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Wstudent desegregation. Most schools in the study had substantial numbers

Summary of Major Findings

This study of conditions and practices of efrective school desegregation~ e

focused_on school ch racte;istics that distinguish between schools that are
' - 1

,_more'effective and less effective in achieving positive results of desegrega—

Effectiveness is defined by measures of student achievement and of

. -

race relations.d The attempr was tn find school conditions that are’ suscepLible -

E to change and that show promise as components of a program to improve the-

progress of integration. The focus ‘of the study was on black and whiter ;fkl-

“

of both black and white students. In order to provide a range of racial

composition, some schools with up to 90 percent of one race were_included..

Methods

The data for this study were from‘a survey of 96 elementary schools and

-

72 high schools conducted in the spring of 1974y and a follow—up survey of

- 22° elementary schools and 21 high schools in l975. Sitervisits and,intervieWS

XY

were conducted in 24 elementary schools and_24 high schools in 1974 and in all

R

43 schools in 1915. 'The purpose of the site visits was to obtain examples of

school practices and problem solving._ The interview material was used to de—-

velop specific suggestions for action by school personnel. These suggestiohs

are presented-in a handbook which is a separate report of this project. - '\

< ) .. . . '

Fifth grade students in elementary schools and tenth:grade'students in

high schools took a SO-minute achievement test and completed a questionnaire.-

[

- The questionnaire contained questions regarding personal attitudes, background .

o

and descriptions of the school. The outcome measures of the study were based

on the student data. At the elementary school level, two measures of race

relations were used. The first,-labeled student racial.attitudes, included

a
L]

\) o _ i

14



Sstatements of personal attitude, such as desire for friends of a different
race and liking for integrated schooling. ‘The second, labeled.perceived
school racial attitude, included statements about how students thought

teachers and principais liked integration. At the high school level, two

additional measures of race- relations were used A_measure of racial,contactb
was based on students' descriptions of their voluntary associations with stu-
'dentS'of‘a diff race. A.measure_labeled school fairness included state-

ments about . ~ de to which theﬂstudents‘felt that school'personnel and

fﬁraafices wvere fair to them:”—autcome measures were analyzed_separately for

black and white students. " "4 T/ - R S :l' ;
Principals teachers, and, in high schools, guidance counselors.alsov

completed questionnaires. Items from the;questionnaires of staff membersjwere

grouped ‘to form composite measures descriptive of school characteristics.

Among the measures of school characteristics were teachers' racial attitudes,

principals racial attitude, support for integration, teaching style, aﬁd multi-

¢

racial teaching practices.
In attempting to explain-variations in outcomes, emphasisywas placed on

school characteristics rather than onabroader.community;conditions. This "

-

emphasis focuses attention on actions schools can take to improve integration.-

In statistical analyses background variables that might be expected to in-

vy e P

" fluence outcomes -were taken into account. The background measures were the
socioeconomic status (SES) of black students, the SES of white students, the

racial composition of- the school, the degree of urbanness of the area in which
the. schools were located, and the location of the school in Southeérn or non—'

a

Southern states.' In analyses of the relationship between school characteristics

/

and outcomes, a regression estimate of outcome as- a ‘function of background was

5
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. : s )
computed. FSchobl chérapteristics were assoclated with residuals from: these

regression estimatgs. ' The unit of ahalysis was the school.
Major Findings
- The major findings of the study fall into two caﬁegories: 'relatipnships_

involving student“socioééOnomic stafus and.;elationships~between school char-

acteristics 'nd student outcomes independent of background.

G

4

-

——-~ Suc Lueconomlc—-st:»a-tus—and"—Schoo-l":Integratlon e e e e e e

. . . ° . T . ) : . .. - . . T
Thg~role of student background in determining educational outcome 1is often

:c;fed.l Inithis sfﬁqy~as in:many.ofhers;'SOéioecqﬁoﬁic.baékgrbund ofyétﬁdeﬁts
+in Sisqyool is»;elated to ééﬂieve@;;t aﬁd attitﬁdigal outcomes. ‘The reéulés _ :
of ;his~study also.sﬁégest émphééié on the othérlsidé;df the céin, Baékérqdhd .
megsufeé are also related in Systemgticiwéys'go séhool conditions aqd practices.:';
'fu At Ebthﬁfheugleﬁenfary and higﬁ scﬁmol 1.7 .18, séhoolé whdse.blgck éfudemtp |
3 reave 10& mean SES séores tend to have th® llowing characteriétics} negative
. 'teachgr racial a;fitudes; abéénce of -teac. .ng ﬁ?actices relaped to race rela-
~——ms; ﬁerceptioﬁ~by ;eachers of differeuy:;:bétwgen black and whiéé =zrudents;
. and iagk of.éuppo;t fér intégration; Elem.ntary schools,ﬁhqse blaék students
havg low mean SES.SFUreS also are characterized by avtegghing_style_that em~ -
’,\ _:. phasizes:ﬁarning and;scolaing. Higﬁ'échool pfinéipals aré-less likely to.
evaluate“racé-rélations‘prégrams; instfuctional programs., and human relations
prcgramé,as aaequate’whgﬁ biack student SES is low. |
-Thesgtyesulés indicate that gtudents who are both poorjgnd Blgék aré in
domble jeopardy. ﬁot only-are radiai_#ptitudes”poorer in SAhbois with low SES
F=zck students, But the pracflces wﬁiCh might hélp t6 chaﬁgé those-éptitﬁdes

- exist to a lesser degree.
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. These results—-and those pertaining to other bachground variables—-Suggest L.

“ ‘.
It

caution in attributing poor educational outcomes to,"student background " When

student barkground affects both the student's own attitudes and achievement and

- also the nature and quality of the education that the student receives, the

o
-

school must share responsibility for poor outcomes:

Ve

School Conditions and Integration

v

In both elementary schools and high schools school conditions bear a closer

- U

.;relationship to cood race»relations than to achievement”testvscores. In high

. l:schools there are norschool conditions'that'account for achievement scoresf

:_.'when background conditions are statistically controlled ' There are school con-

ditions that predict how positive race relations will be, independently of the :

backgromnig of the students. Thisksection summarizeseconclusions-about major

school f.ctors *n effective race relations., The_school variables that are

most comssistently related,to:student.outcomes'can'be groupea into.five categories:
(a. T==zching and school]activities‘designedvto promote biracial associa-

‘ tion and smpnort. i

(b) A.posirive evaluation by teachers‘of high‘school principals.”‘

v(c- Positrive racial attitudes of. teachers, which are reported by teachers
themseiv@s and perceived.by students.:

| (&) Swport for integration whicu.ﬁs shared and perceived by teachers,

adminis:rnzo,;n and students._ : T

(e} Abserce of conflict and tension regardinéhracial issueS’and-other«‘
social znd =fincational concerns. |
: In addirfan theredare variablesbthat have important relationships to

specific comporents of race relations. They include the . friendliness of inter-

personal T=l=z-ions.in the school, the teachers evaluation of student

iv . ) /,‘

o - | ot
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achievement, and programs of human relations and race relatiops that are -

evaluated as helpful for race relations. ' ' . S «

Teaching for good race relations. Schools that teach for effective race

felatIOné have good race relations. This is perhaps the most consistently found
relat;onship. It is found in both elementary and highusbhools aﬁd_in relation

to the attitudes of both black and white,studeqts; ‘In elementary schools,

teacb}ng nmethods oriented tdward.good rdce'relationé are associated with im- -

proved achievement as well. _There are several indicators of "teaching for ef-

fective race relations." They include the use of multiracial curriculum mat-

erial; the. teaching of minority—gréup hisfory and éuiture; systematig .use of

projects on social and at;itudihgi'iésues related to ﬁaég; agsignment of black

and white studentglt: work.togethérg and_a§signhent of\bléck and ‘white studénts:
to play together in oréaniged acfivities.v :
S Evéluafién of the principal. High schools that have good raceurglgiibns

fend to have pfincipélsithat.afé‘évaluatedihighiy_by teacgérs. \Igese prinéipa;s

. dre_described as supﬁortive‘offboth black and white teachers and as pe%sons
of major_influenﬁe_in_;he.school and district. . They also receilve higﬁﬁbverall

. * ratings from the teachers. - . : o

Tgachefs' fgciZI at;itudeé. In high schools, the_racial.attituﬁé§fof
teachers and pripcibalsrhaVe'alétrong_reiationship with the racial -attitudes
of white students. -fhe racial atéitudes of teachers also predict the inter-
. racial contact’of.whife_sfudents. in'élementary'schools, black—spgéents perj_”h“
ceive racial ;ttitudgs in Ehé schooi to be positive when teachers' racial
attitudes afe_pbsitivé. , h .a B |

In both high.échoéls and elementary séhoois,”favorable.iacial attitudes

of the teachers and principals are associated with favorable student race

v . ) ) )
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relations. This suggests that the model of race relations set by adults

in the school influences the nature of student race relations in the school.

(These assoclatlions are reduced when adjustments are made “for student back-~
ground. This fact does not invalidate the findings, because of the substantial
correlations between black student SES and the attitudes of teachers and

princ1pals ) L : E | » . "

\\

The racial attitudes of principals have complicated relationships with R

@

educational outcomes. The relationships vary in size and ~{: ' .. o, .a

what outcome measure is used which race of students is studied ‘what back-

v

ground variables are. controlled,‘and whether measures are taken\atbthe elemen-

tary or high school level., The results pertaininglto teachers'.evaluation of ..

princ1pals suggest that principals play an infiuential role in the_success of

A integration. That conclusion'is strongly supported by the impressions of inter-

viewers who visited schoosis. But the influence cannot be easily summarized'inl ‘

.-a pattern of correlational results.,: Several analyses were performed to

ekaminelthe role c= principals: racialzattitudes along with other,variables;l
These analyses suggest that principals'-racial'attitudes have an indirect

effect on the'racial attitudes of.white students. Principals' racial attitudes
seem to have direct influence.on the attitudes of teachers in elementary schools

and on teaching practices in.high schools.:: These variables invturn_have a .

direct effect on the racial attitudes of white students.

Support for integration. Schools vary in the degree to which teachers,
hY

'administratc*s, school officials, and students communicate support for integra—

tion. Support for integrativm is related to more favorable race relations,

esm2cially at the high school level,

vi



Reduction of conflict and tension. Low conflict and tension is consis-

©

tently-associated with good race relations,rwhether the confiict is renorted

by teachers or.principals, whether the effect is on black or whitebstudents,.
~and whatever the source of the conflict., At the high school level, all stu-

dent-measured indicators of race relations are more favorab]e whon tr :lon an
conflict are lower. At the eiemenra_/ oehool fc._., lower amounts of tension
and conflict are associated viith students' perceptions of better racial atti-

tudes in the school. This is probably a situation where cause and effect is

inextricably intertwined. Low conflict and tension is nrobably both a gause

and an effect.of gond racial attitudes.. Reduction of*conflict:and tension is °

an approachable intermediate goal of a program to improve integrated'education.

Qonclusions ' -
| | \
This study set out to determine whether school conditions have a bearing

on the effectiveness of racial integration, apart from t:: effects of students'

" personal backgrounds and of community characteristics. To focus on school

conditions as determinants of student - attitudes and achievement is to accept_

- . —
—

a 1imitation on the amount of variation in student outcomes that the study T L

o B

_can.explain{ Social conditions in_the community and family.backgrounds of
students'hndoubtedly have a.strong effect;on the”success of integration in a
‘particular school,.whatever the conditions and practices are in the school
.itself. On' the other hand, the emphasis on school conditions focuses atten-
tion'onmactions_that school~personnelrcan*take to"improvefintegrated”educa—
" tion. | ;
The findings }end support to.the.following_conclusions.» First, there

‘are school conditions that are svstematically related to_favorable outcomes

vid




of integrated schooling, particularly to good race relations, over a wide
range of socioeconomic, demographic, and geographic conditions. Second,

some of the conditions associated“with successful 1ntegration are undzs: i{he

control of school personnel. It is feasible for .. -nols to ave progr. . . to
) 7 . .
improve teaching-practices, vaclel attitudes of adults, support for integra-

tion, and interpersonal relations. Third, while schocl conditions have

varying eftects on different student outcmmes, the findings are not plagued

[

by the contradictions and :ncengruencies zften found when many outcomes must
° - . <

lbe consideredmsimultaneously; In general, actions'that might be taken to"

improve race relations are compatible with actions to itiprove. achievement.
Conditions conducive to favorable attitudes of white students are consistent

with those conducive to favorable attitudes of black students. It is

possible to build a program of simultaneous activities to improve a wide

-

range of components of effectivemintegration, with reasonable hope of

v

success.
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Chapt !
“Intreduction

After summarizing 120 studies ofvschool.desegregation, Nancy St. John .

"(1975) concluded' ‘.

At this juncture, urther investigation of the broad

question —— Does desegregation benefit childreu? -~ would

seem a poor use of national resources. The pressing need

" now is to discover the:school conditions under which the-
‘benefits of mixed schooling are maximized and its
hardshipa_minimized.,V(Underscore-added,)i.. -

The goal of the study presented in this report was to discover such conditions. Au

" The guiding question was. What school conditions distinguish between schools
.that have achieved "successful" integration and those that have not?

: Therefore, unlike many studies of integration, this is a study of integrated
schools. The question is not whether integration has effects different from o
those of segregation, but rather whether there are. school conditions that |

. foster effective integration. ; T o .1 .x o L e

'All of the schools in this. study had both black and white-"atudents..- A

A few schools had substantial representations of other minority groupa. The

focus ‘of the analysis is on the achievement and attitudes ‘of black" and white -
.students.. This emphasis does not . imply lack of interest in other minority
groups or an assumption that results regarding integration of black and |
white students can be generalized easily to integratinn that involves other |

A ‘ e \ :
by economic and practical limitations in the conduct of the research.

w

e
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racial and ethnic groups: It was, rather, a strategic ﬁecision necessitated_”:””“



Purpoge of the Study

S

- This study began in May; 1673, It was intended to extend the work.of -
" . the ESAP-IT evaluation conducted hy the National Opinion”Research Center and

detailed in its report Southern Schools (National Opinion Research

L

Center, 1973) The Southern Schools study evaluated programs supported by

the Emergency School. Assistance Program dutring the l97l—72 school year. Ir found

that” the achievement of black male high school students was higher in schools
—_—

PN

;__i.a_uwhich~hadAESAP funding “thair in randomly assigned comparison schools without such

L

funding. ‘There were no significant—differences for;female-high school

v

students or for elementary schools, The authors.also examined how the funds
were spent by the_schools. High schools,.more often than elementary schools,

spent special funds on, activities to improve race relations, such as

extracurricular activities and race-relations training for teachers.

.The Southern Schools'study alsoifound that students"attitudes toward

7/

integration were more likely to be positive in schools that emphasized human

relations and innovative programs in curriculum organization than in schodls

’ K

that emphasized guidance, counseling, or basic serviceS. Moreover, schools

wwhose principals and teachers took positions supportive of integration had

students who were more favorable to integration. These results lent

o

encouragementgto the hypothesis that school actions and programs have an
effect on the success of integration. “The present project is an additional €

'effort to identify school conditions and practices that characterize effective

o

& . ] Y

racial integration. S o : &

kS




fSomevConceptual and Strategic Issues =

2 ¢ ;
{ : ¢

There are questions of conceptualization and strategy that must be faced"
V4

at the outset of a study of a subject as complicated as racial integration.

Three “of these questions, and the decisions mace in the conduct of this

I3

study, deserve mention'at the;outset of this report, because they affect the

6!

Lo a interpretations made throughout the report. The issues have to do with (a)

e - e A

) how to define "effective integration" for purposes of analysis, (b) how to

select and define the conditions to be examined in relation to criteria of

‘effective integration,and (c) what unit of analysis should be used'in examining

PN

variance. i _ » Co s,

There are many perspectives for defining effective desegregation. o

- S . -
B

0

. Effectiveness might be’ measured as the absence of overt confrontation It

“ c v

’ might be defined'in terms of teachers ,and principals satigsfdaction with“the ;
way students behave, or by their judgments about how Vell'students are -
- ) . . . . ® N
. _ ‘ . ANER ' : S '
; learning. It might be.defined as acceptance of -integrated schools by the

win
N . , . TR

community. In this study, criteria of effectiveness are based on students

. responses to- achievement tests and attitude questionnaires. Although basing

B

” measures of effectiveness.onastudent measures is necessarily an arbitrary :
choice to some degree, most participants would agree that the final test of
the effectiveness of-integration depends. on. its impact on students._ The
information given by teachers and principals about themselves and about their

schools is used to ‘measure variables which are interpreted as school

L [

characteristics. On. the other hand, this study treated certain aspects of

~

students' perception. of the school environment as dimensions of effectiveness

of integration, as described later in this chapter. Again the decision

\].




b

'is given in Ghapter 2. ' « L.

ral

whether to ‘treat such student variables as criteria of effectiveness or as

2

school conditions:that influence effectiveness is an dnavoidaoly arbitrary

'one. The . approach taken here ref lects the 1udgment that‘students :perceptionsl

.f»\ :
of schools as supportive of integration and as fair to students are indicators

K
-

" of effective integration, and therefore are properly treated as educational

,objectives. A further, description of the variables used as criterion measures

T

> gl
.

\

e ]

A second-'strategy decision was 'to focus on~school conditions -as poténtial

.ﬁeterminants of variations in“ZPfectiveness‘of integration:='0bvious1y, school

Y . -~ e

conditions are but a subset ‘of environmental coaditions that affect the

achievement and attitudes of students. For example, it is probable that a

. .

student»s facial attitude is influenced by the attitudes of parents by

.
L] : N €

predominant attitudes<in the community;.by the degree to which local officials =

Al '\

support integration, by the - student 8 own history of multiracial schooling;.

a
-~ ! v

by the relative peacefulness of the integration process in the community, and
% o .
by many ‘other Variables. To select a small subSet of potential influenre ‘is

to acoept limitationsvon the degree to which variance in student measures can

‘ .
t
¢ . .

" be accountedvfor. On'the other' hand, school conditions constitute a subset of

4

. variables with particularly important‘%olicy implications. If it can be

R ’ 7

established “that, whatever. the impact of extra-school factors, there are

school conditions that have measurable effects, these effects will have an
important bearing on the design of educational programs and the conduct of
school activities. It is the rosponsibility of school personnel to arrange

school conditions for maximum educational benefit, whatever the cond‘tions

- . >

g"
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— ;'

in the -homes and communities of thefstudents;: The emphasis.in this study was

"

on practical‘approaches to educational policy’as planned and implemented by

,vschools, school districts, and fuuding agencies.1

" A third strategy decision stemmed from the emphasis on school conditions."'

The school.was the unit of analysis. In the analysis reported in this reoort,

s%udent and teacher responses were aggregated to the school level. Therefore,

- <

1
L

descriptions of statistical relationships refer to school means of student and

» 0

»teacher variables, rather than to- the responses,of individuals-'.The'variance’

£

examined 1s variance among schools._ S

Policy Questions o '

'"ThiS'study'is ntended to provide information useful in formulating and

A dié&ionary definition of policy is "Aﬁ .

Tf implementing educational . poliey.t
definite$courseuor—method of5action, selected among alternatives in;the light.
be given'conditions, to guide and determine present“and future'decisions;"

-. ‘\.u toﬁ

the teacher in the classroom, the principal and curriculum committee in *he

school building, “the smperintendent and school board in the community. -State

v

and federal agencies require policy to guide decisions regarding the dat
:coordination, funding, support and evaluation of activities that take place

'at other levels. Results and conclusions may be relevant to present and

0 -
v

future decisions at‘more than one‘level.

At the school and classroom ievel:

> -

the results ‘should inform decisions about educational practice, from day to day

\.\

«and from school year to school year. At levels more removed from’ studente, the

, results should have relevance to the;development of‘coordinated programs of
) ' : .- ,}

26 .
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< support, initiation, evaluation, -and dissemination of educational practices.
The study was designed and conducted to provide information relevant to the

following policy questions.

Effectiveness of §choolLCharacteristics

Are there observable characteristics of schools that are'reliably
associated with desirable educational outcomes? There is a wide range of

kinds of school characteristlcs that might have - positive,pr negative effects,

.inclading the attigudes of staff members, the curriculums, policies regarding

-

“extracurricular activities,'discipline,,formal and ‘informal organizational

procedures:‘and the sooial climate of the school. The research aim was to ..
T at fed - . ‘

o

explore school variables'that are predictive ofﬁeffective racial integration:

Sy - . . ,'f “e:

3

i

Effective:Conditions and Practices

°

If there are school characteristics associated with e e integration,

what are,their action-components? The emphasis in research deali with ways to

"uimprove school practices must be on variables that are at least potentially
by

modifiable. There is need . for effort to identify dimensions of schocl

effectiveness that'can‘be translated and replicated by other schools. .Thusf

special-emphasis'istglaced’on problems and practices that can.be changed and ¢~

controlled.

The Question‘of Caugality
' s
A question that must be faced in any research based on observational data

‘ is this. 'to'what,degree.do the associations,observed.imply causal-relationships?

TS If_there ‘are human-relations:programs in schools with good' race relations, does’

g : Lo .
sy 2 :
P )(: e LA




be confronted.

_that mean’ that human-relations programs produced the desirable result? The

other alternatives —— that good race relations'cause schools to implement

human—relations programs, for example, or that particular social settingsg are

a

likely to produce both good race-relations and human-relations program8'4—=mu8t.

: [ . - -
be evaluated carefully as explanations. Policy makers need to know the

.direction of causality ——'or at least to know enough of the. evidence for ‘or

against a particular causal direction to protect themselves from false

.

assumptions. In the study of.school effectiveness (whatever the dimensions. of

effectiveness at issue) the critical problem of sorting out effects of schools

v

from the effects' of the students':home and community backgrounds must always

guestionsuof Implementation , o P

'
.

Survey data can point to the existence of conditions associated with

‘positive outcomes.'quually.important is the question of how those conditions

cam be achieved. At the school level, the question of what principals and

faculty can do must be a constant guide to interpretation. ‘At levels.above

’

the school itself, key policy questions include how the development and )

B

"implementation.of programs to achieve effective integration can befencouraged

5

© o -

and éupported.

Congruence among _Effects o . . .

©

' Effectiveness of school integration is' a multivariate domain. In such

_ situations, policy makers and policy researchers are plagued by the ubiquity

.of.interactions. ‘Can one be sure'that what is gcod race relations for white .

e

students_is'also good race relations for black students? Is manifestation



)
o T . . . 7/
~ -

of one desirable feature of race relations —— e.g., absence,of overt conflict

-- actvally congruent uith other desirable features_4e e.g., diminution of

.prejudice and equality of -opportunity? ‘One can postulatefconditfons under

which such outcomes mightuoccur together, othurs in which they might be
independent, and still others in which they might conflict. Another interactive
question is how school. conditions interact in their effects. Are there

conditions that procuce desirable effects for one race and ‘undesirable’ ones-

_.for another? = Do conditionSKthat foster good race relations help or hamper

>//

academic achievement? Events within schools  interact with the larger sécial

system _and chronology. Will a proposition that is supportable in one school

////

at one time be equally valid in other places and other years, when a wide'

-

_range of differences in the environment exists? Other things are-rarely.equal

'egamples”of effective and ineffective school“practices.,.Those results are -

>

in the world of'education. It is the responsibility of researchers to _
illuminate the potential effects of interactions, and of policy makers to

take them into account with infelligence and withouL paralysis.;

. . _ ' S LA
Procedures

The basic data'for this study are from a survey of schools-conducted in

an

l974, and a follow up of a subset of these schools in 1975 addition, the

1372 Southern Schools data base, collected by NORC, was made available..-Tn

addition to the survey, a series of-site—visit interviews was conducted on a

subsample of schools in the 1974 sample and all the. schools in the 1975 , “

sample. The analyses presented in this Technical Report are of the 'survey

data. The interview data were collected in an effort to obtain more specific

‘

‘the basis for a separate report, a Handbook for Integrated Schooling, which

v » . T .
Presents suggestiong'for improving a scheol's program of "integration.

-

29 . -
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Da= Bases

Lt

Seweral data bases were ased for the amz !me:g in this rsport. Tizelr
chzzmacr=zristics are uesmrize< in Table 1-1. Th: - ordgiz is described
bri==l1y . . this section.

~The Southern Schools z.::a base. This set < Gata was collected by NOZZ
- . *72. lhe schools were all in Southern stit ., Seventy-eigh:z highk schcools

and 13£- a2lementary schools were used in an expeivimertal =tdy of the zmpac: of
fund=ng through the Emerg=—cy School Assistanc- rrogram. Half of those schonls —— -
were r-adomly assigned tc the exper-imenta’l program =mnd the other half to a

contro. group. An additional 341 schools=were added for cross—sectional-analyses.

The Southern schools for the present study were selected from the Southern Schools
”data base.

* The 1972-1974 subsample. Forty—eight elementary schools and 48 high schools

were selected from the Southern Schools data base to form the Southern portion

of the sample survey in 1974. These schools were selected to represent four
-categories. Two categories were based on achievement results in 1972. One set

:v of schools was selected as showing evidence of effective achievement in 1973. A

comparison group had'less effective results on'achievement scores. A gimilar

o ',¢selection was made on the basis of race—relations data from the l972 -survey.

Schools with effective race relations and comparison schools less effective in

race relations were ldentified. Table 1~2 shows"the distribution of these
" schools by categories, The method of selection 1is described’ briefly in' this
section. The schools’ selected by these methods constitute the data bases labeled

2 and 4 in Table 1-1. Data base 2 contains 1972 data from the NORC survey., Data

'base 4 contains 1974 data collected for this study. -
/

. . .
& ~ . . ! -
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Factor analyses of test and questionnaire aiats frere pe—Tormed using data

from the Souchern Schools 1972 data base. Sepazzate analyses were perfbrmed-

for elementary school and high school data.
In both elementary scheol and high school s: mpi=s, separate achievement
fac:ors for black and white students were definec:. These fac ~tors were used
-to identify the schools in the effective achieveman zategories and the
respectiveicomparisan'schools. Factor scores wer= screred in a regression
:fanalysis to remeve bacﬂ;raund etfects due to the s—=z=, the percent urban of
the school district, the percent black students iz :he school, black student;
socioeconomic status;nand'white student socioeconomic status. The tesidual
scotes of the'regtessien anélysis identified eutiiers, i.e.,.schools which
wete markedly above éke regression lfne and therefore better .than expeéted
on e@ch‘ofvthe fectors. )
To select schools effective in achievement, the residual factor scores
"for black and white student achievement were used. Effective =chools were
selected to maximize the distance above the regression line of bhoth black and-
white'achieyeﬁent scorescn both scores must have been abeve the regression
line and one score more than one standard errotbebove. A decision was made
to select the evetage rather than the poorest performing schools as comparisqns;
therefore, outliers well below the regression line wer= not selected as
comparison schools.':Cemparison schools were selected ar the basis of scores
-~at or near the regression line. The reason;for selecrzne comparison schools
near the regression iine was that it appeared prosable tlszt =he fagte;s
" responsible for very. poor achievement might be differerr: from Lhose that
._distinguish between schools that are excellent and average tI‘achievement.

In 1972, when the initial data were: collected many of thess schools were newly
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Tabhle 1-2

Distriz-u—ion c=

~>z: 1974 Survey Scher iz

© Souach
Fi==h

Achievement.

Effective 13

Comparison 13
Race Relations

Effective B 2

Compardison : 11
Total . &3

B

i—hern Sample Suppiementary Sample
Tenth Tirth Tenth
16 . 14 7
16 i4 7
12 :
7:8) (10)
12 .
* . .
56 46 - 24

*~'tually only 48 di“*ferent sctmols since some schauls served dmmbl=
cury, e.g., effectize in both —ace relations and azhievement. T

5
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inztegrarcec.. Some had experienced a &ear of serious disorganization. It was
bel iemrac ~hat an effppt to diierover differences among échools that were at
l=sst u2-wially successful wirv1d lead toc more gemneralizable conélusions.
The=fnT=, che greater veriamnzz that would have resulted from choosing schools
far =low the regressioﬁ liz= was sacrificed in exchange for emphasis on what
was w=_. =ved to be a mors normal range of school functiohing.

Mz rationale fof the ==lection of schools effective in race relations wawm
simi la=, Sut was complicace. 5y the multivariate nature of theléritérion. A c:ﬁb
figural zoproact to identify-ag effective gchools was used. Selection of eifective
e;emantary schoails was ma&e with an attempt to paximize distance'aﬁove ‘the
regression Iine on severgl dimensipns: St;;&;rdized reéidual.scores on foor
factnrs weze computed. . The faétors were black‘and_white student racial
atti-udes interracial aggresssion, and teacher evaluation of in;egration. To
be s=lect=d as zffecmive a achoél_had to'havé ﬁt least two measures one |
sta=zdard arrof =%ove the regression line, and no measures more than one~half
oz’ a standard e=ror bel v the liné. Comparison schocis at or near the

regression lin: were &.l.=ited from the same school cstriects whenaver possible.

Aigh school= wit: ev—esmce of effective race relations were seléCted¥oP

=e== be=ils of the stamdardized residual scores on six factors. Tha factors were

A

Wri—== wzrudents” rardal. arti*=ides., amount of aggression, positive racial comtac. .

Zizrk srudents” Tacizl actirudes, and their evaluation of integration, teachers'

evz uz=rion of intez—ation, and white students' evaluation of integration.

v
-

Seooreiss wers cxaEracterized as:
Y . ' . . -
+ (mor= than one standard error above the regression estimate)

.~ (more than one st=ndard error below the regression estimate)

o kwithin one stangard error of the regression estimate)

“
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The criterion for a schocl's meing selected as an effective school was either (a)

at least twc pluses and r.o mizuszs, or (b) three or more pluses and ona minus.
Comparison schools were =sele::ec .n the same wmanner as elementary comparison
schools.

The 197- total samy -2. “h: Southert sci:ools described zhove were supplé~

b

mented by 46 clementary schcols amd 26 high schools from the Mortharn and Western

parts of the country. The clz=msification of thase suprlementary s;hocls is
presentad iz Table 1-2.

The schools claésified @z 2ffective 1r zchievement and their zomparison
schools were selected from da:z bases thaz conmtained informatien abour
achievement scores recorded bt schopl. A= léas; 17 states were contac;ed
about the availability of statzwide data k=ses from which ETS might make
school selections. 1In =zdditiocn, school dis<ricts ir several states were
contacted. - Two lirzge 2esearcn cdzta bases were imves—Zgated and the Office

for Civ=1 Zipgh:.s data t sr as well. All of these darz bzses had been assembled

for purposss different -m those of the present study and ha:l some imhersnz
limitaticns:
(1) Ther. . weie no syscematic colle—=tions cf dztz pearing

diveacrly ¢ 1 the wuality of race relat—sns in schools.

(2) Acxiievement data were more readily avazlable for
elementzry schools than for high schocis.

‘3) Existing Zata bases did not féport achiavement data
for black and white students separately .

‘Because of the -difficulty of finding approprisce data buses, ths pruc&dureé'.

for selec=ing zchievement schools differed from tf.: pruceturss for seleczing

‘race~relatrivns schools.

O
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- Comparison schools wers selectad f—om tze Zame schiool «district whenever

15

The selecticm of schoolé in the =fizctive zchievemant category was made
'a.ccording‘to the follewing criteria:

(1) Only data bases which :orrajned one or more control
variablés, such as SES . zleng with .achievament were
consider=d. .

(2) A regression analysis wes run with achievemsnt as the
dependent: variable. Whsmever data were atailable this
analysds was repeated foui- sevaral years and several grades.

(3) & schoal was selected as = condidate for effective °
achievemenr if. its achieviement score was at least cne
standard =—ror abowe tie ~egression line and if its
school mppulscion was between 10 and 90 percent black -

(4) When a data base sufficiemtly large .o ¢afipe a’ | .
regrewmsiop lime was lackincg, an estimatz of che regression

line wam Zormed on one = the larger damz bases.. This yielded
-a fallikle Dot somewhat berrter thzn ignorast wmeasure. ' :

possible on tne basis of scamms at or Tmar the regrsamion line.
Since nc awvallable Z:atz F.ases provided imforuwsrmur abouc race relations,

in non-Soutir=rn schaols, swamplias cf elzmeatary and tdigh achools were chosen

without information abaz:z ==if pr—or e relatioms. n these schools a -

rec}uced-amozm: of data w= =pllec==d, in arder to s:lie-= schools for fur*:her
study in i975.. Most of the schools or scmmol dist;:ictz- qeTe nbminated by
knowlédggable reseafchers or school officizls as being particularly ef,fectii\re in
réce reiaEions. The tign pirocecrmrs was useful foo identiszy-ihg c_andidaf:e |
schoois, bl}t there =% =0 wzy: o veTiT™ Tne nominati:onz  and the nominations
Qeré not used as measwunr=g in th= anal*fsis

The total 1974 ‘sample (data bzse 5) is ‘the commimation of the samiale.of- 5
Soutﬁem schools sefiected from the 1972 5fampqle, (daza ::ame 3) and the supplementary

>

sample of Northern -and Western achouols.

oY
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‘The 1975 total-sample. In 1975, 21 high schools - and 22 elemeﬁtary schools

~vere selected. 'The primary purpose of the 1975 sample was to obtain cases and

examples of methods to improve race relations. The schools were chosen to

represent (a) schools with eveidence of effective race relations in 1974, and

(b) comparison schools. {

Selection of 1975 schools was based upon renking of composite race rela-
tlons scores developed separately for black and white'studentsvat each grade
level. Variance &ue to background wes'removed and the black and white residual

composite scores were raaked ecross the 94 elementary schoolé‘gnd 76 high schools.
. v ’

~ ot

of'the 1974 total sample. Ranks for the black and white composites were SQmmed

an.i schools were ranked according to the combined score. Thevdeciéion to select

1575 sehdols‘on the~basis of racewrrelations results but not achievement results

o

was made after preliminary analysis of 1974 data indicated that school effects
- : \

and cross-year consistency were greater for race relations. than for achievement::

The five or six highest ranking Northern and Southern schools were Seleeted

as effective schogls in both the elementary and secondary cafegories.' To be
\ ) .
finally selected, a school had to (a) have a racial composition in the sample

that corfesponded to the racial composition of the school and (b) be ranked .

-

highl§ for both biack"and white.stedent outcomes. Comparison schools were selec~

s

ted from the low end of the rankings according to the same criteria. During the

selection process the“percenfage of black students in both the effective and com~

parison schools was examiﬁed,ih order:to produce sets of schools similar in

" this regard.



Distribution of schools in the 1975 data base,ishgiven in Table 1-3.

Data base 6 as described in Table 1~-1 comprises the 1975 data from these schools.

Data base 5 comprises the 1974 data from the same schools.

Table 1-3

Distribution of .the 1§75 Schools

.- - Southern Sample Northern Sample
o Fifth  Tenth Fifth  Tenth )
. Effective in < =~ . d: o <6 : .6‘f;" 5
' Race Relations . N L ’ T ‘.
Comparison _‘_ 5 5 ‘5 - 5~
Total o1 - w., on 10

Resgondents and Instruments

The respondents in éach samole are’ described in Tables 1~4 (elementary
schools) and 1-5 (high schooJ.s) .

The questionnaires are rEproduced in Appendix A, Tﬁeir content is
described in Chapter 2.ﬂ The student. questionnaires and achievement tests

were administered by trained members of the contractor s staff. There weref

- -

two examiners.in each session. Questionnaires for staff members were

v

distributed in advsnce by mail or in person, and picked up by the examiners
on.the day of the#testingﬁ In 1974 the principal's interview was conducted

vby an exdminer during the. visit to test students.

o

\

/
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Chapter 2

. Variablesﬁand_Measures' G o L
. . T o s . . o ”.. - ‘
The data base for this study is complex. It'contains multiple items |

N ? P
of information, from multiple respondents, obtained in different phases of the

k 'the study. In order to’ identify findings of theoretical and practical signi—

.‘ficance, it is necessary to combine items into conceptual variables and statis—'

. tical measures. This task inevitably requires judgment. The methods used 1in
the study reflect the judgments of the authors.' 0ther interpreters and other

-

analysts will undoubtedly prefer other ways of conceptualizing and measuring

-

”:_variables. Indeed, the authors themselves could not maintain a thoroughly

o2 . . .

'consistent mode of conceptualization over the. years of dealing with the data.

¥ K]

'f'We have tried Co maintain consistent methods of .reating variables in differ-

*

'-.ent analyses, different leveis of schooling, and different years. It was not

:always poasible to do so.‘ As a result, it will be necessary “to describe vari—

L7

3

ations in measures used in- specific analyses.
'This chapter sets out the concepts'that-determinedihow”major variables' a

'weré defined and measured for sLatistical analysis. . The focuslof-this chapter
f,is on the 1974 data base, tne major source of statistical results. The items
.=and composites'discussed in. this -chapter are.from“that set of‘data. Specific'

‘vvariations with regard to~other data bases will be described as they become

'appropriate.”, ' . _ S oo R o “

The questions that underlie the analyses are these. Are there character~

J

'istics of schools that are systematically related to desirable student outcomes?

"To what degree are thesemrelationships independent ofvsocioeconomig backgrounds )

2 . . . .
.o
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of the students, the geographical location of the schools, and the racial

composition of the student bodies? -In order to examine such relationships

E)

systematically, we have divided the variabIes of the study into three cate-

4 ,gories, termed (a) student outcome measures, (b) school conditions, also termed

>

_.school characteristics and educational process;variables, and (c) background

variables.'yIn]many instances, the assignment.of particular.variables7to"a_

category is.arbitrary. For'eiample,lthe.characteristic~racial attitude in“the
e
.school, as perceived by students, mignt be’ considered both a measure of school

. characteristics and a measure of student outcome. Similarly, racial composition

v

of the school 1s both a school characteristic and a background measure. We ~~~
’ Lo
_attempt in this section to make clear how variables were. assigned to categories,
and‘the-rationale used in assignments. In interpreting results,_one must_keep,
' in mind how‘the_speCific composites were defined. | o “ ' e
Student,Outcome Measures' - o I

-Achievement Measures . ‘ ' &

-

The tests used in .this study were, the £ifth grade and tenth grade forms
-of the Survey Test of Educational Achievement. The test was developed by NORC'
(l973) under thé direction of Dr. R. Darrel Bock. It consists of a shortened
‘version of five of the subtests of the STEP battery develOped by ETS and was
developed to provide reliable estimates of mean achievement ‘levels for schools.
There are forms for both fifth grade and tenth grade levels. Each includes
.- :subtests in five'achievement areas: Reading, Mechanics of Writing, Mathematics
~: Computation, Mathematics Basic Concepts, and Science.
Statistical analyses conducted by NORC indicated that the reliability of\

the test~was'satisfactory. Coefficients of generalizability for_fifth'grade\




for black and white students..

e

M e

. students ranged from. 82 to .94 for different groups of students. Comparable

coefficients for tenth grade students ranged from .84 to .9l The statistical

'/

results of the ESAP—II study indicated the Survey Test of Educational Achieve-.

ment provided a satisfactory estimate of school mean achievement. For the

analyses reported here, a summary'score consisting of the first_principal'com--

t;

ponent of the five subtests was used,"School'means were comnuted separately

Race-Relations .Measures.
Yy L

Bace relations as a variable or set of variables poses more,complications.

‘Race.relations“is'a‘multidimensionaljconcept. Its components, conceptually,

'

~racial contact, the students' perceptions of support for integration, the equality

IS

_of treatment and opportunity for the ‘races, and the degree to which students who

»
- 1

are in the minority in a-given_school experience sucgess and acceptance. The

.attempt to operationalize such a concept raises a series -of conceptual and empi—

rical questions. These questions have a direct bearing on. the désign of this

/s

o

.study and the interpretation of . the findings, because ‘the measures of race rela~
‘tions constitute. key dependent variables. They also have a broad bearing on the

..conceptualization'of,expeﬁtationsdfor’1ntegrated schooling. . The design of pro-'

cedures_and practices to facilitate successful integration presupposes awareness
andfunderstanding of the naturelof race relations. A

'Z { Among the'conceptual and empirical questions tolbe posed in defining-race
refations are the‘followingi‘ f- |

1. 'Dimensionaiity. Are ‘there identifiable'dimensions in a set of measurable

indsfators of race'relations?_ This'chapter outlines the measures of schools used
. \ . . B .
in the analysis. . ;

Py . -~
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include the personal racial attitudes of students, the amount-and nature of inter- .



2. Construction of meaSures. What composites and scaling procedures are

to be used as measures of composites of race relations? What properties do the

_resulting scales have?

. 3. Meaning of the measures. How are- the measures interrelated’ ‘How do -,

they relate to other characteristics of the student body? - To what degree should

iy i
they be considered measures of separate constructs or different measures of the
same constructs‘7 D o L "

4. Similarity of measures for minority and_ majority gtudents. A scale

L3 .

might have the same items and the same weights and yet have different psycho- .
7/

logical interpretations for b ack and white students. .For example, does amount

of interracial contact have the same interpretation and significance for black

A

students as for white students? Do black an white students share perceptions

of the support for 1ntegration and equality of “treatment and opportunity? It
|

is critically important that similarities and differences in these perspectives '

be understood and taken into account, both in the interpretation of research :

\

_ and in policy formulation. To fail to do so 1is to. risk a culturally bound defi-

1

: nition of desirable outcomes of integrated schooling \and to put forward expla—

~ of this project and this report and key questions for_formulating policy

Cy.

' pense of the other.

¢ \

" nations and proposals that may emphasize-the perceptions of one race-at the ex-

_ 5. Relationship,of race-relations measures to“school conditions and
e . r -

practices. Are- there school characteristics systematically associated with

desirable race-~relations measures? Are different facets of race relations

7/

'consistently related to the same school characteristics‘7 Can race—relations

!
¢

measures be defensibly interpreted as- outcomes of schooling that have parti—

-

cular identifiable characteristics? These questions constitute the main focus

N

—_—
s

T

S



. tional,programs, support mechanismé, and facilities.

Race-Relations Composites . . - .

25

regarding the integration process.

6. Relative importance of facets of race relations. Assuming that

RO

there are indeed multiple dimensions in a conceptually acceptabJe collection

of race—relations indicators, which should receive major attention? Educa—

« ’
\

tionally, this question is critical because it goes to the point of defining °

the educational objectives to be sought“ Iherefore, it will determine where -

emphasis 1s placed and resources concentrated in the development of instruc-~

1y

Questions 1 through have to do with the nature and meaning of variations
in race relatious. Empirical questions focus on interrelationships of .responses

by students and on the relationships of responses to other attitudes and personal

characteristics. These questions are-the major focus of this chapter. <Question
5 turns attention to school conditions and practices that exist and can be

measured independently of the characteristics of the student body. In this Te-

- ¢

port such variables are termed, fox shorthand, process varLables. The relation .

of process variables to achievement and race relations is described and dis- d

cussed in detai1 in Chapters 3 and 4 _ oL

Question 6 is one of conceptualization and value.’ Throughout this report,

- we attempt to identifv congruencies and conflicts among different concepfionsv

of what constitutes good race -relations, and to call attention to the implica—

_ tions of different choices.

: Composite measures of race-relations variables were constructed and

)

Aaggregated to the school level The.procedure for both elementary anrd high

schools was as -follows. First, items were grouped into conceptually meaningful

5

! N
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categories. Second item responsesfwere rescaled so that ill of the items’ -
within a category were scored on the same score range. Third, the item scores |
'-fwere averaged to the school level separately for black and white students.

vFourth, item sum correlations were computed across schools;‘ Fifth, an item

was retained in a category 1if’ (a) the item had a substantiql corre;ation

with the sum of items in its own category,'and (b) the item did not have a

higher correlation with the sum of’another category. Items not meeting thesew

conditions were dropped. Sixth,_the sums of the remaining items were com-

puted to constitute outcome scale scores. .

Fifth'grade Tace~relations composites. At the fifth grace level _two

\7 .
race—relations outcome composites were constructed. Thelxr item content and

the itemsscale cOrrelations are presented in Table 2—'.

The composite entitled Perceived School Racial Attitssse might be inter—

‘s

prated either as a student outcome variable or as a process variahle-measured
' C

through students perneptions. . We have chosen.to analyze this composite as a

dependent variable, and to refer to it as a student outcome. The reason for .

this approach i that the perception of the environment as supportive of good .

”racial attitude can be considered an important educational objective of inte-

1

grated education. Perception by students'of positive racial attitudes on the
part of.teachers and principal 1s therefore considered to be:a,criterion of
'good'race relations’in.the school: In subsequent'analyses; we ask what school
i.characteristics (measured by means of:teachersi.and_principals' responses) are
assoclated with the degree to which students perceive racevrelations in the

¥

school to be~positive;
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Table 2-1

Fifth Grade

School Race Relations Measures

Percelved School Rac1al AttlLude

ES 18 Are any of the teachers in this school unfair to
' white students'7 —

ES 69 'How o you think your teacher feels about black -
an¢ wh=ze students going to the same schocl
togeth==? -

ES 70 ~ How abou: the principal of your school—how do

B you th-ak your principal feels about black and

white students going to the same school together'7

/. . ' . . v.,ﬂp.‘
ES 28  Are any of the teachers in this school unfair to
black students?

~- . N 4 - v

Student Rac1al Attitude .

/. ES 68 o If you could choose the kind of school you "would -

..go to, would you pick one with-a racial mix of
students? ' .
L ES 25 = Would you like to have more friends who are of a

different race?

t
wn

29 Are you afraid of most teachers of a different race
r T from yourself? ' ~

ES 73 In generml, do you think that white people are
_ ‘smarter than black people, black people are
N : - smarter than white people, or do you think that
- ' a person's color doesn't have anything to do with
how smart he is? ' '

a. 1974 data

S
LItem-Scale

Correlation
v
.39 0 .82
-.65 -.66
<.63  -.5%
.85 .81

d
s ‘
~.84 .89
T ~.69 -.88
41 .63
.59 .60
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Table 2-2 _ ¢
Tenth Grade

'School'Raoe-Relations Measures

& ‘
. v/
A . ..a
.. Item~Scale
" Perceived -School Racial Attitude S f _ o B - B W
HS 123 How do you think most of your teachers feel about - "=.52 -.41
blacks and whites going to. the same school together? 3
HS - 55 White students cmmplaining that favoritism is being 61 .77
shown to black students. -
- ~ - ’ " . - .
HS 57 Black students camplaining that favoritism is being = - .81. .81
' shown to white students. ’ ' A
.HS  5E Tensions’have'made it bard for everyone E L .75 .89
HS. 59 Are any of the teachers in this school unfair to ' .83 ,,;54
T black students? . : '
HS 65  Are any of the teachers. in this school unfair to 31 .55

white students? ° s _ _ . B -

. Student Racial Attitude . S
g 3 ; '.1 i

‘HS 125 . If you could choose the kind of. school»you would go _ -.79 -.88
: ’ to, would you pick one with with a,racial mix of .
students? L L e e :
"HS 35 Do you think'yodr friends‘wodid think badly of you * 74 .78

1f you went someplace after school with a student
of a'different'race? _ : .

HS 36 Would you like to have more friends who are of a - . -.62 -.89
: different race? ‘ : ) . :
o s 'b . - P )
" HS 61 - How uncomfortable do you feel around students of - .63 .68

a different race?

"HS .149 In- general do you think that: White people are A9 .72
' : smarter than black _people, that.black people. - '
are smarter than white people, or do you think
o that a person's color doesn't. have anything to

. do with how smart he is? v

1974 data" o ', 48




Table 2-2 (Continued)

_ Tenth Grade = o

Raclal Contact

" HS 30 Think for a moment about the three students you- talk
ot - with most ‘often at ‘this school. Are they the’same
- race.as you? :

HS 31 ~Have you ever called a student of a: different race
' :  on the phone? l
“~HS 32 This school year, have you helped a student: from
) _another race with schoolwork?,

*HS 33 This school year, have you asked a student from
' another race to help you with your homework?

o

* School Fairness

HS 22 At school, are you often blamed for things that just

.65

itemASpalea
Correlation
- B _ W
. .66 .80
~-.73 ~.85"
-.64 =~.77
-.80 "=.85

.,.70..,_.'v N

.71
- aren't your fault? .
HS - 74 Do you think mos: of the rules in this school arefair?- ~~-.57=
HS. 152 °© In the past year, were you ever sent to the office be- L =.72 ~.68
‘ cause scueone thought you were breaking some rule? .
HS 92 When you get punished at school does it usually seem ° .56 .63

it's for no good reason at. all7

‘a. 1974 data

?159
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Examiuation of item~scale cor=elations acrosg schezils revea&s that, for : '\\

black students, teacher fairness to black students 1s t=ze variﬁble with greatest ‘\\\g

1"

relevance to this composite. The teachers .and.principsls attitude toward.inﬁ '
'tegration are also important-contributors to”thenscore For white studentst
. fairness to white students and fairness to black studemt=x are equally highly
. | ‘related to the composite. Therefore, for white studeureq more: than for black
students, the composite appears to represent a general nerception of fairness.
However, the white students measure is also substantielly influenced by per-
.ceived teachers -and principals attitudes" toward integration. It seems reason=

l

’able to conclude that schools characterized by high scores on these:measures

« e ¢

arerperceived by their. students to provide adult attitudos supportive‘of positive
_racial-attitudes.
The student racial arcritude composite is measured for both races by a pre-’
ference for integrated schooling, desire for friends of :a different race, and.
“*¢:~the:opinion that race_dqesn,t account.for.smartness. B&ing afraid of teachers
of a different race accounts for more variance in the white studcnts measures

than in those for black students, but, is represented in measures for both races.:

. E

Tenth grade race-relations composites. ' Four outcome compogites were defined

for high schools. Their content is presented in’ Table 2-2.

The composite entitled perceived school racial attitude is characterized

»byvdescriptions of favoritism,“unfairness to students, and tensions. The per~

.ceived attitude of teachers toward integration also contributes variance._

The student racial attitude composite differs in one respect for black

and white'tenth graders. In the white student measure, the opinion that race:

doesn't predict smartness has a substantial correlation with the composite. In

J
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the black student measure, this item-scale correlation is low. . .

The racisl contact compbsitetreflects the degree of voluntary positive

" contact among black and white students. t
: L0 : _ :
o The composite labeled school fairness does not include specific reference

to race. It was'construcged because it repfésents a conceptually meaqingfuI'

EY

componeﬁt of race relations in a sthool. ‘The vagiable relates both to school

ﬁérception and to Qelf—pefceptioﬁ. Students who are in a racial minority in

an integrated school often complain.that rules and procedures are biased in

favor of the majority race. This perception relates, on the one hand, to the
perceived fairness'of rules and procedures. On tﬁe other ﬁand, it reflects

one's sense of personal efficacy. To the extent that rules are percei%ed as
unfair and arbitrary, the students perceive. fewer opportunities to exert per-'

a

sopal control over yﬁat happens tolthem; In the present study, black students*
are in the minority in most of the sample schools. * For this reason, special
~attention_is'focu§ed on the responses of black.students to this compogité. It

will be c nsidered a desirable race-relations outcome ‘if. black students.in a
. v s

o

. . . . / . . . .
school report fairness. This is not to deny the importance of fairness for

white students; as a measure of school integration, however, the response qf,v

mindrity_étudgnts to ‘this measure is of particular importance.

\\\; Properties of the Measures '
~ An examination of empirical properties of the student outcome measures

«

can shed light on the nature of achievement and race relations. as school
' . \ . S :
\

_characteristics, and on the results ‘relating race relations to the educational’

- process. Two sets of data are Rreseqted in this gection. Means and standard ‘

.\\g |
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deviations of the 1974 etudent outcome measures are given in Table 2f3wfor
.the:elementary schopl data and 1in Tabie 2f4 for the high:school data.' Inter-
correlations amongﬂthe_student'outcome.measures are presentediin Table 2-5
. - : .
for the fi%th'grade'andvin Table 2-6 for the tenth grade.
.+ . -The scale for race-relations outcomes ranged from -2.00 to +2.00. The
positive end of the scales is the more favorable outcome. Elementary school |
. means ranged from a 1ow of -1.33 to a high of +1.83 for race-relations out-
comes.' High school means ranged from a low of -1 71 to a high of 1.68. The
achievement sum 15 the total of the five Subtests of the Survey Test of Educa—
tional Achievement. The possible range of.scores is from zero to 57. Elemen-

')

tary school achievement score means . ranged from 20. 00 to 49 00. - .High school

:

achievement score means ranged from 13.00 to 43. 33

' Meane“and St&ndard Deviatione .

°

.In the elementary schools, rutial attitudes of black and white students

° are reasonably similar, but white &tudents perceive racia; attitudes ‘in the

school.to be mQre positive than do)black students. In high echools, black

students expres racial attitudes that are more positive on the average than :
. . . 0 - . )
" do white 'students. However, black students perceive the 'schools to be less

fair to students and somewhat less positive in racial attitude. These results
.bsnggest'that discrimination and poor race relations are more-likely_to be

' ~viewedvas a problem by black etudents than by white students in both. elemen-

tary and high schools. =" In high_Schools; black students report more interracial

contact than do white students? This finding reflects the fact that in most

of the schools in the study,rblack etudents are in the minority. Therefore,

there.1is more opportunity and more necessity for black students to experience

<.
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o f 1nterracial contact. In both elementary and high schools, niean achievement

.

scores.of black students are substantially lower than those' of white studeats.

‘ \ ’ . .
Relationships between Black and. White Measures . : s

In Tables 2~5 and 2-6 the coefficients without narentheses are zero-

order correlations. .Those in parentheses'are partial correlation coefficients.

At the elementary school level black student and white student measures

&

-

- of both perceived. school racial attitude and student raqial attitude are

’

positively correlated: This indicates (a) that schools. perceived by black

students as manifesting positive racial attitudes tend ‘to be perceived !

-

similarly by white students, and (b) in. schools where one tace tends to have

’

positive racial attitudes, so does the other race. The black ahd white student
' achievement measures are also positively correlated indicating that where one

‘race is achieving, so-is the .other. . These relationships hold true'whether or

’
“

" hot ,background variables are partialed out.

'
©

- In Table 2-6, the underlined coefficients identify the variables in

L

: which black and white students responded to the same measures. There is
significant consistency in black aud white measures of perceived school

racial attitude. On the other hand unlike in elementary schools, there
[ :

is no relationship between the personal racﬂal attitudés of black and

white students. That is, in high schools, the racial attitudes of white
. » N
' students do not. predict the racial attitudes of black students, and vice-

versa. Interracial contact reported by ‘black and white students is

significantly correlated, and the correlation increases substantially when

1

background variables are partialed out. There is also a.positive relation~ l

ship between the school fairness measures of black and white’students both -

N
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before and after controlling for background variables. Achievement scores

of black and white high school students are significantly related to one

‘another before correcting for background variables but not after correcting.

Intercorrelations among Measures .

At the elémentary school level, personal racial attiiudes and perceived '

school racial attitudes are positively correlated for both black and white

‘ students. . This indicates that students in élementary schools, regardless of

their race, tend to perceive their own racial attitudes -and those of other

people in the school as similar. Schools characterized by positive student

-attitudes are also characterized’by positive attitudes on the part of:otheré,

o

as perceived by students.- ' Black student achievement is also significantly

correlated with the personal raciai attitudes of both black and.white students.

This congruence between attitudinal and achievement outcomes has implications

for policy and planning and strengthens the assumption-tﬁat schéol practices
can be found which are relevant to both kinds of outcomes. -
In high schools, partial correlations indicate that perception of school

racial attitude by white students is more closely related to their own racial

attitude andlragial contact than it. is for black students.. Thus, when back~

- ground variables aré contrplled,,white students are.more likely than black

students to see the predominant racial attitude of the school as similar to.

their own racial attitude and racial contact. This is not true for zero-

~ order correlations; when background V%riables are not controlled, student

racial attitudes are unrélatéd'tdlfacial contact, and are related to perceived.

school racial attitudéé similarly for Blaék and white students. For black
students, positive school racial attitudes are associated with their

-
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perception of school fairness to a greater degree than 1s true for white

‘students.

For white high school.stydents, personal facial_attitude,andﬂracial con=
tact are very closely related when background variablea are:controlle&. The
correlation is high enough that, for whfte‘gtﬁdénts, these variabies may be
considered alternative ﬁeasures'qf.the same variable. In séhools where white

students_expreéézpoaitive racial attitudes, they also report substantial racial

contact.

This relationship is positive but considerably less pronounced for black

-«

studéﬁts. Racial contact is associated with the students' own racial attitude,

But is apparen;}y.determined less exclusively by rééial attifude for black
students thén for white students. . ' ,' |

The féirngss.mééSﬁre isAmore closely related to r#cial desc?iptors of the
school for black students than f&r.white'etudents. As'reporﬁed égrliér, it is,

for black students, significantlf‘related to percgptidn of school racial atti-

tude. It also has a small, but significant, relationship to white students'

‘racial attitudes and their percepition of school racial attitudes.

' . : /. _
Achievement is significantly related' to perception of school fairness; s

the partial correlation is substan;igllfbr'whiQe students and low byf signi- .

. ficant for black students. White students' achievemeﬂt is gigﬁificantly corre-

‘lated with white students' racial attitudes, before correction for background

- variables, but the partial correlation 1s not significant. -

Implications

The fact that elementary school measures of race relations tend to be

' poéitiveiy cdrrelated across the races suggests that{‘in elementary school,

- 59.
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deterninants of race relations tend to work siuilarly for black and white Tt also seens plausible that Ifor Jounger ch'ildren the school STV 25

students. This leads to the expectation that school practices that are effec- an nflyentisl shored enviromment, Soctal attitudes of both grups of students,

= r—451}5:@:419@&@%@5@@@&oifqlgi?&Efﬂll also be effertiye fo : /4“;”**thereforméspoﬁd‘ -tMMiarenviro@ntairfacto%%ab’sherelenlenta%choo-

foproving the for the other sace. There s sufflent independent varlace “level, For adolescents, hovever, the school enviromment becones a less fn-
. [ ¢ L] H - :

o the gessues to permit Hentifisaion of Sndepenint contelbutors 1o the fluential‘\ patt of the total social environment. Cultural differences nay be

outeones, but there 15 also reason to 'anticipate sone consistency in deterninants. . wte Hkely to eterge wnder this cireutstance, Another possibility {5 that the

The situa‘tion I5 nore compliclated at the high school level. The ractal \ differences betveen high achools and elementery schools ate due 1o the Students

attitudes expressed by -black and white students are not related across sthools, ' expefience olth integrat'i\cn. Yost elementary s‘tuden‘ts in this stady have been

b

This suggests that different factors determine. raclal attitudes for black and - in intégrated schools fron the béginning o'f thelr schooling. Many high school

shite students. - Educational policy nd strstegy nay-eed to be based on diff- students 11;1 the sauple stasted In segregated schools, Thus black and white

erent actions to impro_vg back a“‘? white racial.‘attitudes. Un the other hand? elémentary students hate had teiatively nore experfence in shared school envi

- black and shite reports. of sehol vacial aade ane 4 better ageement. ;‘ ronments. There tesatn eritieal quéstions for future research, Wil the sia- T ®

The presence of asS?Fimmf betveen black and white ractal attitudes “ larity of attitudes for fifth grade students persist as they grov older and go

" the elementery Level and the ‘I?Ck oL such gssocdation at the high schtol lerel "to high school, o 1 racla] attitude increasingly susceptible to divérgencel

sggges; that there are different social factors gperatigg anong the two e 28 children grov ﬁlder? Dogs {ncreasng experience in integrated settings re-

i

groups, The samples in. this study wefe selected by sampling classrooms (fifth

.y

" sult in incressing convergence of ractal attitudes?

grade classtoons in elementary schools and tenth grade English clessroons in

o | | s of Scheol Conditd
hgh schools), Therefore, the fifth graders in a given school shared a class- Hessurss o el (oo

4

roon and & teacher for the hole sehol ay, Thg tenth graders, on the other The major sources of inforuation sbout characteristics of schools are the

hand, may have been together for no more than one period during the day.. The .
4 4 \ .

 data fron priné'ipals; teachers, and guidance counseloys. The prinetpal of each
fact that black and white students are fn relatively.greater agreenent about L

b

school f1lled out 3 questiohnaire énd responded to an fntervien, Ten teachers
: ‘ oy

percelved school raclal attitude’in elementary than in high §ch§gls 3y .refleét, fron ach school responded 0 2 uestiomare, Tn Hig}{ schools, thtee guidance

.this‘\difference in amumt of shared experdence. Similarl'y, the greater sini- | coﬁns‘elofs fn each sehool filled. out 2 questionaatre, Soue of the individusl
- \ . Lo

Larlty 19 personal raciel attitudes ney reflect,:greatet sh\ared SCMI. exper,;eqce itens i these data sources are useful af teastires of school conditions. For -

for the elenentary school stidats In the samle, ’ S ‘
‘ the mpst part, there 18 a need to growp and scale ites to produce a reduced

/ W
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number of measures of conceptually important process variables.
In constructing all measures of process variables, the responses of the

ten teachers and three guidance counselors in a school were averaged to ob-

tain school means for each school ' The variables and analyses described in
h*s section pertain to the 1974 data base.

The first step in the construction of measures of school conditions was
to group teacher; principal, and guidance counselor information into concep-

tually meaningful categories. The classifications are presenteh in Tables 2~-7

and .2-8.

describ&d in'Tables 2-7 and 2-8. o !

In the case of teacher variables, this-classification mas aided by a prior
: . X

factor analysisvof teacher items. }
The sacond step was to extract the principal components from each group
of items. This analySis supplied two results. First, it reVPaled whether or

not the group of itvems was unidimensional. Second; it provided = composite of

o

the items that maxmmized the Homogeneity of the scaies._ Scores were computed

for schools on the first principal components of eacg item group. ‘These scores
are used and interpreted in the later analyses when (a) the item group is unidi-
mensional or (b) when there ié more than one principal component: but the first

principal component is interpretable as a useful process variable.

Tables 2-7 and 2-8 present the loading on the first principal ‘components

_of item groups. There are some differences in the relative loading of different

variables. In interpreting results that involve measures . of scliool con@itions,':

1t 1s important to bear in mind'the specific composition of each composite,  as

'62;
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Table 2-7
‘Fifth Grade .

Composition of Teacher, Student, and Principal Process Variables Inclgging
Item Descriptions and Loadings of the Firat Principal Component

1.D. Loading ~ Description . Scale Direction N
T-1 Teachers'.Racial Attitudes . .
.TQOQS . .69 Biack students better off in mixed schools high‘= yes -
26 .83 . "White students better off in mixed schools high = yes
. 62 .63 The amount of prejudice is exaggerated low = agreement
63 -.84 Like to live in integrated neighborhood low = agreement
64 -.47 Civili Rights: More good than harm low = agreement
65 .80 Blacks and whites should not intermarry high = agreement
e 66 . .83 - Black failure due to white restriction high = agreement
) ) - . '-_'. B B -’_/_//—’"
T2 Support for Integration fi> ~' . T
TQ187 .75 Students like desegregation-— - high = no
LT - P e .
. 188 .89 ° 'Principal likes desegregation high = no
’ \\\\\ 189 .86 . Superintendent likes desegregation ~ high = no
' 190 .89 White teachers like desegregation . high = no
191 .89 - Black teachers like desegfegation" high = no _
* T-3 Absence of Tension . o
TO165 ~.82 Evaluate desegregation _ low' = no_problemé
. 166 .60 More fighting since desegregation " high = no
172 .67 Tenseness between black and white students high = no
/ N .
47 .61  The school atmosphere is tense -~ high = no-
176" .58 .  White discipline préblems . ’ high = low %
177 .71, Black discipline problems " bhigh = low %
T-4 Teachers' Joh Attitudes . . : - o : N
TQD41 - | .69 Just too muchk work to do o high‘= no
43 .40 _‘ Range of ‘ability makes teaching hard high = no
44 .61 ~ No one to share responsibility -high = no
,‘46’ ‘ .65 Don't have the training needed _ high = no

/7
21974 data

2
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Table 2-7 (Continued)

Fifth Grade

T-5 Intérgersonal Relations with Students

» S

TQ253 .81 How da Youfand black parents get ;long high =:warm, open
254 . .82 How do you and i?’%?EE,BaEE‘f‘E_ST get along high = warm, open
:r~fder~GEBEVW%‘fF:g;WNN«Aﬁ;Q‘doVyou;;;d/biack:students get along high = warm, open
256 .85 How do you and white students get .along high = warm,Aopwq‘ [
261 .68 How do black and white students get along high/j/ga—“lwgpeﬁ«

P

——

T-6 Interpersonal Relations among Teachers. P

TQéSl ' .87 " Haw do yourand/h;ack~teﬁéhé£é get along high = warm, open
252 .77 Aﬁﬂja/d
/—/ .
__260—7,92 How do black and white teache.s get along high = warm, open

o;yaﬁﬁgnd white teachers get along "~ high = warm, open

/

o
T=7 Interpersonal Relations of Principal

TQ250 .86‘ How do ybu and the principal get along high = warm, open
257 .88 ) How do the principal and teacHefs>get aigng higﬁ = w;rm,quen
.258 - .91 How do principal & black students get along high = warm, -open .
259 . .92 How'do principal &dwhite students get along highA= warm, open
'T~8’School Autonomj -~ ——"First Principal Component Correlations
__—"TQ262  -.62  Influence of school board °  high = much  _
263  -.63 Influence of supérintendeht ' - high = much
266 .68 Influence of'blagk teachers high = much
- 267 .83 Influence of white teachers {7 ' high = much
269 - .83 Influence of black students high = much
) : 270 .82 Influence of white students ’ | high = ﬁuch
T 2n .72 Influence of black parents high = much b
272 .55 Influence of white parents - " high = mich

T-9 Teacher Autonomy

v

TQ2§2 .55 | Choice of jobs in this schooi : ~ high = a lot
244 .38 Choice of kinds of‘students : ' high = a lot
245 . .78 Choice of textbooks : | high = a lot
247 1.68_' 'Choice/of OWnArbutine. . - . high = a lot
248 .74 Choice of own teaching style - high = a 16t

, 268 .68 Your influence - o ~ "high = a lot

- 64
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Table 2-7 (Cortinued)
Fifth Grade.

T-10 Inequality of Black and White Students o : ,

TQ273 .35~ Unequal support for deseg: B & W teachers high bad

274 .39 Unequal friendliness: B & W teachers high = bad
——==276~—703 - -"Unequal friendliness:—B-& W-students— higﬁ~=AbadM~v~~-»
277 .68 Unequal friendliness: Prnts.vB"& W students high = bad
278 .75 Unequal influence: E & W teachers ) ‘ high = bad
279 .75 Unequal influence: B & W students high. = bad
280 .72 Unequal influence: B & W parents ' : high = bad
281 .22 Unequal school mix for B & W btudents - bigh = bad
282 .38 Unequal black and white discipliﬁe’probleme high = bad
‘A 283 .48 Unequal.B & W grade level performance ~ high = bad
| 284 .62 Unequal teacher faifﬁess C : ) high = bad
T-11 Perceived Racial Differences
TQ218 .60 Black and wﬁite boys: Activity level low = no differencé
219 .77  pead better low =,no difference
, 220 .55 ‘ ' Musical low = no difference
221 .68 » ~ - Athletic low = no difference
222 720 . T Adjusted to school low = no difference -
223 83 ' o .Quicker to catch on - low = no difquenée
224 .78 T More attentive’ | low = no difference
L 225 .64 : Like to learn better lcw = no differenée
N 226 c176. a . . Get along better : low = no difference
. 227 .80 ‘ _ .Achieveme;t oriented low = no difference
228 .76 , . . Cause more trouble low = né difference
229 .80 | . Need more help -  low = no difference
230 .75 Black and white giti;: Activity level low = no difference
231 .82 B | Read better low = no difference
e 232 o .66 A . Musical ~ " low = noldifferencé
233 .73 . - Athletic low = no difference
234 .77 . : Adjusted ;o.scﬁool low = no difference
235 .46 o ' Quicker to catch on % low = no difference
236 .82 - i T More attentive “low =bno*difference
- 237 .66 - ' ‘ . ‘Like to léarn better low = no difference
) 238 ;75 ' | ' Get élong better ipw\=<no'différénce
239 .82 : - : Achievement oriented low = no difference
240 .62 - : Cause moréltrouble low = no- difference
Qo . 261 79 : " 65 A Need more help - low = no difference
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‘ o . Table 2-7 {(Cor® inued)
' FiftﬁvGrade “

-T-12 Desegregétion Process

<

)

TQ167 .10 Minority gtouﬁs demand ethnic studies low = yes
168 .66  “"All students learning more . low = yes
:;7 '““170””“’*771***’ﬂWhite‘students'becaming“less”prejudiced . low = yeas
‘ 171~ .86 New educational programs;improving schools low = yes
T-13 Teachiﬁg Style -1 ' ) ‘ 7 )
TQ130 .79. Time spent Warning students R high = often
131 43 Time spent giving directions : high = often
- \ B - : N
-132 ©-.24 Time spent praising ; high = often
. 133 .53 Time spent scolding -_ ‘high = often
031 .~.40 ' Preparation time . ) =" low = nome
032 -.01 Others ask advice of you v . ~ low = often
. - 038 - -.67. Projects on intergroup problems ’ : low-== no
- .039 .60 'iClass discussion about race. _ . high = never
T-14 Teacher Training
TQO28 - .95 Amount of in-service training : high = much
173 w90 Had tralnlng this year . ‘ high = yes
174 -.16 oEvaluatlon of training s . low = valuable
175 .27 _ Training changed thinking high =*yes"
T-15 AchieQement Orjentation
TQO42 .80 Manv students won't try to leatn ' low = yes
178 . -.75 Number of white students at grade level low =-many
179 -.78 Number of black students at grade level low = many
. 204 .54 . Achievement grouping=of.c1assrooﬁs o low = helpful
20§> _ .59 <. Achievement grouping w1thin classes L low = halpful
T«lG»Rsce Relations ?ractices E 5 .
U TQC38 efv—;84 = Projects on intergroup problems P low =.no
' 39 .82 . Class dlscussion on race ", o . ."low = often
.. 56 -.51 Number of years with students of other races high = many
37 .59 Multi-ethnic texts ﬁ ' * low = yes
1;167 .54 Dewand for ethnic studies o low = yes




47

~

Table 2-7 {Continued)
Fifth Grade

I~17 Evaluation of School Services

TQ195 .84

Guidance cCounselors
<. 196 .81 Social workers o o
T T 97 .68 Teacher aides
T-18 Evaluation of Human Relations Programs
TQ210 * .61 Parent-teacher contact . »; -
211 .84 »Intefgroup relations: students
212 .79 Intergroup relations: teacheré
: I=19 Evaluation of Instructional Programs B
TQ198 .59 ’ Teacher.training
199 .56 Remedial reading /
200 ? .48° "Vocational training:
202 .69 Classes for underachievers
, 203 .59 Classes for the maladjusted
. 20? - .62 Achievement grouping of classrooms _ <
4 205 : .71 Achievement grouping within classes
o " 209 .38 Tutoring programs
“Tiéo Extra time on task '
-ET001 - .15 Team teaching
03 .90 Extra time on reading
04 .92 . Extra time on math
T-21 Teacher vs. Child-Centered Attitudes
ET008 .62 Regular fou;ine _
09 ~.56. Students work best at what they prefer
10 .72 . .81t still; pay attention y ) f
11. .01 Praise is best i L
12 ~.54 Explore envirsnmeut
13 .73 Textbooks important
14 =.29 Less structure; more discovery N
15 .82 °  Quiet,orderly classroom y\
16 . ~..66 Busy, éctivé;noisy classroom
17 ~.54 Students should express feelings

q ’ ° . ’

67

Vlow

[

low

low

lbw

low
low

low

low -
low

low

low =

low
low

low

low
low

low

high

high

high
high
high
high
high
high
high

. high

helpful to
helpful
heipful

to.
to

hélpful to
'Helpful
helpful

to

to

helpful to
helpful
helpful
helpful
helpful
helpful
hslpful
heipful

to
to
to
to
to

to

yes
no

no

agreement
agreemént
agreement
agreement
agréemen;
agreement
agreeTgnt

agreement

‘agreement

to

race relaticns-

.race_relations __

race relations

race relations

race relations . |

race relations

T e

e

race’

race
race

race

race

relations -

relations
relations.
relations

relations -’

)

‘race”

race

relations

relations

race#;elatiohsﬁr

agreeuent -

o«
i
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Tab1e2—7‘(Continued)L .
Fifth Grade

-

T-22 Structure o y I ) !

- ETO005 .71 Students must raise hands to talk high

= no
3 22 . .68 . Indiuidual instruction ) . ‘ ) high = yes
_v_g§v ) .84A_V Free student _movement _é;r__v_*¥_4;___~. hrgh_é~nqﬁ___
24 ~.77 N01se 1eve1 i : T hlgh quiet
. - TQ249 .73 - School strictness S ' " high = easy guing
T-23 Teachizr Style-2 A ' -
= ' .
PR TQ130 72 Time spent warmning students ~ high = often i
- t131 e .74 Time spent giving directions high = often
132 ;35 | Time' spent pralsing: - ' } high = often
133 74 Time spent scolding . ) ’ high = often
Lo 3134 .50 iTimerspent in class discussion .7 hkigh = often.
- 8-1 Racial Contact Practices ® - : _— _ ) .\' :
ESO17B - 64 Studied about black people . -low = yés
’ 423 .76 . Racial mix at’play s , low = yes
3433 70 Racial mi%k étvworg sssignment . low = yes -
S-2 Racial Contact Practices (W) R A ~ o e a B ~
‘ESO17wW .60 Studied-about black people low = yes
42W .78 'Racial_mix at play. . _ . low = yes
T 43w .79 Racial mix at work assignment - low f>yes
© P-1 Principal's Recial Attitude - _ - R .
-~ PI221 . 54 Biack students better off in mixed schools high = yes
222 .73 . White students” better off in-mixed scbools high = yes. .
> 223 o .61 Black failure due to white restrictions h:L'gh_='= agreement
224 ©.73 > The amount of preJudlce is, nxaggerated low = agreement
225 -.49 - 'Like'tollive,an an integrated neighborhood low = sgreement
226 -.48 Civﬁl_ﬁights: more good;thén harm . .. - low = agreement .
227 - .67_ " Blacks-and whites should not intermarry - low =’agreement ’
5 . - - -
‘P-2" Support, for” Integratlon R ' : ' ;
PI243 _;'{75;5ﬁ 'Pr1nc1pa1 llklng fcr desegregatlon : 'high = no
T 267 .15 ~ White teachers ‘1iKe daségregation ’ high = po .
26%:\. .85 Black teachers like desegregation 3 high = no A
269 g2, Your superior likes cesegregation - "high =,N0 )

7 270 . .90 Superintendent likes desegregation ' high = no
} . . .. . -

i
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Table 2-7 (Continued)
Fifth Grade

} P-3 Absence of Conflict Rggardi;g,Discipline

PIl92
196

200
I

205

.66

..85
78

.76

P-4 Absenice of Conflict..

Conflict between teachers and parents'-

Conflict between teachers and administration-

Conflict among teachers

Conflict between teachers and students

Racial Issues

PI194

198
. 202

207 -
187
190 -

'.88_
.83
91
.27
a7
YR

Conflict 'between. teachers and parents

Conflict between teachers'andiadministration/.

Conflict among teachers

_ Conflict between teachers and students

Is there a contingency plan

‘Had faculty -meetings on.racial issues

PI193

197 -
201

/

.73

.80
.81

P-5 Absance of Conflict: Ab1lit Grou in :
2 Ahsmy \ e

Conflict betWeen teachers ~and parents

Conflict.between teachers.and administration

Conflict among'teachers

= gerious

= gerious

= setrious

7/
=.gerious

="mno

= no

= serious

= seriodus

serious.

no problem

no problem

no problém

no-problem -

problem
problem
problem .-

Problemv

.

‘problem.-
problem -

problem :

ructional Change\l.

P1199
203

\92

. .P-6 Absence'of Conflict: Inst

Conflict between teachers and administration

Conflict

CP=7 Abéence‘of Principal s Personal Conflict

among teachers

“P1209.

. 210

0211
212
212

~?—8‘School

"PI164
166
167

168

169
170

171

172

o

6
.90 -
.93
.30

.74

L7307
-, 80

.70
-.76
.72
S=79
.80

AWorking
Working

after school hours

weekends

Receiving phone calls at home

hvening

- rue

"Percent

WPercent

Percent
Percent
Percent
Bercent
Percent

Percent

function° ‘at school

disadvantaged .

of free school lunchesf'

'parents college.gradoates

parents ‘not beyond high school
parents professionals ‘
parents unskilled

family income over $15,000.
family income under $8,0COF-

)

69

'="gerlous

= gerious

w' = ‘serious
=.gerious
= serious

= serious

= low

= low
= low

/= low

= low

t="low

= low

= low

problem.'-

problem .
problem
problem

problem
/7

percentage
percentage

percentage . -

percentage - .
percentage

percentage;_n

percentagr

percentage

problem -



= Table 2-7 (Continued) _ . /
Fifth Grade Vo /

" - p-9 Violent Behavior

PI1229 .54 ‘Number fights requiring ‘reatment

230 " -.01- - Number-of times lockers broken into éew
231 .84 Numbé} of -student robberies few

: 232- . .85.  Number of attacks on a teacher | ‘ few )
o ;_ 0233 .19 Number of robberies of séhpol propert§ " low.,= few

e

P-lO'Principgl‘s Iﬁﬁerpérscnal Relations

éQlZS ‘.' .77 You aﬁd-bladk_teachefs ‘warm, open
126 .78 You and.white téaéhefs i - - warm, open
127 - .75’.'__Yod’andwﬁlackApafents o 'warm,_opeh
'/ 128 .84 You and white parents . = warm, open
'i29'  .89 "' You and black students ' warm, open
'130“ : ;90 :- You énd white students warm, open :

3 .

- P-11 Inecmaliti .

PQ133 -.10 Unequal ffiendl;nessfi.B & W teachers

" high = bad
134 - .56 Unequal friendliness:;vB & W parents - high = bad .
© PI256 .70 Unecual attendance by B & W parents ‘high = bad
257 .85 Unequal black & wﬁité-parén;_visits + *igh-= bad
- 258  -.34 ' Unequal black- & ﬁhite parents sent for high = bad
. P-12.Omitted
. P-13 Principal's Job Attitude ~ : i° )
PI234 . .72 . 'Pfincipal can haﬁe»important effect low = yes -

235 .72 ' _How_often'dé you worry about work high = often

P-14 Evaluation of Race-Relaticns Programs . .. -
i+ ’ /. . . T . .
' - PQO19-. 77 Minority culture courses .low = adequate

‘

52 ' ..77 . . Biracial advisory committee low = adequate

- P-15 Evaluation of Instruc;ibnai Programs -

/-

PQO10 46 Téacher workshops g low = adequate
13 .65 Remedial reading B “ifu‘/ . low = adequate

16 .66 Voucational training . : : low = adequate
: 22 .76 vClassrboms for underachievers . low = adequate
T s .26 Classrooms for maladjusted . - low = adequate
IR .8 .33 ' Ach;évement grouping / ' .. low = édéﬁuate
| 40 .ﬂ35. ";Tutoriqg program \ N low = adequate

70 |
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" Table 2-7 (Continyed) - | S
- Fifth Grade

P-16 Evaluation of . Human Relations Programs

PQ043 - .82 Parent-teacher contact program - ' low = adeq:.ate
46 .86 Intergroup'student relations program low = adequate

49 - W77 Intergroup teacher relations program low = adequate

. . . . . ) . / ) N

P-17 Evaluation of‘Services

PQOOl oo 74 Guidance counselors adequate " low = adequate
.04 .79 . Home, visitor adeqﬁate. - . " low =*adequaté€', M{
:07 el Teacher éides-adeQuate“ o . low = adequate 0
/
/ )
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Table 2-8
Tenth Grade

) . . ' o _ . . _
. Composition of Teacher, Principal, and Guidance Counselor Process Variables Including .
Item Descriptions and Loadings of the First Principal Component .

I.D.  Loading . .- Description _ " Scale Direction

T—l.Teaehers'kacial'Attitndes

70025 ‘...53 " Black students better off in mixed schools . high

= yes.
. 26 ,. .84 White students better off in mixed schools high = yes .
62 .72 1 The amount of prejudice is exaggerated. low = agreement
63 -.35" iLike'to live in.integrated neighborhoqd * low = agreement
64 -4 . Civil Rights:r.Mdfe;godd_than harm - © low'= agreement
l65, . .88 Blacks and:wH1Qes should no;v;ntermatfy' _"nigh ='agreement
66 -~ .73 . Black failure due to white restriction . high = agreement.
o RS R _ e = S > o
_ T-2 Support for Integration . -~ . . : o o _ R '
TQL87 .84 “Students like'desegregation "_ ' high N no
188 .87 Principal likesldesegregetion T high" = no
189 .80 - © Superintendent likes desegregétion ' ~ high = no- -
190 .89 White teachers'like-deseg;egatioh . high = no
191 -~ .87 . ‘Black teachers like desegregation . high = no
« T=3 Absenee of Tension . e >
_ " TQ165 -84 Eveluate desegregation. .' ’ . - low .= no problems
. e © 166 .73 ﬁMpre:fighting since desegregation _ 3 E 'hign = no '
172 .81 _Iensenees'between;black'and wnite students high'= no
S - 47 .75 . The school atmosphere is tense . - . high = no-
176° - .59 White discipline problems : o high.= low %
}77 .74 Black discipline problems _ » high" = low %
T-4 Teachers"Job Attitudes ’
TQ041_- .66 qust’tob much work to do . - ' " high = no
43 - .62 Range of ébiiity makes teaching hard - high = no
44 .35 No one to share responsibility .° | high = no ,
46 . .60 'upon't have the training;needed } .. high = no
. ’ Y .
a . ) *
1974 data
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T-5 Intllpersonal Relations with
7 :
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53 . ‘
Table ZQS(antinued)
' Tenth Grade

Students

f
TQ253
- 254

T 255

256
- 261

_ .82

.82
.82

. .83 -
.38_

How do
How do
How do
How

How do

you
you
you

do you

and ‘black pérents get along

and wﬁité parents get'aiong
énd b1ack'studenfs get along
‘and white students get along

black and white students get along

T-6 Interpersonal Relations among Teachers

TQ251
., 252
260

.60
.85

.87 .

How do you and black teacherg getAalbng

. How do you'énd'whité'teachers get along.

How do black and white teachers get along

T47 Ihte:persona1”Rélations of Principal

TQ250

257
1,258

259

.78
.84
.85

.88

~ How

T-8 School Autonomy

TQ262-

263

266

267

271
272

-T-9'Teacher Auton@my

‘-151."
-.38

.73

© .65
269 .
270

.84

.76
.70
.54

'TQ242
" 244
" 245
247

248

268

.49
.66
.69

@«

68

How-do you and the principal get along

How

" How

Influence
,Iﬁfluénce
Influence
Influence

Influence

~ Influence

Influgnce

‘Influence

- Choice of

Choice bf
Chofce of
Choice of

i

Choice bf-

Youf influence

of white

do the principal and teachefS’ggt along -
do principal & black students get along
do principal & white students get along

school board

tn

of superintendent
of black teachers
teachers

of black students

of Whife’students

of black
of white

parents

parents

jobs in‘this_scﬁool
kindb 6f students -~
texﬁbooks :

own routine

own teaching styie

73

high =
high =

high =
high =
ﬁigh =
high =

high =
high =

high =
high =

“‘high =

high =

high =
high =
high =
high ="

'hng =

high =
high =
high =

high =

high =

high =
high =
high
high

warm,

warm, .

warm.
warm,

warm,

warm,
warm,

warm,

warm,
warm,
warm,

warm,

much
much
much
much
much \
much
much

much

a lot
a lot
a lot
a lot
a lot
a lot

_open -

open

-open

opwn

open -

open

open

open

‘open

open
open

open
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, Table 2-8 (Continued)
- Co ' T . . Tenth Grade - v

 T-10 Inequality of Black and White Students

&Q273' -.02 - Uhedual sﬁpporﬁ for deseg: B & W.teaphéfs ~ high = bad
T 274 0,65 ¢ Unequal friendlinessﬁ B & W teachers - - high = bad
276 '.25"" Unequallfrienﬁlingsé: ,B:&/w'students high = bad
277 .70 Unequal friendliness: Prnts. B & W students high = bad
278 - .76 ' Unequalﬁinflgencei;,B & W'teacherso . ‘high = bad
279 - .79 .'Unegﬁal in@lﬁénce: B & W-sgudénts - high = bad
280 .75 Unequal ihfluence: B & W parents _ | high = bad
281 .30 Unequal séhool mix for B & W stﬁdents' high = bad =~ 7~
- 282 12 ‘aneqﬁal black and.white discipline problems high = bad
283 .00  Unequal B & W grade level performance . ‘high = bad. -
284 . .51 :Unequé} teacher fairness h . high = bad
T—llAPerceiﬁed;Racial Differencés‘ ‘ @ ‘
TQ21& ' .46 “Black and white boys: Activity level é loW'=’no.d1fference
219 - .61 | ' o Read better low =/no difﬁerenéé
220 .23 ' o ¢ Musical o 1o§ = no difference
,221 , ;21 : // _ : Athletic low =.novdifference -
) 222 .46 . . . :Adjusted to school - 1low = no difference.
223 .75 ' ‘ ’ "Quicker to catch on low = no éifference'
e 224 .49 ' . 1‘More attentive low = no difference
225 : ;64 . ' ) - Like to learn better. low = nc difference
226 .68 ' . Get along better, low = no difference.
: 227 ,60-“ _ 1 ' Achievement oriented low = no differemue_:
228 - . .44 . » ' Cause-moré trouble - low ?.no difference
229. ‘_ .63 - o " ' Need more help | low = no difference
230 .64 Black and white girls: Activity’ level i ; low = no di%ference.
231. 75 o - ~ Read -better - o low = hoﬂdifference
232 -~ .2 B , Musical - - low = no difference"
233 .30 h o Athletic low = no difference’ -
- 234 .70 {Adjﬁsted to school low = no difference
235 . .80 . , Quicker to cafqh on low = n6 difference
236 73 P . . More dttentive low = no difference
237 .67 A : "~ Like to learn Better low = no differ;nce
238 :71'; : ' ' Get along better ‘_1onl= no difference
239 .79 ' . Achievement oriented low = no difference
_ 240 <58 A_ : - : ‘ Cause\%ore trouble low. = no difference
o 4 T;7'0 - o B ) 74 " Need more help low = no dif—fex’cenvca?7
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"Table 2~g (Continued)
- Tenth Grade -

T-12 Desegregation Process .

TQ167 -.08 " Minority groups demand ethnic studies - low

= yes st
168 .80 = All students learning more : low = ‘yes
170 ©.73 White students beconing less prejudiced iow = yes
;¢;} 171 _v.87 ' New educational proéiams improving schools  low =Pyés
T-13 TeachingﬁStjiE -1
TQ130 - T4 Time spent warning students . high = often
131 ©.37 | Time spent giving directions - nigh = often
. 132 -.15 Time spent praising . . - high = often
133 .76 = Tiwe spent scolding - ‘ . ' high = often
031 -.59 Preparation time ~low = none
~ 032 .56 Others ask advice of you ‘ " low = sften
038 =-.26 - = Projects.on intergroup problems . : low =na
039 . .45  Class discussion on race : i high = never
T-14 Teacher Training . ®
- ,;TQ028' W91 Amount of in-service training, : ; high = ‘much
173 .84  Had training this year - a . . high = yes- ,
- - : . : . . . o
. 174~ -.46 " Evaluation of training S low = valuable '
175 .57 . Traiﬁipg changed thinking - ' . high = yes
- T-15 Eﬁaluation'of Principal | - : ’
- TQO051 .84 Rate principal R ~ low = best
163 .75 :  ‘Supportive of black teachers” low =.yes
164 .75 " Supportive of white teachers : low = yes
) 185 -~.07 Spoﬁen of unfairness';o black students ~ low = yes
186 ¥ -.16 §poken of unfaif%ess to white students low = yes
' 264 -.72 Influence of the principal - ' high = most
N 265 -.40 Infiuence of the assisganttprinc%gal high = most >
HT039 .02 “nlues college prep. over vocational ed. low = yes

75
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Table 2-8 (Continued)
Tenth Crade

" T-16 Multi—racial Teachinﬁ

“7Q037
38
» 39

201
213

HT025
26

27

.66
Y <.78
".68

-.05
.59
~.22

~

.50

-:.17-

Mulriuethnic texts
Projects on 1ntergrouo problems

Class discussion on race

" Minority group history. .

Biracial advisory committee

"New biracial activities this year

' Clubs, teams integrated

OfficiéliSCeps;taken to integrate clubs
) S S N

- I-17 Evaluation of School Services

... TQ195

196

197

w26
.77
.65

‘Guidance counselors
Social workers

Teacher aides -

T-18 Evaluatipn of Human-Relations Programis

TQ210
Coz11
212

.76
.82

-84

Parent;teécher contact

" T~ 19 Evaluation of Instrqctional Pr;grams

19198 24
©, 199 .56
200 ..62

202 .75
203 .62
204 .- .66
205 . .58
209 .31
‘TQZO Teaching Style -2
| TQ130 .87
131 .50
132 .13
133 .80
134  -.08

' Ti&eg

_ .Time
" Time
" Time

Intergroup relations: students
Intergroup relations —_teachets
Teacher tra1n1ng . N

. / . - ‘.
Remedial reading

Vocational train. g

Ciasses for underachievnrs

'Classes ror the maiadiusted

o "

Achievementr rouping of classrooms

Achievemenr grouping within classes ‘

Tutoring program’

ISpentfyaroihg students'
Time spaﬁt;giving directicns
speﬁt,prsising

spent scolding

spéﬁt in class discussion

S [

Jow.

low

1ow'

low

low

= yes
:

‘lqﬁr=

.1ow =

Rt

no
often

helpful to

helpful  to

- yes"'

= yes

low =

low
low.

low

low

low

 low

" low

low
low
low

low -

high
high-
high

high
high

= helpful
= helpful
= helpful

= helpfui_

1] [ E—] 1] no-n 1]

helpful

{helpful

yes

to
to

to
helpful to

to

helpful
helpful
helpful
helpful
helpfuf

to
to
to
to
to
to
helpfui to

helpful to

often
oftent
often
often |

often ;

race

race

“race

race

race

race
race

race

race
race
race
race
race
race
race

race

~relatioﬁs_

relations .

relations

relations
relations -

relationsj

relétions
. ! /
relations
/
/
o
relations
H
relations
tod
relations
relations

relations s-

relations

relations

relatidns.
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Table 2~8 (Continued)
Tenth Grade

P-1 Principal's Racial Attitude

PI221

222

223
224

- 225
226
227

.54
.64
.76
.58

-.65

~-.08

" .75

Black students better off in mixed schools
White students better off in mixed schools
Black failure due to white restrictions
The amount of prejudice is exaggerated -
Like to live in an'integrated neighborhood
Civil Rights: mere good than harm

Blacks and whites should not intermarry

o

PI243

267
268
269
270

. P-2 Support for Intggration_.

‘.57
.78
.83

.71

.87

Principsl'liking for_desegregation
White teachers like desegregation -
Black‘teachers likekdesegregation
Your superior likes desegregation

Superintendent likes desegregation

P-3 Absence of Conflict Regarding Discipline

PI192

Y . 196
. 200
205

A

')5' \.

P- 4 Absence of Conrlict-

.68
.85

.87

.76

Conflict between_teachers and . parents
Conflict between teachers
Conflict among teachers

Conflict between teachers and students

Racial Issues

PI194
198

202
207
187
190

P-5 Absence of Cenflict:’

77

.81
T4

W41
44
.61

»

and administration

high =

.Conflict between teachers

" Conflict between teacheis

‘Conflict among teachers

Conflict between teachers

and

and

and

Is there a contlngency plan

parents

administration
j :

~-

students

Had faculty meetings on.racilal issues

Ability Grouping

PI193
~" 197
201

.79

.90

.81

Conflict between teachers and parents

Conflict betwaen teachers and adminis*ration

Conflict among teachers

P-6 Absence of Conflict:

PI199
203

92

.92

Instructional Change

Conflict between teachers wpd‘administration

' Conflict among teachers

77

0

yes
high = yes
high'= agreement
low = agreement
low = agreement
low = agreement
" low = agreement °
high = no -
high = no :
high = -o
high = uo -
high = no
high = no problem
high = no problem
high < no problem
high = no problem
‘ Q-
low = gerious problem
low = serious problem
low = serious problem
low = serious problem
high =
high =
low = serious'problem
low = serious problem
low = serious prohlen ﬂ;
low = serious problem
low = gserious -

problem
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Table 2-8 (Contiﬂued)
‘ ' . Tenth. Grade

p-7 Absence of Principal's Personal Conflict

a1 . . .
il ‘PI209 . .91 Workiﬁg aftef school ho@ns ' 1ow.== serious problem
210 ; .95 Working weekends. . - L low = serious problem
211 .88, Receiving phone calls at home _ low = seriouq‘problem
: 212 .09 Evening functions at school | . low = serious Etoblem
. -8 School SES, o s

PI164 .61 Percent'diéédvantaged ‘ low = low percentage
166" . .74 . Percent of free school lunches _ _"f low = low percentage’

167 .;.67 e Peréent parents college ‘graduates | : low = low percentage

168 .50 Percent parents not beyond high'schoof low = low percentage

169 -.55 " Percent pareﬁts professionals low = low percéntage,

170 .81 DPercent pzrents unskiiled ' : _ _ low = -low perCentage'

171 -.68 Percent famil§ intome over $15,000 ‘low = low’peréenﬁage

172 .82 ‘Percent family income under $8,000 iow = low percentage

P-9 Vioient Behavior

P1229 .72 Number fights requiring treatment : low

= few
230 .42 Number of times lockers broken into ~ low = few
231 .54 " Number of stﬁdent robberies - . low = féw
232 .74 Number of attacks on a teacher low 2 few
233 .78  Number of robberies of school proparty ' 'iow = few
~ p-10 Principal's Interperéonél Relations _ ' | - >' T
PI1124 . .59 You and administration ' ‘high = warm, open
125 .83 . Yoh and black teaéhers ' } ~high = Qarm,,open
126 .78. " You énd’whiteiteachers _ | ‘ - higﬁ'? warm, ‘open
127 - 72 .You and black pﬁrgnts o ‘ high = wérm, open .
128 .73 You and white pafentg v . hiéh = warm, opern
129 .79 . You and blaﬁk students - , ) hhigh = warm, <open
130 .80“. . You and white students : ) hi%h = warm, open
P-11 Inequality - o o -
PQ133 125; Unequal friendliness: B & W téabhers . high = bad
./134 .52 Unequal-friendliness:‘ B &W parents high = qu“
«PIZSG W72 ’vUneqﬁal attendance by B & W parents ~high = bad
257 , .84  Unequal black & white parent visits . high = bed )
258_; 574 ~ -Unequal black & white parents'aept.for L high = bad “

v o

]723.  . e ‘ ' | o ' -
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. Table 2-8 (Contioued)
Tenth Grade

P-13 Principal’s Job 'Attitude

PI234

235

.77
.77

Principal can have important effect

. How often do you worr§ about work

P—14‘Eva1uatioﬁ.of Race-Relations 'Programs

PQO19
52

L1 .

1

‘Minority culture-courses

Biracial advisory committee

" P~15 Evaluation of Ihstroctional Programs

PQO10
13
16
22
25
28
40

P-16 Evaluation of Human»Relations Progréms/

.53

.38
.40
.73
.68

.60

.61

¢

Teacher workshops
Remedial réading
Vocaticnal training

Classrooms for underarHievers

‘Classrooms for maladjusted

'.Achievement grouping

Tutoring program o

PQO43

46
49

p-17 Eﬁhlﬁatiom of

.65

.90
.00

,/ .
Parent-teacher cont?ct program

Intergroup student relations program

Intergro%p teacher relations program

B » A 3

Services

PQO01

" 04

.07

C-1 Counselors'

.77
.78
.03

Guidance counselors adequate
Home visitor adequate

Teacher aldes adéquate’

GCO64
65
66

. 67
" 68

- 76

.71
.48

-.77

.75

Raciql_Attitudes

The amouut/of prejudice is ekaggerated
Like to live in integrated neighborhond
Civil Rights’
aoks/and ‘whites should. not intermnrry
Black failure due to white restrictions

more good than herm

’

.low =
high =

" low =
DI

low =

E)

low =
low =

low =

" low =

low =

low =

low =

low =

low =*

low =

low =

low =

low =

low =

-low =

yes

often

adequate

adequate

adequate

-adequate

adequate
adequate
adeﬁuate
adequate:

adequate.

adequate
adequate

adequate

adequate
adeguate

adeqdate

agreement

agreement

low = agreement

low =

agreement.

high = 3qréement
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S | Table 2-8 (Continued)
- o ' ‘ T : o Tenth Grade

\. €~2 Rules and Discipline

©o . GC108. .66'i :Skippihgg student spoken to ' high = often
'w:\ T 169 ,"?8 T . p;rentg informed - L “high =Z9ftenm'_
g .110 - .65 , parent,ionfefénce - ... ..-nigh = often |
SN 111 .23 _ ~ privileges restricted T high = often
_ \ . 112 .15 .. _ ' kept after school - /_ high:= often
Y113 . ~.04 . suspended . . high = often.
115‘ . =09 o " dropped . . - high = often .
1116 -.76 - nothing done ’ - high = often -
117 11.72 o Rufes,enfércéd: disrup;iye.behavior o high = strictly,
. 118 .81 ) _ - .destroying propefty' :, :high = srrictly
\ 119 ‘/ .49 o dress code Yidlationgll high = striccly
\;20 A .722: S _' ‘ cutﬁiﬂg clascea o high = strictly
- -iZl .43 . = " smoking ciéatet%e; - high = strictly
122 .71 . T fighping_ R ", high = strictly
123 T/ : dxug use high = strictly
126 .53 . Lo back talk _ high = strictly
-7 125 .52 . ©  weapons ! ' L high.= strictly
c-3 Guidagpé Counselor Dutieé' S _ 4 _ . e )
- GC127 E .57 'q ﬁ;rgenﬁltime:SPent scheduling 7 | : high = a 1ot
128 a .50 J Percent time liandling discipIine | high = a lot .,
~ 130 } -.92 Perceat -time academic céunseling : : high = a lot
A31 \'.36 . Percent tigeﬂpersonal counseling y chigh = lblot
C-4 Perceived Racial Differences o . / ;, -G
) GC182: :L\.57 B & I boys: Activity ;evél | | low = no-diffefenge
'183 . .63 - Successful in academics low = no difference
154 . 54 . Better —fvocational " low = no difference
.185 .36 L . At cctes’ ; " low = no difference
186 . .67 ' " Adjusted in school .~ low = no différencé
187 .60 ; Betﬁer - business courses low = no difference
188 .45 ~ , | . Pay moré attehtidn. - low = ho difference
189 .34 4 e "i ) Like togcopnééi o low = no difference
1906 - .42 o . Get anqg better soclally low = no gifference
191 .68 . " More achievement oriénted' low = no differénce
¢ 192 - .58 ) ‘_Céuse more trouble - low = qo‘differeﬂce
./;i 1?3 46 o 'Neéé‘mofe help ; _ Low =-no.différenFé

) . . " | 80 - ‘ .
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i Table 2~ 8(Continued) v
Tenth Grade . )
C-4f(Continued)
GC194 - .54 - B&W girls:‘ Aotivitf level f ~ low = no differences'
195 .62 . v Successful in acaaemics "~ “low = no difference
- 196 ‘.61 _ o : Better - vocational ~ low = mno difference
197 _.4% _ 'Azhletes/ o ' f_ | ~ low = no diffefsncé
198 .63 . “ o Adfusted in school | low = no'difference
199 33 o ' - Better - business courses ;. low = np difference'
260 .61 ' " . Pay mofe'atten;ion'_ : low = nordyéference'
201 o .29 ' _; - . . Like to counsel S >io? = no défference
202 .40 o Get along better socially - ':'iow =3no difference’
203 . .58 ‘ - | Mo;g achievemeng oriented . ‘iow = no difference
. 204 .58 -  Causé more trouble ;l . low = no'diffefence:
205 .42 . Need mofs'help - Law = no diffetrence
Cc-5 Evalué;ion oé Facilities . |
GC207 ;651 Gym ‘ ; : - ) o _ ﬁigh:é good
209 .55 Media Cenker ' . o ’ high_= good g
210 .65 - Language Lab . e ' o hign = good
> ' | 211' ri.76 Science Lab ; o O :high = good
' 213 .27 ,  Computer st o . 2 nigh = good.
le .80 Aits & Crafts facilitiesvz . high = good
. 215 .75 Glee Club facilities L B nigh = good"
217 .78 Theatre Artg facilities - . - high = gdod
218 .58 Home Economics | : '~"_ high = good_
’ -2}9: . .68 ‘Typing facilities _ . .~ T high = good
221 ' 70 Work=Study programs - o o 5 high = good
- 222 .51 Auto MeLhan{cs'facilitres § -+~ high = good
223 REL Woodworking facilities .. high = good
C=6 CounselingﬁPractices ‘
* GC270 W41 ' - Students’ h?lped to plan own programs i high = often
273 ° .82 - Discipline problems sent to other schools high = often
— 276  -.61 Students choose own counsgelor w high = often

-

81




c-7 Interpersonal

P g
Table 2-8 (Continued)

FRelations‘of Principal'

o

GC296 .78
303 .86
306 .94
305 .94

C-8 Interpersonal

‘How do-
How:do

How~do

Relations with Teachers'

El

.87

. .GC297
- 298 .89
306 .79,

'

‘How do you and bIack teachcrs get along

How do

How'do

Relations:

-
~

C-~9 Interpersonal

GC299 (82
300 .80
301 .70
_ 302 .67
. 307

C-lO Ewcluation of Race—Relations Programs

.62

How do you

-~ How do you
How do you
‘How do

do

you

How

v

.81
- .81

GC253
265

Minority culture courses

Parents, Students

Biracial advisory_committee1

C-11 Evaluation of Instructional'Programs

6C250 .32
. 251 .66
) 252 .74
254 . .76

255 .63

"256 .45

257 .51

261 .66

Teacher workshops
Remedial reading

Vocational training

Classrooms for underachievers

‘

o

,1_'

Tenth Grade .

a

-

How do you and the principal get alopg

'Classrooms for maladjuqted

Achievement grouping .of classrooms

Achievement " grouping within’ classes

Tutoring program

~
.

C-12 Evaluation of HumanfRelaticns Prggrams,

GC262 - .84
263 .85
. 264 .67

Parent-contact program

Student intergroup relationq

. Teacher intergroup relations

C-13 Evaluation of,SerVices

. 6C247
S 248 .78
O 249
ERIC

76

T I
.25
!

‘Guidance counselors

'Soci 11 worker

Teacher.aides

82

principal and teachers get along

you and white teachers get along

black &, wpite teachers get along

and black parents get alqﬁg
and white parents get,along
and black students get along
and whité-students .get along

principaL and B students get along
principal aﬁd W students get along

.

black and white stuﬂents get along

high = warm, open“
high = warm, open.
high = warm, open
~'high = warm, open
. high = warm,Hopen )
'ihigh = warm, open
high ;'nafm,topen
.high_é warn,“open ;
lhigh'=_warm, open
: 'high = warm, open
| nigh = warm, open
" high = warmi.open .
b R
low = helpful -,
low = helpful '
e f
. low = helpful
: low_f'helpful‘f
"1oaf$.helpfulf'
low = helpfyl
low = helpful . °
' low = helpful'
%bw < helpful :
low’= helpfu] .
low = :helep%ul. ) |
-1ow{f helpful-.
low = belpful °
Icw ='helpful *
_ low = helpful!
low = helpful



'}Allfof the teacher composites'are based on the pooled responses of the
~lOdteachers in each school.' Schools_vary on these compositesnaccording to
'the mean responses of the sample'of-teachers. At the elementary school level'_‘

— the sample of teachers-usually covers all of the fifth grade teachérs in the .
school, and some fourth and'third grade teachers; Therefore, the teacher'

. sample is likely to include the teachers with the greatest influence on the
sampled students.‘ At the high school level, the sample of teachers is drawn
from a more diverse population. There is no necessary connection between the
sampled high school teachers and the’ Fampled high school students. Therefore,

: at the high school level, the teacher measures should be thought of as an
estimate of predominant teacher responses throughout the school. At;the ele-
'-mentary schooi-level, teacher-responses are more direct.measures of“the téachers

who interact with the sampled students. |

l

The composite teacher variables are. presented first in Tables 2~7 and 2- 8.

-Thuseutables show,.for each component-variable; the source in the.teacher ques—

a "

tionna*re, a brief descniption, an indication of the direction in which it 1is

G

'.)
< 2

‘e
scored, ané¢ its loading on the first principal component of the group of items

-

E to- which it is assigned Loadings on first princ-pal compOnents are shown

’ separately for high schools and elementary schools. ¢ 2

7z

In‘interpreting results, it is necegsary to examine the way‘in which each
R acomposite is constructed. The composites have beer given names reflecting
the authora interpretations of the content. It will be noted (a) that items

o iﬁ a composite are not equally weighted (b) that altbough'an item was-assigned

<

® . to a ps*ticular group of items, it may carry a zero weight in constructing
;A. the\~ww5»site, and (c) that composites for elementary and*high_schools may
. l : ‘(‘ . -9
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reflect different patterns of weights. % s fv -

To facilitate interpretations of relatiohships it may be useful to place
measures of school conditions into,superordinate categories. The following
general description of process variables is intended to facilitate an over-

view of the entire range'of-school conditions

B - ‘!
Teacher Measures - : . S
B o - . . T _J t . .
Twenty-three composites of teacher respohses were constructed at the ele-
VAR

<

.

mentary school level twenty composites werelconstructed at the high school
. / )

‘1level . The composites include teachers' responses to items having to do with
L i . .

(a) the teachers' self-descriptions, (b) teaLhers' descriptions of the social
| . N oS
climate of the séhool, (c) teachers' reports‘concerning the climate for deseg-

regation in‘the_school (d) teachers evaluations of school=conditions, and

) i
o
i

l(e) descriptions of teaching practices..

~

Teacher characteristics._ These variables are based on teachers descrip-

" tions of themselves:’ Aggregated to the schoolflevel, they provide summary

measures of responses for the teachers in the sample. Thus‘schools vary ac-
Py .

cording to averaged teacher characteristics. In both the high schooliand ele-

mentary school samples, the following composites of teacher self-deScriptions

a2 N -

. were formed} ~Teachers' racial. attitudes (T«l) is defined by statements of

personal racial attituﬁes.: Teacher;job attitudes (T-4) refers to statements

'about the difficulty of the job and about feelings of compet nce.l'Perceived -

R

racial differences (T—ll) is a composite measure reflecting the degree- to

‘kﬂwhich black and white students are perceived to differ on 24 different attri-

butes. Teacher training (1-14) refers}toqthe amount and quality of truining

l .o nt

84
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that teachers reported reQEiving; {(Note that quality of training 18 more

strongly weighted in this composite'at the high school than at the elementary -

school level.) o .

o

Social climate of the BLhOOl Several questiodg in the questionnaires-

£
v

asked for descriptions of socilal interactions in the school. The response
categories were (a) open, warm (often interact), () friendly, (c) polite,

1d) distant, cool (seldom interact), and (e) hostile. -In fact, the "hostile"
response category was rarely. used Variation in these items seems to describe

social re’ationships raaging from close and personal to distant and formal

(rather than hostile) These interpersonal relations items were grouped into

thrée composxtes. those referring tovinterpersonal relations with students

4

and their parents (TeS); those'referring'to interpersonal relations among

teachers‘(T-G); and those referring to the interpersonal relations of the prin-. -

e

cipal.(T-7)., Two other composites that reflect social climate have to'do.with

“how influence is distributed. School autonomy.(T-B) neasures, the relative in-

fluence of teachers and students as oppogad to external forces (superintendents

and school boards) Teacher autonomy (T-9) reflects the’ amount of choice and

influence that teachers perceive themselves to have.
/

v Climate for des;g;egation. - These composites reflect-facets of social .

climate that are specifically related to racial desegregation. Support'for
integration (T-2) describes how teachers perceive how well 9chool participants

[

like da segregation.' Absence of tension inCLJUEB items descriving general ten-

sion, but is most closely defined by lack of racial tension and problem—free
/.

| integration. The description of thie desegregation process (T-12) describes

'l the'degree to whichndesegregation is characterized by.greater learning; reduced

prejudice and improvement in education.

™
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The composite entitled inequality of black and.white~participants was
based on a number of items that asked for estimates of characteristics—of
various persons in the school (students, parents, teachers). - Characteristics-
fincluded influence in the scheool, support for desegregation,nfriendliness, and
discipline problems. The indicators in this composite ;ere formed by taking
the absolute difference in scaieuvalues assigned to black and white partici4"'
pants for the-several items. The variables that carry major walght 4in both‘“

the elementary and high schoolfcomposites assess differences in influence

~between black and vhite teachers, students, and parents: _

e

Evaluation of the s~hool and school;programs.' These composites reflect

“evaluations of school programs and facilitiesfas helpful-to race relations.

4

The items are grouped into evaluations of school services (T-17; e.g., guidance

P

counseliors, socialwworkers3, evaluations of human-relations programs (T-18),"

and evaluations of instructional programs (T~19). At the high school level

there is a composite representing evaluation of the principal (T-15).%*

ot . - - L. . -. Y
~Instructional ma2thods. Several composites were formed for'elementagz

" schools  to measure variation in teaching ‘methods and classroom practices.

"Teaching style (r~ 13 and T- -23), varies from an emphas 1is on warning and scold- .

; ing to an emphasis on praising and class discussion. ,Race—relations practices

(T-16) are practices that specifically use race-relatedi material and racial

interaction in teaching. .Extra time on task (r-20) refers to additional time
: spent on reading and mathematics by low~achieving students. . Teacher$bs. child-

3

centered attitudes (T—Zl) measures variation in preference ‘for orderly classrooms

ce . B

'*This composite wac not used at “he elementary school level because the items
did not yield an interpretable first prlncipal component.
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and regular routinesias compared to bnsy, active classrooms and student sel.- -
:expression.. Structure (T-22) refers to'éescriptions of schools‘as characteris-
‘tically sﬁressing strictness and control as compared to stddent movehent and

noise. -

At the high school level, there are two composites relating'to instrue~

tional methods. Multi-ethnic tea: r ihigh school T-16) refers to speoific

N

use of multi-ethnic curriculun mate. - ., projects, and activities. ~Teaching

style (T-20) is similar to thekelementary school teacher composite {T-23).
o _ AN A ?

/

- Principal Measures

The composites of principal variables in many cases parallel teacher com-
posites and may be described brdiefly. In adiition to measures descriptive ‘of

personal characterisLics of principals, social climate, climate for desegrega- -

tion, and evaluation of school programs, a .set of,items in the.principal's in~

terview probed sources and severity of conflict in -the school.

‘

Personal characte istics oprrincipals. Principals' ‘racial attirudes
“ .
‘ (P-1) were measured by the same questions asked of teachers. .Principals'pjob

attitudes refer to worrying about work and potential effect of the principal.

Social climate. The principals’ Self—reported personal relationships

with administrators- teachers; parents, and students——varying from warm and

personal G 1istant and formal——are represented in the composite labeltd prin-~

.o

cipals interpersonal relationships (P-lO) ) .

o v""-'
a

Climate for desegregation. Support for integration (P-2) contains similar

ﬁuestions to the conparable teacher composite.' Inequality of black an~ white

. parent participation was formed by the methods described for’ defining teacher *

’
/7

Py
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composite (T~10). 1In this case, the content refers tc the participation of

black and white parents in school effairs.

Evaluation of school programs. Principals evalueted the adequacy of a

variety of programs and services in their schools. For purposes of forming

composites, the programg and services were grouped into race relations pro-

.grams (P-14), instructional é;pgra@gl(?mlS), human relations programs (P-16)

and services (P-17). It will be noted that principals evaluated programs with
regard to adequacy, while teachers evaluated'theﬁ with regard to helpfulness

for race relations.

Absence of conflict. A series of qqestionsein the principals' interview

- dealt with the presence. and seriousness of conflict among various persons
(e.g., teachers and ﬁarents, administfators, and students) related to - several
issues (e.g., racial issues, discipline)} The egﬁposites group together answers

referring to particular persc ¢ according to the issues identified. The com~-

 posites are absence of ronflict regarding'ﬂiscigline (p-3), racial issues (P—ﬁ),

abiligz}grouping (P-5), and instructional change (P—6).v Another group of items

referred to the priﬁcipals' personal conflict (P-7) between family and duties.

There are two a:¢id.+ional prineipél composites. - School socloeconomic -

status (P-8) 1s compowiu of principale' estimates of percentages of the school

population with particular socloeconomic. characteristics. - Violent behavior

a

(P-9) describes instances of fighting and criminal behavior. ‘ <

<

Guidance Counselor Measures

-1

Personal. characteristics of guidaace ﬁuunselors_reflected in composite

measeres inciude counselors"racialigttitudes (C-i) and perceived racial

88
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differences (C~4). Both are defined similarly to the related teacher measures.
There are also guidance counselor composites paralleling teacher composites

having to do with the social climate of the school (C~7, C-8, and C-9).

Guidance éounseior evaluations of school programs include the following

composites that parallel teacher composites: evaluation of race-relations

programs (C-10), instructional prpg;amé (C-11), and human-relaticas programs

(C-12), and services (C-13). 1In addition, guidance counselors provided evalua-

tions of school facilities (C~55, including labs, facilities for vocational
education, and facilities for extr: curricuiar activities.

Two composites refer specifically to:the work of counselors. Guldance

counselor duties (C-3) measures emphasis on academic counseling vs. discipline

. and schedqling; MCdunseliqg practices (C-6) refers to the scheels' s vroaches

to counseling probiems. Ruléé and disci?line (C-2) reflects variation in

o

strictqesé of enforcement of school rules.

©

Baékground Measures

Characteristics of the backgrounds of students, schoois, and communities
_must be taken into account in any effort to idéntify_school conditions and

_ processes of éffective desegregation. This section describes ‘the bqgkground

2
o

measures employed in subsequent'analyses.. Particular analyses vary with re- '

agérd to the particular subset of backgrodnd measures employed and with regard

o o-

to the method of zombining background variables ‘into composites. Therefore,
specific composites are described as they bear on the analysis being presented.

‘In most of the analyses'of this study, background measures were used fbi.
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purposes of statistical control via partiai correlation ané regression tech-
niques. There are instanceé, hoﬁEQér, in which results having to do with back-
ground‘variablés have important policy implications themselves.’ Supposé,‘for
example, that the socioeconomic level of Studentshaffécts_;chool conditions

as well as student outcomes. It is plausible that school conditions might be
educationally poorer when students are economically poorer. To_"corfect" for

strdent SES in interpreting associations between outcomes and school conditions

e

. 7/ N
is to subtract variance that might reveal beneficial changes in school condi-~

tions. A "low SES" school cannot, as a matter of policy, be excused for per~
petuating school conditions that are negatively related to student outcomes
on the grounds that "backgrogmd" variables account for relationships among con-

: oo .
ditions and outcomes. In subsequent chapters, we call attention to several in- ..

- .
~

_ stances in which findings.relateq to background measures °have iﬁportant im- .. .
plicgtions for policy. | G

The background measures obtained in this study fall into four qategories:
‘the socioeconomic status of black and white students; the racial composition
~f the school; the degree to which the school.district can be described as

‘urban; and the geographical location of the schools.

Socioeconomic Status

’

‘As 1is characteristic of school surveys, it was not possible to obtain

. dires: wmuisures of the sociceconomlc backgrounds of studéents. The measures

derived from students' reports are proxies for an index of influeatial en-

vironmental factors.
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The following items were used as indicatovs of the SES cf elementary
ctu&entat

Deoes the student own a bicycle?

.

Number «f siblings.
Does the family have a telephone?
Does the family own.o dictionary?
Does the family get a newspaper?
Does the family own its home?
Doec the student live with both parents?
Was the student read to when littie?
For high school students, tnere are indicatars of:
Mother's education.
Mother';.occupation.
v g thherfS'occupation..
Does the family get a newspaper?
Does the.faﬁily own ito home?

-

Does the student live with both parents?

~The'abovc measures were obtained from the individua’ q;ud/nts in the samples.

B

In addition, a school-level SES measure/iig/derived~from principal's
reports of economic and occupational cheractéristics of the school's pop-

ulation (P-8).. The apecific items cng/compoaites are preaentcd in Tables 2-
7 and 2-8, o ’ ;/// _— ’ ?. . ” ‘) L
, Vs .
Racial Composition of the School
Racial composition w;c indexed by the percent of students in ‘the school

who &re blgck;_as reporte§ by the principal... This variable has a obviouq

o . . ~
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bearing on interracial rontact of students. It may also have an effect on

other student »utcomes and school :cnditions.

Urbanness 0f Scheol Districts °

1his variable Wésithé percent urban of the county cr city in which the

school is located, as reported in the 1970 U.S. Census. Since the census

i

data refer to counties and cities, th'~ rariable describes a.school's com~

munity rather than the school itself.

.. 4
-;

Gqufgghical Location

A school's location was coded as "Southern" or "non-Southern.! All of

the Southern schools were members of the 1972 Southern Schools sample (NORC,

1973). The non-Southern schools were from Nertheastern, Midwestern, an@:‘

Western states.

e}
3]



Chapter 3
School Conditions aad Outcomes in Elementary Schools

Ry
[

The results presented in this chapter. are organized;into'two main topics:

/ .
the’relationships between student socioeconomic status and other variables and

; -
./

the asscciations between elementary'school characteristics and student_outcomes.
The set of relationships between school characteristics and outcomes:is the‘
major focus of the study. Results involving student SES provide a necessary.
context for interpreting the remaining results, and themselvers have policy
implications.

It is often assumed that SES is asseciated with the attitudes and achieve~

ment of students._ For this-reason, it is treated as a "background variable"; --

its effect is statistically controlled in the analysis of school charadteris-"

tics dnd outcomes. “This approach was taken in the prpsent study. However,

it is instructive to exanine how SES relates to other variables‘ SES may

affect school characteristics as well as student outcomes. The policy im-

‘Plications of a set of results must take such relationships into account, .

&

/ Studen. _ucloeconomic Status

The results reported in this section descqibe relationships as thef
existed in the-76 elementary schools for which both race relations and:

achievement data are available.‘ Of these 76 elementary schools, 48 were

‘located An the South aud 28 outside the South.

o

" Meagures of black and white student socioeconomic status were daveloped .

by taking the first principal component of the school means of SES items

from the student questionnaire sepdrately for black and white students.



74

Composition of the first- principal component SE3 scales are presented in

’ Table 3-1. Currelations between'thn‘black and white stﬁdent:SES scores

i

an¢ the student vace relatioens and achievement outcomes are presented in

- ~

Table 3-2.

SES and Student Outcomes .

. Students' SES appears to be unrelated to their perception of schcol

-

racial attitude for both black and white  students, White students' SES

. appears also to be unrelated .o personel racial attitudes of both black

=

and white students. Black students’ SES however, appears to be related
& G

significantly to both black and white students' personal racial attitudes:
. o

The higher the black students socioecovomic status, the better the <

»

4

personal racial attitudes of both -the black students and the ‘white students

--in the same schools. , . '/}

I3

Both black and white students S?S 1is signifiCantly relatad to student

“.: °

achievement. The hlgher the black or white students socioecqpomic_stu-_t,‘
the higher their achiebement scores: Also, the higher the SES of the
students of oné race, the better thegaoademic achievement of the students

. . \
of the opposite race. s

§ES.and School Charaeteristics o _ ' -

&

Table 3-3 presents the zero-order-correlations between the students'
° 7 \ . . .
~e t

SES scores and the school process variables;described in Table 2-7 in
Chapter 2, Low sooioecouomic'stetos of black students is‘sighificantly

associated with a substaritial number of school characteristics. The results

A . N N x . /
in, Table.3-3 show ‘that schools whose black students have luw mean SES scores

..
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“ Table 3-1
Fifth Grade

Composition of the First Principal Couponent SES Scales
for Black and White Students

<

- a
Weights
I.D. i Description { Black * White
. ES005 own a bicycle J44 .39
~ ES066 " Number of sibliugs . T4 .36
) " ES026 : Cwn a telephone . . .42 .39
ES027 © Own ~ dictiomary .35 SN |
“ES032 ~ Own home .19 .34
E$OS3 / - Cet newspaper _ - .40 »33
$020 ;_ \ Live with both paremts .29 .30
ESO31 ¢ . Read to when litfle .20 <30
21974 Data ' : v .
Table 3-2
‘ ¢ ' Fifth Grade
! : ‘ . :
Zero-Order Correlations between the First Priwcipal Compcnents’
of the Student SES scores and the Student Race-Relaticns
and Achievement Outcomes ' ‘
: | Principal Component SES Scores®
:_' .) " Percedived |school , Black ' ..01 .12
: S racial attitude - White -.09 o .%3.
Personal racial . Black’ - L27* : - .00 :
attitude: White oL 3B%% .04
' Achievement . Black , «OL¥% © 32k
R o : © White® . J43%x . 73%%
- . ]'**‘ ]
*p;< .05 | Tp < .02

< ai974 Data i C ' L
« L ~ B . S)S - R A .
ERIC . S 95 o
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| ' ’ _ Table 3-3

\ . Fifth Srade’.
Zerc-Order Correlations between the First Principal Components
.of the Student SES scores and the Scnool Process Variables

Principal Comporent SES Scores®

k]

Teacher Variables Black : Ehlgé s
1. Teachers' racial attitude L . 37%% .68='(
2. Support for~integfation : : . —.28% -.08
3. Absence of tension -.10 . .04
A Teachefs'-job attitude . P . =18 . To=,21
‘3. Interpersonal relations with studénts < 4O*% ,”.32**_
6: " Interpersonal relations among teachers .08 .15
7. Intorpersonal relatiens of principal ;' -.20 '-;02
8. School autonomy - : ' L .23 .05
9. Teacher autonomy ‘ : R '14j .07
16. Inequality . | =07 .09
11. Perceived racial differences = =~ -.26* .05
12. Desegregation process ' . . .00 . '.QS
'13. T=aching style (1) ' T : ~.30%% f?.lé
14. Teacher training ‘ : ' .07 =01
15, Achievement év;luation : i 51k I
16. Race-relations practices . E ~ 47%% -.15
17. Evaluafion of services ' ’ 07 .1l
18. Evaluation of human-relatioss programs , - .06 .00
19. Evaluation of instruéticnal programs- “27% .10
20. Extra time on task / .06 '_'-.02_
21. Teacher vs. child-centered attitudes ." ~27% : ‘*.23*
" 22, Structure S 20 - .10
23. Teaching style (2) n T .04 - =01

Sfudent Variables

1. Racial contact practices (Black) ° L o=36%% T - - 16
2. Racial contact practices (Wiite? ~31%% =04 . '
) ST NER . .
81974 pata . . ~

<05  Mpc.or - 0 96 SR e
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Table 3-3 (Continued)

Fifth Grade

o

- R ) - a
Principal Component SES Scores .

T Principal Variables Black White
1. Priqcipél's raciél éétitudg _ .13 ‘ .04
. 2. Support for igtegfation : . ' -.09 .03
” 3. Absence of conflict: disciplime -.15 .20
4. Abseace of conflict: racial issues -.07 .04
5. Absence of conflict: ability grouping —.14 _ ~.06
" 6. Absence of 'conflict: instructional change _ -.07 .06
7. Absence of Principal's peféonaifconflictsz = .36%% ~.18
8. School SES - ° . . e T - ehkk
9. Violent behavior . S .00 " -.09 |
10. Principal's igterpersonal reigtionsi -.13 : S0l //
11. = Inequality. - I ©o20 33k
. 13. Principal's job attitude = o 28x 147
4 14. Evaluation of race-telations programs -.10 : .08"
15, Qvalﬁatioﬁ of instrupfional,progréms -.05 . o ~.01
16, 'Evaluétionjéf human;relatioﬂs\programs -1 - ' — .22%
17. Evaluation of services - ' - .01 o.oL
o
' 21974 Data
*p.< .05 *p ?.;61

. . ‘ I ST T

97
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tend to have the'folloning characteristics: Tl o -
. (a) Negative teacher racial attitudes (T—l)

0 ., . (b) Absence of teaching practices related to race relations,
including lack of class projects and discussions of race
(T-16) as reported by teachers, and:few practices designed

! to promcte racial interactions, as reported by both black -

: and white students (S-1 and S-2) )

(c) Perception by teacher of dififerences between black and
' white students (T-11).

(d) A teaching style characterized by warniung and SCOlding
" (T-13) and attitudes that are more teacher-centered than

child—centered (T-21)., . o
B - (e) Lack of support for integration, as described by teachers
- (T-2). : ,
(f) Formal relations between teachers, the students, and their - -

families (T-S)
(g) Low school autonomy relative to outside influence (Tfs).

(h) - Low evaluation of achievement in the scnool by teachers
_(T-15) s

1) Evaluation of certain teaching programs as helpful to
race relations (T-19). These programs include achieve-
ment grouping classes for underzchievers, teacher train-
ing,  and classes for the maladjusted. '

(3) Principal's report of conflict between the principal and
principal's family about the demands of the job (P-7) and

an unworried job attitude on the part of the principal
(P—lB) . .

'Low SES scores for white students are significantly correlated with
formal relatlonships between teachers and the students and their families
'(T—S), poor teanher evaluation of'achievement (T—lS), more teacher—centered'
than - child—cente;ed attitudes (T-21), poor school SES as reported by the
. principal. (P-8), 1ess inequality regarding black and white parents reported
;by the principal (P-ll), and the poor evaluation by the principal of human

~relations programs (P-16).
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N

G

- The SES measures for both black and white students in the sample
correlate with the overall school SES measures based on principals'’

reports EF—S).
' \

v fmplications;of SES Results i , -

Some schoqlﬂchéracteristics seem to be related.to stﬁaent.SES without
regard to raée. They include evaluation by teachers of school achievement,
formai~interpers§nal rélationships betWeen teacﬂersfand students and their
familiés, and teacher—centered.father than childJéentéred tgacher attitudes.
In‘loﬁ SES schools the'emphasis is on regulér roﬁtine, élfting still and
paying attention, the importance of textbooks, and quiet orderly classrooms.

'The substantial number of school charactéristics which corrélate with
biack student SES and for which th?re are no white student SES_cﬁunterparts:
is disturbing. lLow SES black studé?ts in'élementary schools appear by.
these data t6 be in dogble jeopardyi ‘Not only are racial attitudes poorer
in s;hbois ﬁith low SES.blackvstudenfs; but the practices which might help
£o change those attitudes exist to a lesser degree. Such schools have
fewef Qlass discussions of race, fewer race-related projects, and fewer -

multi-ethnic texts. The students themselves repbrt iess racial mixing_in

play and ﬁork assignments.

- ~
>

These results are undoubtedlf related to other background characteris—
.'tics, éuch as racial cqmposition;oflfhe schoqlé.and demograbhic characteff
1séics ;f the communities. But as fhey atand they.hgve two implications -
thﬁf must be éonsidgfédiinvrel#tion tgbgolicy. ?irst, many of’the schooi

dhéfactefistids related to low black Student SES~~particularly those

. descriptive of teaching practices——are changeable; Evideﬁce to be presented

99
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2w

later”indicates'that they are_alsé associated yith‘student—measured race
relations. Whatever tﬁe results in terms of studenf attitudes, it would
appear that(there-is a pattern of school characteristics that discriminate
against pﬁor black étudents and that dre subject to correction.

fhe'second iéplicatioﬁ pertains to the -practice of cérrecting statistical
relationships between school characteristics and szudent achievemeat and
attitudes to account for the relevance of backgrbund variables-—as is done
in the analyses‘presented later in this report. The variance subtracted in
such a correétion procedure in;iudes variance that background variabtles
éharé with school charactéristics, as well as the variance that they‘shaie
wigh'outcome. 'when schpol practices véfy with background variables,
statiéti&alvgérrections may obscure relationships that suggest approaches

to corrective action. Therefore, caution in interpreting partial correlaticnms,

as compared with zero-order correlations, is necessary.

-/ - .
//School Characteristics and Student Outcomes

. / . N - ] ' .
This,ééction of Chapter 3 focuses on the relationships between schoeol

: / : S
characté;istics and students' race-relations and achievement outcomes. An

attefipt will be made to identify practices which may be used to enhance

!
i

udents' attitudes and achievements and increase the effectiveness of

"integrated schools. The relationships between school characteristics variables

and student outcomes are preséhted from three perspectiﬁes.

Zero—Order Correlatibns

To describe field conditions, zero~order correlations are preserted in Table
. e 3-4. Zero—order-cor;elgtious between school characteristics and student outcomes

" provide information about relationships as they exist in elementary'schools
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Table 3-4

Eifth Grade

) - . a
Zerco-Order Correlations between School Process Variables
and Student Race Relations and Achievement OQutcomes

LS
-3

Perceived Students'
: School Personal
. : - * Racial Racial Student
Attitude Attitudes Achievement
Teachier Variables Black White  Black™ White  Black White
1.  Teachers' racial attitude ' .21 L .17 .53%% .19 .13
2. Support for integration —.29%% . 27% ~.26% = 41%% - 21 -.12
3. Absence of tension 27% .16 -.03 =12 .09 .12
4. Teachers' job attitude . - .20 =14 .20 ~.06 -.04 . -.02
5._-In£erperéonal relations with students .09 . 33%% .16 .39%% .08 - J22%
6. Interéersonal,gelations among teachers .05 .06 -, 26% .13 -, 22% ' _;13’:
- 7. 1Interpersonal felations.of principal —.23% .06 -, 22% -.22% —.24% -.12
8. School autoromy -.16 . .23%, .16 .19 -.02 - -.05
9., Teacher autonomy . -.12 . .22% .09 .08 -.07 .15
10. Inequality - . . -~.09 - -.06 .00 -.19 , -.08 .12
11.° Pe;ceived racial differences .ﬂ,” ~.09 ~.13 ~.17 -.36%% -.1§ .08
12. Desegregation process o, -.25% - 22% .03 ~-.04 -.03 .13
13. Teaching style (1) k ~.19  —.23%  =.22%  —.43%% - 28%  -,21
14. Teacher training w25% .19 .09 .19 14 .07
15 Achievemént evaluation L .15 .18 CL36%x 37 N L A R
16. Race relaticns praFtices -.11 —.27* ~.45%%  __60%*% -, 32%%x -~ 19
17. Evaluation of services -.11 .15 ~.02 .25% ~.01 .10
18. Evaluation of human-relations programs -.14 -.17 ~.05 -.09 .07 -.03
19, 'Evaluation.of inétrgctioﬁal prograws -.13 -.11 L23%7 T 27% J26% . .14
20. Extra time on task | .18 10 =13 . .05 .26% .10
21. Teacher vs. child-centered attitudes -.10 ~.20 .02 -.27%  =,20 V —-.25%
22, Structure -;17 -.10 .07 .16 .18 .08,
23. Teaching style (2) - -.19 .02 04 .01 -.05 . .03
Student Variables
‘2 1. Racial,coatact practices (Black) -.20 -.10 ~.25% —,@1** Ce41%k = 31Kk
. .Racial contact practices (White) F.OA =02 = 37%% -, 38%% -.40## -.23%
*p < .05 < .01 31974 Data

101




» o 82 - .

’ - . N

" * ) -Table 2-4 (Continued)

Fifth Grade

Perceived Students'
School Personal
Raciai - Racial Student
Attitude Attitudes Achievement
Principal Variables Black White  Black White  Black = White'

. 1. Principal's racial.attitude ' .03 .20 .15 L 31k* .13 .06
2. Support for integration . .00 -1l -.09 -.i7 .00 .03
j, Absence of conflict: discipline " .10 J27% -.100 -.19 -.10 .16

\ 4. Absence of conflict: racial issues .07 14 .00 .06 -~.08 .06
5. Absence of conflict: ability grouping -.11 -.01 -.05 -.15 -.20 -.11
6. Absence of confligt: instructional change ~,02 .07 -.06 -.11 -.07 .07
7. Absence of princiﬁal's personal conflict =.04 ©.13 -.04 b-.l6 -.14 -.05

8. School SES - 11 -.10 . = 14 . SL3Lkk - 54%E o~ Ghkk
9. Violent behavior o -2 -.20 .06 --.01 . -.08, -.20
10. Principal's interpersonal relations ~.26% ;Io -.13 -. Q4 ~.30%% ~,12
11, Inequality of black & white parents ~ =.15  -.19 ~.28% .14 W12 .18
' 13. Principal's job attitude : .24%  .03- .03 -.03 - -.01 - .03
14, _Evaluati;n of race—relations programs .26% .05 -.03 -.09 .15 .07
15, Evaluation of instructidnal"programg_Hf' -.06 -.08 .03 -.01 .00 -.03
i%i Evaluation of human—-relations prbgra;s .00 - -.06 .00 -.18 -.08 ~-.28%
;17- Evaluation of services o .09 .00 .12 -.07 -.13 -.09. .

81974 Data

* *%
p < .05 o p< .01




and raise questicns to be answered in further analyses. There:are 60
significant zero-order correlations, but the pattern of the associations
is diverse. Some school characteristics appear to be associated more

dith one racial group than another. Warm interpersonal relationships
bet%een teachers and the students and their families (T-5) ahd_child~‘~
centered attitudes on the part of the teacher (T-21) are related to
;hite students’ outcomes but not black atu&ents' outcomes. More formal -
relationships between the principal andyothers in the school (P-10 and T-7)
and more formal relationships among teachers (T-6) are related more to
black students' outcomes than white students' outcomes. Some few variables
seer. 80 consistent across outcomes for both black and white students that
particular-attention'in further analyses seems warranted. Support for
integraticp (1-2), teaching style (T-13), achievement orientation (T-15),
race-relations practices (T-16), and racial-contact practices (égi and 812);
merit special"attention; ’

~A_table of correiations-between scnool characteristics and outcomes
computed for 1975 data is presented in Appendii D. Comparison of -that
'data.yith Table 3-4 reveals some differences in specific reiatiomships, but

~an overall pattern that is similar. In particular, reiationships involving

the following school characteristics are related to race-ra lations outcomes

in

}-l

975 as well as in 1974. suptort for integration {T-2), teaching style
'(T-13), race-relations practices (T-16), and racial—contact practices
reported by white students (S-2). The latter is significantly cerrelated
with the racial attitudes of both black and white -students in 1974, but only
with those of white "students in 1975 The teachers achievement evaluatien

(T-15) was not measured in 1975.
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An attempt to perform a partial correlation analycis on 1975 data

parallel to the one reported in the next’ section was aot. successful.-. The

7

-apparent.reason was that for the smaller number of schools tested in 1973,

-
©

B © - °
variance among mea.ures of background, schocl characteristics, and outcomes

.

was shared to- such an’ extent.that residuals contained very high proportiﬁﬁs

(& -
»

of error variance. No interpretable statistical'results could be obtained

from this aﬁ#lysis.
Zero—ordef correlstions betwee; school characteristics and student
e _ .
outcomes are confounded by the presencezin boﬁh sets of va;iabiés of variance
due .to antecedent éoﬁditions. A set of b#ckgroqnd variazbles was identified
and used in a regression procedure to remove variance due to black students'

SES, white students”’ SES, the percent of blatk students in the school, a

measure of urbanness of thé school district, and its 1ocation.ih the. South

1

<

or outside the South. The SES measures were based on a canoanical correlation
analysis to ma#imizé the similarity of the scale to tﬁe SES scales ﬁsed in

" the 1972 Southern Sshools study. Use qf these variables-permitted cross~

. year analyses. Relative weighgs of each oflthe SES items afe given in

| Table 3-5. |

Zero—order correlations between the five backgfoﬁnd variables EEEd fof

partialing and the student outcome measures are given- in Table 3—6."Zef;—
order,cbrrelatidﬁ; betweén the background variables and.the school process
variables are given in_Table 3-7. . These tgbles'summérize the background
.relationships existing in the 76 elementaryhschools for which both race

relations and achievement data were available,
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| Tablg-3-5- i
) - Fifth Grade .
FCompoéitiBntof the Socioeconomic Status Scales®
Lt for Black and White Students
. Q ' ' “ ’Weights
1D, Description . - . Black . ' Vhite
ES005 : ) Own a’bicycle . .55 | 47
ES066 - " Number of.siblings"« 82 c . -02
ES026 oo Own ?‘felephone ‘ B .00 C - A48
ES027 . . "‘Oyn ; dictionar& S <.12  ~.09
. L% “psozz ¢ Own-@gqg e o 1 08 -18
ES053 : | Qet_;ewsﬁape£ - ~.04 ~.53 )
- ESQ20 - - Do ;;'Ligé Qith both pafents’t 24 ) ~.36 ’
ES031 | Read to when little ! ~-.08 ~.10.
a197‘4 Datab )
. /
Table 3~6'

F*fth Grade . ' |

‘ Zero—Order Correlat 8 betWeen Background VariablesUscd for
Partiali Student Race-Relations and Lo
Achievement Outcomes )

2
| // Background Variables®
/7 + Black // White . Percent Percent orth/
’ ' SES -/ _SES .  _Black  _Urban South
: ./ J . o
~ Perceived schocl/ Black  =~.,21 .13 .21 ~.25% .06
‘racial attitude/ White ~-.16 / ' W12 17 =14 ~.14
Personal racial Black .00 - _ -.08 ~.06 - «15 ~.23%
attitude / : White - .19 ~.03 ~-.06 - «22% ~.55%%
Achievement/  Black J30%% 33 -.16 - .10 - 31k
/ " White 12 . 60%* -.10 © .18 ~-.16
. . '/ ‘ . | v. . c ‘
*. Kk -/ ‘ a S .
p < .05 p < i01 1974 Data ) ,

° | ,f, 105 .
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2.
3.
4.

6.

7.

8.
10.
11.
12.

“13.

14.

-15.

16.
17.
18.
19.

20.
21.

22.
23.

1.

- Racial-contact practices‘?White)

e
- .

Teacher Variables

Teachers' racial attitude
Support for integration
Absence of tension

Teachers' . job attitude -

-Interpersonal relations with gtudents

Interpersonal relations among teachérs
Intérperéonal relations of pfidbipél
School autonomy . ;"F. ¥
Teacher autonomy

Inequality -
Perce;vedéracial‘différenéés

Desegregation process

‘Teaching’ style (1)

Teacher training . S
Achievemént orientation

Race~relations practices N

- .Evaluation of services

‘Evaluztion Of' human=relations programs

Evaluation of instructional programs
Extra time on task |
Teacher vs. Child—centefed attiﬁudes
Stgpcture' 4

Teaéhing style (2)

Student Variabigs

Racial-contact practices’ (Black) -

*
P <.05.

)

fp‘<f.01

21974 pata

-~
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/ y ' Table 3-7

/[ / Fifti, Grade

.1
“

-

Zero-Order Correlations between Background Variables

Used for Partialing and School Process Variables

S .

.. Batkground Variaﬁiésa;

Noxth/

-.

Black . fuhite‘."Percénc _‘Petcént
SES SES Black _Urban  ‘South
A8 02 =03 T n36Rk . 6B
-03 .02 .04 - -.11 53k
=l 12 =13 -.19 o 5
-.13 =19 16- . ~.38 . .19 ‘
L24% (265 =00 L35k o qI%k -
.18 .08 ~.10 .10 -.20
~.04 Z.03 07 ¢ =137 3%k
L S L30%K o 47k
4 =.06  -.13 .21 - 5%+
-.13 .14 .13 .10 L 31%%
-.18 .14 22% 0 —,29%E . 70kk"
.11 ~.06 -.14 " .13 .07
-.09  -.08 .12 -.09 L 45*R
~.10 02 201 T -.05 -.21
L1820k L 36k L39%k v o pSuk
~.20  -.p8 07 -.39%k L65%*
09" - 09 -.26% .10 -.12
.19 .08 .00 .01 .12
23 I3 =.34%% L34%A, - 37H
Z.10 " . .09 11 ST 07"
—.22% =09 .19 -.04 21
27% =05 | -.18°° .19 - .25
.06 05 .17 .14 S~ o1
a5k .15 *,=.05 -.087 12
17 ~.10 -.31%% © -.01.° 11
0 2
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S = 7 Table 327 (Continued)
. ?"_ . - Fifth Grade
~ _ L . . o ‘ . . Background Variables °
s -'\ ‘ N | o Black “Whitex Percent ) Peréeht North/ .
. - PrinCJal Variables . " _SES_ SES Black  -_Urban  South
1. Princlpal’s racial attitude ' . . .10 -.06 . .06 02 = 38%%
. 2. Suppn{t for integration ' i - ~.02 .,07 : -.09 ,;-04 L36%*
3. v Absence of conflict: dis;ipline —.25% C 26k 123% -.08 s 27k
B 4,.’1 Absence of conflict: racial issues - L1t . .03 - .20 ;=01 .12
5. Absence of conflfct: ability-grouping . -.06  —.02 .01 .16 .09
. ’ 6. Absence of 'cogflict: in.structionalr change -~.19 w13 e 18 . -.05 .18
7. Absénce of Principal's personal-conflict ~.26% - -.08 .19 0 - o =.15 J22%
8. School SES i - . ~.38k%  ~, 56%% AT . 31k . 39%% °
9. Violent behavmr < . . -.03 -.04 ' -, 1 24% - -;. 1
10. Principal's interpersonal relations . .12 01 -0 3 . :-.08$
‘11.- -Inequality T VA .25% 030 .~.06  L1l
13. Principal's job attitude 28% ' ,00  =l24% 09 . -.14
L4, Evaluation of race-relations programs ~.05 .17 . .02 —.27% 5 .15
. 15. Evaluation of 1nstructionai programs - o2 7 -.06 - -.0.4_ i A5 ' ~:03 °
16. Evaluation of human-relations prOgrams  ~.03 ©.o-.19 - -.08 osa2x Y .15 -
. 17. 'Evaluation of 's'er\_rices ‘ _ B ~-.14 .,_,01 aé , -01 , ’ Y. .15,
¥ ’ S
“" s ¢ K -
- o
5 *p < .0~5 **p < .01 ] T R . ‘
! 31974 Data
oo L ) /| - * N
. \ e L : - e
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Two 1ssues are raised bY“these~data. ‘Eirst, the pattern of differences
between correlaticns involving the SES scores used for partialing (Tables
3-6 and 3~7) and the first priuclpal component SES scores reported earlier.
(Tables 3 2 and 3-3) -yould seem to indicate that the SES measures based

‘dh canonicala——especially the .black SES measure—¢lost a good deal in the

. translation, The question of whether enough SES background variance was
removed using the canonical variates led to a supplementary analysis to

achieve greater correction for student SES. That analysis appears later
.. v > s .
in . this «hapter, /

Second, the 1arge number ~f s1gnif1cant correlations between schools'

- ) North/South locatiop and the school process variables appears to show the

S schools outside the South superior to the Sou hern schools. A word of

s

caution_in that interpretation is in order. The Southern sample of schools .

was selected differentlyhfrom the Northern sample and consisted of schools

<

Vnhich, for the most part, had been'desegregated by court_order.a few yearsu
earlier; Host of the Northern schools, on the other hand, had a history
.of voluntary integration. Aiso{ the rate of refusal to participate in the
presentistudp was very-ldw for Southern elementary schools and quite high
 for Northern. The differential refusal rates cloudrthe pattern of correlations._
'Removing variance due to background represents an attenpt to determine
how school characteristics are related to student. outcomes independent of
antecedent conditions. To answer that question and report school effects

is the main goal of this: chapter.:

School Effects .

~

Partial correlations between school process variables and student race- .

w

relations variables and student race-relations and achievement outcomes are

. - o . ! ‘o
- ¥ - .

Ve




by

- black, percent“urban:<and school location has been removed. The partial
. characteristics"

‘programs and school services——as evaluated by teachers and principals.

} reported by black and white students (S-l and S 2) and race—relations

LR

Q.0

. 89

w

presented in Table 3-8. Variance due to black SES, white SES, percent

-‘ C T

' correlations represent school effects independent of background. If
"effectiveness of integr 4 measured by student racial attitudes

'l.and achievement, effec M aLy schools appear.to,have the © wing

. .ifl) Multi—ethnic—teaching practices ‘are- reported by . _
~,teachers, black students, and white students. o s

(2) Interpersonal relationships among teachers are . : .
described as friendly rather than warm and open. - oo

‘Lff;..f” '.(3) Teachers give a positive evaluation of achievement.

One set of school characteristics is notable for 1ack of association /'/f

awith student outcomes. These characteristics are evaluations of school

3 . a

programs«-human-relations programs, race-relations programs, instructional -

.’/'

o

Multi-ethnic teaching,practices. Both racial contact vractices as

'lpractices ‘as reported by the teachers (T-16) consistently relate ‘to good
student 0utcomes. These variables consist of groups of items describing

.iconditions over which the school has considerable control. The teacher

variable (T—l6) consists of- five items including projects on intergroup

problems, class discussion on race, teacher experience with students of a

©

.‘difference race, multi-ethnic texts, and a demand for ethnic studies. (See

Table B—l in Appendix ‘B for a more detailed look at the 1oadings of the

b

items snd the corre1ations of items with outcomes ) The racial-contact

-_practices reported by students include studying about black people, being e

109
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Table 3-8

Vs

- Fifch drade

lPaftialVCorrelations between School Pfacess Variablesa ';
. and Student Race-Relations and Achievement Outcomes
_ _ Perceived Students' - . o o .
° . - School Personal
O ' Racial - Racial : Student
; - - . ritude Attitude Achievement
- . Teacher Variables - - Bl:ck  White  Black White  Black White '
~‘“l;”’Teachers'"faéial"attitude" . A . 33%% “ .19/ .00 - .21 -.04 -.05
_ 2.7 Support for integration  ° —32%% 14 . —.16 . -.14 -.09  -.07
}'3r' Absence of tension - _,".25* 16 . .01 -.03 14 14
4 Téachérs"job attitude 20 - L25% .04 .10 +18
"a5, Interpersonal relations with students o 14 . 35%% .10 . 22% 5;21 L - 05
L““6;“ Interpersonal relations among - teachersf ;’08 T ;Q6MM“-__ 3i;* .03 'W:_3§*;“:_ 29** h'" 7777
:f;- Interpersonal_relations-of principal —;25* .16 _—.15 -.06 -.17 -,06 T
-8, - School autonomy o -.12 J26% .07 =12 —.29%% - 23%
9. Teacher autonomy - - ~.08 23% .01 -4 -2l 17
10. Inequality  -.14  -.05 .08 -.02  -.02 12
'115 'Perceived-ratial differences :'._,19 o -.04 o _01‘- .06 '_ _.04—".:,21“'
' 12. Desegregation process , S o170 =12 .05 . .03 -0l .24%
‘13. Teaching style (1) . © -9 - -2 S VA VR SR - S T
_14. Teacher traiming . .21 " .09 .04 w097, .10
15, Achievemént evaluation o L26% ;11l O .33%% .06 ';25*_" .
;:l6;’ Race—relations practices e S =18 =21 = 43k - 37 ~.15 .
17. Evaluation of sefvides ~ 1 -~ - =.06 - .22 -.04 .30k -l08 o i
.18. Evaluation of human-relations programs -.l1 '%.12 . . .00 -.03 - .05
‘ l9t. Evaluation of instructional programs =03 -0 17 15 “ .17 :
-'20.. Extra time on task - - .13 .05 =11 .09 . .3Lk% .08
©21. Teacher vs. child-centered attitudes . -.14  =.22¢ .04 . =20 .08 -.23%
29 Structure ] . -.10  -:07 .02 .03 .10 .08

23. Teaching style @ T T I 05 S.0z 0 -.08 -3 -.07

. . Student Variables . - °
1. Racial—contaet'praqtices (ﬁlack). ' -.23*  -.09 . ~.28% -, 28% -, 33%% ~.25%
2;:'Racial-contact practides (White)- .03 .'.09 .?—743** —.34#*' -.38%% - 17
xp < .05  **p < .01 " '31974 pata N = 76 schools

e ; . . h‘“. 'i . 110.°
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' Table 3<8 (continued)
Fifth Grade * .
o "~ Percelved -Students'
7 - - , o " School - ~ Personal . .
: Racial - “Racial Student
R _ _ Attitude - Attitudess =  Achievement
Principal Variables . Black White  Black White  Black - White
1. 'Ptincipalﬂelracial attitude -.03 .09 - .07 .09 .02 - .04
2. Stpport for integration - .07 .03 .01 L0913 .09
_ ....3. Absence of conflict: discipline . .. 00 ‘;;26*""""“"‘-“".;05*"“: “w,08 ° ~.09 """.:';‘0'5""""_’"
4. Abeence of conf- racial issues - R 13 01 .12 '_ =05, .06
5¢ " Absence of  .fli. lity grouping‘ ©=J07 .06  -.05 -.12 -  =.16 -.14
6 At;"s'ence"of cc ' .nstructional change -,10. .03 -.03 -.04 . =.04 . .02
- 7. Absence of Principal's personal conflict -.11 .13 -.01 -.07° ~.02 - .05
' 8. - School’ SES LT 27% -.15 -18 -.28% =.3TRE - hgRk
-W“__,bf Violent behavior T "“*q S T ”—.07.' =.200 0L W";;Os";:“A4;08" Tl 28% T
d lO: Principal's interpersonal relations : = 30%* .09 - -.18° "-.ll./, -.34**7.-.26 .
*.11; Inequality of. parent contacts ; ) d.lS. =19 ~.26% =11 W05 - .05_1'.
| 13. Principal's jeb attitude T .. - L37%% .11 .02 -.10° -12 .02 .
14. Evaluation.of race-telations programs S .21 .01 . .04 - .00 JA5 0 0 .01
15. 'Evaloation of'instructional-programs o -.01 -.04 .01 ~.03 .03 - .00
Wf"v 16}_>Evaluation of human—relations prograns .02 .00 N .04 -.09 .02 l‘—.l?
17, Evaluation of services . : .09 - 02 15 L0220 -.07 P= 10"
*p< .05, p< .0l _
#1974 Data s
N = 76 Schools S )

‘; .i. | . - - . V _ ‘ | - c ;l_ ' 1;1.1._
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assigned to play on a team“with»students of a different race, and being
assigned to work with a student of another race. Schools with good race—

frelations practices ‘or racial-contact practices appear to be very open to.

f the subject of race:  to a multi-ethnic curriculum, to- discussion and projects

_on race, and to affirmative assignmments on’the playground_and in the class—

room. * Thé outcome from such'practiceS appears to be good personal.racial

o

attitre ton ne part of all students d better- achievement for.black'

SiaueulSe

Interpersonal relations among teachers. Interpersonal relationships

- B T

described as friendly rather than varm and open dppear to characterize"
effective elementary schools. The interpersonal—relations ‘'scale has_a range
L) ‘hostfle_.
(3)2_distanf; cool (seldom -#:eract) : o -
(5) polite :
_ (7) ,friendly
(9) open, warm (often inter -

¢

Ca that‘scale the means across schools of e three items indicating inter-

vpersonal relations auongiteachers, (T-6), are 7. 69 (you and black teachers),

7.68 (you and white teachers) and 7.22 (black teachers and white teachers).,

Standard deviations are .67, .57, and 74 respectively. Negative correlations
between interpersonal-relations variables and student outcones"do not mean

-thet- bad relations are associated with good outcones; Rather, it means that“-: ",.
e formal relationships are'ptedictiye_of good student outcomes; More _

S—mal relations might characterize schools with an achievement orientation—-

<

a business—like concern with students' academic progress.-

112
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Severalrother relationships in Table 3-8 tend tolsupport the conqept.
of a more formal climate. More formal relationships between‘the principal
and school personnel.(T¥7 and.P;lO) have.significant correlationsrwithlp
L ‘.“student outcomes."Mostrof those arerwith black student outcomes although

‘white student.achievement is.also related. Only'uith regard to teacher
h relationships with students and - their families (T—S) does the direction of
significant core elations change.. Warm, open relationships;are associated
with white students personal racial_attitudes;and perceived school racial
'attitudesa A look.at the items which make up the variable T-5 indicates,
o "l . 'l'however;‘thaticertain-more formal'relationshipsbare assoCiated with black
and white student achievement. (See Table B~1 in Appendix’B.)a éonfirmation

¢ -his t=lationship occurs in an analysis reported”later\inlthe chapter.

o

Actizevement evaluation. Achievement evaluation is composed of a.group
4 07 uez—m=— items including studentawillingness to. try to ‘learn, the evaluation
of the performance of black,and white students, and the evaluation of achieve-

%

Ciment zromping practices. Elementary schools where the students try to

laarna wheare teabhers report many of their black and white students at grade
l.:721, amd where teachers believe}achievement'grouping is not helpful to .
. ace Telations appear to contain both hlack and white achievers ard, in
adgicdion, black'students ﬁhoselpercaived and personal racial;attitudes are'
beitier,
The zero-order correlations between achievement evaluation and student

outcamess are strong and consistent for black and white students. One might

have exp=-rzed- that the relationship between achievement and its evaluation

v

113




-might improve black students achievement. R S

would disappear in the-partialing process-since the background'variables.
which so- often account for one might also acc0untvfor the other. The |
partial correlations remain significant with black and white student
Vachievement although the magnitude of the relationship is lessened~consider—
ably.. What is.interesting, however, is that the.partial correlations show
that.achievement evaluation is related“to black student race-relations

outcomes. .. Black students' racial ‘attitudes apparently are related to the

teachers' perception'of student achievement. The correlations between

achievement evaluation and race-relations outcomes, -together with the

correlations reported in Chapter 2 between black student: achievement and’h

the personal racial attitudes of both black‘and.white students, would seem

\

to indicate the importance to integration of continued emphasis on student

achievement., An easily implemented-practicedis to give slower students .

extra time on reading and math (T-20), The data suggest that such a practice . :
. - \ - . . . ‘ “":

A
Programs. The data on program evaluation were disappointing. 0of the

42 possible correlations between program variables (T—l7 T—18 T 19 ?-14,

P*lS P—l6, and P—l7) and stvdent outcomes, only two reached the .05 level o

of significance——a result which could have occurred by chance. Additional

program results are given in Table C-1 in Appendix C.

\

"Program" -was a difficult word to interpret for all school personnel.
It was especially difficult‘in elementary schools where the staffs are . .
smaller, the students younger, and the administrative organization simpler

.t

than in high schools.

EC

14 |
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It appeared fron interviews with principals and teachers“that‘such
Mprograms" as in:ergroup—relations programs and parent-teacher contact
pregrams seldom exist as formally defined activities inlelementary schools.
"The activities are'more'likely to take place as part of ongoing school tasks,
and therefore are not identified.by staff members in a consistent way as
programs. The absence of identifiable effectslof these programs may reflectl

=€ tatioa

Y

both inability to méasure variafice in such programs, and ~clk

of such variance with student outcome.

rClther school CHarabteristicsa School and teacher autonomy (T-8 and T-9)
contain signifiéant'(dr cloée to significana sign reversals for black and
white outcomes..4Schoolvautonomy (T-8) is associated positiVely with nhite
students' perception of school raciallattitudesﬂand negatively with black
and white achievement. 'Relatively more influence in the elementary schoel
of the 'school board and/or the superintendent of schools ie associated'with
student;achievement. Teacher autonomy (T—9) is, aqsociated positively with

‘white ‘students’ perception of racial attitudes, An interesting f1nding among

.' e

the. items. within the teacher autonomy variable shows the teachers' choice
of textbook as positively'(but not‘significantly) related to white achieve—‘
ment and signlficantly negatively related <o black achievement OBlack
achievement is also negatively ‘associated w1th the teachers influence in
the schgpl,and the teachers' “freedOmbto choose the kinda of students to

B teach. (See Table B-1 in Appendix B.) T |

When the direction of a‘'relationship changes with the race of the. .

students; an ambiguous situation exists. School and- teacher autonomy (T-8

and T-9).and teachers' warm and open relationships with students and their

115 -



families (T-5) present this pfoblem. If‘iS'int,resting tb note that all
three Qariables are associated-Witﬁ white students' perception of‘school
‘racial’a;titudes.A ?é}haps the th;eg variabiés represent a "statu§ quo"'
bosition favored by those with traditional views of schdoling.,

‘Absence of tension (T-3) as reported by the teacherAis associéted with
black students' perception of good school raci 1 nt+tfrda, M#jor . uliponent *;
of that associatish'are the.percentages of black and white diSdipliné prob- )
lems. (See;Tgble‘B—l in Appenﬁix B.) Absence of conflict réggrding dis—
cipline (P—3) is as§ociated with white §Fudepts' perceived”schoelbracial
gﬁtitude._-oné comporent of variable P—3r:abéénge of COnflict_betweéﬁ
‘teachers and students over discipiing;;is algo related go b;aék‘stddeﬁtsf
pefceptioh. Absence of violent’behavi;r (P-9) 1is associated withAwhitg 
studeﬁéég achievement. In general, an gbsen;e of qdnfiict or tension over-
discigligg problems Is characteristic of elameﬁtary schools with poéitiVe

N

race relations and- gocd achievement.

Teacher racial att;tudééa(T~1)nagg support forAintegfatan (T-2) are

associated with.student race-relations outcomes ﬁhén*zero:gzgér correlations

\

T

Te—

are examined. After partialing out backgfound variables the relafiSﬁgﬁips\\\\\”

hold only for black students' perceived school racial attitude. Racial
attitude.(P—l)’and support for integration (P-2) as reported by the principal
are urrelated to student outcomes. However, inequality of parent.contaéts

(P-ll)——visits.to.school and .attendance at ‘school events-—is associated

with poorer personal racial attitudes of black 'students.

-

School SES‘reléfiénships are clearly disturbing. Although variance .
associat=d with measures.of black student SES and white student SES'was re-

. 13 A . . .
moved, there remain substantial correlations with the SES of the schools as

i A . .
X % - \
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<

assessed_by‘the priﬁgipal. Tﬁe concern expressed earlier about the effec-
tiveness'éf the SES measuresvis reinforéed. A new agaiysis was made, in
which the princ;pai's'eétimate of the sociz:  1omic strus of t° imilies
of“students in the nchoce: -as added to the g: of ulwg e ! variables,

and new partial correlations producad. The partial correlations between
school Process variables and studen:- outcomes with school SES removed along
with the five backgrsund variables :dentified earlier are-giﬁen iniTable 3-9.

Some"hbrrelations dropped below the significance level, some gained, but

©

o, most findihgs remained ébout the szme. The g:eaﬁest changes occurred for -

the school's achievement orientation (T~15) and the child-centéredness.nf

. teachers (T-21), indicating their close relationship to SES.

5

Suﬁmary ﬁé#éures
a Sihce:many schoql prqéess variablgs related in different'ways according
to tﬁe-facé bf respondents of outcome measﬁred, é sﬁmmary measuré w;s.éon-.
structed. The ideal-&ﬁtcome'was believed éo be good race felations and‘gopd
achievement fér both black students and white stﬁdents. Measures wefe con-="
strﬁcted by summiné étandardized scores foy black and.whiteypercei;ed and
v'personal‘g?ce relations ‘S,tﬁe summary racg-relatiopsigeésure, summing

standardized black and white achievement scores as.thé summary achievement

2 . o )
measure and summing all six student outcomes as the overall effectiveness -
. : “ ) ' . ) " . . . ’

-

~ measure.

" With equal weight given_toAblack student and white,student,resp?nses in
*\:éﬁmmafy méaéures, partial'correlafions with school proéess variables give an
iﬂ&i{ftion of which SChOOi characteriétics aie assdciéted with.good outcémes‘

~ . .
~for bofﬁ\b;ack and white students. Partial correlations between school

Aprocessivariébles and the summary measures zre preserted in Table 3-10.

117
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10.
. 11.
2.
13.
14,
15,
16.
17.
18.
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" Table R

Fifth

Partial Ccrrelations between 3chool Process Variables ?
and Student Race-Relations and Achievement Qutcomes
wigh School SES Removed

I

Fs

_Teacher Variables

Teachers' racial attitude

Suppott fdr-in;egfation

Absence of tengion

Teachers' job attitude
Iqterpérsonal.relations wiﬁh studenﬁs

Intérpefsbnal,relations among teachers

‘Interpersonal relations of principal

-

School autonomy

Teacher aﬁtonomj

Ineqﬁality

Perceived racial differences_

- Desegregation process

Teaching style (1)

'Teacher ;ra1ning s

19.-
20. .

21.

- 22.

23}.;Teaching style (2)

1.

Achievement evaluation
Race-relations practices
Evaluation oﬁ'services_ ! »
Evaluation othuman~néiations p;ogfams
Evaluation of instructional prdgrams
Extra time on task .

Teacher vs. child-centered atﬁiﬁudqs

Structure

- Student Variables

Racial-contact practiées (Black)/
Raéial-contact practices (White)

. *p < .05. | kkp < .01

.;{j T ': . . _' B ']_1 8

.05 11

a 1974 Data

— 42%%

Perceived Students'
S¢hool - Personal
Racial Racial Student
. Attitude Attitudes Achievement
Black White  Black White  Black  White
30K 17 =03 .17 =2 =17
—.25%  -,09 -1l -.05 .04 ety
21 1 .16 =02 . -.08 08 . .07
.20 - <15 - .25% .04 210 .20
A2 ke .09 .20 =265 =.10
11 .07 ~.29%% .06  ~.38%k =, 28%
~.20 .20 .-.12 .00 . =211  -.04
.06 L31% 11 -.07 . ~.22% ~.14
-.06  .25% .03 . -d2 0 -9 .25%
-.16  =.05 07 =04 - ~.04 .11
-.22% =05 —(1 .04 =07  .20-°
-.20 =13 .03 . 0L =02 .23%
~13 -.09 =1 -19 . =07 =04
.19 “Lo8  .03. .06 o7 oo
.20 © .06 . .20%% =03 .16 .09
13 ~18 . -4lFE —33 08 L1
-.09 .21 -.05 29%% <12 .02
—11 ~l12 .00 -.03. .06  ~.09°
-.04  -.10 a7 s 17 077
.4 .05 -.I1 L1007 L34kx 10
-.08  ~:19 .10 7 -:15 .02 -2
-.12  -.08 S.01 .01 .08 .05
-.12 .08 .05 =.03  £.07 .02
—.19 -.07 ~.26% —,25% -.30%% -.19
= 34%% -.38%%x ~.16
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N ' ~ Table 3-9 (Continued)

»

Principal Variables

‘Fifth Grade?

., -

L. Principal's racial attitude

2. Subport

3. Absence

A

5. . Absence
6. ;Absence
7

. Absence

4. Absence

for integration

of conflict: discipline

of conflict: racial issues

of cbnflict:\ability grodping

of cohfiiczr-instructioﬁal change

of Principal's personal conflict -

‘8. School SES

"9, Violent behavior.

10, Principal's interpersonal relations "
11. Inequality of parent ‘contacts

: 13.-‘P¥incipal's job attitude C
4. Evaluétion of-raCe—réIations progfams

15. Evaluation of instructional programs'

"16. -"Evaluation of human-relations programs

:..Evaluation of_se;viées

a.

Yo

fal974 Data
*p < .05 *xp <01

7

Perceived ® Students’.
School Personal
Racial Racial Student
Attitude Atritudes Achievement
" Black  White  Black White Black White
—.07 o7 L05°% .05 =04 -.03
.03 .01 -.02 .06 .08 .02
.00~ .26 -.,05, -.08 -.10 . .05
.07 .15 037 .16 ~-.01 .13
-05s .07  -.04 -.09  ~.14 -l
-.06- .06 .00 .00 .02 .1
-.13 .12 -.03 =09 - -.05. . .0Z"
205 —18 .03 —.05  -.04  —.26%
TR Y -.12. .02 =.22% . .02
L2l S0 -.29%% -.16 .01 =.02
. 36%% " .09. 01 -.14 S =17 -.03
.22%¢ .02, .04 .00 17 .02
-.04 . -.06.  -.0l -.08 -.0L  -.06
.02 .00 .05 -.09, 02 =17
10 .02 .5 -.02. =07 -1l
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Variance due to black SES, white SES, percent black, percent urban, South
or non-South location, and the school SES has been removed. Slgnificant re-

lationships exist between summary'meaéhfes and’ the following variables:

. N KA
. v (1. Teachers' job attitude (T-4).
" (2) Formal interpersonal relationshlps among teachers and
between teachets and students or their families (T-5
"-and T-6). :

Bl

°

(3) Less school autonomy (T-8).

{4) Good evaluagion of acnievement"(Tlls).

-

N

(5) Good race-relations pfactices (T~16). > . k -

(6) Extfa.time on task for slower studenfs (T-20). .

(7) Afflrmative work and play asslgnments to promote.,
racial contact (S-1 and S$-2). :

(8) An absence‘of violent behavior (P—9).

o

(9) More equality of parent centacts (P-lZ).
These’findings :einforce xhose'repdrted-earlier separately by racelv

It is encouraglngdthat so- many varlables appear whlch are.able to be imple-.

) - ) ) ~/

mented fairly‘readlly. T

s

' Practical-lmplicagiona':D : e
"The elementary school data 1ndicate that the goals of good academ1c -

‘:‘

ach1evement and’ good racearelatiqns are compatible qnes.. Academic ach1eve-

Q

ment- of black students”ls correlated with favorable racial attitudes of
o blaék and white students. Teachers' evaluation of a school's achievement

. is correlated with good black student racial'attitudes. Both of these sets

of correlations are influenced, but not entirely e;plained, by background

measures. There are school conditions that have positive effects on both

- N 2
- E

o 3 . . . . LY - . -
v'achievement and race relations. - There appears to be no need *o sacrifice an.

empha51s on ach1evement in favor of an. emphasis on race- relatlons, or vice

‘:v_ersa. | | ° 120
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uTeachers'Lraciaf attitude .

. Teachers'

=T B R Y O T I o

Partial Correlations betWeen School Process Variables and Summary
Measures of Race=Relations, Achievement and Overall Effectiveness

’

. B
’ o P «

- Teacher Variables PR -

Support foriin;egrationﬁ -

* Absence of .tension P

job attitude El . ﬁ
Interperaonal‘reiations with studentq
Interpersonal relations” among teachers
Interpersonal relations of prinéipal
School autonomy

Teacher autonomy
Inequality .A;

Perceived racial- differences -

-Desegregation process +

‘Teaching style &

Teacher training

Achievement evaluation y

_Race-rﬁlations practices
' Evaluation of services

.Eyaluation of human—relations programs

Evaluation-of instructional_programs

Extra time on task

. Teacher vs. child—centered attitudes

. Structure

Teaching style (2)

Student Variables '

Racial-contact praqtices (Black)

Racial—contact practices (White)

*p < .05 *%kp < ,01

Table 3-10

Fifth Grade

o

Summary

Summary

Summary

Race Relations . Achievement Effectiveneés
.19 -.18 -.15
19 .09 Lo7

.07 .09 .15
.12 18 CL22%
.21 -.23% -.04
-.08 — 42k - 39kk
-.12 -.05 -.09
.07 -.23% -.10
.02 ;03 .11
.04 .04 .0z .
-10. ° .07 .15
-.08 .13 .16
-.20 -.07 -.12
X ;05 .05 v -
L22% .16 .22%°
~.36%% .01 -.15
.09 -.07 .10
.09 -.01 .07
.12 .16 W21
a2 29" 23"
-.07: -.06 -.08
-.09 /.09 .03
~.05 Too4 -.10
~.26% ~.30%% - 34%%
sa3k s = 35k% o 32%k
‘a 1974 Data

121
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' Table 3-10 (Continued) .. Y
Fifth Grade 2 0
- ‘.\\\
- Summary o - Summary < Summary
_Race Relations  Achievement - Effectiveness
Erincipal_Variaoles . ' ; S, T, o
‘1.. ‘Principal's racial attitude L .02 . =04 . .-.03 ..
©o2, Support for integration . ’ . ‘ . 763 e .06 o ,02
3. .bsence of conflict: discipline » S -.02.- -~ =04 ’ : .06
4, Absence-of conflict:  racial issues N .09 o ‘1355 - - .18
o5, Absenre.of-conflict: vability gronping S C-10 =16 ' o =15
6. Absence.of conflict: 1instructiona1 change : PQOSﬂ““j f ‘ .08 ' 214 o
7. Absence of Principal's personal conflict -11 - 0 =.02. 03
.8.-School SES . B T R B :
' 9. Violent behavior o . -.08 -.25%
10. 'Principal s interpe_sonal relations ‘ T =12 -.06
11.- Inequality ~ o b -.31%% -1~
13. Principal's job attitude . . a2 Y o-04
14. Evaluation of race—relations programs B ¥ * .20 -
15 4Evaluation of instructional programs ©\ . =.05 -.07 =
“‘:16. Evaluation of human—relations programs - . .03 . . -.08
Cel17) :‘Evaluatibn of services & = ©oe 16 S =12 -.1_3'n
. ) L ‘
| e i
////A |
21974 pata .
e /
..?“‘ R e ".-.v . '/ﬂ . " . ‘ - ) ] -
©TT kp <05 *%p < .01 : . - : -
: P RS k , ’ - . ; S
* r’// ’ 122 . 7/
_"’ ‘_';'v‘f i P i ’




.structure’instructional activities, and how schools:organize projects. They

103

&

The school conditions with most obvious»practiCal implications are .

‘those that have to do with teaching-practices. Teaching methods that employ

interracial curriculum materials, open discussion of racial topics, and
assignment of black and white students to cooperatiwe tasks-appear to have

positive'effects on .both achievement and race relations. ' These are curriculum

"variables. They reflect how schools’choose curriculum material, how"teachers

'

/

- are susceptible to'change_in.the search for ways to improve schools. The

“‘results suggést that they are profitable approaches to improvement. -

-
The other school condition that is most’strongly associated with com-

ponents of effectiye integration'isfa school climate in which interpersonal

relationships anong teachers are friendly hut_forﬁal. These and‘other

. effective school conditions can be the basis for building a program of ef-

‘,,\ ]

e

fective integrated schooling.

A fact deserving particular emphasis is the large number of school
variables that are significantly correlated with the SES of ‘black students.
Many"~ of these correlations suggest that schools with low SES black popula—.

P

tions are. also schools in which conditions ‘for effective integration are

o

~poor. The:search for conditions and practices of'effective school desegre—

!

gation ought to include identification of ways in which conditions in such .

_sehools: can be improved e . .

T,

W B

<}



Chapter 4 -

School Conditions and Outcomes in High Schools

]

This chapter focuses on conditions and practlces associated with race
’ | relations and student achievement in high schools. Except as otheruise
noted, the analyses reported in this chapter are of the 1974 data base.”
Table 4-1 presents the basic set of results relaring school character—.'
istics to student dutcomes., The entries in Table 4=1¢ are partial correla—
tion coefficients. The ‘variance associated with the following background

_measures has been subtracted: black student SES measures white.student'

. ©
-

e . SES measures, racial composition of the school percent urban, and’ the loca-

+

tion of the school’ (South or. non-South) The’ corresponding zero—order cor-

e relations are presented in Table 4-2. Tables %~3 and 4-4 present further
details regarding background variables.' Table 43 describes the;composites

A

of‘SES_variables used in this analysis. Table 4~4 shows relationships of
each background variable to outcomes,'and Table 4~5 shows relationships of

'background variables to school characteristics.

- 7/

S, S School Characteristics.and Student Qutcomes

The quéstion,addressed bp the results.in Table 4—l'is this: To what“

/degree .are school characteristics related to student outcome variables, in-

o , .

dependently of background variables? Iuspection of the columns of ‘the table \:o

I3
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shows that, in éeneral, whité student outcome measures are moré hiéﬁly .
associ;ted with school éharactgristics than those of black ;tudenté. A
substanti;l number of school conditions are statiétically related t6 white
stpdénts"racial’attitudes; their iﬁterracialvcoptact, 3ﬁd fheif percep-
‘tions of predomiﬁant racial attitudes in the school. 'Black.SEUQEntS'
measures of'thesé vafiéBies-are less closely related to the observed school
Eharacteristics.; Among the measufés-of Qutéome for black students; ;Heir

perception of school fairress has the largest aumber of statistical rela-

tionships with school éharacteristics, ' o e

" Achievement Scores ] ' L . =,

'Téble 4—luaISOjShOWS that achievement scores are not élosel& rélatéd to
the hi;ﬁ school characteriétics observed in this study. 'These résults.con-.
tfast wigh those relating to'élementary schools presented in Cﬁaptef 3.; In
<Ehecélementary school data, éhere are_ééhoolpcﬁaracteristics that are system-
atiéally related to achievement scores of both blacg and white studenté, and,
“in genetal,léonsiStent wit% race—relatién; results. This contrast between_tﬁg'
resﬁlts for elemeutary’and high schoo&éfgg;ﬂza_soﬁe extent reflect differeﬁces
T ] - .
in ‘the way the samplés.are qonstructe&; 'The'étudgnts'heasdred in tbe sample’
6f elementary schools represent mgét of-;ﬁé fifth~graders'in eachtschooi.

Tﬂe teacher sample§ iﬁclude all fifth grade teachers and some' fourth and third -

“ grade teachers.
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Therefore,-the teachers measured ::re those with tins graatest_bpportunity to
influence the specific students in tlhae sample. In the high school sawmple,

students were drawn from English :lusses. These students share classrooms

also less likelihooz zhat a given z=udent's own teachsrs are included.

There may be:suhstantivé as wel_ as methodolggiéal.reasons for the.
felatiQe lack of r=iszionship betﬁee:'high scheool achievement and:séhool
éharacteristics. FE=h school étuden: bodies are more heterogeneous thén are
those of ¢lementary szhools. Studen:;achieveﬁent iz a functiqg of“a'longef
learning history amd provably of movr: =xtra-school Zactors, Whatever the
reasons, the’data Zive us little coportunity tc explain aigh‘qch;ol gtudent

achievement as a functicn of sichool chezacte—liscicw. .

Race Relations

Tahlie 4~1 can be :iescribed iz severzl diZTer=c— ways. . A study of the

columns will shew whe~ =chool des-—<rtors are wzizi=d to each student-measured
- :

outcome. The rows w- ! indiczte =zs relatiza =Zfecr: of edch school variable.
This section will arr=mpt a generzl =sscription of wariables associated with .
good race relatioms. Zince there are multiple messures of race relations,

the focus in this description s an school wariables associlated with more
than one outcom& meas: -». There zmzc @ school nroz=g8s varigbles that predict
"all outcome measzz=zs, Thece are some vardables , tomwever . that have consistent

relationships with several facets= of good race —=lations.

The results im Table 4~1 lead ':0 a descri:sciion of scheols with gooa face,

” . relations., The description below Zzs .based‘on warzables that appear to have
N ¢
positive effects on more thzm one cwitcome varimble. and negative effects on
[ P
=2

O
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none. if face relations is judged by student outcomes, schools with good race
re}atith'have the folldwingAcharacteriétics: |

1. A principal who is efaluated highly Ey the facﬁity. %

2. Teaching and school acti;itiesedesigned tofpromote biracial
association and.respect.

2 © B

3. Support for integration, which is shared and percéived by teachers,

administrators, and students.
‘4. Positive racial attitudes of teachers, which are reported by the

teachers themselves and perceived by students.

3

5. Absence of tension and conflict concerning racial issues and other
social and educational concerns.

6. Warﬁ and friendly interpérsonal relatdionships aﬁong teachers,

students, and parents.

Evaluation of the principal. -This composite (T-15) is primarily
detefminediby_an overall evaluative‘rating of the principal, the description -
of ‘the ﬁfincipgl as supportivé of'both biéck and white teachers and "as a person
of major influence in the school and district. Schools whose principals are

given highiratihgs on this composite by teachers tenduto be described by

s o _ Py
both black and white students as high in fairnmess to students. White

\

students in such schools also tend to be characterizé& by positive personal

o

.racial attitudes, by perceptioﬂ'of positive racilal attitudes on the part of

othersiinAfhe school,andlby relatively extensive interracial contact.

=

~o
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Multiracial teaching. The teacher- compostte labeled multi-ethnic

teaching (T-16) describes variations in the use of multi-ethnic texts, class
discussions on race, intergroup projects, biracial projects, and positively
evaluated:minority history courses. This measure is associated with black
Hlstudents'\hérception of school fairness and with white students' racial
. attitudes. This finding is consistent with results in elementary schools,
and strengthens the conclusion that integrated schooling is improved by a
positive approach to multiracial teaching.
o Of the school characteristics associated,with race relations,_instructional
practices are perhaps.the nost susceotible to control and'planning. The
results for both elementary andmhigh schools indicate that it is possible:to
design instructional practices-to‘promofe good race relations;' These practicesb
include the choice of instructional_nateriall” text material with uulti-ethnic
content is consistently related to positive outcomes. The practices also
include deliberate efforts to involve black and wvhite students interactively,
" and to incorporaté'racialftopics and facial.issues into instructional activities.
;EIn several instances; teachérs'fevaluations of.ongoing school_prograns
‘as helpful to race relations are related to positive outcomes; The' school
services composite (T—l7) includes guidance counselors, social workers, and
teacher aildes. Evaluations of these programs by teachers as helpful to race -

‘-

relations 1s associated with schéol fairness as reported by_both black and

.

,

white'students and with.racial attitude,'racialacontact, and perceived L
‘school racial attitudes as reported by white students. " Note that the’

principals evaluation of the, adequacy of these services is related to’

P
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several outcomes in the opposite direction. The pﬁgncipals evaluated these
. ' ' # B ' :
‘programs with regard to-ove;gl} adequacy, rather than with specific regard to

helpfulness for racé ;elations. .Human-relations programs include programs
for pérent-student contact,,interg:oupﬁrelations programs for teachers, and
intergroup-relatioﬁs programs for students, . The helpfulness of these
programs for'racg_relations as evaluated by teachers (T-18) and guidance
counselors (C-12) is associated with positive attitudinal oﬁfﬁomes for white
"students. . A |

Support for integratipn; When teachers report support for integrafion (T-2),.

A - , . ,
white students express positive racial attitudes, report a relatively high level

£

of volﬁntary iacial;contact; and\berceive the school to be characterized by'
positive racial atiiggdeé. ‘Two kinds of relationship are reflected ia these
results. In $pme”instanéeé;uteacher and student ‘measures may be éonsidexsf

to Eé,separate measurgs>of the same variable. Specifically, teacher—fepofted

v

support for integration and §tudent-reportEd school racial attitude

méésure’ghe degree to which.people in ‘the éghooi 11ké racial'inﬁegration.
Similarly;‘teacher-répor;ed shppp:t for integration inéludeé’as a component
the;deéree to which students_like integratibh; student racial attitude and

racial contactfdéscribe the same variable in differentlﬁords and ffom a

-

diffefeﬁt pérspectiQe; Thesé’results'give crédence-to two propositions: that
the measuring inst:umgnts_afe valid and that there exist variarions in teacher
ﬁnd stﬁdent attitu&es that’aré perceptible in shared ways. *

\ Thére are other reéul;s that suggest independent relationships between

supqut for integfation on thg.part of staff members and racial attitudes of

white students. The §upport for integration composite ‘has components

135
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descripzive of suppoTt by‘black’and.white teachersaand by the principals. These :
components zre also r=lated to the racial attitudes arid interracial contact;of
white stud=nts. B |

As a zomposite. :he‘principals; report of support for integration (P-2) is

significamntly related only to, racial ¢ontact. However, when one examines the

o

~item5‘making =z the composite, it will‘be noted that principals'fdescription of _‘
:Awhite.teache:s“ and black teachersﬁ support is significantly related to student
racial attizuese; white, teachers' support is related also to.perceiped school

racial, atti=r::2, The composite, however, has three additional components~-

support by tha princxnal the principal's superior, and the schooi superlnten—
dent. The: Iz=tar three components all correlate (nonsignificantly) in a |

negativ& &t:z:zinm.with»student racial attitude and perceived school social;' -
attitudep Thnis pr=sence in the composite.camouflages positibe associations

for teacirsr variables. - v O
T = suzport for integratinn compos1tes are not significantly related to
black scudemt outcome measures. At the- item level, teacher—reported support

by students i= related to schaol fairness as reported by black students.

The Soutiiern Schools study. (NORC 1973) found that. teachers and principals

[

who express;gnsitima racial attitudes haveless preJudiced stuuents. The present

<

_ study afffzms that finding, in a sample that includes non-Southern ag well as

Southern. =chools. Since a rather wide range of background variables were '

controllax, it seems tenable to conclude that the relationship between staff

)

attitudes is.not accounted for by the backgrounds of the schools and students.

A reasonabls wprking'hypothesis is that:®

D]
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- o s
(a) the support for integration provided by sfaff memgers

) T
~ T .. 1is an influential variable, if not the-sole one, in

\ detefmining the attitudes of students; and - //<

(b) the sdhool'itself——through its instruction; Social
a :. - .‘cldmate, and extracurricular activities——is a medium

i for the transmission of that influence.

. )
~+ Racdal attitudes of teachers. Teachers ~racial attitudes (T—l) have a-*

Q.

strong relationship with the racial attitudes and the racial contact of

_white students, The racial attitudes of principals are : also related
positively togthose of white students. The relationships'between racial:

: attitudes of teachdxs and principals to white/é/udents"perc ptions of
. .
school racial attitude suggest that the racia1 attitudes of school

professionals are perceived and - reported with substantial accufacy by - —

‘white students. Moreover, the statements made by teachers and principals

are personal statements of attitudes while the perceptions reported by

§tudents include tension, unfairness, and complaints of favoritism, as
'uwell as the degree to”which'teachers appear ‘to 1like integration. Thus, the
- attitudes of teachers and.principals are  associated with students' perception

of'actions and atmosphere in the school} ' o B “
Teachers (T-1) and counselors' (C%l) racial attitudes are not significantly

related to black studen' ‘Qutcome. measures. Apparentlv,variations in these attitudes
do not‘influence the racial attitudes of_black-students; nor'their perceptions
“‘of racial attitudesﬁof'others.l o : :
. The principals'fracial.attitude composite-(P—l);is.unrelated'to black students'

Y

o~
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race~relations outcomes. However, examination of the items that make 'up the

composite (Appendix B, Table 2) reveals that there s of the component items

have negative‘relationships with black student racial attitude. Specifically,'-
black student racial attitude is negatiVely.related to the principals' statements
that black students and white students are better off in mixed schools (oartial
correlations ‘are - 43 and -.25 for statements about black and white studentnv

e

respectively). ,Moreover, principals ‘racial attitude is negatively related
to black students'fachievement scores. A check Wasimadetto see if,these

' relationships were mediated,by a relationship between principals racial attitudes
.and the distribution of students in academic and nonacademic programs Prin-
cipals :racial attitude is not-related_to the percent.of.black students in
academic.programs, vocational programs, or general programs. The findings
‘regarding principals' racial attituie and race relations.may be summarized as
follows: there is evidence that principals"racial.attitude'is positively

. _associated-with white students; racial attitudes, ﬁhite.students' interracial
contact, and whitc students perception ofcracialiattitudes characterisfic

of the vcnool There is no euidence of such a positive association uith black
'students' outcomes;.indeed-there is some indicationfof a negative association B

for the principals' Opinionrthat-integrated'eduéation ig best for students.

Absence of tension and conflict. When'teachers describe a school atmosphere

‘ifree’of tensicn (T—3),'both black and white students perceive racial attitudes,

s ’
/

"in the school to be positive. White students also report a more positive

/
¥

personal'racial attitude and a greater incidence of voluntary interracial .

contact. . : e "

138



. Student~measured race relations variables are.systematically related to

the kinds and degrees of conflict reported bv principals. Schools characterized‘

'f.by black students .as having positive racial attitudes are marked by lack of

conflict over racial issues (P—4),and instructional change (P-6). Schools that

< .
o A

' black students describe as.-falr are marked by lack of conflict over discipline
(P—3), racial issues (P-4), and instructional- change (P 6). For black students,
positivefracial attitudes, racial contact, and-description of schoolAfairness
are related_to the principal's lack*ofvpersonal conflict between familv,and work
(P¥7§, ‘White students' racial attitudes are related to absence of conflict over
discipline (p-3), racial issues (P-4), and abilitv grouping (P:55, Their per-

ceptions of school racial attitude arerelated;to absence of conflict over

discipline_andvracial issues. ST : .. /ff

- . .o )
Race-relations outcomes based on white student responses are related to

§ teachers' description'of a desegregation process with positive effects-- :
lessening prejudice, increasing learning, and improving schools (T—lZ)

It is always difficult to discern causal patterns in correlational ‘data.
Results regarding absence of tension and conflict are particularly troublesome
ig this regardvbecause many different causalihypotheses'are plausible. ,Eositive :
racial attitudes on the part of students may prodiuce conflitt—free:schools——
and.vice versa. Schools with little conflict mav be perceived by black students
as fair and racially positive because lack of contlict is the stimulus for |

vsuch perceptions, or because fairness and racial equity minimize conflict. The

results show that absence of conflict, positive racial attitudes, and p051tive

. 139
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student response to the school constitute a complex of systematically interrelated

variables. ‘It is a plausible—;but not demonstrated--hypotheslis that interventions
'that improve one will also improve others. '

K

Interpgrsonal relations. The more often relationships involving teachers,

students, and parents are described as warm and open (T-5), the more white _

'students perceive school racial attitudes to be positive and report greater

t

interracial contact; Black students describe such schools as fair to them.

" - Note, however,~that more formal re]ationships are associated with whire student

: achievement; A similar finding was noted in the elementary schools. It appears
.that warm and open interpersonal relations are descriptive of high schools

‘with good race relations, However, more formal interpersonal relations are
'associated with better achievement.. (lhis negative relationship’with-achievement.
was not found in the 1975 data reported later in this chapter ) To try to
:translate these findings into actions poses an obvious dilemma Warm“and

open interpersonal relationships between students and\teachers have positive

effects on-students perceptions of the school’ environment. They are not an.

'unequivocal good, however. It is necessarv to develop'relationships that.are

’
o,

Pconducive to effective learning, and these relationships are not necessarily
marked by closeness. .Warm and open interpersonal relationships suggest that .{ :
both students and teachers give emphasis to social values in the school

'settingr‘ These:values may compete_with academic_values. "They mayzlead, for
example, to lower expectations for‘achievement.‘rThe implication is that:

-positive interpersonal relations may have value in 'a school, but that care

140
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ﬁﬁét be fakgn to assure that ;ﬁey-do»hot supplant acadeﬁic values. . ' ’.
'A;set of analyses was coﬁducﬁed to gxamine whether the presence or
absence of ﬁgfticular scﬁbol prégrams lS'felafed to student outcomes. ~The
results ;ré tabuiated in ép#aadix c. .The majorvconcluéicqs may be summarized
.:as follows.v'The existence of”ﬁiﬁﬁriti histor& and éﬁltuée‘courses is
associated with‘severél-indiéators of goqd rac? relations for bﬁth black
mf‘and white students. There‘§re also pqsitiVe.face—rélatioﬁs ogtéomes asso-
ciafed withje#tréc;rricular p:ogréﬁs,ggared toward ‘minority group participation.
Séveral.ﬁchié§ement—related programs are associated with éés;pivexracen . ’
reiafions outcomes: achiéveméqt gfoﬁping of Classrdoms, special classes for
uqderachieveré,-and ungraded ciasseé. ‘Qﬁ-the other hand,'thefe are sé§eral :
1vafiabl;é whose.absence 1s associated with_positi&é ohtcomeé: Home visito;s,Mﬁri;;_,/;/Q
teacﬁér;aides, remedial ;éadiﬁg, teacher wofkéhopg{r§pdAbiraéial”éd%iéar§ W

e . B s

'cdmmittees... o o T

Background Measures

, s

Daga regarding background variables afe’présented'iu Tables 4-3, 4-4,
. -and 4-5., Table 4-~3 shows the_composition of the SES measureér“'Tablés'4¥4
and 4-5 show the-gofrelétions‘of each background measure with étudent
outcomes and schoél'chéracteriétics respectively. o L

The SES of black students beafs,some relation to student-measured

©
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:race-relations outcomes (Table 4-4), It also has a bearing/on school

: characteristics. The discussion in Chapter 3 suggests that Low SES'black"

elementary school students are likely to be in schools where racial attitudes

<

o

- are poorer and where practices that might improve racial attitudes are

lacking. This pattern is true in high schools as well. - Lower black student

SES is significantly associated with: poorer teachers' racial attitude,

lack of support for - integration, perception by teachers of differences Coe

between black and white students, and absence of multi—racial teaching prac#_ s

/—’/

‘tices. Principals are less likely to evaluate race—relations, instructional
and human—relations programs as- adequate when black.stud&nm SES 1is low.
_These. findings have an important bearing on the often-debazed subject of
schoo’ -effects. There are arguments about. whether schiezol factors or back—

Zrourmd: factors are more important determinants,of edu:ational-outcome. The

fimﬂings in Table 4-5 suggest that the quality of schooling offered black'

~ students 1is related;to theirbsocioeconomic background. .

"The school's racial composition,'the degree to which its community is

urban, and its location in a Southern or non-Southern-state’also have

- Lt )

relationships with school characteristics, as well as with student outcomes.

These relationships call for a careful comparison of partial correlations

‘with zero-order correlatione (Table 4-2), to make sure that practical o
: correlates of student outcomes are not.obscured' In the present case, the
‘ comparison does not lead to a significant change in the description of schools

characterized by good race relations. While a number of relevant correlations

7

become ‘smaller with.correction-for background measures, the pattern of

significant relationships 1s similar.

142
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Table 4-3°
Tepth Grade

Composition of the Socidébonomic Statué Scaiesa
for Black and White Students

Weights

Mother a tHigh school graduate? o ;02 .4

_ Live with;bq;h pareﬁts? .23 -.25

Family newspaper ‘regularly? | ) o =07 ' =z
Family own their hom;s? | | -.09 . =6
Nuﬁber of siblings _ - —.66 - L =03

; " Family income ‘ | .00 0

| Fa;hef's income ‘ . .00 ' '-;00

al9f4 Data
143
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~ Zero-Order Correlations befween Background, Variables and .
Student Race-Relations and Achievement Outcomes: 1974 Data

4

Parceived school
racial attitude

Personal racial
atti;ude

Racial
contact

School
fairness

Achievement

Black

White

Black -

White

Black

White_
Black
‘White

) Black‘
- White

* Significant at .05 level®.
** Significant at .0l level *

lN = 60 schools .

e

i

=
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v

" Table 4~4

Tenth Grade

Black
SES

1

Background Variables

-.19

~.48%%

-.01
‘- . 21
;66

L 48%%

-.07 *~
-.07
.23
.05

White .y . g
SES Black: - Urban
~.36%%  42kk =21
-.03 - -.06 . ~. 38%%
-.09  .27% -.03
18 -020 . .26%
.06 =.25% -.06
R . 36%%
-07 a1 a1
19 -.19 .19
.38%%  _.08. - .25%

L35%% .22 20

.Ndrth/?

South

-.01 |
.15

w16 -
~.38%%

-.03
B RLLEE

-.03.

‘ —0134‘;

-.04
BN §




O 0 N o L W

.10.
1.

12.

13,
14.
15.
16.

17.

18.
19.

20.

. Absence of tension

' Teaching -style (2)

125

Table 4-5

Tenth Grade

Teacher Variables

R N
Teachers' racial attitude

Support for integration

Teachers' job attitude
Interpersopal relations with students

Interpersonal relations among teachers

Interpersonal relatians of principal
School autonomy B

Teacher autonomy -

: Inequality.

-Percelved racial differences
Dééegrggatioﬁ‘irocess
‘TeaChiﬁg stylé [¢H) -
,Teachéﬁ training

Evaluation of principal
bMulti-racial teaching
Evaluation of school services.

Evaluation of human-relatdions program

Evaluation of instructional program

r

* Significant at .05 level
'~ ** Significant at .01 level

1

N = 60 gchuols

Zero-Order Correlations between Background Variables
and School Conditions: 1974 Datal

Background Variaﬁles

By

Black White % z North/
7 SESku " SES - ‘Black. Urban South
SLGkx .03 L 34%% 43%% - 50k%
- 3k .05 -.28% 24 AT
-.28* -120 =17 ~.37%% . 37k%
-.02 =02 -2 110 36w
.03 -.08 .19 ~.02 .02
S -.02 -.04 046 o9 -.27
~-.12 .10 .10 .05 -.16
o4 .04 11 30% - 33
.12 .10 -.07 .09 —.25%
-.07 12 137 -o4 .17
~.34%x 02 ~15  -.07 .14
-.14 .04 -.01 .02 -.06
~-.04 -.08 .03 ~.20 .06
1€ -.18 ,07 .07, ~.04
A3 - -l02 . .23 .09 ~.15
-.38%% .14 -.17 -.58%%  53%%
-.01 14 C 13 .10 -.13
-.20 .04 ~.24 ~.06 -.06
-.06 .02 -.05 TL.19° ~.25%
.12 -.16 . 26% . .01 .

-.07

s
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Table 4-5 (Continuec:’

Tenth Grade

Zero—Order Correlations between Backgmaund Variables

. r, | o . _ o -and School Conditions: 1974 patal
_‘ ' . B T P ’ ‘ Background Variables
. g . ‘ Black  whire - % % .  North/
: . Principal Variaples . SES 3ES ’ Black Urban South
“1. Principal's racial attitude ' . =04 -.03 .32% .23~ 43%x%
i} 2. support for integration , -.11 ~.06" © =17 ~.19 c43%k
3 -3, Absence of conflict: discipline .18 .00 -.03 -.17 .25k
4. Absence of conflict: racial issues . ~ -.2L =09 ,  -.04  ~-.19 .14
5. Absence of conflict: ability grouping .07 .01 a2 .13 - .09
;6, Absence of conflict: instructional change 04 .06 . .07 .00: © .17
7. Absence of principal's personal conflict .11 ~.10 .10 - .04 i;OQ
- .8, School SES -.31 <51 U53%k - 47#x .00
9. Violent behavior ‘ AL .08 .15 CJ50%% T = 47%%
10. ‘Principal's 1nter§ersonal relations .13 h26* -.03 .21 -.16 e
" 11. Inequality : o -.13 ~.08 ~i36%% .03 -21 °
' 13, Principal's job attzrude = .19 12 .09 . =06 .05
. 14. Evaluation of race-relatrions program —:@1** -.13 ‘-.29* ' "—.32* . 35%%
v 15. Evaluation»of instructional prgéram © =.33%% <10 - -.02‘} ;—.20" .02 ..
| 16. 'Evaluation of human-relations program  -.26% ~.03 17 ' -.20 - .02

- 17. Evaluation of services -.12 -.05 -.08 -, 29% .03

- . ' ¢

% Significant at .05 level
- %% Significant at .0l level . Co y

HA. . 1‘Ny= 60. schools
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10.

11..
12.

13.
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Table 4-5 (Continued)

Tenth Grade

: L

_ Zero-Order Correlations between Backgroun@1Variab1es
1974 Data ' : - . '

and School Conditions:

Background Variables

#*#*% Significant-at .0l level
le

3
¢

= 48 schools

i o
v ‘Black  White
. Guidance Counselor Variables v SES SES
Counselors' racial attitude - . .35%  -,03°
Rules and discipline . -1 - 14
Counselor duties I T .15 -.02
Perceived racial differences : .01 - -.04
Evaluation of facilities .18 .33%
Czunseling practices : .00 ~.16
vlnterpersonal relations of principal =.15 -.03
Interpersonal nelations with teachers ~.17 .00
X te;personal_relations: parenta,studehts -.13 . +05
Evaluation of raCe;relations.program L =07 -.10
Eval ation.of'instructional_piogiam .18 . .19,
Evaluation of human-relations program .16 --Q?l
Evaluation of serviees . ' .12 ) -07
*‘Significaqt at .05 ieVei S e

% % - North/

Black Urban . South
21 .20 0 =25
-.14 ~.30% .25
.20 .31% Y
-13 .01 .00
-.23 L 36%. —.34%
A1 .27 ~.30% -
-.03 -.02 .05
-.07 -10 . - .03
.08 =.07 .05
.25 - -.28 -.14
20 .28 T-10 |
.23 .13 -.14

-.08 .21 -.15
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>_significance.test,

: perceptions of black high school students.

129
~ An Analysis of 1975 Data . ' . Pl

The analysis of relationships between school conditions and student

outcomes was repeated using the 1975 data base. There are 21 schools with:

1975 data. They'were_selected from the 1974 sample on the basis of composite
student race—relations:measures.’ EleVen schools were strong in race relations
in_19?4, and ten were weak. Elezen schools were Southern andvten were
non—Southern.'.A description of howhthet1975 sample was selected is presented  .°
in.Chapter 6? A reduced amount of staff data was collected in the 1975 |
survey. In particular, the principal's interview form was omitted.

Tables 4-6 and 4~7 present the partial correlations and zero—order

correlations, respectively, between measures of schooi conditions and measures

of outcomes. This discussion focuses on the light{that-the 1975 data shed

1

dn‘interpretation”of the 1974 data. Since the data basge contained only 21

' schools, there are a few degrees of freedom for establishing new relationships.

a

We say that a 1975 ‘result "confirms" a 1974 result if the coeffictent is_

significantly different from zero in the predicted direction- using a one—tailed

A

-

Inspectionrof.Table 4-6 leads to several conclusions. In 1975, as 1in

-

1974, black student’outcomes are much'lesswélosely associated with measured

school eonditions than are white student outcomes. Unfortunately, the

s

cbnditions most closely related to black student measures in 1974 were.not

retested' these were measures fromfthe principal's interview describing _

1

seriousness and sources Of conflict, within the school. The l975 resulta offer

little guldance to school conditions associated with the attitudes and-

>

!

Achievement measures of both black and white students were poorly

predicted in 1975 as they were in 1974 No relationship involving achievement_

o
g
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measures wag confirmed, by the definition presented previously. There was
*one substantial reversal: Warm and open interpersonal relatiornships

. between teacheggméﬁifgfydenté_ygs positively associaggg;gighgybiggﬂstgdgn;ﬁ

achievement in 1975. 'The.relationship was negative in 1976.

Resﬁlté regardiné white student race—relationé ouf.comes heid up much
better. The measures based on teachers' responses were particularly
successful. Twenéy—three relatiohships ?f tgacher measures with race re; -
lations outcomes were retested._ Fifteen of them were confirmed by tﬁe ,
'definition presented above. Only a few prinéipal énﬁngidance‘counselor—
relationships were refested, and their crbss_year"success was»lgss. There
is one sizeable reversal of a relationship. In the 1975 analysis, the
gripcipals' racial aFtitude (P~1) is negatively felated fo the school racial
attitude-aswperceivéd by white students.: No explanation of this paradoxica;

-

findiné.is readily apparent. )

Tﬁe 1975 analysis gives éu;port to the conciusion from the 1974 data
that white students' attitudes are meaningfully associated with school
conditions. especiélly when school conditionsfa;e_meaSured b% way of aggregated
teachers' repafts. The 1975 analyeis gives'emphasié to the importaﬁge of
teachers’ racialhattitude, support for integration, interpersonal relation-~
~ships betwééﬂ staff and students, an gtmosphere free of tension, a positivél&

functioning érdceaa of desegregation,~and high evaluation 6f the principal

by the teachers. : o, o N . T

k.
(9]]
U‘Y
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Discussion ,

The major findings regarding race relations in high schools may-be

summarized as follous:

22::$>:;l::::=:~:-Akace«relations are- associated with= severaleschool»charac*eristics.rfa~raﬁ
-The most effective school conditions fall into the_following-categories: A
principal who is evaluateo nighly byEthe faculty; teaching nethoos that
emphasize multiracial curriculum material.anu teamwork; support for integration

which is shared by teachers, administrators, and students; positive racial

~

attitude of teachers; absence of tension and conflict concerning racial issues

¢ v

and other social and educational concerns; and warm and open relaticnships:

among teachers, students, and parents.

The racial attitudes and interracial contact of white students is more
‘closely related to school conditions than aré those of black students. The .
black students measure most often associated with school conditions 1is the: -

description of the school.as fair. to tﬁem._ ) ) /‘J

2. Acnievement scores are not closely associated.with school conditions

~ when background conditionslare statistically controlled. -

3. The_socioeconomio'background of black stuaents has a.relationship

. | with characteristics of “schools. - Lower black student SES is'significantly
associated with: poorer\teacners' racial attitude, lack of support for

5integration,-perception by teachere of differences between black and white

. students, absence of multiracial teaching practices, and low evaluation by

. principals of programs of instruction, race’ relations,_and human relations.

Three conclusions seem warranted by way of surmary of the - relationships a

between student outcomes and school;conditions. ‘First, at both the elementary

15¢
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and secondary.level there is clesr evidence of overlap between good race
relations among students and measurable characteristics of the faculty,
fadministration,-curriculum, training programs, and school policy: This
$==:<2::result4itself:isrimportant;»inﬂview—offpastfspeculationsrthat—schoolieffectssiW*:;::F=¥=
cannot be demonstrated apart from those of home and community. The relation-
'ships observed were independent of whether the students were rich or poor;
Northernlor Southern, urban or rural, predominantly black or predominantly
white. / \
| A second coaclusion is that the;relationships include some that‘are
. ¢ susceptible to intervention. They provide guides for the development of
policies and strategies to improve the process of integration. The most
clearly manipulaole procass variables, which_have clear relationships_with
;outcome, are those having to-do with teaching methodsland practices. The use
of multi4ethnic curriculum material; the use of projects and discussions of;
racial issues, the.assignment ot white and black students to work with and
play with one another, a teaching style that de-emphasizes warning and scolding,
an emphasis on child~centered teaching methods, all of these variables predict
indicators of good race relations. They are readily‘arranged by teachers and -
princibals; they can be encouraged by school boards and superintendents; they
can be made important ob3ectives in program development and funding. |
) There are other characteristics of successful integrated schooling that
.can be influenced only slightly less directly The racial attitudes of teachers
are positive signs of good race relations. The racial attitnde'of a school's
staff perhaps cannot be altered by decision or fiat. It'can be improved
however, by selection, by training, and by reinforcement of the behaviors that

1-5r7 ‘ v. L - .<kl'ﬁ
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g0 with positive racial attitude. A climate of interpersonal relations in
which the staff 15 warm and friendly in dealing with students (and perhaps

a bit more formal and professional in'dealing with one another) is suggested

~

:Ejff*“*ff*‘by;the*resﬁffgtééjcnefﬁﬁndﬁciﬁe*to”§666°facem}EIations} "Reduction of conflict
and tension--whether a cause or effect of positive racial attitudes--is’
consistently associated with good race telati9ns.

These ate the.findings'that translate readily into actions. Another
report from the present project<is a Handbock for effective integrated schooling, '
< f which proposes plans of action based on intensive observatiions and interviews
in successful schaols./ But ptincipals, teachets, school boards, and curricular
coﬁmittees can also identify actiOns guided by results that are congruent to
their own school situations.. \
The third conciusion is that the results are notuplagued by the contra-
‘dictions and incompatibilities so often,associated with multivariate outcones.
‘There are a few complexities;-gq be sure; Intetpetsonal relations sometines |
seen most effective.if they are warm and open and; at other{times, if thej‘are
more, formal, .One finding~-~that black student achievement inzhigh schoo;s is
negativeiy related to principals' racial attitudes--can hardly,be made a
basis for conscientious school poiicy. But almost always the;e is no
“contradiction between measurcs: associated with good outcumes for black and
wh1te students or with goodurace relations and good achievement. Based on
. :" the results presented in this chapter, it is possiole to envision“a Erogram

. of actions to improve integration, a program with internal consistency and

without built-in danger of undesi;ed)side effects, g

158
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The issues of correla:ion and causation must be faced. In the next
chapter, we consider the degree to which subsets of the data are consistent

with causal hypothesés. “(The data base 1s too large an1 degrees of freedom

too small for exploration of all plausible causal theories;) =Still, the " " = ~====

data are correlational data, and causation cannot be demonstrated un-

~

ambiguously by using it.- It is always possible, for example, that godd
R b 74
student attitudes cause good faculty attitudes, or that both are caused by

community characteristics. ' oL

Whatever the causal relationships might be, it is important to recognize

that correlation itself has important ﬁolicyfrelated i@glicatidns.- Consistency

-

of direction among.a wide range of indicators of race relations~-obtained

from a variety of sources~-indicates that the multidimensional construct of
race relations is. amenable to treatment in a relatively straightforward way.

P2

It suggests that,it is poésible to describe schools as effective or in-

'_eﬁfective in ferms of race relations, and to identify pattérns of variables

that distinguish one from another. : o

e

— N
o -~

Finally, emﬁirical correlation in itself offers useful guidance for

- —’_/_/_/_,‘f B
decisions. It réveals complexes of variables that covary, and thus feasible .

s

“entry points into the system. It giﬁes guidance to,charac;eristics to be .

P

avoided because they are assocjated with undesirable outcomes. Such guidance
is both valuable and hard to get in education. A system of correlational

results. suth as that obtained in this study, can be a critically iﬁportant

contribution to wise ‘judgments and decisions.

s . . s

'

| i59

Aruitoxt provided by Eic:



Chapter 5 -

Causal Analyses of Student Outcomes

This chapter reports a series of analyses designed to 1dentify causal

g e T T M e e e T e e T e S S

relationships among varlables Student racial attitudes are the outcome

3

variables that are the focus for all the analyses. .The principal questions

are_these: Having demonstrated correlational‘reletionships among process

and outcome, to what degree can we infer causal relationships? Particularly,

what causal relationships between process and outcome variables can be infer-~ °

red?
Chapter 5 begins with a déscription of the methodology and.its rationale.

It then presents and evaluates structural models for the racial attitudes of

" black and white fifth graders. This” discussfon is extended by an analysis of

the racial attitudes of white students, designed especially-to clarifyvthe
causal significance of 1ength~of-time integrated.. The chapter then explores
racial attitudes of black and white tenth graders._ In each_case, a general
model is presented and analyzed. A second high school structural model forv
racial attitndes of black and white students, placing special emphasis on poten~

tially manipulable school proecess-variables, is then considered.

In relating the chapter to others in this report, one should bear in mind

some of its specific features. First, the methodology of causal analysis

places severe constraints on the numoer of variables that. can be analyzed to-

gether (although providing a concomitant enrichment of the relatioth pe that

.can be carefully explored). Moreover, the variables studied must be placed in

a particular structural model. Both the selection of. the variables and the
o . | .

shapes of the models have been judgmental. They were necessarily chosen from

a very large number of gets of variables and postulated causal patterns that



correspggdvdlrectly,to those defined in_other chapters.

»

to interpret variables and measures in the light of the specific information

142 | B

might have been studied. The analyses in this chapter were performed cn the
l974:data base.

Second, the ‘names for variables and measures used in this chapter do not

In _causal wodels,

composite weasures are generated as a part of the total process of analysis.
The particular compos1tes depend on empirical relations among a given set of

weasures- and on hypothesized structural relations. Therefore, it is lmportant

glven in this chapter. A list of variables used, with a key to the symbollsm

- in the diagrams, is appended to this chapter. Composite measures are defined :

by the relationships presented in each diagram, and’ each should be interpreted

with the aid of the’ relevant diagram.

Methods of Analysis

Problems arise in attempting to draw inferences from nonexperimental

design data wheTe a large number of outside factors influence the variables

under conslderation and thesr effects cannot be ruled out on the basis of

®
randomizatlon. Methodologies that allow causal inferences to be made in this

instance have . .been developed for biology and economics but have only recently

D !

been applied to the social sciences.
Causal inference procedures beginAwith stating a verhal theory that is often
depicted as a diagram (path model) making explicit the relationship hypothesized

among'a set of variables’ as well as the causal sequence thought to exist among

()

"them. Once the theory is stated, either verbally or pictorially, it must then be

specified in mathematical language, which in turn permits empirical verification

of the model underlying the theorp, If the data do not confirm the model,_or v;

, 16t
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Fl ‘.’R;
. (-4
more specifically, parts of the model, the model may then be modified in light
.0of known substantive theory and re-examined for goodness of fit. Since this\a

interactive mqdel building and testing approach starts with a substant*ve ﬂodel

.,i,_,trisfribasadfon~the,interpretatlon cf theory,-thevfinalrmodel 1y itself more likely “tio=
yield interpretable results than one-based on strictly exploratory procedures
which are only required t; meet statistical criteria.

In this analysis,iinterpretive,or explanatory path'models were hypothf
esized and tested in an effort to estimate the direct and indirect'determinants
of attitudinal outcomes._ These models were developed for both the black and
.white populations, and the resulting comparisons/across suprpulations lead to N
statements of the differential impartance of variouspredeterminers or "causes.'

Figure 5—1a.presents the general form of the type of models which were

.analyzed in this report. Such models imply that certain characteristics of

/ Background
Variables \
Nested Under
Schools -

S X,

heo |

\/Conditions. Ou‘*comés.

2.9, T2athey N
e’\'\avlo’r ;\' Q?Clal
Attitudes, Attidudes

e*C- XJ

/Charactevistics
[ of Tndividuale
I Nested Uader
Scheools’

-~

o Xa .
N P E

" Fig. 5-la. General form of causal models presented in this report

o

/
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students lead -to teachers':and principal's attitudes, which in turn affect

attitudes of the students. The r3sult of applying path analysis techniques

to such a prlor? logical models is a statement about the relative importance of

. ." _background va varlables (e 8.5 SES) and medlatlng school conditions (e Y- teachers

" racial attitudes) in determining student racial attitudes. .
Flgure 5~1b presents the more specific pictorial representatlon of a
causal model, indicating the types of variables involved as well as their hypo-

thesized relationships. Arrows going in one direction specify the direction

of causality. Arrows between tvo'variables going in both directions, as. between

xland X., signify that one is unable or unwiiling to assume the direction of.
yA . : i

STUDEWNT - .
SES h‘ll —_——— -
by .
PRINCiPaLE! - TEAcnCkS' o { Stuncar
. . . RACiAnL bs) RACIA L by ~ RActAL
5.
R T : ATTITUDE Arrituce | ATTHTUDE
. < B Xs. x A
*, qu5 L
¢ —
. A3 ) STUDENTST |- sTupen s’ ®
; PERCEPTION | biy | PErcEPTION '
OF FRINCIPALS GF TEACHERS |’
y : : T RACIAL RACIAL
) STUDENT : AR i ' | MTTYUOE
ACRICVEMENT bia
Xq N

Fig. 5-1b. iA‘more specific causal medel

causality. Path coefficients (b j) will be estimated for one—directional arrows,

‘while‘correlations,"r’ (no causal relationships) will be estimated fur two-

r 13’
way arrows. The path coefficients are analogous to partial regression coefficients,
and they will.be so scaled that their relative size is proportional to_thei{ e
importance as a determinant. Succeeding figures will have the estimated path co-:

efficients_placed~on their appropriate arrows..' . e

El
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.

The relatlve size of any given path coefficient bi , may be 1nterpreted

as the relatlve .direct influence of the varlable at the tall of thé arrow on
the variable at the head of the same arrow. "Direct" in this sense is defined

as the irfiuence which remains after all other independent variables in the

causal equation have been _controlled. The total causal effect of one variable
on zmother may have two estimable components: the direct effect, i.e., unmediated
by :my intervening variables; and the indirect effect which, of. course, takes

“

into.consideration cne or more intervening variables

For example, in Figure 5 lb there are two paths from principal's racial

attitudes to students' racial attitudes. The direct_effect of,principal’s

" racial attitudes is est1mated by the path coeffic1ent,b73,which is associated

with the 51ng1e difect path. The 1ndirect effect of principal s racial atti-
+tudes om,students' racial attitudes is the product (b53) . (b75). That is, the

products of the remalnlng oné-way path from principal s rac1a1 attituae to
7

students racial attitude yleld the 1nd1rect effects. The total hypothesized

.

o~

).

principal effects on students' racial attitudes is then simply -3 + (b53) . (b75

Tables of thelhypothesized direct an& indirect effects'of'each explanatory

o
- ~

variable on its'respective dependent variables accompany each-pictorial “diagram.

o ) v . .
There are a number of methods for estimating the path coefficients, but .

’ ’ 1"
the maximum llkellhood estimation. procedures used iu\uoreskog s Lisrel madel.

(1972) 1is generally con51dered optimal since it provides simultaneous estimation \

)
3

of all parameterSn(path coerficlents) 4s well”as an overalivgoodness—og—fit
X

tast. More 1mportantly, it allows'the slmultaneous estimation of "causal"
. A ]

s

relationships hetween construéts-of unmeasuredqvariab?es. That is, when we have

N
£
3

~-multiple measures of some construct(s), we can gef a '"pure'' or error-free

estimate.o£~this construct, as well as’ its "causal" relatioriship with other °
,variables and constructs in the system:~ ~

o < ~ . T . '
o . ¢ . <
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For example, rather than use by itself any one of the error-prcne observed
measures to be .a proxy. for .a concept such as SES, we can elect to make use of

ali.gﬁé ihfqtmation (e.g., father's education and/or oqcppétion, mother's edu-
\ - cation, etc.) aQaiIéble iﬁ estimgping.a singlé compoéiﬁe caagtfﬁct caiied SEéf
Such composife constructs are siﬁiiar to ﬁactor"$Cores;'but arejnot subject’#o
the esbimation,efrors,involved in computing fagtér.scopes frem.pbseryed(ﬁeasﬁres.’
One”can'think of ;he étfugtufal or path éoeffiéieﬁts Which/estimate fhe cﬁqsal_.

~ effect of one construct on another as being cofrectéd for attenuation whefe-the
correction factor is more closely akin to the commurality than to the reliability.™
Thus,.thrpugh the use of the Lisrel model, we can minimize the dilutioh effects

' of méasurement error through, the use of unmeasured variables. . Furthermore, . the
structural model approach leads to the formulation of these constructs or com-

posite variables on both a rational and a statistical basis.  Since the maximum
likelihood estimation procedure is simultaneous, -all information available is'

u%edﬁin their estimation.
, . s

' Causal Analyses of Elementary Scﬁool.Daéa

Three-separaté structural models of fifth grade détadwere analyzed. The
first examines effects of SES, achievement, and the racial attitudes of ‘teachers

o

" and principals on the,racial’attitudes_of black and white.stuaents.d The second
: . _ N i . o

v — e !
‘

examines effects of SES differences, achievement differences, time intégrated,
o . : o . ; : | .

l

o . . . ” .
school climate, and teachipg.styleu The third model looks atiracial attitudes

of black and ﬁhite~stpdents combined, with special emphasis'bd effects of racial
N : . . \ . .

contact practices.and classroom race relations.
' ' ' T 1

:“’Hodel'I.‘ Effects of SES, Achievement, and Racial Attitudes of Teachers and Principals

I

Figures 5-2a and 5-2b present the results of solving the structural equa-~
‘tions underlying the hypothesized cauéal'modelefof black and white students
e e S

Aruitoxt provided by Eic:
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respectively. - Given this hypothesized model, maximum likelihpod-estimétion

procedures were used to generate a unique-population varilance-covariance matrix
which, in the maximum likelihood sensc, maximized’the-likelihood of /the observed

-~————— varjance-covariance matrix. The resulting path coefficients were rescaled -

t.

(standardized) for ease of interpretation.  Relative sizes of path coefficierts
_ | _ ) g ) A |
. Within samples can be compared and contrasted. However, comparzfon of the'absolute

size of corresponaing standardized path coefficients across sub opulations shoulc haiu’
be interp*eted cautiously unless the variances (true variances/ “in-the case of
unmeasured variables) are approximately the same (Schoenberg% l972) Thus, all
conclusions cencerning differences in magnitude of courses hased on comparing.

UZ _

Y absolute.siies of path'coefficients-across subpopulations 111 only be made if

the variances are relatively the same.

.In’Figures 5-2a and 5-2b the circles represent unmeasured or "true" vari-

. . . Y
ables (c0nstructs) and the rectangles represent observed or fallible variances.

Therefore, in Figurc 2b SES,_achievement, self—percept7on, teachers racial
_ att1tudes, and students racial attitudes are all construcus measured wlthout
2rror. - The squales clustered around: the circles are t7e indicators of that

particular unmeasured variable, construct, or factor (the terminology can be
/ ,
considered synonymous). The/numbers associated with the arrows-going'from the

%3

. unmeasured variable to its 1ndicators may be interpreted as factor loadings. In
a sense, then, path analysis with unmeasured variab es (factors) can be considered

. to. be a combination‘of factor analysis and  multivar ate regression, where both
’ thetfactorsgand the directions of the_regression among factors are fitted accord;-
iné to some underlying theoryt : e “ . ”

Figure 5-2a presents the results_pictor;:lly for the fifth.grade black

‘o

- students. . The school is the' unit of anglysis herg, so the resulting correlations

“

7/

*The., appendix to thiq chapter presents a more coPplete description of
of the measures involved in the models as well in the direction
of scoring.

e N . . e
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~ and regression wéights are based on school means. Inspection of the path dia-

gram‘discIoses that the most reliable indicatoyr of SES for fifth grade black

students is‘Xl, the number of brothers and sisters. Whether or not the child .

a

owns a bicycle (X ) has a considerably smaller‘ldading, .65 vs. .8;;'on the

SES factor. Turning to ligure 5 2b,: the fifth‘grade.white student results,.one
notes that the best indicator of SES is XZ’ whether or not the child owns a
bicycie. The white subpopulation also has a third indicator, whether or not
the family owns its own home, which did not appear for the‘black fifth grade
subpopulation. The SES construct differs for the two racial groups. The/dif—

Y

‘ference appears in the internal structure of the measure as well as in its rela-'

.tionshibs wiLh outside variables. For example, black”student‘SES has a propor-

9

tionately greater effect on reported intentions ‘of going to college than it has
‘on self-perception White student SES plays just the reverse role for fifth

graders. That is, for white students,_SES has a much greater impact on self-

'perception than on college-going plans. The reader will note that self-percep-

°

" “black and white students respectively. The term “true,

tion is measured by a single“item for blacks, having ‘to do with whether they

think they '"can do things as well as other students." The remaining self-percep—

ﬂtion items have to do with whether they are satisfied with themselves or whether

. they can do their school work as well as Others§ both of these did not cluster -

for black students (unlike white students) .“This indicates a complex or com-

partmentalized self-concept in the case of the black fifth graders.

e ~

" The "true" correlation between SES and achievement is ~.51 and - 6l for

" of cours”, indicates

the}re]ationship between SES and achievement’when the errors of measurement are
R ‘\) . .

removed throiugh the use of multiple indicators for each of the two constructs.

N

‘g . : “1 69 N

Sergy
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/. Tt is also interesting to note the achievement factOr has a similar loading
nattern for‘black"and nhite students. That is, in both groups, the most
reliable measure of achievement is the test measuring basic concepts, although
for black students it 1is a proportionately more reliable indicator of achieve-
ment. It should be remembered here thatlthe factor patterns for the unmeasured
variables, SES, achievement, etc. are not solved for independently'of their
relationships with other variables in thc system. That is, all information’

o

available is used in the maximum likelihood simultaneous solution, and there—

“

fore the obtained loadings reflect the "best fitting" using all the information
simultaneously. | |
. | Another salient difference between the two groups-is' the proportionately>
greater effect- of measured achievement on college—going-intentions for white
students (-.58 for white vs. -.20 for black students). It would seem that SES
is a primary determinant of college—goinv plans for black studento while measured
achievement is more important for white students. This difference may reflect
.:, a realistic appraisal by the black child of his family s willingness and ability
td,provide-the-money'required to attend college. .
| Tables 5-2a and. 5~2b .for black and white students, respectively, give .
complete summary of the direct, indirect, and total effects (total = indirect +
direct) of each hypothesizad explanatory variable on the respective dependent
"v:riables; ThlS is a necessary supplement to the path diagram Slnce the total
and indirect effects are not directly zvailable (i.e., without further compu~'
tation) from the path diagram. |
Inspection of Tables 5~2a and 5- Zb reveals the two largest total'effects on_
‘self~perception for black students to be SES (.39) and percent of black students in
the school (-.15).. In other words, the higher the famlly SEJ and the greater<the

percentage of black students, the more positive the self-concept of black students.

170 .
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/-For thte studenté, self-coﬁcept'is relatively.independent of ihgrpercentagevbf
bl#ck.students, but, is primarily a function of SES and t» some deg;ee~of the
perceiVéd principal's éhd teachers' récial gttitude.' That is, high SES black
étu_dents, like whice'studencé, cénd toward a positive. self-concept y2t per-
ceive the princiﬁal as rac%ally biased,

The'pesults presented in Tables 5-~2a and 5-2b with respect td the deter;
minan£é°bf @ollegg-going intentioné were discussed earlier in reference to the
p#th diagram. We the:eEQre proceed hqw to evaluéting the hyﬁ@zhesized deter-
.minants bf the teache;s' ﬁercépti&n of the're}ati&e extent of discipline problems
~ in the two subfopulations. The negaéiQe éorréiation,(~.345.between white SES
'and £he propértidnibf bléck students wﬁo‘are discipline problems suggests that the
higﬁérvthe white SES level Qithin a schodl,'the moré likely it'isrthat the teaéher
wiliffeel the black students to Se:a_di;cipline problem} A simiiar, although
weakér; relationship holds for the black sample. The'paﬁh coefficient (-.17) in'
the white sample between te;;ﬁér prejudice and proporticn of black students who-
.aré disciﬁline prqplems‘sﬁggests that the less prejudicéd teachers consider the
Viblack students to be less of a diséipline.problem. Cbnversely, tﬂe interpreta-
tion of tbe‘same path'coefficieﬁt'for the bléck~sample sugges;s (albeif weakly)
that'the léss.prejﬁdiced teachers are more likely than the ragially prejudiced
teachers to coniider thé white students a disciﬁliﬁe problem.

Whiﬁe students' perception of é ﬁrincipal'sbracial attitude is almost in-
‘dependent of the prigcipal'svactual'ratial attitude aﬁd is almést entirely a

' racial attitude, which .

function.of the students' perception of the teachers
in turn appearé to be¢ < function of principal's'racial attitude. That is, the

causal mechanism .cppears to be as follows for white students:

171
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Table 5-2a

Direct and Irdirect Effects on Dependent Variables
by Hypothesized Causes

(Black -~ 5th Grade)

I

¥

) . . : Total Total
» _ ™ Direct Indirect - Hypothesized
Causes” . o : Effects = - Effects Effects
Self-Perception (R =_.45) 
SES . .39 -.00 .39
Achlevement o _“ ' -.10 . - -.10
Prinéipal's Prejudice : . | .00 . ;.00
Teachér's>Prejudice ’ ) - : .00 .00
Perfdrﬁanceito Standards ‘ v - -.01 -.01
Discipline . . - .02 .02
. Student's Perception of . o :
Principal's Racial Attitude =11 - ~.11
Studént's Pefception‘ofcv , o
Teacher's Raclal Attitude L - -.06 ~.06
Percent Black v _ .. =15 - -.15
Coilege—Go No-Go (R = .68) . /
SES. . o .61 - -.07 .54
Achievement | ' - - -.20 .02 -.18
Principal's Prejudice' : ' - . .00 .00
Teacher's Prejudice . o~ T =00 -.00
' Perfor »ance té Standards , — . .01 : .01
Self—Percéption . . ' ~-.19 - _ ~.19
biscipling . - T P . ~.00 ~.00
Student'édiercéptionzgf; - . . B , '
Principal's Racial_Attgguggh“. - : .02 .02
Student'sfﬁérceptioﬁ'of :h _ i
Teacher's'FéciaihAttitudg _ ‘ - .01 -01
.03
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Table 5~2a (Continued)

Direct and Indirect Effects on Dependent Variables
by Hypothesized Causes

(Black

Causes

=~ 5th Grade)
‘Total Total
Direct Indirect. Hypothesized

Effects . - Effects . Effects

Discipline (R = .22)

Student's Perception

_ SES . ~.14 - o~ b
Priﬁcipai's Prejudice ~.12 .06 | ~.06
Teaéherfs Prejudice W14 - . S P

“ Student's.Perception of Priﬁcipél's Racial Attitude : .59)
SES o - 03 .03
Principal?s‘Prejudicé .01 .04 | .05
Teacher's Prejudice -~ =02 ~.02° .
Performance to Standards .01 .05 . . 06 7
Discipiipe ' - ~.J6 -.06 —.22
Student's Perception of I - o % o
‘Teacher's .Racial Attitude- .52 - - " .52

SES

‘Principal's Prejudice _

Teacher's Prejudice

Performance to Standards

Dlscipline a ©

of Teacher's Racial Attitude (R = ,14)

- 02 T o2

- ' .02 S ,02
.02 ‘ - ' /.02
.09 _ - .09

=11 . - /[=.11

Discuss Race (R = .59)

Principal's Prejudice

- =25, ~.25

Teacher's Prejudice ‘ -.00 B - ~.60

Performance to Standards -.03 - . ~.03
Teacher Asking Questions (R = .09) s .-°

‘Achievément - | .09 - - .09
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Table 5-Za (Continued)

Direct and Indirect Effects on Dependent Varieb]es
by Hypothesized Causes

(Black - 5th Gradé)

_ Total - ‘Total
| - Direct | Indirect Hypothesized
Causes ‘ . - Effects" Effects . Effects

Racial Attitudes (R = .48)

. SES A P -1 ~.25
Achievement T . -.02 . .02 R .00
Principalfs Prejﬁdice o .00 .08 k .08

_Teacher's Prejudice |, : .19 .04 . .23
Performance to Standards o .18- .02 ' .20
Self-~ Perception . . _ - .28 - B -.28
Dlscipline . i - ‘ -.01 -.01
Student.'s Perception of ' B ' : »
Principal's Racial AEtitude : - .03 . .03
Student's Perceptlon of _ ‘ - ) . ‘
Teacher s Racial Attitude. - . T .02 .02
Dlscuss Race . : - =.07 _ - o -.07

‘ Teacher Asking_Questions . ~.06 ' - . s -.06

“Perceﬁt Black ~-.13 i .04 v -.09

174
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( ~ | Tatle 5
. ' ' Direct and Indirect Effects on Dependent Variables

by Hypothesized Causes

(White - 5th Grade)

1 . *

V///' . Total B Total |
) . S ~ Direct Indirect Hyrothesized..
Causes . Effects . Effects Effects-
Self-Pércegt;on (R = .69) °
SES e .60 .02 .62
_Achievement N | .07 - Lo . .07
-?riﬁcipai's Pféjudice ’ - .00 ‘ .00
Teacher's Prejudice \ j; ' ~.03 - ; -.03
Performance to Staﬁdards{ ' 13 -.OZQ .02
Discivl‘ne ' ' ' - —.02 - -.02
v Student's Percept;on of ) o o i . ‘
Principal's Racial Attitude _ .11 - SR &
y Student's Perception of . _ ' - : ) e
Teacher's Racial Attitude -~ - .07 .07 N
Percent Black . . 7.025,  U 3v —:02.
College-Go No-Go (R = .66)
SES . T s 19 s 7
‘Achievement . -.58 ..02° . -.56
v " Principal's Prejudice o - d—,OO . -.00
' ‘Teacher's Prejudice - o - -.01 T -.01
Performance to Staﬁdards. - ' ...05 _ _ .05
\ " Self-Percepticn ' S .32 .- .32
" Discipline : . ~.01 ~.01
Student's Perception of. > . ' ) .
Principal's Racial Attitude - - .04 .04
Student's Ferception of _ ° - .. o
Teache»'s Racial Attitude S - .02 .02

Percent Black *o - =01 _ -.01

175
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Table 5-2b (Continued) S

Direct and Indirect Effects on Dependent Variables
by Hypothesized Causes

(White - 5th. Grade)

Total

‘ ‘ Total
Dir€@t:: . Indirect Hypothesized
" Causes Effe?tS' "7 Effects . Effects
Discigline (R = .37) i
o | .34 - -.36
.X'Pfincipal'é Pre,:.dice - . ’ - .00 -.07 -.07
» Teacher's Prejudice -.17 “. - - 17

’ Principal s ‘Pre;.

Student s Perception of Principal s Racial Attitude (R __,765

./.

SES

Teacher s -Prejudice

- Performance to atandards

-

_ SES

Discipline
Student's Perception of

Teacﬂer s Racial Attitude

4

\

Princiﬁ@l's:Prejudice
Teacher 8 Prejudice
Performance to Standards‘
Disciplihe -

/s

Principal“s PreJudice
Teacher' s PreJudice

Performance to Standards

1

,
Achievement .

| - 07 © .07
i ce -‘/—.13 A —-:12‘ —”.25‘ ) ! .
- -.30 -.30 C

14 .03 . 7 .17

: ~.04 =16 v -.20.
.65 ,= .65

t : Student s Percgption ofﬂTeacheriS'Racial-Attitude (R = .37} 5

T - - .08 - o8

= -.19 ~.19

-.52 .04 48 7 .
g .05 - .05
- 24' - ~-.24
Discuss Race (R 063)
| - S -l25 ~.25
. --62 : - -.62
o022 - .02
Teacher“AskingFQuestions (R = .26)' ;
S .26 - .26
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Table 5-2b (Continued), : 7

Direct and Indirect Effects on Depehdent Variables
by Hypothesized Causes

(White - 5th Grade)

Total - , ”r'Totél . _
' L Direct Indirect Hypothesized . o
‘ Caus%s , Effect§;  Effects . “Effegts o e
) 'f’ o . R ~ Racial Atfitudes.(R = .64) ' ' '-,f/ _ *
T gEs .04 -.08 a2/
Aghie#ement'_ I N .14 -.06 .08 / _
- Principal's ?rejudi&é . a ©..00 . A_,17 o177 - .
Teacher's Prejudice . ~.43 -.00 ‘-;43
Performaﬁce to étandards fﬂ ' 6 - jﬁOé : ‘  14
. ‘Self—Peréeption - f -.13 - -.13
. . Discipline a - .00 .00
- ..Student's Peigeption of B : . .
Principal's Racial Attitude - -.01 s =01
,.Student’s Perception of .
' Teacher's Racial Attitude : - -.01 -.01
_ Discuss Race ~i - .13 - - .13
R ‘Teacher Asking Questions - -.18 - ~-.18
Percent Black . o .10 .00 ; ' .10 | -

o e VA o




.That is,'the.white students'
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Ul princioals TERCHERS' . STUDENTS’ StuseNrs’
RACIAL 40 - wreane | _en "} PERCEPTIUN 'y PERCEP Yoy
' : [T Atriruoe OF téacHERS | 7| OF PRINCIPAL
- Arrcrgcu . . o RACIAL RACIAL '
(PREJUDICE) (PR EJuDICE) AtriruoEs | Arritusag Lon

coaR

. . . o
5 . . . .

contact with”the principal is relativel"-minimal
- ?? .. . '

"aqd, as a result, students attribute to the princlpal the -same: views and biases

ERIC

Aruitoxt provided by Eic:

. lined above is that there is no relationship between the bleck fifth graders -'-' g

perception of teachers

© o . .
. .. . -

of the.teachers. There is an impdrtant differeﬁce heré, however; for the black

$

srudents.” The one large difference‘for black students in'tHe causal link out- N

*’
"‘ e By

.racial attitude and the teachers reports "of their racial

L - 4

It would appear ‘that the black fifth graders have°either desensitized
Tee e\ ~ F L

racial views or the teachers percgiveu

5 .. 14

T ~ .

M . A -
LI »

behavior is not consistent with respect to their reported views.. It may’wei&-; T
- - v AP - o

attituda.

themselves to cues of their teachers

be that. the teachers may compeWSate in behavior for their true feeIingscwith'

LAY S

respect to racial integration; It is also interesting to note that: white stu-
’

: N e Y

dents tend to perceive those teachers as raclally biased who report thaL blacks

ﬁ
' .

are not a proportionately greater discipline problem. oonversely, and‘more .

i
understandably, the°black students are somewhat more likely to perceive the

[

teachers racial attitudes &s biased if teachers report -that’ they have a prn— ..
/-

- e

portionately'smaller discipline problem witg the white fifth graders. .
Turning to Tables;5~2a and g~25, we note that in schools'with less pre: Vl :‘ -

judiced teachérs thére is more likely to be discussion of race in~class. Also, - .

E . C e , : - B .
for white fifth gradevrs, there is a positive correlation !(r=.39) between studentel -

. ‘ Lo . !
perceptions of 2 teacher as unbiased and. the frequency with which race is N
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discussed in class. The corresponding correlation for black fifth graders is

.02 indicating that black students do not iink discussions of race with a posi~.

tive perception of their teachers' racial views. Thiscis consistent withpthe

/ ) . “\
earlier finding that’ the determinants of a black fifth grader's perception of

his or her teacher's racial .attitude are different from those of a fifth~grade
white child.  The suggestion here‘seems to be that.black_fifth.graders may be
perceiving'some of the same racial cues as the.whites, with respect to teachers'
racialbattitudes, yet theilr interpretation‘is different.

/

Turning to Figure 5-2b, the relationship between the teachers' self-reports,

7

their racial attitudes, and whether or not teachers feel black students are per~-

forming at grade level is quite high (r = + 52). That is, those teachers whose
self—reports reflect negative attitudes toward 1iv1ng in- integrated neighborhoods,
intermarriage,'etc., also feel that their black students are not performing at

a : “ \ .

gfade-level Interestingly enough, when one examines the same correlation for

the black ; cpulation (Figure 5- 2a) a somewhat similar, although considerably

K more‘attenuated, relationship‘(r = 28) stili holds. That is, those ‘teachers who.

report tha: they have negative attitudes toward'integration,-etc., are also more

likely to feel that the white students are not ge :orming up to grade leve One

@

possible explanation for this.rather consistent result is that,the more prejudiced

teachers may. tend to be more demanding with respect.to-their students' performance

--than thos; teachers with more liberal views witn respect to integration.

]

As reported in Chapter J both ‘teachers' racial attitudes and principals

A'_racial attitudes are correlated with the racial attitudes of white students.

o

k.Howevef when the complete set of background variables is partialed out, the

coy~+inions drop substantially. The path analysis permits a more detailed
aiimin of th°se relationshipsn_ In the context of the set of variables examined
'herw, :¢achers racial attitudes hpve the greatest diiect effect on wh*te students

L . .. B

o e T
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racial-attitudes. Principa;s' racial attitudes have an indirect effect, working

through teachers' racial attitudes. ;
o S b
Inspection of Figure 5-2b and Table 5-2b (white subgroup) indicates that for
X . I : o
white fifth graders by far the greatest detérminant of students’ positive racial
attitudes is the teachers' racial,attitude gb = ,43). That is, the more positiyé
the teachers' self-reported attitude toward!integration, the mor: positive the
_ white fifth graders' attitude toward having black friends, etc. The rather com-
. plex relationships between some of the detefminants of racial attitudes can be
. " - i N
e best understood if we take and diagram a segment of the larger model. Thus, for
white students we have: . ! ¢
’ b‘—.a%/
WHITE - - —
STUDENTS . ) o f ,
SES e b .00/ - - B
\ A BN _ y o | )
' : La : c &.
> ' N : . / . B V -
v pRuucaaA¢§ b=~& TENCHERS by ;%:élﬁus
rbl RAcCIAL - ~RaAciaL : RAC AL
ATTITUD § - ‘;" ATTITQOE ’ ATTITWUDE
a - -
| - o
' . WaarE | : .
I’ STULENTS : . ) o
. Acuievcmenr b =14 ' .
T and for black students we have: ! "
9 . B . .
. BLACK Hb’—iq - -
. -StubenNts | * v ! _ &
¢ SES - : b=.co " - e
Iy / . N - Sspult ORI [
T / y==39 } TR ’ o o l
.._. . ) . . . .a’;. T — - T_. . _ . R ) N B\./\_Lli,
L _ R Hﬂﬁé_ _4“?R|Ncnan>‘ N TCnguL«s bo.1q | StUDENTS
. e c:=S] Raciar 2 RaciaL . RACINL,
R I L /‘J‘A””ubg | —s— TATriruwoe A PTITUDE
) S . o R | PRSI —— . ) ) :

STUDCENTS
ACHIEVEMANT

s . o . — e r"“‘" o ’ ?
e "/_:‘_,_:__,/ . —_— g ) : ] rl ) . .
e E T BLAcik _ ‘ - : Cd - :

FRIC_.— = 1 o ygg e

R
s
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A compzrison of the above two models suggests that although principals have
essentially no direct effect on student racial attitudes, they have a relatively
.large indirect effect on the students' racial attitudes working through the

" teachers. Since this indirect effect of principals appears to be particularly im-
. portant for white student racial .attitudes, 1t would seem necessary to further ex-

"plere the correlates of the principalfs racial attitude; The diagrams for bla%k
and white students aboye suggest that the SES of white students has little to dp
fwith principal's racial attitude while the SES of a school's Elack stndents does2
That is, the higher" the SES of the black students, the more likely the principal
-1s to have a positive racial attitude. Similarry, the higher the black student

. . achievement, the mcre likely the principal will be to have a positive ‘racial atLi—?"
tude. Whether or not the SES and achievement of black students can be considered -

;! determinants or simply correlates (as we have depicted them) of principal's racial’

attitude, the important peint bare ds that whatever may change the principal's atti-

tude.will in turn.influence_the teachers' and finally the child's attitude. At

least that particular causal¥chain'seems to.provide a reasonable fit to the data
- for vhite fifth graders.

Consistent with our eariier discussion of the determinants of black fifth

graders' perception of the teachers- racial attltude, there also seems to be

o <
. .-

1ittle in the present model to explain black fifth graders racial attitudes.j‘
. o ae T
i -~ Teachers ' preJudice seems .to have a moderate inverse ‘effect on black student

_.,—/—"

racialuattitudesf: That iO black fifth graders ‘who would like to ‘have friends

of another race tend to have teachers with negative racial attitudes. What
LR does appear to be clear here.is that black and white fifth grade students do not
ar s . : . . . .
‘seem to react ir the same way to their teachers' self-reported attitudes. This
" ) - " v

¢

result appears to be consistent with the fact pointed out earlier, that black

R 181
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and white students in the fifth grade, for the most part, do not have similar
perceptions of their teachers ;racial attitudes.

| However, one deteruinant of racial attitudes that seems to have a consistent
end a rather interesting effect on'students racial attitudes is the students
self-perceptions. Regardless of whether studeats are black or white, the more
positive their feelings about theuselves, the less_likely they are to wish to ;
have frierds of another race. This relationship is considerably stronger for

black than for white students (-.28 vsl -.13), and may be simply an expression
. of black self-awareness. The effect,oﬁ-whether or not black students "perform

>

. up to standards"'also has an impactiéh white racial views . That is, the more

likely it is that blaclk students are perceived as not meeting standards (by the

B

vteachers) the more negative the white fifth graders' racial attitudes. Interest-

ingly enough black fifth graders also are more likely to wish "to have tgre

friends of -another race” if that race is performing up to the teacher s expectations.
Y : The reader will note that for the white sample, there are three indicators

of racial attitudes' "would you like more friends of a'different race' (ylG)’

"are you afraid of teachers of a different race" (yll), and the question of— U

e T

whether... 'color has anything to, do with. smaftness" (ylZ) The three indicators
€O ¥ .

- ne

did clusterfsomewhat for_whites, but'there was iittle interrelationship for black

students. This appears to indicate that for black students. whether or notvthey
would like motre friends of a different race has 1dctle to do with whether or not

they feel color has anything to do with smartness \ylz) or whether they are

7/

). For whi e students, whether or
v

"afraid" of a teacher of the opposite race (]11

" not they would like to have a friend of the opposite race is, tied to some extent

>

‘to whether or not- they. feel "color has 7othing to do with sma;tness and to a

.';u

-lesser extent;'fgur of teachers of the opposlte race. As with self-concept, it

i : ’ . K : : v
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appears that black students’ ragial attitudes are rather .complex anl possibl,

compartmentalized.
Model II. Effects ngBiack—White SES and Aehievement'Differences, Length-of- ‘ sy
Time Integrated, School Climate, and‘Teaehingistxle -

The . following analysis consider . several variables that were not analyzed

o

previously, but that have been pos. -V to have a causal cffect on racial
attitude. They are, specifically, similarity or white and »lack students in
SES and achievement and length-of-time integrated.

White fifthAg;aders; As inspeciion of the one-way arrows in Figure 5-3a

indicates,_we have postulated that Black—white 8ES differences‘are prior to
achievement‘differenees. " Poth SES and achievoment diffetences are;cnnsidered

prior to (1) teacherwbarent‘elimate,_(2) teééhing style, and (3) white tacial

attitudes. Time integrated is prior to.ciimate, teaching styie,jand ?Eitefzggigl,,x~’fff’

attitudes. . Climate and teaching styles areﬂg;igr,only“to white racial atticnda.

e

e

» L I . .
- The ingiggtarévof”SES’End achievement were relatively reliab.: gor diffevence -

scores as were the thiree achievement difference scores. The lowest reliabiiity
was for the number of siblinge (.62)2 = ,38, and the highest was the achievement
difference indicator, basic concepts (.89)2 = ;79; The standardized path coef-

ficient indicating the effect of SES differences on achievement differenées is

v
.

. . % .
relatively large, b = .44. dowever, more interesting relationships were found
in the corzt‘ationq between SES dL ferenc;s, achievement differences, -and the
* length of time the]séhool has been integrated. Tﬁat.is, the correlation between

. white—black‘SES diffetences,and»time integrated 1s r = .28, indicaiing that the
: A 4 . R .

«

longer the school ie integrated the smaller the white-black SES‘Hifferential%

hd y N . - » /

~ a

1
< For some itens ‘the coding of the Bcales wag often in the reverse direction from
what one mlgnt normally expect. Raguis
K interpretation 1is not always consdi:*

z.0f this, the reader may feel that the -«
with the sign of the path coefficient or
correlation under study.  %the rzadw: ey satisfy himgelf as to the correctness of
the»interggetetion by exasiiuing the atem scale codings in the appendix to Chapter 5.

ERIC =~ = 183
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There may be:a selection factor operating: That is, either the high SES whites

or the low SES blacks are moving to‘dirferent schools. Another possibility is

'that‘achOOISOWith relatively homogeneous student bcpulations integrated earlier.

A similar but smaller'relationship is‘fonnd between achievement differences and

length of time integrated.(r = .15). The longer the school is integrated, the

smaller the difference between black and white'achievement. If one forgets the

SES'relationship, a "happy" intexpretation of this would be that the longer

'blacks are in anlintegrated school; the more likely their achievemént scores

will abproach that of the whites. However, considering the relationship betwegg//,;:
] [

SES d1fferences and achievement d1fferences and lengtheoffintegration, a more

//

s - likely explanation is tgat,SES~diff€rences mediate tne relationship between
/;ﬁ_ﬁ,,,achieVEment differences and time integrated. |
| Inspection of the determinants of climate as measured by warmth of :iacher- .
parent contact indicatea'that, hoidigg constant'academic achierement, the greater .
v _the'mnite—black SES difi-rence, the less the warmth of teacher-parent contact.
’ - Conversely, the greater the whiteablack achievement differences; in.the absence

7

‘of SES differenucs, the greater the parent-teacher contact. In summary, one

w

would have to say that white-black differences in SES are somewhat more imgor-
o ) tant than achlfrfmenc differences in influencing parent -teacher contact. This
ccnclusion is ju~itified on_the basis of the larger path coefficient for'SES dif-
- ferences'(~.27 vs. .19) as well as the indirect effect of SES differences "work—.
1ng" through achievement d1fferences. (See Table 5- 3a)
The next most,important GEtezminer of climate is 1enéth-of—time~integrated -
~(path coefficient’ﬁ*- 29). That iz, the longer the school is integrated, 1ndepen-

dent of both SES differences and aa“ivfement differences, the greater the warmth

Qf openness of teacher-parent contact.

184 -
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Direct and Indirect Effect for "Would You Like Mure Friends of a Different Race?"

167

Table 5-3a

White Fifth Graders e

P T
_— - T Tor .1 Total
e — Direct Indirect Hypothesized
- Causes Effects Fffects Effects
- Achievement Diffe;ences
Sts Differences :.44 44
Climate
SES Differences T-.27 ’ .08 .19
Achievement Differences . ) ..19 .19
Time Integrated -.29 .29
Tc&éhing:Style
SES Differences .23 . .00 .23
Achiéyement Differences .01 .01
Time Integrated .Oi .01
,  Likes More Friends of Different Race . .
SES Differences ’ .24 .08 .32,
Iime Integrafed .31 - ’ .03 .34
\'\\! 1 _Achievemént Diffe;qpc;s ;11 -.02+ .09 -
- e ting Style .05 .05
| -.11

v-oimate
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rAﬂzgﬂTeachiﬁgJ§E§i;, as depicted by the amcunt of time spent wvarning and
scélding, is\primarily detgrmined by white-black SES differences. ' The greater
the SES differences, the more time the teacher speﬁds warning and scolding.
- Teaching style has a negative relationship with e¢)<mate indicating that
teachers who spand much of their time scoldihg tend to.have less warm and open
‘contacts with parents. Much of the variance in teaching style is uneiplained -
"in° the present model (multipie éorrelation = .24) suggesting that it'mAy be to

a certain extent a personality_trait'that remains relatively unmodified by

v

the gharacteristi&s 6f‘the particular environment.

The primary determinants of white racial attifude in order of importance
are length~of~time integrated, wﬁite-black SES diffefences, ¢limate, and
achié&ement differenFeS.- That is, careful inSpection of the relevant path

coefficients leads to the following conclusions: : s
(1) _The longer *i= ackool is’ integrated, the better the white racial:
attitude. This important relationship does not appear to be
gpurious since SES and achievement differences were controlled.

That is, even though length-of~time integrated is related to
SES and achievemernt differences, as discussed above, when SES
and achievemeut are controlled, length-6f—time Integrated
remains the largest single direct-effect on white racial ..
attitudes. It also has some indirect effect mediated by
climate (see Tablé 5-3a). Thus, the total positive effect
of length of integration (.34) on white raclal attituies
is the most. important contributor to white racial gttitudes.

(2) The greater the white-black achievement differences, the less
Rositive the white's racial attitude. Since results discussed
€arlier show that there is a relationship between white-black
SES differences, length-of-time integrated, and achievement
differences, an alternative submédel might be posed as follows:

Lo

st . __01 ) N -
[ | ok
Time .28 SES .| .44 ] Achievement
integrared ! differences differences

187
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The rasulting path coefficients suggest that the length of
- time a school i: integrated essentially affects achievemeut
ditferences betv:en blacks and whites only through its im-
pact on SES compesition of the school. That is, when one
holds SES differences constant, the path coefficient of
length-of-time 1ntearated on achievement differences is
essentially zero while the SES differences maintain their -
large impact on achievement differemces. The apparent in-
ability ‘of integration to remoye achievement differerces,
except through selective movement of various SES groups,;
should not be too suprising considering the comparativel,
short time that lar~~-scale school integrat.on has been
operating.

(3) The more warm and open the teacher-parent contact, the
 better the white racial attitude. This result is even
more -encouraging since length of time integrated seems

to lead to 1mprovement in teacher—parent contact.

- (4) - Altnough length-of-time integrated has ‘the largest slngle
effect on white racial attitudes, differences between
black-white SES has a relatively large total negative ef-
fect on white racial attitudes (see Tahle 5-3a).. That is,
disparate black-white SES differences in integrated sch.onis
" not only have a substantial direct negati.o effect onr wanite
racial attitudes, but it also has significant indirect ef- o c
fects due to its negative impact on both parent~teacher
relations and achievement. differences, both of which in
turn have an effect on white racial attitudes.

In summéfy Ehén, a school_which could be characterized by having positive

white racial attitudes at the fifth grade would in all probability have (1)

.been inﬁegrated for a relatively longer time, (2) smaller gaps between both

.wﬁfte—black SE§ an& achievement, particularly—SES, aﬁd (3) reletively warm

and open pefent«teacher_contacts; The encouraging finding here is that al-

though white fifth grade récial attitudes are related te white-black SES and

'achievement differences, the most important ueterminant, independent of . T

. ) -2 -
SES and achievement, s length of time 1ntegrated , E . o

ks
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Black fifth graders. 'Inspectign of Figure 5-3b and Table 5~3b indicates

that the black pattern of path coefficients is similar to the white pattern with

one major exception, the relationsnip between time integrated and whether or not

Q

black children would like more friends of a different race. Although the zero-

-order correlation between length-of-time integrated and "1l:ke more friends of

)

a different race" is practically zero (r = 03), the path coefficient (b* = -~.21)
indicates a Significant negative relationship. That the zero~order correlation
is in effect zero, althcugh the explanatory variable takes a la:ge regative

<

weight in the causal equation, is classic evidence!for a suppressor effect.

- Although the interpretation of any'suppressor effect is usually very tenuous,

a tentative hypathesis will bevsuggested here. In general, a suppressor

N _ )
variable subtracts out invalid variance from other explanatory variables with

©

LY

which it is highly corralated. Invalid variance may be understood to mean thaR
variance in other explanatory varia_les which is not correlated with the iependent
variable. In this instance, the length of time the black fifth grader has been
in an integrated school is high' related to black-white SES differences} That

is, the longer the black fifth w-4uer has been in integrated schools,’the greater

tbe likelihood of smalier black-white SES differences. What appears to pe hap~
pening here ic that the portion’ of the blagk-white SES difference which is in

turn related to length-of-time integrated is apparently invalid in explaining

N

black fifth grade racial attitudes and is thus being Subtracted out, as indicdted
» . v,
by the large»negatlve regression coefficient for lengthdof—time integrated .The

question here is, what part of- thefSES differences or, more ]ikely, the ”trapﬁingrs

of SES differences which cannot be expected to disappear with length—of—time

’ A
. T

b, . .
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Table 5-3b » -

Direct and Indirect Effsct for "Would You .o More Fri-nds of Different Race?"

Black Fifth Graders.

Total ’ Total
Direct Indirect Hypothesjzed
Causes Effects Effects Effects

Achievement Differences

SES Differences - o 44 ' . . 4 .
( Climate
SES Differences , : -.19 _ .08 -.11
_ Achievement Differences o019 .19
Time Integiated .| _ ~.29 .29

Teaching Style

SEZ Diffefénces : o . 19 .04 ‘ .23
Achievement Diffegénces ,os" T . .08~

J/Time’IntégraLed | . , T -.30 : -.30°

? | | o %ikes Mcre griends of Different R_?e; .
SES Differences ; - " .31 03 ' . .34 P
Time Integrated | | -.21 04T L
Achievement Différeéces . . 309“;“””_wwﬁrozﬂwﬁujwnuul - .07
- Teaching Style S EEEE S s} )
 Climate B A 05 T

o " . " | . | 1(}1 o : I .'o




integrated are we talking about here? It is these permanent differences in SFS
and their associated differences in life styles which are not "melted"‘ont in
integration and which then have a debilitating effect on black racial attitudés.

o

It is quite possible that a significant part of what is described as black

racial attitudes is simply the autagonism the "have nots" feel for the "haves."
This antagonism, of conrse, is accentuated when SES'differencesiare large. -
IWith this ‘one exception, i.e., "lengtﬁ;0f~time integrated," the rcmainder
of the structural relationships~ioliow§_the Same pattern as the white‘modeluprew -
viously discussed. That is;.differences in €ES and achievement have both direct
and inditect effeacts, through parent-teacher _clafionships, on the black fifth

graders' racial attitudes.

The focus-on achievement differences and SES differe :ces points up policy

.

impl cations not revealed hy thP correlations between schoo] conditions and out~—-

t

comes presented in Chapter 3. Positive racial attitudes are directly affected

by czmilarity of black and white students in SES, for both’black and white stué

. (R 6 e
derts. For white students, achievement differences have a lesser -but .6tiil evi-

- dent direct effecr. It has often been suggested that integration would acrk movre
smoothly if'black and white studen*s of similar background were. cembined in a

sghool. One cannot. Support a policy of school—assignment based on indiwidual
e S
© SES. 'However, ‘school districtO_v-n draw desegregafion plans. to make the . range of -

4 e

SES similar tor black and white stuaants. In particularq districts an avoid th°

4

-
3

: practice, fairly often observed, of combining a preqominantly low SES grouo of

3

black stgdentc with a- nct eabiy higher oES group of white students.

v

Model IIi.~ Time IntegraLed Teaching Prac tices, and Raclal Contact Practices Ry

“Determinants of Racial Attitude" in Elemevtary Sehools - o o

:) Lo
A somewhat different model incorporating length-of—time integrated~ic pre-

o : : o ' .
. sented in Figure 5-3c and Table.5—3c. .The primary outcome variab’e bere is a

<

o ) .. ».I | E :.1..\ | v - | o . . !()2 . »- | . .‘;'. | . 4‘,
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racial attitude scale which includes both black and white responses, equally
weighted in a given school. The objective of this particular model is to yield
further information on the relative influence of length—of-time-integrated as
well as principal s racial attitude on such mediating and/or process variables

as teacher-initiated race relations studies and teacher—initiated'racial contact,

which in their turn may affect student racial attitudes. This path analysis model

was applled to a matrix of partial correlations where percent black, SES, and

-
/

North—South geographic locations were partialed out.

s

/
S It would appear that time integra ed has a significant positive impact on

/6othgteacher~initiated race—relations studies and teacher-initiated racial con-
/ tact.EvIn comparison, principalis racial attitude, holding constant time integra-
ted, has little or no effect on amount of racial contact among students and a
relatively minor effect on teacher-initiated racial-relations studies.

The negative correlations beCWeen time integrated and principal's racial

attitude indicate that the longer the students in the school have been integrated._'

- the better the principal s racial attitude; "’ It should be remembered here that
SES has been held constant in all these relations. It is particularly interesting'
to note that, holding other things constant, racial contact——as defined by working
with and/or playing on a team with members of another race--is a far more important
determiner of racial attitude at a given school (b = .42) than are the more
passive classroom racial discussions and interrace class activities that define
the construct classroon race relations.. It would seem that the active coopera~ " -
tion 1nvolved in teamwork activities is a. powerful determiner of,good race rela—'l
tions. The question may arise here about the relatively small impact the prin- -
_:cipal has ‘on the various mediating and outcome variables. But .one should remember

tha SES has- been held constant and ,much of the principal s racial attitude is

.tied to SES differences, which in turn are nested under race.

«

193.*
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Table 5-3¢

Direct and Indirect Determinants of Fifth Grade Racial Attitudes

# Holding Constant SES, % Black, -and North-South Geographical chation

F

. Total Tdtal

oo Direct Indirect Hypothesized
Causes Effects Effects _ Effects

Classroom Race Relationms (Teacher Initiated)

Time Integrated ~.38 -0 ' -.38

Principal's Racial Attitude .19 ' .19

RPN

Racizl Contacts (Teamwork Projects)

Time Integrated o .36 . _ - .36

Principal's Racial Attitude .02 02

Racial Attitudes

Time Integrated . -.02 L =22 =24
Principal’s Racial Attitude L .00 © .03 .03
Classroom Race Relations ‘ 19 ' i9
(Teacher-initiated) : : : '
Racial Contacts ' | - 42 ' _ -.42

(Teamwork projects)
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The importance of teaching methods designed to foster positive racial

attitudes was' emphasized in the correlational results reported in Chapter 3.

-The path analysis reported_here suggests two hypotheses: (a) that the zffect of

race-relations prO]ectS and teamwork progects is direct and substantial, and (b)

“that the previOusly observed effect of length-of-time Lntegrated is an 1ndirect

one, having a direct impact on teaching practices.

Fifth Grade Summary

The correlations reported in Chapter 3 identif1ed teaching practices that

_emphasize race relations as the school characterlstic most consistently related

to race relations in elementary schools. The path analyses permit examination

of these variables in the context of othervimportantqschool characteristics.
White tiFth graderg racial attitudes appear to be a function of (1) teachers’

racial attitudes, (2)_black-white SES and achievement differences, (3) length-

of~time integrated, and (4)_teaching practices that emphasize racial contact.

We have hypothesized and'fitted a model and subject matter_Where,the principal'a

attitude is antecedent to the teachers' attitudes. A r2asonable argument might

well be presented for teachers' affecting principal’s attitude, or what is more .

. likely, a faedback reciprocal mechanism, It is possible that both of ’ these latten

o N

' models would provide equally good fits to the data. The fact remains, however,

that.the principal'has, within certain limits, control over the ftypes" of teach-

¢

ersihe/she wishes to retain. Thus, if we are looking for the one'manipulable vari-

able which would have an impact on white fifth graders racial attitudes, we
should look at the principal - N ‘ : o Sﬁ”\ﬁf

The longer the school has been integrated the better the white racial atti-

_tude. This important relationship does not appear to be spuriOus since SES and

achievement differences were coutrolled That is, even though length-of-time

\ 196
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a e
integrated is related to biack-white SES and achievement differences, when‘SES
and achieyement are controlied, time integratéd\bas both a large direttvas well.
as indirect-effect on white racial attitudes. Thus, if SES.differences ar= not
vast, it would appear that harmonious racial attitudes may come: about with the
passage of time.

Although the school envirénment (principal and teacher attitudes) saemed

‘to have little ettect on black fifth graders’' attitudes, differences between
their SES and that of the{r white peers does have a considerab e impact on
their racial attitudes. Thecgreater the disparity between black and white
SES,_thevmore‘negative the black racial attitude. .In spite of the importance

of this contextual effect, much of the variance in black fifth grade racial

attitudes was unexplained by the model. Part of this unexplained variance may

be due to (1) the fact that what happens in’the school--that is, teacher-

student interaction--is a small part of the total input to the developmental

process involved in racial attitudes forszACk'stndents anid (2)_since the models

wexe estimated separately for the two subpopulations, no estimates were obtain-

2

ed concerning the reciprocal causation between the two groups. That is, racial

attitudes of white fifth graders, to a certain extent, affect racial attitudes
of black studerts, which then feed back to white students, etc. The fact

remains, however, that there is a large component of white student racial

;

attitudeé which seems to be a function"of teacher racial attitudes. It
\

appears that while the school situation may have considerable impact on the

m_raéialcviews ofuwhite fifth. graders,-black—fifth gruders may*be~primarily - -

.-

influenced by (l) the racial attitudes of other black people, (2) the social
class of their white peers, and (3) other unmeasured variables outside the

“sgchool system. ‘One thing is clear and ‘that is that black racial attitudes

197
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are complex znd appear to have a muiticausal basis which is not necessarily
centered in the school situation. : . e
— -

When the racial attitudes of white and black students are combined into

an index of overall student racial attitude, the effect of teaching practices :

becomes especially evident. Projects requiring interracial teamwdrk and
1nvtruct10n that 1nvolves race relatlons have direct effects on the racial

att;tudex of students.
-,

Causal Analysis of ‘High School Data

Two different sSets of st;uctﬁral models were cbnstructed and analyzed’
for tenth grade data. The first considers SES, achievement,'andithe racial
attitedes of teachers and pfincipals asreeterminants of student raeial'atti-
tudespv The second examinee etfects of schooi climate end teachihg practice,

-

"Model I. TEffects of SES, AchieQement, and Racial Attitudes of Teachers and Principails

P
® “

a

Figures 5~4a and 5—4h present the structural models and their associated
‘path coefficients, while Tables 5-4a and 5-4b present the d{tect.an& indirect
effecte ot the hypothesized expianatory variables for the tenth grade black
and white sub samples. The appendix to Chapter 5 presents a'dengiptioh-df-:
the items used in these structural models. Inspection of the SES factor for
the two races‘(Figures 5-4a end 5-4b) indicates that’fathef’s occupation
(Xl) is a much.leee'reliable indicatqr of SES for black than for white students;'
.Mother's edqcation'(XZ); howeve;,.1swthe'beet'indicator of SES for both black
T and'ﬁﬁItE“EGBphpﬁlatioﬁs; ‘The lack of relationShib'hethehwféthet‘s occupa-
tion and mother's education for rne blatk subsample is not a function of |
lack of varlance since the two populatlons differ trivially with respect to
\varlance. Some alternatlve explanations for this result are that some .

o

black tenth graders (1) give vnrellable reports of their father s occupation,

198 "' B R - ._..__;_.;.\_»_. Lo t
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> "> Table 5-4a - RS
7 R ., :' - . e ¢ ~
.Direct and Indirect Effects on Dependent Variables ’ .
: ' by Hypothesized Causes
L - be (Black - 10th Grade) e .
Total - Total . |
: Direct Indirect Hypothesized
coe Causes - : Effects . Effects Effects

.-

Self-Perception (R = .58)

SES : -.58 - . -.58 -

Achievement - I .06 ° ~ _ .06

Pr1nc1pal s PreJudice | - ~.00 Y =.00

Téacher's Prejudice i - ‘ - .~.00 T -0

‘Performance .to Standards o -0 .00 . -.10

Equality - . % - .00 .00 -
Student's Perception of @ o ‘ ' . -
Principal's Racial Attitude ~.04 . - -.04 .
Student's Perception of i ., : ' ) j . . -
Teacher's Ricial Attitude Y N .01 ) .01

Percent Black ; -.18 - . -.18

Collepge~-Go No-Go (R = .69)

'SES ‘ -.69 - -.05 L -.Th s
Achievemen't . A5 o1 .16 B
Principal's Prejudice . .= -00 ~400
Teacher's Prejudice I - | =00 =00 )
Performenee.to Standards - . -.01 =.01
Self-Perception . S, .09 = 109
Equality . o . . | S tes .00 .00
© Student's Perception of ' i ) ) ’
Principal's Racial Attitude - ‘ -.00 -.00 3
. Student' s Perception of - e " : ' : : - .
- Teacher s Racial Attitude ) - - .00 ; .00 : ‘
Percent Black - - - -.02 | .
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Table 5-~4a (Continued)

Direct and Indirect Effects on Dependent Variables . ;

4)(Biack ~ 10th Grade)

by Hypothesized Causes .

o .

" . o . Total ‘Total
. o o . Direct Indirect Hypothesized
" Causes .- - Effects Effects Effects
Equality (R .= .04)
SES 02 2 L .02
Principal's Prejudice .04 ~-.00 .04
Teacher's Prejudice ~-.01 L= N
Student's Perception. of Princigdl's_Racial Atcitude,zR‘=~;30)
. SES - - . -.00 -.00
~Principal's Prejudice .12 .01 . .13
:Teacher s PreJudlce v - .08 .08 .
Performance to- Standards - 05 -.04 - -.09 -
* Equality - =32 .03 -.09
»Student's Perception- of ‘ : . B
-.22 - - - -.22

i Teacher's Racial Attitude .

-

*"" Student's Perception of Teacher's Racial Attitude: (R = . 45)

SES - ., . s B -.00 ~.00

Prircipal’ s PreJudlce - =08 - . —-.08

" Teacher's PreJudlce $~.35 .00 ~.35

Performance to Standards 17 Co- - .17

Equaliry -.12 ¢, . .= e : -.12
Discuss Race (R = .63)

: Principal's Prejudice S T ~s -.15

Teacher's Prejudice; . ~.66 ' -~ -.66

~.19 - - -.19

. Performance to Standards

s . [
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P - s Table 5~4a (Continued) ?
.;‘, l
- Direct and I1d1rect Effects . on Dependent Variables
“_ ; . ;;- by Hypothafized Causes - ’
. - 7 - <«(Black - lOth Grade)
. ' < .. 7 Total Total
X ) . - : - Direct = .  Indirect Hypothesized
Causes _ L 4 , Effects Effects Effects
.. x : ] . ‘ o
N b Teacher Asking Questions (R =.27)
T A - A
_Achievement - - ,, =27 - -.27
: : T | . . ? .
© 2w 07 Y7 Racial Attitudes (R = ".58). ’

.o sEs T -3 a0 -
Achleyévent - , . . - s T Uese e
‘Principalls Prejudice ., = .00 7 -0 - L. 00 °
Teacher!§ Prejudice. ° .49 . -.05 44 i
~Performance to Standards ‘ . .23 -.03 .. .20
‘Self—Perception ! .19 : - W19 o
'Equality . S - Y 00 ~ .00

v n - «f :
© Student's Perception of . ' " ) - R o
Principal's Racial -Attitude ° - -.01 ~.01
? Student s PPLception of = o ; . ‘
Teacher's Racial &btatude o = - .0a. . ' .00
Dlscuss Race I AL S : .‘“, . .07 . - . 397
. Teacher Asking Questions - e . =14 - ‘—.lﬁ /// ;
“"Percent .Black - s T T ~.03 ~.29 -
. - - K ; ‘ ’
° N e S
\ > ..) ¢ A "
° £ \q‘v\'. 7 N ’ T .
/:‘ (..). _‘_T "/ % Lu
x;f
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Table 3-4b
. -t
;\ " Direct and Indirect Effects on Dependént Varlables
- - by Hypothe31zed Causes
) (White - 10th Grade) .
' Total Total ..
L s s Direct indirect - Hypothesized
. ‘Causes . . . . ©  Effects Effects Effects
: . : Self;Perception (R = .62)
ses . T : -.10 - C -1
--Achievement : ?ﬁ L. =49 o= =.49
" Principal's PreJudice e . 01 *.01 }
- - Teacher)s Prejudice . RS - e ~.01 ) -01
Performance to Standards. o -.02 " -.05 . =.07
Equality : - .05 .05
Student's Perception of . , h ) ‘ ’
Principal's Racial Attitude ‘ W24 - \ .24
. _ R . R ‘
Student's Perception of ’ . . <
Teacher's Racial Attitude . C- 04 - -7 .04
Percent Black o -.28 - T -.28
}. . College-Go No-Go (R = .76) .
- . o Y R \ :
SES : - Y -.39 -.04 -.43
AY - . . .
Achievement - ) ’ =22 ) -.16° ., -.38
Principal's PreJudlce- ’ RN * .00 T .00
Teacher's Prejudice- _ - - -.00 . =.00
. Performance to Standards - - . ‘ 4{02 S =.02
B " Self-Perception . . - «33 - .33
Equality ¢ N ' .- - .02 . .02
" .. . Student's Perception of . _ o .
..+ - Principal's Racial Attirude ' ' - - .08 . .08
’ . .. Student's Perception of o . :
' Teacher's Racial Attitude - . - .01 . .01
" Percent Black : N fA—.og' ) -.09
- {'9 . . s R ) .
. - N
o w 7. 204"
» ” “"6, 9_.. : - )
..0 vt ’ N -~ -~ —_—
fad . " . . s ] )

T o
°




Student's Perception of Teacher's Raciaf-Aﬁtifude (R=.77) =

AR . ) .
WJ v : 186 .
e Table 5-4b (Continued) .  -. -
i . . .
E-’i'l L _/,.~Dbrect and Indirect Effects on Dependent Varlables . a
. o _ " by Hypothesized Causes - .
T (/‘ . ) =
/A,/f///' ¢ ,(White —.10th Grade)
\ : ' Total Total
Y L cect ° Indirect. Hypothr- ed
: < . Causes acts Effects ‘Eff
o Equality (R = .34) -
SES 7 -15 - S
Principal'd Prejudice L0 o7 .17
LOTeaeher's;Prejudice .28 LT .28

S ~wStudent*sfPercept10n_of=Principal's RaciaiwAttitude.(R.= .30)

' SES _ - -03 <.03
4Pr1nc1pal s PreJudlce 04 7 . .01 . .05
Teacher's PreJudice - -.04". . - ~.04

‘4'Performance to Standards -.20 :.— 00'_ L =20 .

Equality = %+ .26 .04 S22

o . ) ° -
Student s Perception of : S
Teacher s Racial Attitude. .15, - .15

SES e - 04 04
Principal's Prejudice .. i- ~.21° -.21
Teacherfs Prejudice‘ o -.67 _ -.07 Bty L
. fPerformance to Standards o -.03 - '-'_ D - 7:.034
e @quality - : Co=25 - -.25
) - . Dis'cuss. Race (R = .61)
' .Prineipai's Prejudice . . . - o j 4 =16 T -116 '
«  .Teacher's Prejudice - ~.65 .ﬂ - =65
ﬁfﬁi"Pérfqrmance to Standards e - =.20 - T =20
&
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’ Table 5-4b (Continued)
‘ /
Direct and Indlrect Effects on . ‘Dependent Varlables
: by Hypothesizedﬂeauses
(Whlte - 10th Grade)
. ' - Total. Total =
‘ o ' Direct Indirect.  Hypothesized.
Causes ' Fffects '~ Effects " Effects
‘Teache} *king Questions (R = :09)
" Achievement - ' o RS -.09 ° - N v:09;

D " Ractfal Attitudes (R = .73)

R . ‘AchieVement ) ‘ . ' ;.42 o .18 L -.24

.Principal's.Prejudice o .00 -.00 . .00

Teacher's Piejudice ' -.59 *.04 . =.63

.PerfOrﬁance to Standards ‘ .06 .01 407

: Self-Perception . : .36 U s =.36

Equality ., . . L ~.02 ~.02
] “ . _Student's Perceptlon of ; . S T .
Prlncipal s Racial Attitude e . .- S =09 -.09

Student s Perception of _ ' : . = R

Teacher's_ Racial Att1tude o = -.01 : =.01

Dlscuss Race4i . .} IS _ .;063- : ' ’f': K ;06

;o Teacher ‘Asking Questiéns. e -.03" - . . -.03
o Percént-Black = = - . 0 .10

» \-
" . . ‘ ‘~ 206 ' ’ : _,(..
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'

(2) have fathers whose ‘job status 1s not consistent with their educational level,

'and/or (3) have pdrents whose educational-occupational levels are more likely to

be divergent than those of the white subpopulation. - %
The ind1cators of achievement for the~two subpopulations are all relatively .
reliable, yet the pattern of the loadings is slightly different. - That is, for-
: black students the "best indicator of achievement is a test of mathematical com~
putation, while tes’ ~frnce and reading material are the best indicators of
"bwhite-achievement. o assible that for some black tenth graders, performance.

14

- on the mathematics test may require a certain amount of reading skill as well as

some scienre knowledge. That is, depending on what achievement level ‘an indi-
vidual 1is operating at tests with the .same names may be measuring somewhat dif-
- ~— ferent.vskills. What is.more interesting, however, is the considerably lower rela-
| tionship between SES and achievement for black (; = 43) than . for white students
s o (r = 61), yielding additional support to.the notion that. SES may have a somewhat
different meaning for black students. That is, SES for black students demonstrated
a slightly dierrent loading pattern (internal consistency) Inspection of its
external relationship with achievement and self—perception (e g., see Figs."S 4a
v and 5~ 4b) indicates that these external relationships also differ both in level
” and pattern Black tenth graders SES, unlike that. of white tenth graders, is
o highly related to their academic self—perception (yl) " That is,'black students
J Sharacterized«by high SES, tend to perceive themselves as having ''good school
abilities,v yet their achievement, as’ measured by tests, is relatively unrelated
to their self~perception of their school abilities. _Conversely, for white stu—
dents, academic self-perception is highly related to their achievement scores and
only trivially related to their socioeconomic status. .Similarly to academic
: - : . o S " .
',Klself—perception, whether or not black students'intenJ to attend college'is pri~ .«g~d
marily'determined by their SES, while for«white students, SES is not'quite so im-

b

portant. For white students, ‘thelr relative achievement has. a direct effect(on
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v going to college as well as a relatively large indirect effect mediated by acax

demic self-perception. That is, the direct effect = .22 ‘and the indirect effect

of ach1evement on college-going for whites is ( 49) x (V33) = -.16, yielding a '

*

,total hypotheslzed effect of (-.22) + (—.16) = -.383 It is possible that -for

o ~

‘those black students who attend integrated schools, the higher their socioeconomic

a

status the pore likely the black tenth vrader is to pursue the goals of the
.ass, in this case, planning to go to college._ It'would'seem

reasonable to expect ‘that this assimilation by blacks of what has been white ’

SES-related goals (e g., going to collegw) y well_be a- hy—product Or.. at least

o

a goal encouraged by attending desegregated schools.

Unlike the case in elementary schools,’ teachers prejudice_is onl} noderately
related to principal s . preJudice. Teachers preJudice is, however,:significantly
related (r —7.37)-to SES of the black terth graders. That is,'the‘hignef the
black students' SES,lthe more positine t eacher racialbattitude,_ ThZi= is simi-"
lar to the fifth grade resultsZ with the :eption that tenth grade biack socio-‘
ecsnomic.status only seems to affect;the t:achers and not both the teacher and thef;
“rrncipal, a;,in the fifth grade;”.lt may that:the principals-in the high
school.have a comparatively larger administrative rolenthan the fifth grade prin-
cipals,)and their contact with students of either race may be minimal. There is

no indication that the'high}school principals are any more or less racially biased

thar their primary school counterparts since their mean responses to the prejudice

e
°

itemr are almost identital for the two gron“siof principals. = It would seem that,

wiataever the tenth grade pr1ncipal s reportcd racial attitude, it is not so signi-

TEo—atly related to the- SES of the black students (unlike in the-fifth grade) and

'~"_hermore, that students, black or white, appear to have few ideas. as to what

208
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-their principal’s racial attitudes are, as indicated by the small path coef-

ficients in_Figurec S~4a—and S5—4b-;

°

Similar to the case in fifth grade, tenth grade»white students'-percep-
tions of their teachers racial attitudes are highlyjcongruent with the
teachers' reported racial»attitudes. ln schools in‘which'teachers reportvnega_
tive racial attitudes, -white students perceive teachers' attitudes‘as indeed‘ f
being racially biased | Unlike the black fifth graders, black tenth graders do
'perceive teacners attitudes as racially biased when teachers, report negative T
att1tudes, although -his relationship is considerably less strong for blacks |

than whites. It would appear that black and white tenth graders are much more

e .

ﬁf-~~—1kely to” percexve the same racial cues and to. -respond simiI"rly to them than are

black and white fifth graders. a

*  Inspect:>n of —ze constroot racial attitude in_Figures 5-4a and 5-4b indi-

T

.cates‘that Zot bemz olack and white tenth graders, ‘the item concerning whether
:or not one wmuld " ke more friends of ‘a different race" (y ) is by far the most
‘kreliable\indicWT‘* of racial attitudes. Cons1stent with the results in the
fifth grade “he liargest determinant of white racial attituues is the teachers
'racial attitudes. That is, teacherslcharacterized by negative racial attitudes
.tendito hav- vhite students who are less likely to report that they want more
, friends of a different. race. The blacks have’ Just the opposite reaction. The
- greater the i.:xcfiers' racial biases, the moze likely the blackq would 1like to
jhave'a'frienuA Iz -ifferent race, -This:findnag isiessentially a replication

. of the fifth . -zie -esults. A summary of the :eachers' component of white

tenth grade stuzewt.' racial attitudes might b= diagrammed as follows:

209
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PRINCIPALS
] ) PREJUDICE
. b..as S
ot WNHITE
| . ) TEACHERS " ba-se STUOENTS’
h- =y o : . PREJUDICE RACIAL
. . . : ATTITUDE
LI b,.as . ©
BLACK . : - Lo o . .
ses : ' o

s .

I

As was found in the fifth grade, teachers prejudice, which has a. large

negative impact on white tenth grade students racial attitudes, seems ko be

a function of principel's prejudice and to a greater extent the socioeconomic

- o ,'status of the black tenth graders. Correlation.between principal.s'raclal
prejudice and black SES was relatively trivial (r-'= -:ll), as was the

“correlation between pr1nc1pal s prejud1ce and black achievement (r = .07). \(

-

The fact, however, that black SES did have a significant positive relation—.

4

ship with teachers racial»attitude-(b =-x350, while black achievement did

.
:

_'not (r = -01) is also an 1nteresting difference from the fifth grade findings.

More particularly, at the tenth grade it is possible that black SES rather than ’
black achievement is -the more signifrcant component of teachers' attitudes,
since behavior or dlscipllne problems may be tied more directly to SES level

Certainly discipline problems may be more difficult to cope with at the tenth

o o
a

M

-grade” than at the fifth grade levels. . ¢
Consistent with the fifth grade findings is the fact that teachers with
"a negative racial attitude tend to feel that neither ‘racial group, black or

white, is performing to standard‘ That-is, teachers reporting more con-..

servative racial views tend to be more critical .of academic performance in .

s

._y. : i " - '/w jhv- 23].0.
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lgeneral.i'Also similarly to the‘fifth grade, the teachers reporting more
:positive racial attitudes tend -to discuss race more frequently in class. It
- 1s interesting to note thac there is a tendency-for teachers to discuss race’
‘ if they perceive either group as not performing to standard. Thisuseems tob;
.reflect a willingness on the part of teachers to?discuss race, irrespective'
of the racial attitudes of the teachers, 1f the two groups differ substantially
" on whether or not thev perform to standard.

White students self~perception of their academic abllitibu \)1,, holding.

- constant their SES and tested achievement is negatively related to their‘

racial attitudes. That is, those white tenth graders whose reported academic' T

self-concept is higher than warranted, either by their SES or tested ability,

are 1ess likely to want to have a friend of another race. It is possible
that, for this group of individuals,‘the maintenance of their self-concept
(academic, in this case) depends to a certain: extent on the exclusion of
-others who are of a different race. Conversely, blacks with positive aca-
idemic selfmconcepts tenc to haVe positive racial attitudes. ‘

In high schools in which white tenth graders have high achievement
scores they also tend to have posirive racial attitudes (b = -.42). Black
) tenth graders, however, shoy no relationship between achievement and racial
'Iattitudes.‘ It would seem-that, although teachers' racial attitudes have
.the largesthsingle impact-on white tenth‘graders' racial attitudes,;their
effect seems to be localized among the less well—achinving whites.'

The greater the: percentage of black students, the better the black '

tenth graders racial attitudes, but for white tenth graders, the same
: rela’_on nip is essentially zero. | ' e
o These analyses reinforce the oorrelational findings, reported in Chap-
ter - indicating that teachers raci=? attitude has a direct effect on white

.
) 7
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students' racial attitude. Morebver, both black and white studentsgperceive
the teachers' attitudes with considerable accuracy. Of the school character- -

istics observed here, this variable had the major .impact. The analyses in the

'following.section examine other_variables that appeared important in the correla-

tional results: ' teaching practices, curriculum, and school climate.

Model II. Effects of School &limate and Teaching Practice

_ The .analysis described in this section explored a somewhat different ‘set of

-

process variables than the one previousl§-reported._ Specifically, it considered _*L

several aspects of school climate, teachingvstyle, and teaching'practice.

- White tenth gradars. Figure'S?Sa and Table 5-5a present the results of the
N i . L _ o
analysis for white “texth graderS. This analysis was carried out on a matrix of

partial correlation ccefficients where the effects of SES were removed from all
correlations. It is .nteresting to note -that though'the principal s racial atti- -

tude has a significant lmpact on the racial climate (b* = 45) among teachers his

or her racial attitude (_.e., the principal s self-reported rq~ial attitude) has

little or no effect on his or her relationshlp with either students “or teachers.

 _More importantly, principals. who report that "black and whites are better

3

off in'mixed schools" tend to have schools whose teaching practices do, encourage
class discussions on race and/or ‘have different races agsigned work together.

This teaching practlce (encouraglng‘class discussions on race, etc.) 1s by far

L

the largest determinant of white students ‘racial attitudes. That 1@, apparently

.o

the more openness with respect to class d1scussions on race and/or interracial

'work asslgnments, the better the white student racial attitude. In this model .

there appears to be a strong suggest1on that the absence or presence of’ harmonious-
interrela:10nships between Principals and their black or white teachers also has
a considerable effect (b* = .36) on white students' racial attitudes. "It is also °

gratifying to :ind cha: ==e presence-of minority history classes has a positive
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-+ Table 5-5a
»nd Indirect Effe. s RaEie At® ‘ude

. ' ' White Tencti: Graders = o

» _ ) Total Total, . -
’ : . Direct “Indirect prothcs;zcd'
= .. Causes _ - BEffects Effects Effects

' o o : School«ClimateL_igpchér B
- Principal's Racial Attitude - .15 - -.02 - . 13"

lplimate among‘Teachers .. =04 : ' '~’7204'

S

School Climate, Students

Principal's Raclal Atcitude - 7 02 .09 B!

~—— 0 Climate_among Teachers . .20 . ' . .20

: Teaching Stylc

Principal's Racial Attitude’  ~  -.15 -.03 Co-.18

P Climate hmbng Teachers o ~.04 . -.00 =04
' School Glimate, Teachers a1 R
Schobi Climate, Students -.02 . . ; :-“  Co-02

Teaching Practice
Principal's Recial Attitude °  -.26° .03 .23
Climate among Teachers - 07 . . .07
. w Minority llistory
Principal's Racial Atritude -.18 R
3 . . . ,
? &




!
Causes
Principal's Racial Attitude
) Climaté'aﬁong ‘Teachers
School Climate, Teachers

i
(P

~“Table 5-5a (Continucd)

3

Diréct éhdilndireqt'ﬁffect for Rnci&l Attitude

White Tenth Graders

I'd

Cotal 7 eeal
bireet” - Indirect . Hypothesized -
Effects - Effects o Effects

White Student Racial Attitude

School Climate, Students

<eaching Style

oo —Teuching—Practice .- . .

' Minority History

Ky
o
kS
-
-~
¢
o
-,
¥
= 13
2

’

.00 .26 o260

.09 B L
36 -.01 L3S,
".06 -0 .06
.10 ,'\ - 10
=54 4“' - o =54
-.28 o i ) — E -.28

e
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£
Pl

3

effect on white students': racial attitudes. The absence or presence of minoritye

~

history classes is also, to a certain extent, a function of the principal s racial

attitude (b = ,18)." o B .

\

As in the fifth grade analysis, it would seem that the principal s attitude

is quite important in maintaining good student racial attitudes. It (principal s
attitude) has a quite large total indirect effect on white students racial atti-

n

tudes. That is, principal' racial attitudes primarily-affect white students

;through their impact on teaching practices anq to a lesser extent their impact on

(l) school climate, (2) teaching style, and (3) presence or absence of m1nor1ty

]
culture classes. All of the above behaviors in turn ‘have significant effects on

o . s

‘the white students racial attitudes. The c0rrelational outcomes reported in
C

]

Chapter 4 1ndicate that all of these variables are related to white students

racial attitudes. mhe,path analys1s suggests that the’ impact of the prlncipals

o

racial attitudes is an 1ndirect one, influencing attitude through its influencé

/‘..

. on teaching and school climate.

Black tenth graders. . Figure 5-5b and Table 5 5b present a structural model;f

for black tentl, graders. Since the earlierwresults suggest that using the same

~ (.

‘model for both»black and" white students often leaves much of the variance in

3

v black racial attitudes unexplained, a different structural model was posed for -

iy

the black students. Inspection of Figure 5-5b indicates that student teache1

climate, conflict over. discipline,'and inequality of influence are all considered

prior to” school efficacy, which in turn fs. considered prior to black racial atti-

o

tudes. As in the white model, SES waSupartialéd'Out of the yariables. Ipspec-_

‘tion of the path coefficients 1ndicates ‘that black racial- atLitudes are almost

entirely determined by school fairness (b = ~ 86)' The one exception to this

is the significant path coefficient from unequal influence to black racial atti-
| -

tudes (b = -,31). The negative,path coefficient from school fairness to black

‘"racial attitudes means that the more frequently a black student is "punished for

216
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<t _ Table'-s‘sb‘

Direct and Indirect Effects of .Racial Attitude o

'
- ~

Black Tenth Graders . .

o . ' _ " Total ' ' Total

o ' e ) Direct Indirect Hypothesized

Causes . - . ° Effects ° . Effects - Effect%'

;. s 7 School Ef}icacy ; ' :
Climate CTL »_“ _ ';;22 . ‘J oL .22
Confli:c't' :o‘yer. Disci—pi.irie‘ o T ’.'25 Tl e ‘vt_'-fv'_.%&

'_Unéqﬁalﬁinfiuence‘.:N;IKQ.Q‘.‘ ieﬂzozf"i L ,oj T .0

. . o R : * . ' ‘e . -

Black Raeial. Atti'tude

n

Climate . S v -9 0 =lo7
" Conflict over ‘Discipline . S -1l ‘m.22 _'733‘_ ’

[

. Uéequal Incluence - . -.31 17w -5 T =14 .

| Schogl Efficacy =86 ;T .86
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no good reason," etc., the more negative-his racial attitude. It is possible that
a. number of these punishable infractions have to do with interracial disputes;

hence, the very large path coefficient.'

o

What is more interesting, however, 1s the effect of inequality of influence'
on both school fairness and black racial attitude. The_negative path coefficient’
from inequality of influence to school efficacy indicates that some black.students
are more likely to perceive themselves as being unfairly treated in just those

situations where the teacher is dpt to| also feel that blacks and whites indeed
_ do have unequal status. However, holding school fairness constant, those schools

where the teachers report giving unequal influence to blacks and whites also tend.

°

. to: have more negative black racial attitudes.\wa‘ o
The negative correlation (r = —.19) between unequal influence,being accorded

blacks and whites and conflict over discipline suggests that there is a slight'

e

tendency for those schools which report applying the same standards to blacks

and whites to also have somewhat less aaministrative ‘conflict over discipline."

: Teacher-student climate and/conflict'over discipline_are positively correla-

ted, indicating that schools which tend to report harmonious teacher«student .

,‘relationships also ‘have less teacher;parent teacher-administration,.and/or inter-

- teacher conflict over the administration of discipline. Both géod.teacher?student
relationships and lack of conflict over discgpline have significant positive

effects on- school efficacy but little or no direct effect on black racial attitudes.

Whatever the paradoxes of the above results, it is clear that black

_ students self-perception ‘of whether they have been wrongfully and/or too

. 2
K]

frequently punished is highly related to their racial attitudes. This rela-
tionship probably‘stems from two sources. %First, the source of punishment
B /¢ .

" in the school situation is a@p likely to be a member of the white race,

whether a teacher or administrator, and secondly, at least some of

219

i




201

S

the disciplinary actions may result from interracial disputes among the;;
& students.. In short, pun1shment for actions taken aga1nst members of the
opposite race for: slights, whether real or imagined .may simply reinforce'

the attitudes which -lead to the orig1nal punishable behavior.

/ - . Summary
In the models-portrayed'in Figures 5-2 and 5—4 on the whole, therel
are more similarities than differences between the fifth grade and tenth
-grade- analysis. ' For both grade levels, the one single variable which seems’
to have.the largest impact on students racial attitudes is teachers' racial
attitudes, At‘the fifth grade, the teachersf racial attitudeﬁis significantly
related to principal's-racial attitude, and the-SES and achievement of the
| ) black students. In the tenth grade, teachers racial attitude Is somewhat

felated to principal s racial attitude, but more stropgly related to the

- black students' SES.. It is=more-interesting to note that in the tenth grade -
(unlike the fifthﬁgrade) black acnievement is not relatedrto teachers' racial
attitude. 'This "centeringﬁ‘of teachers' attitude on\just black_SES rather
thar achievement and SES couldlresult from what is commonly known as SES o
"carriers." That is, the incorporations oy tenth grade black students of
‘SES~related variables such as middle class values and their resultingi

-~ behaviors seem to be more important in determining the attitudes of the
".teachers toward blacks than theirlachievement. In particular, behavior
and discipline problems, which may be SES;related, could assume far greater'
‘importance at the tenth grade than the fifth grade._ The tenth grade results,
however, do provide some encouraging data with respect to some of the
popularlZ.held v1ews concerning integration.i;For example in the case.
of the.so-called "tipping point," it was found that the greater the
pifﬂfntage of blacks thefmore positive the -black students' racial_attitude,'

. . :':T o ‘h o L - | . h ﬁ!;Z()lhl ‘. ' | | | S ‘
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- ”Similarly, tbe greater the percentage of blacks ia the school, the more'
positive the black students academic self~concept. White academic self—

3

concept also becomes more positive as the percentage cf blacks increases.

Although the relative level of integration (% black) has either no
impact on racial attitude (whites) or a positive impact (blacks), the
'method of integraticn appears to affect the teachers' racial attitude, i
which in turn affects the white students'’ racial attitude. That is, for
f the case of fifth graders, if the black students are low SES and low
achieving, the principals and teachers tend to have negative racial
_attitudes'and, as-a result of these negative racial attitudes, influence
- the white students negatively.' However, achievement level of the black
students seems to have comparatively little direct influence on the white
students' racial attitudes per se (e.g., the path coefficient associated
.with black performance to standards and white racial attitudes = 16) but
.works primarily_through the principals an teachers. At the tenth grade
.these relationships for the most part are replicated, except that black SES,
~ and not achievement, is the primary determinant of teachers' racial'attitude.f

@

:Ienth'grade black achievement has not only a comparativelv minor influence |
on the»tenth.grade teachers' racial attitudes, but it also has a negligibler
. direct effect on white students' racial attitudes. The- structural models
Ndiagramed in Figure 5 5 offer further insight into- racial attitudes of ‘high
school.students.* Although it would seem likely that an individual 's racial
attitude would ‘have stabilized by the time he or she reaches the tenth
.grade, there is some evidence, particularly for white Students, that certain

o

'-1 school practices have a-significant positive impact on‘their racial attitudes. .

©

L It has also been shown that these positive school practices tend to be

2’1
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'--—xss;;emented at thcse schools where the principals and teachers have‘posicice
~azcial attitudes. These teachers add_sctnol practices include opennes: of
—izes discpssions with resmect tc race, is:sij wment of black and - te :tudents
D WTT together ~ Yie s=zme task. and the ir. .=sion of black mincTity
czste” - classes in The - crieulum. -t

T ¢ would aprear tzz. the causal model 7.~ white tenth grade rocial

I

. _ . 5
zzit.des is reas:mabl-~ similar to that of: = wiite fifth graders. Thz> is,

Zor~ -hite tenth graders there is considerat ..z svider—= o suggest chat : =
cane :1 chain from prioz—pal to teacher td : udent prevails_at the tenth g:ade
as z11 as at the fift= grade level.

As in the flfth grade, many of the determinants of the racial attltule
of black. tenth graders are yet to be identified The fact that school
efficacy (as perceived by black students) is highly related to black tenth

araders racial attitudes appears to be more the result of an interactlonal

hypothesis than a one-way cause. That 1s, the model appears to be:

Blacks' perceptich Racial attitude
of school efficacy ~

'What is needed,to arrive at a mathematical solution to the abeve model.is to
find a set of variables which are related to school efficacy but not to
racial attitudes and coaversely another separate set of variables which is

*‘related to racial attitudes but not school efficacy. _anorfunately, such a

set was not found; so the feedback loop remains only a hypothesis.
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miscussion

Trze ane .. . Tessu-2d in this chapter were = exploratory effort to ex—
amine causal -ar .~eZocw  among variablas that oper:te in school integration.
Questions of ca e am -iFect in the integration Frocess are of great theoretical
and_practical imp- Ytzz=nt:-  They are oo compiex te Le answered in anry final way
in'this’study. S oz one's zbillity to answer causal questions are imposed
.by the correlat:ic.i_ z:.ir—e of the data, by the ii_ricacy of the varizbles and
_relationships i« sttigdiizd, by the severe difficuity of constructing theoretical
models that are= :qua. » to the domain, and by the necessarily limited sampling
. and measurement jOSEﬁbﬂé’in-a single study. In view of these limits, the approz=ck
taken was‘to stuc g f=w patterns'of causal relationship in some detail, and to
fornulate hypothe: - Zor more direct study. This discussion section summarizes

.conclusions that ssem zo have promise for. future theoretical.development and em~

R ‘pirical study.

The racial att—tud=s of the black and white students in a school appear -

to- be determined in systematically different ways. It was apparent in the

analyses reported ir Tmmters 3 and 4 that school conditions are related in
_different Ways to tie= =rial attinndes of black and white students. This

chapter indicates that those attitudes-~m9asured at the school-mean level~-~
= S
are determined by different causzl chains. Moreover, this study was much more

successful at explaining the attitudes of white students than those of black
students. “
For elementang'schnol.students the difference between white and hlack
students’ attitudes is shown initially by the finding that components cf racial

‘

attitudes are str: .tured differently. For white students, three items cluster

9223

/.
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:ogether_to measure a construct: desiring mo~e Iziends of z different race,
melieving rhat race has nothing fo do with smertne:ss, and not being afraid of
teachers of a different-race._ For black studs—z=s . these i;emsiafe ﬁot suffic-
iently interrelatad t§ cefine a single construv :t.

fhe racial attitudes of teachers have a s2y: 7z direcz effect on those of
white students. When teachers' racial attitufess .- a schocol are favorable, so
are those of white_students.. For black student=. —he effeﬁt is smaller and in
the opposité direction. A pargial gxpianation =z <he dffference is that black
students do’ not perceiﬁe teachers' racial attituces as accﬁratelyfas‘white
students. It would éppear that bléck'fnd white students respond to different
cues in the bghavior pf teachefs. Improvement of teachers' racial att;fudes
may be expeéted té‘have a direct effect on those of white students, but unclear
effectslon thqse‘of black students.

Amount of time integrated has a positive effect on whit= students® racial

" attitudes, but a negative effect--whose mechanism is unclear—-on those of black

. students. Teaching style has a positive effect on white students' racial atti-

tﬁGES'(abSEHQE of sc¢olding and warning leads to favorable attitudes). For both
black and white students, racial attitudes are more positive when oyerall per-

formance level is described by teachers as "up to stamdard,' and when mean dif-
o ! ] )

' ferenres in socioeconomic background between black ar) white stﬁdents are small.

Principals' racial_attitudeé have an indirect =fZzct on the'racial_atfi—

tudes of white students. Principals' racial attitutes have a direct effect on

" the attitudes of teachers, Which in turn influence the attitudes of studehts.

At the high school level, as at the elementary school level, teachers'

racial attitudes have a strong direct effect on those of wimite students, but

) -

a negative effect on those of black students.. The seIf-ex;Iassed attitudes of

\
'



and p=Tents.

06

. 2achzrs are perceived with ¢ ,iderab’sia zcuracy by wnite st ents. They are
pe=zerved with less accuracy blaci stwdents, Teaching p::7=ices that em—
rkasiz= race relations and.thw teachzny - I minority hiscorr ‘sv= direct effecws
on whi:a srocients' atzitcdes. As at che 2lsmentary school 1eo= ., the racial
attitzi=s =’ principals seem to have = imdirect effect on th: --acial attitudes

of whz==2 smadents. The effect at high scitools is most clezriv =zxerted by way of
an effact on teachlng practices.

Ihe racial attitudes of blzck high school students are affacted by their
reports of efficacy. This variable reflects both their perceptions of the fair-
ness of the school to them.and their personal feelings .abou: school practices.
Efficacy is affected by‘a positite soclal climate, by absenc= ¢- zonflict over

N _ ,
discipline, and by equality of influence of black and white teachers, students,

- Iz the effort to explain‘racial =rtitudes of black studeerts, a variable

- that appears to have a direct. effect zt both the elementary ani high school

leVels is self—percebtion. When black students in a school hawe more positive
feelings about themselves, they tend to have less positive racial attitudes.
This is another indicatinn that for black.students,"the‘indicators that we

have .called "pQSitive racial attitude" nsflect different attitudes than =or

" white stmderts. Desiring more friends eF a diffefént race, fe_ling comfor=xile

' with stodents of a differ=nt race,and seeking contact with students of a d&s-

fereut ==mce may indir=e—= lack of self-cnnfidence and racial self-satisfaccion,

as well .as positive attirudes toward the other race. 1In efforts to defir= .de-

sirabile.;edu—=tional outcomes for black s—udents, "positiwe ractal attitudes"

must rec=ive much more detailed analysis :=nd specificatdion,

In the design of school programS, it is necessary to consuder whether

a sch00i characteristic that is correlated with an. outcome is in fact a czuse

of the outcome. With regard to white students‘ racial_attitndes, the analyses

225
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tn “hi. chapter suppczt =iz hypothesis.that school conditions have direct ef-
f=cr= oo student outzomes,., Causal analysis, azt both a theoretical and empirical
lewa’ . pust remain terzactive. It is not surprising that different outcomes

for Zifferent races hzve c_fferent and complex patterns of causation. These

T==_"wes, however, encor—:ge furthar investigations of school conditions as

=== of educationa’ ou—comes. They give general support to the strategy of

BT oving school conditifors as a means for improving race relations.
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APPENDIX TO ZHAPTER 5

VarZ=sle identification Fig. 5-2a

Student Questicamaire

~Indizates positive end =f scale

X. ES66 Nuc: »r children in_the Zamily (1-9)
oo~ -
X. ES5 Do ~-u wn a bicvele (1*-2)
X. ES63 Numpe:r o ocoTrect:  Sub lest oon M. i Computation
Xé ES61 luri: v zorrect: Syl test on Re . .ding
X ES64 Numper correct:  Sybtest on Basic Ccncepts
Y ES46 Can ~~u do things as well as most (1%-2)
O ES58 Do you think you will go to college (1*~2> )

Y ES70 Do ymu think your principal likes black and white -

B studzmzis going to szhool together (1%-3)
Y. ES69, Jo ynu think our teacher likes black and white

i stuage=Ts going t= =school tosathner (1*%-3)
Yy ES25 Woulc you like more friencs of a different race (1%-2) .

. . A\
2rincipal “ntervi=w
X6 1224 4mour . of prejudice is exagmerated (1-4%)
Teacher Qu <!ionnz:ire
X7 TQ62 imourt of Prejudice is exagzsrated (_-4%)
X8 TQ63 iz te live in an imzapgratz=i neighborhcod T )
Xy TQ65 Zlavxs zoz whites should. no- inzermsrry (1-¢
.5§X10 T rororzion of black students performing at g :de

\ _ ev=1
Y, TO1l77 Proportion of ‘black students -hat are disciplire

= problems (1*-4)
Y TC39 How often do you have class discussion about Tace

6 .

(1*-4)

Y, TC134 How often‘do you ask questions { %-5)
Y9~ ~ Pércent black

227 - :
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APPENDIX TO CHAPTER 5 -

| Variable Identificatior. Tig. 5-2b

Student Questiornaire

Xl ES6e6 Number I children ir tnma family {1-9)
X2 ES5 Do you own a bicycle (1=-~2)
- X3 .ES32 Does yomr family own m=ir home (1*-2°
’ Xa ES63 Like tc live in an inz=2g-ated neighboriooc (1*-4)
XS ES61 * Number uorrect: Subtes= on Reading ’
X6=_ ES64 Number corfect: Subtes- on Basic.CbnceptS
Yl,“ ES44° Are vou zaztisfied with yosurself (1=-2)
Yz ES46 -~ Can 3oz do things as wel. as most {1%-1) -
Y3 ES7 Are you better or worse chan most = . =zz:icol work
: (1%-7) : :
Y, " ES58 " Do you tnick you will g¢ 1o college (1%-2)
Y6 ES70 Do you thizk your princinzl likes black anc white
Studenzs going to =chool tagather 1%-3"
Y7 ES69 Do vou z'mint vour —eacher likes “l=ck —md waite -
: students golimy to mcthon! tozether (1=—1)
210 ES25 : Would vour like mors froemds of = di®=-=nt race (1*=2)
Y ES29 Are vou af-vzic¢ of wosT ctzachers of = di<-ferent race
1l :
' (1-2%)
le - ES73 | Colox mas .cthing o i with smartness (1-2%)
B Priné;pal Interview
. X7 PI224 Amoudt of z—ejudice is exaggerated {1-¢
Téacher Questionmnar—e
Xg - TQ62’ Amornn =f przjuiice is iusegeratad (—é
X, . TQ63 . Like = live in an intssrated nedghtiormnirod (le~4)
- Xy Q65" Blacks and whites shold mot intermo—rv (1-4%)
‘Xll TQ178 . Proputiimn of wirite :studeats perforrmg at grade
o level (1*-4) D
- : B ’ ) N
}5 . - TQ176 ‘ ‘?ropnrtion of wiite .stud=wts that ame discipline
~ oo probiems (1%-4) g
Y, TQ39 How often do you hame cliz:s discuss:on. amout race
° -8 ' (1*~4 : \
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APPENDIX TO PHAPTER 5

Variable Identification. Fig. 5-2b (Continued)

Teacher Questionnaire - Continued

TQ134 ' How oﬁteﬁ do you ask questions (1*-5)

Percent black

*Indicates positive end of scale

VAl
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APPENDIX TO CHAPTER 5

Variable Identification. Fig.'S;Ba and 5-3b.'

" Student: -
Xy - ES66D ' Séblings.(l-9§)
X, éssnr‘ Own bicygle (1*~2)
Xg© ~ ES61D Reading (# right)
X, ES63D _»vxﬁéth:éomputatidn (# right)
Y | gszs'- , wbuld.like more fr1end§ of a different race (1%-2)
'“Tgachet i
Y, - ?61301 ~.. Time spent w;rﬁing students kle*) )
Yz' | TQ133’.. T}Ae spent scolding stu§eﬁts (1-5%)
’ Y3 TQ253‘ o Reléti;psﬁ;p with bi;ck parents g;-9*)
‘ Y, i - TQ254 " Relationship with white parents (1-9%)
) Y. | ' TQ255 _ Rélationship ;ith black stud;nts (1~9*)

* e

b2y
¢

230 .
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° APPENDIX TO CHAPTER 5

;-~Variab1e Identification. Fig; 5~4a and 5-4b

T

Student Questionnaire

X, HSQ154 Father's occupation (7-75%)

1 .

X, f HSQS - Mother's eaﬁcation (i—s*)

‘ X3 ) HSQ109 Readlng (number corretti

X4 . .HSQ111 Mathematics (number correct) T
X - HSQ113 Scienee (number correct) ,

'Yl . HSQ16 h'How do you rate yourself in school éompared )

. o with those in your class (1*%-5) -

} «fé HS90 .-~ Do you think you will g0 to college'(l*—Z)
. Y3 "HCATiO - How 11ke1y is ;t that students of both races

will participate in certain'school attivities (1~3*)

Y4 ,Do you think your principal likes blacks and -
whites g01ng to the same school (1*—3)
l YS: * Do you . think most of your teachers like blacks
. : and whites going to the same school (1*-3)
Y8 . Would friends think badly of you if you went
: some place after school with a student of a.
- different race (1~2*) -
Yg Are -the thrge students yon talk to most often
| . of the same ‘race (1-2%) .
YlO Have you helped students of a differentarace
with school work this year (1*-2)
e ! o Principal Iﬁterview
X P1224 - The -amount of preJudlce against minority groups

is highly exaggerated (1~4*)

Ve
i
v

*Indicates'bositive end of scale

Pa
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APZENDIX TO CHAPTER 5
‘Variable Idenzificarion. Fig 5 43 and 5-4b (Continued)

Teacher Questionnairs

: X, TQ26 Will stucents be better off in a schodl of . :
- their owrx race, or im a raclally mixed school (1- 2*)
: . : |
_ XS © TQ63 Womld Iize to live in an integrated
) ' - neighborizood (1*-4} _
X, TQ65 Blacks amd whites should not intermarry (1-4%)
¢ ”Zio-_ . TQl78 What provortion of students are performing at
: y gzmade Jewel (1*—4)
_Y6 TQ39 - : ivw oftem do you havn class discussions about
N —ace (1%-4)° o
’ Y7 TQ1l34 . Eow often durjng the time you are teaching

40 you ask questions (1*-5)

*Imdicates pezficive end of scale
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Variable Identification. AFig. 5-5a

! g - ) A R /o e N
_ .. . Principal Interview o ' ' i ' '
Xl \ P122l. " Black students are better off in black schools (l)
X2 F1222 S White students are better off in white schools (J)
RN ' ' ' e
. - e/_ TeacheriQuestionnaire'..
L “ ) . 5 ‘% . . . - . :
: ' X3' © TQ260 Your relationship with black and white ‘teachers - (1- 9*)
X&l TQ252 . The relationship between you and the white teachers (l 9*)
" TYS. TQ130 - Time spent. warning studepts (l 5%) R v
Yo TQl33 Time spent scolding studcnts (1-5%) =" K
Principal Questionnaire .
o Yi: PQ125° o "The relationship between you\fnd tﬁe_black'teachers (149#)
i" ‘YZ PQl26 ' . The rglationship between you-aFd,the white teachers.(l;9*l
. ,; Y3-' PQ129 . The relationship between you and the black students .(1-9%)’
s & /A ) ! ’ .. . ':». \ ) L ) o .
- Ty Y4j PQ130 - The relaticnship between,ypu,and the white students (1-9%)
- le. - . . . - < ) ’ ) . \ - . .
T | . | 7 T
E ' ~ Student Questionnaire-' |
\
HS62W .- _ There are class discussions on’ race (1*-4)
. XSA  HS105W There -are assignments to work’ with ‘'someone of another
0 . T race (l*-S) L . - , e K
- -Y10 " HS35W Do your friends think badly 'of association with those
o -7 of another race (l=yes) : ) - "f
4 v S - .
, ) RERE HS36W Would you "like more friends of a different race (l—yes)
. . ‘. N ’ ‘ .
C . le - HS6lW - Are you comfortable with friends of a different race (l*-A)
. \Y13 . HS149W - Is color related to smartness (l 2%)
Counselor»Questionnaire . o -
-’) t Y9 o GC318 .Presence.(l) or absence (2).of_minority.History/culture'
_ . _ oL Do |
- 7 ,h.\‘

*Indicates positive end of scale

Lt - [

L ;. f_.i' . i233
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' - . APPENDIX TO CHAPTER 5
"Variable Identifscation. Fig. 5-5b
_Teacher Questionnaire - . ‘ N
. :, ., ) \ « : .’ s
- _Xl” TQ255 " Your relationship with black parents (1-9%)
X, ) TQ256: ' Your relationship with white students (1-9%;
' X6' TQ278 K Unequal influence between black and white teachers
: . (1*_9) . ;
: X7 TQ279 - Unequal influence between black and white students
v C(1%=9) -
XB. TQZSO ' Unequal influence between blac& and white parents
- (l*—9) :
-Principal Interview . o ,
'X3 ) " PI192 Conflict over discipline between teachers and
S, parents (1-7%)" , : C o
‘X& PI196 . _Conflict over discipline between teachers=and
T - administration (1-7%) K
: X5 . PI200 " Conflict over discipline among teachers (l-7*)
+ Student Questionnaire - . . ’
Y, 'HS22B Black students blamed (1=yes, 2=no) .
Y2’ . HS92B : 'Black students punished for no good reason (1-2%)
. Y3 HS152B Black students sent to office (l*-3)
. 4 . -
Yé“ HS368B - - Would you like more friends of a different race
S (1=yes)- - .
YS_ HS61B - .'Are you more comfortable ‘with' friends of a different
T : race (l* 4) o
/ y . ) . . . .
\ :

V*Indicates positive end of scale

‘o
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Chapter 6

Comparisons of Outcomes Across Years

: The survey conducted in 1974 included 48 elementary schools ‘and 48 high

schools that had ‘been a part of the sample for the Southemn Schools vtudy.

Therefore, on these 96 schools there were data available from 1972 .as well as
from 1974 Twenty—two elementary schools and twenty—one high schools were re-

surveyed in l975 . Comparisons between 1972 results and 1974 results and be-

 tween l974 and 1975 results are the focus of this chapter.

¥

2

) Comparisons of Outcomes in 1972 and 1974
B . . . . . - r‘-‘ . U

There are several separate dimensions for making comparisons beCWeen 1972

'

'and 1974 results. Each addresses a different set of policy questions and poses

different interpretative tasks. o . .'w
, _

1. Overall comparisons of achievement and race relations. How'does the

level of achievement compare over the two-year period.across all elementary and

all secondary schools? How do race relations compare over the two-year period7

Is there a general trend toward improvement or toward decline in these educa-

tional outcomes?

2. . Stability Is there a pattern of consistency in results for given

Ry

schools over the two—year period7 A”possible kind of consistency would be

°

.indicated by positive correlations across schools: . Schools strong in an area

in a given year would tend to be strong in theasame area two years later. This

resiit would be erpected.if factors that influence educational outcomes for

4

. N : .o To . o
schools remain constant over the time period, or if the changes that occur

A
A
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affect all schools in the same way. For example, if student composition,
staffing pattern,and instructional practices remained about’ the same for all

schools over the period or if changes in these factors affected all schools
..‘

equally, high correlations between outcomes across years would be expected.

On the other hand different kinds of consistency would ledd to different

'expectations. If the tendency were for weadk schools to improve while strong
¢

schools stay strong,the expected pattern would be an elevation of the overall -
‘mean, a decrease in the overall variance, and little or no correlation across.
-years for a given outcome.

3. School effects across time. Are there school conditions meASured at time.

1 that forecast student outcomes at time 27 A positive answer to this

- question would be indicated if there are school process conditions measured

in 1972 that are significantly related to- student outcome in 1974, There are

often efforts to improve school progrems that are intended to have either a
_ long—range effect that may not be apparent immediately (e g., a new curriculum -

:“that has to go through a tryout period) or-a continuing effect (e.g., a
v : \
significant staff change); In these cases, policy questions center on the \\

\,

. \
relationship between student outcomes and school characteristics other than

student outcomes measured at an earlier period of time,

‘

Overall Comparisons‘ : : ¢

‘Outcome measures were‘developed from the 1972 Southern Schools data base

'?analogous tovthose developed for the 1974 data base. Tables 6-1 and 6~2
Present overall comparisous on outcome measures for elementary and high schools
respectively. The means and standard deviations in these tables are school- =

°

level\statistics. The outcome variables_are'measured by the same items

236-




. . Table 6-1
" Fifth Grade =~ -

Comparison of’ Race Relations and Achievement Outcomes

! . 1n 1972 and 1974 in 48 Southern Schools
R . 1972 1974
. : T Mean Mean - .
i N (SD) . . (SD) ~ . Change v
Perceived School Racial Attitude2 S , . . , . _
-~ Black Students .. 46 © .58 .66 - +.08  -1.33
L : (.37) ~ (.35) ° .
| White Students 47 - 7279 L w07 1.7
- o - : (.27) (.30). - : o
: . ] 2 -
- Student Racial .Attitude e o _ :
" - Black Students : 46~ .96 1.08 +.12 . 2.00%
White Students 47 - .66 1.06 +.40 5.71%%
A o - (.81 - (.30) S .
re ) . . . ._. v . 3 . . .
: Achiévement Sum - : . . :
Black. Students . 47~ 27.55 27.59°¢ +.04. - 0.05
A ' ‘ - o (4.00) (5.26)
t ». . / . . . , . - . . . . . '.
' White Students : 47 39.51 © 37.99 - -1.52  -2.41%
' ' : : ' (3.97) . (4.44)
e . k >

lAtori%idh due to low student N's within schools
-ZScale ranges from +2 (positive end) to -2 (negative eod)

3Poséible score range is 0 to 57 (Number of correct items) ' - '33

* p ?&.05 . %% p < 01

237
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“Table 6;2

Tenth Grade ; : N 25»
Comparison of Race ‘Relations- and” Achievément Outcomes -/
in 1972 and 1974 in 48 Southern Schools
i ' 1972 | 1974 :
| . . ‘1, .. Mean _, Mean. \
N© (Sp) - (SD) Change . t

'.vPerCeived_Schooi Radial Attitude ? o S
‘Black Students" v A 44 - .07 .08 ' +.01 . -0.13
. . Co : (.38) - (.39) . : '
White Students . 47 12 . .2 +.09 - 1.41
T ' (e (L46) ~
.Student Racial Attltude2

. Black Students , A .95 .97 +.02 0.31
: ' (.29)  (.36)

N , y , | o
~White Students = S 4710 .37 +.27 3.46%%
- | S (<88) | (.33) ,
Racial Contac=2. . . |
Black Studesnts o 44 .07 .1C +.03 0.36
’ .9. . c . (045) (J-— )
White Studgsnts o - 47 S R +.24 3.81%%
. o . ' (.49) (.44) '
School Fatirness’ : " . ' a : ot S
- 'Black Students 44 .18 .13 -.05 -.55"
o : - . ‘ (.41) (.41) o
White Students . N 47 .57 47 =10 <1.49

[

) | o (35 | (.38)

'Achievement Smm3 :

Black Students | 46  23.62  22.88 74 -0.77
- : (3.86)  (5.91)

White Students i 48 35,74 ' 34.59 -1.15  -1.37
. (4.25)  (5.12) | |

a4

Attrition due to low student N's within schools

¢

) . | . . o
Scale ranges from +2 (positive end) to -2- (negative end)

/ } 3

3Possible score range is 0 to 57 (number of correct items)
e P < 05 *% p < .01 _ . .
] . . ‘ 23 8 K ‘ . ) . . ‘ ‘:

wll Toxt Provided by ERIC
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kand scoring procedure for the’two years.
As.Table 6-1 reveals,.school means for.racial attitudes of white fifth
) . /. '
grade students improved significautly over the two-year period. The change
was. especially pronounced for white students. Their 1972 mean was substantially '
lower than that of black students.‘ In 1974Vit had increased until it waslnearly
equal to that of "the black students, and the mean for black students was itself
improving significantly.: School mean achievement scores of white studentsude:f
creased by 1.52 points, a small but;statistically significant decrease. .
| Neither the higher scores in racial attitudes mnor the lower sccres in
'wni:e student_achievsment in 1974 as compared to.lF72 can be attribu:ed to de—
seg—egation, since t=are islno,control group of segregated schools. Declining
achievement test scorss have been observed in many recent studies'unéer .a wide
‘Tange of school conditions. For examole, Harnischfeger and Wiley concluded |
from/a 1975 review of research that "for the past decade, nearly all reported

test data show declines from grade 5 onwards" (p. 69). Bracken presented de-

tailed results from statewide testing studies. Heé concluded’ that achievement

is apparently falling throughout the country, and that the phenomenon is not

a.

limited to communities where there has been turmoil surrounding education in

the past few years.
There are no national sta+ 1st1cs to determine whether the 1mprovements
; .
in attitudes of white students observed in. the present study are paralleled
by s1milar_trends in rhe nation. From an educational viewpoint,_the most
profitable focus would/appear to‘he on particular.school“conditions that are

associated With faworable educatibnal outcomes. Th1s is the focus of the

..analyses presented in Chapters 3 and 4 of th1s report.
s/ .
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High school results (Table 6-2) also'show a significant improvement -in the

\

racial attitudes of white students. The racial attitudes of black students were
already high in l972 and improved slightly but not significantly in-1974. 'Simi-

‘ larly, the interracial contact reported by white students increased significantly,
while that for black students remained about the same. Finally, there was a sig—
n1ficant improvement in the school' s racial attitude as perceived by white students.

'Since the 1972 and 1974 samples are of different .student groups, it is pos— -

sible that the differences Ln.outcomes are a result of changes in school popula— o

3

- . tion. . Zhere was no signifiCant;difference across'schools.in racial composition
“or.in measured SES. It is poasible, however, that white students with negative ’?3_'
raciai =ttitudes were more limely to ‘have left the school districts than those with %
‘positivafactitudes. It is also possible that families of higher_achieving'stu; ‘
dents have differentiallyLlefI the schoolldistrict; Data were unavailable'to

test either hypothesis.

Figure 6-1 is a scatterplot of l972 versus l974’measures of white Students'

racial attitude in 47 elementary schools. The figure reveals several additional-
" . aspects of the attitude changes. Lines have beenadrawn at .66 on both dimen4“bw
‘;sions, representing the mean_value for all schools‘in 1972, 1In 1972 26 schools,
or 55 percent, had school means below this overall.average.' In l974, onl y .
three schools, or 6.4 percent, ‘had school means below ‘the overall average for
‘ 1972. Twenty—three of the twenty-six schools- that fell below 66 in 1972 had
scores above that level in 1974, _ : o f H o
) Figure 6-1 also suggests a tendency for weak schools.to improve. Qtrong - ‘
schools remained strong relative to the 1972 mean, but did not retain superior:

ity as compared to weaker schools. This tendency is shown more clearly in figure'-

- 6-2, which plots gain against initial 1972 performance on the same variable. The

* Lt .2
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correlation between in1tial mean and change is - 77 Similar results occur

s for other elementary school measures. The correlations between initigdl lével

atd change are: for black students' racial attitudes: —.66; for black stu-
dents' perceptions-of school racial attitudes: ~.,58; for white students'tperét
ceptions.of school'racial attitudes: .-.70. In general, 1t appears that most
.of fhe observed improvement in race relatlons measures is attributable to“
schools that were relatlvely weak in 1972 but had improved substantlally by l974.f

. Figures 6-3 and 6~4 summarize comparisons of race relations varlables in

1972 nd 1974, showing results for categories_of schools. Schools labeled "ef-

4" fectiv:\inﬂrace relations" were.selected from the larger.Southern Schools sample

N

becauwse thedir performance on race- relations measures was h1gh trelative to the .

».

, total sample. Those labeled "comparison race relations werevcharacterized‘by

. . L
approximately average race—relatlons measures.r-The schools labeled "effective

-in achievement" an comparison achievement" were selected by similar criteria A
Y ) ) .. ‘_ . 4

using ach1evement measures.

r

Figure 6—3 presents mean scores in 1972 and 1974 on elementary school race-

7

relations measures  The graphs show that there was regression toward the mean
for. effective and comparison\race—relations schools. The comparison schools,

in general improved. The effective schools lost ground relat1ve to their l972

\

sco;es, .and appear more’ typical in 1974 than in 1972. The effectlve and com-

o

.parison achievement schools which were not selected on race-relations variables
& ot

illustrate the general trend toward improvement part1cular1y among white. stu~’

‘dents. The schools effective in achievement (EA) in 1972 were higher in racial

att1tude in 1972, and remained higher in 1976 than did lesser ach1ev1ng schoolr
(CA) ‘In this case, there was no regress1on toward the mean over time: . The EA

: improved in racial attitude at about the same rate as. CA schools.
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KA

Figure 6-4 presean comparisons on race-relations measures for high schools.

In the high schools. the effective race-relations schools remained more clearly

superior over the two-year period than did elementary schools. The 1mprovement

of white studenQ§. rac1al attitudes and interracial contact owcurred in all cat-

s
=

egories of schools. "~ : _ : E -

Stability of SchoolfOutcomes

Do schools tend to retain their relative status on outcome- varlables across
years7 A pos1tive answer, manifested by a substantial correlatlonebetween an

outcome in year 1 with the same 0utcome in year 2, would suggest that\schools

S

'that consistentIy lead the pack or traiL the pack provide useful exemplars.

~

\
Such a result w0uld lead to the hypothesi that there are causal factors oper- '

at1ng over a perlod of time, either in the schools or in the commun1ties, that

c

lead to s1milar.reSults for succeeding generations of students.
There are possible social and educational changes that might work against .

stabllity of outcome in the correlational sense. One such situation was exemp-

\

lified in the results described in the previous section. A general improvement

~

across a whole sample may reflect differential improvement of previously weaker

schools’. (Conversely, a general decline may reflect primarily losses on the part
of previously stronger schools ) This result would be shown by higher means and .

decreased variabiliéy. Figure 6-1 illustrates just such & pattern of change.

Figure 6-1 also suggests that the cross-year correlation in such circumstances

*

n . . . 4 /

: would be low. There might also be systematic variation in, school practices or

community characteristics that would produce changes in relative standings among i

schools. Finally, especially in relation to a significant social change like 1nte~_'

A gration, there may be a period during which school_outcomes fluctuate w1de1y.

ot
7

The analysés in this section were done to explore the degree of outcome

_stability in the Southern schools that were part of both the J972 and 1974

¢’

T 24‘7
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samples. Items making up the student outcome composites are those presented in

Tables 2- 1 and 2~ 2 ‘ The composites used in these analyses are unweighted sums.

students on perceived school racial attitude and racial contact appear quite low =~ _«

Internal cansistencies and stabilities for school means on race relations

,andﬁachievement scales -were estimated and are summarized in Tables 6-3 (Fifth

grade) and 6-4 (Tenth.grade) The scales labeled residual scales are measured
as residuals from a regression estimate. “The background variables that de{ine
the regression estimates are listed in each table. .

/

The internal consistency estimates in the two tables 1ndicate that all of - .

4

%
the outcome scales for tenth grade white students seem to have an acceptable

degree of reliability, both for the original and residual scales. Some rather
severe problems with low reliability are found with the race-relations scales

for black students at both the tenth and - fifth grade levels as well as with some

T

—_
white student fifth grade- race-relations scales. Values for tenth graue black

s
for both l972 raw and residual scales. A similar story is found in examining re-
liabilities for student racial attitude and perceived school racial attitude for
fifth grade black students in l972

Overall, the reliabilities for the residual or partialed‘scales appear to "
be somewhat higher than those obtained for the raw or unpartialed scales.v The
result for fifth/grade whice students' racial attitude is a noticeable eXception.

probable reason for this result is that there are’ high scale reliabilities of
the background measures and moderate correlations of the partialed variables with

the outcome variables. The fact.that the residual scale values are a linear com~

bination of some highly reliable variables with moderate intercorrelations leads

. one to conclude that residual scale reliabilities should typically have higher

reliabilities than would be found with raw scale reliabilities.

248 o



P

, : .
| "S®WOIIN0 #/6T PUB Z/6T UDdMIAQ SUOTIB[III0D TeT3ied aie. mwmwsuswumm UT S3U9TIITIFI00 AITTIqRIS °q
.mwﬁmum TENPIS91 Joy S33BWTIS® AOUIISTSUOD TBUISIUT 1B SIsayjuaaed Ul sainseam %uswumﬂmcou Teuadjuy - ‘e

— ‘s1eaf Y3l0q 01 UOWMOD SWAIT SHS 9y3 pue oerq
- jusvaad smpus juadaad jo wuamoaaou poay3tamun ue ST s3as{Teur 3asayj ut vwmz dinsesm wuﬂmcaaou punoadyoeq ayg
by N
: mﬁobcum =N
b 02" L . - 9¢ - R B ~ 2 23Fs0duoy punoxyoeg
(8€*) (9€*) 1 (96°) (56°) (82) - (&) (06 . (06%) | (Tenprsay) #
¢t 6€° - , v6° 6° . I 8¢" %6 °: 88° mng udwawbmwcm¢
o 1Y) (o1*) 9"y (s8°) . (€0°-) (20"-) © (@M ¢ (gs%) . (Tenprsoy)
Q ST* 0T"* , Lt . 7q° : 00° 00° 9 87* ung SpN3ITIIY TeTIRY
. ) L . . . . . : Tooyosg. paATsdIag
q(8T") o(ZT*) e(LL%) - oe(86°) ~ Q€9')  UE) . e(69°) (07 (Tenprsay)
€T’ 80° | . 96 - b8’ : A Y A 89° 0s* mng 9pN3ITIIV .
: A . : . _ BTIOBY juapn :
) TETO®Y Juspnig S
: . . e
LUOT3BNU333Y pa3dexr . . y/pT 26T " uoTzenusazv po3oax Y16 - 776T- N
104 P23d9110j -1oduf . i KOU33ISTSUO) JEUISJUT 0] pe8303110; -ioduq 45ud3STSUO]) TEUALJUT. -
o ESEﬁm i A3ITTIqEIS . .
" " ) . »
’ mwﬂmum IUBpN3Is A3TYM | . , g . S3TEdS 3udpn3g oeTq .
7_ . \ . a
h . {SIUSTOTIIV0y A3TTTQRIS pue wuswumﬂmcou Teuiajug -
o , ®PBID Y3IFTJ 4
‘ hed
i B
. | : . : «
. Y * , — . RS,
A - i .. . &l
|

Aruitoxt provided by Eic:

E




: ‘83WOIINO 4/GT PUB 2;6T UsaMIaq SUOT3IBTO1100

-

T2T31ed =ae mmwmnuamuma ur SJULTOTIFO00 huﬂﬁﬂnmum °q

.mmamum TENPESa1 103 sajewy3yss Aouelsysuod [zuiaquy g1e mmmmauamhmm UT s3inseaw LOUIISTSUOD TRUaL3UT ‘*w
v

- *8I183£ Yyjoq: 03 Uommod SWalT SIS °9y3 pue

qOoBTq 3uaoszad .:wnus ucmuuma 3o m;ﬂwoaaou pajySTemun ue mﬂ mumhﬁmum 95943 UT pIsn aanseaw I3Fsodwod punoadyoeq ayj
. M gfooyos wvnzw
, .

CTA M - - X - TE® - - ) Nmuwwoaaoo.vﬁsouwxumm.

(20°-) (¢o0° V_ (96°) (96°). (10°-) - (10°-) (T6) . (e6°) . (Tenpysay)

9z° gzt W 96" 96" _ ST® 9T° 17 . .98° ang JUSWLAITYDY

(85°) (15°) \M,, - (28%) ®8% * (). " (8T7) (z8°) (59" " (Tenprssy)

9" - 6S° 4 Lr 98 65" 9€° 6L° IAA wng 39BjU0) TBTORY -
o~ i . . . . '
S (2§ | (08" (18°) (ST (60" (89°) (es) . (Tenprsey). A3

L’ g6 0 ( e VAR - 0Z* AN 9¢ - w ung IPNITIIV TerORy

. . i ., ' ; N .o Tooydg paaradaag
! L _ : R
nAmmwv q(8C°) i e(08") g(68°) q(eT*?) ’ nAmo.v . e(1L°) (59" o (Tenprsay)

A 8T* i 89° 78’ 91° oT* - - s9* - Q9 . ung epmyTayy

. o . : . TeToPY 3JuUapnag

N 1 . ) o . K . . .
UoT3ENUalqy pagzoaa W YL6T .61 UuoF3eNnually paloax .61 26T - A
\.10] Pa3jdai1i0)  ~-aouq | AJua3sgsuo) jeuiazuy 10§ paids110) - -ao00up AJua3s8TsuU0] TEUIEJUT :
, >UHHHomum _ ; A3TTFqeIS . C _ o '
837808 uﬁmvauw muﬂcz 8978D§ Juapnig Yoeig
' ,M «
A_ HmuamﬂUﬂuumou £3T1TQeIS pur Louslsysuoy HmnuwucH
;, . 9peI) Yauay,
! 9-9 oTqeL ' . _._ ‘ R RS
mw . . . o=

E

Aruitoxt provided by Eic:



233

The columns labeled stabilitz in Tables 6-3 and 6=4 present c~rrelations
between 1972 outcomes and 1974 outcomes for the same measures. The coefficient

corrected for attenuation is a theoretical correlation that mwight have been

T

achieved\in the absence of measurement error. .

None of the fifth grade scales shou evidence of cross-year correlation. At
the tenth grade level perceived school racial attitude and racial contact for
white students have some consistency (coefficients of .53 and .59 re:bectively),:
while personal racial attitude and achievement~do not. For black high school
stuaents, no, scales show appreciable crosSvyear corre lation.

In attempting to understand the significance of these results, let us look
first at the pattern of white high school variables that were and were not con-
sistent across years. Perceived school racial attitude remains more alike from
year to year than do the measured personal racial attitudes of the students.

The respondents in the two years were in fact ‘two different groups of tenth

graders. The result for student racial attitude indicates that the attitudes

of a school's 1972 tenth graders were not predictive of the attitudes of 1974

tenth graders. On the cother hand, the characteristics of the school‘in rela-

tion to racial attitudes as perceived by 1972 students were reasonably good pre-

"~ dictors“of the same characteristics as perceived by tenth graders in 1974. ‘1t

.appears that prevailing social attitudes and beliefs remain relatively stable

and perceptibly stable. Similarly, racial contact is in large measure a school
characteristic, as well as a characteristic of individual students. It is a

function of. the racial composition of the school and the 1internal integration of

school activities. These results suggest that while attitudes of students changed

noticeably over the two-year Period, there were consistencies in schools that

'

“were perceptible_at least to white tenth graders.

251.
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A check was made to find out if changes in race relations or achievement
were accompanied by marked changes in school conditions. The following changes

were examined: (a) change in principal; (b) change in'racial cowposition;

:iii,,iblichange,iniattendanceapatterns;ﬁ(d)~changeAinrracial”composition of the .

staff. . None of these changes account for changes in achievement scores or race

relations measures,
School Effects Across Time

A major.focus of this study is the investigation of relationships between
student outcomes and conditions and practices in schools. That'investigation‘

is presented in detail in Chapters 3 and 4. There is a particular aspect of the

question that is especially pertinent to the ekamination of cross-year relation- .

ships® We have examined the extent to which 1972 outcomes predict 1974 outcomes.

We may also ask the extent to which conditions ‘and practices observed 1in 1972

predict Student outcome in 1974. This kind of comparison is particularly rele—
vant to educational planning and strategv. The conSistency of effect identifies
" school conditions that have a long-range effect. The effect may be lasting or

delayed,ipositive or negative, Any of these effects bears directly on the de- *

sign of programs and practices. )

The 1972lteacher-and principal questionnaires were not desighed toagive'
a direct?neasure of a large number of school prdcess‘variables. Therefore,
relationships that can be examined .using them are less detailed ‘than those
reported in Chapters 3 and 4. However, it is possible,to construct measures

of several important scnool characteristics in 1972, ‘and to examine their re-

1ationships to outcomes in 1972 and 1974. . » : ,

<

~
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Tables 6~5 and 6-6 show relationships between measures obtainea from
teachers and principals in 1972 and student outcome measures in both 1972 and

1974 for fifth grade black and white students‘respectively Tables 6~7 and 6-8

 show corresponding results for tenth grade ‘students. The values ‘tabled are par—
tial correlation coefficients, corrected for background measures.
_There is evidence for school effects across time in the high school results.

The 1974 responses to the racial attitude scale by black tenth graders (Table

'~ 6-~7) are significantly related to three school measures: 1lack of tension among .-

the races, a desegregation process characterized by growth and_learning'(both as
reported by teachers), and the general level of support for integration,by school
staff and echool efficials (as ‘reported by the principal). It will be noted that
none of these three seheol charac*erlstics was. s1gnificdntly related to the Yacial
ettltudes of black students in: 1972, when the school characteristics were measured.
They were'more successful at predlctlng future student attitudes than present
student ett;tudes. There we;e»apparently echool conditions conducive to loeg-
range positive effects to which ehe eontemporarf black students were not respon-
sive. | |
For white tenth graders, both the teachefS' raeial attitudes and the prin-

ciﬁal;e racial‘attitudes in 1972 wefe'predietive of students’ raciéligztitudes in
1974. Both of these variabies were also related £0'1972 raclal attitudes of
-~ . '

white students, although the- teachers' racial attitudes were-ﬁore,cloéely related
to those of}future studentegthan those of present students. In additidn;Athe
teachers' report of support for integratioﬁ was related to racial attitudee in
Both years. A positiveiy funcéidning desegregétion process, as repbrted by

teachers, was significauntly related to later. racial attitudes but not to eontemf

poraneously measured ones.
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. There are also l972 school characteristics that predict l974 racial con-
tact and perceived school racial attitude, for both black and white students.‘
It will be noted that a high level of violent behavior is associated with a
~poor perceived racial attitude for both black and white students in both 1972
and 1974, ’ : “ e
These results indicate that there were characteristics of high schools in

1972 that were having an effect on race relations two years later. In some cases
the. effec ts were not yet apparent on contemporary students in 1972, There are. .
a number of reasons why such a delayed effect may have'occurred When'desegre—
.gation or the desegregation pattern was new, many students- had not had the _ 2
chance to be influenced by a school's personnel and practices. It is probable '

“that in early stages of integration, tensions avd community influences from out-
sidé the school compete strongly with the school's influence. It is also probable
that in many cases programs and practices were in early stagas of deve10pment in
1972 and had greater effects on later generations of students. Perhaps the major
pollcy 1mp1ication of these findings is that neither lack of outcome consistency
from year to year nor absence of observable effects in a giveniyear is a necessary
1nd1cation that programs and practices are ineffective.

The results inditating school effects acrogs time are limited to race rela-
tions-at the high'school level. _Ihey do not occur to the same degree in elemen-
. tary schools, nor with:regard to-achievement at either school level The effects

of school characteristics on contemporary ‘race relations are discussed in detail

in Chapters 3 and 4.
Compariéons‘of Outcomes in 1974 and 1975

Schools were selected for further data collection in l975 on the basis of

1974 scores on a composite of race-relations items from the student question-
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3 . - P

u-

naire. The couwposite combined the responses -of black and white students and
included all the items from the outcome categories labeled perceived school

racial attitude, student racial attitude, and (in high school) racial contact.

e ;;;f:Theimaln_purpose~for selectlng—theﬂe schools-was“to prov1de “interview data for

1nclu81on in a handbook on school practices Promoting 1ntegration. The schools
were chosen to prov1de as strcng & contrast as possible in race relations, on
the basis of 1974 data. Race relations was chosenﬂas a focus for the 1975
study because’ the 1974 data shoéwed greater etfects*oflschool conditions on race

relations. than on achievement. o ’ o -

L. - e
z . 7 <

. Twelve elementary:schools were selected as relatively effective in race
) relations on the basis of the 1674 data. Six of them were fromASouthern 'states
and six from non;Southern states; Ten elementary schools were also chosen for
comparison on the bas1s of low scores on the race-relations compos1te. Five

Lo, -

- were from Southern states and five.from non-Southérn states. Similarly, 11

s o®

effective high schools (six Southern and five non-Southern) and’, 10 compariqon

h1gh scheools (five Southern and five non—Southern) were selected. In each case

the effective and comparison schools were balanced as ciosely as possible with

3

regard to percent black,_percent urban, black student SES, and white student

SES.

A limited number of statistical analyses of 1975'data were conducted. The

relatlvely small sample size aud reduced amount of data on school characteristics

<

© reduced the number of analyses that were feaslble. This chapter presents ovar-

/
all comparlsoqs of these schools-in 1975 as compared to 1974 and comparisons

\

of 1975 outcomes for schools 1dent1f1ed in 1974 as effective and less ef fective

, in'race relations, Analyses relating -school conditions to outcome variables

O

ERIC
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‘measured in 1975 are presented in Chapter 4 for high schools.
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Overall Comparisous e o - ‘ -

Table 6-9 presents a comp.rison of elementary‘schools onpoutcome variables

here a-significart”Eﬁange; There also were
‘F

-no. signiflcant differences for ‘the two  years in bacxground variables. Table'

.

- in 1974 and 1975. In no case wa

6-10 presents comparable data for high schools. Again, there were,no signifi-~

cant mean cramges in outcome variables. There alsovwere o Significant differ~

ences in background- variables. T
¢

“+ Tables 6—9 and 6-10 show markedly less change in mean outcome measures than

. did the 1972 74 comparisons presented ear1ie\;3 There are Several differences B
.that may - account for—the varying results, First, the l974—l975 comparisons in-

o

clude non-Southern as wéll as Southern schools. Second ,he time lag was one . .

e

“year instead of two. Third it seems likely that the two periods of comparisons \\\*~"
. covered m:aningfully different time periods in the schools experience with. ‘.’
& '1nteg1ation. Most of the Southern schools studied were newly 1ntegrated in l972

) A relatively greater change in early years of integration than in later ‘years ic,

. not surprlsing\ The non—Southern schools--studied for the first time “in l974—— o

had a: considerably longer history of experience with integrated student bodies.

1975:Ontc0mes for Effective and Comparison Schools _ S .

Table 6-11 reports analyses of covariance on 1975 race-relations outcomes
in’elementary schools. The schools_labeled effective scored»high in 1974 on..
a composite of race-relations items combining responses;of black'and white |
students;thhe "summary raceurelations" dependent variable s a composite of
race-relations responses by. black and white students in 1975. The other depen-
dent variables are the race-relat tons composites described 11‘Chapter 2. The
‘;l‘effective and comparison schools did not dilfer significantly in 1975 with re-

—_ ’..

spect,to percent black, percent urban, black student SES, or white student-SES.

~ - : . ¢

| 980 _. o
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"o Table 6-9

/ .. 7" Fifth Crade

Comparison of Race Relations and Achievement Outcomes
in 1974 and 1975 . o

Perceived School Racial Attitude
Black Stadents -

White>Studente
L)Q

Student Racial Attitude
Black Students ~

White Students

[

Achlevement Sum
Black Students

White Students ~

1 N-22 schools

21

22

21

22

19

19 -

2 Attrition due to low student N's &ithin'

* p <.05 K% p < 01

201

1974 975+

Mean Mean
(SDh) (SD) Change t
.58 .6k +.06" =41,

(.44)  (.51)°
.82 75
(.41) (.41).

1.13  ,1.21
(.42)  (.38).

1.3 1.3
('36) (-33) m
029.33 27.42 . -1.91° 1.02 -
6.82)  (5.12) - .
. . B} / . . ) . . . a:
137.06  34.14  =2.92  1.49

(4.96) - (7.15)

7

schools and lack of 1974 acﬁievenent-data



Pergeived School Racial Attitude o

Black Students

" White Students . -

' Student Racial Attitude o

Black Students .

-

‘White Students .

Racial Contaét .
Blacg/Students

-

~White Students

School Fairness
--Black Students

Whité Students

'Achieveﬁent~8um »
Black Students

White Students

7/

1N = 21 schools

244

Table 6-10
Tenth Grade

2L

21

21

21

21

21

19

19

2Attrition due to lack of 1974.data

*p(

.05

. **%p < 01 -

R

(éél_

21

1974 .-

N Comparison of Race Relations Acnievement Outcomes
in 1974 and 1975%

e

1975

_ 2€3;3_

‘Mean Mean
~-(8SD) (SD) Change t
W16 16 . -.02 09
C(.61)  (.52)
.26 .25 -.01
' (.50) (.50) o
92 101 40944 -.6
(.41) (.42) ‘ -
.55 .64 +.09 - -.57[
(.52)  (.56) :
11 .04 -.07
(.59) (.51)
L -.19 -.21 -.02
- (.65) (.55)
25 .22 2030 28
(.31), - (.40) .
. 51 .59 +.08  t.67
(.39) ( 38) g : :
. 23.36 23.64 +.28 ~.18
(3.92)  (5.59)
34,11  34.22 +.11 ~.07
4.72) (5.41) :
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‘Table 6-11
Fifth Grade

Analysis of Covariance of 1975 Race~Relafions Outcomés

Effective vs. Comparison

Outcome Variables : Covariate? (Based on 1974 Results)
| - Ms .F2 MS - FP
Summary Race Relations ' .30 .21 2.96 -2.14
Perceived School Racial Attitude : , _ -
Black Students . .51 2.59 , 1.21 6.07%
o White Students .03 .17 ' 14 .82
Personal.-Racial Attitudes S . :
Black Students : : .74 6.19% .00 .03

White Students o .04 .39 137 1.16

\- .

:Coveriaté:‘ ‘Non~Southern =1; Southern =2,
With 1, 19 degrees of freedom
~ *p<.05 *#*p<.01 e

V4 ’ : . '

L 2683
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On one dependent variable~—the personal racial attitudes of black'students"—
th s was a significant effect of the South/non-South variable. (Students in

non~Southern schools had more positive attitudes.) - There were no significant

°

" differences in white student responses, nor in the Summary measure.

[

The effect of the effective/comparison variable is significant fer school
racial attitude as perceived by black students. /Schools identified in 1974 as
effective 1in race relations were described by black students in 1975 as’ having

: better racial :ittitudes. The other dependent variables and the summary measure
were not sigujficantly different in 1975 -
"~ High school results relating the 1974 categorization of effective and com~
parison schools to outcomes in 1975 are presented in Table 6-12. Two dependent
» variables are related to the geographical variable., the personal racial attitudes
‘of white students (more positive in non~Southern schools) and racial contact of
white students (greater in non-Southern schools)

The high schools labeled effective in\1974 are superior in 1975 ‘on the race—
Arelations sunmary-measure.’ The results: for the other dependent variables suggest
that the most important sources of this consistency are the personal racial atri-
/tudes of black students and the schools general racial attitude as perceived
by white students.j g - i e : |

There is greater evidence of stability between outcomes in 1974 and 1975
for high schools than for: elementary schools . This was also true of- the 1972-

74 comparisons, However, there is at least some degree of stability in elemen- -
;. tary schools in the l9l4—75 comparisons~~as indicated by the significant results

for school racial attitude as perceived by black students.p.




Table 6—12
Tenth Gfade "

Analysis of Covariance of 1975 Race-Relations Outcomes -

<

Effective vs. Comparison

Outcome Variables . v Covariate? (Based on 1974 Results)
) MS FP MS FP
- Summary Race Relationms - s .55 | 11.21. 10.93%%
Perceived School Racial Attitude , : . - B
Black Students o © - W45 1.93 .65 -2.76.
. White Students .40 2.00 - .91 4.54%
Personal Racial. Attitudes :
Black Students ; .32 + 2.68 o 1.01 8.36%%*
White Students . 2.22  10.89%% .34 7 1.66
. : ’.ﬁhcial Contact T .
LT s ‘Black Students. ‘ o .78 3.54 . .48 2.18
White Students - 1.89 9.15%% C.51 2.46
Scthool Fairness _ ‘ .
o Black Students . .18 1.16 .18 o 1.12

~ White Students ‘ .05 .31 .00 .02

_ aCovatiate"\Non;Southefh =1; Southern’=2
bWith 1, 18 degrees of freedom , - ,
.05 #Ap<. 01

~t
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Implications of the Cross~Yzar Comparisons:

3

3

The.96 outhern schools compared in 1972 and 1974 were characterized by
notable change. The change was manifested in both overall alteration in race
' relations and relative instability of outcomes for individual. schools. There
is‘evidence in the Zorrelations between school characteristics and students'
racial attitudes that the schools are having at 1east some . effect on race rela-.
’ tions. Moreover, the fact that some ‘of. these correlations are across years, sug-
gests that school.cofiditions have a lasting effect. The correlation between a
* school characteristic and the’ attitudes of students two years later indicates
that there is some continuing effect on school programs ard social relations:
f'Since these correlational enalyses were corrected"for variations in socioeconomic
_status of students; racial composition,of the school, and school district pop~
ulation, there is reason to look for sources of improvement in school programs.
The aWalees of 43 schools in 1974 and 1975 indicate that there was less
. change during this.shorter and.later period. There were no‘significant'changes
‘across all schools in mean racelrelations and achievement measures. There was
Aa tendency for schools that scored high’in race relations in 1974 to retain
higher scores in 1975, although thils did not occur in relati on to'all'meqsures
»of race relations. The two samples for cross-year comparison differed in com-
position, making it difficult to determine the source of the relatively-greater
volatility in the 1972-74 comparisons. The_Southern schools'compared in 1972
and 74 were undergoing social change in the midst of communities undergoing
soclal change. Under such .Clrcumstances, the resu1ts cast doubt on the assump— :

tion that one can predict attitudes and achievement. of a school' s future stu-

'dents from those of its present students.

266 .
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That there should be diffiéulties ¥n identifying schgois that e#emélify
outstaﬁding performance from year to year does not mean that effective programs
and practices cannot be identified. _Oq‘the.contrary, the correiations between
schdol outcomes apd school conditions, pyeseﬁted in this chapter, and the moré
detailed study of such relationships, reported in.Chapteré 3 and 4, suggest
that the?e are indeed school effects and that these effects may be lagtihg. The
:evidence that school coqditions héve an influence on étudents' attitudes,“over>

and above that of uncontrollable background conditions, offers opportunities for

N

. o ;-
. schools to improve the process and outcome of rzcial integration.

207
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OMB NO. 51-874003 . .
APPROVAL EAPIRES June 30, 1975

la‘l.)U(,A’l'l()NAl; 'FESTING SERVICE . PRINCETON, N.J. 086540

a

Dear Teacher:

The Superintendent of Schools in your district and your own school
principal have agreed to participate in a large scale study of the
conditions and processes of effective desegregation. The U. S. Office -
- | of Fducation is trying to learn all it can that will help them at .the
' federal level, and school administrators at.the local level, to* design ’ ;
and carry out, programs which will éffectively achieve desegregation goals. :

Part1c1pants will include 5th and 10th grade students, teachers, principals,
h1gh school guidanc~ counselors, and school ‘superintendents. :

The evaluation will not release data which in_any way wili identify you.

7/

Our grateful thanks in advance for your cooperaticn.

]

3incerely,

| | | . M&C/‘Z“"’“‘g\
R : o Garlie Forehand :
g : : Project Director

- ' ' N . ' v' ; 259:_
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A-3

Please clrele the one respouse that best deser! -

!. Are you currently a
1 »Thlrd-grade teacher
Fourth~grade teacher

Fithvgradé teacher

R VR N ]

‘Other elcmentary teacher
(SPECLFY) .

High-school teacher of academic subject

[~ NV,

High-school teacher of business or
vocational courses

7 High-school physical education tsacher

8 Other high~school teacher
(SPECIFY)

e

2.- Which age group are you .in?

1 25 or under

2. 26 - 35
3 36 - 45
4 46 - 55
"5 56 - 65
6 Over 65

Are you male or female?

1 Male

[
.

2 Female

4. Which of the follgwing best describes you?

1 Black

"2 white : ’ ’
3" Spanisgh spegkihg
4 Other

t

5. whar i8 the highest level of education
you have completed?

1 Less than one year of college
2 1 ;-3'years of college

3 4 years of college -

4 More cuqﬁ 4 years of college
5 Master's degree :

;rﬁ C}aﬁuate work beyond Hasterzs

s
7 Doctor's degree

‘HOoynuar oanswer,

6. Everything concerned would you say you are
very happy, pretty happy, or nol too happy
Cheqc days?

1 Very happy )
2 Pretty happy

3 Nor too happy

A

7. Ou the whole, how would you evaluate the )
way in which deqegrcgacion is working out
in your school?

‘17 Almost no problems
Some minor problems

2 ) .
‘Some- serious problems

- Many. s2rious pfoblemé

IV SN

" Doés not apply

8. Here (s a list of things (haL have happened
in some desepregated schools. Fleage
indicate whether or not each of these things
happened nc your school.

6’.}{5
1 2 3 A greater amount of fiphting Lhan
hefore desegregation

1 2 3 Minority group" demanding ethnic

-studles v
, 1 2 3 All students are Iéarnigg'more .

1 2 3 Teachers frow different groups are
learning to work well together

©1 2 3 White students are becoming less
‘ prejudiced

1 2 3'New educational programs are improvirg
schools

1 2 3 There is a very tense relalionship
between black and white students.

.

9. Some people say that black students would
really be better off {n all -black schools.
Others say that black students are hetter
off 1in racially mixed scheols. * What do ¥
you think? . ’

1 Most black students are bb'tor off (n
all -black schools

2. Most black students are beiter of f in .
- mixed schools n .
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1,

.

Y.
/

/

/ .
What abont white staddnie = do you think
that white crodents éin better of f in
All-white schouls, or are they better off
in racially mixed schools?

. /
L Mest white students are better off in
all-white schools

Most white students are better off in
mixed schools’

Puring this school year, have you taken
any in~service trainiug, college courses,
workshops, or other teacher edncation
dealing with intergroup relations or
instruction of disadvantaged students?

1 T haven't taken any training

2 Yes, intergroup relations ¥
3 Yes, instruction of disadvantaged

% Yes, both intergroup:- relations and
1n5trurLLon of di%advantaged

-

.

Took erxning, but not on thuse Lopics

Which one of the following best describes
the amount of ctime you spent at those
teacher-education sessLons and preparing
for them?

i

I 1 haven't taken any training -

2 1 day or less

12 or duys'
% About . week
% 8 = 13udays

6 2 weeks or more

-, RN

tn the whole, how would ‘you Lvaluate the
in= acrvxre trainiprg?

I f haven't token any training

2 1t was a valuable expcrience for me

3 It was all zight, but [ Jdidn':
much

learn

4 It was mostly a waste of time, but’l
did learn something

5 It was a complete waste of time

'
¢

Can think of anv way
chanped yont thinking as a
this in-service training?

yan vou hrve

s

of

I [ haven't raken any ftrajining
<4 No, L can't think of adything specific
} o Yes, I can think of a specific change

co

.

16.

17,

18,

19.

WM D W R e,

1 20% or more ST .

2
3
4 Very few are doiug adequqte work
5

How mnel time do you {xs;fgll ly spemd each
day preparing for thd next day's elasses?

1 I don't spend any time in preparation
2 Approximately one hour per day

3 Approximately two honrs per day
4

Approximately three hours per day or more

Do other teachers ever aék'youvfor advice
about their teaching problems?

1 Yes, often ‘

2 Yes, occasionally - .

3 f&s, seldom ‘ .

4. No, never B ’ Coe

Pl

What proportion of your white students
would you say ire discipline problems - cut
classes, damag: property, get into fights?

20% oz more B .

15 ~ 19% _ —

10 ~ 14% '

5 - 9% , «
Less ghan 5% ‘ '
“Does not apply

o

/ . ' .
What proportiaon -of-vour black studedts

-would you say are disgipline problems - cut

classes, damage properfy, get into fights?

2 15_- 19%

3 “10 < 14X

4 5 <or’

5 Less chan 5%
6

‘Does not. apply

‘

\

What proporation of your white stadents
would -you say are pérforming by your

standards for this g(nde level?

.
"1~ Almost all are doing adeouate worl

-More than haif are dolng adequate work

Less than half are dotlnp adequate work

Does not

~

apply

At



A What prapartion of your black students ) 25. FEvery teachier is bothered by some thinns'
wonld yon sav ore performing adequately about reaching:.  Jook at this st of
by the same st\ndurdb . thiwpe that may have beén o <ource of
frustration to yan this vear. Pat an "N

‘ all « at k t ! . ;
1~ Almost all afe doing adoqul e wor in the "yes" columm if vou have felt this

2 Morc}}hun half are doing adediate work way, or an "X in the "no" column i vou
A . } less {hnn hJif are doing adequaté worg have not. S N
A Very few Are doing adequate pork qﬁ9 ©
. 5 hoes not apply “ . . 1 2 There s JﬁSlJ(Uq much work to do.
% _ 1 2 Many of my s(ndunrs_won't try to lvaru
’ K ) R ” : 1 2 The range of abilityv amcup my students

makes it really hard (o keep them ail

A number of schools have adopted multi- . .
: interested and learning.

, cthnic texts which discuss minority-group o .
N leaders: and portray minority-group 1 2 1 teel as if I have a preat deal of
B characters. Are texts of this type used . responsibility and no one to share it
: in your school? . ' . with. )
- 1. Yes, most of the “exts discuss minority L 2 | feel as if no one appreciates my
groups - i . work, |
2 Some of the lexts ..re multi -ethnic, 1 2 Too often 1 feel 1 don't have the
: but moqL are fnot ’ - : training to solve some of the problems
. ) : s ] am faceéed with, :
3 Mo, none of the texts are multi~ethnic - o ¢
e 1 2 1 feel the atmosphere is tense in this
_ . o - school.

2., Have there been any special projects in

| this school, such as n!'2ys or group dis- A -
> russlons, . which deal openly with inter- 26. Do vou feel scores on standardised tests aro

fproup problems? . generally afgood indivator of a4 pupil's
- ahility? .

1 No, not to my knowledge. , ’ .

. . .- 1 Yes, pood indicator

2 Yes, I kffow of one such project . . - R ¢

3 Yes, several projects 2 No, not pood indicator

.Yes, sever: s

* @ . ' - . . N .
. 27. Arc you enjoying tearlhing more or .ess this,
23, tow often do you have L]aqs discusslons ’ Joxin ¢ : )

. ear than you did last vear
Ahuug race? Y ) y y
L on a week o Cw 1 l enJov tcarhlny mOLL ths year than
oo ice r more : last year
’ 2 Once a month p ‘ \ . .
¢ . : 2 1 enjoy teaching less this yvear than
B ] 3 Once every few months | ~last year
4  No such discussions s=o far ' -3 I really don't feel any difference

4 Does not apply

24. Think for a moment abeut Lhé three
_teachers you talk with most often at chis
c school. Are they the same racial (or
- thnxc) group as you are? '

. 28, How often, this school year, have you gone
' to the head of your department or the prin-

. S ~cipal to pet advice on a tearh ag problem’
. -1 \cs, all same Lroup as me |\ ) . - oyou were encountering? N ,
2 No, one or more is from another group 1 I hayven't one this at all )
- - o -
3 ALl teachers in this sc.. ol are_the ’ 2 | asked for adviee oncre .or twice this ;.
same group ) - year '
. C [ - ! . ! v
. 3 1 asked for advice V to I times
4 More thanil0 times =
s . , -5 Does not apply ,
< - . f ./
P
o - . H
. 272 >
4 -
\)‘ - - ‘ \ . ‘" o . . ‘.. »A
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M. tompared to whal yoo think other prine- 34,
ipils in other schonl are like, do you )
think this school's principal is better
thin the average, as good as most, or

For how manv vears have you ~orked with
pupils’of other racial 6r cthnic groups -
that is, with students [rom'a racial (or
ethnic) group different from your own?

below average? . - .
R > 1 Never ‘
I Principal is outstanding o :
. ; v ! 2 1 year (this is myv first year)
2 Principal is better than average : Lo
‘ p B 3 2 years
} Principal is as good as most : v
. 4 3 years
4 Principal is below average P .
; 5 4 years
"6 5 or more yeirs

W, Are any af the teachers in this school
unfair to black students? -
35. As far-as you know, -how do eacl of the
I, Y ] f el 2 ’
,Alm?sg 1lo 1&m, ‘" followinpg feel about desegregation? -
y M.
2 Many of them LIKE IT VERY HUCH -
LTEE 1T SOMEWHAT
—- DO NOT CARE . L
DISLIKE IT ﬁONl\HAT* ‘
—— DISLIKE [T. VERY MUCH

IP‘—
l l r - DON ' T.. KNOW
: DOES NOT APPLY
Pl
1456

A f'r‘w
4 Only one teacheg
% Hone , . o - .

o Does not apply

Most of your students
Sl. Are any of the teachers in this school . 123456 The"prinr}pnlmof this school
ai ire stud s?7 7 - )
“”nflfr fo whire students . 123456 The superintendent of tuis
Vo Almos: atl of them : : school dier:FL
Many of. them e - . ] 1234567 No:t whlte teacher: ‘in this
) o ’
VoA few . school - _ .
, : 123456 7- Most black tenchers in this
A Only one teacher :
L ) v qghool
B None
Y 6 hoes not anply

36. li'rod bolow arQ,semo stavements’ other
peorle hive made. For Lach, please mark
whether you strongly dgree* Apree soniewhat,
dlsagree somewhat, or \trongly,d&,arree.

: .. STRONGLY’AGREE

, Y . :

1. As lar as vou'know, has your principal
tatked with any teachers becanse they
have treated black studénts unfairly? -

E e 2% C ~~——-- ACREE SOMEWMAT  .-*  * . -
S . - . T DISAGREE SOMEWHAT ! _

4 Noo7 ' 7 ’ - ‘ r—-GTRONGI DISAGREE NG

} No unfair tejchers - - ,- -2

1 ? 3 4 The amount of prexndite.nplinsl
: minority groups in this gountry
is highly-a2xaggeratad.

51 Does not apply

| .

1 2 3:4 1 would like to Llive in an
' . frate ighborhood.
33, As far as. you know, has your principal {ntegrated neighborhood
! talked with anv teachers because they : 1234 The civil rights movement has done
have- treated white students unfairly’ more good than harm.
1 Yes ' 1 2 3 4 Blacks and whites. should_ aot be
"3 No ; ) : ' allowed tq intermarry. —
5 . ! MNo unfair teachers - . b
4 Does not apply . .
v ° . .
. : -~ -
° Y
- ' . ;" ~
’ L4 - - /
- ) F7 o o o 1
, : 9. L
o s ~

[EIQ\L(:‘ . o . 7..,. ...g;d . i. : ..-“ | ‘ . . s ) o
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40,

;|‘|'rnnnt S most

.

te choose onve factor which
for fafllure of the bilack
to achieve equality, which would yoa
chodse - a lack of initiative and drive,
or the restrictions impoqed by a white
society? :

1 Lack of

Hoyou had

initiative and drive

2 *Restrictions imposed by a white soclety

)

In some sclivols, a studencg'who is placed
in a particular ability class will almost

-always. stay in that level until he’

praduates; in other schools, a fairly
large number of students are changed into
diffferent levels before they graduace

What happens ir your school?

1- We do’ not separace.SCudenCS Ly abilicy
+ level or into different academic
programs . ) IS

2 Very fow scudencs Lhange [romh ne
academic lavel or program to arocher

'3 Approximately one student out"of every

ten changes betweeén the time he enters
school and the time he leaves. ‘

4+ More than one—tench of che utndents
chan
© §“ ) o

—

Would vou say that your school is trying
harder this year than it has in the past
to get parents to visit the school or ‘come
to PTA wr othdk parent: groups, or-is it
not tryxng as hard?

L 9chool is crying harder this year
? School is not crying as hard chxs year

i -No difference

- e s

ln soma <Ln001 years, a teacher learns a
lot sabout education, while in other yests
a. teacher doesn't learn much. This year,,
have you tearned a loc abouc' i
(" %0 . ) o

‘1, % new- materLals, flew k1nds of cexcs,
supplemuntary materials?

f 2 cheories of teaching reading7 ,
1.2 effcctive methods of maintaining
" discipline? Lo
» ¢ 4 T«
1. 2. how to handle 1ntergroup relacions
among students?’

I 2 heing less ulruid ofvuthcr racial

* and ethnic. gruup<7_ .
12 minoriﬂy—prouo history? s
1. 2 how better to 1931 with heterogenouc

classes?

41,

Below amd pravtfeens

fs a Ilst ol propgrams
which are being used in some schools to
improve race relations, H these proprams

or practices
like to know
in promoting

exlst In your cschool, we would
tow helpful you think they are
pood racerrelations: Please
mark whether eacii of the followinp is very
helpful, somewhat helpful,.not very hueipfal,
harmful or does not vxist in this school.

VERY HELPFUL FOR RACE RELATIONS

r‘——-— SOMEWHAT HFELPFUL FOR RACE RELATION
— NOT VERY HELPFUL FOR RACE RELATTON
‘ HARMFUI FOR RACE RELATIONS - '

(—DOF§ NOT EXIST IN, THIS Q(HOOI .

classropms -

- e

‘o

1234N .uxdnnre counselors pron am
1'2 34N Social worker/homn visitor
program
123:4N Teacher aides
123 4N 1eacher workshops or in-service.
,cra{nxny for teachers or aides
12 3 4 N Remedial rdading program
12 3 & N Vorationnl trainlng coursen -
. /
~L 23 4N M1n0r1L) group hlSLOrL/Or culture
: A courses _4//’
1234N Sper131 rlaﬁsrooms for snderach-
: ievnrs‘/ ’
1.2 3°4-H" Qpecinl classrooms for soxxa]\v .
- or emotionally maladjusted
12 34N Achirvcmqnt rrouping of class= "
rooms )
1234N Achlvvrmvn[ groupnnn wlthin
‘classes )
1234N Ma]or «urrlculnm rc:*vu:.l-:un;'o
1 234N lxcra(urriculnr act’ vltlc% pvlrod
- ] towards minority atudents -/ .
1 234 N, Late’ bus for stuwldents who stay ™,
for extracurricular activities '
1 234N Propram for tutoring low ST g,v'
o *hxeving stndents é‘ P
12340N Spoc11] program o LnLrunso’Q'
’ s pareat-teacher contact (n.h
. con[ﬂrenre) R N
1 234N Programs to Jmptovv 1nLorgroup“
L ’ relations .among students . - - S
1 2 3:4.N Progrnms_Lo }mpuovq 1n;qrafuuc'
rel1t10n<tnménp'(nacherq
1 234N Ri-racial advlqory commilnve of 5 '
: "~ sttdents T ’
L2 01 4eN .C(nd~n( n.v ol uqulpmunx, Y N
e i reading machine:fe T ape recorders. -
) vxdvot1pc machines, ete,
123 4N Tean teaching ’ -
1234N Ung;wdvd clasges
123 4N nnmonetx1llon or cxpurxmvwlll



A-8 - '
oW would Tike vour honest opinfon on- differenc' aobetween black and uhlté boys Aud glrls. 1n

comr personal experience, what have you found? TPlease select an answer. from each of the two
coltumns,

: ' I’BOYS , . 'GIRLS

BLACKS' ’ . e —eee. BLACKS
WHITES - WHITES
NO DLFFERENCE ~ ... 'NO DIFFERENCE
NOT ’ o NOT :
APPLICABLE [ APPLICABLE
Who are more active? 3 1" N
o . ‘Who generally read better? 3 1 N
R Who are better musically? 3 1 N
Who are most athletic? 3 1 N
Who are better adjusted : C :
to school? : 3 2 °~ N ‘ . 3 2 1 N
Who are quicker to catch- i
on to new concepts? 3 2 1 N - 3 2 1 N
.. L ) - . /.
Who are generally more . o :
atteative in clasgs? 3 2 1 N .3 .2 1 N
Who -do you like to ' ’ .
’ teach better? 3 2 1 N : 3 2 1 N _ o
. Who get along better . : ' '
. socially? o 3 2 1. X 32 1 N
3 i . Y : . .
- Who are more ‘achievement b o )
‘oriented? 3 2 1N ' 3 2 1N
S Who cause i'zore.‘rou.'nlec o ) T o
i : in class’ _ 3.2'1 N 3 2 1 .N
' Who need more help . - T . ) S8
froe you? . » i 3 2 1 K- 3 2 1 N
BRAR Hlow much choice did veu personally, have in @4; During the time you are actually teaching
Co Lo COMPLETE CHOLCE ‘ _your scudents° how often do’ you
E ;oo . SN . . .
‘ ~————— A LOT OF CHOICE - ' SEVERAL TIMES AN HOUR

SEVERAL TIMES A DAY

SOME CHOICE :
AT LEAST ONCE A DAY

'

11 LITTLE CHOICE 5 -
Y ; ALNGST NO CHDLCE L 'ONCE OR TWICE A WEEK - §
s 'l- . | NOT ﬁPPLICAB'F ' . . (—'ALMOST NEVER - - W
oo s A:j" Cett‘nn a !Oh in this.. . 54321 Warn students to pay attention

a) tl 1 hkool?
hArticu ar schoo -5 4 32 1 Give dlreccions

ot
o~
[
N
o
4

.Seloc;ing the grado or. courses

‘you wislied to teach?. . ﬁ 4 321 Praiso students for their

accompliqh\ents

9

-t

Svloc'fng the kinds of studentq

vou wiqhed to teagh? 543271 Scnld stiidents for mishehaving

v

lnbvlu ting ’hL tertbonkq <i;'m 4.352_1 Ask questions

- - . 4 )
- v rkbooks, Ltc"“" ‘ - 54321 flave class discussions et
RO BRG] N AL }ir!nr Lh necess;ry i . I S , ¢
- -\.»llnq" . y ' ,
'" 3_$ y 2 Aqtﬂh)lshfng your *own routine : - _ - C .~.',
i - L. lf-[/,‘lulc., . L . S ‘. . o |
“ 3200 icng according twyewl © oL o
e Squﬂ’ _ T Lt LT TR v o

ElﬁC‘3.§.:r:..;.
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A-9

Compared Lo uth(r schools that )ou know

cphout., would’ vou say that the tone of this
school is more strict, moTe easy goxng, or *
about average?
+ ‘More strict
2 More easy poing : -

3} About average

If you had to rank order Lhc ‘following
bbjectives for your school how would’ you
Please mark your first choice
t, your second choice- 2, and your thixd

choice 3. . .
’l 2 3 Gooi relatioﬁs with'the community

1 2 3 Cood academic achievement

t 2 3° Good race relattons

.

We wonld like torfind out how people ‘gét
alonp, together in your school. Mark one
choice telling how each of the Eollowing
people get along together._

o ———-— QOPEN, WARM (OFTFN INTERACI)
rf‘*—ff—- ERIENDLY
' -~ POLLTE
___ DISTANT,

INTERACT)

(,__ HOSTILE

y (—~p0T APPLICABLE
! .

COO0L (SFI.DOM

543 21N ﬁou and the Principal ’ "
54 321N ;You and the black teachers
54 321N !You and the white teachers
54321N You and thc parents of your
"black students
5 4 3 271 N+ You and the parents of your
" white students 2 3
54 3 2-1 N You and the black students
54 321N You dnd the white students
54 321N The principal and the
‘teachers N
54321N The princtpnl and the
black sLudents
54321 N The principal and “the
- white studeunts o
5 43 2.1 N- Black tcachers and white .
. teachers _ ‘ !
54321N "Rlack students and white
4 o btudcnts

48,

In generatl, how much influtn|o do ynu think
the following persons or groeaps haye oin
~ this schoel? For duch of the folluwlnr
please rate their chua} influence over
the wav your school is run.
- . i
- MOST ]_Hl"l.Uli \CF.
s CONSIDERABLE PHELUENGE
(_;«————n MODERATE 1+FLUENCE
!
! Mol — - SONE INFLU%NCE
l —= TITTLE OK “IO INFLUENCE . o
l [[ *NOT APPLICABLE
543 21N The school;bonrd R
. 1
5432 1N The”Sunerﬂnfendent
i
543 21N The pr1nc§pal .
‘5432 LN 1hL nesxssnnt prxnrlpal
‘5 4321N Black reaéhcrs
5 4321N thte tenghorq
54321N You, ;you self
5 4-3.2 L N Bl;lc;k stndents
54 321N Whit!’(* rznl-'nls
54321 N Rlagk Jr’nth
. l s
54 3 21 N White Ar Ly
- 1
e
49. 1Tn genzral, do you thinL the rxin(ip\l Al
his ndminintr1llvn,<llff are Lrving to be
“supportive and helprnl to the black- teachers
in thxs school? - ; ‘ -
1 Yes, they are t&ying their bost
2 They try some, bt not enough
3 They hardly try at all )
50. In general, do you think the prlnlipll atd
his ndmlnietr1t1v$ staff are trving to be
supportive and helpful te the white teachers:
in this SLhooJf /
'l Yes,. they aro trying their best
2 They try some buL not, enough .
3 Ihex hafdly Fry at all . .
. ] J\ * N
HIGH SCHOCL TFACHERS PLEASE NOTE
. ' / :
Please gkip to piige 11
. now and answer questions
T H-1 .to [H~13 .
_ -. ! !ﬁ
L . |
ELEMENTARY TRACHERS PLEASE NOTE
. P19554 turn to page 9 ,
. now and ‘answer question
E-1 to Fo- L6 C
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FOR TEAGHERS IN EL'ENTARY GRADES

Are you iuvolved in a team teaching

k=1, o E-7. listed below are some statements. " For
program with more than one teacher ' each, please mark whether you strongly
(not an aide) anaring students and agree, agree somewhat, disagree somewhat,
teaching them? or strongly disagree. : o .
1 Yesy all day STRONGLY AGREE
27 Yes, part af-cvery day ' AGREE SOMFWHAT
R -3 Yes, on some days DISAGREE SOMEWHAT
& No (——SlRONuLY DISAGREE
4 3 2 1 A repular routine helps qtud~
kfz. bu you have any teacher. aides working . €nts oto develop rood habits.
with 'you and your students? 4 3 271 Students learn better when thcy-
. -1 Yes; full-time for my class work at whac they thgﬂselves
s prefer. S
_Z Yes, ‘part ti?g for my class 4 3 2 1 To elt stxll and pay a[Lcntion
}- No ; _is~anecessary skill for sur- -
. vival, in the academic world.
) 4 3 2 1 Praise for accomblishmcnt is
. : _ . .
TE-3. in an aver:.e week, how much extra time the most important concept
in teaching.
(unr counting homework) «do most poor -
readers spend 1n reading? 4.3 2 1 Students learn best by actively
exploring their environment
‘ l None .
B 2 1 hour to 2 hours a week extra 43 2 1 Textbooks and workbooks are’
. e p important for acadomic
» 3 3 or more hours a week extra - ) “rachievement. N
s ' T ) T 4 3 2 1 The less stfucture a class has
3 . » ) the more stydents are free to
-4, In an aﬁérlgr wéek, i huw muLh ext‘a time legrn by discovery. .
(not counting hémework) do- most poor 4 3 2 ; A quiet, orderly classroom
math students spend on arithmetic? o helps to create the’ atmosphare
: for learning.
1 None. f
" - . v 4 3 2 1 A busy, ‘active, no sy classroom
¢! hour.to ? hours a week extra ' is one filled with opportunitiez
, Ql'“l or more hcurs a week extra 7~ for learning
‘ ' 4 3.2 1 It is important that students
O L Sl . . be-qllowed to cxpress their
E=5. 1 usually don't permit- ‘Students to' talk feelipgs - even°an;ry feelings.
- in,class unleqs they first raise theil
£ hands. _
- 1 Agree . - . ) . E~8. Approximctely how many dJack or white
' N . = Pparents have talked én their owr volition
? Disagree ‘with you in the last month about their
child? . .
. : ° ' Black parents S ¢
- E-b, How m1ny black students nnd yhite whice parents
studenfs do you teach? .
_ Rlack students "-L ERSE e V - '
...... W‘ll? students’ . - E~9.° Approximntv]y how many of your black or
° white students requived some contact with
@ the disciplinary staff (or office) in ‘the
- lnst month ’
- G e ) : . ‘ Black stddyn}s !
- ° White situdents
.‘..;_ o . . . v -
3 . .

ERIC, - .

Aruitoxt provided by Eic:

o S A &

s



A-11

=10, baring class time, my “students Henerallx . E-13. Do your black students ever tuter vour
spend most of their time N white students?
L As'a total class 1 Yes
2 In several small groups - C ) C .2 No
3 Individually
A HMacaver thev wish L
° . : . E-14. Do.your white students ever tutor your
black students?
. L . : -Yes
E~11. During class time, my students L -Yes
© generally are , ) 2 Mo
1 Mobing about, quite active
2 Allowed to move about somewhat -
. S -15. ; -
3. Allowed tc move about only when - E-1 ;:czzné ZiiglonédthzL:nie;i;;:; °°2Lr1
T & '
permission-is granted o School’o ° K § at your
4 Not allowed to move about during .
class time KIS e
B-12. Dnrlng class tfme. my students Rt IR RE
’ generally are :

"1 Very noigy
E~-16. In your opinlon. wvhat one factor contrij-

butes most to pood agademic |ch|cvemont at
. 3 ~leasonably duiet N, S )Ohf school?

- 2 NoUerately noisy n@s

4- Very quiet

"5 Allowed to speak only with . b _
permission s T T e e L
8 .
L8 -
LY
X,
. . ‘ ) )
7 » . ’
. a o
THANK YOU FOR THE TIME AND HELP YOU NAVE GIVEN TO TULS STUDY. -
. ¢ Y -
) g ° ) ' . . . . _' i ) w i
. . : S N R

. ) A - * L]
PR . - .
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i : o FOR NIGNH_sCci i,

His the q(hanl organized any new H-8.

hi-racial extracurricular activities
this school year?

1 Yes
2 . No
3 _Ubes not apply

tlas the school taken steps to nake
Sure that most social clubs, Sand,
athletic teams, etc., are integrated?

1 Yes, and most are integrated
2 Yes, but many are not integrated

3. No steps have been taken officlally

N - - o
Compared to last year, as far as you
know, has student participation in
extracurricular activities increased, ¢
decreased, or remained the same in
your school?
1 Increased
2 Decreased H-9.

3 Remained the same

Has the scheol eliminated any student
dances becouse of possible racial
problems? .

1 Yes

2 No 5‘10'

Has the school eliminated any student
elections because of possible racial
problems’ . ;o

1 Yes -

2 No H-.-_-ll .

_ngrbxi tely how many hlack or whi
students do you teach?

~Black si.dents s

wh%te studcents . ] ‘..vo Y H-12.

Approximately how many of your black or.
white atna stndents required some contact with - -
the discipiinary staff in tke last month

Black students ) .

White students

©°

“7i

i

v
ey

T

L T P I Y

+ TEACHERS

Which of the following currlrula do vnu
think are valued most highly by persons
at your school?

COLLEGE PREPARATORY CURRICULUM
GENERAI. CURRICULUM
~BUSINFSS‘CURRICULUM

VOCATIONAL CURRICULUM T .
’ {"ALL ARE VALUED EQUALLY
By the principal
By the couﬁsellng staff{ e
By most of the black:-teachars

ol

of

white teachers’
black
white
the black

the white

By most the

By most the students

By most of the studentsg

g

o N - Y
uuuuuuuuu
NN NRNNN NN N

By most of parents

By most of parents

o e e e e e

FoN-N

By yod. yourself

Approximately how many black or white K

raiznts have talked on their own volition
with you about their child in the lasac
monti?

Black parents
White parents

«

Approximately how many of y.:. hlack vt

white students have been tenpe - lrily
suspended in the last wonth?
Black students

;Hhite students

Egroximatelz how many of your black or

white students have transfered out of this

school so’ far this year? .

Black Students - . s -

" White students;

In your dplnlon, what onc‘factor contributes
most to good race relations in your school?

- °




L QMY NGO, u:'—s/!s(, ,
anto _ APPROVAL “EXPLRES xune 30, 1975

EDUCATIONAL TESTING sgnv1c:-z PRINCETON, N.J. 08640

School histrict: Number:

N me ol School: : ) Number: . L Q

Dear Principal:

“Thank ycu very wuch for agreeing to participate in our study of the
conditions and pirocesses of effective desegregation. The U. S, Office

of Education is trying to learn all it can: that will help them at the
federal level, and school administrators at the local level, to design

and carry out programs which will effectively achieve desegregation goals. ™
Participants w.i: .nclude 5th and 10th grade students, teachers,
principals, hig' =zhool guidance counselors, and school superintendents.

The evaluation will not release data which in any way will identify you.
The only .possible exception to this rule is that we may wish to identify
and discuss a few unusually exemplary schools in ogder to make the report
.more qovucrete and believable; however, this will never be done w1thout your
written consent. :

Our grateful#thanks in advance for ycur cooperation.

: i : . Sincerely, v
. - 7 .
) o _ o _ o /1§X6AFL°O k}74¢~4£,._‘t;<\

] o . : _ . . . ‘ .arlle FOTthHd S
- o S v 280 Project Director
O " S . o . ’
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A-1%

E. SCHOOL ' SEGREGATION STUDY

PRINCIPAL'S 'i"'ESTIONNALRE

First, we would like to know about some programs, courses, and personnel.

- 1.
Considering the si{ze, composition, and needs of your particular student
body, please indicate (A) how adequate each feature is, (B) if that item
is avatlable to 5th graders (4f elementary school) or 10th graders (if
high school), and (C) if your school had that item last vear (1972-73).
LA B ¢
Taking into account, the Is that/are (1TEM)| Did the school
size, composition, and available to Sth/ have (ITFM)
needs of your parcticular 10th graders? last year
student body, please clrcle Circle onc¢ number. (72-72)? Circle
the one number that best one number,
represents ycur view about
each aspect. :
twore lade~ juovie~ jcon- do
“han |quate fshat [sid- ot Yes No Yes . No
ade- irade-erz 1y jhave
quate qate [inz je-
uate
T T s e 1
(1) Guidance
counselors 1 P 3 4 5 6 7 2 9
(<) Social worker or '
i home visitor
program 1 ” 3 4 5 6 7 8 9
(3) Teacher aldes 1 2 3 4 5 " 6 7 8 9
(4) Teacher workshops i
or {n-service
training for ,
teachers/teacher
aides 1 2 ] 4 5 6 ~ 7 8 9
(7) Remedial reading ) _
progranm 1 2 ] 4 5 6 7 R 9
(6) Vocational train- o ]
ing courses 1 2 3 4 5 6 7 "R 9
L
¥
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ay

Minot ity proup histmy
or cultuye courses

(8)

Special ciassrooms
for underachievers

:(9)

Special classrooms
for socially or
emot fonally mal-
adjusted

e

- (10)

(11)

Achievenent grouping
of clussrooms

Major curriculum
revisions

(12)

Extracurricular
activities geared
towvard minority
students

Late hus for students
who stay late for
extracurricular
activities

Program for tutoring
lowv-achieviug
stulents

(15)

Special program to
increase. parent-
teacher ccatacr
(e.g., conferences)

(16)

Prograns lo improve
intevgroup relations
among students

17)

Program to improve
intergroup relations
anong teachers

(18)

Bi~racial advisory
committee of students

~J

19y

‘Equipment for

‘Rtudents "to use,
such as reading
machines, tzpe

recorders, video

tape machine, etc.

é, if you had to advisc a principa of a school which dldn't have any Bf the

features just mentioned, which t -ce 2ould you say are most important?

1. . -

o

\

2,

3/

282




3. Next, what is

Sl
inT

- A~16

composition of your t iching faculty and administrative staff?

Teaching
Faculty
A, Total number
- B. Race Composition
- (1) Black
(2) White
(3) Orher . :
. C. Sex Composition
) (1) Males -
(2) Females
the compositiqn of your clerical étaff and custadial staff?

4. What s

I3

Administrative
Staff

I

Custodial
Staff .

Clerical
. N staff
A. Total Number -
(1) full-tige ) _
(2) part-time
. |
B. Race.ComposiLIOn
(1) -Black -
. v ' (Z) White
" . (3) Other —
B . . o a N o
: € Sex~€omposttion~ ~ o e }
- (1)  Males &
(2)-.Females “
4 '
i > Elementary School Principals
Please skip to question 5
. on page 7
i High School Principals
& Please continue with
question H-1 )
I
-~ P
! 4 /
: 283
O
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Lt 0 :
H-1 Does your school have a "career ddy" when representatives of vacvious nrofessions and

occupations come to talk to the studen:s about careers in their fields?
1 Yes ' ' : > )
o s 2 No

H-2 A. Do representatives frcm predominantly white colleges cowe to your school to ralk to
students about their colleges or universities?

1 Yes

2 No - ' .
B. Do representatives from black colleges come to yoﬁr school to talk to student: _put

their colleges or universities?

1 Yes '

2 No

BN -3 Do you have a work~study program -~ we mean any kind of institutionalized program where
students both work and attend classes?

1 Yes :

2 No

.

H-4 When your present 10th graders were in 7th and 8th graders, approximately how many of them
" went to schools which had ability-grouping? Would you say almost 1ll, over half, less than
half, or very few? i . . .

1 Alwost all

2 Over half

3 Less than half . .
. :

Very few

£

H-5 Two ability-grouping procedures are placing students into programs by their own cheice and
placing students into programs primarily on the basis of test scores or teachers' recommenda-
tions., Which best describes the ability-grouping procedi¢ used in this school?

-1 Students are placed into programs -~ college preparatory, vocational, etc., by their
own choice. ' : .

[ . .

- 2 Students are placed into programs or academic tracks, primarily on the basis of test
scores or teachers’ recommendations. . :

"3 We don't have academic brogthms or tracks, elther because the school is too small or
because we disapprove of tracking. ’ . - )
A. Apprpximateiy what preportiocn of tgevlﬁth grade academic classes - tnglish, Math Social
Studles, etc., -~ are separated by program, so that tudenfs are in class only with
students in their ability-group level or program? ’

Loalr .
2 More than half’ ] ) / . . ' \
3 About half ' o ‘

4 Less than half

Aruitoxt provided by Eic:
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< . .
K

B. Arc.the non-» ademic classes, sch as homerocom, gym, health, music, art -- separated by
ability-grour levels or tracks? e

1 Yes, all are separzated
2 Soms are separated

3 None-are separated . : -

C. How many different levels of 10th grade English are there -in this séhool{
Cue . - ) .
Two »

Three . _ .

Five o -

1

2

3

4 Four
5

6 Six

7. Seven.or more.

H-6 Considering the present situation facing your school, how much .if anything do you think the
school can do to reduce the number of white students who do not fipish high school?

Have little Have some Have substantial Have very great

or.nc effect effect . © effect effecc

: 1 : 2 3 4
’ in

11-7 How much {f anything do vou think the school can do to reduce the number of black studentq who
do not finish high school?

- Have Little Have some Have substantial Have véry great
’ : or no effect . “effect - effect ) effect \\
1 2 3 4 ",
- - (2
-8 Are the student governmenut officers' in yu ;01 all of the, same racial group, or are ‘they

from ditferent groups?
1 Al) of the same racial group

.2 Diiferent groups

Py <

H-9 Are the Lheerleaderq in your school’ akf of the same racial group, <t are they from different~’""

groups? ] Lo 4
1 All of the same racial group . - e R
. . 4 . ST .
2 Different groups . : : ’ . T . o ot
i i . . . B . B g
- AN ' ,‘; o

»

H-10¢During this school year, how many students in your 5chooi have been warned or disciplired
because of inappropriate dress or hair length? )

e
o)
A

ERIC
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H-11 How did vour football team do this school ye.ir
game, did they win more than half theic games,

=< was the team undefeated or .ust only one
~or less than half? ’

, No football'team . . . . . . . . . . .. .1

. Undefeated or lost cnly one game . . , . . 2

Won more than half their games T |

. Wen less than half'thqir games . . . .. .4
-1 How about your basketball team this school year -- wis the team Qndeféafv' or :logt anty ane

game, did they win more than half their games,

No basketball

or less than half?

]

Aruitoxt provided by Eic:

team . . . . . . ., ... 02 . L
Undefeated or lost only one game . . . , . 2
Won rore than half thelr games . . . . . . 3 N
L " Won less than half their games . . . . . . 4 .
RS . ) ’ N . /
- . )
P 5o
. . CONTINUE .. .
= ‘D -
/ - .
. . 7 - Ve (5
3 . « . ” .
5. What was the average daily absenteelsm for this school {n January 19747 : * :
- ) -~ . . ——*—-—-——-—-———-—' -
n s "’ e e
: - * ’ -t - .
6. What was the average daily attendance for this sckool in January 19747 e
> a -
. N . * - - . . -, . / .
7: Has the absenteeism of black students been greater or less in this school vear than in .
1972-73, or about the same? . - : .. .
1 CGreater . : L.
‘ o
- 2 less
- . a
} No change - v ‘ -
*. & No ' black students 1aéd?yeur \‘b
. ) . L o -
B h . - E N T R +
Al - - - . ’ »
N N . - s . . . © - . . . o v vy
4. Has the absenteeism of.white students been greafer or less this 'school year than it-was
A in 1972-73, or about the same?, c . .-, - . ; . - T
. - . S . . ’ o “
I Greater - [3 . .
Lt . . . .
¢ Less - . . LTI .
. Y M ' * o
J No ¢hanje - ‘ .. : .
"> % 4 No.whitg students last year ' : \ . s
\ c J v . . ® !
- Lo -~ A ° B o N
§ . < - [ : ! . ! Y
2
“ ’ » o - f . .
- [ St 2 8 o *
- ‘ -
" Wt - , LI N
- . . .
. - ? - . . : S N
. .o .-, - ,*’: o -~ N B o »\., - S . )
» \ hd ! -
s . 4 P - i * -
) . sy S L. # S .
h> N . : ‘
RIC. . A\ S
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5
¢ we would like to' find out how people get along together in your 1. What would you sy
_whout the interactions bECHeen ‘each of tr. following: .
‘ : — * OPEN, VARM (OFTEM INTERACT) . 7 _
- o S ' FRIENDLY ' : : 7 ’
. o . —— POLITE - : ' Ve _,
o . ~—————— DISTANT, COOL (SELDOM INTERACT} - R,
. 1 S T 5 . =
: 1 (—-———- HOSTILE ) S ‘
l I C  DOESN'T.APPLY o C e T .-
. 5 4 .3 = 2 1 0- Y;u and the administrative staff ’ . i
. PA ~ \
5 4 3-2 1 o0 You and¢ the black'%fﬁchers , y '
5 4 3 ‘2 -1 d You and the uhi&qﬂteaéhers P .
_ ' S. 4.3 2 1 o You and khe‘pérents of/xpu;_blacﬁ students . LA e
: ‘ S5 ¢ 102, 1 _ 0 You andjthe p§roﬁtsyof your white students ~
o X N .
5 4 3 2 1 9 You and;the blagk students :'_'- T
. 5 4 y.o2 1 0 - You a;dythe_whitc students ) -
' . s 4 3 t}' L0 Bl ack LﬁJchcrﬁJ;h” white toachers

Black students and white students

10. Which of the followtng. tf any, tend to produce lack of unxtz in Lﬁe teaching statf of yuur
¢ particular school? (Check as many as apply) :

A. Differences in teaching pHiLOSophy i
Disagreement with administration in buildinp,
C. Dirf(rent amounts of interest In education ; . " ] ‘ 1
.. Age differences

E.  Sex.differences . ‘ B N !

A

ERIC
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F. Differences in race . : |
G. Dllferences'in religion ' _ [

e qomethlng .else: Pleas§ specify

-

e e e —

L. Tere f; no: lack of unity at all

“

¢f you had to rank order the following objectives
Flease circle your first choice I,

your second chpice 2,

for your school, how wuuld you ran Lhen
and vour thiird choice 3.
?

the commpnxty

vod academtc achievement . . e o

. . : e .o
) R 2 -3 Lelations uxth
y L £ 3

o ° .
L - 2 ] @dod race relations
. . . ) ..
. : ¢ A
' P o .

. -~

)
N !
. . . L | .
THAYK YOU VERY MUCH FOR THE TIME AND 'HELP{YOU HAVE GIVEN TO THI& STWDY.

S (28T

° . NS ]

-
o

- e .

o
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lSéhooL ‘?)ist.‘riclt: : . B
" Respondent's Name:, . . ) o ) L
. A"':md”'ll'it‘.‘le‘: | L - I —— ‘ : o .
oo : " SR ' :
. b} B . .
7 ; " -, 288 \ 3
". . e .
‘l . P ‘ i



4

ERIC

Aruitoxt provided by Eic:

1. Has the desegregation emphasis of the last several ye
pupils in this district through redistricting,

— 1 Redistricting

1 Yes
2 No
TF YES A.
B.
Y
e
C.
D. -
7/
- E.

0 W N W s LW N~ O

N

By what method?

2 Pairing schools
3 Busing
4 oOther: Descfibe-

Ld

TIME
. BEGAN:

o
f?l

ars resulted in any reassignments of

pairing schools, busing, or other methods?

In what year did the desegregation plan have

the racial composition of your schools?

1973
1972
1971
1970
1969
1968

1965

1967
1966

,

earlier than 1965

¢
v

s

Did these chaﬁges affect elementary schools in your district?

is that?)

IF HERE: DESCRIBE.
1F HERE

K3

"1 Yes -
2 No . ..
| N
Did these changes affect high schools in your district? . .
1 Yes ,
2 No

+

1f you were .here in sPICK THE YEAR FROM PART B-

-

IF_NOT HERE: * CHECK l l :

the greatest effect in

chanping

2

" programs or ‘preparations do you feel were especially helpful? (PROBE:

~
LSS

»what kinds of district-wide

Why
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¢

2. Can yme tell me a little of the history of desegregation in our schools? tHow about READ THE
SAMPLE_SCHOULS BELUW. . , -

-

(- ' . : i 7 DESCRIBE

2) : -7 DESCRIBE
- G ‘.
(v : 7 DESCRIBE
R o ' ) ' 7 DESCRIBE

I ¢ S L L 7 DESCRIBE . .. .

. .
(m _'_._'..____:I____-, _— - L - -~ 7 DESCRIBE
R °
) .
o , ’ S 2 90 '
ERIC- -~ . . .
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"

JA. We will be talking later with the principal(s) in odr sample about educational programs in
(his/their) particular school(s). Right mow, 1'd like to nsk!you bricfly about district-
wide or community-wide plans or programs which may have affected the students or teachers in,
our sample. - :

(1) Do you have district~wide long-range planning? i
* . IF YES: DESCRIBE BRIEFLY IF NO: CHECK HERE [:] :

B

(2) Do you have (or have you had)>5 community ~elations program?
1F YES: DESCRIBE BRIEFLY IF NG: "CHECK HKERE

2 (3) Do you have a centrally located remedial or tutorial progrém? -
IF YES: DESCRIBE BRIEFLY = IF NO: CHECK HERE [:]

d

¢ a

(4) Have you had district-wide or inter-school-teacher education programs, institutes or
- workshops specifically related to school desegregation? . )
IF YES: DESCRIBE BRIEFLY iF NO: CHECK HERE | I

o

(5) Were any Epecial supplies, equipment, or materials made available on a district-wide basis
or to more than one school within your district? ‘ : :
IF_YES: DESCRIBE BRIEFLY IF NO: CUECK MERE [ | -

v - [

(6) Were any specialists made available to the schools on a district—wide level?
IF YES: DESCRIBE BRIEFLY . IF NO: CHECK HERE [:]

Aruitoxt provided by Eic:



A-25

. EX}

] t *

- ‘ " . > 3 . .Y
. Row, to go back over these last few question: , did these district-wide propgrams yoi have

- Titescribed-directly affect READ THE SAMPLE SCHOULS BELOW -
A B o c D E F
COMMUNTTY REMEDTAL TEACHER-EDUC. ° SPECTAL
LUNG RANGE RELATTONS OR TUTORIAL - INSTITUTES OR SUPPLITS OR :
PLANNING TROGRAM PROGRAM WORKSHOPS EQUIPMENT SPECTALISTS
) YES, NO YES NO YES NO YES NG YES NO YES NO
(L)
1 2 1 2 1 2 1 2 < 1 2 1 2
() , . . . .
L 2 1 2 1 -2 1 T2 1 2 1 2
) B .
! 2 1 2 1 2 1 2 1 2 1 2
(4)
1 2 1 2 ) 2 2 1 22 . 2
(5) .
1 2 1 2 1 2 1 2 1 2 1 2
(h) . . ) . i R
1 2 1 2 1 2 1 2 1 2 1 2 ,
3
7 v

@ . . R o N

Aruitoxt provided by Eic:
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4. Of all the various eddcational pcograms and innovations you know about, which one do veu thiuk

s has turned out to have the most effect in raising achievement levels of the students in READ

THE_SAMPLE SCHOULS BELOW. DESCRIBE (PROBE: Why is that?)

vy ?
(2). 2
t P -
o (3 ) ? )
. .
&) ?
) () . S . _ «
9
6) _?
5. "A. MHave any previously all black schodls- in this district been closed or ronverted into
vocaticnal or special schools? )
1 Yes
2 No

- B. Have any previously all black schools in this district been integrated!
- Yes L : o : .

2 No

C.- Are.nuy~previously aii black schools still all bhlack?
1 ves ) '

2 No . . . . S - ,

Aruitoxt provided by Eic:



fo ASKOITEMS £1) - (3); IF YES, ASK B BEFORE GOING TO NEXT ITEM | A 7| "B, TF YES TO A:
) In what year was
'ES NO (that/the)
most receut?

(1) Has there ever heen a boycott in this district because ) ‘ )

of desegrepacion? ) 1 2
(Zj  Are there any segregated private schools in this ‘

community? . 1 2
(3) was there any effort madc: Lo defeat the superintendent .

or school board in an elcction since desegregation of

schools? 1 2

. . _ .
NI 7. A. Has there been a prorest by whites this school year? 1 2 ‘
B. what about last school year? . 1 2 .
3
K. a. Has there been a protest by blacks this school year? 1 2 B

k. What about last school year? ' 1 2
. £y .

L

“ 9. When was the most recent large protest by blacks here in (NAME OF COUNTY OR CITY) about a
civil rights issue such as employment or education? (By large, I mean where there were
d(mugftratlons for more than ofe day, with arrests, or vxolence, or large uwumbers of people
tovolded.)

. 0 1973 . R

1 1972 ' . ) o .
2 1971 ' ‘ . N : .
31970

4 1949 _

5 1968 S : e

6 1967 _

7 1966 o N

8 1965 or earlier
9

"Never

L0, tn some diqtrlctq the desegregation plan requires that some students attend schools Lhnt are
net nearest to their home.

‘A, Approximately how many, if any, white students here attend’a school that is ndt Lhe nearest
Schoel to their home for purposes of desegregation? .
Number:l: . [ 'I I |

“ B.. Approximately how many, if any, black students here attend a school that is nol the nearest [

svhoo% to their bome? f / o —— [ ‘lj_ A[ l AAAJ

| o . . 294 o _'
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’
1. Daring the 1972-73 school year what was the per pupll expenditure in average daily attendance?
(include all sources of funds -- local, state, and federal) .
- $.
AY
12, 1s the school board here elected at large, élécted from districts, or appointed?
. R EOR. 7 . . .
Flected -~-
at large, . . . . . . 1 -
. from districts. . . . 2 B
Appointed . . L . . ., . .03 )
&
11, Is the superintendent in this district elected or appointed?
Elected . e e . .1 :
Appointed . . . . cie e e e s 2
. Did (you/the superintendent) hold another position in this district before becoming
superintendent? - :
L T |
v No . . . v o o s 0.2 )
THANK YOU VERY MUCH FOR YOUR /\SS[S'_]'/\NCE’ -
INTERVIFWER REMARKS 17 BE
~ FILLED OUT IMMEDIATELY AFTER INTERVIEW
A. CODE RESPONDENT'S RACE/ETHNICITY: B. CODE SEX:
g Black..,...'.-.’..'..._l“,_ M L e e e e
White ... . . . . ... 0. .2 ) Female . . . . . . . . . . . .2
Other . o o v o v e D .
. TIME ENDED: ___ o D. TOTAL LENGTH: i _
E. DATE OF INTERVIEW: o F. SIGNATURE OF
. ’ INTERVIFWER:
N 295
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-~ -
< . - -
< T

- We are talkmg wuth students teacher< and principals in many places across the

297

- United States and we need your Help. Your answers to the questions in this
booklet are lmportan' in Iemng us learn ‘10w to improve schools.
’ We hope you enjoy thinking about these questions.
- " Thank you for your help.
L
. )
. DIRECTIONS
: . ’ y THE RES‘[.EARCH WOéKE’I; WI:LL READ EACH OUESTION
' - AND EACH POSSIBLE ANSWER. MARK YOUR ANSWER BY
FILLING IN THE CIRCLE NEXT TO THE ANSWER THAT
BEST DESCRIBES YOU OR WHAT YOU THINK. MARK ONLY
. . ONE ANSWER FOR EACH QUESTION IF YOU WISH TO
CHANGE AN ANSWER, ERASE YOUR FIRST MARK COM-
_ PLETELY. USE ONLY A No.”2 OR SOFTER LE-AD_ PENCIL.
EXAMPLE: - s
ag . . . ; 1. . Are you in the fifth gra.d:: or in high school? ’
. T @ Fifth Qrade . E ’ 4 ——— ” ’
. R . - @ High school C. ‘
. YOU woulLD FILL IN THE FIRST CIRCLE, NEXT TO “FIFTH - N
S, GRADE FOR YOUR ANSWER. _ ' “
©O0O0PEEO®O®O QOO . L e |OPCOOOOE
' |000000OD0| |OO® . SHADED AREA oJoloJololololo
flejelelelolelalele) @00 RN v elolojelelelolo)]
lo]elelelolololo) llolote) FOR OFFICE leloleleleololote
OOOE@EOEOE®® @O - S OOOOOOEO®O®
Q00RO |00 USE ONLY: Slelotolelelets)
PEEEOOEE®|  |6®6| . B 3 (CICIGIGIGIGIOIG]
ololololololololol N olololN ’ 0]610]101010]0]0)
1006 @EeEEEEO®®
QORPEEEOO| |©®O : N [0]0]0J0I0100JO)
A RN AN \7 EENRRERE
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. Do'you o:v'v,‘n a bicycle? -

. as most students7

- Are you a boy or a girl?

) Rov
) Gl P

. How old are you now?

9 or under
Mo
I n
@12
(313 or over

. Which of the following best describes you? .

Q) Black ’
(D White

O Spanish speaking

() Other

. Ditl you ¢g to kindergarten?

@Yl";- .
@ Nao ’ Lo T

. ~ e

.-

@ves o
@ No o . .
. : ) e X “

. Hnw'nmy brothers and sisters do you have?

o

®One |
@ I'wo
@_ Fhree
® Four
(9 Five
™ six
(') Seven

(‘;) Eight or more ) _ L,

“® None

-
A=
\

.

e b

. Do you think you are better than most students at

‘daing school work, about the samé, or not as g00d

() Better

(@ Abast “he same
® Not.as good

'

-

a31

\

8.,Dovs the principal of this schoot know you by namn?
Oves - ’ B :
@nNo - T T w., T

~, - . .
B ‘s

g. Is there any adult at this school you could tilk 1o of
you were upsci or in troubkﬂ

= @.‘Yr‘!s N ' e T
- @No - . .

e

10 Have you ever had a blnck teacher as yout regular ©
. .
-2acher? x ’

® ves B
M@NO . .

-0

11. Have you ever been in a school 14t had ¥ black
principal? A N e
O ves )
@ N B - - ° \"
% )
1 B ?
) -t -

12 Have you ever been in a school that had a black gy
teacher or coach7

@ Yes _
@ No - . - -

:

13 Has your mauther or father visited school ilurmg this
school year?

O Yes o <> '
@ No ’ R L .

<
14. Are you gcmnq more hnlp or less help from your
_parents with yotur school wotk now than in the .
beginning of this school year?

@ Moie help

@ Less help
a
(@ Same amount of help .
® My parents never have helped mXX W",“' school work



M3

- -~ - iy
ce 2on . >
9 e i
© -y .‘ - - '. N . —‘
7 15 Do yon think your teacher likes _you?;- et
¢ - - - .- ) P
<. ~ < v
"“\'7‘\;- s » c
Yy .- . o, A1 . gt :
L e Y .
s s 0 - .o L4

16.. 1t VOU could choose tlw klnd of school you wguld

«go to, would you pxck ona with .- - : ;
(Y Ca . L . s - -
() Albwhite s,’t"hdtcnls i oS T
= () AN black students * 7 - \ )
- (VA mixture of different kinds of students g
ey PR - o
<, S o

17. In GAF .nh “arade, have You <tud|ed anythmg ‘abbut
Llack peoplc7 ‘ A )

() Yes i S .
O No . . -
- X ,T' - ~ } .

18 Are any of the teachers in thls school unfair. to,
yehite students? : :

('_) Yoy
: (;‘) No

-

9. Are your parents satisfied with the grades you get -*

“in schogl? R
(Ji.) Yng : .
(*) No + ~

a .

20. Do you live with' both of your parents?”
pve -
®MNo ~ . T e T

-
.c .

21 Vehat was the earliest qradr' youwent to school
. with hotth hlatk and whn\tde students?”

™ Kindergarten T ) .
(DEian .

: Lf\Sn'(ﬁn_{d
() Thira - .-
(?—-)qu th
() Fifsh. )
(N Never did: ’

-a
-

i

~22 Hnw o you think your teachor feels about black and

. white students gomg to the same.school togsther?
toe : . < “

ad.
()My teaa hvr llk(‘s it ’
OMY teacher.doesn’t hike it = ° ~

@1t doesw’t matter o my teacher .
O . E . . . .
ERIC o . 29
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23. How ahout the principal of your school -- how do
you think ynur principal feels almut black and white
_students goirig to the ,amn.School together?

= e .
@ The principal hikes it
. ® The principal doesit like it 3 .
( It doesn’t matter to the principal .
‘¢
' " . S
B E | Al

- 24, Think of ‘our three lwst friends in the Jth gmde
in this school. Are they all the same race as.you ‘-
or is one or more of a-différent race?
O Yes_ all same iace as me ¢ !

© ® No, dne’or rore is-of a Hitterent &ce

toa ) v

L >

25. Would yod' like to have more fnendx who are of
a dlﬂ"rer)t race? |

_ @Yes, )
O '

26. Does yout family have a telephone?

Ay . -

£

27.;D0e5 your family own a dictionary?

@ Yes
® N'? . e

v "

~

28 Arc any of the teachms in this school unfalr to
black stu(lems ‘. .

@ Y(W ' - A . . a,
" ®No :

Y
, <
.29, Are you afrald of most geachers of a different
- race from, you7

L

~



Y
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”{!l. In yoneral, do you think that wh'te p'eople are
s ter than klack people, that black people are
surarter than white peopld, or do you think that
a prrson’s color doeSn’t have anything t¢ do with
how smart he 4s? R ‘
(D White.people are smarter
(?) Nlack people are smarter .
® Calor doesn‘t have anything to do with smartnwss

' - -

31. Did anyone at home read to you when you were
little -- before you started school? -

O Yes
) @ o P - . -

’

5
P

2 Does-your family own their home?

I8

(M Yes
@ N P

A;‘

;S

1o

33. Did,your motier graduate from high school?

g s
Do s

CONR T T
N @NU a "_"

[

. EEEE I N
31, In the past week, did you think any_af your
.school work or homewnrk was fun?

@ Yeg : ! s
(9 No « .

35. How do you feel about school? |

N OX usually like school
@ I usually hate school

~ . ' .
36. At school, are you often blamed for things th_ét
just aren’t your fault?,

) O Yns'
QJ No

A-33

s

38. Is reading too hard for you now?

* el Lot
@Rea(linq is toa hnd for nae
@Readm;i;is not teo hard for me

39. Is arithmetic too hard for you nuw?

@ Yes
©) No %

A

40. Does your teacher=or semecne cise at schoo

give you special hc’i?%th vour reading?

iDYes
@No

N/

41. Do you think most of the rules in your classroom
are fair? ’

@ Yes
@ No .

42, Do you play with childien of anotiser race on a
team at school?

@YCS . . ,A. 5.
@No i

43, Does your teacher ever assign you 1o work on schoo!
work with a student of another race?

@ch
@ No

.

44, Are yo'uc'-salisfind with yourself?

® ves
®No ..

& *

N

.

. 45. Rre some iids just naturally lucky?

' @Y\‘S )
@No

\
46. Do you think you can do things as well as masg
students can?

3
v

®Yes o
"@No ’



T m—— v -t —— —

o
o

X7, l)n you feel like you don’t really I)rlong in lhls
\(‘Ilull” © o :

. ('ﬁ) Yeus
©) _No

/

o e

48. Do you think most jcople are betier off than

vou are?

(D Yes
‘3 No

©
,
B

. 49 When yvou mke a’test, do you’ get so nervous you
V can t think str1tght7 S
|

Tn

@ Yos
O] Mo

e

)() Dn you |h|nl< gootl tuck is just as: unporlant for
suiecess as hard wnrk7 : :

O Yos
@ nNo

‘ P

;

a] Do you, fnt, ;r-nlly angry when teachers try to make
you do things you don’t want to do? .

P

() Yeos
@No -

T e

5

620 Have you br-cn in any f|ghts at'school’ thls school
N yr'.lr7 : ‘

@ I have been in fights

. 1 4

(@1 have not been in fights. -
i - -5
© 53. Does your family get a newspaper regularly?

. : N A
@ vos,
@A No -
v

o

THANK YOu FOR TH

ERI
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" 59, Were’you a student at this school one year bgo?

54. Do you thmk it dor‘m t i)ny to’ lry Imrd becnusn

things don‘t turn out rlqllt nnywny’

@ ves .
@ No

o

55, thn you nmke plam are you nlmost sure you can
make them. worl? :

‘“(D-Yn_s
@ no

"

»
56. Doec your tedcher spr-nd a Iot of nme gemng thie

kids to belfaw7

@ Yes
@ No

57. Would you say you are very' ha'ppy,..'prctty _Imppy', _'

or not too happy tliese days?

@ Very happy
@ Pretty happy
(3 Not too happy

¢ - o . . e
58. Do you think you will go to college?

® Yeg A
o @ No

N

' O Yes
@ No-

60 How do you usually get to school?
~x-v__(_. . .

O walk or bicycle
® St_:hool bus -
®car @

® Some other way 2

o

o

E TIME AND HELP

N

YOU HAVE GIVEN TO THIS STUDY
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READING' |
" EXAMPLES ololcloN g 6@@©@1‘ IO | 11O
1000 Toleolele) 10000 HEEOE® 200 -
[ 20000 | s @ 10000 | | |
 PART 1l ECHANICS OF WRITING
EXAWPLES | 16@@ 00 dlolelele #OOO0 | BOOOG
BEEOG | 110006 2108006 BOEOO | BEEOO
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150000 | 1seeee | neeve | 276006
- PART 1l MATHEMATICS COMPUTATION
[ exawee n@g@@ | #eeee - (w@@@@‘ OO
NPOOO | BEOOG . BOOOO BOOOO | NEOOG
: o u@.@@'_ OO lololele B3EOOO
PART IV MATHEMATICS - BASIC CONCEPTS e
e | 50000 | #0000 510900 | 5OEC
HOOOO | 4600006 B8OOOO® 20000 HOOOO®
1000 | N | | | :
PART V SCIENCE
“Exawpie | . 56@OO0 ° 59@O®00  REEOO | HEEO®
550006 571 @@  HEOOO " BEOO® BEEEO®
BOOOO |- —61® ®@@@——| -
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~ SURVEY QUESTIONNARE

10th GRAPE FORM

-

Educational Testing Service
Princeton, New .Jersey

- " February, 1974 T ' - .
C o
We are talking with students, teachers and principals in many places across the Uriitect
* States and we need your help. Your answers to the fuestions in this booklet are imporany
in letting us learn how to imprgve schools.
A . \¥# hope you enjoy mink\ing about these questior.’

Thank you for your help. e R

o

. DIRECTIONS

. READ EACH QUESTION CAREFULLY. MARK YOUR ANSWER BY FILLING IN THE CIRCLE
NEXT TO THE ANSWER THAT.BEST..DESCRIBES-YOU OR WHAT YOU THINK. MARK ONLY
ONE ANSWER FOR EACH QUESTION. IF YOU WISH TO CHANGE AN ANSWER, ERASE YOUR
FIRST MARK COMPLETELY. USE ONLY A No. 2, OR SOFTER, LEAD PENCIL,

-EXAMPLE: .-
Are you in the fifth grade or in nigh school?
(D Fifth grade : :
‘@ High school

<

YU WOULD  FILL IN THE CIRCLE NEXT TO “HIGH SCHOOL" FOR YOUR ANSWER.

Q e _— , o i NCS Trans Qptic S4118.54321

FRIC - swnnnnnn . B K AR R ERENENE
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21 At grade or year of schoaol are you in now?

L () @ Grade (Freshman) ‘
~ (10m Grade (Sophomore or Freshman)
© (D11 Grade (Junior or Sophomore)
'~\'@)12m Grade (Senior)

2. Are you a-male or a female?

(")_M'\ln

(@) Famate
. 3. How old. are you?

_ (1) 14 ot under
@15
®i16 -

OXES B
() 18 or over o

4. Which-of tl~w following best d¢..cribes you?.

() Black : o .
(3) White - :
@ Spanish speaking |
: - (@) Other

5. How much educatian ‘ues your mother have? {If you -

don’t know, it's a i - it to geeus.)

(") Did not go to hug scham LT
M Went 1o high schawl but dign’t graduate
() Graduated from “wegh somio:

() Atiended college

() Graduated from coti-xy;

¢ N
AN

6. Do you live with botnn fyour parents?

L ew (® One

@ Two
@ Three

@ Five
® six
@ Seven

R ’,@'Eigh’t of more 7T T

(® None

® Yes
"®No

) @_ch
® No

@Yes
® No

~ (@ Business .

_@®Four ... .

8. Does your family get a ne

9. Does your family own their home?

® Vocational
® Work study .

- 7. How many brothers andl sisters do you-have?

’ .

wspaper reqularly?

" . ® Advanced or special college preparatory
"~ (@ College preparatory

10. Are you a member of any school clubs or sports teams?

11. Which one of-the following best describes the .~ «
- program or curriculum you are enrolled in?

: -5 © General

® Yes ,@Other L.

®No, - ® Don’t know
3 . R 1
PPOOOC VLY, |00 - | _ ©OPOOOO®®
DOOOOOOLD] |OOO® * SHADED AREA 1010101010101010]
PEEEROORE! |00 . Blolololololele)
PORROOERGE: |06 . FOR OFFICE Blolojolo]e10]6)
PEOOOO®A® |@O® - ' o 1010101010]01010
eOOOOOECOB| |66 USE ONLY - i (cloleYelelelele)
PEEPEOERAE|  |©@E® L g PPEEEEO®

L0000 OODEl |000 L 120000000] .

PP EEEE; (@@ T |000e0OO®
®EPOMOOCEG| |00 11516161616101010)

o . — -

ERICiyvanernvas  nuy 305 .. 1 ° TLITRENNY
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12 Did you enter that program hy your own choice,

weie you advised to enter it by teachers or coun-.
selors, or were you assigned to it?

e

’1} My own choice -,

@) Advised by counselors or teachers
® Assigned -
O Don‘t know

- el . N e T 2N
. . . S

13 Dunnq this school year, havc you ecver talked with

a counselor? .

® Yes . : ]
@NO ) ‘ . :

@ Don"t have a counselor

14. Think about most of the work you have to do in

school. Is'it too hard, too easy, or just about right?

- ® 1oo hard

@ Too easy
. ® Just about nght

1‘) How do your parents feel about the grades you

---get in school?

" @ Very satisfied

® Somewhat satisfied
® Sumewhat dissatisfied
(@ Very dissatisfied

® 1 don't know .

“16. Forget for a moment how té.achers gradé 90ur :

school work. How do you rate yourself in school’
ability compared with th&ose in your ciass at school?

(D1 am one of the best ’ o
@1 am above avemqn C '

G am average o

@1 am below average ) g
® 1 am one of the poorest ' o

N . o

17.D0. you think you have the ability to complete college?

® Definitely yes

(@ Probably yes

3 Probahly no

@ Definitely no

(® Not sute either way

18. How much time do you usually spend doing . -

homework after school?.~ oy
(D None, or almost none
©) Less than % hour a day
(®.About % hour a day . o
. @ Abhoudl 1 hour a day

OAI)out 2 hours a day or ‘more

EaY

A39” R

3061_}
L B N N

: . . oL t B
~ . 1

19. In the past week, did you (lo any school work or
homework that was mtcrcslmq? v

N @Yns
® No

20. Have either of your parents come to school this E -
year for PTA parents days, or for parent confercncns’ -

. Kl e, h

° ® Yes
®No

. Ve
21. When a teacher says that she is going 1o give the
. class a test, do you become afraid that you will

do poor work?
o

@ Yes ‘ ' -
@ No
22. At school, are you' oflcn blamcd for thmgs that

just aren’t your fau|t7 .-

O Yes - _ : T ./. .
@No. - -, v

23. Was the elementary school you went to for the
longest time — -

O Al white

@Mostlv white :

3 Mostly black o " .

@ Alt black ' L

® Other “ . _ \

K S .

24 Was the junior high school you went to for ithe
longest nme -

@ All' white . . s .

@ Mostly white’ i ' oo
® Mostly black : ' )

(@ All black

® Other

@Dldn t go to junior lngh

i

- 25, Have you ever hacl a- black—tcﬂchcr As-your-fegutar———"———
teachcr7 : -
Q@ Yes, in this schaol .
~ (@ Yes, in another \LIIUOI - ' T
®No i o T
R o

Y

"

26. Have you ever heen m a school that had a black -
principal? ; '

@ Yes, in this school - ' o .
" @VYes, in another school '

@NO o



¥

27.1lave you rver been in a school that had-a black
) ihysical education teacher or coach? -

() Yee, in this school

(@) Y, in another school

() No

28. How do 0 you think most of your teachers- feel-about—=—+"
blacks and whites gomq to the same sc:io0l together?

"7 (D) They like it
CG) They don' t like it
() 1t donsn’t matter to them
™ Don’t know ' .
29, How do you thlnk your principal feels™about blacks '
"~ -and whites gomg to the same school together?”’

0 o

n@ The principal Iikes it

() The principal doesn't like it

Q) It doesn’t matter to the principal
® Don’t know '

30. Think for a moment about the three students you
- tatk with most aften at this school. Are they the
sime race as you? -

(1) Yes, all same race as me
() Nn. one or more is from anothzr race.

31. Have you- ever called a student of = different race
on the phone?. i

@.Yes
® No

a

' 32 This school year, have you-helped a student from

another race with school work?’

@ Yes
® No

33. This school year, have you asked a student from
another race to help you with your homework?

O Yos.
@ No

»

34 If your.zuuld choose the kmd of school you would
90 to. wwould you pick one with:

- ®O.Almite students.....
P @ AN piack students =
® A mixture of different kinds of students

@) Other
Q
ERIC
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35. Do you think your friends would think badly of’
you if you went someplace after school with a
student of a different race?

@ ch.
® No

»

36. Would you like_to have riore fnend: who are of “
a different race’

@ Yes
@ No

N

How likely is it that a black student or a white
“student will participate in the following activities?
—= More likely for a white student
More likely “
Black students and whl(c students just

as likely =
I—There is no such actwuty in this school

BYISIN

37, @@@@ Play on the football team
38.0@® ® Play on the chess team

39.(D @ G @ Give own ideas in class

40.0O @ ® ® Serve on a school committie
41.O@ @ ® Be a chearleader

42, @@@@ Win a scholarship

43. @@@O Belong to the scholarship cjub
44.0@ @@ Play in the band

B.O@ @O Play in the orchestra
B.OOO® B in the school govnrnment
- 47, O.@ @ ® Take leading roles in a school play
48, @@@@ Take an advanced math class

49.D @ ® @ Take auto mechanics
50.0 @ @ @® Take a foreign language .
51.0 @ ® @ Take home economics
52.0 @ @@ Take typing

53.0 @ ® ® Give a speech in an assembly
56.0 @ @ ® Sing in a glee club or choir
55.00 @ @ ® Play on the basketball team

Here is a list of things that have happened in some
-schools. Please indicate whether or not each of these
_ has happened at your .school “this school year.

190 .
56. @@ Wiite students complainin
heing shown to hlack students.
57. O @ Black students complaining that lavorumm is
' helng shown to white students.
58.(D @ Tensions have made Il'hald for everyone.

q that favori(ism is 7
f .

~

59. Are any of the teachers ‘in thls school unfair to
—black-students? -

@Yes‘
® No



O
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6O, I you have a bi-racial student committee in 'your
schaal, how clfective has the committee been in
solving problems that came up because different
races are going to the same school?

() No such commil((‘}f» o

(@ Eflnctive; it has I_wlpnd

(® Somewhat effective; it-has helped a small amount
@ It hasn't really accomplished anything

(® It has done as much harm as it has done good

61. How uncomfortnhle dod you feel around students
“of a different mcv7

(D Generally very. uncomfortable

(?) Gonerally somewhat uncomtortable
@ Occasionally somewhat uncomfortable
{9 Nt at ali uncomfortable

6.2 tlow often do you have class discussions about
‘intergroup retations?
7 .
() Abiout once a week or more often
@ About once a month
() Every few maonths .
(& No such discussions so far ' . -

~G3. In grneral, do you think that white people are
smarter than black people, that black people are o
“smatinr thah White people, or co you*think' that )
a person’s color doesn’t have =nythingito-do with’
how smar/t he is? 7

(D) White peopln are smarter
(3 Black people are smarter
® Color doesn’ t have anythmg to o w:th smartness

. 64. The way things are going between nlacks and - .

whites in this school, do.you think things will be
better or worse next year?

(D Bvlmr
@ Same
®) Woise

® School’ does not have both black and whlte students

5. Are any of the teachers in this school unfair to

@ The principal . . y

~

67..Second, what job dues the adult you like bust have?

@ A reqular teachm

® A assistant to a teacher
® 7 counselor e —
® Assistant principal

® A quatd or Aoliceman

® Some other job

68. Third, is your favorite adult white or black?

® White
@ Black
® Other

“

LY. Have you discussed women's liberation in‘any of
your classes this school year? -

@ Yes - -
@ No ) :

70. Have you dvscussed the Arnb Israeli war in any of
your classes this school year?

® Yes - o
® No : v ®

71. Has any adult here at school cver told you, pexsonal!y,‘”
not to quit hsgh school? ‘

o @ Yes
@ No

v

72. Has any adult.here at school ever told you, personally,
that you should go to college?\_.

@Yes )
@ No ’ I '

73, Which ong of the following was a scientist?

( Booker T, Wanhlnqmn
® George Washington Carver
® Paul Lawrence Dunbar

white students? -

@ Yus
@) Na

Think’of theamne adult you like best in this school.
Now answer<tnree questions about this person.

66 First, are you thinking of a-man or woman?

0) Man
() Woman

308
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74. Do you think most of .the rules in tI)_i_s.school are fair?

@ Ves - .
‘ /
® No ’ : p
Y,
75. Is-there any adult at this school you could talk to
if you were upset or in trouble?

'@Yes . . N ?




s e - '.. . N N - } . . A._.
76, Have you ‘Been in 1ny flghts at schaol this
sehool year?

) No . ] ;

77.1n the p'nst year, were you ever sent to the office
because someone tho}ight you were breaking some
school rule? o

(@ Yes, only once’
() Yeus, two'or more times

H ® No

78. During this school year, did you ever stay away from
‘school just because you didn't want to come?

BN

() Never

@ Yes, for 1 or 2 days

@ Yes, for 3 to 6 days -

@ Yes, tor 7 to 15 days- -
() Yes, for 16 o1 more dayllsj'

Iin.general, do you tend to agree or dlsagree wrth
~ -each of the following?

79. @OWhm bad things are gomg to happen they just
are going to happen no matler what you try
20 do to stop them, .'
80. D On the whole: | am satisfied with myself.
8. O (@ Good'luck is just as |mportant for success a5
hard work is” .
- 82, O @ feel | do not have much to be proud of.
N—83-0) @ Some kids are just naturally lucky.
84. @) I feel like I don't really belong in this school.
85. ) @ When | make plans, | am almost sure | can
make them work. .-
BG O @ Most people are better ()Tf than | am.
87 'O @ Most of the time it doesn’t pay to try hard
N because thlngs never turn out right anyway,

88. E\-rythrng considered, are you very happy, pretty
happy. or_ not too happy these days?

91,

92.

93.

94

95.

96.

In the marning, are you usually glad to go

@ Mietty-happy “ -
@ Not too happy T
\_\
: ’ ™~
8Y. Do you like the principal of this.school?
N ~.

~

() Yes ' . \
@ No i :

" 90.Do you think you will go to college? N
@ Yes
@ ilo

[MC”"._: '._I
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99.

101,
102.
103,

309

100,

to school? T .
- : o s
@ Yes
® No
When you get punished at school, does it usuaily
seem it's for no good reason at sli?
@ Yes
@ No
Do you usually .ate schiool?
® Yes
@ No
Were you a student at this school o :e year ago? .
——
® Yes. ‘
® No ' L "
How do you usuly get to school Aplease mark . X°
- . Q
only onel?’ e o
(D Waik or bicycle
® Schogl bus
® Car
@Some other way .
How often have you plnynd with a student of
another race on a team at school?
) Very often
@ Chten
@ Sometimes
® Seldom
(® Never
In general, how much mfluence (lo you think the .
fallowing groups “of persons have in this school?
For each of these groups in your school, please
rate their actual influence over the way-your school
is run, (Please fill in the circle you feel is most’
‘appropriate for each group or person.)
) ’ & . V::\
- Little or no influence_ B
Some influence
Moderate influence
Considerable influence
‘ rA grezt deal of intluence
I
® @ @ GE+® The schoal board
ODO@®The supenntendnnt
Q@O ® @ The principal’
O @@ @O The assistant principal .
OO ®® Teachers
O@O®® You, yourseif
_ ORE®® Students
10\@@@@0 Parants

e .
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. 2 : social worker,

How often has.your (eat.lwr assngnvd you 1o work
»ir schoolwork with a student of anather race?

() Very often’
() Often

(D) Sometiines
O] Seldam

__@_Never

10G. A black person couldn’t be pnn(, Jal af this
high school.

3

(DSllonqu agren
(D Agree

() Disagree

(® Strongly disagree

A~+3
107

Is it easy to flnd hooks al)out famous blnck |wnp|e .r-ul
books. about tamous white prople in your llbrnry?

@ch, it is easy to find hooks about both tamous
black prople ahd famous white people, )
@icis only - to find books about fatmous
hlack ¢+ e .
_tis only eusy to fi0d 'books about famous
white people . ]
@1t is not easv 10 tind any books in our libra Y.

108. What kinds of work do your parents do? Look aver the list and check the occupation of your mother under the

column headed

"MOTHER" aid the occupation of your father under the column headed "FATHER".

If yvou do

not have either a mother ora father, but there is someone who takes either or both af their place(s) (such as a

MO THER

@

"FATHER ®

@) Foreman: such as factory-foreman, niine foréman, - . : SRR
@Cra!t,man -or_"'Skilied’" V Worker .such as baker, boilerman, hrrcklayer

step=parent, .aunt-or uncle, guardian);-answer about-this person: -If you :/o not have either a mother or a father
and no other person is taking either of their places, leave the column blank.

-

carpenter, electrician,

engraver, locomotive engineer, machinist, mechanuc plasterer, plumber, printer, rocfer, sheet
metal worker, stonacutter, tailor, tool and die maker, upholsterer,

® Onerator_or "Semiskiiled” Worker: sudr as apprentice, .assembler, bus driver, delivery man, Iauury
machine operator, miner, packer, truck driver, weaver, welclr‘r :
@Workman or Laborer: such as car washer, fisherman, gardener, qa statron.-attr‘ndant Iaburr-
. longshoreman, fumberman, warehouseman, _
- @ Household Worker in Private Home: such as cook, housekeeper, maid - o )
@ Petsonal Service Worker: such as barber bartender elevator operafor, halrdressu

- Yoo oL

ho_%p’im’l

attendant, “hoted maid, janitor, restaurant cook, usher, waiter,

D) Fireman, Guard or Policeman: such as detective, fireman, quard, policeman, sheriff, watchinan

on IR Professional:-such.as-accountant, actor, architect, artist, athlete, dbrrtist doctor, drquist engineer,

.'@a

grapher, radio operator, survéyor.

Xelolele

0H|cr‘ maniager,
@ Office'Worker: such as bank teller,
secretary, shlupmg clerk, telephone operator, ticket agent, lypist.-

e

(®) Farmer: such as farmer, rancher, sharecropper, tenant farmer. e
@ Farm Worker: such as farm foremar:. farm laborer, migrant worker,

entertainer, funeral director, lawyer, Ilbrarlan mrnlster musician, nurse reporter, screntlst -
teaclier, veterlnarlan - .
@kﬂmluan such as dental technician, de5|gner digtitian, draltsnmn medical technigian, pholo—

cral such as buyer in store, execuuve in large c,ompany govornment Mhrml
sales manager, store ‘manager. .
bookkeeper, cashier, dlspalcher nressongu nHl(v clerk,

Q) : O] Salesman: such as demonstrator insurance .calesman, real estate salesman ‘sales clerk in slore ' -
O ® Housewife, - .
® . NO) ReUred . »\:
® - ® Unemployed, ; ] &Y
®< ... ®:l.don't know. -
. ¢ 310
: THANK YOU FOR THE TIME AND HELP YOuU HAVE GlVEN TO THIS STUDY. )
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SURVEY TEST OF ED"CATION/\L ACHIEVEMENT

- 10th- G ‘ADE FORM
PART I " - RI ADING
BEOO | 10006 0OEO® |
' 16000 | 10606 HE®O® e
EXAMPLES - ¢ ‘ - R N n - (F
1®0®O® @O0 |, 10O Hololele) N
R L -
Jololele) 8@.@0
: - r
“PART Tl - MECHANICS or WRITING. d
' S . . : _ I
w@@@@ _-N@Q@@ ©6O®OOO . '
EXAMPLES - ~ L - S ‘ q
: 3OO 1eEO6. | 20000 | 271000
J/" - “-. - *‘ T " . .. . (
~ BlYolclele) L 1B@EO00 | 8BOOOE | BOEOO
50000 VOO | 4000 .| NOOOO ° ,
m@@@@”  50O©0O0 IOOOO, _
. ' . » ., - w
PART Il = | _MATHEMATICS COMPUTATION 4
o . o - | {
. NEEOO BOOOO HQICICION -
. EXAMPLE - | e _ . d.
IOV BOO®OO. | NPOOO | 41O .
HBOOO©O BOOO® | #2OEOO |
o | w@0©@ BVOOO® | OO0
" PART IV MATHEMATICS - BASIC CONCEPTS 1,
; olelele A ] ,
. OO0 OOV 520000 | —
EXAMPLE = | ' . , q
MO0 HEEOO OO 530000 -
B ) o w o .'(f)
T BEOOO 510000 | HEOOO©O 1
| PART V- SCIENCE
' 56@EOO | |
H1®EO® NEOOO. | HOOOO
5 EXAMPLE. T : " .
%0006 58@@®O® Hlolelel® MOOOO
. . .w@.@@i OO Hololele) 1
Q yriyht @1969 by Educational Teshnq Sorwco Inc AII Rights Reserved. . “ ’ R , N L
St nnti AR RN RN R



APPENDIX B

PARTIAL CORRELATIONS BETWEEN SCHOOL PROCESS VARIABLES

AND STUDENT RACE RELATIONS AND ACHIEVEMENT OUTCOMES
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APPENDIX C

PARTIAL CORRELAIIONS BETWEEN PRESENCE OR ABSENCE OF SCHOOL PROGRAMS

-

1

AS REPORTED BY THE PRINCIPAL OR TEACHERS

AND THREE STUDENT OUTCOME MEASURES FOR BLACK AND WHITE STUDENTS

4

Page

Fifth Grade , - : c-2
/ i - . . . .

Tenth Grade_:
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c-2

Table C-1
- . Fifth Grade

Partial Correlations between Presence (1) or Absence (2) of School Programs as Reperted
by the Principaﬁ (P) or Teachers (T) and Three Student Outcome Measures for Black and
White Students. o : :

“ ~

y : . - Black Student Perceived White Student Perceived
/ - School Racial Attitude - School Racial Attitude
‘ ‘ . P _ T P : T
Guidance Counselors o -.04 . .04 _ -~.07 ' .06
Home Visitors ' .22 S22 B N0) R -.03
Teacher Aides - . 01 . -11 . . . .08 -.02
Teacher Workshops ' CW17 . -.03 ' - 04 ¢ T .01
‘Remedial Reading . ' .14 .12 ‘ .00 .23
"Vocational Training S .09 .02 . -.09 .10
‘Minority History | : T .21 .02 . ’ - =.15 : 01 L
Classes for Under- : ) . ; .
" achievers SN -.08 -.09 -10- . - .04
Classes for Maladjusted . .13 -.05 - , .02 - .06
Achievement Grouping of _ : ‘ _
Classrooms -.09 C=.14 =01 -.15.

Achievement Groupihg : o '
- .12 - - -.09

within’'Class '
Curriculum Revisions ' .11 . .06 -.01 -.03
Extra Curricular Activities So=04 .05 -.13 -.10
Late Bus. ' , , " .04 -.12 -.05 .07
~Tutoring Prpgram - . ° . .03 - .06 : =11 © .13
Parent Teacher Contact S X .00 R .13 .00
Group Relations:Students : .06 -.06 -.04 -.06
Group Relations:Teachers - =.10 -.09 o -.04 .08
Biracial Advisory Committee - .16 .08 - .09 .07
Equipmentc for Student Use - =.07 _ © .18 -.05 - -.05
Team Teaching ’ : - .16 ' - .01
Ungraded Classes T - - .02 _ - ~-.12
Experimental Classroom - «12 - _ -.05

1 EEfects of ‘black and white student SES, percent black percent urban and
north/south have been removed .

=76 schools; .22 =>pg<'105;';29 =p < .01




Table C-1 Continuad
Fiftl Grade

Black Student - o " White Studént

Tersonal Racial Attitudes @ Personal Racial Attitudes.
Guidance Counselors S ~.01 : .00 - -.09 -~.10
Home Visitors o .28 .12 ' . .09 .01
Teacher Aides : .00 ~.04 , .08 -.05
Teacher Workshops , - =-.08 .00 - =09 -.12
Remedial Reading =~ .00 .07 ' : ~.01 ' .07
- Vocational Training 14 - 07 _ .11 .05
Minority History ) - .03 - =,05 . -.08 -.11
Classes for Under- - ' o B ? . -
achievers - .08 S =.23 . -.12 -.11
Classes for Maladjusted A2 0 s -.24 _ : .01 -.19
. . Achievement Grouping of _ _ - : ’
/ Classrooms ' .04 : -.15 , -.14 ~.12
Achievement Grouping ‘

‘within Class . ' - .00 -~ - . ~.16
Curriculum Revisions . .07 .18 .10 ~-.05
"Extra Curricular Activities .02 - -wer -.08 RN b

. Late Bus - L =006 -.20 ° o .01 -.11
‘Tutoring Program v . .04 -.02 - ) -0 -.29
Parent Teacher Contact <20 -.046. . : -.04 T =."6
Group ‘Relat’ons:Students - .07 -.17 ‘ -.12 ~.12
Group Relations:Teachers ~.13 S22 : -.15 _ -.12
Biracial Advisory Committee RS . .07 o 10 . . .06

. Equipment for Student Use <07 : ~-.02- o -.16 - .00

+ .Téam Teaching ‘ - .. .15 R ~.06
-~ Ungraded Classes = .11 - ~.15
" Experimental Classroom. . C - . .20 _ T . ~.08.

N




Table C~1 Continued
Fifth Grade.

g Achievement Achievement
| L : P | T P T
~Guidance Counselors . -.13 ~.04 : . =31 -.10

Home Visitors ) -,10 -.03 . -15 . .05
Teacher Aides . . -.03 .12 . . .08 . .13
Teacher Workshops - -.11 -.14 -.18 : .16
Remedial Reading v -.06 o ~.03 _ .02 .24
"Vocational Training : : .16 .13 ’ 07 .17
Minority History .05 -.08 _ -.04 .12
Classes for Under- ‘ ‘ ' ' :

achievers- ' -.19 ~.06 -.07 .08

Classes for Maladjusted C .07 : ~.13 -.05 ‘ .00

Achievement Grouping of. . - : . : , . _ o
Classrooms ~ ~.16 : .02 _ .03 ~.07

Achievement Grouping A .

- within Class ~ . .06 : _ ~ .05
Curriculum Revisions . .22 _ .18 - -.10 : .14
"Extra Curricular Activities <01 .07 . -.18 .23,
Late Bus - .17 -.04 ~ .06 .21
Tutoring Program : ) ~ .02 -.09 ' -.07 .00
Parant Teacher Contact S =7 -.19 -.12 .21
Group Relations:Students . .09 07 -.12 A .19
Group Relations:Teachers ~.24 Db -.19 .23
Biracial Advisory Committee .09 - .16 -.03 : . .26
Equipment for Student Use - ~.09 .06 S -.03 .04
Team Teaching ' = .18 . : - o .20
Ungraded Classes o - . .06 - <A1
Experimental Classroom = -1t . = ~.02

A
> N




 Table C-2
'. Tenth Grade

Partial Correlationtbetween Presence(l) or Absence(2) of

by the Principal(P), Teachers(T) or Guidan
Measuresgfor Black and White Students.?

Guidance Counselors
Home Visitors

‘Teacher Aides

Teacher Workshops
Remedial Reading

Vocational Training
Minority History : .
Classes for Underachievers
Classes for Maladjusted
Achievement Grouping of
Classrooms - '

Achievement Grouping .
within class

Curriculum Revisions

Extra Curricula .

. Activities :

Late Bus

Tutoring.Program

Parent Teacher Contact
Group Relations: Students
Group Relations: Teacher
Biracial Advisory Committee
Equipment for Stqdent Use

Team Teaching
Ungraded Classes
Experimental Classrooms

1Effects of black and white studen
have been removed. :

2

Ni= 61.schools; 25 =p <

Black Student Perceived
School Racial Attitude

.05; .32 =

P T
~.05 .13
.20 . .00
~.06. .05
20 14
a04 -.01
.00 .10
.08 -.18
~.22 -.21
.19 -.26
~.38 -.25.
- -.24
.07 ~.20
-.05 . -.06
.06 .06
.11 =.11
168 7 .18
-.12 .00
-.13 .00
.03 .01
-;Ol —-26
- T3
- ~.34

<

304

A9 -

B

c

.34
.07
.11
.05
.05

-.16 -

.06

15

.06

~.28

-.18

-.13-

-1

-.10
.07

" .19
.15

.03

.03
08

s v

. =.04

-.11
-.20

t;SES,\perceht black, percent urban and north/south

-

School Programs as Reported

ce Counselors{C) and five Student Outcome

White Studenﬁ Perceived
Scheool Racial Attitude

P T C
04 .03 .12
.27 .22 .22

~-.14 .00 .06
.01 13 .12
.06 -.03 - -.06
.00 a6 -,

. .02 -.11 -.

-03/7 -013 .21

-.10 -.09 -.01

=29 -.04 -.01
- ~.05 .10
.20 .05 S

-.23 - -.15 .14

-.62 -.05 -.09
.09 .05 .29

-.04 .13 .10

-.10 .11 .01

~.04 . -.06 .09

.13 .32 .10
-.02 °  -.07 -.06
-~ =.26 -.

- -.29 -.10

- .15 .04

-

22 .

12

09 - i



. Guldance Counselors
- Home Visitors
Teachur Aides .
Teacher Workshops
- Remedial Reading

Vocational Training
. Minority History
.. Classes for Underachievers
. Classes for Maladjusted
" Achievement 9rouping of -
Classrooms

-Achievement Grduping
within class
'.Curriculum Revisions
' Bxtra Curricula
Activities
Late Bus
Tutorlng Program_

Parent Teacher(Contact
Group Rélations: Students
« Group Relations: Teacher
Biracial Advisory Committee
- Equipment for. Student Use

Team Teaching
Ungraded Classes

Experimental Classrooms d

Table C~2

continued

Tenth Grade

Black Students’Personal

02
.15
.21

.19

.23

.00
.17
.11

-.10

L2

.24

.22
< .18
-.12

.25
-.06
.10
-.02
.09

Racial Attitudes

T

.16
A5 -
.11
.24
.14

.02
-.06

21
.03

.04

.01
.04

.03
.10
-.09

14

.20

.08
~.05
-.01

-.01
. -.03

.16
-.03
.04
.28
.15

-.07
-.06

.23

.01

~.15
.01

-.06

~.09
-.18

.25

.04

]

-.11

-.15

.16

-.01.

-.03

L/

- White Students’Personal
Racial Attitudes

P . T ' c .-
.06 -.02 .03
.28 24 -, .22
.09 .25 W17 —
.01 .13 .09
.04 .17 12
.00 .13 -.03
-.28 ~14 ~.26.
-.02 ~.28 .11
.03 ~.10 .03.
-.07- -.11 -.09
- . -.03 14
-,07 x -.09 - -.13
-.95 .32 .24
-.02 -.01 -.06
.00 .20 .30
-.07 .02 .11
02  -,01 -.12
< =09 .24 =17
.19 .26 .26
.15 ‘.07 . T-.02
- ~.17 ~.07
- <11 -.11
04

- .24 .



Guidance Counselors -
Home Visitors
Teacher Aides.
Teacher Workshops
Remedial Reading

Vocational Training
Minority History

Classes for Underachievers"

Classes for Maladjusted -
Achievemént-Grouping of
Classrooms

Achievement Grouping
within class

" Curriculum Revisions

Extra Curricula
Activities

+ Late Bus

Tutoring Program

Parent Teacher Contact

" Group Relations: Students

Group Relations: Teacher
Biracial Advisory Committee
Equipment for Student Use

‘ ~,Teaﬁ Teaching
.Ungraded Classes

Experimental Classrooms

&

Table (C-~2
Tenth Grade

c-7 " -

continued

Black Sfudent Racial

_ Contact
P » T
.00 .26
-.08 -.13
.16 .08
.19. ..00
.09 .12
200 .00
.03 -.10
.10 <04
-.03 -.27
.10 .05
- -.10
.01 -.06
.10 ~.Q7
.13° % .05
-.03 -.08
.06 .09
-.11 ~.02
-.26 ~.02
.24 .04
—'011 -ool
- .06
- o .e09 F
- .05

366

.04

.01
.08

.08

‘-oll

.03

.02

.06

-.08
.06

.09
.11

.14

.11

White Student Racial

Contact

P T c
~.05 ~.12 -.08

.16 .08 .10

.39 .46 .20

12 .38 17
.23 .36 .27

.00 .16 .05
=15 ~.08  -.25

010 -014 ) .05

010 000 w
.09 -.08 - ~.037

- .05 .07
-.12 ~.07 -.19
-.14 -.21 .03

.02 .03 .03

.09 .14 .05
-.03 L AT .06

.02 .03 +.08
-.04 . -,15 -.13
.07 .18 A5
-.05. . 14——"2(15
- Zor 13

- .03 .00

and 016 —015



"Guidance Counselors

- Home Visitors
Teacher Aides
Teacher Workshops

. Remedial Reading

Vocational Trnining

Minority History

Classes for Underachievers

Classes for Maladjusted

Achievément Grouping of
Classrooms

Achievement Grouping
within class

Curriculum Revisions

Extra Curricula
Activities

-Late Bus

Tutoring Program

- . Parent Teather_ Contact™
Group_Relations: Students

~—GFoup Relations: Teacher’
Birac:ral Advisory Committee
Equipment for Student Use!

Team Teaching
Ungraded Classes
Experimental Classrooms

c-8

Table C-2 continued
Tenth Grade

- Black Students -School

Efficac
P T c
-.01 -.15 - .21
.31 .12 24
.02 ‘-.02 .07
.17 .00 .16
12 .04 .20
.00 -.07 ¢ ~.18
~.22 ~.27 " .00
~'28 "'n.ll} -.19/
a04 ~-02 024
-.12 =25 -.02 "
- ¢ ~,08 .08
.13 ~-.15- - .05
-.28 -.38  -.02
.'016 "016 »/700 """
-.02 ;07 .02
.01 12 .22
. —025 1‘204 ’ -03
=01 -.08 ~.10 °
18 403 .06
-.25 -.18 ~.03
- i -.04"
~ -.07 - =.26.
-.24

- -.04

White Students

-.19

- .13
13
.00
.09

.00
-.08
.06
.17

.09

School.
Efficacy
T " C
-.10 .07
.22 . .12
.03 -~ .08
-.02 .13
18 - .29
S E Y
~-.17. ~.29 "
"012 B .00 .~ "
.07, .25
01, .25
o1 .01
-.22 02—
-.33 2 _
.03 - .01 .
_006 ) 001
.12 .12
-.09 - .05
-.01 -.19
-.03 - -.,17
7.15 N A
-.0§ =11
17 -.09
-0.7 : -.11

LI = 8



.Guidance Counselors
Home Visitors:
Teacher Aides
Teacher Workshops
Remedial Reading

Vocational Trainlng -
Minority History"

Classes for Underachlevers

Classes for Maladjusted
Achievement Grouping of
) Classrooms
T”ﬁfﬁngzevement Grouping
! "within class’
Curriculum Revisions
" Extra Curricula
Activities
lLate Bus
R Y .
Tutoring/Program :

Parent Teacher Contact

Group Relations: Students

".’Group Relations: Teacher

Biracial Advisory Committee

Equipment for Student Uée

lTeam Teaching
Ungraded Classes
Experimental Classrooms

.

Table £-2 continued
Tenth Grade

Black Student Achievement

-.21 -.27 -.11
-.05 .04 =10
.23 .16 .10
.05 ~.08 -.04
.10 .18 . .01
.00 ~.03 ~.10
~.18 -1 .04
~.20 ° -.08 ~.06
.07 .01 . =.04
.19 ~.06 .10
- .13 21
17 -.07 .06
-1l 0 —02 a2
.20 .02 .00
.01 . -.08 -.17
0L, -5 . -.26
-.26 . -.20 -.01
-0 .15 -.19
.21 -.15 .00
~.08 .06 ~210
- .32 28
- .14 08
- -.13 -.04

368

/

P T
"-05 -02
.07 .21
.00 ~-.04
-.19 -.12
.11 .06
.00 -.01
-.02 | -.06
.32 .08
.21 .12
.16 -.02
- ~00-..
.01 =.19
.34 -.11
22 - .02
- =-.08 - -,13
14 -.03
=05  -,09
.00 . -.13"
~.03 . =14
.06 .11
- .01
- .06
- .05

. White Student Achievement -

.03
.08

.15 .
.04 .
.09 -

.03
.17
.00
.27

.05

.25
J7
.10

.12
-.15

.15

.07

-.22
.31 .
.20

15
13
.16



- , 4 -/ )
oL . APPENDIX D )L/

3

1975 ZERO-ORDER CORRELATIONS BETWEEN AVATLABLE SCHOCL

PROCESS VARIABLES AND STUDENT OUTCOMES - -
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D-2
Table D-1 -

Fifth Grade

1975 Zero-Order Correlations between Available
School Procegs Variables and  Student GCutcomes

2.. Racial contact practices (White) .

g

* LY .
P <.05

N ¥ 21 School's

*k h
pp <,.01

Pefcé&ved

Student 's%

~.19

1

School Personal
* ~Racial Racial Student
Attitude Attitude Achievement
Teacher Variables Black White Black White Black White
1 Teachers' Qi:iél’attitude -.07 . 11 .33 .28 .37 -.27
2. Support for Mntegration _ e 36 -7 +.49*' —.43* —.49f .23
3.. Abserice of Temsion R P 24 46T 27 -9
i 4 Teaéheril-joh atfitu@e, . o ft ,24 .00 . .00 .10 -.26 _{13;
5, Interpersonal relations with studdents .26 .qg* 277 .45* .26 -.21
| b Interpgrsonal relations améng teachers .01 T .36, .21 22 o .05 .20
7 'IQterpérsonal relations of principal . ~45* .\637 .01 .30 046 0 .19
8. School autonomy ' | 11 .36 :30 .56" .32 21
9 Tga#her'ﬁutonqmy‘“' 1. .53 .27, .38 16 .13
10. Inequality -.16  -.39 AT -.23 .10
11. . Perceived racial differences : ~——-Not Available =——————mmme .. '
12. Desegregation process - ~67 —a9t _as 21
‘13- Teaching style (1) ° I -.26 -.56"" -.39 ‘«.55** T-.26 .oé'
14. Teacher training = - | . Not Available - -
15. Achievewent evaluation _ _ -% Not Avaiiabie: --------
16. Race relations practicés ~ .- -.10 .36 -.18 —43® -7 o7
17. Evaiua;ion OE_serviées" "?\\ - ‘ Not~Available—_——=;4-7—~———w———'
igf 3bvaiuatioﬁ pf humaiﬁnela;ions Programs »Nof Avalladle ' .
19. géaluation of instrnctipnal programs - : Not Available -
20. " Extra time on’tas® | o -.02 -3 06 -.05  ~.15" .00
21. Teacher vs. child-centered attitudes -.25 ~-.26 -.10 -.10 .08 .04
22. -Structure - —Not Available —- ]
23, Teaching style (2) ~27 -t -.21 —.47" -6 -.01
+ . Student Variables ) . <
‘ 1;.,Raéiai contaét'pfactiées (Black) -.08 -.05 .00 -.27 '—.24 -.18
.21 .13 -.06 -’ ~.19
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‘10,
11.

12.
13.

14, Evéluaqion of instructionnl programs

15.

“16.

$

3
4

5

6.
7
8
9

Fif

Table pD-1 (contu)

th Grade

Q

1975 Zero Order Correlations between Available p f
School Process Variables and Student Outcomes o ’ '

Principal Variables

1. Pfiﬁcipal's.récigl attitude
5

Support for integration-

"Absence of conflict:

'Absence of cqnflict:'racial issues

Absence of conflict:

Absence of conflict:

-Absence bf_brincipal's;persdnql conflict

‘School SES

" Violent behavior

discipline

4

Perceived

ability grouping

instructional changé—————r—~ﬁ—4-——

Principal's interpersonal relations.

Inequality (black and white parents)

Principal's jgblattitude 

" School
Racial‘
Attitude.
~Black " White
- 41%  -.16 .-
/l.
.25 =27
.08 RN
~.58%% -~ 57%k
-.16  -.10
Co<27 . -.07

Evaluétion of race telations'program

Evaluation of humén relations programs

Evaluation of services

T Significant at .05 levelk
7. %% Significant at .0l level -

-

N = 21 Séhools

— b G i € e e s g e e St

\
\

Student's
Personal - _
Racial Student
Attitude Achievement
. Black White Black .White
.35 41k .58%% 02
- 49% ~.04 -.25° -.04
Not Available————-~—=—eee———

Not Available—-- - —mm

Not Availéﬁie—-—f--m----__;_f__

Not Available- —— e
‘ Not Available—- ~—Zn —
T 50K~ 57kk - Shk% - 43%
-.07  -.28  -.08 .06
-.35 . -.08 .05 -.32
Not Available~—————c—mmm
.01 -.05 -.09  -.21
Not Available—--~--——-
Not Availablecmm—mmZomomom—ee
Not-Availablé“J*-‘
Net AVailab}e——~-;——-_,5_7;____
S /y/
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