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* materials not available from other sources. ERIC makes every effort
'#* to obtain the best copy available, Neye:theléssg items of marginal
* reproducibility are often encountered ang thlE daffects-the .quality
" * of the microfiche and hardcopy reprcduﬂt ons' ERIC makes available

* via the ERIC Document Reproduction Servike (EDRS):. EDRS is not

* responsible for the guallty of the original document. BEPIQﬂuctIGES
* suppliea by EDRS are the-best that can\be made fram the ‘original.
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The New England Consor’tlum Cnténa of Excéllence are twen"ty- ix
statements of eonditions that describe a quality reading program. These
“conditions-must exist if all children are to learn_to read. The: relatﬁ'
, C ‘be judged by determmlng thé dégree to 'whléh
the program meets these standards . .

The statements are grouped under fuve goal aréas as shawn belou‘i

. GOmmumty anﬂ Schaol Gllmaté

A _
- 'B. Grganlzlng anfi Managlng a Reading Pn:gram
; G Staffmg a F{eadmg Program =~ -+ .
D

D. Selecting and Utilizing Materials .
- E. Fostering Reading Inferests

Thé posnmn taken, in_this. paper.supports._attainment- of the sntena N
Goal Aréa D: Selectlng and Utlhzmg Materials, as listed balow ‘

1. The SChDOI media center meets the ALA NEA standards.

2. All textbooks and other materials are appraprlate to the lnstructlonal
- level.of the studems using them,

3. Materials in both classrooms and media- centers accommedate thE"
' varying Iearnmg styIES of the pupil population.

4. The materials in both classrooms and- .media centers are selected to
accommodate the WIde range of readlng mterests cxf the pupil
: 'populatn‘:m ) .

. The school system mamtams a library of carefully selected and
- frequently updated prafessmnal media.

wn

This position paper is provided to assist school personnel in develapmg
1 rationale for and in planning programs and activities to meet fhese .
sriteria; ' -
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"Selectlng and utlllzmg matenals that are apprc:spnate fgr mstructmn |5
becoming a c@ntmuously more complex task. This is due in part to our.
‘increasing knowledge ‘of individual dlfférences to which linstructional
adjustments should be. made and in part to the rnultlpllmty and
‘unlqueness of many publlshed materlals and rograrns

.Ihere :was.ia_tlme \Whéﬂkﬁéléﬁtlﬂg -materials. meant: selectmgaa_basal S
‘reader; the main differences among which were: the number of new -
words mfroduced at.each reader level, the rate at which these words
were introduced—or the number of new words per-number of. Tunning -
words, -the level at which particular words wére introduced, story
length, picture clues, and the introduction of the skills program. One :
‘had to look .closely to find the differences. Now. basal readers-differ
.greatly in philosophy, methadology and the number and kind of related
‘matérials available. In-addition, there’is a plethora of atiractive, smgle-‘, o
cancept materials that can be built in as components in an mstructlcnal
system: This creates a.problemn. No longer are the simple criteria Qf
number Qf hew words story Iength attractlveness @ic useful Yet,, ,,,,,,

is an urgem need for a sound ratlonale to replace thé seemlngly randc)'
ordénng that occurs when no éstsbllsheﬂ criteria are used

The position taken in this paper is that materlals ‘should be Sélésted
and utilized to best serve the needs of the learnér based on his/her skill
develapment instructional level, learning style, interests and tastes. To .
-explain-this-position, the paper will briefly review the bat:kground of-the— -
materlals Selectlon pI‘DEéSS Ieadmg up. to thé présent status dISEuSS a

el

recommendatlons '

Eackgm und

A generation or two agt: teachers were seldom faced with the task of -
selecting materials for reading instruction. There was a.basal series of
readers ‘quite - Ilkely the ac:;companylﬁg workboek and SGITIétII'ﬁES a
Iast far 10 years or more. |t was nat uncommon to flnq some teachers
who moved into a system and out again without having had-the oppor-
tunity to suggest or react to the purchiase of new reading materials. - -

Workbooks were another matter. There was always a scramble for wcrk-
books. What else was there for students to do while the teacher rotated
the three - groups? Classrooms were. not cluttered with colorful
supplementary materials. However, creative teachers kept the ditto
machines going, and some companies produced packets of ditto
masters of related skills practice which teachers referred to as “busy-,

-1




- work.” In spite. of the-many problems presented by this*kind of
- educational-diet, many students learned to read.. B
-~ As the post-World War. Il baby boom hit the schools- and: class size
- . became larger, the great discrepancies in reading achievemént among
-1 students at a given.grade level became more ‘hoticeable. Some school
... Systerig vexperimented. with “the..idea of.. co-basals..s at-slower
{1 students .would have the ppportunity to. read stories -they had-not
' - already heard read by thg faster groups. Then, too, some teachers found
.. it-helpful to have slower learners read both series at.each reader level,
;. before going on, to.allow more learning time for the skiils presented-at”
- .that level, e T R
. Prior to the mid 1950’s schools seemed to operate at.a siower pace.
. Children for whom television was a baby-sitter were just-beginning to-
i drrive in” the lower ‘grades. Wide variations: in achievement -were
! -expected ‘and ‘explained by the normal cufve. There were . very few
~ remedial reading programs and much less condern about failure. Then.
on October 4, 1957, the surprise of Sputnik | ushered in many changes

o e

in American education. = _ R B

The ‘National Defense Education Act (NDEA), passéd by. Congress in.

~.1958, provided "assistance in strengthenjng -instruction in-science,

. mathematics, foreign languages and other. critical subjects felt to have.

a bearing on national defense. It was several years before reading was

* . designated as a critical area. Eventually, schools were .allowed, tg°
= purchase certain reading materials.using NDEA funds. A larger

Y

r.impact
on reading was felt after the passage of the Elementary and Secondary.

- Education Act(ESEA) which provided funds for special programs for the
disadvantaged, the purchase of library books and certain textbooks;
innovative projects and research. Before mpst school systems had been
able to determine their needs or to plan‘special programs ih accogdance
with funding guidelines, publishers made available. all sorts of colorful
books, activities and games—all fQualifying for Pirchase under NDEA -
or ESEA.” Many of these were familiar materials in more colorful®
formats. At the same time, however, - expensive mechanical devices

;8ppeared -which may' have: added interest and motivation for. some

“pupils, but fell far short of’ 'theirii promises,.Because, at the time, the
emphasis in education was on change and - innovation, -and many -
purchases were made ‘without a feel for their use, much of.the material
‘and-equipment accumulated in closets.and storerooms. o

. Gradually, however, the quality ofi\reading rnatérials and-the supervision -
~of reading projects improved. M aterials of better form and contént E

.. appeared. Some were designed to be.-more relevant to the experiences

i and ethnic backgréund of learners..Others stressed linguistic concepts

*-and other newly adapted approaches to leafnirg to read. Remedial _

" ‘reading programs sprang ‘up cve‘rnight everywhere. Publishers could

. 3 . .
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sell almost anythlng producect smcé ihé '
~yélomeﬁt was “|r1novatwé " The late 1960's was ‘a time when educators.
could-truly test-out thé dream of the lean yéars “We could do a better
“job if we only.had more materials.” A stydy/eonducted in one=of the . .- -
“New" England States in:-1966, just. befote /the. great influx of new '
: S-if Q.Jhe,schog showed.that: te a@ersil‘a_that state.felt.that,
| in addition to the need-for remedial reading teachérs; the. greatest ;
fﬁaf their ’chools was for-new materials. They listed the follow '{lg types, .
ank 1) supplerrf'entam books /‘aﬁd matahals, ) special” B
matenals for phomcs vocabulary; carﬁprehensncm, etc., 3) diverse
-materials to-meet individual needs, and ‘4) machlnes and klts in the few -
:years that followed this stug{ mdﬁt classroams were suﬁplled wrth a .
grEEt vdrigty of hew_material. ¢ / o, E

About this. tlméam ,wfarno, Flrst Grade Studles were x:gnductéd
any. approache?"‘and GGITIbInEtIOﬁS of matenals were tried. The . . -
fndmgs fram tkose studies lndlcated’ hat most thildren can learh to ~_
read regardless of -the methad used  for: instruetion. The surprising .
~finding was_ ‘that' -mEre was greater vamahorn .in achlevement among
teachers usmg the same methoc han there was arncmg groups of = :
teachers using .different methods. The message was. clear: It is the _ .
teacher that makes the difference in the_instructional program. There
-are obviously other critical factors . in the™ aperatlcm of a total reading
“program; but, in the instructional ‘aspect oa it, the teacher—what the
-teacher. km:ws how: the teacher. presents.in Dfmangn what-the. teacher- - .
gjoes to-adjust to each individual student’s instructional level;learning
rate, ‘learning style, ‘interest and. taﬁ;ggﬁwas found to make thé greatest
dlfferem:e in whether or not students learned.: The fortunate student
was the one who had a good teacher not the onerﬁho had a rgamful of

“innovative and dl;f’?e materials. 2}

‘There is data atjg educatidnal levels to suppgﬁ thigg¢inding. In-the
Mame Assessmfent of Educational ngress in Fteadmg f Nine-Year- -
‘Olds the existence of “few,” “‘some,” or “many” remedjal reading

resources” did not dlstmgmsh schools with high from. those W|th Iaw»
readlng ‘achievement. ; .

T;bé hypotheses had been tested and the bubble"l?ad broken. Millions of .
dollars had been spent and great claims made . ... but fiow the time had
come to go back to the drawing board. In draftmg a new blueprint, the
importance of ms)ructnoﬁal materials should not be discounted. The
finding indicated that materials algne is not the answer. There is a-
teacher factor—a- selection factor, a utilization factarsthat cannot be
dlscouhted . . | .

The Right to Fiead Effort is built on the- backgmuﬁd information that has
‘been gathering over the years. The money; the work, the time have not
been wasted. Eellefs had to be tested..The ass\umptlons underlﬂﬁg the

2
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- Right to Read Effort are the result ofthese tests. -assumptions.are
. basically, that; © -~ . - L s R
¥4, All-individuals; with ‘the Jexception_of the o

uﬁggﬁcabieg can’learn toread: - .

L R

:h eristics, and in need.of indivjdualized
d diversified approaches, methqds and

£+8.-Since reading is an infegral.aspect-of learhing, it-Should be ‘offered
‘as a’continuous;pmcéss;lTjhfs concept should be translated dnto
c,'lasgroomagractice at all -levels -of education and should-be sup-

7 portedthrough staff development programs. . - . oo

4.. Not only every educator but every.citizen should play a contributgry
. role iri-the reading process. All sectors of society should marshall

“+... Fesources to'comibat Hliteracy. - .~ - oo _
* Thesassumptionunderlying the Right to Read effort imply that 1) all ean

- learn-to read, -2). there: are- sufficient materials, methods and ap-
~proaches to do the job,-3).there i sufficient knowledge to be shared®in
- staff develc}prﬁent sessions so that all teachers at all levels can share in
- the process, and 4) that it\is everyone's responsibility to-contribute to
the development or a more-jiterate society, Education in¢ludes literacy.
——V—Evéryeducata'ﬁmust’garwéemgaf that responsibility. e
- What does that'mean:for out topic at hand? It means that since materials.
alone will not do the job, it is every educator’s responsibility to select
‘éand utilize materials in a way that increases students’ knowledge and
understanding. The measure of an educational- enterprise is not.what
“teachers teach but what studdnts Jearn. Experience" tells-us\that -to
improve learning we must take ak

other look at materidls. . .

1

| . " A . N - . . ’
DevelopingCriterja for the Selection and Utilization of Matenals :
-1t has beerni ‘argued that. it is not the wealtl materials that supports.
- learning but the careful selection and use e se materials. There can *
‘be a great diversity, of materials available without having materials at an
‘appropriate level, in'large enough print, on a particular topic, etc. While -
every possible need cannot be foreseen, there are ways to determine
- what kinds of materials are essential and HKow they can best be
used. These two topics —selection pf ‘materials and utilizatioh of
materials—will be developed separately. - T
Selection of materials. Materials should be selected based an two types

. i)

of criteria: program criteria and student criteria. Frgm thé-point of view
of program, consideration should be given to thefe llowing quéstions:

= * : -4- - a4




¢ 1. What is’ the philosophy -of the reading program? What kinds of -
-»reading materials are suited.to that philosophy? The basal program

- should be closely attuned to the philosophy. - ) S
- What skills have been identified. as essential skills i’ the K-12
duence?.Materials on hand hould be.coded to.the_essential:skills to...
-detérmine where there are gaps. Materials should be selécted-to fill the
“gaps so there are practice materials for all of the essential skills. .~ -~
- 3.:What “methodology. or mode" of presentation -of. instruction ‘is.
followed by teachers? Do the materials fit the method? For example, .
_using one ‘method for presentation -but materials representative. ofé
= another method as follow-up practice should be discouraged. It creates -
. conflicts in learning, ~ ., _ , T T T
4. What approach is used with the majority of students—lahguage
. experience? phonic? linguistic? The bulk of the practice. material
should match the predominant approach. Different approaches should
- be provided for students with different leaming styles. Students should- -
not be moved from one approach to another. within .the -same year or
from year to year. The approach that Best matches a student’s learming
- style should be used consistently so that learning is sequenced and
continuous. o T B
., There are also questions to be answered about student needs. - (\
). What are the special characteristics of the school.population? What. -
- materials would be most appropriate to match these characteristics? If
. the -majority of the student population is of a particular ethnic
background, a large portion of. the materials should show persons of- ..
“that background in. successful situations, if possible. It is recognized
~ that there is -difficulty in finding very specialized ‘materials among
publishers’ offerings as their ability to market items at a reasonable -
price is.dependent ’upénJarge volume sales. But, where materials are -
'scarce, teachers can often substitute newspaper ard magazine articles™:
about successful members of the group so that no group in the school

. feels devoid of its représentatiyes and heroes, if you will. ‘
2. What are the students’ instructional and independent reading levels?
Are there materials available at appropriate levels? This ig*an especially
impoftant question in regard to.content area books ang materialg®™ )

Teachers need to be knowledgeable about students’ reading’levels to
make this kind of match. Every classroom teacher should have had at
‘least two cdurses in reading and primary gradé teachers at least three
to four courses in order to be facile in estimating students’ levels and
~sufficiently familiar-with the kinds of materials available to make quick
. adjustments of materials' to students and to use them most advanta- -
geously. The matching of student reading levels to materials. is "so *
essential “to progress that a staff development prograrh shéuld be

9
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',dents d@ nct make progress when placed m matenals that are tm:
sasy. or too difficult. If a
: answer* QD per ent: of the

rquestlons without dlrectmn from “the:

= ._muvatu:xnal strategles—then the bdok is'too easy for instruction, but -
' for- independent reading. Oh the other hand, if after .the .

t pérly introddces- §'select|on éstudent still misses: approxu-
mately ne word out.of every ten words or fails to- understand more.than -

g ‘half of what .is read, the book is too difficult and wnll c:ause such
f’ustratlon that no Ieamlng will takesplaée v

dlffu;ulty where notimore-than one word in twenty- ‘has to be figured out -
“and the student can. answer/thréé -quarters-of.thg questlons by* readmg

tudent-can read. every word in a book and *

fréadihg gunded be i'quesfl ,,,nrg and’ “other .'5

'0-be appropriate fot mstr#ctlon material should be at & level ‘of -

" the selection alone. In addltuon a student properly placéd m a selectlon

~will souhd relatively fluent :

Reading skills develo
~ be proficient at each'sevel before going on.. Leavmg gaps in any_
. area—sight vocabulary, word analysis- skills; somprehens;on skills,

fluency and phrasing, etc,—will impede progress at the next Igvel.

Leaving gaps at lower levels causes reading disability at higher levels.
'St_udents who are pushed along into materials that are too difficult

néver catr:.h up. It is estimated that up to 90 percent of‘reaémg disability

cases in. the schools are caused by lack of mastery of each step. in

learring to reath-usually at the very beginning but sometimes at a

. particular stage along the way. Inappropriate selection and utilization of

materials with lack ‘of attention -to instructional lével -account for a

‘large part of this probfem. This is a grave issue to-which every schaool -

_'system should give immediate attention. . ‘ .

3. What. is the range of student Iéarmng rates? If some students .

require five to six times as much practice to master a fact or skill as

some others, are there sufficient materials to accommodate these :

- students? . Cw . -

The differences in Students {earning rates account for a Iarge portion
of- the difficulty teachers have -adjusting instruction and the use of

" materials’to students’ reading levels. Research on mastery learning has
. given us insight into this problem, however and fortified our belief that
all can learn to read. .

At was Grlgmally proposed by John Catroll that the dlfferences we
- observe in.students’ aptitudes do not describe the amount tﬁey can
.learn or the level to which they can learn. Rather, it describes the length

f:f tlme it \}Vlll take a student to Iearn a given t:om::ept or sklll—the

rz_oll John B “A Madel gf School Learmng,” Teachers Cnllege

E ‘ord, Vol. 84 (1963),723-733. . .-

_a splral from easy to dlfﬁcult A studént must



~“learning srate. Verbal_ intelligence scores’ weré found to™ be highly -

C égkrelatéd_iwnh'Iéa'i%nijjg rate and some students were found to. take five
‘orsix times longer to learn each concept or skill than others. =~ .- -~ -~

I A R o - ; - e S
lesearch. studies that hav pted to .apply::this. :co cept.to
"instructionhavé~ beeén ghly successful. Students h ve ‘been- given '
sufficient inst‘%:ctian-.and_p‘r‘agtvice.ta,ac_hieve mastery; at each level. -

"...before \going gn. It ‘was' found that-almost 4ll-students could achieve,
# mastery.when \given jhe: time, help and practice. Thig is exciting. So' -
_-often in_the classfoom-we have “setfled for less” from some students; -
** believing \they have done the besPthey could.-Now we’know’ that if we.
- -go back faf ‘enough to-establish a firm base—and that may be naming
.-items or spe

, aking. in sentences—arid work-hard ‘enough ‘on-each-step, =
:-that';fﬂaét‘er%all;'ahjngftﬁé ‘way ig possible. What is more exciting is that .-
. researci -tells us that as time’ goes on, -achieving "masteryitakes a:
student Yess and less time, Student motivation increases, attitudes -
improve. With this potential for the future, how can we failfta pay
attention to.learning level and’learningrate? " . -
* ‘To.achieve this, we must first have the skills sequenced and materials . -
- keyed to that sequence of skills, Then teachers must be knowledgeable -
~about selecting-and using those ‘materials at ‘an appropriate level to
- achieve mastery. It is possiple, and the potential is great. But, it is not - -.

.easy. It reqgir,e’;sﬁ@gwlgéggiﬁsaperivision,,;ccnsul’tant,,assista‘ncerandfa;

~ good management systefn.- Even the independent reading that students -
do will affect their learning rate if the books are praperly selected at the
independent level. The whole reading program is so interrelated that all

~ of the parts have to fit to work well. SRR, ,

- 4. What has been discovered about student learning modalities?
Generally speaking, about two-thirds of a class will learn to read regard-
less of the method used. Nearly all the rest will succeed with minor
adjustments in instruction ani

, i d sufficient practice. The remainder would
do better if the method wére adjusted to their specific learning“styles.
Schools may\differ in the. \percentages so an assesgment should be - |
made to detergnine the need!for other types of materials.: B R
: T, - i : . . sl e - .
While the majority of students -have intact learning channels and
LOperate-with average or better ability whether nfdrmation is presented .
‘through the auditory, visual,’ kinesthetic or tactile channel, or some
combination of these, some students cannot iearn as well through some
channels as jothers. Some cannot associate information taken in o
through two ¢hannels 4t the same time. Some cannot integrate new
information with previously atquired information without specific . -
assistance. | . . - T
It has been found through experience that reading instruétion must be
adapted for these students. It does relatively little good to work on the__ _




Whe ara not convy nced oFthE N ce‘ssny cf t
j t d . to account -for” Ieammg dlf

Techmquea are avalla le for- teachmg all students to read Studerl
should not have to.fail first to gain, their birthright: to learn to read..Cop .

§ultant assistance can help teachers-find-an apprapna‘te modality. for a = ;

-given student’s: learning, and appropriate. materialg for the conduct. of
lnstrucnon A remedlallcarrectlve read ng teacher can. assnst :;ﬁn

i school‘s where’ there is "a Iearnmg dlsabll’ :5 ;Speclahst ;El'flat
person should: be inclided on- the -consulting team. for thé>most seri- -
. ously \dlsabled readers (approximately 2-3. “pergent ‘of -the -total pop
_ulation): In fact, all specialists whose roles. place thérn in a positi _
to contribute élagnostlc inférmation shbuld work-c:ooperatwely as-a,

team in the design of a total program, including: the selection of
materiats, for students with such:sgrious problems.” These team-
members sfould be consujted in Drdenng R atenals to méet speclahzed
ngeds . . .

.- Has ventorydpen given“? Thelnterasts of Ehlldren in the
primary ades have been fo
“fourth ggé

interests should be{ considered, especially Jin selecting books at:
students’ mdependent levdls for recreamry readmg or. for speclal
projects or résean:h dssignments. -

Prior to the time when

TZ L \'; H . . ‘

materials will be selected for purchase, a- °
committee should be forny ed 1o develop speg\fu: critena QUESUO’I’:S

K

:und to ‘be fairly predictable, but at the . -
de devel, a diversjty of interests begins to appear. These
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such a# the above should be answered and a determination made of
the point where program criteria and student criferia sintersect. For
example, it may be decided that material is needed for practicing vowel
sounds taughit by the phonic appr@ach at a particular level of difficulty.
Purchases can then be made to fill that gap in the skills sequence.
Such a purchase enables students to move smoothly through a con-
tinueus progress program. This approach is far superior to selecting
materials because of their attractiveness or promise of motivational
appeat. - : o | ‘

Utilization of materiais. Every lesson that is planned should have the
potential for success for every student. Sometimes that is achieved
‘through using’ different materials for students of differing abilities.
Sometimes it is achieved through,using the same materials in different
ways. Certainly, most of the time, students should be able to read the
materials of instrucétion with reasonable fluency and comprehension.

In order to match materals tu student needs il 1s essential to know the

in the previous section, It is a|sqQ nRecessary to be familiar with the
materials --to know their readability level and parnmﬂar characteristics.

usually provide information about the particular characteristics such as
* ethnic-related content, phonic or linguistic approach, etc. In gaining
"knowledge about materials, 1t 15 also recommended that they- be
carefully reviewed by the conumittee and Jiscussed with othe: users, if
possible Reading the manual or guidebook is helpful 1n determining
how the materials imight best be used tou

Materlals are ullliced 1D sdtlous ways i lua. iy Tho, oiay be uaed for
initial mstruction 1Q present an overlew ol o (upii, to Jdevelop a
'concept, to*introduce a skill, etc. During this stage the work is teacher-
ditected -The materials should be easy fur the teacher to employ in
putting across a point. The second stage ot instruction iﬁ‘v’olves\
directed practice where students demunstrate under supervision that
the conuept or shill has been understodd A third step invuives Inde-
pendent prdctiue o ensure mastery And tinally o teacher inakes an
eftort to sheck un the mdepoendent gae of v hiat hay Leen leamed in new
cuntexls - tu solve problems e mabe judginens to produce new
syntheses uf ideas Tlhic vdrivu. w.ys m%,g!éfrl'ala are: niirtle wd 10 leacning
should be colisider. a L. th at \be e of yitiar seleation f purchase

and also av the movnent of frsparadon formstiu tlon
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* . the program, the K-12 sequence of essential skills, and their read-
ability levels o '
2. assess the special needs of students in terms of instructional level,
Iearping rate, learning style, interests and tastes , . ,
3. 'determing where'the gaps aré in the availability of matefials to meet
" program needs and student needs .
sz " _ H
4. draw up specifigations for needed mate1ais

. seek out, review' and select new materials to fill the gaps found
* througH program.and student assessment

The influx of rew knowledge of the reading prucess reveals the” im-
portance of materials' selection and utiljization to student success.
. Knowing that success is possible plages a great responsibility on_all
educators to work toward the Right to Read goal: that all may read to
the limit of their capability. :
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