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This document specifies competencies needed for each
of six important roles of personnel in reading education:
1) instructing students in developmental reading, in-

cluding reading in the content fields;
2) instructing students in corrective/remedial reading;
3) providing reading consultant service to school per-

sonnel;
4) organizing, managing, budgeting and developing corn-

munity support for the reading program;
5) assisting college students in improving their reading/

study skills; and
6) preparing classroom teachers and reading specialists

for reading education.

Traditionally, personnel assigned to these roles have been
given a variety of position designations. Some common
position titles associated with each role are given below:
Role 1.: third grade teacher, science teacher, industrial

arts teacher
Role 2: special teacher of reading, remedial reading

teacher, reading clinician
Role 3: reading consultant
Role 4: rPading director, reading supervisor, reading co-

ordinator
Role 5: college reading teacher, college reading improve-

ment teacher
Role 6: college professor of rt;ading
The selection of titles listed abo:e represents only a por-
tion of those associated with each role. It is also noted
that all of these are used inconsistently, often associated
with different role responsibitif:es. In many instances,
moreover, one person is ass!gned two or more roles. In
summary, there Ls smoie evidence that job titles do not
describe roles. This situation points up the importance of
relating competencies to the role or roles assigned rather
than to a job title, if the competencies are to be relevant to
the work reading personnel are expected to do. Therefore,
the position of this document is that each person in read-
ing education, regardless of job title, must have the com-
petencies for all roles assigned. Only so can effective
implementation of each role be assured.

The list of competencies that follows is intended to pro-
vide the basis for:

certification of reading personnel
development of college programs in reading education
and approval of these programs
assessment of qualifications of persons seeking e
ployment in any phase of the reading program
evaluation of teacher/specialist performance

Those state certification agencies and those colleges
and universities whose programs are based on compe-
tency statements should have no difficulty in using these
standards. Those agencies and institutions whose pro-
grams are based on course titles and credit hours may be
guided by the following recommendations:



Role 1: courses that deal with developmental reading in-
struction, approaches to beginning reading or
reading in the content fields, and children's or
young adult literature.

Role 2: courses that deal with developmental reading in-
struction, diagnosis of reading difficulties, tech-
niques of remedial reading instruction and a
practicurn in remedial instruction. In addition, at
least one year's experience in teaching develop-
mental reading in the regular classroom.

Rale 3: courses that deal with developmental reading in-
struction, approaches to beginning reading, read-
ing in the content fields, children's or young
adult literature, diagnosis of reading difficulties,
techniques of remedial reading instruction,
measurement, research in reading, leadership for
instructional change or a practicum in consult-
ing. In additton, at least one year's experience' in
teaching developmental reading and at least one
year's experience* in teaching remedial reading.

Role 4: courses that deal with developmental reading in-
struction, approaches to beginning reading, read-
ing in the content fields, children's or young
adult literature, measurement, research in read-
ing. curriculum development, techniques for
planning and presenting public infomiation, lea-
dership for instructional change or a practicum in
managementPconsulting. In addition, at least one
year's experience' each in teaching develop-
mental and remedial reading and a practicum.

Role courses that deal with developmental reading in-
struction, diagnosis of reading difficulties, and
techniques of remedial reading instruction. In
addition, at least one year's experience' in teach-
ing developmental reading and either one year's
experience' of a practicum in remedial reading
instruction, both practicum and experience
geared to secondary school or college students.

Role 6: a doctorate in reading education including prep-
aration and experience appropriate to the
courses they teach.

COMPETENCIES

General competencies needed by all reading educators.
Almost all competencies are common to more than one
role. The following ten attitudes and beliefs, three know-
ledge items and three skills are common to all six rotes:
Persons in any of the six roles should:
1. have a positive attitude toward the ability (present

and potential) of teachers, administrators, and sup-
port-personnel to teach students to read and toward
the students' ability to learn to read.

'One year is mini al: three years is more desirable.
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2_ be committed to superior reading instruction as a top
priority in the educational system.

3. be committed to the concept of mastery learning of
essential skills with all its implications for individuali-
zation of instruction.

4. believe that a reading program must strongly foster
pleasure in the reading act as well as skill mastery.

5. believe that problems with the reading program are
solved by people, not materials.

6. be willing to take the necessary steps to insure that
their professional growth keepS abreast of acceler-
ating social and educational change.

7. regard diagnosis as an ongoing process, not a one-
time activity.

B. believe that programs must adjust to learner needs
rather than that students should be fitted into an
adopted program,

9. believe the community wants its young people to
learn to read well.

10. believe in the potential of research to improve read-
ing instruction.

They should know:
1. the scope and sequence of skills in a comprehensive

reading program.
2. multiple techniques (including but not restricted to

commercially available instruments) for determining
the reading competencies and needs of students.

3. materials and techniques designed for all aspects of
reading instruction for which they are responsible;
for example, the strengths and weaknesses of the
major approaches to beginning reading: experience,
analytic-phonic, synthetic-phonic, linguistic, self-
selection.

They should be able to:
1. develop and/or select specific objectives for reading

instruction.
2. in language understandable to non-reading special-

ists, translate diagnostic information into individual
and/or group prescriptions with specific goals and
communicate this information to administrators,
parents, teachers, and the student.

3. organize groups, students and/or teachers, to provide
the most efficient utilization of time available for
reading instruction.

Specific competencies needed by persons in each role.
The following competencies are needed by persons in:
Role 1 instructing students in developmental reading,
including reading in the content fields. In addition to the
competencies which should be common to all reading
personnel, persOns in Role 1 should posSess the follow-
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ing attitudes and beliefs, knowledge and skills.
They should:

1. have empathy for the reading-handicapped learner
and his sensitivity to other persons reactions to his
deficiencies.

2. believe that teachers, administrators, support-person-
nel, parents and other adults are as much individuals
as are students and that working with them requires
differing approaches.

3. have respect for the economic, sociological, cultural,
and linguistic differences within the community.

4. recognize and expect to work within the financial
capabilities of the community to provide a quality
reading program.

They should know:
1. patterns of child growth and development and their

relation to reading instruction.

They should be able to:

1. administer and interpret a variety of diagnostic in-
struments, including an individual reading inventory
and a reading attitudelinterest measure.

2. refer students for further evaluation when signs of
impaired hearing and/or vision, malnutrition, speech
impairment, negative emotional factors, etc., are
observed.

3. help students develop standard oral language pat-
terns plus a foundation of common experiential con-
cepts and vocabulary necessary for reading instruc-
tion.

4. plan lessons which will anticipate and deal with vo-
cabulary and/or comprehension difficulties students
may have with any given piece of content material
they are expected to read.

5. create criterion-referenced tests for specific pur-
poses.

B. use effectively a variety of instructional techniques,
including the directed reading activity and question-
ing strategies designed to help students develop
skills ranging from basic recall to high-level interpre-
tive, critical, and creative reading.

7. adjust instruction to the learning modalities of stu-
dents.

8. adapt instruction to overcome such problems as lack
of attention, hypertension, poor motor coordination,
memory weakness, bilingualism,

9. create a classroom climate that stimulates the desire
to learn to read and to engage in reading.

10. develop purposeful communication between class-
room teachers and the remedialtcOrrective teacher
for the benefit of the student.

6
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counsel students with reading deficiencies and en-
courage them to elect reading/study instruction or
receive assigned instruction.

12. integrate language arts activities to extend achieve-
ment and interest in all phases of language_

13. assist parents in fostering readiness for reading and
personal reading habits.

ROle 2 instructing students in correctivelremedial
reading. In addition to the competencies which should be
common to all reading personnel. persons in Role 2
should possess the following attitudes and beliefs, know-
ledge and skills.

They should:
1. have empathy for the reading-handicapped learner

and his sensitivity to other persons reactions to his
deficiencies.

2. believe that teachers, administrators, support-person-
nel, parents and other adults are as much individuals
as are students and that working with them requires
differing approaches.

3. have respect for the economic, sociological, cultu -I
and linguistic differences within the community,

4. recognize and expect to work within the financial
capabilities of the community to provide a quality
reading program.

They should know:
1. patterns of child growth and development and their

relation to reading instruction.
2. the causes of reading disability: physical, psycholo-

gical, linguistic, educational, socio-economic, emo-
tional.

They should be able to:
1. administer and interpret a variety of diagnostic in-

struments, including an individual reading inventory
and a reading attitude/interest measure.

2, interpret, in terms of planning reading instruction,
the profile of either a Binet or a Wechsler.

3. refer students for further evaluation when signs of
impaired hearing and/or vision, malnutrition, speech
impairment, negative emotional factors, etc., are ob-
served.

4. create criterion-referenced tests for specific pur-
poses.

5. help students develop standard oral language pat-
terns plus a foundation of common experiential con-
cepts and vocabulary necessary for reading instruc-
tion.

6. plan lessons which will anticipate and deal with
vocabulary and/or comprehension difficulties stu-



dents may have with any given piece of content ma-
terial they are expected to read.

7. administer and interpret a scmening test designed to
identify for further diagnosis a student whose prob-
lem may be primarily a perceptual handicap.

B. use effectively a variety of instructional techniques
including the directed reading activity and question-
ing strategies designed to help students develop
skills ranging from basic recall to high-level interpre-
tive, critical, and creative reading.

9. adjust instruction to the learning modalities of stu-
dents.

10. adapt instruction to ovarcome such problems as lack
of attention hypertension, poor motor coordination,
memory weakness, bilingualism.

11. create a classroom climate that stimulates the desire
to learn to read and to engage in reading,

12. develop purposeful communication between class-
room teachers and the remedialicorective teacher for
the benefit of the student.

13. cooperate with content area teachers to adjust read-
ing materials and procedures in the classroom so
that the handicapped reader will be able to cope-

14. counsel students with reading deficiencies and en-
courage them to elect reading/study instruction or
receive assigned Instruction.

15. integrate language arts activities to ex. tend achieve-
ment and interest in all phases of language.

16. assist parents in fostering readiness for reading and
personal reading habits.

Role 3 providing reading consultant service to school
personnel. In addition to the competencies which should
be common to all reading personnel, persons in Role 3
should have the following attitudes and beliefs, know-
ledge and skills.

They should:
1. be convinced of the importance of involving adminis-

trators, teachers, parents, students, arid the general
public in the planning and development of a viable
program.

2. have empathy for the reading-handicapped learner-
and his sensitivity to other persons reactions to hiS
deficiencies.

3. believe that teachers, administrators, support-person-
nel, parents and other adults are as much individuals
as are students and that working with them requireS _-
differing approaches.

4. appreciate the concerns of content area teachers re-
garding their subject matter.

5. have respect for the economic, sociological, cultural,
and linguistic differences within the community.



6. recognize and expect to work within the financial
capabilities of the community to provide a quality
reading program.

7. be tolerant of approaches to reading instruction
other than those they would themselves choose to
use.

8. believe that supervised experience in actual teaching
is at least as important as theoretical instruction in
the college classroom.

They should know:
1. patterns of child growth and development and their

relation to reading instruction.
2. the causes of reading disability: physical, psychologi-

cal, linguistic, educational, socio-economic, emo-
tional.

3. components of the curriculum revision process.
4. multiple techniques for determining teachers' corn-

petencies and needs in reading instruction as a basis
for planning and implementing inservice programs
and services.

5. criteria for determining the strengths and weak-
nesses of personnel in various positions in the read-
ing program.

6. professional resources of all types: literature, organi-
zations, individuals, innovative programs.

7. places where outstanding aspects of reading pro-
grams exist and may be observed.

8. principles for achieving leadership in instructional
change.

They should be able to:
1. administer and interpret a varietY of diagnostic in-

struments, including an individual reading inventory
and a reading attitude/interest measure.

2. interpret, in terms of planning reading 61 truction,
the profile of either a Binet or a Wechsler.

3. refer students for further evaluation when signs of
impaired hearing and/or vision, malnutrition, speech
impairment, negative emotional factors etc., are
observed.

4. create criterion-referenced tests for specific per-
poses.

5. administer and interpret a screening test designed to
identify for further diagnosis a student whose prob-
lem rna.y be primarily a perceptual handicap.

,6. use effectively a variety of instructional techniques
including the directed reading activity and question-
ing strategies designed to help students develop
skills ranging from basic recall to high-level
interpretive, critical, and creative reading.

-7. adjust instruction to the learning modalities of stu-
dents.



8. adapt instruction to overcome such problems as lack
of attention, hypertensiOn, poor motor coordination,
memory weakness, bilingualism.

9. create a classroom climate that stimulates the desire
to learn to read and to engage in reading_

10. develop purposeful communication between class-
room teachers and the remedial/corrective teacher
for the benefit of the student.

11_ cooperate with content area teachers to adjust read-
Ing materials and procedures in the classroom so
that the handicapped reader will be able to cope.

12. help students develop standard oral language pat-
terns plus a foundation of common experiential con-
cepts and vocabulary necessary for reading instruc-tion.

3. plan lessons which will anticipate and deal with vo-
cabulary and/or comprehension difficulties students
may have with any given piece of content material
they are expected to read.

14 demonstrate techniques of reading instruction with
students in actual learning situations as well as
describe and recommend then-i.

15 ster self-confidence among teachers.
conduct many types of preservice and inservice ac-

, tivities with attention to the individual differences in
background, ability, personality, goals and expecta .
tions of the persons involved, and with appropriate
and varied procedures: lecture, videotaping, assigned
reading, group investigations, observation.

17. help teachers develop classroom management pro-
cedures, including record-keeping and reporting pro-
cedures, which permit maximum attention to indivi-
dual differences.

18. consult constructively with teachers on their ob-
served behavior in a teaching situation.

9. integrate language arts activities to extend achieve-
ment and interest in all phases of language.

20. make professional judgments concerning the appro-
priate uses, given the manifest limitations, of all
tests related tO reading.

21. help teachers determine the reading difficulty of their
instructional materials.

22. recruit, organize, and prepare volunteer tutorial and
resource personnel.

23. enlist the commitment and support of administrators
in the effective implementation of a reading program.

24. acquaint teachers with sources of assistance on the
job: curriculum libraries, Publishers consultants,
local reading consultants, other more experienced
teachers, state department personnel, information
retrieval sources.

25 cite significant research findings related to their area
of responsibility.



Role 4 c.rvnizing, managing, budgeting and develop-
ing commun";- sdpporf for a reading program. In addition
to the ue-Ipeteilcies which should be common to all
reading p:lrsonnel, persons in Role 4 should possess the
folktwing attitudes and beliefs, knowledge and skills.

Ty shou.d:
1. be convinced of the importance of involving adminis-

trators, teachem, parents, students, and the general
public in the planning and development of a viable
program.

Z. believe that teachers, administrators, support-person-
nel, parenlc, and other adults are as much individuals
as are stuents and that working with them requires
differing approaches.

3. appreciate the concerns of content area teachers
regarding their subject matter.

4. have respect for the economic, sociological, cultural,
and linguistic differences within the community.

5. recognize and expect to work within the financial
capabilities of the community to provide a quality
reading program.

6. be tolerant of approaches to reading instruction
other than those they would themselves choose to
use.

7. believe that supervised experience in actual teaching
is at least as important as theoretical instruction in
the college classroom.

They should know:
1, patterns of child growth and development and their

relation to reading instruction.
2. components of the curriculum revision process.
3. multiple teChniques for determining teachers' corn-

petencies and needs in reading instruction as a basis
for planning and implementing inservice programs
and services.

4. criteria for determining the strengths and weak-
nesses of personnel in various positions in the read-
ing program.

5. funding sources for the improvement of reading in-
struction.

6. professional resources of all types: literature, organi-
zations, individuals, innovative programs.

7. requirements for certification in reading instruction.
8. places where outstanding aspects of reading pro-

grams exist and may be observed.
9. principles for achieving leadership in instructional

change.
10 factors which influence public opinion and resultant

community support, such as community expecta-
tions with regard to student achievement.



. a variety of techniques and programs (study groups,
library use, book ownership programs, tutorial pro-
grams) for fostering awareness of, commitment to,
and involvement in reading by lay individuals and
community groups.

They should be able to:
1. develop a reading program articulated through all

administrative units of the system which have a
reading component (Title I, LD classes, summer
school, etc.t, as well as all gradesilevels.

2. evaluate reacfing staff.
3. organize and lead administrators, parents, teachers,

support-personnel, and the community at large for
the purpose of assessing needs, building and sup-
porting a quality reading program.

4. foster self-confidence among teachers.
5. make professional judgments concerning the appro-

priate uses, given the manifest limitations . of all
tests related to reading instruction.

6. work with staff in establishing the roles and respon-
sibilities of all personnel responsible for any part of
the reading program.

7. plan and implement strategies for the coordination of
the work of school and community libraries.

8. recruit, organize, and prepare volunteer tutorial and
resource personnel.

9. secure and organize financial and material resources
from outside the local education budget, in keeping
with local board of education Policy.

10. enlist the commitment and support of administrators
in the effective implementation of a reading program.

11. develop and manage budgets for reading instruction.
12. write proposals for federal/state funding.

-13. encourage cooperation between school systems and
teacher preparation institutions for improved reading
instruction.

14. coordinate the work of the cooperating teachers and
personnel in teacher-preparation institutions to pro-
duce quality preparation in reading instruction.

15. schedule and operate a reading education program
for teachers and prospective teachers.

16. cite significant research findings related to their area
of responsibility.

17. plan and direct research related to their area of re-
sponsibility.

8. establish a two-way communication process between
the staff of the school system and the community in
order to achieve a positive image for the reading
program.

19. explain the goals and organization of the reading pro-
gram in a manner suitable to the informational needs



and linguistic characteristics of any particula
audience.

.- 20 assist parents in fostering readiness for reading and.
personal reading habits.

21 formulate, within the general guidelines establiGhedfl
by the board of education, a public information policyl
that will define the nature of information releasesm
publics, dissemination strategies, and evaluation pro:7.43
cesses and that Include a plan for handling a crIsis
situation with professional and ethical integrity.

,-- Role 5 Instructing college students with reading/studir
:problems. In addition to the competencies which shoUldA

be common to all reading personnel, persons in Role 5a
should possess the following attitudes and beliefs, knoW
ledge and skills.

They should:
1. have empathy for the reading-handicapped learner

and his sensitivity to other persons reactions to his
deficiencies.

2. believe that college students of proven ability in
other respects can be helped to complete a college
education even when they are retarded in reading/
study skills.

They should know:
the causes of reading disability: physical, psychologl-
cal, linguistic, educational socio-economic, emo-
tional.

They should be able to:
1. administer and interpret a variety of diagnostic in-

struments, including an individual reading inventory
and a reading attitude/interest measure.

2. refer students for further evaluation when signs of
impaired hearing and/or vision, malnutrition, speech
impairment, negative emotional factors, etc., are
observed,

,

create criterion-referenced tests for specific pur-
poses.

4. use effectively a variety of instructional techniques
including the directed reading lesson and question-
ing strategies designed to help students develop
skills ranging from basic recall to high-level interpre-
tive, critical, and creative reading.
adjust instruction to the learning modalities of stu-
dents.
adapt instruction to overcome such problems as lack
of attention, hypertension, poor motor coordination,
memory weakness, bilingualism.

7. create a classroom climate that stimulates the desire
to learn to read and to engage in reading.

13
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, cooperate with content area teachers to adjust read--
ing materials and procedures in the classroom soli
that the handicapped reader will be able to cope.

. counsel students with reading deficiencies and en-5',courage them to elect readinglstudy instruction or
receive assigned Instruction.

0. Integrate language arts activities to extend achieve-
ment and Interest In all phases of language.

Role_ 6 instructing classroom teachers and readinv-72
educators. In addition to the competencies which shouldbe common to all reading-ipersonnel, persons in Role 61-7;i

A.W. should possess the following attitudes and beliefs, know------4
ledge and skills.

4:: Th-ey should:
T.be convinced of the importance of involving adminis--P,

trators, teachers, parents, students, and the general
public in the planning and development of a viable
program.

2. have empathy for the reading-handicapped learner
and his sensitivity to other persons reactions to his
deficiencies.

3 believe that teachers, administrators, support-person-
nel, parents and other adults are as much Individuals
as are students and that working with them requiresdiffering approaches.

srl4. appreciate the concerns of content area teachers re-
garding their subject matter.

5 have respect for the economic, sociological, cultural,
and linguistic differences within a community.

; 6 be willing to counsel honestly with college students
in education courses whose personality andlor ability
precludes the likelihood of their success as teachersof reading.

; 7, be tolerant of approaches to reading instruction
other than those they would themselves choose touse.

JiLbelieve.that supervised experience in actual teaching
is at least as important as theoretical instruction in
the college classroom.

.They should know:
I. patterns of child gro-.. and development and their

relation to reading in:, oction.
2. the causes of reading disability: physical, psychologi-

cal, linguistic, ad,' ational, socio-economic, emo-tional.
components of I' curriculum revision process.

41 multiple team ..es for determining teachers' corn-
petencies and ,,eeds in reading instruction as a basis
for planning and implementing inservice programs
and services.

1 4



n 5. criteria for determining the strengths and weak-

nesses of personnel In various positions In the read-
!rig program.

6. funding sources for the Improvement of reading In-

_ struction.
7. factors which influence public opinion and resultant

community support , such as community expecte-
tions with regard to student achievement .

a variety of techniques and programs (study groups,-
library use, book ownership programs, tutorial pro._
grams) for fostering awareness of, commitment to,'--
and involvement in reading by lay individuals and :
community groups.

9. professional resources of all types: literature, organi-
zations, individuals, innovative programs.

10 requirements for certification in reading instruction.

, 11. places where outstanding aspects Of reading -pro.:
grams exist and may be observed.

12 principles for achieving leadership in instructional
change.

They should be able to:

1 administer and interpret a variety of diagnostic in-
struments, including an individual reading Inventory
and a reading attitudelinterest measure.

2. interpret, in terms of planning reading instruction,
the profile of either a Binet or a Wechsler.

3. refer students for further evaluation when signs of 4;

impaired hearing and/or vision, malnutrition, speech' V,

impairment, negative emotional factors, eto., are ob-

served.
4. create criterion-referenced tests for specific our-

Ittk

poses.
5. administer and Interpret a screening test designed to

identify for further diagnosis a student whose prob-
lern may be primarily a perceptual handicap.

6. use effectively a variety of instructional techniques
_including ,the_directed _reading lesson and question- 3t:

ing strategies designed to help "stUdents -develop ,

skills ranging from basic recall to high-level interpre.,';,1

tive, critical, and creative reading.

7. adjust instruction to the learning modalities of stu-

dents.
8. adapt instruction to overcome such problems as lack:1;

of attention, hypertension, poor motor coordination;q
memory weakness, bilingualism.

9. create a classroom climate that stimulates the desire -k

to learn to read and to engage in reading.

10. develop purposeful communication between class-4
room teachers and the remedial/corrective teacherl
for the benefit of the student.
cooperate with content area teachers to adjust read=



ing materials and procedures in_ the classroom so-4
that the handicapped reader will be 'able to cope.

2. counsel students with reading deficiencies and en-:
courage them to elect reading/study instruction or
receive assigned instruction .

i. help students develop standard oral language pa
terns plus a foundation of common experiential co
cepts and vocabulary necessary for reading instruc-'
tion.

4. plan lessons which will anticipate and deal with
cabulary and/or comprehension di fficulties studentsft
may have with any given piece of content material)
they are expected to read. =

develop a reading program articulated through all ad--:
ministrative units of the system which have a reading
component (Title I, LD classes, summer school, etc)
as well as all grades/levels.

T,18. evaluate reading staff.
17 organize and lead administrators, parents, teachers,

support-personnel, and the community at large for
the purpose of assessing needs, building and sup-
porting a quality reading program.

18 establish a two-way communication process between
the staff of the school system and the community in
order to achieve a positive image for the reading pro-
gram.

demonstrate techniques of reading instruction with
students in actual learning situations as well as de-,
scribe and recommend them.

0 foster self-confidence among teachers.
21. conduct many types of preservice and inseMce ac-

tivities with attention to the individual differences In
background, ability, personality, goals and expecte--
tions of the person involved, and with appropriate
and varied procedures: lecture, videotaping, assigned .

reading, group investigations, observation.
22. help teachers develop classroom management pro-

cedures, including record-keeping and reporting pro-
--cedures,- which permit- maximum attention to

dual differences.
23 consult constructively with teachers on their ob-

served behavior in a teaching situation.
24, integrate language arts activities to extend achieve-

ment and interest in all phases of language.
_ 25. make professional judgments concerning the appro-

priate uses, given the manifest limitations, of all
tests related to reading instruction.

26 help teachers determine the reading difficulty of their
instructional materials.

27. work with staff in establishing the roles and respon-
sibilities of all personnel responsible for any part of
the reading program.

28. explain the goals and organization of the reading pro--)



-grim in a manner suitable to the Informational needsm
and linguistic characteristics of any particular ...,
audience.

assist parents in fostering readiness for reading and
_personal reading habits.

0 plan and implement strategies for the coordination of
the work of school and community libraries.

_recruit, organize, and prepare volunteer tutorial an
' resource personnel.

2. enlist the commitment and support of administrators:,
in the effective Implementation of a reading program.

:forrnulate, Within the general guidelines established'
by the board of education, a public information policy
that will define the nature of informational releases,
publics, dissemination strategies, and evaluation pro-:
cesses and that includes a plan for handling a crisis-A

E situation with professional and ethical integrity,
34. acquaint teachers with sources of assistance on the

Job: curriculurn libraries, publishers consultants,
local reading consultants, other more experienced
teachers, state department personnel, information
retrieval sources.
develop and manage budgets for reading instruction.

36. write proposals for federal/state funding .

37. encourage cooperation between school systems and
teacherpreparation institutions for improved reading
instruction.

38. coordinate the work of the cooperating teachers and
personnel in teacher-preparation institutions to pro-
duce quality preparation in reading instruction.

39. schedule and operate a reading education program
for teachers and prospective teachers.

-40 cite significant research findings related to their area
of responsibility.

:41. plan and direct research related to their area of re-
sponsibility.
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likOMMENDED STANDARDS FOR PROFESSIONAL PREPARATION IN READING EDUCATION

NEW ENGLAND READING ASSOCIATION AND NEW ENGLAND CONSORTIUM FOR THE
RIGHT TO READ

All persons in any of the six roles described at

the right should possess the attitudes and be-

liefs, knowledge and skills as indicated on this

chart.

STANDARDS

ATTITUDES AND BELIEFS
They should:

1. be committed to superior reading instruction as a top
prlOrity In the educational systerrL

2. be committed to the concept of mastery learning with all
its Implications for individualization of Instruction

. believe that a reading program must strongly foster plea-
Sure In the reading act as well as skIli mastery.

4. believe that problems with the reading program are solved
by people, not materials.

5. regard diagnosis as an ongoing process, not a one-time
activity.

READING ROLES

6. believe that programs must adjust to learner needs rather
than thatstudents should be_fitted into in adopted program. X_

7. have a positive attitude toward the ability (present and po-
tential) of teachers, administrators, and support-personnel
to teach andlor to suppon student's in learning to read.

8. believe the community wants its young people to learn to
read well.

believe in the potential of research to Improve reading In-
struction.

10. be willing to take t;)e necessary steps to insure that their
professional growth keeps abreast of accelerating social
and educational change.

11. have empathy for the reading-handicapped learner and his
sensitivity to other persons' reactions to his deficiencies.

12. believe that teachers, administrators, support-personnel,
parents and other adults are as much individuals as are
students and that working with them requires differing
approaches.

13. have respect for the economic, sociological, cultural, and
linguistic differences within the community.

14. recognize and expect to work within the financial capabil-
ities of the community to provide a quality reading prog ra rn .

15. be convinced of the Importance of Involving administra-
tors, teachers, parents, students, and the general public
in the planning and development of a viable program.

16. appreciate the concerns of content area teachers regard-
ing their subject matter.

17. be tolerant of approaches to reading instruction other
than those they would themselves choose to use.

18. believe that supervised experience In actual teaching is at
least as important as theoretical instruction In the college
classroom.

lg. be willing to counsel honestly with college students In
education courses whose personality andior ability precludes
the likelihood of their success as teachers of reading.

20. believe that college students or proven ability in other re-
spects can be helped to complete a college education
even when:theyere retarded fifreading/study skills:'

at:7;



KNOWLEDGE
They should know:

1. the scope and sequence of skille In a comprehensive
reading program.

2. multiple techniques (Including but not resthcted to com-
mercially available Instruments) for determining the read-
ing competencies and needs of students.

3. materials and techniques designed for all aspects of read.
Mg Instruction for which they are responsible; for exam-
ple. the strengths and weaknesses of the major ap-proaches to beginning reading: experience, analytic-
phonic, synthetic-phonic, linguistic, self selection,

4. patterns of child growth and development and their rela-tion to reading instruction. S S X S X
5. the causes of readlne disability: physical, psychological,

linguistic
1 educational soclo4iconomic. emotional.

6 com onents of the curriculum rev sion process.

7. multiple techniques for determining teachers' competen-
cies and needs In reading Instruction as a basis for plan.
ning and implementing Inservice programs and services.

S. principles for achieving leadership In instructional change S S X
9. criteria for determining the strengths and weaknesses o

personnel In various positions In the reading program.

10, professional resources of all types: literature, organiza-
tions, individuals, innovative programs.

11. places where outstanding aspects of reading programs
exist and may be observed.

2 unding sources for the Improvement of reading instruction.

13, factors which Influence public Opinion and resultant com-
munity support, such as community expectations with re-gard to student achievement.

4. a variety of techniques and programs (study groups, library
use, book ownership programs, tutorial programs) for fos-
tering awareness of, commitment to, and involvement in
reading by lay Individuals and community groups.

15. requirements for certification in reading instruction

SKILLS
They should be able to:_

1. develop andlor select specific objectives for reading In-
struction. S S X S X

2. in language understandable to non-reading specialists,
translate diagnostic information into individual andlor
group prescriptions with specific goals and communicate
this information to administrators, parents, teachers and
the student, S X X X X

3. organize groups, students and/Or teachers,to provide the most
ficient utilization of time available for reading instruction. S X S S S X

4. administer and interpret a variety of diagnostic instru-
ments, including an individual reading inventory and a
reading attitude/interest measure.

5. refer students for further evaluation when signs of impaired
hearing and/or vision, malnutrition, speech impairment,
negative emotional factors, etc., are observed. X X X X

8. eate criterlon.referenced tests for specific purposes, X X x x X
7 just instruction to the learning modalities of students.

. adapt instruction to overcome such problems as lack of at-
tention, hypertension, poor motor coordination, memory
weakness, bilingualism, etc. X

9. develop purposeful communication between classroom
teachers and the remedial/corrective teacher for the bene-
fit of the student. X X X 7.

10. cooperate with content area teachers to adjust reading ma-
terials and procedures in the classroom so that the handi-
capped reader will be able to cope. X S X X

11. counsel students with reading deficiencies and encourage
them to elect reading/study instruction or receive assigned
instruction, X x x X

12. assist parents in fostering readiness for reading and per-
sonal reading habits. x x X x

13. use effectively a variety of Instructional techniques including
the directed reading activity and questioning strategies de-
signed to help students develop skills ranging from basic
call to high-level interpretive, critical and creative reading.

14. create -a classroom climate that stimulates the desire to
learn to read and to engage in reading. S X S X X

15. integrate language arts activitiee tO extend achievement
and interest in ail phases of language.

16. interpreLin terms of planning reading instruction,the pro-
file of either a Binet or a Wechsler. X_i-- X )_(1



17. administer and Interpret a screening test designed to iden-
tify for further diagnosis a student whose problem may be
primarily a perceptual handicap.

18. help students develop standard oral language patterns
plus a foundation of common experiential concepts and
vocabulary necessary tor reading instruction. X X X X

o baler self-confidence among teachers.

20. recruit, organize, and prepare volunteer tutorial and re .
source personnel. X X X

21. enlist the commitment and support of administrators In
the effective implementation of a reading program. X

22. cite significant research fIndingS related to their area of
responsibility.

....--

X X
,

X

23. plan lessons which will anticipate and deal with vocabulary
and/or comprehension difficulties students may have with
any oiven piece of content material they are expected to read. X X

24. make professional Judgments concerning the appropriate
uses, given the manifest limita ions, Of all tests related to
reading.

,

,

25 develop a reading program articulated through all adminis.
trative units of the system which have a reading component
(Title I, LD cranes, summer school, etc.) as well as all
gradeseevels. X

26. evaluate reading staff. X

27. organize and lead administrators, parents, teachers, sup-
port-personnel, and the community at large for the purpose
of assessing needs, building and supporting a quality
reading program. X X

28 establish a two way communication process between the
staff of the school system and the community in order to
achieve a positive Image for the reading program. X

29. demonstrate techniques of reading instruction In actual teach-
ing aituations with students as well as describe and recom-
mend them.

0. conduct many types of preservice and inservice activities with
attention to the individual differences in background, ability.
personality, goals and expectations of the persOns involved
and with appropriate and varied orOcedures: lecture, video-
taping assigned reading group investigations. Observations.. .

31. help teachers develop classroom management procedures
including record-keeping and repodIng procedures, which
permit maximum attention to individual differences. X

32. consult constructively with teachers on their observed be-
havior in a teaching situation.

33. help teachers determine the reading difficulty of their in-
structional materials.

work with staff in establishing the roles and responsibili-
ties of all personnel responsible for any part of the reading
program.

35. explain the goale and organization of the reading program
in a manner suitable to the inforanational needs and lin .
guistic characteristics of any particular audience.

36. plan and imdlement strategies for the coordination of the
work of school and community libraries.

37. formulate, within the general guidelines established by the
board of education, a public information policy that will define
the nature of Informational releases, publics, dissemination
strategies, and evaluation processes and that includes a plan
for handling a crisis situation with professional and ethical
integrity. X

38. acquaint teachers with sources of assistance on the job:
curriculum Aibraries, publishers' cOnsultants, local reading
consultants, other more experienced teachers, state de-
partment personnel, information retrieval sources.

9. develop and manage budgets for reading instruction. X X

40. write proposals for federal/state funding.

41. encourage cooperation between school systems and
teacher-preparation institutions for improved reading in-
struction.

42. coordinate the work of the cooperating teachers and per-
sonnel in teacher-preparation institutions to produce (vei-
ny preparation In reading instruction. X X

43 schedule and operate a reading education program for
teachere and pnespective teachers. X X

44. plan and direct research related to their area of responsibility.

45. secure and organize financial and material resources tf0911
outside the local education budget, in keeping with local
board of education policy.


