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INTRODUCTION

Teachers of adults often f1nd\3t d1ff1cu1t to

4

know where to beg1n wath ABE students in terms of

organ1zed classroom act1v1e1es. This book is
5y, _
written for those who have a concern for the

accouneabllltv or cowﬁxtment to the abol1shment of

‘functxona‘ 1111teracy in this society.

- The Look will a]so serve as a valuéb]e reference-

' to graduate students and administrators who are
_ engaged in the preparat1on of teach1ng mater1a1s or

-who are conduct1ng research 1n Adu]t Basic Educat1on

Beginning teachers in Adult Basic Educat1on ofter
% . '

tinés are unable to select from the many resources

wh1ch they are a]ready aware of but lack the

. necessary sk1115 in dep]oy1ng these resources to

 make Tearning mean1ngfu1 for the_ABE’part1e1pant.

“This  book is by-no means a "panacea" for teacher:

@f Adult. Basic Educatianbut'rather some added.

. o S
ammunition for . the ABE Magazine.
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PURPOSE OF THIS BOOK

‘The main purpose of this book is to prdVide'
an'effeetive mechanism by wﬁich ABE teachers can
initiate learning experiences for ABE participants
© 1in c]assfeom settings..

" The use ef this book wi]] reduce the time
norma]]y taken for ABE tetchers to gain conf1dence
~ and prov1de learning exper1erces »

W1th th1s handy voiume at your disposal you 3
need never worry aga1n about mak1ng simple mistakes
- 1in try1ng to get your c]a§§ off on the "r1ght foot "o
Th1s vo1ume is used in conJunct1on with the g

rev1sed ed1t1on of the ABE Cur r1cu1um Guide, 1973 ”

by Carson, J. E » and Sparks, P. F
As you use this volume you w111 add sparkle

and interest to the teaching, learning sjtuation.
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METHODS OF TEACHING ADULTS

There are many methods and techniques of
truction which a teacher of adults can use.
ausé there are so many, no specific one will be
nted out but rather, several suggestions given.
n tezcher should realize that a method that has |
ked for scmecne else may or may not be applicable
his situation and be flexible enough to change as
the s1-u=ticn changes. Choose those methods that -
held the grea:est pr ﬁse of meeting the needs of your
studsnts. Here are Tive of the more comncn'methods

ins
O'I
ac
wor
n

- you might use:

1. The Leéture

'Since most peoplé are familiar with this
rethed, only the good points and limitations
~will be pointed out.

Good Points

It is a guick way to cover a lot of.ground. .
. It can save a lot of time, especially if the
cne who -is talking knows the important points
which w111 help others dig into the subject
easily.

L1“1u tions

It 1s-a one-way process, effective only if

material is carefully organized, the language
: of the student is used, speech is clear, slow
% and time is allowed for questions with a_
-summery at the end of the lecture.

An important thing to remember when using

the lecture is (a) introduction, tell..them
-what you are going to 'tell them; (b) body: Te

}8L
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them, {c)’ Summary : ‘Te1l them what you
have told them. . )

2+ The Discussion /’ A a

-y

Not many students’ are trained to participate in
discussion, hence the teacher shopld use thel-~ S
discussion method only as students grow in
ability touse it. An important 11m1tat1on of

the disecussion method is that it can't be ‘used

to teach skills, although it can be used to
understand the skill. " Discussion ¢an probably

be best used with other methods to add variety..

As a classroom method d1scuss1on is- most

helpful to: N ' -
¢ . .
A. Clarify 1deus .
B. _Reconstruct ideas based on group exper1ences
.. and-knowledge ,
T C. Serve the interest of the group - - 2
D. Encourage individual part1c1pat1on
E. Reach group decisions
F. .Influence personal values

3. The;Demonstration

The presentation should be carefully planned. -
“ If possible, students-should take part in, or .
even better, give -the demonstration. This

method helps the student visualize a process
! which may.be a difficulty to understand )
- completely by description alone; }h1s method
- is particularly effective when students have
the- opportunity to perform the operation under
"+ the observation of the teacher so that certain
adjustments might be made: if they are needed.

°

A]Ways‘show'the simplest and- easiest method of
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dSHng the job. Exp1a1n each new term so that the
- student can see what is being done and how it .is
beirg done. . _
4. The Problem _ - L
- This may be described.as any situation which -
presents difficulty that thé student has to meet.
It mzy tdke the form of a question to be -answered,
, -~ a cdecisicn to be mdde, a choice among different
\ ~ "ways to _perform an act, a solution to_be found
© _ or a relationship to be determined. The problem
\ " should be real and be really effective. It~
© should be initiated by the 1earner .

Keep.in mind .the basic steps to be fo]]owed in
| preblem so]ving :

A. Recogn1z1ng and def1n1ng the probT@m
B. Gathering and analyzing data .

' €. Forming and testing a so]ut1on
C. Veasurlng 1ts success or failure

5. The V1sua1 Aid
V1sua1 “aids are excellent means of imparting

information:. They save time and make teaching
more uniformed. Visual aids should. be previewed
énd used-at the ideal time. In the selection of
visual aids, there are many factors that .

; influence- the specific choice. . They should apply
to the lesson, meet the time allotment, involve

;. student participation, demand attention and be

! accurate o _ -

These ire a few suggested methods and by no

> reans for-a teacher to’ f0110w~a1ways It is
hoped that these methods will give the teacher a
basis for starting and lead to others that the
teacher n1ght create to fit his. part1cu1ar and .
SO'St1PeS unique s1tuat1on B

@, v e
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THAT FIRST CRUCTAL CLASS MEETING |’

. s

Exper1énced teachers have told us that the

. most.important thing to remember is that the- - - .

teacher - new or 01d - should not :attempt to be
the focal point of that opening night event. . The
studentss, from the very beginning, should, Know
that there:will be a cooperative rather thar a
"leader-and-led" relationship Detween the teacher
and themselves. Therfork your role - even during
this -first session -'is to .invdolve students in
the action. This has twoe advaritages: - it - -
jmmediately establishes the learning climate of
the cldssroom, ‘and it -provides you with opportuaities
fo assess your ‘students - how they respond to
you; which of them enter the.activities
enthusiastically and which hold back, and what
they hope to get out of.the course. Friendliness

. “and informality should be the keynote as you give

students opportunitiesyto move freely abput the

room as adults rather than sit-in stiff rows.in
“front.of the teacher. Here are techniques and @
approaches some teachers used to-make ‘their first
sclass session so pleasant and rewarding that the >

" students: are eager to come back for the second

~“class session... and the third... and the fourth.

Some "Getting to Know You" Techniques

" " The first.time a new group meets, the students

" may tend to act stiff and reserved until steps

_are taken to break the.ice. The feacher, in this

‘s1tuat1on, is 1ike a-good host at .a party. It is
“up to him to intrdduce .people and give them~

opportunities to get. acqua1nted “And it is

" important, if the group is to learn. together, that ’

its members feel friendly and" comfortqb]e together. -

Coe 11

. -~
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. == One teacher found that by s1mp1y ask1ng the,
studenta to rearrange the seats in a. circle, the .

. coenfusion and good-natured jostliing around A
changed into an informal and fr1endTy atmosphere.

~~ Anot} her teacher reports that as the students L_V
&~ arrive she greets them at the door, introduces
4 hérself, and writes the name of each student
on-a card Later the cards are snuffled and
distributed in pairs. The adults in each two-
sore Ynterview each other.. After the interview .
he teacher-reports briefly about -herself.— Her |
: aﬂnﬂvrceﬁ:nt qua11f1cat1ons are kept to a
- minicur; self-glerification’is riot the purpose.:
: Sre s1ip1y tells something about her family.,. '
_ her hcbbies, and other interests. Then,_each
student introduces his “"buddy” telling what he.
‘has ledrned about him during the interview - -
~ Kis family, where he lives, things he likes to
do This free exchange of information, with
its 1nforra]1ty and fr1end11hess, ‘helps—-put—
students at ease and establishes a warm
. a‘“ccphere in the classroom. , Most people find
it easier to tell about persons other than
the*s=1ves . i a

ey

-
-~ After these 1ce'break1ng 1nterv1ews, the teacher
procesds to,an actua] learning activity, so
- students will. feek that when the class has ended
the) have. accomplistied soweth1ng, moved a step .
toward their’ ]earn1n§\goa15 Time is allowed .
.~ for the studenfs to be‘divided into buzz groups
-in which :the topic of d1scuss1on is, "What-]
woid r05u‘11ke to be able to do as a result-of
this course.”- A general dlccuss1on of goals
Ifollow Lo T e e
S =- Aﬂother teacher bu11ds student conf1dence by
' . a“1tti?g her, own 1ack of" 1nfa111b111ty She:

T ° R
N e T G




. introduces each student by name, saying, "This
"is something I must learn, to pronounce.each
nane correctly. If I don't do 1t correct]y, will
'you help me’"?v

A first’session of.a mathemat1cs c]ass can B

\ include a practical approach to a part1cu1ar '

' process. ‘One teacher asked the . members of the .
—---GPOUpP--t0- suqces:-some—proolems they- had“recently‘“—
= cofe up against-in mgth. Learn1ng to "solve" a
. -few of these prob]ems const1tuted the f1rst
'f';‘sess1on A VT :
~-==--T0 ease student fears, ‘one teaeher assures them
"..t-during ‘the first class session that he will never
- call-upon specific individuals for answers to

questions.., that he will s1mp1y pose a. quest1on
. and _wait for any Student to volunteer -an answer. .
L Thus they know that they will not be "put on the
’*spot“ in front of. the group :

bt L

|each1nng Lesson At The 097n1ngﬁSess1on

Th f1rst_lesson shou]d be em1nent1y pract1“a1
}t é%ou]d provide. the students with a new $kill/or. -
“fa new piece of ‘usable knowledge. To them, thj :
~ f1rst exper1ence of actual ‘Yearning: 1nd1cate whatﬂf N
)our entire cour$e will be like..  If, during the - -
“first’ségsion, they feel they have 1earned someth1ng
_ ‘they can use, they will comé-back for.more. It does'
"ndt havé to be a Tong, elaborate lesson,. but ‘the. .
. ]earn1ng exper1ence shou]d have 1mmed1ate usefu]ness

M;The use of a 1anguage exper1ence theme iss
~an excel]ent way to ‘start the learning -
process in an adult basic education class.
The group-discusses a top1c such.-as‘"Why - :
. we-came toclass," or "Plans for next
.?class," or any other top1c of common

3.3
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interest to the group. °‘As the students’
make statements on this topic, they.are
written on the chalk board by the teacher.
‘or student. -Later, the material from

~ the chalk board .is copied, duplicatéd
and distributed 'to the class. This
theme can be used for 1ater work.

Some— teachers have found tnat—Jessons—~——~f-7«—f
in handwriting can easily be developed ° :
.- “during the.first session. Students S
et Cat the “lower- levels quickly Tearn - :
‘that letters are formed from straight
s lines,-circles, and curves. The
... overhead projector:is: used very .
/. _effectively in teaching this skill.
. Students.enjoy a redl feeling of .
. ach1evement as they write their own
names. :

- End of the First Class Session
TAt the end of the first. c]ass sess1on, the -
. students are reminded of the date and time of the .
. next ¢lass and are invited to- bring a friend. The
. class ends with a general discussion of what the..
..group may expect to do, and what -skills they will.
"Tearn during the next session. The teacher points.
- .out that films and tapes will be used, field tr1ps_‘
~will be madeé,.and students ideas and criticism =~
- encouraged. A general discussion of possible f1e1d
. . trips, guest speakers, and learning activitigs can
" be conducted to show students that their ideas are
. wanted and, if good, will be used. Rules about™
"~ smoking,.’'use of the school 11brary, parking,
whether textbooks and other reading materials may
-be taken home, should.be stated and the reasons
-'for them discussed dur1ng this- c]ass sess1on

-
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'Take A Look At Yourse]f
- . ,

One of your ‘most important JObS f0110w1ng that
first class session is self- -appraisal. - How relaxed
and secure did you feel? Did any particular students
1rr1FaLP you? Did you feel i11 at ease ‘during a ‘

group session when you had to give up _the traditional -
~role!l of the teacher standing ‘in front of the class?
Did you have a tendency to talk too much, to take

-~ over 'the session and turn students into 11steners

*_rauher than-actors? If you asked quest1ons and

. people didn't respond, wnat respons1b111ty d1d you
_’have in. that? : . , ;

- Thé sooner you turn a critical eye on your'own
attitudes and techniques, the sooner you -can take
steps to correct them.- After the first three or
_four sessions, you may want to ask.the students

- themselves to give a critique of the course.to date,
and now they .feel you are- teach1ng it.

v
N

pen

i . "
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-THE tEACHER~STUDENT CQﬁFERENCE

Since the teacher is a_ key person in. he1p1ng

" the adult. students achieve their goals, most . vj
: teachers f1nd themselves, from time to -time, a= - /

partner 1in 1nforma1 conferences with their students..

Every member of your class shou]d have an
opportunity te discuss thr reasons he enrglled,

‘what he expects to:get:out uf the class, and to set

and;achieve new goals as he progresses., Some )
students will come to you with questions... seeking

i you put for a“personal- conference. - Others. - often -

those who: need- guidance the most - may be-too.shy .
to ask:for help. The following clues can -tip you

- off to students who . may .need, ‘but are shy or fear--

ful of-asking for ah 1nforma1 conference’ w1th you:

= Students "who sk1p class frequent1y V

-- Students who seem d1s1nterested in c]ass act1v1tu

~= Students who appear worr1ed d1stracted (persona]

prob]ems may be troub11ng them)

-5 Students who w1thdraw from the rest of the cla_s,
are re]uctant to join.in group act1v1t1es

The teacher's un1que and centra] ro1e in

u._gu1dance arises from the fact that.guidance is good
-~ teaching.- To keep the.teaching, and“gu1dance

.. processes. re]ated, “ask yourse1f severa] basic

'"~-quest1ons _ :

=

-~ Why 1s eaoh 1ﬁd1v1dua1 student 1n th1s cIassroom7

- What are. h1s educatJonal, vocat1ona1, social,

- and emot1ona1 needs7

16
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== What will he do with th1s educat1ona1
nopportun1ty7 ; L

-~ What are his’ past exper1ehees educationale,i=*'
occupationally, as a family member, and ;in~"
' coanun1ty activities? . o D

=~ What can th1s c]ass do to meet his needs7
’hil'How»can the curr1cu1um be adapted to-h1s needs?

. Teachers who are. part1cu1ar1y successfu] in, |
* ‘informal personal conferences with their-students -
use the attitudes and approaches described be1ow 7
© . THE. TEACHER LISTENS ; T :“Eh* &

p
«

Many individuals are so absorbed with. se]f :
‘and so involved in telling, that they-have" v1rtua11w
. Tost. - or never learned - the art of listening.
As evidence, witness the competition for the floor
- in ary eorversat1ona] situation, The student seeks
¢ out r= teacrer for an individual conference because
he has so“et*1ng to say. He does not want the

', teachzﬁ*to do a]] or most of the ta1k1ng
/- .

THE TEACHER CLAﬁIFIES

A particularly.effective techmique is the -
‘restaterert of what the student has said. Even
- tHGugh nothing new-has been added, the student's
stater=nt often assumes new mean1ng when he hears
_so,eone else say 1 .

Rejection can be tommun1cated by the: teacher s
behavior as well as by his words. It is,. therefore,,
‘of extreme importance that the teachen be:aware:-of
his cwn facial express1on, gestures, movements,
and even theé clearing of "his throat. Such behav1or,




if inappropriately timed,\g?n say to the student
~+Jjust-as clearly as words; "I~do not accept you

"and am not genuinely interésted in you." The
counselor must also be aware of nonverbal clues
given him by the student. For examplé, trembling, ,
fidgeting, twitching, and r1g1d1ty are tip-offs to -
‘emotional tension and hfgh feelings.. :

R

THE TEACHER USES EASY TO UNDERSTAND LANGUAGE

It qs a]] too easy to. 1nt1m1date and a11enatea
" students by using-language which-is "over their '
heads."  Use of big words may have two unfortunate

. .resu]ts, 1) the student feels Stupid because he
" doesn't understand; 2) the teacher does not know _
- that he is not understood because the student 1s -
e ashamed to te]] h1m s0. ' : S

' THE TEACHER KNOWS HOH TO ASK QUESTIONS

: Ask only one quest1on at a time, not,two or
three in the same breath.” Use stra1ght -forward -
" questions., Tr1ck quest1ons may be amusing,  -but
y - they can stop a conference. Avoid asking quest1ons
_-in which the answer. is suggested: "Wouldn't
.. learning moye about local history be an 1nterest1ng
- hobbky?" ~ Yes, for someone, .but maybe not for that. .
(" particular student. Remember, too, -that silence V“
- can be just'as effective as questions ip:drawing
out a student... if™the teacher has the*ability to .
o feel reqaxed‘and_COmfortab]e during a silence. ~

o THE;TEACHER DOESN‘T TELL WHAT HE HEARS

7 Thes qu1ckest and most effective way to destroy
- a good student-teacher coriference is. for the teacher

to reveal. 1nformat10n that,was g1ven in conf1dence




Many b1ts of 1nformat1on make 1nterest1ng sma11
talk and gossip.  But the teacher is il advised .
- to repeat confidences because.the spoken word -

‘1ike the proverbial penny - usually returns to 1t$,3f

- owner-and it car never be reca11ed

19




TESTING. IN ADULT BASIC' EDUCATION

 The teacher needs some means of assessing the -

. academic skill levels and interests of ABE

part1c1pants ~In order to diagnose student needs
and ‘to design. a meaningful curriculum, the teacher
geds information about student needs -and interests,
-academ1c skill 1:vels, personal problems job
S asnirztinns, cte.

©

Testing should be ‘done,when- the student is-

" ready ‘to be tested and this depends .significanmtly

" on how" qu1ck1y a comfortable relationship- develops

. -between the teach1ng 'staff and each student.
'”Therefore, since all students will,not be ready at

. the same-time, the staff will b= basically -
" .responsible. for dec1d1ng ‘when the student shou]d
be tested. = L '

- In Adu]t Basic Educat1on students should. be
carefully prepared for-the initial; testing and

. cdre should be taken to insure that. the test1ng

~activiti&s and procedures are not interpreted .- -

.,,_'negat1ve1y by the students. 1In order to. acconm11sh

.. this, the fo]]ow1ng procedures are recomnended

1. ,Carefu]]y exp]a1n the;purposes of the test
Careful explanation-of the reasons for testing
will help students become more relaxed.and

~ willing to participate.in the :initial testing

. ~activity. The teacher should stress the '

: 1mporfance of testing. from the standpo1nt of -

- its ‘helping enable .him“to be a better teacher,
thus focusing the reasons .for. test1ng upon. h1n
(the teacher) and not on the student.

.2. Create a, re]axed,uxnforma1 atmosphere for the
test1ng situation., A1l methods to- reduce .
tens1ons snou]d"be ut111zed in order to make )

g0
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the student comfortable, at ease, and more.
receptive to the required task. In addition, -
every effort should be made-to allow the = - . _
~ student to take the test individually if he. is
- uncomfortable in the group situation.

S. Use test jes ..o n an QVe.ai]>counseling
rccess. Results should be used in counseling
Wwitn the students to the end that the student
bgcores more realistic in his assessment of -
‘where he’ is in re]atvon to wi=re he would 11ke
to be. :

-~ 4, Be.awars of problems occurring from cross

" cultural testing. Problems=arise when - .
individuals trom one sobcio==zonomic background:
attempt to communicate w1th~Tnd1v1duals from -

~another 'socio-gconomic backzround.i Test : ;

" administrdators should, ther=fore, guard aga1nst
1nt=rpret1ng student respor=ss as 1ncorrect
when they s Aay in fact be dr= to cultural
differences 1n pronunciatica, spe111ng, and -

: word mean1ng .

s B

=

5;,«Use tests which .are appropr1ate for adults.
Tests- should be simple and uncomplicated with. .-
easy-to-follow directions. , Each Series of new" -
items -should be illustrated on the"test and
presented-orally. "Moreover, tests should be -
administered without the pressures of time.
F1na1]y,etasts designed for ch11dren should
not be used w1th ad 1ts. .

[
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READING LEVEL T
.3 I. Nofd”Recognitfoﬁ

o He]pfu] Hints:

" ~A. . The chapter in the Instruct1ona] Guide on’
- Communicational Skills will be very helpfu]
‘1n teach1ng beg1nners to read..

B;.”I]]ustrat1ons of letters wh1ch are 51m11ar
- such‘as m,  n, and h. shou]d be made
ava1]ab1e

C.- Teachers shou]d keep in m1nd that ABE :
students often make errors in- recogn1z1ng
differences between when and then, and

: between the "them, and then. .

D. Prepare a list of words common]y used by "
s Y- adult participants. . . .

E.° Each participant shou]d-have a list of
. - "~ these words, and if poss1b]e, a larger:
/ » .- 1ist should be d1sp1ayed in: the c]assroom‘
o Ll

. ii‘honet1cs and Structura] Ana]ys1s

"H1nts B

ers should place special emphas1s
: ~J]es relating to vowe]s and consonants.
. _ Tak1ng one principle.at a time, write on
R . the. chalk board severa] examp]es of that
E principle.

‘fII.';Develop1ng Loc;t1ona1 Sk1lls
L Helpfu] d1nts "
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Explain the divisions of the dictidﬁafy,v

Discuss the telephone directory, emphasiz-
ing emergency information and the yellow 7
'pages;* ' : ' : Co .

C. The importance of knowing,the alphabet

“. should be emphasized when discussing

‘alphabetical order.

!

./

* Examples: -

’-;Phoné numbeﬂ$.ﬂo¢“A
Police - S

o oo | Fike Depantment
e ' " Hospitak -

.Family Doctor

AIII.',Céﬁﬁthéhsion

. . Helpful Hints:
' A.

L

Participants}should befgiveh[short:péfé-f
graphs- and articles for. reading.

Y

_They- should be. given the opportunity to,

find the main idea or whateyer is desirec

-by. the téacher. -

. ) Ve o . ' «.'.. A
Participants should be permitted to read

- and answer*specific.questions orally..

Y ey
L.

: A.' . . Lo
;24 T
} -
i - R . .

)
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D. Events in.the story sheu]d be d1scussed
" by the entire group when feasible.

- E. Newspaper articles, magaz1nes, soc1aF -
security pamphiets, housing information,
reC1pes are recommended for this exercise.

Iv. Deve1op1ng Sk111s of 0rgan1zat.on

-

Helpfu] H1nts

A, Part1c1pants may be asked to list their
.+ children in .ordér of age, he1ght and .
we1ght o L

'B..‘Teachers,shou1d prepare a list of words
, in the participants' sight vocabu]aty

A and ask them to arrange the words in

v a1phabet1ca1 order by:length. heaght,
’ etc. .

477 €. Teachers should tell short stor1es and' w
' ask participants to summarize the story
e1ther ora]]y or written. - o7

V V Pratt1ca1 Use of Read1ng Sk11]s
Pelpfu] H1nts '

', .
£ 3

] .

- A. Var1ous stgns ‘may be . p]aced’1n the c]ass-
E . room so that part1c1pants|can become
o4+ aware 'of simple signs which they¥come

R 1nto contact_wlth,Jn_eMeryday_llfeT-._——_-

B l K-S

- B.- Part1c1pants may p]ay‘games w1th the

" . names of.their streets and the d1rect1ons
" a ;jA 1n wh1ch one wou1d take 1n gett1ng there
R -C.- ABE teachers shou]d provide newspapers

s -~ . to part1c1pants s0. that they can become

o
.. .

2 S -.A.‘]_, s




S22
-~ o o ' .," D e W 4 4 .
' aware of the’purpose ahd/;alue of want ads. -

D. In as many cases as po§s1b1e, app11cat1ons
"~ should be provided from those agencies
that are charged with helping the dis-
. advantaged, such as Federal, State and.:
“local government agencies. Partrc1pants
shou]d become fam111ar w1th these agenc1es

E. ABE teachers ‘'should exp1a1n the necessary
procedure for app11cat1on and qua11f1cat1o?

{

for the var1ous agenc1es <

F." Teachers s. uld prov1de automob11e dr1vers

L, 9. 4 manuals for ABE participants and rules in,

R the driver's manual -should be 1ncorporated
- ‘into the lesson when poss1b1e ‘

PRI . ) L~

RN - T Part1c1pants shou]d be shown the 1mportance :
= . '. . < of reading clothing and food 1abels :
Different types of merchand1se and .
comnod1ty labels should be brought into
+ the c]assroom for 1nstruct1ona1 purposes *

1%

* Example: v S _ , e

2108 Acetate . AR
o 60% Ceitton o R S o R R C e
- Two Parts Water | . ¢
| - Salt Added. TR
U;wwet’/tmled 1. - S :




_ LANGUAGE ARTS SKILLS
Leve] I u.l

—~ e . a o L e oo -

PR

:'h L Deve10p1ng One s’ Ab111ty to Speak

: Helpful Hints: LR e L
...... 7 '

" A.- Participants shou]d be asked to pronoance
T = all the words in théir sight ocabulary, ’
g A p]ac1ng emphas1s on -the sounds of vowels.
- L ra - - / . . .
Lo B. Utilize tape recorders to.provide

i part1c1pants with immediate feedback

—~f—”7”‘“*}£.  ABE teachers shou]d set up te]ephone

‘ ) - stdtions and teach the proper procedure
-in, receiving and mak1ng long d1stance s
;e]ephone ca]]s

'D. Teachers may have. each part1c1pant ‘ .
prepare a short speech and present./it to )
the class, or the teacher can present a ™
short speech as -a. modelt . "

I%,' Develop1ng the Ab1J1ty to wr1te :

T

e He]pfu] H1nts

} A. :Part1c1pants may be dr111ed 1n mak1ng o
' forms.of letters. B :

'!f .. B. . Models should be prov1ded by ‘the teacher

_ i[ O to g1ve some 1nd1cat1on as-to., style, etc
. /‘ ~.C.. The trac1ng method shou]d be ut1]1zed
44"/ .* . when teaching participants to rake

Id1ff1cu1t 1etters

B L i ] B 2 7 O e
Cre TET R At 4 : @
. oL : . . oy, = B -
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* Example:
-QWdtahgate Break-in

- Pozxixcaz D&Aty
Tn&cké

- E&ecxidn S&boiagé

D. Prepare exercises which present 1like an-

< unlike words in all capital letters, in |
manuscript, and in cursive writing. Have
students circle or-underline 1ike words -
.or write a word exact]y as they see=1t

Eﬁ'.Prov1de 111ustrat1ons of 1etters whlch
are s1m11ar, and teach student 11keness
and d1fferences 1n 1etter forms and in

-word forms.
G F. Materials such as the Eye-Hand Cdordina<-
o tion Workbook can be used effectively.

(individualized instruction) in teaching
students to wr1te, espec1a11y begwnners

g - III. . L1sten1ng ' ﬁ,»
L aHe1pfu1 H1nts _' T

é

A. ABE part1c1pants may be . asked to ]1sten
to radio or television news casts; and
4ist on paper items of importance as they -

vperce1ve them to be.* : =

&

t

2
e
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Part1c1pants may set up in- c1ass news
"centers, providing the class with on- -the-
spot 1nformat1on to ana]yze )

C. Part1c1pants shou1d be asked to po1nt

"~ out errors made in specific presentations

and to 1ist in sequence the most important
ideas: who} what, when,- where -and ‘how.

SpeT]ing |

| Helpfu] H1nts

- Al

Participants shou]d be drilled in saying
and spelling words in their sight vocab-
u]ary. : ,

Participants should be taught that if

. they are uncertain about soeunds that

letters take in words, they should use
the dictionary for correct pronunciation. ™’

Special emphasis should be placed on.
spelling rules, but the instructor must
ndt allow his class to become a memory
gare.

’ Prepare a da11y spe111ng T1ist from words

used in the class session. Provide a -
few minutes at the.end of the class to
let students pract1ce spe111ng these
words.

Grarnar

.Helpﬁu] H1nts

- AL

Utilize the teach1ng packet on "Us1ng
Proper Nouns" as.a study pract1ce when

: Leach1ng parts of speech _

99
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~ B. When d=al%n3 with capitalization,
S instru=ooyrs should 277hasize names, ==¥s,

L ,meﬁﬁQs,'hmf days, ¢ ’ s, states. tizs=s,
etc *

. C. Wher © - imising the p= rts of speeczh
B _ recmnni&tn agreer=nz= of subject =z

verb. gmd ¢ -ect usage:should be *trnased-

D. 'Student: i+ id be drilled in the writing=
of differer «inds of sentences, with
special emr .asis placed on the s1np1e

. sentenc=. .

*:ExampZQE

‘ President
/- : , - Washington
- - Supieme Cournt Judge
: : Christmas
T : . New Yearns Day

—
t

Geo. fo ARITHMETIC

I. Learning About Numbers

Helpful H1nts

~A.. Part1c1pants may be asked to . ounu the




';x)
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ABE_paﬁticipants-may be asked to repeat
numbers, names in proper sequence, count
objects in groups cf two's, five' S5 ten's,
etc. -

Teachers may write on the chalk board
dif<=rent numerals and ask part1c1pants
to give the names of each

Flash cards may be ut111zed w1th the
var1ous number symbo]s

Part1c1pants.may set up payrd]] stations

-and cashier stations when dealing with

the exchange of money. : -
Teachers should prepare charts shOW1ng
the d1fferent values of coins. -

Part1c1pants shou]d be dr111ed in
recognizing the different denom1nat1ons
of paper money -

i L e

N .
~Teachers sheuld ask participants to give

examples of ‘quantity buying.

When dealing with decimals, teachers may
use devices such as automobile speedo-
meters and the use of decimal points in

. dollars ;pd cents.

ABE. teachers should emphasize that larger
units are simply combinations of smaller |

.units. Materials such as rulers, yard-

sticks, thermometers, real or fictitious
money, charts of fractional parts or

-measures, equivalent fraction charts,
-and work sheets may .be helpful.

N e -

31
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K. If at all possible, a Targe chart showing
a simple bar. graph may be displayed.
Have ABE participants interpret simple
/ bar grapzs. Provide them with data by
g _ meanz of a simple bar graph. Ask them
to =ind simple bar graphs in newspapers,
maga~1nes etc., and explain then.*
L. RefE? to Instructional Guide for examphes v
of ==tual problems related to everyday A
']1v7ng in the Computat1ona1 Sk1]]s section. ’

M. fﬁ' 1%t on Shopp1ng for Canned Goods can
be uzed to illustrate saving and buy1ng
-1n annt1t1es

N. The hnach1ng Packet on Us1ng a Pattern
can == very useful in this section when
: dea]Tng with female students. '

0. Utilize the section in ‘the -Instructional
Guide on measurements as it relates to
recipes, buy1ng rugs for the house, mak1ng
curta1ns, etc

somal

{* Example: Ban Graph

.
0% popuration of
. Adults in
50% Th'ee , o
: 40% Grade ‘ : '
Levels : : )

32 ﬁ <
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EZADING LEVEL II

“The Physic.1 Aspect of Reading

Helpful Himzs:

A

- Present to your class the idea, "The

more Jou read, the better you read.”
Try tc create the right climate to

- stimuiate the particizants to read more.

Do not hesitate to provide participants
with materials in which they show inZerest.

Express the fact that there are numerous
words in the English language, and no

_one is expected to know them all.

Show participants how many new words ‘they
can learn just by add1ng to their vezab- -
ulary.

Discuz: the importance of not omitting
words wnen reading that a—e unfamiliar;

.rather they should. endeaver to “find the

meanirg of these words.

Perhaps there is no better aid to
understanding new words than that of the
dictionary. Discuss the importance of
the d1ct1onary 1n undersiand1ng new words.

" Provide each part1c1panL with a smaTl .

dictionary, and if possible, provide an
unabridged d1ct1onary for the class room-

) ﬁ1scuss the d1fferent guides found im the
_dictionary:. guide words, parts of spaech .
~sy11ab1es, etc. -

33
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;h_.,*.Ex:mpﬁe:

~ Lina~ Landing

- High Riie Apasctment
-'Mcon Buggie

- Deep Six

/

G. Provide participants with current artizles
from newspapers, magazines, etc., whith
contain words that are un.9m1]1ar, waz=h
carefu]]y for their reactwon Irstruct
them in ‘the proper proceaure of understang- .
ing words.* :

‘H. Prepare 2 list of sentences containing
words alien- to ABE participamts. Ask <Them
to.read the sentence and iry to derive the
meaning, of the unknown word.:

1.7 Have a discussion with your c]ass- e
: several words you know that are ng
familiar to them. Have them tc 1csrtnfy
. the word, and derive its meaning =~ on the
discussion. ‘

J. As.an aid to learning new woras. ixtrocuce
your ABE participants. to the dyarrs o
‘crossword puzzles, a valuable g=me = ‘
ﬂearning,to-use':he dictionzmy. ) .

N K. Let students brimg to class a piec= of
.. reading material of their zhcice. A i@w
them to g1velorat and wrl*‘en 1ntexn*azaitnns

SoNd L s

S T e
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- after reading a particula- seétion of the
. material. -Maintairn a positive reaction
to students' intergretations.

Fact: Failure is & way o< life with
most ABE participants. The best
way to motivate them to learn is
to make surs they exparience smue
success during every class session,
aven if it is merely rereadinc
carrectly an easy sentence thew
=arned in class mefore.. -
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LANGUAGE ART SKILLS
- LEVEL -1

I. Extending the‘Abi]fty to Speak
Helpful Hints:

There isn't any doubt that many of your
participants will lack the necessary skills
in expressing their thoughts and feelings.

. Because of this fact, more. than 11ke1y, they -
will-be very re]uctant to participate in

~ classroom discussions and written work. It
is the teacher's responsibility to provide
the necessary information to sharpen skills,
build cenfidence and motivation so that the
participants might "overcome their reluctancy.
Do not become discouraged. Your ABE partici-
pants have a right to be-reluctant; -after all,
were we not reluctant about helping them? It .
is/extremely important that ABE teachers take
advantage of what part1c1pants already Know.

“Don't rate vaur ABE participants _tan low,
give them the opportunity to be as creative
and individualistic as poss1b]e

A. Ask your ABE participants to discuss the
idea, "He who has ears, let him hear." -
Center your discussion about ]1sten1ng
around this idea. l

. B. Explain to part1c1pants the importance of

_listening_-_both-in-class-and-in—-any—

relationship with’ other pegple, partrcu]ar]y

-on the job. Ask students to suggest -

. add1t1ona1 reasons.why . it is important to
know how to ]1sten :

_.36
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. : . N

C. Have-participants to view their favorite
television program, prepare a short out-
Tine of the program and present it to
_the class.

!

D. Provide participants with a 1ist of words
they are likely to see on their job.
Drill them -in recognizing, spelling,

_ read1ng, and pronounc1ng these words.®

E. Arrange tactfu]]y for short ta]ks of

- . experiences, things of interest or local

" . events by students. Provide short
periods of time in each class meeting to
aliow students to relate experiences and .

e

* Example: !

e,

I

Fire Doox

Do Not Enter

.

High Vottage - | -
Eﬁpﬁoyag&’Onﬁy

Reserved

{

{

e

' share, items of interest.
F. Encourage students to make announcements
and part1c1pate in programs at their
L respective churth,. commun1ty or soc1a1
S organwzat1ons o :

G. Have students spell on paper from.ten

© to fifteen states per week, until all =
NS states’ have been covered. Beside each =~ .-°
/\. .. -state have students give the abbreviation.
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S ke

r

H: Have students 55;11 the months of the -
_ year and days-of the week on paper giving
- abbreviations of each until they achieve
100% correctness. ’

\

S~

. 38
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MATHEMATICS
LEVEL II

Helpful HintéE

~A.

Mathematics is; indeed, a subject that fequifes :
. However, it is not

a-division all its awn. _
a subject that has to be taught in a

moricpelizing manner.

teaching other section

possib]e

As often as possible, -
. teachers should -use mathemat1cs as an a1d to

S.

~;M§thematics in Everyday Life

L

Use as.many real life s1fuat1on$ as
When dealing with figures, use -

. examples that your participants will-
_probably see in. thefir everyday encounters

-

| *{ Example:

Low Interest Rates

Discount
. ‘ "/T:

thkébate
Retail - ;;/,

-/

2 /
pl
e

Y

a

frequently used. ﬂn mathematﬂca] prob]ems

o -

3y

i

e

’

/

-

. If at all possible, teachers shou]d 1ntro- b
duce in their reading, “Tessons words
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_ C. S1mp1e -recipes from cookbooks ar c]1pped
. o from" the newspaper can be utilized in
~—""* . classroom settings to. hetp participants . ...
A - understand fractions -"% cup and i tes~
T . spoon. . _

D. Participants can also be given informetion
on nutrition and-meal planning in addi<tion
to the deve]opmert of mathenat1ca] —
'concepts ‘

o -

~— E. The Banking Kit Teaching Racket can be-
S used on an individualized basis to .
illustrate mathematics for finance. This
“can also be incorporated into the writing
K section and filling out .forms.

F. "The Funct1ona1 Mathematfcs section ‘in

=  Computational Skills of:the Instructional
' - Guide can be’ ut111zed effectlveuy in this a
section. A

G. Aroup and individual discussions may be .

s used as keys to identify the areas of =~ = |

. individual needs of students as related
to the computational skills.
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L/ READING ~
; LEVEL 11T
L xampte:
”? - F¢c~4ona£ StonLQA _“f e
1 P .. e
1iﬂbNmumwvw ;!
5?’.- ‘Magazines (Txme,
S I Neuuoeeh ezc ) -
b T o e §
..I ‘ Reading fon.Se1f5§mprovement ' -
_;é/// He]pfu] Hints: b.,, '_, o ;_.}f )
A When d1scuss1ng poor read1ng hab1ts, teachers
'should emphasize the -fact that reading a]oud
= .. . s time-consuming, and -often,’ decreases '
' comprehensnon .
ﬁA: Try to pr@v1de mater1als in wh1ch your'
... participants show the greatest interest.
2. At this stage of the game, it does not
' matter what-your participants read, as .
‘long as it stimulates their 1nterest and :
a motivates them to read oo
o . B.. Express the fact that comprehension-and:T‘\
g - speed varies with the kind of material

. being read, and that different reading:
e . skills have to be app11ed to different
Jo e types of read1ng
¢;‘:Try to prov1de read1ng mater1a1 from those A

a4
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vocations' to which you m1ght refer your '
-part1c1pants =

. .D. Help your ABE part1c1pants rea11ze their
© reading handicaps, so that they may work
on the1r weak points.

Sy

. E. LABE teachers should prepare’the1r}1essén

in such a fashion as to teach reading and B

“the language arts s1mu1taneous]y

42
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LANGUAGE ARTS SKILLS y
LEVEL III

Extend1ng the Ab111ty to Speak

He]pfu1‘H1nts

A.

Have each participant! give a short'speeéh;‘
followed by a class discussion of-each™
'speech, po1nt1ngrout errors and pocw1b1e

1mprovements ;

" On this level teachers shou1d concentra*e

on_the merging of different sections.
A1l sections should complement. each other.

 Try to decide what Various'particﬁpantét
- would Tike to learn, and center your

lesson plans around those 1nterests

QNhen d1scuss1ng the sect1on on 11sten1ng,

~.emphasize the importance of listening-on -
"~ the job and in everyday re]at1onsh1ps w1th‘

other people.-

'ABE ‘teachers’ may read a1oud short artac1es
_or paragraphs, 1nstruct1ng participants.to

listen carefully So they may make written

or- ora1 comments on the read1ng
§

‘Part1c1pants shou1d be encouraged to wr1te,-5

a short letter to a friend or relative.

Teachers should check these 1eteers for

-possible corre%t1ons

“Utilize the ‘teacher made packet on The

Business Letter; students can get practice -
comfortably at their own rate with this ¢ .
_1nd1v1dua11zed study packet :

T 43



c].

40
MATHEMATICS
LEVEL 111

" 3-Piece Bednoom Set .
AT

'15 Cu. Fz. Reﬂn&ge&aton
Fneezem -

% 066

Sb]ving Simpfe'Equations,

Helpful Hints:

"_A._

rate of interest often’ charged on’

ABE ‘teachers should teach the pract1ca] E e

.app]1cat1on of mathemat1cs ¢

. ‘Have part1c1pants br1ng in 1nformat1on S

which they come into contact with during '

‘their daily routine. Use this information
to make: up prob]ems that can be solved o
,1n c]ass

Uneducated adu]ts often speak of . "carry1ng‘_f
“charges," but very seldom have a complete

understanding of what the: term means.

‘ABE teachers should explain this term

and discuss with the part1c1pants the .

1nsta]]ment buy1ng

Try to re]ate whatever you teach to the )

_ background of 1nd1v1dua] part1c1pants

44
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/’ Lo o T ‘ .
Women may want to learn about shopping
and cooking, while men may want to learn. . .
about. buying automobiles and other things A
which may be related to their jobs.. s

D. Allow your:class to ecome familiar'with

" the operation of-banks. Explain to them
the prg e of opening a bank account,
filring out.the necessary forms and.’

writing checks.. Use actual bank forms
and checks*for practice. : :
E.* The Consumer Edication’ section of the: -

. ‘Instructional. Guide will be very beneficial
in teaching mathematics for everyday life.
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LEVELS I, II, and III

SOCIAL LIVING

L 'Respons1b111t1es and R1ghts as an Amer1can o
o C1t1zen - : N C e

t"m" ;He]pfu] H1nts

~A. .Teachers shou]d, 1f poss1b1e have a

naturalized citizen visit the class. Have' |

him to explain the process through which
“he became a citizen. Make sure that
participants understand the difference -
- between-a natura11zed and native dorm
~citizen. Emphasis should be placed on
-the fact that both type c1t1zens:nossess
the same r1ghts

- B. The Commun1ty Resources chapter ¢ the .
" Instructional Guide «can be meanTng‘u]]y
1ntegrated at this po1nt

c. Part1c1pants should be fam111ar1zed with -

~ those local, state, and national agencies

which exist for their benefit.. -If at- a11
wposs1b1e, jndividuals from different,

. ‘agencies should be asked to speak to your *
class, eyp1a1n1ng the responsibility. of.
their agencies, and how one may acqu1re -
he]p from these agenc1es

D. Have students br1ng in newspaper stor1es
of current events or report news events
- heard on radio or ‘television. .Conduct
question and answer and/or. d1scuss1on
abouu the event .

~

o 47
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. E. Ask the ABE class to review the services
- which their community provides. Then
- ask them to give suggest10ns as to the
* means by which these services are paid
~ for. " When discussing taxes, teachers .
may have students to list the types: of -
taxes they pay and how each is paid. At
this time, it might be good to have &
Tocal tax official speak to &he class

¥
* Exampﬁe

| These SQ&VLCCA May Be
|, - Fire Proteciion
’ - Pclice Protection
- Utilities 3 S
- Recreaticn Facilitied A
ete.

__concerning. the ‘amount and kinds of taxes. -
. levied by the Yocal government. What.
do the taxes prov1de for the commun1ty?

- How are the taxes co]]ected7 ’

.-Brang to c]ass property tax forms and '

~ discuss proper ways of filling out the
forms. Have the participants to list the
- types of services they pay for, and-how
each is paid. _

F. Discuss with students the steps 1nvo1ved
-+ in registering to vote and actually. -~
placing a ballot, using ballot forms, etc..
This can be corre]ated with spelling by -
using words such as vote, ballot, reg1ster,.
- Land1date etc. . o
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-

G. Participants should become familiar with
. the kinds-of elections held and. the :

.offices voted for. Teachers should deter-
mine whether participants are eligible to
vote and if they have voted. If at all”
possibley each class -should set up mock
elections, going through the ‘campaign
process, voting and oifice hoiding.

. 'H.- Prepare for your class a Tist of sources : -
~ from which they might get help for certain

problems. If possible have your class B

visit the local police and fire stations’ =~ =

(if available). If this is not possible, L

- ask representatives of these agencies to -

come to your class-and discuss their jobs.

. 'I. .Remind your class that there is an.allotted
;. “ space in -the telephone directory for the
e . express purpose-of 1isting emergency . - o
telephone numbers. The teacher may describe =
- different kinds of emergencies in which_ ‘V
R ~ help.is required. Have participants tell b
1 what they would do in case of an emergency.

4 . . . L

J. -Participants ‘should discuss the .community. . -
in which they live, explaining what it -
involves and needs to include. Have them
Tist the types of community clubs in their
neighborhoods, and to which they belong.
Teachers should emphasize the interrela-
tionships -of people and their participa- g
tion in-developing the best.neighborhood = ™ :

- possible. .- '

K. Display charts.showing the structure of
- Tocal, state, and federal governments.

L. Provide brochurés of literature of the .
- .various departments and agencieS'Whi;hﬂ» o

49
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_indicate.the services available from their E
.'un1ts to the peop]e h e

Use state tax guides to demonstrate the
kinds of taxes which the state co]]ects.

.Have part1c1pants choose one of the
~departments in the state government and
report- to the class as much as he
possibly. can on its serv1ces ¥

. Provide part1c1pants with such documents
-as the Bill of Rights, and the Preamble
to the Constitution of the United States. |
Have participants ask each other quest1ons/ B
iconcern1ng these documents 4 "

_A]though history is not part1cu1ar1y
. relevant to'the ABE participant, it has .
“its importance. -It has been my experience .-
- that older adults have a special interest- \
in the past, especially “those events,of =
- which they are a part. Many of your ABE
" . participants will be able to relate to :
events such as World War II, mass- -
" production, unions, etc.

* Exampﬂe'
- State HAghway Dept
- Educai&on
- Mentat Heaﬁih
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learns he is not totally responsible for .
~ his position in society, especially.if .
‘that position is economically low, it will

47 ,
It is the teacher S responsqb14ﬂty:to take o
these events—and Show how they wére instru-..

. mental n shaglng present cond1t1ons

Part1c1pants .should prepare a list of

- national holidays which have historicail -
_s1gan1cance - Those participants which

are advanced in- terms of ability' may be
given ass1gnments to-veport to the class

.and; te]T\what these dates commemorate

D1sp]ay a large world. map. in the c]assroom
Teachers may\draw small blank maps- for .
each ABE par\Hc1pant and ask them to fill
in the’ name of\\he country, State or town.

Some/adu1ts will ta]k at length concern1ng -7l

. Vietnam, Korea, Watergate Cambodia, awd

other places, but have very little %now- -
ledge of their location. Teachers shoqu ‘
]ace spec1a1 emphas1§\on <uch aubaects vef o
Have part1c1pants pick oﬁt the names of ,
different countries and places most often
heard in the news and locate tfem on the

© To d1scuss Black stud1esx1g Add]t Bas1c

Education- classes, i$ considered ‘taboo by -

. some ABE adm1n1strators and teachErs

However, it is.my op1n1on that . such\an
undertaking will prove worthwh1]e,..;
espec1a11y when dealing w1th the- part1c1-
pants' att1tudes e S

There is no doubt that 1f an 1nd1v1dua1

change his out]ook on ]1fe enhance his .'-W3
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e asp1rat1ons, and provide him with new

\\f o nwt1vat1on.

v 1. D1scuss ‘the ro]e of the B]ack man in
o Amer1ca - past and present

Ask part1c1pants to .give: personaI
" experiences relating to their color.*.
-If possible, havé an’ “authority. on
the subject to speak to your c1ass.’,‘

Note Be carefu] ‘not to get your class
‘hung-up on the question of racism.
Try to keep the discussion geared
toward a h1stor1ca1 route.

* Example: | I L
 Failed 20 get a job'
becauAe 05 nace and/

). .

0/‘L sex.

2N

St
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‘ev,Protect1hg Vour Fam11y 'S Hea]th
R Helpfu] H1nts .;'q._ S if | 'l‘ ‘ﬁ
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CLEVELS I, II, and XII © © \

T, ‘ . .
SCIENCE AND LIFE
\

CA.

J’B-'.'_

9

"'*dt111ze the suggested learning. exper1enées_;

Fl

: Part1c1pants should be caut1oned concern: -
" ing the advantage of buying nutritious _ ol

food rather than cheap food

Have parttc1pants to 11st the contents of
their meals

if there are any omissions, they should
be po1nted out by the teacher ’

Refer per1od1ca11y to the chapter on
- Health Care in the Instructional Guide.

found there when appropr1ate
Teachers shou]d keep “in m1nd that because

-of-their limited resources,.participants.
- cdnnot purchase a large variety of food;

o therefore thoSe foods should be suggested-f
e that ares 1ess expensive, but contain’ the o
necessary 1ngred1ents for a ba]anced d1et L

‘\s _'7
"b

Part1c1pants shou]d ‘be- taught the proper

. care: of the eyes; eairs, and” teetﬁ : The |
substitution of househo]d ‘Ttems +for -
cleansers, such as’ using.baking soda

for toothpaste, deodorant and soap shou]d
" be- emphas1zed ,

Part1c1pants shou?d be taught the usual .
procedure for per sona] body ‘care. -

L 5:3‘;.. P«,.‘

RS

breakfast, lunch, and d1nner,f



. Exampte .

- Counzy Health Clinicl
= Nurnsing ‘Homes |
- General Hospitals.
Menta£ Hospitaks

Discuss the pnocedune45[‘
"60& enten4ng :

- oy ' - R
- G. Teachers may have part1c1pants exchange
" ideas as to proper c1aan1ng proced res

for the home, espec1a1]y 1n the athroom.

“H. APart1c1pants nay exchange 1deas on: thef¢
—  care of the yard arnd adjacent streets..
It may also be suggested that as a. o
» . community project, part1c1pants shou]d LI
- -~ form groups to participate 1n a commun1ty
’ c1ean -up canpa1gn S :

i } . -

.. I1. Family First- Aid . .

. . . s

.\\\ ' He]gfu] H1nts

A. Students can contr1bute to the genera]
) 'hea]th of thqmse]ves and others by:

’ }. Know1nglhea]th seny1ces‘ava1]able from ;5
-~ governmgntal and nonfgovernmenta]
W agencies’, * e L_- S

A2,‘_Improv1ng and protect1ng the hea]th
- of the1r fam111es AR

;5'3."'Part1c1pat1ng in and contributing to i
.+ healthful community practices. Y A

i -

. . . * o .
A ° L. ’ - P
5 ’l— . . A
CoUE ’ . : : i e
. ° s Tl
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N .
T B.“”Teachers shou]d prepare a model first aid
kit, or, if poss1b1e, secure a Red Cross
First Aid Kit. =Participants should be :
3. dri]]ed on the content and use of the kit.
* B / -
. C. Part1c1pants should set’ up mock emergency’
.. . situations, following through with :
- ‘ \s1mu1ated f1rst a1d training.

D. Have a nurse or doctor visit your class
to discuss the do's and don't's concern1ng .
P emergency first a1d s1tuat1ons :

l

E. Prov1de some type of first aid manual. to
‘be used 1in c]assroom d1scuss1ons

‘ 1IIt Man In Space
B He]pfu] Hints:

' Because space exp1orat1on has become’ a subject
of immense controversy, espe¢ially among rural-
adults, it has been included in the curriculum
guide. Functional illiterates tend to have"
.. superstitious tendené¢ies toward space explora-

' tion. Therefore, it is recommended that . .,
instructors make special. efforts to explain ™
clearly the scientific proof behind, space.
exploration. 4

. . A. _Teachers will probably :run into such

o . rebuttals as, "God didn't mean for usuto j
' *;'go up there L Cor

L ® N * L !
‘ LT _
. B, - Teachers should not: engage in debates w1th
.. .-+ students. If -controversy\does occur, it -
o . - would be wise for teachers, to submit,. for
R < . fear of a11enat1ng the student

él\ ° . ’ T e "

N I 15
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{C. Teachers should ask ABE participants
- . their opinions concerning space explora-
tions. Such questions as, "Why do we
spend so much money: going to the moon
- when we spend so little to aid the poor?"*.

~ IV. Environmental Prote¢tion

-He1pfu1 Hints:

A. Teachers should dgfine'pbllution for ABE
participants. e o

B. Emphasize the effects of allowing /

© _impurities to enter the air and how these
impurities are detrimental -to the genera]_./
health of rural and urban pecnle. . ‘

f

/

c. If poséiblgl ask local forest rangers to’ "/
speak to the\tiass%gpncerning the - /n
. conservation of natural resources. .

D. ABE participants may be asked to Tisten
to TV and radio for pollution and natural
- resorrces announcements.

* E)g'ampﬂe_:
.The dmount 04 money
- spent cn’ the Space L
rogham Last year. . - s Vo

Prease discuss. |
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Special emphas1s should be place on the
make -up of the earth _

ABE participants shou]d have a clear

~understanding that the earth is made of

layers of rocks and minerals. ;
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EMPLOYMENT
LEVELS I, II, and III

ing and Keeping a Job .

Helpful Hints: |
A. It should be exp1a1ned to ABE part1c1pants .
that there are different jobs for
different people. The fact should be -
noted that although it seems as though
one is capable of do1ng a certain job,
this is not always the case. :
* Example:
Have panticlpants )
. discuss bejeore zthe _ o y

closs thein reasons
gor wantang to be -
Nutse Adde, Community

1 weorken.

give advantages .

Let them

Emphasis should be placed on the fact that .
modesty may be the best policy when '
looking for.a job.

Have ABE participants prépafe self-

“ evaluation forms and interact with fellow

-students. _Ask them-to discuss their
. vocaticnal experiences and for what type

of work they qualify.*

. QEmphas ze the fact that good phys1ca1 B

A1
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health is imperative for certain types of
work. Express the danger involved when

one lies about\h1s health condition. If

possible, give examples of individuals

_having lied about their health, and having .

suffered later. Ask participants to
express such. exper1ences to the class.

Try to help -participants understand\;he
importance of realizing what they are
capable of doing before.looking for a job.

‘Remember not to be insulting, but help -

them to realize their Timitations and in
as many cases as possible, allow them to
discover their own Timitations and abilities.

Participants should be made aware of those
agencies that exist to render services to

. the unemployed. Proper names and addresses

of private employers that ABE participants
may contact should be given. o
Have part1c1pants search’ the ‘newspapers
for possible employment opportunities. It

~should ‘be noted that this section offers

the opportunity for participants to use _Jf“
their newspaper skills.

. Ask as many professional people as possible

to.talk with your class concern1ng job

" opportunities and the problems o: tha

unemp]oyed

Express the fact thét-personaT-infdrmaticn,'u

when applying for a job, should be prepared
before the job interview. Make sure -

'.participants understand the fact that

references should be notified in advance,
and that social-security numbers should

‘ba written from official government jssued -
‘cards. . _ L : f’]‘

59
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* Example:

- Set up a nole~
playing situation
wtilizing students
as Lnterviewens and
Lute&uLeweeé

- Tape hecond sessions
gor discussdon.

/

. | g
1

J. When dealing with references, make sure
students understand that relatives cannot
be used. as references, and names of
" - references must be accompanied by’ occupa— '
tional t]t]es and addresses. A

K. Provide app]1cat10n.b1anks FTor different
‘ - - type jobs, allow participants to fill
\ out these applications to give them some
knowledge as to what they will see later.
This part of the lesson may be used in
the handwriting, and reading skill section.

L. Participants.may act out-interviews, a-
short interview may be conducted before
-the class; and if possible, professional
interviewers may be asked to visit the
class to brief participants on the type -
- questions they ask and their usua]
procedures

M. Conduct discussions on what should be

done if an individual is successfu] 1n
getting a. JOb

60
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 Have participants tell what steps they

would take in planning for work. Give |
special attention to immediate things

such as, child care, home responsibilities,
clothing, trensportation, etc.

Refer mardedizaliy 16 the Instructional
Guide ia “%&¢ shapta: on Vocational
Planning. . .

| ’ |
‘Utilize tne seak~It Study Guide on Job

Interviewir:; T#*s can be very effect1ve '
for individus)ized study.” ~



58

" THE NEEDS OF EVERYDAY LIVING

LEVELS I, II, and III

I, 'Food and Nutritiqn ;

Helpful Yints:

A.

N Examp£e=

-Teachers should obtain brochures and
posters on foods, things relating to a
balanced diet,-etc. from milk and other
food industries. Discuss the various
kinds of food and what each contr1butes-
toward the health of a person

|

The neceAA&ty ﬂon
Antake 04: - : R

- Paoteiné
- Canbohydrates
- Minenats |

/7 i
Demonstrations should be given on the-
preparation of surplus food. If possible,

- this information should be obtained from

the Tocal food stamp or commod1ty foods

~office.

. - Ask a home econom1cs teacher to ‘speak to.

your class concerning.the preparat1on of
surplus food, and any . other food t1ps she
might be able to give.

627 |
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r

" Discuss with the class persistency in

eating breakfast, lunch and dinner.  Have
participants discuss the number of meals
they eat each day; ask them to relate or
to discuss which they feel is the most
important meal of the day. 1If conditions
are conducive, have participants prepare
meals during class, with emphasis on

- nutrition, taste and balance.

‘Have ABE students to discuss the re1atioﬁ=' .

ship of chewing to digestion. Leave with
them the idea that proper chew1ng habits
are a1ds to better nequil

-In attempting to make relevant what
participants have already learned, make

a word list for spelling and vocabulary D
using words from the section on nutrition.

-Teachers may suggest that students prepare

recipe books, using commod1ty and low cost"
foods.

t should be emphasized that often times
the most expensive food is not the most
nutritious. Ask participants to discuss
their monthly food bill and compare with
other members of the group. If there are

~unusual cases, teachers should go over .

them, pointing out how certain things -
couls: be eliminated or improved.

D{ﬁadss with students the proper methods
e Lann1ng and freezing food. This would _
be o good time to utilize a resource.person

_fxom the local Co-op Extension Serv1ce.:

,~Many times, pnople buy one - type food for
- .Tack.of knowledge that there are less
expensive substitutes which are just as

63
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nutritious. Therefore, participants
should be made aware of these food
- subst1tutes

J. If possible, take your class to’'the local
supermarket. Compare the contents of .
less expensive foods with that of h1gher
pr1ced foods.

K. ABE participants should be made aware of -
‘the food distribution. and food stamp ‘
" programs. Extra measures should be taken
to provide all details concerning merchant
participation in the -food stamp program.
- Familiarize participants with the
applications for the programs

L. Correlate writing 1eg1b111ty skills in-
the filling out of app11cat1ons for food.
- stamps. *:”V N

-

BN - , / I3
o * Example:

- Secure applications
- for Food Stamps and
Food Distnibution
Participation.
- - Discuss
. . use and abuse of -
. - - Food Stamps and -
‘ Food Disirnibution
Program. ‘

) Ii, C]othfng
_ Helg;u] Hints:

A D1scuss with partic]pants the. 1mportance
of diffarent type clothing for different

" -.f o 'i(idi;

‘ ./ .
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'seasons of the year. Although style is
- of 1ittle importance, participants should

be made aware of what is considered
appropriate for different occasions.

Have participants discuss clothing in
relation to the family budget: What share
of the budget shoqu be allotted for
clothing?:

Discuss with part1c1pants the importance
of reading labels and tags on garments

- Let the ~gxg[_beware

Participants should discuss ways of mak1ng
clothing go further, such as swapping,

“barter, hand-me-downs, etc. There are

many clothing fads that waste clothing
dollers; participants should be made aware
of these fads and taught to guard aga1nst -
them. . . *

N |
\, !

‘Disclss with your students the best ways

of storing clothes that are not being used."

<

.- Have resource persons- frém local department

stores speak to your class-cqficerning the
proper selection §f clothing’ or.quality
and economy. If store personnel is unable
to visit with your class, maybe a field
trip to a department store can be arranged

Have ABE part1c1pants to look through’ ma11

~order catalogs, magazines, etc. to point
out and discuss the different clothing for
d1fferent 'seasons. and occasipns.

.ﬁ*D1scuss with students the advantage in

making.their own clothing.- Prepare charts
showmng the cost of materials in compar1son

65
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 |* Exampge: - . - RN

- Faulty ERectrical
Wiring :

- Lack 0§ Clean
Ruwwing Waten - ’ . ) v

- Lack of Adequate v :.
Restrcom Facilities ey

to ready-made .garments.

I. Stress the importance of knowing how to
- sew. Have students who know how to sew ..
give classroom demonstratjons of the easy.
steps to follow in making and mending
garments. , " '
- S el

IIL. .’SheT.t.er-_ L <

Helpful Hints: - : — =

A. Discuss with your class some' inadequate
housing conditions that exist in the area.*
Discuss with them the considered maximum
.rent for their type of housing. Too often
disadvantaged individuals are cheated - ‘
because they believe that all men are.
honest. : .

B. Discuss with your class the possibility
- of buying a homé‘through Farmers and .

_ . Home Administration (FHA), Self-Help

P .\ Housing, or some other government housing.
' ' \ subsidy program. Invite a resource. person
from FHA to visit with your class and
ﬁiséuss'with'them'theﬂpd§sibility of their.

A 15 B
o . ~.- N “.‘ L
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-becom1ng home owners.

C. Have part1c1§‘ﬁf’/d1scuss c]ean1ng and _

' sanitary practices, espec1a11y in the
kitchen and bathroom. Provide the class
members with the opportunity. to.suggest -
some of their cleaning habits with the:
.- .yard, giving decorative ideas for the

: inside of the home and other va]uab]e

) 1nformat1on :

S D. - Provide students with the opﬁortunity to
P discuss-the major factors one should
_ c0ns1ggp’?h choosing™a homg, year round:
cost,“financing, up- keep, 1ocat1on and
_tranqurtat1on o

“E. " Have part1c1pants d1scuss the role of
- children in taking care of the ‘home, its -
. up-keep and repairs. v '

"F. 1In as many cases as possible, profess1ona1
housing agents should be invited to class
to-discuss zoning, local planning and
other prob1ems_negard1ng hous1ng

. G. “Home econom1sts, 1ndustr?a1 arts teachers

may be invited to class to discuss. frew °

and 1nexpers1ve material 1n home furn1sh1ng

and repa1r

/" H. ABE participants shou]d be made aware of

- those leccal, state and national agencies
whose chief respons1b1]1ty is helping
-people with housing”problems, = Representa-

* . tives of these agencies ‘'should be asked

S - to speak to the class ‘concerning their

oy . lpregram,. .qualificationy, application

KRR ,"__procedures, etc; ‘Application blanks: shou]d

S50 7. be acqu1red from these agenc1es and used




.. 64

. in the writing, reading and the “"getting '
- - .~and keep1ng a job" sections.

\,

I. Have students to.discuss ‘the type of
furniture in their households. iTeachers
may be able to-p’ivaint how money could
be or could have :M\n saved in purchasing
furniture items. Be sure and call this- -

" to the attention of the ABE participant.*

T __' B * Exqmpﬂé?
R - Kitchen Funitune
-~ Bédnogp Fuwnitine

| ~ Dinding Room
N - Fwwnitune

IV. Health and Safety .
Helpful Hints:

A. Have your ABE students discuss pregnancy
and all of the ramifications| thereof.
. Emphasize the importance of lseeing a
‘ phys1c1an as early-and as regu]ar]y as
~ ~ necessary. . L
N :
. B.: Discuss with your students Venereal.
- diseases, cont;aceptives and the danger
of thirty minute abortions. . If poss1b1e,
- - invite public health nurses, doctors and-
© . . other health personnel to visit your
T class and discuss’ the above facets of

i hea]th
! f . -.‘ 6.816
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ABE participants shou]d be made aware -of

- community resources for physical and mental -
health care.  Have part1c1pants to tell -

about past ‘medical -experiences and how

their: Tack of knowledge was detr1menta] to»t‘

the1r recovery

‘4
A

.1,L1st symg oms of commion diseases, give

them to s'tudents for home study and/or"

"&fclassroom d1scuss1on ‘Have students .set -

in hopes

a up 2 mocr hospital, p1ay1hg different ro]es

g d1seases

of. 1earn1ng symptoms of the

fAsk the{local fire, department or c1v11
hdefense representat1ves ‘to speak to your..
‘c]ass concerding "ire sdfety. If this is

*Thot” p§§°1b]e mi i -pamphlets goncerning

fire. savety <=u be secured from other
sources for . rassroom d1scuss1ons

.;hUt111ze the chapter on Hea1th in the
EInstruct]ona1 Gulde when teach1ng th1s
‘sect1on

| B 4

"fSociaj Security.

a0
e

" Helpful H1nts o
vy

|

Have your students d;scuss the1r social

‘ »secur1ty .card, .its purpose, how it he]ps R
' them, etc. Those who do not have cards, ...
- instruct them in the procedures of . ‘

acquiring one. .Applications may be-

- e

. secured from the local social secur1ty o

‘off1ce/ d1str1bute them. to those students

.-~ Who do not have Social security cards;

“have them fill them out under your

»superv1s1on L C »Ky -

69
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'B. Discuss. with your students the défferent' i
" benefits received.from social security. v
Make them aware of the fact that they help.
-..provide the funds for social secur1ty, e

. and are therefore,’ ent1t1ed to its|
-benef1ts . . o R

¥

- C.' Emphasize the fact that as a workeq the
. student should-check with his, soc1q1 o
. 'secur1ty office to make sure h1s soc1a1
" - security number is registered so. that he -
can ‘get proper cred1t for his earn1ngs.

-D. Perhaps, many -of" your ABE part1c1pants
: are domestic workers, gardeners, etc B
~Discuss with:these.students their .
obligations to social security. It shou]d
. be emphasized .that domestic workeré who-
"..earn $150 or more in cash in a ca]éndar'i'
quarter, social security. contr1butwons ‘1
mLst be pa1d by the emp1oy9r o

i

‘[_EX‘UT*_J(.Q‘ -
. Three moh£h4.equa£ S : v oo
' one calendan: quantem : T

t.Foun caﬁendan
Tquattens in one
-caﬂendan;yean

U

S c1ass exp1a1n1ng is Job and<his capa- .
S : jb111ty of serv1ng them Your ]oca] soc1a1

70
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security office w111 be ab]e_to prov1de
volumes of information relatimng to

" questions usually asked by citizens. This -

information should be perused by ABE

. instructors and anything helpful should

" F.

. ‘be used in the classroom.

~i—f——ft~shou1d be noted that this section is

~ideal for prdacticing read1ng and
arithmetic skills.

The Instruct1ona1 Guide conta1ns a sect1on'?

- Social Security in the Vocational-Planning -
* chapter that can- be helpfu] in teaching

this sect1on

1
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TIPS FOR THE CONSUMER St

* Exampfe: See Pagé”69

;;;'90 Day Charge
o= Revoeving'ChaAgé

- No'vown Payment_ o

-~ N _ -/

1. Bejng Aware'of'Tips,i-
'““Hegpfu1 Hints: o

A. The Instruct1ona1 Guide contains a chapter
on Consumer Education that will be a
tremendous asset when dea11ng w1th
Consumer- T1ps :

. B, ABE part1c1pants shou]d be instructed as :
. to the importance of, reading tags and
labels. Prepare a chart of - tags and-
labels; discuss them with the students

C. Bring to class a ma11 order cata1og, and
- discuss the different types of clothing
~“and household ‘items to ook for. when
" judging value. _

. D. Discuss with ABE part1c1pants the d1fferent
o types of mate“1a1s and the va]ues of ea°h

. E. Express the 1mportance of not buying the
. first time. Emphasize .the fact that ;

’

72
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there are other stores, all competing for
their money, therefore, they should shop
around, look for and take the best deal.

F.- 'If possible, prepare several cuts of -
materialy display them in the classroom; .
have ctudents discuss their qua11ty in T
regard to vaTue. '/h _

G. Discuss with your c1ass the importance of
using advertisements as a guide to better
buying. Have participants locate sale -

- ads in-newspapers, magazines, etc. and
report on them in c1ass=

H. -Brlng to c1ass as many consumet ub11cat1ons ’
as possible; distribute them to the class:.
and have students give the1r opinions. 77T

I.” Discuss the.dlfferent k1nds of~stores to
give students sgome ideas of where to look
for desired goods. Make them aware of /

- -discount stores, trading posts, unc1a1med
ffre1ght and other such stores _
N "'.
~J. Discuss with’ students the advantages “and

:disadvantages of .installment buying. ,
Discuss with them tke bad habit of “more *
credit than income". Emphasize.late .
charges and'service charges on installment =
buying and by all.means, discuss sale
taxes - 1o"a1 ‘and state ‘where approprlate

K. Ask students uhether or not they have ever
h -been involved in drawing up a.contract,
loan, mortgage or deed. If so, ask them
_ to exp1a1n their role. Students should.
v - -discuss these agreements as they relate
T to the1r own experiences. . . 7
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- mortgages and deeds.

tDiscuss with your students what is meant

by interest rate. " Set up a small in- o
class bank; go through the loan procedure, -
placing spec1a1 emphasis on the irterest
rate, savings and t1me depos1t and

mortgages e . .

Have students dlscuss the1r personal _
-experiences with making loans: monthly
. payments, coqtact with co]]ect1on agents
“.and loan renewa]s CoL .

a

Ask the local banker, bank cashier or
anyone'associated with finance to speak
to your class concerning the types of
loans available, legal aspects of

T * Examples:

| - Life Insurance
= Auto Insurance .

- Home Ouwnens and
<Non~Home Owness -

T Insurance -
- Heaﬁxh InAunance BT

|

o

.t;Discuss'with'ydur ABE particibants the
- different types of -insurance. . Emphasize
‘the possibility of being over. and under ..

covered with insurance. -If possible, -
have an insurance representative speak

- to your-class concerning the different.

types.of insurance coverage and how ,fs

.1nsurance can best serve the1r needs

'72i
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v P. _Ask students to 1list the types of licenses

-~ they have and give the purposesof each. . :
If participants have beenkdr1v.ng, fishing,
hunting, etc. w1thout licenses, explain
to them the consequences of such. -

' If _your ‘students qua11?y and would 1ike A
~ to’apply for certain licenses, 'secure’
“proper applications for them or exp1a1n
. how they may be secured. :
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