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‘fashioned from a sentence.

~and Tow tones; thus, among the Nigerian Yoruba, the word Oko (pronounced or-kor)
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AFRICAN MUSIC IN AN AMERICAN CONTEXT

- -

«

- Adapted from material provided by
Samuel Ekpe Akpabot, Michigan Statev
University, for School Services, AAL/" -

" Music i$ intimately and inextricably bound up with African 1ife. It is at one
and the same time .functional, religious and secular. Africans need music. They are
born into it and 1iwe their lives deeply immersed in it. Thus, traditional African.
cuTture is intensely musical," v | ' ’

¢ .

Proverbs vividly reflect the African philosophy of life. They teach moral
values, express wit and comment on the state of things - everything! " Speech, melody,
rhythm and dance are usually interrelated in African music. The interrelationship
permits the dancer to take his cue.from ahe initvuments_gpd for a Te]ody to be .

f

Many African languages' are inflectionary in-character, prodﬁciné high, medium‘

/

K

can mean:

. [ . .

" . Husband : with the same (mediumi inflection on both vowels;
"Hoe ' : with the first vowel medium.and the second high;
_Boat " iwith the first vowel high and the second low.

‘These .three words can be,représented musically, thus:

— :
——————— -
~ - i —
0 - KO -0 -Ko . 0 < KO
(Husband) (Hoe) (Boat)
[Hel - 101 [Hel - 1o] [Hel - 10] : | T

Ameriéans make less use of tone (ihf]ection) in our.language but it does occur.
Take, for example, the wor ~ "hello". , * .

: T ' - ' Y
1. Hello ~ : with the same (medium) inflection on both vowels; L

2.

/

=

ell

o

: with the.first_vowe] medium and the second high;

3. Hello : with the first vowel high and ‘the second low. (see above)

__Each "hello0" has a meaning which is similar%and at the same time different.
"Hello" (1) .means "how are you?", "Hello" (2) means "Am I glad to see you!",tand‘
"Hel10" (3) means "really I couidn't care less," ‘ . -
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African Music in an American Context...

~ There ave other words where both the meanings of the terms and the inflection
vary. Project (project), rebel (rebel), record irecord), are examples. Can you
think of others? _ : , .

-
8

"Where are you.goinglf can’' be inflected to suggest different.ﬁgégjngs:

. N
] _ S
1.  Where are you going? - - ey
———— . | el
. < . . vﬁ‘.‘v'.
-2.  Wheré are you going? T

3. Where are you going? -

"Where are you going?" (1) questions the destination. "Where are you going?"
(2) challerges the actor, and "Where are you going?" challenges the appropriateness
of the time of.the action. o L v '

Among the Yoruba of Nigeria there is,a proverb which says, "an important man
in_the commgpity without a pot belly is a stingy man"., The proverb in the Yoruba
language is “Agba ti ko yo jun ahun n'o ni." It can be represented musically to
form the melody: : : : ’ '

b . " _
7 : — -
_ S —-——-—
lﬁl%l
d A - gba ti ko yo kv a =~ hun n'd ni

. Loy

. / N .
By repeating the;sehtence with the correct accent on certain words (marked "x"), a
natural tempo in triple time (three béats to a measure) can be established: :

—) [~ —t] -
/] T -l 4 ‘

A-~gbati ko yo kun a - hunn'o ni

X X T Xt /

Accentuating beais is also an important part of- the music experience. Students can
practice the sentence "Where are you going?" as a starter, where each of three gngups
accents by'clapping hands the inflected word it has been assignedw Making the trans-
ition to our «'uba_proverb is, then, infinitelyv easier. We can clap rhythmically
or'play an acconpanying rhythm; with triangles, gongs, tambourines, etc. The accents
on the marked words will produce.-a variation of a rhythm used throughout Africa

krown as the Bell rhythm because it is usually associated with a gong.
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. ‘ : - ., A
o VAN -
Melody N o
4 O .
Rhythm
" Bance.
Steps -
) v

fina]ly. we can work out a danrce sequence. whose style would depend on the
tempo beats and the accent on the words of the song. A traditional dance pattern
that makes use of this type of rhythm among the Yorubs is called 3ankard, Rém'nd °
students that when swimming the breast stroke. severdl different movements ar i
undertaken simultaneously. --RAythm, melody and dance steps performed together pro-
duce what we call polyrhythm, : ‘
‘ - / . !

As a conc]udié@ exercise, have students sing “twinkle. twinkle, little star”. -
first - the words, then twinkling the fingers on the hands while singing, and
finally, opening and closing the eyes in rhythm while twinkling the fingers, 3.« 8
singing, or Ten Little Indians,. Pop Goes the Weasel, etc., - Thus, the multi-dimer.icrgl
character of African music is vividly portrayed., ‘ ‘
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AFRICAN MUSIC IN AN AMERICAN CONTEXT

/ . -
- Lesson P]an -

1. Ho¥ does Afr1can music- compare'w1th o 1 -Both have ceremonial funct1ons. ¢
, - American music? . -Both provide 1ns1ghts into the ‘culture.
- ¥ 4 , _ -Both use a variety of instruments.
p " -Both encourage- aesthetic pleasure. >
-Singing often accompanies Tistening
. . (hear1ng)

© 2, How does African mus1c d1§fer from- 2. -Westerners generally listen to music.
American music? . : . -Africans react to the rhythms with
: - ' "bodily movementinterspersed with
comments of approval or disapproVal. )
-Audience and performer interact.. .
. _ , 3 . . ASr1can music is improvisatory and handed
. ' e own by ‘oral tradition. -
. . : -Western music is notated. . N
s - ) : " -African music uses po]yrhythms
' . . -Hestern music uses a fixed rhythm ,
) ' ' ’ usually established at the sfart of
. ‘ . the performance.,
ot - =Most Western music uses a classical
) scale (c, d,e,f,g,a,b,c).
A g : S - -African music uses a whole tqne scales
- : cons1st1ng‘of five, six orqseve notes.,

3. How does music function in trad1-, 3. -African songs. generally tell a story.
t1ona1 Afr1can soc1et1es7 they are~conceived in a call and re-
. . sponse (solo and chorus) pattern.
' <f . -A majority of Western songs are Just
o for Tistening pleasure.
-In African dancing gestures embroider
and enact a story. MWestern dancing is
, : , mainly recreational. .
. . oo 7 -Music and movement go together in
, ) ‘ ’ African music. Western music is
usually performed without any move- .
ment. : '

4. How has African music 1nf1uenced 4. Blacks coming to the United States as
American? slaves have developed jazz. o

I Variations of\jazz included "blues" and
“soul". AI11 haye influenced musical - -,
forms which arg).associated with Amer1can »

“' music-in its broadest terms. :

5.. How has American music 1nf]qenced * 5. H1gh11fe is popular African’ mus1c, a syn-
African mysic? ° . ~ thesis of Western and African music.
' B Basicd1ly vocal music, it is sung in
a variety of African languages and
oo;as1ona]1y in English. ..




6. Enrichment

'Bib1iggréphy -

- -

African Music - Lesson Phan : v" . .7 » /2

Soul musicf?é enjoyed in large parts 6. Play a dJdim Reeves or James Brown record

of the continent. James Brown is "~ and explore the reasons why they are
perhaps Africa's most popular - epopular. -
“entertainer. Jim Reeves is also
popular.
7. - Westérn proverbs also have a cadence 7. -A 'stitch in time saves nine.
which can be expressed musically. ~-The better the day, the better the -
. -Have students improvise with some: "~ deed! " I -
o . _ - -It rains on the just and the unjust., 6
' 3‘ v . etc. . ..

~~~~~~

African Dances.‘33’1/3 RPM. Authentié Records,.123 CongfeSS‘Street, Brook]yn;'N! .

~11201. $5.98, prepaid. (New York State residents add -tax.) Samples of popular,
cdn@emporary music. from 11 African countries. - , 4

African Music on L.P.: An Annotated Discography.® Al4n P. Mérriam. Evanston, I11.:

Northwestern University Press, 1970. $16.00. Describes in detail over 390 LP records.
of music From all over the continent. The book also gives the rgcord company and e

“ distributor names- and addresses and also suggests leads to the current producers.

African Musical Instruments. Carol Beck and Kwaku'Lédzekpd. “School Services DiVi- E

sion, ARI. $3.50, prepaid/ Eight 10 1/2" x 15" black and white. pictures of Ewe.
musical instruments with descriptions, Tesson plan.

_ African Songs. ‘De1awaré, Ohio: Lynn Rohrbough. 1958. Words and music 6f 32 folk -

songs representative of twelve African nations. »

14

. Ashley Bryan. Walk Together Children. Black American Spirituals. New York:.

Atheneum. 1974, Twenty-four classics with vivid illustrations. ]

Doreen Croft and Robert Hess. An Activities'Handbook for Teachers of Young Children. °.
New®York: Houghton Mifflin, 1972.. Section on Musical Activities qf crammed with -~
super ideas for using music in the classroom. . ) - ' ' » .

> : ) ) . \ . . .

Moses L. Howard. The Human Mandolin. New York: Holt, Rinehart, and Winston. '1974.

An old musician Carves a beautiful mandolin and rubs into it nature's most '
beautiful sounds to preserve them as Africans move frog,village to town and lose
them in the process. Their recovery makes an exciting story. :

W. Moses Serwadda. Songs and Stories from Uganda. New York: Thomas Y. Crowell. 1974.
‘Thirteen songs. from the Baganda, a people of southern Uganda with accompanying
stories, games, dances retold from¥gandan folklore. .

Lee Warren. The Dahce of Africa:An Introduction.Englewood Cliffs, Prentice-Hall, Inc.

- 1972. $4.95. Describes how traditional dances were interwoven with the cultures
and gives detailed illustrated instructions for learning somé dances and games
plus the music which accompanies them.
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