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ABE T1ACT

The purpose of this practicum was to develop,
implement, and evaluate a two-way communication pro-
gram for Del Paso High School, Walnut Valley Unified
School Distriet, Walnut, California. The overall
goal was to create an ever increasing circle of peo-
ple well informed about the school -~ an ambiance,

an environment of knowledge and understanding.

,,,,,

Relying upon the experience and examples of

= = & £ 7 - =4 e
cning in a similar situa-

o

other adminigstrators funst
tlc -- a continuation high school -- g program of
comnunications was developed, implemented, and evalu-

- ated. Dissemination of the model and concepts in-
volved has occurred through a mimeographed book dig-
tributed to all continuation high school administrators

in the state of California.
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COMMUNICATING WITH THE PUBLIC:

A TWO-WAY COMMUNICATICNS MODEL

by Richard Stevensl

Chapter One

"TO COMMUNICATE OR NOT TO COMMUNICATE"
INTRCDUCTION

When the nublic has confidence in the schools,
support follows. Where doubt exists as to the
effectliveness of the program, bond issues éﬁd budget
approvals frequently go down to resounding defeats.
Barometric readings of these phenomena have been taken
from time to time and the results are most revealing.
There is a crisis of public confidence in the na%i@n‘s

schools.

lrhe author is principsl of Del Paso High School, a
continuation high school in the Walnut Valley Unified
School District, Walnut, California.

11




THE PUBLIC IMAGF OF EDUCATION

The fifth annual Gallup Poll of public attitudss
toward education (May 11, 1973) shows a good deal of
cltizen support for education, but it also reveals a
continuing lack of confidence. When the sample of 1,627
adults was asked whether their attitudeé had changed
toward the schools in recent years, 36% stated that
they regarded the schools less favorably.? - The 1974
and 1975 surveys included a question which Wauid
provlide a base for future comparisons. This question

was asked:

ey AT An ;-a*?? 4=
S e v i

.2 ar on ke 5;&.&;@ A, E. c,
FAIL to dPﬂDﬁP the quality of their
. What grade would you give the
schools here -- A, B, C, D, or FAIL?3
During the year, a significant decline was
registered in the number of persons giving the schools
a grade of A -- from 18% in 1974 to 13% in 1975. The
two bellweather groups -- college educated and young

adults -- gave the pul' ¢ schools the lowest ratings.

ECalifarﬁjq School Boards, Volume 33, No. 5 (May,

1974), p. k.

BCecrge H. Gallup, "Public Attitudes Toward Education,"
1i.e_Fducation Dirmest, Volume LXI, No. 7 (March, 1976)
T3

19



In 1§?4. 4LOZ or the 18-29 age group gave the public
schools an A or B; in 1975, only 32% gave the schools

an A or B. In 1974, 51% of those who attended college
géve the schools an A or B; in 1975, only 43% gave

this rating. 1In 1975, 41% of those who atteﬁded college

gave the schools a C or D, compared to %9% in 1974 4

In California, the Field Research Corporation's
most recent statewide. survey found that the level of
confldence has declined further from low levels Tound
in a similar survey conducted in 1973, 1In 1973, the
public schools ranked 14th from the top among the nine-
teen entities tested. The 1975 poll shows the public

.schcmlsjsiipping to 20th out of 21.5

STATEMENT OF THE PROBLEM

As U.S. Commissioner of Education Sidney Marland
has stated: "'pPublie confidence in public education
must be restored. School officials must tell what's

g0od and what's bad in the schools.'"6

“1pi4.

5Edg;atign Update, Public Irnformation office, Los Angeles
County Superintendent of Schools (July 3, 1975),

5Danal§ Bagin, Frank Grazian, and Charles H. Harrison,
Sgpcglicém@pnicatigns: Ideas,Thgt7WQ§k (Chicago:
Nation' Schools Press, 1972), p. v.

13



L

Pollster George Gallup, as a result of his research
survey findings, concludes that an information pro-

gram which gives the public a better idea of what schools
are doing and are trying to do should have an important
impact on public views. "The more respondents know

at firsthand about the public schools, ;hé more favorable
are their views, the less interested and well informed,

the less favorable."7’

fa

Too many administrators have attempted to hide
problems -- hoping they would go éway before the
public discovered them. This apyréach.mighy have
worked yesterday when people helieved that sschool
officlals possessed a sﬁecial sort of omniscience.

It isn't working in most places today. It won't work

anywhere tomorrow.

People, feeling they are shareholders in -he
schccls{ are seeking a greater voice. They .ave
entrusted thelr two prize possessions -- t' .ir children
and their m@néy == to school officials, .d they want

to know what is being done with them.

7California School Boards, loc. cit..

ek
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5
‘Té éffect a sound understanding -- a believability
-~ the ". . . astute educator must develop a solid |
communications system in his district. He must always
be sure that he knows what the community is thinking
and he must let the community know his thoughts. He
must also eséablish two-way communication with his

staff and students."8

These tasks are formidable, esﬁecially because
most school administrators feel uncomfortable with the
responsibility of ecmmunicating-i They-place communica-
tions and public relations near the end of the job '
description and often spend their time d@iné Just about
}énything else. "Study after study has shown that
most school administrators feel inadequate when it comes

to communicating with the public."?

‘Because few administrators have confidence in
thelr abllity to communicate, few schools have a planned
éamﬁuniéatians program. Most districts are guilt& of
tckeﬁism when it comes to communicating with the-
people whose support is necessary ta,aésure the

Success of the public school system. Some districts

ot

SBagin, _QEi 7;7‘,7;:-' Ppl v=vi.

9Bagin, op. eit., p. vi.

15



6
sendgout news releases and lssue a newsletter, Then
they rest easy, content that they have communicated.
But they have not -~ as district after district 1is

learning in crisis after crisis.

Worse than districts that practice tokenism are
thase that do nothing to communicate. These latter
naively assume that the public will support the schools
simply because the schools exist . Schools must galn
support through good performance and solid communications

efforts.

Continuation high schools have often received °

ck

he brunt of the public’s prejudices and frustrations.
of a "haven for juvenile delinquents or social drop-
outs."10 yet ir we pause to take a careful, soul-
searching look at continuation educatign, we can say
that 1ittle has been done by these schools to communi-

~cate with their communities or combat this stereotype.

10Questicnnair3, administered by Richard E. Stevens.
The overwhelming response characterized the continua-
tion program in a similar manner. This response 1is
from the questionnaire answered by the school counselor,
La Vista High School (Continuation), Fullerton Union
High School District, Fullerton, California.

16




7

As Past-President of District VII (Los Angeles
County) California Continuation Education Association,
a member of the California Continuation Education
State Advisory Committee, state Treasurer of the
California Continuation FEducation Assceia;ian, and =
representative to the Council of District Represerta-
tives, the author has had the opportunity to listen to
continuation educators discussing the need to improve
the stereotype of the' program and of thelr particular

achools:

In response to a questionnaire developed by the
" author, 68.2% (71) of the respondents (104) indicated
that thelr schools did not have a "... . planned, on-
going program of public relations."1ll only 4.8% (5)
felt that the continuation education program in their
district would not benefit by a planned program of
public relations, while 74.3% (77) felt that benefits

would be derived.l?

CONCEPTUALIZED SOLUTION

This practicum percelves two solutions:

11Questi@ﬁﬂsire. see Appendix, Exhibit A.

1bid. |



1. the development, implementaticn, and
institutionalization of a communicatlions
program at Del Paso High School (Continuation).

2. the dissemination of the model and commu-
nication techniques to other, similar high
schools in the state of California.

The principal must take the lead in estsablishing

the communications climate, an atmosphere in which

there is a sincere interchange among the various publles.
He is the communications leader -- utilizing available
talent, reséurces, and facilities. If a publi.c
commutilcations consclousness and sensitivity are to
permeate any school, they must begin with the principal.
But mere good intentions mean nothing. The principal
must have a plan to meet the special communication

needs and problems of his own school community.

The concept that this practiecum could have sig-
nificant impact on other, similar schools is well
‘accepted. FEighty-one and seven tenths percent (85)
of the respondents to the gquestionnaire felt that the
concept this practicum- addresses would benefit contin-
uation education. Only 2.8% (3) felt that the concept

would not be beneficial.l?

121p14.

18



DEFINITION OF TERMS

Paul Garrett, when president of General Motors,
sald that public relations begins when management
. policies are adopted or revised in the interests of

the personnel and the stockholders of the cémpany.14

L3

"Stoekholders," for our use, can be defined as the many
publics that make up and are concerned with the school

district.

F

Garrett gapsuligéd gseveral attempts at a defini-

tien of public relations. For example:

Publie relations . . . is mereély human
desency which flows from & heart good,
genlal and sturdy enough to be reflected
in deeds that are admirable .and praise-
worthy.

Public relations is statemanshiip. It's
the effect produced by the sum total of an
organization’s contacts with its publics
in any and every form.

Public relations is the name we apply to the
policies and acts of an organization as they
touch the public and either build or destroy

14Dﬁrcthy E. Dubia, "Developing Goals, Planning, and
Implementing a Positive PR Program," Thrust
(Burlingame, California: Assoclation of California
School Administrators, 1973), Volume 3, No. 1
(october, 1973), p. 5.




10
‘good will. It is really, the ad-
ministrative or gper?ging rhilosophy
of the organization.
The concept of public relations as used in this
work follows that of Dorothy B, Dubia, Public In-
formation Officer of the ABC School District, California.

She defines public relations as:

+ + « the management function which
evaluates public attitudes, identiTies
policies and procedures of an individual

or organization with the public interest

in mind and executes a program of action ,
to earn public understanding and acceptance.l®

thle there are many facets to the ever-present

¢h

=

publie relations program there is One area Gver wWh

a degree of control can regularly be exerted. That

area 1s communications.

écmmunicatiaﬁs 1s the soul of a positive public
:elgtions prcgraﬁ- .How can the publiec interest be
served 1if the public interest is not known? How can
a program to earn public ugéérstanaiﬂg and acceptance

be executed if those areas that will create an aura

151014,

[




11
of g&éd will are ignhored or are not known? How,
finally, can this public understanding and goodwill
‘be guaranteed én the basis of programs 1f the public

is not aware of them?

Only with communications can we'br}dge the gap
between what 1s actually happening in the schools and

what everyone thinks is happening.
A good communications system is:

A two-way system. Not only do school
officials inform, but they are kept
informed. Not only do they state opinions
and express needs, but they listen to the
opinions and desires of others.

For all people. The audience is not just
teachers, not just parents, not just com-
munity leaders. The audience is everybody,
ineluding students.

Continuous. The good school communications
system does not operate only before tax
levies, only in quarterly newsletters, only
when the news media will print articles about
the system. Distriet officials should be
conscliously operating their two-way communi-
catlons system every day of the year, even
though the same things don't necessarily
happen every day.l7? : A

-Before an attempt to communicate any piecé of

infcrﬁatiaﬁ 1s made, it must be determined with whom

17Bagin, op. cit., p. 2. Italics added.

nill =il il
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one, all inclusive "public." There are several

publics, each one determined by special interests

and needs.

Basically, a communications pr@grép can be or-
ganized on the basis of "internal" and "exéernal“
publics. Internal publics may be ldentified as stu-
dents, teachers, administrators, non-teachers, the
central administfgtian, other schools in the district,
feeder schools, and colleges and univeisities; Exter-
nal publics might include alumni, parents, cammﬁnity
1éaders. taxpayers, business leaders, professional
people, civic and service groups, and the news media.

Two-way lines of communication == ‘often different
types of "115;5" -- must be established with these
publics, an; ﬁhe messages tallored to meet their
needs. ‘Tt is impossible to communicate to all publics

with one message through one medium.

Robert Olds, West Coast Vice President of the
School Management Institute in Santa Barbara, California,
suggests the-enormous communications task of a secondary

school. For a school of 2,000 students in an area

22



13
of medium paﬁuiaﬁicn density, an audience (public)
inventory, he suggests, might look something like
this=:

160 Staff

3,000 Parents

25,000 Citizens in attendance area,
250 Community agencies, groups, churches
100 University and other post-high school

institutions.

200 Local employers

2,000 Students

5,000 Alumni ;
4,000 Students in feeder schgalsla

It's easy to count a total of 35,000 to 45,000
persons. These audiences are not only-sizeable; |
they élsé-have diverse, even conflicting, interests

in the school.

ORGANIZATION OF THE PRACTICUM REPORT

That communications -- two=-way communications --
is an”area that requiresvthe attention of school
dist?icés and individual schools is documented in this
chapter. The problem has been identified and a

conceptualized solution offered. The remainder of

8g0bert 0lds, “The Principal's PR Role, " NASSP Bulletin
(Reston, Vlrginia,' National Association of Secondary
School Principals, 1974), Volume 58, No. 378 (January.
1974), p. 18.

23
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this report explicates a model which can bhe adopted and

adapted by iistrlcts and schools.

Chapter II outlines the framework -- the identi-
fication of the numerous internal and external publics;
the methods to be utilized; the messageé to be commu-
nicated; the methods of obtalning feedback and involve-
ment; and the methods of evaluation. A method of
adapting this framework to ihe 1nd1§1dugl distriect or
school 1s explained uéing. as an example, the method-

ology employed by the staff of Dei Paso High School.

Chapter III discusses the communication efforts
with an internal public -- students -- at Del Paso
High School. A method éf identifying communication
needs and messages 1s suggested. Methods of communi-
catlon utilized are discussed. The total effort with
speciflc methods of communication. Chapter IV and
A foll@* the same format, each involving a different

internal or external publiec.

Recognizing that one cannot communicate with all
publics with equal vigor and success, ra jor emphasis

in this practicum was concentrated on selected publics.

24
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However, other publics cannot and were not ignored.
Chapter VI outlines some of the communication efforts

made with the broader range of publics.

A practicum is a project that addresses itself to
a specific problem that confronts a practitioner who
is anxious to deal with the problem realistically and
reéalve it constructively. Hopefully, in perfarming
the practicum the practitioner will contribute toward
the advancement of his profession. In order to con-
- tribute, the practitioner must disseminate the con-
cepts and solutions perceived. .Ghapter VII details the
author's attempts to provide aid to other continuation
high school administrators in develapigg a communica-
tions program in their district and school. Fvalua-
tion of the aisseminaticn device and its effectiveness

-1s offered.

Chapter VIII concludes this report. The practicum
1s reviewed, improvement in the educational system noted,
recommendations for improvement in the communications

program made, and further applications are Suggested_




Chapter Two
A COMMUNICATIONS FRAMEWORK

INTRODUCTION

If schools are to receive adequate support in a
day and age of increasingly serlous building, program,
and financing problems, a positive communications
program is imperative. Educators must give the public
a better idea of what each school is daiﬁg. or is trying
to do. The question as to whether or not we can afford
a viable eeﬁmunieatigﬂs program is not at issue. The
key question is: “Can we afford not to go forward with

an effective communications program?"

Before atteupting to communicate any plece of
information, it is necessary to analyze with whon it
s one wishes to communicate, the methods of communi-

cation, the messages to be communicated, and how to
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obtain feedback on and evaluate the communication
efforts. This chapter details a framewark for
communication and describes a methodology for adapting
that framework to the needs of the individual district

or school.

THE BASIC FRAMEWORK

At the end of thé 1974-1975 school year, it
became evident that the staff of Del Paso High School

desired an improved communications program.

Establishing Objectives:

On the final day of the 1974-1975 school year, the
staff met to review the year's accomplishments ané
- ldentify areas of concern. It was suggested by the
author that the 1list of concerns could become a means
of establishing objectives for the f@licwiﬁgrsghaél,

year.

During the three hour meeting, a great number of
accomplishments snd concerns were listed by the par-
ticipants. Turniﬁg attention to the concerns, it was

decided, fallawing the suggestion of the author, to

27
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prioritize the concerns in order to identify those
problems of most slignificance to the school. The
"Delphi" technique of prioritization was used- The
'Delphi"” technique provides for more information
given to each participant as to how others view each
item to be rated. By rating via a papéf—aﬁdapencil
process, time 1is provided for individual thought.
This process also negates the possibility that a very
;vgcal person, or one who is considered to be authori-

tative, can unduly influence a group.

Ttr. 2 concerns were listed and each staff menmber

- 1= = 3 d
kKed to
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ven a copy of the list. hey wWere a
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rate each concern on the basis of need for improvement.
While the results of the prioritization efférts were
being tabulated, the staff discussed the number of
problems to attempt to solve. It was decided to
choose three problems to concentrate on for the 1975-

1976 school year.

Upc spletion of the tabulation, the forms were
returned to the participants with the total and
average score noted. With this information, the
staff was asked to prioritize the items a second

time.

28
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The final tabulation demonstrated a consensus on
the part of the participants. Through tails process,
three problems were identified, one of which was the

area of public relations/communications.

During orientation week of the 1975-1976 school
year, the staff met as a committee-of-the-whole to
discuss the methods to be used in ameliorating the
concern and to establish specific objectives. The
suthor assumed chalrmanship of the committee and
adopted tﬁe problem as the t@p;c for his Maxi II
Practicum for Nova University. The committee for-
mulated ~nd adonted an ohlective and a time-line of
activitles for accomplishing the objective (See Appen-
dix, Fxhibit B). The objective chosen was:

By Junel, 1976, have increased the communities
awareness of, understanding of, and confidence

in the educational program of Del Paso High
School. '

Adoption of a Framework:

The author surveyed the literature on public
relatlons and communicatlons. Kenneth J. Gelms,

Supervisor for Information for Beverly Hills Unified
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Schéél District, Beverly Hills, California, suggests

that ". . . a communications program can be organized

on the basls of 'internal' and 'external' publics."19

A framework was located that followed the concepts of
Gelms. The framework was the result of a workshop on
public relations attended by school adginistratars in

the Dallas Independent School District. During this

1970 workshop, the participants discussed the basic

steps invclved'in imp%aviﬁg school communications efforts.
The framework they developed was adopted by the staff of

Del Paso High School.

The framework was presented to the staff at a regu-
larly scheduled staff meeting. Discussion revolved a-
round the adequacy of the framework in identifying the
essentials of a communications program. Recognizing
that frameworks are neither right nor wrong, but that
some are better than others, the staff reached a con-

sensus that this framework was satisfactory.

The framework: (1) identifies the many "publics"”

ngEnﬁeth J. Gelms, "Gearing Up for Effective PR, "
NASSP Bulletin (Reston, Virginia: National Associa-
tion of Secondary School Principals, 1974), Volume
58, No. 378 (January, 1974), p. 10.
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with which a school must commanicate; (2) 1ists
methods of communication: (3) names the kinds of
"messages" to be communicated; (4) identifies ways
of obtaining feedback from and involvement of the

publics; and (5) suggests methods of evaluating

z

each of the first four steps.

DALLAS INDFPENDENT 3CHOOL DISTRICT
. ‘ )
A COMMUNICATIONS PLAN FOR YOUR SCHOOLZ0

I. PUBLICS
A. Internal

l. Students
Z. Faculty
3. Staff

B. Internal - System

« Central Administration

« Other schools in District.

. Feeder school cluster

+ School related agencies

+ Private schools and colleges
s+ Other administrators

« Professional organizations

3O E0 DY e

C. External
1. Parents

(a) Community Club

20uy Communications Plan for your School," Dallas
Independent School District (August, 1970), mimeo.

a1
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(b) Dad’'s Clubdb
(c) Newcomers
(d) Others

2. Patrons (non-parents)

Senior ecitizens
Communlity lesders
Business leaders
Minist ors
Attorne. -

Doctors

W W — o —

b 0 o P

3. Ex-students

(a) Dropouts
(b) Graduates

Community agenclies and organizations
Clvic and service groups

News media

ITI. THE METHOD

A. Internal
Staff meetings
Assemblies

Newsletters

P.A. Systems

Homeroom

Student Publications
Small group meetings
Advisory groups
Handbooks

Student Council

Bulletin boards
Individual, face-to-face

N

0 = O 003 OV )

o

B. External

l. Newgsletters
2. Meetings
3. Telephone

Y




E.

AI

B.
C.
D.
E.

F.

A.
B.
c.

23

Mini-tours

Posters

Conferences

Grade card fillers

Appearance of building

9. Students and faculty

10. PTA channels

11. Letters

12. Reports-brochures

13. News media

1k. Information contact working with
Communications Department

15. Speeches

16. Displays

00~3 Ov\n o

IIT. THE MESSAGE

Pralse

Policles

Progranms

People

Problems

Plans

Performance

Progress

Priorities

IV. FEEDBACK AND INVOLVEMENT

Patticipation in community groups and
organizations

Surveys

Questionnaires

Citizen volunteers

Internal advisory committee (students,

"faculty, and staff)

External advisory committee (parents,
patrons, businessmen, and clergy)

V. EVALUATION
Questionnaires

Surveys '
Advisory committees (find out what people
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want to know and if you are reaching them)
D. Success of school program (s)

ADAPTING THF PRAMFWORK: DEL PASO HIGH SCHOOL

The framework was presented to the staff and
adopted by them. It was recognized tha% there are no
effective communications programs which can be dupli-
cated cookie-cutter fashion. A communications program
will be, and should bé; a dc—itiyaurself operatlion-.

It would be necessary to adapt the framework according

to the needs of the particular situation.

Frioritizing the bublics:

One cannot communicate, and may not need to
communicate, with all the publics With.equal vigor
and success. It was declded to prioritize the publics
in terms of greatest need and impact. Two factors
influenced the staff decision regarding emphasis of
communication efforts: (1) staff obzervation and

experience; and (2) research findings.

During discussion at meetings concerned with

this project, it became evident that the staff
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perceived a number of pressures due to the image of
& continuation high school. These feelings, 1t can
be suggested, provided, in part, the original impetus
for identification of this task as an objective for
the 1975-1976 school year. The staff felt the image

affected student morale, parent support, and their

own morale.

Simllar to our gociety which attribﬁtes a higher
degree of prestige to the doctor or lawyer than it
does to the plumber, schools aﬁd school programs have
an "aura" -- a prestige -- attached to them. It 1is
generally assumed that attendance and graduation from
Harvard University is more prestigiaué than attendance
and graduation from a local state college. It can also
be suggested that it is more prestigious to teach i
Harvard than at the 1@3#1 university or state college.
A similar distinction is often made within the local
scheol districts where teaching at the high school
level is considered "better" than teaching at the ele-

mentary level.

Within high schools an aura of prestige often
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prevaills. Many teachers desire to teach the gifted

or "honors" classes rather than the averaze or lower
ebllity groups. It is suggested that this is not only
a matter of Iintellectual stimulation but also a matter
of ego and prestige. To teach in a schpai as unique
as a continuation high school, to téach}studfﬁts who
have been truants, behavior problems in the school and
community, to teach in a school as little understood
as tﬁe continuation high school affects the prestige
of that teacher within the community and the "community"
of teachers. Fgo is affected.

Much the same type of feeling affects parents'énd
students. Many parents feel that their child's atten-
dance at a continuation high school is a sign of their
fallure. They do not want to admit that theif son or
daughter attends a continuation high school and they
often offer little support to the school, the teachérs.
and thelir children. Students feel out of the mainstream,
recognize their parent's attitudes, recognize the image
that a continuation high school often has, and their

morale suffers also.

The staff felt pride in Del Paso High School and

its educational program: It was believed that many
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pgfenfs and students had the same feelings. Héwgver;
they felt the need to impress upon the public that the
co.tinuation education program in the Walnut Valley
Unified School District is a quality program offering
a quality education. To accomplish a better understand-

ing and acceptance would be beneficial to all concerned.

The second factor influencing the staff decision
regarding emphasis of communication efforts was resea:eh
Tindings. The objective established for the task dealt
with attitude -- the fostering of a more positive
attitude on the part of the public toward Del Paso
High School. An article in the Bulletin of the ,
National Association of Secondary School Principals
by Stanley Flam, "Attitude Formation: Direct Experlence
Best,"gl commented on the survey findiﬁgs of George
Gallup and the implicat ~ns of that research for school
communication efforts. This article was routed to the
staff. Flam's article contributed two significant

coricepts.

2lstanley Flam, "Attitude FFormation, Direct Experience
Best," Ngﬁgﬁggylletin (Reston, Virginia: National
Asgocintion of Secondary School Principals, 1974),
Volume 58, No. 378 (Januvary, 1974), pp. 50-53.
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1. The attitudes one holds toward the schools
depends heavily on whether the person gets
his information from the media or from direct
experlence. Direct experience generally
results in a more favorable attitude.

2. The best source of information about the
public schools in their communities is the
students themselves, parents rank second as
a source of information, with teachers and
the school board ranking about’ equal.

These two factors -- staff observation and
experience and research findings -- played a signifi-
cant role in the staff prioritization of communication
efforts. A rating form identifying the various publics
was devised. The staff was asked to rate -~ prioritize --
on the basis of need and impact the publics within éach
category. Following the "Delphi" technique, the
responses were tallled, the information fed back to the
particlipants, and they were asked to prioritize a
second time. The purpose was to identify those publics
that Del Paso High School would emphasize in its com-
munications program. The results of the prioritization,

within the categories, is as follows.

A. Interngl
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1. Students 7
2. Faculty/Staff

B. Internal - System

Other schools, staff in the distriet
Other administrators

Central administration

School related agencies

Professional organizations

Feeder school cluster

Private schools and colleges

e LRV T WA TN I

€C. Externsal
l. Parents.
2. Civic and service groups
3. News media
L. Patrons (non-parents)

5+ Community agencies and arganizaticns
6. Ex-students

Although communications efforts would be made
with all publics, primary emphasis would concentrats

on the highest rated public in each category.

Prioritizing the methods:

Having prioritized the publics for communication
eff@fts;attentian was directed to method. It was
recognized that it 1s impossible to cammuﬂieate with
all publics with one message through one medium. There-
fore during staff meetingsccncerneé with this task

during the latter part of October and into December,

39
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1975, the staff discussed esch public, listed those
methods considered best for communicating with that
public, and prioritized the methods for each public.
Agaln a form was devised for rating the methods and
the "Delphi" technique used. The fallgwing i1s the
result of that prioritization effort. Ehe publics are
identified and the methods, in rank order, listed |

‘under each.

I. PUBLICS

A. Internsal
1. Students

' a. Individual, face-to-face
b. Notes to stuients by principal/teacher
c. Progress reports
d. Advisory group
e. Student bulletin-
f. Small group meetings
g+ Handbooks
h. Student publications

2. Faculty/Staff
a. Individual, face- ta—face
b. Staff meetings
¢. Bulletins
d. Bulletin boards
B. 1Internal - System
1. Cther schools/staff in the district
a. Individual, face-to-face
1. Gcmmittee meetings
2. Visitations to Del Paso .

40
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b. Newsletters
¢. Reports
d. Student publieaticns

4. School related agencies

a. Individual, face-to-face
b. Newsletters

¢ Brochures

d! Media

e. Student publicatians

f. Appearance of building

5. Professional organizations

a+. Megtings at Del Paso

b. Individual, face-to-face
¢:. Newsletters

d. Brochures

e. Reports

. MEdia

6. Feeder school cluster . -
a. Individual, face-=to=tace
b. Placement Ccmmittee operation
c. Newsletters
d. Brochures
7. Private schools and colleges
a. Students in attendance at
b. Student volunteers from
c. Media
C.. External
l. Parents
a. Individual, face-to-face
1. Attitude of child
2. Conferences with teacher
3. Intake interview

‘b. Progress Reports

41
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¢. Newsletters
_ 4. Telephone
l. Secretary's manner
2. Return of calls promptly
3. Discussion of problems
4. Positive Reports
5. Invitations
‘6. Attendance
e. Advisory groups
. 1. Fducational specifications
committee c
2. Special task groups
Open house/Back to School night
Brochures/Reports
Student publications
Letters .
Appearance of building
Medlia

P b TR

2. Civic and service groups

a. Individual, face-to-face
b. Mini=tours

¢c. Speeches

d. Brochures

e. Newsletters

f« Media

3. News media

a. Visitation to school
1. Open House/Back to School night
2. Speclal events/projects

b. News releases

¢c. Newsletter

k. Patrons (non-parents)

a. Visitation to school
1. Mini-tours
2. Volunteer aides
b. Speeches
¢. Brochures/Newsletters
d. Medila
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5. Community agencies and organizations
a. Visitation to the school
b. Speeches -
- ¢+ Brochures/Newsletters
6. Ex-students
a. Individual, face- tc—face
b. Newsletters
¢. Volunteer tutors

d. Advisory groups
e. Medila

SUMMARY

It 1s well to conclude this éhapter by reasserting
that an effective communications prégram cannot be |
duplicated in cookie- aattéﬁ Tasiiion. A communications
program will be, and should be, a do-it-yourself
operation. |

The framework offered in this chapter is adequate
. as an analytic tool for identifying the various publics
with whom a school must communicate, the messages to be
communicated, the methods to be utilized, and how to
obtain feedback aﬁarevaiuate the communications effort.
It must be noted, also, that models are neither right
neor wrong, some are merely better than others. It is

suggested that the basic framework offered is adequate
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and can be easily adapted to other schools in other

gltuations.

Along with the framework has been described a

praeess.fgr adapting the framework to the local
sltuation. Though the process is time consuming, it
offers certain advantages. One advantage is that the
process necessltates a great deal of involvement.
In another school .sitbation 1t might involve parents,
students, aﬁé lay peéple. as well as staff. Involve-
ment, it 1s suggested, leads to ieSp@ﬂSibilitYi ‘With
responsibility goes the committment for success.

of communi-

[4]

Secondly. the process ig, in 1teelf, a mazan
cating. From an assessmémt-éf needs a problem was
identified, an objective established, and a group
oriented toward achievement of a goal obtained. Work-
ing together in a consensus climate creates a positive

force -- trust among participants increases -- which in

ment .

e
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Chapter Thrée

INTFRNAL COMMUNICATIONS - SCHOOL

INTRODUCTION

+# key part of the school communications program
18 sound internal cammuniéations. Every sehcci aié
ministrator wants good student and staff morale ~- and
many studies indicate that good morale is directly
dependent on the effectiveness of the district and school's

internal communications efforts.

Internal communications can be defined, simply, as
the interchange of ideas and feelings and the dissemi-
ation of information within the school ‘and among  and
between the schégls and school system groups. Within
the school, three distinct groups have a need for
communications: students, staff, and faculty. Within

the school system exist such grcupé as the central
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administration, other schools within the district and
feeder school clusters, school related agencies, private
schools and calleges.-cther administrators, and pro-

fessional organizations.

It 1s the purpose of this chapter ;é discuss and
evaluate internal communications efforts. As was
suggested in Chapter Two, it was recognized that one
cannot, and may not need to communicate with all the
publiecs with equal vigor. Prioritizatlon efforts
determined that within the school, studeﬁts wculi
receive the greatest effort. This chapter detalls
the method of obtaining data upon which was built
-the communications program with students. The methods
of communication are described and individually evaluated.
A method of obtaining feedback and evaiuatiaﬁ data was
developed and utilized in this practicum. Data obtained
in this manner i1s used to evaluate the communications

program with students at Del Paso High School.

Two cautlions are necessary to mention. First,
while it 1s convenient to differentlate between internal
and external communications or communications directed

toward one "public", 1t must be recognized that efforts
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;averlépa For example, while notes of commendation
7';§e directed to the student -- categorized as one of
the internal publics -- fhere ls communication value

with the parents -- éategerlzed as an external public.

Secondly, one can more readily desgribe and
evaluate concrete examples of communieaﬁions- The
traditional memo, bulletin, announcement, letter,
meeting, newsletter, or bulletin bodrd are examples of
concrete communications efforts. There is. however,

a more sggflevf@rm cf communication which is of utmost
lmportance. This is the communication of feelings.
The-éémmunigatian of warmth, interest, and concern is
difficult to describe, quantify, and evaluate objective-
ly. However, 1t -1s suggested, the effectiveness of the
more concrete forms of communication is dependent, to

a large degree, upon the effectiveness of the more

subtle forms of cammunigaticﬂ,

STUDENT PERCEPTIONS OF THE SCHOOL

In considering the need and possible impact of
communications within the school, staff prioritization
efforts determined that communication efforts would

concentrate on students. Studéntsjare important
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cammﬁnicaﬁicn agents. Students see all and hear all
about what 1s going on iﬁ the school, and they are
inclined to tell all at honme, usually in én exaggerated

form when ‘it comes to school problems.

Only by knowing the strengths and weaknesses of
the school as perceived by the students, can one
determine whéthef“agreemént or disagreement exists
between the student "public” and the school and whether
understanding or misunderstanding exists. The communi-
catlons program can then stress the points understood,
and interpret and further explain those polnts mis-
un@erstaed to build good will, understanding, and

confidence.

For any communications program to be effective

1t 1s necessary to employ basic steps: 1) identifica-
; tion of the "publics"; 2) identification of these
“publiecs'" knowledge of the school, understanding of
the schéal, and concerns about the school; 3) identi-
fication of the methods of communicating with each
public; 4) identification of the kinds of "messages"
to be communicated; and 5) identification of ways of

obtaining feedback and evaluating the communications

48"
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program. Chapter Two dlscussed items one and three
above. To gather Iinformation about the students' atti-
-tudes and knowledge of the school, an attitude survey

was developed.

Student School Attitude-Survey:

During December, 1975, a student aE%itude—-survey
was developed. Through the questions, the author attempt-
ed to gather information regarding (1) student perception
of purpose(s) of the school, (2) stuéent perception of
thei% success at the school, (3) student perceptions of
psrental and community attitude téward the school. (&)
student "fit" iﬁtD the school, and (5) strengths and
weaknesses of the school (See Appendix, ExhibitcC ).

- The instrument was administered by the teaching staff

in January, 1976.

Inxadministering the instrument, the staff ex-
plained the purpose of the questionnaire -- to receive
the students' perception of the school. Students were
requested to treat the survey seriously -- we really
wanted to kﬁaw how they felt. Students were asked to

respond to all items. At the time of administration
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-there were 97 students enrolled in the school ﬁith 85

students present.

The first question asked of the students required
them to identify the purpose(s) of Del Paso High School.
The question was: : ' N

1. In my opinion, the main purpose of Del Paso

High School 1s to . . . (CHECK ONE OR MORE)
a. Make 1tgpassible to get a diploma.
b. Help in making up lost credits.

c. Help in review of reading, mathematics,
or basic sub jects.

d. Help in getting a job.
e. Help in getting along with other pEG§1e.
f. Help to go back to the regular school.

g: Other (Please explain) __

h. Other (Please explain)

1. No Response

While the responses to the query varied, determinrad,
it can be suggested, by the individual studeﬁt‘s!specific
reason for attendance, 81 (95.2%) of the students checked
& -- Make it possible to get a diploma. Three of the

students who did not check this response were students
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who were planning to request transfer to the regular.
camﬁrehenslve high school. Fach of the three students
did check response f. Sixty-five students (76.4%)

checked response b -- Help in making up lost credits.

While every pre-determined respansf received
attention by the students, they averwheimingly perceived
the functions of Del Paso High School to be helping
tﬁelétudent!ta make up lost credits and making it possi-

ble to gét a diploma.

Three questions were asked concerning success at
the school. The students were asked to compare their
achlevement at their previous school with their

achlevement at Del Paso High School and to indicate
whether Del Paso High School had helped them. The three
questions were:

2. How well were you doing in school before you
.came to Del Paso High School? (CHECK ONE)

_as Very Well
_ b. Average

c. Below Average
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3. How do you feel you are doing at Del Pasc
High School? (CHECK ONE)

a. Better than before coming here.
<me b« About the same as in other schools.
¢+ Not very well.

¥
4. Do you feel that Del Paso High School has
helped you? (CHECK ONE)

a. Yes

s b. No ¢ . :

In regards to their achievement at their previous
high school, 72.9% (62) of the étudents saw themselves
as achleving at below average. 17.6% (15) considered
that they were doing average, and 9;45 (8) felt they

were doilng very well.

Ninety-six percent (82) of the students felt that

Del Paso High School was able to help -them.

Seventy-nine percent of the students (67) saw
thémselvesAas doing better at Del Paso High School than :
.at thelr previous school. Twelve pergént of the students
(11) felt they were doing about as well as in their
previous school, and elght percent (7) félt they were

not doing as well.
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‘Questiens seven and eight attempted to measure
the soclialization process in the schocl -- héwrwell
the students "fit" into the school. Question seven
asked the student to "describe" where they'fittéd in
at thelr previous school. A series of circles, much
like a dart board, wére drawn. If the %tudent felt
he was really in the "center-of-things”, he was to pPlace
a check mark in the center. The further out from the
center, the further ";ut“ of the school and its acti-
vities. Question elght %as structured in the same
manner. It asked the student to describe how he fitted

into Del Paso High School. ‘

In regards to their previous sehéali 60% (51) of
the students indicated they were not 1nv§1ved. not a
"pert of the school*.  Only 14.1% (12) indicated they
were involved and 25.8% (22) were in-between. At Del
Paso High School orly 8.2% (7) felt they didn't "fit-,
25.8% (22) rated themselves as “in-between", and the

remainder, 65.8% (56), felt in the center of things.

Questions five and six dealt with students per-
ceptions of parental and community attitude toward the

school. Question five asked:
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5. How does the community regard Del Paso High
}SEhGQL? (CHECK ONE OR MORE)

S——

A=
b

Cs

a.

Needs to know more about it?
Scheci gets good publicity.

People have a negative attitude toward
the school.

H

Other (Please éxplaiﬂ)

Other (Please explain)

Only four students (4.7%) felt that Del Paso High.

School received good publicity. Fifty-three students

(62.3%) suggested that people in the community have a

negative attitude toward the school. Forty-one students

(48.2%) recommended that the community needs to know

more about the school. A number of students checked

the response, Other, and made comments such as the follow-

ing-

"They see the school as a place for dopers,
drop-outs and flunkies."

"Who cares?"

"People don't want to héarrhcw good 1t is."

Question six ggncérned ltself with parental

attitude as perceivéd by the stuaentsj It asked:

o4
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6. How do your parents regard Del Paso High
School? (CHECK ONE OR MORE)

a. Need to know more about it.
b. Have a positive attitude toward the school.
c. Have a negative attitude toward the school.

d. Other (Please explain) _

—

e. Other (Please explain) _

65.7% (L46) of the 70 students who responded to this
questiaﬂ‘;ndicated that their parents had a positive
attitude toward the school. Eleven of the students felt
that their parents needed to kﬁaw more about it (15.7%),
and twelve students (17.1%) felt their parehts had é
negative attitude toward the school. One student
eheckedgggggg and explained -~ "As a school for drop-

suts, drug addiets, and bad kids".

Question nine asked the students to ldentify the
things they liked about Del Paso High School -- things
they felt were its greatest strengths. Twelve items
were mentioned. They are listed below with the number

of times-that response was mentioned indicated in the

parentheses.
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1. Staff and their attitudes toward and
relationships with students (25).
2. Abllity to work at own pace (24).

3. Individualized instruction (13).

2
3
4. Pree time and token economy (11).
5. Amount of time required for atggndance (10).
6. Way of earning credit (6). |
7+ Sensible rules (6).
8. Other student; (5).
9. Art program (3).
10. Open classroom structure (3).
11. Help in getting a job kl).

12. Students learn better (1).

The last question on the instrument requested the
students to 1list these things they would like to hav;
changed. They were asked to include things they felt
were the school's chief weaknesses. Among those items
that were mentioned, only rive ltems were mentioned
more than once. The items listed and the number of times

is indicated below.

1. Need more school activities (5).

2. Need food service in the P.M. session (5).
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« Attitude and behavior of some students (3).

« Bad publicity (2).

3
L
5. Need more breaks (2).
6. Revise LAP's for equity in credits and time (1).
7. More teachers (1).

8. Larger school (1).

9. Credit cards sent out too late (1).
10. Clean the front of the school (1).
11. Need group ac;ivities in the classroom (1).
12. Rules (1).

13. "Push" the students harder (1).

Messages to be Communicated:

A good communications system is one in which school
éfficials not only inform, but are kept informed. Not
only are opinions stated and needs expressed, but school
officials listen to the opinions and desires of others.

Communications is a two-way street.: To make this
a reality, feedback must be obtained. Most feedback
will be informal. Daily interchange with the various
publics will allow for information to be received by
the school officials. Perlodically, however, it is

necessary to survey the various publics more formally.
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Writéen questionnaires are one way to "feel-the pulse”
of fhe publics. These surveys should attempt ta‘deter—
mine the knowledge and general attitudes of these
publics about the schools, as well as what they want
to know and whether the school is reaching them effec-
tively. ’

Both- informal and formal feedback need to be
evaluated, frankly, in order to determine the messages
that neeé to be communicated. Only through this type
of analysis can one identify the points to be reinforced
and further explain those points misunderstood. Second-
ly, if changes need to be made -- and in all probability
they will be necessary -- tﬁase gﬁanges can be identi-

fied.

Analysis of the data received from the survey
instrument, combined with informal feedback, suggested

the following.

1. The students recognize and understand the
primdry purposes of Del Paso High School.

2. The students, generally, felt that they were
successful and learning at Del Paso High
School. :
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3. The students feel included in the "mainstream"
at Del Paso High School.

4. The students felt that their parents and the
community needed to know more about the scheool
and needed to acquire a better understanding
and acceptance of its educational role.

5. The students recognized a number of strengths
of the school.

H

6. The students identified a number of weaknesses-
needs within the school.

The. above made obvious that the primary emphasis
of the communications efforts with students would be
reinforcement of attitudes. Efforts would be expended
to reinforce the students feelings of success in the
school, to reinforce their feelings of belonging, and
to reinforce ﬁhase things they considered to be the real
strengths of the school. At the sgmé time, efforts
would be made with the students to bring about change

in those areas they identified as weaknesses-needs.

Objectives of the Communication Efforts:

In order to evaluate the success or failure'cf any
effort, a basls for comparison must be established.
Four objectives were established for the communication

efforts with students. These were:
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1. By June 1, 1976, no less than 79% of the
students will rate themselves as "doing
better"” at Del Paso High School than at
thelr previous school as measured by a
student-attitude survey.

2. By June 1, 1976, no less than 65% of the
students will rate themselves as "in the
center of things" at Del Paso High School
as measured by a student-attitude survey.

3. By June 1, 1976, the students, given a
rating scale, will indicate that their teach-
er 1s "superior" in all characteristics
essential for teaching success at Del Paso
High School.

4. By June 1, 1976, the staff will have resolved
to the satisfaction of the students the two
ma jor weaknesses-needs as identified in the
December student-attitude survey.

METHQDS

= B ol 180 ky

ﬁuring the planning phase of this project, the
staff had identified a number of communication methods.

Each of the methods will be deseribed.

The survey instrument data revealed that the
studénts considered the greatest strength of the
school to be the staff and their relationships with
students. This strength, it can be suggested, accounts,

in part, for the students’ feeling of "rit" into the
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school as indicated by their response to question
eight on the instrument. This attitude was one the
staff wished to continually reinforce through face-

to-face contact with the students.

7 To enumerate the multiplicity of techniques

used by staff in their individual contacts with

students, or the number of hours each staff member spent'
talking with individual students would be virtually

impossible. All staff members made attempts to:

1. Sit and eat with students in their luneh/break
aren.

2. Follow-up on problems and resolve complaints --
no matter how small or insignificant they seemed.

3! Be accessible to students to discuss problems,
gripes, or suggestions. :

4. Turn students on by being enthusiastic and show-
-ing that they were genuinely interested in what
students were doing.

5. Be a listener.

6. Call absent students.
Suffice it to say that every staff member made g

sincere effort to be available to students at any time,

for any purpose.

@



‘Notes to Students;

During the 1974-1975 school year, the author and
staff had developed and implemented a behavior modifi-
cation program at the schoal:zg As the behavior modi-
fication program developed during that year, some
staff members found that written notes to their students
provided a significant positive reinforcement. It was |
suggested that the prinelpal might further this rein-
fcrcement by also writing notes to students. Occasional-~
ly, therefore, a teacher wauldﬁréquest the author to
write a special note to a student. This practice con-
tinued on a rather informal basis throughout the first

semester of the 1975-1976 school year.

As the staff discussed the methods and messages
to be transmitted to the students, a strong feeling
developed that the writing of notes, especially by
the principal, could havg a significant effect upon
the stuéents and their attitudes toward éelf, school,
and learning. The concept was that successes, be they
large or small, achieved by students should be ree@g-'

nized. The message was pralse.

EESgé’the”Midi—Practicum Report presented to Nova
University by the author. ’
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.Every Thursday, during lunch, staff meetings
weré held. The first order of business was for the
staff to provide the author with a 1list of students
they wished notes to be written to. Note cards with
the school name and the school logo were printed to
indicate that the principal spoke for the school as
well as himself. The 30 seconds or so it took to
write "Congratulations" and sign, or "Keep up the good
work™ or- "You have maée us proud"” let the student know
that the principal was aware of his progress and per-

formance and that he cared.

Progress Reports:

Grading 1s one of the most controversial topics
in American education. Prom the elementary to the
graduate level, most of the students' or the teachers'
life in school revolves, directly or indirectly,
around the grading system. In recent years, the tradi-
tional grading system using A's, B's, and C's has come

under increasing crlticlsm;zB As a result, hundreds

23For an excellent dlscussion on grades and grading see
Howard Kirschenbaum, Sidmey B. Simon, and Rodney W.
Napier, Wad-Jn-Get? The Grading Game in American
gggc?ticn (New York: Héri'Publisﬁing’Campany, Ine.,
971 ) .
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of scﬁéals and colleges have intc?iced changes in

their grading system.

it 1s not necessary to enter into an examination
of the differing philosophies regarding grading and
reporting. It 1s necessary to explicate the rhilosophy

of Del Paso High School.

The instructional approach of Del Paso High School
might be.termed the Mastery Approach. It is not only
a different method of grading butéan entirely different:

approach toward teaching and learning.

The mastery approach begins with the-téacher dég
ciding what his operational or behgvicrél oblectives
are for his students, that 1s, what exaeﬁly he wants
them té be able to do as a result of théir learnings.
He then organized these learnings into units of study
and arranges the units in a logical sequence, each unit
serving as a necessary or logiecal building block to the
unit succeeding it. Then the teacher determines how
he will measure whether or not the student has maétsred

the body of kn@wledge and skills in each of the units.

At the very beginning of the course, the teacher
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pr@vides the students with all this information --
whaf they are expected to learn, how their learning
Wwill be demonstrated, and what level of proficiency
18 required before they can move on to the nex: part
of the course. In addition, he explains to the students
what resources are avallable to help tﬁém achleve the
level of mastery-

Students are then free to master the course content
in théif‘ﬁwn fashion. Fach student proceeds at his own
pace. One student may take a semester to accomplish
what is normally done in a year. Another student may
take a year to do a semester's work in a particular
subject. Under this gsystem, the.ﬁgurse 13 orlented much
more to the 1individual student and the teacher spends
most of his time in individual tut@ring rather than in

large group lecture and discussion.

The focus of this system is on Success, not failure.
Since ageriteria for a passing score has been designated,
any student who meets the criteria passes; any student
who does not meet the criteria continues to work to
bring it up to passing. Our grading system is simply

PASS. B8tudenis feel freer to take risks, disagree with
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the teacheri and explore the subject in their own way.

Since, in our philosophy, we wish to encourage the
attitude of success -- which, in itself, is motivational,
Wwe have determined to offer "variable" credits. 1In
California, the normal semester course is worth five (5)
credits, a year-long course is worth ten (10) credits.
Having designed our courses into umits and having em-
ployed specific behavioral objectives, it is relatively
easy to sudge what amount of learning 1s worth one (1)
credit. Therefore, we offer one (1) credit at a time
until the student completes thé five or ten credits
in.thé course. The earning of each individual gredit
1s a success for the student and a building bloek for

more SUcCcess.

The emphasié 1s on learning, success, and success
as a motivator. The report card, or progress report,
must reflect that philosophy. It was apparent that our
Pragresé Reports were not reflecting this philosophy
and wefe not structured to allow for the type of re-~

porting we wanted. Three messages, it was felt, should

Progress, and Performance.
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iTt was decided to re-structure the Progress Report
form. The previous report (See Appendix, Exhibit D)
had included a heading -- Areas of Improvement -- for
description of work accomplished. It also had a heading --
Areas Needing Improvement -~ for description of skills
and knowledge the student needed to 1m§r@ve on. Two
opposing signals were being transmitted. It was felt
that the emphasis should be on the positive -- praise --
and on what was 1earﬂed -- performance and progress.
The Progress Report was restructured (See Appendix,
Exhibit E) to include only one heading -- Learning

Demonstrated.

Secondly, the staff made a concerted effort to
change their behavior in writing the Progress Reports.
Each staff member attempted to write the report in a
manner which reinforced for the student what was learn-
ed. Included also was how the learning was evaluated
and to what degree the learning was accomplished. At
the same time that this would reinforce the student's
knowledge of hisvlearning. the Progress Report wéuld
emphasize for the parents our concern for learning |

and their child rather than seat-time and exposure.

A7
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Advisory Group:

In early February, individual classes elected
representatives to serve on a Student Advisory Council.
This council met every Wednesday to discuss problems,
make suggestlons, and relay information, decisions, and
possible solutlions to the Stuients and principal. Both
minor and major pra?lems were discussed and solved. Pra;
Jects were originated, organized, and carried out through

the group.

Two minor problems that the Student Advisory Council
considéred were expenses for student supplies and ade-

quate activities. One of the weaknesses identified by

vitles at the school. The Student Advisory é@uncil
undertook to outline activities for the remainder of
the:yéar- Their suggestlions and a schedule of activities
was taken to the student body through their classes,

ratified and adopted by the students and staff.

Another minor problem had to do with the exéense
of supplying students with pencils aéa pens. This
practice had been followed since the inception of the
school. However, the practice was belng abused by'the

Ll
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‘students as pencils were Eeing broken, left 1ayiﬁg'é—
round the rooms and on the campus. The Adviscry;c?uncil
decided, after consulting with theirp individual clésses.
to stop the practice of supplying these items and tc
begin to S?ll the pencils and pens. Prpfit would ge
into the student ‘body fund for purchase of library books

or other educational materials and equipment.

A mgjar project undertaken by the Advisory CGUﬁcil
Wwas currleculum reform. The authcr and staff had been
commltted to developing a “ccmpetency based" educational
system. As this system was developed and the ideas|
formulated, discussion was held with the students on the
Advisory Council. The concept was to signal fa the
students the continually changing nature cf the school

and the schools' concern for developing the bEQt possible

educational Program f@r the Studéﬂts- The final drgft
of a competency-based educational program and g numﬁer
of specific recommendatlors for change were disgussed
Wwith the Council. The package was forwarded to the
Superintendent. Specific policy and regulations will
be developed during the 1976-1977 school Year to imple-
ment the program. .

=
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‘Another major project was undertaken upéﬁ recom-
meﬁdatiem of the Advisory Council. This was a fund
raising dinner to be held at the school. The dinner =
was seen as a means of ralsing funds and a means of
bringing the public to the school. Organized by a pa-
rent group and the Advisory Council this event realized

an adult attendance of over 300 and a profit of $450.00.

Small Group Meetings:

'Students need correct information, explanationg
and answers from school éfficiais; school officlals -
need correct information, constructive opinlions, and
serlous questicns from students. School officials
and students should talk tcgether iere often than they
do. Unfortunately, in many places communication is
primarily one way -- over the intercom, from the podium,
or 1ﬁ the bulletin. These are not effective two-way

communication techniques.

One of the major techniques to break the one-way
communications barrier is to visit classrooms for the
purpose of answering questions, éxplaining new rules .

and regulations, and listening to student comments.

LY
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‘The author utilized this technique numerous times
during the school year. Two instances serve as examples

of what can be accomplished.

One of the desires of students in the afternoon
seséicn, expressed through the survey instrument, was
food services during their breaks. In the morning
sesslon and during lunch the school had been able to
provide a catering service (private-c@ncern) to fill
this need. When it became apparent that this was a
need of the afternagﬁ group the ﬁiiﬁcipal went to each
class and discussed it with each. Volunteers to work
with the principal were identified. The students spent
two afternoons making telephone calls to different
catering services without belng able to locate anyone- .
able to provide the service. The prineipal, with a
couple of the student volunteers, visited each class-
room and explained what had been done and the results.
The classroom visitors listened to further suggestions
from the students and explained the difficulty with
each --= the p;incipal allowing the students to aﬁswer
most of the guestigns: The technique was successful.
The students recognized that they had been listened to,

action had been taken on their request, and, though a

71
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~satisfactory solution was not possible, the reasons

were explained.

On another occasion a theft occurred aEthé school.
An electronic, printing calculator, purchased with
student body money, was stolen. The pgincipal went to
each class and told cf the theft and discussed with
the students the concepts that the school operated on --
trust, adult resp@'ﬂs:ljl:xili1‘:;:,rrl etc.. 'The calculator was

returned.

The point of this second example 1s that the eff@rt
made to go into each classroom to discuss the problem,
to reinforce the concepts end foundations of the school,
the engendering of some Teelings of empathy, trust, and
respansibilit? was successful. Other techniques --
such as letting the staff meibers talk about the problem
or commenting in the student bulletin -- would not have

been as successful.

Student Bulletins:

Del Paso High School's student bulletin, the
"Fagles' Fyrie," was a totally new effort. Being a

relatively small school with a small number of students
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it had been assumed that it wasn't necessary to formalize
the communication efforts. However, many messages were

not being received by the students.

It was decided to establish a student bulletin to
reinforce student attitudes, slgnal possible changes
and obtain reactions that mightgclatify thcughts and/or
alter solution strategies, and inform students of eventsl
and activities. The bulletin was published the first
day of every school week, distributed to all students
by the teachers, read to - .e students, and posted in

the classrooms.

FVALUATION OF COMMUNICATION FFFORTS WITH STUDENTS

Communication efforts with students were directed
at reinforcing the students feeling of success in school,
reinforcing their feelings of belcnging; aﬁé relnforcing
those things they considered to be the real strengths of
the school. At the same time, efforts were made to
bring about change in those areas that the studerts
iQEﬁtifiei as weéknésseé—needs- Stated in behavioral

terms, the objectives established were:

-
\w‘
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1. By June 1, 1976, no less than 79% of the.stu-
dents will rate themselves as "doing better"
at Del Paso High School than at their previous
school as measured by a student-attitude survey.

2. By June 1, 1976, no less than 65% of the stu-
dents will rate themselves as "in the center
of things" at Del Paso Hlgh School as measured
by a student-attitude survey.

3+ By June 1, 1976, the students, given a rating
scale, will indicate that their teacher is
“superior” in all characteristics essential
for teaching success at Del Paso High School.

L. By June 1, 1976, the staff Wwill have resolved
to the satisfaction of the students the two
ma jor weaknesses-needs as identified in the
December student-attitude survey.

Obtaining Fvaluation Datat

In June, 1976.‘3 second quesficnnaire (See Appendix,
Exhibit F) was administered to gather data. This survey
Was conducted with 59 students in attendance. Of the
59 students, 43 had responded to the first questionnaire

in Decenmber.

Results of FgllqwapWSurvey:

George Gallup discovered that '"the best source of
information about the public schools in thelir communities

1s the students themselves . . ., .'2l Assuming Gallupis

24%1am, loc. cit.. p. 52.
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conclusions to be correct, it is of extreme importance
that students have a positive attitude toward their
8chool of attendance. The emphasis of the communication

program at Del Paso High School with students was to

continually reinforce an already positive attitude.

To be satisfied wiﬁh an already positive attitude
and ignore the necessity of continuous reinforcement
would be a critical mistake. Since students are of
ma jor imﬁortance in fasterigg an attitude within the
community, 1t is necessary to constantly strlvg to de-

velop and maintain a positive attitude on the part of

students toward the school

Of significance in developing and maintalning g
positive attitude toward é school 1is the studentks féela
ing of success in that school. Students who do not find
Success 1n school become alienated -- they quit learn-
ing and drop out @fischécl, psychologically and physi-

eally:25

25R. J. Havighurst and L. J. Stiles. "National Policy
f@g Allenated Youth," The Phl Delta Kappan, April,
1961. - - ’
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The first objective established was;:

By June 1, 1976, no less than 79% of the stu-
dents will rate themselves as "doing better" at
Del Paso High School than at their previous school
as measured by a student-attitude survey.

As the data in table 3.1, page 67, lndicates, the
objective was accomplished. In the original attitude
survey, conducted in January, 1976, 79% of the students
indicated that they were déiﬂg better at Del Paso High
School than at their previous b;gh schccl;. The follow-
up attitude survey shows a growth of 2%, from 79% to 81%.
This data is for the totality of students réspcndiﬁg

to the questionnaires. 7
_ v .

However, cnly 43 students responded to both questicn=
naires. Del Pasc High School accepts students atany
time of the school year. It also releases students from
attendance whenever the student completes the required
number of credits for graduation. Many students leave
the district, run-away, join the service, or, in other
~ Ways, leave the school. This accounts for the smaller

number available to answer both questionnaires.

What 1s significant is that the longer the student

®



TABLE - 3.1

STUDENTS' ATTITUDE OF SUCCESS AT DEL PASO HIGH SCHOOL

How do you feel you are doing at Del Paso High School?

S E——

e

e

i -

i
- S

VA e i i NP

STUDENTS RESPONDING 70 BOTH SURVEYS

Pre-Attitude
Survey

Survey

Post-Attitude

/
H-

Pre-Attitude
Survey

- - o e

Post-Attitude
Survey

b

BETTER

| asour

19% (67)

69.7% (30)

8L.3% (35)

t11.6%

5.0 (3)

¥

6.2 (7)

4.7,

2.3, (1)
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is enrolled at Del Paso High School the greater is

his attitude of success in the school situation. On
the pre-attitude survey, 69.7% of these students felt
they were doing better. On the post-attitude survey,
81.3% felt they were doing better, a growth of 11.6%.

A second question was asked to cbtéin B perspective
on how the students felt about their achievement at Del
Paso High School. Stydents were asked, on both question-
naires, whether or not they felt Del Pasé High Schécl
had helped them. on the first instrument, 96 .4% (82)
of the students (85) felt that Del Paso High School
had helped them. o0On the post-attitude survey, Qéiéi
(57) af-the students (59) felt that Del Paso High School

had helped them.

There are many factors which could influence this
attitude. One of the variables is communication. One
cannot make a direct correlation between the communi-
catigﬁ efforts and the pasitive growth iniattitude.
One can only suggest tﬁat without ccntinual reinforce-
ment of that attitude, through communication efforts,

growth would not be as Substantial.

Students who find success in school feel positive

19
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about that school. They become positive public rela-
tions agents in the community. Students who do not feel.
allenated from the school -- who do not feel rejected®
by the school and in turn reject the school -- also

become positive public relations agents in the community.

The second objective established was:

By June 1, 1976, no less than 65% of the students
will rate themselves as "in the center of things"
at Del Paso High School as measured by a student-
‘attitude survey.

tion was included which asked the students to describe
where they "fitted-in" at Dél Pascingh School. A series
of circles, much like a dart board, were drawn. If the
student felt he was really in the "center-of:things",

he was to place a check mark in thHe center. The further
out from the center, the further "out" of the school and

its activities.

On the first instrument, 65.8% of the students felt
in the center of things. 25.8% rated themselves as
"in-between" and the remainder, 8.2%, felt they didn't

fit. As Table 3.2, page 70, indicates, there was =8
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sigﬂifieant change in attitude during the time-span of
tﬁisApragiieums On the post-attitude Survéj instru=-
ment, 72.8% (43) of the 59 student responding indi-
cated they felt 1n-the "céntera@fsthings". Only 5.0%
(3) students felt they didn't fit, while 22% (13) of
the stuients felt “in-between”. The table indicates
there was a decline in the percentages who felt out
of tﬁé mairstream, with a definite, signifiecant in-
crease in the percentage of stuaenﬁs who felt in the

"center-of-things".
1

Response Pre-Attitude Post-Attitude %
Survey Survey +/-

Center of 65.8 72.8 +7.0
Things ‘

InaBetween 25.8

M
M
[
I
Wl
o

out 8.2 50— mr—m-a3,2

81




71
Agaln, the author must caution that a direct

correlation between communication efforts and this -

particular attitude cannot be drawn.’ chef vari-
ables intervene and no effort was made to meésure the
effects of these other variables. It ecan only be sug-
gested fhat #ithcut ecmmunicatién efforts -~ the more
subtle forms of communication -- the results may not

have been as positive.

The staff, their attitudes t@wérd and relation-
shiPé with students, was identified as one of the major
strengths of Del Paso High School on the initial atti-
tude survey. This attitude was one that the staff want-
ed to continually reinforce. The objective established

&

- WAS:

By June 1, 1976, the students, given a rating
scale, will indicate that their teacher is "su-
perior” in all characteristics essential for teach-
ing success at Del Paso High School.

_ Thé ﬁéstiattitﬁde survey attempted to ascertain
whether or not the teaching staff maintained-that atmo-
sphere which fosters such an attitude. It was assumed
that if teaching staff members (1) showed a sincere
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interest in students, (2) were considered to be falir
with all students, (3) were helpful, (4) were pleasant
(5) kept the students informed of how they were doing,
{6) were heipful with both school work and outside
problems and activities, and (7) demonstrated a sincere
interest in the school they would reinforce the atti-
tude expressed by the students. Secondly, through stu-
dent ratings in these categorles, staff members could

identify areas for impreovement.

'Implicit in the questionnaire was an attitude on
the part of the teaching stoff. It 1s rare that stu-
dents have the opportunity to assess teachers. When-
the students were requested to do so, the message was
signaled to the students that we réaliy do care what
they think about us -- the staff. The instrumeni, in

1tself, was a communieation device.
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"The question askea was:

FACULTY AND STAFF

The opportunity for students to assess the teaching
staff 1s not often available. You have that oppor-
tunity. As we view ourselves and attempt to improve
we viould appreciate your THOUGHTFUL and HONEST re-
flections. Circle the name of your tescher but assess
all teachers.

G - GOOD
F - FAIR
P - POOR

F

Circle one;:

BALFS KENDALIL. |ANDERSON SCHAFER

HOGAN

1. Shows a
glncere inte-
rest in stu-
dents

GFP GFP GFP GFP GFP
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o
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with all
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o

3. Helpful G
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5. Keeps you | ¢
informed on
how you are
doing

6; Is helip- GFP GFP | GPFI
ful with

both school
work and out-
side problems
and activi-
ties

o
o
o
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7+ Appears "ol G F P GFP GFP GFP GFP
have a strong :
Interest in
our school
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By applying a numerical equivalent to each of

the suggested ratings -- 5 for Good, 3 for Fair, and 1
for Poor =- an arithmetic average was calsalatedi:First;
as shown in Table 3.3 an average score was calculated
on each item for each teacher as rated by the students
within the self-contained classroom. Tﬁése students,
1t can be assumed, would know that individual teacher
best. GSecond, excluding the students within the self-
contzined class, an average was calculated for each |
teacher as rated by the other students in the school.

Table 3.4, page 75, presents tﬁat data.

Table 3.3

___AVFRAGF. RATING OF STAFF MEMBER
BY STUDENTS IN SELF-CONTAINED CLASSROOM

T T Staff Nember ]
Item BS i 7HK7 7 DA Diﬂr KB
1 | s [ w0 [ b0 | mo | 39
2§ w1 | wo | B2 | &1 | we

3 | w3 | b0 | w2 | 5o | a1

s | a9 | w0 | we | w1 | e
5 37.6 ] 4.0 "737.5 7 58 73:5 ]

6 ) 3}8 3;8”7 jié' 713;9 3?877_4
7 474.§W g | 4.6 4.§ '4:§




75
Table 3.4

AVFEAGE RATING OF STAFF MEMBFR BY STUDENTS
OTHFR THAN THOSE IN SELF-CONTAINED CLASSROOM

i 77? Staf! Member o
Ttem BS HK DA DH KB
1 | 3.9 4.0 | 4.0 4.0 3.9
S 4.1 | 4.0 | 42 | wa 4.0
) 7 74-3 B 7714"-(;'7 774-27 4-3 4-1

3.9 | 4.0 | w4 | 5.1 | 4.5

3.6 | 4.0 | 3.6 | 3.8 | 3.8
) 6 | 3.9 | 3.8
43 | g

3.8 7 3.8

3
7 4.7 L1 4.

The data, as presented in thé tables, suggests
that the staff was able to display to the students those
attributes considered to be'significant in fostering and
maintaining the attitude, on the part of students, that
the staff does care about thenm. Secondly, a comparison
of the two tables suggests that each staff member was not
only successful in displaying these attributes to their
individual, self-contained classes, but were percelved by

the total student body in a most positive way.

As significant as this data are the comments made
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by students about their indiv‘dual teachers. Another
question on the instrument requested the students to ! len-
tify one outstanding feature of their teacher. Among the

comments were;:

BS "He more involved in his work than most

teachers."” (sic) :
"Hls personality! Its great!" (sic)

"He is liberal, gives you fair bresks,
treats you like you treat him."

' HK "Yes, I believe ~ really cares

about everyone of us. 1 know I really
enjoy having her as my teacher.”

"Yea. sne really cares wether you are
learning something or not." (sic)

"I've learned more from than I

hav  from any other teacher, and I enjoy

her sincere warmth and caring that she shows
us students."

DA "He 1s really helpful and friendly."

"I can talk to him about my problems at
school or home."

"He's nice understanding, helps us with all
our problems even outside. he reiclly listens

- he brings certs, he really = great teacher.
and he tries to make our school work fun.
he's really great." (sic)

DH "He t: ¢3 to help, he cares what happens to

students outside “he school."
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"His helpfulness and understandings." (sic)

KB "She knows how to work with people.”

"Pleasant to have as a teacher these years.
I wish there were more of her. She very de-
sent outstanding teacher." (sic)

"She helps you to learn and tries to help
in your work."

Students were also provided with the opportunity
to assess the principal. The question asked was:
Assess the Principal. Circle one:

G - GCoOD F - FAIR . - P - POOCR

L)
ol

10. Shows a sincere interest in students.

1l. Provides fair and equitable treatment f@% all.
12. Helpful. '

13. Pleasant.

14. Has a strong interest in the school.

O 0 Q0 0.0
1 d "Tj "l ] ‘
W W g g

15. 1Is sensitive to and shows respect for the
opinions and beliefe of students.

Applying the same numerical equivalents to the
rating scale as for the teaching staff, an arithmetic
average was calculated. Table 3.5, page 78, presents

data on the "scores" received by the school principal.

QKR
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Tgble 3.5

STUDENT ASSESSMENT OF
SCHOOL PRINCIPAL ON SPECIFIC CHARACTERISTICS

i%f;i - S?éﬁéi
1 e
11 o o Qig
1z hfl
N R
14 %-6
35 9

Taken as a whole, the pcsﬁagtéitude survey strongly
suggests that the entire staff did an admirable job in
reinforcing that which the students had indicated was
the schools major strength. Né evaluation can be suggest-
ed as to whether improvement occurred as the instruments

did not provid for that type of measurement.

The fcurth objective established was:

By June 1, 1976, the staff will have resolved
to the =atisfaction of the students the two ma jor
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weaknesses-needs as identified in the December
student-attitude survey.

The two items most mentioned by the students on that
instrument were (1) lack of activities and (2) lack of

food services for the afternocon session.

As has bYeen described in this chapter, actions
were taken to resolve the problems and bring about
change. One of the néeds -- food services -- was
unable to be fulfilled. However, this was discussed
with the students and, in the apiﬂi@n of the author,
thelr understanding and acceptance obtained. The
second need was resolved by meeting with the students

and planning an activity schedule.

The post-attitude survey asked three questions
to garner the students attitudes toward these planned
activities. The first question asked -- "Do you feel
we had the right number of school activities this
year?" -- resulted in 64.4% (38) of the 59 students
responding rating the activity schedule as "0.K.".
Fiféeen of the students (25.4%) desired more activities
and 10.1% (6) of the students wanted fewer activities,

The author concludes that the activity schedule was
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satisfactory to the majority of the students.

The activity schedule was a first attempt and
needed to be critically evaluated. Therefore, the
question was asked -- "What activities would you like
to 2dd?" The concept was to identify activities that,
given more time and thought, the students were now
interested in. Sixteen students made suggestions,
27.1% of the respondents. The sixteen students identi-
fled seven activities they would 1like to add. These
are listed below with the number of times mentioned

indicated in the parentheses.

1. Educational Field Trips (5)

2. Horseback Ric¢ .ng (3)

3. Beach (3)

L. Music Lessons (3)

5. Baékethall (1)

6. Zoo (1)

7+ Magic Mountain (1)

The converse to the above question was asked --
"What activities would you like to do away with?"  Only

seven students responded, 11.8%, and identified two items
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--fishing (6) and golfing.(1).

This information provides the school with input
for planning activities for the 1976-1977 school year.
Change occurred because of “ne communiication program,
feedback was obtained, an¢. because of the input, the
program can be altered to fit the desires of this
public.

EVALUATICN OF THE METHODS OF COMMUNICATICN

Formal evaluation -- questionnaires -- of the

various methods of communicatlon was not attempted.

]
5

ot

arlicr in this chapter (Swe page

As was suggected

-

37) the more subtle forms of communication are diffi-
cult to evaluate and measure quantitatively. There-
Tore, evaluation was obtained informally -- through
discussion with individual staff members, at staff
meetings, and through comments made by students,

staff, and parents.

Iﬂd;v;dual_—;,fgcestcffgges

Personnel play a very important part in the

attitude continuation students have toward the school.

Y
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Not only at Del Paso High School, but at other schools
and continuation high schools, research has iﬁdlcated
that the more relaxed, accepting attitude and general
understanding of teachers was frequently mentioned as

an asset by students.26

The data obtalned through this practicum indicates
that the staff is viewed to have those charateristics
which foster a positive attitude toward the school on
the part of students. This attitude can only be fostered
through face-to-face e@mmunicatiénsc The strongest
-testament to the effectiveness of this method of communi-

cation Ys the statements made by students as quoted on

pages 75-7¢ of this report.

The author considers his written notes to sStudents
to be one of the more effective methods of communicating
hls concern for and respect of students and their accom-

plishments. 3ome data are avallable to evaluate this

EéEducati@ﬂgj Research Council of Cleveland, Ohlo, "The
Teacher Fducation Assessment Precject; An Investigation,"
Department of Health, Fducation and Welfare (December,
1970), p. 23.
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ERIC

Aruitoxt provided by Eic:

co
"

means of communication.

Shortly after implementine this method of communi-
cation, the author received az written note from a stu-
dent in return. The note simply thanked the principal
for his concern. Upon recelvineg the nole the ~othor
decided to loss the comments of students and hean osuch
a log in February, 197€é. At aboui the same time, a
teleph@n? call was received from a parent for the sole

purpose of commenting on the ...t of the writien

note upon the parent's child.

i

The lom (See Appendix, Frxhilbit G) indicates that
five phone calls were recetved Trom parents in which
the written notes were menticncd, two written neoten

from parents were récéived, elghit writhen notes from

students were rceeived, and elcoven stodents came by the

office to thank the princinpal .

The author considezrs that this method of communi-
cating with stutents was extroncly suceccnnful.  The

%

effort will be continued.
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Progress Reports:

- ks

The Progress Report was viewed as a means of
delivering three messages to the students -- 1) praise,
2) progress, and 3) performance. The effectiveness éf:
this me*hod of communication was significant as evi-
denced by the students' attitude toward their achieve-
ment at Jel Paso High School in the post-attitude sur-

vey cited above.

In formal discussion with the staf{ concerning
this means of communication, the staff used the follow-

ing examples to suggest the success of this method.

1. Many students were willing *o stay after
dismissal time to wait for their Leachers
to correct their work and tests and to urite
the Progress Leport. Fvery staff member had
this happen on numerous occasions throughout
the year.

2. Many students were beginning to write their
own Progress Heports. They were zble to
follow the pattern of language established by
thelr instructor and cite the objective(s) of
the particular learning segment. The staff
considered this to be u most significant evi-
dence of the success of this meth-—: of communi-

Add to this the multitude of times students

po
E

-9
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s%gpéei by the principal’'s office to show the Progress
R%pért to the principal, the evident feeling of success
aéd pride in their accomplishment, and their ability,

the objective

il

when questioned by the principal, to cit
achleved (what tr .y hsd learned). The author considers

this —ethed of communication to be verf sucecessful.

Advisory Groun:

The Advisory Council was another totally new
inztrument of communication developed because of Lhis

practicum effort. A number of problems were discunsed

[y

nd solved by the Advisory Council.

There is some question about the effectiveness of
this group as a two-way communication technic e with
the total student body. There waes effective two-uny
communication between the principal and the members of
the Council. However, the Council members role of
TEpT?S?ﬁting and relaying information to and from
students 1s questionable. The staff felt that there
was great reticence on the part of the Council members
to mctually discuss problems, suggestions, or decisiong
with the students in the classroom unless the teacher

became actively involved and helped lead t'» discussion.
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xThuS, one can question the effectiveness of commuai-
cating with the total student hody through this method.
It can be suggested that one would find the same situa-
tion in most any school. What 1s conclusive is that this
is an effective way of communicating with a certain group

of students representing the total student body.

Small Group Meetings:

Too often the»principal of a school is viewed as
that person who has an office in the administration
building, unaccessible to Stgdénts. that person who
generally introduces speakers at assemblies, and that
person who is viewed, on occaslions, walking froem the
administration building to the faculty iuﬁeh room, If
he enters a classroom it is to évaluate the tegcher
and class. Small group or class meetings with the prin-
cipal places a different perspective on that authority
figure. .

The author met with students in small-groups
sessions, normally with a class, on a number of ocecasions

during the year. The two instances cited in this chapter

are merely examples of the many times spent in the eclass-
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room with students.
The instances cited evidence the success of this

means of communicating prcblems, plan, priorities, and

other significant messages.

Student Bulletins:

Bulletins are egsentially one-way communication
devices.' They are a necessary method of providing the
student with information. 7The author attempted to make
the bulletins more of a Lwo-way communication device
by asking questions of the students in the bulletin,
publishing birthday wishes, congratulating students on
performance, welcoming new students to the school and,
in a sense, introducing them to the other students, and,

when necessary, chastizing student actions.

The author did not attempt to formally evaluate

this method of communication. The author views the

bulletin as necessary and will continue the effort.

SUMMARY

Fffective communication is the essential which makes
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everything else possible.

Communication 1s more important for schools than
for most other enterprises. As a public institution,
schools are subject to the full sSpectrum of public ob-
servation and reaction. And, as Ggllup suggests, the”
best source of information about the public schools in
their égmmunities ls the students themselves.

Students who havé positive attitudes toward their
school of attendance, who feel they gre really a part
of the school, can be the most effective means of
communicating with the public. To develop that sincere
attitude on the part of students is g challengéa Main-

taining that attitude is alsoc a challenge.

Only by knowing what sStudents think, knowing the
strengths and weaknesseé of the school as perceived by
students, can one determipé whether ggreement or disa-
greement exists between the student "public" and the
school and whether understanding or misunderstanding

exists.

This chapter described and evaluagted the communica-

tlon efforts made with students at Del Pasc High School.
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A meghad of cbtaining information to determine the
Gemmuﬂicéti@n needs was developed and utilized. The
various methods of communication were described and
Individually evaluated. Ikvaluation of the communica-
tion efforts with students indicates that all the ob-

r

Jectives established were met.
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Chapter Four

INTFRNAL COMMUNICATIONS -~ SYSTEM

'

INTRODUCTION

Chapter l'hree dealt with communication efforts made
wlth students within the school. '"This chapter concerns
ltself with communication efforts made with twarpﬁblics
within the "internal -- system"” classification. “The two
publics are 1) chér schools/staff in the district and
2) other aaministrators (comprehensive high school) in
the district. é

Fach of the publics will be discussed separately.
The methods of communication will be described. The
total process and impact will be evaluated for each as

will be the methods of communication.
The category of “"other schools/staff in the dis-

90
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trict had received the highest priority ranking by the
Sﬁaff of Del Paso High School in thelr analysis of
communication needs. As was suggested on pages 24-27
of thls report, the staff of Del Paso High School
felt out of the "mainstream" -- felt that they were con-
sidered to be unique and that their involvement in the
educational program of continuation education was little
understood or éécepted- Desiring to be viewed in a
different light the staff chose this group as the “public"

S A« ganEﬁtrate communication efforts on.

It had been the author's intentlgn to develop and
implement a communications program with the highest
priority rated public within each classification. How-
ever, 1t was decided to also make’; concerted effort to
communicate with other administrators at the comprehen-
sive high school. The prime reason for including this
"public" was becauvse of informal feedback recelived from
one of the comprehensive high school's vice-prineclpals --

~the Vice-Principal for Attendance and Welfare. The
author has the highest regard for this gentleman, his
opinions, his knowledge of the comprehensive high school
and his co-workers. Having worked closely with this

administrator for a period of five years, recognizing
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this édministratsr‘s very positive feelings abaut Del
Pssé High School, the author accepted his judgement that
other administrators at the comprehensive high school
didn't exhibit a complete knowledge and understanding
of the continuation high school. He had asked, for sonme
‘time, that Del Paso High School do "something" to better
inform other administrators ani staff at his assizned
school. The author determined to make the effort to
communicate with the administrators at the comprehensive

- high, school-

INTFRNAL -- SYSTEM:

OTHER SCHOOLS/STAFF IN THE DIGSTRICT

The Walnut Valley Unified School District, in 1975-
1976, consisted @f eight schools -- five elementary schools,
one intermediate school, one comprehensive high school and
one continuation high schiool. Over 2560 certificated staff

serve the 6,100 students enrolled.

Desiring to have other staffs understanding and
acceptance of the concepts and functions of Del Paso

High School, 1t was reccgﬁized that a "Madison Avenue"
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approach would not be effective. The "NMadison Avenue"
approach -- the association of camouflage and smooth
talk in advertising -~ was not desired. Salesmanship

1s necessary, but not the key. The desire was not to
"sell"” the school, but to have people understand and
accept the role of the school in the educational pro-
gram of the district. Research indicated that direct

experience was best. This was the primary method

chosen. . I,

L]

Because of the large number of staff in the district, )
it would be impossible to provide direct experience for
all. By providing direct experlence for some, chosen
from different schools within the district, and having
them, hopefully, discuss their experience with other
members on their faculties, the process of change would
have been begun. It was recognized that the process
would be long. However, the goal was to Eréate an ever
lncreasing cirele of people well inférmei about the
School. Thus, beginning small and incressing in scope
over the years fit well into our concept of g communi-

cations program.
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METHODS OF COMMUNICATION

Major efforts to communicate were made through
the individual, face~to-face method, accompanied by
newsletters, appearance of the building, student volun-
teers, and a brochure. Fach of these methods will be

described.

Individual, Face-to-Face:

éirezt experience with the school, as has been
pointed out, 1s the most effective means of communicat-
ing with a "public". To give all staff members within

a
(8

i;:-,:,i,fif' - 3 _ FEE WO 5
Laoall leEd == TLIIAC

iy

icat i

]
]

the district -- cearti
direct, Quality experience would be impossible. Three
pointed efforts were made by the staff members of Del
Paso High School to communicate individually with other
staff meémbers in the district. One effort was through
membershlp in district wide committc.s, the sSecond effort
by bringing other staff members to Del Paso High School,
and the third effort was through individual participation

in district/community activities.

Fach stsff member agreed to serve on and was asslgned

to a district wide committee such as the Budget Review
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Committee, the FUSE (Future of Secondary Educatlion)
Committee, the Right-to-Rerl Committee, and the Bi-

centéNnigl Committee. Fac® committee had representa-
tion Trom the various schools and/or levels within the

distriet.

Committee membership provided the opportunity to
commuNigcgte in two ways. First, the staff members of Del
Paso High School were made visible to other staflf pembers
of the distriect. For most members of the committees,
this Wag the first time they had the @ppartunity to meet
an inStryctor from a continuation high school. Secondly,
1t provided the staff of Del Paso High School the Oppor=—

tuni®yY to discuss thelr program with other faculty.

Staff members inform the author that other committee
members would ask gquestions before end after meetings
about Del Paso High School which would provide them with
the OPportunity to discuss the continuation education Pro-
gran anﬁ its concepts. Staff members also stated that
initlal discussion with other faculty members would lead
to other questions at other times and that, in their
opinion, other fagulty became more kncwledgeable and

accepting of the program at the continuation high school.
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Suech ﬁnfgrmgi Teedback indicates that the staffs par-
ticipatign i Sugp cOMmittees had positive effects in

our Gﬂmmﬁnlcgﬁlgn effOrts.

Esch gtaff npembeT wupon initiation of the project,
agreed To paxf an effOrt to invite at least one staff
member Trop aMCther $Chool in the district to Del Paso
High Schogy f0F visit@tion . Fach staff member did
So, af Wel] gf Making. the effort to visit another
School 1n tpe Qdgerict. Such visitatlané lasted any-

where betyeen & hglf-hour to two hours.

Such oproTts pad two effects. The first effect was
to maké the gtALT penPers of Del Paso High School visible
Upon anOthe, clpys and signaledgta that staff that we
Were aWiTe of 20d gecebting of tﬁeir educational program.
Secondly, vigltati@n to Del Paso High School made other
Staff MeMberg 2Ware of the distfict's program of continu-
atjion edﬁéétiaﬂ and what the problems, priorities, and

Program Of pel Pagp H1&h School were.

The only COmpent? received after a visitation to

the scho0l yeré pogitive.

Staff popP®rg attempted to become involved in some
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community/district project. For example, one teacher
and the school secretary had roles in a district-staff
drama production. While not a planned communication
effort -- in the Madison Avenue sense -- their involve- -
ment did represent Del Paso High School. Another staff
member was released, upon request of tﬁé Director of the
Mentally Gifted Minor progrem, to take part as a leader
in an outdoor experience. This staff member worked with
a number of other diétrict staff méibers in the program
and, thus, was seen as a representative of Del Paso High
School. Agalin, the opportunity weas provided, through
this involvement, to discﬁss Del Paso High-Sgh@@l and

its educational program.

Neusletters:

The Newsletter published by Del Paso High School

was directed to the parent public. Therefore, in depth
discussion of this method of communication must wait

until Chapter Five.

It was Intended that, along with parents, a copy
would be sent to each administrator in the district -~

beth at the district and school level -~ along with
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copies for each staff room and copies for Community

Club officers of each school.?” For these publics,

The Newsletter was a means of providing information.

Appearance of Building:

During the l9?54?5 school year, Del Paso High
School was housed in a leased industrial building.
Little could be done to add asthetic definition to the
facility: However, it could be kept neat and clean,
both outside and inside. Cleanliness and neatness of
the facility would, in the autﬁ@r‘s opinion, emphasize
the students’ attitudeé toward the school and that,
though the students were definea as “éivergent“, they

were not necessarily so at school.

) The outside of the school is free of grafittl,
as is the inside. The inside of the building has been
decorated in warm calars. lending an atmosphere of re-
laxed ccmfcrt to the scnool. Art pieces of the students

are displayéd prominently throughout the school. -

277ne Community Clubs are the district's parent/teacher
organization. However, they are not affiliated with
the PTA (Parent, Teachers Association).
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,Studéqﬁ Volunteers:

The author, over the years, had made the attempt
| to 1n;clve the stﬁdenté of Del Paso High School as
teacher aldes/tutors in the various elementary schools
in the district. It has been extremelg difficult

because of the transitory nature of the students.

During 1975-1976, six sfudentsxwere placed in
the elementary school situation. Four of the six
students continued their volunteer work until the
end of the year or until they had'graduated- Two
AstudEﬂts did not complete their committment -- one

ran away from home and the vther left home to marry.

Brochures:

A brochure is one means of communicating with a
vast number of publics. Del Paso High Schc 1 had not

published a brochure until the prcjectfwgg undertaken.,

Usiﬁg material and examples collec .d from other
continuation high schools in the state of California,
the author did write and cause to have printed a bro-

chure about the program at Del Paso High'Scthl (See
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Apgeﬁdix, Exhibit H). Coples of the brochure were Séﬁtb
to every administrator, staff raam, and community club
officer in the district. It has also become a part of
the material provided for every student and parent upon
enrollment at Del Paso High School. l
EVALUATION OF COMMUNICATION EFFORTS:
INTERNAL -- SYSTEM:
QTHEEXSCHOOLSVSTAFF IN THE DISTRICT

The suthor did not attempt to devise s questionnaire
to measure other staffs/schools knowledge, understanding,
and acceptance of the continuation education Program in
the Walnut Valiey Unified School District. Two factors
led to this decision. Firsﬁ, recognizing that iirect
experience was the best method of communicating aﬂd that
it would be impossible to provide direct eXperience for
all staff members, the data would not be valid. Second,
to question those staff members who elther visited the
school or had direct contact with the school, 1t was

assumed, would prejudice the data received.

It was concluded that informal feedback, unsoljicited

feedback, would be the best method of evaluatlng the
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-methcds and overall effect. Again, a cautlan‘is!
necessary. The attempt was to begin the prcéess of
creating an ever increasing circle of people who

were Knowledgeable aﬁd understanding of the school and
lits program.  What affect these people,, who became know-
ledgeable and understaﬂd;ng of Del Paso High Scheool,
would have upon others cannot be measured. How much
they discussed their wisit and theii Impressions with
others 1% not known. it can only be assumed that if
they had received positive feeliﬂgs they could affect
other's attitudes.

v

FVALUATION OF THE METHODS OF COMMUNICATION

Since a formalized method of evaluating efforts
at communicating with this particular public was -not
made, evaluation must be from the more informal means

-- comments made by staff members, visitors, etc..

Individual, face-to-face:

Staff members inform the Euth@r‘that theilr con-
tacts with other staff members resulted in théir re-

ceiving a better understanding of their schools and
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Dthef schools/staff receiving a better understanding of
Del Paso High School. Other staff members expressed

some surprise over the attractiveness of the facility,
the learning materials prepared by the staff and the
amount of effort the staff had put into these materials,
and the general quietness and relaxed féarning atmosphere

of the school.

The author feels confident that visitors left with
more kﬁc%lsdge and understanding of the educational pro-
gram. If they discuss the program with other staff
members at their particular schools with any degree of
a positive attitude, it would be most helpful in creat-

ing the ambience that we desire.

Newsletters:

While the Newsletter was, for this public, a2 one-

way communication technique, it s Obvious that it was
well received. Written notes (See Appenéizg Exhibit 1)
were recelved from the Superintendent, two principals,
two viée—prinei§als of the comprehensive high schaal.;
and the secretary to the Assistant Superintendent --

Personnel. Two other principals commented orslly on
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the Newsletter, one mentlioning that some community ¢lub
officers at his school had made mention of the Newsletter

to him and were favorably impressed.

The Vice-Princlpal for Attendance and Welfare at
the gamprehgnsive high school requested that extra coples
be sent to him for distribution to department chalirman
and others _on that staff. These people were added to
our distrlbutl@n,list and were included in all subseguent
distributions. |
!

Appearance of Building:

The appearance of a school has great impect upcon
one's perception of that sch§§1-=iif one will stop to
consider their immediate reactions to a school that :
appears distraught -- papers laying all over the cam-
pus, lawns unkempt, graffiti on the walls -- one can
better understand the necessity for maintaining a clean
and neat facility. That initial impact ‘does tend to
celar!aﬁe‘s perceptlon of the educational Program at

fhat school .

Although located in an industrial site, the

grounds of Del Paso are kept neat and clean. The
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walls are free of graffiti. The inside of the build-

iﬁg'is colorful, warm, clean, and neat.

The author would suggest that there is two-way
communicatlion occurring because of the appearance of
the facility -- a very subtle form of Ewaswgy communica-
ticn; The school, its students and staff, is saying
to the public that they are proud of their school and
desirous of maintaining a good appearance. Publics
coming to the school are not beseiged by a negative
atmosphere and are, thus, more receptive to the pro-

grem.

Student Volunteers:

As was mentioned in Chapter Three, students are
one of the prime agents of public relations and communt-
cations with the varlous publics. If one can move these
students into roles that involve them with the other
publicé; and if the students exhibit a pésitlve,gttitude@
they can be very effective in develééing the ambience

that this practicum was attémpting to. achieve.

Although few students were mctually involved and

even though two of the:stuieﬁts did not c@éplete their

115

.

A o



105
assignment, the comments received were all positive.
One principal of an elementary school reguested more

student involvement during the 1976-1977 school year.

Two aspects must be mentioned in evaluating this
effort at communication. First, we would not be re-
celving requests for student volunteers unless they
were positive influences and positive public relation/
cémmuﬁicatiaﬁ agents for Del Pascfﬂigh'Schagl- Second-
1y, because of their involvement and their direct mon-
tact with other staff members, they are ccmmunicatiag
and informing these publics about Del Paso High School .

Again, the communication effort is subtle.

Brochures:

The brochure developed was published too late
in the year to be;evaluated as a-means of communiecating.
One can only hope that through the brochure and its
format égme of the questions people mizht have about

the school will be answered.
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TNTERNAL -- SYSTEM

OTHFR ADMINISTRATORS (COMPRFHENSIVE HIGH SCHOOL)

Del Paso High School takes the position that we do
not try to compete with or question the effectiveness
of the comprehensive hign school. [t is held that it
is the cooperation between these two schools that de-
termine the success of common educational goals:, To
maximize this philosophy it 1s necessary to communicate
this feeging to the comprehensive high school and to have
the comprehensive high scﬁ@al peisanﬂél comprehend the
aiternatifg educational program at Del Paso High School.
With this understanding they wcul@ be Ebléité better

inform students of the opportunities available to them.

Therefore, it was determined to attempt to communi-
cate more fully with selected administrators at the

comprehensive high school.

METHODS OF COMFUNICATION

Two methods of communication were identified for
communicating with this "public". . The two methods

were 1) individusl, face-to-face and 2) neﬁslettersi
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Individual, face-to-face:

The attempt was made to provide the assiétanta
principal and each of the vice-principals with-the
opportunity ﬁc visit Del Paso High School. Invita-
tions were sent to eaéh, suggesting a date and time
for visitation. It was requested that they attempt
to spend from two to three hours at the school. Fach
of the individuals invited did respond to the invita-

tion.
|

After initial discussion with the principal to
discuss the school and answer quesﬁiams; the visitors
were assigned to work with a teacher for the period
of their visitation. It was feltfthat_by working
with a teacher aﬁd the students lnithat class, the
Vvisitors would receive’'the best and most realistic
perspective of the school's program and method of
operation. /ifter %he visitation period they were in-
vited back to thé principal’'s affiee to discuss any .-
other questions that might have been raised because of
the visit and to emphasize the concept that fhe visit
invitatiaﬁ was an attempt to provide them with the oppor-
tunity to more fully understand the program in araer to

Y
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better counsgel students éﬁd parents.

In addition to this formalized .attempt, each was
invited to attend the v;riaus functions at Del Paso
High School -- art shaﬁs. Open House, Back-to-School
nights, Chili Dinner. A few did attend these events

during the year.

Newsletters:

t Coples of all Newsletters were sent to the ad-

ministrators at the comprehensive high school along

with any other printed information. The Newsletter

was, for this public, intended to provide information.

=
E

EVALUATION OF COMMUNICATION EFFORTS:
INTERNAL -- SYSTEM:
OTHER ADMINISTRATORS (COMPREHENSIVE HIGH SCHOOL)

As with the other internal -- system public, a
formalized method of evaluation was not attempted.
The author must then rely on other means of evaluation.
The Vice-Principal for Attendance and Welfare was
the prime source of information regarding the communi-

cation efforts made with this particular public.
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!It 1s his épinlan‘thét the visitations to tﬁe
school were beneficial and that éffgrts should be
continNued, including in succeeding:jears the counsgel-
ing starf and department chalrman. It 1s his feeling,
and one with which the author concurs, that such vigi-
tations ﬁgulﬁ tend to increése the cooperation between
the schgols and benerit the students. He was dissap-
pointed that the other administrators did not express
the enthugiasm for the program at Del Paso High School
that, he nad. He does feel that each visitor did receive
a much more comprehensive understanding through the visi-

tation8 than they would have through printed material.
One administrator, the Assistant Principel, did
write a note commenting on his visitation (See Appendix,

Exhibit 7). He also commented on the Newsletter. The

comments yere most positive. The Newsletter resulted!
in another note from a vice-principal at the high school.
HoweveT, it 1s most difficult to evaluate the effective-

ness of tnhis means of communication.
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SUMMARY

This . pgPter nas been concerned with communications
With tWO pypiics within the classification of "internal
Publics -. gystepw, The two audiences were 1) other
Schools/Stgarff In the district and, 2) other administra-
tors (Particul@Ty thoSe administrators at the compre-
hengive hign 8¢hggo1). The effort, as with all communi-
Cations efpoytS in thls project, was to begin té develop
an ever Ehgregslhg nuMber of people well informed and
Understandqing °F tne Pbcgraﬁ of continuation education

in the digtriﬁt .

The ghapﬁér disc¥Ssed the various methods used
to gammﬂﬂigat& ®vg1uat®d each and the overall effort.
Evgjuation 1g§dg to th® conclusion that the effarts

Were modergi a1y SygcesSful.
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Chapter Five

FXTERNAL COMMUNICATIONS -- PARFENTS

INTRODUCTION

If schools intend to meet the difficulties

besetting them now and those that will confront them

glve far greater attention to the task of informing
the-public. - Not only will it_be imﬁcztant to tell the
Public about the schools, but it will be incumbent on |
the schools to listen to the viewsrcf the public and

to take constructive steps to meet Justified ceriticism.

Most schools need to establish a fresh dialogue
between themselves and parents for the sake of educa-
tional improvement. Communications must flow not only

from the school to the home, but also from the_home

111
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to the school. One method of providing for communi-

catlion from the home to the school is through the use

of parent questionnaires.

PARFNT PFRCEPTIONS OF THE SCHOOL

In December, 1975, a questionnaire (See Appendix,
Exhibit K) was developed end mailed to the parents of
all students enrolled in Del Paso High School. A
follow-up iailing was done in January. At the time
of administration there were 97 students enrolled from

94 parental pairs. A total of 34 responses were

received, 26.14.

¥
f

Results of Questionnaire:

The purposes of the questionnaire were: 1) to
identify the parents' attitude toward the learning
environment of the school; 2) to identify those
things about the school that parents felt vere real
‘“"strengths"; and 3) to identify concerns the parents
had about the school. Four questions attempted to
ascertalin the parents' perception of student learning

and progress. The first question asked:
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In general, do you feel your child hes a more
- positive attltude toward school since attending
Del Paso High School? (CHECK ONE)

UNCFRTAIN

The parents indicated that they -felt their
child had a more positive attitude toward school
since attendance at Del Paso High School. Of the 34
respgndents. 29 (85.3%) felt the student demonstrated
a more positive attitude, 8.9% (3) replied "NO", and

two parents (6%) were uncertain.
The second question asked:
In general, do you feel that Del Paso High

School has been able to help your child?
(CHFCK ONE)

—_— :CFRTAIN
76% of the respondents replied in the affirmative.

Only one parent (2.9%) replied negatively, while
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seven parents (21%) were uncertain.

Two other questions were asked in this regard.
The first question asked parents to rate the achieve=
ment of thelr child at his previous schocl. The second

question asked the parents to rate the achievement of

the child at Del Paso High School. The guestions were:

How well was your child doing in school before
attending Del Paso High School? (CHFCX ONE
a. Very well

b. Average

—

_ Cc. Below average

How do you feel your child is doing at Del Paso
High School? (CYFECK ONE)
. a. Better than before

b. About the same

c. Below average

Seventy-six percent of the parents (26) indicnted
that the student was accomplishing below average prior
to attending Del Paso High School. Three parents (9%)
suggested achlevement at an average level and five

parents (15%) marked "very well". In comparison,
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slnce enrollment at Del Paso High School, 76% of the
parents indicated that the student was doing better

than before, 24% felt the student was doing about the
same. Not one parent suggested that the student had

decreased in his learning.

Another portion of the gquestionnaire asked the
parents, in an open-ended question, to list those
things they liked best about Del Paso High School. They
were asked to include those things they felt were its
greatest strengths. Twelve itemns were mentioned. These
are listed below in rank order with.the number of times

that response was mentioned indicated in parentheses.

1. B8taff -- their attitudes and relationships
with students (19)

2. Personalized, individualized instruction (9)
3. Students feeling of success (4)

4. . Fmphasis-on learning (3)

5. 8mall class size (3)

6. Relaxed atmosphere (3)

7. Personal giuildance (2)

8. Fmphasis on fundamentals (1)

9. Token economy (1)
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. 10. Sensible rules (1)
11. Policy on attendance (1)

12. Credit production policy (1)

Two guestlons were inciuded to idgntifg areas of
concern. The first questlon asked the parents to
ldentify things they would like to see changed. The
second asked the parents to list things they would like

"to see "happen” at Del Paso High School in the future.

Specifiecally, the first queztion asked:

List ihe things about Del. raso High School
which wou would like to have changed. Include
the things which you feel are 1ts chief

v Weaknesses.

The parents listed six different items. Again,
these are listed below in rank order with the number
of times the item was mentioned indicated in the

parentheses.

1. Increased hours of attendance (6)
2. Stricter requirements for earning credits (3)

3. Immaturity of some students (2)
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k. Need for physical activity schedule (1)
5« Need for a better public image (1)

6. Different structure, class pericds (1)

The second questic= asked; "What would You like
to sev happen in your child's school in the future?"

The responses were;

Ll
L]

Additional vocational elective courses (10)

Food service -- P.M. session (1)

no
L

Keep the school small (1)

More financial support from Board (1)

£ W

'+ Optional physicai fitness class (1)

=

s

6. School pictures (1)
7. Different structure, class periods (1)
8

« Reading improvement emphasis (1)

Messages to be Communicated:

The conception of a communication program, made
explicit throughout this report, is that of stating
opinions andrlistening to opinions. The questionnaire
was an attempt to determine the parents' general

attitude toward and concerns about the school.
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The concerns parents hed about the school were of
significance. Of the responses identifying concerns,
four dealt with the structure of the school -- voca-
tional classes, longer hours of attendance, class
pericds. Fleven parents of the 34 responding (32.4%)
suggested some form of structural change. This concern

was one that needed to be amplified and clarified.

Three parents were concerned about the regquirements
for earning credits. The intimation was that credits
were, in a sense, “handed-out" rather than earned.

It would be necessary to do a better Job of informing

the parents about the reguivements lor egrning credits

G

and the concept of mastery learning.

Objectives of Communication Ffforts:

During staff meetings, after reviewing the
data received, two objectives for the communication

efforts were adopted. These were:

1. By June 1, 1976, 75% of the parents responding
to a questionnaire will indicate that they
have a more positive attitude toward the school.
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2. By June 1. 1976, the staft of Del Paso
High School willl have resolved at least
one of the major concerns identified by
the parents to the satisfaction of the
parents as measured through informal feed-
back and/or a written questionnaire.

MFTHODS OF COMMUNICATION

Mentlion communication and most people immediately
pPleture newspapers, radio, and television. These media
are indispensible for inexpensive mass communication.
But they cannot be relied upon, solely, to do the whole
Job. While the news media are the communication grand-

standers, they are not necessarily'the most effective.

Discussion and prioritization efforts with staff
ldentified a number of methods of communication consi iered
to be most effective in communicating with parents. Fach

method is deseribed below.

Individual, face-to-face:

There are many communication methods, but, perhaps,
nothing is more effective than individual, one-to-one,
face-to-face communication with its Immediate feedback.

Among the methods used to communicate individually with
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pareﬁts waere éttitﬁdes of students, parent conferences,

and the “"intake interview".

Attitude of Students

Parents appreciate the interest teachers take in
their children. The teacher who sends home a happy
youngster 1s the profession's number one public rela-

tions person.
]

Chapter Three described the attitudes of stuvdents
toward the school. On all measurements of attitude

toward school, the students indicated an extremely posi-

1]

tive feeling (See pages h1-11, §5.71)- Parent in

& Ry b= ]

general, have a positive view of the job Del Paso High
School 1s doing with their children. Hlgh percentr s
of the parents: responded affirmstively in response to
the series of questions dealing with their attitude
toward the school. Assuming the research of Gallup and
others is correct, the attitude parents have toward the
school is am correlate of the student's attitude and
perceptions. Thus, by reinforcing and maintaining stu-
dent attitudes toward the school, Del Paso High School
1s developing a more positive attitude toward the

school on the part of parents.
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‘Each staff member, as a part of individual evalu-
ation objectives, undertook to contact 7% of their
parents at least once during the school year. Such
contacts would be via telephone calls, hone calls, or
conferences at school. Fach teacher accomplished
thelir objective. Hény parents were corftactc’ more than

ornce.

The school communication program is greatly
assisted.whenever teachers can visit home or make
persgnél phone calls to parents. And such contacts
should be made not only when something is “"wrong'.

Complimentary calls and notes £0 a long way tovard build-

ing good will.

The effect of such contacts is to make the parent

a partner in the education of the child.

Gallup found that teachers ranked third, along
with the school board, as a source of information about

-
the schools for the genersl public. To parents, the

author assumes, teachers rank second after their -
children. Continued contact with tenchers would re-
inforce the attitude that the teachers care, are cohcerned,

and truly are dedicated to the education of their children.
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'Del Paso High School is a receiving school. Stu-
dents, labeled, in most cases, as "divergent" are trans-
ferred to the contlinuation program at sny time of the
Year. Parents need to understand the reasens for such
transfer and to recognize and understand the advantages
of the program for their child at that ‘particular time

in his/her life.

The "Intake Interview", made mandatory for enroll-
ment, 1§ one method of accamplishiﬂg a number of tasks
-- the primary one being the development of an under-
standing and acceptance of continuation education as

the best educational program for the child.

‘This interview, lasting 30-45 minutes, involves the
parent(s), child, and school principal. The interview
attempts to explore tl~ nature of the problem resulting
in transfer from the perspective of ﬁhe éhild and the
parent, outline the procedures and standards of the
schaéi.'aﬂd answer questions that:any party might have
concerning the school. A short tour of the campus and

introduction to the teaching staff is included.

Parents are given the opportunity to view the

school, meet the staff, and explore the program first-
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hand -- direct experience. They are encouraged to
establish and maintain close contact with the school.
The result of such interviews has been, in the vast
majority of cases, an improved attitude on the part

of parents toward the school.

Progress Reports:

As guggested in Chapter Three, the progress
reports are a means of communicating the messages of
progress, performance, and praise to the students.
The same messages are transmitted to parents thrcégh

this method.

Bullt into the progress report form was a iethcd
for handling an assumption made by the author and
accepted by the teaching staff. The assumption is that
parents are concerned not only with the "level of
a;hievement“ -~ often indicated by letter gradeg =-
but are more concerned with ¥hat is learned. fThe
progress reports utilized by Del Paso High School

emphasize the what is learned.

This was conceived to slgnal to the parent an

additional message -- priority. The priority of Del
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Paso High School is on learning and the demonstration
of learning. The report form can also be considered a
method of handling the concern about the requirements

for earning credits.

The frequency of reporting is of significance.
The report forms are mailled to the parents at the end
of each week. Parents are ﬁhén able to track the
>~ students rate of progress and determine if the student

is uéing'the school correctly.

Newsletters:

Beginning in February, 1576, a Newsleliler was

published and mailed to parents each month, excluding

June. The concepts behind the Ngwsigttgr were to in-

form the parents about the programs, problems, plans,
and ?ciicies of Del Paso High School; to report to the
parents on the resuits of questiannaireé and the
effeaf‘éf their opinions on the programs, plans, and
priorities of the school; and to faise new questions

for their consideration.

The Newsletters were conceived, then, as one

means of two-way communication.
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To 1llustrate, the first issue of the Newsletter,
February 9, 1976 (See Appendix, kxhibit L), céntainei
an article reporting to the parents the results of the
parent questionnaire that had been administered in
December and January. It listed the two items that
the questionnaire héd identified as thé major concerns

of the parents and suggested what steps would be taken.

As one reviews the Newsletters (See Appendix, Ex-

hibit Lf, it 1s apparent that each contains a report

on = questiongaire or activity, many contain a question-
naire to be answered by the pngEﬁs in response to the
-repart- Actlons taken because of pareuntal input, through

questionnaires and discussion gr@ups,-is reported.

"The effect was to ineclude the parents, to make the
education of their children and the educational program
of the school a cooperative effort between the school

and the parent.

Lelephone:

The telephone can be one of the more significant
methods of communicating with parents. Its use, or

misuse , ecan have a significant inpact upon the parents'
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{;ttiéudefgnd secEPEanee-éf-the,sgh@cl-

‘'elephone Mannérs_

the school is the school secretary. fﬂgr Ealéﬁncné
demeanor can have either u positive Q#rﬂegatiVE impact
upon pareﬁtsi A curt, unresponsive, “what-da-ya-want -

’ atLituae can déstray_a parents desire to feel good

about a.sehaél}} A.friEﬂdly,-empatbstlc manner can ease
2 situation and have the effect of improving the parents'

image of the school.

An unreturned phone call Ly a teacher or administra-
tor has negative effects upon pérents} It was emphasized
by the school prineipal to the staff that all telephone
’calls!ﬁere to be returned the same day. The secrétary
wasidi:ectei to state>ét'what’time the teacher would be
able to return the call, inquire where the parent could
be reached at that time.'aﬁd to ascertain thé nature of
the call. -The same was true of telephone calls for the

school principal.
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Telephone Conferences

It was further emphasized with the staff that

- problems were best_handled;by faceaté;face»parent
.ecﬁféfences-r However, if such a conference could not
be arranged, they were to telephone pagénts to discuss
ﬁfcblemsa Perhaps even more important, teachers were
requested to telephone barents to provide them with

positive reports.

The author holds theibias that schools too often
contact parents only to report .problems. School con-~
tacts become something that garéﬁté dread -~ the tele-
| phgné'éall from the teacher is often answered with the

question "What did he do wrong naw?“'

Parents need and deserve to know the positive

things the students do. The notes given ta students

and often shared With parents were one way of emphasizing

the positive. Another was for the teacher to call the
parents and reiate the positive.
‘Invitations

The telephone is a convenient tool for extending

pe rsonal invitations teo parents for conferences, Open-

s
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House, and exhibits. This personal contact by the
teacher is most successful in obtalning good attendance
at SchééiffﬁnGtiDES: For the school's "Backftc—Schcal“
nights, the staff contacted every parentat least twice
by telephone -- once two weeks before the event and once
more a day before. The effect was to have the school .
realize a parent attendance of 85%. The personal invi-

" tation extended by the teacher to the parent, in the
judgemenp of the author, was thé prime reason for the

sugcessfullturn-@ut of parents.

Attendance

One of the major reasons a students is trans-
.ferrei to Del Paso High School is truancy. One of the
parents major concerns is the school attendance of
thelr child. One of the parents major complaints
about the comprehensive high school is the lack of
communication regarding attendance. The barents state-
ments to the author have been to the effect that they
do not have knéwledge about truancies until the dhild
has been dropped from class or consideration is being

glven to transfer to Del Paso High School.

139




129

Del Paso High School contacts the parents of each
absent student daily. Parents are urged and requested
to telephone if their child is going to be absent, but
Af they do not, the school telephones them. Parents
always have knowledge of absenses and Eruanciese Through
this method our concern for the education and welfare

of their ehild is transmitted.

In «discussions ﬁith parents concerning the school,
this contact concerning attendance is often mentioned

as one of the outstanding features of the school.

Advisory Groups:

The PTA, or its equivaiént. 1s a major focal point
for parent contact with the school-. If one, however,
looks at attendance at meetings and membership, it is
apparent that each decrease with the advéﬂcement of the
child through the grade 1&?515.- -

At the high school 13?91. though such an organiza- .
tion may exist, the number of meﬁbers is insignificant
in comparison to the total possible members. Attendance

at meetings is small. Its impact may oflten be
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diminished by the existance of special interestrgrcups
concerned with aetiviﬁies such as sports, music, and :

drama.

It 1s the author's bellief that while a group. such
as é PTA would be good, involvement by}parents Géﬂ bést
be accomplished through speclal task forces. For this
first year's efforts, we involved parents in three
special .task grcupsii 1) Educational Specifications
: cemmitﬁéeg 2) fund-raising dinner organization, and

3) rec.eationsl activities.

The Fducational Specifications Committee was a)
group consisting of parents, stuéents. and staff
advised by the district architect. Charged with the
task of develapiné the specifications fcr a permanent,
new facility for Del Paso High School, the group. met
& number of times between April and June of 1976. The
committee visited a number of other continuation higﬁ
schools in the Los Angeles, Draﬁge“C@uﬂty:metrcpélltan
area and provided the input the architect meeded to
prepared the drawiﬁgé for a new school. This group
also appfcvéd the drawings and plans prior to their

presentation to the Board of Fducation.
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The committee had a major impact on setting the

prigrlties for the continued growth and development

~of the educational program at Del Paso High School.

It was able to impact upon the plans -- other than
structural -- for the school. This group, esyeciélly;

the parent members, were. involved in meaningful two-way

‘communication.

A major effort was made by a volunteer group of
pargﬂts to plan the "Second Annual Chilil Dinner" at
Del Paso High School. Six parents planned this event
with the principal and the student Advisory Council.
The students were charged with serving, ticket sales,
éettingAaﬂd cleaning tables. Tﬁe‘parents were charged
with preparation and organization. Every parenﬁ in
the school was eéntagted by this task group of parents
and asked to contribute either a salad or desert. -
Every parent thus contacted was responsive. Thigrgrcup
of parents alsc contacted a number of businesses in
the camﬁunity and were responsible fag having donated
over twenty different door prizééa The event, itself,
was financiélinsueeessful- It was also successful
a8s a c@mmunicatiaﬁ device to therparents and the

community. ) ; ' .
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A sméll group of parénts was contacted and =
- volunteered to help at recreational events: Their
:primafy function was to provide transportation and
superviéian. Through this type of involvement --
again direct experience -- they were able to exper-

¥

ience the school, 1lts students, and its program.

Open House/Back-to-School Nights:

Open House and Back-to-School nights provide
parents with the opportunity to visit.the séhagl, to
view the materials used by students in the learning
process, to meet the student's teachers, mnd to hear

a little about the classes the student is taking.

What they don't do is involve the parent in thel learning

process so that the pérént can experience and understand

more fully what éctually occurs during a typical school

a&y v

In March, 1976, Del Paso High School attempted

two unique Eackat@§52hégl nights. Having two separate

sessions each day invelving two separate sets of students,

it was necessary to plan Ewc evenings. On one day the

regular morning session was cancelled and the students
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" required to attend schaél!that evening. Two days

.later the afternoon session was cancelled and that

group of students required to attend school in the
evening. On both evenings the parents were requested
to attend with their chlld. District administratcrs

and Board of Education members were also invited

to attend.

After a short wélcome and detailing of the
?:ceedtres for tﬁe evening by the principal, the
parents and students, together, attended classes as
if iﬁ were g regulafAsghccl day. The parents worked

alongside their child on the samc schocl work.

‘Students whose parents were unable to attend were

gsked to work with a district administrator or Board

of Fducation member.

For, perhaps, the first time the ﬁareh%é were
able to experlence what their child was experiencing
iaiiy- They were able to observe and evaluaté,
first-hand, the work their child was doing and the
learﬁing that he/she was accomplishing. They were
able to make judgements about the level of work the

student was doing. For many of the parents, iistrict
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administrators, and Board of Education members this

‘WAEB an eye-opening experience.

Iﬁ a very subtle manner a number of messages
were beilng transmitted to the parents and others
present. The méssages transmitted weré 1) performance
of their child, 2) progress of their child, and
3) priorities for their child. Also, as the evaluation
of the evening indlcates, they began to understamé

better the total: educational program of the school.

The last half-hour of the ‘evening was devate@ to
grcup dlsgussicn. led by the classroom ﬁeéghers. abéut
the schaal. The discussion in each classr@am'invclved
the pgrents. distriect admiﬂistratars. Board of Education
-membérs. and students@ The discussion revglved around
two main topics -- “What is the schaol doing right?"
and "Hhere do changés need to be made?" The discussions
were‘interesting-_ Reinforcement of philosophy, practices,
and pPDcEduTES was received. Clarification of a major
eoncern of the parents -- hours of attendance -- was
also received allowing the staff to better plan the

process of change.
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‘The Back-to-School nights provided a strﬁgtgre
for real, beneficial two-way communication. Both
subtle and iirect. concrete communication techniques
were used. Evaluatlon of this method, to be discussed
later iﬁ this chapter, indicates the success of the

evenings activities. 4

Brochures/Reports:

13

A brochure was developed using materials and

examples collected from other continuation high schools

in the state of California. Copies of the brochure

were sent to every parent along with the May issue of

..the Newsletter. The brochure provided answers for the

ten most commonly asked questions about continuation

education (See Appendix, Fxhibit H).

The brochure was also provided to every student .
and parent considering enrollment at Del Paso High
School. ' Fvery parent received s copy at the time of

the "intéke Interview®.

Student Publications:
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School did not publish a student newspaper or booklet

of writings.

Letters:

The writing of letters is generally a means of
one-~way communication. Hawever.'the_effcrt to communi-
cate can establish an atmosphere that paves the way

for two-way eammunlcgticn.

Staff members often wrote 1et£ers;ta parents
commenting on theistudent‘s progress and complimenting
the student's performance. One teacher, in partigular;
wrote letters to the parents of each of her students
at the beginning of each semester and at the end of
the school year. She attempted to fépart to the parents
of each of her students at the beginning of each semester
and at the end of the school year. She attempted to
répcrt to the paredts the program devised for the stu-
dent, provided information on ability level and skill
achiéveﬁent, and reported progress and performance. The
effect of such effort was to signal to the parents her
concern for the students and her concern for the parents

knowledge of the school program devised for that student.
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‘Gbservatian indicates that she received more tele-
phéne‘calls and visitations f:em parents during the
‘sghgsl year than did tﬁe other teachers. At the two
Back-~to-School nights she had a higher percentage of
her parents in aitendance than did the other staff

H
members.

The author suggests that thé efforts to communi-
cate thrcugh the use of staff-written 1etters to parents
- generally ccnsidered a methsd of one-way commuhication
-~ 'signals to the parents the teacher's desire for clgse
cooperation and communicecation. Parents; given that atti-
tude on the part of the teacher, will respond and two~way

communication is established.

Appearance of Buildings

The term "continuation high school” invokes within
many an image of a school fTor drop-outs, dopers, and pro-
blem students. Perhaps to many people and parents, the
image of how the school should appear is congruent to

their image of the students.

The appearance of the facllity is important in

changing attitudes. As mentioned previously, Del Paso
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. High School has striven tq ﬁaintain‘a_clean campus .

The authgr is cnnvinced that one of the most

Eigﬁificaﬂt methods of beginning the pracess of chang-

ing attitudes and bringing abaut understanding aﬂd
acceptance is to bring people -~ parentg ~-= to the

campus and to view the facility. The attractiveness

of the facility attests to the fact that the school

district views the educational program in a most posi-
tive manner and that the staff and students care about

the school -- both its structures and its program.

Medias

The media were used by Dél Paso High School to
provide information t@ the parents and public concern-
ing prcgrams, plans, and prcgress. DiScussiaﬁ of the

use cf the media will occur in Chapter Six-

EVALUATION OF COMMUNICATION FFFORTS WITH PARENTS

The overall goal of this practicum was to create
an ever lincreasing circle of people who are well in-
formed about the school. It is to create an amblance --

an environment of knowledge and understanding.
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iParents rank second to students as a source of N
infgrmatign for the general public abaut the schools.
Parents have entrusted their two prize passessicns =

their childreé and' their money -- to school officials,

and they want to know what's being done with them. Tt

is imperative that parents have and exéibit a positive
attitude tewardm£he schools. .Thé communications pro-

gram at Del Paso High School was conceived as g method
of fostering that attitude and creating the ambiance

desired.

Obtaining Fvaluation Data:

In June, 1976, a questicnngire (See Appendix,
Exhibit M) was mailed to all parents af students en-
relléd in Del Paso High Schaal.* Amang the purposes
of the questlannslre vas an attempt to measure the
attitude of parents toward the school. Along with this
questiannaire, surveys at the "Eack—téaSShcél'nights énd

questionnaires 1neluded in the Newsletter provide evalua-

tive data.
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‘Besults of the Communication Effort:

The first objective established for the communi-

cations program with parents was:

By June 1, 1976, 75% of the parents res-
ponding to a questionnaire will indicate they
have a more positive attitude toward the school.

The June, 1976, questionnaire included questions
to measure the accomplishment of this objective and to
ascertain the most significant méth@is of developing

this attitude. The first question asked:

In general, has your attitude toward Del Paso
High School become more positive or less positive
since your student's enrollment? (CIRCLE ONE)

MORE positive

LFSS positive
Of the responses received (12), every parent (100%)
indicated that their attitude had become more positive.

In an attempt to understand what brought about a
change in attitude, an open-end question was asked: "To

what would you attribute the change in attitude?" oOf
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the éwélve responses. recelved, the answers can be
grguped into three categories: 1) student attitude;

2) staff and their relationships with students; and

3) communications. Eight respondents (56i6%f mentioned
students and student attitude as the cause for their
change in attitude. Among the ccmmEﬁté were:

"My son _has realy enjoyed all of school

better at Del Paso. His attitude in 100 per sent
better." (sic)

"Having my daughter enrolled there. I learning
the function of the school, rather than 'hear-say'
from others." (sic)

"My son has become more positive."

Three respondents (25%) indicated that thelr change
in attitude was a result of the teachers, their attitudes

and relationships with the students. The comments were:

"He says the teachers really help you and like you
and that is what it is all about."

"The personalized attention and caring of the staff
really makes an impression on me."

"The personal concern and individual attention
offered by the faculty.” '

Two respondents (16.6%) responded that communications
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hélpéd cause change in their attitude téward the school.
The item mentioned as an example by both parents was

the progress report.

From the responses received, it is apparent that
the objective was met -- technically. _However, the data
1s extremely tenuous. Although any response to a sur-
vey 1s of some benefit, detreasing reliance must be
placed on the responses as fewer persons respond. For
instance, a 75 per cent response usually is more in-
dicative of the genuine opinions of the audience polled

than a 25 per cent response.

The respeonse to the questionnalre meiled to the
?éréﬁts in June of 1976 was very small. Only twelve
responses were received from a parent listing of 87
parental pairs. This is only 13.4% of the parents.

The author attributes the lack of response to the timing
of the questionnaire. The malling occurred immediate-
ly after the close of school. Parents, it is suggested,
may have been on vacation and, upon return, failed to
respond because of the time since receipt. Aléc,
parents may have been on a "mental" vacation -= school

was over for the year and theilr "duties" as parents
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took on a new role, one marerdistant from the school.
Perhaps, if the mailing had occurred earlier more

responses would have been received.

Other data is avallable to evaluate the accom-
plishment of the stated @ﬁjectivei At,the March, 1976,
Back-to-School nights a questionnaire developed by
the author was responded to by the bparents in atten-
dance. V(See Appendix, Fxhibit N) Two questions were
directed to the concept of parental attitude toward the

school. The first question asked:

Prior to tonight, how would you characterize vour
attitude about the concept of continuation education?
~ Very positive
Pgsiﬁive
Uncertain
Negative

_ Very negative

In March there were 103 students enrolled at Del
Paso High School. For the Back-to-School nights 94
students were in attendance with 87 of the students

having at least one parent in attendance (84.3%). of
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these pafEﬁts. 34.4% (30) ‘characterized their attitude
as very positive, 27.5% (24) as positive, 28.7% (25)
as uncertain, 5.7% (5) as negative, and 1.14% (1) as
very negative. 54 parents (61.9%) categorized their
attitude as positive, 25 (28.7%) were uncertain, and
six (6.8%) cﬁaragterized their attitud; as negative.
To ascertain whether or not the evening's activities
had any effect on attitude, the following question was

asked.

If tonight's experlence caused any change
in your attitude, how would you charaterize
that change? (IF NO CHANGE IN ATTITUDE, DO
NOT ANSWFR)
__ More Positive
__ More Negative
Every parent responding (57) indicated that their
attitude had become more positive. . 65.5% of the parents

indicated an attitude change.

The data collected at the March Back-to-School
nights and throuzh the June questionnaire leads to the
conclusion that attitude change did occur. The data is

tenuous in regards to meeting the objective. Hawever.
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it 18 clear that what change did occur was in the

positive direction.

The second objective of the communication

effort with parents was:

By June 1, 1976, the staff of Del Paso High
School will have resolved at least one of the
majJor concerns identified by the parents to the
satlsfaction of the parents as measured through
informal feedback and/or a written questionnaire.

'The parents had expressed a desire in the ;nitigl
questionnalre administered in December and January for
some form of change in scheduling. This WasKmade more
evident and clarified during diseussigﬁs‘gt Back-to-School
nights in March. The discussion iﬂ Harch made evident
that 1) the parents wanted the student to have the oppor-

to remain in school for more than the required

tunit:

three hours and 2) that they wanted to nave elective

classes specifically taught.

Dﬁrlng March and April, the staff of Del Paso
High School investigated a number of scheduling/structure
alternatives. Fach was discussed with the Student Advi-

sory Council. 1In early April a schedule was tentatively
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adopted by the staff and students. This schedule

was described and listed in the April Newsletter to

the parents. As part of that Neweiet;er'e questionnaire

was malled to all parents.

Returns of the questionnnaire were minimal with
only five parents responding. All responded favorably.

Technically, again, the objective was met.

EVALUATION OF THE METHODS OF CDMHUNICATID&
f
Fach methecd of comrunicating with the public needs
* be evaluated to determiﬂe its effectiveness and to
‘Ttain meane of igprov ing that.method. Each of the

methods utilized will be evaluated .below. Most evalua-
tion statements are based upon observation and infermel
feedback rather then the more formal, questionnaire

teehnique@

Individuel, face-to-face:

Individual, face-to~face communication is pro-
bably the most effective methed of communication.
Opinions een be expressed, feed back immediately

received, and impressions drawn. Probably the most
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signifieant agent of face-to-facd cammunicaticns with

parents 1s the student.

The data presented in this report indicates that
the students® attitude toward Del Paso High School 1is
very positive. The data also suggests that the student's
attitude is the most effective method of developing and/
or reinforcing a parent's positive attitude toward the
school. The June parent questlionnaire indicated that
€6.6% of the parents attributéa their change of attitude

toward the school to the student's positive attitude.

Conferences with teachers and the Intake Intérview
ars salso effective face-to-face commuriication technigues.
The parents suggested in the June questionnaire that the
staff's concern and relationships with students were also
a cause of their éhgnging attitudes. Such concern can
be brought to the parents' attention through the student
and through contact with the staff. It is necessary
that the staff continue to make efforts to contact pareﬁts

directly.'

Progress Reports:

A third reason identified by parents in the June
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quesﬁieﬁﬂaire for their changing attitude was communi-
céti@n. The progress report was mentioned as an ex-
ample of the communications they apﬁreéiateda This
ty. - and frequency of reporting is one the parents
want continued.

Malled weekly, the report was an attempt to keep
the parent informed of the progress and performance of
the student. 1In the June questionnaire a question was
included to determine parental preference in frequency

of féparting- The question was:

The Progress Reports we send out upon the
carning of a credit are ancther way of keeping
you informed of your student's progress. Would
you prefer: (CHFCK ONE) -

A. Continuing the mailiﬁg of Progress
Reports weekly.

B. A monthly summary of credits earned and
learning demonstrated rather than the
weekly report.

C. A quarterly summary of credits.
D. TInstituting parent-teacher conferences
to be held each quarter during the school

day with students being dismissed early
on the day of the conference.

Of the respondents,  seven (58.3%) indicated that
they desired a continuance of the weekly malling of
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repafts- Four (33.3%) desired a manthl& report, while
orte parent considered a qug:terly report to be ade-
quate. What 1s apparent is ghat the parents desire a
a continuance of the process and manner of reporting

and consider this an important communication method.

Newsletters:

The Newsletter was a new method of communication

instlituted esa direct result of this practicum. It is
one %ay of discussing programs, priorities, problems,
and announcing events. In the June questionnaire a
question was included to ascertain items the parents
would 1like to have 1neludéd in the 1976-77 school

year's Newsletters. The questicn‘asked wast

The NFWSLETTFR is ONE of the major means of com-
municating with you about the school program, special
activities, and future plans. Which of the follow-
ing would you like to have discussed in the NEWS-
LETTERS next year? .

(CHFCK ONE OR MORF)

A. Other educational opportunities (Adult
Fd., ROP, work experience).

B. The concept of individualized learning
and self-pacing.

C. Grading policy.
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D. Career eduéatién

E. Articles on the teaching staff and
thelr backgrounds.

F. Other ___ - -

The responses indicated that the parents were in-
terested in discussion of asll the suggested topics --
each having been checked at least once. Flght parents
checked B ~-- the concept of individualized learning and
selpracing- Flve checked F -- articles on the teaching
staff and thelr background -- and five also checked A --

other educational opportunities. The first Newsletter

of the 1976-1977 schcol year (Sce Appendix, Exhibit 0)
contains an artiecle eﬁ other educstional opportunities
and anﬁarticle on a member of the téachiﬁg staff. 1In
other editions during the school year the other "issues"”

will be discussed.

‘It can be suggested that the author should have
included a question concerning the value of the News-
letter as a communication device. One was not included,
however. Tﬁe author's view is that such a device ls a

necessary pa.tc of the total communication program.
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The telephone is one of the most important
 communication devices available in our spciety. Its
use or misuse can have significant impact upon atti-
tudes. However, to evaluate the impact of this method
in bringing about a greater ﬁnderstaniing and accep-
tance of the school is difficult and can only be done

indirectly.

y It 1s evident from the discussion that the tele-

phone calls inviting the parents to attend the “Eack

turnout of parents. The activities of the evening and
the direct exposure tﬁ the school and its program then
generated a changing attitude toward greater under-

standing and acceptance.

The telephone calls made by teachers in reporting
progress and conferencing with parents, it can be suga!
gested, also were effective in causing a changing atti-
tude. The faculty was able to demonstrate to the parents
their concern for the student. As the data 1ﬁdicatés.
this concern for students was listed as the greatest

"strength” of Del Paso High School.
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Advisory Groups:

Direct experlience with the school has been shown
to bezthe best method of bringing about greater under-

standing and acceptance of the school. During the

- time-span of the practicum, eighteen parents were

involved in the three different Advisory Groups. Each
had the opportunity to view the school and its program.
Fach was involved. The author is of ‘the belief that
iﬂvclvement.-briﬂgs about responsibility and that with
resﬁcnsibility comes the effort to bring about success.
Involvement, responsibility, and concern for success
draws the parents into the school more and more.

=

Open House/Back-to-School Nights:

One éf the most successful methedé of communicating
with parents were the "Back-to-School' nights in March of
1976. There are é number of ways of measuring the suc-
cessiaf this method -- the numbef of parents 1ﬂvalved_
and the results of a questionnaire administered during

the evenings.

In March, there were 103 students enrolled at Del

Paso High School. For the "Back-to-School"nights, 94

A
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students were in attendance. 87 of these students had
at 'least one parent attend, 84.3%. Contrast that atten-
dance with what is the usual attendance at such activi-

ties in an elementary school or the comprehensive high

schoo

The last activity for the evening was for the
parents to respond to a questiaﬂﬁsirea The purpose
of the "Back-to-School” night was to provide the parents
Wwith a first-hand knowledge of the sehgci and its program.
To measure the effectiveness of this approach, the fol-

lowing question was asked:

The purpose of this OPEN HOUSE was to provide
you, the parents, with a more- realistic concept
of the learning achieved by your children, the
type and level of work undertaken, and the opera-~
.. tion of Del Paso Iliigh School. In general, have we
been successful? : o :

YES

e

NO
1008 of the parents, board members, and district

administrators in attendance replied in the affirmative.

Among the comments made were;
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B3 feel 1£ was a gadd opportunity to see the

Students at work and to observe the interaction

with teachers." ‘ :

"Fxcellent. Favorable impresséd in all areas."

"I would like to see more of the community aware

of what the school does."

The evenings' activities were successful in bring-
ing about a more positive attitude toward Del Paso High
School. With a greater understanding of the process and
pProcedures at the school the parents demonstrated a great-
er %eceptance- Data detailed on pagew;EQ indicates that
65.5% of the parents had an attitude éhaﬁge as a result
of the "Back-to-School"” nights. of these 57 parents,

all (100%) commented that their attitude had become more

el o

prositive. . . )

Other Methods of Communication:

Of the other methais of communication described
in this chapter, ther is not enough evidence to indicate
the degree of effectiveness. Some of the méthgds were
not completed in adequate time to have any effect, others
have been evaluated in other chapters in'régards to other

publiecs.



SUMMARY

Attitudes about the quality of local schools. are
- based upon information gained from many sources. Parents .
of students rank second as a source of information. The
more parents are involved in-the school, the more they

will understand and support the school program.

This chapter details communication efforts with
prTEﬂtsa From lﬁfcrgatian gathered through a question-
naire, abjegti#es were established for the communication
program. A number of methods were utilized and evalu-

ated.

Evaluation of the communication efforts with parente
indicates that the objectives were achieved. Parents in-
dicated an improved, more pcsitivé attitude toward Del
Paso High Seh@@l; Necessary changes were identified and

the change impléménteé-
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Chapter Six

COMMUNICATIONS WITH OTHER PUBLICS

INTRODUCTION

The purpose of this practicum report has been

to deseriEE'thé,develapment and implementation of a
communlications program at Del Paso High School, Walnut
Valley Unified School District, Walnut, California.

A framework identifying various "publics" was located
and adopted, méthcdslaf communication identified,
messages listed, and methods of obtaining feedback and
evaluation suggested. Through pr;critizatian efforts,
it was decided to concentrate on certain publies in
the first ‘'year of implementation. These efforts ﬁith

the selected publics have been described and evaluated.

Certaln publics were concentrated on. However,
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thg_other publics W;re not ignored or excluded ffam
cgmmunieétian efforts. The purpose of this chapter
is to describe a selected few examplés of communication
efforts with other publics. The description will
center on certaln events which had communication/ -

public relations effects.

RADIO PROGRAM -- KGBS-

That the continuation education program is a
1ittie understood educational alternative has been
suggested numerous times in this report. It has also
been suggested and documented ths? continuation
educators have done little tajfastgr the awareness
and understanding that builds ccnfidan;e within the
public toward that program. One method of reachingr
the many publics is through the‘ﬁass media -- radio,

television, newspapers.

Although the mass media may not be as effective

== 8 method of communication as direct experience, to

lgnore that method would be a mistake.

On Thursday, January 22, 1976, two students,

two teachers, and the principal of Del Paso High

4
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School took part in taping an hour long radio program.
The program, entitled "Insight", was_brgagcast over
KGBS radio (an NBC affiliate in Los Angeles, California)

on Sunday, January 25, 1976.

The purposes of the program, focusing on the
example of Del Paso High School, were to make the
public aware of the purposes of the continuation
education programs in the state, how the continuation
pragéam differs from thé “raditional, cemprehensivg"
high school program, and, h@pefpllyiialtér the general

--image held by the public.

It would be impossible to evalugté the effectiveness
.of the program in altering eﬁinicné_or to determine the
number of the liétenlng public. For certain publics
Wwithin the Walnut Valley Unified School Dlstrict, tape
recordings éf the program were made and sent to indivi-
duals. The Superintendent and members of the Board of

Bducation all received tape recordings.

For these individuals, two messages were trgns%
mitted. First, the message that Del Paso High School

had been recognized as an outstanding example of the
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ceontinuation education "movement” -- praise -- and,
Eezendly. what the program and priéf}tias of Del Paso
High School were. (A cassette tape recording of the
radio program is included in the Appendix, Exhibit 0)

CHRISTMAS PARTY AT PACIFIC STATE HOSPITAL

On Thursday, December 18, 1976, the students at
Del Paso High School sponsored a party for students

at Pacific State Hospital in Pomona, California.

For the three days prior to the party the
students were involved in making gifts to be taken

. to Pacific State Hospital -~ wooden toys and stuffed

--animals. - The event»wasvhighly~sue§e$sful-and appreci-= -~

ated by the students and staff at the hospital (See

Appendix, Exhibit P).

_ _This event provided for communication with an
~external agency (Pacific State Hospital) and various
business people in the community. In order to ogféln
the materials necessary for the mgnufaeture.cf the |
toys. the students of Del Paso High School went into
the community to request donations and explain the

i
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project they had undertaken. Buslness people were

able to meet our students, were able to recognize that
student from a "continuation" high school were involw:!'
in a wcgphwﬁilg event, and, perhaps, received a new
ﬁa:SPEEEive on the students and program of a contin= °

ation high school.

ART SALES

!Dufing the 1975-1976 scheol year, the students
in the art classes, with the supervision of their
teééher, held two art shaws/séles. The art sales
were hald at two 1Qcal‘shapglng centers.

In these lhstances, Del Paso High School went
into the community. Examples of student art work -
ceramiés, Jewelry, leather cfaft; bétik; drawings and!
paintings -- were sold. In each instance over $100.00

profit was reaslized.

These events allowed for the commurilcation of a
number of messages. First, the public was made

aware of a program at Del Paso High Sehgcl == the art

program. Secondly, many people who didn’t know of the

A
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:séhaal ow of continuation education were given the
opportunity to ask questions of the students and/or
the teachers present. Students and teachers were
given the opportunity to explain the program, policies,

and performance of Del Paso High School.

.SUMMARY, "

The three Evantsldescribed and discussed above
are provided as e:am@lesAaf other activities that
had ccmmunigaticﬁ/public rélatians effects in the
-community. There iere numtercus other activities
‘that couid also be mentioned, however the purpose of
this short chapter was to indicate: that many avenues
of communication with many publics were explored and-
utiiized: Even thaugh efforts were concentrated on
as sgselected few publics, other publigs were not

excluded or ignored.
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| Chapter Seven
~ DISSEMINATION OF THE MODEL:
GENMUNICATIGNS TECHNIQUES HANDBOCK

INTRODUCTION

This practicum’'s prime purpose was to design,
" implement, evaluate, and instituéiaﬁaliée‘a two-way

communications program at Del Paso High School. A

tinuation high schools in the state of California
in deveiaping'and/ar 1mprav1ng thelr ccmmuni;atians
programs through dissemination of the model and
various technliques of communication. Three assump-

tion were made.

1. That most continuation education Programs in
the state of California did not have a planned
program of communications/public relations.

162

, : 173



163

'2. That continuation education administrators
did wish to improve their publics knowledge
-and understanding of the continuation edu-
catlion program. :

. 3. That a "Handbook of Communication Techniques"”
would be of use to these administrators in
developing and improving their communications
program.

Data collected as part of this practicum sub-

stantiated these assumptions.

\ VERIFICATION OF ASSUMPTIONS

~In response to a questi@nﬁaire developed by the
author and administered to all continuation high school
administrators in the state of California, 68.2% (71),
of the respondents (104) indi&atedithat their schools
did not have a planned, cn—gciﬁg program of public
relations. Only L4.8% (5) relt that the cantinuaticn=
education program in their district wgu;d not benefit
by a planned program of public relations, while ?4.3%

- (77) felt that benefits would be derived.

The concept that this endeavor could have signi-
flcant impact on other, similar schools is well

accepted. Fighty-one and seven tenths percent (85)

%
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of the respondents to the questionnalre felt that the
concept the prajéct addressed would benefit continuation
education. Only 2.8% (3) felt that the concept would

nét be beneficial.

32.6% (33) of the res?endenfs indicated that their
schools did have a planned, on-golng program of public

relations. The question was then asked:

"+ + « Rate your publie relations program.

Considering the number ten (10) signifies a
very successful program and the number one

(1) a not so successful program, CIRCLE the
number which "rates" your public relations

program.

Not so Moderately ' Very
Successful _ _ Successful . Successful
1 2 3 4 5 6 7 : 9 - 10

Table 7.1, below, provides data regarding this

self-rating of the public relatioris program.
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Table 7.1

SELF-RATING OF PROGRAM

(n=31)#

165

Number .| Percentage

9.6%
9.6%

29%
6.4%
9.6%
9.6%

WEPON QZHED> 'y

= : !
OO0 ™3I O W N P

: S~ W W Mfw LW W

12.9%.
12.9%

%¥Two of the respondents indicating they
had an- on going public relations program
did not respond to the rating-scale question.

There are many variables which might help ex-

plain the reasons for some schools rating thelr pro-

grams as highly successful while others rate their pro-

. grams’ lower. The questionnaire did not attempt. to .

ascertain the reasons. One explanatory hypothesis

was that the effort expended -- measured in terms of

the total number of publics communicated with -- would

determine the success of a public relations/communica-

%
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. tions program. Table 7.2. provides data which tends
to substantiate this working hypothesis.

rThe table indicates that those respondents who
ratéi their efforts as "very successful” tended to
make more effort to communicate with the total range
of publics than did those who rated theilr programs
‘as less successful. At the lower end of the scale,
16 publics were communicated with while at the upper

end of the scale 22 of the publics were-iﬂcluied.
v - 1

:The data 1s not offered as substaﬂ%iatiem of the
hypothesis. There exist too many cher‘variableé to
mEEEVEEEh a concluslon and the questionnaire did not
atteﬁpt to measure ﬁhe guallty;quantléy. regularity,
and other such factors. The data is offered only as a

suggestion for a tentative conclusion.




TABLE 7.2 167
SFLF-RATING AND ' '
COMMUNICATION EFFORT
' (H‘Bl)

i s T Sélfaﬂatiﬂﬁ ¥
! ;1‘2 3! 415,6) 7!859 1@

i;laStudents | iyix xi;f } ; N
.; E-!F"—*Giﬁ’ify ;.r: };‘x }:’ j 3 x®.
k & JEEE K

4w
I
4

| 3-Staff i

Mo R

{ 4-Central Adﬁlniatrailgn % Ix ”: ‘x'; -
; b R
i 5=Other schools in dist.: % iy 5 |x

Esreede“ schcal clu%ter

wKoM

Mo
HoM WK

W

"

v

mo
-
M
™
e
"

7=School re]&ted ﬁﬁencles

[——

=
-

»

8-Private ‘schools & colgs. '

’?-Othér administrators ' | | ixixix ypeixizy x i
‘}lOmﬁer G$Hail¢atlons R xlxlei x !
11-pmA S P bhxixtixix! =
{17-Dad 's/Mom' & cilud - T ) ix
13-Newconers - i;f i ke xXixixix

"

BEBPaR=EdRE0Q hoHHEaH

| 14-Others SNSRI 1% S DU N O O 4 3

n
M 1
e R

" e oy
i,

S—beﬁlér Pltlﬁens

PR xi - i . P . =
¥ !16*GGmmunlty leaders - Kixixixixinini x
I . , | b ,

m 117 —Eu31neqs leaders -1 i B 4 X}xix¢xgxx X
< C
H: 31F—H1n1 sters. ;.. . . L., E : XX x

RO

v ~ j19-Attorneys
”g“www“;ﬁQEDQGtDT¢
| 21-Others

?ﬁsbﬂémaut . : !

5
PERY
TRNvE

ﬁ

™
"
"

H
<R
S

‘ﬁﬁ-Graﬁuﬁtég,

_ X X It
EAECQmmuulty Aﬁenclas ' ; b
€. organizations bl Ixdox
{ 25~Civic & Service grp. fsc lx % ixix xix %
i 26-Hews media '{x X xgx Xy x
| A7-Other , ERREN L




=
o
o o]

DISSEMINATION PROCEDURE

The questionnaire utilized attempted to measure
whether or not continuation education pragrams through-
ocut the state of California had planned communications
programs, the success of these programs, and whether
or not the respondents fzlt the concept <f the project
would be beneficial. Another purpose of the gquestion-
naire was to gather ldeas for the communicatlions pro-
gram at Del Paso High School =- ideas which could then
be shared with other contination administrators. Many
ldeas and samples of communhication efforts were re-

ceived and utilized in some fgrijﬁy Del Paso High School.

From this collection of ideas and materials and
the reading and research of the author, a mimeographed
book entitled Communication Techniques (See Appendizx,
Fxhibit Q) vas prepared. The book attempted to persuade
the readers of the need feo. jimproved communication,
inform them of a workable “ramework for developing of
their own program, and suggest a multiplicity of dif-
ferent technigues which could be>utiligéd; The work
was sent to every continuation high school administrator

in the state of Zalifornia.
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EVALUATION

In the practicum proposal it was suggested that
evaluatlon of this aspect of the practicum would be
via a questionnalre in which 50% of the respondents
would find the model useful and adépt sections to be
used In their schools. It was necessary to alter the

evaluation technigues.

Factors Requiring Alteration of Fvaluation Technigues:

)
The author was urnatle to maintain the time-line
he had established for completion of this aspect of
the pracsticum. Rather than compieting the;baak in
April as was intended, the book was not gcﬁpleted un-
til late May. Many schools in the state wére closed
for the summer or in the process of closing. Many
administrstars were already on vacation or wauld be
going on vacation shortly. These factors ﬂecezsitaﬁed

the change in evaluation technlique.

Fstablishment of a "Panel of Fxperts®:

A panel of five experts was established to re-

view the book and assess the effeets of the Eaak in

%
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thelr own schools and statewlde. The panel was care-
fully chosen. Each member of the panel had or did
serve as a district or state effigef of the California
Continuation Fducation Association. It was assumed
that through thelr leadership roles they knew the
"mind" of the continuation educators in their region
and state. Secondly, they werérch@sen from different
geographlical reglions of the state. The panel consist-
ed of: |

Mr. George 3Sorenson, Princlpal

Argonaut High School

Past President, Californie Continuation
Fducation Association

Member, California Advisory Committee
on Continuation Fducation .

Mr. Ron Dever, Principal
Atascaderc High School
President, Distriect V, C.C.E.A.
Atascadero, California

Mr. Rlchard J. Kuester, Principal
Abraham Lincoln High School

Past President, District X, C.C.E.A.
Memrzr, California Advisory Committee
- v Contlnuation Fducation

L4341 Victoria Avenue

Riverside, California

Mr. Sam J. Muscolino, Principal

Williamson High School

Chairman, California Advisory Committee
.on Continuation Fducation

Mr. Robert Hoffman, Principal
Jereann Bowman High School '
President, Distrist VII, C.C.F.A.
Member, California Advisory Committee
on Continuation Fducation
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Fvaluation of "Communicatlon Techniques":

Fach member of the "Panel of FExperts" was personal-
1y contacted to request th-ir services on this panel.
A follow-up letter and some suggested areas to consider
It was emphasized that the five (5) open-ended questions

were to be guidelines only in their critizue and that

they were to feel free to comment on anything and in
any form (SEEVAPpEﬂdii, Fxhibit R). FEither the respon-
denté felt constrained by the suggested questions or
felt that the 'questions were adequate for a general
eritique for they all chose to follow thg f@fmat of

the questions.

Coples of the responses of the panel are in-
cluded in the Appendix, FxhibitR. In regards ﬁc
ques£icn number one. "Are the 'arguments’' made in
Chapters I and II convincing?", all members of the

panel felt that they were. Mr Muscolino wrote:

As for number one argument made in 1 and 2,
people in the area of continuation education
should read and re-read and study and absorb
the information stated, particularly in this
day and age where money 1s short. School dis-
tricts are beginning to cut, scrounge, and
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portant that communications be upgraded and
magnified over all the school district, com-
munity, state and legislature.

In regards to the second question asked, "Is
the framework useful as an analytic tool for identi-
fying the publlcs?”, the respondents were again all
in agreement that it was. Mr. Ron Dever stated that
"« + +« this was helpfpl information and covered some
publics that may otherwise be overlooked." Mr.
Richard Kuester found the framework to be ". . . well

organized and sati=factory."

The two key questions asked were (1) "Is there

one idea (or r -e) within the listing of ideas that
you antlicipate using next year?", snd (2) "What do
you think the effects of this book will be -- in
your operation and statewide?"” The first of these two
ques“lons was an attempt to see if the members of this
panel were affected by the book. The second question
requiréd their judgement as to the total eflectliveness,
stntewide.

In régards to the first of these two key qéestiens,

only two of the members of tie panel indicated that they

L]
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would use ideas 1ﬂ§arharaﬁ§a in th€ book: Two of the
Péﬁél memberS gy, zfSteq thBL the 11Sting of ideas was
good, but that ) .9 coulg 1Ot, gt the time, say whether
or not they Wouly ¥Se thep: The f1fth respondent
wrote: “I'M nop guTe tpge I wily USe any of the ideas
you present: buy ; "1y certainly Use the book as a
r-source fOT Dlg,nin& chanf® and iPProvement in our
sehool." Three r the pryve Tegpondents evidently
found the tatality Of j14eaf 8ng guBSestions to be of

help to them.

respondents to Jud§5 the effeet of the EDSE in their

own operatlon ana §t5téwid§' Amon& the comments were:

T

ments With' ype Nelp of Your information. My
staff 1S deqyo2teq to OUr geno®l and enthusias-
tle 10 Lrysp, YO ypproVe tpe iMage of the school
for the benarst of cur Stugents:

On 8 Stayopide pygi5 T ghink some good things
are h&pPEhiﬁ' ang if Qﬂly a cOUble ideas from
Yyour Hook E?é initiatgd lﬁ ﬁﬁf Schools there is
bound ©o be ng% att1t¥de opanfes toward continua-
tion. :

T belieyy yOUX poox Wily pe Well received and
used througy bt the gt2te py sChools that wish
to upﬁrade'thgir Standjng and foer;ﬂg to students.

widwggld be ye™Y good IN ouyr OPeration and state-
e
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.Faur of the five members of the panel indicated
that the effect of the book could be substantial. The
fifth panel member did not react directly to the question.
Fither he misunderstood the point of the question or
simply chose not to respond to the point. His comment

Wwas a terse "Good start == needs conclusion, etc.."

ZUMMARY

The author has been active in the continuation
eduéatigﬁ "community" since his first experience with
this unique educational program. Observation of other
school and discussions with other administrators made
obvious the need for improved communication skills and

efforts. The book, Qg@mg@iggtiagiigchniqggs; was an

attempt to provide help to other administrators in the
state in developing and improving their communications

program.

Evalu:  ton of the effort is encouraging. The
_fPaﬁel of Fxperts" indicated that the book could have
impact and cculd be a point-of-departure for other
administrators. The unknown factor is the willingness

of others to change.

[
o
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‘The book, it was hoped, would have effect state-
wide- It must also be stated that the book serves
another purpose. The placing of the ideas into a
syllabus form assures tﬁat the communication efforts
of Del Paso High School will be continued and improved
on. The multiplicity of ideas and methods received
as part of the project, and included in the book, pro-
Vided a "shopping list" of ideas for Del Paso High
School, many of which were used in the first year of

& planned communications program.
DL _



Chapter Eight

CONCLUSION

' INTRODUCTION

The purpose of this practicum was to develop,
implement, and evaluate a two-way ecmmunieafién
program for Del Paso High School, Walnut Valley
Unified School Diz:rict, Walnut, Célirarnia- The
overall goal was to create an ever lnecreasing circle
of people well informed about the school -- an

amblance, an envircnment of knowledge and understanding.

The need for such a program was madé apparent
through the literature on education, observation,
and experience. The literature makes explicit a
crisis of public confidence in the nation's schools.
Research by Gallupzand the Field Bssgarcﬁ Corporation

*
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indicates a continued decline in public confidence.
The author, serving as principal of Del Paso High
School (Continuation) and having been involved in
continuation education fa: nine years, has experienced
and observed the misunderstanding and non-acceptance
the public has of this unique, alternative educational
program and the effect this has upon staff, students,

and parents.

LCommunication -- two-way communication -- was
conceptualized as : solution to the problem. Research
indicates that the more the public knows.-= first- -

- hand -- ghout the égﬁavis the more positive is their
attitude and the more confident is the public about

the educational program.

The author's ccﬁgern 1s shared by most other
continuation education administrators. Data collected
indicates that most continuation high schéals did not
have a planned program of communications and that the
solution proposed was accepted by almost three-fourths
of the respondents to a questionnaire. Perceiving
that the author's Experience in developing and

implenmenting a communication program could benefit
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other continuation education administrators, a second
purpose of this practicum was to disseminate the
model developed and communication technigues to

cther, similar high schools in the s¥ate of California.

PROCESS REVIEW

Before attempting to communicate any piece of
information, it 1s necessary to analyze with whom it
is age wishes to communicate, the methods of commun-
icatian, the messages to be communicated, and how to
obtaln feedback on and evaluate the communication
efforts. A framework, the result of e werkshop cn
public relation attended by Schc@l;administrat@rs in
the Dallas Independent School District, was adopted
and adapted to guide the staff of Del Paso High

School in theilr communication program.

Chapter Two of this report details that frame-
work. = Offered also is a process for adapting that
framework to the needs of the local school and/or
school district. Prioritization efforts, following
the "Delphi" technique identified those "publics",

within cztegories, for Del Paso High School to

10
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concentrate communication éffcrts on. The same
process helped identify the methods consldered mecst

beneficial in communicating with these publics.

The overall goal -- agaln -- of this practicum
was to create an ever increasing circle of pe-ple
well informed about the school. It was the _.ias of
the author and nis staff that it would be more
beneficlal to concentrate on a limited number of
puhi%cs during the first year of the communication
pragfam and increase the number énd range of efforts
with each succeeding year. For the first year, it
was declded to make efforts to communicate with threce
“internal publics" -- students, other schools and
staffs in the district, and other administrators at
the comprehensive high school -- and one "external
public" -- parents. This decision was based upon

research findings and perceived need.

Chapters Three, Four, and Five detail communica-
tion efforts with these pul:lics. Questionnaires,
cbservati@n._aﬁd informal feedback were used to ““tain
information about these publics® knawlédgg and

understanding of the school. The data collected

1
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provided the information needed to guide the commun-
lcation process. Specific objectives were established

for communication efforts with each public.

Within each chapter is a description of the
communication methods and an evaluation of the
varlous methods With:thé particular public. The
total effect of the communication program with each
public is also evaluated. Using questionnaires,
observation, and informal feedback, data is presented
to indicate whether the established objectives were

accomplished or not.

The Appendix is replete with samﬁles of question-
nNaires and written communication efforts. Such
questionnaires ané models, adapted by other school,
would provide the bases for beginﬁing a communication
program in that school or school district;

-

Arframéwsrk for communicaticnewas identified,
adopted, and adapted by Del Paso High School. A pro-
cess for adapting was described. The program was
implemented and both the methods of communicatlion and
effect of thy communication efforts with each public’

1491
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were developed for the partic .lar program at Del Paso
High School but could be used by those replicating.

The practicu: report spells out the process.,

IMPROVENMENT IN THE EDUCATIONAL SYSTEM

This practicum addressed the problem of developing
an ever increasing circle of people well informed,
aware, and understanding of the educational program
at Del Paso High School. The process chosen to accomp-
1ish this task was communications -- two-way commun-
ications. The suthor can Suggest and demonstrate that
there has been significant short-ternm change as g ;
Tesult of the practicum effort and that the 1 ossibility

exists for significant long-term change.

Short-Term Change:

The process of communication -- tWwo-way commun-
ication -- requires that the school not only provide
information but listen to the concerns of the publie.
Because of the bProgram significant change has occurred

in 1) parent and student attitudes toward tho School,
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2) class schedules, 3) activity scheduling, 4) staff

committment to the program, and 5) recognition of other

communication needs.

Parent and Student Attitudes

Chapters Three and Five have described the
communication efforts made with parents-énd students.
Evaluation of these efforts indicate that both “"publics"
demonstrated an impr@ved. more positive attitude

toward the school because of the communication program.

Improved attitude toward school on the part of
students can have numerous effegfs: Among these
effects, it can be suggested, is 1ﬁpreved attendance.
As Table 8.1, page 183, indicates, thefe was a signi-
ficaﬁtvgrcwth in the percentage. of average daily
attendance (ADA) compared to previous years. The
figures for 1975-1976 shay an’ increase of almost
four percent. The previous year's change was less

than one percent.

Improved attitude on the part of parents can
also have many effects upon the educational system.
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Hillingness to become involved in task oriented
groups, volunteering of time to act as teacher's
aldes, etc., can be usedita measure changes in the
educational system because of the program. It is too
early in the 1976-1977 school year to evaluate change

in this directien.

Table 8.1

g AVERAGE DAILY ATTENDANCE
AS A PERCENTAGE OF MONTHLY ENROLLMENT
]

Sl T o tom aops 1976
School . 197 1975 1976 1977
| 1 li a;.égi* 78;.25 86.9% 88.3%

2 |l 7.2 755 8.0
D 86.1  80.3  85.5
|l ess  a ses |

6 || 86.8 81.8 793
] 7 - 745 B 80.9 :éz.rs o

s | 77;-:3; ) %ér-ﬁ W rsé-jr
o 9 ) 7 :?!3.5 7857.9 B1.4 7‘ )
10 |l 7ew s1a s
Thverags for | 79.9% 0.8 ohax
School ?Eg: L . ) 7
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Class Schedule

Because of the communication program, a desire
of the parents was recognized and acted upon. Their
prime concern was for students to have the opportunity
to attend more than the required 180 minutes per day.
This desire was acted upon and thange implemented for
tﬁe 1976-1977 school year. The schedule was published

in the Newsletter, a questionnaire reacted to, and

finally adopted in May, 1976 (See Appendix, Exhibit L).

Activity Schedule

An activity schedule, desired by thé students,
was devised for the 1975-1976 school year. Evaluation
of that schedule indicated that it would be necessary

to make revisions for the 1976-1977 school year.

The principal is presently meeting with the
student Advisory Council to deviss;a schedule for
the 1976-1977 school year. This schedule, not yet
completed, will be discussed in each classroom,

meélficatians made 1f necessary, and adopted.

o
<
o}



Staff Committment

ne of the® most significant ghaﬁges observed as
& result of thls practicum has been the attitude of
the staff toward the educational program and the
?‘Eammunicatiaﬁ Process. The staff hgd always felt
Ehat the educatlonal program at Del Paso High School
Was far Superior to other continuation high schools
and that the philcscpéy and methods utilized were
Something to be proud of. Ag a result of their
involvement in the communication process, they .
became éven more convinced and committed to' the
®ducationali program of Del Paso High School. They
feel that the school has much to offer and that
Pe&ople do need,tavbe made more aware. Thefgfcre;
they have become even more committed to continuing

the communication program and to expanding it.

Staff pmeetings during orientation week of the
1976-1977 school year saw the staff, once again,
choosing Public Telations/communications as an
objective for the entire staff to work on (See
APpendix, Exhibit g). This 1s evidence of their
committment to the educational and communication

pfagram ’
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- Recognition of Other Communication Needs

As Change occurs and as one becomes more
involved in the eemmunicaﬁions process, the need for
other communication devices becomes more apparent.
Because of the changing schedule it was necessary to
deveiop a registration booklet (See Appendix, Exhibit
T). It also became appstrent that our student handbook
was in need of revision. .Therefore a new handbook

was written (See Appendix, Exhibit Uu)
] N

Long-Term Change:

The concept of this practicu@ was to begin the
process of bringing about greatef inderstanding and
acceptance of the continuation education program in
the Walnut Valley Unified School District. It is
lmpossible to measure the effect upon the community,
and the various publies naking up the community, at
this early date in the program. It can only be
Suggested that the possibility for significant,

community wide change does exist.

‘AS more students graduate from the school and
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enter the community as young, working adults, their
attitudes and support of the school will begin to
ihavg an effect ‘upon the t@tai community. As more

and more parents experience the school, recognize

the success of their children in the school, and
ggin‘grEater confidence in the school, their attitudes
wlll permeate the community. The process for change

a strong alumni of students and parents strongly
1

supportive of Del Paso High School which can

significantly affect the attitudes of the community.

FURTHER APPLICATIONS CF THE PROGRAM

As has been suggested earlier in this report,
a communliecation program has to be a "do-it-yourselr"
program. It cannot be duplicated in cookie-cutter

fashion.

Dissemination of the framework and methods of
communication occurred through the writing of a
booklet entitled “"Communication Technigues". This
}mimeagraphed booklet was distributed to every

continuation high school in the state of California.
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How effective the book will be is suggested in
Chapter Seven. The prime variable determining its
usefulness is the willingness and desire of other
administrators to really involve themselves in

developing a program.

The author has received a letter from a pfineipgl
in northern California expressing thanks for the book
and the effect the book has had upon her and her
schopl (See Appendix, Exhibit V).

The model is one that can be adapted readily
by any school or school district. 'It has worked |
at Del Faso Hign School and the expansion of that

program contlnues,

OBSERVERS OF THE PRACTICUM

The author requested that the practicum be
observed by three individuals. The three observers
weres '

Dr. David L. Brown, Superintendent

Walnut Valley Unified School District
Walnut, California
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Mr. Jack W. Jolley, Assistant Superintendent
Educational Programs and Services

Walnut Valley Unified School District
Wainut, California

Dr. Calvin Burke, President

California Continuation Education Association
Director of Continuation Education

Los Angeles Unified School District

Los Angeles, California

Letters concerning their observations and

evaluation of the practicum are included on the

follpwing pages of this report.
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876 South Lemon Road, Walnyt, California e (718) 595-1261 ¢ David L. Brown, £d.D., Superintendent
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October 8, 1976

Dr‘ 5. Q. Kaylii‘

Director of pracCtjcums

"Nova Univergity

Collede Avenue

Fort Laudergale. rlorida 33314

Dear Dr. Kay1in:

It has been my Pleasure to observe over the past months the
enthusiasm and @ffort which Mr. Richard Stevens has invested

in nis Program With Nova University. It has not been a surprise
to me 1n ady wa¥., gteve is one of our young, vigorous adminis-
trators who apPFoaches his assignment in this district as part
©f our ManagemeéNt team With similar investment of enthusiasm and
Effgrﬁ; ;

Among $everal aSnects of his program which Steve has shared with

Mme and solicited py direct involvement has heen the practicum
focusing on comMupjications. I have watched this work in process

in 2 variety of ways. Staff meeting agendas and minutes from

Del paso go regRlarly across my desk keeping me tuned to the

I have taken pP2Tt in a Number of the activities designed to attract
Parents and oth®rg go that they might hear and be heard. I receive
regula:ly the Stuﬂéﬂt‘ neysletter Whigh contains evidence of the
e€ffort5 of an 0Ngoing communication process.

I have also had the opportunity to review the practicum report and
Make commentsg aRd gyggestions. I found it relatively unnecessary

to provide mych input beécause steve had done a good job in preparing
the graft.

In my oPinion, Steve has produced a fine piece of work. It is a
Soung plan for 2n effective communications effort. More importantly,
it 45 a2 pPlan that he is attempting to implement in his school. I

am convinced that his efforts along the lines of the system he des-
€ribes have had A definite, beneficial effect on the school, its
Staff and students, and on a better understanding of that school and
its prodram amonS residents of this community,
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Walnut Valley “Unified” School District .o
’ $1§ South Legn Rgggyjﬁﬂth. Californin = T;iﬂl 5§5;1251 e David L. Brown, Ed.D., Superintendent
' Diregﬁc: gffﬁféﬂtieums ~2= D;Eebér 8, 1976

I am pleageq t© endorse this articular effort which Steve has
mounted ang coMmend the procwys which produced a product with
continuing and future promise.

Sincerealy,

Bernsf 2 Loson,

David L. Brown, Ed.p.
Superintendent
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Walnut Valley Uit

. s & -H"';
" "B76 South Lemon Road, Walnut, Cgllfafn:a s {714) 595-1261 = Dav|ﬁ L. B own, Ed.D., Superintendent

October 18, 1976 : : } 192

Dr. S. 0. Kaylin

Director of Practicums

Nova University

College Avenue

Fort Lauderdale, Florida 33314

Dear D:Q Kaylin:

I observed Richard Stevens during the time work was being ac-
conmplished for Nova University. All of his written efforts came
to me for review and suggestions. In my opinion, his work was
excellent., He is able to approach a problem, systematically
organize it into components, deal with each area, and then
develop alternative solutions. I was also well satisfied with
his ability to write and his expression of ideas.

The practicum has been reviewed by me. I had the opportunity

to make recommendations concerning the chapters. Generally,

Mr. Stevens.did very well in developing the project. His topic
is.vital in the educational world today. I feel he has developed
a model which will be of significant value to other cducators.

I would recommend Mr. Stevens be given ‘every consideration towards
the completion of his degree.

Sincerely,
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os Angeles City Unified School District Kby
?ﬁ:i’;ﬁiﬁﬁiﬂﬂﬁ Epucatiox Osfice : ROBERT w. LAMsON

DMXISTRATIVE OFFIcES: 450 Nowrrr Ciaxn AveExve, Los Axceres, CALIForyIA ) Instructional Dianning Dicivion
lalixe Avoness: Box 3307, Los AnceLes, Carrronxia 90031

- (213) 6256440
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October 13, 1976

Dr. S. 0. Kaylin

Director of Practicums

Nova University

College Avenue

Fort Lauderdale, Florida 33314

- Dear Dr. Kaylin:

of Del Paso High School. I must say that I am most plea=sed
with Mr. Stevens' efforts. Not only is he involved in a
project that is vitally important to continuation education
but also the quuliity of work is outstanding. In reviewing
the practicum report, I was particularly pleased with the
many aspects that readily lend themselves to adaptation by
other continuation school administrators.

I have observed the work being done by Mr. Richard Stevens

It has been a pleasure to be associated with Mr. Stevens and
to give whatever support I was able to.

- Thank you for the opportunity to participate in this worth-
vhile venture.

Sincerecly,

A o

Cal Burke, Director
Continuation Education
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