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INTRODUCTION

On Mareh . 4 3r, 1973, the Notional/State Leadership Training Institute on the Gifted
and the T;’Henléd g vm‘»;ﬂwalujr'] with the Ventura County Superintendent of Schos
the Association of Califorain School Administrato:s, sponsored the Tirst annual National
Cf)ﬁfﬂrt}m;u or the Disaclvantaged Giftad in Ventura, Catifornia. Prasentiations were made

at the conlerence on the tollowing topics.

in. Economically deprived gifted students
b, Culturally ditferent gitted students
c.  Female gitied students |

d. Gifted students in rural commuonities.
In addition, emphasis was placed on dentiflicition puu adures, program provisions, anc
reh and evaluation as they atfect each of the atorementioned special groups of gifted

stucents,

In this publication, the presentations of nineteen speakers at tha conference are sum-
marized. Some presantations concentrated on a single topic while others covered two Cr
saveral topics. To preserve continuily and progression in the order in which mfﬂrmal ion i
sresented in this publication, multiple topic presentations have been divided and placed in
ctions under appropriate subject headings. We are hopelul that this will be a convenient

arrangement for the reader while not diminishing in any way the valuable eontr |but|m11 f

-
i

bl

the presenters

Each of the presentations was both valuable and nteresting and the conference particinants
gained much fram them. His our hope in preparing this publication for wider distribution that
others who were unable to attend the conference will also welcome the opportunity 1o explore
in depth the vital topic of disadvantaged gifted children and yvouth,

=llen J. Fitzgerald
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PART ONE
IDENTIFYING THE DISADVANTAGED GIFTED STUDENT

The identification ot disacvantaged gitted students presents many challenges to educators.
However, proper miethods are absolutely crucial 1o o successful program for such students,
Hence, many of the presentations at tha conferen. e were concerned with identification. Their
remarks are included here under three topical areas: the characteristics of disadvantaged gifted
students which must be considered in the identification process, specific suggestions for
identification programs, and summarizations of recent research in this field,

CHARATERISTICS OF DISADVANTAGED GIFTED STUDENTS

In examining the prablems associated with identifying disadvantaged gifted studenis, the
qerw ral characteristios of tlww ,!mIPm'z ‘mrI T|‘IF‘ nmdmom Whl(“h make atandard |dént|f|catlor‘1

uthpr negahv& IHTII,JEI‘I(_E‘:a DHLDumeer I;v LI\g ;[LILIEHI.,, at anearly age whlch mltlgatﬁ. dgaum
schoolb achievement and success. A compendium of these remarks follows:

Renzulli _
There can be little doubt that our nation’s larqest untapped source of human intelligence
and creativity 1s 1o be found among the vast numbers of individuals in the lower socio-economic
levels, particularly among the approximately 20 million Black Americans. It would be a monu-
mental task to explore all of the causes that have contributed to our failure to discover, stimulate,
and make the most efficient use of this neglected source of talent. Intensified efforts to over-
come this failure are based in part on the simple realization that an invaluable natural resource
15 being wasted daily by a system of education that has skut its eyes and turned its back on the
children of the poor. The by-products of this waste are evident in unprecedented urban turmail,

JIn unemployment and underemployment, in rising crime and deliquency rates, and most imi-

portantly, in the human despair that accompanies thwarted expression and creativily.

Although massive efforts have been directed toward overcoming the inadequacies of
educational proqrarﬂmg for the culturally disadvantaged, relatively little attention has been
focused on those youngsters within the total population of disadvantaged youth who have un-
usually high potentials for learning and creativity. The numerous compensatory programs that
deal mainly with remediation in the basic skill areas and preparation for entrance into the labor
market generally have overlooked the talent potential that exists in lower socioeconomic and
minority group youngsters, A nuirber of persons have called attention to the dimensions of
this untapped source of talent (Douglas, 1969: Torrance, 1968), and few would CIISSQFEE th
the time is long overdue lor a systematic nationwide effort in talent retrieval.

What exactly are the dimensions ol the talent potential among minority groups, and what
will be the costs of further delay in providing opportunities for the expression of such potential?
A large body of accumulated research clearly indicates that gifted and talented children can be
found in all racial groups and at all of society’s economic levels. Regarding racial and ethnic
origin, Niles (1954) reported that many high 1Q Black children can be found in Black com-
munities, Studies by Jenkins {1948) and Witty and Jenkins (1934) indicated that race per se
is not a limiting factor in intellectual development, that Black children with high 1Q's come
rom a variety of backgrounds, and that educational ac hievement of highly able Black children
resembles that of other gifted youngsters. In more recent years, the works of Hunt (1961),
Bloom (1964), and others have called attention to the significant role that environment plays
in intellectual development. The massive number of research studies summarized in these works

—
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has crucial implications for the role that education can and should play in developing the
high potential of youngsters fram all races and social classes.

In addition to those studies concerned mainly with the older or more traditional defini-
tions of giftedness (i.e., giftedness in terms of 1Q), a rapidly expanding body of literature
dealing with a broader conception of talent development has recogn: - that children from
depressed areas, low income groups, and racial minorities probably represent our largest
unmined source of creative talent {Passow, 1966; Torrance, 1968). The importance of identi-
fying and developing creative talents at all levels of society has caused leading philosophers
and educators to focus their atiention on this problem. In an article entitled "'Is America
Neglecting Her Creative Minority?” Toynbee (1964) commented: '

To give a fair chance to potential creativity is a matter of life and death
for any society. This is all-important, because the outstanding creative
ability of a fairly small percentage of the population is mankind’s ultimate
assel, and the only one with which man alone has been endowed.

development of this vast source of untapped talent; yet major inequalities of opportunity

are still evident in our schools, The inferiority of existing schools for low.income and minority
group children has been indicated clearly by studies which show that the longer children stay
in these schools, the further behind they become in achievement and the wider the gap grows
between what they should know and their actual level of performance (Coleman and others,
1966; Sexton, 1961). Average drops in measured intelligence of as much as 20 points have
been recorded as Black children progress (or perhaps we should say regress) through grades
(Passow, Goldberg, & Tannenbaum, 1967). Other studies dealing with delinquency, level

of aspiration, self-concept, aggressiveness, alienation, and a host of other variables have
revealed similarly ominous findings about the current state of the school situation for dis-
advantaged youngsters (Coleman et al., 1966; Mathis, 1969; Williams & Byars, 1968). Under
circumstances such as these, even the most highly able and well motivated students from
minority groups surely must lose faith in a systém where the probability of nonsuccess is

so high. .

In spite of these grim statistics, there is a growing realization that a wealth of creative
talent is lying unidentified and understimulated in schools that serve urban ghetto and rural
poor youngsters. The decade of the 1960's may well be remembered as a period in our history
when the education establishment began to pay serious attention to the detrimental effects
which result from the inferior opportunities that exist for a large segment of our population.
Books such as How Children Fail (Holt, 1966), Death at an Early Age (Kozol, 1967),
Pygmalion in the Classroom (Rosenthal & Jacobson, 1968), and Crisis in the Classroom
(Silberman, 1970) have literally shocked us into the reality of the situation. If we look upon
the activities and pronouncements of the Sixties as the first step in a direct frontal attack
upon the problem of educational equality, then the heightened interest of that decade
certainly can be regarded with optimism. But our view should not be blurred by such optimism,
for scattered attempts to ‘do something’’ for the culturally disadvantaged thus far represent
little more than the proverbial drop in the bucket when compared to the great number of

a false start, then action to correct this crucial problem in our schools remains the challenge and
the task before us.

\ . e e — e —
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tion o the theme of pmblem .hnldren, FE[dldF—_}d L}uldren, QIDW Ieamerg, ;;md underacmevers.
Hmweven itis hoped that the current emphasis on the disadvantaged and particularly on the
disadvantaged gifted will be more than just another euphemism. Hopefully, it indicatas hoth
a new statement of the problem that educators are facing and an approach that will examine
possible causes. Such causes should suggest specific teaching strategies.

Three primary areas of concern for the teacher of the disadvantaged gifted seem to
cluster around the following questions: (1) What are the social and psychological factors which

account for deprivation disadvantages? (2) What factors in school experience contribute to
educational development or retardation? (3) What is the future task of the school?

For teachers to work with disadvantaged stucients, there is a need for them to advance
from mere recognition of difficulties to an understanding o1 the !ives of these children.
Educators have only recently begun to understand that the relationship between cultural
background and school learning is neither simple nor well understood. The conditions of
sacial, economic, and cultural deprivation produce many kinds of deficits.

We know that low socioeconomic class homes often have a limited educational tradition
and consequently the children from these homes have little "know-how'’ about school and
its expectations. Uneducated parents cannot help their children in academic content or teach
them conduct expected in school. Finally, they cannot kindle in their children aspiration
for continued education,

Some of the most sericus deficiencies in the disadvantaged child occur in the area of
cognitive functioning, language s¥ills, and reading” These problems are evident from the
first years of school. Studies concerning disadvantaged children indicate that they are often
apt to manifest a variety of linguistic disabilities such'as limited vocabularies and nonstandard
grammar (Hunt, 1864). School records also indicate their incapacity in such cognitive processes

- as the ability to observe and state sequences ol events, to perceive cause and effect reiationships,
or to group concrete phenomena into classes of phenomena.

Presumably, individual potential is evenly distributed among all groups of people. If
there are differences among gsups with respect to functioning intelligence, the causes must
be environmental conditions which inhibit or fail 1o facilitate the conversion of potential into
functioning inteliigence, —

Miner (1957) describes intellectual stimulation as a product of the inter relatlaﬁsmp of
three factors: individual potential, motivation, and environmental stimulation. Environmental
stimulation involves motivation or selectivity in responding to the envircnment. Different
individuals respond to different cues in the environment. The variations in responses are
due in part to the indiviaual’s motivation and in part to the availability of adequate adult
mediators who can help the child develop concepts with which to interpret his environment.
A potentially rich environment may be functionally unstimulating and, conversely, a limited
environment, if exploited to-the fullest, may be stimulating. A variety of stimulations, com-
bined with mediation, tends to sharpen the mental operations and to foster modifications in
the conceptual structure,

Further suggestions regarding the nature of mtelhgmce emerge from considering the
theories of human development. Piaget (1950) and Huint (1961) pointed out that intelligence
is substantially influenced by environmente) conditions. According to data from these sources,
the full development of abstract intelligence depends on the abundance of experience with
concrete operations: manipulating objects, processing concrete data, experimenting with

10
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spatial and time relationships and with the transformation ot sizes and shapes. Cﬂgmtlvt
potential is developed to the degree that the transformation of concepts is mediated ¢
helped along by adualts,

5 in disadvantaged children are.complicated-

The consequences

2t enenitive deficiencie

“by their patterns of motivation and attitudes. They otten feal alienated, a situation induced

by family climate and experiences combined with a debilitating low self-conce pt. They tend
to question their own worth, 1o fear being challenged, and 10 exhibit a desire to clmg to the
familiar. They have rany feelings of guilt and hame vvhu:h make thEFﬂ wary and often may
cause Lhem to be lubeled as hyperactive. They also are quick in their huﬁtlllty both orally

ind physically. b e, conversely, they can also be;; unr ,,.;pans ive, apathetic and lack initiative,

These characteristics of the disadvantaged result in behavior that teachers sometimes
have difficulty in understanding. Such behaviors are a negative attitude toward school, teach-
a tendency 10 seak immediate gratification rather than long range goals,
Jand the use of vncﬂeme in resolving contlicts,

ra, vl achiovement,

Achievement, which is often used as a means of r’r’mk’ing continued education possible,
is relatively little understood by the disadvantaged. Grades, use iua' nircentive to Iear’hmg,
mean very little to the disadvantaged. School for the disadvantaged has become a place which
makes endless baffling demands. For the teacner of the disadvantaged a “Why try?”" attitude
often develops.

Urban schools with a large proportion of disadvantaged stuclents and, within that group,
disadvantaged gitted must become more conducive to productive learning. The building o of
positive relationships between IEa&hF rs and students is one means of building individual
motivation to achieve.

q
I

)

o

Gowan

Giftedness is delined as placement in the top halt of the ninth stanine, or the top two.
percent, or an 1Q of over L_D, } ne S anford Binet intelligence test does not plumb an innate
quality of the cognitive soul; it fallibly measures the criterion of future academic performance.

The word disadvantaged omemlb y refers to poverty and low socioeconomic status in the
tamily. Note there is a difference be:veen the youth's own potential socioeconomic status
and that of his family. The nature and extent of this difference (seen only in a land of oppor-
tunity like ours) is one of the most inter esting and important psychological variables for

the educator.

The scion of a Jewish or Oriental immigrant family may not be cultura ally dls*idvamaged
even though his parents are poor. The alien cultural tradition may actually give advantage i in
terms of rich cultural background, and the rapid rise of many sons of immigrants to managerial
and professional positions attests to the adv%ntageq of their heritage. It is customarily felt
that Mexican American families are culturally disadvantaged, but consider recent Cuban
emigrees. With the same language handicap, surely no group has made faster adjustment to
American life. It is the same adjustment which the Anglo-Saxon Kenwucky hillbillies have
failed to make fc - three centuries, The problem is not so much an ethnic difficulty as one
of socioeconom  “lass status. We will therefore define disadvantaged as "'being reared by

poor lower class  “ive parents out of the cultural mainstream.’”

So we have r.ow refined the issue to a discussion of upwardly mobile youth from a
culture of lower cl-ss poverty out of the cultural main st ream, who nevertheless have test
capacities for high “:ture academic performance. This is a somewhat anomalous situation,

11
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‘economic status. 'Whether one believes in Sheld

ed with academic performance is socio-

beciause one of the variables most closely associat
on's "'t"’ (Shaldon, 1949) or merely feels that

becomé interested in then are cases where there is marked discrepancy between the youth's
potential status and the actual status of his parents, Those who feel that this is an elitist view
should remember that high iale_m is always confined to a small percentagéof the population;
we cannot make everyone gifted any more than we can guarantee happiness for all. What

we can do is Lo see-that those who have potential are not debarred because of status.

While nothing may be done to change a child’s ethnic background, a great deal may be
done to improve his potential socioeconomic status. Indeed, some of us think that this has
been the main businiess of the American school in actualizing the American dream.

What are disadvantaged gifted children like? There is not much concrete evidence here.
Acting against the identification of high intelligence is a powerful factor, low socioeconomic
status. The factor which sustains talent against the adverse effects of environment is almost
always creative potential. Hence, most disadvantaged gifted children have very high creative
potential. Another way of saying the same thing is that creativity tests offer another route
for identifying disadvantaged talent besides the usual verbal 1Q.

It will be worthwhile therefore to look at some of the personality factors of the highly
creative individual, A study by Gowan and Bruch {1967) located the following personal
factors amang highly creative teachers: (1) energy, (2) courage, (3) mental health and absence
of neurotic traits, (4) adaptive intelligence, and (5) originality and non-conformity as opposed
to authoritarian tendency. T 1ese can easily. fit the disadvantaged gifted child.

Cultural disadvantage operates on the bright child very much as does emotional disturbance.

It tends to flatten out his peak performance and to make it inconsistent, keeping it below test
potential. Motivational, nutritional, developmental, social, and cultural factars are probably all
involved. Gifted disadvantaged children tend to have their effectiveness destroyed by alienation
(Gowan, 1968b). This can take many forms. It is often an exaggeration of the alienation seen
so much hostility or resentment toward authority that creative performance is blocked.

A good discussion of the characteristics of Bisadvantaged gifted may be found in Frierson’s
doctoral thesis which four ' ~ignificant differences between upper and lower socioeconomic
status students in the Clev. 4 Major Work Program (Frierson, 1965). Gallagher credits
Riessman (1962) with summarizing differences in learning style of the disadvantaged child
as physical, not aural; content centered, not form centered; externally oriented, not intro-
spective; problem centered, not abstract; inductive, not deductive; spatial, not temporal;
slow and patient, net quick and facile. Bruch (1969) credits Torrance with the following
list of strengths of the creative disadvantaged: high non-verbal fluency and originality, high
creative.productivity in small groups, adeptness in visual art expression (also noted by Rogers,
1968), high creativity in movement, dance, and physical sctivity, ability toL  ighly moti-
vated by garmnes, music, sports, humor, and concrete objects, and use of language rich in
imagery. Bruch sees disadvantaged students as having differential strengths in certain areas
of the Guilford Structure of Intellect, particularly in areas of figural strength (visual, auditory,
and kinesthetic), in behavioral content areas (social intelligence), in divergent operations _
{creativity), and in product transformation. This would indicate that the divergent production
of figural and behavioral transformations would be two ability cells in which the disadvantaged
gifted may excel. Unfortunately, the behavioral and figural areas are not well-researched,
which results in few tests being available for them. Bruch points out that the disadvantaged
youth has often been characterized as ingenious and resourceful in coping with the difficulties
of slum life, and in sizing up social situations of danger or opportunity quickly.

12
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When wetalk about culturally different children and parents, we usually refer to those

wno donot fit into the dermnent pattern- ofveluee or prectleee oﬁhe soc:nety -and-who-have
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polite, verbal child who is adept at eeﬁemg edult neede eﬁd pleymg 1o them theﬂ Lhe culturelly
different child who may have a different life style, individual in its own way, may appear
strange, stubborn, noncooperative, lazy, etc. What are the special problems of this group when
compared with other gifted? T : |

Early work by Frierson (1965) has suggested that there is a difference between gifted
_ehildren eoming frarﬁ the middle end Iower eleeeee The prirnery area of differeﬁee Wes feuﬂd

Iower eleee gﬁted Chlld seemed more mtereeted in eetlcm end eompetltnve Spotts whlle the
middle class gifted spent more time in reading as a recreation.

A similar study by Karnes, et al. (1965) found gifted children from lower class homes
to have more tensions in their family. They performed substantially lower than their pre-
du:ted eehlevem ft Ievele Gellegher eﬁd Jenzeﬁ (1965) fouﬁd eubetentlel mterremel fr|endeh1p

gremed teﬂdem‘:y [C) reepond to stereotypes in g|fted progrer’ﬂe
The potential loss of hidden talent from poor economic circumstances is perUeu!erIy

serious because of the importance of the need for responsible leadership to articulate the

special needs of the often voiceless subgroups from which they come. It is of utmost importance
that we'identify the talent that lies disguised by poor dress, or dialect epeeeh or an attitude

*of suspicion‘rather than enthusiasm. Included in the group not having a eurrently favorable

educational or social environment are not only members of various traditional minority greupsi
tbut a good case could be made that it also represents many gifted girls. There is direct and
Eleer evidenee thet iﬁhibiting fcxrcee in our eoeiety end eehoeie hev’e impoeed a eoeiei role

the eler’n_er\tery gredee

Fftzgereld

their bellefe-end attltude; towerd femele etudente! Wherees many g|rle do not Suffer Ihe effects
of economic.deprivation, they are, in a sense, disadvantaged by very powerful socializing forces
related to sexual roles and achievement which often discourage glrle from giving their fulleet ,
measure to the school effort. ' ) ‘
Our society has allowed sexual stereotypes to dominate a significant portion of all human
interactions. These stereotypes predetermine many attitudes which educators hold toward
women and their education. We allow ourselves to fall back on the comfortable notion that
all girl students are headed eventually for the role of housewife and mother, and such career
direction that they may receive need only prepare them for that brief span of years between
school and marriage. In a society also dominated by a desire to test, to predict, and to classify,
the casual assumption that a‘full one-half of-the population can be assigned to a single, some-
what narrowly defined role is simply not logical. Recent statistics from the United States
Census of 1970 giving information about women in the labior force and numbers of families
now headed by - women render old assumptions about the place of women in society out of date.

: | 13



-.—Nevertheless, the old sexual stereotypes persist in many quarters, Most readers are by

- now familiar with the concept of cultural programming whichconditions little girls to display
so-calledfeminine’’ qualities such as dependence, submissiveness, and interest in home-

centered achivities—Ad-the same time they are discouraged from independence-direetress;
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and self-assertion, as such qualities are considered "‘masculine.” This conditioning begins in

the nursery, propagated by parents socialized by the same values who believe that they are
assisting their children in eventual adjustment by discouraging them from exhibiting any
behavior considered more appropriate to the opposite sex. By a very early age the conditioning

is apparent. Whether it is irreversible is unknown, Certainly while sexual role stereotypes
continue to be reinforced by television, films, books, magazines, advertising, and even textbooks,
such conditioning will remain nearly irreversible.

Althou’ h they are discouraged frém independence, asseriiveness, and exploration, girls
tend to fare well in elementary school, as these qualities are not overly valued in those grades
in any event. What is valued are the very qualities to which girls are socialized. Quiet behavior,
conformity, and dependence serve them well. Girls also tend to appear at school better scrubbed,
neater, and with better manners. While the largely female teaching staff in the elementary schools
will smile tolerantly at the disheveled, less organized, more active boy students and make re- -
marks about boys being boys, such tolerance is not refiected in the treatment boys receive in
the classroorn, nor in grades given on class work. :

However, at the onset of puberty, the socializing pressures on both girls and boys change.
Relating to the opposite sex and to peers assumes paramount importa ance in the lives of adoles-
cents. As‘children turn from their home to peers for identification, c:onforrnlty to the peer
group’s standards is demanded for acceptance. Included in these standards, as any parent knows,
are rules about dress, pastimes, likes, dislikes, and behavior which will or will not be accepted by
the’ group. Behavior considered appripriate to the opposite sex absolutely will not be tolerated
by the peer group. Largely confused about s2x and identity at this tlmé in their lives, adolescents
are'not disposed to any further clouding of an already cloudy issue. Thereforé sex roles as
generally defined by society, learned by the youngsters, are adopted and enforced

In addition to changing socializing pressures placed on girls at about the time they enter
junior high school, certain significant changes take place in the type of education which they
receive. Those qualities of quiet behavior and lack of independence valued in grade school are
not as highly valued in junior and senior high school. Emphasis is shifted away from the language
arts, in which girls generally do well, to such other subjects as science, math, and social sciences.
All students experience some difficulty in this transition. However, girls have been encou raged
to adopt certain qualities and in grade school have been positively rewarded for them Thus,
the transition Is espemally difficult for many adolegcem gn‘ls

teachers, many of whom tend to place Iess value on gurls C|BSSfODﬁ1 ComrlbutlDﬂ,g, as do
their fellow students. As a result, many girls begin to shy away from speaking out in.class,
Gallagher (1966) found substantial differences in classroom expressiveness between 86 gifted
boys and 79 gifted girls in grades seven through ten. Using a classification system for cognitive
performance based on Guilford's work, he recorded and analyzed five SPSSIOHS of each of the
ten-classes studied. .

Significantly greater production was shown by boys on expression in cognitive

memory, convergent thinking, divergent thinking, and evajuative thinking.

Since similar differences were not obtained on written measures of :i10se

characteristics, it was concluded. that these classroom differences may rep-

resent differences in perceived sex role behavior rather than differences in

basic intellectual abilities.

4. | | .



The results of stresses placed on girls at about the time they enter junior high school
are evidenced by Shaw and McCure’s (1960) study of the onset of academic underachieve-
ment in able boys and girls. Whereas the boy underachievers displayed a consistent tendency
to underachieve throughout their elementary and high school years, the girls displayed an
entirely different pattern. All the girls started at generally high levels. A marked split occurred
at grade seven when the underachieving girls fell away from the achievers who continued o
maintain high grade levels. By grade ten the discrepancy between the grade averages of the
achieving and non-achieving girls was very marked. The tables summarizing data of the study
present a sad and graphic picture of what happens when girls get ““the message. " Fortunately,
however, some did not get the message and continued to achieve. We need much more infor-
mation on the causes of underachievement in girls and methods which may counteract the
forces of socializing pressures on able girls.
In the identification process we often place the gifted girl in a double-bind. Matina Horner
{1969} has studied this phenomenon and said,
~ Consciously or unconsciously the girl equates intellectual achievement
with loss of feminity. A bright woman is caught in a double-bind. In
testing and other achievement-oriented situations she worries not only
about failure, but also about success. |f she fails, she is not living up to
her own standar’ds of performance if she succeeds Shé is not Iiviﬂg up to
to achieve is often t:ontammated by what | call the mQtIVE to avmd success.
| define it as the fear that'success will lead to negative conseguences,
such as unpogularity and loss of femiﬂinity
closed the optnons for k| Iarge number of_ very able yaung women. ThIS system is, lof course,
based on long-standing tradition and largely enforced by unconscious means. As a system
for depriving our society of talent and contribution from a significant proportion of the
population it could hardly be irnproved upon, even by conscious design and effort. As

_ educators concerned with the fullest development of the potential of all students, we should

view any measures which hasten the eradication of old prejudices and stereotypes as

" highly desirable.

Given many of the problems mentmmed in the precedmg section, spemfn: suggestions
for identification procedures which will partxally offset disadvantages are necessary. Several
presenters discussed their experience with programs to identify the gifted among disadvantaged
populations. A summary of their ideas follows: \

Baldwin

In 1966 the Director of Special Education for the B|rm|ngharﬂ Board of Education in
Alabama held a conference with me in which he outlined the proposed development of a
class for gifted Black students. This was to be the first class of this type for Black students
and | was being asked to he the teacher, the examiner, the organizer, and the “'parent
pacifier.’ This of course was a mammoth job because the population of students classified
as non-white represented 40% of the total school population of Birmingham and thus
presented a selection problem (School Census, 1966). After much study, we selected a
cluster of schools which would not be too far from the base school of the class and then
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started the process of selection. These children were entering grade 5, and the plan was for
them to be under my direct supervision until they completed grade 8. (This was the traditional
method which had been used by white schools for approximately 30 years.) As a teacher for
several years, | had been able by instinet to identify those students who were especially bright.
This assessment was not based on the student’s academic achievement but on many intangibles
which | then found | had to verbalize and somehow quantify. :

The first measure to be used for these students was a group test, the Otis Quick Score
Intelligence Test, followed by the grade 4 level of the Stanford Achievement Test. We looked
at the verbal scores from the Stanford Achievement Tests and decided that the first pool of
children would be j@se_with a verbal score rank of 4+. Those with a minus 4 verbal score rank
but a 4+ -quantitative score were also put into the pool of children. The accepted cut-off pdint
on the 1Q test for p’revious gifted class participants in the school district had been 130. The
Slosson Intelligence Test (SIT), the Gray’s Oral Reading Test, and the Stanford Binet were
available for verifigation for the final group. My academic background in the use of 1Q tests
and my personal experiences with the many sociological factors affecting the lives of the
prospective students of this class made me defensive about the required 130 cut-off point.
Another importan{ psychological variable plagued me as | faced what | knew would be a
frustrating task. | hated the idea of having to lower the standard for this class because it
simply put a “notch” in the belt of those who collect supportive data which. point to de-
ficiencies in an already maligned group of people. How could | in good conscience work with
these two varidbles: (1) criterion measures which were highly verbal, or group tests allhaving
been standardized on a population which was not representative of the entire school population
in America, and (2) a psychological variable which was based on an awareness that a lowering
of the acceptance scores served as a further acceptance of inferiority. Yet if the acceptance
scores were not Iowéred, exceptionally bright students who had not been exposed to books
and magazines at ho\{'ﬂei hadihad starved verbal encounters atl : i their lives, had not been

" inspired to "‘get readgy” for this test, and had had an external rather than internal locus of

control would be overlooked. This would, without doubt, have eliminated the poorer
y for acceptance only of children from middle class Black homes. As

children and made wi
ceeded, various methods of selection were used and the identification

the selection task pro

~process gradually and subtly became a prescriptive device rather than a selective device. The
- final 25 students had 1Q scores as assessed by the Slosson Intelligence Test which ranged
“from 115 to 187. Two boys.in the class had a Slosson score of 187 and a Binet of 165+, The

mgdian score in the class was 124, Withoul exception, those students who scored at the .
highest level were highest in verbal skills. They came from homes where reading materials
were always available and the parents of these children ‘were professional people. Those
students who were lowest in their |Q scores possessed other measurable as well as intangible

- and hard-to-medsure traits. These traits coupled with test scores indicated high potential.

Some of these traits were: high mathematical abilities, creativity (as evidenced by artistic
and musical talent as well as divergent thinking), alertness, curiosity, and leadership ability.
Teacher recommendations were taken into consideration and judged in relation to other
evidence. The identification process continued for the duration of the experimental class.

- The prescriptive aspect of the identification process came into focus during the initial

year of the class when instructional development focuscd on enlarging intellectual processes
in.areas of tested weaknesses. When comparative academic achievement measures were used
at the end of the first.year, it was found thai these students were achieving-at the same level
as those in classes of gifted students in the white schools. The Hawthorne ef fect was operating
and caused a great and expected spurt for the first year, but this spurt Feld during subse-
Juent years.

n



[t is interesting to note here that the ratio of boys to girls in the class was 7-18. This
ratio in itself points out an ironic biological or cultural inconsistency which is shown by a
willingness to accept and nurture superiority in girls in the early years of growth and an un-
willingness to accept and reward excellence in these same girls as they enter adulthood.

A sequel to this case study could be an accounting of present achievements of these
students. Some have successfully entered prep school in'New England and one student is
being considered for a three-year baccalaureate program at a northeastern university. |
have no figures on their present achievement or 1Q scores but | plan a follow-up study on
them next year. Perhaps some of these students would have channeled their native abilities
into areas of extended intellectual growth without this discovery and recognition of ability,
but the statistical data on school dropout and underachievers attest to the fact that too much

—_— talent is needlessly lost to society. It has been estimated that in the United States in this
7 decade, approximately 10% of the projected 7.5 million dropouts, or roughly 750,000,
will have 1Q sgores within the top 25 percent of the population (Douglas, 1969). The largest
percentage of dropouts will be those who are disadvantaged, and conceivably some of the
students in this class couid have been part of these statistics. The problem of identification
of the disadvantaged talented requires concerned and considered research concentration.

Bernal* A ' e

[n sponsoring a research project toexplore new means of |dem|fy|ﬁg native Spamsh
speaking Mexican American children of school entry age, HEW officially broadened the
recognized domain of bﬂght youngsiers to include culturally and Imgwstn:ally different
children. They are not easily, or ever: validly, screened into this category by traditional
testing methads or by alternate technigues derlved pragmatically from the extensive litera-
ture on the subject. ~

But an exhaustive review of the writing in the field will turn up several mpartant aﬁd
| believe, not unrelated findings: (1) the “standard” definitions of giftednass have a great
range and exhibit considerable arbitrariness; (2) there are few previous studies of gifted

. minority children; and (3) there are no published studies.on gifted Mexican Americans. In
fact, until very recent times the so-called gifted movement has had a prep school mentality.
Giftedness and social opportunity were closely intertwined, and giftedness was narrowly
delimited to that realm of endeavor almost classically intellectual. Supporting constructs
such as tajlented were meant to account for the rest of the unusually alert or accompllshed
. segment of society. It is not surprising, then, that gifted has only recently been recognized

as a word properly attached to collective nouns such as Black or Chicano, and that broadly
based techniques are generally lacking. These pioneer efforts at identification can be credited
largely to Bruch (1972) and Stallings (1872), though other notables in the field have contributed
to their successes. ﬁ

The study of gifted Mexican American children in Texas is multidiscipiinary in method
" utilizing principally anthropologtcal, sociological, and psychological technidues to try to
discover not only giftéd suhjects for the study but also community views of gifted behavior
and behavioral leads for its identification among the young. The spirit of this research, how-
ever, is decidedly anthropological, to borrow a word from Kenneth Benne, in that staff

*Grant awarded by the Office of Gifted and Talented, USOE. The opinions herein expressed are the sole”
responsibility of the author and no inference aboul official governmental intent or sanction should be made.
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expertise is not presumed to be more important than community consensus. The project will
hopefully yield a new way of identifying Mexican children (subject to validation in subsequent
research) and document the place of gifted behavior in the Chicano culture. A better under-
standing of giftedness in other ethnic communities, including the Anglo society (see Magary
and Freehill, 1972), may well be in order if we are ever to make sense of the interpersonal

and social phenomena which attend the status and edu«:atmn of our best minds.

The study was conductad in the barrios of three Texas metropolitan areas selected
because of their diverse ethnic composition and different societal functions in terms of the
immigration-acculturation pattern. All of the infdrmants were bilingual residents of these
barrios; they ranged in age from early teens to retirement, and in socioeconomic status from
lower class to upper middle class professionals. The questionnaire was pilot-tested and revised
according to the version which seemed to elicit the most fluency in the respondents, and
could be administered in English, Spanish, or both, as deemed most appropriate.

The investigation considered both gifted and talented constructs. Responses to each
were gathered and classified and contradictory responses were resolved according to frequency.
Only unambiguous results were considered in defining the two categories, and are the only ones
reported here."Finally, the two categories themselves were compared and some of the more
interesting anécdotal notes were sifted out.

Mexican Americans in general do not functionally differentiate between giftedness and
talent except in the rather specific instances of the performing arts. This may be due in no
small part to the limited expression of talent which children five to eight years of age can
command. Chitanos regard the Raza itself to be talented as a whole in various modes of
artistic and rhythmic expressiom, and mcst mterwewees were quick to point out that recogniz-
ing and nurturing-the “special gifts” of .ndividuals i§ part of the interpersonal ethi¢ of the
culture and best carried out without mich ado in the supportive ambience of the family.

Gifted Mexican American children are thought to be unusually mature and responsible
for their age. They seek actively to learn how to become involved in more mature roles and
are great imitators and elaborators of adult behavior.

These children are regarded to be leaders, both the dynamic-expressive (muy listos) -
and the quiet but influential types. Their suggestions are valued by their peers, and they are
frequemly called upon to mediate disputes with facts or judgment, plan strategy, and the like.

Gifted Chicano clnldrm are quick to grasp and anxious to try out new ideas, be they
practical or theoretical. They seek out appropriate intellectual company among children
or adults. ldeas may be joyfully fantasized or pursued with alacrity, but they are not laid aside

In fact, one of the more salient char“n:temstlgs seems to be the ability to initiate and main-
tain.meaningful transactions with adults. The emphasis given by our informants seemed 1o be
that the child could capture the adult’s genuine interest, Later, once the child would be out of . -
earshot, the adult might comment to the child’s parents about their boy s or girl's being muy
inteligente and adult:like in certain ways. :

The other trait which strikes the parents and ablmgs of glfted Chicano yDungsters is the
facility with which they acquire English. This is not to say that they merely expand their lexicon
but actually internalize the structure of the language very guickly. In severa! instances the
child is thought to have acquired it passively from language models provided on television.

Other children, particularly those with older brothers and sisters in school who speak English
to each other at home, acquire this second language quite early or almost mmultaneously
with Spanish. .

A summary'of the anecdotal data would suggest that the gifted Chicano child is not

treated with special deference (since that might spoil the child) but is recognized and provided
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for, especially in the family setting. A number of parents expressed concern for the future of
their children, since they do not possess the financial means to finance a coltege degree. Per-
haps a special family counseling plan should be effected for parents of lower class gﬁted
Chicano children,

In many ways these findings are not surprising. However, several characteristics; es-
pecially the hilingual and transactional skiils of Chicano children, may prove valuable in
designing alternative identification technigues for them at the time they enter school or
shortly thereafter. These instruments should incorporate the use of multiple-informants and
convergence of judgments in the manner proposed by Mercer (1971), and should supplement;
not replace, extant selection practices. ’

This set of identitication techniques may tap different aspects of giftedness than those
ordinarily accounted for. Giftedness has been studied since the.inception of the project from
a decidedly Chicano perspective. Guilford (1972) speaks of the diversity of intellectual talent,
and has identified various factors in his structure of intellect model in foreign populations.
This study, though not an extension of his approach, may help raise the issue that certain
intellectual factors may be more profitably explored in some populations than in others, and
that an ethnccentric view of talent or giftedness is both presumptuous and scientifically myopic.

The identification and cultivation of the finest minds in our society is particularly im-
portant for minority populations. in the past, gifted Chicanos and Blacks have too often
foundered, remained underecucated or unacculturated to the point where they have been
effectively lost 1o the parent population. Certainly if minority papulatlons are to help shape
their own destinies, ther, their own gifted and talented must participate actively in this renewal.
The schools must develop what Ramirez (1972) has called “culturaliy dermocratic learning
environments'’ ‘to nurture these minds so that they can flourish without being alienated from
their respective groups.

Thus, the initial efforts to study culturally different gifted children have many implications
not only for the gifted movement directly but also for the education which the new diversity of

gifted children will require. ‘

- Moreno

While 3.1% of the general populat@ﬂ in Cahforma is dentlfled for glfted programs a:mly
61% of the Chicano population has been so identified. By excluding the Mexican American

needed to develop their intellectual potential. - .

While only 4,461 Chicanos in California (1971) were |dent|f|ed as gifted, there should
have been 22,482 so identified if 3.1% of the total Chicano population were properly identified.

. from these gifted programs, talented youngsters have not been given the enriched education

. The Chtcano populauon is not bemg properly Idéﬁtlfléd because its. Imgunstlc background

has nDt beem |dent|fled at the same rate as thé general pOpulatmﬁS are as follc:ws Itis CDmmDFI
knowledge that the language spoken in the home has the greatest effect on the child's measured
|Q. Recent studies show that at least one half of the Chicano school population comes from
homes where Spanish is spoken to some degree, therefore making the children bilingual.
Children from bilingual homes do not score as well on English 1Q tests, because English 1Q
tests are heavily weighted verbally and they do not measure children’s Spanish-speaking

skills, The average 1Q in bilingual communities may be as low as 85, with a standard deviation

of 10, therefore placing tremendous odds against the identification of gifted children, since
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school districts usually place great emphasis on 1Q test scores.

Research shows that hilingual Chicano children score about the same on English or -
Spanish versions of achievement tests. The use of Spanish tests with bilingual children can
be more harmful than beneficial because their Spanish is not as developed as would be
expected tor native Spanish speakers in Spanish-speaking countries.

There is a direct relationship between the language spoken by the child and achievement
test scores. The more Spanish a child speaks, the lower his achievement test scores. |n consid-
eration of the above data, | am recarmmefding the following program for the identification
of mentally gifted Chicano children:

election of the top 3% of the Chicano students in EACH school as measured by:

[

A, Grade point average (ability to learn)

B. Teacher evaluation (knowledge of student’s ability to learn)
1. Reasoning ; 7. School leadership
2. 'Psychomotor development 8, Mativation
3.  Affective responses 9. Creativeness
4. - Social effectiveness 10.  Self-confidence
5. Diligence 11, Competitiveness
6. Problem solving ability.

rC Achiévement test scores

1. Reading
.7 2. Math
3. Language Arts
[1.  Selection by a school committee comprised of:
A.  School principal
B

Teachers of student—past and presant

C. Local cammunily representatives ,

D. A school psyr:hologié[ familiar with the student and the school (optional)

E. A school nurse familiar with the student’s develbpmenta! history

F. (Only the school principal, present teacher, and community aidéwill vote for

admission) 7
1. Classes for gifted children
Each school with at least 15 students at each level {primary, intermediate, secondary)
should have a class or cluster group. The class would follow the normal state criteria

for enrichment offerings with special emphasis on local needs and interests.
V. Local design of gifted classes 10 develop:

A Local leadership and talent

B. Parent involvement in programs for gifted children

C

Programs at local levels to help other teachers

20
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Mgiﬁer ,
Eléqki Chicano, and Anglo disadvantaged boys were tested on the Binet for patterns of
intellectual abilities as defined in the Meeker Structure of Intellect (SCI) Analysis of the Binet.
Each ethnic group was subdivided into two groups: one at age 4.9-5.9, who had no preschool
experience so that there was no contamination due to formal education, and a second group
at age 7-10, who had been in school four years.

One question concerned changes in their entering intellectual abilities as compared with
school experience changes, if any. A second question concerned group strengths or weaknesses.
This latter has special interest for programming or to remediate weaknesses which affect school

‘achievement. These data are part of a much larger study requested by Dr. Beeman Phillips and
Dr. Tom Oakland for the Journal of School Psychology. ‘Indications of high and low abilities
where they are significant within groups are presented herein. For a complete description of
the study using normally distributed 1Q scores, please see the December, 1973 issue of the
Journal of School Psychology. boe

DISADVANTAGED GIFTED CHICANO STUDENTS

Cognition (comprehension with meaning and tracking) They come to school signifi-
cantly capable in handling all figural input and most semantic material.
They need to be strengthened in cognizing semantic relations and trans-
formations since these abilities tend to be low and stay low. Specific material
needs to be used toward this purpose in an individualized program. .
Memory Memory for words and ideas tends to be low and does not get developed
during schoal years. They make significant gains in memory for symbols
and numerical concepts and in rote memory for digits, which is concentration.
Evaluation (foresight, judgment, and planning) They enter with high figural abilities
and maintain these strengths; they lose out in evaluation of semantic rela-
tions, systems, and transformations. These abilities tend to be associated
with leadership and, when lacking, tend to be associated with acting out
or delinguent behavior.

Divergent Production (creativity) As a group they tend to be low and make mini-
- mal gains. This is particularly significant since these abilities tend to be
correlaced with good self-concept, *
Convergent Production (the school block of abilities) They make their greatest
) gains here and come to school already high in the figural abilities. This is
. maintained,.except at the implications tevel, which begins low and is not
strengthened over the years by school work experience.
' DISADVANTAGED GIFTED BLACK STUDENTS
Memory Although the young Blacks come to school low at the units level, they
do not remain low, and in memory for words and ideas maintain the
entering strength. Relations appear to be low and remain low although
progress is made in arithmetic. They are high at the systems and implications
levels. Programs should include more units training in memory and con-
centration on relationships in memory.

Cognition Generally theifted are high in and retdin their strengths in cognition
skiswith thedxception of transformations of figural thinking. Since thjs -

isaco task in the DAT and other adult tests, specific training should
be instituted in CFT as no progress is made due to schooling.
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Evaluation Gains are made in evaluation of word relationships, but other semantic
items are weak 10 begin with and remain weak.

Divergent Production Black students are the highest scorers of the three groups. o
Implications, relations, and units in words are lew and remain low, but systems
thinking is high.

Convergent Production Figural thinking here is high and remains high. Their ability to

" do convergent thinking is generally weak and needs strengthening since this
is the school-learning set of abilities and needs special work if they are to

&
maintain achievement commensurate with their abilities, These are also” “the
typical tasks involved in scholastic tests preparatory to college entrance. .
DISADVANTAGED GIFTED WHITE STUDENTS

Cognition Like the other boys they come to school high in figural thinking and
maintain it. The cultural bias in the test is reflected in their preparation
for school which, except at the transformations and implications levels,
is strong:-Later they become weak.

Memory On the whole low, except for the symbolic implications. The pool whites
in general do not have a set to remember when they come to school nor _
is it strengthened except at the units in semantics level. Compat ing cognition
and memory, they are-capable and do cognize and track especially in
semantics, but their poor memory evidences lack of expectations to remernberi
It would be imperative to train memory in these boys because we find poor
memory regardless of the adequacy of the general molar 1Q index.

.Evaluation Figural evaluations are good. Semantic evaluation is not generally good
except for transformation.

Divergent Production This is a weak area for them, except for implications.

Convergent Production This is the highest of the three groups and indicates they will

y perform convergent tasks better than the other groups. It is difficult to
explain the weakness in memory by other than its causes in the poverty of
environment, What they learn in school is reproduced as learned, however,
' CONCLUSION _

The patterns shown here for disadvantaged children with high 1Q scores serve as general
indicators of the need for strengthened school curricula to develop certain intellectual skills,
However, in each case, the individual profile must act as the main indicator for an individualized
curriculum. This is particularly the case if a district claims money for identifying these students
as glfted and wants a program which will allow for accountability, _

"It is apparent that schools in general doriot improve the intellectual strengths which the
boys bring to school. In some cases the strengths are lessened. That i is, partly because schools
do not, as yet, teach to develop thinking skills in children. The. out5|de school environment
contributes neither to the development of the skills nor to the enhancement of self-concept
and self- confldence

. SUMMARY . '
The need for basing curriculum upon a model such as Guilford's which allows for individuali-
zation according to unique intellectual profiles is obvious. This demands a whole new curriculum,
philosophy of curriculum, and teacher trammg approach. We can no longer exper:t that tear‘:hmg
O - : 5.
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reading, writing, and arithmetic will teach chivldren‘-\vhow to think, how to comprehend, how to
remember, and how to be creative in problem solvipg.

Bruch ~ \
PRO-CULTURAL MEASUREMENT: The Use of
the Abbreviated Binet for the Disadvantaged (ABDA) :

1. The instrument was based upon normatwe data collected (Kennedy, 1963) in Southeastern
_ states or 1800 Black children, grades 1 - 6. It is therefore most applicable to,similar child-
.ren; primarily from segregated areas or a poverty environment.

2. Theinstrument is an adaptation of the Stanford Binet (L-M) based upon the selection of:

"~ the four items at each test level passed most successfully by the sample.

3. Preliminary studies (N over 100) indicate that re-scoring existing protocols of Black
children in Georgia results in an average gain in |Q of 5 points over the regular Binet 1Q,
and 6 points over the ‘'starred items’ abbreviated Binet 1Q.

4, Analysis of the data according to_the Structure of the Intellect profiling using Mary Meeker’s
method reveals specific strengths upon which elementary Black students can be identified
as gifted. They will be outstanding in the. particular cognitive areas indicated as cultural
“‘cognitive powers.’’ These strengths and recommended test batteries and observations
based upon these findings follow, An additional hypothesized area of strength would be
that of behavioral or social intelligence. Evidences of peer group leadership and special
qualities of empathy or understandiny of others should also be observed although tests
in these areas are relatwely nonexistent,

b, A newlyﬁeagned profile method for charting the ABDA Strerﬂgfhs{ has been introduced

: for experimental use. Comparisons of strengths are noted that are well beyond MA and/

or CA as indices of giftedness or potential for such development.

6. The analysis of.the éognitive paftern‘s which may be found in other culturally different
populations and similar identification processes has been suggested for use with normative
samplés from such groups.

7. Curriculum could be based upon such analyses of, cogmtwe patterns, aru:i expanmer\tal

efforts will be made using the ABDA data in Georgla

8. . Cooperating psychologists and educators are being sought for vahdatlon of these efforts; aﬁd
* for collection of data frorn successful Black adults and high schmjl students on the ”Llfe
Experience Inventory.”

Structure of Intellect strengths of Black disadvantaged chlldrén on the Stanfard Bmgt
1. Visual and auditory figural content

2. Memory operations . :

3 Convergerﬂi production opératlons

:l:z

Units and classes prcduzts (except semaﬁtlc)

o

Systems products.

Remmmended battery of tests to be included i in identification of gifted Black chlldren (a
culturally biased battrry for Blacks):

1. Visual space relations tests

2. Memory items on various tests of ability and achievement

3. Tests in musical form




= 4.  Logical rzasoning or problem solving tests -
5.  Tests involving all but verbal single units; taata raqunrmg classification, particularly in
space relations

6. Items requiring uﬂdar\ tanding of tha integrated "‘whole"’ or the total system pnmanly
ot a'space relations nature., . R

Observations of strengths as a means for identification of gifted Black children would include
strengths in:

1. Art and music

Spontanaous ra(:all extensive Ilatmg from memory

Complax prab!am=ao|vnng in‘practical daily activities

Awareness of details in descriptions, fluency of ideas, spontaneous categorizations

ok WM

Visual synthesis in complex drawings; multiple musical or kinesthetic (dance or athletics)
perceptions of the whole argaﬁlzad system.

Figural fluency and figural creativity should also ba tested’and observed. The Stanford
Binet has no items reflecting this particular set of strengths of Black children. The figural
version of the Torrance Tests of Creative Thinking ahouid be included in the battery of
rﬂcammandad tests above.

Hatch

Background: High scores on standard intelligence tests have been the traditional way to
select mentally gifted minors. These tests are all cognitive measures which call for reproductive
or convergent types of thinking. The assessment of other-intellectual abilities has been en-
couraged to"widen the concept of giftedness. ;faaalohala in the field have long emphasized
the strong role creativity can play as a factor in determining giftedness. Not all gifted are
creative, but those with this quality show it by their divergent thinking. Thus, an assessment

of divergent thinking can give mdlcatu:ma of creative ability, which in turn can manifest

£

giftedness. : -

The need for a simple way to assess (:raatwa potamlal through divergent thinking was
the basis for this instrument. J. P. Guilford (1968) set- forth six factors of creativity and
these have formed the framework upon which the HISC was constructed. Thesefactors are:

Sensitivity to problems - Persons who recognize problems usually are most apt
to work on them. When they do, they usually find solutions.

EFIuency Persons who produce related ideas rapidly have a graatar chanca of
having significant ideas, P

. ) 5 ‘ | i
Flexibility - Persons with greater spontaneity and adaptiveness have the
» ability to approach a problem with nonrelated shifting perceptions. They |
: prowda more alternatives to sblve problems.

Drlgmahty Persons who provide rare responses of merit have an advantage
in creative Qutput

Elaboration - Persons who can build on a given stimulus and anhanc:a it
" with further insights and productivity produce ideas.

Redefinition - Persons with the ability to transfarrﬂ a given stimuli into
something else evidence rraatlva production,

24

ERIC

Aruitoxt provided by Eic:



&

Gowan .
The identification, stimulation, oréxpl@itatioﬂ of exotic factors of intellect, specifically

followers of Guilford. Meeker (1969) devised ways of weighting Stanford-Binet items for

* creativity and other structure of intellect factors, and Bruch (1968) reported a method of
getting a “‘creativity quotient’” from the famous test. Gallagher (1968) characterized the
disadvantaged gifted child as a visual rather than an auditory learner, and noted his dependence
on concrete rather than abstract experiences, Miller {(1964) reported a talent search in the -
Pittsburg slum schools which found 2.6% of children in five Black schools had 1Q’s over 116.
Rogers (1968), after a Bridgeport study, felt that the superiority he found among disadvantaged
gifted students in visual art skills represents an area which can be exploited. Torrance (1964b)
listed a number of non-test indicators of talent for the disadvantaged. He cited evidence that
children in the 110-125 1Q bracket may score high on creativity tests, and believed that even
lower 1Q scores may yield creatives among the disadvantaged. He also suggested that one
can observe which children have the least need for guidance when planning an activity. They
can anticipate a correct solution when reporting their inner feelings and are aware of complex

a brainstorming session, and have the courage to lead and to stand on their ideas. As better
and newer tests are developed for the exotic factors of the intellect we will have better methods
. of identification and hopefully will find more able disadvantaged children.

Farrell - : ,

The involvement of teachers in the identification of cllturally disadvantaged gifted
learners in the Santa Ana Unified School District has added an exciting new dimension to .
recognizing and involving talented disadvantaged learners in the gifted program. Following -
legislative amendments concerning identification of gifted pupils in 1969, new dimensions
for qualifications were outlined and new techniques for identification were encouraged.

A pilot program serving three elementary schools, in grades K-6, was initiated in 1972
with the total commitment of six teachers who were anxious to identify gifted and talemed '
learners as early in their educational development as possible. These teachers were involved
in many discissions about the culturally disadvantaged gifted and the common characteristics
of these children. These efforts were then developed into a screening instrument, listing
characteristics that were ofton observed in the classroom, on the playground, and’in the

community. Some of these characteristics include; , .
1.  Qutstanding ability in math

Venturesome, anxious to do new things

3. Readily makes money on various projects or activities k
4.  lsan entrepreneur : t
B, Resourﬁéful, able to solve problems by ingenious methods
! 6. Tells very imaginative stories. - ' -
7. Has mature sense of humor (puns, associations, etc.) '
8. Can show relationships arﬁor\g apparently unrelated ideas.

The teachers discussed those characteristics with the staff at each of the pilat;s‘:haois to
in tth three schools.

25

20

ERIC

Aruitoxt provided by Eic:



e

.

=

ERIC

Aruitoxt provided by Eic:

Following the initial screening, the teachers met with the district psychologist, auxiliary

support staff members, and the speech therapist to coordinate the lent 1t b
-Although each candidate was also screened in a nan-verbal testing sitir o oethen
information, teacher input in the final selection was jdaad crase 1 A e o
was completed on each student qualitied 101 the program.

A parent advisory committee was established and teachers et wiils o -
interests of the children and to maintain open communication with the home . F
teachers, with parental input, developed a program that emphasized ool -
language development, and .: positive self-concept.

The pilot program in the Santa Ana Unified School District met with sicies
the total involvement and commitment of teachers who were dedicated fo e B
identifying the culturally disadvantaged gitted. ‘

Stallings

What is needed at this time are some alternative methods for the Aiscovery g 1

-of the talents that we know exist among children whose experiences have beer cmimg . o

eight to ten block radius in an urban community.
Watson, in the forward of Reissman’s book, The Culturally Deprived Child, t - 1.
the heart of this paper when he states:
In the current flurry of concern over the gifted, most well 1o do familes
are pleased to think of their own children as being given well desery o !
consideration. Teachers are gratified because higher standards are i ving e
Yet, the great reservoir of undiscovered and undevaloped intellectoal faler
in America is not in the upper-class or upper middle-class neighborhoods
While the proportion of high 1Q’s may be lower in underprivileged a1 egs,
the actual number of intellectually very bright children in ROOT homes 14
. far in excess of those to be found in the relatively few hames of biuines.
" and professional leaders.

1o

Our simply knowing that this talent exists is nnt affiriant | am oo

tinue to waste-talented young people who could provide badly needed leaderstup i cor b,

communities and within this country. Who are these children? How do we identify therm

How can I;:in a real world situation in which | have thirty to thirty five physically actives vy

people, light at least one cahdle? To these questions | have no absolute answers hut some
alternatives. - . ‘

For so many years, the gifted child has been identified strictly by cognitive methods of
evaluation. Terman’s studies are an example of a very narrow concept of gifterdnese i which
the primary goal was to measure within the realm of occupational hierarchy. If vo. were

- fortunate enough to be high on the professional scale, you were labeled successiul Other

contributors to the field in recent years such as Robert Havighurst {1961) have developed

“other definitions of giftedness that lend flexibility to an already over-defined term 11t

paper Havighurst's definition will be used:
We shall consider any child gifted who is superior 1n some ability that can
make him an autstanding contributor to the welfare of and quality of
living in society.

. Havighurst's definition shall apply in the remainder of this paper with a few ex.epinin.

The term first order gifted shall aéply to the extremely gifted child, or the stedent o the
upper one, percent of his class. The other children in the upper ten percent in g given abifity

™
w
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will be considered second order gifted. |t musl be remembered that we are now dealing with
the top ten percent of the class.

Tte student who happens to fall in the one percent category i any community whether
urban or suburban is not hard 1o spot, He will stand out like a new coin. In a disadvantaged
school he will more than likely excel in traditional as well as environmental methods of testing.
He will be able to djscern differences anc recognize similarities better than his peers, synthesize
and generalize better, or he may have outstanding ability in music, mathematics, or art. He may
be gifted at movina : group toward a worthy goal and possess leadership. ‘

The second-order gifted children may be less easy to recognize in an urban disadvantaged
school, especially in using traditional methods of testing. The parameters of the classronm may
alse be too confining to produce some very creative and challenging moments for this population.

The term gifted will be used to identify those students who, through traditional as well as
environrental testing, score well above the average on cognitive, affective, and psychomotor
tests. Students who demonstrate a single talent in one specialized area shall be designated
talented. Students who do not fall within the upper ten percent of their respective classes and
who deronstrate exceptional ability in applied performance shall be designated high potential.
This topic will be developed further in the techniques and procedures section of this paper.

Screening of studenits from limited educational backgrounds is not a task that can be
taken lightly. Traditional methods of testing may be highly predictable in surfacing first order
qifted students but teachers may find themselves confused in atlempting to evaluate second
order gifted students with traditional methods of testing. Teachers who screen urban children
with traditional methods of testing and who find themselves quoting scores that do not measure
up to traditional levels of giftedness are asked to read much of the present research on the
subject, such as Allison Davis, Social-Class Influence Upon Learning; A. Harrard, Social Status
and Intelligence; and Ralph W. Tyler, Can Intelligence Tests be Used to Predict Educability?

Measurement of urban disadvantaged students with traditional methods of testing by the
classroom teacher should be done with a very well defined understanding of the parameters and
limitations that this method of testing brings to the classtcom. From Hartford to San Diego,
| have listened to teachers ask why we have to ailnw thiese tests to be given. They do not believe
the test scores include experiences the children bring to the testing situation. However, federal
program guidelines specify that in order to be funded, or re-funded, we must show test scores.

Holding children responsible for tests that are not standardized or sensitive to the needs
of urban students of limited educational background is rong. To continue testing to satisfy
federal quidelined is to justify testing for the wrong redsons, which is criminal.

Itis ngggesied that traditional as well as ''teacher-developed’’ methods of evaluating '
urban disadvantaged students be developed as screening instruments. Teachers are encouraged
to develop environmental methods of testing as screening instruments. Environmental or ,
culture-specific testing utilizes the radius of the child's community as contents for a screening
instrument. Street signs within an eight to ten block radius of the school measure recall.

Other creative methods can be developed by the classroom teacher.

"For the evaluation of higher levels of learniﬁg, no child can manipulate objects or words
if his vocabulary is limited or he lacks certain basic skills. Often urban children ‘will find
themselves caught between double meanings within the same word. Such words as together
or cool in an urban community will have a completely different set of meanings than traditional
definitions of the same term. Analogies can also be very frustrating to a youngster who may
relate to terms in physical definitions instead of the process of cognitively manipulating the
items. Teachers and psychometrists who develop items within the radius of the community
in their screening process do not compel the students to spend fifty percent of their time
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unravelling a world of words to which they have not been exposed and to which they cannot
be expected to be exposed in the future.

Environmental testing can be accomplished by the teacher or a para-professional. Often
the para-professional ! nows the community and can bring a teacher many items fram within
it that can be used to make up the contents of the environmental test. Teachers concerned
about how to structure such a test can borrow the structure of traditional tests using environ-
mental content. In standardizing such an instrument the urban teacher or paychometrist
should use the instrument only to rank each individual classroom. Teachers should make no .
attempt at this time to generalize or interpret their classroom results with any other group.
Inan unpublished dissertation (Stallings, 1970) a first attempt was made to standardize an
environmental testing instrument. Urban students in Hartford, Connecticut were tested on
an mstrument in which thie corents of the test were derived directly from the radius of the
urban child's community. Street signs, chu: ~hes, barbershops, store fronts, etc., were used
to measure recall. A sccond community in San Diego, California is now being field tested
to determine if it is possible (o develop an instrument especially for students from limited

5

urban backgrounds in which the contents of the exam are taken directly from the child's
immediate community. It is hoped that a school psychometrist will be able in the near future

to isolate those items in an urban community that havea high rate of recurrence. The impor tant
task is to free the child from e »osure to items with which he has had no experience, and to
allow him-to toncentrate on the tagk of recall or manipulation of familiar items,

My methods, environmental testing, teacher observation, and peer evaluation gathered by class
feedback in the form of a sociogram, are useful ways of identifying gifted children, These
procedures are recommended in making final evaluations as to student eligibility,

In evaluating each classroom, classif

ich classroom is to be ranked only against itself,
Assuming the school groups classes homogeneously, students in the top one percent located

below ten percent in one specialized arer may be labeled talented. As many teac'" ars know, the
real sleeper may not surface but will later demonstrate exceptional ability in phy wically applied
performance. Thisis the most difficult individual for teachers or screening methods to identify.
Unfortunately, we have more labels [or this individual than answers i.e., aggressive, slow, remedial;
overactive Often the best evaluation of this youngster is later found to be inaccurate.

criterion teachers may use in identifying gifted students is the depth

aozansistent 5
to it students are able to respond to environmental items. Students asked to recall street
sigi 71 types of automobiléé“f@u;j_g on the block, when allowed to move deeper into the
sub: .t, will often show exceptional ability in giving details aboit things that happened on
that ireet. The number of responses to an’item should be considered important in evaluating
student performanca. Students should receive strong approval for recalling a street name.

But, «* ents who can list any nurnber of details that relate to a certain item are to be con-
sidere:  ry able in their capacity to remember information. For evaluating higher levels of
thinki |, teachers are encouraged to use the contents of the community in evaluating students’
cognitive or intellectual abilities. No student can manipulate or generate abstract reasoning
without the proper information to begin the task. Allowing students to work with familiar or
meaningful materials will enhance the gifted student’s ability in abstract reasoning. The above
ideas will give teachers effective tools in identifying gifted children. ‘ ‘

§ XY
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Gallagher

One of the more confusing and fruitless searches available in the field of educational
measurcment has been the search for a culture-free intelligence test which would avoid the
cultural biases of the usual 1Q test. 1t should be recognized that the assumption made is that
intelligence may be mislaid but not destroyed. The latest attempts in this direction have
been summarized by Karp and Sigel (1965). Most of these efforts have centered on attempts
to find tests on which students from cutturally different circumstances or from lower social
classes do as well as their more advantaged colleagues. One can have compassion for this
psychological sleight-of-hand attempt to bring fairness to an unfair world.

The hard facts are that unfavorable environment and circumstances do not provide the
linguistic development necessary for success in a complex culture which by its very nature is
built around verbal and linguistic systems. Such talent suppressed is not easily regained, The
embarrassing question, not easily handled by those interasted in culture-free tests, is as
follows: even if it were possible to construct such an instrument, what would we do with it
once we had it? Surely such a test will not predict educational success when that success
depends on the very verbal development that has been carefully excised from the test.

SUMMARY OF RECENT RESEARCH ON THE IDENTIFICATION
OF THE DISADVANTAGED GIFTED
Renzulli ,

A number of psychologists and educators who-have wrestled with the problem of de-
fining human abilities have advanced the thesis that a variety of talents contribute to the
accomplishments of man. Early definitions of giftedness based solely on rneasures of in-
telligerice have largely ignored the existence of a much broader spectrum of Highly valuable
human characteristics. In view of the heavy cultural loading of most standardized tests of
intelligence and achievement, it is apparent that an identification process that depends

*mainly on traditional measures of performance will discriminate against youngsters who
“have not participated fully in the dominant culture. Attempts to circumvent this problem

through the construction of culture-free or culture-fair intelligence tests have failed to
yield measures that neutralize the influence of important factors in mental growth, such
as perceptual and linguistic deprivation, the repression of constructive play activities, fam-
ily insecurity, limited adult role models, and the effects of inferior school experiences.
Thus, it seems safe to conclude that both traditional and so-called culture-free tests have
had the effect of creating a limited conception of the abilities which our society values.
Both reflect the emphasis which the dominant culture and formal education place cn the
ability to deal effectively with language, symbols, and abstraction.

In recent years a growing number of theorists and researchers have provided us with
a much broadened conception of the nature of human abilities. Foremcst among the newer
models is the well-known Structure of Intellect cube developed by Guilford (1967) and
his associates. This model consists of a three dimensional classification system designed to
encompass and organize 120 possible talents according to (a) the type of mental operation -
employed, (b) the content involved in the thinking process, and (c) the type of product .
which results from the act of thinking. Williams and Eberle (1967) developed-a similar
model which identified 23 classroom teaching strategies that can be used to develop seven
productive thinking operations in various subject matter areas, while Taylor's (1968) multiple
talent model isolated an additional set of distinguishable abilities in areas such as creativity,
decision making, planning, forecasting, and communications. 7

29



Q

ERIC

Aruitoxt provided by Eic:

Taylor (1968) suggested a grouping of talents based on the world-of-work needs and
pointed out that if we limit ourselves solely to academic talent, only the top 10 percent
will fall into the highly gifted class and only 80 percent of our students will have a chance
to be above average (i.e., above the'median). On the other hand, if we measure students
across several different talents, the percent of highly gifted students will increase tremendously:

When we arrange a group of students of each of several talent ladders,
those at the bottom of the old academic talent ladder—those heretofore
labeled “‘educationally deprived’'—will rise as a subgroup to be almost
average as far as each of the other five typas of talents are concerned,

A third or more of them are likely to be above average on each new talent
ladder. Since we have not been reaching these students, we should try
eliciting as many different talents as possible. If we succeed, then those
who had not been flourishing in the old talent area will discover some areas’

where they are promising individuals and perhaps even star performers.

Thus, the application of a multiple talent approach in our schools will result in greatc.
numbers of students achieving higher degrees of success both in and out of school. According
to Taylor, a natural by-product of this approach will be an increase in the student’s individuality,
Each student will experience and display his own unique profile across talents and will thus
becorme more self-directed. ,

The taxonomies developed by Bloom (1956) and Krathwohl!, Bloom, and Masia (1964)
provide another classification system for isolating cognitive and affective processes that clearly
identify dimensions of man’s repertoire of behaviors. Thase behaviors often are not measured
by traditional tests of intelligence or are buried in the general scores which many of these tests
vield. A good example is the limited range of abilities sampled by the Scholastic Aptitude Tests
(SAT). According to a recent report by the Commission on Tests (1970), the SAT has been

~ found to be mainly a measure of developed verbal, mathematical, and reasoning abilities, and

thus it fails to take account of the educational potential of college applicants who for one
reason or another have been educationally disadvantaged. The Commission has recognized
the need for a broader conception of college admission criteria and has suggested that the
SAT be expanded to include measures of the following abilities:

1. Adaptation in new learning situations

2. Problem solving in situations that require varied cognitive styles and SkIHE

3., Analysis, search, and synthesis behaviors

4. Information management, processing, and utilization skills

5. Nonstandard information pools _

6. Comprehension through experiencing, VliSTEi”liﬁg, énd Iock;iﬂg, as well as reading

7. Expression through artistic, oral, nonverbal, and graphlc as well as wrltten symbolization
8. Characteristics of temperament

9. Sources of status of motivation

‘0. Habits of work and task involvement under varying conditions of demand.

The Commission further suggested that test procedures should be redesigned (a) to broaden
the varieties of subject matter, competencies, and skills assessed; (b) to examine achievement

) in a variety of contexts; (c) to make greater use of open-ended and unstructured indicators of

achievement; and (d) to assess non-academic achievement such as socia; EDITIQEIEHCE coping
skills, avocational skills, and artistic, athletic, political, and mechanical skills. T
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With these and other models m assist in defining and classifying a variety of human
abilities, the next step should consist of the selection or development of appr@priate instru-
ments to identify a broad range of talent potential. Bruch (1971) suggested using Guilford's
model to diagnose different patterns of abilities reflected in existing test items and to specify
factors and clusters of factors that represent the strengths and weaknesses of particular
individuals or cultural groups. Tests then could be designed to fit cultural strengths, and such
tests could be used to measure both conventional abilities and those talents which are valued
most by an individual’s own culture. Bruch further suggested a case study battery for the
identification of gifted disadvantaged youngsters that would include a profile of their strengths
and developmental needs, ratios of time in school to developmentai levels and achievement
levels, and an analysis o positive and negative factors (both sociocultural and personal) which

either enhance or inhibit further development of talents.

Additional strategies for identifying hidden talent among the disadvantaged have been
developed by Tarrance {1969a). Through the use of instruments such as the Torrance Tests
of Creative Thinking (Torrance, 1966), youngsters are given an opporturity to respond in
terms unique to their own culture. Such an approach avoids the problem of evaluating the
child through E‘-iperiénces that are common to the dominant culture, and at the same time-
helps to create'a psychologically safe atmosphere which will motivate him to put fofth his
greatest effort, On the basis of research studies carried out with disadvantaged groups, Torrar\ce

(1964c¢, 1967) has identified the following set of creative characteristics which he found to

occur with relatively high frequency among d;sadvantaqed children:
Hughr nonverbal fluency and originality
High creative productivity in small groups
Adeptness in visual art activities

1

2

3

4y High creativity in movement, dance, and other physical activities
5 Ability to be highly motivated by games music, sports, humeor, and concrete objects
6 Language rich in magery

Research conducted Dy Torrance and his associates over a period of 12 years has led to
the conclusion that children of economically deprived and minority cultures seem to’perform
as well as those from any c:ther gréup In a recent review of the Iiterature dealiﬁg with the

group c:h|ldren.~ Ger‘nerally these stud|es mdu:ated that slthough whites SLFDBSSEd blacks on
verbal measures, there were na significant differences on scores of figural fluency, flexibility,
and originality, and in some cases the so-called disadvantaged groups surpassed the middle
class groups. Although measures of intelligence have been found consistently to correlate
positively with socioeconomic status, the research summarized by Torrance seems to indicate
that creativity bears little relationship to factors such as race, social class, and level of parental
education. Thus a convincing argument is presented for a relatively culture- free method of
identifying a bountiful supply of creative talent. Torrance (1971) expressed the belief that
in many ways the life experiences of low socioeconomic youngsters may actually be more
supportive of creative achievement than the experiences of more advantaged children.

‘Their lack of expensive toys and play materials contributes to their skill

in improvising with common materials. The large families and life styles

of disadvantaged families develop skills in group activities and problem

solving. Positive values placed by their families on music, rhythm, dance,

body expressiveness, and humor keep alive abilities and sensibilities that

tend to perish in more advantaged families. .
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The recently developed Alpha Biographical Inventory (Institute for Behavioral Research
in Creativity, 1968) provides another strategy for identifying creative talent among disadvantaged
and minority group youngsters. This instrument, consisting of 300 items through which an
individual is asked to describe himself and his background, is based on the belief that past
behavior, experiences, and self-descriptions can be used as indicators of future performanc. .

A number of research studies carried out by the developers of the Alpha indicate that it can
be used as an aid in identifying a number of different talents which are important for both
academic performance and performance in a variety of work situations. The significance of
this instrument lies in the fact that creativity scores and scores on a number of other factors
bearlittle or no relationship to race. In other words, for certain abilities the Alpha doas not
discriminate against persors from racial minorities.

The Subcultural Indices of Academic Potential (SCIAP, Grant & Renzulli, 1971)
is another instrument designed to take account of problems of test bias, the cultural dis-
tinctiveness of minority group members, and the growing concern on the part of.high schools
and colleges to identify high potential minority group students for supportive educational
programs. The instrument consists of 145 items which ask studerits to indicate how they feel
about themselves and how they would react in sitvations that are common 1o their everyday
experiences. There are no right or wrong answ - to the SCIAP items; rather, the instrument
yields a profile that points out student preferences and learning styles in areds such as the
organization and management of information, commitment to social responsibility and
leadership, flexibility in social situations, originality in cultural context, initiative and persist-
ence, self-concept, attitudes toward education, and support of family and school toward
continuing education.

Two additional considerations should be pointed out in discussing the issue of identification.
First, one of the major characteristics of the disadvantaged is their failure tc master the linguis-
tic and grammatical structures of the dominant culture. For this reason it is necessary to develop
identification strategies which are not language dependent. Furthermore, because most young-
sters hiave a greater facility with the spoken rather than the written word, it is especially important
that the disadvantaged child not be required to write down all of his responses. Tape recorders
can serve in uncovering higher forms of thinking which might otierwise go undetected because

‘ _of limited writing ability.

Finally, the identification of talent potential among the disadvantaged should be a con-
tinuous process that begins in.the early years and is carried out with unusual frequency. Until
more and better predictive instruments are available, talent searches should take place in-the
classroom on a regular basis. Because of the dynamic nature of abilities such as creativity,
efforts to make long range predictions should be replac 4 with frequent assessments of a
variety of talents. These assessments should be follow . J by carefully designed classroom
activities which are constructed specifically to enhance those talents which have been |dem|ﬂed

&

Baldwin

In the past decade volumes of material have been written on the scoiological and cultural
reasons why disadvantaged children score poorly on standardized 1Q tests. We're in general
agreement that these sociological and cultural factors defy the usual measurement technigues
and consequently render us unable 1o assess quantitatively the intellectual functioning of a
student termed. disadvantaged. ‘

When the term identifying is used in educational circles, an instant response word is
usually the word testing. This is ironic when, in fact, in an era of research and technology,
tests can be considered a reinforcement of an obsolete way of eva!uatmg human talent, Many
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programs for gifted children still use traditional intelligence and achievement tests for identifi-
cation procedures. However, it is commonly known that many programs for gifted children
use non-test methods as well as tests of creativity for identification purposes.

The title of an interview article in a recent issue of Phi Delta Kappan (October, 1972) ‘

read Goodbye 1Q, Hello EI (Ertl Index).”” This article carried an explanation by Ertl of

or dffECtI\JE stlmulu Ertl said in h|5 interview W|th the Kappan rgporter,

This measurement is only peripherally related to intelligence as defined

as-a score on an |1Q test. . . . the criteria | am using for test validity are

medically based rather than related to psychologlcal test scores.
The typical definition of 1Q as referred to by Ertl is that it measures hdw efficient the environ-
mental background has been during the total life of the individual in stimulating him in the
performance of increasingly complex cognitive tasks. In the same article there were published
comments on Ertl’s instruments. Some of these comments were as follows:

’.. . the neural efficiency analyzer may be the technological breakthrough
that will end culturally biased intelligence testing. | am not clear about
the morality of the whole thing. . . | am sure. . . that 1Q tests have been
misused absolutely disgracefully. .. This test is better and. . . the potential
for misuse is less. . .."
In my view, Ertl's creatwe idea is a positive step in the direction of non-biased testing.
Ertl mmdentally beﬁame mterested and determmed to dISEOVéF another way Of |dent|fymg

Qtudy in psychologyi Ertl had leSt come to th|s t:ontment and in avsen se could have been con-
sidered disadvantaged. He commented further in the article that he didn't know which factors
of the intellect were important for survival; it might not be the ability to gei a B.A7 degree from
a university. Perhaps success quotient is a better title than intelligence quotient.
Along with this same-line of thinking, we find more and more that terms such as "developed
ability”" are being used instead of 1Q.
Guilford (1968) discussed limitations of conventional tests saying, "' The tests sampled
relatively the more routine mental operations,” Taba (1966) has stated that
. the instruments used for testing intelligence identify only a particular,
I|m|ted potential, largely, the capacity to manipulate verbal symbols and
abstractions.
Guilford in his analysis of test results of identical [Q scores discovered that those children
tested were very different intellectually. They were weak or strong in entirely different areas
In the case of two boys with extremely high 1Q scores, one was very strong in verbal ability
and weak in the area of math while the other student was extremely strong in math and
considerably lower in verbal skills.
Guilford's (1956) “‘The Structure of Intellect”” has exposed 120 facets of the intellect
for the consideration of test makers and curriculum and/or instructional technicians. Un-
fortuﬂstely, our preﬁent tests hSVé used a very small per;emage Df these 120 facets of the

areas is bemg made by Mary Meek_er, Catherme Bruc:h, and others,
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Considering the structure of the intellect and its three faces—products, operation, and
content—and at the same time removing oneself from the so-called standard culture, one-
realizes that the Indian on the plains, the rural student on the farms, the woman in the home,
the Mexican worker in the field, and the Black man in the inner city all have shown exceptional
use of the varying combinations of products, operations, and content in their effort to survive

overshelming odds. All of these disadvantaged persons are using mental processes with dif-

“ferent levels of proficiency. They are using as content those sociological items which are

familiar to them. Therefore the first step in the identification of the disadvantaged gifted
should involve an assessment of the jevel of activity of the mental processes of the subjects.
The second step should involve the analysis of areas of their strengths and weaknesses as
measurable by current popular tests.

The first step would involve development and use of techniques which are relatively
strange to us now. The various facets of the intellect would need exemplars of observable
behaviors, which indicate great capacity within these areas.

Recently in a private inquiry | was conducting | asked a group of Puerto Rican teachers
to give me some examples of behaviors not related to academic achievement which led them
to consider a child as gifted. A few of their examples were as follows:

1. Asecond grade child prefers to make up his own musical instruments instead of
copying those from the pictures.

Child fantasizes or uses many resources to fabricate tall tales.

Child is curious and asks questions like, “Why don’t people fall off the earth?"’

Child has insatiable curiosity.
5. Child is able to grasp inconsistencies.

Even on thla level it is apparent that teachers are regularly using non-test methods to identify
so-called gifted students.

Many researchers have experimented with methods which permitted the examiner to use
data from sources other than the standardized |Q test in identifying gifted students. Renzulli,
Callahan and Hartman (1970) have developed a teacher rating scale which serves as a means of
identifying by observation. Some researchers have been working with a classification of act-
ivities of the disadvantaged as they are related to the structure of the intellect (Torrance, 1968).
Biographies of great men considered disadvantaged are being analyzed to discover indices of
their brilliance. Clifford Staliings (1972) has advanced the idea of environmental testing in
which familiar environmental sysbols of the community are used to measure recall.

Torrance and Khatena (1970) have devised a screening device for identifying creativity
in gifted adolescents and adults. The instrument is entitled “What Kind of Person are You?"
It is based en introspection and self- concept. Torrance's (1966) tests 6f creativity are well
known and have been used quite axtanalvaly as a method of identifying the gifted disadvantaged.
Catherine Bruch's (1971) initial results from her experimerital work with the Abbreviated
Binet for Disadvantaged (ABDA) show that the 1Q is raised an average of five pomta when
re-scored using the AB DA methods on protocols of Black children,

The Alpha Biographical Inventory (Institute for Behavioral Research in Creativity, (1968)
gives us another strategy for identifying creative talent among d!sadvantagad The developers
of Alpha inc’cate that it can ba used as an-aid in identifying talents which are necessary for
academic wey k as well as a variety of other work situations.

It seems to me that a concentration of research in the clarification of behaviors which
signify the various mental processes will make observation or testing sessions much more
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of those persons faced with identifying the disadvantaged gifted a more consistent system

of procedures.

meaningful for the disadvantaged. Mare significantly, such effarts will place at the disposal

out weaknesses in various areas for the purpose of exercising these areas and thus strengthening
them. Sensible use of current identification instruments should point out weaknesses but
should not obscure capacity in mental ability.

Reports by Nancy Bayley (1965) on the motor test scores of infants indicate that
environmental factors begin making a difference in responses to tests after the first year.
e

- This finding by Bayley, along with basic ideas of my own, lead me to suggest that we begin

our identification at an early age. Instructional procedures should involve exercises which
would stretch all areas of the intellect and, as this is done, children with outstanding capacities

-will emerge.

To summarize my presentation on identification of the disadvantaged, awareness of the
environmental, sociological, or cultural differences of individuals and the influence of these
differences on exhibited behavior should be the prerequisite understanding of those persons
directly or indirectly involved in identification. It is then necessary for these same people to
have a thorough familiarity with the mental processes as presented to us by Guilford, Piaget,
Bloormr, and.others, and a familiarity with an open-ended list of exemplars of these processes.
Next, an analysis of weaknesses should be used for prescriptive purposes, with the idea that
follow-up identification techniques will also be employed. Since environmentai forces play
such an important role in intellectual development, -early intervention followed by circular
diagnosis and intervention should be of prime consideration. .

All groups of disadvantaged children use various mental processes in their everyday
movement through life. Cultural stereotypes have often created a mental block as steps have
been taken to identify these processes. Consequently, our perspectives have been limited.

I'm reminded of T. S. Eliot's poem, "Family Reunion.”
But the circle of our understanding is a very restricted area.
Except for a limited number of strictly practical purposes
We do not know what we are doing;
And even, when you think of it,
We do not know much about thinking.
What is happening outside the circle? _

On every level concerned with the job of identification, we must unlock our set and
established thinking patterns and explore new avenues of research. We must enlarge our circle
of identification so that the question posed by T. S. Eliot's poem may yet be met by the
affirmative response that we are finding out what is happening outside the circle.

)
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PART TWO
PROGRAM R DISADVANTAGED GIFTED STUDENTS

While effective identification procedures are of paramount importance, they are wasted
if the program that follows does not meet the educational needs of the identified students.
A number of presenters at the conference were closely involved with programs for the dis-
advantaged gifted and they shared their valuable experiences with other participants.

Part Two contains two topical areas. The first is related to administrative provisions
for programs for the disadvantaged gifted. Essential to any successful program for the dis-
advantaged gifted are those administrative procedures which create a foundation of support,
bcrth in terms of pEFSGﬂﬂE| and fundmg whlch WI|| insure the prograrﬂ 's continuance. Edu—
classroom wnth the vague hope that admlmstratlve bac:l-iup er somehow naturally result
have in the past seen their plans, strong though they may be, die for lack of adequate support.
Hence it is incumbent upon those interested in the education of the gifted to build delivery
systemns of support at the federal, state, and local levels. An important step in this direction
was taken by the United States Office of Education in its establishment of the National/
State Leadership Training Institute on the Gifted and the Talented in 1973.

Following this topic is a compendium of the presentations which outline specufuc: program
considerations for the disadvantaged gifted. :

ADMINISTRATIVE PROVISIONS FOR PRCI SRAMS FOR THE
DISADVANTAGED GIFTED
Sato* : _ ,
The National/State Leadership Training Institute on the Gifted and the Talented (N/S-
LTI-G/T) has been established to assist each participating State by training a team to plan
and implement programs for gifted and talented children and youth. This project has been

funded by HEW/USOE through EPDA funds to the Office of the Superintendent of Schools
of Ventura County, California. F‘rcuect headquarters is located in Los Angeles, California.

The USOE Commissioner’s Report to Congress, Education of the Gifted and Talented:
Report to the Congress of the United States, 1971, recammended that national leadership
training institutes be held "', : . to upgrade supervisory personnel and program planning for
the gifted at the state Ievel The N/S-LTI-G/T has been set up spémfically to meet this
recommendation through the following objectives:

1. To establish and maintain a working communication network among central Office

of Educatlor\ Regional Offices of Education, States, Local educational agencies

2. To formulate and initiate State and Regional team activities involving unique
planning and program development for the gifted and the talented’

3. To train selected individuals both nationally and regionally at regular training
institutes or workshops (of sufficient duration)

4. To develop, reproduce, and disseminate some appropriate documer\ts publications,
and media products on the gifted and the talented through N/S-LTI-G/T- -sponsored
workshops and institutes

*Information in this section has been updated due to project reorganization since this conferance.
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To increase public consciousness, awarencss, and knowledge about the gifted and
the talented. ‘

As a major means of accomplishing these objectives, three two-week Leadership Training
In%tltutes (LTIs) are being conducted each summer through the Summer of 1975. Each LTI
trains up to five persons from each of the 10-16 participating educational agencies. Faculty
and consultants are hired to conduct these Summer LTIs.

The full-time Director is Irving S. Sato; Executive Director is David M. !ackson.

Gallagher
When one thinks about getting the government to help with problems, the usual move
is to say, ''Let’s pass a law,"" and indeed that is one major avenue of support. However, there
are two other branches of the government, and each one of these has a potential rale to play
in further governmental efforts on behalf of the gifted. While the judicial branch of government
traditionally has not been brought into play in thisarea, it has acted in the field of the handicapped
where major recent court decisions have reaffirmed the right of every American child, regardless
of his problems or characteristics, to an education related to his own needs. :
However, important moves. have been made for the gifted last year within the executive.
branch of government. Stimulated by a Congressional request for a status report, the Office
of Education initiated a series of regional hearings. A number of positive steps have been taken
through the executive branch without recourse t0 actual legislation. One of the most significant
of these, of course, has been the establishment of the folce of the Gifted and Talented within
the Office of Education. Although the staff is small, CDHSISIIHQ of two persons, that is more
than we have had before and is symbolically lmpnrmm

7

Commissioner Mﬁrland now Assistant Secrﬁtary Df Eduratlon has pledged his own interest
in this area and has encouraged some of the earlier developments of this program. One significant
move has been the establishment of the National/State Leader hip Training Institute, with an
initial grant awarded to the Illinois State Department of In%tructmr‘\ The Institute will be designing
and developing a ;-EHES of planning and training activities, communications services, and manage-
ment support services to help program specialists improve the quahty and extent of coverage of
present activities.

In each of the ten regional offices of the Department of Health, Education, and Welfare,
one of the professionals has been assigned responsibility for education of the gifted. This person
will serve as a nucleus of an action team involving specialists in gifted education from each
state, regional staff, and other people interested in education of the gifted. A national information
center for the gifted and talented will be established at the Council for. Excepfional Children in
Washington, D.C. Hopefully some funds will become available through Title V, ESEA, which is
designed to strengthen state departments of education. One of the clear ways in which to strengthen
our efforts, of course, would be to hire and train state specialists in educating the gifted.

Finally, some small amounts of research money are available to conduct a national field
survey to identify successful programs in this area. A research and development effort by the
Southwestern Educational Development Laboratory to test prototype materials and to identify
gifted and talented childfen among bilingual and minority groups will also be supported.

Inan mhovatwe effort, a special program was established with the Explorers Club which
allowed a small number of gifted youth to go on world-wide explorations with established
scientists. They went to Greece on marine archeological digs, to Canada to view a solar eclipse,
and to Nyiragongo on a volcanological expedition.
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All of these efforts are reasonably small, but they carry much promise. We hope that the
executive branch continues to show the vigor and interest in this program that it has to the
present time. Many good things can happen through the existing efforts of the staff of the
Office of the Gilted and Talented in cooperation with those in the field who sincerely want
to help. ' '

While in Washington, | found that people who do not deal directly with education still
conceptualize education as being a very simple process, primarily involving the direct contact
of the teacher and the student. The notion that education is a complex business rivaling in its
organizational needs large corporations, labor unions, and other major elements of our society,
is very imperfectly understood. It is useful in this regard to try 1o help the public and decision-
makers distinguish between two major parts of the educational effart, One is the direct delivery
of educational services, which means the dircct contact of the student with teachers ar.d the
materials of the educational process. The second part is the various supportive educational
services needed to insure that delivery occurs at the right place, at the right time, and with
guality. Indeed, the direct services and supportive services of a program are like the two horses
pulling a carriage. They must advance together if the trip is to go smoothly,

Unless 10% to 156% of the total budget is provided to supportive services of the total
program, it is unlikely that anyone will have much of a quality education program, The nature
of such supportive services is as follows:

1. Research and development to provide us with more effective programs and procedures

Training activities to guarantee a continuing fiow of quality manpower

2

3. Demonstration activities to illustrate new and better programs

4. A planning and evaluation effort to help allocate resources wisely
5

A communications system to help educators keep in touch with new developments.

The attractive part of placing major emphasis on supportive services is that they provide
us with the essence of quality education without the huge major costs that are inherent in the
problem of the direct delivery of educational services to huge numbers of children. | clearly
support legislation to improve these support areas in preference to a massive teacher subsidy
program that in my opinion would have no chance for passage.

Frierson, in a recent review, remarked on the great inciease of interest in the area of
research studies on the stimulation of creativity and giftedness. Unfortunately, it seems that
that great interest is shown in small quantitative studies rather than in larger major ideas. This
is probably symptornatic of the field of the gifted. Major research programs are rarely carried
out and the funds for such programs are rarely available. So the literature is filled with small
master’s theses, dactoral dissertations, or studies that various professors can do on the side.

-f we have learned anything in the last few years in research, it is that major findings and
major developments require major resources to be allocated to these probiéms, so part of any
support bill should be enough resources to allow for significant research and development efforts
in this major area. , .

One of the requirements for getting useful federal or state action is some degree of realism.
We are, for example, fond of talking about providing more teachers who are skilled in working
with gifted and talented students.. However, a report by Martinson. reviewing the current status

~ of gifted children, suggests that, with a modest level of 2% of the students being considered

gifted, a minimum of 44,000 specially trained teachers would be needed to deal with that

number of youngsters. It is quite clear, from the lack of training facilities and the total im-
possibility of training a number of that magnitude, that the focus of the program has to be
on something other than tt e training of the classroom teacher per se.

33



With the state of funding the way it is these days, it appears that we are going o re-
discover the fine art of scrounging. This was a highly descriptive term in World War 1l and
afierwards, denoting the ability of people to find resources in all sorts of unusuai places.
When | was in the Navy we had another term for it, the “"Midnight Requisition.’ " While
we probably should not be about too much Midnight Requisition, we should be alert 1o any
and all possible openings thal;fan occur that can provide a wedge to excite the public, to
interest them, and to demonstrate what can be done in a program that has some imagination
and drive,

One of the best recent examples | have seen of the characteristics of scrounging is
provided by an imaginative bureaucrat, Bob Radford from the Regional HEW office in
Seattle. He is proposirig to the Department of Defense that some of their military air
transport planes might very well be used to carry some gifted youngsters on exploration
teams to expedition sites in various parts of the world. If the money spent in travel can
be picked up on by military air transport, then there is that much more money Ieft over to
be spent on new children coming from inner-city programs. Such children could have their
first exciting experience with a model that provides them with a pattern of behavior and a
style of life that could be well imitated when they return to the United States.

There are relatively few programs described in the literature that focus on the culturally
different student of high academic potential. In most instances the emphasus has been on
students from these sub-cultures who are in serious academic difficulty and major-attempts
are being made toward remediation. In some respects this would seern to be an inadeqguate
strategy. A better one might be to deal with those disadvantaged students who have strong
leadership .potential and high intellectual talent that will enable them to stirnulate and develop
the potential of their cultural subgroups.

One distinctive program reported in the literature by ‘Tisdall (1968) was a residential
high school for intellectually gifted but culturally disadvantaged z:h||dreﬂ in the state of
Kentucky. This program for ninth and tenth graders was coeducational, non- graded, and
racially integrated. The school was located in a rural area of Shelby County, Kentucky. The
objectives of the program were to provide a high school program preparing students for
admission to colleges and universities, remedial instruction for talented students not living
up to their intellectual potential, and, incidentally, to provide us with more information
about such students. Of the 400 students attending, the average Wechsler 1Q was 121. Con-
sidering the sociocultural background of the students, it's reasonable to believe that their

aptitude was considerably higher. Upon entering the program, it was found that these students
were qmte uﬁder FﬂOtIVSIEd snd mdlfferéﬁt tow*ard Iearmng They dldn t knuw how to study
for the fme arts They I|ked structur d actwmes and as Rlessmaﬂ Suggests preferred c:or\crete
to abstract learning experierices. ¢ :

- While the program content was not unusual for hngh school, |ﬁc|ud|ng the standard )
science, social studies, English, language, etc., the emphasis was on individual and small group
instruction, with no class-having more than twelve pupils. The general estimate of the faculty

E was that although only. 10% of the students who entered the school in September were achievers,
at the end of the first year about half of the student body had become achievers, with students
winning prizes in national mathematics and wmtmg contests. Several were accepted in the
Upward Bound programs.

One of the unhappy postscripts Thaf has to be applled tg this description is that the
prdgra"n |fself was dlsbanded after a t:QuplE'of yéars ThIS was not due to a fallure Df the program

charactér ina SOUThEFﬂ STETE ,.f
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The ideas suggesied by Fhessnﬁﬁ listed at the end of this article lead to certain kinds of
program outlines. ‘

The culturally d|fferent gifted like to deal directly with experience rather than wnth words,
they.are externally or iented rather than mtroverted, and a strong structured.program is desired.
All factors suggest to me that one of our major efforts should be t:- extend the program beyond
the traditional school walls and to-involve the community surrounding them. The need for an

appropriate model of behavior with which the talerited youngster can identify has a solid

theoretn:al base in tl e WQrk of Bandura and h|3 followers It is the best insurance that constructive

- Can we develop a program “that will allow the glfted to Ieave the sg,hool for a period of
time and spend that time in a business 55, in a laboratory, in a doctor's office, in a community
service progrem, in those places where they can learn tre essence of our culture? In these
situations they can learn about the productive dimensions of this culiure and not the Jestructive
culture or ecology in which many of them may be immersed. In this respect we may have to
go, not to the federal.government or the state department of education, but rather to prwate
sources, such as industry or foundations that are looking for constructive ways to use their
own energies and resources and areiturned on by such a concept or idea. We are going to
have to- scrouﬂge ladies and gemtlemen and | can only hope that s;roungmg WI|| be good for us.

PROGRAM ADJL:STMENTS FOR CULTURALLY DIFFERENT GIFTED*

Special Characteristics ~ Eﬂucatlgnal Change Implicatmns

Physical and visual rather than aural ' Presentation of material should be concrete with
a minimum amount of time devoter 1o teacher
lecture or extended discussions; i.e., students
should do experiments or go on field trips prior
to discussions of general concepts. Role playing
an effective device.

- Content-centered rather than form-centered The emphasis on inquiry training and creativity

should be replaced, at least initially, by what is
to be learned. The learning of a process or method
of attack in problem solving is a more abstract
concept and these students often are not ready
to consider that. '

Externally oriented rather than introspective Children from limited verbal environments tend

not to be introverted or introspective and will

not respond well to requests for self-examination
of their own feelings or thoughts. They require
the stimulation of concrete, external sources.

Problem-centered rather than They should be presented with specific situations
abstract-centered which only gradually lead to inductive thinking.
The use of academic games and rele playing
! brings forth the concrete and motoric response.
Slow, careful, and patient rather than There is a temptation to skip steps and leap for- N
qmcR\ ::Iever and ﬂexnble ward with gifted students. This should be resisted

* ' e ~ and a methodical, orderly progression frDrn one
" - ) __step to the next is needed. ~

*Riassman, F., "The Slow Gifted Child,” in Gallagher, J. (Ed.}, Teaching Gifted Students, Boston, Allyn,

and Bacon, 1965. _ :
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Special Charateristics - Educational Change Implications
Need for structure and control The elements of progressive education such as
" permissiveness, introspection, flexibility, and
lack of discipline and authority are ill-suited
to this group. There is a need for firmness and
structure, particularly in the beginning program
stages.

_ .
SPECIFIC PROGRAM CONSIDERATIONS
Ballinger and Schrecengost ' _
The MentallyAGiftEd Minor (M.G.M.) program in the Pleasant Valley School District is
/’ one example of what a small school district can do to meet the needs of its identified gifted.

- The district is located in Camarillo, California, a semi-rural area about fifty miles from univer-
sities, museums, and cultural events of major significance. The pupils might be considered
disadvantaged from this standpoint, plus the fact that twelve percent of the M.G.M. pupils
are culturally different and eight percent of the total M.G.M. enrollment consists of gifted
low-producers who exhibit learning disabilities. ,

T The Pleasant Valley School District has eight elementary and two intermediate schools,
and six thousand pupils. In 1969-70 a cominittee of teachers and administrators formulated
a plan-for an M.G.M. program at the elementary level. It was decided at that time that a pull-
out program with seminar-type classes would be the best course to follow. The proposal was
submitted to the state and the program began in September, 1970, with one hundred fifty
pupils in grades two to six, and two teachers. It has since expanded to two hundred eighty-
eight pupils, three teachers, and one teachers’ aide. '

There are several Pleasant Valley schools in which there are only one or two identified
gifted at one grade level. Overlooking the needs of this minority would be easy if each school
were totally responsible for meeting the needs of its own gifted students, so pull-out M.G.M,
classes seem to be the best way to serve these pupils at this time :

~ The enrichment classes (as they are called) are housed at one school in a quadrivium, a
distinct advantage for team teaching. ' :

The M.G.M. pupils in grades two to five are bussed twice each week for ninety-minute_
periods, These class times alternate so that no child misses the same time in his own class at
his home school twice in one week. Sixth graders attend only once each week, but for an -
entire morning. The two hundred minute minimum weekly requirement set by the state is
met by class time of 180 minutes, several all-day field trips, and. home projects throughout
the year. ' :

Each M.G.M. teacher has six groups of sixteen pupils. Two prepération periods per week
are also included in the teachers’ schedules, enabling them to plan curriculum and field trips,
contact speakers, and order materials. ' '

Pull-out programs are generally more expensive than cluster grouping or some of the
other approved kinds of programs for several reasons:

1. Extra teachars must be provided for the M.G.M. program.

7 Extra classrooms must be provided and equipped with special kinds of equipment

and supplies.

3. Transportation must be provided from home schools to M.G.M. classes.

However, there seem to be several advantages to a pullout M.G.M. program, especially for
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small school districts. The opportunity for gifted students from several schools to work together
helps them become aware of their own strengths and weaknesses: students can be placed in
groups smaller than regular class size which allows for greater -individualization: they are
provided with special equipment and materials which are not usually available in reguiar
classrooms; they can have specially trained teachers who are cognizant of the needs of gifted
children; and there are more opportunities to have outside speakers come into seminar-type
classes. Field'trips and guided tours can also be upgraded at least two years above grade level
for a group of gifted students. ' )
In developing a curriculum for the Pleasant Valley Schools M.G.M. program, an effort
was made to choose subject matter which would be "qualitatively different’” from the curriculum
used in the regular classrooms of the district. However, in doing so, it was apparent that with
the constantly changing curriculum and the freedom of classroom teachers to teach a variety -
of subject matter within the curriculum, it would be difficult to choose subjects for enrichment
that did not overlap those subjects included in the district’s curriculum. e
At the same time, the real meaning of "'qualitative differentiation’’ was becoming more
clear, and it was felt that the Pleasant Valley M.G.M. program could be made different not
through choice of subject matter but through method of presentation, materials used, and
activities. A curriculum which develops a feeling for large concepts rather than for the
collection of data would seem to be 2 propriate for gifted children. The real criterion
would be the provision of actﬁ?'iti% Wﬁ\l\ih involve higher levels of learning—learning which is

affective as well as cognitive, ' N C

The curriculum, then, is divided:into foi large academic areas, They are science, math,
social studies, and humanities and arts. Approxipately nine weeks are devoted to each of
these four major areas. In the primary grades, thetjme spans are broken into shorter periods
with many interrelated activities, but the average time spent on each specific area is nine weeks.

As specific subjects within these four major academjc areas were chosen, care was taken
to develop a curriculum which would expand concepts at®sach level of presentation and build
upon previous experiences in such a way as to give the Stude\%t;s a feeling for the continuity
of learning. Subjects were chosen which were felt to provide Qny opportunities for divergent
thinking and open-ended questioning. For example, the social stddies curriculum is primarily
concerned with man’s development and progress through the ages.
been structured with this same basic theme, in that at each level the stydents are confronted.

, with the é?ospect of man's ever increasing knowledge and advancement\The science curriculum
and the humanities curriculum are both designed to give the students the ¢
make judgments, explore their own creativity and inventiveness, and at the shme
aware of man's ability to evaluate, ¢reate, and invent. It is this underlying streatq of continuity
that has been the most prominent factor in choosing the curriculum for the Pleasant Valley.
M.G.M. program. ' ' _ ,

The curriculum which has been developed and used is a highly flexible iﬁ:strument&t is
constantly subject to change as the students indicate preferences or a desire to pursuea
particular subject,in more depth. Subjects which are not well received might be changed or ™
omitted from the curriculum. \\

Other aspects of the curriculum are resource persons, field trips, reference materials,
and audiovisual materials. Although rural in nature, the community of Camarillo does have
among its population a high percentage of professional and military personnel from two local
government installations. These people and others like them are called upon to serve as guest
speakers for the M.G.M. classes. Appropriate field trips are taken both within and outside the
limits of the county. The Ventura County Schools Library and Audiovisual Department supplies
a large part of the reference materials'used in the program,
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Aﬁ impartant part ofath rogrem is the assignment of projects to be done at home.
These projects are assigned 1o the students four times during the school year in the form
of contracts or opticns. These eontreete give the students a great deal of latitude in choice
of project and method of preseﬂter‘r"KThe contract gives the student a chance to develop
-an awareness of his area of particular |ntereet and ability by allowing him to make the choice.
By fulfilling these contracts, students learn time management, use of materials, development
of research skills, and goal-setting.' Upon eomplet:gﬂ the projects are presented to the group,
at which time the students evaluate each other and ﬁ:emeelvee in terms of effort, creativity,
preeentetlon and the learning experience. S

Evaluating gifted children and gifted progreme is not eaey of the eveluetlon tools
are purely subjective, relying heavily on parent, teacher, and p\‘,eal observation. Small group
meetings of parents and M.G.M. teachers are held several times eath_ye _year to discuss the pro-

‘-

gram and to evaluate the participation of the children involved. o

Some of the results of what is done in the Pleasant Valley School Dnétrlet enrichiment
classes may not be evident for many years. An attempt is made\to expose theee youngsters
to widely varied occupations and hobbies, and numerous opportunities are provided which
allow them to explore, examine, and delve into eubjeete fascinating to themy whlc\ﬁ‘\mey
: ‘Ieed to future careers or avocational interests. Many parents and students have lﬂdlCEfB.r;i that
if it weren't for M.G:M. classes, school would be dull, boring, and a "'have-to-go” type SITHEIIOW;
Hopefully, the methods and materials used, the opportunities provided, and the curriculum=_

presented will have many benefits for the Camarillo g|fted pupils in-the years to come. \i\i

In summary, the Pleasant Valley School District M.G.M. program seems to meet the E"\\
needs of the gifted students in the community through its structure, curriculum, and ph;leeophy ‘\\
Arnold '

I 1969, the California legislature amended the laws concerning identification of gifted
pupils to open qualification to that portion of the population so disadvantaged that they are
unable to qualify on standardized tests. With the addition of separate criteria, new dimensions
for qualification were outlined and new techniques were to be utilized. |t was on this basis

- that the Educationally Dueedventeged Developmental Pilot Programs were started in Los Angeles.

During the 1971-72 school year programs at Broad Avenue and Fenton Avenue Elementary
Schools were funded by the State Department of Education. The experiences gained from
these programs provided a model for the program at Marvin Avenue Elementary Schnol during
the 1972-73 school year. A program of three hours per week is now being offered there to
clusters of pupils enrolled in grades 5 and 6 who qualified as ' “‘culturally disadvantaged, under-
achieving, mentally gifted minors.” While providing a wide variety of enrichment and remedletlen
activities, the teachérs and the school counselor are able to observe these pupils in a “'situational
testing’’ environment. This approach combines curriculum modifications designed to meet the

pupil’s individual needs v » @xtensive on-going evaluation of the pupil’s progress and petentlel .

The first and most imp . tant step in identification was the selection of potential candidates.
All members of the faculty had the opportunity to nominate pupils after they thoroughly
discussed the qualifications and potential of disadvantaged pupils. Emphasized were the many
and varied indications of giftedness in addition to school performance and test scores. To
eselet in the mitidl eehool screening, eheekli te of treite were provided to the feeulty A meth

effeetlve in |dent|fymg puplle with’ petentxel glftednees.

To assure that a thorough search of the entire school popu I tion would be made, the
school eounseler nd a retired counselor, especially effective in searching out potential giftedness,
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c:oc:rdihated the screening. Following this, a complete individual case study was developed
for each candidate. Results of the mylti-screening revealed:

Number of pupils - 2€ (10 Boys, 15 Girls),

Range of Scores - 110-149 (Stan%ord Binet),

Grade levels - 9 Fifth Grades, 16 Sixth Grades.

The three teachers selected to instruct the clusters and the part-time grouping are qualified
by background, interest, and enthusiasm to provide new curricular experiences to meet the needs
of gifted pupils. They are sensitive and underst} nding towards disadvantaged pupils, willing to
experiment in new directions, and aware of thesk pupils’ differences in study habits and per-
formance. The kinds of experiences provided require imagination and creativity so that a broad
variety of activities and ideas is presented. By such xposure the teachers have an opportunity -
to observe the development of the pupils’ gifted potential. At the close >f the situational
testing period, June, 1973, teachers will form part of\the evaluation team to determine which
pupils are qualified under separate criteria,

The program consists of daily instruction to the c\fter within the regular classroom.
Each teacher has a cluster of 8-9 pupils. Three tirnes a w \ek the 25 selected students meet for’
two hours of specialized enrichment provided by each of the team of teachers on a rotational
basis. At that time the “enriching’’ teacher's other pupilsfare taught by the other two team
members. This three-teacher model has stimulated a sharing of activities, interest, and enthusiasm.
A project room is available for the specialized work three times per week. The advantage of the
additional space is a tremendous aid to the organizing of materials, projects, and the interaction
of the pupils.” ‘ ‘ ',"

Separate criteria provisions require eventual scholastic achievement at a high level, so
most program empghasis is directed toward that end. Disadvantaged pupils by their very defin-
ition have been deprived of many learning experiences; however, they bring certain strengths
into the classroom. These pupils seem to do well orally, are inquisitive and alert to new ideas,
show ability in non-verbal creativity, and possess productive coping powers, independence,

,and flexibility. Initially the enrichment teachers built on these strengths. The challenge of this

“program is to expose the pupils to a broad variety of activities and ideas that will stimulate
them to show evidence of giftedness. At the same time, program emphasis includes experiences
which might overcome opportunity shortages the pupil has suffered. Practice in memory
training, listening skills, language enrichment, and basic skills are stressed.

During the phase of the program when candidates were selected, the counselor provided
assistance in interpreting cumulative records and test data and in helping to delineate the

. separate criteria standards. Once the instructional program began, the counselor participated
in the situational testing by obsening pupils in the classroom, conducting in-depth interviews,
conferring with teachers regarding the needs of individual pupils, meeting with the pupils in
small groups, and arranging parent conferences, when possible, In addition, the counselor
onducted individual evaluations of the pupils to discover the extent of their potential by
ushqg a variety of devices. In addition to traditional instruments, the counselor also prepared
the developmental case studies for presentation to the identification and placement committee
and se\h;g_d as a member of that committee. » '

Ev:ial\[)ition will include the following areas: the instructional program will be evaluated
on both objé‘rs:give and subjective measures, including pupil reactions, parent responses,
teacher checklists, standardized measures of achievement, and measures of creativity and
thinking; counse"l\mg support will be evaluated in terms of assistance to teachers in diagnostic
and prescriptive information, conferences with students and parents, case study folder develop-
ment, and standardizet, measures of progress. '

N
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Gifted programs are built-around individuals. Sorﬂetlmes those individuals elude identifi-
cation. Searching for the potentially gifted and supporting, strengthening, and uplifting talent
is a total commitment for those who focus upon the worth of all individuals. As the student
becomes a partner with faith in himself, the role of the searcher, supporter, extender, guider,
catalyst, teacher becomes easier and teamwork prevails. A few guidelines for the development
of giftedness could be: ' :

1. Know the student well, analyze what he can contribute to his own development.

2. Solicit help from the S’tudent and explain where you hope he can develop.

3.  Be open, optimistic, supportive, scholarly.
4. Provide instruction in processes, strategies, coping behaviors, and skills as needed.
5. Build a curriculum with the student which emphasizes improvement of memory,

vocabulary, verbal fluency, judgment, and critical reasoning.

6. Teach him to search for alternatives, communicating in multi- sensc:ry, multi-media
methods and insuring a broad range of learning and thinking styles.

~ 7. . Help him to imagine, create, re-organize, relate, interpret, and generalize whatever
is needed to be a producer:

8. Aid the student to see possibilities in his world, to elaborate upon the smallest
beginning, to persevere, to question, to inquire, and to discover each facet of his
personality, creativity, and potential.

If the above seems too exhaustive, never-ending, and m‘npossuble for one teacher to
achieve, take heart. The rewards are great, the miracles many, the results long lasting.

Sisk

The problem of locating disadvantaged talent with conventional tests.is a serious one.
The instruments used for testing intelligence identify only a particular limited potential,
largely the capacity to manipulate verbal symbols and abstractions.

Teachers, when asked to identify gifted, look for characteristics such as alertness, curiosity,
verbal ability, aggressive abstract thinking, and a sense of assurance of self.

Recently, by means of identification through process rather than product the disadvantaged
gifted child is beginning to emerge. The disadvantaged youngster, when placed in situations in

which his natural motivation as a child is used, allowing his mental development to grow through
involvement in relevant problems, begins to exhibit characteristics teachers view as giftedness

“i.e., aggressiveness in learning (Dwyer, 1970). The child is provided a role in problem solving

from the personal to the general hypothetical. Most important is the cultivation of the attitude
that academics and formal learning are purposeful and relevant for life experiences.’

When there are positive interactions between the self in a rich environment of materials and
mediating adults, these in turn are inleractive with events (which can be defined as meaningful
relevant life experiences) and generate creative energy. Such experiences should be based on a
thorough understanding of the disadvantaged child and an acceptance of where he is, This is
predicated on the teacher’s ability to accept himself or herself. Consequently, in the teacher
training program for disadvantaged gifted, much time should be given to experiences in
group dynamics and small group experiences based on humanistic principles which help to
place teachers in tune with one another and with children.
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Teachers are encouraged to remove from their teaching the unproductive burden of
opposing the child’s present concerns and to transform the child’s view of the teacher from
one who prohibits, requires, and judges to ane who designs, provides, and mediates.

Specific competencies needed by teachers ofdisadvaﬂtsged gifted are as follows:

1. To develop knowledge of the educational, social, and emotional needs of the dis-
advantaged gifted : 3
To diagnose the disadvantaged gifted student’s educational, emotional, and social
problems ' : ‘

N -

3. To demonstrate competencies in planning appropriate teaching strategies for the
’ disadvantaged such as movement lessons, problem solving sessions, encounter lessons,
and simulated learning _

4. To utilize group dynamics in working with groups to function as agents of change.
: One of the major spillover values in a teacher training program based on humanistic
principles is that the adults in teacher training in turn catch on to the enthusiasm of self-
development, Creative energy is generated in the teachers. This dynamic involvement in
teaching is a far cry-from traditional education and tends toward self-education.

Education for the disadvantaged gifted becomes a dynamic partnership between a
teacher-mediator and a young child, both in the process of becoming, both building on
their unigue strengths to overcome weaknesses. '

Stallings
I once listened to a counselor explain in a heated meeting that we have excelled beyond

our wildest dreams in developing the cognitive process, but have failed miserably in developing
within our students some sense of self and relationship to this world. There is no doubt that
a proper blend of the cognitive and the affective domains is needed in developing good edu-
cation within urban schools. A strong cognitive curriculum based on information developed
outside of a disadvantaged child's background does very little in preparing him for an affective
and psychomotor world waiting just outside the classroom door. Teachers should remain
-sensitive to the fact that 70 percent of the children within their urban classrooms return to
their community to lead productive lives, The 30 percent who will go on to college and pro-
fessional careers will in some cases leave the urban community and return only in a professional
role. This statement raises some serious questions for the urban teacher. Do we prepare
curriculums for the 70 percent to become responsible citizens within their communities or
do we concentrate our energies on the 30 percent who will probably live outside of the
urban community?

Dewey once said, .

[t is well to ""do good’ to others, but it is much better to do this by

securing for them the freedom which makes it possible for them to

get along in a future without such altruism from others,
Dewey's statement closely approximates the importance of motivation. We in education know
that the product of motivation is independence. Urban teachers are well aware of how difficult
it is in some cases to motivate a child who has been exposed to few models. It should be noted
that there is no cookbook recipe to motivate gifted children. Each child is different and unique
in himself. The urban teacher might utilize the following four-phase procedure to acquire
valuable information and to motivate gifted children..

4?\
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Phase | might be to assist the child in plaﬂmng hns occupational goal. Teachers often
observe that although students cah verbally |dent|fy a ﬁurﬂber Qf hlghly spemah;ed pro—

frDm the CDFFECt defmmor\ C)ften havmg a Studemt defme or report on how 10 BCC]L'IFE the
necessary skills to reach an occupational goal will provide a first clue in developing strategles
on how to motivate that child. Valuable input may b2 iniected by the teacherinto the child’s
plans for obtaining his objective. During this phase the teacher should be especially sensitive
to the fact that allowing the child to develop realistic and attainable goals will build self-
motivation. Also during this phase a strong interpersonal relationship of trust and confidence
with the student might make the teacher’s opinion a major rsiﬁforcer in motivating future
behavior.

Phase || would be to determine if there is an’individual within the comrﬂumty who could
1ssist teachers in developing the student's occupational model. Teachers will find parents
keenly mterested in theur chlldren § educanoﬂ but Iac_:kmg in basn:‘ mformaﬂon on how tD

,|m|tat|t:n of people We alsc: know that the urban Chlld s model may be far rernoved from hIS

occupational choice. Often in urban communities the child's model may well range from the
community businessman to the pimp and hustler of the street. A common conflict for the
urban child is to plan a career (which in many cases takes years), when a community hustler
obtains instant success in a matter of weeks. Teachers have no difficulty determining which
model or role is best in the long run. But a young man or woman whose whole life is centered
around the here and now will definitely be in deep conflict as to which of the two occupations
will contribute most to himself and his community.

Phase |11 needs teachers who can effectively start early communications with parents of
gifted children. These teachers will find that their efforts will pay heavy future dividends in
motivating the child to maximize his potential. This conversation should emphasize the child’s
vocational choice, but, of much more importance, it should help parents to understand how
their own attitudes and relationships-with their children affect the child's motivation. Providing
parents with types of games and materials that would hold the child’s interest are valuable keys
to maintaining high motivation. Tips on college scholarship and grant opportunities are valuable.
Whenever possible, the teacher should meet individually with the parents and allow them an
opportunity to learn techniques in good learning procedures. Often teachers are the only pro-
fessior\al model to whic:h the child is expcsed aﬁd the irﬁti’al EOﬁtECt betweery the teai(:her aﬂd

scores as measures of success in urban corﬂmumties Educ:atcxrs are encowaged to let thenr
students know that they have one or more talents by providing them with the opportunlty
toKnow and explore these talents and discover for themselves the extent of their own potential.
In addition, a clear standard of excellence is needed as a model for all areas of study. The child
needs to know a well written paper when he sees one and he needs to be rewarded for attammg
this goal.

‘Ward states in Educating the Gifted,
The values upheld 'and the skills and understanding taught through the

community should reflect the needs of the society of which the school.
's a part.
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Taba and Elkin concluded that unlocking the hidden potential of disadvantaged students
requires a radical change in curriculum and teaching on all levels. Both the materials and
methods of teaching need to be aligned with the psychological realities of culturally dis-
advantaged children, Although the learning processes of the culturally disadvantaged do

not differ essentially from learning processes in general, the techniques for generating these
processes do. Thus, while children in general learn better when the contents of the curriculum
are geared to their own experiences as a point of departure, work with culturally disadvantaged
youngsters suggests that this is a sine qua non if any motivation is to be generated. Gearing
curriculum to the society in which the school is @ part is a task well suited for any teacher.
But to use the contents of an urban community to motivate and challenge the gifted students
of your classroom is the purpose of this section.

In describing techniques best suited for urban gifted children | am defining more a process .
than a product. This is not to say that | am not interested in the product. The process is
beyond grades or symbols. Thanks to Glasser's Schools Without Failure, we are one written
step closer to resnlving that conflict. What | am attempting to describe is the creation of a
learning environment that uses as its primary goal the radius of the cemmunity as a basis for
learning. At this point let me define the term *'basis for learning.”” All learning within the school
must be planned and implemented within the radius of the community, later broadened to
other communities, and then extended to the world itself. An example of this technique in

- action could be in the teaching of math. Allowing students to start a unit or assigned study

at the corner grocery allows each individual an opportunity 16 apply principles of math to an
activity he or she will confront outside the schoul in otHer ways. Later, the math assignment
could encompass a comparative study of the economics of an urban community as compared
with a suburban community of a community in another country, '

The involvement of community people in class planning can lend valuable assistance to
the teacher in creating the type of learning efvironment that will allow the gifted an opportunity
to develop alternative routes to féa\rning. This kind of involvement will enable students to in-
vestigate subjects in an interdiscipiinary approach. Community volunteers, such as gifted retired
people, can provide valuable assistance in field trips or independent studies and a continuous:
intellectual challenge in which the student and the retired individual have similar interests.

Students in primary grades who have demonstrated exceptional talent in one or more
areas should be provided with close support in their choice of new learning experiences. Piaget
refers to the widening of the schema; similarly, primary students admitted to the gifted program
should be provided with experiences,that will-enlarge their perspective on the world around
them. Many deprived students have never.ventured outside their communities, Integrating the
proper combination of the disciplines into the learning experience allows the gifted student an
Opportunity to strengthen those skills necessary for investigating and carrying out assigned
tasks. Each individual child finds that in order to improve in his area of interest he must develop
basic fundamentals in reading, writing, and arithmetic to achieve his goal. Later the child, as a
result of successful experiences, will develop the ability to critically appraise his values and
those of others around him. Near the final stage’of the primary grades the student begins the
first stages of relating his learning experiences to history, social studies, world events, and al|
other areas of inquiry. ’

" Teachers should not be afraid of the confrontation of ideas, for confrontation of ideas is
the essence of personal growth, It also creates leadership abilities which can be related to
political power and its association with government. The student may wish 1o investigate gov-
ernment and man'’s history of governments in order to prove his point, Power factors in play,
work, corruption, and other involvements may also be examined. Later, in determining
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effective leadership in society, other related fields could be included, broadening the student’s
need to investigate and research his world.

The confrontation in learning could extend to other factors such as role, status, system,
culture, etc. With this, the gifted child should begin the early stages of experiences that will
answer questions about himself. This stage usually begins in high school and early college.

In answering the student’s questions about his relatianship to the wider world, the
teacﬁer could effeﬁively utilize a student's search 'for his iderrtity to answer many c:f the

' ‘of psychology and socuology Students with monEy d|ff|cult|es could be all@wed to mvestlgste
the interest rates of the loan companies in the immediate area, At the college level, gifted
students should have gained-a hierarchy of experiences that will allow them to investigate
alternatives and select positive and decisive courses of action. ’

) In conclusion, | have observed the following positive trends in educational change W|th
school districts nationwide: :
1.  Redefinition of the range of potential.talent and creativity
2. Emphasis on early identification of talents and on early correction of, or ccmper\sanon
for, pathological conditions

3. F‘rowsmn for a stimulating environment for infants and young ChlldI’Eﬁ through child
care centers and parent educ;atmﬁ programs

4, Maximum reliance on seif=pla’cémem, self-pacing, and self-evaluation

5. Expanded and revised concepts of ‘‘teacher”’ and “studeént”’

6. Abolition of grade placements as presenﬂ\/ conceived

7. Freedom of entry and re-entry into School at all ages

8. Motivation based on interest and approprlate learning experiences rather thaﬁ

extrinsic rewards
| 9. Early opportunity to follow special interest and talents combined with early
apprenticeship and on:side educational experiences '
10. Changed concepts of “'passing’’ and “failing” and of ""accelerated" and "retarded"”
11.  Educational experiences which emphasize the affectwe and psychcmator domains
as well as cognitive learning
12, Experiences which allow divergent as well as convergent thinking
13.  Sensitivity training beginning in early years and providing variety in means of com-
munication and expression of ideas _
14, Use of systams éﬂalysis in plotting and re-cycling individual student programs
15. Re-examination of present systems of prerequisites and requirements for study
16. Use of simulation techniques as well as actual situations to stimulate decision
making and responsibility
17. Examinations based on performance to establish entry level when neces’sary
18. Re-conceptualization of teacher training programs
19, Maximum involvement of the home.
What is offered here is a process, not a product.
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Gowan
General reports describing educational procedures for dealing with disadvantaged gifted
* students have been made by a number of writers. High (1963) discussed programs for bright
children in ghetto schools, Karnes and others (1965) discussed the educational implications
of the characteristics of disadvantaged gifted. Lloyd {1966) reported on developing the
creativity of culturally deprived children. McCabe (1965) made a progress report of the
New York efforts on behalf of bright disadvantaged children. Torrance (1965) offered sug-
gestions for motivating the disadvantaged gifted child. ‘
The most extensive paper on curriculum for disadvantaged children of talent was pre-
pared by Passow (1965) for a Columbia University conference. As the director of the Horace
Mann-Lincoln School, he has had experience in finding curriculum adaptations far such child-
ren. He points out in this paper that the Guilford Structure of Intellect model implies a
choice of curriculum which will provide a parti:u,lar goal of encouraging or stimulating each
particular factor of intellect possessed by the child. Thus the concern with creativity has
resulted in a more systematic analysis of curriculum content and methodology. [n addition,
changes resulting in greater depth and breadth, the introduction of interface subjects (such
as the mathematics of science, or the biology of space), and the infusion into the elementary
school of units from such college majors as anthropology, psychology, biophysics, and sociology,
have special relevance for the able. Passow feels that what is required for curriculum development
_with bright disadvantaged children is an understanding of the patterns of abilities possessed by
individual children, and the provision of the proper match between the ¢hild’s abilities and
needs and the curriculum activities. He points out that curriculum change, not administrative
provision, is the focus of progress. Integrated programs which consider the range of individual
differences, and which produce relevant curriculum, can spill over in benefits to general education
as well as for able disadvantaged children.
The effect of large amounts or unusual kindg of guidance on disadvantaged gifted students
has received some attention. One of the first studies was the JHS 43-Manhattan Guidance
Project which escalated into Higher Horizons. Here, as described by Passow (1965), Brickman
(1963), and Hillson and Myers (1963), large amounts of guidance seemed to have remarkable
effects in holding bright children in school and in sending them to college. These efforts improved -
motivation, reduced failure, and were generally very successful. Amran and Giese (1968) used
counseling and other procedures to produce large gains in self-concept and creativity among
Upward Bound college freshmen. A smaller group quidance program using resource community
members forvocational information was reported by Demaris (1967) working with San Fran-
cisco children., ' . C
It is our belief that there are remarkable benefits both in large amounts and unusual kinds
‘of guidance. We have elsewhere reported (1968) that normal gifted children easily used the
services of a full-time counselor on a 25% ration (12 times as much guidance as is recommended
by most writers in tho field). Apparently even children without problems need guidance of this
amount to feel supported enough to become creative. Disadvantaged gifted children will probably
require even more. 7 .
Perhaps no one has proliferated more suggestions for the guidance of able children than
Paul Torrance. His two books (1962, 1964c) contain many hints for inducing creativity which
will be applicable to the disadvantaged gifted youth. In a paper, “Understanding Creativity in
‘Talented Students,” he noted among the gifted isolation and estrangement from others, un-
realistic career choices, and the need for change in values and attitudes. In six different articles
in Gowan, Demos, and Torrance (1967) he pleads for more sympathetic understanding of the
latent creativity of children. In an article, "Motivating the Creatively Gifted Among Disadvantaged
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Children” (Torrance, 1966), he indicated that guidance is needed 'to clear up- the blocking
caused by irrelevant curriculum, lack of communication, unsuitable intellectual tasks, lack

of opportunity to use creative abilities or learn in preferred ways, lack of rewards for certain
kinds of excellence, and lack of purposefulness. Torrance is keenly sympathetic to the plight
of the disadvantaged gifted child and gives many suggestions about things teachers and counse-
lors can do to help him become more creative. A ’

It is our opinion that the following procedures are necessary if interventiorrfor the dis-
advantaged gifted is to be effective: :

1. Individual guidance to change self-concept

2. Group guidance for the maintenance of morals, with the introduction of suitable

model figures ’
3. Remedial skills taught under special learning conditions by sympathetic teachers.

We illustrate the combination of these methods in the counselor’s handling of one of -
the most difficult guidance challenges, the constellation of problems consequent upon high
upward mobility in a bright youth from a poor background. in the first place, cutting across
social gradients always makes it appear to the individual that he is in the wrong; the reaction____
formation built up here may result in a generalized aggressiveness which will later prove a
handicap. When one is climbing the ladder, one sees others at odd angles and perspectives.

So it is not surprising that the youth gets a cynical view of what he is approaching and an
ambivalent picture of what he is leaving. When values are in flux, the model figure of the
counselor is that much more necessary.

The following conclusions and recommendations are in order:

1. While much is known about the gifted child and about the disadvantaged child,
comparatively little is known about the disadvantaged gifted youth; much more research
is necessary.

2. Research in these areas and in their interface may be expected to benefit general
education as well as special education by uncovering new and salient aspects of both curriculum
and guidance. ' :

3. As Guilford says, we are moving toward education defined as stimulating whatever
factors of intellect the student possesses. This implies choice of curriculum and invention of
specific teaching methods for practice in improving specific abilities.

4. For these objectives to be successful there must be a program of (1) curriculum

figures to maintain ‘morale, and (4) remedial skills taught by a sympathetic teacher.

5. We know little about the effects of massive amounts of guidance on bright children,
but some early probes are promising. ‘ :

6. The use of modeling and mode! figures from the community is particularly helpful
in grolip guidance activities with disadvantaged gifted children.

7. In general the remedy for the problems presented by disadvantaged gifted children
is to start early and involve them in as many types of guidance and curriculum and with as
many diverse adult models as possible, enlisting the cooperation of the home background
whenever poessible, :

Concern for the qualities of exceptional human beings arises out of a concern for the
qualities of all human beings. As our regard tor the potential development of all human
beings arises, we become more conscious of the needs of the disadvantaged among us. Thus
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i ,;ﬁalfﬁadsming education to the special problems of the disadvantaged gifted youth through
curriculum and guidance changes is part of the central educational and social task of the twentieth
century, to make "equality of opportunity” true in deed as well as word.* ' ’

Renzulli’ .

Although strategies for identifying different types of human abilities are in varying stages
of maturity, enough is known about developing talent potential to allow us to do some systematic
programing in this area. Two major factors in the development of outstanding abilities are (a)
the characteristics of the teacher and (b) the relevance of the curriculum. ,

One major generalization about teacher characteristics stands out from the vast amount of
recent literature dealing with programing for the disadvantaged:

Experienced teachers who feel personal satisfaction in working with disadvantaged

students are the key to successful compensatory education in poverty area schools

(Phi Delta Kappan, 1970).

This was the finding of a study which investigated 32 programs reporting substantial improvements
in the achievement of low income students. Thus, caraful teacher selection appears to be a major
consideration in programing for the disadvantaged. Furthermore, in situations where talent
development is a primary goal, it is especially important 1o select teachers who are committed

to the task of working with disadvantaged youngsters in the development of a variety of talents.
Teachers without such knowledge are likely to approach talent-development in a piecemeal and
haphazard fashion.

Space does not permit a detailed discussion of the several approaches to talent development
which can be found in the literature (see for example, Gregory, 1967 and Parnes & Harding,
1962); however, two general suggestions are offered as necessary first steps for systematic pro-
graming in this area. First, the teacher should have a functional knowledge of one or more of
the models described above. Using the model(s) as aguide enables the teacher to plan a wide
variety of activities that are designed tc nurture“spé*c talents, If teachers are unaware of the
behavioral characteristics and dimensions of various types of abilities, it seems unlikely that

. they will be able to plan purposeful activities to promote the development of these abilities.

A second suggestion relates to knowledge about specific strategies that have already
proved their usefulness by promoting creative problem solving in business and industry. Tech-
niques such as attribute listing, morphological analysis, brainstorming, and foreed relationships
are easy to learn and readily adaptable to a variety of classroom situations. However, it is the
teacher’s initiative in applying these technigues that will make the difference between an
exciting, "“mind-expanding’’ experience and a routine classroom activity. The teacher who is
coverage-dominated i.e,, one who judges his effectiveness by the number of chapters or units
that he covers during a given period, probably will never find time to develop abilities other
than the so-called basic skills. ' '

While remediation in the basic skill areas must be an important goal of compensatory
education, it should not, of course, be the only objective of the programs which serve the
disadvantaged youth. Activities for talent development can be built into areas of the curriculum,
and because of the inherent fun and excitement of activities such as the type described above,
added dividends are likely to accrue in the form of increased motivation and .improved per-

formance in the basic skills of learning.

High potential disadvantaged youngsters are vitally interested in the social changes taking -
place around them in their neighborhoods and in the society at large. Thus, it is little wonder

52 . :
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that they get “‘turned off" by a curriculum which deals with the exports of Brazil and the
TT:JmES of Columbus Ships when ra llies against r’acism ar'ld dtﬂmonstratioﬂs in WashiﬂgtOﬂ are

for constructing acnvmes that promote demsmn makmg and socnal Ieadershlp skﬂls Exarmses

- which encourage imaginative solutions to real life problems have a much greater likelihood of

promoting creativity than the timeworn chore of writing a story about “what | did last summer.’

In their book, Campensatary Education for Cuitural Deprivation, Bloom, Davis, and

Hess (1965) called attention to the importance of curriculum relevance by listing the following

objectives as one of the four major ggals of education for the dlsadvaﬁtaged

amj persomallty wh|ch W|II Dromote the further growth of the |nd|V|duai
enable him to find satisfaction in the things he does, and help him to find
meaning and fulfillment in his life. The effects of automation, the shorier .
work week, urban living, and the fast pace of change on the national as
well as international scene require individual character development which

will enable each person to live with himself and with chers under conditions .
very different from those which have prevailed. f

A somewhat simplified and yet operational definition of a relea!éﬁt ‘curriculum is: a set
of experiences which deal with topics and issues that youngsters would talk about if given a
free choice. |f we are really serious about a process-centered rather than content-centered
curriculum (and experiences that attempt to promote specific talents certainly must be
considered process-oriented), then the issues that youngsters prefer o talk about, those
that they discuss before and after the school bell rings, provide fertile ground for the develop-
ment of a wide range of talents. ,

Although highly qualified teachers and relevant curricular experiences are considered
to be major factors in programming for high potential youngsters, a total-spproach to talent
development also should include a number of other characteristics. Douglas {(1969) pointed
out four essential elements of an ideal system for maximizing the talent potential of low
socioeconomic and minority group members,

The tirst element is greater flexibility in the ways in which schools are operated and
performance is evaluated. The classroom unit must be broken down into small Iearnmg
modules where individuals and_small groups become the main focus.of instructional efforts.
Although the school may continue to serve as a home base for the learning process, Douglas
suggested that early in the elementary school years students should be provided with extended
periods of learning time in ifistitutions that usually were not considered schools:

These would include places where knowledge is stored, such as art museumns,

science institutes, and libraries. . . places where knowledge is being put to

work, such as farms, hospitals, airports, machine shops, sheet metal works, and

construction. . . places in which some kind of education or learning or on-the-

job training is under way. . . places where knowledge is being distovered, such

as research institutes and laboratories. )

The second element would consist of an early start in the education and.socialization

processes. Low socioeconomic group children often enter school with the accumulated

“deficits that result from poor nutrition and limited stimulation in infancy and early childhood.

These deficits may lead to intellectual inhibition and an inability to take advantage of the
educational opportunities that may be open to them in later life. Douglas advocated a pro-
gram of nursery schools and day care centers where each child wnll be assured of services of

i
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Ohtalents used in the broad spectrum of occupations, and thus théy |
ILE tIOf"l of the many kinds of talents that are valuable to our society and availg ™
d: ploranon Early apprenticeship programs would- help youngsters to see the :j,galv\b\\}ﬂv
conception of talent rather than the school’s traditionally limited concern for only academic
ability.

) il
R% N

A final element which is necessary in the development of talent potential is the creation
of a more open system. The grade-by-grade progression has failed to meet the needs of students
who do not fit in at the start or who are not willing to play the game by the existing rules.
If we truly respect the individual differences and preferences of all people in our society, then
we should not force them to follow a relatively prescribed system of learning. Students should
be free to alternate school and work experiences with other experiences which they may wish
to pursue. They should be free to drop out of school for a given period of time and allowed to
re-enter the system without fear of punitive action or relegation to programs which are essentially
remedial in nature. Access to first rate educational programs should be readily available to
every person at every stage of development, regardless of his previous success or lack of success,
in the system. A more open system will allow adults as well as young people to have an op-
portunity to explore and develop talents that may have been thwarted earfier in life.

(o) §
o
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PART THREE
EVALUATION OF PROGRAMS FOR THE DISADVANTAGED GIFTED

An integral part of each progrim for the gitted should provide for its continuing asse
ment and final evaluation, This evaluation will furnish the field of gifted education wnh
concrete examples of methods and models which do and do not work. This is of particular
importance to those programs in the area of the disadvantaged gifted, as the last few years
have seen a proliferation of programs aimed at disadvantaged groups. While this is a generally
promising trend, a number of these programs were not well conceived. The time is at hand to
refine our approaches in working with the dis sadvantaged, and it is evaluation reports based
on solid methodology which will provide the basis for this refinement.

As a number of speakers pointed out, we need much more information for working with
the disadvantaged gifted. The following selections offer insights into the issues surrounding
evaluation models and their implementation,

Dodson and Mitchell

This presentation attempts to accomplish two basic purposes: first, to describe a program
model which Eastern Washington State College has been using during the past year in school
districts throughout Eastern Washington; and second, to suggest an instructional model which
could be used as a device for inservice teacher education, ultimately culminating in a scheme
for applying the model in classroom learning experiences for the gifted minority studen.

In order to delimit the term giftedness we chose to deal with the notion of creative
problem solving and creative problem seeking. We feel that there is a preponderance of
evidence wiich suggests that if today’s minority students are to be able to deal adequately
with tomorrow’s world, the creative problem solving talents of all minorities, particularly
those who would be classified as “gifted,”” must be developed to their fullest. We considered
creativity in terms of Torrance’s four-part definition which he used in his tests of creativity:
fluency, flexibility, originality, and elaboration. In SPICE (School Programs for Intercultural
Community Exploration, funded under Title 1V), we view creative problem solving as a
function of the accumulation of life experiences. One reason the minority gifted youngster
has not achieved in the public school setting is often the irrelevancy of the problems with
which he has been forced to deal. The SPICE model offers a curricular means by which he
can operate in the search for creative problems which have relevance and meaning to him.
Before describing the use of the SPICE model as a curriculum m planning device, we would like
to illustrate its use in our school programs in the Eastern Washington area.

he power of the SPICE planning model lies in the participation by parties who will be
affectcd by the decisions rendered. Too often in education decisions are handed out in a
rath~ haphazard fashion and the persons affected are expected to welcome them with
ceferential enthusiasm. The literature abounds with intercultural programs which have been
failures. The inability to accomplish the goals usually stems from a lack of participation at
the grass roots planning level by members of the minority communities, teachers, students,
principals, board members, and superintendents. Often hastily conceived, SLJCh planning
usually provides little emotional commitment for those being affected.

The first step in the model is a needs assessment. After identifying a number of needs,
the first main group task is to prioritize them according to their intensity, effect on the
welfare of the children in the school, and their “programmability.”” After whittling down the
list, the next step is to develop a statement of the problem. A sound statement of the problem

e e MNP, f-ad\ FTTIATR e o, proe A e e



s,

o B2

ERIC

Aruitoxt provided by Eic:

Tt R

musl suggest a single programing potential which is both well focused and easily measurable
(i.e., “Teachers in Chief Joseph High School are unaware of the specific needs of Indian students,
which has resulted in a dropout rate four times higher than the national average”’).

The next step is 1o develop a broad goal. The question is a relatively simple one: ""What
does your school and/or community wish to accomplish?"’ A sample goal based on the pre-
viously cited sample problem statement might be: “To reduce the dropout rate so it is
commensurate with the national average.”

After stating the general goal, it then becomes possible to identify several rather specific
objectives. Whenever possible, these objectives should be time-phased and easily measurable.
Therefore, they should indicate some sort of acceptance level, for example: _

1. To contact and counsel on a regular basis at least fifteen indian students who are

potential dropouts

9 Toinform teachers at Chief Joseph High School about the cultural background of

Indian students in a series of ten seminars to be held during the 1973-74 school year
3. To decrease the dropout rate of Indian students so that after the 1973-74 school

year the dropout rate of Iridian students will be no greater than that of white students

in the school. ;

It should be noted that these objectives are both time-phased and quantifiable. They are
easily measured and the evaluation is automatic. The easy evaluation of programs developed
through use of this model is another argument for its use.

The next phase of the model is the plan of action. At this point it becomes necessary
to develop actual operational strategies to pléﬁ for implementation of programs which will
be designed to meet the objectives identified.

Critical aspects of the model are the identification of responsibilities and the timeline.
At this point, specific responsibilities are identified and precise times are indicated for the
performance of specific tasks.

Evaluation is continuous and focuses on the time-phased objectives which either have
or have not been met, :

In much the same manner, we have found that this model can be used as a too! for planning
curriculum programs. Instead of creating programs which provide a means of developing plans
for sogial action at the school-community level, students and teachers can work together and
utilize the model as a means of planning specific curricular programs. For example, in one of
the Indian schools where the SPICE model was utilized, five Indian high school students were
charged with the responsibility of conducting a class in Indian myths and politics to be presented
to a group of white teachers in the high school. It was necessary for the students to become
involved in research, planning, implementation, and evaluation activities dealing with the
subject matter which they presented to the teachers.

We feel that the internal power of the SPICE model makes it a significant and viable tool
for use in planning curriculum programs for the gifted minority student.

Jackson

Before considering a specific evaluation program, | believe we should turn our attention
to a recent valuable contribution made to the field of educational evaluation by Maurice Eash
(1971) at the University of lllinois, Chicago Circle. Dr. Eash discussed the concept of differential .
evaluaticn as follows:
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N Special programs present particular evaluation problems inasmuch as they

) are uften innovative and developed within field settings as opposed to a

more controlled environment. Neither of these conditions preclude the

use of evaluative research, but they set forth methodological problems for

“program administrators, project evaluators, and granting agencies, which,
ifQot reconciled, are a continuouis source of antagonisms which seed con-
flicf\a\,\nd interfere with efficient program functioning:

Programis which are established under the rubric innovation often lack
JDEEIfIC%FfIﬂab|E objectives that are deemed ﬂecegrary in evaluation re-
search. Thm if the evaluator or granting agencies insist on ready made
specific objet{ives which serve as the instant source of criterion measure-
ments for the \h@r[h of a program, innovation becomes sacrificed to meeting
this demand, or é\glimatp of duplicity between program developers and
evaluators prevails.\Therefore, field programs dubbed i~novative must

have the option of evglving further objectives and clarifying initial objectives
as the crucible of expetignce sheds light on new educational processes

and dispels previous sssu?’ﬁ\ptiorﬁs of the program staff. These more flexible
program reqguirements maky demﬁndf on evaluators to help clarify objectives
stated at the beginning of a pY\JECT [n this respect, the framework of a field
evaluation differs most ramcallv from a laboratory research project with
comparatively fixed goals and thé Jesearcher's task to prove or disprove
previously hypothesized felatlonsh\ps In most innovative programs the
state of knowledge permits some confectures on relationships; however,

the spe:ification of variables and theiriglatiorﬁship% is usually not poss:ble
with any degree of precision. Thus, the prhogram evaluator must recognize
these differences, and must use a conceptual scheme to select approprlate
evaluative procedures and to guide the collecNon and anulysis of data. As
suggested below this means placing the program:. along a continuum deter-
mined largely by the degree of formalized object) /es that specify the relation-
ship of variables and the clarity of these relahomhﬂas the interaction of
theoretical constructs, and operational descriptions. \T{he following table
presents a continuum with these three points designst§ Dn the continuum
three models are described: the initiatory model, the dev pmental model,
and the integrated model, In the initiatory model the planr ng of goals,
specifications, and operations are the major processes. In the levelopmental
model the actual construction and testing of a program in a field operation
are the chief characteristics. In the integrated model the prograrﬁ\ls clear

on its goals, can predict with reasonable accuracy the outcomes, aﬁd generates
evaluation data for internal adjustments. These are defined in the fol owing
table and a sample description is given of a program at each model stage.
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Three Levels of Program Modéls in Special
Programs for Gifted and Talented

Initiatory Models Developmental Models \"‘a‘k Integrated Models
Models are vague, intuitive Models where a mixture of ob- Models have specific ob-
in effects to be achieved. jectives prevails. Macro objectives\  jectives to be achieved.
Oubjectives are stated as give general guidance and some ~ ~ There is monitoring of
general outcomes and micro-objectives are defined. “procedures for consistency
social goods to be achieved.  Objectives still seem to be of operation. Relationships
There is much concern shifting and the model still of treatment (what is done
with theory. The debates takes different forms in indi- educationally) are specified,
on alternatives are theoreti-  vidual staff descriptions. There and reproducibility is enhanced
cal rather than operational is more concern with operational by elaborated descriptions of
or data based. Justification  alternatives than a given alternative. the model in operation.
of the program may be While the program is operating
drawn from analogous progr  there are many unknowns and Logical relationships are
grams in other contexts or frequently considerable explicated and empirical data
be based on philosophical improvisations. . are being collected. The out-
assumptions, Details for op- comes are being assessed and
erationalizing the proposal the range of effects are capable
are sketchy. of being attributed to the pro-
gram development. '

Precis of a Program Precis of a Program Precis of a Program
A special programn for One special program for gifted A program for gifted and
gifted and talented child- and talented children has been talented students has been
ren is drawn up. Decisions . underway two years. Fifty in operation for five years,
on the form it will take— - children are involved, in some Open-ended instruction is
special classes, enrichment,  cases teachers nominate students featured with teachers and
independent tutorials, or a for the program, in others they students cooperatively plan-
mix of these—are still open.  are selected on basis of test ning the curriculum for three
There is lack of agreement scores. The first year students months at a time. The Direc-
on definition of clients. spend four hours per week in the tor of Research for the school
Who is a gifted or talented program; in the second year this district monitors the program
student? How should he has been extended to six. The through teachers' records, ;
be educated? Should he program has focused on student interviews, and regular
be identified? At what scientific interests though classroom visitations. Program
grade? By whom? Will there is concern about in- outcomes are investigated
there be extra monies al- cluding more humanities. One through their effect on
located to the education teaclier made arrangements for students’ achievement and
of these students? Will 25 of the students to see the interest. A contrast group
there be a need to establish  Old Vic perform at the local of students, not in a special
a separate administrative college. Some data, mostly program, in a neighboring
unit for this program? of a descriptive nature, has schoo! district with a simi-
What type of research will been collected on the students, lar student body is supply-
be conducted on a pro- their achievements, and the ing comparable data on
gram? When will parents program. Teachers do not have achievement and interest.
be involved? A commiittee fixed style for instruction; the A further dimension of the
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has been set "ip 1o resolve instruction reflects personal  study supplies data on

some of these issues. Admin- teaching style. special programs’ influence
istrative responsibilities and ) on the regular prograin, At

a sum of money for planning the end of the five years a
have been allocated. The summer workshop composad
committee has been meeting of teachers and pupils in the
for one year; a set of minutes, - program in conjunction with
a list of consultants, and a administrators and university
description of the field trips consultants will draw up the
torvisit programs for gifted program description for the
children exists. next three years. Decisions

will be rendered on the pro-

gram organization, the selec-

tion and retention of students,
and the research io be conducted.

Turning to & specific plan for evaluation, | would like to share with you some findings
of the external evaluation of the Illinois Plan for Program Development for-Gifted Children.

When the evaluation was completed in 1971, the state plan had been in operation for
eight years, supported by a total of $32,562,000. Of this total, 60% was devoted to grants
to local school districts, 19% to demonstration centers, 7% to experimental projects, 6% 1o
state staff and administration, and 8% to personnel training programs.

One of the most revealing comparisons macde by the evaluation staff was betwaen (1)
average classes, with all levels of ability represented, in areas of above-average socioeconomic
status and (2) gifted classes, inschools receiving special state funds at an average of $28 per
pupil per year and in schools with demonstration classes receiving special state funds to
show their program to visitors, The average and gifted classes differed in the amount of
emphasis given to higher level thought processes of application, synthesis, and evaluation.
Gifted and average classes also differed markedly in classroom focus and climate. Gifted
classes were more likely to emphasize discussion, to display enthusiasm, to be independent,
and tc place much emphasis on divergent thinking. Average classes were more likely to ex-
hibit test and grade stress, lack of enthusiasm, and less emphasis upon independence.

These results are consistent with the objectives of the state plan and they reflect the
teaching skills which were emphasized in the in-service training of teachers supported by the
state for some 6,000 teachers in the period 1963-71. We believe our investment in personnel
training to be nne of the keys to successful operation of the state plan, and would recommend
that federal assistance include funds for training {see Jackson and others, 1972).
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PART FOUR
CONCLUSION

We would hope that the reader has found the preceding compendium of interest and
value. The efforts of the contributors were especially appreciated by the conference staff
and the National/State Leadership Training Institute on the Gifted and the Talented.

The problems and controversies surrounding the education of gifted and talented stu-
dents, and particularly those gifted students from disadvantaged segments of the population
present a true challenge to educators. We beliave it is the sharing of ideas and experiences
which will most facilitate the solution to these problems and lead to progress in the field,

It is therefore our sincere hope that this publication will in some small measure contribute
to the solutions and the progress.

£
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Title VI of the Civil Rights Act of 1964 states:
"No person in the United States shall, on the ground of race, color,
or national origin, be excluded from participation in, or denied the
benefit of, or be subjected to discrimination under any program or
activity receiving federal financial assistance.”

Therefore, EPDA programs must be operated in compliance with
this law. '
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