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"IDENTIFICATION OF COMPETENCIES AND RELATED EVALUATIVE CRITERIA

FOR VOCATIONAL EDUCATION'%EACHERS SERVING HANDICAPPED LEARNERS

CHAPTER T

INTRODUCTION

Background of the Study

The quesfion of whether all 1eafners haﬁe been provided the pppor:
. )
tunity for a quality education has been posed in the past decade. As a

 result of this :inquiry many protests against the inadequacies existing

in this country's educational system have been voiced.

/ .
v

One aspect of this coﬁntry's educational system‘which has received

.

strong criticism is vocational education. For many years vocational

i

_eduég£ion has been limited tbia.small number of learners, aﬁa'ipqgomé
educational systemé has not been dffered. This iﬁadequacy_has Seen-oger—
come to a large extent.becauéé.of a strong effort bf the citizens of.this.

:, country who éncburaged the fedérai gdvernmeﬁt to suppor; vqgétional edu-

. cation programs. Cne may conclude thét the positive results of voca-

ll tional training h;ve been recognizéd by the citizenry as an inteérél
lpaft ?f.education.for'all/individualé. : _ o | .

. : . L., :

" More recently concern has been voiced that career education is not
being adequately provided for in this country's educational system.
. 3 ‘
Like vocational education, it has also received strong support from

federal‘dollars for development and implementation.. However, due

3
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to the educational philosophy of Americans, career education has suf- . .

o

' fered some serious setbacks and much work is yet to he done hefore it

is satisfactorily implemented. -

© +

* 7 Another goal which has existed sirfice the bterinning cof formal
-education is the provision' of quality education for the handicapped
learnex, however, only limited success has been achieved. Special

education has taken the leadership in providing an envircornment wherein
[ - . -

the handicapped leérner could'develop eduéationa]]y. Special education's.
focus on handicapped 1earne#: hﬁé cmphasized.the acaderic ares» of edu-
cat%pn; but b;s prqvided little if‘ény training-for recessary vocaticnal
skills and work.édjuétment.AOn]y through a totally interdiscinlinary
edﬁcational qurriculum.can the learner bhecome a se]ffsufficiont produc-

tive member of society.
Yocational education has been charged with the responsibility of

fulfilling the vocationuzl nceds of handicapred learrers. Yumerous new

~and innovative programs have been developed to serve the handicapped

learners vocational needs. However, these programs are much like

special education programs in that they .address only one sesrent of

—_ B I3
- I

_ the handicapped learners need=, and not the.total learner.

Only limited attempts have heen made te develop proprams which are.

designed to educate the handicapped learner totally, (ie., academically

and vocationally), whereby the learner can-becore a self~sufficient

L4 —

productive individual upon completion of training. One such prerram

i CéOrgia’s new Vocatienal Fév-ation Marencss Proeys (2727, ivitiated
in 22 comprehensive bivh ¢~hoels in the aprin~ of 97/, This nee edu-
Q.

- - : :

< v
k
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and academic skills (the total leagner) and, thereby, become employable

in & chosen occupation, and (2) that the'handicapped learner, once

employed, will-ultimately achleve satlsfactory vocatlonal ad1ustment -
N

The two major problems’ wh1ch have faced this program from the

beglnnlng are as follows. (1) deVeloplngca set of procedures to follow

1n (or be performed in) the development” 1mp1ementat10n, and evaluation

- ¢

4

of the Vocatlonal Eoucatlon Awareness Program, (2) the tralning of
unique vocational. educators (Le., Vocational Specialists) to conduct

the program for secondary handicapped learners. B .
. . , ‘ o _ o
. . [ S
The first major problem, that of identifying and verifying a set
~ . : . ° a . /'

/ . . . . .
of procedures, has beeq attacked from the very beginning of the program.

Through a joint effort by'the Vocational Soeciaiists' Dr. Freeman Eads

n

the Unlver31ty of Georgla and Don Hogan, State Department of Education,

a systematlc program design has been defined and w111 be implengented 1n
a tra1n1ng workshop July 28 through August 15, 1975. The_maJOr elements
for the program include the following' (1) each class:fled.handicapped

learner w111 be edtcatlonallv assessed both vocatlonallv and academically,

&

and an educational prescrlptlon will bhe develoned based on the assessment
/

data and the educatlonal opt:ons in the school and community; (2) once

the educat10na1 prescr1pt10n is written, the handlcapped 1earners w111
; /
be ma1nstreamed in regular academlc classes to develop the necessary

7

academ1c skllls to enter into a vocational c]uster as detailed in the
prescriptions; (3) once the necessary academic skills are developed,
along with identified behaviors and attitude modifications, the handi-

o

caoped learner will be placed in a specified vocational cluster until -

4 . : ” . ’ o . W

the ‘learner has developed to the highest -functioning level possible;’
(4) upon development of the skills in the vocational cluster, the

7

7
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learrver will be placed in a"cooperativé‘tiaining.station} and (5) a

The following structural schewatic developed by Doug Gill,’Voca-~

.

<

3

. three year follow-up will be’condUCted on each handicapped learner.

tional Specialist, will provide the reader with a pictorial view of

the systematic program design,

RPEOQ ORI

BEZRRITOHD W 0w

STRUCTURAL SCHEMATIC - =
PHASE I PHASE 1I PHASE 111 PHASE 1V a
Inservice °|. | Adapted Performance . Specific
for Process Based - Occupational
Educators . Education & Objectives & Skill
e 7 . Academic Vocational Training
Assessment -Assessment |
= b
[
"PHASE' V PHASE VI° PHASE VII o
Controlled Job . Follow—up
Envlronment Placement of
WQrkshop Assistance Participants
Process

3

2

-

Re-~
Evaluation

aThe second maJor problem fac1ng VEAP is tha development of a

tralnlng program for the new Vocat10na1 Speciallsts

a

t although extremely 1mportant

C

.This Problem,

could not be solved untll the VEAP

. program's .elements were defined and a JOb descrlptlon was developed

for the Vocatlonal SpeClallSt

lthas p0551ble to begln the development of a tra1n1n

\
e

new

l .

°

Vocational Spec1allsts .

- 3

190

v

g program. for .the

_With the. cofipletion of these obJectlves



The first'p?ase‘of developing a training progrém for the Yoca—-
tional Specialist was the idéntificatioﬁ and the verification of‘the
pédégggiqalfcompetgncies aﬁd-evaluative criteria required for asseséing.
the degree to.which fhe cdmpétencies have been developed. |

‘Qhe Diéision of Vocational Educétion, College of Education, Univer-
ot sity Qf Georgia adopted the compe;enéy—based teacher education theory
and process.apd is curréntly striYipg to develop all;new training pro-
grams, and modié§ia11 ekisting‘training prograﬁé’fb the comn;téACy

based educatidnal theory and process.

° o Purpose of The Research Study

! .

Thé research study was designed to identify and verify an initial

list of pedagogical competencies to be'demonstra;ed by each ‘Vocational®

Specialist and to specify criiteria to be used in assessing the ideﬁ;if,
»+« fied competencies. (Section B. Developmental Program, State Prdject

°

No. 5405.)
The competencies to be identified were classified as those

specifically performed’by the Vocational Specialists in fulfilling

&

¢ the duties of their positions. General competencies performed by all

vocational teachers not appropriate to the specialist duties were

excluded. The related criteria for asgessment of the competencies
3 / £ . . . - E4 - N .
were to be stated in behavioral terms.:0htaining descriptions of the

S

learners, Vocational Spec;alists? and.descriptive informatin;pOncern;.

ing the Vocational Fdueation Awateness -Program was another purpose of

. ) e A ’ _
the study. o - : |

- ° . .
o ° LA

O
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C e © - » Ohjectives of the Pesearch Study

‘The research -study was designed to:fulfill the following ohjectives:
* . N : . ’ .

(1) to describe the population of: learners, Vocational Specialists and

- ¢ L /

W, . C e - » L
thé Vocationat Education Awareneé% Program: (?) to identifv an initial
e Ny - - ’

listing of pedagogical cormpetencies to be demonstrated hv each Vocational

.

Specialist; (3) to veriﬁy this initial list of competencies using the
Vocationpal Specialists as the panel of experts: and (4) té develop the

-

related criteria for assessment of each competencv identified.’
The, objectives of the research studv were fulfilled tv generating

answvers to the following specific research auestions:

- 1.” What are the descriptive characteristics of the learners heing

,r

. ' . . . -g;.- . .
served by the Vocational Fducation Awareness Program? ~
N - A . . ¢ 3 -

P

2. What are the descriptive characteristics of t

. N

he Vocational
. 'l. ’

" Specialists? .
. ot . ( .

' 3..:WHat are the descriptive characteristics of the Vocational

\ -
Education Awareness Program? .

4. What are the performance roles under which the. comnetencies

N .

. should be clustered? ..

5. NWhat aré the pedagogical competencies to te included in an

initial list describing the perfgrmance ohiactives of the
. A\ oo . o '
Vocational Specialist?

T

BN - 2

6. What dégfee of impnrtanée will the Vocational Specialists

place on eacﬂ of.thg competencies? A TN l ‘;
7. ﬁow ffequgntly do the Vocational Speéialisté nerfqyﬁ t%e_com~ .
Detenciés.as tﬁe& are suhmi;ted'uﬁder_thei; rgsnective.roles?'
8. What method .is more anpronriate/fér/evnlua?ing the V;caiignal
Specia;istg per%ormance of thé,cdmpetenciesg . |

“ 1) .
. . -
- .o : ) i

- . . | 123 | : - g



e e - o . . . /'

S , ‘ {'9..What_is_the most appropriate time period for evaluating .the

ARE

a

'Vocational'Specialists’for-each competencv?

o

Definition of T

fr-——?ﬁf—f*f‘*f%f“ 1lhe following terms were defined for Lu. « ..ch study. Gthér-

,4:_7' . terms‘usediin this_study uere'considered‘to'be.self-explanatorv.'_
'Vocational Education_AwarenessfProgram (VEAP)'F an interdisciplinarv .

approach to a secondary level exploratorv, prevocationa1, vocational,

°

o ?nd related services _program For handicapped learners designed to
- . . / .
,~3§sistothevlearner in;becoming a_Self—sufFicient, productive member.

e -

- .
>

._wof.society.“_f ’ Al‘ﬁ I — \ L R

Vocational QQecialist (9pec1alist) - the coord1nator oF existin? school

ﬁww‘jand community resources for the deve]opment and imnlementation of the

‘./-.

: prevocational exp]oratorv, and vocationa] program 3%s1gned to assist

e v athe handicapped learner in hecoming a qelf suFFicient 1ndividual ' .
Handicapped Learners —'learners“who"Fécause o$“their‘handicappinF
} i

T . e,

R ~condition are unable to succeed in vocatlonal pregrams. designed for

'learners without such handicaps, the handicappin? conditlons are catez

. |

x ;o gorlzed as l) communication d1sorders, 2) mental dev:ation, ?) sensorv

'handicaps, 4) neurologic, orthopedic, and other health impairments, and

N

5) behavior.disQrders.: . .h» . . . .. o “ )
e R . - - : OIS . - . ‘. L G

I

Lompetencies (Performance Objectives) — knowledges,”skills, and affec-

. v Sl : . .
tive behaviors to be demonstrated bv,the Viécational Specialists which;

are derived from explicit conceptionq of the teacher roles;Lstated in .

~ . c lmeasurable terms and-made public 1n éﬁvance, sets ‘of knowledges. skills

" . o e :

T

SIS and ffective hehaviors of the Spec1alists he]ieved to. he essential in

[ERJXZJ, DA - o . e

Aruitoxt provided by Eic:
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K . " LY v R - :
facilitating the achievement of the handicapped learners.

Role ~ a major functionfor,duty of'theQVocational Specialist under which
) .. oo N ¢ o

general and more specific competenciesiare identified and classified.

o> ‘-m.‘ ' . ) L N : '
Evaluation Criteria - behaviors listed under each competencv using the

'Tax0nomy of Educational 6hjectives (Bloom,']956:=Krathwah1 196h) serve

r

as the evaluative cr1ter1a. performance of these hehav1ors wil] indicate

the attainment of the competency. . T T
. N )

[y : o

.Competency Verification - the importanceé assizned to each compétency by
. . N : . ° Al .

]

. the Vocational SpecialiSts using a five point scale. . R
T o« 0 ~ Assumptions .

. . . . o 4
The assumptions made‘in this research studvaere: (]) that the

¢

11st bf 399~ Vocat10na1 qucation Teacher Comnetencles develooed hv T e

-
-

the Divis1on of Vocational qucation, College of qucat1on, Universitv

i - RN . .

<

) of Georgia, was a sufficient base from which to bepin initial identifi—

¢

’ cat10n of teaching competencies required of the Vocational qpecia]ists‘

(2) that the . 1ob descrlption of the Voéational qpeclalist, as developedf
. . 1 TR 1
jointly by thebUnivers1tyuof Georgia and the State Department of Educa-

. o
¥

tion was'adequate for détermining performance roles of the’Vocational

SpecialistS' and (3) that the 22 Vocatlonal °pec1a11sts would be the

most’ knowledgeable group to respond to the questions asked ahout each

-

Q

[ERJ!:‘.;.“

Aruitoxt provided by Eic:
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% . Limitations

. . "
o . '
l

pants included the 22 Vocat10n11 Qpecial:sts ‘in the State oF Georgia'

Ley

.(Vocational Administrators'were'not included'due_to their lack of know—

n

.t o . - 1d L o .

The 11mitations of the research studv were' (1) that the partici-



'

'ledge about the new positionm.) (2) that the findings From this research

study were used only to describe, compare, and exnlain, and in no way

d

were they used to make personal value iudgements as to the effectiveness

o

€

of afpgrticular/Vocational gpecialist: and (3)uthat no_immediate attemot’

’
!

was made to develop curriculum, preser or inservice, from the findings

of this research study, but -that « i an mpt will be made in the future.

' Organizationdof the Présentation
B A
. P
The remainder of the’ research study is subdlvided and presented in

four chapters. Chapter II, Review oF the L1terature, consists of reJated

A
/
literature that supports the need for a studv of this nature and that

‘.
- . 4

focuses direCtlyﬂon competency;based teacher education programs which

N

are intended'to “meet the needs of handicarned;learners.

Chapter III Methodologv of the Qtudv, 1ncludes all procedural

1nformation related to the studv. This chapter 1ncludes the following

v

types of information; an 1ntroducti0n des1gn procedural methods,

instrumentation and data collection analvs1s of data and a time sche- s e

dule of*events.- . "

.,"

. : Chapter 1V, Presentation and Interpretation ofrthe Findings, in-

/
o b

cludes the total analys1s of sthe data and states the results and findinps v

¢

'“of the studyL_The results and'findings of the study are stated hoth,qualif.

tatively and quantitively, and are presented 1n the form of . -tahles and

;___7C--——~“written explanations. C o . , : _ ; i

ERIC

Aruitoxt provided by Eic:
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The last chapter of this study. 1s Chapter V, Summarv, Conclusions,

and Recommendations. This‘chapter s a cu]mination of - the nreceding chap-

.ters, and-provides an overall summary'of the studv.3;

' The study concludes wirh the Rih]iographv .and Appendix- section. The

K
Appendix section w1ll-include a copv of hoth instruments used in the studv. .

1b
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CHAPTER II .

-

* REVIEW OF LITERATURE

&

S S Lon

A revieu of théclitefature concerning competency based teacher

educatlon as 1t relates to the role of vocatlonal educatlon in meeting

the needs of the- handlcapped learner was undertaken This revieéw had - -

four broad obJectlves: (1)_to support'competency based teacher educa-
. . . . ’ . . ﬁ,"

tion in vocational education; (2) to support the use of the Taxonomy of

~Educationa1 Objectiﬁes_Cogniti?e Domain (Bloom, 1956) and the Taxonomy-

- k) . ~

i,odeducational.Objectives Affective Domain (Krathwahl, 1964) f£ he

development of learning mbjectives;-(3) to support the.developm: . of

A L. . < Lo
3 P .

'training programs for :he-purpose of preparing.secondaryﬁleVel”V\ca-
'tional bpec1a11sts to vack w1th hand1capped 1earners, and (4) to

support the method used for 1dent1fy1ng ané verlfylng the competencles

for the Vocat10na1 Speclallsts o : o T

. In an attempt to substantlate the.significance of this'study, the

_following indexes -abstracts, and'reviews of research were examined-

-t

DissertationuAbstracts Isgarnational—~ERIC nEncyclopedia of"Edu;atlonal

.Research, and Educatiomal Index. No. attempt has been made/to”EE/ 211,

-

o

" inclosive in this litir==zre rev1ew; however, current trends .in voca-
A X L , |
tional education are imextified. ‘ : o
. - . ' . v e
. :
A6 o



Compefenéy‘Based Fducation , '
. K - ~ y i R

Vocational education must provide teacher eduﬁation DfogramS'which’_ . /}//

‘are in touch with and responsive to the demands of. the "real world". o L

. . - -‘.. 5:‘;; . : ) . .
" Teachers must possess those skills and ahilities needed to develon and
. - ’ - . St . N coL . .

'p;Qyidﬁ_gdycatibnal programs which

are relevant to our changing society

1

and which preparé.sfudents‘to cope'&itﬁ'these chanﬁeé'(ﬁduston.aﬁdﬂFowsém;
1972)J Aé the skills and aBilitiés necessa;y t* onter occupationai greaé
Becomé.mdre and more sﬁecialized;~the.demand»Fof fesphnéive and rélevént
vocétiongliﬁéacher.education incre;ses.'Vocationalleducagion ﬁrograms
;must.help-teagpers devélop“the ékills and'abilitieé nequéar&'gohmeEt

hnl thésa reéponsihilitieé.'Cdmpeteﬁcy.baseﬁ céa:her édpcat;nn'ﬁroviqu.the

means to do this (Houston and Howsam 372: Fohnson and Shearron, 1971).

i

r.

" There are numerous characteristics oF competencv based teacher educa- )
tion programs which distinguish them ‘“~~rr —%e traditional teacher educa- -
.. < . v o ' N . . . .
tion programs. Some of these characteristi-:s are: (1) learner achievement o

more closely resemhles needed job skilZs: (7) evaluation is criterion- ¢

2
LI

Coh X _ _ ’ RN o . o
referenced - (i.e., the learner's act ‘.zvememt is compared to the comnle-

K tion of stated chjectives and specifii ° eriteria): (3) entrance requite-
: ' 2 . B
ments (Johnson, 1922){ Tﬁese character-isitirs are common to mbst competancyv
,based”education programs hut have épecin1 ~-nificance for the Vocatjor.=1

Education Awareness Program. The Vocs! ‘nnal “ducation Avareness. Prograr

— 5 v . o . .
, by mature of its focuélng\on a variet ¢ @@ rners with varied abilities
s . : _ ers ‘ 103

o

;meaﬁﬁ“h%ﬂﬁf%éﬁﬁiﬁﬁmﬁﬁﬁﬂifiﬁﬁﬁ“FﬁhU1reS'a Ebt:T*”"%Jéx1b]e,éducatioﬁal an-—
proaqh. Thiéfapproaéh mustthe qapableiof nrov‘diqﬁ~the Vocat;bnal ?néf
cialist-with'felevant andnmeaningful 1er‘ni~w,é¥nerienceé &hich:direttlv'
relafé té thé‘ne;ds of ’‘the handicanﬁed dparner. This is.accom;iished hv

tailoring learning experiences around -.qu.-ed joh skills and'by nrovdding

-

-

relevant field experiences for the Veratier i Specialists. X
Y. .

ERIC | |
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1]
Taxonomv of Tducational Oh1ectives

The structure’prov1ded by the Taxonomv of qucatlonal ﬂbiectlves

as developed by Bloom and Krathwahl is educationally: and logically

-cons1stent (Payne, 1974). ‘The Taxonomy represents an educational'

12

'VCognitlve Domain. . _ s o ' ' ;'»

system because the categories correspond to teacher concerns in de—

veloping curricula and selecting learning expreriences. The Taxonomy

is logical hecause the categories are,deFined and can he subdivided.

Although the‘TaxonOmv reduces the*disagreement“ahoﬁt'the descrip-

tors used to ind1cate competen01es and hehav1ors, this ig not the nri-

mary function. The function of the Taxonomy is the svstematic orderlnp
-]

of behav1oral ohservatlons (McDonald, 1072) The arranpement of cate-

gorles or levels in the Taxonomv reflects the relative Dlacement of

. the categories or levels with respect to each other in on]y one way.

- . -

Figure A, (page 13), shows this orderlng of the categories Fnr the

[ . °

The Taxonomy offers a wide variety of - poss1h1e oh1ect1ves. ThiS‘

_ variety of obJectives allows for flex1h111tv w1th regard to course

N

A iunther._adxmr.a_sre i

6

structure- wh1ch is 1nva1uable in hlgher édugation*(Pronlund 1970).
Instruction in hiPher education shou%d Focus on a large domain of"

cognitive behavior5,~wh1ch is possihle when emp]oving-the Taxonomv{'

a "
“- e

s that the stated oh1ect1ves nF Jnstruction and

ERIC
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"Figure A

. e Téxonomz;fbr the Cognitive Domdin

EVALUATION
- SYNTHFSIS Synthesis
W ’, o ANALYSIS _ Analysis 'Analysis
APPLICA- ~Applica-  Applica-  Applica- .
TION “tion . tion . . “rtion
COMPEE-~ Compre- Compre- . Compre= ~ Compre- N
HENSIVE - ‘hensive . hensive ' hensive -hensive -
KNOW- Know— Know~ " Know- - - Fnow- : Know-
LEDGE ledge ledge ledge ledge . ledge

V-

*  Vocational Specialist To Work With Pandicapped Learners

/ kN
Special programs at the secondarv school level designed to meet

N

the needs of handicapped learners who are bresently unahle to success-—

fully achieve in regular school programs haﬁe'beenralmosf_non—existent
(Ktuppa, 1973). Kruppa’ (1973) presents the fbllowing two reasons as an -

explanation for this situation: - “

1. Most teachers in special education have been tfained to
work at.the primary-level.
2. Most teachers presently working with handlcanoed learners
- at ‘the secondary level havé either been trained to work
o I at the primary level eor. have'been subject matter special-
h ' "~ ists who have taken limit-d course work in the special
education area. '

o § I o ) I S .
'pne,...adequaG,y.,yo.ﬁ,.mt;,l:\:_i,_-s‘..ppoeedunewfaemmif-l?&iﬂ'inﬂwsT)Eﬂ'i'as;qﬁe@seﬂnel"'“tn WOT-HK e

with handicapped lez=mers at the secondary level is iquestionahble. The

teachérs’ lack of t=rining at the secondary level mav he @ reason whv

A . L Lo ~

learners are not demonstrating academic paing<as a fumction’of special

i  class*placement (Sparks and Yonnie, 1969).. : :

19




. .- . o . 14
In the past vocational education °teachers and special education
teachers have demonstrated little or no cooperation in thefr efforts

FXS

to provide adequate educational services to meet-the nEeds_ofbthe handi-

capped learner. Néither had the skills'required to meet the needs of

¢

the learners which would permit them to achieve to the maximum of :.. Ir

Puv .l ... Sme=zial education—ersonnal did-not-have the vocational skills
and vocational education personnel did not have the training to under-

- .stand the learners' limitations and capabilities (Rruppa, 1973):

Vocational education has more to of fer persons with spegial needs

. than any other area of studv, hut vocat10na1 educators need snecial

\\,

preparation to meet the needs of these learners jArnold, 1068). ﬂther

' . ;’\-t. ’ . \ )
authorities in vocational education have also expressed a need for

v

‘»training to meet the needs of\handicanned learners (Tisdall; 1064

\\

~ b

T
Brennan, 1968; Freels,- 1067). With nrooer trainlny vocatlona] educa~ .

—

tion teachers would haVe the means to help these band: canped leéarners’
become self—sufficient-individuals.
.

@ "Methods for Identifving and'Verifying Competencies

, ] . . ) . o .
The methods used for identifying and verifving. the Fomnetencies
and performance Ob]ECthES are s1m11ar to the methods used bv others

in attemptlng to develop competency based curr1cu1a For teacher education

programs‘(CatreIl? Bennett, Cameron, Chase, Molnar, Nelson;,197lz:

Johnson7 Shearrcn, Stauffe:, 1968; QCUtt, 1975). Tnitially a review

3 .l /\ ':.

il

Q

ERIC
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of the three st.dles 11sted ahove was *onducted'ln an eFforL to deter—

"

mine the core competencies requlred bv all vocational Education‘teaChers.
From,this 1isc, the components which were relevant to the Vocational Edu-

cation Awareness Program were delimeat=d and adante’..

29
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Catrell et, al. (1971) suggests: the follow1ng general nrocedural

3
" -

method for competency ident1f1cat10n

<

1. The identification of performance objectivis (zompetencies)

bv introspection and 1nterV1ew technlques of occunational
analysis. o ' : _ i

. e . : ' 7
2. The competencies identified through occupational analy=ts -
. 4,7, should be verified by teacherq in the fizid and teacher
___—f*__l._.___...-‘.-li;.’—,—r.- — -.educators o e S .__,, S N S e ,_,___.c_,.r____'__._c',u_“___.a
" 3. From these performance obqectlves core competencies ar=
identifled for the deVelOpment of a teachlng curriculum.

.4 A task force'of professional teachers and teacher educators
make an appraisal of the importance of the competencies.

v

. The me=hod used for this research stgdy*included all foﬁr procedural ~

=5 récommended by Catrell and others.

. . . oy : v

SUMMARY o ‘

.

4 N .
' The review of literature was undertaken-to assess the value of °
~ s i . - .

competency based teacher education as it relates to the role vocational .

.
P

| education plays in meeting the needs of-handicapned lfarners;.Compe—

L v

- \ tency based teacher educatlon appears to be the oSt annrdprlate method
\ . .
of fulfllllng the ex1st1ng ‘deficit of qua11f1ed vocatlonal educatlon

N '/ /" B

f\\\ 'teachers who can meet the needs’ of handicanped learners. This: approach’

e

~

\is\especiallv valuable for vocational education hecause of the flefihilitv
) it W - . i} / . t : . -

© . N
LY

: which\ig inherent in competency based teacher eaucationiprograms.
The competency'hased.approach can he applied to the training .of

Voca:ion.alep ec}aiisxs,,\whfm‘i&dil ,.~on CUus--on ~meating the .~needgwq>.€. “ha nd.i.e.a-p»ed_ N DR,

\

-
s

SRR " 'learvers. Vocational educatlon can assist these special needs learners at
. . \,

the seccndary level in hecoming selﬁ—sufficient, working memhers_of societv,
3 o a - ' \ J . .
Authorities in the field of vocabional education have expressed a desire

SN\ .
~ .

for vocational edvcation teachers to haxe special preparation to facilitate

\\

21 - -
1 ’ By \
\‘1 - . ’ . ' T & 'y '
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- 16
;‘the dev@lopment of their ekpertise in assisti . o npad learners A -
at the secondary ieyel. : : S
e 1; - P . . . - . p . )
It appeared to the author-that the Taxonomy of qucationgl Nhiectives .
by Bloon and Krathwahl provided the most loglca] ‘and’ svstematic method to
identify competencies and indicatinp behav1ore For, the develoument of a-
competency based program. o ’ . _‘ S : f
e e e — e e e et e B mn o e ,f__—__v«.vw‘_ S S 5 . e e e
. In addition the 11terature review 1ndlcated that the procedural
” method used 1in this study was appropriate for the 1dentification .and -
verification of these competencies and indicating Hehaviors. !
. . .. y, . . . . n
/7
. . ., ..
. N . i
vy g e - .
, : "
.’ N Q
.t - 7)__ e '
. —_ 4. - o
-~ / . w~ ’ .

-
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.descrlption_is as a basis{for_a future preservice trainingjprogram. This

perience as well as obtain{ng information aboob the-]earners'thev'work

S CRAPTRR IIF T d

METHODOLOGY OF THF SFTDY

Introduction ‘ y

PE
A o

“The Waqor*goal~oﬁﬁ{h1s~studV«was_toeldentiﬁxﬁa list of pedagogical

competenc1es and evaluative criteria hased on the Derfornance requirements
/

of the Vocational Speciallsts who coordlnate the educatlon of hand capned-

learners in secondary public schoo]s. In attemptinP to accomvlish this

goal the studv focused on 1dent1fv1np and verifvin? d set of comoetencies

" and descrlptive behav1orq Henlctlng what a Vocational qnecialiqt s ioh

- section contains a description of the meéhodstused to identifv and verifv . |

a set of competencies with their evaluative criteria.
3 S ‘ ; . - » »
In developing a training. program for the Vocational Specialist,
E , o C L e i
it appeared that obtaining information concernins their educational ex-

-

with would be very helpful It was thoupht that this descrlptive data

would prov1de informatlon coneernnng such Guestlonq aq, "”hat is the

<’
AN

most frequent handicapping condition presented hv the learner?”, and

"What is the most frequent area of teacher training tepreserted hy the

¢

ERIC
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Design of the Stu_y

. P .
A descriptive _survey design was used in this research proiect.‘The

—.design- represented‘an effectiyedmean;’o;rassessing the perceptions of
/.

‘the Vocational Specialista participating in VEAP The descriptive sur—

vey design, clas51f1ed by Van Dalen.(1966), is considered to be an

eff1c1ent method to answer the type of ‘questions posed’;n,this study.

o

Subjects : : &

The 22 Vocational Spealalists who participated in’ this research

"study cons1sted of lO males and 12 females, w1th a modal age of 25 to

?

‘ 29 years and w1th the two oldest people helng in the 45 to 49. years

bl

category. Sixteen of these people were white and six were black. Fdur-

.‘teen participants held bachelor degrees, six held master's degrees and

s

two had obtained educational spec1a11st degreeS, all were certified

teachers in the State of Georgia
| The 386 handicapped high school (1 e., 9th 12th grade¥~learners i
whd were SubJects in th1s study con51sted of 260 males and 116 females.
There were 213 cauca51ans, 169 blacks, and one American Indian in- the
. ¢

group. The most frequent (1 e.; mode) hand1capp1ng condition was the

educable mentally retarded-child (1 e., 141), Most of the learners

' came from the 10th and the 11th grade level (1 e , 123 males and 114

females).

* P -

.+ At this timep(May 1975) additional students have been added to -/

10

© . =

" case loads making a new total of:approximately?550 learners. In

\

/

addition ome of the original 22 Voéational-Specialists resigned from

* the program. This change means that descriptive information concerning '

94



: / _ . o : .
piled and validated for‘vocational'egncation teachers hv“the Division of - .

B . ’ . . J.

.the learner, Vocational Specialist and Voéatidnal Fducation Awareness

: -

»Program was based ‘oh the or1g1na] 2? participants and the 1nformation ’ /-

- v
.

concernlng competency verification was based on the remainlng 21 individua]s.

. ~ -
4
v . « - ©
1 : “a . . . o -

. o o S
- o . A
. Tustrument Construction . : S

l. . . -
A list of competencies from the "Fnabling Competencies Studv" com— g
| o . o R

- -

2

Vocacional qucation, Vniversitv .of Georpla was emploved as a source for

¢

the present stuqy. The following ll toles from the "Fnahling Competencies

’ i . ) J

‘Study were used as a basis for identificationvof the VEAPasetcgf_compe~.

v .
. . . . - o

‘tencies: v
1. Plans and develn&s program(Q) 1 ) R ‘
2. Participates in the/organ:zatlon and’ management of nroyram(s)
- s 3, Plans and develops instruction. . . _ N
, 4. Selects and applies instructional strateples. -
- 5. Assesses student performance. o > o )
6. Provides guidance and placement services. : - : T
¢ . 7. Maintajins .and improves professional comnetencies. o :
-~ - .8:,Part;cipates in public-relations activities, )
" 2 94 Coordinates 1n—school 1nstruction with. onvthe-1oh and communitv
’ experiences. oL ¥ o
- 10. Assists in. the development and oDerat1on of student vocational :
, * experiences. . . s, ) - .
o llr‘Assists.in,evaluating)program./ : :
Within ‘this framework of roles.were listed 390 general vocational
~ 3 _;,\
) -education competencies 1dent1Fied snec:Fica]lv for. vocatlonaJ _education
. : 1\\1:.
’teachers. : . , _ Ss
v " The follow1ng ]1 functions 11sted underx: the ﬁoh descriptvon for v i
the Vocational 9pec1alist served as a hasis Frnm whnch the 1N roles in¥
thHTS HLuuy were *fd‘entiﬁredwandvﬂevelom-n s - - sdoamrn
. 1. Plan and prescribe, i cooperation with the student, parents -
. ‘and- appropriate school staff, exploratorv, - prevocational,
, _ vocational, guidance, and other related nrograms-and services
- . and:. activitles for "handlcapbed" students. » .-
, * ¢ v 2. Provide group or individualized instruction to handicanped stu-
N *  dents in areas relating to versonal' developpent, joht development,
- . career exploration, and other aregs affecting students planning,
’ . 'preparation ‘and entrv into worh settings or occunations. .
“ e A . _,_. ‘ i . 4 . )
o . R . . &z) ; G -
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. s a0
S 3 Provide resource assistance to school prloratory, prevoca-
tional, and vocational instructors and other apprOpriate _ ’ °
school personnel in fulfilling-the" planned programs and _;/ S~
activities for handicapped students.
4, Identify and develop on the-Job training sites or other work' . .
s . - training experierices for handicapped students’ including the ' W
' ‘placement, superv1s1on, and evaluation of students. ' ’

- 5. Identify and secure the necessary‘ancillary services facili:~'5'
tating the vocational development of. handicapped students i
from school communlty, city or state resources. - .

N
v

6._Monitor the progress of handicapped students part1cipat\ng\i

’ exploratory, prevocational, and. vocational programs and ini-~’ o i)
. tiate appropriate adJustments in learning activities as" needed. . &%
7. Prov1de leadership in the selection, acquisition, and utili--' i
zation of materials and other. resources needed to meet the ' Lo
special vocational development needs of the handicapped._ .

8. Plan and implement in: cooperation with instructors, guidance
‘personnel, and other approprlate school staff, in-service
~activitiés designed to facilitate -vocational development
activit1es and services oenefltiny handlcapped students.

.9. Prov1de leadership for curr1culum evaluation in exploratory,
prevocational, or vocational programs and related areas to - :
meet the%fpecial needs of individual handicapped students. I e,

' o 10. Prganize,- schedule, and'conduct appropriate school-community
S ©  advisory committee act1vit1es dealing with the vocational ’
‘o : 'development and placement of hand1capped students.
o by

11. Prov1de school llason act1v1t1es desipned to secure p gent,
: : community and bu51ness support of planned .programs and
' _-services. _ e o _ o _ dyf A

T 12. Part1c1pate 1n the cooperative plannlng and implementation v
' of school programs and .services of spec1a1 -education, _voca-— '
ttonal education and vocational rehabilitatlon ?¢$=

S c

WL, 13, D1rect ‘the expenditures of vocational funds spec1f1cally _
' ,allotted in support of the program for hand]capped students._

”The questionnaire_entitled} "Vocational Edpcational Awareness.

‘Program Developmental Study, Set I,”'wa§ organized into the areas of
’ a - . N . . ' . . -0
- ) : < L. 'Y .. i, : b :'.;. ) ) ) . P . -
School, Learner, Specialist. and Community Data Questionnaire. As

indicated by’ the title, data covering'tne Vocaticnal Specialist's
- . - ~ . e ) o . /

» v
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. N - o N : g . '_. ‘)
< ‘background :and experiences, his or her COmmunity, and the learners in

their program was collected in Novemher, 1074 A copy of this instru-

_ ment is presented in Appendix A,

i

- ¥ . ~

¢ The questionnaire entitled, "Vocational Fducation Awareness Program

Developmental Study, Set II, Competencies and Behaviors of the Vocatibnal
S - . ' B ——

— - ¥

s -

‘tions. The instrument was organized'around the following 10 roles which

were developed from the job descrintion for the Vocational Qpecial st:
~ - @

&

. / . 1. Establishes the local VEAP. program. -

2" 2. Incorperates administrative stratep:es for program.

3. Formulate instructional " des1gn.
L. Selects and applies 1nstructiona1 strateples.

B

- : 5. Evaluates 'learner performance and progress.

6. Perform guidance and counselinz funﬂtions w1th learners,
) . _pare ts, and teachers.
7. Participates in public relations act1V1t1es.
8. Establishes cooperative tra1n1ng stations.
9. Eyaluates local program. .
O.»Maintains and 1mproves profess1ona] competencies.

. o The 187 items on .the questionnaire were the competenc1es identified
EI
cn S B

= for each role ‘with hehaV1ors 1ncluded onlv as an exnlanatorv aid The s

participants made four responses to each item*in the following areas,of

o, -

inquiry A five point L1Per1t scale titled Tegree of Tmportance, was .,

used to measure the Vocational qpecialist percentJon of the inportance

°
k-

of each competency. The Frequencv of Performance area was emn]oved to

: /determine how frequently the competencies were performed ThefMethod'oF

I3

~®

S Evaluation'was_used to obtafn the Specialist‘s'oerception of -the best

s ~

method" of evaldating the.Specialist's“performance_of each'competency.
. S R N S o
" Finally, Time of Evaluation, was ;included to determine the "most anpro-
: ’ /.'1 | 4 . Y ‘. » . ’ N .

priates time (eg., during pre—service'training, internship, etc.) to

ry

-evaluate the Specialist's performance of each competencv. A conv of

r

-  this instrumentlis presented in Appendix B. - w« .
g S o~ . .

© . &
1

et . o

hwﬂ ,&pecialistvg—was—usea‘to‘verifvﬂthe competencies developed for their posi-



Procedures o8 C : -
——==Chres ‘ _

[

Efforts to describe the population of VocationaI'QDecialists and

the learners they were teaching began with the adm1n1strat10n of the

- 2

'"Vocational Educatlonal Awareness Program Develonmenta] Studv’ Set I,

"7 Questionnaire,' which was mailed to ‘the 22 participants@ This 1nstru—

O

ERIC
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iof this excellent return no follow~up was necessarv.

:'"A Consortium to Determine and "Provide Performance~ﬂased Vocational

ment 1ncluded 1tems such as educational level, experience, etc. of the

=

'learner and the Vocational Specialist; This instrument was comnleted by

the Specialisﬁ_in November, 1974, with one hundred'percent return: bhecause

- . k4

Identification of comnetencies began with the °senior researcher,
. .

two graduate assistants and a. selected ‘group of Vocational Qpecialists
rev1cwinq ‘the 13 functions listed 1n the job descrintion of the Voca—
tional Specialist for handicapned learners. This rev1ew cu1minated in

a

rewriting and reorganizing»these functions.into 10 roles representing

the'Specialist duties and responsibilities Which served as a structure e
e o :

fwithin which competencies and behaV1ors (serv:ng also as evaluative

criter1a) were 1dent1fied .

!

Identification of competenc1es ‘continued w1th a peruqal of an

ex1sting set of 399 general vocational education competencies developed

specicically for vocational educatJon teachers hy the ﬂlvision of Voca—

tional Education, University of Ceorgia ‘presented in a Final Report,

Grant Numher")326 The Vocational Act of- l°63 FPDA Part F, *entitled

v 9

'Competencies for.a Baccalaureate Degree Trade dnd Tnduqtrial qucation : .

a =

Program (This Consortium was funded hv the Georgia State ﬁepartment

o . -

of qucation and the ., q; Department of Uealth qucation, and Welfare ) -

A committee consisting of the senior researcher, two graduate assistants,

- ‘



- . . : L ' L e
and selected Vocational Specialists identified those competencies of the

N original (399) vocational teacher set. that were approptiate for the VEAP

Program and made additions, deletions, and/or modifications as neceséarv;

Using this list as a base, competencies vere included or ekcludéd'depending‘
on their relevance to the knowledges and skills reqﬁired for the Vocational

".Specialists. Certain of these items were ohviously quite appropriate because

N e

. they focused on teaching, counseling, énd/or administrative skills. Others

were obviously inappropriate because they were not relevant to the duties

expecfeg of these {ndividualé (i.é;, sétfing up a shop, improving trade
skillsf étq.). Competénciqd-unique to tHe.chatioﬁél §bec£alist.were iden~
tified‘and included in_this list, Nhen-#his list was compiléd, ft was sub- ’
o mitteddto a.selécted group ofoVocétioﬁal Spéciali;ts for aphroval-and/o;

suggested modificgtions-and_additidnsu Intervieuws with individhal Voca-

. A
s/ . . c . T AN ’ .
tional Specialists and State Departmernt.personnel provided information
. ' - : @ o

for adaitionéi refineme&t of the list.

All Vocational Specialists were informed that an attempt was heing

made to develop a competency based training program at the Tmiversitv

of Georgia and that some of them would he asked to aid in this. effrt.

4 -

A stratified sample of 10 Vocational Specialists was then assembled
to assist in the further identification of the competeéncies.

These individuals participated in several meetings with the senior

RS

researcher and two graduate assistants in an effort to identify and
‘determine, the, appropriéteness of the competencies. Tn addition theyv

worked individually and in pairs to make further retvisions and then

forwarded these to the researchers at the Imiversitv for further scru-
V. B _ v i
tiny.-

ot

El{\l.c Tl a iR \
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In writing and revising cmmmezencies the basic form f Bloom's

=axonomy of Educational Objegri—res lognitive Do--2  (19%%) and Frathwahl's

ﬂzxonomy of.E:ncational'Ohjecr:weséz fective Domain « = 543 were used.
e ppecifica ly, the'higﬂes; ==vel behgviot formed =r.: competency,
“whi lower level objectives ¢ -ved as the behawiors (whencperformed
—-.." indicate that thefcombetvnf* aas been attained}. |
&rathwahl_(1964) deEctibes-tLr taxonomy of educ:--iénal objectives

Zr che following manner:

'

"The classification scheme is hierrarchical in nature, that
is, each .category is assumed to involve behavior which is more

7~A "complex and abstract than the previous categdrv. Thus the cate-

gories are arranged from simple to motre complex behavior, and
from concrete to more abstract behav1ors." (p. 272)

The researchets wrote the identified competencies in a similar
manner. Tnat.is; the competency was the.most complex or abstract be-
hanior. The.lowef‘level behaviors (i.e.,_mofe simple and/or conctete_
behaviors) were then‘identifiedMandflistedfit“an appropriate level

acco?ding_toathe_hierarchy of the_taXonomy.

The‘rcseanchers took the view that arcombetency>was a comprehen-

sive statement to be used to identify apptopriate subject matter areas

cor skills whereas behaviors are viewed as specific statements that

n

more explicitly describe what can be done to'satisfy the competency.

- The behaviors then serve as criteria by which the..competency may be

evaluated. In essence the list of behaviors serve as the evaluative

criteria in‘tpis research venture.

a 187 item questionnaire-and administexed to all 21 of the Vocational
' . - . . . . . 4:": . ) :
Specialists for verification. This instrument entitled, "Vocational

Educétion Awareness Program Developmental Study, Set 1T, Competencies

30
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and Behaviors of the Vccatic = ~{az-

e "

z," was presented to the A\

participants at a meeting in ‘fac- Jjemr—ia. A return rate of cne

e
hundred percent was obtained an . lwzcaissw »f this no follow up was
ﬁecessary. At this.junczﬁre one S ecizilist had dropped out of the
original Zg.member group,

Analy. + 1 Nata

) 7/ : .

The data for the study wer: i’ .=wd with the use of non-parametric
statistics. The main statistigal sols +msisted of frequencv distribu-~
tions, percentages, measures of =ntr.” zendencv, and rank order proce--
dures. = o

.
The analysis of the data is -zarized into the following sections:

(1) Descriptive information concerizing handiczpped learners, Vocational

Specialists. and the oﬁerall progra—, (2) Rénk order of thé importance

of the competencies hased on the mezn ratings given hy the Vocational

Specialists, (3) Measures of central '-mvency was used to present infor-
mation concerned with frequency cf or—rrmancvy per~ormance, the hest
method of evaluation for thecompetenc==+ . and the best time for evalua-

v

ting competency performance.’

Y

- " Time Schedule

.. The ezctivities involved in thiz ~esearch stwdv are put into %er—

~spectivg by viewing the following sequential timE'schedule;.August, 1974

to October, 1974 - project staff develaped a set of roles and ‘an initial

list of competencies which were : ran-ed in'lqgical order within this

_ . . = c .
framework; November, 1974 - question-:ire concerning learner, Vocational

Sﬁeéialists and prdgfaﬁ;data was coilected: Décewﬁer 3, 1974 - first

meeting with éélected:Vocational_Smecialists to examine this initial

list of roles and competencies to =lir¥t their suggestions for adqitions,

\
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deletions and/or modifications, =t this time the selected Vocational

Specialists were organized into small groups - dyads and triads - to

T

con~inue work on assigned roles @nd competencies: January and February,

1975 - additional meetings were treld with selected Vocational Specialists

zo further refine the 1istin§s of roles and competencies: March, 1975 -

project staff reviewed the identified roles and competercies making
any redquired additions, deletions, and/or modificatioas in an attempt

to make them_acéeptable for presentation in questionnaire form to the

sentire_grbup.for'verification: April 21 and 22, 1975 - questionnaire

form to the entire group for verification at a special workshop meetine:

TMéy and June, 1975 -~ data anélysis completed: and Vovemher and Decemher,

19]5‘;Tfinal reports written. . -

o
2N



CHAPTER IV

PRESENTLTZON 30D INTERPRETATION OF RESTL™ . ‘

N

- Introduction
The purpose of this research Drcject[%as to identifﬁNand_verify peda«
gogical competencies specific ;d-the_du£ies required of a Vacational éveF
-clalist whg works w}:h secondary level handicapped learmers. In additiom,’

this research project collected demographic data describing the populatiow

°

- of learners, the Vocational Specialist and the Vocational Awareness Program.

e

g This was undertaken to zive directior to competency idemtification and to

- . P

obtain support for thcrs comperencies that‘were identified. -

' However.. to simplify the presentatiom and interpretation of the £indings

of thiszbtuér, this chaoter is divided into two seltioms. The first section
: . ; ‘ K /

'preéents demographic inforﬁation'in,an attempt to answer the following spe-

<

b cific research questions: - A

N

.l. Whzt are the'de%criptive éharacgeristics.of the learnérs
being éervedlby the Voc=z=tional Eé:catioﬂ Awareness'Progrgm?
. 2. What are the descrirrive characteristics of the ~ocational
Specialiét?
3..Wbat are the ch::acteristiés ot The Veosational Fﬁucétion
Aﬁateness Proérzm?v
The second Section, cormetency identifica=iom and‘emaluation, Dresemts

the data in an attempt answer the remaining Tesearch wmmastions. These

Aruitoxt provided by Eic:
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research gques—ions wers
\

4. What =r= the pe formari> T l== under which the ciomoetencies
shculs be clustzred? ¢
5. Whaz =-e the perdiagogica. —wmpetencies to be inciziued in an

inisdzi list desc—ibiny = ﬂzrfbrmgpté_oﬁjeztfees of the
- V‘ . N )
Voca%z: »nal Speciz_1ist? -

6. What u=gree of imqgrtanae wiZ: the Vocztional “=zialist

place »n each of the competerzies? , ¢
)

7. How frequently do the Untationzl Specdalists rer® orm the

\ i

competencies as thewv are subsumed under their resvective

roles? . . .
\ . .":‘v\.\ ) -

8. What method is most apprmriate for evalwmating the Voc§tiodai

Specialists' performance of t=e cormpetencies?
9. What is the most aprrrriateé time peridd for evaluating the
Vocational Specialists ' performance »f each ~orpetencv?

o

. A " Sectir I: Demograpr-:: Dafa

.
g

Learner Information - o

.- The purpose of this wec iz wm=x"to ga-har derogrzphic information ,
concerﬂing the populazicr o° Je=rmnevs. The F=tz prasente™ in this section
answers the question: Vhat are he descripciwe chevacteristics of the

learners being servesi hy the Yoratronal Fducatism Awareness,Program?
. - /

. , o . | ’ ) v
The learner population »f the Vocatior:l Fducation Awareness Program

X

léonsisfed of 116 females and 26? Tales: thewﬂajgritg of wrich were withip
. ":the 16 to 17 year old range (i.é." 59.67) leaving 22.57 == 15 vears'of
' beloﬁ;‘The largest.pﬁﬁber of learners wére-in the tenth anA eleventﬁ grades
(i.é;,_123 gud 114 respectivelﬁ; for a total oif kl.ﬁ”\: the remain£ng
' _.learners were diﬁideé almest squallv betwssen the nined- énd tenth g?a&es

-

L\} a .‘ . .. 3;
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(i.e., 70 and 76, respectively: three learnars iver: unclassified;.
The group’'s mean irncelligence duotient waz 7f with a”standa=d
. : devization of 1l4.6. The minimum score obtai- »d wes ° with' the hizhest

/ being 128, This large amount o: variabilit can bhe aztrituted to group

),

A - - . -
members, butt it mus: be added that these scores -zme from & number of

different intelligence zests and thzt this infor—=:tion was mot zvaila-

ble for apdroximztely _7 Jercent of the learners. which also adds to
N g s B
the variatility of thesz scores.

Even though there was variability withdin ©r= scores, t-= data
was corsistent in tkat the mos= freauent handiczoping condition was

- mental retardaziion and the modzl intellizence auotient was 77. The

reader should see Tahle 1, Hancdicapping T lassifi-=tions, on page 3N

" ¢of this report for the distribucion of [ezrners within each.category.

Grade. equivalence levels, Tecorded : v ™mths, were obtained in

-

reading, math, and a composite measure. ir formation is limited-

in scope for two reasons: (1) a large num¢'- =~ mis:  ag cbservacTions:

and (2} the un;ertainty comeerning tone iz - ard m=thod of measurement
* of thase areas{.Measures T cenirzl =nde” cv “or reading include a mear

pf 59.4 months, a standaré desviatior of 3.8 monrhns, with a minimum

grade equivaiencé of €& monthks and a maximm of 1RA months (with 94 .

missing obsefvations). The compnsite grade equivalence %evels~shnwed

a. me:an gf 56.6 months, a standa—d deviation of 22.0 moﬁtﬁs wvith a’
- minimmum level of lemonth? artd 2 maxZmm lgveT of 128 months (144 mis-
éing observations). Thesw =~ a2 consistent wi~h the T0 data indi-
cating much variahility amonie th: learners. |

The percentage of fomebound 1earnef§ was 17.A {41 of 13R2R), }n

<

additior to this, 64.6 percemt (Z4R) used the purlic .school bus system.

ERIC

Aruitoxt provided by Eic:
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v, MNDICAPPTNG CLASSTFICATTION

 BANDICAPRING | |
CONDITION - : FREQUENCY PERCENT OF TOTAL LEARNERS. .
Nenaally vetarded 12 3.1
Rucable vetarded 141 3.5
learning disabled 73 189
Seriously emotionslly
disturbed 48 12,7
Orthopedically :
handicapped "1 48
Visually handicapped:
_ Partially sighted 10 2.6
Blisd ol 3
Heariﬁg Twpaired:
Rard of hearing 8 2.1
Deaf | ’ 2 3
4 -— ' ) ‘ !
Apeech inpaired - 1k 36" .
Other health | ' :
- Impaired 14 3.6
o A .
“Hiulti-bandicapped 41 0.6 ,
W e

% NG of the ,386“1earners were not classified

Q

IToxt Provided by ERI
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Approx1mately 17 percent of the learners use automoblles or motorcvcles

as a means of transportatlon. As'gkpected this ‘data indicates that a

S majority of the ledrner population depends on a means of transhortation

other than their own.

Vocational Specialist Information

The follohinz information is presented as an answer to the following"

research question: What ‘are the descriptive characteristics of the Voca-

tional Specialists?’

~

~Of the original 22 Vocational Sﬁecialiste there were 10 males and 12
females, 16 of whom.were white and 6 of whom were hlack. No other race

was.reported; Thirty~two percent were in the 25 to 29 vear asge hracket,
. . \ o ;T '
) 36-percent in the,30 to 39 vear age bracket, 1R percent were in the 20 to

° <

24 year age bracket wlth the remalnder in the 40 to: 49 year age bracket.

s Fifteen of the Vocational Speclallsts were married, six were Slngle, and

~
N
. 3

one was- divorced. . - .
The 22 Specialists all held bachelor's degrees and were certified to

teach in the State of Ceorgia. Six obtained master's degrees and two had
obtained edﬁcational epeeialist degrees. The majoritv ohtained'these_dezreesu
at large state colleges or universitiee (b4 percent)..The most f;equeht';
area of'specialization“in the highest.degree obtained was in the e;eé'of

) :

special education but there®appeared E? he varibus‘other areas of speciali-

zation which are depicéed in TablerZ, Subject Area of Highest Negree, on

/ : : . - . .
page 32 of this report.

A najority of the Vocational'Specialis&s have taueht vocational educa-

v
/

"tion courses four years or less. In addition, 59 percent have had a:minimuﬁ

“.of two years ‘teaching experience with handicapped and/or disadvantaged vouth.

-~ . : ’ E < ) =
- S . . K
. . e
. - ’

B S
ERIC e I -
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MREL '
, SUBJECT AREA OF HIGHEST DEGREE °
SUBJECT AREA " Ninber of ‘Specialists | Percent of Spectalists
Physical Education S | b5
Home Economics Education 1 : ' 4.5 »
0 ' .
Coungelor Education 3 g6
~ Spécial Education 5 27
Baglish i 1 65
. ; ' ‘].
* Science . ! b,5
Other | 10 5.4
| F
|
¢ . ‘ 4 O
3 s/
. l\l'
f’ A " '
|
' , 5‘)4 ' Lo \
¢ ' Y . (;‘\] ' "
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. Vocational Education Awareness Program Infq:matian

&

o

-

Total number of years of teaching experience ranged From 32 percent

having 10 to 29 years. experience. In addition,/63 percent of the Voca-:

tional Specialists had no administrative experience.

B ‘_“

Y

-

o

v

\ﬁ"

-

" The following°data describing certain unique aspect;‘o?\the Voca-

-

N~

tional Education Awareness Program. This data was, presented to answer

o

the following research question' What are the cha\acteristics of the

Vocational Education Awareness Program7

’

a

-

-

The success of this program depends to a large extent on the support

received from various disciplines 51nce th1s is an interdisciplinary

-

approach which raquires the active cooperation of the*communitv,

students and their parents, school, administrators and facultv

this report

From the data in- Table 3, Expressed Program qupport

industry,'

on Dage 34 of

the majority of Vocational Qpec1alists indicate’ that the

N -

'various disciplines support the Vocational qucation Awareness Program.

)

v e

4
T

.-""

.*H.

/4“

Eighty—two perCent of the Vocational Specialists indicafed their

program was based in a’ sinple comprehen51ve thh school while thc re-

‘one school).

maining 18 percent were based in a svstem—w:de program (i e., more than

‘e
a.

‘.

o

._-/

@

" To allow for greater flexibility in program implementation and opera—

tion, the Vocational Specialists were placeH on an extended'work week oF

50 hours. Table A, Vocational 9pec1alists' Veekly Calendarqof Activitv,

on page 35 of this report

o

conta1ns the average numher of_hours devoted

-8

to the various program activities. This information.indicates that teach~

Y

ing;was the'most'frequent activity engaped in.by the.Vocational Specialist.
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o ‘ EXPRESSED PROGRAM SUPPORT = #*

L]

Speci}al‘Educat_iozi*. 2 Adwinistration . Community. Industry . Facui.ﬁy Students - Parents

G

9 - " 10° S 4 5 7 Ty
Je6 T B (e Rt BT

s 2 [ 3 3 g

Lo 1l a1 g, L~ 20, L9 18-

ne missing observation- , o

ikert scale goes from .1 ('ex‘treme'ly sﬁpportive)"fd 5 (rejection)




- TABLE 4

| VOCATIONAL SPECIALTSTS' WEERLY CALENDAR OF ACTIVITIES

E?

/;;//, - ACTIVITY .

AVERAGE NUMBER OF HOURS

- Y
STANDARD DEVIATION

:Teéchin%
R

Cdu;;eling

Job, Placement
Intefdiscplinéry *
Home‘ViéitatiOp , .

inS#fﬁctiénal Preparation
Learﬁef'ﬁvéiuation
Mgﬁi;erigg_and Tutoring _
Progfam De§elopmenﬁ

Publié Relations (iﬁ school)

Public Relations (our.of school)

‘ v ’ -
Codrdinatibh;.Job_and School
Record Keeping

rrahspdrtingALearneféi_

Extra Duties

as

2.1

13,0

5.3

4,5

1.7

L 4.

2.9

3

3.0

5.1

< 1.5

e
R

3.5

2.4

1.2

1.._9 .

1.9

5.9

1.5

10,4
.‘1.0 :

. 2.4
< s
R
22

) ] 210 5.?_:'
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Section II Competency Identification .and Verification
1
Perform;nce Roles, Identified Competencies and Indicatinp Rehaviors

Oa’-r

-

] '.Thislsection is.presented to answer the Following two research
qoestions: (1) What are the performance roles under.which the comoe—
tencies should be clustered? and 2 What are the pedagogical compe-
.tencies to be included in an initial list describing the perFormance
‘objectives of the Vocational Specialists’ . .
| The Performance Roles which served as a hasis for - comnetency cate—n
gorization were develooed from the 1oh‘desor1ption for Vocational q.oe--
‘cialists as' presented by the Georgia State DeDartment.of Education and_
the Division.of Vocational Education 'University oF'Ceorpia;iThese'roles
iwere an outgrowth of the fjob descvlptIon oF the Vocationa] qoecialists
and served as 4 logical framework =:ithin wh1ch the comnetencies were "
identified; Table ‘5 on page .37 of this report,presents ‘a list of these
Periormance Roles. o | ' | . - |
The'identifiedliist of initial eompetencies specific'to Vocational
'épeciaiists and,their}indicating.behawiors are presenteq in Appendix B.
'nIn.this.lisththe comoetencies,are clustered by roles and)aii raw re- o

sponses were included.

. Competency Verification

The 187 competencies from- the "Vocat10na1 Awareness Program Develop~
mental Gtudy 11, Competenciesland Behaviors of the Vocational Qpecialist
Questionnaire were rated. by the Vocational Specialists. This was under- .
tahen'to answer the.question:'What degree of importance wili the Voca-

tional Specialist place on each competencv listed9 The mean ratinzs were

" ranked from low to high (the lower the .mean ' the better the rank) and are -

=

/

1153



- TABLE §
~ PERFORMANCE ROLES

Title of Role .

1 Establjishes Local VEAP Program »'V_' o . "ﬁ\ |
2 ,i.inéorborqfeg Adﬁinistkative»StfatEgjes for Program | ’ -
3 P :FQrmd]ate§’fhstruCtionél Design - |
4 Se1ects_and,App1ieshInsfothona]'Strategies
5 ‘ Eﬂa]ﬁatés,Learnerfﬁerforméﬁcg.anduProgréss |

6 ’ . Perfqrﬁs Buidaﬁce agdfgpuﬁSe1ing Functions wﬁth‘Leainersﬁ Parents, .and Teachers
7 Rarti&jpates in Public Relations Activities ’ /

8 | Establishes Cooperative Trainihg Staéiohs S
;g Evaluates Lbcai Erogram | ,
10

Maintains and'ImprOVes-Pkofessiona1.thpetenciés

i : ' 4'?‘ '
o : : &9, |
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presented in Table 6 beginning'on page 39 of this reDort.
The data analysis revealed mean values on the importance category

on the 187 competencies ranging from 1.Q00 to 2.571. The importance g
y

. level code ranged from ' extremely important" with an assigned value of
o

1, to unimportan"

with ‘an assigned value of 5 These results indicate
that 163 items were assigned a value of 1 (extremelv important) or 2

(highly important) ‘The . large number of high values heing assigned mav
/

/ have occurred because of a 1ack cf sensitivity in the scale that was

B
employed (1. e., of the five choices on the scale Zour dealt with dif~ v

ferent levels of‘importance while only one’ dealt with unimportance) and

the homogeneous nature of the rating group (.e., al] the raters were

Vocational Specialists; no vocational administrators. supervisors, or

5 V. . /

Ateachers of any type were considered) - 3
. T

/
v

The top 25 percent of the ranks contained 46 competencies, OFf these,
23 compntencies were contained in Role 10 entitled "Maintains and Improves
Professional Competencies." Thesebitems were concerned with teaching
interpersonal behavior and social‘values suﬂb as va]uing learners as -
- individuals, respecting-the learners ideas ‘and be]ier being aware
of personal biases and inadequacies valuing 1nitiative, resourcefulness
and dependahility, and etc. | .
- The second largest number of competencies Found in ‘the top 25 percent
“”“were contained in Role 1, entitled "Establishes Local Vocational Fducation
Avareness Program." These elght items were concerned with such activities
as selecting and organizing handicapped learners to‘he served designing

. referral methods, and selecting learners.

The third‘largest'number of competencies found in the top 25 percent




TABLE 6
Competenc1es danked in Order of Importance’

from Lowest to- Highest Rates*Mean

{ Msan

ompetency-ﬁumber:ff "ConPetenEy Statement . Rank
'i7‘5f 23eiect‘ieernere to be eerveqbbyfprcgtemn o 1.006- -1
| 154-,” ".‘\fal'ue-- learners Zs individueis 1,048 o2
rj.<158 iValue Rapport and empathy for 1earners | 1.45‘55 2.5 10
:.}4 "Categorlze learner to be served b§"§r8§§é£“'v“” o '1:095 5.0,: 1
. 53 : - Diagnose individual learner! 8 handicapplng conditlon(s) 1.095 ‘ 5;0 ‘ 3t
'L%B ) .‘Value 1n1t1ative and resourcefulness A 1;095 5.0 iO‘
. t-'-5 . jFormulate program budget o 1.143 »w}Z;OI‘ ' 1
12 Select fnterfiscipl tnary team nesbers 1,143 12.0 no
. 32 ' Preparé a progrem of study . ) ; i 1.143 12.0 k!
80 | UDeyelopfan epen, non-threataning environment ; 1.143° erO 4
'fél Derelop successful iearning7expvriences for -each learner 1.}43 v512.0' 4
155 & Be devoted to honest and fair teaching practices , |13 ) 12,0 10
© 156 ‘RespECt learners ideas and belief | * 1.143 | 12.0 | 10 .
161: Value dependabillty in self and others 1:343 1.0 10
1164 Value responsiblelbehavior in self and others 1.143 . ' 12.0 10
172 | 2o | 10

Value loyalty in relationshipsrnith'others

_—



DPORTANCE TABLE-—Continued |

/
mpetency Number ° Competency Statgﬁent nggﬁ ‘ quk‘ ‘ﬁdle
176 | Valuve completion of tasks. 1;143 12.0 £0
6 " Compile. job desﬁripgion of Vogatiénal Specidlist ~ -« [1.190 | 22.0 1
51 Develop ;éstrUctional obﬁective-. | i ) i:196 -22.0 3

54 © Determine in&ividual learner's educational qe;ds : i.190 | éé.o © .37
‘{63 o : - va;ue.pétience; sympatﬁy, and'understahding ' 1.199‘ 22,0 10
1565} tz::\ Prefer a poéitive atéitudé ;n_reléﬁiohship with learners '1,156. 22,0 110
170 Value emotional stability in self and others Laso | a0 |10
171 Value a productive working relat;pnshipHQith others 1:190 22.0 10
175 _”Value sérioqsness of.pﬁrposé 1.190 22.0 10
W186 Valﬁé the~abiii£y.tc'%an;ge ihterpeﬁsonal:ielationéhipS-f 1,150 22.0 © 10
confidentially ' . ' '
11 Organize an interdisciplinary tean T Tess | 3.5 1
15 Design learner rgfefral methods 1,238 32.5 1
’ 18 Relate iocai'piogram to administraxion.ahd fggulty. r 1,238" ..32.5 ' 1
;63 F?rmulate.individu31 pefsona1ize&'inSSruetioﬁgl prescrip-|.1,238 ; 32.5 .3V
tion B .o
-, 66 Utilize remedial instrﬁgtion l : 1.238 32,5 4
| IQ7 [Relate éffeétive-pre-employment skfil§ £§~1gafﬁers 1.238 32.5 Aé.
¢ | . - S C
, s
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IMPORTANCE TABLE---Continued

e

>

B

_ Rank

Jmp?tency‘NumF g : hompeteﬁcy Statement Mean ° Role *
i : : J;. : -
| log]x" Relate ‘information on educational and employment oppor- 1.238 .32.5 6
t ~tunities and requirements to: *learnérs \
157 ) ﬂ; 'Examine persénal.mlgtakes and-inadequacies . J1f238 '  32.5 10
165 " ?alue'sincerity in‘selfband/pthegs _ T 1.238 | 32,5 .10 |
";67._ ’ 'Examine pérsonai pfejudice - | i;238 32;5 : 10
177 Value the ability to 1nf1ueﬁce others ina p031tive « 11.238 '32.5‘ -IO' ’
: manner , :
179 | Prefer pptimistic‘viewpoint i‘< . 1,238 32.5 | 10//
A9, ¢ Devélop procéduré for meetln l£énﬁeeds of individual 1,286 41,5 3
’-l‘;- learne?s by instructional prescrrptlon :
’937 Apply ;nalﬁiduallzed method of 1mpart1ng instruction .1.286' . 41,5 4
(.)1‘_,‘ _~Eva1uate students ' work. hanltS anid personal traits ' 1.286 41,5\ 5
160 | Valﬁe the;59p6rténée of being prbmpt | 1.286 ::41.5 10
162 . Value self ;Bn%ldenge aJd poise : 1.286 41,5 16
74 4 \ Value quali;ies.of leédefship in self and Bther ?1.286' 41.5 10 .
| [50 i N Deve lop 1nstruct10nqr goals | : o 1  . {1.300 45.5 -3
. . . _ 2 c ' o ‘
124 ’.m . \$g1ect co-op tralnlgg station for individual, h&ndlcappcd 1.300 : 45.5 8

Learner . , .
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TMPORTANCE TABLE--~Continued

Competency Number

Competency Statement S

Mean Rank ~ Role
3 'Formulate elements of the program ‘ 1,333 51.5 "1
4 i Construct specific goals for pregram - 1.333 51;5 1
13 Design-orientation process for interdisciplinarv team 1.333 51.5 . 1
members , :
s A ] : o
16 Formulate learner selection criteria 1.333 -51.5 1
26 - Maintain learners' program records f§333 - 51,5 2
58 Utilize qualified persons or agencies to diagnos. atvpi~ J§§33 51.5 K
scal learners » ' w
68 Apply Dersonalized instruction 17333 | 51,5 4
96 Plan procedure for evaluatinz learner performance 1,333 81,5 5
- 98 _Selects evaluative methods and instruments based on - 1.333 . 51,5 5
individual learner performance ohiectives
102 Analyze evaluative data for each individual bandicapned 1.3313 51,5 5
1 prplv State Guidelines to local program 1.381, £2.5 1
2 Analyze assets and limitations imposed by local program |1.3R] £2.5 1
25 Compile individual learner's personal folder 1.381 62.5 2
,39 Modify instructional materials and equipment for indi— 62,5

vidual learner's needs’

1.381




IMPORTANCE TABLE-~-Continued

~
Competency Number Competeﬁcy_Statement Mean Rank »Pble
57 Determihe learners readiness for instruction 1.381 62.5 3
103 . Organize evaluative data for each individual handlcapceﬁ 1.381 62,5 5
learner :
-130 Complle tasks for selected occupation 1.381 £2.5 R
.l3l | Organize ttaihing plan for a selected handicapped 1;381h f2.5 8
133 . Familiarizelthe learcen,with the co-op training proereﬁ 1.381 62.5 7
147 Determine prbgrem modificatlens based on evaluative 1.3R1 £2.5 9
information
159 Value the importance of displaving courteSV'and tect | 1.381 2.5 10
183 ’ Be loyal to school ﬁollcies and lepal regulatiocs 1.3R1 | R2.5 1n
/ .
62 Determine academic functioning level for entrv into 1.400 9.0 - 3
selected instructional options : '
20, Select resource persons in system to- assist with’urogram> 1.420 76.0 1
22 . Deve]op a list of required instructional materials, 1.429 l7§.0 1
supplies, and squipment
‘46_ / Develoﬁ procedures-to enhance the learninzfenvirocmect 1.429v 76.0 -é
60 . ﬁxemine indlvidual learner's assessment data l;42§ “l6.ﬂ .\‘3
4:Employ immedlate feedﬁack techniques.with learnere 76.nﬁ 4

88

1.420
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INPORTANCE TABLE~~~Contimued -

Competency Number

Competency'Statement_

Mean | Rank. lPele
100 Evaluate students’ performance in relation to 1nstruc- L&29 | 76,0 5
tional objectives 7
bt Organlze apprOprlate strategies for providing guldance 1.429 | 76.0 [
and counselpng services ) S
Y Select strategies Wthh enable learners to develop self | 1.429 | 76.0 b
avareness z _ '
g Organize job placement activities - 1429 | 760 | 6
1 Formulate school and co-op work schedules with learners, |1,429 1760 8
school and tralnlng sponsor :
134 Visit a co-op traifiing station 1,429 | 76.0 8
157 'Véiues'enthusiasm for the tea:hing profession | 1 LA29 76,0 | <10
KA 178 Value the ability to use: 1mag1ﬂat1on and creat1v1ty 1,629 - | 76.0 10
' \ ' ‘ .
42 Relate program polleles to 1nvolved individuals L4t6 | 85.0-1 2
. § ‘
95 Apply co-operatlve on-the -job method for 1npart1ng 1476 - | 85.0 b
instruction |
137 Apply procedure for evaluating 1nd1v1dua1 learner's | 1.476 8.0 8
experiences at a co-op tralnlng school |
4 Deternine components of progran tg be evaluated . 1476 | 85.0 | 9
168 | Valve a sense of humor in interaction with others. ; L476 85.0 10
27 Prepare learner's progress reports 1,500  -88.5 2




TMPORTANCE TABLE~-~Continued

Competency Number

counseling and guidance serv1ces

|

\ .

1L

Competency Statemeﬂt Mean Rank | Role
45 | Foteulate acceetéble behavior standard for leatners 1,500 | 88.5 2
19 Relate lﬁtel‘program'to selected service agencies 1,52 9l.5 1
) 21 . Complle a llst of potential training and job placement " 1526 1 93,5 | -1
resources 1n community '
43 Comelle program procedures and regulatlons to be adhered 1,524 1933 2
to by learner | o
61 . Examine etisting insttuctioqal optione_ 1524 | 93.5 3
| 83 1+ Relate teaeher expectation to learner '1.524 93.5 b
104 ‘Devise’proceaure for lnterpreting evalheti;e information |1.524 | 93,5 >
B 129 Develop training plan ,- | 152|935 | 8
| 146 Evaleete program evaluation data 1.524 93.5 9
142 Prepare evaluation forns and instruments | {1,550 | 98,0 9
28 Prepare program records and reports 1,571 [105.0 2
’ 77 “ Relate 1nformat10n by using audle-v1sual materlals and l.571 | 105.0 4
62 equipment g
81 Euploy positive‘reward techniques 1.571 105.0 4
9 Develep‘rationale for evaluetion proceduresfor learners 1,571 lOS.O '5
110 Recegnlze avallable in=school sources for prov1d1ng 1105.0 -6



IMPORTANCE TABLE---Continued

Competency Statement

&

Competency Number “Mean Rank| Role *
1 ~ Recognize non-school persomnel and agencies for provids | 1571 |105.0 6
ing counseling and guldance serv1ces
10 Plan a public relations progran s (1050 |
13 Assist in development of public relations policies-be~ |1.571 |105,0 7
tween.the school and community '
15 Maintain effective relationships with communlty groups L1571 1105.0 7
and/or individuals |
14l Develop procedures and tedhniques for collectingvevalua- 1571 [ 105.0, 9
; tion data °
130 ~ Be comitted to educational advancement 1:571 11050 10
181 Develop 2 philosophy of education ML 11050 |10
182 © Value ethical standards of professional educatior 1571 (1050 | 10
o | | R ) e
169 -Be loyal to democratic principles , A 1.660 112.0 10
8 Create conditions conducive to créativity | LA 1155 | 4
1 Apply Co0p tralrlng station evaluation criteria to 1.619 1155 8
A prospective tralnlng stations "
1% Formulate procedure for evaluating learner s experiences | 1,619 11155 | 8
2t co- % training station | |
5 Apply evaluation procedures and techniques 1,519 , | 115.5



-

IMPORTANCE TABLE~—~Continued

Gpetenty Nunber

Competency Statement

Mean

Role

‘ tralnlng station .

1,66

Rank
. _ - éﬁ .
151 Exanine current trends of the teaching profession 1,619 | 115.5 10
185 Value making contributions to school and community 1.619 | 115.5 0.
| 143 Determiné sources for collection of evaluation infor- |1.650 [119.0 9
| mation ' '
33 Prepare purchaée request and/or requisition for mate- | 1,667 | 134.5 2
rials, supplies, or equipment
44 Relate program procedures and regulations to learners | 1,667 124.5 2
.55,  Organize results From assessoent instruments 1nto pro- | 1.667 . |124.5 3
f - file form : SN
65 Apply bfbcedure.fo: s¢lecting instructional strategies | 1.667° |[124.5 4 S
bt mdemmMMmﬁmmmm reer (s |4
i 4 . ' .
84 Select activities which will encourage learners to ald L.667 11245 4
other learners
89 Employ situations WhlPh encourage learners to respond 1.667 124.5 4
to questions
125 * Compile orientation 1nformat10n for ‘¢o-0p training 1667 | 124.5 8
' station sponsors
128 Complete training agreement for each individuai handi- 1.667‘ 1245 8
capped learner - '
138 Formulate termlnatlon procedures for learners in c0-0p 1245 | -8




e

P INPORTANCE TABLE~~~Continged

- Competency Number . (Competency Statement. . ‘Mean | Rafk | Role ¢
I ' . . . / - . \ g o
. B ‘ 4 ‘..\. ) . ] - | ', | | /
G 36 | Appraise individual learner's profile I 1.700 11305 | 3 -
S Vi | Apply interview procedie to prospective co-op training 1 700 1305 | 8
i | sponsors o N A R N
;1 3% R  Prepare tr'avel expehse‘statéments for reifbursenent LTk 11340 2
T "}5,33 T Moalfy phy31cal fac111t1es for more effectlve learnlng LI 13,0 v'y2
e L 1 Formulate program policies. for 1nvolved individeels . | 1,714 11360 2
| “”Q : ag;j‘. T Develop policies‘for involving resource persomnel 1114 6012
U6 I | orgasize public relations presentation . LI (140 | 7
S B D o . O 1 .
B 7 .,;7 | -Prepare a calendar of.eventé for progran - 1,762 14Q;5 1
RV " Detecs available and accessible instructional mater*als, %,762 140.5 1
e supplles and equ1pment in school - ' o
4 . Develop.safety,procedures for learners S L8 1405 | L 2
T . o DeveLOp procedure for selecting lnstructlonal strategies | 1.762 1405 | 4
TR Prepare evaluatlve methods and 1nstruments for unlque 1762 11405 | 5.
. performance N - ‘ '
1’-: 11 | Design procedure to 1nterv1ew prOSpeCtlve tra1n1ng 11,762 [ 140,5 8
/ I , g : ‘ . .
\ ;o | ponsor
‘l‘l!‘: - Lo w“‘ o ! =
R o W 'Develop procedures for evaluatlng prOSpectlve co-op 1762 | 1405 | E
IR ?‘_.‘.- tralning stat1on o . - | ‘
\68 . b ‘ l | \ s
. 69
Q AN
[ ' top . . v



NPORTANCE TABLE-~~Continued

Competency Number

Competency Statement

office) -

'Heén Wank. Polé
134'-. Examing;cohtroversial‘iséuéé in a p?ofessiénal manper 1762 | 1405 | 10
‘,'130 Inferprs; recbrds'and reports for seif and others 1:816 - 145.5, 2
7 '144' Detefming sequentialltime frame'fdrérggram evalﬁation '1.81d‘f' 143.5 '; 9
wf7 “mwmqmmﬁmw 1a0 | | s
' "‘118 Prepare pfdfile of proépeétive co-Op‘training stations 1.857 | 150,0 - 81 -
121 | ‘Formulate criteria for evaluatlng prOSpectlve co=0p 18 1500 5
' training station 1 |
127“ vaélop a training agreement 1.857 | 150,0 h 8 |
148 mmMmMmmMm i wo | e
| 152 Feel strongly about nart1c1pat1ng in 1ocal school sys- (1857 1150,0 | 10_ 
' tem meeting. - |
114 ASSlSt.WIth communlty, busxness and 1ndustry Sponsored 1‘905', 153.0 '7 |
activities |
A‘36 - Organize referénce center in class*odﬁ or”office‘ i.952_ 155.0 2
‘ ;90‘ | Analyze the verbal and non-verbal cues of learnev be- 1.952( 155,0 4 '
‘ “havior ' ' :
| - 11CJ | Pfepare releases for'newg media 1952 | 155.0 1.7
lf: ‘#24 | Assist in selecting phySlCal facxlltlesl(classroom & / 2;000 .' 160,0 1



, IMPORTANCE' TABLE~-~Cont {nued

¢

Combeteecy Number _ Cqmpetehcy Statement | | Meaﬁ Rahk f' Pole
9, : Employ‘a,reeoqg and information filing systen 2,000 | 160,0 ?
67  Apply teem‘teaching lechnique ' | 2.060 160,0 |- 4
Y | ‘Upiliee group-dlscueeion | 2,000 160:0 | 2
'7l | UtilizefleldtrlP | - 2,000 |160,0 4
1y . Develop cooperativé'coOrdination itinereey 2,000 1160'0 ,8;
" 1187: ‘ - Value eakipg contributions to school and conmunity 2,000 160.0 - 10
9 © Select voeatlonal adeisory committee members | 2,048 166.5.‘ 1
15 \I Uee:iqdepeneent.study techniques | | | 2.048. »166.5 4 ;
% Use assignmentslfor instruetion | . 2;048 166.5  b
:I85 Select activities whlch w1ll encourage learners to ' 2.648 ‘16651 4 -
: ' part1c1pate in competltlve events | L
v'92 | - hpply Broup methods for impaeting inetructlon 2;048l ‘166:5 T4
149 Be.comeitted to professieﬁal organization = | 2.048 | l6§l5 10
8 '|  Organize a vocational adllsor? committeel 2;655 ‘.'171.5 1
78 i bpply ée@ing techniques‘ 2,095 1ll,5 4
86 Apply non-vefﬁal cOmeunieation teéheiques . ,2,095 ., 171.5. | n
04 apply problem solv1ng or exper1menta1 method fof im= 2.095.l 171.5 b

"parting 1nstructlon

Ry
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 INBORTANCE TABLE-~~Contimed

i

Competency Statemenf,

Competency Number Mean | Rank | Role
e_ﬂ‘ Dmmmmmmmﬂwmmmmwm@mmme 2,143 1176.0 2
: persong ' . 2
‘ ’ | . ,
3% Maintain an-inventory of materials, sapplles and (206160 | 2,
equipment s e
7 Formlate a proposal for additional funding 12,143 1760 | ©. 2 ,
135 Organize an employer-employee appreciateon event 2,143 1176.0 8
186 LValue partlclpatlDH in non-lnstructlonal school activi- 2063 (16,0 | 10
t1es - < ‘
% Use superviséd‘group study 2,090 |19.0 | 4
e /‘"
48 Formlate procedures for learners to check=out mate~ = {2,238 1] 180,5 2
rials and supplles o, ' e
. / c""‘l .. N
9l Apply project method for imparting instruction . 2,238 18005 4
R vUtiliZe/coeference techniques | v‘ 2,286 182,0 ’-4
. 4 4‘ . '\l . | . ‘ ' ‘
10 Conduct 2 vocational advisory committee meeting . (2,381 1840 | 1 -
L/ Determine feference materialé that should be added 2,381 }84.0‘ 2
40 Develop p;ocedure for malntenance of equ1pment and 2,381 186,0 .“ 2.
| 'materla]s | | ' .
126 Employ orientatiod workshop for co-op training station | 2,476 |186.0 8
. sponsars - S -
o 0 Euploy a panel discussion 18,0 | A

LS
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ERIC

Aruitoxt provided by Eic:

ing Stations” (i.e., 1 item).
. .

“These activities are concerned with developing critoria for evaluating

52

v

. were contained in Role 3, entitled. "Formulate Instructional Design". These

seven items were concerned with such activities ‘as diagnosing learners'

"handicappiﬁg conditions,” determining individual learner educational

o

needs, formﬁlaﬁing'iqdiviaual learner préscriptioné and'dévélopiﬁg instruc~
tionalvgoais and 6bjeé€ives'for the:handicapped learners,

Tﬁe :emaining eight comﬁe;encies-ﬁere distributed among the'folléwing
four rélés:vkole'4; "Se}ects and Applies Inst:ﬁctidngljStfétegiéé"’(i.e.,

4 items); Role 6, "Performs Guidanée‘and Counseling Functions with Learners,

a

Parents, and.Teachers" (i.e., Zvitems); Role 5, ﬁEvaluates.Leérner Perfor-~
o _ _ . o
mance and Progress" (i.e., 1 item); Role 8, "Estahlishes Cooperative.Train~

. -
The luwgst 25 percent of the ranks contained 46 competencies. Of

these, 16 were contained in RoTle 4, "Selects and Applies Instructional

Strategies." These items were concerned with employing specific instruc-

‘tional techniques such as role playing, panél'discussions, field trips,

‘o

supergised group,acti?ities; and etc.
&

The: s2cond largest group of competehcies in the lowest 25 percent

were contained in Role 2, "Incorporates Administrative Strategies for

- Program". These nine items were comcerned with such activities as setting
g R . . L] .

[ ) . \

up a record and iﬁfdrméfi?ﬁ(fiiihéwéyéiéﬁ;:organizing a reference cénfer,.
keep@ng an inveﬁﬁory/of materials and Supﬁlies, maintaining equinment, aﬁd
etq// ‘

The third largés£ gééup in the lowest 25 peréent céntaine& eight
competencies from Roie 8,'"Estéﬂlishes Cooperative:Training Stations":

o

cooperative training stations, developing procedures for training station

. , : | \

§

"%
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'evaluation,"developing procedures for interviewing prospective training

<

station sponsors, and so on.

Role 10 entitled "Maintains and Improves Professional Competencies"
3~contains five items. These items were concerned with such areas as
professional issues and research in education.: .

 The remaining competencies were diVided among Role 1, "Establishes“

&

Local VEAP Program" (i.e., 4 items); Role 7, "Participates in Public |
Relations Activities"'(i.e., 2 items);'hndvRole_?, "Ewaluates LQcal
Program" (i.e., 2 items)}.\ . S o o
From examination of the ranked meanslin Table 6, it appears that.
. /
the-remaining 50 percent of the competencies (i.e., 95 items) are dis--
tributed without any discernable pattern.
. Even though the distributhn of ranked means has been presented
with reference to the top 25 percent and hottom 25 percent, the data
does not indicate that those in the lowest quarter of the distribution
/ .
are in fact low in importance The reader must rememher that the range
between the highest and lowest item mean is onlv 1.571, which places
the lowest item mean (i.e., 2.571) between the importance category of
L ] "highly important” (i.e., level 2) and "somewhat'. 1mporrant" (i.e., 1evel 3).
lTable.7 on page 52'of this report was desipned to answer the research
question: How frequen& 1y do the Vocational Specialists perform the compe—'
tencies as they are subsumed under . their respective roles?;This table
- presents the percentage of Vocational Specialists who perform the various
‘competencies which const1tute each role in the given time intervals (i eo

weekly, monthly, annually, or not performed). The data indicates that the

firequency of performance appears to he conqistent with the tvpes of act1vi—

¢ . r" ?4‘




TABLE 7

 FREQUENCY OF PERFORWANCE* -

Percent

Percent

. Percenf Re}qent

Number Performing Weekly Performing Monthly . Performing - o Not |
g , : Annually Performed

e 1 38 50 o

e 2 .18 48 oo 1

e 3 15 53 3]

e d 45 45 g 1

e s 17 55 27

e 6 41 1 10 "

e 7 20 52 28

e 8 16 47 35 1

e9 e ] 12

e 10 N - u 10 ¥

14
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ties contained within each role. If the reader wishes to examine frequencles
.for the individual competencies, refer to Appendix A.

In addition-to being asked the freqhency of Derformance; the'Vocational
Specialists'were also asked to select the most approoriate, method for evalu-
at1ng the performance of each competencv This information was collected to
answer the follow1ng reseaxch question What method is more apDropriate for
‘evalvating the’ Vocational Specialists performance of the competencies7 It

. ) . . Q

> . * 1is evident that a majqrity selecteil category two (2), ﬂhservation'Rating;

c

. and category four (4);'Self'Evalnatiop._Tahle 8, Method of Fvaluation,,on
page 54 of this report, describes the methods by roles. The'readerois
referred to Appennix A if he or sné wishes to e%amine the data.for the
.individual COmpetencies;
| i?able 9; Time of Evalnatlon, on page'SSﬁof'this revort; depicts.the
’ Vocational Specialists' celection of the most approprlate time period for
'evaluating their performance of the compntenc1es presented bv role. This
-_information wasacollected to answer the following research question What 2

is" the most apvroprlate time period for evaluatlng the Vocational Qpecial—'

D
. : 1sts penformance in each competencv7 It is evident that the ma1oritv of
.part1cipants indlcated that the most appropriate timé for evaluat1on was
_category two (2), Internshrp. Again, the reader is referred to Appendix A

is there is need to examine the timeé per;iod chosen for each competency.

; @

89
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TABLE 8

* JETHOD OF EVALUATION

- Ro]gvhumber‘

|

o
|

' ‘y . - \

 Percent Selecting
| Paper and Pencil Test

Percent Selecting
Observation Rating**

Percent Se]ect1ng |
Observation Rating |
by Learner

| Péfcén\ Selecting. |
Self. EW uatioif

Rl -

 lmei

e

s
ek
o ole]

. foles R

'RMegv

e

Ro]e;IUr 8

L]

g
u
“
0o
R
i
5
y
7
%

[

10

T

i

%
-
B
Ty
4
N
1
19
{
R

| ';°The ;ercentage does ot a]ways equal/loo% becuuse of missing data and the round1ng of numbers

1nc1ude rat1ngs by superv1sory personne teacher educators adm1n1strat1on Superyvisors, and so on,

. ,8,2‘ ‘
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©TABLE 9 ¢
TIME OF EVALUATION*
Percent Se]eéting .| Percent Selecting - .Peféent- Selecting Percent Selecting -
umber Pre-Service Training Internship (1st yr.) Second Year of . " Third Year and
' ' : C _ ' Teaching After
!;l' 9 59 - AU R |
2 B (N T R o
3 6 ' 83 S0
N | 85 o [
5 A 8y . 9y .,
. v l_ ., . ‘}' ! . )
6 5 . 89 R ' 5 1
7 s 9 |3
85 3 ” B . . SRR
9 .8 N 62 o | 2. |
10 o0 I I T
ercentages do not always equal 10_0%.becausé of missing data and the rounding of numbers . |
/ j . ¢ N ‘ N » !
. 8‘4'




CHAPTFP. V
.. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
: S’ummag
A

~ Vocational Education has become a major discipline involved in ¢':e

assisting of the handicapped learners to bhecome self-sufficient productive

. working members of éociety. Although other diséiplineé have been invglved_-

in this effort, they_haVe limited success in this effort. The Vocational

Education Awareness Program is an, attempt to ovetcome some of the weak-

nesses of previous educational programs intended tn 2id .the ‘secondary
level handicapped.learners in becoming self-sufficient ﬁrbductive workers.:

o -

This prog:am is an interdisciplinary approach which attempts to provide

©

o

an educational milieu whichk (s both academic and vocational in scope. To
prepare vocational teachers to conduct this program, it was necessary to

identify an initial list of’ competencies specific to the job description
¢ bo- .

of the Vocational Specialist. =

The purpose of this research study, therefore, was to identify and
verify an initial list of pedagogical cowpetencies to be demonstrated by

the Vocational Specialist -and to suggest criteria tv be used i assessing .

e o
the avtainment of these identified competercies. The competencies were -

© e
° o

classi «d as those specifically performed by the Vocational Specialists

ERIC

Aruitoxt provided by Eic:

o

in fulfilling the duties of their posicion.
- To accomplish the purpose of'this-study, the(following ohjectives were

established: (1) describe the poﬁulation of learners, Vocational Specialists,

o | )
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. "

‘and the Vocational Education Awvareness Program; (2) identify an initial
'listing of pedagogical competencies to be demonscrated hv the Vocational
’Specialist, (3) verify this 1n1tia1 list of competenciee using the Voca-

"tional Specialists as a panel of experts; (4) develop_the related criteria'
° N \"@J

v

for assessment of each competency identified.

Conclusions e

The conclusions are discussed in terﬁSAorvt%e research questions
propoeed to meet the ob1ect1ves of the studv.“

It may he concluded that thejlargest number of learners being served
_by the Vocationsl. Education Awareness Program are in the mentally retarded
category (i.e., approximately 40 percentj: howev%r, the intelligence quo-
tients ranged frcm a low of 43 to a high of 128 with a mean of 76. The com-'

posite gradepequivalence level'recor@ed in months\showedia mean of 56.6

months. It may be concluded from.this data that the majority of the learners

=,

\' : achieue well below their peers in intellectual functioning.
From the descriptive data of the Vocational 3pecialists it may be
concluded that they are all certified to.teach in the State of Georgia.
) They range'in.educational training from . N%chelor's degree to the
/ o Educational»Specialist degree.-Thc areas cf speciallzation are varied
with the most frequent.being special education. A large number of Voca—
tional Specialists (approx1mately 40 percent) have taught vocational -
. : l'courses four years or longer and 59 percent. of tha qpecialiex, have had

F

at least two years of teaching experiencefwith handicapped or lszadvan-

taged youths. From thi- data it. may he concluded that the Voaa 1ona1
Specialists are eyperienced vocational’ education teachers and experienced

in working with handicapped Jearners and, therefore, apbuar to be well

¢ 8

896

suited to VEAP.
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Aruitoxt provided by Eic:
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. . oo . [«

The majority of Vocational. Specialists indicate that the various
disciylihes_(e.g., special. education, the community, the administration,
etc.) support the Vocatior: Fducation Awareness Program. Although the
number of-activities engaged’ in by the Specialists are varied, most of

their time was devoted to teaching (i.e., 13 hours per week) and counseling’

(i.e., 5.3 hours per week). Another“13.3 hours per week are also allocated

~are also allocated to student activities, which Jeads to the conclusion

that a iarge portion of the Vocational Spgcialists' ;ime is snent n direg}
contact wi;h.the 1earﬁer5 .

The roles identified aﬁd édapted for the Vgcation;1 Specialist indicates
thaf the?e individualé must be competeﬁt in a varicty of skills which include
teaching, counselinﬁ and administrativefduties. The data éléo in&icated |
that'these,roles wéréhadéquate to sér;e as a framework within which iden-

tified competencies could he placed. An initial Jist of competencies was

identified and categorized within the logical framework of the nerformance

‘roles.

An attempt to verify the identiried competencies was made by presenting

- e °

.them to the Vocational Specialists who rated them in regards tec their impor-

tance. Results indicate that all of the competenqies were rated an impbrtant
© ol : ' ’

by the Specialists; and it <is, therefore, copé]uded’that Ehev are ail perti-

o R

nent and appropriate to the program. In addifion it is concluded that the

¢,

Vocational Specialists believed thzt' competencies in the affective domain

were most important. This is consistent with the high rumber of contact

hours with the learners.
< . .

It may be concliuded from the data that the freatency of performance

of the competercies as indicated’by'the Vocational Special’sts apnears to

br consistent with what mipht be logidally expected {(or inferred) from the- -

o
. « ’ ¥ ard
. ) R Y /. 8 (

< 9 : ;
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rolg title. For example, 50 percent of the Specialists iﬁdicated that

- they pefformed the competencies listed in Role 1, Fstablishes Local VFAP

Program, annuallyr Tﬁis is consistent with what might be‘e*vected from
competéncies such as formulate learner selection criteria and compiliné.
a job description.' |

In considering thg method and time of evaluation the Vocational
Specialists indicated that they.preferred'Ohservation.Ratinz'(supervisory
personrel, Eeacher educators, adm%nistratiOn; supervisors, etc.) -and l
Self;Eyaluatiog; This 'is consisfent Qith tﬁe most frequently chosen time
of evaluatién; Internship. It c#n be conclﬁded from this data"tﬁat a

large proportion of the Vocational Specialists would prefer to he eval-

uated by supervisory personnel, teacher educators or administrators

3

Recommendations for Further Study

L
In order to maximize, and extend the henefits of this stud§, the following

recommendations for f--ure study are offered for consideration. c

- 1. This study should he replaced in the futures and should include pro~

'

fessional and possibly non-professionals, in addition to Vocational Specialists

It is agsumed at this time that other individuals 2uch as teachers, administra-

. tors, and parents wi}l b~ familiar with VFAP and will he ahle to provide ﬁqluf

o
/

able suggestions and opinii=x.
2. With the increase in experience, the attitudes and opinions of the.
: p
Vocational SpeciaYists'may change in relation to thé competer ies which sup-

posedly represent their job. It is therefore suppested rhat the competencv

list be resubmitted to the Vocational Specialists and Fﬂssibly‘othér informed
. , .

persons for verification.

©
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3. Iﬁ is rpcﬁmmenged that che list of competencies he subijected té
validation by Vocational Specialists, informed univeréity personnel, -and
other appropriate supervisory persqnnel. The most appropriate method-of
. : validation appears to be that of observational rating scales and self
| evaluativé reﬁort, Whigh is supported, in part, bv thé results of this

3

study.

4, In future assessment of the Vocat{onal Awareness Program, it is
suggested that a more sensitive scale suck as the Tikert-tvpe be emnlo_vedT
This type of instrument would he more sensitive to variagions of opinions

than the type -of scale used in the present study.

e

ERIC
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- Note: It is important to the design of the research that a complete,
- understanding be ga1ned of your school's students, their parents, and
© the school setting in which you function. It is only by a comprehen-
sive understanding of these factors that the results of the study can
be made generalizable ‘to other communities. This fact also .holds true

for you as a teacher.in the school setting. It is our intent.to aather -
as much information as -possible about you, you profess1ona1 11fe, your "

,persona] 1ife, your fee]1ngs, and your attitudes.

Be assured that all the information requested will be held in the most
strict confidence, and that your name will never be linked ta anv of

- the specific 1nformat1on which is gathered. Qur . intent in gatherina -
~this information is to build a profile of the "Vocational Educational
‘Awareness Program" and a]] related components which will insure con-

“ tinued success. ' :

L 95
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_ NAME OF SPECIALIST

e

I.D. NUMBER
SCHOOL
ADDRESS

PHONE NUMBER

Directions: Place the approbriate number in the blank provided o the left .
_of the questions. SRR ' '

" . [y . .

SCHOOL_DATA

(1) Lbcation of school
Innér-eity/urban' | .

. Outer city/suburban

. Rural . : i
. Other (Please state) . 4

2) School organizational pattern

-hwl\).—*

. Grades 7 - 12
.- Grades 8 - 12
Grades 9 - 12
. Grades 10 - 12
. Other (Please state)

-]

IR WM —

(3) Number of full-time teachers in_the scﬁoo] as of bcfober;1, 1974.

1. Less than 24 - 6. 125 - 149
2.25 =249 N 7. 150 - 174
* 3. 50 - 74 - 8.175 - 199 N
, 4, 75 - 99 9. More than 20N
! 5. 100 - 124 '

(4)'Number‘of Vocational teachers in your school as*oft0ctober.1,.1974.

One

. Two
Three - |,
. Four
Five -

Cr B w N —

95




A 70
(6) Type of school in which you teach
1. Comprehensive High School
2. Vocational High School”
3. Regular H1gh School w1th Vocational Courses

(7) ‘Number Qf students enro]]ed in the school as/of’ October 1, 1974Q

1. 0 - 249 : < 5, 1500 - 1999
2. 250 - 499 6. 2000 - 2499 e
/3. 500 -~ 999 | 7. 2500 - 2999 S

4. 1000 - 1439

(8) Tofa] number of §tudents»enr011ed-in your é]asses as of October 14 1974,
/ . - V A

1.5 -8 5 6. 29 - 33
2.9 -13 . 7. 34 - 38 °
3. 14 - 18 L ) 8. 39 or more
- 4,19 - 23 ‘ :
5. 24 - 28 A _
a ) <7 :
- (9) Age of your school facilities as of October 1, 1974,
1.1 -3 yrs. old 6. 20 - 23
2. 4 -7 7. 28 =027
3. 8-~ 11 _ S 8. 28 - 31 . S _
4, 12 - 15 ' 9. 30 or more _ . !
5. 16 - 19 B ‘
(10) Number of C1ass1f1ed hand1capned students in vour schoo] as of
o October 1, 1974
1. 10 - 20: 6. 61 - 70
2. 21 - 30 7. 71 - 80
3. 31 - 40 - 8. 81 - 90
4. 41 - 50 9. 90 or°more.
5. 51 - 60 _
(11) Number of Vocat1ona1 proqrams in yvour school for d1sadvantaged
learners. A .
1. Zero i ) 4. Three
2. One . % 5. Four or more
3. Two ; :
'(12) Number of cccupat1ona] areas taught in your school as of October T
1974. 4 _ .
11-3 0% 6. 20 - 23
2. 4 -7 [ ' - 7.24-27 .,
3.8 -1 ! o - 8.28-31
_ 4. 12-15- 1 . 9. 32 or more
e . 5.16.- 19 S .
Vo o 97




(13)

(17)

(18)

(19)

DG W N —
. ° . L] .

71

Number of Cooperative Vocat10na| Programs in your school as of
October 1 1974. .
1.1-2
2. 3-14
3.5-6
4, 7 -8
5. 9 - 10
Number of Class1f*ed disadvantaged students in your school as of
October 1, 1974. )
1. 15 - 30 6. 95 - 120
2. 31 ~ 46 7. 121 - 136
3. 47 - 62 8. 151 - 166
4, 63 - 78 9. 167 or more
5. 79 - 94 '
Number of Counselors assigned to your school
1.1-2 T A I P |
2. 3 -4 7. 13 - 14
3.5~6 8. 15 -16
4.7 - 8. : 9. 17 or more
5.9 -10 .
Number of psychologists or psychometr1sts accessabTe to your schoo]
for disadvantaged or handicapped learners.
1.1-~2 4.7-8"
2. 3-14 5. 9 -10
3.5-~6 ‘ p
Number ¢f Vocational programs in youf school for handicapped. learners.
/ . . .
1. Zero 4. Three
2. One 5. Four or more
3. Two 1
Is there a Vocat10na1 Rehab111tat1on Counselor assessable to your
schoo1? '
1. Yes
2. No
Numbér of community organizations accessable to your‘DFOQram
I A | .
A4 -T7 .
8_]1 .l.
12 - 15 - s
16 - 19 n

20 or more



(20) Is there a Georgia State employment office asséssable to your learners

1. Yes - 2. No
(21) Is there an Evaluation Learning Center in an Area Vocat1ona1 Techn1—
cal Schoo]ﬁwh1ch is accessabie to vour learners

Fan .v‘

1. YEs,me. i - 2. Ng

_ (22) Number of MNon- Vocat1ona1 programs in vour schoo] for d1sadvantaqed
"~ or handicapped learners.

. Zero ;e
One . : o '
. Two - - . )
Three : '

Four or more

B DWW N —
P .

(23) What department of your school are }ou considered a_membéf of?

“1. Vocational Education Department
" 2. Special Education Department
3. Qther.(Please state)

&
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(24)

(25)

(26)

73,

Vocational Specialist Data

Your sex
1. Male - ‘ . 2. Female .
Your age - "o .
1. 20 - 24 6. 45 - 49
< 2.25 - 29 7. 50 - 54 - )
3. 30 - 34 8. 55 - 59
4. 35 - 39 9. 60 or over
5. 40 - 44
Your race
1. American Indian 4. Oriental
2. Caucasian 5. Other (Please state) '
3. Negro ' S
Number of children, if applicable R

(27),

(29)

WO~ D WRY —

1. None 4. Three_
2. One ) 5. Four or more
" 3. Two ) °

Marita]'Status

1. Married'
2. Single '
3. Other (Please state) '

Highest educational Tlevel you have completed .

%

1. Doctoral degree 5. Some college
2. Educational Specialist .6. Vocational or Technical schoo]
3. Master's degree training

4. BA or BS degree . 7. High schoo] diploma

SubJect matter area of highest deqree, if apnlicable

Home Economics ‘Education

. Trade and Ind¥§try Education

English ' .

Social Studies - \ Lo
Special Education ' :

. Math - :

History

Other (P]ease state)

. Phys1ca1 Education v 1 ' g

1090

-



(31)

-

CooNOTONHAWN —

3. Some college .

O~NOONHWNY —

74.

Subject matter area of highest degree, if qppTicab]e

&

.-Physical Education : of

Home Economics ‘Education
Trade and Industry Education
Counselor Education

Special Education

English

Science

Math ,

Other (Please.state)

Spouse's educational level compared with your own, if applicable

My educational level is cqnéideréb]y Tower .
My educational level is somewhat lower . T
educat1@na1 level is about the same 7 -

N wn—
=
<

My educational level is somewhat h1aher P
My educational level is cons1derab1y h19h9r
“Order of birth in<yOUr_fami1y - /////f
1. First T 4. Fourth

2. Second . 5. Fifth or bevond y

3. Third

Number of sisters and b}qthers (Include living and deceased)

1. None 4. Three
2. One : 5. Four or beyond

3. Two o ’ ‘ ' '_
Highest educational level completed by father

1. Master's degree or above : _
2. BA or BS degree ’ o /

4. High school graduate
5. Eighth grade or less*

Spouse's present oCCupation{ if aggjiéab]e,

Teach1nu

. Other profess1ona1 occupat1on
Farming k

Skilled worker

Unskilled worker

Business

Housewife

..Other (Please state)

101



(37) Genera1 nature of father s occupat1on for most of your ch11dhood
© D .~ . and ado]escent 1ife

.-Teach1ng : . : . :

. Other professional occupat‘on =

. Farming : ~ ' >

Skilled (machinist, pr1nter, etc.) .

. Unskilled worker . - T
Business i

Other (Please state)

NOYOY B W —

(38) Gen*ra] nature of mother's occupation for most of your chi]dhqod
-~ and adolescent life ’

Teaching ' Cas ' : , -
Other professional occupation . —
Skilled worker : '

Unskilled worker

Business o o _ , .
Housewife ’ ¢
Other (Please state) :

NOYOY B WD —
« e, 6 e & o @

(39) Highest educational level comp]etéd by mother

Master's degree of above
BA or BS degree '
Some college '

High school graduate

Some high school ‘
Eighth grade or less

oW —

(40) Where you lived during most of youh childhood

The country

. A small town (under 5,000)

A town (5,000 -~ 10 OOO) . o : .
A -small city (10,000 - 50,000) _ - -

. A city (50,000 - 100,000), inner-city - N
A city (50,000 - 100,00M), suburbs. - : .
A.large city (over 100,000), inner-citv o -, :
A large city (over 100,000), suburbs -

ONO O WM —
v e o .

(41) Distance of your parenta] home from the |nst1tut1un"wh1ch granted
your Bachelor's degree o

. Within 20 miles

21 - 100 miles

101 - 350 miles o

351 - .1,000 miles : T
More than 1,000 mileés '

L

SOOI D WN -

ez
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3

(42) Type of institution which grunted your bachelor’s degree

. Small’private college (less than 1,000 students)
Large pr1vate college or un1vers1ty ,
Teacher's colliege

Smail state college (less than 1,000 students)
Large state college or- un1Vers1ty :
Other (P1ease state)

c\uicsoonz—ﬂ

(43) As you recafl, was your decision to be a teacher made

1. Prior to or‘during high school

2. After high school, but prior to college
3. During work experience -

4. While enrolled in a vocat1ona1 schnoT
5. During college o
6. After co]]eoe graduation -

p

y

S (44) lace of res1den,e while attending the 1nst1tut1on wh1ch qranted
: our Bachelor's degree

/

,Parental home

Dormi tory : : e

Soror1ty or graternity home

Room in private home . - .
Apartment o : .
Other (Please state) -

U W N —

"(45) Distance commuted to college classes each day

1. Less than 5 miles 5. 61 - 80 miles

2. 5 - 20 miles 6. 81 -~ 100 miles

3. 21 - 40 miles 7. Over 100 miles . ,
4. 41 - 60 miles ' o 4 |

_(46) Emp]oyment while attending co]]eqe, if app11cab1e

None -

.. Quarter-time or less; on-campus

. Quarter-t1me or: less; off-camous s
.Half-time; on-=campus. S

- Half-time; off-campus

. Three- -quarter time; on- ~Ccampus

Three- quarter time; off-campus .
Full time; on-campus _ _ . .
Full t1me off-campus , °,

OO~ T B W —

(47) Length of time from first co]]eqe enro]]ment“%o award1nq of dearee,
if applicable

1. Less than.4 yeaks" N, 7 - 10 year§

. 2..4 years ' 5. More than 10 year§' . >

3. 5 -6 years: .

%
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o (48) Comp]etioﬁ of_certificdtion requirements wés accomplished by

Have not completad.certification = | =
College-~university~degree program . .
Evening or Saturday classes; on-campus _ '
Extension_c1asses;,3ff-campus_ L °
On-site classes (at‘your &chool)

Other (Please state)

/ i ' -

TP Wb~

(49) Number of times &our residence has changed dufing the last five
years (Do not include moves within ‘the same city)

1. None 4. Three o 5
2. One 5. Four or more '
3. Two ' '

s . (50).Number of years you have taught Vocational courses :

1.1 -2 5.9 -10 .
2.3-4 6. 11 ~-"12
3. 5-6 7. 13 - 14
4, 7 -8 8. 15 years or fmore
_ . (51) Number of years You have taught disadvantaged and/or handicapped
' ’ . learners : o o
1.1 -2 5.9 -10
2, 3-4 . 6. 11 - 12
3.5-6 7. 13- 14
.4, 7 -8 8. 15 years or more

(52) Number of years you have taught in your present pbsition

)

1. Zero o 5. Four
2. 0ne . 6. Five .
3. Two o 7. Six |
4, Three S 8. Seven years or more
o ' (53) Number of years ydu have -taught -- Vocatipna? Courses
1.2 . 5.9-10
2. 3-4 6. 11.°- 12
“ 3.5-6 7.13-14
4, 7 - 8 8. 15 or more
(54)'Num62r of years ih totaI_which you haveﬂtaught
. B T 5. 20 - 24
) 2. 5~9 : .6.25 - 29
3.10-14 . 7. 30°- 34
4. 15-19 . 8. 35 or more

104




(61)
—+ s handicapped under one of the'nine handicapped conditinns
: = h .

(55)

(55)

. = ] , . o ' 78 -

Number of years you have been a.school administrator -

1.1 -2 5.9 -10

2.3-14 6. 11 - 12
3.5-6 7. 13 - 14 .
4.7 -8 8. 15 or more

/

Number of years of work exper1ence pr1or to becom1nq a teacher
{non-teaching) .

- 1. None- _ 5. 7-8
2, 1 -~2 " 6.9:-10 }
3.3-4 7. 11712 ' |
4, 5-6 8. 13 or more = . 4

(57)

S -

(59)

(60) '
Vo Yes . i ) 2 No _ ' B .

W N —
¢ o e

COND UL LN —

Where you have had most of your work exper1enge since becoming
a teacher (non teaching)

. None 5. 7 -“8 .
1-2 6. 9 - 10
3 -4 7. 11 - 12
5-6 8. 13 or more R

Where you have had most of your work experience (non-teachina) :

‘The country. T
A smali town (under 5,000) .
. A town (5,000 - 10,600) ‘ .
A.small city (10;000 --50,000) .
A city (50,000 - 100 OOO), inner-city
A city (50,000 - 100,000), suburbs
A large city (100, OOO or more), inner-city
A Jarge city (100 000 or more), suburbs

V0cat1ona1 youth c1ub wh1ch you sponsor

1. None’ ‘ S 5.VICA - >

2. FBLA ' . 6. FBLA‘and OEA '
3. FHA . Co 7. VOCA :
4. OEA ' ' ‘3. Othsr (PTease state) .

Were you born and raised ‘in Georg1a
A

s

$

Do you have an impairment wh1ch;cou1d result in yoyr being classified

9

B

1. Yes - ° S ‘2. No

105
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- _(62) Does ybur spouse have an impairment which results in being classi-
fied as handicapped under one or the nine handicapping conditions,
if.appTicable

1. Yes - ‘ 2. No

(63) Is there any person in your immediate family - father, mother,
sister, brother, or dependent - which have impairments which result
in their being classified as handicapped under cne of .the nine
handicapping conditions

1. Yes -2. No

P




' e Specialist No.
;o T S . : e %
‘ R N ' C 51 cation

. HANDICAPPED LEARNER S DATA (INDIVIDUAL) |
_____ _Flll_outﬁone,set of. forms for each 1earner ui e
L (6a)ysex L LA

_ T Femate N M51gf””f%ii“""“'“““;"‘{f:*"
t.;;;;ji;;(GS) Hdne Beund o : . : .m: -s’hw o o
;;;Q . Yes S 31.2. No
.f“'i;72_(66) Descr1pt1on\of Parents | !
L . Both: parents L 4, Guardian, qrendbarenté; etc.

2 Mother only = - 5. Foster home or 1nst1tut1on

@L?f}- 'J~1~ 3 Father on]y L - 6. Independent
(67) Hea]th Record | .

o 1. assessed ' 2.'no observable record
° (68) Race C o
- o S ' i
. %, 1. Caucas1an/Ang]o . 5. Oriental T

/.. 2. American Indian . v - 6. ,Puerto Rican
©0 . 3. Mexicdn. Amer1can 7. Othér (Pledse state)
4 B]ack - '

(69) Learner is work1ng R L lt——
%-mf 1. Yes~ S y ,. ' 2.1No |

i -

(70) Number of days absent 1973:74 T
A o T LY e e
1-4 729 - 34 .

5210 , .55 IO
1= .0 0 7 9. 41 or more
. 17 -22 ¢ B o

g s

it —
b Mgl

3 .'1(7T) Current Grade-Level“

© 1. 9th Grade = ©.3.°Tth Grade e

| 27 10th Grade ~ 4. 12th Grade
! ' O 197




| f 81
(72) Cred1ts faﬂ/ed 1973 74 schoo'l year
1.0 ~ 4.3-3 1/2
- o 2.1 -112 5.4 or more-
5 Lo 3.2-212 '
___(73) Distinguishing Physical Characteristic
1. None o | 6. Unattractive
~ 2. Very tall- _ - 7. Attractive
3. -Very short 8. Deformed
; ‘4, Obese - ‘. 9. Other (Please state) .
5. Skipgmy - - - o o T
(74) Learner is in Vocational Class(s) - - . = . o S
1. Yes o . 2. No - {/ ' . LT o
K (75) How Was‘learner c]aSsified'as é handicapped fndiVidua]
» 1; recommendat1on from, psycho]oq1st or psychometr1st
= 2. recommendation from counseling department -
3. decision.made 1ndependent1y by spec1a]1st i L .
. 4. a’combination of 1-& 2 - . o o ¢
5. a combination of 1 & 3 C '
6. a combination of 2 & 3
7. other (Please state)
. N - .
(76) Does the.learner ride a bus to school = o AT
T 1o Yes - 2N
" (77) Does thél1earher have own car, motdr cyclei'eté.ﬁ'. )
1, Yes B T T
. \ .
(78) Most d1st1ngu1sh1ng atﬁ1tud1na] tra1ts
~1. cocky - 6. uhcooperative '. ‘
2. timid . o 7. patient . 3
3. confident =~ - - - 8. impatient
. 4. reserved .. 9. other (P]ease state)
5. ?querativ% - o
.'(79)'Learners verbal expréssiqn X
' 'l c"lé‘a'r o | 3 unclear o . R -/'i.{h
-~ 2, good grammar . 4. poor grammar = Y - 4 - .
o , |
N .I
1. . _— .' | . \ 1 08 - . | .‘ . .- °‘ T / ..




/

4(80) Most distinguishing personality traits

1. extravert . 6. non-aqgressive
© 2. intravert 7. positive’
3. friendly - C 8. negative '
4 4. unfriendly . : . 9. other (please state)
k= 5. aggressive o .

(81) Learner's initiative
1. resourceful
2. some initiative
3. easy going

’ (82)'Léarnérﬁs marital status -
— .. ___ 1. single 4 . 1
: 2. married — o —- e
. 3. married with children - ' C L o e
4. unmarried with chi]dren : ' '

(83) Learner's chronological age ‘

) (84) Learnen's 1.0..
(85) Test used to mégsdreﬂl.ﬂ. (be specific) =~ - >
-(86) .Learner's grade equivalence (composite) - __'véJCs months
(87)

Learner's handicappinq4c1assification-(ma1or cataqor1es 1 -9 and/or
subcategories) - r . . .

"3 (88) Learner's gréde@equiva1ence71n math years months
‘ (89)fLearner S qrade equ1va1ence in read1nc Y year54
-/ monthg o | B .

EY)

(90) The name of 1nstrument used to ‘measure 1earner s I.0, (be spec1f1c)




This form is continued on the mOwHHOﬂ.uu.mﬂuN page.

" HANDICAPPED LEARNER'S COMPOSITE DATA’

‘MmemednthMMinmemﬁ%mmmgML“Mmeumﬂmian

if not applicable. All data as of Oct. 1, 1974,

~

-

Handicap
(lassification

1.0

Ll

70

3.0

k0

500 ‘

5.1

5.2

6.0

6,1

6,2

7.0




o SDEATTD DRANNER 0 COMPOSITE DATA ™ (continued)

1

Place the correct nusber in the corresponding box,  Place zeron(OX in box,

if not applicable, All data as of Oct

1, 1976,

s 84
— ‘
T
0..
E . sr ] -
J Y
- - ~ 3
i 3 7
<
= -
=]
-— ~
o ol - . - —
5 w4 e - - - - - - - . - - - g5 - .- 33
o . —
= wv = - B - .
3] .
—
o

113




o

VOCATIONAL EDUCATIONAL AWARESS PROGRAM DATA

(92) Design of Programv
" 1. System W1de Program
2. Program in one sghool on]y
(93) Decign of Irterd1sc1p11narv Activities

\\g_ ! ,-1. Identified team apDroach
: o ¢« 2. Individual contracting with salected teachers
S 3.. A combination of 1 & 2
4, No 1nterd1sc1p11nary act1v1t1es

‘(94) Number of orientation c]asses taught daily (aroup) '

1. zero - ':" 4, three
. 2. one ' - -5, four

-3, tWO - 6 five or more

'(95) Number of related classes

ol

1. zero “ \\4 three
° 2. one : s5..four
. 3.<two ’ *6 five or-more:

(96) Do you have a pr1vate c]ass room? . ._: | -
1. yes. _ 2. o
(97) Do you share vour class room with CVAE?

1. yes ‘ 2. no’

6

!

(98) Do:you have, or heye access to, SUfficient audio—Visua1 equipment?

1. yes : . 2sn0

(99) Do you have administrative responSibi]itiesuoufside of VEAP?

; ‘ . yes g . 2. no

(100) Do-you have a vocational supervisor-in your school?

-

1. yes ' 2. no

(101) Is your program supported by the Special -Education department?

1. yes - R St

114




86
(Y02) If your answer to number 101 is yes, please describe the degree
: of support. SR ST o
v}q A Extremely . _
Suggqg;jve -~ 'Rejection
-2 _ 3 o 4- 5.
(103) The degree of administrative support for' VEAP is
Extremely e A : .
Supportive I ‘ A Rejection
1 | 2 3 -4 .5
(104) “he-degfeeuof»emp]oyer supnort fgr_VEAP is
Zxtremely | . . : /
supportive L : Rejection <
1T . 2z 3 - 4. 7" -5 g
(105)'The Hegree of community gdpport for VEAP is
Extremely - _ °
Supportive - o o Rejection
o = 2 3 .4, 3 5
(106) The degree of faculty support for VEAP is
Extrémely v ' <
Supportive ' Rejection
_ 1. . 2 -3 4 N -5 .
T "¢ (107) The dbgreé“oﬁ,student supndrt for VEAP is_ ' s o .
- - : _ ~ - . . L
\\\, _ Extremely - . , " . " - '
- Supportive = L ‘ Rejectio
\*\\ 1 . < A 2 ] 3 o 4 . 5 .
(108) The aégree of parent support.'for VEAP 15 _.-
‘\_" . . . @
Extremely - "~ : -
Supportive “ - . Rejection
N S 2. 3 : 4 ' 5
_ . N N ‘\\. .
- .\k\\~
& < “ho©
. N n
n : - : e Ao o A b
=, N
"
a 1 4 77 -\'\
£ 10




VOCATIONL SPECTALIST WEEKLY CLENR OF AoTrvpTIES -

_ACTIVITIES )
'»l.‘Teaching | )
= Counée]ing ;
| ,3.vddb P]acemegf
4.Interdiécipfining' o
5. Home Visitations

- 6. Tnstructional Preparation

o 7. Learner Evaluation

I8

o

.

{

8. Yonitering & Tutoring Leamers - .. -

9, Progran Development

. -12..Coordinatidh,\dbb & School

Bt Recérdlkeeping: |

Tw

g 16, Other (Pease state) -

14, TransporttngzLearners"‘ o

15.'Extra Duties

: Homeroom"

| . "Sfudy Hall
',Lﬂub's and Bte,

S

L TOTALS

10, Public Relations (ih school)

i1 Public-Relations (ot of school)
,I ‘ . ( -

>

HOURS PER WEEK

e

HURS PER MONTH

= ﬁ'%.fagj~ o
. .-‘ ‘/n
i
,‘/.
o 1
T T
50 Hours "] 200 Hours . S
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DIRECTIONAL INFORWATION .

..
Lo

’
\
' N

. NOTE: The primary purpose of this research study-is to identify and validate competehcies_and .
. Indicating behaviors of the Vocatfonal Specialist, If & logical approach is to be taken
~ in the preservice preparation of the/Vocational Specialist, it becomes imperative that
an examination be made of these competencies and indicating behaviors for the purpose of

designing a.preservice instructional program, = o

- - The following pages of /this booklet contain a listing of competericies and indicating be-
... haviots to be performed by the Vocational Specialist. The competencies are divided into’
- -~ 10 Roles fur clarification, This list of competencies vas compiled by revieving the re-
. ' ... ' lated literature, exanining the job description of the Vocational Specialist, and consult-
- : ~ Ing vith selected Vocational Specialists across the state, - '
- Ve are asking you to respond to four specific questions about each of the listed compaten-
" a cles. Please read each competency and the indicating behaviors before vou respond to each
‘ of the four specific questions. Space is provided at the end of each Re for additional
conpetencies if they-can be identified, | o -

e
0

- ©+ SPECIFIC DIRECTIONS

. SN e : R
Question (1)--Degree of Importance: This question is designed to obtain your rating, o a 1-5
' geale, as to the.degree of importance of each competency. Do not rate"the indicating behaviors,
.they are only included to assist you in understanding the competency. Use only one check mark
- (V) in the colum where nost appropriate, L A

: ;rj:Scale;Definition;‘ f .

.i l- Eﬁtremely Impdrtapt, 3 b - Slightly Tmportant
2 Highly:Imertﬁnt L 5 = Unimportant ”‘ *
-7 .= Somewhat Importanti

.Q6

BT




Question (4)-~Tine of Evaluation: This

/ . o

SPECIFIC DIRECTIONS CONTINUED

. . t
+

Qgg§§ibn (2)-~Frequehcy‘of'Perform

t l‘

ance! This queStion is designed to determine the frequency,
on a 1-4 scale, which you'perfogp each of the competencies listed, Do not include frequency of
performance for the Indicating behaviors, they are only included to assist you in understanding

the competency. Use only one check mark ( ) in the column where most appropriate,

3

,Scale:Definitioﬁ:

1~ Weekly - 3’- Annually -
2 - Monthly b~ Not‘Performed

ot

Question (3)--Method of Evaluation: This question is designed to determine the most appropriate
method, on a 1-4 scale, of evaluating the Vocational Specialist's performance of each competency
listed, Do not include an evaluation method for the indicating behaviors, they are oalv fncluded

fo assist you in understanding the competency,” Use only one check mark (V) in the colum where
most appropriate, : S B | ‘

[

Scale Definition: ¥ 0
| : . ‘ : o | \ : :
1 - Paper & Pencil Test 3 ~ Observation Rating (ledrners) . :
) o
N o ; n by
P2 - Observation Rating (supervisory - 4 - Self Evaluation . : C B

personnel--teacher educators,
administration, supervisors,
‘ ' iy |
- .and ete.) L e

+
’.

. tine period, on a 1-4 scale,
| - petency listed. Do. not includ
¢ included to assist you in unders
1 20 o c_olumn where most appropriate,

‘H ’

question is designed to determine the most appropriate

ting the Vocational Specialist's performance of each com- o

e an evaluation time for the Indicating behaviors, they are onlv. =~ ,]_2i3
tanding the competency. Use only one check mark (v/) in the-

F
v

for evalua

-

Scale Definition: ‘

Lt

l- Prehse;vice Tréining

1=

3=~ 2nd year of teaching )

© "2 Internship b= Ond yeor and after o



T _MEI-/EE'BBLISHESLOCALTEAPPROGRAM'{ o X

ADETFNATRG AN REHATT DEGREE 0F | FRED. 0F | ME®'7 TF .. TI"E OF
UDHPETENCIES &4 BEEAVOR : © | e [eeRevesnoe) Bt swe oy
Lo 130405 1‘?134 L2 5 1ol 3]s
: ' —— , e
1 3pply State Guidaline :. al =ogram 13 ¢ 514 [12]- |3 |26- 2y efic] 1] -
1-a. Acquire a capy o ~u‘(é Wk ines _ . ' 1
1-b. Recognize limitat:we: izmps=. on local system by 111 .
State Guidelines ' -
- 2, Analyze assets ard limitzt: a¢ ispused by local system |14/6 |1 614 d-12108 )17 vzl |-
’ - 2-a, Identify assets and I-niez-tivms imposed by local {§. - !
system ‘ o ” o '
, 2=b. Explain assets and Ziu.jriims imposed by local { ! ’
system | . |
2-c. Relate assets and 1ir #i=:.::s of local system to 1 I -
State Guidelines i
3. Formulate elements of the B q13 351 41918 -3 (10 q6 Juis {2 ]-.1.
- 3-a. Identify all activit: : = w serformed in local |
! system o ' 1
3-b. Acquire a list of co:+ &lewss from StateGuide-
~ lines
3-~c. Summarize all local ¢ :fv.=:s to be performed
d-d. Relate list of core e ~me:"s from State Guide-
~ lines to Summarized 1: - activities from local
system ' :
+ J-e. Categorize local activi=fes by core elements from
*© " State Guidelines
- b Construct specific goals for prozram 5] 571 IS 1204 135411
4z, Acquirg copy of local swstex educational goals | ‘
and philosophies
~ 4=b. Outline goals for program as 4etalled in State
Guidelines . ‘
b~c. Summarize both local an¢ Zz: - educatzonal goals
b-d. Relate local educational z=.z to Stacs Goals {
b-e, Differentiate between the —wo sets of goals 4 E

<6
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LE T - [ONTINUED

COMPETENCIES &iT RTHAVIOR

DEGREE OF
IMPORTANCE

“'REQ. OF
~RFORMANCE

METHOD OF
EVALUATION

—ZME OF

ETALUATION

5.

'

Formulate progzzr budmst

112

-
D

243 |4

[T I
=i

-
i

Zl 3 4

~{2) 3] 4

18/ 3

11110

4

171 -3

il 211

5-a. Acquire cc- of Tzate budgst Zform 4 reg:lar:ians

5-b. Identify :.zal -ate monies alloca-sd for ez
Pprogrim _

5-c. Identify a=~ adcitional monies for local —rogram

5-d. Interpret irate hudget form and regulatiozz

5-e. Relate all zllccated monies to Stz=-e regu_zticzs

5-f. Categordze allocaced monies into line iten budget
form '

- Compile job description of Vocational Specialist

i

18 2

14

141 4

6-a. List functions of Vocational Specialist

6~b. Translate functions intc descriptive statements
6~c. Predict tasks related to each function

6-d. Analyze tasks as to adaptability

Prepare a calendar of events for, program

1 ‘6

Organtze a vocational advisory committee

7-a. Identify events to be completed

7-b. Define leoccl school's zalendar

7-c. Translate :zvents izto time spans

7-d. Relate eve=rs into a priority listing
7-e. lategorize zvents zo a yearly calendar’

<

SN~
Ne)

ut

12117

8~a. Jutline precedure to organize an advisory com-
. mittee . v '
8~b. Explain procedure for organizing an advisory
committee . S
8~c. Employ procedure in identifying roles and fume-
- tions of zdvisory committee K
8~d. Discriminate among =he roles and functions fcr
administrative approval of co—mittee

£6

2l




EI~OFTVNR .

DEGRZE OF FREQ. OF | METHOD OF | TIME OF

COMPETE TES AND BERAVICR : | TMPORTANCE | PERFORMANCES EVALUATION EVALUATTON |
| el bl Bl R T
9. Selec : vocational 24visoTy committee mersevs CI8 s (rflaasia o lh 1s 1446 ]
9-a. _dentifv criteria far selecting zomr. tt=: members

9-b. Zxplain ariteria fo selecting comezze: ~embers | | ! !

S-c. Use criteria ‘n selacting potent lal _ow Lutee
vagbers ]

3-C. Discrininate ameng rotential commit -ec €£0ers

9-€. Counile szlected 1izt of potent -3l .cm.ee ;
mewders for mdﬂlqistrat1Ve appr. val !
. e
10. Conduct a vocaticzal advisory comi-ae e IR <‘12 1 ‘2 201451 1214
10-a. Octline crizsria for conducting comrutiee meet~ | [
ings N |
10-b. Intersrét c-itariz for conduetiag mestings
10-2. Emplov critavaa fo- contucting meetur. in deve~ !
loning ageraa . o | :
10-d 'De:ermine'sequential steps in ¢ nducting meeting b | | ' :
11. Organize an inrercisciplinary team : ~IEMER L 20118 J3p7q1
11-a. Outline procedcre co organize zn 1nr~*dlsc1pll~ |
13Ty team
11-b. Exnlain procedure ¢ organize an intzrdiscipli~ |
nary team ;
(L-c. Enploy procedure to identify —ales ead functions
of interdisciplinar- team A |
11-d, Discrininate among roles ar! < merions of inter~] | |
dlsc1p11nary taam for ziminicezative approval v
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ROLE 1 - CONTINUED

’ '\E(\J}IPETENCIES AND BEEAVIOR

[
a‘\‘
AT

DECREE OF
- THPORTANCE

| PereoRuANCE

FREQ. OF

“METHOD OF
EVALUAYTON

TIME OF
EVALUATION

139

\

\

12,

- 12, “Explain criteria for selecting interd15c1p11nary

" 10-c, Ust criterfa in selecting potential 1nterdisc1~

3 12-¢, Compile selected list of potential team members

13,

o 13-d, Catagorlze elements by sequential time allot~

14,

213 (4

11213 14

1123

4

11273

Select interdisciplinary team members

183

5 |16

1| 8

18l

k1,

12 h -Identify criteria for selecting 1mterdlsc1p11~
\ nary tean wembers

-t am members

pllnary tezn members
12-¢, Discriminate among potential team members .

- for flmal selection ,,f"~\\

. N

v f

Design orienzaticn process for 1ntefdlsc1p11narv team

i

12

3

14

10

10

14

members

\

13-a, dentify elements of . process to orlent team

members

\

13-b, Deserize e aments of i process to orlent team
merbers \éa

13-c, Eaploy elements in identifying infor tion o
be transmizted '

menms

Categorize Zearnst to be served by Program

14

10 ;1

1

14-a, Defina chazacteristics of learners to be served
14-b, Ideatify handicapping conditions to be included
l4-c, Describe learners' chavacteristics and handi~
capping conditions :
14-d, Relate learners' characteristlcs to hand1cap~
\ ping conditions

1

131

S6




i

ROLE I - CONTINUED

o
= DEGREE. OF FREQ. OF | METHOD OF TIME OF
COMPETENCIES AND BEHAVIOR . | neortaxce  |errroruasce| evarvariox] svarvariox
_ 23140541 (213 1691 2 13 J6-J1 2 [3 14
15. Design learner referral methods 16{5 116 |14 6 |8 7 8 J4
15-a. List possible referral methods ‘
15-b. Explain possible referral methods
15-c. Relate possible referral methods to local systen
15-d. Dlscrlmlnate among referral methods -
16. Formulate learner selection criteria 15(5 i1 1 317 8 16 |1 |6 913
~ 16-a. Oucline elements of learner selection criteria. d
16~b. Describe eleéments of selection criteria ; ¥
16-c. Relate elements to selection criteria to local
system's policies and time lines
. 16-d. Discriminate among elements of learner selection) N
criteria- ' *
17. Select learners to be served by program . 21 516110 f4 {101 s 122
17-a. Idéntify potential learners from referral i
| -.System | :
\\q17 b. D1ffere£tlate potential learners by degree o*
handicapping conditicn(s) :
17-c. Relate Jpotential identified learners to. selec- .
- tion criteria
. 17-4. Discriminate among potential learners r
17-e. Organikze potential learmers in priority
18. Relate loca) program to administration and faculty 1618 416411 2112116 143
18-a. Defing components of local program
18-b. Outline procedures for implementation
18-c. Interpret program components and procedures
for i plementatlon _ .
. ¥ '
j N ® S

926



: ROLE I- CONTINUED N

T

; ' . : :; ] DEGREE OF FREQ. OF METHOD, OF | TIME QF
COMPETENCLES AD BEHAVIOR . ;0 }-1veortance | prRroRMANCE| EvATuARTOR EVALUATION
- = , _ Rz persyatads (s g 3] f1il2ls s
l9 Relate local program to selected Service agencies oprfelr) o la2pslst 12 6 {18215 |13)3
19-a. Define components of local program ’ ' ' “
g 19-b. Outline ways agenc1es can assist and be” i _ -
dssisted. v 4
“19-c. Recognize T1imitations of local program and _
i ‘ agencies _ ' : . T F ;
. 1
20 Select. resource persons in system to assist w1th 131 711] | Jip2ls8isf2l9lais 7 |14}
program . ’ s ‘ ' | ’
"\, 20-a.. Identify the professlonal skills of resource .. | [ [ - LA
" ' ., persons’ needed o °, - v '
-20-b. Interpret- professional skills by Job descrlp— , : - :m,/ffz/
tion - | . /,//
20-c. ‘Relate néeded profess1onal SklllS to'existing |- | |7 )
A ‘systen staff : A
.oj'ZOfd._Dlscrimlnate among staff by needed_//gfessional
. - skills’ -
20-e. Compile selected llSt pf prospective resource
' persons ' ‘ ' ‘ _ I
le.Compile a list of porential trainlng and JOb place- h2tl72 gsi8lslof2ls{2]ol2 141
" Dent'resources.in community : S
Zl~a Acquire a list1ng of tra1ning and. job’place—
ment resources in community a _ e y
21~b, Identify criteria for listing potent1al train- ' ' e i
‘ing and job placement resources e ) S . ' K
° . 21-c. Explain/criteria for listing potential train— ' ’
' ing and job placement resources
- 21-d."Relate acquired list of resources to. criteria : : A,
- for listing training and. JOb placement re- : ' - |
sources : _ B '
21-e, Discriminate among acquired list ' ~




i

ROLE I - CONTINUED

OMPETENCIES AND BEHAVIOR '

&

| DEGREE OF
- IMPORTANCE

FREQ. OF | METHOD OF
PERFORMANCH EVALUATION

‘TIME OF
EVALUATION

22.-

Develop a list of required instructional materials,

d12

3|4l

112

3

sl112]3104

142

|4

‘ 16| 3

2

iié6

12

114 el

supplies, and equipment

22-a. Identify instructional material, supplies, and
‘ equipment required :

22-b, Describe each item required

Detect avallable and accessable instructional mate—

6 | 14)1-

rials, supplies, and equipment in school
23-a. Acquire list of all instructional materials,
supplies, and equipment. in school

' 23-b. Interpret list of instructional materials,

suppliey, and equlpment for 'program use
23 ~¢. Relate available and accessible instructional
materials, supplies, and equipment to requ1red
_program list -~ ;- . o
8 1
Ass1st in selectlng‘physical facilities (Classroom &

1044 .

office) '

24-a. Identify design and pontents of physical faci-
 lities Tequired -

24-b, Define pnysical facilities needed .

2b-c, ‘Relate design and content of physical facili-
“ties required to local: _school settlnp

DDITIONAL IDENTIFIED COMPETENCIES

10 9

513

137

86
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ROLE I1 - TNCORPORATES ADNTNISTRATIVE STRATEGLES FOR ﬁRocgﬁn' k

T 'bEGg;E OF | TREQ. OF [ WETHOD OF TIHE 07
- COMPETENCIES AD BERAVIR ~ *© | meeoRnace | pervoRicanc| EvazuaTroN| EdaLuATTON

e ——— sl

LR e

4

A

L}

25, éompile individual learner's personal folder 1318 | 6 1144 L 17| 11sls lig
25-a, Identify types of records to be included in '
 folder, S
25-b, Summarize type of information to be placed on'
records . : : .
- . 25-c, Relate identified records to existing permanent | |
records N

25~¢. Recognize additional records and information tof | . 1 bl
~ be included in folder < o 1.t | | Tt

4

. Ysintain leamer's progravecorss . |15 |1] | |g B 7] 13 1)
26-a. List records to be maintained | |
26-b. Conclude information tobe collected

£ i .

C |- 2], Prepare learner's progress reports " yjdelo| | G116 1 (117 (1 (1) 2l ‘ é
27-a. Identify infornation to be included o report | - /
~ 27-b. Conclude type-of progress report form to use
21-c. ‘Use form to -obtain learner's progress informa-
tion o |

- 28, Prepare program records and reports 182 611231 118131912
284, Identify'records and reports to be prepared
28-b. Summarize information to. be collected and re-
ported . - L Nt N Il I I I 11

28-c. Relate Information to be collected'to progran S A | |
+48-d. Categorize information collected on program '

19

29 Enploy a reeord and infornatdon filing systen 8po 6 L] Jrindnl] (ul [9fo |1
29-a, Qutline procedure for filing records and infor- ' ' ‘
 'mation | S R J
3( | . 29-b, Explain procedure for filing records and/ infor- |.
g - mation. o - '

v

13




. ROLE II - CONTINED. X =“

D e DEGREE OF | FREQ. OF |wemwon'or | 1oip op
COHPETENCIES AXD BEAVIOR | Dpormac:  Teewromence] evauvanton] macoaron
R L L e lsppn izl ks
.30, Interpret fecordS‘and reports fdr self and others 8110201 Je (32| | s b 1113 {17

30-a. List records and reports to be interpreted

30-b. Define .persons who will need records and reports
interpreted . . o '

3L, Disseninate periodical progran reports to appropriate |7 /83 (2 [1.{1 [11l7 |2 2 712 ig| v
| persons T |
l-a, Ldentify appropriate persons to receive program |
| reports | S
© 31-b, Explain-dissenination procedures - , 2

| 32.,Determiﬁe reference ﬁaterials that shoﬁld be added |3 8 1911 215 {13{1 112

122 [16}3

32-a. List 1] reference materials that should he in- | | :
. cluded in the library (cost cczsidered) N
- 32-b, Summart= reierencg‘materials_:qrrently:in 1i-
s . brary wkich =elate to the progTam . | ] - '
32-c. Relate = 145t of suggested r:ference materialg
~ to library resources \ e
32-d. Differen-iate between the two iists of refer-

- encermatemials . v L

R 33, Prepare purchase requeét’and/orlreqUiSition for mate- {108 {3 147 l 12 |8 :

rials, supplies, or equipnment o
33-a. Acquire a copy of all forms required local.
and/or state S

3-b. Explain procedure for completing each forn, -

loéal and/or state -
34-c.?Emplqy:procedure'in.completing forn for a given
_tine I B

34-d, Analyze the completed forns to detect mistakes.
- ot incompleténess

orl




I

ROLE 1T ~ CONTINUED

COMPETENCES AND BEMAVIOR

DEGREE OF
DMPORTANCE

: 1

FRED, OF
PERFORMANCE

METHOD OF

EVALUATTON

TINE OF

EVALUATION | -

3ﬁ; Maintain an inventory of materiale, supplies, and

1

213

4

1

2

3

4

1

213

b

112

3

A

b

913

3]

8

13

9|1

1 18

2]

equipment ‘

34-a, Outline ﬁrotedu:al steps for inventorying nate
, rials, supplies, and equipment ., :
34-?. Describe the time frame for each procedural st

In the inventory

35. Przpave travel expense statements Zor reinbursenent

-~

ep|

1ot

11

i

2

12}

352, Acquire forms to be utilizéd, local and state
33-b. Describe {nformation to be included on forms

35-¢. Relate information to forms . o
35-d. Detect incomplete or {ncorrest {nformation

36. Organizé reference center in"classroon or office

36-a. Identify materials and equipment vequired for

the center B

J-b. Summarize physical requirement for the center. |
- 36-c. Relatedphysical'requirements'to local classroom

ot office T
36-d. Recoghize nodifications or-adaptions required

37, Yormulate a proposal for ddditional funding

13

1)

9|

19

o

16

sl

' 37-a.‘0utling procedure for writing ‘specific proposa

31-b. Explain local program needs related to  proposa

31-c. Relate proposal specification to local prosran
"needs | |

37-d. Recognize specifi: informatio describing loca

~ progran .

]

1
1

1

13

-t

TTOT



S\ LRI - covw
R AR | | o DEGREE OF | FREQ. OF { MEmHOD oF | TmvE oF
(ONPETENCIES AND BEHAVIOR - o TMPORTAXCE | PERFORWANCE| EVALUATION) EVALUATION

—————.,

0
e ~ e

. ol h bbbl bk
38 Modify_phy31cal fLCilitleS for more effectlve e learning 10,7 (4 3081101 b 1892 |iol2 (18 1
N\ | 3% Be familiar ith phg physical facilities ‘
' \\ . 38~b, Explain the 5. ysical facilities needed by pro-
~gram

- 38~c, Relate ‘existing physical facilities to program
needs

38~d. Recognlze modification required in pyvs1ca1
\ facillcies for more effectlve learni\g

39 Nogif 1nstructlona1 materlals and egplpment for 146 1 101101 815081 {201
\ individual learner's needs :

39-al Identify individual learner's needs - o i

33-b. Describe material and.equipment required to | 1

© meet individual learner's needs ' . Y - 11 . ‘

39~c. Redate individual learner's needs to ex1st1ng IR
materials and ¢ ezuipment

: 39 d, Recognize mocifications requlred for both mate-

‘rials apd equipment
40, Develqp proc:EEke for maintenance of equ;pment and Sprieaurrrsiag s 19 (1243 115l |1
- materials ) | 11
40-2. List equipment and Mmaterials which neeq perio~ 1
dic maintenange i
- 40-b, Describe mainttnance required for. itens listed
40-c. Employ local systen's procedure in planplng
- for maintenancs needs
- 40-d, Recogn1ze prlorities for each 1tem llsted

41, Formulate. program_pollcle;\for involved 1nd1V1dua1s 8lul2| |/ 217112 | 1201 {8 {2 [18]1.

. 4l-a7Recall program components , oL 1/
B ’f’&l b. Describe each component\ . ! . SV
g il-c, Bxamine components for policy needs /// 1
41-d, Infer specific pollcy needs -
\\ | \
\\ / “
. S, I : ' \\‘\ / . ‘ . ’ ‘
14 _ . L f A 3 o ' L
\)“ . Lo . . ) \ . .

caTt



ST UROEID- CoNMINE) 0 o
Ve . o o
‘ ‘ // : . | — |
| ~ B . | DEGREEOF | FREQ. oF | MreoD oF TINE OF .
N COHPETENCLES AND’ BEH:AVIORJ . o IMPORTANCE | PERFORMANCE EVALUATTON| EVALUATTON |
. _ . — M ‘
| Ce Ll e s fe iR 3 ]
i ‘ : 1 - ) ,
141 Heldbe propran policies to involved individuals L8111 13 (ms | e bs {2 1l
- h2-d) Identify individuals who should:be involved | '
. 42-b. Interpret program policies . ; Ll
43 Compiles program procedures and regulbtions to be 17|12 219 0 2 {10 oe ?;*17 2
- ~ adhered to by learner ' 1 ' ' 5

“43-a, Tist approved procedures and regulations for
" local program !
y 43-b, Summarize 1isted procedures and regulations
- 43-c. Relate procedure and regulations to adninistra-
/ tion | -

43-d. Discriminate anong listed procedures and regu-
* lationg o |

bh, Relate pfogram procedures and regulations to Jearners {1018 [3| | 50109 1051087

. 4b-a, Be faniliar with program procedures and regu-
: ‘latiO.ns;-' o

' 44Jb¢ Describe progran procedures and regulations 1 1 3

45, Formulate acceptable behavior standard for learners |19 4 3 a1 ] o1s .
T U5, Acquire 2 copy of school policy reparding |
- acceptable standards for learners' behavior
45~b. Explain specife prograh needs relating to
dcceptable standards for learners' behavior
© e, Relateprogran needs to sehoo] policy
45~d. Discrintnate between program needs for accepta~
¢ ble standards for Learners' behavior and school

- policy | .




MBI - oTwm o

DEGREE OF | FRED. OF | METROD OF | T35 0

‘CONPETENCIES AND BEHAVIOR roo | THPORTANCE * | PERFORMANCE|  VALUATTON| EVALUATTON

3 | . :l 1112 a5l s 441 |2 3. 4
. 46, Deve10p;pf5cedures to enhance the learning environ- 13741 REIRERY ALRVRERE 181
. ment R N — T T T
. . §6-a. Be familiar with.classroom management techni- | \ | 1]
/ ques- ", . . o

b=, Dé%criBe'types of classroom managément.techﬁi‘
-ques- acceptable by local systen :

46-c. Relate management techniques to local system
procedure S ,

bo-d. Differentiate between management techniques,
and local school procedures

. .

5]
™2

—

s~

m- -
= =
—

=4

()

oo

I~

. ' o ' ‘
47, Develop safety procedures ‘for learners ' 9

16[1

, —
47-a. List all safety precautions to be adhered tg .y

by leatners -~ | | - !_fv
41-b, Explain each safety precaution listed .
- 4l-c. Relate safetyprecautions to all instructional |
methods - R
- 47-d. Categorize safety precautions by instructional | | - | | !
methods - o 1 i I - 1|

o
LIN LTS

© 48, Formulate bfocedures‘for learners to check-out mate- |7 (516 (3] 1514 10} 1613 [12)1 17{3

. 48-a. Identify items which can be checked-out
48-b, Explain various check-out procedures . ‘ ‘
- b8-c, Relate various chec-out procedures to identi-
. fied iteds - AR '
48-d. Choose check-out procedures for specific itens

4

3

. 701




ROLE,T1 ~ CONTINUED

' | N A R ey |
COMPETENCIES AND BERAVIOR - TMPORTANCE, . | PERFORMANCE EVALUATION EVALUATION
teplepshiapliibh il bl
. 49, Develop policies for involving resource personnel welspil Tl ] s 1 {181
49-a, List types of policies to be adhered to |
- 49-b, Describe each policy . .
k8-, Classify policies by types of resource Persons
49-d. Recognize all policies related to resource
" person ‘
| | | Y,
- ADDITIONAL IDENTIFIED COMPETENCIES .
/
/ .
. 51
150 |
“‘ JI i




ROLE ITT - FORMULATE INSTRUCTIONAL DESIGN |

| | e DEGREE (F FREO. OF { METHOD OF | TINE oF
COMPETENCIES AND BEHAVIOR o ~ INPORTANCE | PERFORMANCE| EVALUATTON] EVALDATTON

| 112131415 1'7?;. 3L 3 162 3 e
+ 30, Develop instructional goals 14 6 L7120 v Qo (s |3 {1l

- 30-a, Recall specific program goals | : \
50-b. Interpret specific progran goals | |

50~c. Utilize specific program goals to predict : |

* Instructional goals 1 ‘ |

30~d. Discriminate among predicted goals

3L, Develop instructional objsctives o AL P ol sl 314) &
Jl-a, Recall instructiopal goals " |
5I-b. Interpret instructional goals _
5l-c. ‘Utilize instructional goals to predict instrue- | | 4

- .tional goals _
o 31-d, Discriminate among predicted goals

7, | -2 Prepare a progran of study ;o 18] 3 d208q1] |1
"' ™. S2-a. Review instructional objectives
52-b, Assocjate?instructibnal areas to objectives
-+ 3-c+ Relate irtructional areas to instructional :

~ methods " - . |
9%-d. Distinguish anong: instructional areas and

. \ .
L)

. * " instructional methods |

w713 feh o]

53, Diagnose individual learner's handicapping condi- 192 2 110] 91 9. 111 2
53-a. Recall individual learner's handicapping condi-
- tion(s) /

53-b, Describe'individyai Learner's handicapping

~ condition(s) - 4
33-c, Exanine individual learner's handicapping con-
dition(s) o |
53-d. Deternine Jevel of fumotional ability
33~e. Specify maxinum functional level

901




ROLE 11 - CONTINVED

DEGREE OF FREQ. OF | METHOD OF | TmMF OF
THPORTANCE - PFRFORMANCE EVALUATION| EVALUATION

" L2 pesitaalefulalsly L2 P3|

o 5, Determine individyal learner's educational needs U4 3 |13(5 1] 8 2110f2 h7l2
: S%-a. Be familiar with recommended assessment instry- :
ments : ‘

~3b-b. Explain how to adninister instruments and trans-
~ late data

COIPETENCIES AND BEAAVIOR

e

i 2y Employ recommended assessment Instruments
b S, Analyze collected data

. b=z, Comile analyzed data for each Learner

‘ |

. .5, Organize results from assessment instrugents into pro-{9 (10121 | |3 10110 10
; file forn '

1] j20]1

~i5-a. Recall results from assessment instruments
75-b. Interpret results from‘assessmgnt Instruments |-

56. Appraise. individual learner's profile - 99011 {31
. -2, Recall individusl leamner's profile
56-b. Explain individual learner's profi’s
© S6-c. Examine individual learner's profiie -
i J6-d. Aralyze individyal leamner's profile
- 3b-e. Synthesize individval learner's profile

57, Determine learners readiness for instruction 1381 | 61123 1] 6
51-a. Recall appraisal of individual legmmer's profile
51-b. Interpret appraisal of individual ‘learner's

profile - o |
57-c. Relate profile appraisal to *atypical results
57-d. Analyze for conformation of atypical results
Sl-e. Synthesize the atypical results '

| | " | , 1118
].5'1 *atypical - a child or trait that in some way differs to ok ‘ J -

A 2 marked degree from others of 3 specific type,| |- ' , 15!-
class, or category. -




N q& ' | ROLE 111 - CONTINUED -

- DEGREE OF - FREQ. OF IMETHOD OF | TN OF
COMPETENGIES AND BEHAVIOR TMPORTANCE . | PERFORMANCE] EvALUATION EVALUATION

¢

wefalalshileplsh bbbl b sl

58. Utilize qialified persons or agencies to diagnose | {15 511 4 12051 11113124511 (173

atypical learners

58-a. Recall atypical learners ‘
/58b. Identify qualified persons or agencies to diag-

nose atypical learners

38~¢. Differentiate anong qualified person or agency - |-

59. Develop procedﬁre for meeting the needs of individual |15 6 | 326 ols {s [1 {18

learners by instructional prescription

" 39-a, Identify components for developing instructional
"~ prescriptions

39-b. Explain components for developing instructional

prescriptions , .

~ 39-c. Relate components to individyal learner's needs |

59-d, Detect possible components which do not-neet -

- individual learner's needs;, .

[+Y

o 60. Examine individual leamer's assessment data |13y 6104

o 0 110 (113
60-a, Recall individual Jearner's assessment data ' 1 -

60-b. Summarize individual learner's assessment data

Ol Exanine existing instructional options = . 191 G115 || fef2 10

i,

6l-a. Identify existing instructional options 1] T
- 61-b. Describe each existing instructional option

201

3

80T




ROLE TT1 - CONTINUED

i}

DEGREE OF FREQ. OF | METHOD OF y TIME OF

- COMPETENCIES AND'BEHAVIOR | DPORTANCE | PERFORMANCE _EVALUATION EVALUATION
| L3 e s e et fafsfs tal o) o] s
62. Deteruine academic functioning level for entry dmgo Y1281 | |42 0wfs | b7 il ol

selected intellectual options
62-3, Recall existing nstructional options
62-b. Differentiate betveen {n~school vocational
clusters and out of school related options
62-c. Exanine each selected instructional option to
deternine the acadenic functioning level
62-d. Analyze each selected {nstructional option to
- deternine the academic functioning level
bl~e, Compile acadenic functlonlng level results

63._Formulate individual personalized 1nstruct10nal 16/ 5 4 {1314

6a~a Recall components for developing individual
personalized prescriptions. (1) Learner assess-
“ment results () Instructionel options -(3) Pro-
cedures -, |

63b+ Summarize components for developing individual

 personalized instructional prescriptions

63~¢. Relate learner's aesessment results to instrue-~| - /
tional options.

63~d. Detect instructional options.which neet 1nd1~
vidual learner's needs

19) 1

[ g |

-~
>

o

~0

—

AUDITIONAL. TOENTIFIED COMPETENCIES . | L

i,

o ' | I i : ‘1 . ’ .

&80T




ROLE IV - SELECTS AND APPLIES INSTRUCTIONAL STRATEGIES

PR

)

COMPETENCIES AND' BEHAVIOR

64.

Develop procedure for selecting instructional stra-

" DEGREE. OF
IMPORTANCE

FREO. OF

PERFORMANCE

METHOD OF
EVALUATION

TIME

-EVALUATION

OF

142

3

4

11243 {4

1

213

4

1

2 |3

4 .

811

1

1

6 |10/5

;

11

8

3

17l

tegies "

64-a, Recall instructional objectives

64-b. Be familiar with a variety of instructional
‘strategies - ‘

64-c. Explain various instructional Strategies

6i-d. Relate various strategies to instructional
objectives

- 64-e. Distinguish among instructional strategies for

55,

learning situation
e

v : - .
Applv-procedure for selecting instructional strate-

11} 7

1312

gies
65-a. Recall procedure for selecting instructional
- Strategies '

65-b. Summarize selection procedure’

6.

/

@

7.

i

Utilize remedial instruction

119§2

181

1119 |1

from assessment profile

66~a. Recognize learners needing remedial instruction ‘
+66~b. Describe methods to be used for renediation’

_Agﬁly team teaching techniéue

19]1

1211

67-a. Identify persons to be used in team teaching

{167-b.9Explaih role of each teacher

8.

’.

Apply personalized instruction

135

138

10] 2

182

' 68-a. Identify needs of individual learner-

68-b. Explain Procedures to be used to meet needs

e

OTT .



ST Role v - ooVt
NPT SN : | oEerez o FREQ. OF | METHOD OF | - TIME OF _
ONFETENCIES AND BEHAVIOR. . | pieorTance | perroreance| evaruation] mvaLuaTion]
. e L A I A DN
9. AppLy.role'Qleying strategy:: : T 9f6d4 1l 812 | N1l7 la 88 1117]2
- 69-a, Define role to be performed , ' . 11 A ' '
© 69-b. Expkain how ‘role ‘should be performed N BN ' : . R

69 -c, Interpret role. playlng situations

a

Oa Employ a panel discussion s a', : Az qe] fs iz g2 g 71518 § 1]17] 2
~"70-a, Ident1fy panel members ' ' : .

70 b. Identify information to be discussedQ o

70 <c. DeScribe‘duties of paq\i members :

.

l Utilize conference technique o : N IR EREE A ERERERE 1013 17 17173
. 71-a, .Ideatify person(s)-to be 1nc1uded . ‘ ' '
L 71-b, fdentify topic of conference® o
71‘L. Explain purpose of conference

»
- .

2., Utllize -group d1scuss1on ;- S Alals 1] fslufut |83 7021741

Ti-a. Identifv members to be “Included in discuss1on
72-b. List irformazion to be Jdiscussed , g

/ o

7i-c. prlaln purpose of"discussibn . : . 1

3, Utilize field erip 0 R IARAEAS 1laofa |- 7 fs fs |1 {19kt

iy Ty S -

13~a, List potential bus1nesses ‘and .agencies in com
- munity for field. trips 'xl; :
73-b. Define: ‘purpose of field trip to business or
-, agencles . - '
+-73-¢. Summarize . ‘to- the business personnel the des1red

S 1earning experiences of the ‘field trip-

- Use supervised group study ) s CAERRANT AN FANY P i3 ls |1 17d3
. 74-a. Identify I&arners in group. activity L . e :
: Th4= bu_Identify activities -to  be employed co

. 74 -ci Explain 1earner s roles in group study .
54 . | .

. ' . .

o /
- '

i TTT

@




Y COME-cvmm o

DEGREE OF [ BRED. F \eraon o7 | 1 0F,
THPORTANCE | pERFORINCE! muxLunTron | svacarnon

Ve v vy s B
”-“1234'51 ﬂ-a-alr TSR REN

COMPETENCIES AND BERAVICK

5. Use_independent study techniques * L TR ] st P
o T5-a; List learners to participate‘in-independent
sty o
75-b. Tdentify location for independent study activi~
‘ ties y ‘

- 1=, Prepate activities to assist learners

76..Use‘assiénmenté for‘instygggion . : 17181412
- 76-a,‘Identify-types of assignments to be used 1
T6=b. Descrihe how assignments* are to be completed

%-c. Explain instruction related tq assigaments . -

sl els o] |uls|

- 171, Relate infornation by using audio-visual materials - 1812 11406 {1 1005 16111182
- and equippent - S 11 . ! -
. 12, Tdentify audio-visual materials and equipnent f. | | | | B AR A
e avatlable - S |
71-b. Locate AV materials ‘and equipment needed
7-c. Sumarize &V material ang equipment in relation
to subject matter ' .
- 78, Apply ganing techniques : 678 7114 19 bG8 1 (182
" 18-a. Define basic skill to be adde] by using games . |

78-b. Identify games to be used
- 18-c. Tllustrate rules of papes

13, Formulate classroom routines for learfing 191192 1362 615|101 4182
. 19-a, List alternatives available for classroom. _ | , [l
 activities R | | ane
" 79-b. Describe the design of each alternative S e . ;
19-¢, Construct classtoom toutines = - | |

. . I
79-d. Deternine which alternative vould be beneficial S N e
-ina specific classroon situation °

- CTT




l

"ROLE.IV - CONTINUED

. | DEGREE OF FREQ. OF | METHOD OF | TIME OF ]
OMPETENCIES' AND BEHAVIOR S | DMPORTANCE | PERFORMANGE | EVALUATION| EVALUATION |

Ntz 13e s Pl o] s e[ o] o 5[ o[ 1] 2] 3] 4

0. Develop an open non—theatenlng environment . . §18l3- | " l13] 6f 2 121 5y s 1119] 1
- "80-a. Recall each learner's assessment profile 1

- 80~b. Describe goals for each learner

80~c. Observe 51tuat10ns in which each learner. behaves o

in an acceptable manner

80~d. Analyze situations in which each learner behaves '

< in an acceptable manner '

1. Develop successful learning egperlences for each N LKL 1505 (1] )-8 fs5 18 a 1813
learner B ' '

81-a. Recall: each- learner s assessment profile-
81-b. Describe: goals for each learner
8l-c, Observe situations -in which each learner
behaves “in an acceptable manner - /
81-di Analyze situations in. which each learner
' behaves in an acceptable manner ‘

2. Create conditions conducive to creativity : 10912 138 |" 71717 19)2
82-a. Identify learner ideas, input and inquiry
82-b. Recognize strategies conducive to the facili- | /

tation of creative activity
..82-c. Summarize instructional -strategies which pro-
mote individual learner respense .
'82-d. Relate instructional strategies to indiv1dua1v N ' o
learner ideas, input and inquiry. ' '
82~e.'Categor1ze strategies tor the fac1l¢tat10n of , )
creativity : . , N : ¢

3. Relate teacher expectation to.the leatner 111911 | 74 71519 144
83-a. Identify classroom procedures to be used ' ' ’
83-b. Interpret schoel and classroom rules /

" 83-c. Explain to the learner the goals set for them
and the time for completion

E1T

o

)
—




- ROLE IV - CONTINUED =

, . DEG&EE OF. I FREQ. OF }METHOD OF TIME OF
COMPETENCIES AND BEHAVIOR ‘ ‘ IMPORTANCE PERFORMAMCﬂ EVALUATION | EVALUATION

123451234-17&&1'.214

84. Select activities which will encourage learners to 111614 11 8 RIRERK: 10 192
aid other learners , N . '

84-a. List classroom procedures and instructional - :

Strategies which.require group participation : '

84-b. Explain how each activity is to be conducted

84-c. Choose classroom procedures and ‘instructional

0 _strategies which meet group needs _ .
85. Select activities which will ericourage ledrners ‘to M3(6j1}1}9f813]1 71518 ]2 [16] 2

participate in competitiVe events
.-85~a. List competitive activities: available to the
learner T S :
85-b. Describe how each activity is to be conducted
85-c. Choose appropriate activity that meets indi-
- vidual learner needs . '

86; Apply non—verbal‘communicafiqw techniques B 519171 |- 100101 117121181 [18]2
86-a. List non verbal techniques available
86-b._Describe how each techaique: functions

37. Employ positive reward techniques » 9112 . 14 7 1171518 1942
87-a. Idéntify a variety of positive reinfor ement . _ ' °
- techniques : '

87-b. Describe each positive reinforcementvtechﬁique

38. Employ immediate feedback fechniqpes,with learners  J3]|7]1 14) 7 81518 19§12
. 88-a. List "techniques for giving immediate feedback ' T
'88-b. Recognize how each technique functions_

71T

169




ROLE IV - CONT;NUED ' ' ' .

’ A : : : DEGREE OF | TFREQ. OF | METHOD OF TIME OF
OMPETENCEIS AND BEHAVIOR IMPORTANCE PERFORMANCE { EVALUATION| EVALUATION

‘ , Lot dlalalat2lalatatalalalalalsle
9, Employ situations which encourage learners to re_Epnd 9{10 : ey 71 - y1iej7i78 8]3
to questions '

89~a. Identify situations which promote learner,

response r
. 89~b. Describe to ledrner ways which they should
zespond ' /
). Analyze the verbal and non~verbal cues of learner B 8 7] 511 1416 11 6| 3112 17] 4] -

behavior : i _ - T 1T 1
90~a. Identify verbal and non—verbal cues
. 90-b.cRecognize the meaning of verbal and non—verbal

" cues . . : ‘ ' o
90-c. Relate verbal and non—verbal cues to 1earnur
. behav1or
.. Apply praject method for imparting instruction 5181612 4 110] slz | |7 {4 {9 | 1|17] 2

91~a. Define project method of instruction
51~b. Explain project method to learners and 1nv01ved
‘personnel

. Apply group method for imparting instruction 6 (9 [5]11] 918 |4 8 {4 |91l |182
92-a. Define group method of instruction . ' ' '
92-b. Explain group method to learners and involved

‘personnel

. Apply incividualized method of imparting instruction |19 6 13]16 {2 2191317 19]2
93-a. Define individualized method of instruction -
93~b. Explain individualized method to 1earnerq and
' involved personnel ) -

¥

SIT -

~.
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- ROLE.1V - CONTINUED |

COMPETENCIES AND BEHAVIOR.

-

. DEGREE OF
- IMPORTANCE

FREQ. OFE[METHOD OF
PERFORMANC

EVALUATION

TIME OF
EVALUATION

34. App y<problem solving or experlmental method for
. imparting instruction

wn

2

3.

4 112

3

4

1{2]

3

4

12

3

9

5

6 |14

1

111

6.

94-a. Define problém solving og experimental method
of instruction -

94~b ‘Explain problem solving or expérimental method
to 1earners and involved personnel

o

5. Apply cooperative on—the~30b method of imparthg
instruction

)

3

107

3

12

X

95~a. Define co~op on-the~job method of instruction

/95~b. Explain co-~op on—the-]ob method’ to 1earners
h and iavolved personnel

DDITIONAL IDENTIFIED COMPETENCIES

14

{8

. 9T1Y

173



§

~« ROLEV - EVALUATES LEARNER PEREORMANCE AND PROGRESS

kN

CONPETENCLES AND BEHAVIOR

DEGREE OF .
THPORTANCE

* FREQ, OF
PERFORMANCE

METHOD OF
EVALUATION

TIME OF

EVALUATION

[ 97

96Mmmm%mﬂnwmmmpmmamﬁmmw

- 97 d. Recognize progran objectives thdt reflect

9.

| 96-d. Apply evaluateon techniques and 1nstruments

. Develop ratlonale for evaluatlon procedure for
" learners

© 97-a. Recall evaluatlon procedure
- 97-b. Explain progran objectives

AN
98-f, Compile evaluative instrunents and techniques

1

]

3

41501

2

314

1

213

b

1

2

3

4

14

71

b

1)

13

612

18

31

9%-a. Identify aspects of learner performance to be
- evaluated .

- 96-b. Outline evaluatron instruments and techniques

(ie - employer interview, peer Interview, test
data, etc.) -

96=c. Erplaln evaluation methods and: technlques in

terns of leamer performance areas '(ie - class- |

room, on-the~job, workshop, etc.) .

96-e. Categorize evaluation data according to. perfor~"
‘ mance. areas

1

10

12

110

o

11

18

97-c. Relate evaluation procedure to program ob;ectlves

evaluative procedures

‘3 St

Selects evdluative nethods and 1nstruments baced on*

1216

1001}

individual learner performance objectives

98-2. Recall individual learner performance objectives
(98-b. List learner performance areas to be evaluated
98-c. Recognize possible instruments: and techniques

| for evaluation of performance areas

98-d. Relate evaluative methods and techniques to

o 1nd1v1dua1 learner performance arcas {objectives)
98-e. Analyze eleuatrve methods as to _purpose and
- scope as Telated to measurement of performance *

. into. categories relating to learner performance

| {1

S 2TT



ROLE V- CONTIWUED -

* COMPETENCIES AND BEHAVIOR

[ —

DEGREE OF
IMPORTANCE

[

u " .

: 99, Pr@pgre evaluatlve methods and 1nstruments s unigue

713

4

AN

2

FREQ. OF |METHOD OF
PERFORMANCE| EVALUATION -

3

L4112 13 14

-
TINE O
EVALUATION |

11122

1

15

5

1]11]1 {8

performanre

/ tives .

. 99-b, Be faniliar with short comings of availab’
' ~ evaluative instruments and: technlques
; 09—t Summarize additional possible evaluative
methogs/énd techniques
99-d. Relafe unique evaluative methods and techniques
~ to learner performance areas .
99-e. Organize unique evaliative iistrung..s and

- techniques with regard to 1earner performance
obJec*ives ‘ﬂ

100 Evaluate student’' s performance in relatlon to in~

99-a, Recall indlviduay learner performance objec~ -

‘[\)

181

1219

12

19

. structional objectives

. '100-a. Recall evaluation procedure

.- 100<b. Recall learner instructional objectives

© 7 100-c. Identify approprlate techniques and instru-
© ' ments

~+.J00~d. Apply appropriate techniques and 1nstrumentq
" to evaluate learner performance in negard to

. ‘instructional obJectlves

' l@DJe Categorize evaluative data with regard to

" instructional objective .

; 100-£. Plan for additions or medifications of

instructlonal program oased ot evaluative
data

AR

ST1



ROLE V - CONTINUED

| DEGREE OF FREQ. OF |METHOD OF | TIME OF
IMPORTANCE | PERFORMANCE EVALUATION | EVALUATTON

112]31415 i?T;. S pe s e |

COMPETENCIES AND BEHAVIOR

- 101 Evaluates students' work habits and personal traits 11641 15116 117
o - 101-a. Identify student-work habits and personal
traits to be evaluated. C
101-b, Indicate methods of evaluating work habits
' and personal traits -
101~c. Describe methods of evaluating work habits \
" and personal traits |
101~d. Collect information concerning learner work -
‘habits and personal traits = ]
101-e. Organize information concerning learner work
" habits and personal traits ,
100, Compile evaluation data concerning L2arner
wrk habits and personal trait information |

13 [19]2

-102. Analyze evalvative data fop eath'individual handi- 14 7] 3110081 2181|1082
capped leatner : ' '
102-a, Recall evaluative data
102-b. Sunmarize evaluative data .
102~c, Relate the evaluative data obtained to
Learner performance objectivas

1712

/
/

103, Unganie evaluative data for each fndividuel handi | 14 g] 1]
capped learner

- 103-a, Recall evaluative dara
103-b. Interpret/evaluative dats - _
- 103-c. Categorize evaluative datg according to -
Leatner performance objectives
103-d. Relate the evaluative data according to
| learner performance objectives

10081 f1i8]2(002 {172

()

-—
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ROLE V-~ CONTINUED

1 | DEGREE OF FREQ. OF | METHOD . | TIME oF
COMPETENCIES AND BEHAVIOR . TMPORTANCE PERFORMANCE EVALUATION| EVALUATION
| : , T
. 10203040501 1203 041 l203teq1 123
104, Devise ‘procedure for 1nterpreting,evaluat1ve infor~ JIN9 |1 L1810 12181 (13 |16)2
mtim
104~a. Recall evaluation ‘data from ihe varlous
categories '
104~b. " Summarize evaluative information using appro-
priate categories E
104~c. Relate evaluative data to learner perfor.
objectives '

- 104~d, Categorize evaluative data for interpretatis,
to learners parents, school persomnel, ete.

AULTTIONAL TDENTIFIED COMPETENCIES

‘1n$l .': ' ' ' SR L | | SR o Ibl

[6 el g



NOLE V1 - PERFORH GUIDANCE 40D COWNSELLIG FUNCTIONS WIZH LEARVERS, PARENTS, AND IE CHERS

J
/

o ‘ | DECREE OF FREQ. OF [METHOD OF | TINE OF
COMPETENCTES AND BEHAVIOR LAPORTANCE

PERFORMANCE] EVALUATION | EVALUATION
T ] (T '
F' S _ | ARIEARINERIRR R ARSIV AR A KA
105, Qéggnlze aifropriate stratepies for‘providwng 1415]2 LI 219l

guidance & counseling services
105-e. Identify individuals to be involved (eg. \
learner, parents, teachers) . f
105-b. 3e conscious of the purpose for the inter- » '
action (eg, job placement, vocational,
academic, personal)
105-¢. Recognize strategies approprlate to the pur-
pose of the interaction
I3 105+d, fnploy strategies depending on SW°C111C Y=
' ‘ pose of the interaction
105-¢. Determine appropriatenesi of strategy ror
~ neeting the purpose of the interaction

/

106. Select strategles vhich enable lea'ners ors to develon |13
- self awareness

106-a. Be conscious of learner strengths and ueak-
-Tesses :

. - 106=b. Tdentify counseling strengrhb whlch aid-the
: learner to recognize thﬂl* ‘strengths and

t.o
~a
Y

121811 61410 2

g
106~c., brgpgre sﬁrategles to deve]op learner
“strengths and overcome learner weaknesses
- 106~d. Enploy appropriate strategies when hecessary

107, Relate effective pre-employment skills to learners 116/ § 13] 8 1716181 1291
-, 107-a. Be familiar with a variety of pre-employnent
skills "
'107-b. Explain the importanze of various pre-employ- , /
ment skills : '
107-c. Demonstrate various pre—employment skills to
“the learner ‘

YZY




ROLE VI - CONTINUED

L

DECREE OF | ¥XEO. OF | Memeon oF | 10 o

CO‘PEIE\CILb AXD BEHAVIOR IMPORTANCE | PERTORMANCE] EVALUATION EVALTATION
"" — Lasalshilesfeffafs[ali2]a [
10 lclate jnfornation on educaticna) and emplovment 195 | AN LR TR RNt B

- Opportunities and requirements to learners
108-a. Tdentify indivicual learner career interest
108~b. Recognize educational and em,~uvment require-
ment of appropriate Occupatlons and/or post-
secondary educ,
108~c. Explain educational and employment require-
nent/ opportunities to individual learners

109, Organize job placerent activities
109-a. Be familiar with enplovers and jOb placement -
- possibilities

109-b. Identify learners available for employment - ‘

103-c. Distinguish anong possible job positions de- I
pending on learwer quallflcatlons and abili-
ties

109-d. Relate job p0591b111t1es to qua11f1ed
learners

fa—
iad
—
[

~

1212 10118 1{181]1

110, Recognlze avh{ble in-school sources forProv1d1ng7 121 6] 3 81914] [2]9l1]9]31171 R

"counseling and guidance services ' ‘

1U-a. Be conscious of learner need far additional
counseling and guidance servi-eg

110-b. Identify appropriate in-scho] personnel
(LD teachers, ED teachers, counselors, atc.)
who could provide assistance

110-c. Differentiate anong in-school personne] de-
pending on learner needs

110-d. Relate learner needs to appropriate personnel

T



¢

ROLE VI - CONTINUED

|

| | DEGREE OF | FREQ. OF | METEOD OF | TOF 07 ]
CONPETENCIES AND BEUAVIOR INPORTANCE | PERFORMANCE| EVALUATION EvALuATION

Lia3tarstalaatatniastalihlsle

111, Recognize non-school personnel and agencies for pro~ | 1 10 1 JILZAT J1ie Lo 2
viding counseling and puidance services
Ll1~a. Be conscious of learner need for non-school
counseling and guidance services

111-b, Identify services available from nen-school
sources

LUl-c. Diffeventiate among nen-school personnel and
agencies depending on learner needs

L1~d. Relate learrer needs to sppropriate non-
school personnzl aud agencies

AUDLL QAL IPENTIFIED COMPETENCIES

€T 7

L p—t
o



ROLE VIT - PARTICIPATES IN PUBLIC‘RELATION‘ACTIVITIES

3

DEGREE OF | EREQ. OF | METEOD OF | 1DNE 07
COBETENCIES AND BERAVIOR | | meostave ferrsoRe e | mvareamion| svarzamo

P . .~ _—-r.h/

NN R REEnRnEn

112. Plan 2 public relations program : is 2 1007
- 11Z-a, Identify persons and groups with whom a public| ° 1 e
relations effort would be beneficia) .
HI=b. Teentify various public relations technighe
112-c, Explain purpose for public relations effort
- In terms of program goals ,
112-d. Cheose wgpropriaté-techniques for use with
- persons .nd/or groups to achieve the purposes | -
- of the public relations effort ‘ Ll
112-e, inalyze public relations tectnique to eter- !
| “wing their appropriateness "

ST
el
Lo

811 [20

113, Aesist in development of public relations nolicies J11/8 (21 | {7 |8 61 | (120 |9f1119]1
between the school and the Communits v
113-2, Identify school policies regarding prerran
113-b, Tdentify conmunity policies tovard school
- ~113-c. Explgin school and conmunity poiicies
' 113-d. Relate school and comnity public relations
policies to prpgram public‘relations activi-
ties | "
113-e. Determine ¢ifferences and/or sinilarities I
- between policies of sbhool/community and
"~ - policies of the pregram

114, dssists with community. business, and industry . {81716 | I5(w0ls! § |l I1
"~ sponsored activities | TR |
114~a. Be familiar with the cormiunity, business, and
Industry including activities sponsozed by -

each ”- o A ‘|

114-b. Describe comunity, business, and industry i
sponsored activities relating to the .program

13 N

72T



ROLE VII - CONTINUED

o oo . DEGREE OF | FREQ. OF | METHOD OF | TIHE OF
- COMPETENCIES AND BEHAVIOR IMPORTANCE  JPERPORMANCE EVALUATIO§ EVALUATION
a L2 3 IS L1273 e Jaf2p3pafa)2]sge
* 115, Maintain effective relétionships yith comunity 10{10] 1 SI41 20 |} 111 J10) 1j20
groups drdfor individuals - - e e
- 115~a, Identify groups and individuals beneflclal
.to, program. . .
115-b. Describe nature of these services or activi-
ties ‘
115~c, Establish effectlve-relationship with such
groups or individuals ‘ | /
"} 116. Organize public relaiions presentation 10714 |2 ].20000 o J1jul] g 1]i8] 2
116~a. Identify specific individuals and groups with
vhom a public relations.presentation would ,
> be beneficial ‘ :
116-b Sunmarize specific subject matter related to :
the program that would be most pertinent to a y
particular individual or group and most impor- i
tant for them to be aware !
116-¢. Relate public relations presentation to the !
‘dppropriate individual or group N
117, Prepare releasés for news nedis T3] dequds) | jaa s e fu
117-a Identify specific media to which publid rela— "‘E '
tions program could most effectlvely be d1- ?
| - rected : é .
- 117-b, Identify suﬁlpct matter most approprlately f
handled. by various news media - :
17-c. Sumnarize subject matter that would be used | |
- in each individual situation N
117-d. Relate program SUbJECt matter to. V&IIOUS news| | .
media - :
- 1l7-e, Categorize subject natter for presentation
| by appropriate news media
/

ST

[



ROLE VII ~ CONTINUED

. . | DEGREE OF FREQ, OF | METHOD OF | TIME OF |-
COMPETENCIES AND BEHAVIOR | IMPORTANCE . PF.RFOI}MANLI’ EVALUATION| EVALUATION

Lol s ] 5|l o] sl e[ o] o] s e 2T 5

| ADDITIONAL IDENTIFIED COMPETENCLES .

-4



 BOLE VI - ESTABLISHES COOPERATIVE TRAINING STATION

DEGREE OF | FREQ. OF {METHOD OF | TOE OF

COPRTENCLES AND BERAVIOR | neoxice  [peRronvnce | Evanarron EVALUATION
| o talalelslafalslelnlalslaliie]s]s
H8. Erepare profile of prospective coop traintng statsons| 6112) 31 | f2l8) 1] [ ho| halslude
118-a. Recall listing ‘of prospective coop training |
_ statdons
: 118-b, Recdgnize categories of coop training stations
needed o /

118-c. Relate list of prospective coop training sta~
- tions to categories

'118~d. Categorize piospective coop training stations

119. Design procedure to interview grospecti&e trainiﬁg, 8(10|3 I IS (130 F1i0f 0 1hsts
Sponsor . | j N
119~a. Identify infornation to be used in the inter- é

view of prospective training sponsor
119+b. Sumarize information for the interview pre-
sentation -
119~c. Relate sumarized information to proépective
training sponsor . S
119~d. Detect additional information required for

individual differences of each training spon-
sor interviewed

120, Apply interview procedire to prospective coop train- §9 |8 |3 517 |8 9 (1110} - [16]3
' ing sponsors | - ) 1
120~a. Identify prospective training sponsors on
profile : o
120-b. Recall interview procedures for prospectives
c20p training station sponsors ,
o | 12-2. Sumarize informatior on selected. prospect ve
| coop training station sponsors

LZT

19i




o o '-mmvnx-mmmmn

'DEGREE OF - | FREQ, OF METHOD OF | TIME OF
COMPETENCIES AND BEHAVIOR DXPORTANCE  |PERFORMANCE EVALUATION EVALUATTON
RIS BRI MEIEIARRE 3¢
lﬂ.%muuegyumfweWMuM&m%mdweww 918l 2[2] (113w w209 (147
- Lralning station ’
121-a. Identify elements of evaluatlon criteria
© 121-b. Trenslate the elements into criterion state-
‘ ments
121~c, Relate criterion statements to program objec~
- tives
121-d. Analyze criterion statements for flnal adop~
" tion
122, Develop procedure for evaluating prospective coop 91 8 4 AP 73 11he] o) 1hsis
training station i ‘
122-a. Recall summarized information Obtained from
the interview of prospective coop training
station sponsors :
122~b Explain coop training station évaluative eri~ | | |-
‘ terion | /i
I - 122~c, Relate interview information to evaluative
. Criterion for prospective Co0p training sta-
tions ~ \ '
122 d. Dlscrlmlnate among prospective coop tralnlng
ﬁf statlons ‘ , 2
123, A _pply co0p tralnlng station evaluatlon cr1ter1a to 41.7] 3 sH20°6 2t 8] 1] by 4
- prospective training stations ' 1B ' : ‘
123-a, Identlfy prospective interviewed coop traln—
* Ing station sponsors .
123-b, Recognize procedure for evaluatlng prospect1Ve ! 3
: coop tralnlng station
1 3 /,'

82T



., ROLE VIIT - CONTINVED
-

COMPETENCIES ‘AND BERAVIOR | meReE OF f EReQ. o femmop oF [ rog op
‘ DNFORMATION _JPERFORMANCE | RuALyATTON| EvaLvATION

LA sty sielale) sl alelsle]

124, Select coop t}aining station for individual handi- {16 :2 2 5| 7 8- | fo] 1] o] p6f.

/3

4
capped learner

124-a. Recall all descriptive and assessuent data
about each irdividual learner o | | 1
- 124-b, Distinguish individual learners career objec- o
tives o
124=c, Relate learners career objectives, descriptive
and assessment data to the training stations
that have met the evaluation criteria
- 1244, Digerininate between the coop training sta-
tions '

124~e. Organize by priority the selected coop tradn- | | | | |
ing stations o} . | I

125, Compile orientation Information for coop tralning- 110(8 |-
Sponsors N , S

o, 125-a. Identify information to he presented to se~
. lected coopy training station sponsors

125-b. Explain inforsation to pe presented

125~c, Apply information to identify major- topics

13-d. Categorize infornation by major topics for | il
‘dissemiqation '

L2
£~
L=

3] |16] 5

111

~
. Yi—

126, Employ orientation workshop for €00p training_sta-' 3Tt dsqnsial 1 {ul s 1544 |1

tion sponsors . : : - - :
126-a. Recéll»infqrmation‘for orientation presenta- | -

tion to coop training station Sponsors
126-b. Translate information into a workshop format ¢

62T

<'—’\
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ROLE VIII ~ CONTINED -

T ™

COMPETENCIES AND BEHAVIOR

3

12,

b 129,

18,

DEGREE OF FREQ. OF | METHOD OF | TIME oOF
TMPORTANCE * {PFRRORMANCE EVALUATION | EVALUATION
LIZB sl Sl 2030al1]2]als
Develop a training agreement 104 17 711311 191 [l 1Q15]5
127-a. Identify information to be included in train-
Ing dgreement .
1272b. Sumnarize the information included on traip-
- ing agreement = - ‘
127-c. Employ information to establish format of
training agreement
127-d. Analyze information for specific training A
agreement statements
Complete training agreement for each individual *  J11]6 |4 219 110 10] 110§ 11151 4] 1
handicapped learner - S T 1 ' |
128-a. Recall training agreement . |
128-b. Identify individuals needing a training
‘agreenent o
128~¢." Explain’ training agreement to each individual
learnér L,
128~d. Relate steps in completing training agreement { |, b ,
* to individual learner, . parent, and employer I
Develop training plan - LS 3 1 (6 |14 9131 9] 1015] 5
129-a. Identify infornation to be included ip train- ,“
" ing plan | AP
129-b. Sumnarize information to be included in ‘train-
© ing plan o |
129-c. Ewploy infornation to establish fomat 1n,
training plan '
129-d. Recognize infornation to fit format design . 1.
/ . . ¢
r "
e}

2
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oo . ' ¥ ROLE-VIII - CONTINUED S

. ‘ ] . . ‘n R - g R . .\. /’
. ; e DEGREE OF FREQ. OF | METHOD. OF | TIME’OF
QMPETENCIES AND BEHAVIOR e | | meorTance _fprRroRMaNCE | EvaruaTION | EVATUATTON
. o "_<12"3%5;1*23412_3412.‘.3_4
v - ' ' A ‘ i 1 . : B
30. Compile tasks for seler PO (AR 41.8)9 {71211 qa713 S
130-a: Identify occuj = of a specific : ' '
handicapped 1: 1 .ust and abilities o i
'130-b. Summarize occu.. i otasks, _ O -1 1 ' .
© 130-c. Relate occupational tasks to occupation place— . A I O T 1

) ment of a- specific handicapped learner ,
130-4. Recognize tasks that/can be learned on. the JOb .

3l Organize training plan for a selected handicapped - J13] 8] . 2{10].9 l)6)141100'106f 4}
" learner s ol ‘ : ' 1
= 131-a, Recdll 1dent1fied tasks for specific occupa-
tion® - .° . ) o N B : 3 ) e . _ \
'131-b. - Explain tasks to" training sponsor : o | . ‘ 1 B I A

131-c. ‘Relate tasks to training plan * :
“'131-d, Distinguish specific 1nformation for. inqlu«ion a

on training plan . . ' 1 - 1 gi. T X
2, Formulate school and coop work schedules w1th : By | 20107 9f- -1 1)10f 2}-8f 1|17] 3 1,
learners, school and training soonsor : N 11! 1o B R

- 132-a, Identify time requirements for learner, E
. school  ang training sponsor | : %&’ BN : 11 P
132-b, Summarize time-tequirements: ° . ‘ N P 3 R D A S S I I I
132-c. Relateé the" learner. -and school time schedules . s ‘ T
to the tra1ning sponsor . R .
132 d. 'Chodse most appropriate ‘time schedule o v

3. Familiarize the learner With the coop training sta- J15/4 ]2 12 110] ¢ 713 111 ‘h7i 4
“tion' .7 'y . | | . _ B A N e o]
133, Recall all information about the learner |- , - 1 o b

. 133-b, Be familiar with the characteristics of the N ' ' e
- ‘spécific coop training station: B '

. ” -
133-c. Explain the characteristics of coop training_ N E _ ol : . ﬂg‘f'
y station based on characteristics of learner . e - | . ’ U 03




OB VI - oD

R o 'ﬁ_MMw:ﬁmmpmmmew.
COPETECIES AND BEHAVIOR | o | Toeormaxc:  {pemsosace | evanuarion svavuarioy
1

-ﬁ ‘
AR ORI BRI

134, Visit a coop training station . 1] 3} 3 6132 | s
- 134-a, Define the procedure for visiting coop train-
ing station S N
- 13-, Tdentify reasons for vising coop training ¢
" station . o ‘7 e
13b-c, Explain: the specific purpose of the visit °

2110 18] 3

'}

135. Organize’ anemr ~employee appreciation event 20 9 61 1] | 2]19] KIBNURAE
135+a, Idenri , . vorganizing the event | | . |
135 Tran, te o S into sehool calendar | f
135-c, fpply . .ad steps according to time fable EHERE al
133-4. Recognize tollow-up steps to insure success

136, Formulatesbrocedure for evaluating léatner'S'experi~ 12050 40 1) 1lns 6l 1) |70 4i10]. [18) 3
-, ences at coop training station A BRI |
- L36-a, Tdentify elements to be evaluat d at the C00p. :
© training stations . R EEEE R
136-. Translate identified elements into an evalug~ N E
| tive instrunent : T
. 136-c. Relate evalustive instrument of learner's e '
| - experiences to selected coop training stations| | || |-
. 136-d. Avalyze evaluative instriment for validity |
| - and religbility o

137, Apply procedute fér‘evaluating individual leamner's |14 (3] | 2 (1631 2 6] 2uf ily) o |
- experiences at a coop training station | - 11T
137-a Be familiar with procedure for, evaluating

S

- learner's experiences Co . {1
137-b, Translate evaluative procedure to training |- IR
.~ Sponsor(s) and learner(s) - ‘

L

TEZET

o ‘5'
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VI cmm IR

8

o - . DEGREE'OF | FREQ. OF | METHOD OF | .T0eE o |
CONPETENCIES AND BEHAVIOR - /| nPORMANCE  {PERPoRMANCE EVALUATION) BVALUATION.|

/ . ' ’ , .
| o | naa sy alsalglolslofalafsle]
| 138 Formulate ternination procedures for learners in Lol gl Joansly {ilel 1l 3 2]
s | coop training stations |
| + 138-a. Recall learners training plan - N
ﬂBHBHmeMmeWMMHMMW
- er's experiences-at coop training stations
o 138-e, Summarize the evaluation data of the learn~
' er's experieiices at coop training stations
©138~d; Relate . .aluation dats of the learner's
- experiences at the coop training stations’
' to the tra1n1ng plan e e .
| - 138, Analyze data to assess Learners need (s ) fuls SR B
o ‘#i11nent for possible temination from the
l coop tralnlng station participation

mlwnwwmw@mmmemmmanmw 165041 127 (8 |4 8 11110 113l |2
o 139-2. Tienti™ informasiog to be Ancluded on itine- 1 : S
are il | 1

139t merize 1nformetlon in format de51gn

139-c. se frmat design to record information
139-d. imalvae information weekly |

| ADDITIONAL IDE FIED COMPETRNCIES

.

Y

CEET .




" ROLE 1Y ~ EVALUATES LOCAL PROGRAY RS

- DEGREE OF FREQ. OF [ METEOD OF | T0iE OF
CONPETENCIES AND BEHAVIOR IR | LMPORTANCE  {PERPORMANCE | EVALUATLON | EVALUATION

P3G st opeatefn)elslselala]3]s

140, Deterning components of program to be evaluated 10 192 L3 1713y
140-a. Identify components of program to be evaluated '
140-b.. -Recognize the value of program components
140~c. Relate the usefullness of the components to
program goals

141, Develop procedures and technrg_gs for collectlng '~ aofwo 1 0115 L3 7] ah]6
. evalyation data - '
141-a. Tdentify techniques fot data collectlon | \
141-b. Recall components of program to be evaluated | || |
141<c, Explain collection techniques- in terms of co |
J ponents to be evaluated |
141-d. Demonstrate ‘effactiveness of collectlon tech-
‘ niques. * :
~ 141-e, Categorlze eveluatlon technlques and proce-
dures according to components

. . Sy | | -

142 Prepare evaluation forms and instruments o IR R R R R B
162-a. Recall Program components to be evaluated and '

techniques -for evaluation .
162-b. Recognize appropriate formats for 1nstrument | r
design ' : | S R A I I 1
142~c. Relate”appropriate format design to collection 1Tl 1

techniques and procedures ‘
v 162~d. Categorize instruments and rormats accordlng
, to collect1 2 techniques and procedures

7ET



‘ROLE TX - CONTINUED

* COMPETENCIES AND BEAVIOR

143,

L,

+ hbea, Recail program components to be evaiuatedi- |
 14d-b. Indicate possible sequential tine frames for

1- 145,
- .. 145~a, Recall evalyation procedures and techniques

| 1.
- 146-a, Recall progran evaluation data-
- 146=b, Sumarize evaluation {nfornation

Deternine sources for collection of evaluation infor~

| Deortance

DEGREE OF

1 e

ERNES

FREQ. OF
P MORMANCE
e - O ——

21 314

NETHOD. OF
 EvALOATTON

L TINE OF
EVALUATION

RBE

l

2

3|4

8j11] 1

416

2

13

143-a. List potential sources of evaluation inforia~

tion R | . |
143-t, Recall components of program to be evaluated
143-c. Summarize componencs to be evaluazsd

143-d. Relate evaluation ¢ uponents to pczential in- |

formation sources

Deternine ‘sequential; time frame for progzam evalua~

1| 8] 2]¢

!

5

JIT

16

14

tiom :

evaluation . .
Li~c. Relate components to sequential time frames

Apply evaluation pfocedures and tecﬂniques

o

12] |9

11

116

145-b. Differentia;e~amqng procedure and techniques ,
depending on components to be evaluated -

1) 19

Evaluate orogram evalyation data -

] 1) o}

146-c. Relate evaluation data to statéd program cti-
' terid (goals) -
146-d. Recognize discrepancies between evalyatio
' infornation and goals B

Lb6~e. Organize evaluation data in relation to'pro- g -

'gram goals

14

o




e

AVLL LA ™ LDNELNUED

COMPETENCIES AYD BERAVIOR

| DmcaeE oF

- 148+b! Summarlze evaluatlon data for‘distributlon

mmmummmwMMMS

) K
/.

| e, o femon or | e o7
IMPORTANCE ﬂiFORMANCE EVALUATION| EVALUATION
. , 2Ll 3p el g sl el af o] 3] o] 1] 2] 5[
U7, Deternine program modlflcatlons based on evaluatlon 13 8 1204 UL P37
: information ' , '
147-a, Recall evaluation 1nformation
147~b Sunnarize possible program changes 1nd1cated
by evaluation information
147-c. Relate possible’ modlflcatlons to overall pro~
¢ . gram : % :
148, Distribte evsluation data 1l ol 1f | shs 1j2) 8] wlel
1WaMMLMMMmme :

23

g €.L'



ROLE X - MAINTAINS AND TNPROVES PROFESSTONAL COMPETENCTES

LET

\ | S | DESREEOF ) EREQ. OF |WETHOD OF | TOE OF |
| COMPEINCIES AU BEAVIR _DIPORIAICE _aReonnca | FuuaTio A
U2 spalsiapstefa]alaalalalatsl
149, Be committed to profesgional organization ‘ 11618 206013) 11491 1) 2pssfy
149-a, Develop an avareness of professional organi- | | : 11
' zation B : | .
- 149-b, Contribute to the leadership of a professional| . :
o organization o v A I 1t IR
o | 50 Be comitted to educational atvancenent | als| | [5]ehg 8l12]2p3]s
- 150-a. Recognize educational abilities and limjta- | o | |
, tions AU el '
130-b. Engage in educational advancement activities
| 1310 Examine current trends-of ‘the teaching profession 11| 7{ 3| -+ |4l12! 5 Lalafief afis el
©f 151-a. Recognize current trends of the teaching pro~ | | | RE
" fession e . IR N
-+ 151-by Acquaint self with current trends of the =, f | | | IEEEEA
. teaching profession - B A h .0,
L 4 . : . 0 e o) i B
1152, Feel strongly about participating in local school 88150 [rarlwol2laf 71y 1514].1
 §jsten neeting | S IEREREEERRERD
| 152-a. Be aiare of local school systen meetings {1 ||| || 10
S 15k, Contribute to the leadership of local school
7 systen meetings | o |
| 133, Values enthusiasm for the teaching profession  [13] 7| 1 L 7030 (73] 2ps)1
153-a. Appreciate expression of enthusiastic teach- | S A A
Ing behaviors. -~ i, ° s . 1y
. 153-b.,Perfbrm"professionalfééécﬁing tasks with |
. entﬂﬁSiasm R ) ! |
154, Values learners as fhdividuals, - . - 004 1L )4 150 5010] 1j9] 1
°'}ﬁMJHmMHMMMMMMQMMMH4 | NN
| 134-b. Respbnd with interest to the Individuality
214 ‘ ofa&l@mu'v .

. : AN f
' s . o . . ;-
. " b . -
[ R ! N

s

5



‘ROLE X ~ CONTINUED ,,

x o o DEGREE.OF | ‘FREQ. OF | METHOD OF | 1oME op )
| COMPETENCLES:D BERAVIOR o oeomaee  [oeromc EALUATION| EVALTATION|

Itpepslelshilash 1 2] 3 4] 1] 2] 3] 4]

155, Be devoted tp honest and fair teaching practices  f18/3 ] .| | 1713 |1
~ - 135-a. Recognize honest and fair teaching practices
lij-b.'Comply with honast and fair teaqhing practices

8 3110} 1hol

| 136, Respect learners' ideas and beliefs 18} 3 1813 16161 9]1j19]1
- L36-a, Be avare of learners' ideas and beliefs . | | I .

- #156+b. Respond with Interest to learnets' ideas and || | | | | e
. beliefs . ,

i

157, EkéminerperSOnal mistakes aﬁd‘inadequacies L 16]5 1713 |1
- 157-a. Be conscious of personal mistakes and inade-

Quacies - i

~ 157-b. Pafticipate,voldntarily in efforts to"improve | - | .
 inadequacies and rectify nistakes “

1. 198, value TaPPOrt with and: empathy for learners 2001 17{4
158-4. Be sensitive to the interpersonal relation- '
S - Ships‘with'learners .
138-b. Contribute to the development of rapport and | 1.1 ‘ o
empathy in.leérnef‘relationships S 1 S IR I O Y ¢

2

199, Jalue the inportance of displaying courtesy and tact 1138 | |- M7 9l 2| | | 3110 1)1 1
139-a, Appreciate courtesy and tactful behavior | ‘
159-b. Engage in courtesy and'tactful behavior

¥

160, . Value the importance of being prompt o 17} 2} 118 3
160, Appreciate promptness in interaction with .
others 3 B
160-b, -Accept responsibility for being prompt

BET



ROLE X = CONTINUED

‘COMPETENCIES AND BEHAVIOR

| oecez v
THBORTANCE _

<

:
Y

v

1

2

34

2

TREQ, OF
PERFORANCE

HE

3

4

W oF
E 0N EVALUATION

TOE oF

SE

b

161, Value dependability in ‘self and others

|18

3

2

1

| s

12a]4
l,‘ I '

1

-

% |7

161-a, Be aware of comitments to others
' : ) ; ’ / N} ! » .
- 161-b, Assune responsibility for meeting commitments

3 (814'9
-

!
1

162, Value self confidence and poige

16|

162-a. Be avare of the effects self confidence and-
poise havé on others o
162-b, Perforn tasks with poise and self confidence

18|

=

163, Value patience, symhathy; and understanding

ly

171

1712

. 16%a, Listen o others with patience, sympathy, and
| understanding : o
. 163-b. Find pleasure in being patient, sympathetic,

- - and understanding of others and/or their ideas e

164, Value fespongible behaviof in. s81f and others

18

115

161 2

164-a, Be avare of the advantages of responsible be-

havior _
164-b, Engage in responsible behevior

165, Value sincerity fn self and others

=

16

§15

© 165-a, Appreciate honest and genuine behavior /
163-b, Interact with others in an honest and genuine
mamer . - .

|

1711 -

166, Prefer a positive attitude in relationship with

17

15

7l af |

learners ‘ .

166-2. Recognize the advantages of a positive-atti~
' © tudewith learners | o

166-b. Interact with others in a positive manner




P - CONTINED 2 '

S - DEGREE OF | RED. OF | “ETROD OF | T0iE o
-1 o o : ~r ! g
OETRCE R | BeoRnacE  [pERecmece | zvacuarion| svaaTron
' - 1 i ]
sl bbbl
167, Examine persve rejudic 3 up | s 5 2 Juh nf
167-a. 3¢ cenisod of personal prejudice ' 1
167-b. s epr-1zioonsibility of coping with personal | |-

'

. o

e
-

X

1
1

168, Value a ssé f wmor in interaction wit: others 14] &)
168-a. lv s he advantage of a sense -f humor |
168-b. © it with others in humor¢ s Ranner .

. B rnemarn fod — X B = *i '
l69.ﬁ Be loza_.' _‘r}{.g_:tﬂ_tatlc pr:mt':lples 11/8 1 13‘ 2| 5[ 2{13] .
. 16%-a0 % e of democratic principles ‘_ o -
169-b. F- ey with learners in a democratic
I e B -

i

170. Value enc ions stability in self and others 18] 2] 1) -
1 , 110-a. Be r:ii0us of the tharacteristics of a sta-

o bl z=omality | -

170-b. Di-_a: characteristics of .an enotionally ’

- statle rerson o

—
f=2
P
——
4
wn
[ ]

(13131171 11

171 Value a rodur . ive working relationship with others {174 | ]16/5 9 1 3w
171-a, Tolz-ate the ideas and opinions of others | '

. 171-b. .Coopzrate with others to achieve g productive

B relazZonship \

172, Value loyalty iz ralationsfiips with others = 181371 | o 18] 5 11 113] 3117] 1
172-a, Be sems:o. w2 to the characteristics of a loyal|l | |
" persm o
172-b. Displ= maracteriscics of a loyal person

w-6ET"




ROLE X ~ CONTLT 2D

| CUGREEOF | TReD.OF| ETHOD OF | T oF
~NTTENCLES AND BEHAVIOR , ‘ L‘EWPORTANCE PERFORMAN } Ef ZVALUATION "VA"UATION :
| xi'~3'45Tf—2_3_"123'~ EE
i 173, Talue initiative and re surcefuin e I l R R ESE !
-3-a. 3e qware of the oo antag-_ 5! baklng zesponsi-. )
sility for aevele ng immevarive and resoyrce- |
Zul ideas ;
-3t Accept responsibilizy fo- Zeveloping {mmova~
Zive and resourceful idezs o
174, “zlus qualities of laadersiip iz sel? and others 15, 16 6|1 9121192 {:84
~T4=z. 3e avere of Ladership chzraczeristics i | / ‘
“Th=t. Contribute tc lezést resomnsitilities i
175. _alue seriousness of purpc | N lj TN RO AR K
 ZT5-a. 3¢ avare of the chakacterls ics of contribu- i /
- ting to seriousness of purpose . 3
175 b. Accept responsibility for exnibiting serious ; ,
intent | | B
176.. Value completion of “asks | sl IR N U
116-a, Be avere of the importance of effective time |
‘ managamsnt : *
J16=b, Camply with effective tie madﬁgemeut fer con-
p_etion of tasks - |
177, Value the ability to influence o*hers in a<p05111ve I5] 5 15511 100219120643
‘mamer . : | |
I77-a. Be aware of zhe characterlstlcs whlch facili- | |
tate persuasiveness |
177-b. Accept responsibility for personal persuasive-
ness !
;

ELii‘




RoLe X - covToED T

‘ . - :
A DEGREE OF | FREQ. OF [ 44THoD oF | T oF .
, g ! n W TATT {
COMPEZENCIEul AND BEHAVIOR I_}??ORTAN\:E EERERMK\CF EXMION EV\ALUATION |
i!23&5123'4123’;‘;4'1234(
178. Value the ability tr use inezonation and creativic | 1507 |1 1415 |2 1012 49 |3 7
176~a. Ee avare of : Trezznce of Imdgimation ard ' - '
creativity i* mesting orofessionel obligatizagl | | 11, - '
219b. Find pleasure ir. buing imavinative qg "
Creative - ‘
- 179, Tzefer optinistic viewpoi | 16! 3 Cq3eA (] 1208 fr (1003 {16 1|
~9-a. 3e conscious of the advantage o7 optimistic
“lewpoint
- --™=b. Zespond in an optmistic manper I irterper-
. sonal interac-ione | , |
180, Talue the ability to panuse Loterrersozal relevicen- |17]4 | | 16l4 |1 81 2|11} 3/16]2
SLips confidentiall-
180-2. %acognize the imporance of comfidentia ity
. i dealing vith otzers
180-b. Assume respansibility for maintzining confi-
‘ dzntial rel=rionsh: s :
181, Develop ¢ philosor= of e: cation 118 |2 100807 1] 19 (1206 1130 2
18l-a. Be avaze i variery of educational shiloso- |
phises K : ) :
- 18, Accuzint on: wei with a ‘variety of educaricnal] |
. rphilosophie:
- 181-c. Examine phir sahizs of education
1814, Identify chesirreristics of acceprzmle efzca-
| tional philsawprizsg
182, Value e*hical ,madeds of mmofessichal aducators S R 612113 216} 2
182-a. 3 crasscions . ¥ the sthical standards of e | | |
teachiz ; prof ggion ' ‘ | ¢
182-5, Complr vith tqe ethical standards of the pro-
b fession o I J
&

025

7T




T | . o ‘ ROLE X ~ CONTINUED - -~ - e V,w,w o

= ATy RE o - { DEGREE OF FREQ. OF | METHOD OF | TIME OF
COMETECIES XD BERAVION - INPORTANCE | PERFORMANCE| EVALUATION EVALUATION
| L bl s b by 1l byl
18. Be loyal to sthool policles and legal regulations J14/6 |1 1504 |2 | 1012 19 {2 |18]1

183-a. Be aware of school policies and regulations

183-b. Comply with school pollc1es and 1egal regula~
tions ' g

184. Examine controversial issues in a professional 986l o183 tn s 1122 18l 1
. Tamner -l v
18i-a. Be sensitive to controversial issues of pro~ | et :
fessional nature | ‘ i ‘ ‘ N
184-b. Respond with interest to important aspects of | |

the issues at hand | p

233, Value making contributions to school and communltv 11392 918 |4 100 1 912 1135 |1 ,
185-a. Recognlze school and community activities to | el

vhich a personal contribution can be made | i

185~b. Contribute expertise to school and community 1T

act1v1tles ‘

186. alue participation in non~instructional school {93163 7F10‘ 3104191 iefe 503 1
activities ‘
186~a Be aware of non-instructional school activi-

ties

186~b. Participate in non-instructional school
activities’

187, Valte research activitles ip education 8log6l1] J518l6l1qijolafop3psiile

- 187~a. Recognlze the importance of contributions
t6 professional activities

187-b. Participate in professional research act1vi~'j

ties
| . v
ADDITIONAL IDENTIFIED COMPETENCIES N
4 42T




