Dgauments-acgulrea by EBIC lncluﬂe maqg 1nfa;ma1 unpubl;shéa *'

= rials not available ‘from other 'sources.: ERIC' makes- ‘every effart\*
g‘*ﬁtc ahtaln the best ‘copy available -Nevertheless,_ltems of margin *
"***:eﬁrcﬂuclbillty are aften en:au ~reﬂ and this;affects the quality =

: = _ERIC makes availahle *

ion SEZ?lGE (EDRS). EDRS iz not E

* B

*

E 4

};respcn = | vguallty gf the ioriginal document. RePraauctigns
xsupplle& by EDRSgfre the best -that can be made from the Qr;glnal
'******#*i******;#**#$*#***$*$**$*****##*******#*#t*****************

ERIC

Aruitoxt provided by Eic:



ESTABLISHING THE ADMINISTRATO

ERIC

Aruitoxt provided by Eic:



76

Py

. Feb

ruary 1 9

ERIC

Aruitoxt provided by Eic:



. Dr. Jeseplﬁl -Tremon : *
‘Miss Rosemary Duggaﬁ New. HampsbLe
. Dr Jnhn ltman Rhode: lsla :

ERIC

Aruitoxt provided by Eic:

*Gemer.Depaﬁrﬁen ‘-'x;\f Education, University
hode Island_holds the c ntrac:t for-this

Fiscal management.
f_ Dr. Thegdare




-

Aruitoxt provided by Eic:



p agram " FDFQﬁe itis anew

,t)fpe af salutmn, We are arlentéd taward maney sa!utmns (evern thﬂugh mane / hasn?t praduceq_cme yet).
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emk s_to gro,"”‘ .urli he flr tws’yssrs 98 sc:h’cal systsms jomsd_the
>ffort, T, is yssr ws hsvs rﬁors- thsn dsublsd %rh er. -

:ome-about’ Fhurn or gmstsd:whs
”,slcnsrs of Educstu:\n décided tojoin togsthsr and-appoint 4 committee, on o
. write 4 proposal for passlbls fundlng The: Cémmlss:onsrsshcss 1o mrrn " L.ansortlum bscsuse ths
- ststss had msny common nssds ss rsvsslsd by ths’,_N“w anlsnd Edu"

g The Commlsslonsrs Commlttss mst rnsny tlmss Ws Ljonsldstsd ‘the nssds assessment fmdmgs; O
'Vrspéﬁ by ‘the New: England . Edusstlonsl Assessment Prc;sct m;ﬁsadmg, ‘set prmntnss that-had =~

meani g{fcr "all of the New Eﬁglsﬁd ststss sna dsvnssd a plsn that would meet our priofity needs. The ...

;ssultsht propossl was ‘funded as of Juné 30, 1ﬁ Since Vsrmnnt hsd bssﬁ sspsrstsly fundsd in ths
'+ interim; the five: rsmsmmg statss fc:rrnsd the. Gor—zssﬁnum S f’, : . '

3 Inng rsngs _____ C onsornum gcrsl is to. sssnst ssh Lsystsms in-.u
msstlng the national gosl i.e., by 198 ! t.of those. 16 ye pars;of age and youngerand '90 percent

- of those over 16"will read to. ths exte f thsur cspsbllutlss and Dnslstsnt with their life' goals. To facili-
‘tate the achievement of that. goal we ,hsvs established twenty-six Criteria of Excellence, -explained in -
‘the -booklet “Focus on Excellence which' you- will find ‘in your conference fglder These criteria are
~_grouped under five goal areas: School and. Community. Climate, Qrganization and" ‘Mapagement: of the -
-Reading F'rogrsm Staffing the F!ssdmg F'rc:grsrn Sslsctlsn an? Uss -of Materials.and Fostering: ssdmg

7~ Interests. The criteria'under these five goal-areas are the hsllmsrks ofa “fsilurs ‘proof” readirig program..

—=We-ask-each-member- school—systsm’ftaﬂwork -toward-them:* stsvsr “the-task-force-in+each~school o-

_systemn will have the opportunity to write szsmfls sbjsctlvss ststlng how and when these criteria are to’

“be met. All: the details of your plan are decided upon locs Ily Thus, whlls we hsvs EDI‘TIFI“IDI‘\ gnsls we "

hsvs as. msny psths tD rsschmg them as we hsvs member sfhfml systems ‘ . :
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‘_--:Qf aII the ng ,lps ‘ hose support 15 lrﬁpoﬁant yQur suppor‘t ISVﬁEIOSt |mpartant You ccmtrol the de sti

: and- suppor‘t
) -'-;_Thats a bnef ’, !

erwew ﬂf what the ansorhum ls, how It carne about |ts goé'

.. The:third: asﬁect of ,he strategy is- tc: get support fur the. pragrarn that is dewsed AII cvf the pEFSOHnEI'; p
’ -,mvolved ﬁeed to 1c,mmunu:ate well wrth th‘é Qmups they r preseﬁt so that a genéral awareness is -
slan for gathenng support is helpful: Eut_ N
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5 ,,nd strstegles for,

You play a crumal rohal m makmg thht to“ﬁead a successful énterprise. We are
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: r st manag the.w
pro::grarn at th_,,‘ rlassrocnm level the teachér i | a manager of mstructmn Slnce m égement.ls every
‘one's respunsnbmty I'd. like to speak briefly to some. key tasks cf managemént- as th_ _y' : struc
“tiorial msnagemént ar to Rjght to F(ead speclﬁcaliy TR S

MaEKernzne identifies ‘{hrée central ccre functmps ofa manager that deal wnth people thmgs aﬁd‘ ldms
“Pérhaps-the. “‘people” aspect af’management is. th oI » s

’ task wath respect t@leadérshlp e Uy - _ _\, :
Leadershlp ca\n be-defined in many ways. | prefer th thi ﬁi Df it as'a’ meansi o‘f influencing pecrple tqz' o
- achieve desired goals. Besides.this motivational aspect’ of |EadEF5hlp, another Jmportant functi T
- manager is to. make sure. that?carﬁmumcatlcns channels ‘are open wide s0 that-all- par‘tlés Eunqerned*“'
‘with the process understand- what is.going on. Then too, a manager'ip a Ieadershlp position has to' be - L

“"involved in- certain sequential functions: staffing, dlrectmg the staff or)cé assembled and contr@llmg

and m@mtunngthestaff t@ward thea f_ievernq’nt c\fggals. B ) v

i expand alittle here on: what these sequentlal functlans entall Naw staffmg has 53?&13 rather stralght A
forward functions: of selecting peapl rienting them to the: ij and training them wifén needéd Butl
think onge’: Gftéﬁ-ﬂverlﬂﬂkéd function of management ‘with respéct to leadership is degelapmg people,
helpmg them to become bettér professionals, providing; them with- training, éxpenences ‘80 that: they"__
. might. better ‘serve thenr pa ig-ular cllentele,‘Wlth t‘ega '.t@ the ‘directing . Functmn of ‘the.. manager, -
" centrally the intent istocbring ‘about" purpaseful 'goa riented behavnjr ahd the achlévernen,t of. -
_objectives on the'part of.all partiés concernéd. Some of the activitie r’nu:f’;t engage in-in thé o
ﬂdrrectmg -role;-are- delegatmg authcr" yjaﬂd responsibility“to™6ther ing and” inspiring - ‘them,
persuading ‘them to achieve the goals establisheﬂ for them and c:ac:rdmatmg their work. These aspects .
cf management are: certamly impcrtant but there are two fUﬁGtIDnS that are even ‘more urﬁpaﬁant the -
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x;-'There |s nothlng myst ¢

'alth0ugh we may-notlatfel.
".nosis of:the. prnblem 5|t :
. _and(evaluat"’ 1. :

: _’wnhm that settmg Then you must thlnk @f the mdnwdual school as a management systern gwlngf"
e attentlon tG the appllcatlcn of management sklll_ ,;,a_"d tonla And mcsst |rnpcsﬁantly, you must thlnk nf. S




' these mdlwgals requlrés bnth effectlve Iea’

It is also crltn:ally |rnportant tn recognlze and understan
: attl’tudes and these may néot come easily. Asone sogial ps
' new.ones learned and then the new attntudes'mus‘t b
: acnleved ‘Duetothee ffectofthemdwmualsatt S
research and educat onal research is that the best place tD
fied problérn exlsts because where ynu have a prokjl 2
yr::u have a readmess for chf" ge N

g .prOc:ESS is where an |dent|-
1 althnugh it may not be deflned)

s - \'F =

enwronrnent ‘well planned ‘and well
gndmdual and group mvcz

at | , 1 effecn e pian
ldentlfy the hallmarks of success ina program h, :

The second wnp'nrtant flndlng emerglng frorn research is that pr‘ ’c.lp s and
. thrnugh ldentlflable stages |n the change process m order to ac
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tell yau about a prolec:t supporting this fmdmg that |*was involved with two’ years ago and stlll am
" involved with. when | can find the time. The project, conducted at the Unnversnty of Texas, is cglled the
Concern Baséd Adoption Model (CBAM). The study emerged from the research.of the late Dr.|Frances
* Fuller of the University of. Texas. It |déhfﬁ|ed basic concerns that.teachers go through in their training:
and begmmng téachmg experiences. Those of us who worked with her saw a parallel between the
concerns of begmnmg teachers that she had identified and the concerns of experienced teachers and -
. administrators during periods of innovation in the schools. So, with her help we developed the fpllowing
two sets of variables: one: called Stages of Concern About Innovation and the second called Lievels of
Use. Let me define very bnefly what each of the stages means and give you .some examples. Th 2N Flkdo
the same for each of the Ievels v . ‘

rl 5

STAGES QF GQ iICERN ABOUT INNOVATION,

Stage o Uﬁawareness No mdlcatufln of interest in or concern about the innovation is expressad;

Typical Responses: . i
. I am not seeking information about the innovation. A

I have almost no mforrnatlon about the innovation.

Stage 7 Informational: The potentgk user considers substantive aspects (charactenstlcs effects,
' requirements for use) in a selfless manner, . .
Typical Résponses: . *
'would liketo learn-more about this mnovatmn o :
A wauld like|to knowﬂ@ow this program is better than the Dﬁe we have ngw.

| structure, c@rﬁmltment and financial or-status lmpllcatmﬁs for self gﬂd col- -
- - Ieagues :

Typical Responses: -

F would liketo know how my role will change.
“ lam concerhed about whether or not | will be rewarded for my work.

Stage 2 Pessonal: The potentjal user expresses uncertainty abc)ut the orgamzatlon sﬁeward

Stage 3. Maﬁageménti The patential -user;considers issues related to efficiency, orgamzatn: n, man-
agerﬁent schedulmg and time demands.

I am c_:orn:erned about class preparation time.

"~ I am concerned over my inability to effnciently organize rnyself in thls grogram.
i"Srageﬁ Consequence: The potential user considers the impact s::f the innovation on stug’jenis’iﬁ his
- immediate sphere of influence. . b
Typical Responses: .

lam concerned about student attltudes toward thus mm:watucm

- Stage 5 Collaboration: The r:n::tentlal user focuses. on mcreasmg impact on studerlts through gollabor-
atlon W|th chers

I am Sharmg |deas abc:)ut the program W|th colleagues -
I would like to know what organizational changes would help me coordmate my

efforts vylth others in our use of the innovation. N

Stage 6 ‘Refocusing: The potential user considers the more universal benefits of the innovation in-
cluding the possibility of major changes or replacement with a more powerful
aiternative. :

6




Typical Responses: - o _ ‘.
I would like to modify our use of the innovation based on the experiences of
our students.” s : ' : .
| have knowledge of some other materials that might work better.

" In reviewing this sequence of stages you tan see that once an innovation is introduced, the focus of .

© - concerfi progresses from self to task to impact on students. An important thing to remember in this .
. regard is that there are identifiable stages of concerns. Perhaps you can refate your own experiences to
this to give it more meaning in your own situation?As’ahobservéFof change, you will*begin to recognize
that people are at different stages in. their concern about innovation. And; as a changé aget, it is
imperative that you begin. to identify-at what level they are in order that yéu may nreet them and treat
them at that level. If they are expressing “'self”” concerns, then accept them, counsel them, talk with
them in:small groups, help themi to voicg their concefns because unless they do, they are not going to

be able to solve them. Once they get to the “task’ level of concern, they will be involved in the mechani- - -
cal aspects of it and there are certain kinds of help that can be given to move them on here, too, such as
demonstrations of teaching, observing others who are expert with the innovation, methods to use with

that type of intervention. Finally,' when persons have reached the renewal stage, help them to move on
beyond themselves to establish new horizons. ' S

‘The second set of variables mentioned previously as being associated with-the‘éa?ioptioﬁ of innovation is .
. termed Levels of Use. Given that we consider Right to Read as innovation adoption, these variables are

. \‘also pertinentto your task ahead.

{Now, a basic assumption in-regard to these phenomena’is that as a person uses an innovation he goes
through a growth process. He uses:it initially in a very ineffective and inefficient'way and moves toward

#¢using it very effectively and efficiently. The levels are presented briefly below:

ki

) : g

LE_A;EL’S OF USE (LoU) OF INNOVATION ‘
as little knowledge of or involvement with the innovation.

lou Non-Use: *  Theuser
w o o Typical Responses: :
.- \ﬁ‘ _ . I'm really not looking for anything right now.
. .. lam not using the innovation and have no plans to. .
LoU 1 Orientation: The user takes action to learn more detailed-information about the innovation.
' . Typical Responses: : ,
- - I'm Icﬁjking at material pertaining to the innovation and consitlering using it
some-+time in the future. . .
~ . I've attended a workshop and sat in on classes where ‘teachers are using it.
by -establishing a time to
begin.: - . . o . g
Typical Responses: kb
I'm. looking through materials, attending workshops, and getting organized to
use it. - . . .
, , I'm going to start using it next September.
LoU 3 i\n:echanigal Use: Changes, if any, and use are dominated by user needs,
Typical Responses: o B )
Most of my effort is going. into organizind materials and keeping things going
as smoothly as possible, o ' .
I'm planning every night for what | will do the next day. | knowgn general what |
will do next month but have not made detailed arrarigements.

LeU 2 Preparation: The user makes a decision to use the innovation

%
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R A T o . . . )
» LoU.4A Routine:' A'roufine pattern af use is stabilized. '+~
oo , } Typical Responses: . - ’
' ’ ' ) This year has worked out beautifully. I'm sure there will be changes next year
s . but bssncally we'll use the same ideas.
e T ' The students adjusted so mcely h: the innovation that | haven t felt | needed to
' ' B make changes.
) ‘Lg:.\u 4B Refinement: Changés in use of the innovatlon are based on fo;;nalbr informal evaluation
e T ‘and made to increase client’ Dui omes ' :
i ' Typu:al Raspnnses Cos
LoUs Iﬁtegratiaﬁ': Changes are injtiated based on input from and in co ‘rdmatlon wn}h what col-
C - leagues.are doing. -
. . Typical Responses: .
="~ -Working together_helps to avoid repetition in c@ntent forspur students.
. L Not everybne has the skills to make this innovation relevant for students. For
that reagon, I've worked together with another teacher for two years and
% recently a third teacher joined us.
LoUB Henewal- Alternatives to or modjfications of thé innovation are Explared

Typical Responses:
| am beginning. to see evidence here and elsewhere in the state that several:
other innovations may be more effective. B
- I'm seriously thinking of combining use of Vam:ther innovation with the one I'm
using now. The combination ought to beT‘ﬁﬁi éwaluable fc)[ students,

addmg a bfléfelﬂdlcatlan Df the fcc:us @f the concerns at each stags, as in the fDIIowmg chart

P

Variables Associated With St sges in the Change Process

T = e — 7:*‘,—i, — — 77'7 'f

Stage of Concern ‘ Focus of Concern 7. Level mf Use
.Unawareness . Nohe » ' , : | Dl Non-use
Informational Substantive aspects ‘ s 1 Orientation
Personal Roles of self and others e .2 Preparation
Management ‘Task and process * 3 Mechanical Use. /

. _ . . ] - .
Consequences Relevance for clients ¢ ' : 4A Routine ’

. - ’ , . 4B Refinement 7

: E ; /

Collaboration Work with colleagues to improve impact 5 Integration
Refocusing Lcmé range benefits - o ' 6 Renewal - ’

%

With rpspect to the planned change process, if one considers these two sets of variables — l.e., /[he
stage of concern a user has about an innovation and the level of use attained — as relevant, thep'it's -

. . .

[
[=]
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- important to recognize that you can intervene and do something about teachers' concerns or level of -
. @se of an innovation. The basic purpose of the research a¥'the University of Texas is to'try to shorten the
time it takes, to pass through the stages andlor levéls to-reach the criterion. There is a firm belief that if
you can identify a teacher's level of concern you can resolve that and get on to the next concern-more
efficientlywFurther, if you can identify the level of use of an innovation, you can help teachers to master
that level and move forward. The ultimate goal, then, is to reduce the time required to get &h innovation
into a classreom. We've not been very effective in education in getting innovations into the classroom .
and getting them to work effectively. | think John Goodlad said it best when he stated: *‘The educational
innovations of the sixties were biunted on the classroom door.” They didn't get through. =

Well, what does this have to do with Right to Read? Ffror;": my perspective, it has everything to'do with it.
1f we conceive of Right to Read as a planned change process, if we pay attention to the réquirements of
the®planned change process, if we acquire the management skills that are necessary to function
effectively, and if we recognize the stage of concern and the level of use where each person is func-
tioning, then we can intervene with differential tréatments and accelerate tT adoption of Right to Read

arjd make it more effective. o / o .

L . . . - ‘ e ) i

3

- ; & School Model !
_ Now, let's take a look at Right to Read at the building Jevei Changing erSpigctive again, we'll consider
a school .building as a unit that includes four subsystems that interact and interrelate. They may be

wigualized and defined as follows: - )
- S * _ : - =
. Pt 7 S - +
Administration .SCHOO1L SUBSYSTEMS - -. ~ \ .
R . 7 Deﬁniiicn‘é\
Administrative subsystem: operatés and maintains- the
. schoql, provides leadership and rﬁanagement of planned
. istructional ' Interaction Curriculum . C'h;aﬁg,E to rfam_lltate gq;l attamme?{t I _- e
. Delivery Area - Development Curriculum development subsystem; perfarms the adap- )

*  tive function for the school by develdping new approaches -
and identifying-new materials. Lo R
Instructional delivery subsystem: performs the functions
concerned with student goal achievement, instructional
settings, methodologies, use of materials and evaluations.

Mg,
= Personality

characteristics and previous experiences of faculty and

Dy students, . B 4
L. Interaction Model . . . . R

When you view Right to Read as flinctioning in relation to the four subsystems presented above, then it
is clear that reading does not exist in isolation. It is a function of the administrative subsystem, the cur-
riculum development subsystem, the instructional delivery subsystem-and the personality subsystem as
they interact with one another. The basic implication that reading cannot be conceived of as being sep-
. aratﬁ and apart from anything else in the school environment is critically important, The model,tells us, '

furthermore; tﬁa?leadership is highly situational — that leadership in onesbuilding will not be the same

. as lgadership in another school building because leadérship’is a function of-the particular characteris-

: tics of the |dader, the follower and the situation itself, And, théy are not the same from one school setting
! to afjother. 1n addition, by pointing out that reading.is interdependent upon all four subsystems, it must
be viewed, at least from my perspective, as the morétvintegratﬁe function ot the s¢hoot. The point where

all tH esedom“subsyst%ms overlap is Where reading Iieﬂs’i for me, because reading p'erme’gtes the entire -
program. It is not something.that isft%ught between nine and éleven in'the morning. It'is sbmething that
’ ) N - : 1 . -Q;E:' ;

; » B . .
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."Read chrec:tar or by central offu:e ersormel to aperatlanahze the @ght to Fléad program in a schm:ula

. I' d like to share them W|th yc!u

)

schocl system

- this view toward readmg

There are spemflc planning and prcgram review tools’ thai can ‘be useﬂ by the principal, the Right to .

bunc:lmg

. Set reallshc prlantles

1
2
3
4
- 5. Review effectiyaRr
. 6., Agree on goals an objec:wés
7. Develop a plan of action. * 7
8. Do é cost analys’ié of yﬂur plan
9
10

Gaal I. Command of the Fundamentsl Processes of Lgsr] ing.
The major goal of the school system must be to insure the attainment of the basn; skills of learning by

all students. Mastery of what are commonly known as the\'three R’'s"- must be the focal point of our -
school system’s effort. Each child entering and leaving the Fitchburg Public Schools has a right to
expect to be literate. He should be proficient in all means of & g;\mumcatmn (sr.)eakmg reading;, writing,
and listening) commensurate with his native abilities. The resources of the school system must be
allocated to lmp}emerit and evaluate programs to T’sure thatf‘\,,Ls basic right of students is.achieved. - ..

Goal Il. Humamstic Educahcm for All ﬁudanls

\
Every child has the right to be known as fully as itis possible by the significaht others in his learnﬁg‘%

environment. Teachers, administrators, counselors, and other personnel should strive to gather diverse ~
information about each youngster assigned to their charge. It is the responsibility of the adults in the

'77"?

'These lDQlS were originally daveloped fef use in Right to Read school based sites. They have been publlsj,lad by the OE Righ<
Fiead Office in ths Right to Read Assg Fzsment and Planning Handbook.

17



E

¥

" ; . . L
i [ i ",

= . i

: £\nronrnent to krn::w th&:r students W|th re%pect to éacsdemic background we rnust have detalled

wormation on students relative to, the achievement of the fundamental processes of learning, as well
as content knowledge outcm‘nes Above and beyond that, it is important that we know each child as a
person — his/her needs, desirés, interests, goals, etc. Teachers and administrators must take time out
of the reguiar school day to ‘achieve this comprehensive knowledge of the child.: Only ‘with full know-
ledge of each pupil can the .iearnihg environment be so arranged thatzt maximizes the potential for
personal growth for each youngster in our charge. Schoois exist not
nor for conveniénce of teachers; schools exist for the purpose of helr.ung each child to become the best
possible person that he can becorne ‘This goal is best expr:essed As a humanistic approach to

EUUGSUDD - S . foe e
. e - . B -, jx ) R .
Goal III; Career Development, i G - : :

Each pupll graduating from the Fitchburg Public Schools has a rfht to be tramed at a level of entry sknll
‘in some occupation as-he enters the world 6f work. Further each child engering the Fitchburg Public
Schools has a right to expect to gain, an understanding of fhe range of career choices that are best
suited to his talents and ‘interests The school program must/provide the opportunity for the pupil to
become ‘aware of various career choices and also. provide hiny/her with an opportunity to gain relevant
expenence s0 that the ultimate choice is an Wfforrned one. g R -

_ o=
L

Gnal IV. Quality Learmng Environments. T ¥ i
Each child in the Fitchburg Public_Schoois has the sight'ta expect h|§armng environment to: be rea-

sonably commensurate with that offered to other pupils. A goal for th€ system must be te provide ade- -
quate Iearnmg space s0 that equality of educational opportunity is redsonably achieved. Therefore, the
system must renovate, expand orf build faetlttles to meet this gaérwnhlh the fmam:tal constraints that .

' confront the city. = - . . v

A _ ) .

8r administrative convenience, %

i

ln Qrder“for educatlon to be a dynamlc force for each Ie,heriand in order that personal and profeassmnal J

growth of teachers and admiristrators is gssured, the)school system must provide. ppportunities for

teat:hers end adrmmstratore tc:: “renew“ {hemselve‘s o] fessmnally Eat:h teaeher end adrmmstrator hae -

prDblems

treride and new, approaches in éducatmn Further the professmhals rnuet seek OtJ grbblerns and
generate alternative solutions in order to keep the school system moving ahead consfuctwely Through

the achievement of a dynamic learning-griVironment for professionals we can be assured that quallty N

7

education is being offered to each pupil in the Fitchburg Public Schools. \

3 : . '
. sAfrer achlevmg Sgreement -on goals we identified reading as a top priority in our school system. We[
‘stpporied our Right to Read director, Eleanor Magane, in her outstanding efforts during our first year in
Right to Read. Linder Eleanor's energetic leadership we had our own Right to Read buttons made-in
Fitchburg; we had a large banner’raised across Main Street that said: Readers Are ieadersﬂl_and we
placed placards on buses and in places all over the city where the puhllc:fcould view them. Through
Eleanor's hard work we hosted the spring staff development session of the New England Consortium in

) Fitehburg. I provided her with-a clerk. to help with the admlmstratlon of the program in order that she.
might fulfill the goais and asperations we had set fgrth. And that she did! We had a very exciting ahd .
" dynamic year. A great deal of awareness was bu:lt about Fttght to Ftead and lts |mpertance in Fntchburg

Bob Moynihan and Nancy Waters inherited a
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" Additionally, when Eleanor rétired, | raised the position of Directoto 'Heeéding to Manager of Instriiction.

This was/to communicate to teachers and administrators — indeedg; ie the pubhe at large — my com-
mitment to readlng in Fitchburg.“This is ‘one of the most important p &itions in our system and | wented

_aperson with a reedmg background inthat poemon So, l've rnede a eomrnntmfznt

: Me ve mplemented SevBra) management devices as part-bf our. menegernent mfermetleﬁ system tp help

Q

' '_Ideel Roles : . - -
~Let's take a brief look now at "ideal” roles that can be played in the implementation of Right to Read.

administrators plan better. Eachwadministrator has what is called a Management by Objectives (MBO)

focusing form on which. he establishes objectives for the year -and criteria for judging whether the .
fb‘jeetwee are achieved. Further, each adminisirator is’ developmg a long-range planning doe,mejﬂ‘
g

called a Program Me@;};gneum in which he or she will lay out the p}ene for the next three to five yea

We conducted a beeehne aeete gathering study so that we would know where .we were when we started

new programs. We gatheréd student eehnevernent data and clifnate data vgjthm all.of the schbolg. The
admijnistrative staff wae r’eé:»rganl;ee in‘order to agsign to the principal of each building —.and this is a
strong bias bf mine = thé authority and the responsibility for moving his programs. in effect, the
ennmpal is.captain of hae ship. The eurneulum Ieaders, the program managers and the supgrvisors who

werk toward improving the management of metruetfen feelhtete the pripcipat’s eehlevmg the goals of .

the ‘school. . . .

i’VIEW -my role beeleelly as setting prlerltlee prowdlng teadership, stimutation and resources; end
segrving in a facilitating rote to the management structure by seeking financial-and human resources to
. achieve the goals. Most importantily, given my beekgreund in research and evaluation, { am as sure as |
stand here before: you that the future of aducation in terme -of lmpler’nentlng -successful programs lies in

L F

the hands ofthe pnnenpelﬂn each school.

1

" Principal. The most crucial rele is that of principal. As a manager of plenned change, as a rnaneger of

the four subsystems in his_or her building, it is important that the principal have or acquire skills in
?annung, rnenegement facititation, probiem solving, CQmmumeetien and decision making. The princi-

al must know when and how to ask for help. None of us ‘can be all things to all men, so it is |mpo%tent

hat we know our limitations and seek help and mferrnet:en when- we need-it. - - e |

A critical role of the principal is that he develop a vision of what the school ought to be at some future °

time. Then, he must have some charisma in order to lead effectively and to inspire his teachers. He
rnuet help teachers to develop ekille in eeeeeeing néede epeeifying objeetivee for etudente end pro-

Reading Specialist. | would view the reedlng spemellet as a eoneultent'\e the principal, one who helps
the principal shape the reading program in the building. The readlng specialist cannot aeeume the final
authority; that has to be in the hands of the Drm(:lpel .

An important role for the reading specialist to play is that of consultant to teachers, eondLeting demon:‘
stration lessons, co-teaching with teachers, supervising ahd evaluating the program -to improve it,

assisting teachers to gather resources and tests and evaluating student learning. +

Another important role for theyreading epemeﬁet is to lead the reading curriculum devetopment eFfert
under the direction ‘of the principal. Also, this specialist- should provide what | call the integrationist

’ vnew ef reednng to the feeulty, wc;rktng to |merove the use ef reedlng ekulle in aII eeedernne areas, par-

B

in eech area. A . . B
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Asslstsnt Subsnntsndsnt for Instrugtion. Clssrly this person must support and gunde the prlns’pal in
eftorts to” develap the.rprogram. The. assistant supermtsndent .must act.as the. devil's adv cate, .
constantly testing thg printipal and mndustmg an intrinsic svarustisn to make sure- ths"progrsm e forts . °

A k,_psng together. -What 15 -mpre, he must make sure the principal has thé- vision of where he is ngﬂ: and
' why, and ﬁsw he will know when he ‘has arrived. . . . . . ;

" The asslstsnt su‘psrmtsndsnt:nust insuresthat the systsm as d whole |s msvmg, in the dlrs,tnsn of qoal |,
ashlsyerﬁent pamsulsrly wath respect-to resdmg "He must work with ail administratofs to-stimulaté nd
assist the formulation of ns to ensure coordinated movement toward the achievement of those goals.

. And, he must cause evalfation — from needs assessment to program svslus’tmn to be conductéd .
. and rspc)rtsd o R / ‘.
Righi to ‘Read Director. Ths Right to Eesd director must work with aII of the relevant parties in th

" school system from the prmcnpsl to the central office staff and also with the public to explain the goal

-+ of Right to Read and to hélp each of them in whatever ways are necessary to plan and implement_those
Right to Read strategies dsvslopsd by the task force. The Right to Read director must help to evaluate\”
the impact of the program upon-the most important clientele — the students., The development of
awareness in ths general public, obtsmmg involvement and buuldmg codimitment is also a critical role.

. To summsnss what has been said wnth ts_.gard to the role of administration in the F'hght o Riesd effort,
we must recognize first that everyone in some way is a manager. Implementing Right to Read involves
the management of planned change. The prime unit of chsngs is the school and the key change agent is
the principal. There are tools available to gunds the principal in the change process. Also, assistance is

- available from other personnel f the various management roles. The principal must dsvelop the skilts. to’
use the available human and material resources effectively. . , . .

We should look at the sc:hcn::l as comprised of four subsystems with reading playing the integrative
ko
function. Ftssdmg then r;sn be viewed as- psrmsstmg all of the mformstlcm procedsing dctivities of the
school. - . ) R .
"..J—; Fmslly, there are several rolss that can be playsd to sssnst ths thhtsts Read s.ffort Ws Iooked at, Jideal’
roles of the principal, assistant superintendent, resdmg specialist and Right tc%Fissd director. | hope
these ideas and ideals will prove helpful in prowdlng you with background’ for your work today and

tomorrow. .
4 A
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| PRQGRAMMING READING FAILURE OUT OF EXISTENCE:

A BRIEF FOR THE BEL¥EF -~ -

—Hugh Schaephberstér

.. j “!,f

My theas is that thcxse of us who are vitally concerried with literacy need to be mindful of two popula-

tions. We must be concerned about those citizens in aur country who have failed o\lr educational,

systern and those who have been falled by that systern You may haeve noted an advertlsement that

srxteen can't read a want ad Headmg a want ad is, of course one of the tests Df fuﬁctlonal literag y ThIS

means that about fifteeri percent of our population over sixteen years of age have failed or b@ﬁ failed -

by the existing system. We must be concerned about the litefacy need that exists here,-but it is just as
important, if not more important, that. we become concerned with that system lest each new year
continue to see an additional generation of readmg failures prcduced to jgln those who hava been
turned out in the past : ’

Dimensions of the F!éadmg Problem

-

| ngted the other day the statement’ by Senator Beall of Maryland who, together with Senator Eagleton
from MISSDuFI. was a“@pnncnpal art:h|te\:t Df F’ubllc Law BS 380 Tltle VII the Nat\usnal Fteadmg Irnprove-
Labt‘:\r HEW whériirh;asked to quote from an artn:le that appeared in the Dallas Marmng New§ The
statement was this: o . . 1

f

AL commencer’nent exercises thraughgut the city recently, anywhere from 500 to 1,000 of
Dallas® 9,000 graduatmg seniors, according to official estimates, walked dcross stages to be
handed diplomas they could not read. Barely able to read, many will .wind up with poor jobs or
no jobs at all. Still in school, youngsters who are either unable to read at all*or read only at the
most elementary level can be found in almost every one of Dallas’ 43 secondary sthools.

" Dallas School Superintendent Nolan Estes has estimated more than 20,000 of the public
school systém‘s -7D,DDD‘ sec'cgndairy students read at least two or more years below grade level””
Again, there are two. dlI‘T‘IEﬂSIQﬁS to our problern We have.those who have failed the system in the past
or been failed l::y the syatem and we have thoge who are stm m the sygtem and on their way to faulure

F’erhsps Leon. Lessmger provndes a clue. Lessmger says in his book, Every Kid a Winner: Accountability

in Education,’on page 30: ) S

“Tﬁe point is rathér' to ’sewe (:Iear ﬁ(‘;!ti(ié on the schools that society e‘xpéct's ail its Chﬂdr&ﬁ tb
_‘- his backgrcund than of the school and that the proper’ respanse tD fanure (as prn;ncupals are
»=~ fond of telling miscreants) is not excuses but reform, and-in this case reform by the.schools.”
In other words, society is no longer willing to sit still and accept our explanations for pupil failure when
they take su¢h form as:{he youngster is-black, or Indiap and you know how little value Indians place on
education beyond the third grade, or that the youngster's parents didn't get beyond eighth grade or their

dad earns less than $5,000 a year. Society is not willing any longer to accept those excuses. Someone

once said education is the only operating system in America that blames its products for its own

k4 -

Dr,}lggh Schoephoerster is State Director of the Right (o Read Effort in Minnesota.

! ZL _ o \ ' .
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- failures. You never hear General Motors say the reason they don't sell cars is because the materials that /' = -

. ‘theyuge are inferior. ) : _ )

Lessinger also wrote, on page 15, this: |

- upA failing séhgo!i no matter how bravely administered, is still a failing school. To get the

results that parents, their representativés, and even students are rightly demanding, we must

learn how to change.

~Arecent United States Office of Education briefing paper said it this way:

- “Right to Read concerns itself with more than the present. It is concerned also about whal
tomorrow will look like if measures are not taken to change the sygtem Which allows illiterate

people to come out of our schools.” i

- - Itwas stated in another USOE briefing paper:  \ ' o

* “Right to Read is an education-refofm ptogram if the area of readinge™

What is the common refrain in these four, citations? We are going to have to do somethingMBout the
,system! We are going to have to'reform the system! We are goint to have to change the system! No
“lopger cdn we justify ministering to an exjsting system that allows so many illiterates to come out of its
' schools every year. A ' ' B
Of course, the question naturally follows, “Change to whgt?” | would like to suggest that perhaps the
aﬁsy‘ygr ts best stated in this publication, Reading Disorders in the United States: A Report of the HEW
National Advisbry Committee on Dyslexia and Related Reading Disorder. On page 34, it is said this way:

“There are two theoretical -approaches that fnight be taken in an effort to eliminate reading
failure. They fall into two general categories: 1) Impravement of regular classroom instruction
8® that no child will fail, or 2) the development of supplementary pregrams whereby those
actually failing reading can be recognized at the earliest possible moment so that immediate
intefvention can pccur. Ideally, regular classroom instruction, should be of a quality to insure
that no child fails, thus rendering supplementary programs unnecessary. However, the fact is.
‘that some 15% of-alt-childrenstoday ‘aré ‘failing readers so eagh “school ‘system is' thus -
presented with the problem of handling a large proportion of those students who are already *

' _orabout to be stricken from the mainstream of the edutational process.” = * - S e

. L2 . L . ) . . R . v ) i
Just think! We have fifty-one and a haif million youngsters in our schools in this country anq unless
something dramatic occurs we can fully expect that eight million will leave the system to join those
twenty-one million that are already out there. . )

. , / - Need for Reform

Change is needed. Change to what? Change to the type of system that prévents failure, W¥hat wé}so
desperately need is/afailure-proof, zero-defect type of program which could become the precursor of a
failure-proof, zero defect kind of educational system. Why do people have to fail?'

Is this going to be easy? Of course not. Any type of reform is extremely difficult. Lessinger spoke to that
‘point also when he quoted John Gardner, the present chairman of Common Cause and the foﬁg?
~ secretary of HEW who wrote in his book, No Easy Victories: ‘
"We are poor at problém-solving that requires the revision of social structures, the.renewal of
institutions, the invention of new human arrangements. Not only are the pfoblems in this .
realm exceedingly complex, but in sbme cases we are rather strongly motivated not to solve -

15"
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——____them. Solving them.would endanger old familidf ways. of doing things. Painful stalemates in *
’ public policy are caused by the tendency of outworn institutions Qrath to resist reforms from
wathm and, in tt‘é case of anear monopoly, to dlscourage the rise of compstitors.”™

% i 3

The three points | have thus far attempte to make are (1) we need a reform progrém, (2) the reform that
we are seeking is the preventiOﬁ of féilure and (3) we retognize thdt achieving reform is difficult.

Now we know that no one wants to ‘preside over a failure. No one wants to know that he or she is
destmed tc: fall rlght from the very begmnmg There has to be somethmg that gwea us hope, that gwes

_we can hltc:h our wagan . AT i

R _ - Fteadmg Curriculum__

Well | believe, | really believe, that there are reasons that gtze us hope that we can turn thIS thing
around. There is a basis for the belief that failure-proof reading program is possible, and it has to do
with curriculum, the way curriculum is ordeted, and the fundamental instructional and organizational
implications of a curriculum that is so ordered. Let me try to explain what | mear).

Dei‘mmg the S«:ape of the Curru:ulurn

5

Suppose we were to write'a curricutum. You know the time- honored defmltlon of.what a curriculum is:
all of the educational experiences for which the school assumes the responsibility of providing to

_youngsters. | don't care if you read Beck, Cook, ‘and Kear@ Smith, Stanley, and Shores; Taba; or
Ragan; they all define curriculum the same way. A reading g8rriculum therefore consists of all those
educational experiences that we believe an individual must'Rave in order that that individual may come
to be able to read. Those educatlonal experiences are those elements a person needs to learn.

?nawledgé Suppose we are going to write this curnc:ulum in reading. We would probably begm by
sking ourselves three fundamental questions. The first question might be, “What are the things that a
person will have to know in order to read? What kind of facts, what kind of knowledge, what information
must a person have m order to read?" For example, when | see this mark called the period of ellipsis, |
have to know that that mark can_indicate that one or more words have been.omitted in a direct quotation

" or that it can indicate that someone. stopped in their talking: of their Qﬁgn VOImon or because. they werev :
interrupted. % Wy

<f 4

Or, when | see this mark called a vnrgule I ﬁeed tp know-that this mark can mean the same thing as does

the word “‘or". For example, you may come to the doctor's office on Mondayﬂ“uesday You have a
' choice. You rnay come on either of those two days. Now that's knowla;tge ggn't it? That's information.
+, That's fact. A reader also needs to know that this mark can mean the same th &g as does the word "'per”
“as in the illustration, “'He traveled down the street at 35 miles/hour.” That'skdgwledge, isn't it? A reader
‘also ﬁEEdS to know that the mark is.used to indicate the end of a line of poe'~ vhen the lines of a poem
"are wrltten successively rather than havmg eax:h new Ime of poetry on a separate line. What separates

=

the lines of a poem? Sure, a virgule does. S E 6

Drn when | see-this particular letter, the grapheme *'s,”" if | am going to be a re u"rer | Rave got to know

that the lefter stands for the sound that | hear at the beginning, of sip. | r\eed to §iow that the letter can
stand for the sound that | hear at the end of his. I-also need to know, that that é er can stand for the
sound that | hear at the beginning of sura. | also need to know that that letter \:an stand for the sound,
that | hear in the middle of occasion. Four different sounds to be associated with one particular form. A
readét needs to know four phonerres for this single gra‘pheme If we answer the question fully, "What
are all of the things that a person will have to know in order to read?” we will come up with a very long

list.
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gs. You all havé -

g atidition to all of these things a
reed tg bé ableto do? What kinds of
_ mq@es tmolstoes ‘a person need to
have in order to read'?“ When | come to a word that contams this. P ﬁgular Ietter how do | go about
independently determining which of the four sounds that 1 know- tms ’Letter,‘*s can represent is thg

_soufid that the letter represents in this particular werd? | have got to Rﬁow how:to do that; Or, how do 1l .

xgo about determining which of the three meanings a wrgule can have is thé rﬁeamﬁg that the wrgule

reprgsents by the way the author elected to use this pafrtu:ular puﬂgtuatlorg;mar’k‘? | have: :got to. have'a
way of.doirig that. Or, when | come to the metaphor “Billy, you are a monkey ;ﬂ@r “Daddy/is ari old bear

tonight,” how do I'go about determining which of the several meanings eashgaf these metaphors can

have is the meaning that the author had in mind when he chose to use that particular bit of non-literal”
Iang%age"? | have got to have a strategy, a scheme, a techniqué for domg, hdt, So,.when we answer -
the question fully, “*‘What are all of the things a person will need to be able do. da? .and add that list to
the prior list of all of the things that a person will need tg know, the list of Wwhat a ‘person needs to learn

in Qrdér to read is considerably lengthened. &

®

‘Aitiiudes  But we also know that reading .is more than just knowmg and domg It is also feelmg We

hear a great deal about the affective cansequénces of what it is we do to and with youngsters. You have
heard the expression that a person who can read but who doesn't is na better off than one “who can't.

We need to be concerned not only that we produce individuals who can read, but that we p,roduce
‘individuals who do read, who develop an abiding interest in reading quahty réadmg material for informa

tion and enjoyment. We need youngsters who have a conscience relative to reading so that when they -
come to a word they don't know they won't skip it, but they will invest the time-to decode it or if it's a
word that represents a meaning that is uﬁknown to them they will invest the time to learn that additional
meaning. That's conscience, an attitude, a way of feeling. A few years ago we said attitude is caught
and not taught. We don't believe that any more. We believe we can teach attitude just as surely as we
can teach letter-sound associations. It is important that we do all of these things we need to do in order-
that youngsters come to feel good about themselves and that they come to feel good about reading.

We believe that when you answer those three questions fu1|y ‘What are all. of the things a person 1)

" needs to know in order-to read, 2) needs to be able to do in order to read, and 3) that we ﬁould like for

people to feel as they learn to read, in essence you have defined, have you. not, the magnitude of the
reading curriculum. You have determined the scope of the reading curficulum, you have determined the
taxonomy of the reading curriculum, you have determined the array which COﬁStltuﬁsS the reading cur-
riculumy you have determined the parameters of the reading curriculum. You, in essence, have deter-
mined what it is that stands between illiteracy and literacy. This is what a person needs to learn#h order
to read. And there is nothing so esoteric about this, so difficult, so mystical, that no one can understand
it or only a chosen few can understand. And there is nothing infinite about this. It is a very finite kind of
thing..It is not a never-ending_ taksk. Eventually you will get the last thing taught. 'So all this is a listing of -,
what if,is that a person.needs to learn in order to read. That is what a reading curriculum is. Curriculum
is the "what" of education. The purpose of instruction, of course, is forAthe teacher to bring the

youngster and the curriculum together. It is as simiple as that.,

Sequencing the Elements of the Curricuilum . —
The job that you have just finished, the défining of the elements of the x:urnculurn is the easy job. The
next job is much harder. It is obvious that not all of this that must be Iearned can be learned concur-,

" rentlySo what we must do next is to defermine the order in whu:h all of these thmgs are to be Iearned

$

Q

We have got to sequence the s’«:Dpe of our curriculum.

s
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_In the order'of- diﬂicuity .- Curriculum writers will tell you that theoretically there are three different’

ways of sequencing currmulurﬁ One way, of course, is for the authorship to look at ail of this that needs
to be learned and to ask itself the question, *Of these things that a perscm needs to learn, what are the
things that would seem to be not too hard, not.too easy, for youngsters of average aptitude who are five
years of age?'' -because those are the things that we are going-to_ask. the kindergarten teacher to teach.

Then it would ask itself the question, “Of those things that remain, what would be the things, the
elements, that would seem to be not too hard, not too easy, for youngsters of average aptitude who' are
5ix years ‘of age to'learn?” because those are the things we are going to ask the first grade teacher to
teach. Now, here’s an example of sequencing curriculum by attempting to match the adjudged diffjculty
of-the learning with the adjudged ability of the iearner. |s this the way reading curriculum is sequenced?
Of course not. Social studies curriculum, yes; reading curficulum, no. In social studies, for example, in
grade one we ask the téacher to teach things dealing with home and family; in grade 2, the neighbor-
hood; grade 3, the community; grade 4, the state; grade 5, the nation; and in grade 6, the world. There is

“any, xample of sequencing curriculum by attempting to take into account the dlfhculty of the learning.

an the ablllty of the Iéarner the |deé~bemg that yc)uﬂg chnldrern nnot handle matters that are strange
2 GQO mtles awai 240 DDO n‘uies away 92 mnhan mlles away Fwe and six-year- OId youngsters can't deal
with those kinds of matters so-we don’t deal with locations removed from the immediate when working
wnth young t:hlldren No, we deal with the lmmedlate — somethmg that is nght here That s, why we start

are able t0 c:ornprehend the ldea Df Spaz:e we Start talklng about Icu;atlcns that are .ITII|ES away. A|SD
fnvesyear Dlds and sux year olds can't think in terms of Iast FﬁDﬁth Iast year 100 years aga EOD years ago

|dea of tnme 's0 consequently in socnal StUdIES when workmg wnth yaurig c:hnldren we deal wnth atters

that are occurring presently. As children beceme older they can begin to handle matters which are
strange temporally. : ?\ .

| believe very strongly that we have got to strlke from our vocabulary the contention that some curri-
culums are too hard for youngsters. Stcp and4£hink about it. How would you make sofnething that is hard
easy? Sure, you leave out the hard stuff, don't you? It would be simple to make areading curriculum easy.
Leave out the phonics, leave out the vowels. There are many teachers who say | am going to have to skip
.thig, it is too hard. Don't buy this curriculum or that curricufum because it is too hard. Analyze that

i

"contention. Sure, there are a lof of things that are hard that could be left out or put off. Roman numerals .

is an example. Even the Romans.had trouble with F(om_ari numerals. We are not going to be any worse
off if we leave out Roman numerals, believe me. But there are other things that are very, very hard that
are important. They are critical and they are critical early. They can’t be left out. They can't be put off.
For example, if phonics is a means to an end, if you defer the means, you defer the end, don't you? If
you want to put off phonics till a youngster is 7, 8, 9, 10 years old you are putting off until a youngster is
7, 8,9, 10 years old the time that a youngster can begin to read for himself. You are deferring his inde-

_péndence, and, as you know, if you want youngsters to be able to read to learn, they first have to learn

to read. So we reject the idea that as far as learning to read is concerned, we need to take into account
difficulty as a factor. It is a moot point. It is an issue that is academic. If it is important even though it is
hard, and if it is important early, you have tc fac:e up to it. ‘

Without question, the hardest thing an individual has to learn in order to read is to understand what is
meant by the beginning sound of the word. That is one of the first things a person will have to learn if he
or she is ever going to fearn to read. You see.to a five year old, "'baby" is a sound. A four year old or five
year old doesn't_ know that baby has four phonemes, one of which is the initial sound, one of which is
the final sound, and that there are a couple of medial sounds. It is easy to teach youngsters what is
meant by the beginning letter of a word because you can see that. But yau can't see the beginning

- sound of a_,,word It-is highly abstract, and yet youngsters cannot learn their |letter-sound-associations,

they cannot lgarn their phonics, unless they understand what is meant by theﬁbegiﬁﬁjgg sound .of the
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o .wc:rd for the simple reagon, that aH \‘;lf the mstruchonal talk we use as feachergin puttlng togéther sc:und

\-and form ‘always makes reference to soundin a parncular position. . o .

- Now the palnt | am trying to make is that we do not take.into account whether the Iearmng |5*harcf or

‘easy when-seduencing reading t:urrn:ulum In .sorne other.curriculum areas, yes; in social studles yes:.
but not in‘readirg. | wish that we, as leaders — principals, reading directors — would- be: yéry very
relut:tant to accept thé contentmr’rof others that somethmg is too hard and cansequenﬂy should be left

dwldmg fractlons or multlplaymg fractncms How rnany tlmES w0u|d you ware |t not for the fact that you
are a teacher be domg much multlplying of fractlons'? C‘.eﬁamly thlrr:l grade chﬂdren do not have

=

In the order of utility. | suggested that that there are three ways of Eequeﬂtmg curriculum. What might
" the second way be? Yes, the auih;jrshlp looks at all of what needs.to be learned and asks itself .the
question, “Of all of these things that we want a person to learn, what are the things that will be most
useful at each particular age and grade?” Some of our spellmg curriculums are sequenced on “that
basis, aren't they? What determinés whether a spelling word is taught in-grade 6 or in grade 2? Qr
perhaps we should first ask the question, “What determines whether a word is taught in spelling at all?” :

We have approximately 450,000 words in our language, and a typical grade 2 through 6 spelling gurricu- -

lum presents about 2,100. The typical grade 2-8 speliing program presents about 3,200. That- means
448,000 or 447,000 words in our language don’t even make it. Our spelling vocabulary is the smallest of
our vocabularies,isn’t it? As you know, one out of every ten words that we write is one of three wards: /,

and, the. One out of every four words that.we write is one of a small group of 10 words. You don't have to
learn-how to spell a lot of words if you learn how to spell the right words. As far as our writing
vocabulary is concerned words do have relative value. Studies show that the 2,000 most important

words and their repetitions account for about 95 percent of the words that we will ‘write in alifetime. The o

- “other 5 percent will be made up'of words-that are peculiar to us because of the job-that we hold, where

"we live, how much our income_eventually comes-to be, and other such factors. My point issthat. if you
believe that in spelling youngsters should learn how to spell the most useful words, we do have studies .
-that have ldemmad what thcsa wcrds are that peaple mast, Gftéﬂ use m the writmg that they do -as

the order?sSure those same smdles are used tc: determlne what the wards are that youngsters in gradé .

‘2, for example, seem‘to’ use in the writing that they need to do both in and out czf school. What are the -
words that youngsters 12 years of age and in 6th grade seem to_have the greatest need for using to
execute'the writing demands placedpon them in and out of school? Is this the way a reading curricu-
Tum is sequenced by taking into ac:t:@unt the adjudged usefulness of the elernents of the curriculum?

No! . ) :

In a logical order. So that brlné}gm to the third way and this is the way we beheve reading curricu-
lum is sequenced The authorship looks at all of this that needs to be learned and asks itself the
question, “Whatlis it t%t a youngster needs to know first? What is it that is subordinate 1o any of that
which remains? What is it that when known would ready jhe youngster for any of those things that
might fcl\ow*? A decision is made. The authorship looks at the total array and says, "'Yes, these things
right here they have to be'learned Tirst. If a person knows this, he would then have the background to be
able to learn scxme Df these other thmgs SD these thmgs nght heré come fl[’Sl Eome of these ére
»rmght call all of this Level I ér A, or pre readmg, or Alpha or the Green evel We_c;.a,n c.all !t anythmg,
but what we are saying is that this needs to come first. » :

Then the authorship looks at that which remams of }ha total array and asks itself the question, "If a
person knowsthis, t%en of that which remains, what should he be able to learn?”’ Another decision is
made. Yes, if this is known, a perscm should be ready, should have the background, the wherewithal
. 1
s
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IEﬁ t a person in. thls room who w0u1d expect that a youngster who had been taughiﬂto
|Ied to learn:to add ‘and‘therr went on.to multipli ‘]
|n thIS roorn who wéuid expéct that a youngst

to divide, There |sn‘t'a,person'
who w@uld--belleve that a your’ogster who had falled to learn.how to add, subtract,
fy and divide whole numbers colild go on-to rational-numbers;fractions;and become % succéssful
subtracter multlpller and dmdér Df fractlons because we k:’ oW that one does precedé the othér -
erélsan*ordEr SRR B ST e L

;st saymg that there is-a umversal sequence in. readmg b ause theré |sn’t You can start out in
) with words or you can start with letters. If you start with- Ietters you.can. begm with vowels or
n_begin With' consonants. But, what l.am saymg, what we are*saying, is that there is an. order

s integrity embodied into tﬁé curriculum to which yau ‘have committed yourself which typically in. ]
t-has been solightly. regarded as to be virtually- dlsregarded -has been a no- account factor: If it. . i_‘_j
that & person does need te Know this in order to be able'to learn " hst is it that EhQLlLd—éé‘lEl’ —
hen: that person should advance from this IE‘{EI to that level?is-it en this has been taught?.0f -

not!’ It.is when this'has_ been learned. If it 18 in fact*true that a pEfﬁﬂﬁ needs to l-mow this and this -

r'to be able to.learn ird-set. of elements, what>determines-when-a- “person.is-advanced :from -

el tg the next level? Whén thlshas béen taught? C)f course not! It |s when this has béen Iearned

'e feel: very strongly that the only agmf:cam’:e 'C)f Level 2is that |t cemés after 1 and before :3
] of whether you are 6, 16, or 66. The teaching of readmg i i

nt ‘A66 year old illiterate man neéds to 'learn the- same thmgs :ﬁ a f-old’ |ll|terate bt:y Sure
e like to réad will differ because of age and grade,’ “but the-act of reading does not dlffer .and-

nes we:err by thinking that in order to read, senior high school students need tobe- taught some-. |

[fferent from. what ¢ first. grader_needs_to. -be.taught.. That;nsg =true. _A-16- yearaDld -meets- théwm

nds of words as a flrst grade youngster The process of readlng IE no dlfferent : : :

or' mastery EVery bureaucracy besomes decadént and a sure. sir% of; decadence of aécay! !5,
e become more concerned with the means than with the Eﬁds In: cam}n this is exemplified”
'e ‘become more ‘concerned. about whether we taught samet i 1an: v 'ether it has been -
Teachmg is easy. It-is. not difficult t@ teach. But, to get some ycungsters to. learn, that's not™
e need to begln to'be’ c@n&;erned not’ about teaching done but_learning accompli hed We feel
sngly that:in curriculums that are sequenced logically, youngsters need to be advanced not on

s of the rate at which they are taught; but, conversely, they need to be advanced en. t\he bésis of

at which they:are: ablg to learn. Learninyg is an absolute. You don't, half—learn sornethmg For in-

you can’t half Iearn ygur vowels You can't c@mpromlse You must teacl‘féor mastery o 5-&_% -
CE - - o . ’ L % - ‘\..\/{ .
A o EL L, : . . i I
) L L o LT 4 ‘ - Tk : ) - i: ‘\,_'\ .
* - L 2
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Iess deper-\dent on these devn:e

In other wards though yau rnay ,|nk that the youngsters are mavmg |n|tlally sa very, very slow it quI

masj:erym ’theverybegmnlng." R R P
People ‘welare premlsmg thi bellef that thé ,ay a GIJITIGUIIJFI'I s sequenced does not suggesi the néed

BT

e 3 - . - f

A;.;,:“The suthors contendnthat a prlmary grade pragrarn whu:h msures total mastery Qf the ;
Lt readmg skilis. of word recqg ition and word analysis will prec:lude in a large measure, Iz
© rea ’ng fallure‘s Master’y Df these basm SRI”S pmwdes a soumj f@undatlcﬁ fDr the successful

\’,'

Dﬁ page 6 we read , S ; )
“Total mastery of the readlng skllls must be mslntalned at all I‘e EIS SD thap‘the frustratlon

level of instruction is avalded e R /

“When yQu teach for masteq{(, pupils are aIWSys at the nght spot arent they"-‘ They are alwaya ccrrec:tly,-
" placed’in this taxonomy, aren’t they? They are always ready for the next-higher level of learning, aren"t

be mqre than compensated for by h(:w fast they quI be able to move Iater on if. they are taught ft:r ‘

to teach for rnastery, |t dernénds |t Llsten té What Schubeﬁ aﬁd Torgerscn say about that. ponnt on page 1 -

= \*they‘?“Why'i“Because*they ‘have~learned" everythlng up’to~that™ ‘p‘a‘rf

hIS recreatc:ry levei or frustratloqlevel . A . J,, R

Keep in fmnd that youngsters need to be advanced thraugh their t;fu‘rnculum on the basns of the rate at
- which they\learn Don’t say that kids can’t learn; that this is too hard ‘Books don’t turn those pages. -
thémselves itis the teacher that directs the ynungster to go on.to- the next thmg 1o be taught. My point
.8 that the\teachers should not, |ssue that 'dITEGtIVE untess \nfhat was facused upon preVIoust has, in

~fact, been learned S -
‘\"’ B . . .
e \';;\, - 28 Yo Ll e
- o _ . \i\, - e T
—_— L. N ”\\:; : 2_1 -
. | ) s i
o ke T N ,
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= A,"p'mnt in the pa t"When’ you -
‘teach for mastery, you never have a mlsplacéd youngster You never:have a xoungster bemg taught at T



S v ; g fail is- ally.
reeding failure? Ey advencmg hlmlher through 3
baele ofthe rate et Whlt:h helehe is tegght

i

- Let time'beg the veneble lf we are’ gomg 'tD edept e commltment ta teeehmg f@r mastery, we ere gomg;

. tohave 1o ‘treat tlme -differently. We heve got to begin to. ‘think : ‘in_terms of time as a 'variable in--.

Dot instruction: Teet:hmg for mastery is eeylng that time must be a verieble You ask yourself the question,
“*. “What typically has determined- in the past when we:terminate metructlen'?" When is lt-thet we 'stop,

' gee::hmg the kids sC methmg? It's the calendar or the _c;lock isn’t 1t? You. ask aeupeﬁ te ‘how his

number of yeere e thlnl-_g in terme of 152 dey echool yeere We,thlnk in terrne af 330 rﬁinutee i’ the o
- school.day in.grade 1360 mingtes in the school day in grede 2. We epeek in: terme of eernee er courses.:
" We speéak in terms. c:f elx-week social, etudles units. We speak in terms of: epenémg thle week'on the |I$‘l‘ SO
o ,—af spelling words. We* S‘peek in terms of ependmg tdday teaching youngsters how to. use shall and mll *
7 .. correctly in their epeekmg and’ .writigg. We talk about: epeﬁdmg as long on the short sound of “e” as’ )
. there are lessons in the teacher’s guide on: the' short sound of ‘‘e”. Now these. are all examples of time = . -
. asa eenetent ené\when you are ‘working with puplle, when our ellent populetlon differs in terms of how -~ =
“mich time they require” until they finally learn, this is where we have. dlfflculty eeplymg a meetery .
Iearﬁlng etretegy As *you know, there are some of our, yeungsters who know what it is thet we are:
- proposing for teeehmg ‘before. we get there. There are those who do learn as'a reeult of what we teeeh .
‘f“"‘*?‘b‘ﬁtfi, ,‘e’fe‘-a’re ’elee"thoee "f,er, thm ”we, termih'ete"jn etr;ii;:iéh’ ‘b'efo re th'e"y" 'h"_e"'\ie‘"fi nei I" AL '

-

prectlee matenel Thet'e not the anewer but wé: need ‘more tlme for the good teet:her to eeereh for juet .
-the right words. tabnng “about. understendmg Bruner said something to t,ﬁe effect that-anything can be
teught to” anybody at any age in an mte[ieetueily reepec;teble form if we- cen translate what itis thet we
'i. want the person. to-earn into the’ Iengu’ege that can be underetaod ‘That's our-basic: problem L& is tl;le
‘one of instructional talk: “How do- 1 fmelly ‘say this so that you will finally get |t‘?§Whet are eome other _
, -words, that | can use? What are some additional words that-1 can use? How can I put ‘those words ™
St =\together in. a dlfferent way so that wﬁet'ﬁment you to learn will l;ecarne eleer and ev;dent”?" You see to
" do. this requires considerably more: time: than most teachers generally have./ Teachers and pupils have
fer too Ieﬁg been defeeted by a eyetem thet has not allowed. whet both know is so. desperately needed

‘.




Iéam somethmg else the successful iearmng élf WhlEh IS _
redicated upen what it is: that sﬁmg of:the 1haven't ‘ma saying is that
= | _J_o be' a constant‘and thus timé must become the - - -
vanable because we know our cllents dlffér in.-how ‘much time they require. I:should also’ hastén o point ..
;an ’Lall_uded to this ‘earlier, that achievément or mastery’ of learning is an absolute. The tendency.of : . . -
ma hersis to want to bnng the definitior of learning dcwn to-the kid rather than bring the kid'up. -+~
T te tﬁe* absélute “Most’ of us do have . erﬁpathyﬂfar youngstars W‘hﬂ have dlfflculty‘ Iearnmg so ‘the
- tendency ‘might exist for us not to expect them to: Iearn S0.muc ‘might thi ;
-‘vowels-are-hard;-we“will*leave"the-vowels out,” We » : GOOC
_j_,_expect‘a pupil to lear nly half the vowels or to_l6arn the vowels: anly*ﬁalf as. weu The Gntenon IS set a
- B0 percent. rather‘than 100 percent: Believe me, this is fata/ in a curricujum area that is sequenced_
.. logically. If vowels-are important in order to read; aren’t vowels. for someone: who’ ﬁas difficuity learning
i-justas irnportant"-’ Doesn’t-a slow learner need to know as’ many vowels.as the 5t learner? Of course, if
~ -yol expect that boih are going té read.. Maybe in social studies you ‘can’ have.different standards. of '
L ﬂ”,expec:tancy, but in sknlﬁsubjec:ts where you are teaching somebody haw to dc:) somethmg, yDu cannot
A & Mastery hasto begust that. . S - n T oL

. For too Ioné teachers have been- GOﬁdItl@ﬁEd to apply the prmciple c:f the greatest good for the greatEst. LA
" number.-They say to themselves: “Maxine seems"to be on the verge of getting’it,’ “My low group ™
 Seems to be on the verge of gemng |t ifonly I. had more tlrne for them. But; goodness |‘have 29 other
- Rids or’l have 3. other reading groups. and to spend dhy more time with Maxine or with this group.is .
- -going to UﬁﬁEEESSEFIIy hold those otggrs\backi'}“:o what.| am .going to say to Maxine or this group is that .
. ‘we are' going to have to''go on.” | teH:them to try harder that théy will get it later, but, of course, later .
‘.- -never comes. At that moment, a failure is bem :born. That is'an exampie of how a teachér is defeated

- and a kid is defeated by a system that did nat alfow. what both knaw Lwas S0 désperately ﬁeeded and that: -

was moretlme to work with an mdmdual or grou P Lo {f - _ . . : P

e

The amount of time that is made avanlable for mstructlon in our sct fmls is what we bEliEVE youngsters - L

*
: b
F i T

- of average aphtude will require. How come we spend two hours-a day tESGhInQ reading in_grades’1-2-3
~and an hour a day in grades 4-5:6? How did those time allocations'évolve? The answer is that we. found. e

s that” youﬁgsters of average aptitude couid learn to.read if they ‘had about ‘that much time which is more :

. time than the youngsters of above-average aptltude would require; and’it-is not nearly enough tlme for

. “those with below-avérage aptitude. One of the greatest problems we face is the fact that peaple donot-
o ’uﬁderstand what grade level means. They do not understand grade level is'a mid-point; it is not a base

fllne Grade level'is where:we- expec:t youngsters of average aptitude to-be at the end of a fnfeﬁ amount of .-

. tlrﬁe it is impossible to get ‘every kid up.to grade levei.unless for these who are below-average in apti-
etucle we find & lot of additional msfructmnal time. You should fully expect that at the end of the first,

2 'ne -third to one- fpurth of-your first: graders will not havermastered. tﬁe first” grade reading’
Lel lthEyAhav,_:bEEn ‘taught for mastery. We are presently glvmg the amount of time that we =
' belléve will be totally consumed for 'youngsters of averagg aptitude |n order to achieve: the objective. =

[T = .
LR — . . - a =

i
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; ev dence: of hlS mas't'e}-y,}' .
' Fefhaps the clearest;{],, -

; to do pgorly—_
4 of a subje;t

= -

) :lmpllcatlons . S P o ) - o
| 'want you to hear what Arthur Héil-ﬁiah"séys regardin‘g}his rﬁ'étter_ on, pége 15 of F’riﬂc’iples srzd
Prar::tlr:es of Teachmg F?eadmg g Sy, T . _ R

““Our schools are set up on a g ade Ievél DESIS on WhIGh the curricula of thé vanous grades wi
prngresswe Thls |5 mherent ri it




\6-grade:level conoept:is-un
‘under these.conditions. The higher the gra er-consj
becomes ‘the inadequacy of our efforts 1o | ose automatic pro-
otion on led. .we:attempt-to-justify automatic pro ion onthe grounds -~
at it is psychologically sound begause promotion prevents. failure,

- level. under consid--

und:begal _ f re being unrealistic .
ncep ilure. Children.who progréss'through 'the grades without adequate skills o - -
h the tasks expected of them experience failure every day.they att o

In addition to'suggesting that what we really need to.consider is the application of a mastery. learning -
strategy and the employment of continuous progress.organization,-there is an her. point that, | want to
| nassing.-There-are-probably-soma f-you-who-will-say-that-regardiess-of ‘whatI"do, |"have a "
- .Sizeable group bf pupils who-aren’t going 16 get.it. They can't get it. There:are some who. say that.85. . .
§ """*péféérj‘f‘litéf‘a&:y" isn't too bad — that that’s-only 15 percent who can't read. That’s not such a bad track.
* . record. So'what if. the United Statés, France; and :Belgium have the biggest illiteracy rates of.all the. -
~ world’s'developed nations. So what if the illiteracy level _in;fthi;;cuﬁtry has remiained fairly constant-for. .
-the last 30 yedrs though there are some now .who ‘say that the i‘lliterséy‘rlael has dropped in the last 10 v /.
_years: That would really show that.there is a positive relationship between-moneyand literacy, /
~ it?Lookat the money that we have spent primarily on reading through Titlé T-since 1965. = <~
- There .are a few. things I' want to say régari
., can’tlearn. People, we must reject tHat ide

*ng' this contention that a sizeabie nymber of youngsters /"

But.you have.got:to support your rejection-of that notion to,
" your staff because there are some who-grd going to say that this pupil or that one has gone as far as he -
~or.she can:go. People, the greatest 'enemy ,of the child is the phrase: “to the limit of his ability.”! Think
, . “about'it- It gives-us cause to quit ona kid, doesn’t it? It was reassuring when | began teaching because =
‘. when:a Kid didn't learn it was his fault. it wasn't mine. And that is what | 'was- taught. You see when-l "
. went'to schoel, | was told that when you give a mental test to an individual that yields a mental.age, you * -
... cofnparethat with a chronological age to get something called an IQ; and that 1Q telis you whether or
. not|a person can leam or it tells you how:much a personcan learn. Billy’has an 80'1Q. He belongs in ~ -
-'special education. It's a-matter of custodianship with Billy. Keep him busy; keep him occupied. Mary’'s. -~
A got-a951Q. If you can get her through the third reader by the end of 6th grade that is the most you'have .
r_.any’right to expect Mary to achieve. There is no-use wasting any more instruction on Mary-because she ,

3

. _hasonly a 95 1Q, you-

~ and that if given enough time, everyone ¢an master. Now to me that is the most exciting thought in the .,
.+ world because as'a teacher it tells me thijt if | am good.enough, if/1 am really good enough as a teacher, .~
- every.one. of my charges',-wili,,ach,ieve"arﬁ? it allows me to lookat.every youngster With the thought in;t
mind that he can learn, he will learn, he smust-learn, and | am ndt going to quit on:him-till he dé%s learn -
It is mine. We must believe that good"

- ‘because. the fact that he hasn't learned yet is not his fault /
he can learn everything that-anyone else

- teaching can overcome every adversity. If.given-enough time,
e~ canlearn. R L ‘




-'~~;'~"an end. ltis sométhmg that is complete It'is a totality: r
B ,Gurrlculurrl HQW do you know when a pers@n has Iearned If yQu dcm't know what it. |s that you wan

,Archdlocese -in MDDHE has wntten its own currlculum
curriculum, l;nut most school districts buy thenr ;urnculum They dcmt wrlte |t They beheve that mast L

‘teachers are not currlculum writers. - L o —Jr

» . This curnculurn can come to you m two dnfferent formsf Not only can |t comeé to ys:u fl’GITI twa dlfferer\t o
" 'sources, - write it or buy it, but it can ‘come to you in two different forms. It can come to

standmg, that. is, with no mstructlonal materials. WISGDHSIH Design is a free standing- curncul;ﬁ
. -it?2.You don't get any- instructional materials with Wisconsin Design — lessons that teach, materia s that )
_.-provide. practn;e -And there: are chér free standing curriculums. Addison- ‘Wesley has one that Grace - .-
» '‘Ransom. put togéther Fountam Valiey has one. Random House has one. Phi Delta Kappan |hﬂG
- called SARI1 which is the sr;;r(:nym for Systematic Approach to: Fteaclmg Instruction. Or, you can'b y this -

Feit is aééstalt ‘We sayiane element in pro

it
The Elty of Shreveport has wrltteﬁ it:

. curriculum in-the form of a basal reading series. That- is the other form that the curriculum ca

e

: thi‘s::ygh the use of currn:ulurn

Elghty -five pércent ‘of the readlng mstructlon m the 17, ODD school dlstncts in thls country |5 ca

the word “program" is the c:rltlcal ward besause progi‘am denotes something that has a beglrinmg and e

free- .
“isn't’

s ohe -

take. . .

edon.’
‘that |

r free

" ‘.is the case.~The other 15 percent - is camed out thmugh the use of IQEally wrutten currlculums o)
7 standmg currlculums suc:h as Wlsc:ansm DGSIQH . : = \

i

e necessarily have to change your-curriculum, biit you may have to go th?ough aprocess of study in

'Démdé on ‘method. The seccmd element of program |3 ‘method. We sald a rnc:rnent ago that

R N L A o T ~ , o a "

You must starf here W|th c:urriculum Trylng to |mprove your readmg effor’t doesnt mean thjtl you

to reafflrm folélr cmntmuad commltment to what yuu have béen using in the past v :

8 -
&,

order

fyou'

buy a free staﬁdln%currlculum you don’t-get any rﬁethéxd wnth it. Meth@d is “how." Most teachers simply e

" cannot teach lesgons off the tops of their head$. Théy may know that - they want to teach the ishort
.-sound -of “‘e’" but théy don't-know exactly what to say. We ali have that problem, We don't havg the _

words, we don’ t know how to put the words t0géther in the rlght order. We need some Lessons that are

put into our hands that we can use with the instructional talk prowded That is method Free standing .
cu ﬂguiums suéh as Wlsconsm Design do not have that so what do you do? You take ail of the EXISQHQ :

! . L w . . - ’ W ,
. c- 7 ¥ . = = M " e ‘A ; s¢ B \



! ISVIS where we belleve the enewer hee Jis’in edudetlenel englneergng, in the '
n, the manegement ‘of instruétion. This is’ ‘what we are banking: everythnng on.
. 'e.thmg the we heven 1 tned We. beheve that we heve to meke it pdeelble for the: menegere

perente” of the kld the edper;vr
functlon of a rnene ernent eyr',

1t wiete. detected nothtng wee ddne about |t'? Well the reaeon they went
. undetected the reeeon that _ed, 'eny klde were aIIowed to fell-through the creeke Were ellowed to fell IS

e formative and eurnmatlv nd@ure The crlterIOn referenced test is deelgned 1o prewde us wnth thle kinc
' ef mforrnetten, to ellow ue toFi;tnow thet%he yeungeter is Ieernlng everythlng the’t is bemg teught

to teaeh readlng very ";end V\;ho r:.ertelnly ddeent Inke teeehlng enythtng thet has to do with

s decoding so she eeye”’td’ﬂ%\ereelf “I am not gonng to teach-that this year. | .am- gomg to leave it.out.””

s I domg the“job;“but-it-doesh’t

That’s how gaps, that's how omissions occur, and that is fatal if your curriculum is eequeneed Idglcelly
‘A manegernent system, becauee of the record form, allows you ae the edmlnletreter the person who
-looks at the record, to find, dutg.yhether she or he has'left anything out. In the past we haven't really had
‘a way of kWowing whether e 'i!hlng was bemg done or hot. We do have confidence the ty ical’ teacher

ke™ ‘many who are not; d0|ng the job'to dlerupt the whole syetem Wey
back i In 1959, Kottrneyer ealdt is: - o , , T 5 L .

’~“When the skills are dletnbuted in the manner. in wh|ch they are .in the reading curnculum'
there must be close: codrd:netlon in.the work of the teeehere ‘to be, sure that each pupil .
- continues his growth when he has a change of teachers. When primary teachers use different
_,materials, when they- have large classes, when- they do not group pupils carefully, when the, ~~
" school has. no system of" meeeunng ‘skills and passing- the information to the next teacher,
. -when there is a weak teaeher who fails to develod one part of the ekllle eequence the prégram
. will be dterupted and remedlal work will be neceeeary " ' St

. B - .o . - j—
’ . . e ¥




. correetly pleeed at the beglnmﬁg of e
perlod A me egemeﬁt eyetem eeeumes mastery ‘Ieermng If you are not' wtllvmg to-c
teaching  for ma tery, theﬁ forget |t Dont even-talk- i \

oeomplleh Zpre

. thlng ina echool eyetem to. .achieve. | would like to eay /it this wey Ina typlcel school’ eyetem we heve R
o any - edmlmetretlve sources-of - reedmg metructloﬁ oleeeroc:m teacher SLBP; remedlel ‘reading, and
“.. Titlel, There may-also be summer.school’ reedmg instruction. What s0-often hepoene when a youngeter S
'”IS chenged from one source of reediﬁg metruotlon to. enot'her or wherr a youngster recelvee metruction S
- from_two_or_more_sources. ' o] G
introduced or a second-curricalum is a j, ded: I o "'y people would begm to be ee" (
“'some of ‘these eurrleule\ete _Here’ you have eedlng currlcule wrltten by people who belleve yoj beet .

teech eornebody how to det:ode by ettemptmg to eepltellze upon the eyetemetlc netol‘e of the

: you Should ﬂot teech deoocjmg thet wey Thle is an exemple of totelly dleregardmg the phllOSOphlGE|
: vlvizretlonale of the (different series and the integrity of those curriculums. What we find mverlebly is thet
" “the pupil is sterte‘ over at the very beglnﬁmg of the new ourrlo' um There is no ertleuletlon _

Artlculetnon is- eynooymoue with. eoordlnetlon Coordinetlon is ooe of thoee werm s0ft, fu;:;:y worde You - .
' .are supposed.to be coordinated. Well, you rnight recall from your: edmlnletretlon ooureee thatin orderto’
- ‘coordinate.something yoy have to find a ‘coordinating factor, don’t you? It's. like adding uncommon . -
- fractions,” What is the flrsffithlng we do? We find the commion denorﬁmetor If you expect to eoordmete
~° the various sources of reading instruction for your school district, you have | to-find theé. common |,
_5‘; denomlnetor. too .And what's the only ‘possible common denominator?” Curriculum. A school district -
"+, must decide on a common. reedlng eurrleulum to be ueed thl‘nghDUt all edrnmlet(etwe -units of the
’;eehooleyetem IR L LT S P T

"‘v-\What have We Ieft out? ‘There are onIy three elemente in the orgemzetlon of reedmg progrem curri- -
,eulum methodology and management..-People, we have Iooked_ for the answer in& he -area-of" the -
eurneulum heven_‘.t we? We heve thought thet lf we could find tht—;l right curriculum. or match the right- . -
ne ri i ' ' _If only we could spend enoligh, buy enough,........_
weicould find the right methodology to match
W|th the dorﬁment feernmg modehty of the pupil that would be the answer. Don't you thmk |t 5 ebout
tlrne thet we conelder looking eomewhere else? - . SR
, N : L
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" “Since. there were snx sectlons in éach set nf meetmgs, '

redundancy removed Thls was dane

- six-lists of: problems ‘and. six lists of‘actidn alternatweai 1
~-useful if he lists were collépsed mte a smgle IISt cf pr@bl ms parred W|th suggested sol'utlaﬁs and the o

-Most groups orgam,ed thenr dlscussuzn around the ObJEGtIVES fc::r partic.lpa*

,seeméd that the- mfc\rmation ﬁ’ught be'more

"'A :E

Tl . L . -'.ﬁ

Prnblerns e i

TI How' can admlmstratc:rs bec.:o e suffnif-'_.
“ciently ‘informed about R,R t0 realize.

they must play an active role? / S

L 20 What is the central afﬁce adrmmstra- o

"The" objéctlvesdealt with the develghmént c:)f criteria for: .a): | o
B -Raght to-Read, b)-developing-administrative commitment to-the-local ‘Rightto Read effort; ‘c) davelcpmg‘ TR
- "a workmg rélatlonshlp betwaen the Iocal Fi|§'ht tc:) Ftead dlreétor and hISIth central éffu:e admlmstrator

bllshlng the Adm?\ilstratt:rs RDIE in R, H

Suggested Actiun Aliemaiives

i
T

A Ccnduct an awareness sessnon fc:r admmistrators

6n “What is F!EFI‘?" ,

1 2 Devote a session to the "pé@plé" aspect ;of H F’l
‘2, 1 Indicate to all that R,Ris a pru:nty

establishing . the admmlstratcrs role m

:’?isg;

TEE - . i

H
-

2

22 Focus attentn:n on'what is to come.
'2 3 Show wher«al ﬁgﬁ fits into the system o

2.4 Establlshfélear roles and lines of autharity

- 25 Maka a public: annnuncement about the prc\g ram.

31 Slt dDWﬁ W|th the F% Fl dlrector and d|scuss .
~ what roles need'to be played @. s

- 3.2 Write job descriptions in relatu:m to R, H L
" 3.3 Have all involved bring in their own job descrip- -

tions and dISGUSS the need. for rolé chaﬁges

m ”



<o 7! Canadministrs

rectczr’? o

""‘;‘ 8 ,Whét'v is the.r

"' central office a A

mnstratlon“?

0 splay‘tca"activé{arélej‘
.- usurping ‘the rnlé nf t e ocal thﬁ dl-.

,af supenntendept c:r -

through the R,R pméess

6. 3 Brainstorm roles that wouh:l be_v helpful aﬁd carﬁéi;',

plement each other.

7 1 There is much wark to be anE

7.2 Roles need to be defined so each pérsam knaws '

the boundanes Qf hls reSpaﬁsmllltles

7

R,R goals.

&

9. What is the
L Y R

e of the F\ER \ﬁire;iérz?

'8.4E=Prdvide cleri

: grams and readlng skllls

f.-"cussmns -with- -principals-and- teachers when-hec-

gvndes |e%ershrp in wcrkmg;f?-

81 Delegate necessary autharlty tr:s ac:c:ornphsh the.,,' G

/8.2 Be the persan whn frees the Fi R dlrectcu’ for. dis=- " "

Essary and provides the time to assess’and: évah,l-; s

ate pragrarﬁs apﬁrnaches andlor dlrectlons

: 8 3 PrDvude SDma addltlonal fmam:|a1 suppart beycnd o

8. 5 Assnst in settlng up évaluatn:m procedures

9.1 Mamtam a concrete knawledgé af' read" g,' .




. schedule thﬁ actl’itias on: the
Gaiendar forthe. year :

1 Develgp awareness of. what R H is in: ter m s EVEI‘y-
_ Q__ne can understand : :

: nm::ipals and céntral fonce staff
rne awaré nf the HEFI gcals‘ and pmcess

YT ave;sn mfarmatign and cla” c;at‘ n sesslcn
cqvnde fgllnw up on tapms discussed '

rnitrnent thmugh"ﬁ
.shanng snlutmﬁs(

ERIC

Aruitoxt provided by Eic:



¥ .

--:.;.;,49 Build the F{Eﬁ effort

s 4»10 Attémpt tcjarﬂuseﬁl

ment there wa _te res

desnred Iavel

read a.t thé

16, ProGess o
:ally deflned all spEmflc déGISIGﬁS are detérmlned: Co
flocaﬂy sa,tﬁat tha pn:ngram has Stl’i)ﬁg Ioc;al crhar- oL

g

7 ':Explam t,é F!EH pmcess and how lt WI|| afféct
.- .themi. . ; e : :

-:m’Cannect relevantﬂaspécts of HER -with- th ir-areas-.
..of experﬂse and show haw they gan contnbuﬁe_ )

.\Appréacﬁ a dlscussmn of HER wnth a flexible ﬁ(‘:-
'tJDJj'_Of_DQMLt can ‘operate. - 5. - .

Invelve them in sr:orne aspect c:f the pracess

5. Suggest the use of prcfessmnal wsﬁﬁg days f@r
- learning more about R.R. o :

:’Encourage énthuslasm amang thew peer group

4Make |t a thht tt: Head schoal 5y5tem’ ' o




é’ljnv'i:jhié"iécsk edna in télling the R,R. story

_teachers.: Members'should be a cross. sectmﬂ

R

. 1 .7 Avoid averioadmg the Task Farc:e with’ readmg
of':
'the sc:.hm:l systém whq canrrepcrt tcrr heir' réfe ‘

3 Haw are admlmstrators moved ’frDrn ‘I‘ip
5erv|c:e mto ac:tu:m'? ' EE
' _ SN '.':3 2 Shaw appreclatmn foﬁhe help ’they glve E

. S s, 3 Have an effective outsider present pDSItIVé wews

S B rmoderate a'dlscﬂssmn etc RN s

St e T 4.2 Dpeniy recagmge tha cther s talents-, ' o e ,

‘ *‘“‘ S o 43 Use anofhér persmn harmcnmus m \

£ :

L . f'{;l N “"

ERIC

Aruitoxt provided by Eic:




ems. - T ‘ 'Suggesleﬂ Acflﬂn Altémativas L
7 .4.4 Let the other pe‘rson know you need hisiher udeas
45 Have-pc:llcy setata highéf level. L.

. o 4.6 Use outside experts;!’ Technical Assnstants, far
e e T exampleita deal with dlfflc:ult issues. . ' ...

4.7 Eesewe coercive effc:rts asa Iast resort.

E D. Estabhshmg and Gammg Administrative Acceptance and oA
ot L Support farthe Role of the Lacal Ft?_F! Dlrectm B
ams L o o Suggested Ae.ti'un Altarriativezs-
ow can the R,R- d:rec:tgrs role be. pre- 1 1- Have tha 5upenntendentlcentral OfflCE person’
:nted so that it will be accepted'? i responsible for role definitions sit down with
. - o ’ hlmlher and decide upon the role of the thﬁ (jl- .

= -1 2 Have the supenntendent articulate the F!ER gi-
. rector's mle to other administrators and cgntral

" office pEl’SDﬁnEI - L
i~ : . 1.3 ‘Have thE/bunldlng adrinistrator ‘'with. the R,R di-
‘ .. ¥ rector articulate the role of the FlgFl dlrectnr to
. . Lt the staff of hlE buﬂdmg . . .
L= ' 14 Make sme each pnnclpal knows he is the key
e P persan in the effort.in’his building. . -
hat;éan,administratgrs do to support - 2.1 Make clear the- admimstratmn and school board
e R,R director’s role? : o commitment to R,R.

... 2.2 Establish the need for the FlgFt director.,
M 2.3 Show the benefits and payoffs in joining the ef-
e : ' fort. _ )
2.4 Raise faculty cansciousness of.the impértanc'e of
. . raading. -
2.5 Present R, ﬁ as a passnblé Solutmn to many of
- the school s problems. ’

nat can be done about a situation 3.1 Encourage the establishment of clear lines of

1ere there are too many bosses for the authority. '

R director to be accountable to? 3.2 Find out where the superintendent’s secretary
) ' stands in the chaim of command

f the supenntendent r:r assistant -supenntendent-
~and the R;R director to clear the process staps
o ﬁ and move the effart forward. :

. “ 3.4 Establish good working relatlcnshiﬁs betwgen
C R,R directorand all admimstrators - :

-

3

e



J ' - \,‘ ..L
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- Problems ‘ Suggested Action Alternatives
4. How can the R, R director help admumss 4.1 Explain the goals‘and process. g} : ' .
trators to understand where R,R fits into 4.2 Submit a written report loe onen\t ation session -
- their system, as it exlsts“? . , held at U.R.I. , :
- — - v\ ) joe- ’ S ~
R o = N 4.3 When the needs assessment is campleted ex-
S o .. Plainthe’ results. -
N - 4.4 When priorities are’ determined, indicate areas
N o .. where support and material and human resources
are needed.

4.5 Present R,R as a coordinating effort that bnngs
©oall pmgrams into foc:u%as part of a larger overall.
« plan. .
E. Organizingthe Right to Read Program '

Problems. : Suggested Action Alternatives ) _
1. What is R,R? . ‘ 1.1. At the local level it is & process, not a program. .
’ v . 7 1. 2 R.R is a unifying effort. .
- . o , 1.3 R,R extends thmugh all discipline areas.
2. How do you get people involved in R,R? 2.1 The superintendent and school board appoint a -
' F'{ER director. . , .
’- . 2.2 The Task Force- represems all Ievels of the

S o . , - school and areas of the curriculum. S
2.3 There should be principals, central office staff,.
< ‘other program directors, teachers and parents
= . ) . represented onthe Task Force.
2.4 The Advisory Council represents all areas and in-
terests in thé community. Some school repre-
sentatives should be involved.

3. Who selects the :raskn Force? ) - %.1 The superintendent selects the Task Férce after
' - receiving recommendations and somellmes vol—
unteer offerings.
. ) . _
4. Who'selects the Advisory Council? 4,7 The school committee appoints the Advisory
‘ ® ‘ Council after receiving suggestions and recom-
mendations.

5. How can the Ft R effort be planned to 5.1 Disseminate information widely and establish
include both mter and mtraschDQI par- awareness levels throughout the system.
ticipation? - . . 5.2 Select Task Force members to represent a cross

A section of the system.
' . 5.3 Encourage principals to play a key n:le in imple-

mentmg the plan within their schools.’

5.4 Draw upon the experiences of Phase | and Phase * ..
“ Il people during planning and implementatlon

=




-

F‘r&blams

1 How daes Fl(?H get fo the gmund’? , %‘ :

V B A ’ \ : ._ . .

- 2. How is public support enlisted?

3. How can R,R be implemented when the
teachers association sets the priorities
for the school?

F. Operationalizing the Right to ﬁéad F"rag‘r:am

= . F
L Loa . \

Suggestad Actlan Alternatives

1.1 Meetmgs are held to. acquamt ever‘ycne wnth the
Fgﬁ goals and process. : -

12 Sc:ht:ol Doard and adrnmlstratar ;:Qmmltmént'

should be evident.. -

o ] 3 Materials may ‘be d|stnbuted that déSErlbé ‘what

HEF(IS .y «

Make publlc the sshaal committee résolutnqn

22 Involve studenti in making pdsters and other .

¢  materials to advertise R,R.

i2.3 Show the R,R film at a'public meeting. -
-2:4 Talk to students and get their feedback.

25 . Pﬁctcgraph school reacimg activities and publi-
cize with newspaper article.

2.6 Keép.public informed. - C e,

2.7 Make community aware c# the |r’npcrtance of
their role in the effort.

2.8 Provide R,R’ placemats for use in local’ -restau-
Erants 5

2.9 Put up R,R posters and banners iniﬁbiié places.

2.10 Seek public library cooperation and support.

; :,2,.1'1 Attempt to get on radio and TV talk shows.

2.12 Assess and clarify community feelings. \

2.13 Remain sensitive to community needs. :

2.14_Provide the telephone number of a volunteer who ~
will answer questions on R,R.

2.15 Introduce programs such as Reading is Funda-

mental (RIF), Junior Great Books, Gt:nrnrnumty
Volunteers, etc.

3.1 Spend time developlng awareness and commit:
ment. :

Z 3..’3 Mcwa slowly seekmg mput frorn the association

and all representatives on the Task Force.

3.4 Maintain the commitment of the school board
and administration. .

3.5 Avoid being just philosophical — take action
steps that have support.

3.6 Advocate within-school-building involvement.

36



“ "Prcibl_gﬁs-' L e ‘Suggested Action Alternatives ,
E ’ N ) ~3.7 Show that R,R does not produce WlﬂﬁEfS and

o o . losers;it's er everybgdy

3.8 Seek the cacperatmn c:)f the admlnlstratnan in .

4, Hnw do you encourage teachers to des -4 Help them wnh small problems to show that F{EH
\relap a commitment to the R,R plan? _ can make a difference in the classroom.

4.2 Make HEFR flexible enough tD survive. Avoid a set
routine that some may object to.

4.3 Show that R,R is not .something extra but a
chance to change priorities based on needs. -

4.4 Help them to see that they-can do something to

improve students’ readmg ablllty without bemg

specuahsts
s 40 ' Lo
5. If the reading program is changed, what 5.1 Lc:c:k at the exlstmg materlals and mcnrp@rate
-Is done with existing materials? : . them into the solutions. .
' o .5.2 Conduct inservice on how.to integrate thé lan-
guage arts.

5.3 Provide assistance in using multlple approaghes

and mstenals )
= £ - .

. How do you motivate teachers tn accept . 6.1 'Get substitutes and dg it during the. day on.re-

inservice training? 7 - deased time.
6.2 Arrange for inservice credit. )
6.3 Insert notes of recognition in personnel file.
- - 6.4 Conduct some during the summer.
. 6.5 Keep the local teachers association informed.
. ' 6.6 Get assurance of staff support.
6.7 Use some professional days ta vtsnt active R;R
schools, )
6.8 Involve department chairﬁersgns,
¥ 6.9 Base inservice efforts on priority needs discov- ‘
i ered through needs assessment.
6.10 Involve the teachers who will be affected in the
CO ‘planning. ,
6.11 Use existing talent on the staff rather than bring-
ing in outsiders. ’

6.12 Establish awareness of the plan of action and its
relat\iean to goals. .

7. .How can content area teachers be moti- 7.1 Acquaint content area teachers with the types of -
vated to teach the skills necessary for _ skills to be taught by content area téachers.
reading the assigned materials? o ' : : ) .
44 R
37
- .




ﬁéql;lems' o

8. How can secondary school reading pro-
i .grams be improved? (

£

9. What happens when funding is over?

5uggés¥d Action Alternatives

7.2 .Conduct ‘general meetings fDl‘ teachers at all

levels to discuss the problems in reading v;ontent
- materials. .

ﬁ '7.3 'Fncnurage administrators to. adapt a pr:unt of

vigw thaQ suppcsrts -the lnvalvement ‘of cofitent
‘area teachers.

readlﬁg lgilmportant in their subject.gr skill argas

75 Create a general awareness of the materials ang
resources available to assist them in: teachlng

content readlng skills. R AN .

problems. Ask them whére they want tc: go in
relation to them. ' .

Establish a I{flz emphaas cn readlng mstructlcﬂ
50, secandary teachers are a part of if.

Make’ avatlable copies of books such as Iiohl’

. eading: How To. ’
7.9 Sbmeone should publish guidelines for inservice
pragrams for secondsry content teachers

7.10 Make it clear that content area teachers are not
. exp'cted to tea«:h all the basw readlng skllls —

8.1 Extend the continuous progress plan frorn ele-
mentar mto secondary

8.3 Hire a person tt: caordmate the pragrarn who
Uﬁ’d,érst%nds reading from the elementary. level
up. :

8.4 Plan a pragram based on what you want students
to be ableito do when they get through.

Run some/\pilot projects that teachers can watch.

RJR is a process whereby LEAs build their own

| to meet RA,R goals. When funding is

» programs tp
\ over, local personnei wnII be familiar with the pro-

céss so tha they can continue to rebuild their
program unt%l their goals are met.

92 RRisa ”pé&?ﬁlle" program. Its effectiveness de-

pends upon| people working together toward"
common goals. The aftermath shauld be positive.

38 e

7.4 Start teachers talklﬁg about whether and how -

Realize that content teachers are aware of* the -

e b .
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RIGHT TO READ-AND THE TASK AHEAD - g
—Barbara Mobddy I
. £ . ;.‘: ! _ = (f ':_ \.‘. * E‘k .
- Right to Read is not a program, but a process. It is a process through which the strea&gths of an existing
program can be maintained -while new practices. or programs are developed ta gvercdme existing weak-
nesses. The process includes seveﬁai activities common to all sites, buf the specifics of these activities
may vary according to local characteristics.., , . ' ’
The first-activity is that of selecting working groups to assist in cé?rying through the process. A Task
Force is formed representative of all instructional levels and subject areas. An Advisory Coundil (some-
~—tifmes called the community.task force).is also formed — whether at this early stage or at a som what
later point in the process will depend upon local determination. N
The Task Force begins work with the Criteria of Excellence developed. by the New England Consortiim
and set forth in the small blue booklet titied Focus on Excellence. These criteria identify the conditiens
necessary for a quality,.or-*failure_proof,” %eading program. The Task Force uses this set of gfiterid as
an outline for building a needs assessment instrument or questionnaire through which they can deter--
mine how nearly the local school system meets these conditions. This' instrument is givei to all staff
members, administrators, and.others deemed appropriate in the local area, (or a represeritative sample
of this group in large school systems) for their response. o, . )

The responses to the needs assessment instrument reveal the respondents’ impressions of how closely .
the district-wide reading program meets the Criteria of Excellence. They'are tabulated to identify per- __
ceived strengths and weaknesses in the existing program. The Task Force must then determine whether ™ ™
the identified weaknesses are valid in terms of local expectations. Then the group establishes some
priorities and decides Which criteria should be attended to in the next year, or two years, or three. .
Setting both short-rangeand long-rafige goals gives a sense of direction to the ﬁQGESS.‘ o
These determinations of validity and priority of needs become the basis of a local Plé’n of Action which
specifically states the objectives for meeting the selected criteria, what will be done, by whom, and’
when it will be completed. . ' o
This is a long term process. While it is going on, the LEA Director will receive training at both the state
and Consortiumn levels. This training is designed to assist the LEA Director. to acquire the skills and
information necessary for guiding the local system through the process.

. As you talk with those of us who have been working through this process, you will probably sense the
excitement and, yes, joy that seems to come with Right to Read. As you work through the process your-
selves, | hope that you will experience this joy and excitement which, for me, is Right to Read. " :
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... & - Conference Participants
CONSORTIUM COMMITTEE New Hartford _ 3. Timothy Meagher
M. Maitin C. Gotowala - 20. Louis Casinghifio Biddeford
“  Dr.Olive's. Niles ., . - : 21. RitaThein * -~ - 4. Noreen Libby
Miss Barbara J. Moody - Narw:ch* 5. Robert Hodge
-Mrs. Mollie Reynolds .22, Sr. Lucllle Dozons 6. Joan Cowgill
Dr. Joseph 4. Tremont ‘ Pomfret : 7. Sarah-Jane Poli
Dr. Natalie N. Kornitzky ) ~ 23. Robert Glenn ( . Damariscotta
Miss Rosemary Duggan 24. Sandra Chartier > 8. David Gaul
- .- Mrs. Joanne Baker, . . Portland 9. Jean Harrington
Dr. John C. Pitman " 25. Donald Ri - 10. Daniel Bigley
Dr. Marion L. McGuire . LJonald Hixon o TR y
. 26. James Juengst : Greenville -
CONNECTICUT ' Region #15 . ) 11. GharlotteFoIscnj
Bridgeport . A '~ - 27 Douglas Fainelli « 12’ FrankTarazewich
1. Geraldine Johhson Southbury-Middlebury Hodgdon o
2. Antoinette DiMartino 28. Aldro Jenks 13. Terry Comeau
_Brooklyn L Thomaston i * Lisbon
3. David Boland ' 29. Douglas Harlow o 14. Richard Ladner
* 4. Leonie Abbood Tolland o . 15. Joan Mitchell
. i ' S anieeelstve S — — ——16Keith'Gi m—
- .Cromwell. - = - ~30. Robert Lincoin ith"Gunningha
5. [da Griswold N ' 31. Gloria Matthéws Lubec
- Diocese’of Norwich ,* = ° '~ ’F‘Drﬂﬂgtan Dot oo 17 Pauline MDrrlson
6. Sr. Jacqueline VENI”E @ T .32. Marvin Maskovsky ; Eu;gfatd !e Buraess
‘Durham o Trumbull e nn rges
7.. Leroy Dyer . 33. Helen Sabottke . MSAD #19
8. Joan Dyer 34. Philip Fallon . 19. Guy Look
Easé Hgljnptﬂr‘lN e 7 ) Vemon : SAD,#57
10. WDI‘rlma (;;Slonk k : 35. Robert Lihstone 2(1 Robert Powers - “
iiam Lielukowski ‘ 36. Blaine Girard . g \E/?m:e Pgte;
East Windsor » RETPT - =leanor Dickens
11. Laura Zera wia;?l'lngfaggﬁ Burbank 23. Marianna Burns
C o= o . AODhe urbang 5 T 1§ Fi
: aber : g - 24. Speno Theniznos
12. Robert Raber ,38. Richard O'Connor i
Farmington : “ 7 Waterford South Paris
13. Charlotte Sharp e 25. Bruce Tyner
e T 39. Bettie Chu @ .
14. Angela Amicone 40. Charles Cupello Winthrop
15. William Streich oo T - 26. Dale Doughty
Hamdon wg‘:—“—QF:F“; 4 Vaill ; 27. Thomas Deschaine
; 11. Richard Vaillancou . ) adelvn Linscott
16. Margaret Dmgle : 28. Madelyn Linscott
Killington MAINE i MASSACHUSETTS
_17. Doris Allen Aroostook County Achushnet
. Mystie Oral . 1. Emily Auclaire ' 1, Terence Moran
18. Dorothy Gondek . Bath Adams-Cheshire
19. Peter Owsley 2. Judy Smith . 2. Frederick Moran
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¢ - ' - "V, L. . o ) .
Attleboro® Co- +% . Faimouth A Pittsfield -
? '3, Marianne Boumenot ¥ © 31, Eleanor Conley 59. John Powell
Avon ' . ‘32, Lawrence Gcrngli 60. Winifred Green
" 4.’Nancy Malone , "~ - Fitchburg Quabbin
5. John Shanahan _ -33. Robert Mcymhan 61. Edith Morgan
Ballinabam - o 34. Nancy Waters Sal
Bellingham . T e miand LRSS alem
.7 6. Mary Jo K. Jones - ‘' - 35 Richard Wallace 62.. Alan Schaefer
Blackstone ' ; ¢ Franklin® Somerset -
7. Diana Bernard ~+  36. Adria A"E" ) v 63. David CUGIﬁDﬂa
8. Hazel Horan .- Gardner ) . 64. Francis Kilgrew _ ;
Blackstone-Mellville Tl 37. Elingr DeMeo South East Regional Center
9. Mary McGormick v 38 David Russell. 65. Paul Francis
10. Thomas J. Cullen ’ * . Grafton .. - Springfield
'Boume - 39. Miriam Selig - 66. Ann Schumer
11. Raymond Matthews 40. I'FEI'E!}EIE{]‘TIESRQ 67. Mary Lopez
- .. .. 41, Janet Moffat . Stouahte o
Boylston 42. Janice Messier . ’ggg%‘i’r}M Nallv -
12. E!egnafwgad -+ . 43. Kenneth Grew o j' a McNally
13. John Corcoran ‘Groveland | West Bridgewater
‘Cambridge - ¢ 9;’4 4 é?\arles Saben 69. Déﬁjald Fisher , P
- 14. Richard Phelps - 44, Lharles Saben 70, Justine Matthews 4
15. Mary Lou McGratrb Hanover : Wilbraham
16, William.Lannon__ 45 Gharles Q'Donnell. . 124 Rosomary Birtwell:—— |
Canton HEW'Efﬂﬁﬂl . ‘7 L - Worcester ;\
- 17. JohnKing . - - . . 46. Katherine Porrovecchio 72. Eleanoi Magane R R
18. Charles Howard .Hudson 7 7 73. Sr. Josephina Concannon
19. Francis mrley %“:’4'7" Marrtha Gauld wgn:ester Regional Center
cgpe cad Reglapal , . 48 JDSEph Nicholson 74. Ghaﬂés Hadlﬂ
'20. Christopher Borden . Laiigx.M o Camer ~ Wreniham
C—E'Z"SIE 9. Marguerite Cameron 75. Faith Williams -
21, Richard Deppe Lynnfield 7
_ Central Berkshire 80. Gilbert Bulley . "NEW HAMPSHIRE
" 22. Goodwina Thompson 51. Frances Carpenter Alton
23. Evelyn Baumann ) Masconomet 7 .~ 1. Elizabeth McKenzie
Central Massachusetts . 52. Richard Smith Bamstead .
‘24, Joan Huntley Medfield o ) 2. Katherine Latbhaw
Chatham L 53. Armang Leboeuf i Coricord i
.25, Betty Smith S 54. EFU?E,PUISEEF B 3. Dorothy Schrr}e’pfer
Diocese of Worcester ' NEE‘% Bgﬁlqrd © Mah Exeter
26. Sr. Lillian Gaudette - 95. Florence Mahon 4. Richard Short
27. Dorothy Driscoll Newburyport B s 5. Sean q-ﬁe,“y
Easton 7 557. lf/larln Fortune Franklin
28. Eileen Lapdrte North Attleboro 8. Paul Fillion )
Fairhaven 57. Joseph Ambers 7. Deborah McNeéish ™~ .
. 29, Victor Brunette Pentucket = - Governor wgmwnﬁh " A
30. Eleanor Hacking 58. Milton McClure f " 8. Bruce Finkle
- . : . - - ’ ’ s, ﬁ‘ i» )
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Hinsdale ~ ST " Middletown
9. j,lahn Gallagher - - ' ‘v 9. Kathlyn Marchesse
" Lebanon .
10. Helen Schotanus
-11. ‘Richard Lalley
Lisbon
12. John Alioto
Marlborough : ‘
13. Susan Nugent . e
Milford S D
14. Marion Dube -~
15. Aphrodite Papazogiou - .
.MVSD '

- 16, Ruth Gutowski
Pittstield ~ °
,17. Sandra Kimball
SU #20 -
18.;3531‘! Beffévance

SU #29 -
.19. Joseph Guliano

SU #35

il

su#s
21. Roger Sundstrom
‘ "suwe ’
an 22. William Baston
SU #49 ,
23. Elton Knowles

RHODE ISLAND
Barrington
1. Helen Barboza
2. Edward Conte

Burrillville
3. Kay Liptak .
4. Donat Brochu :
Coventry
5. Agnes Norcross
* 6, Raymond Reilly, S
Jamestown -
7. Frances Sammons
Little Compton
8. Rena Brockwell ‘ , .
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S , | What Is Literacy?

A ) ] B : \
Literacy is the possession of reading skills and competencies essential far.an effective and pmdusnvé
life, in terrns of the Ft:ght to Read effort. \

-,
Literacy is not the same for all people. To a certain extent, everyone must be syfficiently literate to cope
with the essentials of everyday living and be a cohtributing member of society\ Beyond this, a person's’
need for competence is largely defined by his or her life gDals No one who is motivated to seek hngher
goals in life arid who is otherwise capable of doing so ShOUld be held back due to lack of literacy “skiils.
In the Right to Read effort, then, Iiteracy is not meant to be defined as a minimal \evel of competence

y but rather, as a level necessary to fulfill’ one’s individual purpose in life and to gantr\bute to the good of
saclety L - -

The summary of the Adult Performance. Level Project conducted at the University of Texas at Austm by
Dr. Norvell Northcutt lists five goal areas associated with adult functional competence that might help
to make a definition of literacy mere specific. They are: a) Occupational Knowledge: to dé\lelop a level

-«of occupational kndbwledge which will enable adults to secure employment in accordance with their
individual needs and interests, b) Consumer Economics: to manage a family economy and te demon-
Strate an awareness of sound purchasing' principles, c) Health: to insure good mental and physical
health*for the individual and his family, d) Government and Law: to promote an understandmg of society
through government and law and to be aware of governmental functi®ns, agencies and regulations
which define individual rights and obligations and e) Cammumfy Resources: to understand that com-
munity resources, including transportation systems, are utilized by individuals in society in order to
obtain a satlsfactory mode of living. The reading skills necessary to function effectively in these areas
__should be acquired by all persons. In addition, many individuals have a personai need for literacy skills of |
a self-fulfilling nature to achieve-their highest.purpose in life.




