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INTRODUCTION

This volume 13 the reszult of the inereasing interest in
Miami University's annual conference in Children's Literature.
It is an attempt to record the conference highlights for those
who attended and to share the experience with those who wers
unable to attend. Not all conference highlights are included
in this small bulletin, but the papers contained in this report
are representative.

First, the essence of Sam Leaton Sebeasta's keynote talk 1s
expressed in his paper, "New Directions for Children's Literature."
Sebesta's paper and the followlng papers on Storytelling, Folk-
lore, Bibilotherapy and Televislon, and Critieisam build on the
past while presenting new directions. :

E. Ann Johnson 3ays that storytelling 1s the oldeat means
of entertalnment and education. Yet she suggests that enthuai-
astic storytelleras can provide an ever-mnew gesthetlc experience
whea lilsteners ask for more and more. Soledad Newman shows that
*;t1le folklore may be a traditional literature, 1t can open new
directions in literature when new sources are sought and found.
vislon and discusses how bibliotherapy can help mesh televisilon
viewing and reading experience. Direction from children ls con-
sidered by Rebececa Lukens as she diacusses the ways in which good
literature satisfies both the literary eritie and the child.

Finally, Mabel Eldridge shares peraonal glimpses ol scme
favorite American Authors who bullt on their own past experien-
ces to provide pleasure for present-day and future readers, and
Nicholas Georglady comments on writing and publishing chlldren's
booka, He shares the excitement of both the reading and the

writing of chlldren's literature.
It 18 hoped that these papers on old-into-new directlions
will reinforce the new directions heralded at the 1976 Conference.
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New Directions in Children's_Literature/No. 1/1976 Fage 1

HEW DIRECTIONS FOR CHILDREN'S LITERATURE
by
Sam Leaton Sebestsa
Univeraity of Washington
Seattle, Washington

Where have we been? Where are we going? And what does
reading have to do wlth our paat and our hope for the future?
Those are questions for all of us during the Bieentennial.

They are related questions. We can't make much progress toward
the Tricentennial until we know about the past.

S50 a firat assignment might be to read Nila Banton Smith's

AMERICAN READING INSTRUCTION. (1) 1It's s documented history,
showing that we've made good strides in teaching a growing,

diversifying nation how to read. We've made progress in learn-
ing what decoding ia. We've begun in the past 50 years to sort
out needg in comprehension and how to begin to meet those needs.
We zeem to be on our way.

) What becomes clear at the 200-year mark ia that reading

ia eulture-centered. Smith's history shows that. When the
eulture is clesed, intent on teaching agreed-upon prineciples,
reading method and content are closed, too. When the culture
i intent upon conformity, that's where reading presents a
conformity pattern, too. When, as now, the culture is transi-

tilonal and diversified, reading methods and content reflect

thoae shifting values. Depending on one's own value system,

" these are elther the best of times or the worst of times for

the future of reading.
I think they are the best of times for reading. The fact
that this conference 1is about new directions for children's

literature instead of a new decoding methed or a new way to

aging. The emphasis I see over the country on what £o read
and how to get involved with what one reads is encouraging.

5!




Page 2 Sebesata

That children have a right to be entertalned and informed
when they read, not that they must be drilled and grilled for
some nebulous future success in Adult reading--that 1s the
moat encouraging trend of all.

The authors and publishers of chlldren's literature are
attempting to keep in atep with these timea. Let me give some
general examples. Who would have thought that now, in our
Bleasntennial, we would have a hlsterieal Juvenile novel whose
theme is that the Revolution should not have been fought?

{2) Who a century ago would have guessed that the best new
biography about a Revolutionary War soldler would be about a
woman? (3) The new books about American heroes avold the old
tradition of making their subjects seem super-perfeet and they
avold the newer traditlon of plcking them to pleces: 1instead,
these new books present iively, sometimes comlcal persons--
sbove all, persons with whom & child can identiry. (4, 5, 6)
The path back to the birth of the natlon 1z much easler to
track now, thanks to good fiction and non-fictlon, than ever
belore.

You ecan find new distinguished books on nearly any tople
or theme. Many are books that would not or could not have been
written a quartercentury ago. They are books to meet the needa
of the times, some of them. John Donovan's FAMILY (7) is such
a book, although it may be Just a bit ahead of its time.

Palge Dixon's MAY I CROSS YOUR GOLDEN RIVER (8) 1s another--

the best beok I read laat year. 3o, structurally, is M.E. Kerr's _
admirable LOVE IS A MISSINO PERSON. (9) I don't think we've

ever had so many books to challenge our taste. I used to think
that I knew a good book from a bad book: my main job was to :
get children to agree with me. Now my biggest challenge when

I read a trend-setter 1a to dig inside myself and figure out o
what I really think of it. Development of taste in literature . B
is a lifelong job. s
I do 1like a great many books that are not trend-setters. -;

I'm glad that someons stlll wrltea them. I sympathlze with

6
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New Directions in Children's Literature/No. 1/1976 Page 3

the non-eager reader in lower intermedlate gradea who wants

a simple plot that 1ifts him or her right off the chair.

Graham Oakley's Church Cat »nd his mice do that., (lo, 11) A

good, stralght story such & MY ROBOT BUDDY does it, too.

(12) Ana, for upper grades, THE PERILOUS GARD, by Ellgabeth Fope

wins hands down. (13}

But there's a problem [acing children's literature. The

titles and toplea are there, but a good book unopen=d 1s not

a literary experlence. HMore than we reallize, our culture is

producing people who can read but don't, or people who do read

but don't enjoy 1t very much. Our masalve non-print medla,

for better or worse, conditlon us toward passive viewlng, a kind

of semi-involvement that can make the hablt of active reader-

ship a difficult habit to attain. 3o one of our tasks now,
.—asg- workers with literature, is to help potentlal readers find

. How do we teach active involvement in the reading of
literature? How do we teach active concentration? Aa we sail
toward a Tricentennial,how do we subvert what one writer has
called "the deeline of attention"?

I bellieve the [irst step 1s an oral*one. It's an involv-
ing experience to articulate good literary language. You can
begln with poems whose refraina are memorable--for lnstance,
Laura E, Richards' turn-of-the-century Jingle "The Baby Goea
to Boston®™ with 1ts "loky moky poky stoky/Smoky choky cheel"
{(14) And there are hundreds of othera. Use, too, storles
that invite the listener to joln in. This year's Caldecott,
Avard book, WHY MOSQUITOES BUZZ IN PEOPLE'S EARS (15), has rich
funny animal speech that you can put on & chart and rehearase

with your listeners before reading the book to them., In a
similar manner, you ean involve the pre-reader in telling his
or her own verslon of a wordless pieture book. (16) Literary
involvement begins orally.

Literal comprehension involving the reader ean be served
through a relatively new technlque called story theater. While

ERIC
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Page 4 Sebesta

the atory 1s read or told by one student, others mime its plot.
The involvement of body 1s no less important than speech when

t comez to developlng active readera. Any well-plotted objec-
tive story works for story theater. I'm partieularly fond of
using Afriean folk tales from THE KING'S DRUM (17) and plcture
books with "crowd scenes” such as WHERE THE WILD THINGS ARE.
(18) Give your pupila three “"rules" to be followed for story
theater: volunteer, mime, and disband. Plar to take a part,
not s5it back as nudlence; plan to do your part in pantomime,
not speaking lines; plan to get out of the way of the astion

as socon a3 a scene 1 over, It's really a simple technique--
and very useful and effective at all levels.

Inferentlal comprehension is another matter. For the pasat
several years we've over-emphasized the use of open, inferential
questiona. I say over-emphasized because, despite their good
intent, auch queations often memn passivé talk ocutside the
literary experience, not active participaticn within the liter-
ary experlence. Look for chanees to develop inferential ques-
tlona toward activity, such as role-hlaying. For example, read
a story such as a GEOROE AND MARTHA story (19) or a Konigsburg
story (20) up to the point where a problem must be solved. Ask
inferential questions to help studenta hypothesize about how
the problem could be asoglved. Then choose your characters and
act ocut thoae hypotheses. The acting, the role-playing, brings’ =
the needed involvement. It gives an instant use for the other-
wiae passive diacusailon. HI& helps the budding readers become
what they're reading aboutl! S

I realize that in these suggeations for activity I've taughgdf
enly the tip of the iceberg. But I know that active-reader :
teachers have a wealth of ideas and examples of thelp own. In
the end, we are not talking about mctive involvement in reading -
enly but about active involvement in living. We are talking o
about aeathetic experience, ﬂhéther in reading or muslc or art. -

[

We are talking about the dimenalion of experience which makes us
aware that "11fe has loveliness to sell." (21)
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STORYTELLING : AN ANCIENT DELIGHT .
{(and st11l an ever-new aesthetiec experience)

by
E. Ann Johnson
Princeton City Schools
Cinecinnati, Ohic

The oldest means of entertalnment and education 1a stery-
telling. The individual who mastered the art was held in high
regard. It was he who knew the hilstory of the village, was
responsible lor educating the young and could provide instant
entertainment 1n a verbal form.

Storytelling today ia more common than we may think. Hope=
fully 1tes popularity will grow. The stand-up comedian, the
office worker who can relate a weekend Tishing trip so you hear
the birds slng and the fish hit the water, and the teen who can
mimie the classroom diamlogue 30 that the entire bus shrills,

a librarian on a carpeted library floor.

Storytelling car be anywhere with any age. Required are
the teller--the story--the liatener, .

A atoryteller beginas by liking books, storles, events and
people and having the dezaire for one to be ghared by the other.

The techniques of telling A story c¢an be developed by read-
ing aloud to people. This offers several opportunitiea: pro=
offers opportunities to try out storles for appeal, provides
practice in developing volce characterizations.

Selecting the astory should be an individual thing. The )
teller should be comfortable with the tale. Stories with action,
repetition of action and patterned words, and characters that ’f
are imitable lend themBelves to atorytelling. There ia an abun- .
dance of printed materlal--stories, anthologles, eollectiona

ol atorles. .
The aetting enhances the atory. The mood ¢an be set by
phyaical arrangement of the room, teller, and the listener.

O
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Page 7 Johnson

Interest is sparked by "dressing the part". The teller may

dresz the part of a "atoryteller" or assume 2 charactsristic
of one of those in the story. Just the addition of a Jacket,
hat, scarf, of sn object mentioned or suggested by the story
will spark interest. Music ean be part of the story or help

" to set the tone for the telling.

The time 1s not important. Whenever the teller feels
iike relating a story and has a listener, 1s the time for
atorytelling. It does not have to be & structured, set perlied.
The beginner will flnd the spontanecus, informal opportunities
better for him and the veteran storyteller wlll make and take
every opportune moment to tell a good story.

The single most vital ingredient for a succeaaful stery-
telling is enthusiasm. That's YOUR responslbllity if you want
to share stories. If you're enthusiastls, the listeners will
be there-—enjoying the story with you and asking for another--

and another=-=pleaae, Just one more,
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by Socledad P. Newman
Miami University

Folklore. Just what 1s folklore? Iz it meraly the lore
of unlettered folk? What does it include? Why 1s it important
in children's literature?

These and many other gquestiona could be asked, but let us
begln by defining the term. Folklore means "those materials in
culture that circulate traditionally among membera of any group
in different versions, whether in eral form or by meuns of cum-
tomary example." 1 fThe derinition here cited nﬁt'gnly answers
some of the questions already posed, but it also includes the
clearly indicates that folklore exists in all segments of é&eiety,
among the unlettered and the sophiatieated. "Oral” aﬁd'“cusﬁamst"
ary example” reatrict the type of material transmitted from gen- .
eratlon to generation to that passed by word of mouth or by
example. "Verslona" allude to the variant forms in which folk=
lore exists. And, although not included in the definition,
anonymity 1s also an important characteristic.

With these characteristica in mind, what material, then,
doze folklore include? Polklore encompasses within 1ts domain
a large body of materlal which 1s divided by one leading folk= .
lorist into three clamsifications:; 1. Verbal, 2. Partly Verbal, ::
and 3. Non-Verbal.? '

Verbal folklore, the most popular classification among
scholars in the United Statea, conslsts of many genres ranging.
from the simplest folk speech, to the most complex varisties,
the folk narrativea. Traditional phrases and sentences which
make up proverbs, folk riddles, folk rhymes, and folksonga are
gsome of the other genres. :

Popular beliefa, superstitions, folk games, folk dreams,
folk dances, folk customs, and folk festivals make up the body -
of lore classified under partly verbal folklore. As the term

most significant characteriatics of the diseipline. ™Any group"

12
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ditional materials of folk architscture, arts, crafts, enﬂtumes,
foods, gestures, and folk musie.3 )

- related to chlldren's literature,

r.‘diagaurteﬁua, and selfish.

v: The majgrity of 1§ng rairy tales usually develap these iﬁeiden
"< 'in serles of threes or fours, depending on the culture ip whic
‘the story

e 9 Newman
e of material.
" Nen-verbal folklore includes under its category the tra-

Verbal lore, however, includes genres which are clasely

The fairy tale or, more appropriately, the Marchen, "a
tale of some length involving a succession of motifs or epl-=
Eéﬂéé;,.mﬁ?ing..in an unreal world withuuﬁ definite 1ueality
beat knawﬁ genre under Yerpal Falklarg; In ap;ﬁe ar the fact
that some writersd feel that there is nothing "freah" about the
folk tales, these narratives continue:to appeal to chlildren and
adults alike for a number of reasons:

Firast, the tale begina with a leisurely introduction which,
in most casea, is a formulalc opening. "Onee upon & time,"
"in a land far avay," "there was once a king who nad twelve beau-
tiful daughters but none of them was married,” or "there was ;
once a poor girl called cnerry, one of a family of ten who 11ved
in Zennor" are only a few of these openings.

Second, characterization 1s simple. Characters tend to be .
flat and description of them 1s objeective. They tend to remain
statlie, unchanged. Frequently in characterization, gpntrgating’
characters are used. The good and the evil alster appear aidef
by slde. The industrious, courteous, generous youngesat brather
is often pitted againat the two older brothers who are lazy,:
And, ugu&lly; the yuungeaﬁ is the

vigter. -~
Third, thg plot 1s aimple. It 1s not the eampligstgd,

originates. FPor example, in "The Eamhler and the
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. the heru must perform three impossible tasks before he is re-
- warded,  'The hero accomplishes the tasks with the ald of the :
devil's youngest daughter, but the tale does not end here. In.

..Where_the hero quickly performs the assigned task.. -

o gerts, and the listener or reader reaﬂily accepts the gnding
" For the reasons discussed, the lolktales continue to be

. children are EEKEH from ﬁhe game Bources aga;n and,ggain-

-and adapted from the Grimm Brothers' Household Tales or Charles

most verslons the hero is required ta perform an additional’
three tasks and so it goes, On the other hand, there are tglg

Four, atyle ia also aimple and employs many similes and
metaphora. A princess 18 so beautiful that her face 1s 1like Eh
sun and brightens any place where she goes., A witeh has a heart
of stone. :

Dialogue éanaists of short and pertinent exchanges of in=
rnrmabian. Seldom are additional detalls given, though repeti
tion 1s frequently used. The latter, however, is frequgntii
used to create suspense and to fill out the core of the Marchen

Fifth, the ending of most tales 1s a formulalc one, In
many tales, the ‘hero reacues his gueeﬁheart; they mafry ﬂnd'i;
happily ever after. Some tales end with punishment being méted)
out to the evil characters. One version of "Cinderella® has.
the cruel stepmother being invited to the wedding. Hauever,
when she arrives at the palacg she 18 forced to put on snme re
hot iron shoes and she dances until she drops dead.- In-most ..
inﬂtgnrgeg. the good are rewarded and the evil get their Ju;l;'d'

perennial favorites of children and adulta. Hritera atill fi
inspiration for new literary works, parﬁinularly in childfen'
'literature. Perhapa BOme authara feel that the genre ‘los

""" )

is true, feor example, that many storles have been translated::

Perrault’'s Complete Fairy Tales.  However, this situation need
not exigt for there are many colle utiuna of Marchen -hiah hg'
not nume to the attention of the general public. :
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The Marchen, however, is only one genre of Verbal Folk=

,jlﬁfei Others which play an equally praminent role in echildren' g
. 11iterature are the myth and the legend.  Llke the Marchen, the

myth takes place in a vorld other than the present world and

.{dgals mainly with the sacred and with gods, demigods, super=

natural ereatures and the origins of ‘all things, usually created -
by the divine beings. Here countless storles deal with the
ereation of the world and the universe, flood stories, and so
forth. When these myths seek to explain "the origin of geo=

graphic features, animal traits, rites, taboos, and customs, they -

are referred to aa etlological or explanatory narrativegi“7
=Children love these stories, and for good readon. What child

1s not intrigued by the story of ‘the bear and his short stubby

tall? What adult does nﬂt empathize with the two lovers trans-
" formed i{nto two mauntains? Or what person falls to. feel pity

- fer the beautiful youth who falls in love with his own image and

thus becomes the narcissus? The etiologieal tales are endle 3

;1n number.
But let us proceed to the legend which 18 clomely 11nked t

the—ﬁyﬁh but does differ in some respects from that genre, Uﬂ—)

~ 1ike the myth, the legend is generally secular in nature and is
. "set in a less remote historical past. Although mostly migrgtpry
. the legend tends, in many instances, to become localized.  For.

example, "The Seratching at the Dnor“ iz 8 migratgry legend nhieh

- pegounts the story of two co-eds who remained alone in thelr;__
- ﬂurmitnfy during the Christmas vacation because one had to walt

.. for_a_late_train_and the other had to attend a fraternlty party,

They waited for the intercom but never heard anything until a

“hard knocking was heard in front of the dorm. - The one girl -

>thau5ht 1t wag her date sn ghe went ﬂuﬁﬂ and nsver came back.

'QLaEe that night Ehe girl ‘who had stayed in the room heard a scr

g - and gasping ﬂgwn the hall. She was afraid so she lnaked h
"Eelf in the room. The next morning when she npeneg the dnur

‘ the _room, she found the roommate with her throat cut. This sam
i 1egenﬂ has become localized here at Miami Universiﬁy and in_told
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as an occurrence which took place at Oxford College in the past.

very much.

-Equally popular among young people, older children,- and
‘sdulta i1s the ghost legend. Although in the folklore of ﬁEhEP
countries some ghosts come back to seek revenge, this 1s not.
true of most American ghest narratives. Moat ghosts in Ameri:an
folklare return to perform an unfinished task or to set right
an error BnmmittEd during their 1ife time. In other words, the
ghosts are not malevolent. As A matter of fact, some of them
are friendly and warm. Take for example, "Caaper, the Friendly
Ghoest. "™ :

Other genres under verbal folklore are the animal tale gndé
the fable. These storles are A source of great pleasure to
children. Chlldren experience no difficulty in aceepting animal
vwhich have human characteristica. As far as the child is son-
cerned there 15 no reason why he cannot communicate with animals,
He 18 delighted with the antics of the rabblt as a trickster who
outwits all the other animals who are pursulng him. "The Tar '
Baby Story," "The Rabbtit and the Fox," "The Town Musicians ar'
Bremen" all hold the attention of the children.

Another type of tale which is particularly popular is thg
cumulative tale, The number of animals participating in thi
kind of narrative depends on the story teller and the children.
An example of this tale 1g "The 0ld Woman Who Found A Penny.".

The fable which is an animal tale with a moral is also a

- genre included under verbal folklore. Undoubtedly these brief
=—-narratives will-continue to-appeal to chlldren,  Though-Aeacp's
Fables 1s really a literary work, its origins peem to stem_ from
oral tradition. s T
Last but not least are tall tales and memorates. Tall Eale

. are narratives which représent Ya gsort of reverse hrggsing.,
They are atill very numerous but are the type of stories whieh
aseem to lﬂEE some of their charm when frozen iﬂtn print “ThH

Dne e: ple ]

appeal realﬂe& primarily with the skilled raconteur.
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: wiil suffice to illustrate thls genrf: the ever popular atﬁrigs
3; of the biggest fish that got away. :

Much more could be sald about folklore but these remarks

I hope will emphasize the tremendous wealth of maﬁ3ﬁ1a1 which

canatitutes folklore- Hundredg of booka for ehilﬂren appear

are inspired by the

ﬁales whieh have 1nng been the heriﬁage af all people.

FOOTNOTES
1. Jan H. Brunvand, The Study of Amerlean Folklore,
W.W. Norton, 1368, p. 5. ' B
2. 7Ibid., pp. 2-3 ‘
3. Ibld.
4, Stith Thompson, The Folktale, Dryden press, 1946, p. 8.

5. Jane Langton, "The Weak Place in the Cloth: A 3tudy of
antgsy for Children," The Horn Book, 49 (October 1973),

p. h36. L
6. Katharine Briggs, A Dictionar of Eritiah Folk Tales,
971, Part B , Vol 1.,

indiana Universlty Freas, ]
pp- 199-202.

7. Thompson, Op. Clt., p: 456,
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...2:. The average-preschool child apends more than 6U%Z of his

USING BIBLIOTHERAPY AND TELEVISION IN THE GLASSRDDM'
- - THE HEALTHY DEVELOPMENT OF CHILDREN

by Alfred Ciani
University of Cincinnati

An elderly couple recently lamented to my wife and me :
that they just couldn'tunderatand the kids of today. All they
ever wanted to do was watech T.V. or read. 1 then thought to
myself of the current research findings reporting the mean
time for watehlng T.V. ameng school children as six hours per
day. On school days, children are in classrcoms approximately
8lx hours. 1If children get eight houra of sleep, an approxi=
mate total of 20 hours per day is spent elther sleeping,
watching televislon or attending school. After thinking about
these things, I reassured my elderly friends that they were
indeed correct. Children do spend a great deal of time either
watching television or reading.
Some T.V. Facts

Nancy Larrick in her revised (4th edition) A Parent's

Quide to Children's Reading (1975) relates some startling sta-

tistics concerning television and children.

1. Children between the ages of 3 and 5 average 54 hours of
televislon viewing per week.

time watching T.V.

3. Upon high scheol graduation, these c¢hlildren will have

) spent 11,000 hours in school and 22,000 hours watehing T. V.

h, 96% of the homes in the Unilted Stateg have at least one
television set. This is a larger percentage than Ehuse
who have flush tollets. i

. In a 1971 Christian S e Monitor survey during one week

of T.V.~viewing,~the e- 81 7-Incidents-of~viclénce-and -
i 125 killings repnrted by researchers.

6. A Univeralty of Arigzona investigation reporta that by age
15, a child has seen 18,000 human beings killed on televisic

1 mentloned above that these were startling statlsties. Ia it
any wonder that teachers report increased anxlety, tenslon, -
reatlessness, suaplclon, shorter time spans, less respect. rur

adults, and a decreased regard for achool in their elementary
school students? Yet, we should not abandon mll hope. W

18
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";céﬁld be developed while watehing televiaion. S5kill devel-

“~“needas
~and then be able to recommend bookas with whieh studenta could
_ with children'a and adoleacenta' books in order to be able to

sheuld be established with the school and publie librarians.

Ina recent journal article, Adams and Harrison (1975)
‘Buggest that teachers are not using televisien éaidts fullest: =
potential. ., They elaborate with specific reading‘skills which

‘opment is certainly one area which needs to be stressed., I
would 1like to suggest an additional area, the one uhish deals
with feelings and emotions and the affective domaln, the art

of bibliotherapy.

Russell and Shrodes (1950) suggest that bibllotherapy
involven three processes: 1dentification; catharsis; and in-
sight. 1Identification is the most difficult and time consuming.
Here the reader 1z exposed to books in the hope that he may
1dentify with a particular character and that character's prabé
lems and difficulties. It 1s here that the process of cathara
begins.

According to Spache (1963), catharsis in bibliotherapy
is the emotlonal sharing of feelings and motivations of the
character 1n the book. The more the reader can identlfy with
a character and to the extent they share simllar experlences, .
the easler it ia for the reader to relive the conflicts and
emotions of his alter ego.

Ingight 13 the final process and entalls a reallzation by
the reader that he can make a more aatliafactory adjuatment. to
life and his particular problems. It 1s here that he iz able
to step back and view his concerns with objectivity and in a
clear perspective. He may chooae the aolution employed by the -
character 1n the book or adapt one more aulted to his persansll

. The teacher's task 18 to identify the needs of students
identify. Obviously, classroom teachers must be well acquainted
gulde students. Furthermore, a close working relsationship

It 18 these people who are moat able to help us locate sgecirie
bggka for apecific needs.

19




,jﬂéw Dirgétlans in Ehilﬂren‘s Literature/No, 1/1976 Paggwlﬁ

It behooven us as taachers, librgrinnn. parenta &ﬂd all
ﬁhu influence children to help each person develop to the
" fullest pnt&nti&l. Children and adoleacenta devote & great :
" deal of their tiﬁe to television viewing. It is sbout tilme we
educators devoted more of our time in enmeshing Eelgflgiun'f
viewing and reading. One suggestion with high potential 1s
bibliotherapy. '

Inside/Out

There 18 & television program available today that can be
of real gssiataﬂes to the teaching of reading. The program,
Inaide/ﬁuh, is a seriea of thirty minute Programs. Unins "slice.
claasroom tsazher uith a praduativs prmgedurg for uarkiﬂggaith
children and thelr problems, The thirty pregroms take children
through experiences they will encounter as they grow, inolud=

~ ing loving, hurting, and other socletal problems with which ,'
they will have to struggle. The garie; 1z the reasult of exten
sive research by ‘health and alemenﬁary “educators as well as
broadcasting aspecialists, paychologiste and pgychiatriata. Ihf
deals with the most common emotlonal problems facing 8 to 1@
year olda. '

The programs provide a framevork for clasarcom diggu sion
of the children's social, emotional and physical concerns. ,Ehis
further provides teachers with & method of "getting through® to
their atudenta' feelings and the affesctive domain. Other pro=

X grams which are ailred through your loeal communlty educational:
et alayiglon-station-are-Becoming -Me- for- ages-one-through three,
Career Awareness, ages four through six; Bread and Eubﬁa?rlieu.
. ages four through seven, and Sell Incorporiated, ages six thrdug
eight. .
. Once you contact the televialon station, they will send
you a3 viewing gulde for each of the programe you request. " Tele
vision/rfilm programs such as theas can enable teachers to more
effectively and affectively asslat their students in Eﬁpiﬂg'u1§
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lire. The programs are not training filma.

Rather; they serve:
ftn motivate children's

interest in 1ife coplng skills and to
ntivaﬁé them to improve the way in which they cope with Iire 8
gventg. Elhliatherapy, the process of using children's liter=
'.gture as-a tool to help students deal with thelr own pgrnnnai
',ﬁrnblemﬂ, is a perreet partﬁer for these educational televisianj
programs. : -

Perhapa David Russell (1952), in a jﬂufnai srﬁicle nimﬂgf-:'

25 ye
as reading and the healﬁhy pgrganslitr.
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THE CRITIC AND THE CHILD
by Rebecca Lukens
Hiami Univeruiﬁy

"You're rnrgetting the chlld in all this Literary
Scigm.“ says an 1naigtent vnize- . Dhoes the reader. get a r

The eritic says, "These Indians are atersotypas. Stereotypes
are iﬁadequate ecentral characters.™ Whatever the terms, the
teacher and the eritic both have at heart the welfare of the -
reading child. There 1a no real argument: & story muat»ﬁiéage
children and say sonething to them. R

Not long ago I heard of a éﬁﬁraa at Bryn Mawr called,
V“Ghiidren'u Literatufe to Poster the Love of Beadlng.- - That

menﬁa. g:pasing them to 511 kinds af places and uituab

‘broadens them, gﬂucates them, matures and humsﬂlscs th,

. Alice 1n Wonderland sinece 1865. No amount of crltieal gpp
- gould have kept Tom Sawyer or Little Women alive if. et 1
did not approve or them. :
Hhat makes a good book good to both eritic and’ ehild?
Take character. Few characters 1n figbian hgve 1aated
‘long 1in popularity as Jo March. To the critic Jo 1s a’ ouind;

‘1901, ’T m Sawyer since 1876, L;ttle Hnj
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_ié:ﬁhé center of her family, alive, aggressive and ﬁqﬁbéyiah,
awkward and clumay. She invents, acts, directs, and costumes
" the family Christmas play. Shérﬁﬂmﬁlaiﬂﬁ éﬁd teases, sings
off-key, and resents any restriction that would turn her into .
_ a stereotyped girl. She dreams of herolsm in. actlve roles.
Readers aore 8o buay ldentifying with Jo that when she tles up :
her long hair, they aigh in recognition: "Hair! What a botheri"
Girls who look back at Little Women are surprised at the long '
cab

paragrapha, the complex sentences, and the polysyllable vo
ulary--all apparently part of their childhood. An essential

them reading. They look at Jo March and gt Tom Sawyer and say,
"That Tom, he's real. Jo March, too." The critic agrees.

To return to the American Indian, the teacher Wha*isAafréiﬂ
children will get wrong 1deas about Indians from & book is con=
cerned with a eritieal judgment; stereotyplng does anyone, par= °
ticularly an ethnie group, an injuatice. As critics we are
pleased that Jennlfer of Jennifer, Hecate, ﬂggpeﬁgj;-iﬂ child
first and black incidentally, that Peter of A Snowy Day reacta
to snow 1ike a child and not 1like an oddity. Cri and chil- -
dren agree. To Amos Fortune Free Man children comment, "Aw, A
he's too good to be true." Crities ought to agree with children.
' Look next at plot and-confliet. ¥hen a child finds a dull
book, the reaction 1a often, "Nothing happens. I dida't even -
finish 1t." The critic replles, "I don't blame you. Inadequate.

. sonflict ané suspense.” By contraat, look at the auspense of
== Charlotte's-Web~—From-1line -one of -chapter -one-we-are-held by -
© . Wilbur and his conflict with profit-making farm soclety. Our
adrenalin flows from beginning to end: Uncle's winning the blue
ribbon, Lurvy's comments on Wilbur as ham and bacon,; and finally
" the new award for Wilbur. Safe at last. While the critic uses
. the term foreshadowing, the child has another phrase: "I think

I know what's going to happenl!® The child says with a sigh of -
satisfaction, "I knew 1t would end that wayl®™ The eritic's term

23 -
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’15 inevitahility.

*;1ittlg ta dn with children. Aﬁ the same time, we wish childrer

'"'Rghblg told it: "That Peter..Jackets and shoes..but I 1gve him

:M"That 8 true. Family life is enlarging &nd eanflningi As for

Page 20

Poilnt of view is a eritical term, and we may think iﬁ has

:to identify with the mailn character. That is the key to the -
" success of Peter Rabbit. It would be a different story 1r Hath’

Just the same." Or if prim Flopay told i1t: "Peter ought to
know better." Or if Cottontail told it: "Boy, Peter's got nervel"
But this 1s Peter's atory, Peter who 1s like every child: - ad- -
ventursome, greedy, curlous, panicky, intelligent, tearful.
Children ;dEﬁtiry with Peter; they do not beg for the aﬁary to bg
told that guﬂﬂ bunnies always obey. While the child says,
“"Read me again. About Peter Rabbit." the critic says, "Sue-
cesaful point of view."

 Pew books have been as successful as The Little House books.
No eneyclopedia article ever made a twentieth century child ae-
tually live in ploneer days as Wilder's satorlies have, heeéuse‘v
they know how Laura feels about smoking the pig, falling into-
soft snow from a stump, loving & cloth and yarn deoll, eating
sugar snow. There have been other stories written about ﬁiﬁﬁegr‘
days, but nons so successful as Wilder's. The child loves themy '
and the critic sees why. . S
Story tellers vary. Some tell us what happened next: "And.
then, and then,and then." We soon weary of their tales. Dthera
use suspense: "You'll never gueﬁa what happened next--." Dther
story tellers, those we enjoy most, make us say to ourselves,.

ny braﬁher. it's & 1gvg/hatg relgtinnahip.— Thia'ﬁtafy telier
is reaching for significance that goes beyond merely "what hgp
pened next?"- slgnificance that makes mome kind of over-arehin
point, The critic calls it theme. ' e

To return to Peter Rabbit, it is Peter's nature that make
the child identify with Peter, but it is the theme that hnld:
it all together, the satisf{ying theme of loving agceptanee.“f'
Children know the theme, but it 1s never underlined, nevgr.preachgﬂ

24
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at them. Theme need not be underlined, didactiec, as the eritics:
say. Children see that friendship 1s sensational 1n ghg:;ét;e‘gr
Web, that growing up was different in ploneer days, or that we -
show love in all kinds of waya—-as Where the Wild Things Are
shows us. Such themes give chlldren optimistic views of the
‘world, says the eritic. "I like that book," says the child.

We may think that atyle is imposed on the story after it
i1s written. Children, critics and writers know that style is
gtory. O0'Dell's style in Island of the Blue Dolphins 18 sulted
to the strength and dignity of Karana and her struggle. The
style of Kipling's Just So Stories 1s sulted to the playful,
tongue=in=cheek pourquoi.tale. In Hadeline, Bemelman's little
girls live their lives "in two stralght lines," while "a crack
in the ceiling has the hablt of looking like a rabbit.®™ E.B.

White uses every stylistic deviece open to children, both teo pleagevz
us” and to help us understand the nature of friendship, and of B
maternal love. Connotations, metaphors, similes, onomatopoeia,
hyperbole and understatement, sound devices and rhythm are all
parts of Charlotte's Web. White even parodies the folk tale,
the prize fight and the agquare dance. Does the critic approve?
The eritic is dellighted,” as delighted as the child.

If we expect the chlld to discover a love of reading, to
discover themselves and the world through books, then 1n the
words of Walter de la Mare, we must give them "the rarest kind
of best." Someone once asked me, "Who cares about eriticism, as

a

long as it's a good book." Children care about criticlsm, that's
who.
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ANECDOTES ABOUT ' AMERICAN AUTHQRS
by Mabel E. Eldridge
Franklin, Ohio

. "I feel that chlldren's Books and intereast in them is
one of the nicest ways of meeting peaplgs" vrote Gall Haley,
former Caldecott Medal Winner.

"One of the nicest ways" of meeting authors and illugbraéif
toras of children's books is not only through reading thelr worka,
but also by interviewing them personally. Though the title of .
this talk 1s "Anecdotes about American Authors," the anecdotes
were collected lneidentally as part of a study concerning child-
hood influences affecting the suceess of the creative prize-
winning adults interviewed.

Maia Woj

clechowska
A somewhat controversial suthor interviewed 1z Maia Hﬁjﬂi§¥
chowska, Newbery Medsl winner for Shadow of & Bull. In that .

book snd in Single Light, and others, she writes movingly with

;"1 power, beauty, and artistry. Her Tuned Out, a forceful, dis-
turbing story of a youth's struggle with drugs and with brotherly
love, could well affect young people faced with the problem,

Other of her realistic novels dealing with what she seces as’

youth's problema, aome readers find offensive.

To me, Mala Wojclechowska seemeﬂ an 1nterest1n5 and mereur
personality. During a dinn
~about herself. ‘As a small child she felt overshadowed by her
S brilliant older brother, always the_center of attention._ Bhe
claims that she felt no need to talk untll she was ruur and & .
"half, and that her lirst words ﬁere, "Why must thiz world be 8o
cruel?” At five and a half she wrote her firat book. Her aunts
who thought iﬁ wonderful, took it to a publisher, who iﬂférmed
them that 1t was copled word for word from Hans Christian Ander
kaeﬁ. That tempﬁrarily ended Mala's writing career, but nat he

er guﬂveragtian she PEVEBlEd much

reading.
’ Anide from Andersen‘'s and Grimms' Falry Tales, her rgading
‘was chiefly adulti She read 255 Three Musketeers in Pnliah.
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a novel called Cinderella; an Itallan story, D'Amicl; Cooper's,
Mark Twain's and Dickensa' works, and by the age of twelve, the
novels of Tolstoy and Dastoeveky. She often read by the 1light
of the moon and under the covers with & candle until she set
erself on fire with the latter.

Maia's formal schoolling was sketchy. On her [irst day of
school she gazed dreamily out the window.

"What are you dolng?" asked the teacher.

"Thinking," answered Maia.

"Stop 1t1" commanded the teacher.

When Maias returned home and told her father, he withdrew
her from school, and she did not return until she was ten. When
attending high school she turned in a paper on Lord Byron, for
which she received an F. "Too long," sald the teacher in the
Catholic School. Mala thought that there were other reasons.

She adored her father and was much influenced by him. An
aviator, he taught her to parachute.

World War II was cruel to Mala and her family. As they
were fleeing from Peland, they were strafed by the enemy. All
the refugees but Maila [lung themselves inte a diteh by the road-
side. Mala, however, tried to get near the plane so that she
could get a good look at the attacker. She wanted to see the
face of her would=-be killer. He returned four times and tried
to hit her, but failed and finally flew away.

On a traln from Krakow to Roumania she felt that she had
wen a moral victory. Maia hadn't eaten for some time and was
very hungry. In the same coach with her was an obviously wealthy
lady feeding her poodle lusclious looking grapes. The girl longed
for seme. Finally, after feeding her poodle, the lady offered
some condescendingly to Mala, who proudly refused them.

Arriving in the United States at the age of seventean, she
met Rupert Hughes, a friend of Polish people in California.
Encouraged by him she wrote a series of sketches abou? her ex-
periences. Deciding that Harpers should be her publlshers,

=

upon reaching New York, she walked into the publisher's office
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and announced to the astonlshed secretary that here was a manu-
seript for them.
#1'11 be back for it tomorrow,™ she sald as she left.
Harpers didn't publish 1t, but the following year a Polish
magazine did. It was later attacked by a long Cammunist edl-
torial.

and teen e:periencea of Ha;a ngeieghauskg - gxperieneea that
have doubtless affected her work.

Walter D. Edmonds

Walter D. Edmonds spends his wintera in Concord, Massachu-
setts, and his summers near Boonvllle, New York, on a farm that
. belonged to his father. It was here that Walter Edmonds was born.
In a letter arranging for an interview he had wpitten: "It. -
is true...that nearly all my work has in one way or another had
its roots in our place in Boonville, I was born there and still
sleep in the room in which I was born--rather unique in modern
day Ameriea." . :

It was on the farm near Boonville that we talked one showery
morning about Walter Edmend's boyhood. Mr. Edmonds came -
out with an umbrella to meet me and usher me into the big com--
fortable white farmhouse--of thirteen or so rooma-=built about
1873. The rooms .are spacious, with a fireplace in each of the
larger rooms. We entered the living room, big and cheerful with
plenty of windows. One side was lined with low bookcases. There
was . a table in the middle of ths room with a davenport backed
up to it invitingly facing the f{ireplace.

Though most people msem ta know Walter Edmondu bet ég for
his Drums Along the HDhBﬂk and adult novels, some drgnatiﬁ d

for the movies, he has written many storiea for children: gﬂahg}
them The “atchlock Oun, (winner of the Newbery Award), They Had
“ A Horse, ‘iwo Logs Cromaing, Wilderness _Clearing, Gorparal Bes
Caedmus Henry, Mr. Benedict's Lion, The Hu;ket and The Grgs;.
‘ H@lr Hunt, Beaver Valley, (won the Chicago Tribune-iaahiﬂgtan -
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Post prize), Seven Amerlcan Stories, B

of 1976 Natlonal Book Award), and Time To 0o House, written

for his grandchildren. In that book the animals come into the
house: & racoon, weasels, rats, mlce, fiying squirrels, and

ert Breen's Barn (winner

an old white dog.

When Walter stayed alone once==or just with his father--
animals did seek shelter in the house. One eveﬁing, before
the lamps were lighted, he had been standing outdoers 1n the
twilight. As he started inte the front hallway, he saw tvo

mice on the stepsa, paws folded, jgmﬁing from step to Btep. That

" geene 18 in the book.

Walter had a sound formal education. He attended Cutler
School in New York, then went to St. Paul's in Concord, HNew
Hampshire, then to Choate School at Wallingford, Connecticut.
Here at the age of twelve he had an unusual teacher. On the
last day of the school week this teacher always read to the )
boys, usually a Sherlock Holmes story. The boys loved this pragéinf
tice. It was this teacher who had the boys write about thelir B
own experiences and about places they knew. wWalter wrote of. e
the central New York egmmunity he knew and loved 80 well.  He -
alsc wrote about farm animals. The teacher read these stories
to the other boys, whe regarded Walter highly because of them.
His pride in having his stories admired and enjoyed spurred him -

to continue writing. R
As a boy Walter roamed over the farm and the Mohawk reglon-
all terrltory so well known in his stories. He waa (and ia) - -
familiar with the Black River Canal and the Erie. The former
carried water to the Erie. There are seventy-five locks between .
Boonville and Rome, and Mr. Edmonds knows them all. The canal .

beats ran until about 1915. .
Young Walter loved to ?;Eﬂ as well as to roam the country
side. He read of the heroes of anclent Oreece and Rome, of
Indians, Plutarch from end to end, Rider Haggard's She and seven
others, "1 went on a pickens jag," he sald. %] read every-

29
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Gulliver's Travels.

Latzr, 1n college, he read Swift's Journal To Stella, re-
commended by his distinguished teacher at Harvard, Charles Town-
send Copeland. I\ was Cop€land's encouragement and the succesas
he had while atudying under Copeland that helped him choose &
career as a writer.

Ellzabeth Yatesn

Elizabeth Yates has won many honors for her wrilting: the
Newbery Award [or Amos Fortune Free Man; the William Allen
White Award, the Women's International League for Peace and
Freedom Award, the Sarah Josepha Hale Award to a distinguished
author whose work and 1life reflect the literary traditien of
New England.

Miss Yates' letter in response to a request for an inter-
view reveals her friendliness:

"I can think of nothing pleasanter,” she wrote, "than to
c¢hat together about books, ehildhood influences, and the wide
and wonderful world of creativity.... '

8ince you are to be in New Hampshire, I do hope you will
come to my home--for luncheon, tea, or whatever fits in with
your plans. We ¢an 21t on the porch and feast our eyes on the
distant hills while we talk of things dear to our hearts.”

A friendly ExXiiabeth met me at the door. She ushered me
to the ecomfortable back poreh, where we talked as she had sug-
gested 1n her letter, enjoyed the birds (a humming bird dived S
into the pink honeysuckle by the poreh), and absorbed the lovely
BCEnEry.

There we talked of the early influences in her life. Read-
ing has always been one of the most powerful- influences. Next
to the youngeat in a family of seven, she was often read to by
her parents. Beoth her father and mother read aloud. The fol-
lowing books Elirabeth loved: moat important, At the Back of
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Alice in Wonderland, Little Women, all the rest of Loulsa May
Alcott's books, iy;VSeergwaafﬂeg, Dlekens' works, all of Scott,
conrad, George Eliet, and Jane Austen. From the age of [ive to
the present she haa read the Bible. In later years she waa Iin-
Tluenced by the philoaophy of Brownlng, by Blake, Eliot again,

and by Hardy. She loved Wind in the Willows, especially the
passage about the Gates of Dawn. She loved,too, the 5t. Nlecholas
Magazine and often sent storlea and poems to the League, a de-
partment of the magazine, Lo encourage Yyoung writers. She read
all the elasalesz. Her sister, ten years older, drew up a liat

of books she told Elizabeth she must read to be properly educated,
and Ellzabeth read them. 5he liked to get under the table to
read. When churning butter, she would churn with one hand with

a book in the other. One day it took seven hours for the butter
to come, but Elizabeth kept churning and read almost all of
Nicholas Nickleby.

far back as she can remember she wanted to write. 3he
pictures of letters when she was quite small. She alac

a diary, a practice that helped marshall her thinking.
Elizabeth loved school and felt that she had very good
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teachers, who encouraged her. She attended & small school im
Puffalo, New York. There were only about two hundred students;

e
s were small. Elizabeth's education was strictly )
classical: GOreek, Latin, hlstory, math, languages, no selence.
In English class she wrote two themes a week, individually cor-
rected by her teacher. All fine polnts were carefully corrected:
spelling, punctuation, ete. T
Her wlnters were spent in Buffalo, her summérs on her father!
farm south of Buffalo. Elizabeth loved the country, and life
there influenced her greatly. .
Her parents, home, and family played & vital part in her
suceeps. Her father was a kind but stern diseiplinarlan, not -
given to being demonstrative with his affection, but a wise and
concerned father. Her mother always wanted the children to do
their best. When Ellzabeth would galn some Success with her’_
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writing, Her mother would asay, "Very nice, dear, <o zome more;"
8 little word of encouragement, but never too much praise. ;
Though the parents disciplined thelr children, they made it ﬂl?gr,
that the beat discipline is self discipline. '

Instead of going to college, Elizabeth preferred to con-
tinue her writing as a career. - Though it was ten years before
she gained recognition and acceptance, ahe kept at her work.

Her many books reflect her sound philosophy and idealism.

Gall Haley 1s right. "Children's booka and an interest .
in them is one of the nicest ways of meeting people,” especially -
the people who write and i1llustrate those books, I would add. .
You never can tell what kind of experiences you will have or
what kind of personalities you may meet, but you may be sure
that they'll never be dull.
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SUGOESTIONS FOR WRITING AND PUBLISHING

CHILDREN'S BOOKS
by Nicholas P. Georqiady
Miami University
The present market for new children's booka is an excel-

lent one. Publishers are interested in new 1deas for worth-
while publications for young readers. Teachers can and should
do more writing along this line for 1t is they who know more
about children's reading interests and needn than anyone else,

For those interested in trying their hand at writing and pub-

lishing children's books, here are some briefl auggestiona.

1. ZSelect a toplc that’s Ainteresting to children at
a given age level, preferably one that 1ia NEW.

2. Write the story in a way which could he réaﬂrby

this age group. Check vecabulary levels, too.

3. Try the manuscript out on your own children, young
relatives, young friends, o a nearby school class.
Children can be severe and honest critics.

4. Think of some reasons why your book should be pub-
lished. Will it sell? Will 4t 111 s need? Sell
your bookl

5. Pick a reputable publisher to send it to. Pick one
that seemz to have the azame ideas a=s you do. There
are many liats of publishers in your local library.
Also, check the New York Times Sunday Book Section.

6. Illustrations are not essential as moat large pub=
lishers have staff artiats to handle this.

7. Be patient. Publishers get thousanda of manu eripts .
and these take time to evaluate,

8. Be philosophie. A rejection slip is not the end of -
the world. Try another publisher--and another. Thers
are countleas storiea of great books that were 1n1—
tially rejected. Yours may be one, too. ’

9. Keep writing if only for the practice, Also keep
looking rnr new ldeas. You never know when a terr;fi'
one will come along and when it daes, ynu wanﬁ tg ba

reaﬂy.




