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Editor's Note . o

* : [ - N
it .

The accounts’ of classroom work that make. up the bulk
of this collection are al!small sample of the curric-
ulum themes in open education. Our teacher-authors.
~have created illustrations of curriculum. development )
that are intensély personal at the same time that’ -
. they draw on the experti gf such sources as Educa-"
tion Development Cenper,vtheJGrthh through Art and
» Museum Experiencé (GAME) program, the New York City
~ Board of Edycation curriculum bulletins, Nuffield
Foundation materials, the Museum of Ngépral History,.
the Metropolitan Museum of Arf, and others.. The -
selections in the following pages are offered not
for modeling (as is usual with curriculum bulletins)
but for sharing experiences of proefessional growth.-
o Y )
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Lillian, Weber

What i3 the open classroom teacher s
. curriculum? From what sources *is it
derived, and what is . the teacher!' s
role‘in its, development,? These are | .
"diffiéult questions that command the
attention of both Open classroom
teachers and those who “support the:
' process of-their changes.
sometimes been raised with the im-
plication that there exlsts a lack
Jof curriculum in the open“classroom
or that it is at best built on Wa ap-
Qenstance or absurd spontaneity,
lending it a “trivial and ephemeral.
quality. ,What the open classroom :
-teacher. offers is at other times -
‘seen’ to have no planned: |nput, to
be a response,to every passing fancy
alth no thought for de-
" velopment or . continuity from grade .
to grade, and with little regard for
the !nherltance of knowledge._.
. ¢
Nevertheless, in the approxnmately
ten years of open education history,
teachers--usnng the help of work-
¥ shops, summer-institutes, teacher
centers, advisors, and sbarlng with.
others what goes on in their class-
rooms--have developed some: broad
sustained themes that reflect the{r
own understandlngs and that are re~
sponsnve to children's focus: and |ﬁ-
quiry on many levels.

Certainly it cannot be claimed that’
"the teachers who ‘first rejected the
prescribed syllabus Kad much under-
standing of cutricular. issues or even

They- have

- velopmenta

' The open classroom teéohers

selecthFl T
~ratjonale for their own role as o

much experlence in éhrrrcular de- - ¢
How could they since o
}bey,had been largely exclufed '
rom the wboie process(of currlcu-
lum bujdding!. In fact, they were
expected to ‘'cover'" in their les-.
sons curriculym bullétins. made
up' by experits who in turn.had or-* -

. ganized the-subject matter they 2

consigered Messential' accordlng
to its internal.logic and accor
ing to their. view of the develop-
ment of 3 “generaleed”'chlld N
"Such an approach *to a “generallzed“A
child, it.became clear, was a. poor
match with the actuailty of g -}
child's construction .of the ogld.
A teacher mlght very well cover .
prescribed materidl; she might re- - :
. gord the success o?rfallure of its« - -
-intake, but more than coveralje or - '
recording was needed to support a - . ,
chlld's actual -development/of un-
derstandlng or; tp know what“fﬁ“t b
chlld actually knew.
re- . -
sponse, rejecting coverage and pas-
sive intake of prescribed content, '
was directed t& the active outreach

-of the child's lntelllgence and to .

the specific rather than generalkzed
reality of the children in their .
classroom. Teachers had still to '
develop'nht only a basis. for: the
of content ‘but also a

curr|Culum _makers. They had to ex-, .

-pand their' understandlng of what




*

/ N . . . "./ i i, " ) .
o7 the child'is seeking tq understand (Lo | . leeway, the'proV|S|on|ng for in- . ij
and -its {elatlonship to the broad -quiry- about . the _physical or social - -

k search -

¢
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L S|on|ng for. language development

\

o sures of traditional arrangement;/ .

areas of knowledge wé think of as
"essential' and of thelr'bwn‘Tole
- as agults relating to "the child's L
At the outset these teach-
" ers were constrdined by the pres- |”

-

as well as.by their own rootedne%s
"in_past ways, rélating to individual

and group. Often thelr-classroom =
resources were not used in any . .

depth since they tendéd to extend *

_the’ir focus.in a th|n evenhanded ;d,:‘*c

fashion to. all the |nd|V|duals in

. their class -+ Even as, they moved

. from whole class to individual

.‘teacthg,ﬂthe prescrlbed-syllabus
often .still dominated their work.

. 'Because they tried to !'caver' all’
the individual$ every’ day in.
_ same way they -had once covered the, ‘jf
“whole cdass,. serious follow-througﬁ
with'any one -child proved difficilt..
How, such follow-through could he - ’

S accompl.ished was Spelled out ‘only

as teachers used the opportunjties

for- oBServatlon, resporiseé and adapta~

tnon created by open classroom organl-

zatlon; :

~
-

. L
Response and adaptatlon requi‘red
decnsnon*maklng*as well a5 justifi-,,
-cation. -Even initial pfov15|on|ng
of th&bglassroom called for selee- . -
tion based on knowledge bf the pos- '
“sibilities in materials for use by-

-+ children of various ages‘at various’
“levels and in ways. that connect to
other mater|als and to s eculatlons .

“ataused by such use. BaSic -provi-

readlng, and mathematics-at first
followed--and still does so to a
great extent although contemporary

\he .' L'd

worlds, or_for éxpresston and repre- |
sentatlch ,was often "happenstance
andvtranS|tory with.no distinction

¢

by

-between ''interest''-~a child's. sus-

- fancy.’

N

tained question +in-K'is effort to
make sense of the world--and passnng

e

. { . . ] . . L
F ) ‘\ .- R
. % . .
How engagement. develops; how ane ex-
perience connects to another, and . _
how ‘sust&ined the- |nvolvement is that- 1

uncovers complex aSpects of .the sim~

[3

. ple--all these processes remaih puz-

zl|ng until teachers experience thelr .
own learning, thémselves gorng«beyond ‘.
first interactions witth a material or” B
situation to raise their. own questions. .
As the questionjng and exploration con-
tinue and are pushed further, a, rich-

er and more detailed persgnal under-
standing of what is being_ questioned
develops. Only teachers with such

-

«

'experlence can achieve the basis for

. legrning--and opportunities for re-
.flectlon on ‘these--that those: of us

.

. understanding.

sympathetic. observatlon _of a'child's . .
"uSe of+what’ they have prqvlded--for

reSpon s that link them supporflvely

to the child's use. - . .

o v - . e -

» . '

.
A N © .

It is_ these experlenceﬁ ot thetr own

who support ‘teachers'- ;hange at the
Workshop Center offer jin support of>

,-teachersI decision- maklng on’ currlc-'f-
S ulurg.
" for the insights they may afford as

" Such expdrlences are offered

well as for the chante to ipcrease . )
the base” from which- .teachers dan re- ‘
spond to the¢ch|ld 's groplng into’ .
A téacher's response

research in language organization cannot help but hg to'detdil; the; ° e
and reading process*is changing this - child's detail must resonate in the '
plcture--pnogreSS|ons set by tradi- teacher's own experience.of detail, .
tfonal school requ1rements, not by ; _must be recognized,.must receivé
¥ an analysis of what the child needs , empathy What is offered at a re-.
to know and seeks to know_ in making /. “source cepter such as the Workshop
"sense of the world. ‘Where-the in- Center is offered in-the conviction.
.stntutnonal_reqy;rements al lowed that standard curriculum bulletins
AT EE— — ra T



+ In" its ‘deepes
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and information gathered by subject P actlon w:th that chlld' “use of

‘experts can beé used only as these . what has been provided. Further,

are  made alive in the teacher, trans-. ,

‘muted by- feellng and ‘ehergy through

interest and inquiry either in re- .
‘spons® tc a ‘child or as active per-

the framp’of,poaéfble resPOnse and’ [’

‘interaction is p rsonal for each’

-teacher, she carries a: 30c1al ‘re=
sponsibility to base, thls frame as
broadly, inteldiggntly,* and appro-
prlately as possnble.'

‘A personal currnculum--pérsonal‘for '

teacher and child==is not at,all

the equivatent of #o cgrrlcutum.\‘
ghmeandng “curriculum

derives from

of questions we as humans rajse in

making sense of ‘the world--the- rout-

er: physrcal world and the social = -

e
worla-“and from our need as humans -

to express and co unlcate our un-
.derstandlng We Egss on’ the in-
her|tancejjunderstandlngs that re-

"sult from intergenerational rela-

tionships and the segial: context
of our.lives. *For the child. this
inheritance fs absorbed as it is

;vllnked withs h|s own.development and -
sthe questions he is asklng

Plan-
‘ning,- then,*in sucb ¥) cuTruculum-- '
for group and |nd|V|duaP--depends
on the teacher s-dﬁderstandlng -of.
“the development of childrep's ques-’/
tions about the world and, adap- T

-

" 'fively for the particular chird,

on the tqﬁcher‘s understanding of
where a 'child is at, an under-
.standing that is' based on the,

e broad categories ' .-

B

\

-

Cifei

it depends on the teacher's under-‘
standing of possibilities and con--

nect ¥ons wnthln the materials she + , . -
prOV|des—‘-v s

'sonal interest connectnng wnth a = :
chlld's questlons.. ' ‘Further insight ‘into curriculum de- - -
: : ‘ ¢ ve]opment grows as teachers study
_.What a’ teacher conflrms for a chlld thelr own. role in this development: -
emegrges from the base of what’ tha; To begin with, they become aware
teacher knows and understands, a; w that the nature of the content it- "
framework .that is personal but’ fs.* elf produces differences -in the w
embedded in a. ‘cul tural context anQ ... # quality of their.reaction. A child's.
flnherltance. If thlS base should % languageo evelopment, demands a dif- '
be too narrow, static, stereot?ped ' ferent sed of interactions with a @
and" lnflex1b1e, what is conflrmed L }teacher ‘than do his flrst inquiries
will thereby be dlmlnlshed Thoug{ A about the physical® world ‘A tedch- - ¢

er's bent or_talents. surely affect
‘her approach to and handl ing of any
material. But "all teachers need to-
use, the|r own expertnSe--and that -
of others--to see material and sub--
ject matter with the child's eye.
Then, too, teachers experience dif-
ferent |nteract|ons with the jndi-
vidual and the group. ° Leading group
-discussions, presenting groups with »
possibilities of shew materials in- =
dane drama, and story, offering
gr exgernences in. these areasdj
hel a
whag

1.i

dﬁ:d not .be an ‘Individ ll\ isolated
“currictlum that denies’ the \impor- -
tanceé-of sociaP |nteract|o and the
socua?>exper|ence.
A ngW|ng senS|t|V|ty to- how a
child makes sense of the world re-
deflnes .tHe teacher's. conflrmln
role What does it mean to confirm -
‘the connection.the child has made ( -
between this point and that? What

i4 inevigably an inadequate
connqctlon? How is fluidity ®f
conceptlon manntalned for the nec-
essary ,reconnections and recon- S
structions of understanding? .

3

D1scu55ion and verbal underlining

teacher's obdervation of an inter- . are how'differentiated. and an auto-' -
” < : v . (' : . . L
o ¥ - . - .
¢ « ! . ’ . Q e \Y’.\ )
» S - . ) f ) , v o : '. ,_‘. .
N ’ o\ Con _‘ + ' o -

ing groups: share and 'consol idate
they kpow--all this Xeachers {”T—y/i
izey while being qunté personal, -

‘o
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matic verbal underllnlng or |nterpre-
.. tation of each. experience is calted °
" insufficient. Sometimes ‘such verbal
' ,relntorcement or !'feedback' may indi-
‘ cate to a child that/the teacher has
heard, him or ‘has seen hffs work, or
y )
it may tell.a chlld the teacher s
understandlng of ‘the experience, but
" it may not properly match the actual
understanding achieved by a chjld or.
- be the proper response to his mpli-
cit questlona It may demand of the
child's understandlng too quick a
step odt of haziness. LIt may be an
overeager tuning-in to what a child
could -have’ been aware of rather than
what, in fact,. he is aware of. Thus
co\flrmatlon of only ''esséntial"
“points (derived enther from logical
anaIysns or from judgment of what ?5
. essentlai'ﬁlnherltanCe) is rejected
as ' possibly blocigng perception of
what a child did perceive, of what
he needed for confirmation or tor-
. -.-tection, and of the bridge he.is °
A 'bulldlng of his own insights |nto

-

' b

Summing pp, a‘child needs an\adult
&ho tries to see with what- piece of

. reality he is 'grappling and what in-

sight he has had~-in eﬁtect who |

° sees With a chlld's eye. An adult
'must/be able to see what discrepancy -

. 'in a ghild's past perception hds

741e ged hims “Does another child’
the teacher argue for .a dlfferent
.perceptlon? At is thigs difference

at has to be discussed.

The settlngs we - have' establlshed for

commuiNity and interaction in the'

Open Corridor ‘¢lassrooms%and at the *

\ Workshop Center have been %strongly
supportive of_teachers' explorgtion

" of, curficulum questions, ‘enabling
them to observe children's use of

" ‘environméntal provision in a way
.previousf inaccessible to them.

In this“¢ommunity setting téachers”
aring what they have developed can -
Iso ‘provide for 'continuity in ex-

perience for each child as he mdves

1
/

v

K essentia]s AN . :

It

1o

-
¢

from grade to grade. Teachers ar
encouraged to think through the
Iearnlng possibilities knherent in.:
any given material or imptied by a
given situa ) they also receive
-feedback ffomother people with
siniTar ekperienceés—~ In thjs way
teachers gradually are ena to, .|
get past the single isolated experl-‘
- ence .and. to begin to understand the
continuous fabric of a child's learn--
Jng, the connectibns ‘a child makes as
a result of a particular learning ex-

‘gggrlence, to appregiate that these

pnections may- be seBarate strands

ut §toll ‘related. They begin to.
ook’ at,currlcuTum Rot as something
prescﬁubed that ohe then hands' down’
to children, but as a means of sup- ..
\port “for the child's continuities
“and transformations, for his céncen-
trated engagement over time, for
multlple unfoldings of layers of ex-
perience. Curriculum,.as the teach-
er begins to use the ‘term, is defined

sibhLities and reality of the school
setting--of: the body of - understandlngs
that children- are syntheS|Z|ng

frovnded teachers understand the pur-
poses of a child as he tries’ to un-
‘derstand himself, other people, .insti-
.tutions and the phyS|caI world; pro-
vided they understand that a chlld
‘grows from a stance of’ egocentrism’
‘to' one ‘embracing universals; provnd-
ed they understand the context of
culture and inheritance from which
they themselves Qperate, teachers can
even sometimes use the-standérd cur-
riculum bulletnns~-f1exnbly and with
extensions and adaptations to match
their ‘own and the children's purposes.

- as)her selection--alJl wnthln the pos-’

J "'

N
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GRADES 4, 5
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Robin Rubinger
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This is an interview with Robin )
Rubinger on the Hevelopment of a
eurriculum on a medieval theme in

_her fourth-fifth grade at P.S. 75

durmng 1973-74. The intetviewer
ts Nancy Schaffér, advisor, whose
, words adppear in Ttalids below. ‘

, .
At the start of the school year,
* the teachers in six classes on the

first-floor corridor decnded to use
t/)

the Middle Ages as a theme. “Our ar
cluster teacher had “worked durlng

the summer. ar'the Cloisters and had/
developed a whole curritulum in her
0f the
six classes, ‘two definite]y-didn't

.get into |tayery much at all; the -

bilingual dropped outW'apother class™

turned to.somethlng else; and the
. Middle Ages was just |nc1dental, and
of the two remaining, my class be-
-came more heavily involved pn the
theme, perhaps because they were

" older. :

My students started by talklng about
myths, legends, and fairy tales--and
about, rePigion: and superstition.

ing itself “(at- that time: the tapes-:
tries were not there). "We noted: the

* shapes and bunldlng materials and ',

, considered what is. a'-cloister.
Questiions about' the religious Tife
of monks ‘'and their relation to the
church led Into’a discussion about |,

¢

We .
' took a trip to thé €loisters just “}
after that¥ We looked at the bui)d-

B N

.critical eye #h

-

edutatlon‘ | dod conS|derable -read-
ing to them, .
Were the chzldren into any tactzle .
kind of progect? :

At thns t|me tooi we were do:ng
very carefully detailed drawings of

. things we saw ‘at the Cloisters.. A

thought that .the kids needed to focus <
in on things. Many of .them weré very .

careless about their work:,and not
only -their art work..!.8&7 ‘devoted |
‘time to helplng them déb Op a more

utg;hglr ‘work. This
1 think was ac ¢N@d /largely thrqugh

.'sharing and looKihg" at each other's

. went: to the MetrOpolltan Museum to
| ~see the Armor Room.

‘ifa cerémony
'anothe;,
‘ : bles(

work and discussing it.” To these

) act|V|t|es we-werg able to give con--

siderable tlme since during the first
ew months, ‘we concentrated on indi-

'V|dual efforts before undertaklng -
big’ or group pro;ects .

In add|t|on to the Clonsters, we ,

From this trip
we did a -lot.of drawing, first going

to. books from which we copied models
~ of

the . different types of armor,,"
Categorized them chronologically,

1 and compared the materials that were

used.
monies,

We also created our own cere-
*based on*what *‘we Were learn-

+ing ab0ut ceremonles of the Middie -

Ages. For ex mple: one student did
getting~a hair cut;
&ere

mony_ of blowing bub-.

Q\
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'Dmd you maintain charts of”medzeval .

* . When we tackled the soa|al class
" system--from the klng, Tords, la-
dies, and_ the vassals, down ta the
: peasants--we amassed a huge new.vo-~

. We had no
QOrds ha

. orate

.aftefnbon Just playing with .
“shapes while <looking at plcture%

_sheet of, plywood.
- was that “the kids enjoyed doing all
" — the castle.

.~ an end:

\

words and expresszons9 4 .

- L

cabulary related to that. From.the

- feudal life of the castle : we next.

exanrined life -in the monasteries.

We read further about how towns de- '
veloped, which 1 think the kids

found most intefFesting, and of ‘the
lives of craftsmen and townspedple. *
jced that knights and
family: cvests, SO we .
ooked at sgme that we had found

in books-and began to make our own.
Everyone dld a small one on felt

- and we theh put "them together on

one large banner, which is still .
on display over at GAME (Growth
through: Art. and Museum. Experi-
erice, a-program that offers 'studio -

. and museum expegience to children

and,. teathers) . : N

Your eldsd buiilt models of castles
which ‘were very beautiful gnd elab- °
. Do you want to say a little:
about how they were made9 :

‘ \.
We Started wuth whatever cardb¢ard*'
boxes we could find. We Spent .

of castles." Eventually we got-some- .
"thing thatTooked very ‘roughly like
what we wanted, and we started tap-

ing together the shapes an a big * - .
Theh we put papler
mache over parts of, it that weren't”
smooth and painted the whole thing.

But what was most exciting, | think,

of the details and trimmings. Then,
|nteﬂes§|ngly enough, for about two —
weeks the kids stopped worklng on_

I think they just -
needed a break, ‘but for. awhile, |
was afraid that our whole, study of
the Middle ‘Ages would.comé to

- ed fixing |t‘Up
“would bring in some p|ece:9f decora-

“doing "it;
* house effect

" time to do well.

“| #1y anxious to use.

But when we decided’ to

* put; the castle on displayFin the cor--

ridor they_reafyy got busy and start- -

And each time I

-tion that I thought would be. good ~
to use somewhere; it sparked a new’
interest.

._.’

'They actu&ZZy decorated the znszdé,'

the courtyard, and the rooms9

lnS|de there were peophe made out of
clay, -spools from thread, fabrlc, _
plpe cleaners-~just about ‘everything
and anything. There was a Cloister, .
and flowers, and tapestries hanging
on the walls<'~ The kids really Iiked

! they 1iked ‘that whole doll

P 1y e ')

-

ILLUMINATED.LETTERS AND"BOOkBINDING

CAnd gt ‘the same time they. were makzng

‘beautthl f&brzc-aovered books

Ve started the bookblndlng very early, .

* and it carried ower throughout the

year. 1 had learned ‘the ‘right way “to
btnd books -at a- GAME" workshop for
teacher; At first J thought it was
going to be a huge job.to start évery-
one off, because until you Know how -
to do bookbinding#it ‘takes a lot 6f,
But a couple of °
.9irls were able. to get- everyone else
‘started. Whenever' the klds had a
long story~or some cngectnon. )

“work t@at they had done, they were
anxious to put |t |nto ‘a book P

'You kept it seﬁ up d%l the tzme? o

Yes. As, Iong as’ I had all the mate-

“I rials. here, the “¢hildren just went

. t6 it by themselves. Andrea's (fither
“has a Book store, and he brought us
some beautiful books contarnlng
Ietters.lllumlnated with thé gold
.paint that the kIdS weke_ especnal-
They. started
by -taking sthe flrst initial of
either their, flrst name . of the|r
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. _minated . letter.

—

last name-and doing their own ‘il Tu-

came absorbed “if mak1ng-fhelr own
|lium|hated letter’ alphabet,books
Some of, ‘those were bound’; with a.
‘little |ntroduct|on about what il1lu-"

" minated letters’were..- When 1 re-
ceived all the klds“’“ndLVIdual on
pictures that. the sdhool\photograph-
er had ‘taken; we pyt upf a chart of

" their names‘in‘medieyal. lettering -
next to theLr pictures and had that _.
on dlsplay ‘A lot .of . the kids would

‘-start with the illuminated fancy

Flrst letter whenever they would
.write .9 story. *Soéme of them tried
to use pen and ink for prlntlng
*whble stories--but "that' s very dif-
fleult They were doing a lot of’
rawing, mostly
. fakry tales or legends featuring,

“ at~first, .the monsters and mythical=

beasts ‘we had talked about. :Then
e came acros§ ‘something in CRICKET ~
nagaZIne "about medieval monsters

I and thé. tales‘that people believed =

‘in during that time. We then start-

PR ‘ed. creating our own monsters, giving

them strange names. A lot of theie
stories’ were about lords and Iadles,
"and princes and prlncesses, peas-

ants and . vassals )

. For the most " part everyone was in-

‘volved very. heavily at some -point.
Not everybody was into every single
prOJect but there was no one who.
-wasn't involved in some thlng at i

- one t|me or another

o

ARMOR AND COSTUMES

Af%er ChrvatMas I know some of the
. ehildren wereomuktng armor out of

pop tops

BN

. Yes, we 'd started collecting the

pop tops from soda cans very ‘early.

_ ”4’Then ati GAME we 'had a session one
"}; ‘morning with Pop Top Terk-( a man

* who makes clothes from pop tops).

Ve brought our little armored vests

PR [ T

Then somevklds be=-

. -

. ov

—
Lt

"
e
LY T
‘ '.’W

T ent kinds of people. .
picked someone that they were inter-

" along withs

'T-dle Ages’

N anem)

that .we had'madevto shoéfto'hfm; and
“he showed us: the right_ way to do it.
| thought that. it- would start ‘people

of f agaln in tryi'ng to put together .,
some armor, but that didn't happen -

until the Fair when, planning cos--
tumes, syme boys decided they want-

- ed to wear. pop top armor vests and,

knOwung the right way to do it,
found- it was’ much sjmpler--and |t ,
. came. cut 1ook|ng very‘good

- T -

After Chrlstmas we also started mak-'

lng rag dolls that the children sewed '

and stuffed and dressed as medieval

' characters. That was right after we

got nto the 1ife around the towns--

the ‘¢ 9bblers, the bakers, the vendors.
We had. a Tong list of all:the dlfferv
The children

ested in, cut out a very simple pat4
tern, and decorated it. - The sewing

I

d.

EEENRE

+

was very difficult for most of themw»

to handle, and not that many kids"
finished. " 1"guess it would have been.
‘better to have done puppets' at-that

I, time, which would have had ‘more use
'than-just'seeing a nice little doll.

~How about:, the,g readtng that went on
this work? Did you find
.that the'%zda were stimulated to

4'read’beyond.what they had read?.

they get 8¢ inyolved that they
wanted to read onks aboq; the Mid-

-m.\

Some ofnthem'di .- 1 think maybe a

_handful got.into\reading beyond. . |

‘had pulled books'¢from wherever | could
find them--in the\school 1ibrary and
Public Library--that had anything

to do with the Middle Ages, even so-
cial studies textbdpks In whigh | had
marked off related ghapters. Not -
‘that many kids were \really interested
in the textbooks. | did bring in a
lot of books that were collections
of fantasues and legends

And you read to them a great deaZ

13
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grbup became very cohesive. I o %éachers'had gdne "When | went the

cand sée it when they eat together | first time | took the recorded tour., =
and had discuseions an&ﬁahen they , The second t'ime | went without the
. came together for storiee \ : -1 tour to look re carefully and de-
g b- : cide what | yanted the kids to focus
Yes well 1 called them -' ‘on. Becaug€ | knew that the exhibit
Iot--sometnmes as often a&#our . was too 16ng for the kids. to- -go tbrough
times a day. - . . N ] the who ‘thing carefully, i wanteJ
+ . i to. narrow it down. So we concentp; P
~ ’ .How many books do you suppose you | ‘ted on the Unicorn Tapestries which%s
‘read to them7 : were | think, ‘the most beautiful..-
%7 Maybe fifteen. Some of them were "Yes, and the. mosl«immmztic too.
“very long books. Not all the‘books . . R
“‘were connected with the Middle Ages., Right Before we went | filled them
except in the beginning. And then . in on the story a little bit, ‘and we.
there were deflnntely very low ‘ talked about what the tapestries were
points of interest in the Middle : used for, whbm.they were done for, .
Ages, and that. | felt.was fine, be- why they were-done. The children found
cause | was weary of it also. But all of that fascinating, partlcularly
generally activities connected to | "the little fact that tapestries were
the Middle Ages did go on all year. .used to keep out the cold on the stone
There were just shigh points.and . -1 walls. And when we came back from
-low points-=-just as in anything seeing the tapestrles we dfd'a Tot
.. . else, | guess. . ' | of detailed drawnng again. Everyone
S o T had bought post cards of some sort.
e : . - Each ‘person fpcused on something--
- VISITS TO THE‘EﬁPESTRIES EXHIBIT maybe it was one flower or one ani-
‘ mal. We-did a lot of sketching at o
" What about the tLMe you began dbzng the museum itself; if we took a group
: ﬁ‘fhe lion? . . early.in the morning before it got °
b crowded the guards wouldn't mind our
& 'ﬁ tryinds to thlnk how we actual- sitting on the floor and sketching in
‘ lf got started on it., | guess one * | pencil. And most of the kids sat
of the biggest pushes we had was ' right up close to the tapestries” for
_ ‘our visit to see the tapestries. as .long as twenty-five minutes, with
- 'Before we went we had a session : people milling all round them
" at GAME with a professlona§ a
. natural dyer. Some kids.got in- How. many trzps in atl, and how Zarge 4
: "to that, and we started thknng were the  groups of c¢hildren? }
about’ themes again. They already
had a lot of background information 1 think the largest group was ten.
about the Middle Ages when they went twnce, ‘and one of my student
finally went to seef the tapestries. ' 5teachers went a.’couple of. times, untll
: at the end of March. ‘And they o we covered everybody.
& were absolutely thrllled--every sin- : :
' gle group that went. - e What was the nature of the znterchange
' - with thg other classes: who were doing-
Had you gone to the exhibzt by your- . a medzeval theme7 S e,
self first9 . g
. Rnght after the tapestrnes vnsnt we
| had’gone twice before | went with made a 1ife- -size papier mache lion in
the kids. And one of my student ~1 ‘our- class. And” Carol Karas:k's cldss
. P
. . .
. 14




made' a large unicorn. And it became=

~a competltlve sort of thlng

k}

|

Didn't they dészgn them with the zdea;

of their bezng together as they are
now? T

No. They were not ornglnally planned
to be together, but it turned out -
that way. When the kids decided on -
the ,lion, the unicorn. had already
been started. We had decided on ‘the ~
lion as a group. As soon as we men-
tioned papier mache everyone got. y
very excited. And agaln we started
~pulling together all'sorts of junk
such as chicken wire and boxes. -
And again we played .around with

the pieces and the shapes until we
.had a basic structure, the whole
time looking at this dne. partlcu-

lar picture of the lion from a.
magazine on tapestries. We start-

"by taping and stapling to make -

Tt firm. And we nmust have had on
.'maybe twenty coats of papier mache.

How did you pad it for shape? It
didn't look like boxes to me.

We had gotten hold of some foam rub-
ber and. that stuff that goes under

~ carpets and cotton, SO that we could
make curves.

- It was a very curvy and natural-
Zookzng Lion.

It looked very kingly too. ‘I think
they really captured the same look,
or feeling, that the lion had in

the tapestry. So many.children.
worked on him. They all took turns.
It took an hour just to mix the
rlght color to palnt hlm

Were there some chde%en who stayed

. ”;wzthﬂthe project more than others?

Two people worked on the face be-
cause th;y were the §ood artists.
And two girls loved to get their
hands a/J messy, so they were the

Y

<
[ ~

L ‘ones that did most of the papier mache.

’But I'd say maybe twelve to fifteen
people made some sort of contrlbutlon
to |t Everyone put in ideas -\ when we -
were first doing the diagram of what
we ‘wanted the lion to look like. Some -~
grgls became busy making the mane.

We ‘did it in- patches, hooking yarn

~ovel little pleces of dixie mesh and
theh” placing ‘them around his head and
neck with glue unt|l we got a truly” -
bushy mane. But every kid had something
that he or she liked to do that flt in

. nlcely

How long did zt take f?om begznnzng
to end? - .

Oh, | don'flknow--mayhe four to six.

weeks. But again there were periods
where. kids would take time off ,
for awhiTe, which was good because it

gave us a, chance to stand back. The
unlcorn was finished.and put. out in-
"to the corridor on a Thursday or a
. Friday. And then .on a Monday morning
the first thing we saw was the uni-
corn with its legs broken on the i
flgor. And I' said, "Our lion is not
§6§ng out there." '
That beautzful piece of wrztzng by
Marie in your class developed from
that incident in which older boys
who came to use-the school gym fbr I
basketball practzce broke the uni-
_eorn on display in the corridor.

Yes, she wrote a story called, ''The
Legend of the Lion -and the Unicorn."
In the story the unicorn was out in
the hall and he was so' proud and
beautiful that the lion got jealous
and sneaked out of our classroom and
went down the hall at night and.
scratched and tore at. the unicorn
until it fell down and was broken.
Then the cleaning lady came and

"vthe lion sneaked back on his perch.

The .charming. thing was that the
story was written as-a medieval
‘legend in old English style. Then
the lion went on display at the
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Metropolitan Junior Museum cafe-
teria. And when the lion was de- \
livered back Jto the room, ‘every
single kid got up and went over
to it. It was as if the liorr was
alive to them. They were hugging’
him and stroking his mane and talk-
~ing to him and saying, ''Oh, we're
* so glad to-have you back.' And
'so the art cluster teacher and 1|
decided to put the Tion and the
unicorn back out in the hall on
“display. Fortunately nothing
happened; in fact, they've been-
preserved very well. Seeing the
two of them together, the kids
often talked about the lion and
the unicorn as being friends.
\ They developed real personalities,
\\ the \two of them. :

TOWNS ‘AND SOCIAL SYSTEMS

Another thing to mentzon 18 that
beautiful relief mural on the class-
room wall of a medieval village

© with cardboard houses mounted on
it. .

That all started when | was reading-
.to the kids about town life. We
talked about the difference between
a merchant ‘and a craftsman, and
about how the town was set up.
-pecially. interesting was. the fact
that craftsmen and merchants lived
above their stores, which' of course
carried over into the towns much
later. Another interesting fact
" that the kids never seem to forget
is that the tops of the buildings
were built out--the builders were .
using all of the air space that
. they could. Each house was con-
nected. The streets were narrow .
~and very dark since the buildings .
would jut out over. the streets,
You could put your hand out the
window and almost shake hands with
the person across the street be-
cause that's how far out the. tops -
of the buildings were built. 16

I

~ES= »

, shapes and thirgs.

-~

across the street because that's how-
far out the tops of the bunldlngs were
built.

At this point someone said; ''Let's
build a medieval town.' Aﬁd again
we started collecting boxe
Then someone de- -
&o do the

c:ded shewanted

' man and started worklng on th bQI]d“.

‘ings and tradesmen's signs. hen we -
finally had about fifteen djfferent
buildings we put.yp the mural. Some
children started sketching the town,
being very careful to put in the
fields in the background... They drew
in peop1e'working the fiéﬁds or.
-carrying wood. " It's interesting
~that they put everybody into action
poses. Then we nailed and stapled
up'the houses along the road.

And didn't they also build a large

model of a medieval house with an
overhanging second story made out
of corrugated cartons?

Yes,‘that was a very large one.;.lt

was made up of two T.V. boxes. ’

THE MEDIEVAL FAIR .
. \ .

When did you decide to have a MedtJvaZ

" Fair and how did it come about?

When we had flrst talked about this
Middle Ages theme way back in Sepﬁem- ‘
ber, one of the first-things | asked
was, ''Can we have a Medieval Fair?",
and the idea stuck in my.mind.
When the weather started turning
good--and our class had never really
done anything very big and the wholc
corridor had never done anything to-
gether--1 thought maybe it would be
a nice culminating activity for
everybody. All the other teachers
said that they would 1i® to be -
part of it. So we met every week |,
to brainstorm and came up with a lot

s
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e as accunat \as pdssvble

. ‘, ’
' ' . g
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' B
of |deas - Thcs went on for seven or -
“eight. weeks, " | think. .. We decnded
that everyone would tome in costume
*and that the drinks: would be some ,

. sort of medieval wnne or punch We

“had learned about’ hetbs from visits
to ‘the Cloisters, andvone class did .

, the actual p]antlng of herbs. We
had Iearned @ great deal about
cooking. from y. student “téacher,

.and we had"’ prepared medleval-type
breads and soups’ and Jams and jel;

L lies For the Fair we JUSt d|V|d- _

ed up. akl ‘the. ldeas among the' five 1: .
classes™ But I, thtnk mos¥ of the'

time’ was‘ ,5pent ongm ;i. “our owh . .

. costuies X 4 trying to get thlngs ;;‘

“in myh&? 5" )nds ln the begl
ning ofi the Jepr | stressed: Jook- et
_ __cng carefu1|y .at thnngssand not u:u- o

For their puppet show I ﬁﬂﬁ' el o
that they got books. and pzatures o
of medieval costumes and too@ @ﬁﬂeﬁ
to  examine them very cdrefublys- J
discussing all the special details
of trimmings and jewelry and fab-
rics to make them look authen- N
tic. :

For the costumes we made a list
of what everyone wanted to be,
and we pretty much covered every-
body that we knew of. We tried .
not to duplicate anyone. 'We had
a vendor, a cooper, a locksmith,

. a tinker, a baker, a magiciany, a
jester, a lord, a lady, a prih-
cess, a fortune-teller, a squire,
a few peasants, and a monk. And
'yes, evél a minstrel.

For maybe four or five weeks every-
one worked on costumes whth the
sewing machine and with help from
parents. ne girl took things

home to her mother, who would sew

-

espeCIaIIy the day of th
» “», “. )
uE\ome of the chzldren did allsgk .

NN

. impressed with that.

tkem up and Send them back the next
day . A couple of parents did . that.
And a“couple of parents came' into
the room and helped a g eat deal--

a|r‘

o .

thezr sewmngithemselves9

-

. . ‘. . <o
. "\&- \ . . . '»_\ S
\ () N

Yes45 and we had so much _]LISt
a 1|ttle‘from everyhody. f
remember” 1. had a lot of: trlm..;,'

mings f{pmsyou and from everyone s
attlc .- T ,

5

qilllng j
yQu '

l_\ FRE
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*_fI was ve)ﬁainﬁerested in the wvay the
'ﬁchzldpen

rked with all .the excite-
-mMent going on about the costumes and
fhs~puppets ‘Everybody was very in-

‘vdlwed--and very self-controlled con-
ws%dbrzng the dynamic nature of the '

- project.. And one of'the things that ;
impressed me very much was that chil--

dren like Marie and Lovett who had.

not wanted to make puppets at the -
time of the puppet show came up
after they saw the other childrer's
puppets and asked to make thém.

You had very wisely kept all the
materials available so that they
were able--once they were stimula-
ted by the others--to gauahead and
do it for themselves. I was most
So often if
ehildren don't do &k activity at
the time it's offered, they lose
the opportunzty to do it at all--
there is no chance’ to do it when
they 're inspired.”

| have all the

1 have found that if
'-materlals around--lf . leave them
4_‘out--lots of times the kids will go

to them. And without needing my
help and by. just asking me where:
somethlng is they can pretty much
do it on their own once they have
seen a group that has already got-
ten started..

F&_ o
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.the color of the tissue paper.

,-shining: through.
- pass by the school at night said

)’l"

| should make the point too that dif-

.ferent people have come in and con- . ¢

tributed something--like Ruth Lowy, -
who introduced the stained glass win-,

“dow work. ' Then ‘it would be carried
:}by \the“cblldren ‘When we went

the Clb ters, one of the things

we [o‘-~q a Mere ‘the stained glass

winy ‘gpd' happened that this
was, Jst time." Ruth had
dec ‘ ﬁhre windows out

in t ,'dpr could use somethlng

other N zhe usual Christmas kind

"- of decoratlons, so she got the Kkids

__to | look again.at: the themes that . ___ —_
.were in the stalned glass wundows-- '

. Nery rel|g|ou:
featuring’ pri
Biblical scen
sketches firs’ ‘ﬁ»hen, using black
paper adnd scis3ors they cut out
figures and then put colored tis-
sue paper behind the cut-out. It
sounds very sifiple, but it's: real-
ly very dlfflcult to know Wwhat to

cut out and what to leave in.
b

by %, monks, and ,
*ﬁj"The kids mad& - .

YA

, Yesl it's sze a»post%zve-negative

Some k]ds.}Uuﬂa out tbat if you cut
“out the ‘whole thing you're.not left
with, very much, $o you have to vary
And
the first ones they did were really
fantastic. They looked great on
the black paper with the. light
People who would -

the "staifed glass windows looked
so nice. There was always a ',

ljght:left on at this end of the.

OOrridbr and it shone through.

A couple of months” later they ,
‘really started getting very rag-
gedy looking.* It was turning’
Sprlng, and we. had decided that
we'would try it again and just o
see [if the kids might be intef- "'
ested in doing another set of win-
dows on light-colored” Paper using,
the themes f rom the tapestrles

_Each one was_incredible-~so much

P b w 4 L ﬂ
. . . s ’ k . ‘ :
fiif‘STAINEDgELASS WINDOWS - ' o And sure enough, they reaJL§ got very

much into it again. They were more
sophisticated the second time. In-"
stead of using scissors we used raz-
ors, single-edged razors, and | was .
‘@ bit worried,.though | guess by
that time | knew the kids very well,
and | ‘knew that they could handle
it.” So using the razors they were
a to make the paper strips look '
llke the leading in stained glass
windows. |t made a much finer cut.
nd they found out that you have to
cut on a piece of cardboard or SOmeI
- thing a llt%}e padded. We must have
worked for maybe two weeks on those.

more superior to the others.

Yoy also did some. mosdics, I noticed,
That was another thing that was in-
splred by trips to the Cloisters,

as well as trips to see the Armor,

i

when we had gone through Sa otheﬁ
medieval art rooms. and J&ok@¥ at the
mosaics. ‘| started th§¥njt h just-

"a few kids who | ‘thought could han-
dle..it. ‘1 wanted them to do it with
tiny squares so that they could.get
in more detail. And | was very sur-
prised -fo find that so many- of them
could handle it. Some kids didn't

'Lbothek with the small squares, but

did very effective ones using the
one-inch squares But what was in-
credible to the kids was that al-
though éverything they put down had ~ .
a straight edge, they could still cre-
ate a curved look, o S

.,

POSSIBLE EXTENSIONS -

Obviously, your whoZe currzculum .
this year was really based Q§g or: yﬁ
‘implemented through, art. IS*that .
the way you plan to work in the '
futune? Did you feel-you had an
_especzally artistic group of kids, -
or did_you feel they became that

way because of thezr interest in

the uvrk9 P
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| think they became that way. 1|
think thére were a handful that Were
very artistic to begin with. And

think that as a whole .the class. proved -

. to be an extremely artistic group and
" -a group that yorked together well
both. on’ 1nd4vndual and group projects.

Do you plan to work extenszvely wztk
- an.art appraach next year9 :

Well 1 happen to be an arts and
‘crafts k|nd of person

I don't think you couZd ever have
~ had -t-his kind.of curriculum unless '

" you had a great deal, Qf féelzng for .;

zt yourser

That's my Strength and tha) s what

| llke, and | know that 1'm going
_to contrnue with it. But | do feel

, ‘that | have to expand it.mare jnto

" “other’ #reas that aren 't so easy--

_for |nstance, | can't tailor science
a great deal to art work-<

: Nb, but you could have tailored some
-sczence to hzstory Did you do that9

T“Yes through inventions.: But |
d|dn t get into. anythlng else in,
as, much depth as | did with the art
work, the literature. and the writ-

ing.
: 1How about the development of the

" class on the whoZe? We said that
Egey Were véry socially mature and

at they were very deeply imvol-
ved. }Dzd you feel that bver the
year ou saw a tremendous amount
df intellectual growth in them

throu'h ‘this way of working?"

ne thing that- hel&ed was.. hav-
ing a lcarry-over of eight fifth-
‘grader, s ; 1 had them last year as °
fourt! mgraders, and they knew. me and
knewithe way .| worked’. They were »
very good about helping the others--
especnally in the beginning--in help- .

Y |ng them apprecnate my ways.. ‘It was
o

Yes,

‘¢
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interesting.. | remember the comments
way back then like:. .'"Now we do this,
and .then we do that " and ''She doesn't
think you want to do it-that way," or
'"She won't like it like that''--and
things like that.. A few of my very ',
sophisticated fifth graders became * ¢
very friehdly . with some of my new
fourth graders, and t think there” was
some of this striving among thé young~
er children to do what the older ones
coutld do. . 1've found that when ybu

-have kids for two years, the second

year is ?ar superlor

I know there were a coupZe of your
little boys who. even though they _
were Mot really academic achievers;

“in the sense that they probably were'
,not good readers or gbod math students,
were so very, uery much imolved.

‘A. is the kind of child. who takes
everybody around to see-what' §.going
on. And when he takes someoné,f,
- to seethe tadpoles and the fzsh nd -
the puppéts--and everything else ~
that's going on-<by his way of tell-
telling the wisitor or other adult *
‘about it, it i evident that he's '
taking in everything and its signifi-
cance is very clear to him. So the -
" chances are that he has come a Zong

|.vay by his being: in this kind. 4? .

sufrounding. It's not:. like u ehild
who has to.sit at a desk and can't
read the book or the blackboard and
‘80 misses out entirely and stops
Zearnzng aut of sheer frustratzon

“For.a lot of the boys who are non-
achievers, and who really 46 rebel
against any sort of wrlthR work |
and read|ng, the art work’ ‘that went
on this year was very good. How-
ever, 1 .don't know how much | did

- for-‘them in terms of gettnng them
to express themselves in. wr|t|ng '

W@re they znvoZved in all the storzes
and all the reading that you were do-.
ing, and w en you had dzscusszons9-

"
N L J Ceelie .

:At times.
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And their wmtmg, dv,d it- unprove '~

8some?

: . . »

' Yes, . thotugh not compared with the
class as a whole, byt gompared to.
where. they were at the. beglnning of
the year. Just the way they pre-
sented a piece of writing became ;-
"better--for instance, it was, neater s..,

. .Tooking. Their- penmanship ot better.. .

-Some could spel] more words correctgy

Did they say more? Did- whaé they
. had.: to say. have more content‘%o Tt?’
N %

:Some. But a lot of the time they
" would wrlte yery repetitive klnds of
, thlngs : N

- Have they c,omé from Open Corridor?
Most of them, no. _‘Some, :yes. .But
I had.a pretty large group of boys ...
. that came in at different times
during the year. ,They came new. to .
‘me from other 5chools, not from an
Open Corrndor

Are you keeptng them next yeaﬁg

,A_Yes. <

»

It will be very interesting to see -

'_:where they will go' in another year.

Where do you-sege, your curriculum - go- -
ing - hext year7’th you have some
' zdéas yet7' B i

‘l thought of contlnunng on fram the
" Middle Ages into the Rendissance,

but right.now. |- haven' t researched it
_enough myself T o

It wouZd be nice conszdértng the mgm-
‘ber of Spanish children in thé school
if you got into the New World and,
some of the Renaissance in:Spain, . 4
"eoncentrating on some; of’the Spanzsh ‘
exploratzons.;

l thlnk for many ‘of my’ achlev;ng
kids | really have to get into
: more sophnstlcated kind of work.

Some of them, | think,:feel that the.
art work is nice; .it's fun .and they
enjoy doing it. But | think they
feel they are ready for mapplng and
gepgraphy. | had ‘tried it this year,
but I nevey found the right time or,
had enough good help from our stu- -
dent teachers t6 be Able to-take a -
group that was ready to get. into

;| mapping. I did a little bit with
some kids, ‘but. certainly not td the
extent that I would have kiked to--* .
looking at Europe and the-cities, -

N

. do!ng scale, and bringing math and'jaﬂ]'

science into it a lot more. We .-
could ‘have.gotten more fully ing -
to ;the’ whole area of |nvent|ons.

n-

’

WéZZ if you go on now; znto the, "
Renaissance you should getito GaZzZeo
and Leonardd and the- beginning Jf .

the seientific enlighterment:~. tele- ’
seopes, . astronomy, gravity, thght
and even rockets, plus the begznnzng

ﬁ*_"‘ of the study. of natural science.
LI 543

£
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Last year, | had aken many trlps\ | and turkey bones--ln fact it was - \\\ :
with my children to the, Museum of _ "_around Thanksgnvnng time that this
. Natural History, and we. had often 3 blossomed--and lamb chops bones P 5
* talked about prehlstorlc life byt .. - b RO
. it neéver actually developed intoa. . The' pa?ents were really cooperat1ve-- -
~‘théme. This year, since about ten = - |, they sent in all the bones’. We'built
I'of the.children had beem in“last . a flat dinosaur with the’ bpnes, and
. .year's class, | felt that: we could" thén'a few children built more threes
- attempt .some study of prehlStorld‘ ‘dimensional things. ‘We were even -
life. -So we-took a trip again to | able to put together a vertebra.
.- the Museum and this time VIS|ted . Many of the children began to draw
only the dlnosaur wing.. . o 1 in the heads*-some with teeth and:
S S - | some wnthout We then. got into . the
.The trip |tself trlggered a lot of' . | study of bones. We began doing: gen-
discussion” about prehistoric life-- eral balancing and meas ring with
how it began, how thlngs are d|ﬁ» bones: ‘how many bones in the balance\ ,
ferent now, and so forth. | decid- -} scale wiTl equal ten hexagons? Qut ( .
~ed then that we should takeé 'mini". . | of these.we-created pattesn graphs.
trips to the museum with fewer We selected a long .turkey bone to
children just to see the dinosaurs, use as 3 standard measurement (it
"~ so as to examine them more‘carefylly. happeried to*be about ten “inches).
And so we did.  We took paper wfth 1 Then..we made dupltcate paper copies
us and drew ‘some very good sketches -of the bone and one large.graph for
of the dinosaurs' bone structure. - measur ing how bones tall we
- The. chlldren were very’excited . .| were. ‘We put ?eggbbone graph. up in
about it. I found. that.anything . | the Corridor, and it was very nice
- that is connected with monsters\ "~ | because children from other classes
interests children. Many of them - ~ | would come by and they would measure
really didn't understand--especial- - themselves and see how many ‘bones
ly last -year--that dinosaurs were - talJ they were. - Children who drift-
nat figments of our ~imagination -~ . 1_ued into the hall became .intrigued
: ‘but animals that had actually ex- with, ‘what it was all about. We al-
/. .isted. WHen we came back te our - - so got into the actual ‘weighing of
"classroom | asked the children what bones. - . .
) they would Tike to do with their- - f’ . ' 0
"information, and a lot of them _ "I was always looking for possibili-
wanted to build dinosaurs. “So . .. ties--things that we could do to ex-,
»  they started collecting chicken . - tend our study.‘ So we went on another,
. A L . 1N . : ’ . . S
E J-( Tl ‘ . . lx - —_— . ) ) pa s
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mlnl trfp to' the museum, and thlS

- .time, the children began writing -
*downAthings that. interested them,
sometimes using difficult words

They ware beglnnlng to ask; ques-
tions’.about the meaning of words:-
On tny part, there was muth more
focrfilihg in on what thlngs meant
. and Xplalnlng words .to them. _
Some of ‘the children began. maklng'h
d|nosaur .books. -THey drew quite’ -
3 curate pictures .6f..the dinosaurs
. and wrote dowd interpretive falts
' ut them.
.dinosaurs from parents and ‘bor-
,wed’more from the library.  final-
©olly, we reallzed we had gathered e)
any detalls that it would be a
" good idea: to compile .a whole book
'+ -aPout diposaurs and prehistorlc
" life. During class’ meetldgs we '
. chose, ‘what were ‘the bgst:u¥ ten“%y

'7} \\pleces and what we would ll e to® 3

remember,- and these we pastedgln
the book.  The kids were: very,. very
‘happy to have aproduct that .took i.
on a definite form. They would
pick.up the book and” try to read
it. There.were pictures in there
too, and that helped spark the
interest. in the readlng of it.

Later, the cléss anvented and be--
gan playing a game consisting o¥
questions they .made up about.dino-
saurs. If you Janded on_ a certaln
“block on the game paper, you had
to'pick a card-and answer the
;" questiom written on it. Ch¥ldren
who were not yet fluent ip read-"
ing ‘would participate in th;s, )
getting jhelp from other: chllﬁren
if they needed it. And then ¥f
they didn't know a fact, they
were interested enough to go to-
thé table set up as.a dinosaur.
reference area-and find out what
the answer was. . -

Now, at some point we took another ..

mtnl trip, and the children became
tghested in 2hf'd|nosaur e99, and

that ghey didn't qulte understand,.ui

We reteived many books

Kl

= paper

'a'questlon about othet t {ngs thas
| are hatched ‘in. eggs, and t .
1 sparked a series of discussions L

:stnmulatlon, l\would,put Qn a
- film showing or 1 invited ‘some

. - to talk to them.

"1 Natural Hnstory ,
ly would have: COSt us money but o
'GAME was able to pay for it.) -

.in fact oné of the girls tr|e¢ to
-sketch it.
«'began sketchlng crazy eggs,“ertlng

After .that, tke children

gbout them, imagining that they were

_inside them, and  what they would ‘be

doing if ‘they were a digosaur. We

‘got some. fantastic stories out of

that which we’ put ‘in our class news-
One - of the chlldren askéd-

of how things start and how they.
grow. . After awhile, when | sensed

. that the children were: becoming a -
~little tired of seeing the’ _Bame

things and"'not havnng any new».n_
authorlty from the mu seum to come’

Fortunately, GAM
up a class at the museum with a
staff member of the Museum. of ..
(Thi's ord\narl-

brought our dinosaur drawings wuth
us and somé of the books the chil-
dren had made. The lecturer called

_,up each child to 1ift the big dlnp-

saur bone to feel how heavy |t Was,"
and . he showed films. 'He was 'im-
pressed not only by how much they

1 knew, but also by the questions,

they asked. The class met for --
three Thursday ‘afternoons--from
1 to 3--and altogether it was a

_very good .experience because it"

tied together a:lot of ‘what we . _had
been donng At this time, too, we

" were- scheduled to-visit GAME, and

the children who were most inter-
ested in this theme made -dinosaurs
out of junk materials and continued
writing their dinosaur books: They'd
share their work with the whqle
class.

o considerable information about the

22

dinosaur v :
that existed at that time. 'We were
able to start bulldlng a d|nosaur

R

ranged to: set .

"By “how; -they-:had accumulated

.and the kind of conditions

u
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.*model. , C s T iim the schoot. The Art Cluster\
v [ " 7| teacher and I decided that the‘ggﬂ
- We’ thought of the thlngs that ex- . |to tie' the first and second’ graders
Jsted then and that exist now; we in wou d ‘be”to explore the myths
" took’ ihto account: the fact that . and ;he monsters. We started by
the. earjy dinosaurs didn't have > . readlng the children Maurice Sendak's.
4. teeth and werg theréfore plant .- | WHERE THE WILD THINGS ARE~ We
eaters, and that the late’ deo-i . .| brought in pictures of monsters
saprs had big teeth, were the .- | that had been painted durlqg the -
'meat eaters, and, in fact, ate up . T Middle Ages and talked about why’ ‘
,the other ‘dinosaur’s “and that' ] .- ' | people believed in such thlngs--how ¢
" why ‘they. died of f. AIl thijs in- - people coyldn't travel then,and so
formation was partialtly represent=-- | didn't know that these were just -
, ed" it -the dinosaur figure we made. ™" | made-up storiés. ‘We learned about
- There-‘was some dISCUSSIon about . .. | the different names that. they gave
how many years, ago’ the dinosaur - -~ - ,monsteérs:. in those days: for example,
Tived. 1t was. hard fﬁ?‘the chir-. the manticore, a. legendary animat’ '
dqen to conceive of its existence .. with the head of a man, the body
~at all, but some of ‘them were able © | d¢f a lnon, ‘and the tail of a. seor-
to make the connection between the . -|.pion. We tried comparing some oft

dinosaur and living ahimals 'simi- _ | the:dinosaur names with the ‘monster
lar in appearanCe to dinosaurs. . _ rnamesfa 'd. we found very little. simi-

- Some .of them even knew that the oo 18T y‘be§Ween them. And, of course,
" ‘monsters.in many of the science ’ﬂj‘fwh we., took.a trip to the Lloisters
fiction fllms that they see are Cfiwe” §aw acggal large representations of
really ‘enlarged lizards® - : : moﬁ?térsr we 'saw the Unicorn Tapes-
| tries. ‘There was a 16t of reqdlng
we a}so got into some creative dra- going on; in fact, to ‘this day-- =
matics as a sult of the excite- " | 'some six months later--we re stlll
ment about dPhosaurs. ‘| found . reading books "about monsters, and
‘that my children were so stimula- } we Bnjoy them very, very much.
‘ted by thinking of a big beast - : ‘ S
that they wanted to act like ‘dino= When spring -came, d new student teach-
saurs afd like monsters. Some of "l er was assigned to my classroom'who
my younger boys, in ‘particular, was enthusiastic about growing th|ngs
who*were not able to get involved . from seeds. | saw this as tying in
in the academlc*kand of activities, with our study of conditions that ex-
were pulled |nto*work on skits isted during prehistoric times-=con- ..
. through the makung of costumes . . |ditions that. helped the dinosaurs.
and the ‘making of head¥ 1like dino- grow and that also caused them to
‘saurs.' We inclided a person, . |die out. We tried to imagine what -
though of course, peoplé didn't : it was 1Tke, how the dinosaurs grew, -
~ exist then. The whole class was . - and where man came in. Then we start-
interested and absorbed in this * ‘ ed a -project on living things and - ‘
»project: D , . Jhow they began. We brought frog eggs
- - . . -linto the classroom’, and’ the chjldren .
Some of the chlldren truly be- - T examined. the frag eggs and said,
- lieved dinosaurs to be monsters. - - - '"Wow, these eggs are much tinier
In general, there was an interest .*: than the dinosaur's-and: are not.the
in monsters, and this interest, ‘it - same kind of thing. " Then we were
.seemed to. me, could be connectede/- able to catch a couple of tadpoles -
‘with the. study of the Middle Ages . |and this was/a very exciting 'thing:
going .on in fove classes.: elSewhere '{ ‘to. see. We made a chart of different
TN 17
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animals.and’ |nsects with theSe maln
headings: Animal s7The Food They .

', Needed to Grow/and-How They Look
“Now. We: ttled to make some con- ., *
nection between things. We chart-
ed real guinea plgs‘because these -
i classr00m, a big tor-
also in the classroom, frogd
se” we had;the frog eggs. Some

< >
What we \wanted to find out was how .
“things really did 'start, tot just
“how children thought they started.

So we. brodght more books into the :
classrogm, ™ books on guinea plgs,

on turt es,nand bn frogs to add

to our‘dlnosaur co]]éﬁtton. The
science area wa s becom;ng pretty - .
rich, nof only w“fh*books but with

_many |nterest|ng thlngs to look

at. 1 think what happened was .
that they really began to under-
stand ‘what' researching something

‘was' andfwhat dlscoverlng something

was. Earller rn the year: | .had
worked’ on gettlng my. children to
want to»go up to the. Library, t¢
want to find about where they
could find. an answer to something.

‘Now at the end of .the year b-would

. deeper to find. out things.

bear, ”Hey, look- it-up-in the
Library!" There!s much more
awareness that things are not:

just what they’a pear to be and
that you have tofdelve a little . -,
So-

~at this point a few children do.

go up to the Library to do some
lndependent researcR, get help
from the Librarian and bring..

back |nformat|on t& the.class
about frogs, because that was what
they were ma|n1y interested in.

~They then réad it back to the

class.” “This g|veScme a great

deal of pleasure--to hear them

read their own . research out loud

to the’class.
¢

We decided to start a book to be

titled Other szzﬁg'Thzngs, rather

Y

.g'

en were |nterested'|n p1ants,u
we. added plants to the list.

"o

) .
. had just had chicken eggs hatch}

‘

art egg.and you hatch."

than.put the new material in Thq‘
Dinosaur Book, not'only because it.

-was different but also -because our

dinosaur book #as getting pretty
full,
found out. For example,” :
happened that one of the classes
upsthirs, an ufpgr grade class,

-

We added a lot of facts.about"
different living things that' we,
it just so-

We went up to see the chicks and.the
childreg_yere;very excited by that. .~

They were able to make some connec-
tion with their* study of the frog
eggs. -

.When we went to Riverside K ™

Park and saw little blue eggs-in a. -

nest,, and when we were' lucky enough

to see our gerbils drop out, there

was a whole new -awareness of how * -

life beglns. 'Ihere was talk about
how. humans. are born. Some chll-
dren said, - VBUt we 're. born, from

an egg.' Then somebody said, .
'""Your. mother doesn't have you as
Most of. ¢
the children were very aware: of
that;

really believed in when | was lit-
tle. We djdn't get into any, so-
called sex ‘education discussion be-

cause it actually didn't comesup;

if it had, we mlght have taken it
up. : .

s

: The children were.beginning to .

[y

brlng in seeds. "Those who had

started to go_up to the country on

weekends were’ bringing‘in.live ,
plants.: At that poing | attended
a three-week series of workshops
at GAME after sch planting,
on germinating seeds, on cut}ings,
and on how to make terrariums. |
figured this was a good time to ‘.
get into growing plants. There
was ‘a connection here because the
children realized that plants
have to start somewhere--we had all
of these live plants that were al-

ready grown--but where did they

begin? Many children know that
plants begin from a seed but they

A 'h o

i
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there was no mention of_the s
~stork syary, which some children

ey
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really don't focus in on. the condi~

- tions that are needed to make seeds
- ogrow. -

They had beem: focusing. in on
the conditions for growth that hu-
mans, guinea pigs, frog eggs and

the dinosaurs nee}sd Now, it was.

" the time to ask questions about B

plants. P

1 had grownh seeds with children

"over the years--lima beans, Kidney

beans and others--but we hadn't -
really studied the- condltlcns nec-
essary for:gtowth. This time, be-
cause of tHe experience with the -
study of dinosaurs- and other ani-'
mals, | was myself much more:in=

' ‘terested ‘in understanding the
- ~factors in growth for plants.—»At

GAME, the workshop Ieader on -
~plant|ng did not simply say, 'Well,
you use soil.'" He helped us to

. understand better what went |nto

the “soil; that soil was actually

.-sand, rock, and decayed plant and

animal life, and that we could
make our own soil, by puttlng_l
vermiculite, peat moss, more. ~

_sand, and fertilizer to enrich’

it. He showed us a piece of
mica- and pointed out that ver-
miculite was actual I crushed mi-
ca. When 1 got back to the class~
room, | shared all my new informa-

tion with_ the children, and then. the -
children went to 72nd Street and pur= .

" chased peat- moss, vermiculite, -and

the fert 'Nizer.

So it was a whole
shopping experience, too.. The chil-
dren found out that these things are
quite expensive (the bill.came out
to- somethlng,flke $9.00). "We also
had to get plastic shoe boxes to-

. put the plants into--the ones. that

>

we wanted to seal off from the air. -

Then we proceeded tolplant the.

seeds in.different kinds of condi-
tions. We planted some of them in,
the dark, some .of them in the llght
some of them with water, just water

“and ne sonl, snmply

th vermicu-.
lite, some with Justw§§a1~m§i%; .
and some of. them with the whcle .

) s

4,
N .
comﬁlnatlon of fertlllzer, peat ,moss,
and vermlcullte. We also sealed off
ssome’ glants in the plastlc boxes. ¢

il

.| The experlment was. then ready« to
*| study which way the seeds would
" | grow the best. We. recorded ‘this in

chart form. It wasn't really pos-
sible to have all of the children
take over the chart becayse some
children are not as consistent as |
they should be about keeping a chart, -
J observed who was the most enthusi-
atic about the chart, and then placed
about ten childrep's names on the _
big chart.  Therg were boxes tyled |, -
off on it about €he size of an in-.
‘dex card and there were index gards
left beneath the’ chart. On the.
first day when a child planted, “he-
wrote on the card what'he did=--
|-what he put into his little"pot,
what kind of seed he used--and he
*drew a Tittle picture of the. pot:
“Then the next day he gimply said: - -
“ "Nothing has happenedaﬁb far."
When we came back on Monday after
the weekend, the seed had just be-"
gun to sprout. So he drew a lit-"
tle.picture and_said,-'Gee, my
- plant has just begun to sprout'“
“and. he described what was coming
up: "t isn't'really a stem yet.
It's like bent.over." And he con-
- tinued to do this. Now, we had the
chart dtvided up so that ther®
were»about three children who were
recording their seeds growing in
".soit, light, and water. Three
others were recording growing
seeds in.the dark. Some wefe grow-
ing seeds in vermiculite and some
4 in peat moss. We found that the
children'who recorded the greatest
amount of growth were those who
had used four o'clotk seeds in the
whole.soil mixture, including the °
1 fertitizer, in the light. ‘It was .
|nterest|ng to see this comparlson
We didn't actually get into measure-
ment in inches because .we didn't
see more than about thiree and a
half inches of groWth in mast “of

A F
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the plants, and thns would have be- ‘ — - — -
|, SUBSCRILBE NOM

come a very. minute klnd of comparlf
son. _

- With this age ‘group |t‘seemed to .
de very valuable just 'to compare
condltlons and what was: growing -
_rfhe most. . This whole: plant pro-
 ject, | féeP “made the children
observe, a }ot better and  made
them put‘thelr observatlons into
actual writing. -These activities
“tied in with the stydy of dinosaurs
and ‘other animals because of the
. observat1on and recofding.. You -

._” see thlngs but how dg. you record *

/ |

“them in order to. remémber? At the
moment of observatlon, it doesn't

. seem important to many chlldren
" to record it but when they have-
{x -something 1ike a bogk and a chart

..

S fﬂ that are available and they .come .

+ back to it s, it's veryy very nice.
e Chlldren can see that .product and *
‘they're”very proud of - their work.

" They've learned from lt too

v |

14‘;,

There's also ‘the who]e thlng of

- working:togéther on' a projéct.
Many children in the class were _
brought together by projects like

* thi's where everybody was.working
to compare: what was, going -on and
where all were .learning together.
It®was a very. successful project.
By the last week |n ‘June; the
children: are ‘goipg to take many of
‘the- plants home ; Q’they re very happy
‘about this.. It isn't simply: '"Oh,

-1 have -a: plan " They know what
went into lt ;vd why they were
successful.”at growing the plants.
~ Who knows--if there were more time
in‘the 'yedr we mndht even have
gotten fnto. another extension of
thlS study of l|v1ng thlngs.

. 1
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he teachlng of keadlng could be done
in a much ore JnJoyable and meaning-
ful. Waya- Wé were convirnced that:we
should~‘|n éffect discard the basal .
fprogram. What motivated us
] | q.read and think about a
1anguage experience approagch to
readlng was" oup’partlcnpatlon in an
Early ChllthQ§ reading -course with
Catherine Molqny -at City College.
. . Then .tgo ,Hnatysis:of the children
{“”“'We were’ teachlng proved to us that
- ra chj]d‘§"exper|éhce and expression
. ‘could, be'the" prlmary source of his
learning readlng " We had. seen
erough of .the teachlng of word at-
tack skills as a separate subject--
their lack”of meaning to the child
and their lack of integration with
reading process.
struck in particular by the fact . ° _:
that children who had not been
"pushed" through a traditional ‘bas-
al approach in our first and second
grade -classes, because they did not
seem ready to read, still had de- :
veloped their own system of decod=*
ing. We felt, finally, we could
provide more chances for reading
enjoyment and success with a lan-
© guage experience program.

PROCEDURES .
Ne;knéWTWHat wé ‘wanted ‘to do and why
we wanted to do-it; our next step

. ’ wie

And we had been . -

v -
v

°

. A ea,dlng “Approach
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was how to do it. Here, fortunate-
<y, our attendance at the Workshop
Center's Summer Institute gave us

the opportunity to learn about read-

ing process and reading materials.
Most important, we realized we our-
“'selves needed to learn’ through ex-
perience, to rlsk\fallure-zyﬂd to
aremaln open. to,ébntlnued growth.
When we returned to our school - §\\\
August, we promptly ‘cancelled a
previous budget request so that we
could order one set of the Bowmar
materials we had becpme familiar
with at the summer workshop: the
- V1Breakthrough to Literacy Program'
and the ''Monster'' series. We made '
sentence makers from manila fodd-
ers, we bought plastic file boxes
for each child's words and Sentenc-
es, and we created many construc-
tion paper books to be used by .the
children as readers. We were '
_fairly well set up to begln.

~e
- We_began the year by recordlng
class experiences and stories on
language experitnce charts. We
made labels for.the children's
work--clay, palntlngs, dress-up, -
“building and construction, etc.
Group discussion at meeting time
.Or group activities led to the
construction of class Sstorybooks.
The children constructed their
page by draW|ng, painting, cut-
ting paper or yarn, etc.,'apd we’

‘
.
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recorded their thoughts.' As each.

. book wa's completed it was shared.by"
the class and then placed in the
room for everyone's use.

7Nhen something occurred that was .ex-

traordinary, for example, a trip to

a farm, a hayride, or. the day a kit-

ten came through our window, it leg-

- to these activities:

a) chlldren making larde murals .
using various materials,.with

their ‘reactions recorded in-.

dividualty; '
.b)'wrltlng an experlence;story

together, ,q?|

prlﬁtlng the story -on. dltto
for eacp chlld,s |ndIV|dua]

copy-.

c)

. We_iditiated conversations about col-
'-JorS‘ty bringing in food of a differ-
ent color daily. Following Kenneth

. Koch s ideas in WISHES, LIFE, AND
v DREAMS we talked about, :hoW. the col~-.
“or.made us feel and whpt it made us
think of. The children wrete: poems

" about color which we Peqéﬁd%d onyex=
perience-story paper aMd tWen dit-
toed. The children- made books about
the colors whlch included these
poems. : ‘

o

Because we felt that it was impor-
tant to provide an opportunity for
children to develop an enjoyment of
books, ‘we made_available all dif-
ﬁerent kinds of bqoks--plcture books,
éasy readers} “sciepce and social
studies books; books about the ani-.
mals in the room, books about crafts
using the materials in the Art- Cen-
. ter, and others. Children who get
involved in a specific area of in-
terest will naturally look at these
books; they will read them-or ask
us to help them to read th

fimd out what they want to™ hsw
Reading to the children, readlng -
‘with a ehild, or having theni read

’n

LY

»el

R}
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" to us any material that they get ine -
_volved with leads to the need and,

therefore} the motivation'to read.

‘Each chlld\has his own notebook of
creative writing, called the ''Day-
book," in which he has recorded his

' feelings~about various subjects.we

talked apout. An extension of this
attivity into a daily log of feel-
ings as well as accomplishments is
something we would like to try,

_ The daybook has already been ex-

" .tended. to making shape books, an
idea we ‘borrowed from READING IS

QQQNLY THE TIGER'S TAIL -by Robert

§ and*Marlene McCracken ¢

A1l of this ‘interaction w:th'thev;;

. chlldren--through conversation,

THEIR OWN READERS

books, creative wrltlng--has given
us. the means to recognize where the’
children were at regarding language
and readiness 'to read. It has en-
abled us to develop with each child
more individual reading activities
and experiences geared to their
readiness and needs. .-

There are:of course a few problems
still to be worked out. For ‘one,

we need to sharpen’ our own awareness
of and. sensitivity to the-child's,
experiefces so that we can more ade-
quately record language into written
print. For another, we need to

.learn. different levels of question-

|ng to help extend the chlld's think-
ing.

P

The chlldren began making their own
exper ience books which were to be- .
come their readers. They drew a
picture in-their book, and on the
same page we recorded their sen-
tences. We also transferred these

-sentences. onto an oaktag card and

onto individual word cards. These
cards were kept in their own plas-
tic file box. We kept word lists

. 4
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'of each child's vocabulary which lat-

to:their level of readiness:

- to illustrate their sentences.

er needed to be organized into their
own alphabetized word books.

The children adapted this procedure
Some

used single words or phrases to la-
bel their pictures; others tended to
make repetitive patterns of words in

- their sentences; still othérs dig-

tated more complex sentences. It
was interesting to observe the dif-
ferent ways in which they approached
their experience books.

The children use their word cards to
create a new sentence in a manila

' folder, constgucted like a small poc-

ket chart. They read it to us and
then they record it in their .note~ -
book. Some of the children choose’
This
notebook is also used to paste pic-

‘tures according to thejr initial

sounds. We attempted to use the

sentence maker with all of the chil- '

dren but we realized that this was

" an unrealjstic expectation at this
- .point.

We therefore developed sev-
eral modifications to expand and en-
rich our approach.

" Several children made pictu;e'cards

to correspond with their word cards.
These can be used on their own.flan-
nelboards to reconstruct sentences

and to create new ones. Others are

- working in the Bowmar ''Breakthrough
to Literacy' books, by first choos-

ing a Book they'd like to read, then

“dictating their own story on the

topic in their notebook. They work
in a shape book with the same title,
then read the book. Other children
are reading the Bowmar books and the
""Monster'' books on their own and then
they are even writing their own Mon-
ster books. As an extension of the

‘program, shape books are available

';for,children to make and use as an

exper iente book. T
To promote responsibility among the
. . ~ ’

»

\

~work plans.

children and to allow us to spend
more free time with them during the
day, we have organized the activi-’
ties of our reading program into
These different plans
are appropriate for the various
stages of growth in the reading pro-
cess which we have observed within’
our class.

]
L

‘We have constructed a chart for

readlng partners. The nape cards

are changed daily so“ealh child has
a new partner to read to aloud. The
children began to read- their ex-_,
perience books to each other at our’
suggestion. They then took the ini-
tiative and began to read.their note-

" books and other books from the rooms.

H

We have algo adapted some of the
suggestion's for sustained silent
reading from the book, READING 1S
_ONLY THE TIGER'S TAIL. A few times
a week we all take time out, teach-
ers' too, to read quietly.

7/ .

The children's books are kept on
file in individual folders.which

are easily accessible for the chil-
dren's use. Their notebooks, read-
ers, and word books provide us with
an important part of our recordkeep-
ing.

REACTIONS

The children and their parents have
been enthusiastic about this approqch
Besides the tremendous enjoyment -

each child finds with his own suc~
cess, we have noted the following,
differences from the methods we- had
prevnously used:

*1. The children seem to be more
"confident and therefore more-
fluent with their reading.

There are no stumbling, word-':

L4 .

by-word readers.

2. The children are discovering 1‘,

29
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'.,of context clues which isems

- Wt Tead to. greater comprehen- - -
' sion of what they are ﬁg:d,i'ﬁjgi

"We haye also observed the -
evolution of each child

even. more obvious in their

attempts to ‘'sound out and
. spell words in their crea-
i . tive writing. )

3. There appears to be the
~ elimination of the stigma
often attached to "'strug- -
gling' readers. - :

h. Most important, there is
‘more of an understanding
that the print they are
reading is their language
written down.

This change in our approach to read-
ing has affected the total environ-
ment of our classroom. It has pro-
vided the opportunity for being in-

~ volved with the children and.their

experiences. It also has provided
for these experiences to be a part
of their reading. .

new words through more use .

_ _ own”
- system’'of decoding. This isv. .

e

We are told that working-
class children cannot learn .
to read because they havé no
books in the home and their

- parentg do not read. Trans-

mitted deprivation, I believe :

they call it now. Yet mil-

Zions'of?EéopZe throughout. -
Europe in the late nineteenth
and early twentieth centuries
won their way. to literacy ;
from homes which were totally .
illiterate. Theories about
the cycle. of depridation,
glibly eited by politicians,
have lurking beneath their
surface an unhistorieal no-

tion that gemerations pas-

aively reproduce cultural

24
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Like soimany Qthers in the school, same about Chinese children and

my classroom was made up of several what things were different. They
different nationalities. When early learned that Chinesg children went
in the year | heard some derogatory - to school but they found that their
comments made by one group of chil- ‘classrogms were much different.

dren about the others, | decided : They learned that the famlly life
then and there to reshape thé cur- of China is"Very important, with
riculum to improve their -understand- '_tha,father a central flgure

ing and appreciation of 'different-
ness.'" 4t so happened. that my stu-

dent teacher and two chjldren were The children then made.a chart of
Chinese, and | figured this would . all the things that wereg¢the same
be a perfect opportunity to use - and all the things that were djf-
‘their resources on-<g Chinese unit: ferent.. The younger ‘children work-
My student teache}f:%d | jotted . | ed with the older children; the old-
“down everything we could think of . er children guided but:the-younger
with a Chinese theme, | helped her - children certainly offered quite a
,do a flow chart of curricular possi=< i | <bit.  They found that the Chinese*
bllltles, and she then did research, - chiildren were doing many of_the
using libraries at the school, City . same things that they .themselves
.College, -and the Workshop Center for - were doing here, playing ball and
" Open Education, plus the facilities familiar games. " But they also -
at GAME _ o ‘ , . noticed that the .gym.class in China
' : ‘was much .more regimented and that
© To open up she brought ina globe, .. ' there was considerable work on acro-
talked about the different nation- batic skills. They observed that
- alities, and asked the children _ . the foods were different and that
- “Wwhere they ‘thought she came from. ‘| the Chinese didn't eat with forks
. Most of them knew she was-Chinese. but’ that théy,ate with chopsticks.
" Then she said that we were going to - +Most of.the children were very fa-
find out more about China.- We se- miliar with this because they had
lected.a movie about China\ang ran - | eaten in Chinese’restaurants. , They
it off. Although this .movie was a % noticeddthat the dress was differ-
little bit above the level ®f the “- ent: * ThesChinese children's cloth-
- children, it was clear from our .~ . ing was very uniform whlle ‘their
. discussion afterwards .that they — | -own clothes were much more color- -
took in what they were ready for.. . ful and dlStlnCtlve
" They were able, for exampte, tq L o -
tell us what things they.found the 1. We then stddled the ‘globe: some
oy S . , 3_[
: ‘ 25




Vo with special brushes and ink.

D)

.children measured from.New York to
China in inches and theh made it
up on a.scale to figure out_how e
many miles-away China was. Whlle AR
some children could handle thlS, v
other children were thinking of dif-
ferent wafs to get to Chi ja. They

--discovered that they. coutdn't ride’

‘.

L
S

"~ a“bike or drive a car, that .they

would have to take either, a boat or -
a plane. They then‘called the air-
port for .information about .exactly °
.-how. long it would take to get to
“China-and which airlines" they could
, use to fly to China. .Books abaut
China were brought in to 'school"

anfl every day the student -teacher

" would read a different story about
..a Chinese child or children who

" came from China. 'The .children

. learned a few, of. the Chinese let-
.ters and made beautiful paintings

They ¢

learned some Chinese.numbérs-and”,
began to do their math in. Chinese’

" numbers. Each child took a Chinese

name and- found out that pames

_ .meant different things; ‘each child

" .took a ndhne -close to his own char=
actef. The children learned how
to play different Chinesé games
lnke Chinese checkers g

L e

-

:We planned a trip to Chlnatown but
before we took the trip, 1 worked\

out with the student teacher pre---“ -
cisely how we were going to get- :
‘there. ,We also-went down outselves
to see the things that would in-
‘terest the children. and then drew

a map for them’ to follow which in-
cluded the stops on the. subway. '
Before we went on the trip, we -
_talked about th|ng§ to logk. for -
in'Chinatown. We also’ d|scussed o
‘why groups of people settle and -,
stay in one place together. Then . -¢
‘we‘all went down to Chindtown, :
- stopping at a Chinese bookshop on -
_the way. The children followed
. ‘their maps and once they saw some- .

N

),

_|ng and: Chinese letters:.

~like little pagodas,

e

thing they. would color. it in. ‘We
‘went down- Mott Street and- they
noticed dlffErent styles of cloth-
They saw
the telephone booths that looked
We discussed
Chinese architecture., We went - “in-
‘to a shall Chinese supermarket and -
‘the children. went shopplng for food
-that they were gonng to use to make
a-Chinese 'meal" in school, When we
:'got back  tex ~the class, we discusded
the trlpi"argd th,ey d‘rew and they
* wrote - h iriimpressions.
ZGny books had Be€n started and

ere continued throughout vthis
time and even more books were start-
ed oncg they went to Chinatown.

<

- * % %

-, C e
-

l had &rought back some |nstru-
ments from Chinatown and used them
durlng sessions on movement. The

" children moved with the sounds and
listened tlosely. ‘We.also talked .
about very slow movement, using our

, hands to express s)owness.

-
: LY

We then took tlme out to sit and

listen to Chinese music on- records

RV
The children tried to hear the -

_strange instruments, to hear the

difference between Chinese music
and western-music. - One child who -
*“ had" learned a Chlnese dance taught :
“this to the others They notlced :

. that there was much movement wnth t-

the }ands M

]

* % %

GAME was -a supplementary resource..
There the children made mobiles -
~from clay using different Chinese
letters, and they also’ made Chinese
kites. We discussed the €Chinese
New Year and the |mportance of theé
different animals ‘for each calendar
year.

26



g ry . L g 7

s

The Chinese meal was one of the : Among results ofvour -Chiha study
‘highlights of this unit. After - .| were: Photographs of the trip to
gthe :£FPp; to Chinatown the children: Chinatown and writings about the
‘ Prepare¢ Lo 'mein, which they:found. trip, all incorporated into a
[ out meant ‘noodle. - They experienced ' | large class. book that contained 4 .
o foods:-that they had never seen,. like |» the children's #ork and ircluded .
roots and many spices. Thby did af) - drawings; the children began to
- lot.sof measuring and. timing. They . - think of Chjnese things that they
-* wrote down the ingredients, read - L " might have at home to share, such‘
~ the recipe, and then prepar@% and:’ " sas-a Chinese bowl; theY became _
seryed a lovely little Tunch,* Each . more aware of - Chlnese ‘things. For
"« one had his own ChOpStICkS which examPFe when we went to the Clois-
" he was- taught tg use..  That day, B ters as part of .our medjieval study,
‘the children were all Wéd to_use ‘ one of thé children noticed there
" only’ their Chinese nagﬁg [ f.«awas Chinese writing on the museum :
o ' B notices. The:children: ‘became’ more
Ak - . | aware of\the hlnese culture. -But’ o
. . ' ‘ most important, the ‘children stopped
_Many of thesé details appeared in | making derogatory remarks about the
the children's books. The, youmng- -~ .- | Chinese. Children from other cul-
er children wrote simple sentences, .tunes‘legan to feel comfortable
copying my writing about their . about their. cultures and began to
. Chinatown trip and including de- . ~ | sharé them in praftlcal ways in.
tailed drawings. Some older chil- ' school. : :

" dren got_into more detailed writing o

- on their own. . Others who could not
write extensivel “on their own were .
enc uraged to dlztate stories about Munhattan L
what they had seen and experienced.” * _| = ' ) P
There was time set aside where they - . S
could quietly sit and read each . T : : v S
other s books. '

Joan Ezsenger teaches at P. S 75,

=

A * % % " o : ‘ |
We experlmented with plantlng mung .
_beans under different conditions: v
in the dark; in water; in soil; in = . b
the light. We found out that they - ' , o .
.grew best in the dark. | was sur- A ‘ . L - .* I
prised-~as they were--since we were - ‘ ; s
all familiar with different plant-
ing,.and knew that most plants had
to be grown. in soil with light and-
.water. Mung beans sprout very .
quickly over night. (This is very .
good for young children because ) i e S ;
they can see the growth'right away. ) E -
. Then tQe childrem prepared a salad’ ' T S
‘with :ﬁ‘,mUng beans as one of ‘the | e S
|ngred|ents “This}gas all described
on an ‘experience: thar%”whlch was
. shared with the rest&of the class.

‘., ( s
“ it e
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A Pollutlon Study I

.GRADES 34
R

'thEJEajjttl;d"Bu[éajglcjjgazzaﬂ?*’

The idea came from the children.
. For a few weeks before the:study
'“got underway, some of them had

been bringing in-individual pro-

jects they had- done malnly in the -

form of~short . written reports or
cardboard shoe bgxes shOW|ng
_scenes about pollutlon They had’
.+ been workJng on these speejal pro-
.. Jects at*home. . WHen | asitgethe
.class .if they wou]d be interested
.in déveloping a unit on pollution--
”,explorlng what pollution is and
.vwhat can we do about it--fifteen,
or. half the class, were excited .
enough to volunteer Q
in. fact, who_had comple
project on noise pollution, spoke
to his mother about - what we. were
'doing, and the very next- day that
" parent came jin and told me that-

ishe would llke to help us develop‘

~aunit. One of the first things
‘we did together was to arrange a
trip tp a nearby. vacant Tot to
ﬂook at ‘the pollutlon and to

: study the Ilfe there ' :

‘?!i. '

Before our visit to the lot we had
-several 'small group. dlscu55|ons on

the -kinds of pollution that exist:

air pollution, Tand pollution,

water pollution, and noise pollu~

... .‘tion., With books borrowed. from -

= the. library and lent by the Open
Corridor advisor, | arranged:-a’ ',

' ‘special, section on ppllutlon in
. the classroom llbrary
children that | wanted them to

student, "
*his own -

. \

1 told the |

-identify ‘them.

?‘C_Tl R ‘-"' R .v-\.. . % -’l
-.. .. P - R .

1A

read. soMethlng on pollutlon Our
discussiéns afterward were very..

" specific and’ full ‘of questions:' '
- Whén you smoke a cigarette and you

throw it down on the groupg, is:  *

~that pollutlng? When . you eat a
‘candy. bar. and ‘you throw . the paper
* on the ground,

is that polluting?.
Ve talked about the: pollution:
caused by cars. All these discus-"

sions and questions. were in. their -

| minds whéh the parent and 1 took ..
‘part of the class on the first

. study. trip to the lot,
.of the'children were.vworking on
~qnother prOJect )

(The rest

'lAhad prepared some questions on
.worksheets to be distributed at’

the lot. But when we arrlved‘there; .

"1 gave the chlldren timesfirst to
. explore and find whatever they.
“could find.

After about flfteen . 0
or twenty minutes, | called them

all, back in a<yroup and gave out

. the worksheets and some paper bags
- for: collectlng found-objects.
collected pipes, pieces of’ Qars,

"rubber=-all the thlngs that were ' .

They

polluting this loti In the process,

;they also dlscoverqd how many things
- are a1|ve in New York: C|ty--worms, '
plants and insects, for: example== . . .

and later at school did research to

“We started to ana- . °

* 1yze what.we had - found first set-

"'ting up two d|5plays, -one of- the,
‘things that polluted: the lot’ ‘and
'another of the I|V|ng thlngs

34
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ah?ﬁb d there. .Thén we began writ-
ing about what we had done on this:
‘trip -
. borrowed” more books from the l|-
. brary; one in parthular, about. the
~ land we llve on: and the harm we're.
",vdolng toit,. became very important
' fo' the ¢lass and- was featured in
the d|splay w N
. We then took’ another trip,. thls
time to' study water. pollutlon .
" The same parent joined s ln’a '
.+ walk to the HudsonmR”Ver. And
. - . again, before we left we’had a'
“ ‘session about the factors that can
-pollute a river. - The Hudson, at.
- first glande, looked grayish- green.
g wuth no debris floating about. = -
" But’ on closer examination we -
- found some papér and other gar-
bage--enough to change- the ch|l-

‘“dren's”ideas “about -the river's ¢

purity. - | made a mental note’
that kits for testing water. would

' .have come in handy at this point.
As if to confirm our impression, .
we gqt a report from another class
that had .found dead fish in the
Hudson andlbrought ‘them back to
school to study the effects of pol-

lutlon.\-

'1if'Even though th|s proJect lasted a
" short month,

generate actnvutles--around the
leadlng question they themselves
raised: 'What should we do about~
-this pollution and what should we
- do about the lot?'" The two trips -
'_and ‘the many dISCUSSlonS led to a
“racti . The chi]dren

"5?~wrote to“Mayor Beame and other- cityi

officials asking if it was possi=-

'ble tohave them: clean up that lot.
e drew up lists of -sugges-~.

" bout- what. could be done

ghat space. . One child® sug- .

ted that 'we make a playground ,

nd what we' had collected I

_ ‘the children were ablel |
" to come to some conclusnons--and to:

xﬁgshould be converted into a parklng .

lot,v P

*y
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_"Who,owns the. lot 2"

E——— .
v 3 .
- B -

v )

.vIt was clear that the fate of that

later “on we visited one’

gézas very important to the chil-
e soc al agencues in ‘the neigh-

borhood an,agency concerned with - <.

housing and ‘education, the children

| . -asked good qUesiions of the director:
|- "Why is that lot vacant?"

S'What
does' the City plan to.do with jt
In, the d1scu§:
d, they leafned
ut the hlstory of the

trip; this tife to the: Museum of
Natural -Histo' y ' where theﬁb-was an

. exhibit on the\ ecology of New"Vo;k

.'h;CIty

enjoyable for the children because
everyth|ng.|n it was meant to be
touched or handled. They learned

| about .Focks. and other natural build?

'ing materials, about the blrds,,the
fish, the insects; in fact all liv-"
ing creatures--all within New York

City. And this visit inspired" one.

¢f the exhibits that we set up: in.

-.the classroom about anlmals in New

York city. 4 ¥

. An interesting extension from the
. pollution study was our work with

' the trundle measuring-wheel.
" "took the wheel with us to the lot,

‘We. .

- walked around and counted the. revo-, .

playground Sr parking place.

lutignss -in this way measuring the

S lot's length and wndth. Back in -
] school we wrote ‘it up. Then too,
we .made some models to scale of a

Fin-"
ally, we drew up maps of the area.

. The project, which began with a stu- o
dy of pollution,: gradually |ntegrat- cee T
ed writing, math and social studzes,’ :

as well as outdoor activity. ‘Small-

- wonder that the title of our;bulle~ -
tin board was also the theme ‘of the"

project: “A Vacant Lot. Is Not" Empty.

Paul Mendez teaches at P. S 75,

;ﬂmunhattan.__,w.“

K
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This exNibit was especually'h:"
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\\\ﬂ/ﬁn a group?. Nhlch ones need pri-

\.

v

b

v.

© i are born, and how they grow into

s

"i bras' look 'with curiosity at’®those

w} talk about shared experiences, ‘pub-.

;, books. Still, the urgency to"

Sex Educatlon RO

GRADES s, e

.Wilhelmina  Wynn -
a 2 . 4 Tt . - :

The thread-of my children's need to
know aboyt themselves runs- through * .
all thei Tivipg and their. learning.
Helplng them ask ‘the’ questlons and,
sometlmes, find answers is.my own
.need, too, and my responsnblllty AN
I"need to know the children as 'in-
- dividuals: Which ones are more - -
curious thar others? - Which boys"‘"
and girls can handle talk about sex-

+ vate talks? - What' questions shall
1 refuse to answer? 1 remind my-
self that | can say ‘I' don't know"
when | honestly don*t; | can say,’
YAsk your mother,' when - |t seems

. clear that a family problem is be-
ing. alfed in public by my pqpll

Time is needed for trust. Some-‘
“times. It takes most of the schqol
year for all of us to trust, one* .
another enough:to talk about the -
beglnnings of life, ‘how babies ‘

‘adults. A few children find it
.easy to ask questlons even: as -
.early In the year.as September

" Living together longer .gives all .-
of us a chance to find out-what
we can learn from each other, from

o A

“1ie events ‘trips, and of .course, . .- .

“know_ seems to strlke‘the boys apd
S girls 'suddenly and snmulfaneously.. ,
. @irls who do not wear ''trainifg -~ -

who_do, notes and drawings that

IS

PARENT REACTIONS o

. ing parents that we; talk about
| 1ife and. .babies. But when | see

:"room door, if they object or if
‘they'will comment:. - Spme.of th ir

are more and more belng sllpped to

classmates are more and more ex=
pertly filled with forbidden four-

| letter words; fights erupt when the
':;messages announce that 'Joe goes
thlth Vlnnle.ﬂ -t ‘

4

iBy sprlngtlme most of: the parents
-and T have met,at least once, and’
' they also know me, from the chil-

dren's reports to them. ‘' 1 do not:
send out,a.formal, letter notlfy-

them | ask them, often at the class-

replies have been: ”It s all

v W|tﬁ me.. I'm glad you re telling

her.! .'Very gogd.. |'m glad they
talk with ‘you “in school.™. "The

- " boys talk too? -You. don' t mnnd?
‘0 K-I,l." '( . L B l». )

mation ‘about the human hety\ n

-these ways, and in having thejir

~family hear their’ questions, the-
| thread of-the children's need is
“tlegitlghter to home. : '

SHARED EXPERIENCES

#

Chlldren who ‘van-tﬂto know. are al |ke

_ é. T

e .

: “Jthem ff&nm‘ﬂooks gthat contain infor="-:.

.4;1,_

@



- in thejr wonder.

T#eir questions
somet imes emerge as boasting state--
ments told to'a classmate. Or one
child"tells another a fact and. then

‘" comes directly to me:for more in-

formation. Or one precocious girl .
‘will telT the boys what she knows,

"~ and there is much g|ggI|ng

o

4

A

“and he sald o
. had both ktnds of eggs in her, and .
" when ‘it was. time fgy the baby to

ln a. falrly common reaction,’ Juan
*wants to be shaken from his.dis-
belief.
erable and accurate |nformat|on ‘by
Jack, an older boy who is on” the
street a lot. Among many facts,

Jack had told him that a man and a
woman have sexual contacty:and this -
is-the way a baby begins. He had

- described such phenomena .as -the <

movement &f sperm, the umbilita)
‘cord within the mother's uterus, .’*
“the loss of the amniotic fluid be-"
fore delivery.; He did forget;, how-
-ever, that it ‘takes nine months for
- the baby to et ready to join the
rest of its family--a fact another -
-¢lassmate ponnted out. “There. was

a- spirited argument about that,, ' -

with Leroy contributlng a descrip-.
tion of .his mother's distress when -
it was time for-his baby sister to{i
be born. Jack and Leroy showed, m:

~ the GOLDEN. GIANT BOOK OF BioLodY, w.fh

locating the page wi th diagrams. in-

‘dicating the progress of a child

ih ytero.. When they were assured
that it did indeed take nine months
for a human infant to deveIOp be-
fore birth, Leroy and Jack.left,
but Juan kept coming back saying,
""|"just didn't .believe it! You

"Know, about.the man and tle woman

intercourse!" |

° .

and -the sexual.
asked him.: what ‘he had. believed,
1{ thought .the mother

start,'lt just’ grew

'The year. Ann spent w|th me she won- .

dered "if she would ever like being

He has beer given consjd- N

might not be twins.

"natural
. ing children learned a great deal

swimming once a week in ‘the after® "
noon.
‘ious to talk. She had a’rash, shé
told us, . and <had gone to the cI|n|c

N where she had experienced a fr|¥:t-

~ ening and painful vaginal exami

tion. Some. of .the girls were upset,

and | said that | could not promise
any girl that she“would not have an
"examination like Ann's,.but. that

most girls their age.did not. .They:

~might be léss afraid if they would
.-ask questions about cliniq;visits
“‘and exarr‘;nat'ions when they ‘knew

they wert going. The followung ‘
" year, when ‘Ann was 12, :she came by
.to see me. ' She said she was all

- right now, anH she was. having her
., memstrual period ‘regularly, just
i«as the. doctor sa|d she would.

S

'RtADING AND TV

0ne pf the: Pbadnng groups used the .
book SEVEN IS MAGIC, which’ |ncludes\\)
the story, ''Sky House.“ ‘As we set

the backgfound for reading, one of

the readers, himself a twin, asked:

if .-the boy and girl in the sfory

A flood of .
questions came from the group: Boy
and girl twins? ,How do twins get
“born? 1s one twin a whole year older

- than the other? There were as many.
answers from the group as thereuwere
questions, and | filled in with in-

. formation where needed. Boy and

girl twins are called fraternal

twins; twins aré born like other
bab:es, one at the time; one ‘twin
is'not a year older than the other,
only minutes older.

LN

Each weekend, ‘homewdrk for ‘the

class includeS'se[e:ted television
programs shdwing,an'malspin their .
habitat. ' From this view- . -

about sea creatures: Why does thei
father sea horse carry the babies?

a girl. Our conversations came a- “/If the shell.is the snajl's skele-
bout naturally, when the boys went:‘ ton,,ls he all soft inside? . - Betty.
: - 2\ . . ,
gCw ‘ “\
V\'I‘ SN L . .
1 ‘,."r) :..‘ :"',..,. :, 3] ”T ‘ .
O » , - : {':’ . ¢
!

One day Ann seemed very anx- SRR
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" brings in her father's beok, THE

o

-|ts spawning grounds.

‘grass, and yelFed

 walk with;
i the girls' »
* boys, half an hour later, 'wanted.

-say' goodnight."

SHARK (by Jacques Cousteau), in
which there is a plcture of a
beached shark. The scientists have
cut .open the dead shark and six or
more young have been removed from
her insides and stretched out on

the beach at the ends of their um-o

bilical cords: We stidy mammals of
the sea, anﬁ ]ater, ‘when we talk .
about human bables, Betty says we™
fust be mammals, too, since mammals
have hair-and nurse their young.
Then we " talK about fish and how
they differ from mammals. The
class has seen the television story
of the Pacific salmon returning to
They remem-
" ber the- courageous fight of the
male salmon to save the female' 5
llfe, and they know that savage

~ energy, even though it may be

Y}olent,hcan also be life-giving.

© TRIPS N

For two successive years, my fourth

grade classes camped for five days
at Hudson Guild Farm in New Jersey.
In the first few minutes, we could
see that the children became part
of the new environment. One boy
jumped off the bus; rolled on the
,.''"This is where
| belong!" They learned to throw
back the too-small fish, to count

bird's eggs in a nest almost touch-.

ing the ground. They stood among
the sights and smells of a milking
“barn and observed a calf-only a
“few.-hours old. They stood cTose
enough to bellowing bulls to feel
their breath. At night, walking. °
back to our cabins from the ac-
‘tivity hall, the girls would de-
cide which boys they ‘wanted to
"the boys -peeped- into
windows. Those same

a teacher to tuck them in and

3y

% . . .
More than once, when the girls have
gone .to the toilet at a museum, one

- of them will come out with'a.sani-
tary napkin. Much whispering fol~
lows: . '"What is this? They didn't

ve any paper towels, so Jenny.

bought a napkin to dry her hands

‘What klnd of napkin is this?" I
promise to talk with them about-
at school,~and they ask me to keep
it in my bag On a day when .the
"boys have" gone swimming and. the .
girls feel freer tp talk, tgﬁ time
comes for me to keqp.my promise:
I show. them the napkin and the
wrapper. | ask if they can read
the trade name. » Somebody replies,
'"Yes, that's what my mother buys

for my sister when she pees ¥tood."
| .explain that neither hery sister
nor any girl 'pees blood.' 1 tell '
them about a special opening in
their bodies, called a vagina.
our conversatiions that follow,
sometimes as long as half an hour,
| try to clear up common misunder-
standings,. such as -''babies grow in
intestines''; | answer the frequent
question, 'How does she know who
the father of her baby is?'" When
the gifls are burstlng with ques--
tions, but ,not 'daring 'to be the
first to speak, | ‘encourage them
"'by asking, 'Have you helped to
babysit for a tiny baby? How did
the baby look? You did notice
that his head was soft on top?
What did your sister tell you?' - S
Many times €he ‘childvren have very
good answers, and it is only °
necessary to make mlnor correc-
tlons

In

/
{ - I
When we get-to.the disc

ssion of

- sexual contact, -the cHiddren are

not shocked. How'does the baby-
start? | explaln The, mother

.and father lie close together,.

. .so that their sexual organs are
“in contact--vdfeg\%in which the

vagina is located) and penis.
"The father's egg, called sperm,

'
4
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, .?; ‘
'goes through the mother s vagina and

__-into the uterus, where it joins with

the mother's egg, called ovum. Then
‘the baby begins to grow. The chil-
dren may ask for this explanation-
several times, and will understand
what part of it they need. On the:
blackboard, | draw outlnnes of the

———~—-!£§£Efg tubes and ovar|es.

kg .

L

Somet imes the boys launch a discus- _

sion. When, for example, they read

a recent story in Scholastic News - - -

Trails describing the practice of
llmltnng Little League baseball to
boys, there followed a heated ex-.
change about boys being better . .
than.girls, and of course, vice ‘
versa. Marty, who is usually very:
quiet, jumped up and yelled; 'Wom-
en couldn't have babiés jf it wasn't
for men®’ And a girl quickly an-
swered; '"Yeah, but men ‘can't have
babnes'ﬂ, | asked- the4ch11dren if

" they thought men and women_ ‘needed
each other. whether or not they

all agreed, lthey seemed to stop

and thlnk about |t. L

The Héalth teacher at our school
regularly arranged for &lasses to
~visit ‘the Labotatory at. Harlem
Hospital.” There we saw a fetus

. in a jar, and their attention was

.called to the umbnlicai cord, with

“the explanatlon that as long as

the fetus was in the mother‘s’ -
-y uterus, it received nourlshment

"'through that cord.. The children

asked many questlons, but - they

.*. 'were not floored bY anythhng they T -

-Saw.

0ur last ‘trip for the year is a
‘wisit to, the.Jumel Mansaon. As if

to trap me .into beglnnlng the year—&:

- all over again, .the chlldren ask

me such questions-as 'How do yoq
make a tree?'' And Juan decides
that he is crazy about: the history
of . the Revolutionary War. :‘Some-
body wants to know if the birds
were singing just like this when

o, .‘ N

- . . ~ o ®

George Washington was here. Jeff
wants to know if KingaGeorge was

. related to Malcolm X. As at other
times of the school year, | am'not
troubledeBy their questions. As :
lgng as ‘Ehildren go on. asking ‘them, -
I can trust, ¥hem to go on finding
out more about themSelves.

W%Zhebmzna Wynn; who teaches in the .
- publie schools of New York City, has
-worked in d&y eare centers, foster -
‘home agencies, and schools for
migrant chderen.
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Shelley Price -~ .
:"Ja.ne Soyer B

el

‘Inside Africa .
..,‘j;-'GRADE 3oL s

S ; : ) 9‘ L . _. _Ml : L - e ‘

- it ;' N . - o ’ - .‘.5‘\ . N : "" .

‘The foZZ’omrzg excerpts are f‘rom work - done by thepcmthors at P.S.. 16%, as do?wg L2
.mented by their advzsor, EZZm Dumont of the Czty CoZZege Advisory Servacéawt

Open Corridors. .- o : L : : ® oL
v . . ' .‘_ . ":" ' | 1 ‘ .‘ o o ' .
) ; o 2 ;j' Moo LY ‘ :
e ; i3 2 ik - - B #_
Pnovnsnonmg of Classrooms S ;\W o
.- 3 i e ' ..."Q..# ‘.u' 4' . 3_‘:\. L B " ' N
Ciass 3= 20] AR i O Class 3 202 .
Aprll 9 7 S R April 16 L
Bodk? on dzsplay SR | Label on l|brary book shelf: Read
' - About Af?zca
WONDERS OF NATURE (Parents Magaz:ne ' ’

" Press) . o Display of  books relatlng to Afrlcas
AFRICAN CRAFTS FOR YoU To MAKE, - on”round lnbrary table’ -
Janet and Alex d'Amato (Jullan S L T”J‘M :
Messner) On wall, map of Africa
THIRRY-ONE BROTHERS AND SISTERS ‘ R . '

Reba Mirsky (Follet Pub.) ~ .1  Near” llbrary table, a chart indica-

OUR FRIENDS IN AFRICA, John Hlnds : 1. “ting pages in reference books that |

(New Dimensions Pub.) . " | relate to Afrlca

WHEN THE DRUM SANG, AN’ AFRICAN FOLK . .

TALE, Anne Rockwel 1 (Parerits Maga- . The Dgsert

zine Press) ‘ " Geography. of.Many. Lands, pp 55 75
. THE "KING'S DRUM AND OTHER AFRICAN | “. 1 . lnguiring Ab0ut Cultures, pp. 26 48 .

' STORIES, Harold Courlander (Harcourt' .| ~The Earth, pp. ll7 127 T )
Brace and Worbd) 1. 0ur Big World, pp. 98- Jlo TR
ANANS | “THE SFIDER MAN, Phlllp’M A , BRI
Sherloc (Thomas Y. Crowell)’ Y s 0n front blackboard. .a chart on ,

THE ‘WA, Verna Aardema (Cowardf~ ' which children sign up for the °
nn) T , L activities that interest them:, PR
Looking anpund the ﬁoom one could see: First Africa PrOJea%

.. 4 0 S B e
; . , e - — — .

e ' +
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 Class 3-201

A large pboto of an Afrlcan Woman
A Map of Africa
Time-Life illustrated c
‘African cooking
'Spelling Word List includnng per-
tinent wbrds such as Africa, con-
" tinent, country L
Tie-Dye with paper toweling on the
., window--bright colors in the sun
Display Table--with record: Bantu
‘choral folk songs (Folkways Re-
cords)--with African sculpture
" (large wood, small bronzes)-- .
with miniature animals (giraffe,
tigersk--with recprd: Drums of
Passaion, Olatunji {Columbia
Records) - :
-Chart written by the children, list-
ing all the countries of Africa
ﬂg aModel letter on large chart paper:
s:% Dear Sir, -
gﬁiQEWe are sfudylng about Africa.
Could you please send us ‘any
information you have?

kbook of

Sincerely, . .
Chart for signing up for commlttees
Village - Maps
¥  Letters Mural
Cooking -Crafts
Cartoon . '
Apritl 16 “

A large chart: Desert Vbcabulary
.. with definitions-written in as
T children Tooked- tHbm up. .

Africa * Sahara:

desert oasis
'_f" “camel ,dromedary“- -
% * ' nomad :

Bul}!tin Boards: ; |
African Book ‘Reports
African Work Sheets - rexographed
maps, deSert vocabulary, etc. .
' lgnJup sheet (for ‘working on
. ‘w' various projects)
W' .April:Calendar (with pictures re-
lating*“to Africa pasted on to
indicate thfs was the current

topic in:April) . .
-Display of African fabrlc pieces

Egypt

.

¢+ Class 3-202

‘Map Murals
: - desert-jungle
 Weaving Reports
Art Projects Play ‘
Fnlm Strlp--nomads :
Mural-~desert ‘ Stitchery

Village--desert
African Animals

Chart with pertlnent words--énd ‘room
for children to write the defnnitnons

Africa nomad
desert camel
oasis

dromedary

Back Bulletin Board:

The Countries of Africa
map list of countries (hS)
African Animals

Pictures of African and Desert Anlmals'

lion ~
. hyena

~ “leopard
- ~camel

Also on Back bulletln Board:

- Some Information on-Africa by David

long typewritten report whncb

he said he did at home usnng the
Encyclopedia Britannica’ (and
typed in school).

A Homemade Map of Africa by Ora

~ done at- home and brought' to
school -

pictures from magazines, etc.
depicting scenes of desert, etc.
; !

Side Bulletin Board: . ‘

Pretend you are going to'the Sahara.

What would you .take and why?- ’
Children's compositions with
illustrations .

Library Books available"in the class-

‘room relating to Africa?

THE LAND AND.WILDLIFE OF AFRICA, Life:
Nature Library (Time—Life)

THE MUSIC OF AFRICA, AN INTRODUCTION,
Fred Warren (Prentice -Hall) "

THE ADVENTURES OF ANANSI, John Hines .

_(New Dimensions Publishers)

»
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Class 3-201

"Pretend that you ace gonng to
*visit a family of nomads in the.
. Sahara Desert. You will live

and travel with them for a

month. On the lines below list

the things you would take with
you and then explain why you
- would take each one.'"

A painting with the following
caption: 'A Jungle is a wild
land thickly overgrown with
bushes, vines, and trees. Many
animals live In the jungle so
_that is what we’ dld "

African Crayon Resrst--several
examples

Books of Afrxcan Animals on dlSpIay
near the above-mentioned palntlng
Beglnnlng of an African desert scene
made in a large drawer: sand with a
pool (submerged dish with water) and
sevq&al cacti embedded in the sand

How to do aCCrayon Resnst:

(1) We-colored a picture with
crayons and pressed real
hard .

(2) We painted watery watery
black paint over it.

(3) We washed off black paint
‘'under running water.

Records near record-player:

The Music of Africa Series Uganda I

(International Library of Afrlcan
Music)

African Village Folk Tales, Vol.
(Caedmon Records)

Weekly trlp to the school Jlbrary--
brought back: AN

THE STORY OF AFRICA SOUTH OF THE
*SAHARA, Katherine Savage (Henry Z.
Walck) .

TIGER STRIPES AND ZEBRA STRIPES
~Julian May (Creative Education
Society, Minnesota) - -°

A

Class 3 202

TALKING .DRUMS OF AFRICA Christine
Price (Scribners)

THE KING'S DRUM & OTHER AFRICAN
STORIES, Harold Courlander (Harcourt,
Brace and World) .

NEW AFRICA,.A WORLD BACKGROUND BOOK,
Ellen & Att&llo Gatti (Scribners)
TIME-LIFE AFRICAN COOKING Laurens
Van der Post (Time-Life) -

THE .HAT- SHAKING DANCE & OTHER TALES
FROM THE GOLD.COAST, Harry Coulander
(Harcourt, Brace & WOrld) '

LET'S GO TO AFRICA, .Charles Mercer
(G.P. Putnam)

PLAYTIME IN AFRICA, Efua Sutherland

(Atheneum)

ELEPHANTS, Herbert Zim (William
Morrow) e

OUR NETGHBORS IN AFRICA, J. & E.

Caldwell (John Day) .

~ ANANSI THE SPIDER, TALES FROM AN

ASHANT! VILLAGE, Peggy Appida
(Pantheon)

THE FIRST BOOK OF AFRICA, Langston
Hughes (Franklin Watts)

'THE 'LAND AND PEOPLE OF TANZANIA
E.M. Kaula' (Lippincott) .
EQUATORIAL AFRICA, Glenn Kittler .
(Thomas Nelson)

THEY LIVED LIKE THIS IN ANCIENT
AFRICA, Neurath & WOrboys (Franklln
Watts)

- OLODE THE HUNTER AND OTHER TALES
FROM NIGERIA, Harold Courlander -

(Harcourt, Brace & World)

BLACK FAIRY TALES, Terry Berger

" (Atheneum) &
CHILDREN OF AFRICA, Louns Stlnetorf
(Lippincott)

DUEE, A BOY OF LIBERIA G. Warren
Sloat (knopf)

THE TRUE BOOK OF DESERTS Elsa
Posell (Children's Press)

THE DESERT, Life Nature lerary °
(Time Life) . '
EARLY MAN,. Life Nature Library

“(Time Llfe)

Outside Bulletin Board:
The Desent and Jungle in Africa

zfpalnting)

. 36'
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Class 3-201

THE COW TAIL SWITCH AND OTHER WEST
"AFRICAN STORIES, Harold Courlander
and George’ Herzog (Henry Holt)"

WILD. CATS, C. B Colby (Duell and
Pearce) - .

LION ISLAND, William Bridges (William
Morrow) . _
KATILES' 200, Jory Graham - (Encyclo-'
pedia BritanniCa Press)

Addresses whleh children found in

telephone book to send letters re-

questing information:

Air Afrique

Swissair.

Kenya Tourist Office _

“African Information Service

African Tribal Arts Gallery .

Ethiopian Airlines

Travelword .

U.N. Mission for Chad, Gabon,
Congo Algerla, Cameroon, Ghana

African-Amerlcan Institute '

April 23 L

Chart

YAfrica is full of animals and. native =

»

people. There is a big desert, jun- _
gle and plants.' .
Chart: -

"West African Cooklng“
dish country - zngredzents cooks_

Back Bulletin Board. .
"'Some exciting African animals'' .
Pictures from magazines with reports'
written by chlldren :

Several .new African

Ashante Tic-Tac-Toe

African Tic-Tac-Toe
lah™ (Awari)

games

from Rhodesua

A model of the African desert was
being made. .Clay figures were added
" to-sand, cactus and pool of water:
desert ‘rat, snake, skull of animal
with horns: Also a tent made of
popSicle sticks and fabric.

.May 4

R

Class

S

\ "’~

3 202
April 23 :

‘ }g.

Bulletln Boards _
Children’s reports and their =

" 2llustrations

'"People of the Desert“ \
"The Nomads of Africa' .
Dzsplay of reports and rexographs
/'Let's, Read and Learn about
: Northern Afrjca"

“The News's

, current events bulletin board
with articles from newspaper re-
latlng to Africa '

Dlsplay
''"Welcome to Afrlca“ with 2 large
photos of African women
"Another Trip to the Museum“ with
plctures and reports

Class beglnnlng work on . mural of the

desert . °
6 6‘

*7.'.

‘ Back Bulletln Board:

Resists...African Designs

How to.do a Resist (wlth art work) -

Another Trip to the’ Museum (with
typed reports)

‘Africar Animals (with magazine pic-

tures and children's writing)
God's Eyes from Nigeria (with three
samples and directions) N
How to Make God's Eyes'
First you take 2 straws and staple
it together in the middle. Take
some yarn and wrap it around the
straws and keep going until you
get to the end. Take another
plece of yarn until you re at the"

Tt ehd.

From nger|a~by Dewanda

2

_Countries of Africa
H (with'map and list)

37
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Lo Class 3- -201°
Stltch\ry mural was coﬂklnunng
Chart’ | ,
'""Who can play. Kalah?" " As chlldren )

learned, they put their. nemes down.

Bulletin Boards

«

"Some Big Cats" (wnth.plctures from .

“» -magazines)*
" YAfrican patterns“ (fabrlc pleces on
dlspla$) "

-
- . [
e

May & o T
Bullétin Boards: ‘% o
African Book Reports

“Calendar (surrounded: by reports about -

‘Africa) Tyrone's African- Words
«.(cut from magazines)

Afrlcan Work Sheets . L
Photo of . an African sculpture '9
“This is an African sculpture:

It 1§ made of wood. . .S
Art is very. important - in_ Africa.
In ‘an African’ folk tale the flrst
man was a sculptor

7 . Who carved-.the first woman from a

Pineapple’

>

@

-

’tree By-Kelley z ‘
Afrlgpn patterns (wnth storles and
umports) :
Pretend...desert" R
* Reports on Museum, of Natural Hlstory
-trip )
"« African Animals (wafh |nformat|on
about ‘them) "
Art Table set up for Tie-dye.
‘Back Bulletin Board:
Some Exciting African Animals: ‘
(pictures with stories) L
" West African Cooking chart: tote
"~ Dish Country .Ingredient% Cooks
“rice Ghana rice, beans Gloria
beans coconut ’ - Lea _
pine- .chicken Redella’
apple . rice '
chicken turmeric

I~

44,

Class 3-202

Chart: ' ,
We tasted dates and they were. ..
good - Yplanda,

. dynamite - David -
excellent - Tyrone
"delicious - Jason
ﬁid@'t like,it - Debra, Lawrence,

i

_:g Eddle, leght
Joloff Ricé with’thcken
Comments " . :

.

Reyanaldo If}lke ¢ because of the
rice .

Diana Yuk! Yuk! -Yuk!

Dwight . Good :

Work in progress:

Models of African vnllage
Desert
Clay anlmals and utensils

‘Charts: o
’ Jungle WOrds
Desert Words' .

In Reading Area: . .
African Relief Map (wnth story
.alongsnde) .

38



, I - Children’s Activities- -~ . ™~
. " Individual s Whole Class =
e 2 W I X . ) 3 R
T Model of the"desert S .. ..Trip-to Afro-American Institute
) . ) .t " o
Modei of a,Juhng vuf[@ge ‘ ~ Tie-dyeing .
' M‘ . ) ’ ' oo o
:Mask-making"“ 'i{kf ~|* t Predators & Prey (zoo) P
Tapestﬂg R S e . - " Batiking
. 351. ?‘(fiﬁi.\.‘ . R “'. . A o : B -' . . -
e Yarn de5|gns ’ . c .Collage in shape of ‘Africa’ !ﬁﬁ!ﬂﬁ%
‘. . \ ’ N, ' Lo . . . g N
' - African puppet show _ » N

WeaVLng‘god s eyes'_

Diorama of grasslands _ N .

L} 4

Comments

| - " ON BEGINNINGAW;..:’ .
Teacﬁer' | | |

we began the’ whoie study of Afpica by taklng the 'kids to see a musical called
“"Black Journey.' This kick-off point helped tie together "here' and 'there."
Back in class we talked about Africa, about its different countries, and their
topographlcai features Then the children made the maps--painting a topograph- .
icai map, constructing a reilef map ; o v _ '

UAfter talking about the contlnent as’ a whoie we dlvtded Afrlca into major re-
gions and began to discuss each | papt, especlaliy about the desert of Northern
- Africa. We did a lot of comparing--of what' 1ife would be like in the desert’
' to 'life here. We're. ‘'going to end up with a huge chart showing #he comparison
" between the desert, the Arctic, the rain. forests of Africa. We'll put in the
<. differences and the simiiarlties-;in terms of food, transportation, family: Jife,
e }'etc. There was a great interest in animals and we discussed at length and of -
: * ten which*animals 1ived where. Children have so many misconceptions--that ele-
2 phants and iions rare. all over Africa, for Instance '

o
’ ) . : .

| Student:* . - o R T P

. . '. . ". ' Y _’_‘Tz_
First we made the outline and where the mountains and iowiands beionged Then
we made the mixture out of flour saft and water. ' Then we started making the

ountains, then the lowlands and thekgest Then we let it dry and did the rest
L3 : ' i .

.39
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'y ey : I

R

f{ the next day. - Then We.paintéduffgﬁjThen<weuhé&e a legend 'to téilTyou,wHat.COldr4'
. everything.isy Then'we5put.the finishing touches on. - - '

. ~ DN COOKING -, -

. Teacher: .-

. Cooking i§.something we dd"with-everything we study. We tried to find recipes
- from many different regions of Africa: vyams, fruit fritters, mango snow, beans
and rice, jolloff rice with chicken (Ghana) , peanut, soup (Zaire). To get the -
fruit a small group went on a mini-trip to the Essex Street Market with the stu- ~

'~ dent. teacher. - ‘ - R B '

o , ok ok ok _ _
. ) ) ) R - X . . _" . - ‘ .¢4 '.
Me did a lot of cooking and | tried to keep it as authentic as possible: - pound-
“ing ‘the yams, using dried fish-and rice. Mrs. Godfrey (a parent) came in and

cooked. chicken with a group of children. She made the pineapple chicken with - °
rice; and the children just adored her! All the recipes will end.up collated. in. .
th§;in ividual cookbooks for each .child. : ST RS T,

g " ON MODELS
Advisor: E - ' o fﬁ;k!:. -
Models of African dé;ert scenes ré'cénskructed in both'cjgsgés. Children maé;“'
palm trees of paper ‘and added a 1 that "worked." S
.'ﬁﬁif;fil

Teacher: . .

Modeling has been a theme throughout. the year. The models were becoming more
and more proportionate, realistic and detailed. . For the desert, children made
dishes :and a fire and a,well and all the minute -things that would bé:needed in’
a desert village. Every time they worked on it they would see more /and more -
things that were needed. We went back::to. the: Miseum of Natural Hi tory in small - .
groups to see the dioramas there.''"f've.obseérved that children wifl sign up to’
work on something and others will'join them...'Sometimes a couple/will start some-?
thing and the ones who actually.'dg’ the model:ar! the mural and inish it are en-
tirely different children. think' the'chitdren are getting 4/Tot of informa-
tion from the models and the art work:-%.0ne Kid who worked on’the mural (of the
desert) a great deal is a kid'who won't w#ifeféihgpd}t--a competent child--but, .
- from that mural, he went to books'and learned a lot“and could really. tell how
people lived. s ‘ T . C

Student: .’ .

A Desert Pokm . .

The wind blows sand around.

The sand blows in tents

And “in the animals' eyes. ' 406 i
y
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U Advieor: ..o, B
Models-of African graésznd villages were made in both classes--wfth ;eér dréssgV
"grbwh_from;seéd,uand.huts_made out of mud and straw. A completed chart shows man
-Uvarieti§5'of,shéTterltn Africa--from grass huts to skyscrapers! o '
. " Student:..
C We used seeds for plahtihéﬁthé grass and.we got the soil odtside with Mr..Becker.
The grass really grew fast! Then it got too long and we had to cut-it. We want-’
_1' -ed.it to be. long so it would be like a real village and the snakes could be in
" the tall grass. .Then'we made the huts out of cardboard and ‘we got bamboo and-put
"it around. Then wefhﬂ@&rclay figureSf-snakes,.people,‘ﬂﬁlmals, fire, food, bas-
‘kets, and a drum. o K ' E O '
. . [ o . 4

" . .7fl . .'_»_‘. | :_:.:‘ | - o . ‘ . . * ,
I I ON TIE-DYE  ° . | '

R S .
i .

. . ) ﬁ'
Sy

’ Zy.f o .
. » v : *h :‘g‘ .
il L g&. R
: Tle-dyelw§sn;ried by everyone, much as it is done in Africa even today; . The
beautiful.'¢16th was later' cut in the shape of butterflies and used to make lovely

. Adviaor:

Spring-mobiles. iy . .

v
)

&
¢ : ' -

Y

e tdni g o ' : Sl
First we did fiedye and then batik. We had seen tie-dyed material at ‘the" Afro-
‘American:Institute and had read about it in books. A piece of tie-dyed material |,
Ohffﬁg batik work will .cover the African cookbooks we are making (all the recipes
we've’collected from various parts of Africa).. Then, with the fabYic that's left
over, children will have the choice of making a beautiful picture by framing it
or making .4 bean-bag or making an African neck pocket, a pocket on a string worn
around-.the:.neck and a favorite Place where South Africans put their small trea-
~sures, (as ‘described in THIRTY-ONE BROTHERS AND 'SISTERS). -

‘-

ARt

-,
-

Thefti?fﬂgeing really came out of the trip to the Afro-American Institute. A
smal).group of kids went there and it was very vdlugble because what came out of
F;}iaﬁfgll the different ways the Africans prepareﬂ:¢oth, decorate it, and .use

- We talked about ''resist'' and we did it, first with paper and then with cloth.

e ,
We trfed to duplicate what the African artists do. First we used store-bought
chemical dyes and' then we used natural dyes--tea, strawberries, grapes, turmeric,
and onion skins. - . . .-

. _ .

. .
. .

- " _ON AFRICANMATH

Advisor:

JfGamés of ‘logic and mathematical.éklll from Africa were playéd with great enthusi~

e - SN




asﬁ Ashantn Tnc Tac Toe, Kalah Sh|5|ma were made by the teacher and used by

f:?‘aél the chnldren

Peacher:

Siudent:k

Adbisor

:.and thelr“many vqylations Instructions for doing prlntlng, stenckllng and crﬂy-3

'Gga f b4 - tlonal ngerlan art, was one form off weaving done- by th A'chil§3

_dnehhl." tﬁ;o%&théplay of thelr work is a map of Afrlca wnth a gulde ad-
ing“ma: egbo - : . - . ‘ . .

Peacher. |

':-First of:3

. , : 3 , _ R . ,
Iafound the boal* AFRICA COUNTS by Claudla Zaslavsky very useful--very clear

lwith good ideas for. games. - And the. children really liked them. They've used
‘them at the Math Fair! The Kalah, or Awari, gane is a great favorlte - Tyrone

made the hox for.'it out'of an -egg carton..- yAnd*l had a chart llstlng each pet-
sdn as he loarned how to, play it. B . LN _

"x_ . R s

..-. ‘...

'The |deas for the games came also from THE FESTIVAL BOOK The games were’ used

in the Math Fair and they went .over beautifully! People really ‘loved them The
k|ds like the strategy. games - They begin to thlnk of moves in’ advance a few

t(mes--and they get very good at'.it.

-

~

" There were two. tlcrtac toe games--one was Afrlcan t|c tac foe and the other was

called Ashanti tic-tac-~toe. The African. cne was like real tic-tac-toe, but you -
needed four markers. On the Ashanti tic-tac-toe you had 12 ‘stones and if you got

_ three in a row you could take- one away from your opponent You wnn_when you have

only two beans left. e o | |
" e~ S e
| Cpe. e " ONAFRICAN ART " .

) ’,"' N

A display: combl

many trédltional art forms from Afrlca focuses on: pattern§;,‘

on resnst\are par 3 of the display. _ . e

e - And we looked
at fabrics.**The chaldren'started to getfa feellng for what Afrlcan art looked
1ike ard: &he dlfferent types and techniques. .| was particularly pleased when a

child notlced 8. design tn‘ book- (which was not really African) and said, 'Hey,

that looks llkeaAfrlcPh materlal'” They began to sense what looked Afrlcan what
looked Carrlbean; etc e
. - K-




\HE e .

I e U T : | N S n
"~ We went to the Afro-American. Institute té see fabrics and we looked at the geo- - |
-~ metric patterns and compared. them to others we had seen in.books." We Tooked. for . -
patterns, and | wanted the children to be conscious of the repetition. Again
. this related to the whole question of design, color, what makes something look

* "African." 1t was an activity where the two third grade classes worked together
. -on a project.s We found this diffficult to do4 -but 1| felt that the children thought
Caeof it at theirs--they were very much involvéd:%n_ﬂping it. Also when we_listened
~ 'to the music' of Africa, we listened for repetftivqﬂpatterns, so it all tied to- -~ -
gether. In the poetry, too, | stressed the patterns, the rhythmvof‘the_words.
Stenciling: First draw your design on the cardbgard. Then cit it out. Plage it~
- on a piece of paper and then paint it. And then pick up your design.. . :
. . L . . ) 3 . “, B ) : : s ' ) '
_ - . TR S S iee
o g - : - : /. S C . N TR
- -Advisor: o | R ) IR S Ty

k)

- The tapestry which was done by children of both classes utilized felt, cut.intg
- shapes of birds, ‘animals, boats; warriors, trees that were glued on a fabrig . .* i
. background.  Children tri€d to capture the spirit of the African tapestries fké?"”"“
‘had seen at the Afro-American Institute. . PR B ' - -
Children made designs of colored yarn ued on canvas backing--based on tradi=:‘- =
tional African forms. Geometric and fg¢eated patterns were ‘made by children fram'
both third-grade classes, working in the coeridor. g '

e

a : . - . . L N
’ e ON ANIMAL LIFE ~— -
. . s ' ,.0
Advisor: s .
- Chart made after a trip" to Central Park Zoo for a guided tour of Predators and
Prey. . ~ | NN ‘ -
R Teacher: ;..’ —',b'._»: » o o . o .r S ‘
. The trip to the Cefftral Park Zoo for the guided tour of Predators and Prey was .

. idéal: We asked the children to focus on African animals and which ones were:. = .
_ prey_tbﬂhhich,'gWheh we went to the Bronx Zeo we went to the African Plains and.. ‘'

saw many other’animals. not available at the Central.-Park Zoo. We specifically . %
went tp'see the African animals. We saw giraffes that were absolutely beaug}fu]}_l%}

r . K e S
Student: o . ® S

We went around the zoo and saw lions and ‘a zebra and monkeys and a |lama=-and

elephants. The elephant took a peanut and. spit it -at ug and it got og'the lady's
pants! ‘ . p :

o
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THE PRECEDING “1TALIC- WRITING WAS DONE BY ELLI DUMONT.

THE FOLLOWING SECTIONS PRESENT ADDITIONAL DETAILS FROM THE* RECORD OF - o
* A TEACHERS WORK WITH CHILDREN, T o ' Sy
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oo~ 7 Comments: - ‘- . .
\E\\‘zf*/ Cwi 7 ON TOPOGRAPHICAL MAP = . |
: Teacher: _ L o L e . -

. N A / EEE 4/) -
The children worked very hard aqn a topographical méplofuPuertQLRicol A great déal -
» = of math was ‘itvolved, ‘and it was a real intellectual exercise.. They figured out
- that each space was equal to 3 miles. They did-a drawipng on smaller paper to get
the feeling of the shape .of the. island,  Then: they transferred it to squared pa-

. per for the real map.. They moved on to the peg board and they built it on that.
" There was a Jofébfffnterest in'maps.  We had earlier-made a map of the corridor
andof “the school yard, and had taken a.trip to the top.of the Gulf-Western build-
ing to see the grid of the streets below. We had talked of the different ways to:~
'-make.mqps; too.. .. : ] Com co . : .J'P - . o
_ . ..ﬂ‘q'.“.» S . . K \_
Studerib: e T -
The class made a big map'ébdq5iPUérto Rico. We used ;éwauéf; warm water, and =
plaster, of paris, and nixed it.all together. We pldtted out three layers, and
then we painted the bottom yellow, the middle, -green, agd the top, black.  The ,
black was the high mountains, the green was.the ‘'grass, and the yellow was the sea” .
level. - R . - a . - T :
o e . . Lo |
-ON PUERTO RICAN VISITOR
St N e NG,
§ ,Ibaqheri L . B ~§, ;QE* !

' - Elsie Gonzalez (Bilingual Community Liason) visited the class-and gave a.vefy nice -
history lesson on Puerto Rico. She showed maps ‘and pictures.. It-was good .for the
children to hear her talk, for even though they had ‘read about: Puerto. Rices.and '
looked at pictures, hearing about it from someone who was so emotionally connected .

- with the: island, ,;meant a great deal tS them. They were very attentive the whqle

P

~ time that~she was here. - - : : , e N
. ‘ SR ; % K k l - e .
Student: T PN RSV e o L
- * 1 R . . - - - . - oo Sl

Mrs. Gonzalez'is a Puerto Rican; she came from Puerto Rico. f She .asked hqw many
people had ever gone there.* She told us who were the first people there, like
the Indians’, then.the Spaniards, then the Africans. ~She told us how‘loh@.jt
would take for sqmébgdy'tb gﬁ}grqund_thg_whoie island. : A
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- Advzsor.- o

r‘ ’ Py

f‘Graphlng temperatureshdh San Juan, Puerto Ricq and in New YorklﬂFThe New York

Times Weather Report of temperatures all over ‘the world was consulted. Instruc-
tions tell ‘how to. graph temperatures and compute the dlfference Work sheet
nearﬁmvfor daily notatlons : d computations. i

S

Teaéher' T . e . o e
Graphnng was another way oﬁ understandlng somethlng of temperature. lt was very
interesting for us to see that in New" York City there were great differences in

temperature--it ‘would go- up and down--but ﬂherto Rico's temperature stayed prettY
.constant. And we did find the differences. And since we were working on sub-

tractlon with exchange, it gave it .a lot more meaning. We had to find dlfferences.

F
L J l | »
2k . . - o .

. a o N )

'St‘udent :

@
o

Each mornlng Mrs. Soyer was-bringing-in’ the new5paper thlng | forget what it
was called.: And we found New York and Puerto Rico, San Juan. - It would tell hovw

~cold it was _in New York and how hot it wa#l in Puerto Rico.” And the difference

would be the temperatures. We had a graph® paper "and..found the day and the tem-

.pesatures and found the line and put an X and then drew a Ilne to connect the days.

ey . , . : -
, ‘ ;." ‘;-!" :. ’F“ . » . .
o R R .ON TROPICAL BIRDS
- ' - wrh ‘:‘ {“A. ' *‘v":ﬁ‘.’— . M
Advisor: % ) .-iﬁ v ; o
. l:;.‘)‘ H q . Sr— ) .

Reports and dranings ofgtropical b|rds, after class trip to Bronx Zoo, world of
Birds, were put on dispMay.

Teacher" @ o @ | . ’
This was another part of Iearntni; the tropics. Cergijnly the birds were
pot all from “Puerto Rico. They just'™Saw what troplcal blrds were like--and that
Puerto Rico w%s a land of the troplciy

o

.

"W"' . v
.

‘Stu'dght'- s ' | o - .

We went to the Bronx Zoo World of Birds to see the bower bird and other birds.
It looked like a jungle and it felt.like the Jungle One bird flew aut of the = =
cage. " We drew pictures and then we took paper and made trees and put the birds. gﬂﬁ
@n the trees. They were the .bald eagle, the Torrent Duck.. Then we did reports
on them. | went to the Ilbrary to Mrs. Frlday and asked her to glve me all the

blrd books. . ) : -

A ~ 55
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¢ R L ’
For the stntchery mural, our class dld the part of the'troplca1 land--Puerto'
Rico. " That activity made the children more aware of ‘what a‘couqﬁry Tooks lake

ON STLTCHERY MURAL  ~ . 'f'-',; » .

-, Adznsor; . N o ) 3 .x“ . s .
St|tchery murnis--of Puerto Rlco and ‘of the Arctlc--were dlsplayed in the Ycorri-
dor, side by side feor contrast _ e ‘ T

’ - .. LI Y

. ‘ : N o_' . :“._' . 3 "l_a
Teacher: * S _ ) v as W

ki

They;enJoyedslt very much and there was a lot of - feedback from them, : - - '
. cce i - . A '_,_, B L) ¥ LA ]
Studentt S ’ ' » o , ,

"4 -

Glorna and éllnson, Chrls and Jacob and mé& worked on the stltchlng mural, and

Mrs. Dumont. And Mrs. Soyer helped one time. - We cu't thlngs out:of fabric and *

we made a plcture . Then we made the sand. We put. glue on’the on the fabric and
. smeared it around and. then we put the sand on. Here gre some of the things we

made. We made a. coconut tree, a boat, sapd, suh, some clouds, an alrplane, .
grass, flowers, coconuts and water. All on the mural

Y
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Read¥#y is d tool, not a.subject.
This. slogan, coined by my open edu-
cation advis®r, not ofily confirmed

my own approach to reading but help-
“éd me fan what became, over the
year, a successful readlng program.

What | ditt riot Pesl ize, Stasting in
September, was that the children of
my class would play q substantial
role in teaching me Shat is effec- .
tive readlng instruction: True, |
had absorbed valuable ideas.and in-
sights from my courses in open edu-
cation and from my experiences work-
ing with the Open Corridor Advisory
Services. But | discovered that
‘only children can tell us what makes
them want to read. This démands ob-
serving what motivates, excites, and
turns them“toward reading; "bringing
professional experience and ‘know-
ledge to bear on such-observation;
and creatlng a child-centered, sup-
portive 1 ing environmerfit, an
env’i ronmewlch in planned materi- .
als and equipment, which allows a’

* child to use fully his or her cre-

«ative |ntell|gence.1I&

The klnds of readlng described be-

low were developed in part from
child directton.- - I-can vouch for

"« the interest and enthusiasm for read-

-

" PEER READING

ing they generated in my students.

©

t

A standard operation was assigning
a creative wrjting topic, correcting

.

-/

- . " ) B .

'the results for a S|ngle major er,

) { sen‘ed the interest and pride of .
efich child as he heard his words

: fead aloud. | realized then that

‘Ywanted the whole class to have

this. positive feeling as part of

their. reading, So, a few days la-

| ter, when the class was given
another creative writing _topic, .|
typed all the compositions oh a
rexdgraph master, correcting mis--
takes and including each child's

.name in. capital letters after his
or her work. When | distributed
the rexograph sheets at our next
morning meeting, | wasn't sure
what the reaction would be. The
first thing each child did was to
look for his or her name and to
read his or her own composition.,
Then he read the writing of the

‘| "other children, and one could hear

~a pin drop except for occasional

ing a humorous piece. The peer
reading sheets gave them a pride-
ful sense of authorship;:many of

‘X[ ‘the-children Had never seen their

‘I their work a henghtened sense of
lmportance. '

1
w

Another Benefit became cleareggfn
‘ assigned a creative writing op-
ic to be,written in the classrpom.
The children wrote wi th- much mofe

~ror, "and "re: ing them the next N
day, Occasvlly, | read a few -

of - these writings to the class and_.
‘@s ¢ read, | saw the smiles.and -

°

laughter when children were read- % .-

" writings typed before, and it gavei

4
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conéentration arfd enthusiasm, antici- - | rewrote. the facts from the book--

pating that what they wrote would be let that were objectively accurate,
typed and would appear on, a peer read- added our classroom experlence with
« ing sheet. | tried never to. disap- Timmy, and typed.it up on a rexo-
point them; peer reading became a . raph master. | was concerned about
: weekly experlence for the children. ghe children's understandlng of its
cofitent, ,so | included comprehen-
Throughathe year, | made' some changes'v " sion questions similar to the for-
based on their reactions. When the’ _mat ofva standardized reading test.
single creative writing topic was not S
always appealing te all children, | 3|, The next day, ‘we read the rexograph
gave ‘them a choice of three topics. T sheet .as part of our discussion of
Grady g1y, | began eliciting topics Timmy, turtles, and reptiles. At
) frahi".e children themselves, and on - the end of the class meetlng, one
occasion, | would use story starters . child asked when we were go.ing'to
for the wrltlng that became peer . read about goldfish. (An aquarlum
reading. : ] ' had been set 'up that week in the
. . S science area.) With that question,
Finally, after peer reading had been _ | saw the potential of similar
a regular part of the school week 1° .readings based on other classroom
. for about two months, | discovered"* animals; | began making efforts”to
that as a bdost to their handwriting -~ | get more animals in our class.
skills, the children enjoyed rewrit- A Y e
'ing their composition, with all mis-- . Once the children put me on this
takes corrected, as it appeared on track, | begip viewing all class-
~=the peer readlng sheet room experiences as suitable for

. reading. - Through the year, the g
- experiential ‘reading varied from

EXPERIENTIAL READING ' description of centerpieces we made
S Co ' for a P.T.A. dance, to accounts of

Since the second week of school, we _ trips to a zoo or a museum, to
have had a large turtle in our classx stories about tadpoles in our
room named Timmy. We -inherited him " science area, and to a report of
from last year's .fifth grade open ' an African Thanksgiving Ceremony .
classroom. The children were fasci- ' conducted by the father of one of
nated with Timmy; he served as a the girls in the class. <
motivation for many science discus- ’ S
sions; and | figured he could be an : l-gradually begaﬁe selective ‘in

’ excellent stimulus to readting. | : - those experiences that | would
located a booklet: on turtles, but \suse: for experiential ‘reading, em-
soon, discarded it .because the vocab- .- “phasizing those. that were rich
ulary was too difficult and the sny- language and that proved most in-
tax too advanced. What's more, | - ~ teresting to the children.

found the point of view.of the book-
let objectionable, including as “it - ' .
did a discussion of how turtles pro- . FUNCTIONAL READING

£}

. vide®excellent meat for turtle soup .
and their shells, excellent material . My continuing concern was for struc-
for jewelry. 1 was faced with a turing my open classroom with ma-
. class of children who were very in- - _ terials, equipment; and books to ‘
terested in turtles generally, and create an enriched learning environ-
Tlmmy specifically; with no immédi- 1. ment, that was .truly functional for
ate readings avalkgble. In" one: nJght, each child. | focused on how the
! .
. 5 2 . -




children's activity-in this open, en- % |

riched environment could be better
related'fg reading. | began by using
project task cards that were commer-
cially produced, to which were added
arts and crafts books.
- procedure was productive, the reading’
was limited to only those children

who were directly involved in the pro-

Ject or task. In-order to allow more
children to read the instructiops so
that more could execute a project,-1 :
"began.typing and rexographing dnrec-'f
tions to simple arts and ¢rafts pro-
~ jects which were read by -the entire
‘class. In addition, | would demon- 4
Strate the construction as the direc- .
htlons were read. After my demonstra-
tion'4 small group. of chlldren would -
.reread the direction and.construct
"~ the object, basically on their own,
. with occasional guidance from me.
This reading in order to function
successful'ly in the doing of a task

Although this -~

¥

“came to be known as functional read-'-'

ing in our room.
Tasks were not limited to making
things, but included following di-
rections for.playing chess or other
‘games, or following instructions in-
order to make French toast or pizza.
Much of the functional reading came
from craft books, cookbooks and teach-
er-made task cards in science and so-
cial studies. But when one child ini-
tiated and completed a project on his
own that captured the imagination of
the class, | would write a_functional
reading sheet in response to the chil=
dren's interest in the project. . .

With more and more suécessful experi-
ence in functional reading
were able to read directions on

their own and complete the task or
project. .The children became more
confident and began studynng -craft
books, task cards, and resource books
on a reguTar basis. They looked for -
instructions to read in order to com-

they -

plete a project or task that especial-: .

ly interested them. This. demanded

..
L
.

"f After school

-
[

* that | reexamlne the materlals ln_'
thg room, the various books and
task cards .to make sure that a
child who wanted to start a pro-
Ject after readnng the directions
would not‘be frustrated because
needed materials were missing from

. the'room. For functional reading

_ 'to’be continually successful, .l -had

to restudy the room itself regular-

ly to keep it supplied with rele-

vant materials that made it func- .

tional for the child:s This new: ‘un=

derstanding was very importaht for
me. as an. open classroom teacher:

_ prevnously | had thought that de-

veloping a planned enriched learn-
ing environment was simply begin-

- ning ard -ending the process ‘at.,
fixed points.” | know now.it is an_.
ongoing process that starts in

~ September and continues to June--

if my classroom is:to stay.alive |

and functnonal for the children.

4

INDIVIDUALIZED: "RE'ADING

Over the’ past four years our Open
‘Education Program, purchased-an '
.abundance of multi-level reading
kits; our classrdom included man
and varied reference books. = The
task at the beginning of the year
was to organize alT of this materi-
al into a functioning classroom 1i-
brary. I involved the children in
the work of arranging the books so
‘that they would become fam&liat
with the structure of their: lLbraryt
| placed large cardboard boxes:.ih-:
the middle of the classroom and Ia~
beled them: paperback fiction;
paperback nonfiction; hardcover -
fiction; hardcover nonfiction ‘and
reference." Once the hooks were
sorted into thair correct boxes,
these were placed in different sec-
tions of the Lfbrary according to
their categor# Then, to my sur-
prise;. | notlced that the library
had little intgrest to the children.
ne day, | took another

~

¢
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$." Yook and realized that almost all
the books were'stored in cabinets
in such a way that they could not
attract the children's attention.

Although required reading was done
each day, 'l wanted the children to

seek out books on their oWn, and
so | displayed some. books on’ top of
the cabinets, but by the end of the
school day, most of them had fallen
down, Faced with the problem of a

secure display, | was forced to get

creative: | used spring clothes
.pins attached to pipe cleaners and
fastened to various places around
the library. | ran string, with
clothes pins attached, across the
length of the library. Once we had
an inviting, attragtive dlsplay, |
‘began to see-an improvement in the
children's reading on their own.
In addition, | used a vertical

. rack that hadbeen constricted the
previous year by the.children.

But much more work on my part was.
needed to' spur them to- |ndependent
self-initiated reading. | began -

reading to them regularly from the -

displayed books in the library. We"

’matized some books to involve the
a

ss in their plots. 1| used the

ghlldren s interest in drawing and-
made up.a reading report form which
included a blank section for the
children to.draw and color a. pic-
ture about the book they had read.
All these technlques almost backy.
fired;
.too many reports, ahd they were be-
‘coming resistant. Eventually |
limited reading -reports'to twice a
week ‘and the problem seemed to be
solved as their reading on their
own picked up. ‘

L 4

. Although the reading described ebove,

- was working well, the interest did
not become intense among the slower
readers until | pyrchased ‘four Walt

Disney Golden Books and brought them

‘to class. The subjects of these '
.~ books were Donald Duck or Mickey

- ]
o

book

| was requiring them to write

69

“titles.

. .

Mouse, or full-length films such

as The- Love Bug or Bednobs And
Broomsticks. The children's re-
action to,these books was over=- -
whelming. 1 read one book to the
class, then” displayed it in the 1i-
brary along with the other three
which | simply highlighted by show-
ing. some of the' pictures. One prob-
lem that | enjoyed resolving, was
--having t¥ children tug at the same
book, each saying, 'l saw it first!"
Each week | added two or three new:
This gradual introduction
of these Galden Books restlted in
the ' children's interest and en-
thusiasm being repeatedly stimula- .
ted. .Over a period of four months,
I accumulated about thirty Golden
Books and other small books which
came to be known as mimi-books in
our classroom. When they wrote

~ reading reports using these mini-

books, they traced the picture
from the book onto the reading re-
port for though | .thought this

, procedure was not too creative, |

gk

encouraged it because it was a suc-
cessful part of their high interest
in reading. Eventually many in the

* class abandoned the tracing and be-

gan drawing free-hand with remark-
able success.: The children had
taught me that.they traced when
they felt they had to, in order to.
reproduce the picture. But after

- many-tracings, they became know- .

ledgeable enough about, shape, form,
and scale so that they could draw
pictures freely.

After about a month the mini-books"’
staled in interest for. the children
. because all of them had been read.
“The children thus taught me another,
~{mportant point: At a certain point
Jbooks which have already been read
‘must ‘be removed.and the process of -,
gradually |ntrodUC|ng different
books, with the teacher reading or*
highlighting them, must - start"
again. T
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. of children_s books,
" duce a basal reader.containing sto-
ries and .pictures of all the popular

.copies of each paperback.

—ed in cabinets on wheels

~.

| have given considerable thought as
to why ‘the mini-books were so popu-
lar with the children of my class.
It wasn't that they were.easy to
ready in fact, most' included a dif-
ficult vocabu]ary with challenging
syntax. Lt was that the subject
matter was related to cartoon char*
acters,or movies they had seen on
television. If 1 wege a publisher
"l would pro-

cartoons and ‘shows on television.
na s eV

o

.4

Aubro-READING T . -

Thanks again to an Open Educatno;//’
Progﬁamopurchase we possessed si

Scholastic Record-Books in our

. classroom at the beginning of the
-year, with five headsets.

- Part of
the job of organizing the room was
to set up a listening center where

_ ome ' child could Tisten to the book

on the phonograph as he read along.
Shortly after such a center was set
up and the children began reading
and listening to booKs, a problem
developed: With three or four
children crowded around one book,

- some gave up trylng to read the
" -book and just listened to the story.

It was obvious that this audio- .
reading was very popular with the
children., | obtained additional
copies from the school library for
three of our record-boek sets,
enough to create -audio-reading
packets of five.books per record.
Again, however;:with three books be-
ing read by the entire class in less
than a week, the children lost in-
terest in éudio-reading.

" With some rema|n|ng funds we pur-

chased four. record books from Scho-
lastic and ordered four additional
‘The pac-
kets, stored in plastic bins insert-
could be
easily shared among the open class-

@

o 3

" READING AND TAPING  ~

rooms,

Audiozreading was sa successful
in dy class this year that 1 am
now ‘busy surveying catalogs of
other book publlshers so. as to.
add new ‘audio= reading packets to
our open classrooms.

- -

.Early in December | brought my -

cassette tape recorder to class
to record the singing of Christ-
mas Songs. One day, after this
«singing activity‘was concluded an
and we were departing for the
library, | asked two boys to

stay behind to-clean the turtle’
tank. | returfed to the class-
room a few minutes later and
discovered the two boys in the
classroom library with my cas-
sette tape recorder, taking

turns readin pages from one of
the mlnl-booac When they saw
me they became tense, knowing
they had taken my tape recorder
without permission. | was so
struck by the sight of these
boys, who were slow readers, now
reading with considerable enjoy-
ment and enthusias hat | said,
"Hey! That's a good idea!" |
allowed them to finish reading the
book into the tape recorder, and

- we listened to the recording to-

The boys were very proud
< | began

gether.
of their accomplishment.

-planning how to incorporate this

activity into our reading program.
The next day I''chose one good  and
one poor reader to tape a book to- .
gether in the corridor where it was -
quiet. | ‘deliberately created this
pairing with the hope that the good
reader would assist the poor regader.
After the taping, the two children
would bring the recording to me and
we would listen to it together.
Sometlmes, I would listen to it at
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.y,els ranged from 3.5 to 8.5.

- .'room, so. that -
R gren s work 1n my free tlﬁ\: and L

_',', ;‘ S . oo
eadlng and taplpg ﬁufckl% caught“
“'the imagination &f 5f - the t'lassN it
was partlcularly usefu} to. me vLE ..
- could ‘listen to more" chlldren reéﬁ-

_ing each day by playlhg the_tape re-

corder at times.when l.wa ‘not with
" my- class. ‘Redding and tap»ng CQn-
tinued for five mdnths ontil the '
cassédtte tape recorder broke Al-
though 28.‘ten< yearhold chitdren. han=-.
dled and operated . thettape reoorder
for five moriths, - it. by
accidentally. dtoppé' 1. When: |
"get the tape retordef’ flxegiml'll
mqke |t a class rule fhat the.teach-

SUBJECT READING ;,Amilﬁi?ﬂi;“'"
" The chnldren of my\class of coungN
- read texts: tq SOCIa] studies and .
.science; . but these ‘were secondary
" to the readrngs supplred N typed
and "xeroxed, a feWaCOmprehenS|on
questnons, I|Sts of pOSS|ble pro- -

\l

Jects, act|v1t|es, .and _report top- ,fﬁ

‘igs <and reproductlons fTom other
" Books. - These readlhg sheets were

'stapled into.-each:, child's science o

and social studles folders. The

advantages to 'this:individual- -folder

approach were many, -I. .could tackle
the chi}dren‘é -comprehension skills
d|rectly,\4nclude commerc1ally made
rexograph’ dhagrams, charts, maps,‘

' |Ilustrat|ons to complement the ',

readlngs, eficourage -application, re-

lnforcement or better understandlng,
suggest |ndlvadua1ﬂresearch reports
, nore advanced chnldren, pre-
sent: fifth= §rade‘curr|culum concepts
nd grderstandings in a reading 'that
f was, below Fifth grade: level, yet
“enable all the ch|ldren to comfort-,
,-ably. read Jt-since | had a hetero-
geneous class where the reading lev-

|ndivldual folders were kept inm the
1. could, check the thil-

anally,A

-

changes.

‘selves furnjshed.

found that teaéher -typed readings
made me more knbwledgeable about
the subJect matter.

Although this approach involved a.
consnderable amount of -work on my
part, it was a one-time job since
these reading sheets may be used
again with some additions and

These activities--all of ‘them re-
lated to reading as -a toor--were
based on clues the thildren them-
The direction -
they pointed me to, | now realize,
has great potential for developing

- a strategy that not only substan-

tlally improves the ability to read,
but gives children the self-sustain-
'ing enthusiasm necessary for 1ife-
lang gnjo??ent of reading. ‘35-

'M Lupo is Open Classroom

o c'aapdmatoz» at P.S. 11, Brooklyn.




'A Flight Progect

4-GRADES 4, 5.6 -

Michael “Tempel

| had several reasons for choosing
a Flight Project. First of all I'm
a pilot, the subject interests me,
-and | know a good deal about it.
Secondly, |.feel that a project for
elementary sechool children needs a
good materjal base. Model planes
are not expensive, are readily avail-
- able, and.are excellent replicas of
the real thing. The tools needed
to work on them are fairly simple,
and a great deal of space is not re-
quired for building.: It is true
that testing the planes presents

a problem, but weshave managed by’

" using the corridor, gym, and-park.
Finally, the children's initial
interest in flight is very high."
Kids have always thrown paper 4|r-
planes around classrooms; | am sim-
ply Ieg|t|m|2|ng an ancient past-
time. . - 4 :

| launched the project with a half"
dozen 19¢ balsa wood gliders and ‘&
the "'launcher ,'%a’ three-foot-long -
wood track WIth elastic attached to
one -end. The planes were placed in

the track and hooked on to the elas-

tic. Our ruhway was the corridor:
outside our room.

<aT's"o;prepared an 11" x 'b" spi-
al sketch pad--the ''F1ight Book''--
to contain the written work done
for the project. (1 had first used
this recordkeeping and display
method*the year before with another

83

project, The Pond.)* Such a book

not only provides a reference for -
information about past work, it

also sparks ideas for new activi-

ties. Most of the art work con-

~nected with the project is dis-

played separately. Gompleted

planes are kept on strings in_the .
room, and a history time line, on
the wall. Finally, a plane reg-
ister is maintained in a looseleaf
notebook, with a sheet .for each
plane, te(llng when it was built,’
what repairs were made, and so

forth. .

‘ln our beginning talks, | eXplaiﬁed“‘
. what keeps.a plane in the air to a

volunteer group of about 15 chil--
dren, for whom | provided follow-up
reading. At the same time | began
reading JONATHAN LIVINGSTON SEAGULL
to the whole class. 1| observed tha
though all looked forward to each

day's reading, some children were
¢ interested mainly in the story; . .
-others, in .the accurate descriptions

of flight.

-

The ‘balsa wood gliders | had brot g‘L

in Sparked considerable math, . scuenee ‘
~and graphics work on many skills lev- "

els, dependnng on the *child, |nvolved
- ".all‘ - ’ >

3

*See Science in the Open Classroom,
Workshop Center for: Open Education,
1974 ]
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. ed, for some the result was reco

_books .’

- square’ foot,
',me;er.

“measure) .

-wingloading was all about.”.

For éxample, when planes- were we

as "heavier, than one'marker and -
lightery ‘than two''; for others, in

grams or fractional parts of an ounce. -

| About a half‘dozen measures cam be .‘*"
used to describe a plane. in al)//fK‘

cases, these measures are appliéd
to real»alrcraft, and_{ was able

“to prov1de the’ chlldrgn with exam-ér o

ples of 'specifications' from maga
zine articles, advertisements, an¥ -
The simpler measures, in
addition to weight, are; length,"
height, and wing span. “All chil-
dren could figure these (though, in

a few cases, not in standard units). .

On the more complex side, for ex-

.ample, wing loading, whichis- the

weight supported by a given unlt.of
wing area, the measure. on full snze
aircraft is expressed as pounds per.

On .our models, grams per*
square inch worked out well (a con-‘
venient mix of metric and Engllsh
The math skills in flg-
uring wingloading include: .meas-
uring the area of an often_irregu-~ ‘?
lar shape, weighting the plane,
and performlng long division to:
three decimal places. Most: chll-
dren could not do. thjs, and ‘many
couldn t even conceptuallze whabﬁ
Stxll
in.all; many tevels of math s&llls
could be reached uslng the same
materlal R -

Planes are, of course, mean{ toube P
flown.
- corded. in mathematlcal terms.;,

- Our flight tests were re-
From )
the basics of distance and. tlme we
figured speed, rate of sink (how
fast a plane loses altitude), and
other factors.. -Knowing the.perforj
mance of a plane allowed the chil-

[aru

dren to make predictions of how it ?f"
in various situations. . -

would behave
in: many cases these prednc%nons .-
were tested by methods that called -
forth'skllls in designing and carryf

or kilograms per: square#‘~3

S
Sh

|t_|s called ,af;\
thoroughly sandp eredu. She took.
.one model straight. from the pack-
ge ‘and andther shé‘vhad sanded and
lew,, Ihem under the same condigtons.
The : result was a.greater distance
ufOS'thé sanded model. sAnother child ‘
"predicted how far a particular glid— - *
er would’go if launched off ‘the Empire

State Bulldlng, unfortunately, this

couldn' t be teste1

model were to be

¢ ' %

Much of dur construction work in- .
volved modifying manufactured kits. ., X
An, elevator might be added, the R
wingspan increased, or the fuselage '

\',Jengthened. - Sometimes | suggested ‘ -
changes, -but”usually the children g j
‘came up. wutroenoug of their own.. * . *° <

When |, Guestioned -why a certain

change - was being made, the answer -
‘often was: ''to.see:'what will hap-
‘ pen;“ { accepted this, but | *

. tried to extend the learning by

asklng for predictions and reasons.
Dlagrammlng planes recelved much
tention.. The standard way of -
Z'diagramming full-size aircraft
(and dther objects as well) is a.
.''three view' diagram: front, top, . =~
‘and .side‘views. | was able to .
show. the children many examples S T

o

.| .of these three views in bogks and T
“|*. ‘magazines. Their own diagrams @ © . .. f?
., 'followed the same.format and.re--"¢. - '}
£ flected varying levels of com- * {7+

“ plexity. Some planes were dia-
rammed full size, often by.
"tracung around ‘the plane; others
. were drawn to scale, such as 4:1
1o or)8 I, and elﬁborately colorrﬁ\
qued to dlstﬁngulsh varlousﬁparts.
I ~"~

Durlng the early stages of the _
‘Fllght Pr0Ject the heavi'est em- - .
phaS|s was on. constructﬁon, com-
| putatlon, and duagrammlng partly
I bétause of myqstrengths, partly

because of the:nature of the ma-
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_terial. As the projett developed,

* “however, other. areas received more

i,

much of it poetry.

-~ '4ﬁ_3'

attention. For example, at the be-
gifining of the second year of the
project, |- dnsplayed a time line of.
major events. in ‘ther &story of avia-
tiond We read abou¥.andpdiscussed
the lives and works qj )Edlvtdua]s
We' examined Da VidEie ﬁ31g inven=
tions’ and(bunlt a working model of a
‘parachut he had designed. Severals
“girls became engrossed in the 1ife
story of Amelia E3arhart and wrote

and presented ‘a play about her, and .
of cdurse, the Wright Brothers re-
ceived the attentidén' they deserve.
Reachlng even further back into his-
tory, a group :of ghildren visited the
model of the newly~discovered Ptero*

.saur at the Musuem| of Natural History.

There was also a fair amount of fic-

tion writing inspired by flight,
Often, the writ-
by illustrations.

‘Art was contributed by childreh who -
provided the drawings that formed
the covers of the Fllght Books, and

" ing was'accompaniea

14

who worked on a tapestry that includ~

ed a modern glider, a bl imp, and Mer-
cury (along with the FAA fllght plan
filed from Mount Olympus)

S
a

A ‘prime examble of thoroughly inte~
grated curriculum was suppliéd by
. two glrls who were interested in the
Wright Brothers. Firsty they read
about them and wrote their own blo-
graphical article for the Flight
Book. Then they copied three-view
diagrams from a ‘book, they built an
‘eexact scale model of Flyer I, drew
“their own three-view of the model,
and figured the various specifica-
tions, such as wing span, wing
_ loading, and so forth. It was rath-
" er disappointing that their model
didn't fly, cutting off a wholé area
of festing and exper:imenting. Final-
<1y, the girls wrote about the entire
‘ess in the fofm of an eplc poem
b-began to.set it to music.. The
whole prOJect ‘took about four months.

-

¢

“simplified

. w,verﬁthe two years of the Fllght

. »Project with my contlnulng fourth,"

. fifth, and sixth grade open class-

_roonm, activities became more, com=~ -
plex and difficult, and’ the pro-
ject itself, more varied. At the
same timé§, each child progressed

at his/her own pace within the
proje@t. | moticed particutarly
how new children entering during ‘<

S

~the second year made much faster o

ptogress than. those who Had started

at the beginnlng of- the preceding
year. . The new. thldren were of .
course exposed to the richness ac-
cumulated the year before. They .
caught on by reading- the Fllght

Books, watching work already under-
way, and. listening to discussions® ..
among classmates--a clear exapple -
of .how mych children learn from '
each other. It underlines, too, - °
that work can be serLgeneratzng
Enough. children had enough “ideas .
sparked by their own work or that -
of classmates to keep the project
going with no new starters from
me, though from time to time | did
suggest ideas | was |nterested in

) seelng tried.

There are a number of special values
to undertaklng a project like this
in a continuing class: The teaching
of class rou es ﬁn September is
he ofder'children re-
member and instruct the new ones);
there is ‘no need to wind down in
June; work begun late in the year
may be completed by the next; the
teacher's attention can be dlrected
toward strengthenlng a project by
including more related areas. Ffor
example, histofy. became a greater
focus.during the second year without-
sacr|f|C|ng the already solid math
and science activities. Further-

_‘more, new projects can be started

.once ohe-is firmly establtshed,_and
after. a few'years the classroom be-

. comes a very rich learning environ-

ment with- several themes going. Of
course, flight is fajrly intense;

\
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its activities dominate the class and
¢ are time consuming, so that other pro-
lects tend to be more llmlted

.ﬂllf for budget reasons, -the COntIHU'

3
v, @

ing class is ruled out, then the need -
- to develop comprehensive projects.
with long-term stability and continu='
- ity can be 'achieved by family grouped
{or vertically:grouped) classes.
Children enter :and leave but the

V‘“class“ remains, acquiring: a feel- c

‘ing of community, a sense of its
.own - history and future. In such a
+setting children tend to plan: their
next year in school rather than ap-
proach it wnth anxnety

w2

Last year a new class book was: start-"

.ed called ""The History of Class 301.'
MaJor events are written about as |,
they happen; but mostly~|; is taken
from memory In a-way, it is the .
" most signi |cant class prOJect we
had? - For a class to .have a sense of
"its own history 'spanning-years is
Something special and it is in such
a setting,\too, that a ‘Flight Pro-
ject can-continue to be the succdss
it has been. -

3

SOME ’RACTICAL SUGGESTIONS

MMTERIALS '

Simple backaged gliders are availa-
ble wherever toys are sold; more com-
_plitated models -are available at hob-
by shops such as: Polk'’s, Fifth- )
Avenue at 31st Street; Americas Hob-.
by.Shop, 22nd Street between 6th and
7th avenues; Brownies: Pro Sport and -
Hobby Shop (a Board of Educatlon ven=’

. r“.:'ﬂ 8
95

_d:#% ‘ 1) . ,*lhw
} A
or kn|ves, and boards” for bunldlng
Other tools.such as flleS, pliers
angfdanes are helpful but not es-
3! ' , .

v

Refe‘Fe& books may be a problem,, .

5

I set aside two %ork spaces in the
¢room for planes One is the work-
bench; which |s an old teacher’'s
desk that can accommodate the bu'ild-
ing of two small planes or a single
plane: Another table, four feet -
‘square, can. accommodate three or

0ccasuona}ly, | allowed plane build-

ing to extend to other parts of the

room but in general, |t was restric-

ted to these two tables located ‘near
- each other. 'This space limitation
also serves to limit, the amount of
time spent on building.. Children
sign up for building space and may
have: to wait several days. This
makes it easier for me to make sure
that other work is getting done,
often more routine and less attrac-
- tives " .

\’ B % ‘ ] » . .

. Planes that are in frequent use are

kept on four strings run across the
"~ room from the upper moldings. Each
~string has one end tied to a screw
"feye ‘apd the other énd running. through
. an eye.and tied at a reachable level.
" The strlngs may .be lowered to get a

v

thereeai.not much material on.flight -
,tha dlreotly related o what we
~are doln§ There was aven less read- ..
ing ma T ava‘lable on,gllders*
It may be necessary ‘to order ﬂew and
' current l|terature .
space - FE

four .small planes or two large ones.

‘dor) 122 Bennet," Staten Island. ~§f plane and raised to be out of the«
.-These stores. also’ sell balsa wood, ‘ _way Older unused planes are gtored
needed for original design planes. .-' in a separate room thatwe fortu-

" The ‘smaller packaged planes cost nately have access to. This room
from 29¢ to 69¢ (prices are way up . .also cdontains kits and wood. (With-
recently). Kits cost from one to. 5 .| out this extra room old planes would
" three dollars for the klnd | find AR have to be sent to children's homes.)
. usable. Also needed: * glue (Elmer S - Storage of materials and kits could
~type and/or duco) ; stralght plns, rat ,be managed Inthe classcoom e
: . R ‘(;6 LR _'f~ S e
" b B . - £ - .
. ] el N %
coo 60 : \
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type of lane.

. straight can be tested ‘in the' hatl,

. At times there is traffic out there

and-often children from otper class

. s are attracted to our ruhway.
_Planes_have been- stepped &h’ and

" broken. .| «Encourage chnfdren to

- make- surk the: way is clear before

“ launching and to be very careful,,

“Larger planes are tested once a,week
durlng oun gym period and any day in
the yard at recess. We also on 6c-

C

casion gse R|VErS|de Park. - v

WORK MMNAGEMENT

At the outset, | hever aSS|gn chil-
dren”to build planes - or, for that
matter, to:begin other flight activi--
ties; many ideas cpme from the chil-
dren. For example, a .group of chil-
dren ' will come to me with an idea °
for a plane they want to build; we -
discuss it-and | may make sugges-
tions and they begin. | also throw
~out ideas'at class meetings or to
indjviduals or smaill groups. ' Jhere
are children who spent” monthsi*in
‘the class without being |nvoned
. the project at all. They work on

-the other activities available in
the class. Sooner or later, how-
ever, everyone gets involved.
This;may sound as ,if there is no
pressure, no admonitions to ''sit-
down, please, and get your-work
done.'' But the truth is there is.
pressure. Once a project-is ‘sthrt-
ed, | generally expect it 'to be '
completed Children sometimes.get
off to a good start and then lose
interest.- |-do alfow projects to
be-dropped, but | demand a good
~reason. A frequent problem wj
some children is unwillingness to
do the.write-up that follows bu:ld-
ing or 1esb|ng a p]ane Here, |
make my 'expectation clear. I'11
provide any help needed, but a sim-
ple refusal is unacceptable. What's
more, |'insist that the child can-

jSpace for testlng has varled~W|th the "
Small models that fly,‘

87
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As work is completed,

- well.

not work on a new plane untll the -
-write-up of the previous:one is . |
done. With many children, such
.Pressure became less and less nec-
-essary, partly because they were .
so pleased When tHe write-up was
completed and |ncluded in the

Fllght Book L

v : [

THE FDIGHT BOOKS |

ucoirectrhb'wrltﬂEn work in sketch,

books is not only“a source of pride '

to. the authors but a souPce, as-
well, of the most popular readlng
material.in the class. To keep -
. them intact, | glue on the coyver
“and inside cover design and . put .
cleat contact.over both” To re-
pa|r these books | remove the spi-
ral, put>F|Iament tape over the,
edge;, punch pin holes in the tape
and wind' the Spira] ‘back .in.
Flight Book 4, 1 put copper tape’
(used for stalned glass) over the
holes right aways this will prob-
"ably hold up better.- 1| make sure

For “.

to resgrve the first few pages for '

a- table of contents. on lined paper

b glued to’ the first three or four

pages. .

| enter it
in the contents and glue it «into
the book. ‘This is all fairly ‘time
consuming (1 sometimes spend three
or four -hours & week gluing chil -

~.dren's work into the various class

books) but then it enables one %o
establnsh a coherence’ to. the work
. that in the long run speeds-up not

"only the Book but the PFOJeCt an A

<

'_G

v

- Michael Tempel who.’ teaches at

. P.S. 75, Munhattan, has over the.

last geven yéars produced 4 Flight .

',Books, 2 Pond Books, a Story -and

Poem Book, a 'Sereen Book (movie
and T.V. revzews) and a Book Book
(bobk revzews) '

3
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@J%e fbllowtng excerpt s from PHE-.
"o NOMENOLOGICAL DESCRIETIVE.INQUIRY
"' AS A METHOD OF DOCUMENTING OPEN. .

". CORRIDOR, g.study based in part on' .;_

x observatzons of Open Corridor teach-~
vers. In this section the work re-.
porfed is that of,Bryna Linett, a'
teacher at P.8. 84, Manhattan
-
Even though many teachers are quite
“successful in gu|d|ng an evolving ™.
,-;currlqulum with” ch:ldrep, few are

at the point.of documenting th|s_?
process: “The .curriculum’ flou chart
reproduced here was developed by -
-the author to represent graphicall’
~how one Open Corridor teacher devé%)
Veloped'a curriculum with a groups o
of thlrd and fourth ‘grade chlldren.
',Such‘a currncutum chart demonstrates
~ Not: only that" it is posslible to ac-
tuallze the- Open Corrldor posntldn
on ]earnlng but also that: it IS prac-
'“tlcal ta docyment a flexible” currlc-'
utum: Threéfof the sngnlflcant fea-

'tures of . cupri peﬁ

(Friculum as seen bY
}educators are singled out here,%
_zntegrafzon of subjects, znterap-
‘tion between children's experience

and interests and the currzcwlum,w,

- and socidl. development thrqygh cur- J
- rieulum. . '

Integration of Subjects. - "The chart
itself clearly shows that all sub- -

- chart, :
ol nydic were: experlenc%d by the chil- "

[ o i ’

”\ N ;,-i.‘ : J.‘ ’ ,,)
are brought together in an |nte?:‘ ~
grate uway There is no single

.section labeled "Social Studies'"
or‘“Langu ge Arts." These disci-
. plines; 1Vke most others fre woven
- {Hrough the child's exper¢ence of
'curr:culum in this class,‘JThe :
i ’study of Afrlcan,culture, for ex-
yv-ample, was ‘the main outcome of a
class ,trip to the Museum of Natural
Hlstory Fhe chijdren's. awakened
lnterest Ted therf to a discussion
@n Africa ahd from there, to a de-
'sire to prepare an entertainment .
-.for- the school. The corridor teach- -
- ,er. then.assumed the role of direc-"
" tor, and taught African- dances.
' 0|n .class d|scusscon and in Erepara-'
““*tion for the performance questians
arose which required research.  .For ..
. information on jewelry and mask-
making, the class ‘borrowed books
from the library:® As shown on the
Afrlcan art, Cooking; and

dren, not as isolated subjects, but

as. knowledge of a people whom they

; were*Just begunnlng to- understand

J

;.Another result’ of the trip to the
museum was an lnvesﬁlgatyOQ of .the - fﬁ“
meanlng of dlrectlonal ;#g

”|ngs of 'Northg¥ “South;"%mdeso

- forth-are not. Secuired by‘memorrz—7
Ing deflnltlons but thngpgh explpr-

" ing:and usnng insfrument¥; wThese“

"y

r B actnvntles developed |ntoumapp|ng
jects--language development, math, with:its extendad- ramlflcat|Ons,”
social . studjes; and 5ot forth-- B [ as shown on the chart. * WOrklng

.‘, . . ” ) - .'.1 e ? v

TO T ' s AT oy v ..’.

Both.‘:§~T;

‘Mean< ¢




- Curriculum.

~ merely '"taught.''

with a compass quite naturally led
to magnetism. .In general, follow--

ing any;line on the flow chart al-

most inevitably leads to experi-
ences in many areas--what would- in
traditional curriculum-making be
desngnated as specific subJecF mat-
ter. .

Ihtaraction Between Children's Ex-
perience and Interests atd the

The xmpor*ance of ex-
perience and ‘interest In a child's
learning is ome strandithat is em-
phasized in open education.” Cur-
riculum is geared to the children's:
lnterests, it is experienced, not

A small section
of the curriculum chart provides an
appropriate«illustration:

‘ After'many different experieﬁceﬁ

4

with mapping, some children want-

.ed-to make an imaginary island.

Several groups of children formed
Maturally. Some made two-dimen-
sionals#maps; others, three-dimen-
sional ones, using papier mache,
sand, and so forth. With the
skillful guidance of their teach-
er, they moved on from this point

. of -interest into explorations into _

the formation of original language,
government, and stdries. As indi-
cated on the chart, language de-
velopment through writing, dlscus--
sing, and consolfdation of skillls
progressed through the child's own
desire to create his island accord-
ing to his conception of what an
island might be--with the only re-
striction that imposed by geography,
especially after the class walk
across the Brooklyn Bridge. Free-
dom to express their own fantasies
brought real enjoyment. and learnlng
Math, In turn, was experienced ‘
through scale drawing and construc-
ting, while handling plants yie

ed a great-deal of scuentlflc in-
‘vestigation. . o

“Social Developméht‘Thpough Curricu-

"mits

lum. A child's social development
is supported in a classroom when -
opportunities for adult and peer
interaction are provided through

the total curriculum. Almost every
section of the curriculum chart in- -
dicates social interaction. . Here
are a few instanges: '

f 4

The year's curriculum was initi-
ated by a walk through the neigh-
borhood. Thus, the opportunity was -
afforded for natural grouping of
children; ;for igformal chats with
the teacher, paraprofessional, and

.. student teacher; and for common -

points of entry into class discus-
sions. As indicated on the chart,

" small group prejects resulted from

this trip-~ .These group formations
were not permanent but kept shift-
ing according to individual inter-
ests.. Provisioning for a variety
of interests contributes greatly

to growth in interpersonal rela-
tionships. G€hildren often join a
group because of their interest in
the particular’ activity pursued.

A diversity of activity also per~
each child to succeed, there-
by building mutua) respect. Specifi-

cally, the class performance in-

volving the sewing of costumes, the
making of scenery, the music, and
the dapcing united several groups
in"a common goal.
dren experienced the |nterdependence
among people. ’

An unanticipated meeting of a par-

ent while on a class trip led to

two major strands in this curricu-
Tum?- (1) bread baking in this par-
ent's home, and (2) a study of food
cooperatives, in which the children
interviewed store managers, wrote
stories, and printed a class news-
paper. All these'activities nat- -
urally involved constant" interactlon.
with adults and peers. :

Helping one another is essential to
this kind of curriculum.. The 'buddy

I

These young'chll-‘..

i

-,
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.Ilgfs about «curriculum. ,
tantly, the chart ‘s’ reduced in size
. ,and mlmebgraphed e} that a copy can

Jbe filed with the'children s indi-

- i

system' is one way to provide. for
this. Before submitting his writ-
ten work for the cTass-newspa‘gr or

- class book, each. child has hi$ work

“proofread“ by hii's buddy. Follow- -

. |ng is an excerpt from the record-

"ing of one such exchange

Child A (to buddy) "Hey, this
doesn't make any sense.'
Child B: !'What do you mean?'!
""Look, you satd there -
: " was an explosjon on-
¢ your istand and every-
: body in the world was
killed off and in the .
. next sentence, you
. talked about the Sher-

Child A:

! iff, ]f.everyone was
killed off, how did
e _the Sheriff get there?"

_Child B: '"Everybody bu{ the

Sheriffﬂ'l

Child A: 'Well, say it.!"

. This small part of a dialogue alon
documents not only the possibilit

.of social interaction in the- class-
room but peer learning, practice in.

.sequencing ‘events, and language de-
- velopment.

The graphlc representa-
tion as a whdle is in-itself the.
documentation_of a teacher's imple=
mentation of, 6ben Corrjdqr s’ be-
More impor-~

vidual records: ~ In either form, jt

. provndes a recOrd of‘accquntabllnty

to be shared with admlnlstrators
and parents Lo
& Pl
Dr. Cutherzna M. Mbgpny,*a fonner .
Open Cornidor advzsor, 18 now: head- °

4. mistress of thg Montessori Schbol :
: Of Wéstchester zn‘Larchmont T,

@

TO BE PUBLISHED IN THE BICENTENNIAL YEQR

| PROCEEDINGS OF THE ROOZS OF OPEN«

EDUCATION IN AMERICA CONFERENCE

-15.informal sessions of remnnlscences
by Mary Burks, Dan Carpenter

Walter
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