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ABSTRACT ' : S S v -
o v This study focuses on two tisks: ‘(1) the development
- . of ¥ general procedure for evaluation of social studies textbooks
vhich could be adapted to any locale, which cou be used at ‘any
. grade level,and which might be applied to dthe subject areas, and
-~ (2) to illustrate the suggested procedure at the: fifth-qrade level.
" The procedure involves the following ‘steps: (1) determining the" ’
topics present in'all current texts at the level desired; 2): "
' ~constructing an instrument listing the topics; (3) jallowing affected
~teachers to rate the topics as to importance and relevance; .(4) .
analyzing the resylts and constructing an instrument containing only
the 'highly rated topics; (5) having affected teacher$ rate the texts
remaining after those whose copyright date,-cost, or lack of content
in the areas rated.as important and relevant have been eliminated.
~ After analysis of the~fifith step, each book or series can be ranked. .
L .top text or series closély fitting the local philosophy and ,
curriculum can thus be selected. If multi-texts are to be used in the
Classroom, two Or more of’ the top texts or seéries may be chosen. The
study discusses the procedure and its illustration, also noting
- . related factors, and describes accompanying findings.. Rating scales,
topic lists, and analysis vorksheets are included as appendixes.
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The choice of- a{7ocial studies textbook. whether for one school or for -
t

-TL*i'_g anbentirb distr »is of great impor ce in the development‘and

g

P ;: enhancement of the social studies cu iculum. From the broad generaliza-
. "tions whicn underlie the social belyéfs of our sooiety to the concepts '

. and viewpoints introduced and exp/ ded by the inoiVidunl teacher to
illustrate those generalizationsf

_whether uSing a single or a multi-text A

approach, the text remains the Y sf inportant single resource to be

“. v

e teacher.ﬁ it must be chosen w1th

» v

»7: B found in»the classroom. after

. rea o’ region 1n mind. Too often. '

”fthough-oppointed for their interest

QQ appropriate way. Such faftors as strong or weighty personalities, a :

lack of a definite, thor”'

A ‘./_,

h procedure, and 1gnorance of what is feasible

- and usable by both teac: 5 and students aff:cted often flaw the choice

. A .

'Of text.

-

This paper ‘outlines a rocedure for choosing social’siudies text

| o 2
SQ“:\_..m * steps as an experime tal group applied theqaahwhe only differences in

.,a~'

u;rict "and’ by - this experimental

are: (1) tJ t the experimental group consisted of volunteers

. R L.
o .' N . LN - o
. . - oo . !
JAFuitext provid: c " N
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':_from several school systems. whereas a school d1strict would make use of ‘

‘ _.tonly its own ‘teachers and. ir desired. related groups such as admlnistra-'

/ -
H

’ tors and parents, and (2) in 1llustrating the proceoure. a text was
chosen for dnly one grade level, whereas a school district would probably‘. Y.
wish to follow the procedure for all grade levels, and Jthen cobrdinate .

‘those findings to selsft one or more. serles which met their overall o
’\ ‘ ‘ reouirements. '.f :f <o s ,

R ,Procedure' e L 3 : - -

.PHASE Ts Determining the- Topics on Which Textbooks W1ll Be itated . ‘

°

| General Procedure ' ‘ Eggggimental Procedure'

. -
Y v A . .

:The first three steps ‘of the evaluation process deal’ with ioentlfjing

the population of the texts. This part of the procedure. as well as ¢
| .steps L and 5, could be conducted by one person. perhaps the social
studies consultant or supervisor, if the district has. such a'position. orf’
by a teacher whose interests and background would make him a logical
o .'choice. | .
1. Consult available sources to 1« The Educational Publisher's
"~ determine textbook companies . Directory and the El-Hi Texts
"with materials in elementary in Print were used to compile a e
" social studies. : 1list of companYes which produce
. social studies'text series, y

2.- Determine limiting factors in 2,. The major factors considered. at

’ your eventual text choice. . ~ this point were that the mater-.: ..
. .~ - igls be in single text format,
§ A , ' : that they have a copyright date

v . within the ’?st 10 years with an
o . - option to ‘tighten this limitatien’
. . o ~ later in éhe study, and that cost
. . f : ; ' factor would be largely ignored
' , C ' . / ag most /text prices seemed to
B e ! fall within a rath?r limited
;o ' ’ range?i . .
S . . / .
3. Obtain sample sets of texts 3, 'Twenty-one companies were contact- '
from all companies meeting ed through their "local: Tepre- 3a ..
: . .your initial'requirements who sentatives. Seven of these, M N
IRRE -are “llllng to supply them. , eliminated from considerat“




5 o L - LT e .
R o SRR " due to o6 of the factors listed .
F R TURNE ¢ in #2, or due to the fact that’ "
e e S - they were unwilling to supply. ‘
A . o  texts for our purposes. One or
P © .more’ texts were alsd excluded
' R _ o \iﬂ ‘because they had not yet been
R . released at the time this part
. ‘ L ' of the study was being ‘conducted.
P p , ' ' However, seventeen texts from_
o / R Y » these companies were retained
: / " : o - for use in Fhase I, as a number .
° . s ‘of companies provided both a .
. : ~ regular and an alternate text
. - series, _

o

Steps b7 consider the development of an instrument for rating the S

appropriateness or relevance and importance of the topics presented in

7,

eocialgstudieiazzxts at the firth grade level us to illustrate this - A
o e . - o T
P

,Jproéedurét A

N

t of the

4 Investigate each text to the u chh of the seventeen texts,'.

' degree needed to identify and investigated to determine tpe fj
record the major topics - major areas. of-study or topics. 3
explored, It is helpful to - ‘exploréd. The texts and topics

- ° seonstruct a grid listing the _were recorded on a grid as :H*
topics along the left hand . ,described in the parallel step

side and thé texts across the _-T’gqnder General Procedure to P
top as you go. .Thiswill - ¢
enable you to obtain a clear %
visual overview of the scope

=topics presented by the texts
"/ and which texts presented which

of topics explored at thifles ‘topics.  , ‘
.y grade-level ‘as well as SN, : v
. contents of each text. jl . ' - .
= this for each of the grade™ . .
' levels for which you are * .
Y choosing atext, °. -
.o ) . i
‘5o Frqm"the topics recorded on - 5. The topics rating scale for the
your grid, construct a topics ' = fifth grade level included all -

. rating scale; similar to the’ - the topics found in any of the
one illustrated below for the ‘texts, arrange in a way likely
fifth grade level. You will - to be easy for the rater to

, need to make a separate "+ comprehend and to record his
topics rating -scale for each ~ decisions, The topics were
grade level for which you o presented as major headings
- will be choosing a text, . with examples of the variety of .-

subtopls likely to he found
under each., In addition, wg-
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L S S ' S . -listed the approaches ‘used in the
: y T .o BN various texts, for example, .
L : . chronological,’ polltical histor-
e S , . . “.%  ical,, and sociological, and asked -
e ' _ -~ the rater to record his prefer- -
: . o ence. Each topic.was to be rated -
o N .+ . ~according to-a scale,which ranged
. T from a low of 1, {not.an appropriate
. topic at this'level). to a high of
' 5 (appropriate or relevant topic, '\
highest importance at ‘this." :
S ' ade levkl), .The SSTRS (sample
L llustrited below'apd contained)
L . in full in Appendix I) was

*  constructe®®only for the fifth
grade. level which was tne sample-
level.: ‘ ‘

' '~ Sample Topics ' ' Low - . .\ " . High
T ) . . . : . . - - n - X1
. _ SSTRS ~ Grade Level Five o 1. .2 - 3 L. o T
| v o3, Aheriéan Indians, \ o ,
» Barly history and contact with . - ' ‘\;A\ ‘ -
European explorers and settlers; -t - .
American Indians anc community life; 7o s '
as a force in shaping the social | =~ = = . S N
system of the period; Iroquois, - L e
. Mohave, anc the Mound Builders as S -

examples of Indian cultures in what .
4is now the U.S.; Hopi, Es kB PR i

Kpelle as examples:of Indian cultures : B

in the VWestern Hemi%phere. o : S .

4, Colonial Life - : N ~_;,}ﬂr__“

Colonial society, families and‘homes. | . RS _: L «
economic life, ‘life in a colonial - o N .
cammunity, individyal colordes T . C -

studied as examples of differing t N
colonial organization, economic life _
in different colonial regions, cultur= .

- al life, governmental organization S
within colories, govermment imposed o )
by Europe, the rise and decline of s .

. Puritan influence in New England ' L L
6. Distribute the appr°priate " 6. Copies of the Social Studies -
form of the Socizl-Studies - _ Topics Rating Scale for the

222$E§_§é§$22_§2212 to all - fifth grade level were distribu-
teachers in the system, - ted to practicing fifth grade ‘

. !
' e

. - . . T ) . L. S .
~ : . - \M o A . . ’ . -
. . : L ) .
i ) .
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¥ . '» according to their respective . " -teachers 3n .five centril Iowa
© .7 grade levels, A cover letter - ‘communitiéds. Of the sixty-seven
" indicating a due date for. . teachers contacted, thirty-sever®
) responsgs and where they+are responded,, However, five of the °
E * to be collected, as well as . thirty-seven responses arrived = .
a general explanati n of the . . after the due cate ang'were not -
' . purpose of this stegtisomost, " dincluded in the §nalysis of cata. .
¢ 4 5. helpful at this poi 'ResponseS‘were largely anonymous,
s . Teachers may respond aneny- . .but respondeés coyld incicate on
; K - 'mously, if this is desired. a separate form their wish for a
v If groups other than teaciers copy of .the study results. These’
O . are also being consulted, - ~ people were also asked &f ‘they
' ,cincluae them at fthis point in . were interéested in participating-_
o )l the procedure. ~ _ An the text analysis portivy of
- ' o o . ‘the study. Those who respdnded .
' - - vy .4 positively became %he pool from
Cos , 5 ’ Cy , " ‘which the” rat;;;aé?ﬁups (cescribed.
) ot 2 . later in- the grocedure) were
’ ‘ ) ' drawn, ' _
e Analyze the raw data obtained 7+ ‘The responsessof thirty-twoiraters .
Lo on the SSTRS for each grade to fifty-eighﬁ?item% were apalyzed.
level to{determine which ° For the. purpose:of this study, a -,
topics received composite cutoff score of ?75% of thwe total -
, ~scores equal to or above the, . possible score per topic ( 32 .
cutoff score you determine raters times a-'top score of 5
4 necessary for inclusion of a for The topic = 160) was deemed
= topic in .the-text analysis T T " Tecessary for.a topic to be = .
: : worksheet - which will bg : retained for use in the text
N . -used to analyze the individual analysis worksheet to be construct-
; : texts at ‘each graje, level for ed, As d result of this procedure,
'which a text is to be chosen. . nine ‘topics were retained, three °
_ . concerning the philosophical
. - approach of the text and six

. concerning broad .areas of the
fifth grade social studies
curriculum. ) ’

¥ ;
PHASE II' Rating the Textbooks on’ the pries That have Been Rated of

e ' \

high Importance

RN ' TI
_Ehe remaining steps in the text evaluation procedure (steps 8-13) |

 describe the process of construction and uerof a Text. Analxsi
4
Worksheet to be developed for each ggade level 1nvoIveo, and the identi-

fication of texts to be analyzed. - . — B L

8. Construct a text andlyss 8, JThe text analysis workshezet
_ S worksheet ‘for each grade level " developed for this study - .
. for which a text is to be _ consisted of’ninegtopics identi- =

l sy ‘/‘ - - , . \' l . .vl . : ) ‘.
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c

~ ’chosen. Use the retained - fied by €he responding-teachers
topics and whaﬁever addition- as apcropriate’or relevant and
. 'al topics you feel are impor- ~ . important at the fifth gdace level,
. tant considerations in choosing . and ten additional topics relating

Tole

a text, , . . to general text analysis, such as'
- : . B : authorshipy study. aies, etc. A
o SN . . sample section of the instrument .
Lo R \\\‘~\,/ - is presented below for your .
o R - : consideration of the format used.
' .j\\\‘~\\;~» . .. The complete instrument may be
: _ : . found in Appendix II. v .
- ' ". Sample Topics = Text Analysis .| Factor . ‘Factor | Facter
. - N o A" |~ B c =
Worksheet (TAW) - Grade Five (Appro-. KClarity) | (Relevance}
o priateness)) e
5. CIVIL WAR PERIOD ~ . | | : ( o
. o Slavery as'a source of contentlon~ ) : o .
) “other factors leading toward war; j St ' ' :
. ;. .~ :.election of Lincoln, campaigns, - ’ .
" a ’ ..~ battles, and people involved in ; ’ IS '
" the events of-the.Civil Var ] , : .
Years; the Emancipation Procla- . - Y
mation;- end of war anc its effects B
on the ‘¢ountry R .
. . 6. MODERN U.Sih . T I
4 : N o
’ Making democracy work -. civic - ) A >
probleéms and attempts at solu- _ J ' '
- tlon; préblems of ithe megalopo-. , . <L e
' 1is and urbanization; environ- . - , s
i mental problems of cities and the : - R
4 .. nation; examining-American life = - _ .
' ' by geographic- region’s; Alaska; ER A
Hawaii; the form of present day , o7
, damo%racy today's economic N )
. system and.its problems; Amer-. o .
_ - ican culture and society tocay; Sl
‘ ; , present-day American Indians; - o e L
. . - the effect of the space program I e .
3,' . and space travel : oot o
) S o - - As you may note, éach topic is
- o ~ ' - " to be rated on three fadkors,
- - - u“,‘ Ly " The scale used ran from a low
' A . : of 1 (very poor) to a high of
R . 5 (excellent).

‘9. At tkns't;me.consﬁ1t ypur‘grid 9. Using the grid chart for grade
_chart’ for each grade level - . = five and employing the limiting
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N involved to determine #hich .. faetors of single text form,
of the represented texts will copyright date of 1970 or later,
. - ke analyzed using the appro- -companies willing to provide texts
j?;. ) - priate. text analysis instru-‘ for, the study, and: iaentlflcatlon
EEACEE * ment, If some series are '/—5“1 texts containing at least 75% \
~, inconsistent across grade N of the: topics found ‘to be appro=- |
' ¢ " levels, ellminate them at . prizte or relavant and 1rportant
4 ~this point unless you are _ in Phase I, twelve texts were
- considering multiple text - chosen to be analyzed by the text
N -~ adoption., - . analysis worksheet developed for
N o -~ .
;*;_________) \ .o _ * this graae level, - v
» 103 All teaphers at‘ﬂbch involved 10. This study Jused' two groups ‘of four .
—_ grade level “should rate each . raters esch.who were gr f3m the
’ chosen text using the Text " .pool of initial responddes who '
Analysis Worksheet (TAW) indicated an interest in_further '
. developed for the appropriate participation in ‘the text evalua-
. grade -level, This procedure tion project. Each rater in each
. allows: input fram all those group individually rated six texts
: who will be using the text * using the TAW developed for grade
; chosen, but eliminates the: - fives Since this study did not
bias of personality often . ® "i1llustrate the procedure on more
' found within a text selection - than one grade level, no texts
committee._‘Ef this ig not were eliminated prior to this
possible, set up groups at ~ _ {analysis as suggestéd under
each;.grage level to.analyze’ - General Procecure, step. 9. The:
: the-indlyidualéﬁgzzs in depth = ratings of these. twelve teéxts
. "using the TAW d oped for . -are giveh-in Appendix III,
each grade levei These '~ . . . NN L .
‘groups should consist of a STy e A
B minimum of four raters per o N ' '
o \‘ _ “gext. You' may.wish to-have ... . -
s each rater.rate all tenta- A
R tively identified texts, or . - //( .
« . to divide the texts into e e, e
) groups of 4-6 .and have a - E - : o
group of four or more raters > 7 T .
\ . rate ‘each of the texts in that’ FEE . ¢ 5
~ group. In either case, the . f' - :
’ raters should work 1ndqpen- i ' ‘ . ‘
. dently. . - . ' . N
11,3When all'texts-heve_been‘ana- 11.. Raw scores were recorced for each
a T , lyzed by their respective - of the raters for each‘of tne
A rating groups, -récord this( texts --each text having\been'
data and. determine scale . rated by four raters. - Scale
. scores. _Use tpe'mean of the _ Jscores were determined, and the . -
scores for the individual * mean of the individual texts
L ~ texts to’choose the four top- - used to identify the top four.
: rated texts at each grade .- . texts. The mean anc variance of
level for. further analysis., . each rater's-responses’ were then
' - When choosing for K-6, you © . ' used to convert each person's
' will ‘need fo look across ~ retings to tﬁstandard scores,
: ' - . The top:four texts identified .
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grades at this point, ! . ‘through the analysis of raw data
R ‘ L '~ remained the top four texts when
L o/ L , %ﬁ* .- . standard scores.were used. See
:, 12, When the top four texts (or
- " 'series) have been identified,
haxa~tnem rerated using the . by an additional group of four-
. Text Analysis Worksheet raters. none of whom had partici-
;o nsed in the original analy- =  pated in the original rating, .
a sis.  Agair, all teachers * usirng ‘the TAw developed for graue
' ‘ may participate in this step. "~ five, ‘ . ~
. or a group of'four or more
N raters at each grade leve Yo
. may rerzte the texts for ! X o
P L their leyel, - l B . .

» 13. .Record arcd analyzefthe dataf “13,.. Data obtained as'a result of step

- accorcding.to the same pro¢e= 12 was recorded and analyzed. The
‘;re used in step 11. Using ,  top book for the fifth grace

e mean, determine ‘which of [/~ level was thus identified. Those

o the texts are the "top" texts ~ -individuals who would like infor-

e * _ for each grade level. Again, mation on the texts analyzed, the
; : since a number: of grade levels ~ top four texts identified, and the
/- ~are involved, it:'will be. . text chosen as the .Mtop" text for

" R ' necessary to note the consis- ‘this loeale by this experimental

tency of quality of a Series. I‘group may contact the author.
across grade levels and ad= 7 . :
e L “just your choice of series to- ' : LT
adopt with fhis'in mind, , ‘ ' ST
w . o Co C IR

e

Discussion

i This study focused on, two tasks. 11) the ceveIOpment of a general
‘procodure for evaluation of SOLlal stucies textbooks which could be
. ~adapted to any ldcale and which could be used at one or many grade
o 'leéels. and (2) to illustrate the suggested proceoure at the fifth
‘ E "graoe level, In the process. information about current fifth grade

text offerings and how teachers in one small geographical area viewed .

. them developed. which.both answered and ‘raised a number of

minor questions. : . , ,~.‘- .
< .

N * . .. [ ".l
. . »

Tbe procedure described in‘this'studiiallous several‘important faCtors_

. N e ¢

I
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to be’ consciously considered in textbook selection.

"'1.-' A thorouQx survey of. what topics or broad areas of .

M

study are present'ly being presented for study in text

o . forn can be macde. T -

2; An opportu_nity for practic:\.ng‘ teachers to:have input,'as
ey 'to'what'will b6 taught exists through_gheir response to .
the selps and their use of the TAW. s Y
:‘;.3‘_. Groupeﬂe?’ affected people, such as adminfstrators,
- y '_ Cot - parents. and students mey also be allowed input to .the 2

part of the curriculum nepresented by the textbook. if
| | desired. - o | v B R

b, Because each rater’ expresses his views through'the SSTRS }

Vs ,b and rates the texts using, the TAW on an 1ndiv1dual basis,

v/ +
e ”' ,‘/ 72.“

 the. prbcqlure eliminates th: factor(of*‘dominat;gn by .
- Cn _ upersonality. _ Each person s"%.g;}gt

s /‘ '. b SRV I . .5., Less scheduled professional time s’ involved. - Teachers
. ' '/ o may carry out their role in the procedure more or less’ at

B2

zis equal in weight.

o7
%

‘/ . their convenience and, possibly. when the:,mare more
[

relaxed and fresh than they would otherwise be if Yne

. work was being done ‘during meetings held at the end of . |
R o . " the professional o‘ay. - ’ L &

'_ This precedure provides a practical ano thorough way to

analyze cumnt materials in tne light of ‘the needs of

+

the community. and to allow text choices to be made on a

consistent and logical basis,
. ) R Vs

. . . .
- . . . v . .

L In general, the texts anal&rz'e,d'gin tiks study were acquired from.a"~ . \ l .

-
4

¢
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‘ school district'should Qasily be abde to obtain multiplxk;ets of series

' ) . ponded to the topics considered appropriate or relevant and important
R

\_ . for the fifth grade level which were identified in a preliminery step
R ' of the study (Phase I-) Any factors may be chosen as the. limiting P
| , factor& oepending upon ‘the needs ano desires of the cistrict involved |
Of Jthe ‘Ewelve texts rated in this study. the tgp four ‘were 1dentii‘ied

. o [Y ) , -
. o and rerated by an independent’ group of raters. From this rating step. N

L ‘

.the top text was identified. This text should be the one ‘most .1table

by
.
r

e : for schools in this local area, as it most closely presents the™ .
philosoptw and the tugi.c.s considgred by the maJority of raters to be.

' both appropriate and’ important for study at the fifth grace level.
Using this procedure at all grade levels, the ss.hool district will he

yw .
able to identii‘y owtetanding texts for their program at all grace

i levels. and to iddﬁtn.iy;}'text series which would be particularly

.;'3\ appropriate for their needs, Either a single text series for )\se at
. - - ’\' ) : l/ ! '

all grade levels may be chosen. or a- variety of texts which may have

S

particular strength at one or- ‘more levels may be adopted The use of ~

the text may thus be kept both flexible and. consistent with ‘the o

fm _ philosophy of the local social stuc.ies éurriculum.

"" - .'\ LY

> -

Fifth /tade texts on the market, - today were "ﬁound to.oi‘fer a ‘great 'Ceal' o

. of variety and to represent a considerable mprovement over the texts
. o _
of years past. They rance i‘rom a conserv.ative presentation of the

. . -
e - ' . . ? s"

g . . o A . -
: R . . . - -
. . . r : :
’ . / . -
' 12 ' l : L ’ )
o . Lo ’ . . . . e
. B, ., .
'
o

. . - "
e texts far this purpose. A -, T
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'Jixsocial sciences ano attempting pﬁesentation of concepts and generaliza-

Y.,

ltions ﬁhrough approaches other than ‘the standard‘chronological approach.

v ed

s,highly entﬁusiastic about this approach. A number of reasons for the

-"a

to a compl%tely new concept of what is apprqpriate at this level by.
presenting a study of man through such social sciences as anthropology.
sociology, or political science in which the historical and geograpni-

cal aspects are intermingled. and the actual study of our country is

deferred to a*later grade, Thus, the emphasis is on people, understand- .

ing people. understanding roles. etc. At the present time. this approach
was not well accepted by ‘the majorily of raters involvea~uith this -
study. though many found it warranted further thought. anc a fgw were

Y

general lack of enthusiasm for these alternative materialsepould be
Q€ 'l

‘hypothesized.-i.e.. conservatism.’lack of familiarity with the matsrials

(and/or concepts, lack of subJect matter background in these areas. lack

'gfof preparation time to develop proficiency with new materials anc areas,

"Mgh interest ih. the: area's presently taught, but data 18 lacking which

could vali_wy'exolain this p031tion. Most raters seemed to feel a

P me.

basically traditional.fifth grade curriculum involving some aspects of

‘other social sciences in addition to history and geograohy to be the

i

most’ satisfactory. as shown by their ratings.

o h

“

L -A readability analysis uas maoe of each of the texts. using- the Dalee

*.Chall. the Fog, and the Fry indices. While the top four™ texts (as

ueIl as many of the others) showed an acceptable range from high

fourth at the beginning of the text through high fifth to early sixth
N4 o : . v .

SR '.1,3_1

o
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Lo

for the student population who ~are, to/use- them, it would seem Mise for
"'a ~school district to consider’ this factor also, when choosing a text.

s ' ‘Even those texts which show an acceptab13 level of readability, accord=-
S X
‘ ing to these inoices, may be too easy or too difficult for the 1nciv1duals-

. who are to use them. The oifficulty of the vocabulary anc the difficul-

. ty of the concepts presented may not be compatible, anc should be

) carefully considered, : C : e

i A final point in this discussion is that text evaluation b_w, the suggested A

?frocedure could easily be adapted to choosing texts for other subJect

£ reas. The basic steps would be to. 'd ..

1. locate texts in the oesignated subject area, o
s B : é.' nake a composite list of topics for each grade level for

LT which a text is to, be. chosen.

L] . .

' 3..,involved interested and qualified groupe of people to -

inoicate the topics most appropriate and important for

>

,;each level, : : ,‘fQ'}
L3

" 4, rate the identified texts according?to these topics and

the way they are presented
‘5. choose the top text or text series for adoption, unless

other related factors indicate another of the high-ranking .

Ky
L

L 2 ' texts is, overall more suitable.
- The procedure is consistent, yet flexible ano responsive to local and

" individual needs. It does not need outside experts to bg effective;

14




13
%-‘ . the gxperts are the teachers in the classroomse.

A

~Conclusions
S It seems highly feasible to involve‘teachers'ﬁorking at the grade level(s)
. involved in determining‘what is appropriate or relevant and important at

S

a particular grade levei(s).; Similarly. use of teachers as.raters of

 texts according to the procedure describdd in this paper is not only
feasible but highly desirable. A text'which fits local philosopny. "and
which has been chosen by those who will use it as one of their major .
teaching aids, is more likely to be»qsed effectively. Familiarity with
the philosophy of the text. its format. its strengths and weaknesses
"uill enable the teacher to make the text serve the purposes for which it
was intended anc to recognize where_and when another teaching tool
could be’ better employed. Certainly..the text will oe but one of a nume
ber of materials ugnh‘by the teacher.'butfit is-far more likely to be
used effectively ir chosen to complement and enhance the goals of the
social stggies curriculum., The variety, both of ccntent and approach,
to be found in today's textbooks make the choice of a text which the

teacher can and will use wellja factor of major significance in up-

grading the social studies program.' - N | ‘A

Although teachers'at the grade level for which the pTocedure was 111us-
trated were the only group‘useo:to evaluate the texts, it may be that
involving'other groups'would'add a valuable dimension to'this process. .
Students, parents, and administrators - though usually not trained or .
experienced in thensocial stﬁdies‘curriculnm - could add adcitional
insights when choosing a text or text series, The responses of these

groups to the SSTRS and/or the wa could be given weight equal to the

:‘15
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./'

teachers' groups, or could be considered advisory-in nature only.

It might also be interesting and valuable to have information available '
about the raters - items such as their training, length of time in the
teaching profession, age, socio-economic background, area or type of i
fschool-community in which they teach, etc. Such information might help.
to emplain the relatively traditional and middle-of-the-road position
" the majority of raters ad0pted in this study, and which other groups
may ad0pt. Information about teacher preparation time anc. feelings of
security or Insecurity in the "new" topic areas may also have a bearing
* on this: factor. Some indication of needed direction for 1n-serv1ce

: A

training could thereby‘result, which could=¥ﬁbused by the ciét?(ct as a

AL
guide for future in-service programs.

In conclusion;-above and beyond the variety of factors‘investigated,
described, and Giscussed in this paper,fthe use of a formal, tested

procedure to choose text materials should result both in a better soeial

'studies prograu and in better ‘use of tax dollars.
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,General ‘Directionss ' b4,
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 composite liktvofjt,pits;whichffbﬂlows'has been compiled from the
atest editions of elamentary social Studies texts by major publishers
ijp,the.fﬁe}d;-ﬁ'bpkgo’“ 3&heg@§§t‘of_top1cs,,ngting the supplementary
.4Q?gcgioh5{andf;_horma Jart “igcluded to assist you .in making your, rating

‘glecisions, ‘Determine,.theiappropriatenessy relevance,-and importance you
:ﬁfee]‘éhch?tgpjdwhdsjtg'tﬁé:fffth grade or Intermediate II social studies -
! © pregram according. to: your oWnupéisonal‘feelings and experience. Use '+

' the{fol]owﬂﬁ%ﬁ?@tindﬁscaie to indicate -your rating of each topic,

- ‘e .
The. cof
Y

5 Kl f,’:f&ﬁpropridte.topié‘at this grade Tevel =
. 2 <“appropriate or relevant topic, but of very little
importance at this grade level - . ' :

3 = appropriate or relevént topic, somewhat 1mportdnt at 'W;,
*  this grade level = - SN S

4= apprOpriaté or releVant topic,*' highly %mportant,at
' this grade leyel - - R - o

& : -
w

. \ 5 = appropriate or'relevant toﬁic; of highest importance B
. L . ..at this grade level S PR S

K

P

Note : Mark-onlj ONE number for each topic.
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SIS SOCIAL STUDIES TOPIC LIST = ' = FEL T
i Grade Five S PR
U | K B | YOUR RATING .; |
L S Low . : - Hight

AR R EER IH

© GENERAL AREA NUMBER I: UNITED STATES HISTORY

2 Several organizationd] forms were found to be-in use by ;thbook companies ‘to
waresent .their mterial on United States history. Please rate each of the “
YW lowing organizational forms according to your personal opinion of their

opriateness, relevance, and importance at the fifth grade level.

- Chronetogical - prehistoric times to the Civil War period
\ ChronoTogical - post CIVIT War to the present

fvahronQ]QRTca] —¥rom the Co16n1aj period .to the T960"s fj :
 ChronaToglggy = from 1000 A.D. to the present . ol |
1”25%[5 presents growth and development of our - = o s

" &# 'government and accompanying politcal .. ol
. \ Lo events - - R A
Sociological - uses the concept of socia] change and
‘ o man's adaptation to change as the vehicle

' L s - ) . - P :
Historical — - by sTgniT¥cant eras from, post CIvIT War | "™ & .

©v% ., times to the present (Jacksoniaw Era, -

© <., Lincoln Era, FOR, etgs) - " | _
/Historical_ "= by signiticant events‘fh our countpy’'s. | - S

" history. from the time -of Hamilton to
present-day civil-rights struggle

‘Part B.. Since the most common organizational form found in fifth grades texts was some
X .. type of chronological organization, the fdllog%ng 1ist of topics is presented
chronologically.  -Examples of subtopics common y found to be explored under

the general topic heading are: given -immediately below the ‘topic itself. Use

- these as a guide to help you decide the appropriateness, relevance, and im-
portance of the general topic. - . A IR

1. TExploration and Early Settlement ~

':";‘%‘ . . ‘..".l B L K B ‘_ L ’ . N ‘_- .
~ Prehistoric man, Vikings, Columbus, Spanish_exploratfon and * - T L \

- conquest in Mexico and the Hest,'French~exp10ratiog,;ynd1ans
and the fur trade, English exploration, introduction of
slavery, rivalry among France, Britain, and Spain in the

+.« New World, early English colonies e ‘

© 7. SettTenent Perfod T PreRevolutionary ar T T T —
.Establishjpb?;éfifenents in the Piedmont, Croatoan settle- o :
ment,. French and Indian War, New England fishing industry, =« = - - .
government by England, events leéading to the Revolutionary : :
War. - . ' . o

o ‘h.! . '

v

R ) o " : . C : .
: . ‘ - . . 0. .
- . . S 18 ¥
. . i A - s i
‘o : . .
K e o .
ot EC
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-2 : - Rl
' T Low: : o -High|
5 ° 1| 2 3| 4.]5s
3. Pmerican Indians ” B ”i = 17 1

Early history and contact with European explorers and ‘ C
.Settlers; American Indians and community life; as a force : . *
fn shaping the social system of the period; Iroquois, -
Mohave, and Mound Builders as examples of Indian cultures
in what is now the U.S.; Hopi, Eskimo, and Kpelle as

- examples of Indian Cultures in. the Nestern‘Hemisphgre.'

e . -

o

/

47 TolonfaT [ife s T T T

Coloniat 'society, families and homes, economic Vife, life
-in a colonial community, individual colonies studies as
examples of differing colonial organization, economic 1ife
> in different colohial regions, cultural 1ife," governmental

organiZation.within colonies, government imposed by Europe, - o o

- the rise and decline of Puritan influence in New England - ' ~

P L S TR I S C | — o
97 ~Revolutionary War Perfod - ST 3 T ZEJ '
> . e . ) . - N .o ‘é. S . I

NE ~ : : : Gy
T . ' N D 7
“.Events, people bat -the War; the ohgaESZagion, . | .
- weaknesses ;~and accomplishments of Confederation; the T R

.organization, people, and early actions of, the Con- ..
. stitutional .government ' o

8 ”ﬂeStwardiﬁxpa"S*dﬁ'

2.

.
R

vEffect of manufacturirg in-the 01d Northeast, the 01d South,::.
Settling the old middle west, Rocky Mounta’in and Inter-- g
Montana region settlement, Oregon, California (San Francisco,
Gold Rush, :Vigilantes), hwo transportation, communication, .
inventions; and growth of cities affected expanston, 1738-"

. 1848 as a period of-becoming'a“worId power Y

T CVIT War Perlod N

e — —— —

® -Slaveny as a source of contention; other factors: leading

" toward war; election of Lincoln, campaigns, battles, and o .
‘peopleé involved in the events of the Civil War Years, the S -

. Emanc{pation Proclamation; end o#war and its effects on : '

- . the country . ‘.“ cee T .

‘ - ' . . .

kgl |
FRESY et otk
L
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" - . . . . s . . -

8. Tndustrial RevéJution and Tater SettlTement . . f

~Economic challenges of the Iadustrial Revolution and of o .
aimmigration.f(gm Europe; zett]ing the Midwest; grassland RS /',
. and great -plans. settlemen ; Chicago-as a typical-city of the
. period;ﬁearly-labqr-managamentgproblems; election of 1896
as a. crucial point in American history;.develgpment of ethnic .
neighborhoods, the’ process of becoming a U.S. citizen; famous . oo
., events, people, and court cases which illustrate testt . R

" made of the social system of the perjod

1 . A T : -4.4v ’l
B Wodern US A i

_Making democracy work = civic problems and attemtps at
solution; problems of the megalopolis and urbanization;
environmental ‘problems- of cities and the nation{ examining
American -11ife by geographic regions; Alaska; Hawaii, the form

-+ of present day democracy ;. today's economic:system and its S .

'problems:-American'éulture‘dhd society today; presentday - 3 e

American Indians; the.effect of the space programs and S '
- 'space travel - v ST RN

PR Y

- 10, 0vefviews'of Modefh UJS?E%" .

f

/

/- =--Please rate bo;ﬁ topic #lo'apd its subtopics (a, b, c & d) presented below.,

" a. Studies: focusTng on facets of American A1fe and
~ roles through language, people, resources, careers,
. transportation & communication hetwork, spa e time, | | .
«- religion, government, our role as a world neighbor. ‘ )

b. 'Eédnomf; studies faéﬁsing on'pfodqction, supply
v -and demand, paying the price for 6ur ‘technological
e society - ' '

- ¢.. Studies focusing on the 1nterd§pehdence of the _
present - agriculture, fishing, land use, regions .

" d. Study of major aspects Of.AmgricgnlsoQig;y--CUltufe .
urbanism, industrialism, values & government - using. SRR PR
. selected areas of American history. as' background for S

. understanding_present conditions, problems, and
‘attempts at cﬁrrent'problems. . . D &

ﬁwrll,ycThg;futpre of American Society - the Year 2000,A.D.

Largely, short seétidns'ﬁosiﬁé'qﬁé§t16ﬁ§'Wh1bh’h$§e:arisen e
from a-year-long study of modern America. Purpose usually '
--Seems to be to .encourage contined thinking on these areas

A

S
N * . hdEENG . B

v o ' B e
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Low oL High R

T 2] 3] a1 5
, oo : LU P .

12.y;ﬁmeriga as. a World waer . < _ : — : | {

. Changing values and how they have affected our world:
- position; world neighbors and the United States;
. Amgrican -neighbors such as Mexicd, Central American -
...countries, the Caribbean area, South American countries; the ' e
history of our conflicts with Cuba, Chinas WWI, WWII
Korea, d&nd Viet Nam Lo W - .

o ' L . .o
-, .o : . -

* GENERAL .AREA NUMBER II: REGIONAL”STUDIES

!

13. The United States, (Present Day) .. T 1

., --Please rate both;tdpicf13 and its organizational formsl(auh) presented below

a. by traditional fegfons such as the-Northeast,.‘ o R
. Midwest, South, West, Great Plains o R -

b. - by U.S. census zones - touching oﬁ?gppulafion. ’
agriculture, fishing,_forestry, and manufacturipg

e By podern American Tife styles

“d. byYfunctional units (may cross naf?ona1‘11nes
' into neighboring nations) -

e. by societal and cultural- factors such as peopie,. _
- resources, careers, tramsportation, communication, | . HE
recreational time, relidion, national goals, role '

as world neighbor ' S ' '

. f. by resource areas - mountains, dry land, creation of ' o SR
“ new resources ~ S ' _
. by tra onal Fegions, as noted 1n a. but combining o
_the history of the region with present-day life '

14. The United States and Its‘Hestern Hem1§phere Neighbors

Caribbean region; Central America; Mexico},South‘Americé by .
regions; by functional regions such as the U.S. and Canada
;- the U.S..and Central America and the Organization of American 1 ' s

—
-
|

15. Tﬁe United4§iates and’Its_Norlﬂgﬂe1ghbor§ | - [ | -
" Central America; South America; the Caribbean; Mexico; and -

selected cultures, regions, and/or nmations in Africa, Asia, - ’
and Europe.* -+ @ o - % ' - o

Ly




PRI -
P

:'w_,{ ,_'-_-;GENERAL:-._AREA-N"uubtk I1T: INTRODUCTION TO SOCIAL SCIENCE -
PRI A I RND TECHNIQUES

\ oy
b

“]b?t A. This area has been presented in varying ways by the pub1ishers Pleasa
rate each of the organizationa1 forMs used for this area.: -which- are

" stated: beiow._:. - , .S | R

.

. MuitidiscipTinary - individuaT’discipiines studied and

- developed separately - ‘- .- | " ' | o ,:%__ o

I*terdiscipTinary - overview of social sciences which — B ~1
‘merges disciplinary 1ines St o U T

Contrasting or TTTustrative cultures -~ U. S and foreign Cx ],
cultures v Y

&y A . . Ve N

S Part_B Topics 16 24 are drawn from ‘the- socia1 sciences. Rate each according

v toryour.personal evaluation of its appropriateness, re1evance and
';%{ importance at the ftfth grade 1eve1 Van it

3

16 Anthropoiogy .. T --ty- R ~‘ : BEER R

10]09}'

J 18 “Ecoﬁomi‘s

19, Po]it1641 Science

H N B

|
l: 70. FHuman G_ography - =
’ 2T, History R o

22 Teography — L —t—T 1= ' B

23 “Basic concepts 1n various discipiines - overview A PN " ]
and iIIustration of _ : o

. 24, Using contrasting cuTtures to iiiustrate genera1 L .
., social science .concepts and/or deveiop American no ) ‘) S
history materiais AT . N : [

s
Sy
-l

\

An!ﬂﬂcan Indian, Kenya, India :U.S.S:R., Great Britain, o .
- Japap, Sahara, Ghana, the, Benin, The Yoruba Hopi, ~ 0w - o

Eskimo, the Kpelle are examples of cultures used for this | .
purpose. o _ . - |

~r

e . L. . . [
: . . . B . . . .
Loy . - -y . .o V.l e
’ o . . : . L R . . R I
C e - N . - e . .
’ M Al . . . @l - . . R
e Trile A .o : . .
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\ e :\\ e s I
. . o .
, low. - -High
L Co 1? 2] 3 41 5
o R A ac’ o .
° \ N . . } .r\ . ' ‘ »'~ L kX a .,‘W é
- GENERAL'AREA NUMBER IV EUhOPEAN HISTORY . - A . -
E . ¥ l ) . |
25. E‘lr‘ly Merchants and Exp]orers Estabiish trade with Africa )
- and Asia’ : o ’ "
o 26 Eng‘lish History Life on an English, Manor . ’
'+ 2T The Crusades I ) ,
2. The Growth L Independence oF the Med'i vai City \ ] !
M e GENERAL AREA NUMBERV'V: -
79 Prehistoric Man - various areg' oﬂthe wor1d
30. Neolithic culture - Degtnn: n'g:mg gn‘!,i:u‘lture, too‘l o
EERY making, _mining, transportation‘ Lo '
7 '—Early civﬂizat‘lons o T " ‘”_ E \ ' @
Mesopotamia Egypt Near East Indus. Vai'ley, ) o o . R
v Inaia China, Olmec, Aztec, Inca African ' { o o .‘? ‘
- Treek and Roman [7Te and History — — -
+ 33, The Early Midd'le7\ges . ‘
Feudal society, national states in France & Engiand
I}.a,ly Roman Empire, Russia , ' -
35, Renaissance £ Reformation
' 30. En1ightenment Abso1utism, anTRevo'lution - ] ' ' i
(Fr. % Am.) : ' . I F R
© 3F. Technology & the 20th Century N # _ —\’]‘5
Nationalism, industriaiism, democracy, imperiaiism, - ; *rx ) ‘
. X comnunism, WWI & FI. . coy ' o :
. 23 ) : ' -




PAR4 l. TOP|C ANALYSIS

.o

Géneral D1rect10ns:

for eech séction.

~

T

. 1 = Very poor L = Good
'2 = Poor ™ 5 = Excellent.
3 = Fair 0 = Not found

2 ,;
' o \
b 'l ’
® APPENDIX I
L2 "% PUblisher
. S .+ Evaluator:
TEXT ANALYS|S WORKSHEET
. ‘ . /'» . - ..
. " e 4- s '.}-. (TAN) -

the specific directions

\

\

~

LN

in this text

-

Please use the following rat1ng scale for each of the sections
of this worksheet. .In addition, note

‘

e

1. The follow1ngv1tems refer to the overall scope, organization, and focus of the

text. Place a’cheak.mark \in the apprpprlate box for the rating you ‘choose for
‘-_each of the three 1tems.'fi

}

a,

Text prov1des‘chrono1ogical coverage_~‘
- of  the ‘history of the United States
* from Colonial times to the 1960's

071

2

3

5

a

T

. 'Text has a sociological emphasis in .

that it frequently uses the concept
of social change and man's adaptation
to change as the vehicle for its
content

Text prov1des an 1ntroduct1on to the
social science disciplines, concepts
and techniques which focuses on

x4

bistory and

ra hy

——

N




P .
Directions:

Determ1ne how well the t
relatien to Fagtors A, B, and C.
accord1ng to the scale above..
ake in the appropruate space.

>4

xt ~reats _each of the follow1ng tbp1cs in 5
Rate each topic on each factor
Write the number of each rating: yéu

>
LI
. -

TOPICS I
TO BE °
RATED

Factor
A .

Factor
B -

.- <

Pactor

Appropriate

treatment

for grade
level .

Concepts
clearly.
exptained

-Examplés used
. are in realm
~ of child’s

experience

L - 1 N : : . v
2. COLONIAL- LIFE ‘

Colon1al sdciety, fam1]1es and¢homes: - % S L T

- economic life, lifes in a colonial com- : : . . :
'-aﬂ. munity, individual colonies studied as _ I _ : . &
. examples' of different colonial ‘organiza- . = ) . ~ :
tion, economic life in different colon- S ! : |
ial regions, cultural life, organization . : . . « -
of government within colonies, govern- o . ot o

{

‘. (relevance)

ment imposed by Europe, the rise and de- e ' T S
~cline of Puri tan 1nfluence in New Eng- :
“land - : S - :

.

R ) \\ R P -
+ 3, ﬂ-5 REVOLUTIONARY wAR PERIOD S : g\\' ’ o ?

Events, people, and battles of the * .
War; the organization, weaknesses, . e s
. and accomplishments of the Confed- _
eration; the organization; people, - | - : . cet S
and early actions of the Constitu=» . _ L B
“tional government R T o o ' ' K

’

7 B

y, " WESTWARD EXPANSlOﬁ

7 Efi{gt of manuyfaéturing in 'the old" - ] B 85
Norfheast, the 01d South, settl1hg : ' , ’

the 01d Middleé West, -Rocky Moluntain , Lo :
and Inter-montane regional settle- * ' : S -
ment, Oregoq California (San Fran- : . .

cisco, Gold'Rush, Vigilantes), how . ' _ .

~ transportation, .communication, - oo L, ’
inventions, and growth of cities - . 7 o o
:affected expansion, 1738-1848 as a . . . )
period. of becoming a world. power . . : SR




Factor

(Appro-:

i"prlatenéﬁg) ‘ A

an B
»J(Clarity)

»

- Factor-

T~ Factee
et g

- (Relevance)|

'”;clwaijR:PER

Slavery as, a source of content1on'
other factors lead1ng toward war;
‘election of Lincoln,. campa1gns,bat- ‘
‘tles, and people involved. in the
events of ¥he Civil War Years; the
-Emancipation, Proclamat1on- ‘end. of
war and Ats effects on the COUntry

PR SR

6"

, MODERN U.S.A.

. Making democracy work - civac
"and attempts at:solutions;.

‘space travel

problems. "
of the meg#ffopoli's and urbanization;
envi ronmental problems of cities and -
the nation; examlnlng Améritan life-

by geograph1c regions; Alaska; Hawa1t-

the form of present day democracy,
today's: economic system and its
problems; American culture and: soc1ety
today; present—day Amer1can Indians;
the effect of: the space program and

R

o

problens

7.

REGlONAL STUDY FOCUSING ON PRESENT
' __DAY UNIIED STATES

K R e
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RELATED FACTORS B

fﬁjbect1ons- Exam1ne the text as to its overall 1mpact in the follow1ng ten
cU ¢ areas, - Use: e subhead1ngs under each _area to assist you. Rate

w24 “each area only. Use. ‘the 0-5 rating scale to record your -choices.

Very pdS% ‘ L b
Poor . ’ ' 8- ) * 5
Fair -0

_Good | T
Excellent
Nog found. in this text

N
”
3

.

uthors are qual1f1ed :to write elementary text * -
‘material through elementary experience, scholarsh1p, .
”Qr1t1ng ability, and'knowledge of children A
. : hnformat1on about the authors is available in the ~ -
S e -Tgacher's Edition of the text; or is rout1nely —_

'§ﬂbpljed by the-company ¢ - _ _ =

el freFlects ‘the needs, interests, and values of ° ‘-
Cle the: local comunity as well as the philosophical - ‘

. . approach to SOC1aI stgd1es of the teachers who w1ll

7. uselit U . _ : e

3. Content L i
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topics are- cons1stentlx 1dent1f1ab1e as 1mportant . P
" topics throughout the text , ' -
. = content reflects the values of the community and R s
teachers as weil as q?t1onal goals for soc1al - ‘ :
. education
.. =~-content is 1mpart1al and unbiased in its d1scuss1on e
, ~ of- cootnover51al concepts g~---' R R
- ‘concepts are relatively few in number and of the k1nd .
' th1s age -level child can understand : ow
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. Q. Readab1l1ty
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fﬁout mak1ng a formal readab1l1ty analys1s, note 1f-
.the yocabulary is su1table for the maJor1ty of the '
pupils who will be using Nt B

the vocabulary aids are ilent1ful and well chosen
the style of writing 1s lear, 1nterest1ng, color-
ful, and accurate

the format, sentence'length, paragraph1ng and head1ngs

assist the student in understand1ng and organ1z1ng
the material as he reads : .
‘ v : .

. - n - .a - l - = -
5. -1llustratigns. ) L
- ‘} - , n"‘.‘; i
- size is appropriate
- clarity

supplement the text
give accurate 1llustrat1on of how people and ‘the

\env1ronment interrelate

_are properly placed for easy use

are accurate and up to date -

“include appropriate d1agrams, charts, and graphs

are colorfgl, attractive

-are'repre§entat$ve ‘of what they supposedly portray
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easy to read _

suitable for needs at this) level

.in most cases, deal with one major factor

allow opportun1ty for use in develop1ng and
pract1c1ng map -reading skills "

appropriate to grade level in difficul'ty

serve a real purpose in conjunct1on w1th the text
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7. Phys

ical Features

page margins and general appgarance

type clear, legible, good size for level, dark
_Paper opagme, non-glare, good quality ‘
‘cover and- bi2d1ng durable and colorful
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8.. Skills Program A ',é S :
suitable skills for level and content : : . e
pbanned program of skill development , .
: skills tied closely to content top1cs, are relevant - ' 4
»  and needed . - -
: adequate in number and quality (exerc1ses) SN
accompanied by helps for teacher in dévelopment
' of recommended sk1lls
. \
9. Student Aids . . A :
study helps which are numerous,varied, and thallenging
iy bibliographies that are up-to-date, contain only quality
books, and appeal to a varlety of needs, 1nterests, and _
abilities:
. references suitable to ab111ty and needs of student-
'comprehens1ve index and g]ossary :
10, Teacher's Manual g - .
' ' i
. clearly presents ph1losophy of book ‘and series
"conta1ns overview of each unit : "
has many practical and clearly described teach1ng K
suggest1ons
' gives additional and useful references
well organized, easy to use,‘sturdx
. : ' A Co . ’ »
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Topics Rating Scale in t

. . I : et .
PART 111. COMMENT SECTlON‘% -‘_' - ~
) ; ' ‘
You have -now rated this text on ‘the most 1mportant and approprlate topic to be‘taught
in fifth grade social stﬂé?es,~as identified by those who completed the Social Studies

first part of this project. You have also rated it on:

related factors identified by texttcompan1es and people.in the social studies field

as being aspects which should be’cénsidered when choosifig a text. - No considerdtion .
has been g1ven to cost; as these texts have been found +to be relat1vely close. in‘price.

He realize that other factors or facets may have 1mpressed you positively or negative-
ly regarding this text. Please comment ‘below, if you wish, on ‘those you feel to be

‘significant. .
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Table 1 .

Twelve Rated Social Studies Texts for Grace Five .

__Text

 Text A
v""I‘extB

Text C

- Text'D -

Text B

Text E.

‘Mean

_Mean Rating ) Text

1549 -
11,5.2‘ |
16,0
10,8
13,4

12,8

Text G -

Text H

Text I -
Text J

' Tex_i L

Text K

12.6

Rating _

#0

? '17.'3
| W2
8.7
-
13.8.
16.8
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Table 2

Final Ra_tiné of Top Four Social Studies Texts

a

B foiGr'ade Five .
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