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l'OREV0pD

The seeds of another panacea for foreign language education has been scattered

among the thorns and briars of definite educational discontent, failure, and social

apathy. Mespite our endlss educational, social, cultural, and aesthetical justi-

fications for language study, the flowerlal Interest and motivation among students

is wilting rapidly. In the season vf our'snxiety, a reasseesment of aur goals and

objective is now taking us rather hesitantly into pastures of personal re-evalua-

tion and inner rebellion to the facts at hand.

Language teachers are nouraccepLing the difficult and unpleabant reality that

"it is important that foreign language study be made available to every student,

not just to tha intellectually elite"1 as we have been, doing for so many years.

Likewise, it may also be that every citizen neede to be exposed to a foreign

language in order to increase the overall national level of understanding of the

citizens of the rest of the world. Inevitably, this thought and consideration may

be a survival need far Americans to increase their insight into other people's

mental life through the study of language.

No foreign language should be viewed es the property of any particular group,

or ability level. In the same respect,, citizenship for a child today encompasses

Main City, U.S.A., but also the wide and alien world. In reaction to this responsi-

bility, we must begin with e. new curriculum and new rationale: every child should

have the right of exposure and the right to experience a foreign language either

in a minimum or maximum learning experience. The difficult road ahead begins from

here as much as some language teachers may protest.
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A Statement of General Educational Concerns in eparin a FLA Curriculum

The course content:

Whatever the approach to be considered in the implementation of any exploratory

program, one is still teaching a foreign language - a dynamic and living form of

communication. If "cultural appreciation" is the dominant theme and rationale for

the program, the language is still the primary medium for expressing the very

essence of that culture. Even at its minimum, the study of the target language

must never be forgotten or excluded from the program. The language should be there

as a minimum or maximum experience depending on the group's make-up.

New innovations and approaches are always aesthetically pleasing and exciting.

Nevertheless, the starting point must begin from those already proven and from

stalwart educational cornerstones. Language learning and communication begins with

the acquisition and use of the four basic skills - listening, speaking, reading, and

writing. Whatever the level, we must formulate a flexible and aflaptable tool which

answers the following questions affirmatively.

1. Is it a genuine sample of cultural and linguistic material?

2. Does it fit the studentellevel of maturity and intellectual
development?

3. Is it appealing to the student?2

The most basic aesthetic aspect of any program is jt ability to generate a feelin

of satisfaction in what one is doing and learning. Axe we doing this?

The student:

A very basic belief in our act of committment to an exploratory foreign

language program should he "that all students can learn a foreign language if given

enough time and the right kina of environment.° The curriculum, the course content

standards, and methods of instruction, all worthwhile concernsl have dominated our

approach. Where has the student been? Without making student gratification a

goal in itself, one new effort must be to create the atmosphere for this idea.

Actually, the beet approach is "creating a mood where solutions rather than problems

are the focue of attention.""

curriculum worth its salt today reaches toward the student. The student's

role in curriculum cannot be passive in curriculum development. Not only must the

role of the stndent become more active, but also his reaction to the curriculum

goals should be a very important point of consideration and debate. Students should

be informed of the goals of a given purpose of study. Goals and instructions, if

clear only to the teacher, are obviously of no value to the student.

For too long, cur language programs have not been success-oriented. A

succecs-oriented program is based on the principle of adjustment. Are language

teachers today in Junior and Senior High Schools adjusting their programs and

methods of instruction to the various levels of ability of their individual classes?

There is doubt. At every step, the student must feel a sense of his own purpose

ana of his own progress. This self-perception will give the student a feeling of

self-worth which seems quite vacant in so many classrooms today. "First, the

learner needs a constant sense of movement and suc ess, and, second, the learner

wants to feel he understands what he is learning-I'



The.fOrella lan teacher:

An open enrollment policy will be a very severe and threatening challenge to

the comforts of those traditional and audiolingual-oriented teachers.-Some funda-

mental rethinking on the definition of goals need to be effected. "It Maybe that

we ehould nnt only be thinking about only-language skilln zE, se (listening, 9peak-

ing, etc.), but rather about limited communitation skills and limited goals."°

Perfection, exactitUde, and the insistence -of excellence in the language skills

has to be put abide for awhile. This does not mean that these qualities should not

be considered at all. By no means should they be forgetten. To expect these

qnslities to Pvist Within the framework of every actiVitythe student does ie part

of the fantasy of our problem. We must new coneider the 'aearness" of how etudente

can really come to the goals and Skills we may want as well as to the goals and

skills that were mutually agreed upon between the teacher and'the Student. Thus,

it seems that part of the new teacher role for the future will be to experiment

not only with the language and its accompanying techniques but also-with the stu-

dent in order to obtain feedback from him as to what works and doesn't work. In

conclusion, the issue that is relevant hsre is definitely what is'the'mature and

quality of an effective foreign language curriculum.

.It is a maximum response to the major learner-factors of aptitude,

intelligence, and perserveranne; It will offer courses that teach

specific goals in which the student is interested....It will use

methods and techniques that take intotaccount the individual learner's

characteristice....In short an effective FL program reprqsents, in

the last analysis, a compensatory and remedial activity.'

Sai_u_piErvo C onsjderationn

"Self-fulfillment for students is little more than an educational pipedream

if we deny self-fulfillment to teachers The initiation and implementation of

any new curricular program and its success or failure is quite dependent upon the

manner of presentation and the organizational climate in which the idea begins its

period of germination. The integrated wholeness and
organizational health of the

program is not only-based on the student-succese factor, but also on the dynamics

of human relations and the teacher.

The crucial factor is the "teacher personality" of one's department. The

teacher will be the nanne-factor when change is to be implemented. Dependimg upon

one's approach and methods of demmunication, the "departmental personality" may

either be receptive or resistent to the change that one may want to implement. An

essential prerequisite to success in helping teachers to bring about changes in

their attitudes and actions is an awareness.of some of the forces which may encou-

rage or obstruct change. The approach may seem rather pedantic in nature, but it

is an essential factor for positive teacher participation. The dynamics of human

relations must always be in play. If "thinking" is to be translated into "doing",

the following ideas are worthy of consideration and thought.

...individual differences, insecurity, fear of the new, resistance to

charge, lack of understanding, lack of skills, too much work, too

much time required for implementation, different philosophies of

education, adult impatience, desire for approval, sense ofoaccom-

plishment, desire for approval, and general discontent...."

-2-



Fundamental to satisfaction and even to commitment ie tne L'o

an enormous potential for ths individual to experience and to see himself au being

a positive part of change. If change is to be accepted, one must attempt at every

point in the evolving procese to make others feel part of the program as well as to

feel important. Participation and input are the keys to improved decision-making,

satisfaction, and teacher morale in the face of unwanted change..

In terms of a course of action, the "human relations approach" and "resources

approacha° are probably two models for consideration. Both models attempt to

"create an environment in which the subord4ates can contribute their nal range

of talents to the accomplishment of goals."-" Despite moments of anxiety and

difficulty, the overall gnality of teacher attitude and performance will improve

as one makes use of the full range of experience, insight, and creative ability

available in bis department. AB far as possible workable approaches it would be

jUdioiOUB to begia to effect change in some of the following ways.

1. Have BOMB type of departmental, social event to help establish

rapport. It might even waver adamant decisions against the

philosophy of the new exploratory program.

2. Make a departmental needs assessment asking for priorities of

concern and potential goals and objectives.

3. Establish a time schedule for the year's program with a certain

amount of leeway incorporated into the calendar.

4. Give opportunities for the individuals of the department to

provide input.
5. eeignate specific activities for the accomplishment of these

goals capitalizing on the var OUB etrentbs of the particular

people in the department.

6. Strive to make each member of the department feel good of them-

selves even in moments of stress and strain.

The forces of approach and avoidance to change are endless, but if esteem and

self-actualization are provided for, the attempt to redirect the teachers in new

areas of thought and action will not be as difficult as anticipated. "All of us

have a desire to be considered as worthy and impoAant in the eyes of others and

to have control over our own destinies for this improves our opinion of aur-

selves."12

The: 7New Student" in the Middle Grades

Often times as teachers, inadequate reflection is given to the psychological

nature of the level of the student we are teaching. Semester deadlines, curricu

lum demands, administrivia, and the importance of one's sUbject matter influence

a teacher's attitude in the confines of his or her classroom.

But, the Junior High School or Middle School learner is much more a person

than a manipulative entity than we realize. Sometimes to aur chagrin, he often

behaves inconsistently and irraticAlly to what we anticipate or expect. In terms

of classroom participation and activity, he is quite self-conscions and physically

awkward. Many of his concerns are constantly centered around seeking peer approval

and recognition. He has a tendency to be restless and talkive, always wanting

to accomplish what he has to in as little time as possible.
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multi-skilled approach to learning a fo e gn language. This characteristic alone

is one important approach to use in any andard curriculum or any new exploratory

program. "Part of the new teacher role for the seventies is to experiment with

maay techniques and .po obtain feedback from students to find out what works ana

what doeen't work."14 :Sven thousla activities such as role-playing, sisnging, and

games are major incentives for learning, these activities should not be the center

of attention for an erploratory program. The middle student does not want to know

what he is learning and why and how he his progressing. There_is a concern for

knowledge despite all the distractions we may have to provide in order to capture

and maintain his attention and interest. "If a teacher iaforms students accurately

what realistic goals are for a given program of study, he or she may alleviate

much of the sense of indoquacy that goes even with relatively high achievement

in language learning.

What is the "-new student"? Unfortunately, it is a term uaed frequently by

maay supervisors who are as unsure of the meaning and definition of.the word they

are using as are the people who are listening to them. It is so easy today for

educators to formulate new terms and flaunt their use with such a flair of un-

questionable and esoteric certainty.

An activity-centered approach to fore gn language learning reflects the

current mood of interest and discuasion of foreiga language educators. Perhaps

one of the best characteristics of the "new student" as compared to his predecessors

is that this group of students exhibits an "increaoing resistance to the established

educational procedures and goals. A primary concern also of the menbers of the

1970 Vortheast Conference' was "atudent motivation." Motivation through stimulating

and purposeful activity reflects the nature of the "new student." He is no more

the passive listener of lectures as well ea the writer of questions and answers.

Re or she appears to be the homo fabems man as a doer, as discussed by Mrs.

Beatrice Sarlos in a study an "Learning as Delight: The Aesthetics of Curriculum,"

...Doing, especially physical doing, comes earliest in man's life.

Activity is relative to an end which is to be ach4ved by the

one who engages in it. Activity looks to a goal.;-L°

The Foreign Language Appreciation FLA) program must be a task-oriented

philosophy, perhaps even behavioristic in formula. When language learning tasks

are identified in terms of detailed, sequential behaviors, the classroom teacher

has more control of what work the student learns, the time factor in learning, and

the efficiency of his teaching methods. The behavioral apProach gives the best

available way for students to grasp materials that are immediate, tangible, aad

present in their environment. It reflects somewhat the natu-re of the inow"

attitude of pleasure of society today.

Discinlinarsa ConSiderations

To look for one ouresall to disciplinary.problems in the classroom is as

ridiculoue as creating the fantasy of expecting one's aelf to teach a perfect lesson

every dAy. An impartatt input inte the disciplinary oharactor of the classroom.is

the opportnrSties you create for success and self-fulfillment. Opp's projected

image and role, one's classroom expectations, and one's empathy towards student

ensitivity contribute enormously to the overall classroom atmos-lere. In the



teacher ranport. It is an undeniable fact that a teacnerns ruppozu

personality is an underlying force in the type of daily encounters he will ex-

perience with bin sudents.

The predator aa.inst discipline in our classroom now may be the inability to

cope and react to a somewhat informal and unstructured classroom atmosphere.

Really, anything alien or nnfamiliar introduced into a relatively conditioned state

of actions and reactionn will produce some unexpected behavior. The first common-

sense reaction to a problsm is to introduce one's self and one's students gradually

to new classroom decorum. For some of nn, the unorthodox will always produne

anxiety.

The foreign language classroom in the FLA program will mot be that traditional

picture of impeccably straight rows of desks and chairs. Where the order and

structure will exist is in the preparation and presentation of your work on a

daily basis.

The new preoccupation for he FLA teacher will be the students in low-ability

sections. Their background in discipline usually is poor and good guidance and

understandttg will be a necessary prerequisite. In most cases, theee low section

students receive constant verbal whip-lashing all day from other teachers. After

a-while it doesn't take much intelligence to realize tbst all the yelling and

screaming really doesn't intimidate them. The best approaCh to establish a healthy

climate would be to une a minimum of rules and a maximum of enforcement. This

rule will have to be established the first day and maintained daily. At the same

time, even though the requirements and the standardn may be lower than another

formal language class one may be teaching, a business-like approach and attitude

must be maintained from the beginning. It doesn't have to be recreation period or

a "cut and paste" program entirely. Preparation and purposeful activities are

very important forces for success in a FLA classroom.

One s plans must be flexible depending upon a general attitude of the class

,
each day, but yet the student must feel and sense a routinized classroom approach.

The lesson plan preparation will alleviate the discipline problemn in the class.

There are many methods to use in approaching a classroom behavior problem.

For example, such terms as positive reinforcement, behavioral contract, extinction,

negative practice, contingency management, pairing, punishment, time-out, and

systematic exclusion are only a few of the recourses that can be taken when dealing

with persistent misbehavior.

For example, positive reinforcement may be one answer. A basic premise here

statea behavior is learned through reinforcement. "This means if a person does

something and then is rewarded he will probably act the same way more often."17

There are several basic questions to ask in establishing the procedure.

1. What is the particular behavior change one wants from the student?

2. How many times during a particular time period does the student

exhibit the nndesirable behavior?
3. What alternate situations can be used in the clas room to induce

or facilitate the desired, behavior change?

4. What are the.definite reinforcers that are changing the student's

behavior?
5. What are the immediate awards going to be?

18
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havior.

Another possible approach can be a written mutual agreement in the form of a

behavioral contract. "The contract demands certain expectations of each person and

assumes signers desire a specified behavior from ektch person. In this way, each

student's behavior and actione reinforce another."9 If yc-u plan this as one

approach there are certain requirements to remember.

1. Both parties must clearly underetand the specific expectations of

the contract.
2. The terms must be reasonable and just. No member should feel that

the other has an advantage over his position and expectations in

the agreement.
The contract must contain a mutually accepted goal that is achievable.

The contract should not be terminated until the mutual goal or ex-

pectation has be achieved. The termination must be agreed upon

by both parties.

One main consideration is that discipline should be a departmental concern

and a definite policy should be mutually discussed and adapted by all members of

the department. A unified approach will heighten- a child's awareness and as they

say..."the word will get around eg far as the expectations and demands of the

foreign language department."

For further discussion and cons deration, the article-"Seven Techniques for

Solving Classroom Discipline Problems" should be discussed during the course of the

year.

"Performance Objective " and "Tasks" for Cnrriculum Pwparation

The considerations and implications are endless in scope when proposing or

developing a curriculum. Besides tha guiding principles established and fostered

by the Office of Foreign Language of the Board of Education of Baltimore CountY,

other considerations seemed appropriate due to the individual and unique personality

of the Foreign Language Department at Deer vark Junior High School.

In developing a series of workable "unit experiences" for an exploratory

language program, the itnit experiences" will not be definitive models as far as

how and what should be taught. The teacher really has to be sensitive to his or her

particular classes. Sometimes, the answers to a particular problem must come from

within the individual teacher. The assessment of what should be done and how it

should be done can not always be determined by some exterior force - a supervisor or

a department chairman. These models which will be presented are examples and sug-

gestions of possible ways to approach the task ahead. The examples will be models

for models. An area of concern for teachers is not so much the content material

to be taught, but how to teach what is recommended by the curriculum guide. To

compile as many examples of approaches to a particular "experience" will be a key

answer for the schools beginning a FLA program.

It will be the task'of this in-service ilorkshop to develop some workable

plane, and experiences to be used at Deer Park Junior High School for the academic

year 1976-77.
1 0
-6-



urtesy patterns, family living, daay activities5 religious

and politioai kolidaye foods, restaurants and cafes, leisure-

time activities, traveling, careers, friendships, games, crafts

and the infl'ieece of the particular culture in American life.

The following Baltimore letaity Creericulum Guides should be need not on/y as r-

endes, but also as sources fr.e- s'..itation, The content is eubstential and contains

excellent materials and ideee fel: further expaen.

1. Meeting Another Culture Thrtzu&tm Spanish Edition, French

Edition 4972
2. Outline of a ,ggeatesl. Q a rcy! First Level n.ii_i_..sh (1969)

3. Mama IMILie of a Sugçed Or .ialjon for First Level Spanish:

Volume 1 (1971), Volume II .972

-,-- . _ _ _

4. outline of !I ''urgestqt 0_ eatien for Firet Level Rrench (1969).

S. Manual Outline of a CIeeeLzelpn for First Level French:

7977 Volume II 7197

For any conetruotive and flexible leseon plan th- framework and mechanics of

writing and formulating "leerning experiences" are very imPertant considerations

and merit a certain amount of departmental attention and analynis. Whether the

"learning experience" is terminal in itself or sequeextial ia also another point of

departure, but at this pextiCUlar time it is net the iseue at hand.

Ther
experience

are some suggested steps in developing a 1%anit of study" or a "learning

(i.e. What is your family like? What do you like to eat

1. The actual selection of the particular unit.

a. Will the experience create and generate a number of

situations available for student participation?

b. Will the unit give the student a minimum or maximum

number of experiences in the four language skills?

c. Will the study and focus of the unit give a cross-

cultural example and comparison of the target culture

and his own culture?
d. Will the student be involved in a variety of different

learning experiences?

2. The statement of purpose of the unit of study.

a. What axe the goals? Remepher, "goals are UltimatE

stated in general terms."21

The statement of the performance objectives or tanks.

A performance objective is a clearly defined learning activity

which seemn to be designed to implement a goal. t is one small

building block continuum of learning activities 2 Each tank or

performance objective must:

a. tell what the student is expected to do as a result of

instruction.
describe the specific type of action the learner will

perform and when he is to begin and finish the proposed

activity.



supplementary te

Examples of ,"Performance Objectives"

This is an example of a performance objective-that oould appear in a series

of objectives for a "unit experience" or for one particular aotivity in a class.

Performance objective 11/1: At the end of four days the Student will

oe able.to say accurately and distinctly the plural forms of

twenty regular nouns_ with_either a minimum or maxim= of

accuracy from the list we'have been practicing orally in class

when helistens to them 'an a tape recording. The percentage

of accuracy should be determined-by the level of ability of the

class being taught.

1. The student will be able to.221: the plural forms of' twenty

nouns. The important component here is the objective. It

is the statement of what the,student will be expected to do.

The number alse'may be changed'.

2.' At the end of three JLma: A well-developed performance

objective makes an estimate of how much time will be

needed to finish-the task at hand.
Wben the student listens to the words on a te:Pe .SeSSLI'LLW:

Here is the statement of conditions under which the student

will demonetrate his knowledge of the expected behavior.

With aeuxac y: The final objective is the expected

ado-arse

What axe the advantages of'"performance objectives"? When language learning

kills and taske are identified in texts of detailedl-seauential behaviors, the

classroom instruCtor had a very-definite degree of control, and even flexibility,

over what work his students accemplish,,how rapidly he or she covers and how

well he or she teaches what he tests and testa what he or she teaches.

To reinforce further some of the basic ideas stated, here is an example of

a more sophisticated and complicated approach in the use of "performance objectives"

or "taske." This sample is taken from an entire behavior-oriented curFiculum.



a. Prepare and assemble the necessary
audiovisual materials and equipment
for this task.

textbooks
pictures
slot "board
tape/tape recorder
cassette

b. Prepare a seven-item oral question
answer of the verb "prendre" as ,Ised

with foods. Two other verbs of the
test should also be prepared for
those students who will have to be
recycled through the materials.

In a large-group demonstrationu drill
the verb "prendre" with various foods
using pictures and-two or more of the
following typep of drills:

repetition
sdbstitution
complex edbstitution
transformation (singular to
plural, queetione and
answers)

Conclude the demonstratio drill
with the pattern generalization on
the verb "prendre" - chiefly how the
verb endings differ- febtathose of
tbe nermal or regular verbs. Use a
slot board or colored chalk on a
chalkboard to illustrate your points.
Also review the special meanings of
this verb in the context of foods.

d. Provide additional explanatian or
drill for those students who need it.

EValuate the student's functional
mastery of this concept on a seven-

item questio wer exercise to a

criterion of 9 auxacy.

f. Prcvide additional help and practice
for those students who did not
reach the specified criterion or who

do not seem to understand the con-

cept.

g. Have direction sheets ready for

those students who complete Task I
fairly quickly and chooee to go on

to Opti -Task:

Student oblectives4
1. To use all forms of the verb "prendre"

correctly in speaking French, particu-

larly with foods. You will remember

that when you use "prendre" with the

names of foods it means '"want."

-To-understand:how this verb is
different from other verbs you have

studied as far as the endings are

concerned&

Task
Participate in the group drill demon-

stration conducted by the teacher.

After the session, study the verb

some more - you will find a summary

on page 40 of Your textbook at the

bottom of the page. If yuu need more

oral practice use the cassette

labeled 11-6.

Task Assessment
Your teacher will check your ability

to use this verb in the following way:

you will be asked seven questions

which require you to use different

forme of the'verb "prendre." ;Since

this is the basic material, you will

be expected to answer with 9

accuracy.

Optional Task ka
In the resource center, you will

find three supplemental French
textbooks, Look at the readings

marked aut for you in each one of

the textbooke.26

You know most of the vocabulary - you

an find the meaning of words you don't

know in the dictionary. Choose one

selection from the three; read it silent-

you understand it. When you

are ready, do the reading comprehension

exercise for the selection. Check your

anewere from the key on the bottom

of the sheet and place the exercise in

your folder and your teacher will look

at the completed work.27

1 3
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seems tedious, but In the end, these small, graduated experiences will produce-some

auccess in your classroom, and may be much more that yini have been accustomed to.

The variables for its use aie many.

1. It could be used for one complete "1eaiiing experience."
2. It could be used for only one of the four language skills - listening,

speakiag, reading, and writing.

3 It could be used daily, or even one day a week.

Whatever the approach or method used in the classroom, our task as teachers is to

aseure that three basic questions are asked and are answered in any form of prepara-

tion and learning experience.

1. What is it we want our students to learn?
2. What is the beet way we want aur students to le

3. Eow will we know the students have learned it?2

In the following pages youmillsee an example of another type'of lesson plan. This

can not only serve at a baais for writing a curricuiuM,'hut also' as a possible style

towards an exioloratoryp cultUraleriented language program. 'Equally important id

the fact that there are many elements within the plan that could be re-written into

behavioral objectives.

Models of Possible Lesson Plant and Learninp Ekneriences fo

LA COMMA

The objectives of this series of lessons are to enable the student to name the

meals of the day in Spanish, their time and the utensils used, to express the

need for and the choice of food and drink, and to appreciate and taste some

Hispanic foods.

culum Consideration

. The materials used, in addition to the usual visuals, include Meeting Another

Culture Throwcia.m&t iHolai Vamos a pantar, A TYpioal Restaurant from

Patheecope-Berlitt a., and a pamphlet printed by HeUblein, Inc., Hartford

Connecticut called The Original Mexicans.

II .The implementation will take place over a pe

culminating in a "taCo" fiesta the last day.

DAY 1

I. VOCABDIARIO: to be presented using clocks an_ or

iieiglings: "Los Estados Unidoe and

61 desayuno
61 almuerso
la comida

a las OCho)
al mediodia) ,

a las cinco
y media)

1 4
-10-

even class meetin

bulletin boIrd with two
"Espana y Mexico".

el'desayuno
16 Merienda
el almuerdo
la merienda
la cena 1

a laa 7,30)
a las.11,30)'
a la 1,30).
a las 5,00
a las 9,30



is uiiauld be given on tne cultural auptlyuo,v4
the song Las Camidas an page 9 of Vernon a Canter.

students draw the American flag in the upper right band corner of

one side of tbs sheet of paper and thsi Mexican flag and/or Spanish flag

on the reverse Bide. Then instruct them to draw the clocks, times, and

carefUlly label the name of the meals in Spanish.

COVVERWION: Teeober asks a series of questionn using the new vocabul _

to,which the answer can be simply "Los Estados Dbidos" or

Maxico" or 7Espeaa."
i.e. ainde comen un desayuno grande?

aondl comen Ina desayuno pequeZo?

4A re hora comen el deegyuno en los Estados Unidos?

LQue comen a lse ocho en loB estedos Unidos?

IV. VIREO: To tbirk about for the next time: What categories oan foods be

divided into?

To briag to class: Cuttings of two different categories from

magazines.29

MAY 2

I. DISCUSSI Discuss the categories the etude ts thought up. (If they are

slaw to respond, refer to tbe pictures on bulletin board de-

picting the several categories to be learned.)

ysgjgaz Las categorfas de a1imetteci6n: teach pronunciation;

las frutan las bebidas

las legumbres las verdures) los poltres

le carne misceleneo

el peecado y los marisoos

III..ACTIVIDAD: Ask students to came up and pl- e their various pictures

beneath the appropriate ldbels having quickly removed your

own leaving just the vocabulary on:the bulletin board.) As

they place them on the bulletin board have them read the

label for pronunciation.practioe.

IV. CNVERSACI Either the teacher asks the following questions or the question

can be.used in a directed dialogue.

i.e. LCuAl es ell categorfa favorite?
NI favorite es ................

Rave the better students give the comp ete anewer or

sentence and the slower students repeat .only the cate

lea.-1Meal

a. Present dittos of foods divided into categories and have students label

the category only. The individual foods will be learned and named later.

Instruct them to put the ditto into tbe vocabulary section of their

nôtebook.
Give instructions for the making of menus. Three grades will be given:

1) for neatness; (2) for originality; (3) for correct'spelling of

Spanish. Think of a name for your restaurant a city, country, something



-- -
in US dollars an or Yey-ican pesos Spanish PesetP.0 you can,

;)only begfn designing the cove;. you mai:have menus from peat cladaes

to IWO te illustrate y

To think about for the next timei Think about fooas that are nat

to Latin America and foods with Spanish names. If you cen, bring in

pictures or lahelS showing those foods or their names.

ZAY

I. PRACTICA: As students enter the clessrom give them halfsheets of paper3°

and refer them to the instructions on the board (or uSe the overhead

end transparency). Write your name. Liht the foods that you thought

of that might have Spanish names or Latin American origins. If you

brought in the.,piptures, pass.thapAn.with the, "prgotica."

Write your name on-all pictures.

II WIC ULARIO:

la leohuga
el tomato
el matz
el flan
el helado
el pastel

III. CO DI ACION:

IV. ACTIVIDAIES:

la manzena
la pera
la.narranja
el iimon
el pessado
el jamon

4E6 sue. color.es o

Instruct the.students to turn to ditto with -categories.
es la lecbuga?, etc. to reinforce categories.

-6 es una fruta?
4CuS1 es su fruta favorite?

a. Put the following exercise on a transparency an
plete the exercise or spaces In Spanish:

1. In a salad you might find "la
2. In iced tea you, might find "el
3. Bacon comes from the same animal as "el IT

4. "El "'is a Southern favorite and is made of pecans.

5. Don't confUse "papa" with "la n

6. Two citrus fruits we have learned are "la
7. "Jaws" is a story about "un

the students

b. Instruct-students to label the various foo

c. While students are doing the--.above two aCtividades, yo:u could hive scanned

their "prSoticas" to tie in with the disoussiad on orinalIb1exicazl food-

stuffs using the.pamphlet by HeUblein.or any cookbook. indiCate the

possibility of having a taco fiesta" to gaugd their intersst.

IT

y el fi

d. Allow time for them to continue'wo

-12-

on their menus.31



Complete the following iu Spanish and allow them to use their
notebooks. It is an exercise on the food categories.

La lechuga es
El flan es
El malz es

El_limin es
El jamon es
El helado e

II. VOCAbUIARIO: Use the appropriate visual aids.

1a leche
el vino
la cocacola
el cifh
la limanada
tener sed
beber/bebidas

el azucar
el pan
la sopa
la ensalada
la mantequilla
tener hambre
comer/Comida

III. CABOION: Practice singing the song iTengo sed" en page 16 of Vamos a Cantar.

IV. OBNEESACION- Encourage students to practice-the following dialogue. Allow
time to copy into their notebooks and then give 5- ninutes or so
for practice with a friend. Then see who can present it for
the class.

V. ACTIVIIILLES:

Dihlogo: Josh: LTienes sed?
SI, tengo mucho

Jose: 4Q4bebes?
Paco: Yo bebo un vaso
Jose: a Yo tambihn.

sed.

de cocacola. 4Y

Bebo cocacola.
b Yo'n00; Betio una limon_

a. Copy new vocabulary into your notebooks. Giva them five minutes to review
or study all food vocabulary in preparation for the game to follow.

b. Di7ide the class into two teams. This will be a taste and smell activity.
Yora will need two blindfolds, small vaper cups and the followingpfoodapffs
in small quantities: leche, sal, azucar, cocacola, manzana, cafe, limon,
naraaja, pera. One member from each team will come forward, taste or
smell, then ilhisper to the teacher what they-think the answer was. Ask
them: 4A que sabe? or LA quges huele? HopefUlly- both teams will identify
all the items correctly in Spanish. -

Give time for further preparation of their menus. hhke sure that you go
around and look at their work. Take time out to give them suggestionsA
The suggestions will give them the feeling it is more than busy work.3'

DAY

I. PRA CA: Meet the students at the door with halfsheets of paper. The
following exercise should be on a transparency. Tell them to
write only the answers on their papers.



II. VOC

III ACTIVIDADES:

Copy the song into your notebooks underlining the newvocabulary words

Allow ten.minutes to draw and label a table setting. Collect and correct

the work for spelling. Have the students put their drawings on the

bulletin board.

ci
la

yo tomo el

4. Una be*a cltrica as la

Poner la mesa: You will need the following items on hand which

appear in the song on Page 29 of Vamos a Canter

el mantel
el tenedor
el cuchillo
el plato
el vaso,

la servilleta
la taza
la cuchara
la sal
la pimienta

IV. CONVERSACION: Employ the newly-learned vocabulary in talicirig about the "taco

fiesta."

Profesor: alecesitamos platos pa :1 la fiesta?

Alumnos: Si, rpc5sitamoe platos.
Profesor: 4Que mas necesitamos?
Alumno 1: Necisitamos servilletas.
Alumno 2: Necesit amos vasos.

etcetera

ACTIVIDADES:

Have a list made on which students can sign lip to bring in the needed .

items for the party. Have a large box,available for them to place the

objects In.
b. If time allows, work on the menus.

CNaturally some of the students will be finished early with thisAittle
project, and others will not. Maybe additional oversational practice
can be done with those finished with their menus.

DAY 6

I. PBACTICA: Have an "an a epared on a ditto.

II. ACTIViDAMES:

a. Having corrected-and placed their table setting on the bulletin board,
point them out, compliment them,-and announce that they may-be taken down
on their way out. Perhaps, you could provide a small reward after the

class decides which was the best one.

4 ,r



Refer to the bulletin board with "Mexican Originals" on it and discuss

the food to be had at the fiesta. If time allowu have students copy the

recipes.for tacos and tortillas into their notebooks. At this time re-

view the responsibilities of the fiesta. It is a good idea to make a

large chart with a list of the assigned duties.

Play "alfabetc". Ilvide the class into teams and assign 3 points to the

first right answer, 2 points if the first team misses and 1 point if it

takes 3 times arqund to arrive at the answer. The teacher will give a

letter from the alphabet and see if the teams can tell a word from

"comidas" vocabulary beginning with that letter.

This is the wrap-up day before the fiesta and it will probably come to pass

thst some students will need to be working on their menus all period while others

engage in any of the activities from roman number II, a through d,

Furthermore, I have not laid down herein my own plans for the fiesta. Such

plans will be dependent upon the economics of the class as well as the enthusiasm

of the teacher. I would probably have them get their food as soon as they enter

the class or even have them make the tacos in lass and then sit down and eat them.

There are many possibilities for serving food 4

Pre-assessment

In the implementation of any new exploratory program, there are concerns
which follow hand-in-hand with the existing situation. Sometimes, what one can

aiscern as poosible negative elements in the existing program may inevitably

take root again in the new exploratory program. As a matter of fact, these very

facts may be the reason for the creation of a new program.

The following list of pre-assessments reflect supervisory and instructional
cone erns which may exist or may develop in any current foreign language program

or any new exploratory foreign language program being developed, such as the FLA

program.

Many of these assessments reflect attitudes which are rather difficult to

check on paper. This is also why an mi.-going assessment and final assessment
should be given equal consideration. In the other assessments, one should look

for a definite and observable chano in behavior.

As a possible approach to effecting changes in attitude and behavior could be

done in the following way:

1. List the existing negative behaviors and attitudes
2. List the corresponding positive behaviors and attitudes that one

may want
3. List various alternative courses of actions

4. Establish a time period for observation, evaluation and reassessment

S. Use the check list developed
6. Make a final assessment

-15-
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bution sheet at the and of the year for all levels would oe a goou

indicatgr.)

Student enrollment is low in foreii e ; or maybe one specific

language.

4. Individualization of instruction is not occurring in classes of the

same level taught by the same teacher. (An examination of lesson plans

and class,.pbservations would be a starting point to see if this really

is the situation;)

Some disciplinarY problem are the result of poor teaching techniques.

6. Some disciplinary problems within a department are a result of the

lack;of student interest. Check with the assistant prineipals to find

out the number of atudents sent te the office because of discipline from

foreign language classes.

7. There-is an attitude of fear
FLA,program.

department membera tow _d a new

There will be resistance towards the time involved in
paring the FLA curriculum.

g and pre-

9. available audiovisual materials and instructi nal realia are not

being utilized to their fullest potential.

10. The attitude that exists toward the current curriculum guides will be

the saRe:tbward the new exploratory guide.

Some teadhers will take full advantage pi the available visual ma

provided. The same holds for suggested Activities and ideas.

Some teachers will not take.full advantage of the available visual

materials provided. The same holds for suggested-activities and ideas.

11. Often students have not been given an opportunity to have a choice and

say in what they would like to learn.

Often studente are not being told of the goals of e pro

Assesmnent

1. Students introduced to the FLA program are now enrolling
sequential foreign language programs.

The number of French and Spanish classes have inc

Grade distribution sheets laqw-a definite rise in

2 0
-16-

eased on all levels.

achievement.



Office reporUs have peen revIewea arm walt! nuwww:
incidents and students sent to the office have decreeeed.

6. There iS a gradual acceptance of the new FLA prcgram and teachers are

showing interest in writing and preparing for the program.

7. Audiovisual equipment is being used daily.

8. Teachers are using available materials from the guides and taking time

to make adap ations.

9. The attitudes and feelings of students are being considered

class discussions aaa periodic eveluation sheets.

' -17-
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