow.

% males % females

% first-time students at your school

% enrolled in on~campus courses alse

% part-time (part-time being less than _units)
% full-eime

Any data on ages of students:__ e
Any additional demographic informacion: S -

Does your school plan at this time to offer Cfadsdic Theathe again?

(If not, please explain)__ . _ " —

If you do offer this TV course in the future, what kinds, if any, of
administrative changes do you plan to make?




12,

13,

14.
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Questionnaire {2

Since offering Cfassic Theatre, have you been

able to determine any
changes in enrollment patterns for

__on=campus drama courses o
JR— F

~_on=-campus literature courses____
I E

___current TV courses (if any)

If your enrollment for CLassie Theatre was appreclably less than you
anticipated, can you attribute the laeck of response to anything specifie?

Based on your experience with Cfassic Theafre, do you feel that this mode
of ilmstruction 1s/can be a successful way to provide access to
humanities materials?
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APPENDIX C

COVER LETTER

FACULTY-FACILITATOR QUESTIONNAIRE




CaggicTheatee -

Const Communty College District
1370 Adams Avenie

Costa Mesa, Callfornia 92626
{714) 5586 34
University of Californla Extension, San Dicuo
POy Box 109 ((-0014)

LaTolla, Californin 92037

(714) 45323446

March 1976

Dear Colleague:

We are informed that you were the faculty/facilitator at your institution
for the television course CLASSIC THEATRE: THE HUMANITIES IN DRAMA. We
~ are conducting a nationwide research project on the use of this course by

two-year and four-year higher education institutions, and we would
appreciate your assistance in evaluating it. Information obtained from
this study will be made available to your institution.

Enclosed is a questionnaire that focuses on the academic content as well
as the process of administering this television course. We would
appreciate your taking a few minutes to complete this questionnaire and
returning it to us in the enclosed postage-paid envelope. If there is
someone else in your school who can better complete this questionnaire,
we would appreciate your forwarding it to that person. -

Thank you again for your assistance. Courses such as CLASSIC THEATRE: THE
HUMANITIES IN DRAMA are indeed experimental, and we need your assistance in

revising and improving this and other television courses. If you have any
questions, please do not hesitate to contact us.

Sincerely,

;z;deLu&s £1Jeiliéi_§ xjéliiixlég;ééﬁfiisfff
Leslie Purdy, Ed.D. Darrell Icenogle
Instructional Design Specialist Administrative Analyst
Coast Community College District University of California, San Diego
1370 Adams Avenue Extension
Costa Mesa, CA 92626 P.0. Box 109 (Q=014)
Tel.: (714) 556-5534 La Jolla, CA 92093

Tel.: (714) 452-3836
LP:rw

Enclosure: Faculty/Facilitator Questionnaire
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INSTITUTION . —
INSTRUCTOR OF RECORD

DEPARTMENT/DIVISION

5.
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- 7.

8.

130

ERIC

Aruitoxt provided by Eic:

CLASSIC THEATRE: THE HUMANITIES IN DRAMA
__FACULTY/FACILITATOR QUESTIONNAIRE

Part I

Was Classic Theatre your first experience in facilitacing a TV course?
yes
__no
With what kinds of resources were you provided?
clerical assistance
grader of exams
release tima or ﬁ;her compensation to develop additional materials
other

Please indicate Hhiéh aE the Eallﬁwing suppert serviu:es were t;ffi!‘:éd to
Classiec Theatre students at your school:

__On=-campus review sessions, lectures, or saminars:

~ How many were conducted?

Were they optional_ __ or required
___Broadcast reviev sessions
- ™ Taped or 1live
—_ _Radio Taped or live

aped broadcasts of the plays available te the student for viewlrg on campus

Il—i

_Iadependent study groups. (If you did initiate such a service, please include

a brief deseription of its organization and your assessment of 1ts success in
terms of participation, effect on completion rates, and course enhancement.)

Tutorial services

_Library privileges

Student newsletter (please spacify number of issues and include & sample copy)
Information available by telephone

ng Other __

Did yau gend an intrnduezary 1e:tar to Clasaic Thgatra enrolleesa?
ves (please include a copy)
no: If you did not, what was your scheol’s infeial eontact with the s:udgn:?

| L

Please check any of the fellowing that were sent to Classic Theatre students:
mail-back quizzes or study questions

reminders of review sessions, test dates, ete.

_calendar or schadule of on-campus events such as plays, films, lectures, atc.
__other (please specify)

Did you maincain regular affiez haufs for Classia Theatre scudan:s?

es (number of hours per week

__no: If you did not have regular office hours, what avenua for
student contact was used!

L

least once elther by :glephane or in persan

How would you characterlze the kinds of queatians sﬁudenﬁs :gisnd when
contacting you? (Flease indicate by parcentage.) '

_.. Coneern with course mechanics, g.g., times and datea of testing, revievs, etc.
Personal, 2.g., inability ‘to keep up with course work, ceafliet inm
ascheduling for tests, reviewa, etc.

__Concern with course content, e.g., differing interpretation of course material,

~ desire for additional sources, etc.
Other




9. Please use the space provided below to indicate your impressions, based on the
kinds of student contact you experienced plus any additienal information available to
you, of the kind of student you were dealing with in Classic Theatre. For example,
wvere there more men or women, were they involved in the course more for reasons of
self enrichment than to earn needed units, did they evidence any background in drama

or literature, what was thelr previocus exposure to a college: level course, etc.

Pare II
Part I1: Administracive Support Materials and (
1. Did you receive the Academic and Administrative Support Pzckage for the Classic

Theacre course?
__Yes
___parts of it

2. Did you find the 'check list of responsibilieies" in the Facilitator/Faculty Guide
useful?
yes
no
__somewhat
3. Do you now feel that any of the reaponsibilities enumerated in the Guide should
have received greater emphasis?
__no
__Yyes: _ . N —
4. Did you find there were course administration problems not mentioned in the Guide?
__no
ﬂ§7 _ 725: S ———— = = — — — -
5. What type(s) of assessment devices did you use in this course?
multiple choice
___essay
_oral examsa
_on=campus midgerm and fimal
_ take~home midterm and final

7(

8.

ERIC

Aruitoxt provided by Eic:

_ written projecta/papers (how many)__
saries of tests replacing midterm and final:
(number and type) — e
other assignments: e o I e

Total numbar of testa adminiétefed — M

Were your tasat questiona drawn solely ffam the bank of test questions ia the
Adminiscrative Support Package?
_yea, all were

- HEEE wvare
. Bome were (percentage_ )

If you did use test bank ques:iané. wvhat were your criteria for selection?

Do you Eeal that the ques:iaﬁs in thg cest bank measuts what ehe E:udan: wasg
expected to know as set forth in "Learning Objectives for the Student,"” in the
Study Guide Pﬂégddnmg Notes and meﬁp&;nga? — _ e
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9. 1If you developed some or all of the testing used, what was your rationale for doing so?

10. 1If you used multiple choice questions, did you do an item analysis?

_yes
___no
ou adopt any of the questions in the test bank for study purposes?

11. Didy
ao

_ fgss were these presented to the student as optional _
‘or ‘required ‘ o

12. What other information or support material would have been useful to you in
facilitating this course?

13. Did this course gatisfy electiva __ or major__ course requirements at your scheol?
14. What was the initial enrollment figure for this course?

15. How many students completed the course?

16. Pleagse describe as best you can the reasons for course withdrawals:

Pare IIT

While the televised plays are the core of a course like Classic Theatre, the print
materials were designed to ald the student achieve the goals stated for the course.
Those goals are:

* to understand the social and historical backgreunds of 17th, 18th, and

19th century European drama
* to understand ‘the origins, form, and literary importance of the classic works,
leading to the viewing and enjoyment of the plays themselves
* to learn the cechniques of interpretation, analysis, and ecriticism of drama
1. Do you think that the three books used in this course (Fiom Seadpf fo Production,

Programme Notes and Prompiings, and Classic Theatre: The Humanities {n Drama)
vere integrated im a way that allowed students to meet the goals statead above?

2. Please comment on the usefulness of each of the three sources inm meeting the course
goala. (Since we are also aware of students’ concern with definition of terms,

avaluation of these aspects is appreciated.)
From Seaipt Lo Production:

132 e
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3. What is your opinion of the Classic Theatre Previews, e.g., do you feel they
contributed to the student's understanding of the play, ware some more ralevant
than others, ete.

B B I 1

4. What 1s your opinion of the scheduling of the course in your area, e.g., the rate
of presentation (one new play per week), the time that separated the Preview from
the performance, etc.__

5. Do you feel that one viewing of the play, providing the student kept up with
assigned reading, wvas sufficient for most students?

6. Did your students provide you with any feedback that would enable you to idantify
more and less wall-received plays? Which were the most well-received playa?
Which were the least well-received plays? Can you isolate reasons for these

choices? _

7. What is your opinion of bringing together the actual viewing and reading of plays
in teaching a course eon drama?

8. In your opinion, is television~-most speeifically, Classic Theatre=-a sueceasful
way to provide access to humanities materials?

9. Would you facilitate thls course again? . . _
—f
3/76
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Clagsic Theate -

Coust Community College Distret

1370 Adums Avenue

Costa Mesa, Cullfornin 92626

{714) 556-55534 .

University of Callfornia Extenston, San Dicgo
P.O. Box 109 (0)-014)

LaJolla, Callfornia 920437

(714) 452-3446

March, 1976

Dear Student:

THE HUMANITIES
IN DRAMA. Whether or not you completed this course, your opinions about
it are important to us.

Last fall you enrolled in the TV course, CLASSIC THEATRE:

The National Endowment for the Humanities has given the Coast Community

College District, Costa Mesa, California, and the University of California,
San Diego, a grant to study the reaction to Classic Theatre by the 275
colleges and universities that offered the course. Student evaluation is
most necessary to this kind of research project, and we would like to ask
you for information regarding your experience in this TV course.

A questionnaire is enclosed that requires only a few minutes to fill out.

We have provided a postpaid return envelope addressed to the Coast Community
College District. We would like to emphasize, however, that these materials
were sent to the particular school through which you enrolled in Classic
Theatre, and it in turn sent them to you. In this way both confidentiality
and anonymity have been respected.

Again, your assistance would be greatly appreciated; we urge you to take the
few minutes necessary to answer the following questions.

Sincerely,

Darrell Icenogle

Administrative Analyst

University of California, San Diego
Extension

P.0. Box 109 (Q-014)

La Jolla, CA 92093

Tel.: 714/452-3836

144

Leslie Purdy, Ed.D.
Instructional Design Specialist
Coast Community College District
1370 Adams Avenue

Costa Mesa, CA 92626

Tel.: 714/556-5534
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CLASSIC THEATRE: THE HUMANITIES IN DRAMA
Student Questionnaire

Section T

What i3 your age?

What 1is your sex?
__Male

___Female

What is your occupation? i e
Do you pursue ir: ) 7
full time
- part time
If you do not work outside your home, which of the following best describes you:
__ homemaker
_atudent
ratired
_unemployed
aEhEE _ R

How many years Df schoal have you tamgleted’
_leas than high school £
“high school
1 year of college
2 years of college
3 years of college
4 years of college
more than 4 years of college

What are your formal educational goals?

_A:A. degree

_B.A. or B.5. degree

M.A. or M.5. degree

___Ph.D. or other doctorate

___none of the above L

T

i which college or university did you gn:cll for the Classic Theatre
course? ) . - e

Please check your tasscn(s) for Enralling iﬂ Clasaicz Theacrse.
__nead for units
§2fsansl enrichmentc
~convenlence of televised inatruction
___carear advancement
satisfies requirement in major field of study
aother (please indicate) _

During the Fall 1975 semester, were you enrolled

in Classic Theatre only

in other TV coursas (alss number of units )
in on-campus courses (number of units )
Total number of units carried

Was Clasaic Theatre your first TV course?
Yasg
~_ HNo
) Number af other TV courses taken
~ Number of TV courses completed
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10.

13.

4.

15.

16.

17.

How did you first hear about Classic Theatre?
Mailad brochure
Brochure obtained on campus
__Newspaper ad or article
~ Magazine ad or article
Class schedule
TV announcement
__ _Word-of=molith
_ Other (please indicate) _

Have you taken any drama or litefarure courses prior to your experience with
Classic Theatre:
~_No

___Yes (How long

go was the last course? __ i J

While taking Classic Theatre, did you do any of the following?
__ contact the facilitator (either by telephone or in person)

attend an on-campus review session =

___initiate or join any kind of student discussion or study group
uge the media center to reviey any of the plays

‘ugse the campus library for any additional reading for the course

_attend any campus-sponsoraed theatrical productions

~__attend other cheatrieal productionsa

__view televised repeats of any of the pisys

Please use the space below to indicate your opinion of the usefulness or

course enhancement of any of these activities in which you were involved.
Did you complete the course?
_____Yes

_No, because _ e

Lf you did not Complate the Course, did you
continue to view the plays, although no longer for credit
__discontinue viewing Classic Theatre altogether

Would you take another TV course? Briefly glve reasons.

After taking Classic Theatre, would you take other courses, whather televised

or on a campus, in licerature, drama, or the theatre?
_yes
__.nho

____undecided
How would you you compare Classic Theatre to other college courses you may have taken?
more difficulc
~_less difficule
____about the same
~__have never taken a college course

ot
o
o
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Saction II
This section of the questiopnaire is concerned with your evaluation of:
a) the course components of Clagsic ThearTe
b) the administration of tha course
¢). your study habits in the course

Please read the material carefylly and rank your answers according to the following scale:

03] (2) 3 (4) (3
strongly strongly does net
agree agres disagree disagree apply

A. COURSE COMPONENTS
While the televised plays themselves are the core of a course like Claasic
Theatre, the print materials vere designed to ald you achieve the goals for all
Classic Theatre students, Those goals are:
*to understand the social and historical backgrounds of 17th, 18th, and
19th century European drama

*to understand the origins, form, and literary importance of the clzssic
worka, leading to the viewing and enjoyment of the plays themselvsa

*to learn the techniques of interpretation, analysis, and eriticism of drama

1. The three books used in the course (Classic Theatre: The Humanities <in Drama,
Proghamme Notes and Prompiings, and From Seript to Production) were integrated

in a way that made meeting the above-stated goals possible, ¢
2. Each group of articles in From Scripi fo Production for the 13 plays

was helpful in meeting some of the goals starad above. C
3. Proghramme Notes and Prompiings met its objective of ailding integration )

of the readlng and viewing parts of ths course. ¢ )

4. The following study aids in Programme Notes and Promplings were helpful:
a)The instructions at the beginning of each unit on "How to Approach the Play"( )

b)The ''Learning Objectlves for Srudents” at the beglnning of each unit (

¢)The Study Questions at the end of each unit ¢
5. In the text, Classic Theatre: The Humanities 4in Dnama, the "“Introductory

Comments" and explanatien of terms with each play were helpful. ¢t
6. Viewing the half-hour sSegments entitled "Classic Theatre Preview" aided

in understanding the plays. ¢

7. Viewing repeats of (some or all of) the plays was helpful. ¢ )

B. ADMINISTRATION OF THE COURSE

1. The breoadcast schedule of the plays, including the repeat viewing times, was:
convenlent
- convenlient some of the time
__never convenlent
 On what channel did you view most of the telecasts?

2. The broadcast schedule of the Preview was:
convenlent
__convanilent gome Of the time
___never convenlent
____ 1 did not watch the Previews

3. There were 1] plays in the series and 13 Previews. Of these, I watched
___number of plays
___number of Previews

4, If you did view most of all of the Previews, did you feel that the length
of time separating the Freview from the play waa:
__aatisfactory
_____should have been immediately before the play itself

5. The pace of the courfe, that is, broadcasting one pevw play each week, was:
___ too faat
_too slow
__satisfactory

L]
Lt
[]
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6. The number of on-campus review seasions scheduled was:
__sgufficient
_ _insufficient
__did not attend:
) (1f vou did not attend, which of the following apply?)
___inconvenlent scheduling
" ipability to come to campus of location of review
not neceasary to understanding of course materials
other

7. The correspondence recelved from the college faculty-facilitater:
_answered all questions about the course
_left out necessary information
was inadequate

]

8. Indicate the number of times you contacted (either by phone or in person)
the course facilitator.

not atc all The facilitator was: _ easy to reach

_once _difficult to reach
___ocecasienally __helpful
___frequently : not helpful

9. Were you able to obtain the Classic Theatre books:
_by the time the course started
_____not until after the course started
_did not buy the books '
10. Did you cbtain them:
____at the campus bookstore
by mail
other_

11. Did you feel the cost of the books was:
reasonable
_unreasonable

12. What wers the methods of testing for this course on your campus?
__multiple choice (midterm and final)
“gelf-administered study test and answers
___essays in place of midrerm and final
other_

13. In your opinion, was this type of testing:
‘guitable for a course like Classic Theatre
_____not suitable:
"What type(s) of testing would have been better?_ e

14. Did you feel that the grading system used was:
fair in measuring your work
___not falr

=
m
"

Waa the communicacion from your college, e.g., letters from the
faculty-facilitator, reminders of test dates, etc.,:
sufficient for you
___nat frequent enough
not necessary after the first one
_other_

C. STUDY HABLTS

1. Which of the following statements best describes your study habits?
_I usually keep up with my assigned work
I tend to put off assigmments until the last minute
I tend to fall behind in assigned work

When I begin an assigunment, I usually work on it until I have completed it

— _ I tend to work on an assignment in more than one session

__~ 1 am fairly consistent im my study habits

I am not very consistent in my study hables
—l=
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2.

1.

B.

In the Clagsie Theatre TV course, did you find that you:
. did pog have enough time to aﬁudy for the course
UEIE ugually able to complete agsignmencs each week
'uSUally scudied according to the recommendations set forth in the
study guide, Program Notes and Promptings
__developed a new approach to sﬁudyinz for this courge

Which of the following sources did you find most helpful? (Check as many
as you feel apply)
the broadcast previews
___the broadcast plays 7 .
the text of plays (Classdc Theatre: The Humanities {n Prama)
__Prognamme Nofes and Promptings
From Seript fo Production
all of the above ware equally helpful

‘H

In comparing Classic Theatre with on-cafmpus courses you may have taken,
did you find thac!

you migsed the feedback and interaction of most classroom situations
____Clagsic Theatrfe was constructed in a way that made theses features unnecessary
it would have been helpful to have studied with other students

_ the independence allowed by televised ipstruction was well suited t¢ your needs
Section II1

Which of the plays on the Classic Theacre program did you like the mosc?
Please pane them and indicate briefly why you liked them.

Did your experience in this course change any of your:
Ro Yes Describe briefly

o~
for
|

TV viewing hables ) R -
Reading habits ¢y () — e e
Entertaipment actlvities ( ) ( ) ] o

Have you watched a public television station befﬂfe en:all;ng ia Clasaic Thesgre?
ng

E}’ES
fraquent
. infrequent

Have you watchad auy programs on public television stations sinee the end of course?
ne
_yes: what types of programming have you viewed:
__educational
~___documentary
___eultural
ublie service
“other ) , _ -

Would you recommend Classie Thga:re to Youf ﬁamily of EfiEﬁdé 1f Ehg course
is offered again? :

no )
___yes Thank you for your asslatance
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STUDENT QUESTIONNAIRE DIVIDED BY 24 INSTITUTIONS
OFFERING CLASSIC THEATRE: THE HUMANITIES IN DRAMA



Students Fnrolled

Students Keturnlng
(uestiomalre

Stulents with up to
! Years of college

Stulents with u to
b Years of college

Clasale Theatre vas

“Heat TV course

[he correspondence recelved
{ron wllege faculty/
factlitator:

Insyered all questions

left out necessary
InEarnatlion

Haz adeguate

felt the grading system was
Falt 1n neasuring work

Would reconmend Classle
Theatre to family or
Erlends 1 course were
offered again

Tave taken drama or
Literature courses priot
o Classlc Theatre

Would take another TV
coutse
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RAW DATA - STUDENT QUESTLONNALRE

24 INSTITUTIONS UFFERING CLASSIC THEATRE: THE HUMANITIES IN DRAMA

Students Enrolled

Students returning
nuestlaanal re

Students with up to
2 yeara of college

Students with wp to
4 years of college

Classlc Theatre was
Eirst TV course

the correspondence received

from eollege faculty/
facilitator:

Anavered all questions

Left out necessary
information

Was adequate

Felt the grading systen vas
falr in measuring wotk

5 i Would recommend Classic
o Theatre to family ox
Leraad friends 1f course were

offered agaln

ot Hiave taken drama or
liter-ture courses prior
to Classic Theatre

Would take apother TV
course
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