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ABSTRACT

NITIE: Development of Generalizable Model for Evaluation of Vocational
Teacher Education.

Purpose. Intense interest in the evaluation of Vocational
teacher educsation resulted in a project designed to develop a model
whereby the vocational teacher education proirams%could be evaluted.
The model was to be functional on a statewide basis and generalizable
to all.vocational teacher education programs in Indiana. Id addition,
the projectgathered"-Treliminary:process-and product data in order to
1) provide an indication of instrument design and 2) determine the
feasibility of ultiMate implementation of the model.

Method. Specific functions were assigned to the individual
institutions thereby providing a division of the total tasks and'
accountability. Together, however, the project staff developed a con-
ceptual basis fpr the model-and cooperated throughout.the project by
'meeting frequentlY and sharing materials developed.

Specific procedures were: -1) selection of an advisory committee
representative of producer and user groups, 2) identification of the
model components, 3) developmeni of teacher education goals (functions),
4) validation of objectives bY the advisory cotamittee, 7) development of
process and product criteria, 8) validation of criteria by the advisory
'committee, 9) development of preliminary instruments for a single goal,
10) collection of preliminary data, 11) dissemination of the model
through a statewide conference, and 12) production of a final report.

Findings. As a result, of this project,there is now a generali-
zable model for evaluating vocational teacher education which is .based
on the following premises: 1) vocational teacher education is a state-
wide effort; 2) institutions of higher education are the primary
providers of vocational teacher education; 3) expectations for vocahonal
teacher.education can be.divided into mission areas of instruction,
research and deyelopment, and service; 4) mission areas can be linearly
subdivided into goals (functions), objectives, and criterig; and 5)
criperia measurement will result in information needed to make program
impiovement decisions in vocational teacher education. The major
product of the project is, therefore, a model along with its concep-
tual basis, for evaluating vocational teacher education and a suggested
implementation plan. Included in the model are missions, goals,
objectives, and.criteria which are inclusive of vocational teacher
edUcation.
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TREFACE

The development of a comprehensive state-wide evaluation

model for vocational teacher education was undertaken as a

joint ventuie between Indiana arid Purdue Universities In

addition to the model development activity the project is tO 1)

produCe the instrumentation necessary for implementing the model,

2) provide descriptive data concerning certain process and

product criteria, and 3) facilitate improved state-wide

communication regarding"professional development activities.

Background of the Project. Information for making needed

intra- and inter-university decisions concerning vocational

teacher education is somewhat lacking in Indiana, Data,routinely

,colleCtad, such as headcounts and budgets,- are insufficient for

Pr-aiding 4 total picture of vocational teacher education. .

\,

comprehensive evaluation model to,be used for all vocational

program areas waa conceiyed as a viable mechanism for Making a

state-wide asseasment of vOcationar teacher education.
1

Basic AssBuslaaa. The aasumptions preceding the development

of the modelhave influenced the project. They are:

1. An evaluation model-for teacher education should be based
an the major areas of responsibilitieth, or miasions, of
the institutions providing teacher education.

2. A linear model resulting in measurableprocess and product.
criteria.statements'is. feasible.

3. .A sufficient body of prior research and theoretical work
.exists to support the developmental.corkept,



4. Institutional and program area_similarities and differ-
'enceg can be adequately-described through a comprehensive
model.

Theoretical Basis for the Model. It is proposed that there

are three mission areas under which al/ vocatIonal teacher educe-

tion responsibilities and activities.may'be categorized. The

mission areas are: 1) instruction, 2) research and development,

and 3) service. Collectively, they reflect:the rationale for,an

institution's existence. Within each missAon area there are

broad purpose goals to which a program within an institution is

committed. Goals are described by objectives which are specific

statements indicative of projected outcomis. Each objective may

be divided into criteria specifying measurable activities-to be

used in determiniug the degree to which alt objective is met.

. ,

Criteria may be classified as process or reidUct. Process criteria

refer to resources, techniques, strategies

objectives. Product criteria refer to the

,.etc. used in meeting

utcoles associated
/ .

with the accom01ishment of objectives. An eXample of the former

would be the contribution of faculty to professional literature. \

An example of the latter would be the impact of a particular

curriculum,project on,its target audience. Ultimately, implementa-

tion of the model will provide a comprehensive description of

vocational teacher education throughdut the State.

Develo mental Ste s. The inter-1ns4tutional nature of the

project as well as the complexity of the project necessitated the

specification and assignment of steps to be accomplishedV The

.; I.
7

Q



steps are as follows:

1. Select advisory committee. ComMittee selected by the State'
Professional Development Advisory Committee to represent
all program areas, all vocational teacher' education insti
tutions, the State Board staff; and vocational
administrators.

Develop model concept. Components identified as mission
areas, goals, objectives, criteria (process and product).
Components integrated into linear nndel framework.

3. Develop tentative goal statements for three mission areas.
Validate goal statements through advisory committee.

Develop tentative goal statements for all goals. Validate
objectives through advisory committee.

5. Develop pro-2.ess criteria (Purdue University). Develop
prdduct criteria :Indiana University). Validate criteria
through advisory committee.

6. Develop criteria questiOns and preliminary instrumenta
tion. Validate through advisory committee.

7. Identify sample data to be collected by each institution
and Collect data.

8. Anafze data using input nf ddvisory comMittge.

9. Refine working model.
\

10. Conduct dissetination conference for teacher eduCators,
state staff, and user groups.

It is'anticipated that upon completion of the model deve pment

process impleMentation will be recommended.
.

. r

('
Conclusion.- The presence of concerns about vocationa'jeacher

,

education; the interest in the evaluation of vocational teachefe
educa.tion; the ability of two institutions- to work together ori a

joint project; and the need to compile evaluative data have
s.;

-4 Astimulated this developmental effort. The approach taken in the
'

.\4?
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project recognized the major responSibilities of vocational

teacher education and will lead to information for making signifi-

cant decisions regarding the improvement of vocational teacher

education.

vii
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BACKGROUNZ INFORMATION

evaluation of vocational education had received considerable attention in

recent years. Moss (1968) published/a monograph relating to evaluation of oc--

cupational programs which defined vocational program evaluation. The Moss Model

contained three characteristics: 1) student characteristics, 2) progiam char-

acteristics, and 3) actual outcomes. Based on this model Moss arrived at ,the

following definition of program evaluations:

Program evaluation is the process of attributing differences between
actual aind comparative outcomes to program-characteristics, under
different conditions of student characteristics and other interven--.
ing influences, and making-a judgment about the value of-the program
characteristics. The process is conducted for the purpose of making
mx)re rational decisions about orograms,

implicit in vocational teacher education is an evaluation system which en-

ables institutions and agenties to determine the effectiveness of such teacher

. education and to,make provisions for improvement in the'teacher education pro-

cess. Turner (1973) identified four domains into which evaluative information

may be classified: 1) selection, 2) training, 3) placement, and 4) work

success. Furthermore, he suggested that various relationspips may eicist among

these domains for purposes of research into teacher education.

A model for evaluating vocational teacher education will necessarily con-

sider the various domains of information.and the several types of evaluation.

Stufflebeam identified four.types of evaluation to be considered in developing

an evaluation model:, 1) Context Evaluation, 2) Input Evaluation, 3) Process

Evaluation, and '4) Product Evaluation (Stufflebeam, et. al., 1871).

1 1



In this project the domains of selection and placement are considered

to be components of the process evaluation while the domains of placement

and Work.ssuCcess are identified as cOmponents of the product evaluation.

Context evaluation and input evaluation are currently explicitly included in

Indiana's vocational teacher education system.

Nillison and Bird (1973) developed and field tested a model solely for

the purpose of evaluating vocational teacher education prOgrams. These

authors established an evaluation system consisting of four components:

(1) existing situation, (2) resources available, (3) process evaluation, and

(4) product evaluation.

LaSell and others (1972) developed and field tested an approach to

evaluating in-service vocational teacher education which included instructions

and data collection instruments for responseS from'variou., groups. Berty

(1973) devised an evaluation instrument for evaluating teacher education

centers in West Virginia. Popham (1973) approached pre-service and in-service

'teacher education evaluatipn by devising a teaching performance test and an

interest rating.scale. The undergraduate vocational teacher education pro-

grams in Rhode Island were evaluated by.Prull and Very (1968) by questioning

.

graduates and faculty. The effectiveness of two types of in-service vocational

teacher education in Mississippi (state-conducted versus insti6ition-

conducted) were.evaluated by Handley and Shill (1973) using the Assessment of

In-SeiVice Teacher Education Scale.

More diversified approaches to teacher educationevaluation have also

been utilized. Ptacek (1972) attempted to identify 'inadequacies in home

12
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eConoMics education in thvee.Utah.universities by collecting data from

seniorstudents,'cooperating teachers, and practicing teachers on four

SeParate scales. Adomatis -(1975) followed-4-;Indiana University home

0

economics graduates by using a questionnaire ar,' ersonal inter-
6 .

Views.. A western Kentucky university-(Adar ?roposed to

utilize five types of instruments in teacher
, Loa evaluation:

1) qUestionnaire, 2) personality stale,'3) rating stale, 4) direct observa-
' 0

.1

tion, and'\5) student transc?ipts.
\

An additional important source of instrumentation information are. the-\ . ,

ttandards forAcCreditation of.Teacher Education published by the National

-fA

Council for Accreditation of Teac er Education: NCATE standards proyid.e.:.'--

guidelines i'elating',to curricula, fatulty, students, resourCes and facili-

ties andevaluation. It is one Of the few documents whith treats process
T

criteria and in addition provides a methodology for gathet'Ing proCess data.

The Review and Synthesis of-Research th Votational,Teacher Education

I( Peterson 1973).Adentifi/ed the need for researal efforts focusing, on (1)an

analysis of competencies needed within tbe broad and specific fields of

vocational teaCher education, 2) an assessment of potential sources of

teaChers, 3) recruitment of vocational teachers,4) better teacher preparation.

00

ptogrAmsi.5),providing guidelines" for counseling:students/in vocational.

.education, and,:6) evaluations on program efiectiveneas,. It would appear'that-



synthesia of this, research revealed two main aspects of vocatiOnal teacher

eddcation evaluation - process evaluation and product evaluation.

N,
The two major.components of the evaluation model in this project,

.

thergfore, are.process criteriaand product criteria. Process criteria are

defined as the events and activities utilized in the development of a

vocational teacher. The process begins when the prospeLJ, !acher enters

the vocatiOnal teaCher education program and ends when.L11., individual achieves

state certification requirementa. Product criteria are defined aS the events

, .

and activities occurring with the certified vocational teacher after. leaving.

.the institution or achieving initial certification. SPecifically, _product .

criteria include placement histories, teacher perceptiOns 'of their teacher:
.,

education Operiences, and, the relationships between.the teacher, teacher

education institutions and employing School diatricts .(Turner, 1973).

i .

. tA .
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SPECIAL NOTE

The deyeloOment of the Model for evaluation of vocational

teach,2r education in Indiana was recognized as a significant task.

'having many ramifications. The project therefore., was proposed

to be diVided, by function, between two institutions. Specific

assignments with concurrent fiscal 3onsibility and accountabilitY

-were identified for the two in _tut_ Purdue University and

Indiana Un1vers4

PRIORITY AREA

This.research project was within the domain of RFP #1:

"Evaluation of the Effectiveness of Vocational Education Programs

and Projects." Specifically, the project was designed to meet

activities 6 and.7 Of RFT #1:

1. Devl.opmant of an Evaluation Model.for Vocational Teacher
Education Programs.

2. Follow-up Study of all Graduates of Teacher Training
Programs.

,STATEMENT OF PROBLEM

The purpose of this project was td develop a functional and

generalizable working model'for the,evaluation of vocational
7.

teacher education programs. Two major questions were answered.by

organag.rolar .eirlirdiwenomMestr-w0Aortazimewene.nau.srm,munot..eho.nrew.....ave,umuct.......m,

1.. What are the generalizable process, and product, criteria
that comprise a functional model for evaluating vocation-
al teacher education Programa?

Z. .How can such criteria be Merged into a functional model?

15



A corollarykpurpose was to generate interim.proCessoand

product data regarding existing vocational teacher education pro-,:

grams. ProCess data Includes the nature, scope, and activities

of Indiana's vocational teacher education progrgms. Product data',

includes the status of current and past institutional graduates.

PROJECT OBJECTIVES

The over-tiding ohip ads project was to deveL p the.

[unctional-,and genera.uie woixing model for evaluating vocational

teacher education programs at theopre7service.level. Specific

objectives realize& through this project are as follows:

1,. To cdevelop a rationale based on current'evaluation theory
for an evaluation System for voCational teacher education.

2. To explain the current system for vocational teacher-
education. in Indiana considering,personnel resources, coSts,
facilities, and organization.
,.

3. To establish a communications network among the insi
tions and the aivision of Voc-ationel-Education regar-
the criteria tazat aretube used in reviewing vocatic

,teacher educatLon programs.

4. To uncover a= present those inhibiting factors which
prevent vocalional teacher education from fulfilling
multiple missions; e.g., providing teacher'education f
post secondary educaaon.

5. To provide data which are evidence of the achievement of
process and product criteria.

6. To disseminate a functional working model to users and/or

16
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PROCEDURES

The general design of the projeCt involved,two. distinct

functions both of whichwere sequentially ordered to produce r.he
,

evaluation model. The functions, which-relate directly to pro-

cess and product criteria, were assigned to Purdue and Indiana

Universities, respectively.

.°
InstrumentS used to collect data wdre developed in conjunction

'with a proiect advisory' committ due to the'cruciality 'of the data
_

. .

to be colleCted and the over-riding concern for generalizability.
. , . .

.. .

Jn so.far as possible,'.instruments were adapted frOm those in

existence for similar purpoSes in the broad field of teachdr

education.

Datswereanalyzed us ncr=a=ive tech=iques.. The purpose of.

all such analyses was not a...) cmmpare the eftectiveness of one

program or institution agas. ther, but rather to. determine th

appropriateness of including certain criteria into the model.

In order to focus-on tin%- three_major aspects of the project
-

(deve3amment of process-related criteria, development of product-
.

... . .

related criteria, and intgrratiam of criterla.into a Model)., the

'specific procedures used ar,e Drained-below.. Itshould be noted

C.

[

/

e".

that functiods assigned,to Purdue University are followed b- a "P"

-4-----and-Lunc4ions-ass-igned-to-Uidiamia, University*are-tollowe4-41,F an-i2-I2L--------

Activities completed jointL: .z.c.Dth inititutions are followad.by

a "PI". It should be furtherimmtedthat theinstitutions have Made

a concerted effort to assign altitcome'Oriented-procedures to one



\

of the two institutions. 'Mutually undertaken activities:were
.

advisoryand/or consultative.

/
1. Selection of Project Advisory CoMmittee.\Zhe admisory

oommittee was selected by the Trofession41 Development
Council of the /ndiana State Board for VOcational
Education,to represent each of the program areas in
vocational teacher education. (PI)

2. Identification of component parts of,the working model.
The respective-project staffs identified process and
product components. Internal and external resoprces
were used in this activity. (PI)

3. Advisory committee input concerning the component parts
which have been identified..(PI)

4. Identification of criteria which was used for developing
the working model:

C.

a. Proces criteria; e.g., institutional
organization, resources, techniquesi etc.

6

b. Product criteria; e.g., graduates' employ-
ment histories, backgrounds, perceptions,
etc. (I)

(P)

\

5. Process and product criteria were merged Into a tentative
working model with the assistance of,the project advisory-

...committee. (PI)

6. Development of appropriate instrumentation and methodology
for:

a. Process criteria (P)
b. Product criteria (I)

7. Development of tentative model .in,conjunction with the pro-
ject advisory committee.'(PT)

!/
. Collection .of approPriate ',data Using instrumentation

developed: .



9. Analysis of data in terms of established criteria:

a. Process (P)
b. Product (I)

THE EVALUATION MODEL

An evaluation Model has been de eloped to be utilized in

7evaluation of vocational teacher edu/cation programs in Indiana.

? . ..

Due to the volume of this model -7- t ree miesion areas; 11

functional areas (goals), 96 objec ives and several hundred pro-

cess and product criteria--the modiel is contained in a separate

document entitled "A Model for the Evaluation of Vocational

Teacher Education." The model waS the primarir outcome of this

research proiect and was the foal poi4 on the instrumentation

and methological developmental a1 ctivities.

t.



PRELIMINARY INSTRUMENTATION AND DATA COLLECTION

The project was committed to initiating preliminary instrumentation and

data,collection in order to determine the feasibility of the model that had

been developed. Because

ment and data collection

The goal chosen was
-

missiot area.

the

of tht extensiveness-of the model, instrument develop-

were limited to one of the eleven functions or'goals.

that of Pre-Service Instruction in the Trirl'

T;le proje= staff from the two institutions met and determined

caltegbrization of the specific criteria contained in the objectives in that

'function. All criteria.were assigned to 1) product, 2) proceSs, or 3) both

-

product and process. The institutions involved, again, were to dtvelop
-

'preliminary instruments for the assigned criteria categorized. Indiana

-
.University was to work with prodUct criteria, Purdue was to develop instrUments

for procesS criteria, and both institutions were to develop instruMentS for.

criteria that were both product and prodess in nature. .Following the initial

,instrument development effort by the individual institutions, the instruments'

were exchanged-and the individual staffs, were_asked to revieW-rthe instruments...

for assurance that individual items reflected the intent of thecriteria.

Six vocational- teacher education programs wereidentified for data

collection for the product criteria. They are as follows:

1. Agricultural Education - Purdue UniveiSity

2. Business and Offide EduCaiion - Indiana State'University

Home Economics Education - Ball State University '.
uravar...1.4

4.' Distributive Edur-at-ion.- Indiana-University

5. Trade and Industrial Education - Indiana State University

6. Health Occupatiorz-= Education - Indiana University

10



Product Data Collection. Requests for assistance in the praject were

sent to the department-heads of the several institutions.. The requests

solicited names of.,,approximately'20.of the most recenC.greduates from the

pa'rticular program'who were currently teaching in the.state-of Indiana. A

one hUndred percent positive response was received from the'institutic

The instruments/that-Were* developed fc, Is5essif19 prod,:lct criteria

incl -Ind a 0.0ver letter which explained the nature of the project, instructions
_

for campIeting.the questionnaire, and a solicitation of their cz.eperation. The

instructions asked the'teachers to 1) coMplete the questionnaice as they

perceived the particular items, and .2),to react to and comment:upon the

appropr- Ateness of theindividual items. Thus, it was possible ta obtain both
^

a prel-iinary pro4le of the perCeptions ok the vocational teachers and an

extens±ve list Of excellent suggestions regarding the items. The results of

'the preLiminary data collectien are presented in-Table 1 . .Whil the responses

were gathered acbórding to program area, the project procedures specified that

.individual institutions would not be identi.fied.at this time. Since,information-

was collected from onfy one institution per program area, the data presented

are,a compoSite of-the total responseS from all the program areas. In.this wayl,

confidentiality Was assured. The product instrument is in Appendix A.

An analysis of the responses seem-ta indicate that the instrument was

generally appropriate for 4.sseSsing the ,criteria. - Excellent suggestions were

received with regard:to clarifying and.rewording,items and overall. responses to

the questionnaire were very positive. No additional items were recommended.
/ .

However, the major conolusions_by the'eaject staff that_while the._ 4..ulireMZR.S.V...04.1*,,411.7...,m..1,0.17"..,.,M51.110.0,,e,....nyy.e,0. .151Le0 . ale*SIMAt

(

:1

questionnaire s an alJ. rop iateway to secure teacher perceptions, the length.

.of-such a questionn kre for a 1 product criteria would probably be prohibitive;
\.

i 2) there are additionalp pulaions whi h should be Considered when coLlecting

(-
2



TABLE 1

Extent of Agreement to Questionnaire Items Grouped by Objecf.i.ves

Objectives and Criteria

6a Program includes
variety.of appropriate
inclass experiences

6b. Instructional program
Provides student-
teaching.experiences
in vocational area

6d InstruCtiondl program
provides:early field
exPeriences..and
.Supervision in:
vocational area

e Early field experience,
"follow-up 'consultation
is piovided

6f Post student-teaching
follow-up consultation
is provided

g Student acquisition of
methodological skills
is evident .

7c Content is Perceived
_by students to be
meningful

as chalenging by
faCulty and student's

Student acquisition'of
curriculum content is
evident

Extent of Agieemer
Item

1

7

10 17 28.3 31 51.6 12

11. 20 32.7 32 52.4 9

12 24 40.0 31 51.6

13 23 38.3 33 55.0

14 10 16:9 41 6961

15 16 27.1 31 52.5

16 I 16 27.1 35 61.0

-

I11 '18.0 33 54.0 13

12 20.3 40 67.7 I 7

25 47.1 18 33.9 6

23 38.9 21 35.5 13

16 25.8 ,26 41.9 14

14 7.7 32 53.3 10

9 15.0 33 55.0 16

8 33.5 33 55.9 15

14 23.3 22 36..6 16

18 7. 11,6

A . D

35 58.3

10

7

17

12

:2 2

21.3

11.8 1

11,3

22.0

SD

22.5 ,

16.6

26.6

25.4

.16.6

20.0

14.7

26.3

6 . 5

0

4 7.5

2 3.3

6 7.8

4 i.6

2 3.3

3 5.0

8 13.3

9

0

1445-

1 1. 6

0

2 3.3
1.



TABLE 1 (cOntinued)

Objectives and Criteria

8a Teadher Placement
assistan4e.is provided

Y.'

8b Placementseryice
utilizes-4pertise of
vocational'teacher
education faculty

.Flacement service
includes-maintenance
of credentials'

10a Vocational faculty
assumes reSponsibility
,of.gUidauce

4,0b- Guidance servicesare
available'to students
during vocational
teacher education
program

.10c iStudents perceive

guidance services Pro-
vided ..dUring Vocational

teacher education pro,
gram as being helpful

10d Faculty perceives
guidance as its
resuonsibility.

Item SA

19 14 24.1

20 12 21.4

21

22

23

24

25

13 _22.8

29 48.3

17 27,8

20 32.2

21 34.4

10e Faculty is accessible 26 22 34;9
for'instructional con -
sultationwith students

12.b library tesources are 27 7 12.2
responsive,to.needs of
.pre -service voca'tional
teacher education

Mum

12d Students perceive
library reSources as
'adequate and available

Extent of Agreement
A SD

N %

28 14 22.9

2 3
13

24 41.3 12 20.6 8' 13.7

17 30.3 19 33.9 8 14.2

37 64.9 5.2 4 7.0

25 41.6 8.3 .,-1 1.6

2947.5 13 21.3 3.2

32 51.6 I 7 11.2 3 4.8

31 0.8 8 13.1 1 1.6

32 50.7 9.5

32 56.1 13 22.8..

sutaaan,,teer,..oneorsawoura. as.ousaAiatumutrawteMs

37 60.6

4.7,

'8;7

%

I . . .
ustrftwor.a.....190s7.1.bren,sovettMaangsmalo..0e

13.1 2 3.2



- _
: product data; grid 3) an early Spring administra-ion of follow-up iriSiiruments

should be used.

ProceSS Data Collection. An instrument was developed for th:i

instration area, pre-service education function (goal): ProceSs for.each

objeCtive within the pre-service.area was used to construct and structure the
/

instrument. ThiS instrument is found in Appendix A. 'Eath of the State__

Universities were sampled Using.thls instrument. ;00-y-one vocational.teacher

education program area was seleCted within eaCh University for-the instrument,

testing. The instrument, as found in Appendix- A,.was organiied ifft-d-five/

I -

major areas: 1) facilities and equipMent, 2) staff, 3) supportive -seiviEes,.
!'

4) evaluation, and 5) curriculum. 14ithin each of theseareas,two typeg.of
.

-responses were solicited,. First, each respondent was asked to respond to

series of assessment statements using a yes-no-NA scale. The assessment

statements were derived from the criteria statements for each objective in

the pre-service education function (goal). S'econd, each respondent was

asked to evaluate each of die fiVe major areas :sing a stale of excellent,

good,fair-poor. The eva/ luation statementS were taken from the objectives

and were-StrUctured to provide ,summafy evaluations for each major Area.

\

The analysis Of the four completed process instruments (lOW.r4sponse
__--

indicated that additional refinements.Of the instrument are.needed. :Con-
.

.. \
strUctive criticisms were primarilY\diretted toward the wording of the

assessment and evaluative
,
Statements and,the scaling of theinsrrument,

,
'I

, :,

-.

AdditiOnal concern was expressed\relative t/o the length of the questionnaire.
i

I.-

e.



ABLE 2

SUMMARY RESPONSES FOR
P,ROCESS CRITERIA STATEMENTS
FOR PRE-SERVICE EDUCATION

I. FACILITIES AND EQUIPMENT'

A. Assessment

1. Classrooms_and laboratorica meet
needs Of number of studentS en-
rolled.

2: Cooperating schools.or laboratory
:schools meet needs of.number of
students enrolled //

YES NO N/A

N / % N / % N /

1/25 2/50

4/100

3. COmmerCial'or non-classroom ,

faWities meef-needs'of number
of,students enrolled.- 2/50 2/50

. . .

4. 'Stbrage.Sparse'is accessible. :.1/75

5. Space per pupil ino.rooms meets
state recommendations. 1/25

6. Custodial services are provided.' .4/100

7. Mainenance services are'provided. 4/100

8. 'k00111 environment (e.g..,Icolor

lighting, and arrangement) is c
conduciVe to learning. 2/50 2/50

. Faculty workroom is provided. 41106

lO.Y Facility provides:

Lighting

Ventiliation

Heating/cooling

Sanitation faciiifies

4/100 -

4/100-

4/100

4/100.

Water as needed (labs,
re

drinking, showers) 4./100



Trash disposal

Display cases'

11. Equipment is maintained.

12. EqUiPment meets needs Of number
Students enrolled.

YES NO N!A

N % N. % N %

4/100 i

3/75 425
t

4/loo

47100

13. Laboratory equipment represents
/

variety ,of styles. -1/25 .1/25 100

14. Laboratory-equipment represents
7 variety of prices. 1/25 . 1/25 2/50'%

15. Laboratory equipment is compare-
ble,to that found in.induStry.- -1/25 Y3/.75..

,,. '7-

.

16, 8pecial eciuipmentineeded for.,,

'laboratory situations'is avail-
able through induatry of' community
resources.

17. Fire extinguishers are accessible.

18; First aid kfts are located in
laboratories.

A

1 Safety>equipment (goggles; hard
hats', etc.) is worn.in labora7;.

1/25 : 1/25 2/50.

4/100

2/50 2/5a

toties tocomply withsafety

.

. standards. . '2/50'.. 2/50. 11:- 4.
,

.. \, .

.20., Duplication:Machine or service
,

is accessible.. 4/100

2 . Faculty has input.into acquisi--
,

tiOnof equipment.' '4/100.

22. Furnishings are:

..Clean

Comfortable

,In -good repair

Moveable

of students enrolled. 4/100

4/100

4/100

41100

4/100



2 .,,Audio-visual equipment (e.g.,
projeCtors, recorders),is:

'Plentiful

In goo0 condition \

Modleivr
Con-)en ently stbred

Orgak: zed

B. Evaluation

To what Extent:

a) Is classroom instructional
equipment sufficient for

'providing experiences
necessary to meet program
objectiVes? /-)

Is laboratdry instructlOhal,
equipmentsufficient far pro-'
vi4ing experiences necessary
to meet program objectives?'

Axe Classroom facilities,
sufficient:for providing ex7
periences necessary to meet
program.objectives?
.

Are labGz.atory,facilities
Sufficient for providing
experiences necessaTy to meet
program objectives?

A. ASsessment

°

II. STAFF

-

1, FacUlty has valid Indiana
. teachers' licenses.

S

. Faculty meets state requ re-,.
ments for Vocational ce I' tiff-
cation in area in which itl

, °.tegalea% :

. 17.

YES NO N/A.

N / % N / % N %',

,

2/50 2/50

3/75 1/25

3/75 1/25

4/100

4/100

4/100,

EXCELLENT GOOD .FAIR POOR

N / % % N / % N / %

3/75 1/25

2/50 2/50.

4/100

1/25 3/75

YES 1.140 NJA

:=.N/% N/% W/%

3175 1/25

.3/75 7 1/25



3. Faculty pbssesses terminal
degrees in appropriate
vbcational area.

4. Facnity'aitends at least one
per year of.the following
state or national.Professional
meetings:

Convention

Worksfiop

Task force meeting

Committee meeting

5. Faculty belongs to vocational
education area-related

Qrganizations.

6.. Within past five years at'least-
one-faculty member has received
national vocational education

' organization award.

7. -Within past-.five years at least
'one faculty'member has received
, state vocational education.

.

organizatibn award.

8: Within past five years each
. faculty member has made a pre-
'. seniation .at state or national
professional meeting.

Within past five years each
faculty member_ has submitted
article for publication.

10. Faculty meets State Board of
Vocational and Technical
Education teacher training
requirementa.

B. Evaltation

To. what Extent:

I.
a) Is faculty certified in

approptlate vocational program
area if such certification is
available?

28
18

YES NO N/A .v

N / N / %, N /

2/50 2/50

3/75

3/75

3/75

1/25

1/25

1/25

3/75 1/25

3/75 1/25

3/75 1/25

3/75 1/25

2/50 1/25 1/25

2/50 1/25 1/25

3/75 1/25

'EXCELLENT .GOOD FAIR POOR
IL

NY'''. 10% N %

3/75 1/25



b) Is faculty active in appropriate
vocational education professional
organizations?

\EXCELLENT GOOD FAIR POOR

N / N / N / % N / %

3/75 1/25..

c) Is faculty recognized as qualified
by experts outside institution? 3/75 ,1/25

III. SUPPORTIVE SERVICES

A. Assessment

1. Inter-library loan facilitieg are
available to students.

2. Library resources are available
for vocational teacher education
programs.

YES NO N/A

N / % / % N / %

4/100

4/100

3. Pre-service vocatiOnal teacher
educatioripiograms have library
suppoTt to meet needs. 4/100

4. Faculty requests library and
media- additions. , 3/75 1/25

.

5. Students perceive library resources
as adequate.

.

)
47106

6. Students perceive library resonrces
as accessible. 4/100

7. Listing of library resource re-
lated to vocational education is
posted for,staff.and students.

8. Office space is available for
program needs.

9. Oifice equipment is available
for program'needa.

10. Non-professional staff is avail-
able to support instructional
program..

1 Teacher,aides and'professional /-
personnel are available to assist
classroom teachers.

2 9

19

2/50 2/50

4/100

4/100

4/100

2/50 2/50



YES NO N/A

N / % / % N / %

12. Non-instructional zzaff Is available
to support instrurrzizmal program. 4/100

13. Supply arid expeusedget is avail-
able to meet inst:71=ti.onal program

4/100

'14. ...1,tmission criteria-71.re ed in
studen::-

. 3/75 - 1/25

15. _AiNcLission crit 7._re (pen tO

students.
0

4/100

16. Faculty assumes repo- ibility. for
guidance. 4/100

17. Students may obtain ,--..dance

services at any point Ln teacher
.preparation program.

.18. AdNanced students recommend
guidance services provided by
teacher-preparation program.

1 . Faculty,maintains office hours
for career guidance concerns of
9tudents.

.Faculty operates academic
advisement programs for prOgram
majors without bias to program m
minors.

21. Availability of teacher placement
assistance is known byistudents.

4/100.

'4/i00

3/7.5

4/100

22. Teacher placement seeks vocation-
al.teacher edur:ation faculty
recommendations. 4/100

23. -Teacher placement assistince
uSes teacher education faculty
linkages with field.

24.. -Teacher plac,ement'service .
. .

includes credential maintenance.

25. Vocationalteacber\education
program periodically setures
employment histories of graduates.,

30
20

3/75 1/25

4/100

1/25 3/75

1/25

d



YES '2,70 N/A

N/ X' N/X N /%
_

26. VOcational teachEr ecL:iont m
program systematiall .201. _

sults with first and sz
year graduates. 3775 -5

B. Evaluation

To what Extent:

a). Are inter-library loan fac
ties available to studento?

Are library resources resp.ry.
sive to needs of pre-servi
vocational education progr

Does plan exist whereby
faculty has input into lib::
acquisitions?

d) Do students erceive librar
resources as adequate and
available?

e) ,Is list of library resources
related to vocational
education available?

Does program have adequate
office space and equipment
to support instructional
program?

g) .poes program have adequate non-
professional instructional
staff to support instructional
program?

Does program have sufficient
non-instructional staff to
support instructional program?

i) Does supply.and expense budget
exiSt for instructional progiramT

j) Is list of admissions criteria
used to counsel students intr,
vocational teacher educatior
programs?

21

31_

EXCELLENT G(OD F&IR POOR

N / N / N / N /

2/54). 2/50

2/50 2/50

3/75 1/25

2/50 2/50

2/50 1/25

1_150. 1/25, 1/25

2/50 1/25 1/25

2/50. 1/25 1/25

1/25 1/25 2/50.

0
2/50 1/25 1125



k) Are admission criter_da available
.

'1 to students and staET7

1) Does vocational factlty assume
responsibility of guiaance?

m), Are guidance Services available
to students during vaxational
teacher education programs?

n) Do students perceive guidance-
services ptovided during,
vocational teacher education
programs as being helpful?

o) Is faculty accessible for

instructional consultation with
students?

p) Does faculty provide,academic
advisement to vocational
teacher education program
majors?

q) Is teacher placement assist-
ance provided?

r) Does placement service utilize
expertise of vocational
teacher education faculty?

s) Does placement service include
maintenance of credentials?

t) Does program maintain record of
graduates' employment histories?

Does:program have plan on file
for follow-up consultaticn of
first amd second year teachers?

IV. PEOGRAM EVALUATION

A. Assessment

1. .,Each program cycle incorporates
formative evaluation.

22

32-

EXCELLENT GOOD FAIR ...P1.

N / % N / N /

4/100 f
.11

4/100

4/100

2/50 1/25 1/25

4/100

3/75- .1/25

4/106

3/75 1/25

4/100

1/25 1/25 2/50

1/25 1725 1/25 1/25

YES NO N/A

/ % N / % N / %

3/75 1/23



1-77, NO N/A

N % N JJ1 / %

2. Each progran c7t1._-= cuhri-nates in
summative evalanion. 3/75 1/25

3.- Each succeedinglr=ogram cycle is
modified through-nse of summative
evaluation. .2/50 2/30

4. Program feedback _s er=mant. -/100

5. Program makes chams..s based on
evaluation results..

B. Evaluazion

To what Extent:

a) Is formative evaluation built
into system?

b) Is summative evaluation
implemented?

c) Are procedures fa= alternatian
based an evaluaticn evident?

V. CURRICULUM

A. Assessment

1. List of state certificatian
reqUirements is available to
srudents in vocational edmza-
tional training.

2. Faculty acts in advlsory capacity
in initition and impletl-ation
of state nertifizat:Lon
requirements.

3. Faculty revises untversity pro-
gram requirements rn keeping with
changes in state certiacation
requirements.

V.T.E. curriculum adviscry
comMittee,is used ItteneVer
curriculum reVisions are planned.

23 3

4/700

::ELLENT GDOD FAIR POOR

N % N / % N / %

4./100

1/25 2/50 1/25

1/25 2/50 1/25

YES NO NJA

N/ % N./ % N/%

3/75

4/100

-4100

3175 1/25



5. -Iferings .a voce 71Lonz-,1 clueation
=re adequ71te in nmther to serve
-mopulatior of stu.,:am:Is -rishing to
acroll.

6. :lass sizE lc rf.,117,at,.-- t,y

..-7Lbjectives of indi.7-ido a caasses.

7. l:ovisions are made_ 1f7cr flexible
c..ass structure an::.Ita-e=i:Mang

czganization

8. FFIculty con.Lacts por,r -=-_-,rudent-

laaching consu1tatL.Lc-7,7ith
Ilmudent teachers.

9. Imstructional proglam p=ides
student-teaching er=erienres t=
vocational area.

10. Instructional :program provides
supervision of student teaChers
in the vocational area by
Vocational area teamhers.

Instruct-nr-P1 progL,.m prcvides
ear]y field experiences cprior
to teaching experience) mf
students enrolled cm pre-servicza
vocational teari-p= educarion.

12. Early _field experience fo11ow-,K72/.
consultation is 7.7movided..

-13. Program includeE variety of
appropriat& insruct-inmal methalis.

14. Students pair7..dc=r,are setti=g
objectives,
and eyalirsr,-g---- -progress-

-YES NO N/A

N _1% NI% NI%

:175 1/25

:175 1/25

4/100

3/75 1/25

4/100

2/50 2/50

3/ 1/25

3/75 1/25

4/100

3/75 1/25

15. Teachere use results :If diagnostic
techniqn=s to inpr,----urricUlum. 3/75 1/25

16. Fa&aty-utilizes sunh:cleaching:
resources as.:

Para-professional personnel

Demonstrations ny qualifie6
individuals

34

24

2/50 2/56

4/100



lizLeld trips to actuaL

employment situation

17. Vocational education instruciona1
content is based on current
analys:Ls of needs', interests, and
abilit:Les of students.

18. Research results about learning
are considered in curricuium
planning for students.

19. Scope And sequence of offerings
are designed to challenge each
student.

20. Content is chosen rn accordance
with (a.-fined objectives stated
in behavioral terms.

21. Program stimulates independent
thinking and problem solving of
students.

22. Curriculum is designed to develop
required competencies including:

Requisite.skills

Desirable work 'nabos on6
attitude 4/100

Communication skills 4/100

Safety practices 3/75 -1_725

.23. Feedback from former studlenc
their employers is UsaU tm
curriculum. 4/100

N

r 4/100

NO N/A

N/% N/%

3/75 1/25

4/100

4/100

3/75

4/10C

4/100

24. Curriculum content' fs ciesigned z-
use instructional devices amd
techniques to accomodate various
ability levels and learning speeds.

. 25: Course outlines-are accessiEle.

t.)

-3/75 1/25

4/100



B. Evaluation

To what Extent:

EXCELLENT GOOD FAIR POOR

N / % N Z N/Z Nt%

a) Is list of state certification
requirements available? 4/100

Is curriculum Wxible to meet
reouiremeat needs?. 2/50 2/53

c) Do program planners have input
into formation of requirements
set up by state board for
certification? 3/75 1/25

d) Are program planners up-to-date
on current requirements? 3/75 1/:5

e) Is pre-service vocational
teacher education program.approved
by ,the-Teacher Training and
Licensing Commission? 4100

1) Are curriculum advisory committee5
utilized?- 1125 1/25 510.

g) Does program include variety of
appropriate in-class experiencs? 1/75 1/25

_

h) Does instructional program pr-
.Vide student-teaching- experio.rtres,

in vocational areal i730

i) Does instructional program pro-
vide supervision of student-

\

teaching experience in
vocatiomal area? 2 50 LI50

\ ,

j) Doesinatructional program pro-
vide\earlyfield experiences and
supervision in vocationakarea? 7150 L/2J

\

k)- 15 early field experience follow-
up conaultation prcvided? 1150

1) is post Student-teaching follow-
up consultation prcvided?

1,/nr.

2/50 :127,' 1/25

Does instr ctional content reflett
current tx71s? 2/50 2/50

3 6

26



NCCELLENT GOOD FAIR POOR

N/70 11/% NIX

Is instructional content based
upon identified Tirofessional
and technical needs of vocation-
al specialty area:2 3/75 1/25

o) Is content perceived as challeng-
ing bY faddIty and students? 2/50

p) Is student acquisition of
curriculum content evident?

.q) Are course outlines ou file?

r) .Is content of certification
courses based on empirically
identified co=petencies?

37

27

3/75

4/100
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VOC-ATIONAL _ EDUCATION
INDIANA UNIVERSIYY FIURD'OE UNIVERSITY

$elect Vocational Teachers

.Project Staff, Development of a Generalizable Model'for the Evaluation
of Vbcational Teacher Edgcation: W.B RIbhardson & C.E. Kline, Purdue;T.R. White, Indiana

SUB4TECTe Attached Questionnaire

poring the past year Purdue and Indina Universities have been engaged in de-veloping a model to evaluate vocational.teacher education programs in the Stateof Inaiana.

We arenow in the process ofdeveloping and refining instrumentsand need yout
itiO,Stance.You have been.randomly,selected.tO'rePresent'a.teacher inone of
tWsix:vocatiOnal education pro'gram areas. Enclosed.is a tentative qUestion-7

-paiteWhiclywe are Considerinti using'ob assess teachet perceptions regarding
.theit.jgre'-setvice-prepatationprogtaM We'would like yoU to.react:to the
-.J.ntrtment from your pbsition ds a voCational'agriculture, voCational home
etOnoMics, VOCational buSiness-and office, health occuPations, distribuitveedu-
Cation, Ot trade.and industiial teacher.

e'

,

Please read the-instructions on the questionnaire carefully. We want.you to
respond to the iteps in twO/DWays: !First, answer the item_as presented; Second,
-loOk ciitically at the item itselfand make any'comments. you wish About,the

i.e.,.clarity, intent, wording, etc.

Alecagse we ate uSing sapple, it'is most important that we receive a very. .

highpercentage..keturn on.ihis mailing. Your respOnse will have am iMpact on -

theavaluation bf vocational teachei educatiOn. and therefore we sincel,:ely.solicit,
,your cooperation-. Of course, your'response to- the questionnaire will be confi.

dentiaL

4hanyou for yoUr tiMe and effort.

41
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DRAFT

Vocational Teacher'Ediication Evaluation Questionnaire

. INSTRUCTIONS: Each.of the items below refer to some aspect of your pre-service
preparation ,as a vocational teacher. Please respond to each statement.in terms_
of your eXtent of agreement. IMPORTANT: 1) This instrument is designed for

.

use with all voCational teachers, inclUding vocational business and.office,
distributive.education, voCational home economics, vocational agriculture,
healtkoccupatiOnseducation, and trade.and industrial'education. Please use
your subject areas as your frame of reference, 2) Whemitems refer to vocational
faculty, that means those instructors who pr6vided you prOfeAsiOnal education in -
your subject.area: Similarly reference to experiences or.courbes refeis only to,
professional education taught or coordinated by vocational'faculty.

Then, after you have completed each item, please review
the items for a) clarity, ,b) importance, and c) wording.
Use the space beiow each item for comments.

1. The professional education Courses taught'by
the vocational faculty involved.a variety of
methods, such as field trips, seminars, guest
speakers, audic7visual materials, etc.

Comment regarding iteml

2. I found the methods used by the vocational
'faculty to be helpful in my teaching experi-
.ence.'

Comment regarding item:

3. My Atndent teaching experience was relevAnt
to my first teaching eXperience.

'Commen't'regarding

32
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My student teaching experience enabled me-
to,practice ,teaChing content similar to. that
.in my first 0-.eaching job.

Comment regarding item:

5: I had the opportunity to meet with practicing
teachers in.my subject area prior to student
.teaching, *-

Comment'regarding iteml
t- /

C

My Preparation program included field experi-
ences in (a) school(s) priew to student
teaching. Examples might include: a) program
observations, b) shadowing, c) interaction-
with secondary or post secondary students, or
d) assisting with youth club activities.

Comment regarding itein:

My field experiences helped me understand the
concepts taught in my professional education
courses.

Comment regarding item:

6

8. The vocational faculty consulted with me at
the time of my, field experiences.

Comment reOrding.item:,

4 3
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9. After student teaching the vocational
faculty. met with me to discuss the impli-
cationS of my student teaching experience.

ComAent regarding item:

o
o
4 ns

lb!
'PC 4

o 4 .0o 0 to a
44 0,

to gc cli cil

. . :/. ..

.

.

10.. At the ConcluSion pf my teacher preparation
program I.felt I was prepared to use a variety
NpUteaching methods.

Comment regarding item:

11. At the conclusion of my teacher preparation
program I felt I,could maintain adequate
discipline in-the classroom.

Comment regarding item:

12. At the conclusion of my teacher preparation
program I felt I could write objectives for
a course or program.

Comment regarding item:

13. At the conclusion of my teachénpreparation
program I felt I could develop a course but-
line.

Comment regarding item:

4 4
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14. At the conclusion Of my teacher preparation
Program I felt I could assess student achieve-
ment..

Comment regarding item:

15. I feel the content provided me by'the vocational
faculty was relevant to my needs as a teachei'.

.Comment regarding item.:

16. I have been able to aPply the.content taught me
bY the vocational education faculty.

Comment regarding item:

17. I waschallenged by the content tadght me by the
vocational education faculty:

Comment regarding item:

18. Th amount or quantity of..contentI learned in
my:teacher preparation program was adequate.

Comment regarding. item:
h.

19. The university provided me adequate jobplace-
'ment assistance.

domient regardinTitem:

33A
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20. The vocational faculty assisted me in job
placement.

Comment regarding.item:

21. I feei that the.university placement service
will maintain accurate records of my creden-

..tiale.

Comment regarding-item:'.

22. During, my teacher preparation vrogram. I.knew-
that the vocatiOnal faculty we e available

. for counseling.

Comment regarding iteM:

23. During my teacher preparation program I made
use of the counseling services available to
me from the vocational faculty. \

,

Comment regarding item:

24. During my teacher prepartion program I was
satiafied with the amount of counseling
services available to me.

Comment regarding item:

4 6
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25. Diming my teacher prepartion program I felt
that the vocational faculty were interested
in Providing me counseling services.

Comment regarding item:

26. During my teacher preparation program I was-
able to meet with the Vocational_faculty
(adviser) at the time,when comseling ser-
vices were needed.
-

Comment regarding item:

27. During my tearner Preparation program I feli
that the vocational:education library re-
'sources were adequate to my needs.

Comment regarding item:

28. During my teacher prepSration program I was
able to locate adequate instructional and
curriculum materials related to my sUbject
Area.

Comment'regarding item:

THANK YOU

4 7
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L._-:=DUE UNIVERSITY-
-,GRICU.LTURAL .EDUCA TION

OUILDING G. SCE
WEST LAFAYETTE, INDIAN& 47907

Dear

The State BoarI of VOcational and TeCh=ical Education has supported a'
r:ant to Indiana.and Enrdue Universities to develop,an evaluation Model
far Vocational Teacher Education programs i:2.7Indiana. Purdue has assumed
the responsibility for-instrumentation deveLopmentto be used in collecting
datafor the process criteria component-of the model.

Attached is a draft instrument 'prepareEby the Purdue research staff.
.This instrument concerns only the pre-service goal segment of-the total

. evaluation 'model.

The instrument is divided into five'areas: (1) Facilities and
Equipment, (2) Staff, (3) Supportive ServiCes,. (4) Program EvalUation, and
(5) Curriculum.

.Your help,is needed! We are sending the questionnaire to a selected
few Vocational EdUcation prz.,5ram area leaders and asking these people to
complete the questionnaire. The data received will not in any way be
identified or.used to make program area comparisons. Our dilly interest at
this time s to test the instrument. '.Wel would appreciate your filling out
the instrument as completely as possible. Please nOte'in the.margins, on
the back of the pages or by other means, questions, concerns and problems
you forsee or enCounter. Your frank, candid and honest appraisal is needed.

Sincerely,
1 /

4 8
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VO TIONAL TEACHER EDUCATION
ALUATION INSTRUMENT

Mission: Instruction
Goal: Pre-Service Education

Direct on for Usage

The attached insttument is designed_to provide-data relative to
the pre-service goal.of the on:Mission for VoCational Teacher
Education-in Indiana. This instrume t is for the teCording Of data
for a:specific program area, Le., Ag\icultUreEdutation, Business
EduCation, Distributive Education, Health Occupations,Home.E.conomics
Education; and Trade and Industrial EdnCation. Please note at the
bottom of this page the ptogram area,.-perSon Completing"the instrument,
institution'and'addresses, including phone nUmbers.

.
. .

The insttument is.organized into filie separate comPonents:
_

1. Facilities an&Equipment
2. Supportive Services,
3. Staff
4. Evaluation'
5. Curriculum,

Each of these.components has two types of
and (2) Evaluations. The. ASSessments ask the
formto asseas their program area relative to
There are three possible responses; yes, no or
evaluation questionsa.sk the evaluator to evaluate
a scale of:

-

questions: (1) Assessments,
person completing the
a series of questions.
not applicable. The

Excellent
Good
'Eair
Poor

PrOgram Area

Person. Completing FOrm

the cOmponents on :

Institution

Addreas and Phone Number

4 9
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FACILITFES AND EQUIPMENT

'Assessment

Nassrooms. and, laboraton\les meet needs
of nuMber of students.enrolled.

2. Cooperating schools or laboratory:
'schOol.S.meet needs 'of nUmbr of stu-

. dents. enrolled.'
. \

3. Commercial or non-classroom facilities.
meet needs of number of Students

\enrolled.
'\

-4.- Storage saace is aCcessUble.-

:\5. Space per pupil roomS meets state.,
recommendations4._

6.- Custodial serviCes are provided..

7. .MaintenanCe serviceS are provided.
/-

environmeht.(e.g. color, lighting,
and arrangement) is cOnducive'to
learning.

1lb Faculty Workroom is provided.

10. .Facility proVides

ventilation

heatiag/cooling

sanitation facilities

Pwater as needed-(labs,
drinkipg, showers)

emergencV exits

.chalkboards

bulletin boards

energy outlets

+rash disposal

displaV.cases

Equipment is maintained.

12. Equipment meetS needs of number of
J. students enrol,led.'

37



-FacilTes and Equipment (continued)'

Assessment

13. Laboretory equipment repre6ents
variety bf styles.

14. Laboratory equipment represents
of.prices.

15. Laboratory equipment is comparable to
that found in industry.

16. Spe Cial equipment needed for laboratory
situations is aye! !able .through industr
or community. resources.

Fire..extingOshere are accessible.

18. First aid kits are located'in
aboatoriee.

19. Sa ety quipment igaggles4 hard hats, .
etc 1 is worn. In. Laboratories lo comply
with safety standards.

. .

DupUic.tion machine Or service is
accessible.

21: Faculty hak input into acquisition of
equipment.

22. FUrnishinge are
clean.

'in. goód.repair
.

moveable .

\

23. 'Furnishings meet neede of number.of
students enrolled.

24. Audio visual equipment(e.g.p projc-
tbrs, recorders) is

P.ienti.ful
. \

in gobd-condttiOn

modern .

aceessible

'ConVeniently stored\
. .

organi zed
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Facilities and Equipment (continued)

Evaluvition

To what extent:

.a) Us Classroom instruCtional equipment
sufficient for providipg experiences

.

necessary to meet progeam objectiVes?'

). is laboratory:InstructiOnal_equipment
suflicient-.for proviOng experiences
ilecessary to m etpr-ogram-objectIves?

c) :are Classroom f cilities sufficient lor
providing exper ences necessary to meet
program object! es?

d) are.taboratot=y f cilitTes sqfficlent
forAirOviding experieRces necessary
to meet peogram objectives?

)
.

.Assessment

I.

STAFF

Faculty has valid I dlina teachees'.
licenses.

7. Faculty meets state requirements -f1)17
vOcatiOnal certification IP ai-ea An
which itteachesc

FaCulty poSsesses terminal .degrees-
approprUtte vocational-eeea.,

'facultyattends at Ueast.onePer year
of the following state Or natUbnai
professiona+ nieptings

zon4entiom

workshop

task force meeting

committee meetTng-..

S. F.a.culty beUongs tO.vocational edUcation
area-elated organIzO'ions..-

39
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. STAFF: (continued)

Atsatsmiint.

6.. Within pas+ five years at leas+ one
lacultymember has recciVed. nationaisl
Vocational education organization

7. Within paSt live years at-lemst one
faculty meMber.haS received State
vocational education organization award.

8. Within past five years each facUlty
.Member, has'made a presentation. at state
or national prOfessionai meeting.

, ..
.

9. Within'past.five y'ears'eacb faculty
member his submitted articie.for
liCation. ,

40. Faculty rieets State Board of Vocational
and Technical Education teacher'.
training requirements.'

'

Evaluation
7

To what extent:

a. is faculty certified. in.appropriate
vocational program area if such
certillcatiOn is available?

10 is faculty active ,in .apPropriate voca-
tional education professional organize-
tions?

is faculty recognized aS qualified by
experts outside institution?

o

SUPPORTIVE SERVICES

,Assessmen+

I. inter-library Vian facilities are
availible,to students.

.
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Supportive:ServiceS (conttnued)

AsteSsment,

2. Library:resources are avallablefor
vocatiOnal: teacher ediication programs.

3.',7:.Preservice.vOcational teacher.edUcatlom
.programS have library sUpart to 'meet
-needs..

Faculty'requests library and.rmedia\
additions.

5.. Students perCetva library rescarceS aS
adequate.'

-
6. Students perceive llbrary resobrdes aS

accessible..

7. Li:sting of: library resobrces related to'
vocationaLeducation As posted for-staff
and studentS.

a.° Office space is avallable for ,prograM
needs.

9. Olftce equipment" S eiVallable 'for pro-:
gram/needs. .

1 . Ron-profestionai staff is available to
support instructional program.

11. Teacher aii.des an&professional 'personnel
eire avaitable to assist-classr40m
teachers'

1 . Non-in'tlruCtional staff isavatiable
to suppqrt JnstrUctional program.

IA.. Supply and expense budgetvallable
:to meet Instructional program needs.

1 . AdmissIon crlteria are used In coun-.
.-selTng students.

I . Admission Criteria are/open s u-'
dents.

./ 16. Faculty:assumes responsibility for
gUldance.

54
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Supportive SerVices (continued)
!

Astessment

17.. .Students may obtain guidance Services
at any point in teacher preparation
program.

ttL Adyanced, students recommend guidance
services provided by teacher prepara-
ttuti program.

19. Faculty maintains office hours for
career guidance concerns,of students-

20.. Faculty operates academic advisement
programs for program majors without
biag,to program minors.

2.1. Availability o4 teacher OaceM'ent
assistance is known by students.

22. Teacher placement seeks vocational
teacher education faculty recommenda-
tions.

23. Teacher plaCement assistance uses
teacher education faculty linkages
with field.

Jeacherjlacement service includes
credential maUntenance.

25. Vocational teacher education prog.ram
.periodica 1 ly secures employment
histories of graduates'.

26. Vocational teaCh-er education 'program
systematically consults with first and
second yea'r graduates.

Eva I uationi-

TO what,extent:
0

are inter-library loan
available to students?

facilities

b):- are library resoUrces responsive to
needs of mre-service Vocational'
education. programs?. .

42
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'Supportive Services (continued).

Evaluation

To what extent:

c) does plan exist whereby faculty has
Unput into library acquiSttions?

d) do students perceive library resources
as adequate and available?

e) is list of Uibrary resources related to
vocatioWal ducation availabte?

f) .does program have adequate office-space
and.equipment to supOort instructional
prograrp?

'g). toes program have adequate non-profeS-
.slohal instructiOnal staff to support
instructional program?

.does program have, sufficient non-
.

---instructional staff to support instruc-
-tiooa4-program?

. i) ..dOes supply and expense budget (ist
for instructional program?

2

j) %Is list of admiSsiOns criteria used .

to counsel students'into vocationat
- teacher education programs?

10 are admission criteriaavallahle to
students and.sfaff?

I) does vocational faculty assume
responsibility-of guidance

m). are guidance services available to
students during vocational teacher
.education programs?,

.e

n) do'7students perceive gUidance services
provideC.during vocational teacher
educatio6 programs as being helpful?

6) Us faculty accessible for instructional
consultation with.stUdants?

4 .5 6
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Supportive Services (continued)ii

.Evaluation

To what extent:

p) does faculty provide academic advise-
ment to vocational termher education

,.program majors?

11

q) is teacher p acement assistance
provtded?

r)- does plecement service utilize expertise
of vocational teacher education faculty?

s) does placement service jinclude
.maintenance ofcredentials?.

tl does. program maintain reCord of
graduates' employment histdries?

does program have.plan on file for
.follow-,up consultation of first
jand second.year teachers?

PROGRAM EVALUATION'

Assessment

I. Each program cycte i'ricorpbrates
formative evaluation.

2. Eich program cycle culminates in
summative evatuation.

3. Each su.cceedtng program-cycle is
modified through' use of summative
evaluation.

4. Program feedback' Vs evident-.-

o
Az.

-5
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5. PrograM Mekes changes based on evelu-
: ation results.

57
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PP.ogram Evaluation

Eval uation

To what extent:

1

co nt nue,d )

ts formative.evaluation built into
.System?

b) is sUmmative evaluation implemented?

c) are procedures for alteration based on
evaluation evident?

'As4eSsment

I. List of state tertifidation requirements
is.avallable to students in vocational
educational training.

2. Faculty acts in advisory capacity ln
initiation and Implementation of stat
certification requirements.

. faculty revises university prOgram
requiremehts in keeping wjth changes i

state certification requirements.

4. V.T.E. Curriculum advisory.committee
is used whenever curriculuM revisions
are planhed.

5. Offerings.in vocational education are
adequate in humber to.serve-population
of Students wishing to enroll.

6. Class sUze is regulated by objectives
of lndivklual Classes.,

. Provistons are bade for flexible. class
structure and ieachirig.organization.

8. FaCulty conducts. post 8tudizint,teaChi.ng
consultation with student teachers.

45
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CurricOlum (continued),

Assessment

9. Instructional program provides stu'dent-
teaching experiences in vocational area.

InstructIonal program provides
sppervision of student teachers in the,:
vocational area by vocational area
teachers.

1.1.. instructional, program provides
early field experiences (prior. to
teaching experience).of students
enrolled in pre-ser4ice vocational
teacher education.

12. Early field epxerience follow-up
consultation is;provided.

13. Program incrudes variety of appropriate',
Instructional methods.

14. Students participate,in setting
objectiveS,- Planning activities, and
evaluating their progress.

15. Teachers use results of diegnostic
techniqbes to improve? curHculum.

16.. Faculty utilizes such teaching re-
sources as

para7profess1onal.persOnnel-
demonstrations by qualified
lndivids
fieh trips to actual
employmerv+ situations

17. -Vccationar-educatIon insfructioiial
'content is based-on current analyses
of needs, interests,' and abilities of ,

students.

18. Research i-esutts about learning are
considered in curriculum plannin9
for students.

- '19. _ Scope ahd sequence of offerings are
designed to challenge. each student.

5 9
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Curriculum (continued)

Assessment

20. COntent is chosen.in accordance with
defined objectives stated in behavioral
terms.-

21, Program-stimulAtes independent thinking
and probleal solving of students.

22. Curriculum is designed to develop
)-equired competencies including

-requisite skills

requisite knowledges

desirable work habits and
attitude

cOmmunication skill-s

safety nractices

2 . Feedback from .former students and their
employers is used to improve curriculum.

24. Curriculum content is designed to use
Instructional devices and techniques
to accomodate varioUs ability levels
and learning speeds.

25. Course outlines are accessible.

'EValuation

To what extent:

a) is list of state certification require-
ments avatiable?

4,-
4-4

b) Is currjculum flexible to meet require-
ment meeds?

c) ,do program planners have input into
forMatjon.of requirements set up by

-

state board-for certification.?

d) are program'planners up-to-date on
current /requirements?

6.0
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Curriculum (continued)

Evaluation

To what extent:

Is pre7service vocational teacher educa-
tion program.ApprOved by the Teacher
Training and Licensing Commission?

.1) are curriculum advisory committees
utilized?'

;N?

doel:prOgram include variety of
z7;propriate in-class experiences?

.Cces-instructional program provide
.t/dent+teaching experiences in voca-
t7onal area?

f) :toes Instructional program-provide
%;upervision of student-teaching
experience in vocational area?

does inStructional program'provtde
early field experiences and super-
vision in vocational ared?..

k) ts early field experienCe follow up
CoAsultatiOn provided?

I) is post student-teaching follow-up
consultation provided?

does inStructional content reflect
current trends?

n) is instru_ctional content- based upon
identified professional And technical
needs of vocational speCiality area?

is content perceived as challenging
by.faculty and :students?

) is student acquisition.of:curricUlum
content evident?

q) are course outlines on file?

r), is content'of certification courSes
based on empiriCally Idenfilled
competencies?

6 1
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VOCATIONAL EDUCATION
INDIANA UNIVERSITY PURDUE UNIVERSITY

TO: Vocational Teacher Educators
i

Vocational Administrators
t

\\State tsoard Staff---- /
Division of Vocational Educatibn Staff
Indiana State Board for Vocational and Technical Education

FROM: Project :Staff, Development of- a Generalizable Model-for the Evaluation
of Vocational Teacher Education: W.B. Richardson & C.E. Kline,-purdue;
T.R. White, Indiana

.

SUBJECT:- Dissemination Conference, Model for the Evaluation of Vocational Teacher
Education- .

.During this past ye'.ar Indiana and Purdue Universities have cooperated in a SBVTE.
project to-develop a 'state-wide model for the evaluation of vocational teacher
education. On-June 4 a\conference.will be held to inform key voCational personnel

/ in Indiana of the coMponents of the-model and its recommended implementation.

.The model consists of missions, goals, objectives,. and criteria that are deScriptive-
'of.vocational professional development.- Throughout the development process input
.has been received from an:advisory.committee which inclUded representatives from

. teacher education, local vOcational administration,.and the,state board staff..

The conference will be held from 9:00 a.m. Until 4:00 P.m., June 4, in the Roof
Lounge of the Student Union Building on the-IUPUI- campus, 1600 West Michigan Street,
Indianapolis. Since space is limited to 100Lpersons, you are requested to return
the form below in order to reserve a place. in./addition, you will be mailed a
Visitor's Parking Permit to facilitate parking at the building. The program agenda
and parking permit will be mailed upon receipt of your reservation.

We hope you will be able to attend this ioportant conference.

Tear Off and Return by May 15

plan to attend the Dissem4nation Conference for the Vocational Teacher
Education Evaluation Model.

Name

Address

Return this form to: Thomas R. White.

Indiana. University
223 South. Jordan .

50.
6.3 Bloomington, Indiana 47401

Agency



AGENDA

DISSEMINATION CONFERENCE

GENERALIZABLE MODEL FOR TEE EVALUATION OF VOCATIONAL TEACHER EDUCATION

Student Union Building, IUPUI, 1300 W. Michigan, Indianapolis

June 4, 1976

9:00 - 9:30 Registration and Welcome

9:30 - 10:00 Overview of the Project

10:00 - 10:30 View from the State Board Staff

10:30 - 10:45 Break

10:45 - 11:30 Project Design

11:30 - 12:00

12:00 1:30

1:30 - 245

a. Procedures
b. Model Development
c. Implementation and-Usuage

Orientation to Group Effort

Lunch (on your own)

Group Participation

2:45 - 3:00 Break

3:00 - 4:00 Summary, Evaluation, and Conclusions

6 4



DISSEMINATION CONFERENCE

EVALUATION

Please indicate the group you are representing by chocking one of the agencies
identified below:

Teacher Education Institution
Local Adsdnistration

Division Staf7"444"*.at Other (please describe)

Instructions: Each of the statements pertain to'the teacher education evalu-
ation model and this conference. -Please indicote the extint to which you
agree with the statement by circling the appropriate number between 5 and1. /f.you encircle a-"5," that indicates.that you stro,gree with the
statement; if you encircle a "1," that indicates that you strongly di?3a9ree
with the statement. The numbers "C" "3," ands"2" represent corresponding
degrees between,strongly agree And strongly disagree.

1. I feel I understand the conceptITIal basis for
the evaluation model.

2. I agree with the conceptual basis of the
evaluation model.

. 'I feel the fudctions of vocational teacher
education are adequately indluded in the model.

.4, I feel the model can'be applied to the teacher
education institutions in Indiana.

5. / feel interest in-evaluation of teacher
'education is present in Indiana.

6. / feel communicetions within institutions can
be improved through this model.

7. I feel communications between LEAs and insti-
tutions can be improved through this model.

B. I fee/ the model has accounted for the variables
: associated With vocational teacher education.

9. I feel thiS conference explained the model
. development proiect.

10. I feel this.conference ProVided you the
.opportunity to explore your-concerns about
pocational teacher educatiun evaluation.

.52 65

Strongly Strongly
Agree Disagree

5 3 2

5 4 3 2 1

5 4 3 2 1.

5 4 3 2 1

2 1

4 3 2 1

4 3 ' 2

5 4 3 2

4 3 2 1

3 2 -1



DISSEMINATION CONFERENCE

A'state-wide dissemination conference
\

Indiana-Purdue Untversity

attend the conference were
\

all eivision of vocational

vocational administrators,

was held June 4, 192-6 at the

Student Union-building in Indianapolis. Invitations to

sent to all identified vocational teacher educators,

education staff, all State Board Staff, all local

all State Board members, and selected administrators

from post-secondasy vocational/technical education.

.The conference program included:

A ptesentation of the conceptual basis for the
model development project,

/

2. A discussion of the model and its components, and

3. Aidescription of the procedures used throughout
the project.

In addit'On, Mr. Don K. Gentry, State Director, of Vocational Education

and Executive Officer of the Indiana State Board of Vocational Technical.-
.

:

Education, presented a status report on vocational
/

:

state', his views on the future of such activities,

imodel pment project..

teacher education in the

and his reaction to the

Follow/rIghesepresentations, the participants were divided into small

groups to discuss the implications of specified sections of the model: instruction

mission, research and development mission, and service mission. At the

conclusion of the small group discussions; group reports were made relative to

each of the topics discussed. Comments by the spokesman were

projeCt staff and will be considered as input.into succeeding

the project staff.

At the conclusion of_the conference an evaluation

And responses collected.concerning ten areas relating to the total project.

received by the

activities-by

-

instrument was distributed

-7
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A summary of these responses is contained in Table 3 of this report.
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'TABLE 3

MEAN SCORES OF PROJECT RATINGS BY DISSEMINATION
CONFERENCE PARTICIPANTS

(5.0 = strOngeSt agreement, 1.0 = strongest disagreement)

Item

1. Understanding of conceptual_
basis of the model

2. Agreement with conceptual
7 basis of the model

I
\____ Adequate coverage of teacher

education functions

C. Application of model in
Indiana

5. Interest in evaluation:
ok teacher edUCation.

6: Potential.for model to
laaiprove inter-university
communications

7. Potential for model to
improve LEA-institutional
communications,

8. Agreement that model has
accounted.for variables in
teather education

9. Agreement that conference
explained project

10. Agreement that conference
provided opportunity to
explore concerns about
teacher education

Total
Group n ="28

Teacher
Educators.

n = 16

State
Staff
n = 3

Local
Adm.
n = 9

4.07 4.25 4.00 3.75

3.18 4.00 3.66 2.87

3.22 3.38 3.66 2.62

3.70 3.94 4 33 2.87

4.62 4.25 5.00 4.37

4.37 4.62 5.00- 4.12

3.43 3.43 4.00 3 62

3.03 3.25 3.33 2.50

4.37 3.87 4.32 4.37

3..74 3.69 4.33 3.62

6 8
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PROJECT STAFF

Indiana University

Dr.:.Thomas R. White
School of.Education
Indiana University

' I

Directors

Purdue University

.Dr.,Charles E. Kline '
Departmentof Education"
Puraue'University

.Dr. Will*am./B. Richardson
DePartment of_ Education

-.Purdue Un versity

Graduate Assistantg

..Mr.-Terry Thompsn
. Indiana Un versity

Mr. Dan Duboig
Indiana. University

. .

Ms. Ora tee Roberts
Purdue U4iversity
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FINANCIAL STATEMENT FOR FINAL REPORT ENDING June 30, 1976

(Date)

Project Number 30-75-C

ITEMS
.

. jrojedt Budget

. FY 1976
Tocal Expenditures

, .on Project

End of

Project Balance:

Agency 'Federal Agency State/Federal Agenty. State/Federal

DIRECT EXPENDITURES
Q-

1. PeAonnel $ 7,670. $3,878.83 $3,791,17
L

2. Contractutl servicesj 1,180 1,585.63 (405.63)

3. EmploYee benefits 1,537 796.74 740.26
.,

4. TraveL 200. 143.04 .5'6.96

'5. Supplies and materials
.. .

1,146 1,219.76, ( 73.76)

6. Comainications(include
'

phone Calls, printing) 200 107.37 92.63
a

7. Properties'(rentals or

Turchase.of.equip.)

C. Ftalities .

9.,-Product production and

dissemination

10. Project 'Evaluation

INDIRECT EXPENDITURES
.4

$1,193 $1,198 ...

-0-

TOTAL EXPENDITURES

$1,193 $11,933 $1,193 $7;23.37 -0- $4,209.63.

Dr. Mary j. Penrdd

.Project MonitOr

60

'Direttor:.

LEA:. .
Purdue University
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FINANCIAL STATERERT FOR QUARTErippitm.-

Itais

A. DIRECT COSTS

1. Personnel

Project Budget ,

FY 19

State/Federal

'Project Number
3175 7c

Total Expenditures

\To Date:

2. Contractual Services

3. Employee Benefits

4. Travel

5, .Supplies and materials

6. CommunicatiOns (include

phone calla, piinting)

. Properties (tentals or

yurcbase of equipment)

B. Facilities

9. Product production and

disseiination

10. Project evaluation;

IL INDIRECT COSTS

C. TOTAL COSTS

Total Unencumbered FUnds $

M. J. Penrod

Project Monitor

$7,001.00

875.00

1,050.00

450.00

200.00

300.0

$4,104 1$2,992.95

$4404. $10,261.00 I2,992.95

State/Federal

$6,246.62

876.25

869.13

325.30

189.96

295.71

Pro ect Balance.:

49L State/Federal

$7.54.38

- 1.25

180.87

124.70

10.04

4,23

7 /.78 310.22

`

$8i8T7.73 $1,383.19
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