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ABS-3ACT

The purpose of this pract cum was to develop,

implement, and evaluate a two-way communication pr_-

gram for Del Paso High School, Walnut Valley Unified

ool District, Walnut, California. The overall

I was to create an ever increasing circle of peo-

ple well informed about the s,-.hool -- an ambiance,

an environment of knowledge and understanding.

Relying upon the experience and examples of

herr droniqtreltr., p,n^ticning

ticn continuation high school -- a program of

communications was developed, Implemented, and evalu-

ated. Dissemination of the model and concepts in-

volved has occurred through a mimeographed book dis-

tributed to all continuation high school admini trators

in the state of California.

10



COMMUNICATING WITH THE PUBLIC:

A TWO-WAY COMMUNICATICNS MODEL

by Pilchard Stevensl

Chapter One

"TO COMMUNICATE OR NOT TO COMMUNICATE"

INTH DUCTION

When the rriblic has confidence in the schools,

support follows. Where doubt exists as to the

effectiveness of the program, bond issues and budget

approvals frequently g0 down to resounding defeats.

Barometric readings of the..e phenomena have been taken

from time to tIme and the results are _o t revealing.

There is a crisis of public confidence in the nation's

schools.

The author is principal of Del Paso High School, a
continuation high school in the Walnut Valley UnifIed
School District, Walnut, CalifOrnia.
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THE PUBLIC INAGF OF EDUCATION

The fifth annual Gallup Poll of public attitudes

toward education (Nay 11, 1973) shows a good deal of

citizen support for education, but it also reveals a

continuing lack of confidence. When the sample of 1,627

adults was a ked whther their attitudes had changed

tewardthe schools in recent years, 36% stated that

they regarded the schools less favorably. The 1974

and 1975 surveys included a question which would

provide a base for future comparisons. This quest on

was asked:

qt,f4ents air oft-n givon thc --raacls A, D,
D, and FAIL to denote the auality of their
work , What grade would you give the
public schools here -- A, B, C, D, or FAIL?-

During the year, a signi leant decline was

registered in the number of persons giving the schools

a grade of A -- from 18 in 1974 to 1356 in 1975. The

two beliweather groups -- college educated and young

adults -- gave the pul c schools the lo e t _atings.

lalifornia School Icinrds, Volume
197-?-17-07-5T-4.

5 (

ge H. Gallup, "P)blic AttitUdCS Toward Educc ion,
RducatIon 1)iretS, Volume LXI, No 7 (March, 1976 ),



In 1974, 40% of the 18-29 age group gave the public

schools an A or B; in 1975, only 32% gave the schools
an A or B. In 1974, 51% of those who attended college
gave the schools an A or,B; in 1975, only 43% gave
this rating. In 1975, 41% of those who attended college
gave the schools a C or D, compared to 29% in 1974.4

In California, the Field Research Corporation's
most recent statewide,survey found that the level of
confidence has declined further from low levels found
in a similar survey conducted in 1973. In 1973, the

public schools ranked 14th from the top among the nine-
teen entAties tested. The 1975 poll shows the public

schools slipping to 20th out of 21.5

STATEMENT OF THE PROBLEM

As U.S. Commissioner of Education Sidney Marland
h s stated: "'Public confidence in public education

must be restored. School officials must tell what's
good and what's bad in the schools.'"6

4
Ibid.

5Education_a1212, Pub ic Information 0_ _ce, L - AngelesCounty Superintendent of Schools (July 3, 1975
6
-Donald Bagin, Frank Grazian, and Charles H. HarrIson,School Cpmmunications: Ideas That Work (Chicago:N _io-

197-2177-57-17r7

13
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Pol ster George Gallup, as a :esult of his research-

survey findings, concludes that an information pro-

gram which gives the public a better idea of what schools

are doing and are trying to do should have an important

Impact ,on public views. "The more respondents know

at fIrsthand about the public schoo s, the more favorable

are their views, the less interested and well informed,

the less favorable."7

Too many administrators have attempted to h de

problems -- hoping they would go away before the

public discovered them. This approach might have

worked yesterday when people helleved thnt q^hr,ol

fficials possesSed a special sort of omniscience.

t isn't working in most places today. It won't work

anywhere tomorrow.

People, feel -g they are shareholders in :he

schools are seeking a greater voice. They Ave

entrusted their two prize possessions -- t 1r chi dren

and their money -- to school officials, .d they =want

_now what is being done with them.'

7californla _c_opl Boards, loc. cit..

14
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To effect a sound understanding -- a believability

the ". . astute edu ator must develop a solid

communications system in his district. He must always

be sure that he knows what the community is thinking

and he must let the community know his thoughts. He

must also establish two-way communication with his

staff and students."8

These tasks are formidable, especially because

most school administrators feel uncomfortable with the

responsibility of communicating They-place communica-

tions and public relations near the end of the job

description and often spend their time doing just about

anything else. "Study after study has shown that

most school administrators feel inadequate when it comes

to communicating with the public."9

Because few adminiStrators have confidence in

their ability to communicate, few schools have a planned

communications program. Most districts are guilty of

tokenism when it comes to communi ating with the-

people whose support is necessary to assure the

success of the public school system. Some di tricts

8Bagin, 22. cit., pp. v-vi.

9Bagin, 22. ci, p. vi.

15
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send out news releases and issue a newsletter. Then

they rest easy, content that they have communicated.

But they have not -- as district after district is

learning in crisis after crisis.

Worse than districts that practi e tokenism are

those that do nothing to communicate. These latter

naively _ssume that the public will support the schools

simply because the scbools exist. Schools must gain

support through good performance and solid communications

efforts.

Continuation high schools have often received

the brunt of the public's prejudices and frustrations.

The image of the continuation high school has been that

of a "haven for juvenile delinquents or social drop-

outs 10 Yet if we pause to take a careful,

searching look at continuation education, we

that little has been done by these schools t

soul-

can

communi-

cate with their communities or combat this s ereotype.

0
Questionnaire, administered by Richard E. Steven
The overwhelming response characterized the continua-
tion program in a similar manner. This response is
from the questionnaire answered by the school counselor,La Vista High School (Continuation), Fullerton UnionHi h School District, Fullerton, California.

16



As P st-President of Distr et VII (Los Angeles

County) California Continuation Education Association,

a member of the California Continuation Education

S ate Advisory Committee, state Treasurer of the

California Continuation Education Associatio , and a

representa ive to the Counoil of Distriret Representa-

tives, the author has had the opportunity to listen to

continuation educators discussing the need to impro e

the stereotype of theeprogram and of their particular

schools.

In response to a questionnaire developed by the

author, 68.2% (71) of the respondents (104) indicated

that their schools did not have a "... planned, on-

going program of public relations. 11 Only 4.8% (5)

felt that the co tinuat_on education program in their

district would not benefit by a planned program of

public relations, while 74.3% -(77) felt that benefi s

would be derived.12

CONCEPTUALIZED SOLUTION

This practicum perce ves two solutionss

liQuestionnai e, see Appendix, Exhibit A.

12Ibid.

17
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the development, implementation, and
institutionalization of a communications
program at Del Paso High School (Continuation).

the dissemination of the model and commu-
nication techniques to other, similar high
schools in the state of California.

The principal must take the lead in e tablishing

the communications climate, an atmosphere in which

there is a sincere interchange among the various publics.

He is the communications leader -- utilizing available

talent, resources, and facilities. If a

communications consciousness and sensitivity are to

permeate any school, they must begin with the prin_ipal

But mere good intentions mean nothing. The 'principal

must have a plan to meet the special communication

needs and problems of his own school community.

The concept that this practicum could have sig-

nificant impact on other, simAlar schools is well

accepted. Eighty-one and seven tenths percent (85)

-f the respondents to the questionnaire felt that the

concept this practIcum addresses would benefit contin-

uation education. Only 2.8% (3) felt that the concept

would not be bene icial.12

12Ibid.
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DEFINITION OF TERM

Paul Garrett, when president of General Motors,

said that public relations begins when management

policies'are adopted or revised in the interests of

the personnel and the stockholders _f the company.14

"Stockholders," for our use, can be defined as the many

publics that make up and are concerned with the school

distrie

Garrett capsulized several a tempts at a def

tion of public relatIons. For ex mple:

Public relations . . is merely human
dsccncy which flows from a heart g.
genial and sturdy enough to be reflected
in deeds that are admirableand praise-
worthy.

Public relations is statemansh.p. It's
the effect"produced by te sum total of an
organization's contacts with its publics
in any and every form.

Public relations is the name we apply to the
policies and acts of an organization as they
touch the public and either build or destroy

14Dorothy E. Dubia, "Developing Goals, Planning, and
Implementing a Positive PR Program," Thrust
(Burlingame, Caltforniar Association of _California
School Administrators, 1973), Volume 3, No. 1
(October, 1973), P. 5.

19



io
good will. It is really, the ad-
ministrative or opera.-ing philosophy
of the organ1zation.1

The concept of public relations as used in this

work follows that of Dorothy B.Dubia, Public In-

formation Officer of the ABC School District, Califo n a.

She defines public relations ass

. the management function which
evaluates public attitudes, identifies
policies and probedures of an individual
or organization with the public interest
in mind and executes a program of action
to earn public understanding and acceptance.16

While there are many facets to the ever-present

public relations progra- r. on.= Area over wh

a degree Of control can regularly be exerted. That

area Is communications.

Communications Is the soul of a positive public

relations program. Jiow can the public interest be

served if the public interest is not known? How can

a program to earn public understanding and acceptance

be executed if those areas that will create an aura

15Ibid.

16Ibid.
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of good will are ignored or are not known? How,

finally, can this public understanding and goodwill

be guaranteed on the b s s of programs if the public

is not aware of them?

Only wIth communications can we bridge the gap

between what is actually happening in the schools and

what everyone thinks is happening.

A good communicatIons sys em iss

k_tWowaysystem. Not only do school
officials InforM, but they are kept
informed. Not only do they state opin
and express needs, but they listen to
opinions and desires of others.

ons
he

7or_allpeopl_q. The audience is not just
teachers, not just parents, not just com-
munity leaders. The audience is- everybody,
including students.

Continuous. The good school communications
sySteM do-es not operate only before tax
levies, only in quarterly newsletters, only
when the news media will print articles about
the system. District officials-should be
consciously operating their two-way communi-
cations system every day of the year, even
though the same things don't necessarily
happen every day.17

Before an attempt to communicate any piece of

,ormation is made, It must be determined with whom

17Bagin, it. p. Z. Italics added.

21
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the communication will be maintained. There is no

one, all inclusive "publi There are several

publics each one determined by special interests

and needs.

Basically, a communIcations program 0-11 be or-

ganized on the basis of "internal" and "externs

publics.. Internal publics may be iden ified as stu-

dents, teachers, administrators, non-teachers, the

central administration, other schools in the district,

feeder schools, and colleges and universities. Exter-

nal publics might include alumni, parents, community

leaders, taxpayers, business leaders, professional

people, civic and ser ice groups, and the news media.

Two-way lines of communication ---o en different
0

types of "lines" must be established with these

publics, and the messages tailored to meet their

needs. It-is:1Mpo-sSible to communicate to all publics

with one message tn ough one medium.

Robert Olds, West Coss_ Vice'President of the

School Management Institute in Santa Barbara, California,

suggests the-enormous communicatlons task of _ a secondary

chool. For a school of 2,000 students in an area

22



f medium population density, an aUdience (public)

inventory, he suggests, might look something like

this:

160 Staff
3,000 Parents

25,000 Citizens in attendance aree
250 Community agencies, groups, churches
100 University and other ,post-high school

institutions.
200 Local employers

2,000 Students
5,000 Alumni
4,000 Students in feeder schools18

It's easy to count a total of 35,000 to 45,000

persons. These audiences are not only.sizeable;

they also'have diverse, even conflicting, interests

the school.

ORGANIZATION OF THE PRACTICUM REPORT

That communications -- two-way communications

is an area that requires the attention of schoel

districts and individual schools is documented in thIs

chapter. The problem has been identified and a

conceptualized solution offered. The remainder

8
Robert Olds, "The ncipal s PR Role,"
(Reston, Virginia: National Association
School Principals, 1974), Volume 58, No.
1974), P. 18.

iSSP Bulletin
ondary
anuary,
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this report explicates a model which --n be adopted and

adapted by districts and schools.

Chapter II outlines the frame ork -- the ident_

fic-tion of the numerous internal and external publi-

the methods to be utilized; the messages to be commu-

nicated; the methods of obtaining feedback and involve-

ment; and the methods of evaluation. A method of

adapting this framework to the individual district or

school is explained using, as an example, the method-

ology employed by the staff of Del Paso High School.

Chapter III discusses the communication efforts

with an internal public -- students -- at Del Paso

High School. A method of identifying communication

.needs and messages is suggested. Methods of communi-

cation utilized are discussed. The total effort with

that public is then evaluated as are the individual,

specific me hods of communication. Chapter IV and

V follow the same format, each involving a different

internal or external public.

Recognizing that one cannot communicate with all

publics with equal vigor and success, major emphasis

in this practicum was concentrated'on selected publics.
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However, other publics cannot and we e not ignored.

Chapter VI outlines some of the communication efforts

made with the broader range of publics.

A practicum Is a pro t that addres es itself to

a spec fie problem that confronts a practitioner who

is anxious to deal with the problem realistically and

resolve it oonstructively. Hopefully, in performing

the practicum the practitioner will contribute toward

the advancement of 'his profession. In order to con-

tribute, the practitioner must disseminate the con-

cepts and solutions perceived. Chapter VII details the

author s attempts to provide aid tà other continuation

high school administrators in developing a communica-

tions program in their district and school. Evalua-

tion of the disseminat on device and its effectiveness

Chapter VIII concludes this report. The practicum

is reviewed, improvement in the educational system noted,

recommendations for improvement in the communications

program made, and further applications are suggested.

2 5



Chapter Two

A COMMUNICATIONS FRAMEWORK

INTRODUCTION

If schools are to receive adequate support in ik

day and age of increasingly serious building, program,

and financing problems, a positive communications

program is imperative. Educators must give the public

a better idea of what each school is doing, or is.trying

to do. The question as to whether or not we can afford

a viable communications program is not at issue. The

key question is: "Can we afford not to go forward with

an effective communications program?"

Before attempting to communicate any piece of

information, it is necessary to analyze with whom it

is .one wishes to communicate, the methods of communi-

cation, the,messages to be commUnicated, and how t
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obtain feedback on and evaluate the communication

efforts. This chapter details a framework for

communication and describes a methodology for adapting

that framework to the needs of the individual district

or school.

THE BASIC FRAMEWORK

At the end of the 1974-1975 s.,hooi year, it

became evident that the staff of Del Paso High School

desired an improved communications program.

EstablIshing Oh ectivess

On the final day of the 1974-1975 school year,

staff met to revIew the year s accomplishments and

identify areas of concern. It was suggested by the

author that the list of concerns could beca e a means

of establishing objectives for the following school

year.

During the three hour meeting, a great number of

accomplishments hnd concerns were listed by the par-

ticipants. Turning attention to the concerns, it was

decided, following the suggestion of the autho

27



prioritize the concerns in order to Identify those

problems of most significance to the school. The

"Delphi" technique of prioritization was used. The

"Delphi" technIque provides for more information

given to each participant as to how others view each

item to be rated. By rating via a paper-and-pencil

process, time is provided for individual thought.

This process also negates the Possibility that a very

vocal person, or one who is considered to be authori-

tative, can unduly influence a group.

Me concerns were listed and each staff member

was given y of the 11 They were asked

rate each concern on the basis of need for improve-ent.

While the results of the prioritization efforts we-e

being tabulated, the S'taff discussed the number of

problems to attempt to solve. It was decided to

choose three problems to concentrate on for the 1975=

1976 school year.

Upc Ap1etion of the tabulation, the forms were

returned to the parti ipants with the total and

average score noted. 'With this information, the

staff was asked to prioritize the items a second

time.
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The final tabulation demonstrated a consensus on

the part of the participant-- Through tnis process,

three problems were identified, one of which was the

area of public relations/communications.

During orientatlon week of the 197-1976 school

year, the st-ff met as a c- ee-of-the-whole to

discuss the methods to be used in ameliorating the

concern and to establish specific objectives. The

author assumed chairmanship of the committee and

adopted the problem as the topic for his Maxi II

Practicum for Nova University. The committee for-

mu -.tA nnd Adopted An nhjtotive And a tIme-lIne of

a: ivitie for accomplishing the objective (See Appen-

di Fxhib B). The objective chosen was:

By JUnel, 1976, have increased the communi ies
awareness of, understanding of, and confiden-e
in the educational program of Del Paso High
School.

Asdotton ofaF

The author surveyed the lIterature on public

relations and comiuunlcations. Kenneth J. Gelms,

Supervisor for Information for Beverly Hills Unified

4

29



School District, Beverly Hills, California, suggests

that communications program can be organized

on the basis -f 'internal' and 'external' publics."19

A framework was located that followed th- concepts of

Gelms. The framework was the result of a workshop on

public relations attended by school adm nistrators in

the Dallas Independent School District. During this

1970 workshop, the participants discussed the basic

steps involved in improving school communications efforts.

The framework they developed was adopted by the staff of

Del Paso HI t School.

The framework was presented to the staff at a reau-

larly scheduled staff meeting. Discussion revolved a-

round the adequacy of the framework in identifying the

essentials of a communications program. Recognizing

that frameworks are neither right nor wrong, but that

some are better than others, the staff reached a con-

sensus thatthls framework was satisfactory.

The --ame -k: (1) Identifies the many "publics"

19Kenneth J. Gel "Gearing Up for Effective PR,"
NASSP Bulletin (Reston, Virginia: National Associa-tion Of Secondary School Principals, 1974), Volume58, No. 378 (January, 1974), p. 10.
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ith which a school must co_ inicate; ( ) lis-

methods of communica ion; (3) names the kinds of

"messages" to be communicated; (4) identifies ways

of obtaining feedback from and involvement of the

publics; and (5) suggests methods of evaluating

each of the first four steps.

DALLAS INDEPENDENT SCHOOL DISTRICT

A COMMUNICATIONS PLAN FOR YOUR SCROOL20

I. PUBLICS

A. Internal

1. Students
2. Faculty
3. Staff

B. Internal - System

1. Central Administration
2. Other schools in Distri-t,
3. Feeder school cluster
4. School related agencies
5. Private schools and colleges
6. Other administrators
7. Professional organizations

C. External

1. Parents

(a) Co munity Club

Communications Plan for your School," Dallas
Independent School District (August, 1970), mimeo.

01
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(b) Dad's Club
(c) Newcomers
(d) Others

2. Patrons (non-parents)

(a) Senior citizens
(b) Community leaders
(c) Business leaders
(d) MinistIrs
(e) Attorne,-
(f) Doctors

Ex-s udents

(a) Dropouts
(b) Graduates

4. Community agencies and organizations
5. Civic and service groups
6. News medi

II THE HOD

A. Internal

1. Staff meetings
2. Assemblies
3. Newsletters
4. P.A. Systems
5. Homeroom
6. Student Publicat ons
. Small group meet rigs

8. Advisory groups
9. Handbooks

10. Student Council
11. Bulletin boards
12. Individual, face-to-race

B. External

1. Newsletters
2. Meetings
3. Telephone
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Mini-tours
5. Posters
6. Conferences
7. Grade card fillers
8. Appearance of building
9. Students and faculty

10. PTA channels
11. Letters
12. Reports-brochures
13. News media
14. Information contact working with

Communications Depa tment
15. Speeches
16.- Displays

III. THE MSAGE

A. Praise
B. Policies
C. Programs
D. People
E. Problems
F. Plans
G. Performance
H. Progress
T. priorities

IV. FEEDBACK AND INVOLVEMENT

A. Paitic pation in community groups and
organizations

B. Surveys
C. Questionnaires
D. Citizen volunteers
E. Internal advisory committee (students,

'faculty, and staff)
F. External advisory committee (parents,

patrons, businessmen, and clergy)

ALUATION

A. Questionnaires
B. Surveys
C. Advisory committees ( ind out what people
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want to know and if you are reaching the
D. Success of school program _s)

ADAPTING THE FRAMEWORK; DEL PASO HIGH SCHOOL

The framework was presented to the staff and

adopted by them. It was recognized thai there are no

effective communications programs which can be dupli-

cated cookie-cutter fashion. A communications program

will be, and should be, a do-it-yourself operation.

It would be necessary to adapt the frame_ rk according

to the needs of the particular situation.

_Frio

One cannot communicate, and may not need

communicate, with all the publics with equal Vigor

and success. It was decided to priori ize the publics

in terms of greatest need and impact. Two factors

influenced the staff decision regarding emphasis of

communication effort- (1) staff obervation and

experience; and (2) research findings.

g discussion at meetings concerned with

this project, it became evident that the staff
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pe- eived a number of pressures due to the image of

a continuation high school. These feelings, it can

be Suggested, provided, in part, the original impetus

for identification of this task as an objective for

the 1975-1976 school 'ear. The staff felt the image

:ffected student morale, parent support, w_d their

own morale.

Similar to our socie y which attributes a higher

degree of prestige to the doctor or lawyer than it

does to the plumber, schools and school programs have

"aura" -- a prestige -- attached to them. It is

gpnp--lly assumed th t attendance and -raduation from

Harvard University is more prestigious than attendance

and graduation from a local state college. It can also

be suggested that it is more prestigious to teach t

Harvard than at the local university or state college.

A similar distinction is often made within the local

school Aistricts where teaching at the high school

level is considered "better" than teaching at the e e-

mentary level.

Within high s_hools an aura of prestige often
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prevails. Many teachers desire to teach the gifted

r, "honors" classes rather than the average or lower

ability groups. It is suggested that this is not only

a matter of intellectual stimulat on but also a matt r

of ego and prestige. To teach in a school as unique

as a continuation high school, to teach studts who

have been truants, behavior problems in the school and

community, to teach in a school as little understood

the continuation high school affects the prestige

of that teacher within the community and the commun

of'teachers. Ego is affected.

Much the same type of feeling affects parents and

students. Many parents feel that their child's atten-

dance at a continuation high school is a sign of their

failure. They do not want to admit that their son or

daughter attends a continu tion high school and they

often offer little s pport to the school, the teachers,

and their children. Students feel out of the mainstream,

recognize their parent's attitudes, recognize the image

that a continuation high sehool often has, and their

morale suffers also.

ar"

The staff felt pride in Del Paso High School and

its educatIonal program. It was believed that many

36



parents and students had the same feelings. However

they felt the need to impress upon the public that the

co-Itinuat on educa ion prog am in the Walnut Valley

Unified School District is a quality program offering

a quality education. T.o accomplish a better understand-

ing and acceptance would be beneficial to all concerned.

The second factor influencing the staff decision

regarding emphasis of,communication efforts was research

findings. The objective es ablished for the task dealt

with atti ude -- the fostering of a more positive

attitude on the part of the public toward Del Paso

High School. An art cle in the Bulletin of the

National Association of Secondary School Principals

by Stanley Elam, "Attitude Formation: Direct Experience

Best,"21 commented on the survey findings if George

Gallup and the impl s of that research for school

communication efforts. This article was routed to the

staff. .Elam's article cont= Aputed t o significant

concepts.

21Stanley Elam, Attjtude Formation, Direct Experience
Best," NASSP -letin (Heston, Virginia: National
Association ol Secendary School Principals, 1974),
Volume 58, No. 378 (January, 1974)f pp. 50.53.
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The attitudes one holds toward the schools
depends heavily on whether the person gets
his information from the media or from direct
experience. Direct experience generally
results in a more favorable attitude.

2. The best source of information about the
public schools in their communities is the
students themselves, Parents rank second as
a source of information, with teachers and
the school board ranking about!equal.

These two factors -- staff observation and

experience and research findings --played a signifi-

cant role in the staff prioritization of communication

efforts. A rating form identifying the various publics

was devised. The staff was asked to rate -- prioritize --

on the basis of need and impact the publics within each

category. Following the "Delphi" technique, the

responses were talli d, the information fed back to the

participants, and they were asked to prioritIze a

second time. The purpose was to identify those publics

that Del Paso High School would emphasize In its com-

munications program. The results of the prioritization,

within the categories, Is as follows.

I. PUBLICS

A. Intern 1
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Students
Faculty/Staff

Internal - System

1. Other schools, staff in the dis
2. Other administrators
3. _ Central administration
4. School related agencies
5: Professional organizationp
6. Feeder school cluster
7. Private schools and colleges

C. External

1. Parents,
2. Civic and servi_ e groups
3. News media
4. Patrons (non-parents)
5. Community agencies and organiz_ ons
6. Ex-students

Although co munications ifforts would be made

with all publics, primary emphasis would concentra

on the highest rated public in each cate ory.

ITISIElnIlnE_VA±_irTthPaqt

Having prioritized the publics for communication

effortsjattention was directed to method. It was

recognized that lt is impossible to communicate with

all publics with One message through one medium. There-

fore du-ing staff meetingsconcerned with this task

during the latter part of October and into December,
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1975, the staff discussed each public, listed those

methods considered best for communicating with that

public, and prioritized the methods for each public.

Again a form was devised for rating the methods and

the "Delphi" technique used. The following is the

result of that prioritization effort. The publics are

identi -led and the methods, in rank order, listed

under each.

I. PUBLICS

Internal

1.. Students

a. Individual, face-to-face
b. Notes to students by principal/teacher
c. Progress reports
d. Advisory group
e. Student bulletin-
f. Small group meetings
g. Handbooks
h. Student publications

2. Faculty Staff

a. Individual, face-t -face
b. Staff meetings
C. Bulletins
d. Bulletin boards

B. Internal - System

1. Cther schools/staff in the district

Individual, face-to-face
1. Committee meetings
2. Visitations to .Del Paso
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b. Newsletters
c. Reports
d. Student publications

4. School related agencies

a. Individual, face-t -face
b. Newsletters
c. Brochures
d. Media
e. Student publications'
C. Appearance of building

5. Professional organizations

a. Meetings at Del Paso
b. Individual, face-to-face
0. Newsletters
d. Brochures
e; Reports
f. Media

Feeder school cluster

a. Individual, face-to-face
b. Placement Committee operation
c. Newsletters
d. Brochures

7. Private schools and colleges

a. Students in attendance at
b. Student volunteers from
e. Media

C. External

1. Parents

Individual, face-to-face
1. Attitude of child
2. Conferences with teacher
3. Intake interview

b. Progress Reports

41
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e. Newsletters
A. Telephone

1. Secretary's manner
2. Return of calls promptly
3. Discussion of problems
4. PositiVe Reports
5. Invitations
6. Attendance

Advisory groups
.1. Educational specifi ations

committee
2. Special task groups

f. Open house/Back to School night
g. Brochures/Reports
h. Student publications
I. Leers
j. Appearance of building
k. Media

Civic and servi e groups

a. Individual, ace-to-face
b. .Mini-tours
c. Speeches
d. Brochures
e. Newsletters
F. Media

News media

a Visitation to school
1. Open House/Back to School night
2. Special events/pro eets

b. News releases
c. Newsletter

Patrons (non-parents)

a. Visitation to school
1. Mini-tours
2. Volunteer aides

b. Speeches
e. Brochures/Newsletters
d. Media
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5. ctr unity agencies and organizations

a. Visitation to the school
b. Speeches
c. Brochures/Newsletters
d. Media

Ex-students

a. Individual_ _ace-to- ace
b. Newsletters
c. Volunteer tutors
d. Advlsory groups
e. Media

SUMMARY

It is well to conclude this c_apter by reassertin

that an effective co_ munications program cannot be

duplicated in cook4.e-cutter fas ion. communications

program will be, and should be, a do-it-yourself

operation.

The framework of ered in this chapter is adequate

as an analytic tool for identifying the variouS publics

-ith whom a school must communicate, the messages to be

communiated, the methods to be utilized, and how to

obtain feedback and,evaluate the communications effort.

It must be noted, also, that models are neither right

nor wrong, some are merely better than others. It is

suggested that the basic framework offered is adequate

4
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and n be easily adapted to other schools in other

situations,

Along with the frame ork has been described a

process for adapting the framework to the local

situation. Though the process is time ',consuming, it

offers certain advantages. One advantage is that the

process necessitates a great deal of involvement.

In another schoolsittiation it might involve parents,

students, and lay people, as well as staff. Involve-

ment it is suggested, leads to xesponsibil ty. .With

responsibility goes the eommittment for sue ess.

Secondly, the proee s 1.4, in Itself, a mcano of communi-

cating. From an assessment of needs a problem was

identified, an objective established, and a group

oriented toward achievement of a goal obtained. Work-

ing to ether in a consensus climate creates a positive

force -- trust among_participants increases -- which in

turn exPands the possibility for greater a omplish-

ment.
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Chapter Three

INTIRNAL CO_ ,ICATIONS - SCHOOL

INTRODUCTION

key part of the school communications program

is sound internal communications. Every school ad-

ministrator wants good student and staff morale -- an

many studies indi ate that good morale is directly

dependent on the effectiveness of the district and school's

internal communications efforts.

Internal communications can be defined, simply1 as

the,interchange of ideas and feelings and the dissemi-

ation of information within the schooland among.and

betweenthe schools and school system groups. Within

the school, three distinct groups have a need for

communications: students, staff, and faculty. Within

the school system exist such groups as the central

35
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administration, other schools within the di trict and

feeder school clusters, school related agencies, private

schools and colleges, other administrators, and pro-

fessional organizations.

It is the purpose of this chapter to discuss and

evaluate internal communiaations efforts. As was

suggested in Chapter Two, it was recognized that one

cannot, and may not nped to communicate with all the

publics with equal vigor. Prioritization efforts

determined that within the school, students would

receive the greatest effort. This chapter details

the method of obtaining data upon which was built

th- communications program with students. The methods

of communication are described and individually evaluated.

A method of obtaining feedback and evaluation data was

developed and utilized in this practicum. Data obtained

in this manner is used to evaluate the communications

program.with students at Del Paso High School.

T o cautions are necessary to mention. FIrst,

while It is convenient to differentiate between internal

d external communications or communications directed

toward one "public", it must be recognized that efforts

46
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.overlap. -For e- mple, while notes of commendation

are directed to the student -- categorized as one of

the internal publics -- there is communication value

ith the parents -- categorized as an externar_public.

Secondly, one can more readily describe and

evaluate concrete examples of communications. The

traditional memo, bulletin, announcement, letter,

meeting, newsletter, or bulletin board are examples of

concrete communications efforts. There is, however,

a more subtle form cf communication which is of utmost

importance. This is the communication of feelings.

The.communication of warmth, interest, and concern is

difficult to describe, quantify, and evaluate objective-

ly. However, it-As suggested, the effectiveness of the

more concrete forms of communication is dependent to

a large degree, upon the effectiveness of the more

subtle forms of communication.

STUDENT PERCEPTIONS OF THE SCHOOL

In considering the need and possible _mpact_

communi ations within the school, Staff prioritizat

efforts determined that communication efforts would

cencentrate on students. Students are important
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ation agents. Students see all and hear all

about what is going on in the school, and they are

inclined to tell_all at home, usually in an exaggerated

form when 'it comes to school problems.

Only by knowing the _engths and seaknesses of

the school as perceived by the students, can one

determine whether agreement or disagreement exists

between the student "public" and the school and whether

understanding or misunderstanding exists. The communi-

cations program can then stress the points understood.

and interpret and further explain those points mis-

understood to build good wIll, understanding, and

confidence.

For any communications program tobe effective

is necessary to employ basic steps; 1) identifica-

tion of the "publics"; 2) identification of these

"publics" knowledge of the school, understanding- of

the school, and concerns about the school; 3) identi-

fication of the methods of communi ating with each

public; 4) identification of the kinds of "messages"

to be communicated; and 5) identification of ways of

obtaining feedback and evaluating the communications

48
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program. Chapter Two discussed items one and three

above.. To gather information about-the students' atti-

tudes and knowledge of the school, an a titude survey

s developed.

dent S hool A itude- u

During December, 1975, a student a I ude- survey

was developed. Through the questions, the author attempt-

ed to gather information regarding (1) student perception

of purpose(s) of the school, (2) student perception of

their success at the school, 3) student perceptions of

parental and community attitude toward the school, (4)

student UfItI into the school, and (5) strengths and

weaknesses of the school (See Appendix, Exhibit C ).

'The instrument was administered by the teaching Staff

in January, 1976.

In administe ing the Instrument, the s 41ff.ex-

plained the purpose of the que t_onnaire -- to receive

the students'perception of the school. Students'were

requested to treat the survey seriously -- we really

wanted to know how they felt. Students were asked to

respond to all items. At the time of administration
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there were 97 _ -_dents enrolled in the school with 85

students present.

The first question asked of the students required

them to identify the purpose(s) of Del Paso High S-hool.

The question-wass

1. In my opinion, the main purpose of Del Paso
High School is to . . . (CHECK ONE OR MORE)

_ -a. Make _t possible to get a diploma.

b. Help in making up lost credits.

c. Help in review of reading, mathematics,
Or basic subjects-

d. Help in getting a job.

. Help in getting along-with other peole.

f. Help to go back to the regular school.

g. other (Please explain)

h. Other (Please explain)

i. No Response

While the responses to the query varied, determined,

t can be suggested, by the individual student's specific

reason for attendance, 81 (95.2%) of the students checked

a -- Make it possible to get a diploma. Three of the

students who did not check this respons- were students
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who were pXanning to request transfer t- the regular,

comPrehensive high school. Each of the -hree students

did check response f Sixty-five students (76.4%)

checked response b -- Help in making up lost credits.

While every pre-determined response received

attention by the students, they overwhelmingly perceived

the functions of Del Paso High School to be helping

the Student-to make up lost credits and making it possi-

ble to get a diploma.

Three questions were asked concerning success at

the schOol. The students were.asked to compare their

achievement at thcIr previous school with theIr

achievement at Del Paso Hi h SchOol.and to indicate

whether Del Paso High School had helped them. The three

questions were :

How well we e you doing in school before you
came to Del Paso High School? (CHECK ONE)

a. Very Well

b. Average

c. Below A e age

5 1



How do you feel you are doing at Del Paso
High School? (CHECK ONE)

a. Better than before coming here.

b. About the same as in other schools.

c. Not very well.

4. .Do you feel that Del Paso HIgh School has
helped you? (CHECK ONE)

a Yes

b. No

42

In regards to their achievement at their previous

high school, 72.9% (62) of the students saw themselves

s achieving at below average. 17.6% (15) considered

that they were doing average, and 9.4% (8) felt they

were doing very well.

Ninety-six percent (82) of the students felt that

Del Paso High School was able t help -them.

Seventy-nine percent of the -t dents (67) saw

themselves as doing better at Del Paso High School than

t their previous school. Twelve percent of the students

(11) felt they were doing about as well as in their

previous school, and eight percent (7) felt they -e e

not doing as well.



Questions seven and eight'attempted to measure

the socialization process in the school -- how well

the students "fit" into the school. Question seven

asked the student to "describe" where they fitted in

at their previous school. A series of circles, much

like a dart board, were drawn. If the student felt

he was really in the "center-of-things-, he was to place,

a check mark in the center. The further out from the

center, the further "out" of the school and its acti-

vines.. Question eight was structured in the same

manner. It asked the student to describe how he fi ted

into Del Paso High School.

In regards to their previous school, 60% (51) of

the students indicated they were not involved, not a

t of the schoor:. ,Only 14.1% (12) indicated they

were involved and 25.8% (22) were in-between. At Del

Paso High School only 8.2% (7) felt they dfdn't *fit",

25.8% (22) rated themselves as "in-between-,' and the

remainder, 65.8% (56), felt in the center of things.

. Questions five and six dealt with students per-

ceptions of parental and community attitude toward the

school. QuestIon five asked:



How does the coMmunity regard Del Paso High
School? (CHECK ONE OR MORE)

ao Needs to lcnow more abou_ it?

b. School gets good publicity.

c People have a negative attitude toward
the school.

d. Other (Please explain)

e. Other (Please explain)

Only four students (V.7%) felt that Del Paso High.

School received good publicity. Fifty-three students

(62.3%) suggested that people in the community have a

negative attitude toward the school. Fortyrone students

(48.2%) recommended that the community needs to know

more about the school. A number of students checked.-

the respon e, Other, and made comments such as the follow-

ing.

"They see the school as a place for dopers,
drop-outs and flunkies.'

"Who cares?"

"People don' want to hear how good it it

u stion six concerned itself wi h parental

attitude as perceived by the students. It askeds
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How do your parents regard Del Paso High
School? (CHECK ONE OR MORE)

a. Need to know more about

b. Have a positive -ttitude toward the school.

c. Have a negative attitude toward the school.

d, Other (Please explain)

e. Other (Please -explain)

65.7% (46 ) of t e 70 students who responded to this

question indicated that their parents had a positive

attitude toward the sch ol. Eleven of the students felt

that their parents needed to know more about it (15.7%)

and twelve studenta (17.1%) felt their parents had a

negative attitude toward the school. One student

checked Other and explained -- "As a school for drop-

outs, drug addicts and bad kids".

Queition nine asked the students to identify the

things they liked about Del Paso High School things

they felt were its greatest strengths. Twelve items

were mentioned. They are listed below with the number

of times that response was mentioned indicated in the

parentheses.
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Staff and theIr attitudes toward and
relationships wIth students (25).

2. Ability to work at own pace (24).

3 Individualized instruction (13).

4. Free time and token economy (11).

5. Amou t of time required for attendance (10).

-6. Way of earning credit (6).

7. Sensible rules (6).

8. Other students (5)

9. Art program (3

10. Open classroom structure (3).

11. Help in getting a job (1_

12. Students learn better (1).

The last question on the instrument requested the

students to list those things they would like to have

changed. They were asked to include things they felt

were the school's chief weaknesses. Among those items

that were mentioned, only five items were mentioned

more than once. The items listed and the number of times

is indicated below.

1. Need more school activities (5).

2. Need food service in the P.M. session (5)

5 6
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3. Attitude and behavior of some students

4. Bad publicity (2).

5. Need more breaks (2).

6. Revise LAP's for equi y in credits and time (1).

7. More teachers (1 ).

8. Larger s-hool (1

9. Credit cards sent out too late (1).

10. Clean the front of the school (1).

11. Need group activities in the classroom (1).

12. Rules (1).

13 "Push" the students harder (1).

Messaes to be Communic ed:

A good communi-ations system is one in which school

officials not only infor, but are kept informed. Not

only are opinions stated and needs expressed, but school

officials listen to the opinions and desires of others.

Communications is a two-way street.. To make this

a reality, feedback must be obtained. Most feedback

will be informal. Daily interchange with the various

publ-cs will allow for information to be received by

the school officials. Periodically, however, it is

necessary to survey the various publics more formally.
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ten questionnaires are one way to "feel-the pulse"

of the publics. These surveys should attempt to deter-

mine the knowledge and general attitudes of these

publics about the schools, as well as wh t they want

to know and whether the school is reaching them effec-

tively.

Both informal and formal feedback need to be

evaluated, frankly, in order to determine the messages

that need to be communicated. Only through this type

of analysis can one identify the points to be reinforced

and further explain those points misunderstood. Second-

ly, if changes need to be made -- and in all probability

they will be necessary -- those changes can be identi-

fied.

Analysis of the data received from the survey

instrument, combined with informal feedback, suggested

the following.

The students recognize and understand the
primary purposes of Del Paso High School.

a

The students, generally, felt that they were
successful and learning at Del Paso High
School.

5 8
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The students feel included in the "mainstream"
at Del Paso High School.

4. The students felt that their parents and the
community needed to know more about the school
and needed to acquire a better understanding
and acceptance of its educational role.

The students recognized a number of strengths
of the school.

6. The students identified a number of weaknesses-
needs within the school.

The.above made obvious that the primary emphasis

of the communications efforts with students would be

reinforcement of attitudes. Efforts would be expended

to reinforce the students feelings of success in the

school, to reinforce their feelings of belonging, and

to reinforce those things they considered to be the real

strengths of the school. At the same time, efforts

would be made with the students to bring about change

in those areas they identified as weaknesses-needs.

fi

Ob ectives o the Communic- on Effortsx

In order to evaluate the success or failure of any

effort, a basis fmr comparison must be established.

Pour objectives were established for the communication

efforts with students. These wes
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1. By June 1, 1976, no less than 79% of the
students will rate themselves as "doing
better" at Del Paso High School than at
their previous school as measured by a
student-attitude survey.

By June 1, 1976, no less than 65% of the
students will rate themselves as "in the
center of things" at Del Paso High School
as measured by a student-attitude survey.

By June 1, 1976, the students, given a
rating scale, will indicate that their teach-
er is "superior" in all characteristics
essential for teaching success at Del Paso
High School.

4. by June 1, 1976, the staff will have resolved
to the satiSfaction of the students the two
major weaknesses-needs as identified in the
December student-attitude survey.

OMMT_INICATION

During the planning phase of this project, the

staff had identified a number of communication methods.

Each -f t e methods will be described.

Individual. face-to-face:

The survey instrument data revealed that the

students considered the greatest strength of the

school to be the staff and their relationships with

students. This 'strength, it can be suggested, accounts,

in part, for the students' feeling of fit" into the

6 0



school as indicated by their response to question

eight on the instrument. This attitude was one the

staff wished to continually reinforce through face-

to-face contact with the st:dents.

To enumerate the multiplicity of tpchniques

used by staff in their individual contacts with

students, or the number of hours each staff member spent

talking with individual students would be virtually

impossible. All staff members made attempts to:

1. Sit and eat wi h students in their lunch/break
area.

2. Follow-up on problems anti resolve complaints --
no matter how small or insignificant they seemed.

. Be accessible to students to discuss problems,
gripes, or suggestions.

4. Turn st dents on by being enthusiastic and show-
-ing thnt they were genuinely interested in what
students were doing.

5. Be a listener.

Call absent students.

Suffi

sincere ef

for any purpose.

to say that every staff member made a

be available to students at any time,
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Notes_ _toS dents

During the 1974-1975 school year, the author and

staff had developed and implemented a behavior modifi-

cation program at the school. 22 As the behavior modi-

fication program developed during thatyear, some

staff members found thatIcritten notes to their students

provided a significant positive reinforcement. It was

suggested that the principal'might further this rein-

forcement by also writing notes to students. Occasional-

ly, therefore, a teacher would request the author to

write a special note to a student. This p-actice con-

tinued on a rather informal basis throuehout the first

semester of the 1975-1976 school year.

As the st_ff discussed the methods and messages

to be transmAtted to the students, a strong feeling

developed that the writing of notes, especially by

the principal, could have a significant effect upon

the students and their attitudes toward self, school,

and learning. The concept was that successes, be they

large or small, achieved by students should be recog-

nized. The message was praise.

22s,ee 'the Midi-Practicum Report presented to Nova
University by the author.

6 2
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Every Thurd y, during lunch, staff meetings

were held. The first order of business was for the

staff to provide the author with a list of students

they wished notes to be written to. Note cards with

the school name and the school logo were printed to

indicate that the principal spoke for the school as

well as himself. The 30 seconds or so it took to

it "Congratul tions" and sign, or "Keep up the good

work or "You have made us proud" lct the student know

that the principal -as aware of his progress and per-

formance and that he cared.

Pro-re-- eports:

Grading is one of the most controversial topics

American education. From the elementary to the

graduate level,-most of the students' or the teachers'

life in school revol-es, directly or indirectly,

around the grading system. In recent years, the radi-

tional grading system -sing A's, B's, and C's has come

under increasing criticism.23 As a result, hundreds

23For an exce_lent diseussion on grades and grading see
Howard Kirschenhaum, Sidmey B. Simon, and Rodney W.
Napier, Wad-JR-Get? The Cradin-, Gameuin American
Education (New York: Hart Publishing Company, I
1971).

6 3
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of schools and colleges have intoced changes in

their grading system.

not necessary to enter in o an examinatl

of the dif ering philosophies regarding grading and

reporting. It is necessary to explicate the philosophy

of Del Paso High Schoo1.

The instructional approach of Del Paso High School

might be.termed the MEstery Approach. It is not only

a different method of grading but_ an entirely different

approach toward teaching and learning.

The mastery approach begins with the teacher de-

ciding what his operational or beha ioral objectives

are for his students, that is, what exactly he wants

them to be able to do as a result of their learnings.

He then organized these learnings into units of study

and arranges the units in a logical sequence, e ch unit

serving As a necessary or logical buIlding block to the

unit succeeding it. Then the teacher determines how

he will measure whether o- not the student has mastered

the body of knowledge and skills in each of the units.

At the -ery beginning of the course, the tea her
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provides the studen-s with all this information --

what they are expected to learn, how their learning

will be demonstrated, and what level of proficiency

is required before they can move on to the next part

of the course. In addi ion, he explains to the students

what resources

level of mastery.

e available to help tki'em achieve the

dente -re then free to master the course content

in their own fashion. Each student proceeds at his own

pace. One student may take a se- ester to accomplish

what normally done in a year. Another student may

take a year to do a semester's work in a particular

subject. Under this system, the course is oriented much

more to the individual student and the teacher spends

most of his time in individual tutoring rather than in

large group lecture and discussion.

The focus of this system is on success, not failure.

Since a criteria for a passing score has been designated,

any student who meets the criteria passes; any student

who does not meet the criteria continues to work to

bring it u0 to passing. Our grading system is simply

PASS. Studeni feel freer to take risks, disagree wi,h
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the teacher, and explore the subject in their own way.

Since, in our philosophy, we wish to encourage the

at itude of success -- which, in itself, is motivational,

we have determined to offer "va iable" credits. In

California, the normal semester course As worth five (5)

credits. a year-long course is worth ten (10) credits.

Having designed our courses into units and having em-

p .oyed specific behavioral objectives, At is relatively

easy to judge what amount of learning is le,orth one (1)

credit. Therefore, we offer one (1) credit at a time

until the st-dent completes the five or ten credits

in the course. The earning of each individual credit

is a success far the student and a building block for

more success.

The emphasis is on learning, success, and success

a motivator'. The report card, or progress report,

must reflect that philosophy. It was apparent that our

Progress Reports were not reflecting this philosophy

and were n t structured to allow for the type of-re-

porting we wanted. Three messages, it was felt, should

be t -nsmi ted through the Progress Report -- Praise,

Progress, and Performance.
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It was dec ded to re s rcture the Progress Report

form. The previous repor See Appendix, Exhibit D)

had included a heading -- Areas of Improvement for

description of work accomplished. It also had a heading --

Areas Needing Improvement -- for description of skills

and knowledge the student needed ti improve on. Two

opposing signals were being transmitted. It was felt

that the emphasis should be on the positive -- praise

and on what was learned -- per_ormance and progress.

The Progre s Report was restru tured (See Appendix,

Exhibit E) to include only one heading -- Learning

Demonstrated.

Secondly, the staff made a-concerted effort t

change their behavior in writing the Progress Reports.

Each staff member attempted to write the report in a

manner which reinforced for the student what was learn-

ed. Included also was how the learning was evaluated

and to what degree the learning was accomplished. At

the same time that this would reinforce the student's

knowledge of his learning, the Progress Report would

emphasize for the parents our concern for learning

and their child rather than seat-time and exposure.
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Acl_,-FAE.ou

In early February, individual classes elected

representatives to serve on a Student Advisory Council.

This council met every Wednesday to discuss problems,

make suggestions, and relay information-, decisions, and

possible solutions to the students and principal. Both

minor and major problems were disc -sed and solved. Pro-

jects were o-iginatedb organized, and carried out t rough

the group.

Two minor problems that the Student Advisory Coun-il

considered were expenses for student supplies and ade-

quate activities. One of Ole weaknesses identified by

the students in the student s-rvey was the lack of act

ities at the school. The Student Advisory Council

undertook to outline activities for the remainder of

the year. Their suggestions and a -chedule of activities

was taken to the student body through their classes,

ratified and adopted by the students and staff.

Another minor problem had to do with the expense

of supplying students with pencils and pens. This

practice had been followed since the inception of the

school. However, the prac i-e was'being abused by the
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a-

round the rooms and on the campUs. The Advisory Council,

decided, after consUlting with their individual classes,
-to stop the practice or supplying these items and

begin to sell the pencils and pens. Profit would go

1into the student-body -fund.for 'purchase of libr ry books

or other educational materials and equipment.

A major project undertaken by the Advisory Council

was curriculum reform. The author and staff had been

committed to developing a "competency based" .educational
system. As this system was developed and the ideas

formulated, discussion was held with the studeni,s on the

Advisory Council. The concept was to signal to the-

students the continually changing nature of the school

and the schools' concern for developing the best possible
educational program for the students. The final draft
of a competency-based

educational program and a number
of specific recommendatior for change were di_cussed

with the Council. The package was forwarded to tkle

Superintendent. Specific poliey and regulations will
be developed during the 1976-1977 sehool year to imple-
ment the pro ram.
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',Another major project was undertaken upon recom-

mend-tion of the Advisory Council. This was a.fund

raising dinner to be held at the school. The dinner

was seen aS a means of raising funds and a means of

bringing the public to the school. Organized by a pa-

rent group and the Advisory Council this event realized

an adult attendance of over 300 and a profit of $450.00.

Small Group Meetin ss'

!Students need correct information, explanation

and answers from school officials; school officials

need correct information, constructive opinions, and

serious ques ions from students. School officials

and students should talk together more often than they

do. UnfortUnately, in many places communication is

primarily one way -- over the intercom, from the podium,

or in the bulletin. These are not effective two-way

communIcation techn ques.

One of the major techniques to break the one-way

communicat ons barrier is to visit classrooms for the

purpose of answering questions, explaining new rules

and regulations, and listening to student comments.

7 0
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'The author utilized this technique num_rous times

during the school year. Two instances serve as examples

of:what can be accompli- ed.

One of the desires of students in the afternoon

session, expressed through the survey instrument, was

food services during their breaks. In the morning

session and during lunch the school had been able to

provide a catering service (private concern) to fill

this need. When it became apparent that this was a

need of the afternoon group the principal went to each

class and discussed it with each. Volunteers to work

with the principal were identified. The students spent

two afternoons making telephone calls to different

catering services without being able to locate anyone

able to provide the service. The principal, with a

couple of the student volunteers, visited each class-

room and explained what had been done and the results.

The classroom visitors listened to further suggestions

from the students and explained the difficulty with

each -- the principal allowing the students to answer

most of the questions. The technique was successful.

The students recognized that they had been listened t_

a t on had been taken on their request, and, though a
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satIsfactory solution was not possible, the reasons

were explained.

On another occasion a theft occurred at the school.

An electronic, printing calculator, purchased with

student bodymoney, was stolen. The principal went to

-each class and told of the'theft and discussed Ifith

the students the concepts that the school operated on --

trust, adult responsibility, etc.. 'The calculator was

returned'.

The point of this second example is that the effo-t

made to go into each classroom to discuss the problem,

to reinforne the concepts and foundations of the school,

the engendering of some feelings of empathy, trust, and

responsibility was successful. Other techniques --

such as letting the staff members talk about the problem

or commenting in the student bulletin -- would not have

been as successful.

S -dent Bulletins!

Del Paso High School's student bulletin, the

"Eagles' Eyrie," was a totally new effort. Being a

relatively small school with a small number of students

7 2
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it had been assumed that It wasn't necessary to formalize

the communication efforts. However, many messages were

not being received by the students.

It was decided to establish a student bulletin to

reinforce student attitudes, signal possible changes

and obtain reactions that might clarify thoughts and/or

alter solution strategies, and inform students of events

and a tivities. The bulletin was published the first

day of every school week, distributed to all students

by the teachers, read to ,e students, and posted in

the classrooms.

EVALUATION OF COMNIPIICATION EFFORTS WITH STUDENTS

Communication efforts wi h students were directed

at reinforcing the student& feeling of success in school,

relnforcing their feelings of belonging, and reinforcing

those things they considered to be the real strengths of

the school. At the same time, efforts were made to

bring about change in those areas,that the students

identified as weaknesses-needs. Stated in behavioral

terms, the objectives establIshed were:

7 3
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By June 1, 1976, no less.than 79% of the,stu-
dents will rate themselves as "dolng better"
at Del Paso High School than at their previous
school as measured by a student-attitude survey.

2. By June 1, 1976, no less than 65% of the stu-
dents will rate themselves as "in the center
of things" at Del Paso High School as measured
by a student-attitude survey.

By June:1, 1976, the students, given a rating
scale, will indicate that their teacher is
"superior" in all characteristics essential
for teaching success at Del Paso High School.

4. By June 1, 1976, the staff will have resolved
to the satisfaction of the students the tWo
majOr weaknesses-needs as identified in the
December student-attitude survey.

Cbtalntn EvaluatIon Data*

In June, 1976, a second questionnaire (See Appendix,

Exh bit F) was administered to gather data. This survey

was conducted with 59 students in attendance. Of the

59 students, 43 had responded to the first questionnaire

in December.

Hesul s of Follow-Us Surve

George Gallup discovered that '"the best source of

information about the public schools in their commun ties

Assuming Gal up's
is the students themselves

24-
Elam, loc. 52.

7 4
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conclusions to be correct, it is of extreme i portanee

that students have a positive attitude toward their

school of attendance. The emphasis of the communication

program at Del Paso High School with students was to

continually reinforce an already positive attitude.

To be satisfied with an already positive at itude

and ignore the necessity of continuous reinforcement

would be a critical mistake. Since students are of

major importance in fostering an attitude within the

community, it is necessary to constantly strive to d

velop and maintain a positive attitude on the part o

students toward the school.

Of significance in developing and maintaining a
posi ive attitude toward a school is the student's feel-

ing of success in that school. Students who do not find

success in school become alienated -- they quit learn-

ing and drop out -f school, psychologically And physi

eally.25

25R. J. Havighurst and L. J. Stiles, "National Policyfor Alienated Youth," The Phi DelIa_Eaut2E, April,1961.
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The first objective established wass

By June 1, 1976, no less than 79% of the stu-
dents will rate themselves as "doing better" at
Del Paso High School than at their previous school
as measured by a student-attitude survey.

As the data in table 3.1, page 67, indicates, the

objective was accomplished. In the originalAattItude

survey, conducted in January, 1976, '79% of the students

indicated that they were doing better at Del Paso High

School than at their previous high school. The follow-

up attitude survey shows a growth of-2X- from 79% to 81%.

This data is for the totality of students responding

to the questionna..res.

However, only 43 students responded to both ques on-

naires. Del Paso Hi h School accepts students ateuly

time of the school year. It also releases students'from

attendance whenever the stud nt completes the required

number of credits for graduation. Many students leave

the district, run-away, join the service, or, in other

ways, leave the school. This accounts for the smaller

number available to answer both questionnaires.

W-a_ is significant Is that the -_onger the student



TABLE - .1

STUDENTS' ATTITUDE OF SUCCESS AT DEL PASO HIGH SCH OL

MEE: How do you feel you are doing at Del Paso High School?

RESPONSE TOTAL SU1VEYED
STUDENTS RESPONDING TO BOTH SURVEYS

Pre-Attitude

Survey

Post-Attitude %

Survey

Pre-Attitude

Survey

Post-Attitude

Survey

BETTER 79% 67)

WOM

81% (48) % 69.7% 30)

pmet giutindima

ABOUT

THE

SAKE

NOT

VERY

1ELL

13.57 (8)
+1 5%

77

7 5.0% (3)
2 3% (1) -71 %



is enrolled at Del Paso HIgh School the greater

his attitude of success in the school situation. On

the pre-attitude'surveY, 69.7% of these students felt

they were doing better. On the post-attitude survey,

81.3% felt theY were doing better, a growth of 11.6%.

A second question was asked _o obtain a perspective

on how the students felt about their achievement at Del

Paso High School. Students were asked, on both question-

naires, ilhether or not they felt Del Paso High School

had helped them. On the first instrument, 96.4% (82)

of the students 85) felt that Del Paso High School

had helped them. On the post-attitude survey, 96.6%

(57 ) o-f the students (59) felt that Del Paso High School

had helped them.

There are many factors which could influence this

attitude, ona of the variables is communication. One

cannot make a direct correlation between the communi-

cation efforts and t e positive growth in attitude.

One can only sUggest that without continual reinforce-

ment of that attitude, through communication efforts,

growth would not be as substantial.

Students who find success in school feel pos ve

7 9
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about that school. They become positive public rela-

tions agents in the community. Students who do not feel

alienated from the school -- who do not feel rejected .

by the school and in turn reject the school -- also

become positive public relations agents in the oommunity.

The second objective established wass

By June 1, 1976, no less than 65% of the students
will rate themselves as "in the center of things"
at Del Paso High School as measured by a student-
tstttitude survey.

In both the pre- and post-attitude surveys, a ques-

tion was included which asked the students to describe
fi

where they "fitted-in" at Del Paso- High School. A seri

of circles, much like a dart board, were drawn. If the

student felt he was really in the "center-ofthings",

he was to place a eheck mark in tHe center. The further

out from the center, the further "out" of the school and

its activities.

On the first instrument, 65.8% of the students felt

in the center of things. 25 % rated themselves as

"in-between" end. the remainder, 8.2%, Telt they didn't

fit. As Table 3.2, page 70, indicates, there 1%s a
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f cant change in attitude during the tim -span of

practicum. On the post-attitude survey instru-

ment, 72.8% (43 ) of the 59 st dent res onding indi-

cated they felt in the "center-of-things". Only 5.0%

(3) students felt they didn't fit, while 22% (13) of

the students felt "In-betWeen". The table indic-tes

there was a decline in the percentages who f lt out

of the mainstream, with a definite, slgtiiflcant in-

crease in the percentage of students who felt in the

"center-of-things".

Table 3.2

SOCIALIZATION INTO DFL PA,7,0 HI T -Tor,

Response Pre-Atti
Survey

de Post-Attitude
Survey

Center of
Things

65.8

In-Between 25.8

Out 8.2

8 1
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Again, the author must cautIon that a direct

correlation between communication e forts and this

particular attitude cannot be drawn. Other vari-

ables intervene and no effort was made to measure the

effects of these other variables. It can only be sug-

gested that without communication efforts -- the more

subtle forms of communication -- the results m y not

have been as positive.

The staff, their -t itudes toward and relation,-,

ships with students, was identified as one of the major

strengths of Del Paso Hi h School on the initial atti

tude-survey. This attitude was one that the staff wait-

ed to continually reinforce. The objective established

was:

By June 1, 1976, the students, given a rating
scale, will indicate that their teacher is "su-
perior" in all characteristics essential for teach-
ing success at Del Paso High School.

The post-attitude survey attempted to ascertain

whether or not the teaching staff maintained that atmo-

sphere which fosters such an atti ude. It was assumed

that if teaching sta f membe- (1 ) showed a sine _e

8 2
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interest in studen.,s, (2) were considered to be fair

ith ali studen,s, were helpful, (4) were pleasant

(5) kept the stu3en 7 informed,of how-they were doing,

(6) were helpful with_ both school work and outside

problems and activi les, and (7) demonstrated a sincere

interest In the school they would reinforce the atti-

tude expressed by the students. Secondly, thro gh stu-

dent ratings in these categories, staff members could

identify areas for imprcmement.

'Implicit In the questionnaire was an attitude on

the part of the teaching stff. It is rare that stu-

dents have the opportunity to assess teachers. When

the students were requested to do so, the message was

signaled to the students that we really do care what

they think about the staff. The instrument, In

tself, was a communication device.
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The question askea was:

FACULTY AND STA F

The opportunity for students to assess the teaching
staff is not often availAble. You have that oppor-
tunity. As we view ourselves and attempt to improve
we would appreciate your THOUGHTFUL and HONEST re-
flections. Circle the name of your teacher but assess
all tachers.

Ci cle ones G - GOOD
F - FAIR
P - POOR

HOGAN BALES KENDALL ANDERSON SCHAFER

I. Shows a
sincere inte-
rest in stu-
dents

GFP GFP GFP GFP GFP

2. Is fair
with all

OFF OFF GFP GFP GFP
students

3. Helpful OFF GFP OFF GFP GFP
4. Pleasant OFF GFP GFP GFP GFP
5. Keeps you
informed on
how you are
doing

OFF OFF OFF GFP GFP

6. Is help-
ful with
both school
work and out-
side'problems
and activi-
ties

GFP CFP CFP CFP GFP

7. Appears '(_)GFP
have a strong
interest in,
our school

GFP OFF GFP GFP

----

8 4
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By applying a nu_e-ical equivalent to each of

the suggested ratings -- 5 for Good, 3 for Fair, and 1

for Poor -- an arithmetIc average was calcul-ted. First,

as shown in Table 3.3 an average score was calculated

on each item for each teacher as rated by the students

wi hin the self-contained classroom. These students,

it can be assumed, would know that individual teacher

best. Second, excluding the students within the self-

contained class, an average was calculated for each

teacher as rated by the other students in the school.

Table 3.4, page 75, presents that data.

Table 3.3

AVERAGE RATING OF STAFF MEMBER
BY STUDENTS IN SELF-CONTAINED CLASSROOM

Item BS

Staff Member

HK DA DH KB

4.0 4.03.9 4.0 3-9

2 4.1 4.0 4.2 4.1 4.0

4.3 4.0 4.2 4.3 4.1

4 3,9 4.0 4.4 4.1 4.5

5 3.6 4.0 3.6 3-8 3-8

6 3.8 3.8 3.6 3.9 3.8

7 4.7 4.1 4.6 4.3 4.4
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Table 3.4

AVFRAGF RATING OF STAFF MFMBER BY STUDENTS
OTHER THAN THOSE IN SELF-CONTAINED CLASSROOM

Staff Member

Item BS UK DA DR KB_
1 3-9 4.0 4.0 4.0 3.9

2 4.1 4.0 4.2 4.1 4.0

3 4.3 4.0 4.2 4.3 4.1

4 3.9 4.0 4.4 4.1 4.5

3.6 4.0 3.6 3.8 3.8

6 3.8 3.8 3.6 3.9 3.8

4.7 4.1 4.6 4.3 4.4

The data, as presented in the tables, suggests

that the staff was able to display to the students those

attributes considered to be.significant in fosterlig'and

maintaining the attitude, on the D __ of students, that

the staff does care about them. Secondly, a comparison

of the two tables suggests that each staff member was not

only successful in displaying these attributes to their

individual, self-contained classes, but were perceived by

the total student body in a most positive way.

As significant as thIs data are the comments made



by students about their individual teachers.
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Another

question on the instrument requested the students to en-

tify one outstanding feature of thei- teacher. Among the

comments -ere:

BS "He more involved in his work than most
teachers." (sic)

"His personality! Its great! (sic)

"He is liberal, gives you fair breaks
treats you like you treat him."

' HK "Yes, I believe really cares
about everyone of US. I know I really
enjoy having her as my teacher.

"Yea. she really cares wether you are
learning something or not." (sle)

"I've learned more from- than I
hay from any other teacher, and T. enjoy
her sincere warmth and ,caring that she shows
us student

DA "He is really helpful and friendly."

"I can talk to him about my problems at
school or home."

"He's nice unders anding, helps us with all
our problems even outside. he really listens

. he brings certs, he really a greJt teacher.
and he tries to make our school work fun.
he's really great." (sic)

DH "He t: . to help, he cares what happe
students out ide The school."

8 7
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"She knows h
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--s and understandings." (sic)

to work with people."

"Pleasant to have as a teacher these years.
I wish there were more of her. She very de-
sent outstanding teacher." (sic)

"She helps you to learn and tries to help
in your work."

Students we e also provided -i h the opportunity

to assess the principal. The question asked was:

Assess the Principal. Circle ones

G - GOOD F TrAIR P - POOR

10. Shows a sincere Interest in students. G F P

11. Provides fair and equitable treatment for all. G F P

12. Helpful.

13. Pleasant.

14. Has a strong interest In the school.

15. Is sensitive to and shows respect for the
opinions and beliefs of s udents.

G F F

G F P

G F P

G F P

Applying the same numerical equivalents t_ the

rating scale as for the teaching staff, an arith-e:i

average was calculated. Table 3.5, page 78, presents

-data on the "scores" re eived by the school principal.
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Table 3.5

STUDENT ASSESSMENT OF
SCHOOL PRINCIPAL ON SPECIFIC CHARACTERISTICS

ITEM SCORE

10 4.2

11 4.2

12 4.1

13 4.1

14 4 6

15 3.9

Taken as a whole, the postattitude survey strongly

sts th t the entire staff did an admirable job in

reinfo -ing t-at which the students had indicated was

the schools major strength. No evaluation can be suggest-

ed as to whether improvement occurred as the instruments

did n t provid for that type of measurement.

The fou th objective established wass

By June 1, 1976, the staff will have resolved
to the sat tion of the students the two major

8 9
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weaknesses-needs as identified in the December
student-attitude survey.

The two i ems most mentioned by the students on that

Instrument were,(1) lack of activities. and (2) lack of

food services for t e af ernoon session.

As has been described in this chapter, actions

were taken to resolve the problems and bring about

change. One of the needs -- food services -- was

unable to be fulfilled. However, thi- was discussed

with the students and, in the opinion of the author,

their understanding and acceptance obtained. The

second need was resolved by meeting with the -tudents

and planning an activity schedule.

The post-attitude ey a ked three quest ons

to garner the students attitudes toward these planned

activities. The first question asked "Do you feel

we had the tight number of school activities this

year?" -esulted in 64.4% (38) of the 59 students

responding rating the activity schedule as "O.K.".

Fifteen of the students (25.4%) desired more activities

and 10.1% (6) of the students wanted fewer activities.

The author concludes that the activity schedule was
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satisfactory to the -y of the students.

The _ct v ty schedule was a first attempt and

needed to be critically evalua ed. Therefore, the

question was asked "What activitie- would you like

to add?' The concept was to identify --tivities that,

given more time and thought, the students were no-

inter sted in. Sixteen students made sugRestions,

27.1% -f the respondents. The sixteen students identi-

fied seven a-tivities they would like to add. These

are listed below with the number of times men loned

indicated in the parentheses.

1. EducatIonal Field Trips (5)

2. Horseba k Ri.ng 3)

beach (3)

4. Music Lessons (3)

5. Basketball 1,

6.'Zoo (1)

7. Magic Mountain (1)

The converse to the above question was asked --

"What actIvItIes would you like to do away with?" Only

seven students responded, 11.8%, and identified two Items

9



ahing (6) and golfing

This information provides the school wit

for planning activiti s

Change occurred because

81

Input

for the 1976-1977 school Year.

of Lhe communication program,

'feedback was obtained, ant. because of the input, the

program can be altered to fIt the desires of this

public.

EVALUATIOM OF m E METHODS OF COMMUTIO TIca

Formal ev _uation -- questionnaires -- of the

various methods of com unication was not attempted.

oarlicr in this chapter page
As was stIggtA

37) the more subtle forms of communication are diffi-

cult to evaluate and measure quantitatively. There-

fore, evaluation was obtained informally -- through

discussion with individual staff members, at staff

meetings, and through comments made by students,

staff, and parents.

IndIvidual fa-e ace:

PersoAnel play a veri important part in the

attltude continuation students have .-oward t e school.
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Not only at Del Paso High Schoo- but at other s hools

and continuation high schools, research has indicated

that the more relaxed, accep,ing attitude and general

understanding of teachers was frequently mentioned as

an asset by students.26

The data obtained through this practicum indicates

that the staff is viewed to have those charateristios

which foster a positive att tude toward the school on

the part of students. This attitude can only be fostered

through face-to-face communicat ons. The strongest

.testament to the eff_ctiveness of this method of communi-

cation is the statements made by students as quoted on

pages 75-7 of this report.

Notes toStudentsz

The author considers his en n_tes to students

to be one of the more effective methods of communicating

his concern for and respect of students and their accom-

plishments. Some d ta are ava lable to eValuate this

26Education1 Research Council of Cleveland, Ohio, "The
Teacher Education Assessment Project; An investigation,"
Department of Health, Education and Welfare (December,
1970), p. 23.
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means of communication.

Shortly after implementing this method of communi-

cation, the -:thor received a written note from a ,,t1-

dent in return. The note simply thanked the principal

for hi.. concern. Upon receia:_,, the hoe the p'qhor

decided to lor. the comments of student:,- ,tnd 012

a log in February, 1976. At abou Ole same time,

telephone call was received fro7-1 A parent for the sole

purpose of commenting on the of the writ;Len

note upon the parent's child.

The log (See Appon4ix, F)Ihibit C) ind1cates that

five phone calls were receiveJ from porents in which

the written notes were mentienc0, two wrtten note-,

from parent:: were received, eight written notes from

tudents were received, and eleven stolifuts come by the

office to thank the,principal.

The author consl.ders that this method of coinmuni-

coting with stuents ls oxt,rcm

effort will be contint;o1.

9 4

suecosr:ful. The
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TIlEif_f.§atE2ELE1

The Progress Report was iewed as a means of

deliv ring three messages to the students -- 1) praise,

2) progress, and 3) performance. The effectiveness of

thAs mr,thod r communi__tion was signifdcant

denced by the students attitude toward their achie e-

melt at Del Paso High School in the post-attitude

vey cited above.

In formal discussion with th ing

this means of communication, the staff used the follow-

ing examples to suggest the success of this method.

1. Many students were willing to stay after
dismissal time to walt for their teacher
to correct their work and tests and to write
the Progress Report. Every staff member had
this happen on numerous occasions throughout
the year.

2. Many students were beginnIng to write their
own Progress Reports. They were able to
follow the pattern of language established by
their instructor and cite the objeetive(s) of
the particular learning segment. The staff
considered this to be a most significant evi-
dence of the success of this meth of commun
eating.

Add to this the multitude of times students

.5-



stopped by the principal's offlce to show the Progiess

Report to the principal, the evIdent feeling of success

and pride in their accomplishment, and their ability,

when questioned by the principal, to cite the objective

-1-ved (what t i hai learned) . The au_hor conslders

thIs ethod of CommunleCtlon to be

Advis Gronn:

'cessful.

The Advisory Con _il was another totally new

instrument of _ommuni-ation developed because of this

practicum effort. A number of problems were discusse

and solved by the Advisory Council.

There is some ques 1-n about the e fectivene

this group as a two-way communication techniq'le with

the total stu ent body. There was effective twov:ny

communication between the principal and the bers of

the Counc1. However, the Coun membere role of

representing and rela ing information to and from

dcots it questionable. The staff felt that there

was .re ,ticence on the part of the Council members

to Rctually discuss problems, suçgestions, or decisions

with the -tudents in the classroom unless the teacher

became actively involved and helped lead te dIscussion.
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Thus, one can question the effectiveness of communi-

cating with the total student body thro

It can be suggested that one would find

tion in most any school. What 1- conol

is an effective way of communIcatIng

s method.

e situa-

e iS that this

ertain group

of students representing the tot-1 stud'ent body.

Too often the principal of a school is viewed as

that person who has an office in the administratlon

building, unaccessible to students, that Person who

generally introduces speakers at assetblIes, and that

person -ho is viewed, on occasions, walking from the

adminis ration building to the faculty lunch :oom, If

he enters a classroom it Is to evaluate the teacJe

and claos. Small group or class meetings w th the p in-

cipal places a different p.rspective on that a-thority

figure.

The author met with students in small-gr_ups

sessions, normally with a class, on a number of occasl_ns

during the year. The two instances cited in thiS chapter

are merely examples of the many times spent in the class-
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room wIth students.

The instances cited evidence the suc-ess of this

means of communicating problems, plan, priorities, and

other significant messages.

Studept Bulletins:

Bu-ltins are essentially one-way commtinic- -ion

devices. They are a necessary method of providitg .he

student th Information. The author attempted to make

the bulletins more of a two-way communication device

by asking questions of the students in the bulletin,

publishing birthday wishes, congratulating students on

performance, welcoming new students to the school and,

In a sense, _ntrodUcing them to the other -tudent- and,

when necessary, chastizing student actions.

The author did not attempt to formally evaluate

this method of communication. The author views the

bulletin as necessary and will continue the -ffort.

ARI

Effective communi ati n is the essential which mak
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everything- else possible.

Communication is more Importait for schools than

for most other enterprises. As a public institution,

schools are subject to the full spectrum of public ob-

servation and reaction. And, as Gallup, suggests, the

best source of information about the oublic schools in

their communities is the students themselves.

-.dents who have positive attitudes toward their

school of attendance, who feel they are really a part

of the school, can be the most-effective means of

communicating with the public. To develop that sincere

tude on the part of students is a challenge. Main-

taining tha_ attitude is -lso a challenge.

Only by knowing what students think, knowing the

strengths and weaknesses of the school as perceived by

students, can one determine whether ng -ement or disa-

greement exists between the student "publi' and the

school and whether understanding or misunderstandil g

exists.

This chapter described and evaluated t e co unica-

tion -fforts -ade with students at bel Paso High School.

9 9
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A method of o'taining information to determine the

communi -tion needs was developed and uiilized. The

various methods of co_ tion were descri ed and

individually evaluated. h valuat1on of the communica-

tion efforts with students Indic t_ that all the ob-

jectives established were met.

100



Chapter Four

INTERNAL COMMUNICATIONS -- SYSTEM

INTRODUCTION

Chapter Three dealt with co munication efforts made

students within the school. This chapter concerns

f with communic_tion efforts made with two publics

within the "internal -- system" classification. The two

publics are 1) other cvchools/s_ ff 1- the district and

2) other aamin strat rs (comprehensive high hool) in

the dist.ict.

Fac publIcs will be discussed separa

The methods of communication will be described.

t tal process and impact will be evaluated for each as

will be the methods of comm

The category of "other hools/staff in the di-

90
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trict had received the highest priority ranking by tha

staff of Del Paso High School in th ir analysis of

communication needs. As was suggested on pages 24-27

of this report, the staff of Del Paso High School

felt out.of the "mainstream" -- felt that they were con-

sidered to be unique and that their invol-ement in the

educational program of continuation education was little

understood or accepted. Desiring to be viewed in a

different light the Staff chose this group as the "public"

to concen rate communication efforts on.

It had been the author's intention to develop and

implement a communications program with the highest

priority rated public within each claas fication. How-

ever, it -as decided to also make a concerted effort to

communicate with other administrators at the comprehen-

sive high school. The prime reason for including this

"public was because of informal feedback received from

one of the comprehensive high school's vice-principals

the Vice-Principal for Attendance and Welfare. The

author has the highest regard for this gentleman, his

opinions, his knowledge of the comprehensive high school

and his co-workers. Having worked closely with this

administrator for a period of five years, recognizing

102
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this administrator's very positive feelings about Del

Paso High School, the author accepted his judgement that

other administrators at the comprehensive high school

didn't exhibit a complete knowledge and understanding

of the continuation high school. He had asked, for some

time, that Del Paso High School do "something" to better

inform other administrators and Staff at his assigned

school. The author determined to make the effort to

communicate with the administrators at the comprehensive

high, school.

OTH

INTERNAL -- SYSTEM:

:CHOOLS/STAFF TFE DISTRICT

The Walnut Valley Unified School District, in 1975-

1976, consisted of eight schools -- five elementary schools,

one intermediate school, one comprehensive high school and

one c ntinuation high school. Over 260 certificated staff

menbers and 197 classified staff members were employed to

serve the 6,100 students enrolled.

Desiring to have other staffs under-tanding and

a ceptance -f the concepts and functions of Del Paso

High School, it was recognized that a "Madison Avenue"
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approach would not be effective. The "Nad.Ison Avenue"

approach -- the association of camouflage and smooth

talk in advertising -- was not desired. Salesmanship

is nece sary, but not th- Rey. The desire was not to

"sell" the school, but to have people understand and

accept the role of the school in the educational pro

gram of the district. Research indicated that direct

experi nce VMS best. This was the primary method

chosen.

Because of the large riumberof staf: In _he dl

it would be Impossible to p/ovide direct experience for

all. By providing direct experi nce for soMe, chosen

from different schools within the di trict, and having

them, hopefully, discuss their experience ith other

members on their faculties, the process of change would

have been begun. It was recognized that the proce

would be long. However, goal was to create an ever

increasing circle of people well informed about the

school. Th-s, beginning small and increasing in scope

over the years fit well In o our concept of a communi-

tions propram.

104
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EviODS OF COMMUNICATION

Yajor efforts to communicate were made through

the individual, face-to-face method, accompanied by

newsletters appearance of the building, student volun-

teers, and a brochure. Each of these methods will be

described.

F e- Fa e:

Direct experience th the school, as has been

pointed out, is the most effective means of communicat-

ing with a "public". To give all staff members within

the distrit certificated and classifi -- that

direct, quality experience would be impossible. Three

pointed efforts were made by the staff members of Del

Paso High School to communicate individually with ether

staff members in the district. One effort was through

membership in district wide committc.s, the second effort

by bringin- 0 her staff members to Del Paso High School,

and the third effort was through individual participation

in district/community activities.

Each staff member agreed to serve on and was assigned

to a dIstrIct wide com ittee such as the Budg_t Review

105
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Future of Secondary Education)

Committee, the Right-to-ReFi Committee, and the Bi-

centennial Committee. FaL. committee had representa-

tion from the various schools and/or levels within the

district.

Committee membership provided the opportunity to

com municate in two ways. First, the staff members of Del

Paso High School were made visible to other staff members

of the district. For most members of the committees,

this Was the first time they had the oPP0 tunity to meet

an ins uctor from a continuation hlgh school. Secondly,

it provided the staff Del Paso High School the oppor-

turOTY to discu s their program-with other faculty.

Staff members inform the author that other committee

members would ask questions before end after me tings

about Del Faso gigh School which would provide them with

the oPPortunity to di- uss the continuation education Pro-

gram and its concepts. Staff members also stated that

initial discussion with other faculty members would lead

to other questions at other times and that, in their

opinion, other faculty became more knowledgeable and

acceptin -f the program at the continuation high school.

106
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Such in- _edbaok indicates that the staM par-

ticipati h committees had positive effects in

oUr oommiAtic efforts.

Ea_h Member upon initiation of the project,

agreed to mage am effort to invite at least one staff

Member from Aric)ther School in the district to Del Paso

sigh 5ch001 for visitation . Each staTf member did

_, as well 0 tnal<ing the effort to visit another

sehool ill the dtstriOt. Such visitations lasted any-

where betlleeh a half hour to two hours.

Such arta h

to maxe

effe The ftrst effect was

rr _ere of Del Paso High School visible

upon another c-IMpus gad signaled t that st ff that we

were awsvre of a:rld Acc-Pting of their educational program.

SecondlY, visltation to Del Paso High School made other

taff menlbers 9

ation edu eati

Program °r De

e of the district's program of continu-

and what the problems, priori les, and

aso qi-th School were.

The only c°NmentS received af er a visitation to

the school pasitl e.

attdiflPted to become involved in some

107
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community/district pr -ect. For example, one teacher

d the school secretary had roles in a district-staff

drama production. While not a planned communication

effor -- in the Madison Avenue sense -- their involve

ment did represent Del Paso High School. Another staff

member was released, upon request of the Director of the

Mentally Gifted Minor program, to take part as a leader

in an outdoor experience. This staff member worked wIth

a number of other district staff member in the program

and, thus, was seen as a representative of Del Paso High

School. Again, the opportunity was provided, throu h

this Involvement, to discuss Del Paso High.School and

its educational program.

Newsletters

The Newsletter published by Del Paso High School

was directed to the parent public. Therefore, In depth

discussion of this method of communication must wait

until Chapter F _e.

It was Intended that, along iith parents, a copy

would be sent to each administrator In the di- t

bo7,11 -t the district and school level along with

108
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copies for each staff room and copies for Communi y

Club officers of each schoo1.27 For these publics,

The Newsletter was a means of providing information.

Ammag_f_of idingi

During the 1975-76 school year, Del Paso High

School was housed in a leased industrial building.

Little coUld be done to add asthetic definition to the

facility. However, It could be kept neat and clean,

both outside and inside. Cleanliness and neatness of

the facility would, in the author's opinion, emphasize

the students' attitudes toward the school and that,

though the students 7ere defined as "divergent", they

were not necessarily so at school.

The outside of the school is free of grafit

as is the inside- The inside of the Wilding has been

decorated in warm colors, lending an atmosphere of re-

laxed comfort to the school. Art pieces of the students

are displayed prominently throughout the :c ool.-

27The Community Clubs are the district's parent/teacher
organization. However, they are not affiliated.with
the PTA (Parent, Teachers Association).
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Student Volunteers:
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The autho , over the years, had made the atte pt

to involve the students of Del Paso High School as

teacher aides/ utors in the various elementary schools

in the district it has been extremely difficult

because of the transitory natu_e of the students.

During 1975-1976, six students were placed in

the elementary schooi situation. Pour of the six

students continued th ir volunteer work until the

end of the year or until they had graduated. Two

students did not complete their committment -- one

ran al_

Br hures:

m home and the other left home to marry.

A brochure is one means of communicatinF with a

vast number of publics. Del Paso High Spho t had not

published a brochure until the project was undertaken.

Using material and examples collecd from other

con inuation high schools in the state of California,

the author did write and cause to have printed a bro-

chure about the program at Del Paso High School See

110
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Appendix, Exhibit H). Copies of the brochure were sent

to every administrator, staff room, and community club

officer in the,district. It has also become a part of

the material provided for every student and Parent upon

enrollment at Del Paso High School.

EVALUATION OF COM NICAT1ON _:,FORTSt

INTERNAL -- SYSTEM:

pTHFR SCHOOLS/STAFF IN THE DISTRICT

The author did not attempt to devise a questionnaire

to measure other staffs/schools knowledge, understandi g,

and acceptance of the continuation education program

the Walnut Valley Unified School District. Two fact-

led to this decision. First, recognizing that direcu

experience was the best method of communicating and t

it would be impossible to provide direct experienc for

all staff members, the data would not be valid. Second,

to question those staff members who e ther visited th

school or h A direct contact with the school, it was

assu ed, would prejudice the data r- eived.

It was concluded that Informal feedback, unsolicited

feedback, would be the best method of evaluating the

l 1



me hods and overall effe t. Again, a ca t on is
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necessary. The attempt was to begln the process of

creating an ever increasing circle of people who

were knowledgeable and understanding of the school and

its program. What affect these people,; who became know-

ledgeable and understanding of Del Paso High School,

would have upon others cannot be measured. How much

they discussed their visit and their impre sions with

others is not known. It can only be assumed that if

they had received positive feelings they could affect

other's attitudes.

EVALUATION OF THE -_THOD3 OF COMMUNICATION

Since a formalized method of evaluating efforts

t communicating with this particular public was.net

made, evaluation must be from the more informal means

-- comments made by st_ff members, visiors1 etc..

IndIvdua1 fa -face:

Staff members inform the author that their con-

tacts with other staff members resulted in thei re-

ceiving a better understanding of their schools and

112
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other schools/staff receiving a be ter understanding

Del Paso High School. Other staff Itembers expre sed

some surprise over the attrnctiven s of the facility,

the learning materials prepared by the staff and the

amount of effort the staff had put Into these materials,

and the general quietness and relaxed learning atmosphere

of the school.

The author feels confident that visItors left with

more kno ledge and understanding of the educational pro-

gram. If they discuss the program with other staff

members at their particular schools with any degree of

a positive attitude' At would be mo t nelpful in- creat-

ing the ambience that we deslre.

Newslet

While the Newsletter WAS, for this pUblic, a one-

way communication techn!Lque, it 5s obvious that it was

well received. Written notes (See Appendix, E:_ibit 1)

we:e received fro_ the Superintendent, two principals,

two vice-principals of the comprehensive high school,

and the secretary to the Assistant Superintendent --

Personnel. Two other principals commented orally on

113
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the Ne sletter, one mentioning that some community club

office s at his school had made mention of the Newsletter

to him and were favorably impressed.

The VIce-PrincIpal for A tendance and Welfare at

the comprehensive high school requested that extra copies

be sent to him for distribution to department chai man

and others on that staff. These people were added to

our distributIon list and were included in all subsequent

distributions.

AugAran11_2f_ulidisg:

The appearance of a school has grea_ Impact upon

s perception of that school.. If one will stop to

consider their immediate reactions to a school that

appears distraught papers laying all over the cam-

pus, lawns unkempt graffiti on the walls -- one can

better understand the necessity for maintaining a clean

and neat facility. That initial impact 'does tend to

color one's perception of the educational-program at

that school.

Although located in an industrial site. the

grounds of Del Paso are kept neat and clean. The

114
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walls are free a_ graffIti. The inside of the build-

Ing is colorful, warm, clean, and neat.

The author would suggest that there is twoway

communication occurring because of the appe ranee of

the facility -- a very subtle form of two-way comma'

tion. The school, its students and staff, Is saying

to the public that they are proud of their school and

desirous of maintaining A good appearance. Publics

coming to the school are not beselged by a negative

atmosphere and are, thus, more receptive to the pro-

gram.

Student Volun

As was mentioned in Chapter Three, students are

one of the prime agents of public relations and communi-

cations with the various publics. If one can move these

students into roles that involve them with the other

publics and if the students exhibit a positive, attitude,

they can be very effective in developing the ambience

that this practicurn was atte_pting to.achleve.

Although few students were actually involved and

even though two of the si,udents did not complete their

15
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ass _gnment, the comm_nts received were all positive.

One principal of an elementary school requested more

student involvement during the 1976-1977 sch ol year.

Two aspects must be mentioned in evaluating this

effort at communi ation. First, we would not be re-

ceiving rquests for student volunteers unless they

were positIve influences and positive public relation/

communica ion agents for D 1 Paso, High School. Second-

.1y, because of their involve_ ent and their direct

tact with other staff members, they are communicating

and informing these publics about Del Paso High School .

Again, the communication ef ort is subtle.

.Eirochurest

The brochure developed was published too late

in the year to be evaluated as a means of comun1catlng.

One can only hope that through the brochure and. its

format some of the questions people might have about

the si ool will be answered.
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INTER AL -- SYSTEM

OTHER ADMINISTRATORS (COMPREHENSIVE HIGH SCHOOL)

Del Paso High School takes the posit_ n that we do

not try to compete with or questiOn the effectiveness

f the comprehensive hign school. it ts hela that it

is the cooperation betwen these two schools that de-

termine the sucue A' common educational goalsf To

maximize this philosophy it is neceSsa y to communicate
4

this feeling to the comprehensive high achool and to have

the comprehensive high school personnel comprehend the

alternative educational program at Del Paso High School.

With this und rstanding they would be able to better'

inform students of the opportunities available to them.

Therefore t was determined to attemp_ to communi-

cate more fully wi-h selected administrators at the

comprehensive high school.

ODS OF C_ MUNICATION

Two -et ods of communication were identified for

communicating with this "public'!. The two methods

were 1) individual, face-to-face d 2 newsletters.

1 7
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I4ivival,. - aces

The attempt was made to provide the assistant-

principal and each of the vice-prinoipals with-the

opportunity to visit Del Paso High School. Invita-

tions were sent to each, suggesting a date and time

for visitation. It was requested that they attempt

to spend from two to three hours at the school. Fach

of the individuals invlted did respond to the i: ita-

tion.

After initial discussion with the_principal to

discuss the s hool and answer questions, the visitors

were assigned to work with a teacher tor the period

of their visitation. -It wds telt;that by working

with a teacher and the students in that class, the

visitors would receivethe best and most reali tie

perspective of the school's program and method of

operation. After the visitation.period they were in-

vited back to the principal's office to discuss any

other questions that might have been raised because of

the visit and to emphasize the concept that the visit

invitation was an attempt to provide them with the oppor-

tunity to more fully understand the program in order to

1 8
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er counsel students and paren

In addition to this formalized attempt, each was

invited to attend the various functions at Del Paso

High School -- art shows, Open House, Back-to-School

hights, Chili Dinner. A few did attend these events

during the year.

Newslet_ers:

'Copies of all Newsletters were sent to the ad-

ministrators at the comprehensive high school along

with any other printed information. The Newslette

was, for this public, tencledto provide information.

EVALUATION OF COM ICATION EFFORTS:

INTERNAL - SYSTEM:

OTHER ADMINISTRATORS (COMPREHENSIVE HIGH SCHOOL)

As with the other internal sy tem public, a

formalized method of evaluation was not attempted.

The author must then rely on other means of evaluation.

The Vice-Principal for At -endance and Welfare was

the prime source of information.regarding the'communi-

at on efforts made.with this particular public.
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It js his opinion the.' the visitations to the

school were beneficial and that efforts should be

continUed, including in succeeding Years the counsel-

ing staff And deportment chairman. It is his feeling,

and one with which the author concurs, that such visi-

tations would tend to increase the cooperation between

the schools and benefit the students. He was diesap-

pointed thAt the other administrators did not express

the enthusiasm r r the program at Del Paso High School

that, he hod. He does feel that each visitor did receive

a much more ceMprehensive under tanding through the visi-

tations than they would have through printed material.

One administrator, the Assistant Principal did

write a note commenting on his visitation (See APpendix,

Exhibit j). He also commented on the rews1etter. The

comments were most positive. The Newsletter resulted

in anc ther note from a vice-principal at the high school.

However, it is most difficult to evaluate the effective-

ness of this means -f communication.
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SUMMARY

Thin ChFte .0 been concerned with communications

With tWO 4
ub1,-

PUblios

-i pin the classification of "internal

The two audiences were 1) other

SchoOlf5taff i he di-trict and, 2).other administra-

tors (Part ulary those administrators at the compre-

hensive h h 001001). The effort, -as with all communi-

Cation etf r thie project, was to begin to develop

an ever ereg number of people well informed and

understanding Or e Program of continuation education

ih the dintric"

thapt" dtsctSed the various methods used

mmuflicatef

Evaluation le0

were moderatelY slIcce0e :1.

alustd each and the overall effort.

to tVe conclusion that the efforts
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Chapter Five

EXTERNAL.COMMUN CATIONS -- PA_ENTS

INTRODUCTION

If schools intend to meet the di_ iculties

besetting them now and those,that will confront them

throughout the rest or this decade, they will need to

give far greater attention t 'the task of informing

the public. Not only will it be important to tell the

public about the schools, but it will be incumbent on

the schools to listen to the views of the public and

to take constructive steps t_ meet justified cri icism.

Most schools need to e tablish a fresh dialogue

between themselves and parents for the sake of educa-

tional i_provement. Com unications must ,flow not only

ool to the home but also from the home
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to e -chool. One method of providing for communi-

cation from the home to the school is through the use

of parent questionnaires.

PARENT PERCEPTIONS OF THE SCR OL

In December, 1975, a questionnaire (See Appendix,

Exhibit K) was developed and mailed to the parents of

all stud,ents enrolled in Del Paso High School. A

follow-up mailing was done dn January. At the time

of administration there were 97 students enrolled from

94 parental pairs. A t-tal of 34 responses were

receiv,L., '14 la

Questionn

The rwrposes of the questionnaire were* 1) to

identify the parents' attitude toward the learning

environment of the school: 2) to identify those

things about the school that parents felt were real

'"itrengths"s and 3) to identify concerns the parents

had about the school. Four questions attemp-ed to

ascertain the parents' perception of student learning

and progress. The first question askeds
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In general, do you feel your eh ld has a more
A'ositive attitude toward school s nee attending
Del Paso nigh School? (CHECK ONE

YES

NO

UNCERTAIN

The parents indicated that they-felt their

child had a more positive attitude toward school

since attendance at Del Paso High School. Of the 34

respondents, 29 (85.3%) felt the student demonstrated

a more positive attitude, 8.9% (3) replied "NO", and

two parents (6%) were uncertain.

The second question asked:

In general, do you feel that Del Paso High
School has been able to help your child?
(CHECK ONE)

YES

NO

:CERTAIN

76% of the respondents replied in the affirmative.

Only one parent (2.9%) replied negatively, while

1 4



seven parents 21%) were uncertain.

Two other questions were asked in thIs regard.

The first question asked parents to rate the achleve -

ment of their child at hIs previous school. The s cond

question asked the parents to rate the aohtevement of

the child at Del Paso High School. The Questions were$

How well was your child doing in school before
a tending Del Paso High School? (CHICK ONE)

A Very well

b. Average

c Below av rage

How do you feel your-child is doing at Del Paso
High School? (CHECK ONE)

a. Better than before

b. About the same

c. Below-average

Tleventy-six percent of the parent- (26) indicated

that the student was accomplishing below overage prior

to attending Del Paso High School. Three parent (9%)

suggested achievement at an average level and five

parents (15%) marked,"very well". In comparison,
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since enrollment at Del Paso High School, 76% of the

parents indicated that the student was doing better

than before 24% felt the student was doing about the

same. Not one parent suggested that the student had

decreased in his learning.

-Another p -t _n of the q-estionn re asked the

parents, in an open-ended question, to list those

things t.hey liked beSt about Del Paso High School. They

asked to include those things they felt were Its

great st strengths. Twelve items were mentioned. These

are li-ted below in rank order with.the number of times

that response was moetione.A. ini --==-1.11.11 5E69

1. St f their attItudes and relationships
wi h students (19)

Personalized, individualized instruc ion (9)

Students feeling of success (4)

4. .Etphasis-on learning (3)

5. Small class sIze (3)

6. Relaxed atmosphere (3)

7. Personal gUidance (2)

B. Emphasis on fundamental _1)

9. Token economy (1)
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10. Sensible rules (

11. Policy on attendance

12. Credit production policy (1)

Two questions were included to iden ify areas of

concern. The first question asked the parents to

identify things they would like to see changed. The

second asked the parents to list things they would like

-to see "happen" at Del Paso High School in the future.

SpecIfIcally, the first question asked*

List the things about Del. Paso High School
which you would like to have changed. Include
the things which you feel are its chief
weaknesses.

The parents listed sir different items. Again,

these are listed below in rank order with the number

of times the.item was mentioned indicated In the

parentheses.

1. Increased hours of att ndance (6)

2. Stricter requirements for earning credits (3)

Immaturity of some students (2)



117

Need for physical activity schedule (1)

Need for a better public image (1)

Different structure, class periods (1)

The second quest skeds "What would you like

to pee happen in your ch 's school in the future?"

The responses weres

Additional vOcational elective courses (10)

Food service -- P.M. session ( )

Xeep the school small (1)

4. More financial support from Board (1)

Optional physical fitness class ( )

School pi tureS (1)

Different structure, class periods (1)

8. Reading improvement emphasis (1)

Messa es to be Communica eds

The conception of a communication program, made

explicit throughout this report, is that of stating

opinions and listening to opinions. The questionna -e

was an attempt to determine the parents general

attitude toward and concerns about the school.
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The concerns parents had about the school were of

significance. Of the responses identifying concerns

four dealt with the structu T of the school -- voca-

tional classes, longer hours of attendance, 1

periods., Eleven parents of the 34 responding (32.4%)

suggested some form of structural change. This concern

was one that needed to be amplified and c_arified.

Three parents were concerned about the requirements

for earning credits. The intim_t on was that credits

were, in a sense, "handed-out rather than earned.

It would be necessary to do a better job of informing

the parents about the inenta fyr carkiizi g credits

and the con ept of nastery learning.

Ob ectives of CommunicatIon Fftortst

During staff meeting reviewing the

d ta received ,two objectives for the communication

fforts were adopted. These were:

By June 1, 19760 75% of the parents r sponding
to a questionnaire will indicate that they
have a more positive at itude toward the school.
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By June 1. 1976, the staff of Del Paso
High School will have resolved at least
one of the major concerns identified by
the parents to the satisfaction of the
parents as measured through informal feed-
back and/or a written questionnaire.

MFTHODS OF COM5JICATIOI

Mention communication and most people immediately

picture newspapers, radio, and television. These media

are indtspensible for inexpensive mass communication.

But they cannot be relied upon, solely, to do the whole

job. While the news media are the communication grand-

standers, they are not necessa _ly the most effective.

Discussion and prioritization efforts with staff

identified a number of methods of communication consiJered

to be most effective in communicating with parents. Each

method is described below.

Ind es

There e many communication methods, but perhaps,

nothing is more effective than indiv dual, one-to-one,

face-to-face communication with its immediate feedback.

Among the methods used to communicate individually with
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parents were attitudes of students, parent conferences,

and the "intake interview".

Att tude of Students

Parents appreciate the inte est teachers take in

their children. The teacher who sends home a happy

youngster is the profe-iion's number one pub)._ rela-

tions person.

Chapter Three described the attitudes of students

toward the school. On all measurements of attitude

toward school, the students indicated an extremely posi-

five foeling ( pges 41-43. 6 -71). Parents,

general, have n positive view of the job Del Paso High

School is doing with their children. High percentr

f the parentsresponded affirmatively in response to

the series of questions dealing with their attitude

toward the school. Assuming the research of Gallup and

others 'is correct, the attitude parents have toward the

school is a correlate of the student's attitude and

perceptions. Thus, by reinforcing and maintaining stu-

dent nttitudes toward the school, Del Paso-High School

is developing a more positive attitude toward the

school on the part of parents.
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Each s aff member, as a part of individual evalu-

ation objectives, undertook to contact 7c% of their

parents at least once during the school year. Such

cont-cts would be via telephone calls, hone calls, or

conferences at school. Fach teacher ace_mplished

their objective. Many parents were con

once.

The school communlcatlon program is

ass_ ted whenever teachers can visit homc

-.tc' more than

personal phone calls to parents. And such cont._ -s

should be made not only when something is -wrong".

Complimentary calls and notes go a long way toward build-

ing good will.

The effect of such contacts is to make the parent

tner in the education of the child.

Galup found that teachers ranked third, along

with the school board, as a source of information about

the schools for the general public. PO parent., the

author assumes, teachers rank second after their

children. Continued contact with teachers would re-

inforce the att tude that the teachers cnre, nre con er

and truly are dedicated t- the educ tion of their

1 2
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Del Paso High School is a receiving school.. Stu-

dents. labeled, in most case- as "divergent" are trans-

fer ed to the continuation program at any time of the

year. Parents need to understand the reasons for such

transfer and to recognize and understand the advantages

of the program for their child at that'particular time

in his/her life.

The "In ake interview", made mandatory for enroll-

ment, is one method of accomplishing a number of tasks

theprimary one being the development of an under-

standing and acceptance of continuation education as

the best educational program for the child.

,This interview, lasting 30-45 minutes, involves the

parent(s), child, and school principal. The interview

attempts to explore t7, nature of the problem resulting

in transfer from the perspective of the child and the
a

parent, outline the procedures and standards of the

school, and answer questions that any party might have

concerning the school. A short tour of the campus and

introduction to the teach _g staff is included.

Parents are given tie opportunity to view the

school, meet the staff, and explore the program first-
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hand -- direct experience. They are encouraged-to

establish and maintain close contact with the school.

The result of such interviews has been, in the vast

majority of cases, an improved at itude on the part

f parents toward the school,

Progress Reports:

As suggested in Chapter Three, the progress

reports are a means of communicating the messages of

progress, performance, and praise to the students.

The same messages are transmitted to parents through

this method.

Built into the progress report form was a method

f_: handling an assumption made by the author and

accepted by the teaching staff. The assumption is that

parents are concerned not only with the "level of

achievement" -- often indicated by letter grades --

but are more concerned with what is learned. The

progress reports utilized by Del Paso High Sc ool

emphasize the what is learned.

This -.a- conceived to signal to the pa e

additional message -- priority. The priori y of Del
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Paso High School is on learning and the demonstration

of learning. The report form can also be considered a

method of handling the concern about the requirements

for earning credits.

The frequency of reporting is of significance.

The repor,t forms are mailed to the parents at the end

of each week. Parents are then able to track the

students rate of progress and determ ne if the student

is uSing the school correctly.

Newsle s;

Be,i. 1976, a NewsieLLer was

published and mailed to parenk;s each month, excluding

June. The concepts behind the Newsletter were to in-

form the parents about the programs, problems, plans,

and policies of Del Paso High School; to report to the

parents on the results of questionnaires and the

effect of thei- opinions on the programs, plans, and

priorit es of the school; and to raise new quest ons

for their conside- tion.

The Newsletters were conceived, then, as one

means of two-way communic-tion.
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To illustrate, the first issue of the Newsletter.

February 9, 1976 (See Appendli Exh bit L), contained

an article reporting to.the parents the results of the

parent questionnaire that had been administered in

December and January. It li- ed the two items that

the questionnaire had identified as th6 -ajor concerns

f the parents and suggested what steps would be taken.

As one reviews the

hibl L), it is apparent that each contains a report

See Appendix, Ex-

on a questionnaire or activity, many contain a question-

naire to be answered by the parents in response t- the

report. Actions taken because of pareatal input, through

questionnaires and discussion groups, is reported.

The effect was to include the parents, to make the

educ tion of their children and the educational program

of the s hool a cooperative-effort between the school

and the paren-

alt1WITID

The telephone can be one of the more significant

thods of communicating with parents. Its uc'e, or

misuse , can have a significant inpact upon the parents'
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ceptance or the school.

lelephone Manners,

126

Ilhe person most parents f rat meet and contact at

the school is the school- secretary. her telephone

demeanor can have-either.a poSiLive.or negative- impa_

-upon parents. A-curt, -unresponsive, hat-da-ya-want-

atLitude can destroy,a parents desire, to feel good

about a school. A friendly, empathetic manner can ease

itiation and have the effect of improving the parents'

image of the school.

An unre ur_ed ph:e call by:a teacher or administra-

tor has negative effects upon parents It was emphasized

by the school principal to the staff that all telephone

calls were to be returned the same day. The secretary

was directed to state at -what'time the teacher would' be

able to return the cell, inquire where the parent could

be reached at that time, and to ascertain the nature of

the call. The same was true of telephone calls for the

school principal.
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Telephone Con erences

It was further emphasized with the staff that

problems were best handled_by face-to-face-parent

conferences. However, if such a conference could not

be arranged, they were to telephone parents to discuss

problems. Perhaps even more important, teachers were

requested to telephone parents to provide them with

positive reports.

The author holds the bias that schools too often

contact parents only to report_problems. School con-

tacts become something that parents dread -- the tele-

phone call from the teacher is often answered with the

question "What did he do wrong now'?"

arentS need and deserve to know the positive

things the students do. The notes given'to students

and often shared wi.th parents were one way of emphasizing

the positive. Another was for the teacher to call the

parents and relate the pos tive.

-Invitations

The telephone is a convenient tool for extending

personal invitations'to pa_-ents for conferences, Open-
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House, and exhibits. This personal con act by the

teabher is most succ sful in obtaining good attendance

t school functions. For the school's "Back-t School"

nights, the staff contacted every'parentat least twice

by telephone -- once two weeks before the event and once

more a day b fore. The effect was to liave the school

realize a parent attendance of 85% The personal invi-

t-tion extended by the teacher to the parent, in the

judgement of the authbr, was the prime reason for the

successful turn-out of parents.

Attendance

One of t e major reasons a students is trans-

ferred to Del Paso High School is truancy. One of the

parents major con erns is the school attendance of

their child. One of the parents ma or complain

about the comprehensive high school is the lack of

communication regardin attendance. The parents state-

ments to the author have been to the effect that they

do not have knowledge about truancies until the dhild

has been dropped from class or consideration is being

given to tr nsfer to_Del Paso High School.

139



129

, Del Paso High School contacts the parents of each

absent student daily. Parents are urged and requested

to telephone if their child Is going to be absent, but

if they do not, the school telephones them. Parents

always have knowledge of absenses and truancies. Through

this method our concern for the education and welfare

of their child is trans itted.

In discussions with parents concerning the s_hool,

this contact concerning attendance is often mentioned

as one of t e outstanding features of the school.

Advisor Grompl:

The PTA, or its equivalent, is a major focal point

for parent contact wIth the school. If one, however,

looks at attendsnce at meetings and membership, it is

apparent that each decrease with the advancement of the

child through the grade levels.

hIgh school level, though such an organiza-

tion may exist, the number of members is in ignificant

in comparison to the total possible members. Attendance

at meetings Is sm ll. Its impact may often be
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dim n shed by the existanceof special interest groups

concerned with activities sOch as sports, music 'and

drama.

It is the author's belief that while a group.such

as a PTA would be good, involvement by parents can best

be accomplished through special task forces. For _his

first year's efforts, we involved parents in three

special itatk groups* 1) Educational SpeCifications

. Committee; 2) fund-raising dinner organization, and

3) reci'eational activities.

The Educational SpecIfIcatIons Commit ee was

group consisting of parents, students, and staff

advis d by the district architect. Charged with the

task of developing the specifications for a permanent,

new facility for Del Paso High School, the group7met

a number of tImes between April and June of 1976. The

committee visited a number of other continuation high

sdhools in the Los Angeles, Orange County netropOlitan

area and provided the Input the architect needed to

prepared t e drawinga for a new school. This group'

also approved the drawings and plans prior to their

presentation to the.Board of Education.
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The committee had a major impact on setting the

priorities for the continued-growth and,development

.of the educational prOgram at Del Paso High School.

It was able to impact upon the plans -- other than

structural -- for the school. This group, especially,

the parent members, were.involved in meaningfu1 two-way

communication.

A major effort was made by a volunteer group of

pareints to plan the "Second. Annual Chill Dinner" at

Del Paso High School. Six parents planned this event

with the principal and the student Advisory Council.

The students were charged with serving, ticket sales,

setting and cleaning tables. The,parents were charged

with preparation and organization. EVery p rent in

the school was contacted bythia task group of parents

and asked to contribute either a salad or desert.

Every parent thus contacted was responsive. This g oup

of parents also contacted a number of businesses in

the community and were responsible for having donated

over,twenty different door prizes. The event itself,

$ financialy,successful. It was also successful

communication device to the parents and the

community.
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A small group of parents was contacted -and'

- volu teered to help at recreational events Their

primary function was to provide transportation and

supervision. Through this type of involvement

again dire_t experience -- they were able to expe

ience the school, its students and its program.

Bac -hool N

Open House and Back-to-School nights- provide

parents with the-opportunity to visit.the school, to

view the materials used by students in the learning

process, to meet the student's teachers, and to hear

a little about the classes the student is taking.

What they don't do is involve the parent in the learning

process so that th- parent can experience and understand

more fully what actually occurs dUring a typical school

day.

In March, 1976, Del Paso High S heol attempted

unique Back-to-School nights. H ving two seP,-- ate

ses ions each day involving two separate sets of student

it was necessary to plan two evenings. On one day the

regular morning session was cancelled and the students
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required to attend school that evening. Two days

.late- the afternoon session was cancelled And that

groUp of students required to attend school in the

evening. On both evenings the parents were:requested

to attend with their child. District administrators

and Board of Education members were also invited

to attend.

After a short welcome and detailing of the

pro edUres for the evening by the principal, the

parents and students, together, Ettended classes as

if it were a regularschool day. The parents worked

alongside their child on Jle same school work.

Students whose parents were unable to attend were

asked to work with a distrIct adminis rator or Board

Education member.

For, perhaps, t e first time the parenta were

able to experience w at their child was .experiencing

daily. They were able to observe and evaluate,

first-hand, the work their child was doing and the

learning that he/she was accomplishing. They were

able to make judgements about the level of work the

student was doing. For many of t .e parents, district
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adminIstrators, and Board of Educa ion members this

-was an eye-opening experience.

In a very subtle manner a n mber of messages

were being transmitted to the parents and others

present. The messages transmitted werd 1) perfor ance

of their child, 2) progress of their child, and

3) priorities for their child. Also, as the evaluation

of the evening indiedtes, they began to understand

better the t tal. educational program of the school.

h: last half-hour of the evening was devoted to

group discussion, led by the c assroom teaehers, about
the school. The discussion in each classroom involved

the parents, distri t administrators, Board,of Education

members, and students. The discussion revolved around
two main topics -- "What is the school doing ri ht?"

and "Where do chang s need to be made?" The discussions
were interesting. Reinforcement of philosophy, practices,
and procedures was received. ClarIfIcatIon of a major

concern of the parents hours of attendance. -- was

also received allowing the staff to better plan the

process of change.
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*The Back- o-School-nighta provided a strUcture

forreal, benefi ial two-way communication. Both .

subtle and direct, concrete communication techniques

were used. Evaluation of this method, to be discussed

later in this chapter, indicates the success of the

evenings acti 'ties.

Brochuresneportst

A biochure was developed using materials and

examples collee_ed from other continuation high schools

in the state of California. Copies of the brochure

were sent to every parent along with the May issue of

the Newsletter. The brochure proVided answers for the

ten most commonly asked questions about continuation

education (See Appendix, Exhibit H).

The brochure was also provided to every student

d parent considering enrollment at Del Paso High

School. Every pa_ent received a copy at the _ime of

the "Intake interview".

nt Publicatlonss

During the 1975-1976 school year, Del Paso High
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Schoa did not PUbi sh a student newspape- or b oklet

-of writings.

Letterst

Tile writing of .letters is generally a means

one-way communication. However, the effort to communi-

cate can establish an atmosphere that paves the way

for two-way communication.

Staff members often wrote letters to pare ts

commenting on the student's progress and complimenting

the student's performance. One teacher, in particular,

wrote letters to the parento -f cach -f her students

at the beginning of each semester and at the end of

the school year. She attempeed to report to the parents

of each of her students at the beginning of each semester

and at the end of the school year. She attempted to

report to the parents the program devised for the stu-

dent, provided information on ability level and skill

achievement, and reported progress and performance. The

effect of such effort was to signal to the parent's her

concern for the students and her concern for the parents

knowledge of the school program devised for that student.

147



137

Observation indicates t at she received more te e-

phone calls and visitations from parents during the

school year than did the ot er teachers. At the two

Back-to-School nights she had a higher percentage of

her parents in attendance than did the other staf

members.

Ihe aut or suggests that the efforts to communi-

cate through the use of staff-written letters to parents

-- generally considered a method of one-way communication

--'signals to the parents the teacher's desire for clo e

cooperation and communication. Parents, given that at i-

tude on the part of the teacher, -ill respond and two-way

communication is established.

Apts_ELce_. of Buildings

The term "contInuatIon high school" invokes within

many an image of a school for drop-outs dopers, and pro-

blem st .dents. Perhaps to many people and parents, the

imap:e of how the school should appear is congruent to

their image of the students.

The appearani- of ility Is important in

changing attitudes. .As men_oned previously, Del Paso
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Hiel'School has striven to maintain 'a clean campus.

The author ip Convinced that one of the most

_ignificant methods- of beginning the process of chang-

ing attitudes and bringing about understanding and

acceptance is to bring people parents -- to the

campus and to view the facility. The attractiveness

of the facility attests to the fact that the school

distri-t views the edUcational program in a most post-

tive manner and that the staff and students care about

the school -- both'its structures and its progra_

Medias

The media were used by Del Paso High School to

provide information to the parents and public concern-

ing pro _Ams, plans, and progress. Discussion of the

use of the media will occur in Chapter Six.

EVALUATION OF COMMUNICATION EFFORTS WITH PAREN

The overall goal of this practicum was to create

an ever increasing circle of people who are well in-

formed about the school. It is to create an ambiance

an environment of knowledge and Understanding.
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Parents rank seeond to studen s as a source of

information for the general public about the schools.

Parents have entrUsted their two prize possessions --

their childr h and.their money -- to school offi ials,

and they want:to knowwh t's being done with them. It

is imperative that parents have and ext-iibit a positive

attitude toward the schools. The communications pro-

gram at Del Paso High School was coneeived as a method

of fostee.ing that attitude and creating the ambiance

desired.

Obtaining Fvaluation Data:

In June, 1976, a questionnaire See Appendix,

Exhibit M) was mailed to all parents of students en-

rolled in Del Paso High School. Among the purposes

-of the questionnaire was an_attempt te measure the

attitude of parents toward the School. Along with this

questionnaire, surveys at the "Back-to-Schoornights and

questionnaires included in the ewsletter provide evalua-

tive data.
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-Results of the o n -_-atron E

14.0

The fir t objective established for t_e communi

cations program with parents was:

By June 1, 1976, 75% of the parents res-
ponding to a questAonnaire will indicate they
have a more positive,attitude toward the school.

The June, 1976, questionnaire included questlons

to m asure the accomplishment of this objective And to

ascertain the most significant methods of developing

this attitude. The first question asked:

In general, has your attitude toward Del Paso
High School become more positive or less positive
since your student's enrollment? (CIRCLE ONE)

MORE positive

LFSS positive

Of-the responses received (12) every parent (100%)

Indicated t-at their attitude had become more positive.

In an attempt to understand what brought about a

change in attitude, an open-end question was asked: "To

what would you attribute the change in attitude?' Of
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the t_elve responses-received, the answers can be

grouped into three categories: 1) student attitude;

2) staff and their relationships with students; and

3) communications. Eight respondents (56.6%) mentioned

stUAents and s.,udent attitude as the cause fo- their

change in atti -de. Among the comments were:

"My son has realy enjoyed all of school
better at Del Pasà. His attitude in 100 per sent
better." (sic)

'Having my daughter enrolled there. I learning
the function of the school, rather than 'hear-say'
from others." (sic)

"My son has become more pos_ ye

Three respondents (25%) indicated that their change

in attitude was a result of the- teachers, their attitudes

and relationships with the students. The comments were:

-He says the teachers really help you and like you
and that is what it Is all about.-

"The personalized attention and caring of the staff
really makes an impression on me."

"The personal concern and individual attention
offered by the faculty."

Two re ponden 6-6;-) responded that co- unications
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helped cause change i_ their attitude toward the school.

The item mentioned as an example by both parents was

the prog ess report.

From the responses received, it is apparent that

the objective was met -- technically. However, the data

is extremely tenuous. Although any response to a s--

vey Is of some benefit, detreasing reliance must be

placed on the responses as fewer persons respond. For

Instance, a 75 per cent response usually Is more In-

dicative of the genuine opinions f the audience polled

than a 25 per cent response.

rphn response the questionnaire mailed to the

p rents In June of- 1976 was very s all. Only twelve

responses re received from a parent listing of 87

parental pairs. This is only 13.4% of the parente

The author attributes the lack of response to the timing

a the questionnaire. The mailing occurred ImrnedIate

ly after the close of school. Parents, it is suggest d,

may have been on vacation and, upon return, failed to

spond because of the time -ince receipt. Also,

p -_ents may have been on a "mental" vacation -- school

was over for the year and their "dutie-" as parents
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took on a new role, one more distant from the school.

Perhaps, if the mailing had occurred earl er more

responses w uld have .been received.

Other data is available to evaluate the accom-

plishment of the stated objecti e. At,the March, 1976,

Back-t_-School nights a questionnaire developed by

the author was responded to by the parents in atten-

dance. (See Appendix, Exhibit N) Two questions were

directed to the concept of parental attitude toward the

school. The first question asked:

Prior to tonIght, how would you charactelze vour

attitude about the concept _f continuation education?

Very positive

Positive

Uncertain

Negative

Very negative

In MarTh there were 103 stu ents enrolled at D 1

Pa,-, High School. For the Back- o-School nights 94

students were in attendance with 87 of the students

having at least one parent in attendance (84.0)

154



144

these parents, 34.4% (30-character1zed their attitude

as very positive, 27.5% (24) as positive, 28.7% (25)

as uncertain, 5.7% (5) as negative, and 1.14% (1) as

very negative. 54 parents (61.9%) categorized their

attitude as positive, 25 (28 7%) were uncertain, and

six (6.8_ ) characterized their attitude as negative.

To ascertain whether or not the evening's activities

had any effect on attitude, the following question was

asked.

If tonight's experience caused any change
in your attitude, how would you charaterize
that change? (IP NO CHANGE IN ATTITUDE, DO
NOT ANSWER)

More Positive

More Negative

_.. pry parent re ponding 57) indicated that their

attitude had become more posi ive. 69.5% of the parents

indicated- an attitude change.

The data cone _ed at the March Back-t--S- ool

nights and through th_ June questionnaire leads to the

conclusion that attitude change did occur. The data

tenuous in regards to meeting the objective. However,
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it is clear that what change did occur was in the

positive dire.tion.

The second objective of the com dnication

effort with parents was:

By June 1, 1976, the staff of Del Paso High
School will have resolved at least one of the
major concerns identified by the parents to the
satisfaction of the parents as measured through
Informal feedback and/or a written questionnaire.

!The parents had e±pressed a desire in the initial

questionnaire administered in December and January for

some form of change in scheduling. This was made more

evident and clarified during discussions at Back-to-School

nights in March. The discussion in March made evident

that 1) the parents wanted the student to have the oppOr-

tunity to remain in school for more than the required

three hours and 2) that they wanted to nave elective

classes specifically taught.

During March and April, the staff of Del Paso

High School investigated a number of scheduling/structure

alternatives. Each was discussed with the Student Advi-

sory Council. In early April a schedule was tentatively



adopted by the staff and student- This schedule

was.described and li_ ed in the April Newsletter to

the parents. As part of that Newsle, er a quest -nnaire

was mailed to all parents.

Returns of the questionnnaire were minimal with

only five parents responding. All responded favorably.

Technically, again, the objective was met.

EVALUATION OF THE MET{OS OF C iUNICATION

Each method of communIcatIng with the public needs

be evaluated to determine its effectiveness and to

,rtein means of improving th-' method. Each of the

methods utilized will be evaluated.below. Most evalua-
a*

tion statements are based upon observation and informal

feedback rather than the more formal, questionnaire
technique.

T- dlual, fnee7to-faces

Individual, face t a_e communi ation is pro-
bably the most effective method of communication.

Opinions can be expressed,. feed-back Immediately
ree ived, nnd impressions drawn. Probably the most
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significant agent of facetofacd cornmun&cation s with

paren s Is Ale student.

The data presented in th-s report indicates that

the students' attitude toward Del Paso High School is

very positive. The data also suggests that the student's

attitude is the most effective method of developing and/

or reinforcing a parent's posi- ive attitude toward the

school. The June parent questionnaire indicated that

66.6% of the parents attributed their change of attitude

towai*d the school to the student's positive attitude.

Conferences with teachers and the Intake Interview

ara alsn effective face-to-face communication techniques.

The parents suggested in the June questionnaire that the

staff's concern and relationships with students were also

a cause of their changing attitudes. Such concern can

be brought to the parents'attention through the student

and through contact with the staff. It is necessary

that the staff continue to make efforts to contact paren s

directly.

2.172:LEtELAER2Fts'

A third reason identified by parents In the June
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questionnaire for their changing attitude was communi-

cation. The progress report was mentioned as an ex-

ample of the communications they apPreciated. This

ty. : and frequency of reporting is one the parents

want continued.

M iled weekly, the report was an attempt to keep

the parent informed of the progress and performance of

the student. In the.June quesi-ionnaire a question was

included to determine parental preference in frequency

of r'eporting. The question was:

The Progress Reports we send out upon the
earning of a credit are another way of keeping
you informed of your student's progress. Would
you prefers (CHFCK ONE)

A. Continuing the mailing of Progress
Reports weekly.

A monthly summary of credit_ earned and
learning demonstrated rather than the
weelay report.

C. A quarterly summary of cr_dits.

D. Instituting parent-teacher conferences
to be held each quarter during the school
day with students being dismissed early
on the day of the conference.

Of the respondents, -seven (58.3%) indicated that
they desired a continuance of the weekly mailing of



reports. Four (33 3%
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desired a monthly report, while

one parent considered a quarterly report to be ade-

quate. What is apparent Is that the parents desire a

a continuance of the process and manner of reporting

and consider this an important communication method.

Ne-sle _e-

The Newsletter was a new method of communication

instituted sea direct result of this practicum. It is

one way of discu sing programs, priorities, problems,

and announcing events. In the June questionnaire a

question was included to ascertain items the parents

would like to have included in the 1976-77 school

year's Newsletters. The question asked wast

The NEWSIMITR Is ONE of the major means of com-:
municating with you abodt thg school program, special
activities, and future plans. Which of the follow-
ing would you like to have discussed in the NEWS-
LETTERS next year?

(CHFCK ONE OR MORE)

A. Other educational opportunities (Adult
Ed., ROP, work experience).

The concept of individualized learning
and self-pacing.

Grading policy.
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Career education

Articles on the teaching staff an_
their backgrounds.

F. Other

150

The responses indicated that the parents were in-

terested in discussion of all the suggested topics --

each having been checked at least once. Fight parents

checked B the concept of individualized learning and

self7pacing. Five checked E articles on the teaching

staff and their background -- and five also checked A --

other educational opriortunities. The first Newsle

of the 1976-197? sch ol year (See Appendix, Exhibi

contains an article on other educational opportunit es

and an article on a member of the teaching staff. In

Other editions during the school year the other "issues"

will be discussed.

'It can be suggested that the author should have

included a question concerning the value of the News-

letter as a communication device. One was not included,

however. The author's view is that such a device is a

necessary paL of the t_tal communication program.
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Telephones

The telephone Is one of the most important

com unication devices available in our society. Its

use or misuse can have si- ificant impact upon atti-

tudes. However, to evaluate the impact of this method

in bringing about a greater understanding and accep-

tance of the school is difficult and can only be done

indirectly.

lIt is evident from the discu sion that the tele-
.

phone calls Inviting the parents to attend the "Back

to-School" nights were s ccessful in generating a "high"

turnout of parents. The activities of the evening and

the direct exposure to the schoolAnd its program then

generated a changing attitude toward greater under-

standing and acceptance.

The telephone calls made by teachers in reporting

progress and conferencing with parents, it can be sug-

gested, also were effective in causing a changing atti-

tude. The faculty was able to demons.,rate to the parents

their concern for the student. As the data indicates,

this concern for students was listed as the greatest

"strength" of Del Paso High School.
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Ady1soryGroups,1

Direct experience with the school has been shown

to be the best method of bringing about greater under-

standing and acceptance of the school. During the

--time-span of the practicum, eighteen parents were

involved in the three different Advisory Groups. Each

had the opportunity to view the school and its program.

Each was involved. The author is ofthe belief that

involvement, brings about responsibility and that with

responsibility comes the effort to bring about success.

Involvement, respons bility, and conoern for success

draws the parents into the school more and more.

22en House
a

One of the most successful methods of com-unicating

with parents were the "Back-to-Sghoor nights in March of

1976. There are a number of ways -f measuring the sue-

eess of this method -- the number _f parents involved

and the results of a questionnaire administered during

the evenings.

In March, th-- were 103 students enrolled at Del

Paso High School. For the "Back-to-School"nights, 94
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at dents were in attendance. 87 of these students had

at'least one parent attend, 84.3%. Contrast that atten-

dance with what is the usual attendance at such activi-

ties in an elementary school or the comprehensive high

school

The last activity for the evening was for the

parents to respond to a questionnaire. The purpose

of the "Back-to-School" ni-ht was to provide the parents

with a first-hand knowledge of the school and its program.

To mtasure the effectiveness of th approach, the fol-

lowing que tion was asked:

The purpose of this OPEV-HOUSE was to provide
you, the parents, with a more.realistic concept
of the learning achieved by your children, the
type and level of work undertaken,, and the opera-tion of Del Tso High School. PI g_erlra., have webeen successful?

YFS

rw

100% of the par_ts, boa-d members, and district

administrators in attendance replied In the affirmative.

Among the comments made were:
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"I feel it was a good opportunity to see th
students at work and to observe the interac
with teaehe

"Excellent. Favorable impressed In all area

154

_on

"I would like to see more of the.community aware
of what the school does."

The evenings' ac ivities were successful in bring-

trig about a more positive att tude toward Del Faso High

School. With a greater understanding of the process and

proeedures at the school the parents demonstrated a great-

er acceptance. Data detailed on page 129 Indicates that

65.5% of the parents had an attitude change as a result

of.the "Back-to-School" nights. Of these 57 parents,

all (100%) commented that theIr attItude had become more

positive.

Other Methods_of Communicatient

Of the other methods of comminIcatton described

in this chapter, ther is not enough evidence to indicate

the degree of ef_ectiveness. Some of the methods were

not completed in-adequate. time to have any effect:, others

have been evalu.ed in other chapters In regards to other

publics.
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SUMMARY

Attitudes about the quality of local schools; are

based upon information gained-from many sources. Parents .

of student ank second as a source of informatIon. The

more parents are involved in-the school, the more they

will understand and support the school program.

This chapter detaIls communtoatlon efforts with

parents. From information gathered through a question-

naire, objectives were established for the communication

program. A number of methods were utilized and evalu-

ated. ,

Evaiunt1n of the communIcatIon efPr,rts wIth parents

indicates that the objecti e- were achieved. Parents in-

dicated an improved, more positive attitude toward Del

Paso High School. Necessary changes .were identified and

the change implem nted.
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Chapter S

COMMUNICATIONS WITH OTHER PUBLICS

INTRODUCTION

The purpose of this practibum report has been

to describe the development and implementation of a

communications program at Del Paso High School, Walnut

Valley Unified School District, Walnut, California.

A framework identifying various "publics" was located

and adopted, methods of communication identified,

messages listed, and methods of obtaining feedback and

evaluation suggested. Through prioritization efforts,

it was decided to concentrate on certain publics in

the first7year of Implementation. These efforts with

the selected publics have been described and evaluated.

Certain publIcs were concentrated on. However,
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the,other publics were not ignored or excluded from

communication efforts. The purpose of this chapter

is to describe a selected few examples of communication

efforts with other publics. The description will

center on certain events which had communic_ ion/

public relations effects.

RADIO PROGRAM -- KGBS'

That the continuation education program is a

little understood educational alternative has been

suggested numerous times in this report. It has also

been suggested and documented that conttnuation

educators have done little to-foster the awareness

and understanding that builds confidence within the

public toward that program. One method of reaching

the many publics is through the'mass media -- radio,

television, newspapers.

Although the mass media may not be as effective

a- method- of domtunication as dirept experience, to

ignore that method would be a mistake.

On Thursday, January 22, 1976, two students,

two teachers, and the principal of Del Paso High
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School took part in taping an hour long radio prog

The program, entitled "InIght, was broadcast over

KGRS radio (an NBC affiliate In Los Angeles, California)

on Sunday, January 25, 1976.

The purposes of the program, focusing on the

example of Del Paso High School, were to make the

public aware of the purposes of the continuation

education programs in"the state, how the continuation

program differs from the ':raditional, comprehensive

high school program, and, hopefullYi:alter the genera_

.-image held by the public.

It would be impossible to evaluate the -ffectivene::

. of the Pi4ogram in altering opiniona or-to determine the

number of.th'e listening public. For certain publics

within the Walnut Valley Unified School District, tape

recordings of the program were madb and sent to indivi-

duals. The Superintendent and members of the Board of

Education all received tape recordings.

For these individuals, two messages were trans-

mitted. First, the message that Del Paso High School

had been recognized as an outstanding example of the
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caltinuation education nmovementu -- praise -- and,

secondly, what the program and priorities of Del Paso

High School were. (A cassettw.tape recording,of the

radio Program is included in the Appendix, Exhibit 0)

CHRISTMAS PARTY AT PACIFIC STATE HOSPITAL

On Thursday, December 18, 1976, the students at

Del Paso High School sponsored a party far students

_t PacifiO State Hospital in Pomona, California.

For the three days prior to the party the

students were involved in making gifts to be taken

to Pacific State Hospital -- wooden toys and stuffed

animals.- The event-was-highIy-successful-and appreci-----

ated by the students and staff at the hospital (See

Appendix, Exhibit P).

This event pmvided foi communication with an

external agency (Pacific State Hospital) and various

business people in the community. In order to obtain

the materials necessary for the manufacture of the

toys, the students of Del Paso High Schaal went into

the community to request donations and explain the
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project they had undertaken. Business people were

-able to meet our students, were able,to recognize that

student-from a "continuation" high school were involvl'

in a worthwhile event and, perhaps, receivad a new

perspective on.the students and program of a contin:

ation high school.

ART SALES

1During the 1975-1976 school yea- the students

in the art classes, with the supervision of their

teacher, held two art shows/sales. The art sales

were held at two local shopping canters.

In these Instances, Del Paso High School went

into the community. Examples of student art work

amics, jewelry, leather craft,- batik, drawings and

paintings -- were sold. In each instance over $100.00

profit was realized.

These events allowed for the communication o
_

number of messages. First, the public was made

aware of a program at Del Paso High School -- the.art

program. Secondly, many people who didn't know of the
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sdhool ow of continuation education were given the

-opportunity to ask questions of the Atudents and/or

the teachers present. StUdents and teachers were

given the opportunity to explain the program, policies,

and performance of Del Paso High School.

_SUMARY-

The three events desc :bed arid discussed above

are provided as examPles of other activItIes that

had communication/public relations effects in the

----community. There were numberous other activities

that could also be mentioned, however the purpose of

this short chapter was to incliqatthat many-avenues

of communication with many publics were explored and'

utilized. Even though efforts were concentrated on

as selected few publics, other publics were not

excluded or ignored.
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Chapter Seven

DISSEMINATION OF THE i4ODEL I

UNICATIONS TECHNIQUES HANDBOOK

INTRODUCTION

This practicum's prime purpose was to design,

implement, evaluate, and institutionali e a two-way

communications program at Del Pasolii h-School. A

secondary purpose was to provide help to other con-

tinuation hie, schools in the state of California

in developing and/or improving their communications

programs through dissemination of the model and

various techniques of communicatIon. Three assump-

tion were made.

1. That most continuat on education programs in
the state of California did not have a planned
program of communications/public relatipns.
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That cont nuation education administrators
did wish to improve their publics knowledge
strid understanding of the continuation edu-
cation program.

That a "Handbook of Communication Techniques"
would be of use to these administrators in
developing and improving their communications
program.

Data collected as part of this practicum sub-

stan iated these assumptions.

VERIFICATION OF ASSUMPTIONS

In response to a que_ ionnaire developed by the

author and administered to all continuation high school

administrators in the state of Csilifornia, 68.2% (71).

of the respondents (104) indicated that their schools

did not have a planned, on-going p-ogram of public

relatiOns. Only 4.8% (5) felt that the continuation

education program in their district would not benefit

by a planned program of public rela ions, while 74.3%

(77) felt that benefits would be derived.

The concept that this endeavor could have s

ficant impact on other, similar schools is well

accepted. Eighty-one and seven tenths percent ( 5)
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of the respondents to the que- ionnaire felt that the

concept the project addressed would benefit continuation

education. Only 2.8% (3) felt that the concept would

not be beneficial.

32.6% (33) of the respondents indicated th t their

schools did have a planned, on-going program of public

relations. The question was then askeds

. Rate your public rel.tions.program.
'Considering the number ten (10) signifies a
very successful program and the number one
(1) a not so successful program, CIRCLE the
number which "rates" your public relations
program.

Not so
Successful
1 2

Moderately Very
Successful Succes ul

5 6 7

Table 7.1, below, provides dat- iegarding th

sel rating of the .public relations program.



A
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Table 7.1

SELF- ATING OF PROGRAM
(n=31)*

Number Percentage

1

2

3 3 9.6%

4 3 9.6%

5 9, 29%

6 2 6.4%

7 3 9.6%

8 3 9.6%

9 4 12.9%.

10 4 12.9%
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*Two of the respondents indicating they
had anyon going public -elations program
did not respond to the ating-scale question .

There are many variables which might help ex-

plain the reasons for some schooli rating their pro-

grams as h ghly successful while others rate their pro-

grams'lower. The questionnaire did not attempt to

ascertain the reasons. One explanatory hypothesis

was that the effort expended -- measured in terms of

the total number of publics communicated with -- would

determine the success of a public relations/communica-
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tions pregram. Table 7.2. provides data which tends

to substantiate this working hypothesis.

The table indi ates that those respondents _ho

rated. their efforts as "very successful" tended to

make more effort to communicate with the total range

of publics than did those who rated their programs

as less uccessful. At the lower end of the scale,

16 publics were communicated with While at the upper

end of the scale 22 of the publics were Included.

qihe data is n t offered as substantiation of the

hypothesis. There exi t too many other variables to

make such a conclusion and the questionnaire did not

atte pt to measure the quality, quantity, regularity,

and other such factors_ The data is offered only as a

suggestion for a tentat ve concluvion.
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TABLE 7 .2

SELF-RATING AND
COMMUNICATION EFFORT

n=31)

16 7

-Se lf-Rating

1-Students

.culty

-Staff

4-Central Administration

5-Other Schools ,in dist .%

6-Feeder school cluster

77-School related agencies

O 8-Private 'schools E.:, co
N

'9-Other adMinistrators
U 107.Pr

:112.3 4 5 Gi7 8 9 1()
-

xlxixlyx x

7,'X X ix. X X X
IY_X XX XX

X X XX X X I

)XbC x x
XIX X X X, X

. IIX X XX! X

rf7a ivations
.1N 1 1)111

C 12-Dad s om s Club
A
T 13-NewconerS

E 14-Others

1 Senior citizens

4 16-Community leaders

17-Bus1ness,leaders.
H . la-Ministers,

19-Attorneys

-20:-DeCtor.

21-Others

7 X
:X X X' X X

_.X`.XXXX. X
:X X X

22-Dropouts X X X
7.-QraductA7

; 24-C ommun- AFenc
& organ- ,,ations

; 25-Civic & Service grp.

26-News media

LLZ2ther
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DISSEMINATION PROCEDURE

The questionnaire utilized attempted to measure

whether or not continuation education programs through-

out the state of California had planned communications

programs, the success of these programs, and whether

or not the respondents felt the concept cf the project

would be beneficial. Another purpose of the question-

naire was to gather ideas for the communications pro-

gram at Del Paso High School -- ideas which could then

be shared w th other contuation administr tors. Many

ideas and samples of.o-mutication efforts were re-

ceived and utilized in some form by Del Paso High School.

From this collection of ideas and ma erials and

the reading and research of the author, a mimeographed

book entitled Communication Techniques (See Appendix,

Exhibit Q) was prepared. T 0 book a tempted to persuade

the readers of the need fc mproved communication,

inform them of a workable -...amework for developing of

their own program, and sug est a multipli ity of dif-

ferent technioues whIch could be utilized. The work

was sent to every continuation high school administrator

in the state of CalIfornIa.
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FVALUATION

In the prac icum proposal it was suggested that

evaluation of this aspect of the practicum would be

via a questionnaire in which 50% of the respondents

would find the model useful and adapt sections to be

used in their schools. It was necessary to alter the

evaluation techniques.

n- Alteration of Evaluation Techni uest

The author was unable to maintain the time-line

he had established for completion of this aspect of

Ra._e: ...han completing the'book in

April as was intended, the book was not completed un-

til late May. Many schools in the state were closed

for the summer or in the process of closing. Many

administrators were already on vac-tion or would be

going on vacation shortly. These factors neceLsita ed

the change in evaluation technique.

Fstabltshment of a "Panel of EIp!Eta:s

A panel five experts was established to re-

view thE book and assess the effects of the book in

8 0
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their own schoo s and state ide. The panel was care-

fully chosen. Each member of the panel had or did

serve as a district or state officer of the California

Continuation Education Association. It was assumed

that through their leadership roles ,,hey knew the

"mind" of the continuation educators in their region

and state. Secondly, they were chosen from different

geographical regions of the state. The panel consist-

ed of$

Mr. George Sorenson, Principal
Argonaut High School
Past President, California Continuation

Education Association
Member, California Advisory'Committee

on Continuation Education .

Mr. Ron Dever Principal
Atascadero High School
President, District V, C.C.F.A
Atascadero, California

Mr. Richard J. Kuester, Princ pal
Abraham Lincoln High School
Past President, District X, C.C.E.A.
Mee-zr, California Advisory Committee

L,rt Continuation Education
4341. Victoria Avenue
Riverside, California

Mr. Sam J. Muscolino, Principal
Williamson High School
Chairman, California Advisory Commit

,on Continuation Education

Mr. Robert Hoffman, Principal
Jereann Bowman High School
President, District VII, C.C.F.A.
Member, California Advisory Commlttee

on Continuation Education
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Each member of th "Panel of F,perts" was personal-

ly contacted to request th services on his panel.

A follow-up letter and some suggested areas to consider

in their review was mailed to each member of the panel.

It was emphasized that the five (5) open-ended questions

were to be guidel_ -es pnly in their critizue and that

they were to feel free to comment on anything and in

any form (See Appendix, Exhibit Either the respon-

dents felt constrained by the suggested questions or

felt that the'questions were adequate for a general

critique for they all chose to follow the format of

the questions.

Copies of the responses of the panel are

eluded in the Appendix, EXhibit R. In regards to

question number one. "Are the 'arguments' made in

Chapters I and II convincing?", all members of the

panel felt that they were. Mr iuscol1no wrotes

As for number one argument made in 1 and 2,
people in the area of continuation education
should read andre-read and study and absorb
the information stated, particularly in this
day and age where money is short. School dis-
tricts are beginning to cut, scrounge, and
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police our budgets; therefore, it is im-
portant that communications be upgraded and
magnified over all the school district, com-
munity, state and legislature.

In gards to the second question asked, "I

the frameworc useful as an analytic tool for identi-

fying the publics?", the respondents were again all

in agreement that it was. Mr. Ron Dever stated that

. this was h lpful information and covered some

publics that may otherwise be overlooked."

RichArd Kuester found the framework to be ". 0 well

organized and sati7factory."

The two key questions asked were (1) "Is there

one idea (or

you anticipate using next year?", and (2) "What do

you think the effects of this book will be -- in

your operation and state ide?" The first of these two

queson was afl attempt to see if the members of this

panel w- _ affected by the book. The second question

required their jucigernent as to the total efi'ectiVeness,

tntes de.

in the listing of ideas that

in regards to the f1rt of these two key quest. ons,

only two of the members of t1ie panel indi ated that they



would use idea_
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itle(311:)0_a Ole book. Two of the

panel members sugge"t7!d tbat tbe tSting of ideas was

good, but that "ley, Could 0- at the time, say whether

or not they " them The fifth respondent"uld '

wrote:

you pr

"rn not 50re that I Will use any of the ideas

bUt 1 ceta1n1y use the book as a

r-source for Dlahni-n chan5- and ImProvement in our

school." Three of the five respondents evidently

found the totalt or deae Rnd suggestions to be

help, to t

The second

responde-_ts to -judge

own operation

relly 1

ments 1:11th
staff is ded
tic in trylh
for the ben

On a state.
are haPPeh1n5
your 'ook
bound to be so
tion.

'T believe
used throlA"
to tipiqade ;:he

woold be
wide.

_etwo k

he e t o
de' A

s ions as ed the

the book in their

ong the comments were:

-e w n mete some improve-
lp of Your irformation. my

to "Ts school and enthusias-
improve the Image of the school
f ca. students'

basIs I thJrk some g od things
If 01:1 Y a couple ideas from
iateu in our schools there is
titlJde charges toward contin

bo& i11 be well received and
-he stte by gohools that wish
standinR and Offering to students.

good in our, oPeration and state-
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Four of the five members of the panel indicated

that the effect of the book coUld be substantial. The

fifth panel member did not react directly to the question.

Either he misunderstood the point -f the question or

simply chose not to respond to the point. His comment

was a terse "Good start needs conclusion, etc..

ILARY

The author has been active in the continuation

educlation "community" since his first experience with

this unique educational program. Observation of other

school and discussions with other administrators made

obvious the need for improved communication skills and

efforts. The book, Communica n Techni es, -as an

attempt to provide hell:, to other administrators in the

state in developing and improving their communications

program.

EValw ton of the effort is encouraging. The

"Panel of Fxperts" indicated that the book could have

imp et and could be a point-of-departure for other

administrators. The unknown factor is the willingness

f others to change.
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'The book. It was hoped, would have effect s -te-

wide. It must also be stated that the book serves

another purpose. The placing of the ideas into a

syllabus form assures that the communication efforts

of Del Paso High School will be continued and improved

on. The multiplIcity of ideas and methods received

as part of the project, and 1 -luded in the book, pro-

vided A "shopping list" of ideas for Del Paso High

School, many of which were used in the first year of

a planned communications program.
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Chapter Eight

CONCLUSION

INTRODUCTION

The purpose of this practicum was to develop;

implement, and evaluate a two-way communication

program for Del Paso High School, Walnut Valley

Unified School DIrict, W-lnut Caltfornia. The

overall goal was t_ crea e an ever increasing circle

of people well informed about the school -- an

ambiance, an envirol -f knowledge and understanding.

The need for such a program was made apparent

through the literature on education, observation,

and experience. The literature makes explicit a

crisis of public confidence in the nation's schools.

Research by Gallup and the Field Research Corporation

176
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indicates a continued decline in public confidence.

The author, serving as principal of Del Paso High

School (Continuation) and having been involved in

continuation education f3':- nine years, has erperienced

and observed the misunderstanding and non-acceptance

the public has of this unique, alternative educational

program and the effect this has upon staff, student

and parents.

ation -- two-way communication -- was

conceptu_ ized as E solu ion to the problem. Research

indicates that the more the public knows.-- first-

hnnd about the sohools the more positive is their

attitude and the more confident is the public about

the educational program.

The uthor's concern is shared by most other

continuation education admini trator _ Data collected

indicates that most continuation hig_- schools did not

have a'planned program of communications and that the

solution proposed was accepted by almost three-fourths

of the respondents to a questionnaire. Perceiving

that the author's experience in developing and

implementing a communi,mtion program could benefit
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other continuat on education administrators, a second

purpose of this practicum was to disseminate the

model developed and communication techniquesto

other, similar high schools in the sAte of Califor.la.

PROCESS RIEW

Before attempting to communicate any piece of

information, it is neCessary to analyze with whom it

is one wishes to communicate, the methods of commun-

ication, the messages to be communicated, and how to

obtain feedback on and evaluate the communication

efforts. A framework, the result of a work-116p cn'

public relation attended by school-administrators in

the Dallas Independent School District, was adopted

and adapted to guide the staff of Del Paso High

School in their communication program.

Chapter Two of this report d.tails that frame-

work. Offered also is a process for adapting that

framework to the needs of the local school and/or

school ditrlct, Frioritlzatlon efforts, following

the "Delphi" technique identified those "publics",

within cs: egories, for Del Paso High School to



179

concentrate communication efforts on. The same

process helped identify the methods considered

beneficial in communicating with these publics.

The overall goal -- again -- of this practicum

was to create an ever increasing circle of peole

well informed about the school. It was tht _ias of

the author and his staff that it would be more

beneficial to concentrate.on a li .ited number

publics during the first year of the communication

program and increase the number and range of efforts

with each succeeding year. For the first year, it

was decided to make efforts to communicate with thrc

"Internal publics" -- students, _ther schools and

staffs in the district, and other administrators at

the cbmprehensive high school and one "external

public" -- parents. This decision was based upon

research findings and perceived need.

Chapters Three, Four, and Five detail communica-

tion ifforts with these pullics. Questionnaires,

observation, and informal feedback were u ed to

information about these publics' knowledge aid

understanding of the school. The data collected
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provided the information needed to guide the commun-

ication process. Specific objectives were established

for communication _fforts with each public.

Within each chapter is a description of the

communication methods and an evaluation of the

various methods with the particular public. The

total effect of the communication program with each

public is also evaluated. Using questionnaires,

observ ti n, and informal feedback, data is presented

to Indicate whether the established objectives were

a -o plished or not.

The Appendix i- replete with samples of question-

naires and written communi-ation efforts. Such

questionnaires and models, adapted by other school,

would provide the bases for beginning a communication

program in that school or school district.

A framework for communic tion was Identified,

adopted, and adapted by Del Paso High School. A pro-

cess for adapting was described. The program was

implemented and both the methods of communication and

effect of th.1 communication efforts with each pub

i I
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evaluated. Informat)n gather ng methods and deviCes

we're developed for the partic-lar program at Del Paso

High School but could be used by those replicating.

The practicir., report spells out the process.

IMPROVEMENT IN THE EDUCATIONAL SYSTEM

This practtcurn addressed the problem of developing

an ever increasing circle of people well informed,

aware, and understanding of the educational program

at, Del Paso High School. The process chosen to accomp-

lish this task was communica-lons -- two-way eommun-

Ica ions. The auvhor can suggest and demonstrate that

there has been significant short-term change as a

result of the-prRcticum effort and that the i_.ossibility

exists for significant long-term change.

Short-Term_ Chtzln_g_e_l:

The process of communication -- two-way commun-

ic tion -- requires that the school not only provide

information but listen to the concerns of the public.

Because of the program significant change.has-occurred
in 1) parent and student attitudes- _ward the school,
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lass schedule 3) activity scheduling, 4) staff

coMmittment to th&program, _lid 5) recognit on of other

communication needs.

Parent and Student Attitudes

Chapters Three and Five have described the

communication efforts made with parents-and students.

EValuation .of these efforts indicate that both "'publics

demonstrated an improved, more positive attitude

toward the school because of the communication program.

Improved att tude toward school on the part of

students can have numerous effe ts. Among these

effects, it can be suggested is improved attendance.

As Table 8.1, page 183, indicates, there was a signi-

ficant growth in the percentage-of average daily

attendance (ADA) compared to previous years. The

figures for 1975-1976 show an'in_rease of almost

four percent. The previous year's change was less

than one pertent.

Improved attItude on the part of parents can

also have many effects upon the educational systeM.
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Willingness to become involved in task oriented

groups volunteering of time to act as teacher's

aides, etc., can be used to measure changes in the

educational system because of the program. It is too

early in the 1976-1977 school year to evaluate change

in this direction.

Table 8.1

AVERAGE DAILY ATTENDANCE

AS A PERCENTAGE OF MONTHLY ENROLLMENT

School
Year

School
,Month

197
1974

1974
1975

1975
1976

1976
1977

83.2%- 82.2% 86.9% 88.3%

2 77.2 75.5 81.0

86.1 80.3 85.5

4 83.5 77.4 89.8

81.0 87.3 87.2

6 86.8 81.8 79.3

7 74.8 80.9 82.5

8 77.3 76.5 86.3

9 73.5 85.9 81.4.

10 76.4 81.i 81.4

Average for 79.9%
School Year

80.8% 84.1%

1 4
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Class Schedule

Because of the communication program, a desire

of the parents was recognized and acted upon. Their

prime concern was for students to have the opportunity

to attend more than the required 180 minutes per day.

This desire was acted upon and bhange implemented for

the 1976-1977 school year. The schedule was published

in the Newsletter, a questionnaire reacted to, and

fina11y adopted in May, 1976 (See Appendix,

Activity Schedule

Exhibit L).

An activity schedule, desired by the students,

was dev sued for the 1975-1976 schoCA year. Evaluation

of that schedule indicated that it Would be necessary

to make revisions for the 1976-1977 school year.

The pr -cipal is presently meeting with the

student Advisory Council to devise a schedule for

the 1976-1977 School year. This schedule, not yet

completed, will be discussed in each classroom,

modifications made if necessary, and adopted.

195



185

Staff Committment

ane of the most significant changes observed as

a result of thls practicum has been the attitude of

the staff toward the educational program and the

_om unioation Process. The staff had always felt

that the educational program at Del Paso High School

_as far superior to other continuation high schools

and that the philosophy and methods ut lized we e

something to be proud of. As a result of their

involvement in the communication:process they .

became even:more convinced and committed twthe

educational program of Del Paso High School. They

feel that the School has much to Offer and that

People do need to be made mo-ze aware. Therefore,

they have become even more committed to continuing

the communication program and to expanding it.

Staft meetiMgs during orientat on week of the

1976-1977 school Year saw the staff, once ag

cboosing'public relations/communications as an

objective for the entire staff to worX on (See

APpendix. Exhibit s). This is evidence of their

committment to the educational and'oommunication

program,
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Recognition of Other Communication Needs

As Change occurs and as one becbmes more

involved in the c mmunications process, the need

other communication devices becomes more apparent.

BecauSe of the changing schedule it was necessary to

develop a registration booklet (See Appendix, Exhibit

T). It also became apparent that our student handbook

Was in need of revisibn. .Therefore a new handbook

Was written (See Appendix, Exhibit U)

The concept of this pra ticum was to begin the

process of bringing about greater Understanding and

acceptance of-the: continuation education program in

the Walnut Valley Unified School District. It is

impossible to measure the effect upon the community,

and the various publics making up the community, at

this early date in the program. It can only be

suggested that the possibility for significant,

bommunity wide change does exist.

As mOre students graduate from the School and
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enter the community as young, working adults, their

attitudes and support of the school will begin to

have an effect'upon the total community. As more

and more parents experience the school, recognize

the success of their children in the school, and

gain greater confidence in the school, their attitudes

will permeate the commu_ity. The process for change

is long, but the possibility exists for developing

a strong alumni of students and parents strongly

supportive of,Del Paso High School which can

sIgnIfIcantly affect the at itudes of the community.

FURTHia APPLICATIONS OF THE PROGRAM

As has been suggested earlier in this report,

a communication program has to be a "do-it-yourself"

program. It cannot be duplicated in cookie-cutter

fashion.

Dissemination of the framework and methods of

communication occurred through the writing of a

booklet entitled "Communication Techniques". This

mimeographed booklet was distributed to every

continuation high school in the state of California.
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How effective the book will be Is suggested in

Chapter Seven. The prime variable determining its

usefulness is the willingness and desire of other

administrators to really involve themselves in

developing a program.

The author has received a letter from a principal

in northern California expressing thanks for the book

and the effect the book has had upon her and her

school (See Appendix, Exhibit V).

The model is one that can.be adapted readily

by any school or school distrlct. It has worked

at Del Paso High oc o_l and the expansion of that

program continues.

OBSERVERS OF THE PRACTICUM

The au hor requested that the; practicum be

observed by three individuals. The three observers

were:

Dr. David L. Brown Superintendent
Walnut Valley Unif ed School District
Walnut, California
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Mr. Jack W. Jolley, Assistant Superintendent
Educational Programs and Services
Walnut Valley Unified School DiStrict
Walnut, California

Dr. Calvin Burke, Pr sident
California Continuation Education Association
Director of Continuation Education
Los Angeles Unified School District
Los Angeles, California

Letters concerning their observations and

evaluation of the practicum are included on the

f-llowing pages of this report.
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Walnut Valley Unified School District 190

.476 south Lemon Road, Wal)nut. California (714) 595-1261 David L. Brown Ed.P., Sup rintendent

October a, 1976

Dr. S. O. Raylil
Director of Praoticums
-Nova universitY

College Avenue
port IUderdalø F1cria 33314

Dear Dr- Kaylio:

has been mY Pleasure to observe over the past months the
enthusiasm and effort which mr. Richard Stevens has invested
in his Program with Nova University. It has not been a surprise
to me in aPy waY. 5te1re is one of our young, vigorous adminis-
trators who approaches his assignment in this district as part
of our management team with similar investment of enthusiasm and
effort-

Among several asnects of his program which Steve has sharedme and solicited my dirnct involvement has been the practicum
focusing on I have watched this work in processin a variety of ways- Staff meeting agendas and minutes from
De1 Faso go regularly across my desk keeping ma tuned to the
various efforts of staff that are reported in the practicum report.

have taken part in a number of the activities designed to attract
Parents and others so that they might hear and be heard. I receive
regularly the student newsletter which contains evidence of theefforts of an enqoing Communication process.

have also had the opportunity tO review the pract _cum report and
make comments and suggestions. I found i_ relatively unnecessary
to provide much input because Steve had done a good job in preparing
the draft.

In my opinion, Steve haS produced a fine Piece of work. It in a
sound Plan for An effective commUnicatiOns effort. More importantly,
t is a plan that he is Attempting to implement in his school. Iam convinced tht hie efforts along the lines of the system he des-

cribes have had 4 definite, beneficial effect on the school, its
Aff and students, and on a better understanding of that school and

its prOgram ameng residents of this community.
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Walnut V Iley School District 191

efDirector pract cume -2-

UrSo_tg ?VI RrAyt4INJ Cal i Torn ia (1141 595-1261 David L. Brown. Ed.D.. Super( endent

October 8 1976

I am pleased to endorse this --articular effort which steve has
mounted And commend the procs which produced a product with
continuing and filtUre P omiee-

D :iet

Ichard - fro

Sincerely#

David L. Brown, Ed.D.
Superintendent
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Walnut Val e District
476 South Lemon Road, Walnut, California (714) 595-1261 Dftvid Ed.D.. Superintendent

Oetober 18, 1976

Dr. S. O. Kaylin
Director of Practicums
Nova University
College Avenue
Fort Lauderdale, Florida 33314

Dear Dr. Naylin:

_192

I observed Richard Stevens during the time work was being ac-
complished for Nova University. All of his written efforts came
to me for rel.;iew and suggestions. In my opinion, his work was
excellent. He is able to approach a problem, systematically
organize it into components, deal with each area, and then
develop alternative solutions. I was also well satisfied with
his ability to write and his expression of ideas.

practicum has been reviewed by me. I hpd the opportunity
to make recommendations concerning the chapters. Generally,
Mr. Stevens,did very well in developing the project. His topic
iS.vital in the educational world today. I feel he has develoPed

. _

a model which will be of significant value to other educators.

I-would.re ommend Mr. Stevens be given every consideration towards
the comple ion of his degree.

Sincerely,

Assist
Educat oh 1

intendent
rams and Services

1.7:em
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RILING ADDRESS: BON 3307, Los ANGELES, CALIFORNIA 90051

213) 625-6440
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October 13. 1976

Dr. S. O. Kaylin
Director of Practicums
Nova University
College Avenue
Fort Lauderdale Florida 33314

Dear Dr. Kaylin:

WILLIAM J. JOHNSTON
suptant,,,,reat f saoth
ROBERT W. LAMSON

S.yrrintandeng
imirtiCtinned Planning Viehion

have observed the work being done by Mr. Richard Stevens
of Del Paso High School. I must sav that I am most plpflpfl
with Mr. Stevens' efforts. Not only is he involved in a
project that is vitally important to continuation education
but also the quality of work is outstanding. In reviewing
the practicum report, I was particularly pleased with the
many aspects that readily lend themselves to adaptation by
other continuation school administrators.

It has been a pleasure to be associated with Mr. Stevens and
to give whatever support I vas able to.

Thank you for the
while venture.

Sincerely,

PP -tunity to participate in this worth-

Cal Burke, Director
Continuation Education
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