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;:hstract

What Happened to the Kids After Their Segregated School Closed?

A Nine-Year, Control-Group Follow-up of Elementary Students

Paul S. Higgins

In fall, 1(467, maioritv-Slack McKinley Elementary School in St. Paul :lased,

and former students were dispersed, usually to majority-White Schools.

During.a 9-year follow-up, 143 former McKinley students showed the same

reasonably good school adiustment as a comparison group of 156 '!contrcl" students

formerly enrolled in a school that remained segregated: 90% overall attendance,

similar transfer rates, average g.p.a.'s, somewhat below average test scorer and

class ranks. In fall, 1975, 4 of 5 school-age students were still enrolled in

St. Paul; two-thirds of the older students had graduated from St. Paul

Rapid integration thus had little effect on school persistence or perftrmance.
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Report Summary

What Happened to the Kids After Their Segregated School Closed?
A Nine-Year, Control-Group Follow-up of Elementary Students

Paul S. Higgins

This study follows the educational careers of 1h9 students who were 1st, 3rd, or 5th graders at the de
facts segregated (over two-thirds Black) MOKinley School during 1966-67, its last year of operation. In
september, 1967. these students were dispersed throughout St-Paul, usually to majority White Schools, in
an example of almost overnight integration.

A group of 156 students attending the 1st, 3rd or 5th grades at Maxfield School in 1966-67 were also
followed up. Since Maxfield remained a de facto segregated (over two-thirds Black: school until 1974, the
Maxfield students in this study constitute a control group of relatively more segregated students to compare
with the less segregated students of the McKinley group.

The duration of the follow-up was the 9-year period from the 1966-67 school year through 1974-75.

This study provided answers to several questions, including:

1. Pow did the school persistence (enrollment and attendance) 0f IcKinlev and Maxfield atudents
comsare?

7he McKinley and Maxfield students vere very similar in their mean number of years enrolled in St. Paul
schools from 1966-67 to 1974-75former 1st and 3rd graders, on the average, vere enrolled for 12 years;
former 5th graders, for 7 years. Likewise, the average overall attendance of both McKinley and Maxfield
studenta while enrolled in St. Paul schoola was nearly identicalabout 905. Finally, during the 0-year
follow-up period, McKinley students were no more likely than Maxfield students to transfer or leave school
during the year.

While McKinley students did, more than axfield students, attend elementary schools outside their own
neighborhoods, both McKinley and Maxfield students usually attended the same central-city secondary schools.

As of fall, 1975, about four-fifths of the former McKinley 1st and 3rd graders and about three fourths
of the former Maxfield 1st and 3rd graders were atill enrolled in a St. Paul public or non-public school.
Tvo-thirds of each school's 5th grade group had already graduated from a St. Paul public igh achool.

2. How did the school serformance (grades and achievement test scores) of McKinley and Maxfield
students comsare7

In their 9th and llth ;rade, grade-point-sverages (between C and C*, on the average); in their llth and
12th grade rank in class (somewhat belou the middle rank, on the average); and in their reading and math test
scores (in general, somewhat belov average, compared to national nor= aroups)--the McKinley and Maxfield students
were highly similar in their school performance.

Other Findinaa. A variety of other data analyses are documented in the report. For example, a tabulation
of the number of students enrolling in non-traditional, alternative, or other special St. Paul school programs
(including St. Paul correctional institutions) revealed no difference betueen the McKinley and Maxfield groups.

Separate analyses by race and by sex were not conducted. Correlations between either Black vs. White, or
male vs. female, and the major follov-up variables (enrollment, attendance, grades, achievement test scores)
were nearly aluays unimportant, accounting for less then 105 of the variance.

In summary, the study provides little evidence that the McKinley students made either a better or a poorer
school adjustment than the Maxfield students. While not generally displaying academic excellence, both McKinley
and Maxfield students made the same reasonably good school adjustment during the 9-year follow-up period. In
rending and math test scores both groups maintained their relative positions among.national norm groups of
their same-age peers.

Some implications of these results for school integration decisions are discussed.

The author also offers several suggestions both for extending the present follow-up study and for improving
the data base for future longitudinal studies.
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What Happened to the Kids After Their Segregated School Closed?

A Nine-Year, Control-Group Follow-up of ElementaryStudents

Paul S. Higgins

Minneapolis, Minnesota

At the end of the 1066-67 school year, the de facto segrerated McKinley

Elementary School in St. Pnul, with a predominantly Black enrollment of about 320,

closed its doors permanently. In September, 1967, students living in the area

formerly served by MeKinley were dispersed to other schools throughout the city. In

June, 1973, some of the last graduates of the old McKinley School graduated from

St. Paul High Schools.

Seven blocks from 'IcKinley, and separated from it by a freeway, stands

axfield Elementary School. In 1966-67, both McKinley and Maxfield were similar in

the racial and socioeconomic composition of their student bodies. In 1966-67, P.IcKinley

and Maxfield, ranked third and fourth from the top, respectively, among schools with

the highest proportion of low-income children.

_V-
1
This study was funded under a contract granted by the St. Paul Board of Education

and administered by the Department of Urban Affairs and the Instructional Research and
valuation Department.

The Author gratefully acknowledges the help of many staff members of the St.
Paul Schools, including: From the Department of Urban 4ffairs, Katrina Ornen,
Yvonne Smith (who helped the author with the hard work of student record searching),
rind Frances Masson. From the Instructional Research and Evaluation Department, Emil
Tlerger and Vella Williams. From the Student Accounting Department, Tom King, Irene
Allen, Doris Eckstrom, and others. From the Data Processing Department, Dick Dvorak
and Jules Goldstein. Special thanks also go to counselors and staff in the schools,
such as Gayle Oie at Central High, who were most cooperative.
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Maxfield differed from McKinley, however, in that Maxfield continued as a

de facto segregated school until fall, 1974, at which time it was paired with

Galtier Elementary School as part of St. Paul's desegregation plan.

Although McKinley was closed and eventually razed, the St. Paul Public Schools

have maintained data on the socioeconomic characteristics of students living in the

old McKinley attendance area. From 1966-67 to 1973-74, McKinley and Maxfield have

consistently ranked as among the poorest attendance areas in the city. In 1973-7h,

as in 1966-67, McKinley had the third highest percent of low-income children among

all St. Paul elementary school attendance areas, and Maxfield had the fourth highest.2

The present study follows the educational careers of students who were 1st, 3rd,

or 5th'graders at McKinley or Maxfield during 1966-67. This follow-up study compares

the school performance (achievement test scores and grades) and school persistence

(enrollment and attendance) of corresponding age groups in the Mckinley and Maxfield

sample.

The duration of the follow-up is the nine year period fro,1 the 1966-67 school

year to 1974-75.

The Maxfield students in this study constitute a control group. We compare

the educational development of McKinley students, who went from majority Black to

(usually) majority White schools in one year, with the educational development of

Maxfield students, who in this study usually remained in their majority Black de facto

segregated school for one or more years after 1966-67.

The Purpose of This Study

This study attempts to provide,within the limitations of its $2500 total budget,

some information on the consequences for a predominantly Black group of elementary

school students of rapid, almost overnight, desegregation. This desegregation was of

a specific type for most of the McKinley students; namely,

2
3t. Paul Public Schools Title I Office. Personal Communication, April 1975.
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dispersion to majority White elementary schools via busing.

The availability of a nearby natural comparison group--the Maxfield students--

alloys us to estimate the educational development McKinley students would have shown

from 1966-67 to 1974-75 had their school never closed.

To the extent that it can document the effects of a particular type of desegre-

gation, this study may be useful to those mho plan desegregation programs.

Because of its budget limitations, this study presents only (a) the major

descriptive statistics, and (b) a brief narrative, to document the ,.:esults of this

follow-up of students. I hope, however, that the tables are complete and detailed

enough so that others with questions not answered in this report can conduct their

own data explorations.

This report provides data and brief answers relevant to the following questions:

1. How were students selcted for this study and what are some of their character-

istics?

2. How did the school persistence (enrollment and attendance) of McKinley and

Maxfield students compare?

3. How did the school performance (grades and achievement test'scores) of

McKinley and Maxfield students compare?

4. Was there any difference in the proportion of McKinley vs. Maxfield students

attending_non-traditional, alternative, or other special St. Faul School programs?

The tables in this report provide McKinley vs. Maxfield comparisons for sub-

groups representing each 1966-67 grade level: 1st, 3rd, and 5th. The tables

do not include separate data analyses either by race or by sex. Correlations

between either Black vs. White or Male vs. Female, and the major follow-

up variables(enrollment, attendance, grades, achievement test scores) were nearly

always u-limportant, the counting for less than 105 of the variance, (In order to

account for at least 101 of the variance in either of two variables being related, a

Pearson .r must be at least .32, ignoring sign).

9
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-Only one rmce7re1ate1 correlation accounted for about 30/00f tlie vririanc

in more than one gradelevel sample: this was the correlation between race and
FOL/1'c o nospaidie

number of years enrolled in St. Paul
A schools. In reneral, the blacl: students

in this study persisted somewhat long-er in St. Paul schools than the White students.

For 91 former 1st graders at :icKinley and Haxfield, the correlation between beinr:

Inack and years enrolled 1. St. Paul schools was .27; for 65 former 3rd r:raders,

thia correlation was .112.

1 0
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How Were Students Selected for This rtudv and What Are ';ome of Their Characteristics?

Students followed-up in this study were all 1st, 3rd, or 5th graders at McKinley

or Maxfield in 1966-67. The follow-up samples generally consisted of all students

in the three grades at the two schools wbo took reading and, if riven, math

achievement tests as part of the 1966-67 St. Paul Public Schools testing program.

The McKinley and Maxfield 1st grade samples therefore consisted of all such

students appearing on the lists of those taking the Metropolitan Achievement Tests,

Primary I Battery, Form A (1958) in spring, 1967. Table 1 shows that there were 55

McKinley and 73 Maxfield 1st graders on these tests iists who became subjects for

this study.

As shown in Table 1, the 3rd grade samples consisted of all 45 such McKinley

students and 44 such Maxfield students who took the Metropolitan Achievement Test,

Elementary Reading Test, Form A (1959). As described in the footnote to Table 1, a

stratified random sampling procedure was used to select 44 students from the total

group of 67 Maxfield 3rd graders on the test list.

The 5th grade samples consisted of all 48 students at McKinley and 39 students at

Maxfield who took the Iown Tests of Basic Skills, Form 2 (Lindquist ?t Hieronymus,

1964).

In addition to the 304 students followed-up in this study, there were an

additional 7 students who appeared on the 1966-6T tests lists described above, hut

who could not be identified as ever having been McKinley or Naxfield students. Of

these "lost" students, 1 had been listed with the McKinley 1st graders, 4 with the

.P.laxfield 1rd graders, 1 with the McKinley 3rd-graders, and 1 with the McKinley 5th

graders. These 7 students were the only ones whose educational careers in the St.

Paul Schools could not be followed in the records maintained by toe Student Account-

ing Department.

Sources of information for the follow-up% Budget limitations required thnt the

follow-Up of students be limited to their educational careers in t. Paul public

and nonpublic schoolS. Most of the data required for follow-up of students in St.

11



Paul public schools was contained on each student's Form 40 Permanent Academic

Record. For every student enrolled in a St. Paul public school, a Fowl 40

is kept and maintained at the school. When a student withdraws or graduates from

the St. Paul Public Schools, the Form 40 is returned to the Student Accounting

Department, which holds overall responsibility for the maintenance of permanent

student records.

Data for this study were transferred from the Form 40 to a "Confidential

Student Data Sheet for McKinley Follow-up Study." A blank "Confidential Data

Sheet" is attached to this report as an appendix.

Student Characteristics. Table 1 shows selected characteristics of students

in the follow-up samples; namely, race, sex, age as of 6/30/75, and current (9/75)

status in St. Paul public and nonpublic schools.

According to the racial data available only for 1st and 3rd grade follow-up

samples, the McKinley and Maxfield groups were very similar in their racial composition.

Between 60% and 70% of the students in each subgroup were Black,less than 15% were

White, and between 20% and 305 were of unknown racial origin.

As of 9/75, a somewhat higher proportion of the McKinley 1st grade follow-up

sample then the corresponding Maxfield sample was still enrolled in a St. Paul school

(845 vs. 75%). Likewise among the 3rd grade follow-up samples, a slip,htly hir;her

proportion of McKinley than Maxfield students was still enrolled in St. Paul (805

vs. 73%).

1 2
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How Did the School Persistence (Inrollment and Attendance) of McKinlei. and Maxfield_

Students Compare?

Tables 2, 3, and 4 show enrollment and attendance in St. Paul Schools during

the 9 year follow-up period among students who were 1st, 3rd, and 5th graders,

respectively, at McKinley and m 966-67.

Table 5 shows summary ndance and enrollment in St 11 schools,

for each of the six follow-up over the 9 year follow-up period., i966-67-

1974-75.

According to Table 5, the mean (average) overall percent attendance while

enrolled in St. Paul Public Schools was nearly identical for all groups regardless

of schoOl or initial grade levet-- about 90%.

The mean number of years enrolled in all St. Paul schools or school programs

was also very similar for both McKinley and Maxfield students--slightly over 8 years

for students who were initially 1st and 3rd graders; about 7 years for students

initially 5th graders. (Nearly all of the 5th grade sample had graduated or left

school before the 1974-75 school year.)

Table 5 also confirms the assumption that McKinley students, in general, did

in fact spend more time then Maxfield students in schools outside the McKinley-

Maxfield neighborhoods.

One somewhat unexpected finding, taking Tables 2-5 together, is that while

(a) McKinley students on the average spent from a year to two years more than Maxfield

students in elementary schools outside the McKinley-Maxfield neighborhood (e.g.,Chelsea

Heights, Como Park, Frost Lake, Linwood Park, St. Anthony Park); nevertheless, (b)

only the 5th grade McKinley follow-up group spent more time than the corresponding

Maxfield group in secondary schools outside the McKinley-Maxfield neighborhood (e.g.,

Battle Creek, Como, Harding, Highland, Humboldt , Murray, WashingtOn).

In short, the desegregation of McKinley students successfully dispersed them

to elementary schools outside their Black majority neighborhoods. When they reached
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- secondary school age, however, former McKinley students tended to retnrn to their
own neighborhoods and to the same schools attended by former Maxfield students; namely,
Central, Marshall, Mechanic Arts,Monroe, Ramsey, ;)r Wilson.

Irregularities in enrollment and attendance. Table 6 contains a miscellany of
statistics comparing the "irregularities" in enrollment and attendance of McKinley
and Maxfield students. Few notable differences between the two schools emerge.
For example, the proportion of students who transferred within or to outside St. Paul
at least once during a school year was about the same, between ho": and 50%, for
both McKinley and Maxfield subgroups.

A somewhat smaller proportion of McKinley than Maxfield students dropped out
of a St. Paul school during a school year. Table 6, taken along with Table 1,
suggests that McKinley students showed slightly

greater persistence in school than
their Maxfield counterparts. Table 5, however, shows that in total years enrolled
in St. Paul schools, the M:::1-inley and Maxfield subgroups were very close.

Table 7, along with Table 6, suggests that during a given year, as well as over
the 9 year follow-up period, McKinley students were no more likely than Maxfield
students to transfer or leave school during the year.
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TABLE
Trsomforo or Withdrawals from St. Paul Schools During School Year for the 9-year follov-up Period. 1966-67 Through 19716-75.

for Students Attending McKinley and Maxfield Elementary Schools During 1966-67

STUDENTS' GMADE LEVEL DIMINO 1966-671

SCHOOL

lEAR

!

3 1

MCKINLEY
plebS)

MAXFIELD MCKINLEY MAXFIELD MCKIM= MAXFIELD
(1,/'

p.1616 gm N.
N %mos- 1-Type of
!erring trannfer
or leer: 1 or
iog our.. I withdrawal

inii lo.r..1

N Crane- Type of -11

['erring trannfer
or Isar- 1 or

lag due- I withdrawal
log Wear

trans-
forting
or hear-
lag dor-
Ing_Year

Type of
transfer

I or

I withdrawal

V trans- Tips of
[erring transfer
or leer- 1 or

ing dux- . uithdrawal
ing roar 1

lwlehin ,, r

3
1

X trona- Type of
(erring transfer
or leas, - 1 or

Las dnr - . withdrawal
Ina year,

I Death -ill

[ 1 1

R trans- Type of
!erring transfer
or leas- I or
ior do, withdrawn,

Jill
.

1966-67
9

within St.P.
1 (8)
out of St.P.

(1)
3

within St.?.
1 (3)

I

2

within Rt.P.
I (2)

I

1

Iwi'lli574:i:
(1)

1

I

19Vi-63 5

-4Vithin St.P.
1 (2)
out of St.P.

1 (3)

1

out of St.P.

1 (1)

1

I

11,

within St.P.
1 (b)

I

1

14

within 8t.P.

1 (b)

1

(

9

within St.P.
1 (6)

out of St.?.
I (1)

.d.t. aissins
, (1)
I

9

within St.P.
I (3)
out of St. P.

I (4)
'death (1)
reasons not

:known (1)

1961-69 3

_I
within St.P.

1 (1)
mut of St.P.

1 (2)

'dots eass1

J.
(16)

2

iwithin St.P.
' (2)
idata alesiag

, (1)
7

within St.P.
1 (7)

1

1

3

Within St.?.

lout(Vr sta..

1 (I)data alasing
1 (2)

I

within St.P.
1 (3)
out of St.P.

1 (1)

data sisolos
1 (?) A

6

'within St.P.
1 (7)
out of St.?.

1 (1)
data missing

I (3)

1969-To) 2

'within St.P.
(1)

lout of sc.?.
(1)

Idats mlsol .

(6)

5

'within St.P.

1 (3)
out of St.P.

1 (2)
data missing

(1)

1

out of St.P.
1 (1)
data missing

1 (1)

1

h

within St.P.
I (4)

riots missing

I (3)

1

6

.within St.P.
1 (5)

lout of St.P.:

(1)

lista nissIng
: (2)

5

,within St.P.
1 (2)
out of St.P.

1 (3)
date missing

1 (6)

1910 -T1 3

!within St.P.
' (1)
lout of St.P.
' (2)
Idata .odosIng
I (6)

2

!within St.P.
(2)

kat. massing
(3)

I

1

2

within St.P.
1 (2)

'data issing
(2)

i

3

rwithin St.P.

(3)
Idata missing

1 (3)

1

h

'within St.P.
1 (3)

,out of St.P.
I (I)

(data missi ng
, (h)

5

:within St.?-
(5)

Idata missing
(8)

I

1971-72 6

1

Irithin St.P.
I (3)
out or sc.?.

1 (2)
mudrop t

rIschool pobe
(1)

data missing
1 (7)

1

6

within St.P.
1 (2)
out of St.P.

1 (1)
Ammo out
1

1

tVitbin St.P.

, (1)
v data missing

1 (3)

1

1

1

b

within St.P.
I (h)

data missing

1 (k)

1

1

I

5

r within St.P.

I (5)

data missing
I (6)

1

1

1

1

6

'within t.P_S
1 (2)

out of St.P..

I (b)
data signior

1 (8)

1

1 .

1

semool probe

, (2.
'perm -4 otem

"imn (1)
Idmna missing

1

(h)

1972-73 6

1
vithIo St.?.

1 (2)

out or Bt.?.

1 (1)
drop out
'school probe

(3)

. :data Eloping
. (S)

lout

9

Ivy:thin St.P.

' (h)
loot of St.P.
' (2)

prop out
achnol prob.

1 (2)
ireosons pot
(known (1)
.data missing
1 (8)

3

Iwithin St.P.
(3)

'data missing
1 (11)

1

1

I

5

'within St.P.

1 (2)
put of St.P.
1 (2)
tdrop out

'school probs.
I (1)

data missing
1 (h) '

-tithin

5

1

within St.P.
I (2)
lout of St.P.
' (1)

&A77711.11%

I

1

1 within St.?.
1 (h)

lout of St.P.
, (1)
Idsta shirring

(.10)

1

1

1

1973 -711 4 I

or St.P.
i (1)

!drop out
school probe

1 (3)
data ulesIo4

(16)

h

1drop out
school probe

1 (h)

data sassing
(16)

I

7

1-41to10 St.P.

(5)

lout or St.?.
1 (1)

'reasons not
'known (1)
data Eloping

.1 (h)
I

6

St.P.

1 (4)
put of St.P.
I (1)

LIrd7oluProbs.

(1)
'data odasIng

(6)

3

orIthin St.?.

1 (3)
data sieving

1 (6)

1

1

10

within St.P.
1 (5)
lout of St.P.

'data missing
(11)

1

I

197b-T5 1

1

(drop out

school probe
1 (1)

data sliming
I (16)

1

1

1

0

I

_--- I

:within St.P.
(2)

'reasons not
amorn (2)

.

ldata miasing

I (k)

1

1

6

within St.P.
1 (2)
prop out
school probs.

I (3)

rata oLoatog
(7)

I

10

!within St.P.
(8)

lout of St.P.
1 (1)

,correctional
icoomitsent to
Drrnt House

I (11

idsta_missing
1 (8)

11

within St./.
I (7)

,out of St.?.
(2)

'correctional
.commitment to
I ttttt insti-

tution (1)
Idata missing
1 (11)

ROM Under the tualde-heedings 'Type of trunefer or withdrresl," the category "Data massing" refers to tudents for whom, during given school year.
enrollment datalmnre-unsmellahle. Carson reasons for unavailability of enrollment data included (a) the student's previous transfer to school out-
side St. Pand,omel(b) the student's previoonidenpout free school, nd (r) the student's gruduation.
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How Oid the School Performanc!!...(5Grades and Arhievement Test ';corer.) of McKinley and

Maxfield Students Compare?

Table 8 shows the academie standing in rrades P-I? of the former McKinley

and Maxfield students. Variables included in Table 8 a!-- -ade-poih-nyerac'-

(r.p.a.'s), graduation credits, rrin class, and raeiva it 'tt.7

The academic standinr of McKinley and Maxfinld subrroups was, in nearly all

respects, very similar. The 9th grade g.p:a.'s of corresponding McKinley and

Maxfield subgroups were extremely close, averag:Ing about C Or C+.

Data on high school academic standing were 7-enerally available only for student.s

who were 3rd or 5th graders in 1766-67. The 11th rade g.p.a.'s of the McKinley

and Maxfield students again averaged a nearly identical C to C+. Graduation credits

earned in grades 10, 11, and 12 averaged 4 to 5 for each subgroup. The author has

noted on Table 3, however, that information on graduation credits, as recorded on

the Form 40, may not be reliable.

For 3rd and 5th grade subgroups, each student's llth and 12th grade rank in

class was converted first to a percentile and then to a stanine, with higher numbers

representing higher academic standing, as noted on Table 8. (a stanine is a

standard score with a mean of 5 and a standard deviation of 2. Stanines can range

from 1 to 9.)

For both McKinley and axfield subgroups, the mean llth grade rank in class was

about h, which corresponds to the interval represented by the 23r1 to the 39th

percentile. Likewise for the 5th grade subgroups in the t,:o schools, the mean

rank in class was 4.

Nearly all members of the 5th grade subrroups had left school as of June, 197h,

which was also the expected graduation date for these sub7roups_

About two-thirds of each 5th grade subgroup, both Mc'Tinley and laxrield,

graduated from a St. Paul public hi.gt. school. Additional students from the oririnal

5th grade samples may have graduated from nonpublic St. Paul schools or schools out-

side of St. Paul. 22



'

TABLES
Academie Standing in Grades 9-12 of Student* Attending McEinley and Maxfield Clesontars-Schoola During 1966 -611

Oradea. Oraduation Credits. !NM In Claus, and Graduation /nfornation
for Students Enrolled Se St. Paul Public Secondary Schools

ACADEKIC STANDIS0

YAR1ABLS

SIMARDITI. GRADE LETEL DOING 1966-67

3

MCKINLEY MAXFILLD ICICINLET MAXFIELD
(0.48 in (11.19 is (0.45 in (gm44 is

origilal simple) original apple)\origInal sa7ple) original s le

_ o-I r I 0 Is or

MAXFIELD
(11./3 in

ori onl sem

GRADE POINT:-AVERACS

9th grade g.p.a.
2.0

0.6

41

2.0
0.7

_14

2.7

0.6
37

2.11

0.1

35

2.0
0.8

64

1.9
0.8

53

11th grade.g. p. a.
2.7

0.7
38

2.1
0.6

6

2.7
0.4

35

2.2
0.1

29
--c --e

GRADIATI CREDITS LAMM,
5.0 4.1 11.6 4.4 3.8 1.51011. grade credits 1.0 1...0 1.3 1.5 1.8 2.3

16 al 37 31 5. 6
3.9 4.2 4.1 4.2llth grade credit, 1.8 1.h 1.5 1.6 --c --cIL- 30

12th grade credits 1-3 2.2 2.1 --e
30 28 6 .

morn MANX rff cussb IN ST A C NICK
3.7 Th.l 7.9 6.5

Ilth grade rank in class 1.4 1.2 1.3 1.8 --e --c
11 15 30 23

h.o 3.9 2.5
12th grade rank in class 1.8 1.3 1.7 --c

I.

GRAbUATION FN4 A S0 PAUL PUNLIC

Graduation
3 of
credo-
ates

% of
original
Sap 1e

1 of
grado-
ates !ILAIntLe

% of
ortglool

R of
gradu..

Att.
r----

% of
original
vispia

cvs

N of
grsdo-
ates

3 of
original
eamole

32 hIS . 24 -62% 3 7%

Students* expected grade
level during 1674.15

Should have graduated
in June. 1974

11 9

Otto! bIns. in this table are baSSO lstgel.Y on each student s permanent intornation torn. Form 0 . for students still enrolled In Ilth or 12th gradesas of 1974-75, rook in CUM. date vere obtained from school authorities. Information on graduation credits woman the inveotigator's opinion, not carefullyrecorded on the Form 40 in most schools. The Investigator did not check the accuracy or credlts or g.p.a. dots on the form ha.

*Grade -polo! -average for each stolent and for each year vas the ratio of total grade points to total credits. To eomoute total erode points, eschcourse's grade was weighted bf ths number of credits that course carried.
Letter erades were converted to nunerieel grades or follows:P. A.0. 3.0, P or S 2.5, C 2.0. D 1.0, 1 or F or U 0.0. (Incomplete@ not included in g.P.a.)

black student's rank is clasp vas coeverted first to a percentile DM then to stamina, with higher numbers-representing higher academic standingsas follows:
Stan Percentile i ervel corre an

9 96-99
ft e9-93

.r7.Ra
6 42/4/6
5 leo-59
1. 23-39
3 11-22
2 4-10

and below

rStatistie. not presented if based oa 3 or fever students.

2 3
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Reading and mathematics achievement test scores._ Table 9 shows the mean test

scores of McKinley and Maxfield students both in 1966-67, and in specified sub-

sequent years. The mean test scores for each subgroup and each test are expressed

as national stanines (not grade scores).

The 1966-67 test scores generally showed the McKinley and Maxfield students,

particularly the 5th graders, to be well matched in reading and math achievement.

With the exception of McKinley 1st graders' math scores, the mean stanine for each

test and each subgroup in 1966-67 was between 3 and 4; or by rough approximation,

between the 15th and the 30th percentile.

Eight years later the 9th grade reading scores of both the former McKinley and

the forther Maxfield 1st graders had a mean stanine of 2.5, roughly equivalent to

the 10th percentile among the national norm group used to standardize the test, the

Iowa. Test of Educational Development, Form X-5 (Lindquist & Feldt, 1970).

With few exceptions, however, the mean national stagine scores in reading
by fl Me/Cal ity and Moat-el,' svilrears/

and math for tests taken/in grades 6 and 9 are near or somewhat above the 3rd

stanine.

In summary, the McKinley and Maxfield students were reasonably comparable in

readang and math achievement test scores in 1966-67. When tested again at grades

6 amd 9 , neither McKinley nor Maxfield students seemed clearly favored in their

test scores, and both McKinley and Maxfield students seem generally to have main-

tained their relative standing among national norm groups of same aged peers. To

overemphasize the observed differences in test scores between subgroups and over

timeTwould probably be unwise, since (a) Table 9 shows that three different tests

were used in 1966-67 to test the three grade levels and (b) the test used with grade

6 differs from that used with grade 9.

2 4
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Wa- There Any DifferenoP in the ProEortion of McKinley vs Imvfirqd Students Attending

Non-TraditionalL Alterclative,or Other Special St. Paul School Programs?

Table 10 shows enrollment in non-traditional, alternative, or other special St.

Paul: school programs (including the St. Paul Correctional Institutions, Boys Totem

Town and Oak Grove). The notes to Table 10 list the programs end schools that defined

the category "non-traditional, alternative, or special."

During the nine-year follow-up period, 1966-67 to 1974-75, from 4% to 11% of each

McKinley or Maxfield subgroup enrolled at some time in a non-traditional school. From

0% to 5% of each subgroup was sent to Boys Totem Town at some time during this period.

No clear or reliable difference between the McKinley and Maxfield subgroups seems evident

in the numbers of students who enrolled at these unusual schools.

........
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TABLE 10
Enrollment la Nos-Traditional. Al Ire. or Other Special St. Paul School Programa, (Ineludinn St.Paul Correctional Institutions)

During the 9 -Tetr Follow-up Period. 1966-67 Throlgh 19711-75. for Students Atterallog
McKinley' and Maxfield Rlementary Schools During 1966 -67

MCKINLEY
(n.h8)

1

moms' GRADE LEM DURING 1966-67

MAXFIELD ?CURLEY MAXFIELD
(Rw3o) (Nwh5) (Rehh)

MCKINLEY
(Ne55)

MAXFIELD
(Ne73)

1966-61

Awroozolom lo non-orsolononsa

NOM

scowls on_Poreroneleo.

MONS

omen non -treasuonsi
None. but 1 transfer
to Home Instruction

acnoot WISP LAO Milt

RON!

school entereO daring the

NONE

school year

NOME

1961 -6S

Arlington House 1 (1)
Douglas (1) hon NONE Mgt

R.e.ogd (2) Hammond (2)

1965-69 - Pcnn worm
Chtld Devel. Ctr. or
D141nostle ner. (1) NONE

Douglas (2)
Hammond (2)

Hom* Instructicm (1)
Hammond (1)

1969-TO
Arlington Rouse I (1)
Career Study Ctr.i (1)
1 transfer to Bojo
Totem Toro

Boys Totem Town (1)
1 transfer to Rolm
Instruction
1 transfer to Boys
Totes Tovn

NOWT
hiso.d (1) Douglas (3)

Hammond (3)
Hmnnond (1)
1 transfer to Bari
Totem Tovn

1910-71
Arlionton House I (1)
Career Study Ctr.I (1)
1 transfer V2 Boys
Totem Town

Boy, Totem Tovn (1) I

NONE NONE
Doveles (I)
Hammond (3)

Boys Totem Tovn (1)
Arlington House I (1)
1 transfer to Home
Instruction

1971-72
Boys Totem Town (1)
Career Study Ctr.I (1)
1 transfer to Career

Stet.1_:__
PoysTeeseT-11)own
Career Study Ctr./ (1)
1 transfer to Home
Instruction
1 transfer to Even-
ing Kith School
1 transfer to Boys

1 Totem Town

%Off%

2 transfers to Boys
Totem Town

Home instruction I
1 transfer to Naas
Instruction

. PORE

NONE

open sen001 (1)

Open School (2)

Behaviors1 Lrng. Ctr.(1
Helmond (1)

1012

Arlington Mouse 1 (1)

Arlington House
1 transfer to Boys
Totem Tem

.

Boys Totem Town M.--
Arlington House I (1)
1 transfer to Boys
Totem Town

1972-73

1973-Th
Bay* Totem Town Fir Career Study Ctr.I
Career Study Ctr.I (1)
Evening U. S. (I)
1.transfer to Hose
Instruction

Open School (1)

Career Study Ctr.I (1)
1 transfer to Street
Amino,'

Open School (2)
Evening H.S. (1)

Open School (i.)

1911 -79 non NONE
Open School 1)

c randy Ctr.I (1)
1 transfer to Hone
Instruction
1 trunafer to Even-
ing Nigh School

Open School Tly
Csreer swap Ctr.II

(1)
[wreathe R. B. (1)
1 transfer to Rose
Instruction

Open School (1)--
1 transfer to Rome
Instruction
1 tronsfer V2 Brnrn
House

Home Instruction (T)-
1 transfer to Rome
Imatruction
2 transfers to Bora
Totem Tovn

Totals

of students who enrolled

lot 5% 111%

a mon-traditional school at soma time during_the

Percent of students sent to a St.Peal Correctional Institution st some time durina_the 9 year_period

Tots's _I Li 1 5% 11 0$ I 5% 1 ot I ItNOTE: In preparing entries for this table. the folloving St. Paul School programa verso included as non-traditional. alternative, or special: Hcme
Instruction. Division of Vocattooal Rehabilitation. Arlington Rouses I and II. Brovn Rouge, Friendship Hall, Behavioral Leanling Center. Eisensenger
Leanling C eeeee . Hartxell. Ramsey Hospital Diagnostic Center. New Connection, Open School. Career Study Centers I and //. Child Development C

.
Douglas. Hammond. Lindsny. /Ventral; H. S.. Technical Vocational Institute, Cerebral Palsy,lreater St.

Peal.Commons House. Guadalupe Project, Red SchoolMouse, Street Academy, Gillette. Bush Memorial.

The following St. Paul Correctional Institutions vere Included in this table: Boys Totem Town and Oak Crowe (Hone of the Good Shepherd, for glrls).
Some St. Paul students attended Correctional Institutions outside of St. Paul, of course.

6The percents ars slight underestimates because the i !gator neglected to record sow* transfers to non-traditional schools after the start
of the school year for an unknown bmt small number of studenta.



Di-cussion_

The results presented above provide little evidence that the McKinley students--

dispersed to majority white schools throughout the city in fall, 1967made a better

or poorer school adjustment than the Maxfield students, whose school remained de facto

segregated until fall, 1974.

While not generally displaying academic excellence,both McKinley and Maxfield

students made a school adjustment during the nine year5,1966-67 to 1974-75, that could

be called reasonably good, by most standards. Between 755 and 85% of each 1st and

3rd grade McKinley and Maxfield subgroup is currently enrolled in a St. Paul public or

nonpublic school. Two thirds of each 5th grade subgroup, McKinley and Maxfield, has

graduated from a St. Paul public high school. The McKinley and Maxfield students are

apparently maintaining their relative positions among national norm groups of their

same-age peers.

One could, of course, argue that the academic accomplishments of McKinley students

would have been higher, had they not shunned integration in white majority schools by

returning to secondary schools near the McKinley-Maxfield neighborhoods.

Inconsistent with this position is the fact that attendanr, et nearliy Seconder:r

schools !Tith relatively high minority enrollments--Central High, Marshall Junior High,

Mechanic Arts Junior-Senior High, Monroe Junior-Senior High, Ramsey Junior High,

and Wilson Junior High--was not generally correlated with poor academic achievement.

Among former McKinley-Maxfield 3rd graders and among former McKinley-Maxfield 5th

graders, the nuaber of years enrolled in these nearby secondary schools had a near-

zero relationship with both 9th grade reading-achievement tnst stanines and 9th grade

math-achievement test stanines.

Among former McKinley and Maxfield 1st graders (usually 9th graders during

1974-75), however, number of years enrolled in these nearby secondary schools was

negatively gorrelated with 9th grade reading scores (r = - .37) and 9th grade math

scores (r = - .32). 28
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Whether or not it leads to improved school achievement, attendance at nearby

secondary schools may promote school persistence. Among former McKinley-Maxfield

5th graders, for example, the number of years enrolled in nearby secondary schools

was both correlated with the number of years without a mid-year transfer or with-

drawal (r = .68) and also correlated with graduation from a 2t. Paul-high school

(r = .41). Among former 1st and 3rd graders, also, attendance at nearby secondary

schools was accompanied by fewer years with a transfer or withdrawal.

One could also use the results of this study to uphold a second position; namely,

that rapid desegregatiou exemplified in the McKinley elementary student dispersion;

and adequately financed, neighborhood-supported de facto segregation, exemnlified by

the Maxfield experienCe--both are viable models-for the education of minority students.

The data in this report do not provide completely convincing support for either

of the two positions described above. The author, however, believes the results are

consistent with the conclusion that no single model of education is superior for

promoting academic gains among all students.from a majority Black neighborhood.

One nay wish to plan and encourage racial integration as a moral and social

good--in the words of one prominent Twin Cities educator, John II. Davis, one may

wish to promote integration "because it is right." This report in itself, however,

does not provide a basis for promoting integration, because it will lead to better

academic adjustment among minority students.

In conclusion, the author offers several suggestions if future follow-up

research related to St. Paul desegregation is conducted:

The present samples of McKinley and Maxfield students could be followed

beyond their careers in the St. Paul schools. For example, do McKinley and

Maxfield students differ in their postseccndary plans and accomplishments

related to vocational training, college, or jobs?

2. The McKinley and Maxfield students could be surveyed regarding (a) their

satisfaction with their St. Paul education and (b) their attitudes toward,

and support for, integrated education.
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3. The appropriate'departments in the St. Pau] Public Schools should

more closely monitor the recording of data on the studruit's Form

ho Permanent Academic Record. The author found many instances of

Form 40's with missim: 6th and 9th grade test data, and incomplete

or inaccurate recordinr of g. p. a.'s and graduation credits. As they

are currently maintained, the Form 40'5 have less than optimal usefulness

as a data source fcr follow-up studies (and, more importantly, as a data

source for prospective employers or postsecondary-school admissions

officers).
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St. Tata PuhP.r Pr',11 -,e,tiirrz- to-
!),.nart-nenr of urban AffliTg

:I

1 nfidentiak_SItudent Datta Sheet jor MrKinlev_Follaw-_hp Tr i 11; -+:F-7

Care_ 1

(1) -School .

Interval Stanine

1 Mr. L 96-99 9
-

89-952 ''avl

(2) -:rade /7-88 7

1 60-76 6
2 4n-59 5
3

_ .

23-39 4
4 11-22 3
5 4-10 2

(3) Sm x: 3 and below 1
1 Male

Fema--
(4) Racial/Etnef

identifies cw1A
;tudent mast closely

1_
2 Slat:-_

3 Nati% .7viian American.
First

4 Spani,-. irr, ,mIrrican (for example,
Chicarr LatimAmericara

5 Asian. , example. Chinese,
Janan-

6 Other: n.. 17"7"Y:

(5-7)

(8-27) Student fiat

.od _ I. n. number for study

.tem 1)

riTI
Last, Ftra:,

(28-32) Birth date .1,7.... nntrare4ths of a year

I. 1

yr. hundran=hr

(33-38)

Birth date Hundredths
of a year

1/1 1/15 .00
1/16- 2/15 .08
2/16- 3/15 .17
1/16- 4/15 .25
41.6- 5/15 .33
5./16- 6/15 .42
6,/16- 7/15 .50
7'/16- 8/15 .58
8116- 9/15-, .67
3/16-10/15 .75

10/16-11/15 83
_1/16-12/15 .92_

.l2/16-12/31 1.00

I

IL

; 'Itplicate Card I. cmln-nr 1-7
-ent Scores (expresser , nstional--n,

frit- graee snerifl:ed_77--
Seannn 'fend Te'r 7nrm Conti-wt.
Month

Spring Achievelm,nr
4-5 Tests,T7imAry

I Bartr---. Arithmetl=
Form A
Metropelan

2 Spring 68 Achievemerf.
4-5 Tests.'Jpnrr Reading (En))

Primarm Rrndine
Test, :Form C.

Metrnamlitmn
3 Spring 68 Achievemem:

4-5 69 Test,F:ementtary Reading
, (11)

Reading., Tt
Form A-
1-owa-TE-sts ot

4 Fall 67 Basic Skills, Readinr (12)
9-10 63 Form 2 (66)

Form 4 (67-69) Arithmmtic
Total

IQ)

5 Fall
9-10

6 Fall
9-10

7 Fall
9-10

67

68
69

68
69

70

71

69

Towa-Tests of
Basic skills, Reading
Form 2 (66)
Form 4 (67-69) Arithmetic

Total
TOWA Tests ol
Basic Skills, Reading
Form 4

Arithmet(,-.7

Total
Iowa --reTETVir
Basic skills, Reading
Form 4

Arithmetic
total

fowa-Tests of--------
Fall Basic skills, Reading
9-10 Form 4

9 Fall
9-10

70

71

72
73
74

-74--

(13)

(14)

(15)

(18)

Arithmetic
Total

Inwa Tests of
Educational Reading
Development.
Form X-5 Mathematics

Student Accounting I. D. frIfeiEi'6F-----------
number for this student, 10 Fall Educmtional Reading
if available. 9 Development,

Form X-5
(39-58) Student's most *-7reitt available address,

as of

1 [

(59-61) j School node for elementary
attendance area nf most
recent available address.

(62-73) .egal name if different from Col. 8-27)

List. First, Middle

(74-79)

(80) I

(Abbreviate
first and middle)

3 2
-76-

11

(21)

.(22)

rathematicm

Minnesota
Scholastic
Aptitude Test
(MSAT)

Other achievement tents in reading ot math.
Please specify below:

(23)

(74)

(25)

(7:6)

(27)

(28)

(29)

(30)



ApprIPIX (continued

r;rade "Iimasure.,n1

ievel pemformamce

Az7ademic Performance

Performance No. of yrs. Notes
code at this

LEW. in) Rrade level

Promoteid ?
(31) ---.

'I yes
2 no

Promoted: ?

(61,,

(32) (65.)

1 yes
2 no

5 Promotedie ?
(33)

r. Promoted T
(34)

1 yes

2 pa

1 yes

2 no

Li
(66)

1 I

(67)

7
Grade
Point
Average
R. P. a.

(35-38)

I.

(68)

8 g. p. a.
(39-42) (69)

I

9 14. r. a.
(43-46) (70)

1.

10

(47-50)

1,
Graduation (51)

credits
earned
this year

(71)

11

g. p. a.
(52-55)

Graduation
credits
earned
this Year

(56)

Stanine
value in
class

(57)

(72)

12

g. r. a-
58-611.

craduation
credits
earned
this year

Stanine
value in
calss

(74-79)

(80) 2

(63)

'.711.

(73)
Subject grade

Letter Number

A 4.0

3.0

2.0

1.0

0.0

33

rage 2

, Ilesreneae Interval Stanine

96-%9 9
---49--9,

__-
8

17-tiel

1141,--3S, 6
AG-74. S

23-39' 4
11-ZZ
,4---20 2

3 amid tftetetai



1 Card 3

Dup.

-1T.AP

7-6

6 8- 6,'

70-7:

71-72

72-73

73-74

irnn4D1-7.-

urte.n.nance

;rode Scho^1 _ "Tril: S. Paul
level enterer:: ziafaince for year educaL_
(f_ill im) (coded) i _) Davi z7-Fsent Days absent Prop-1i.--

",-9) (.:-28': ( -55) (!---- (35-37T

'10-11) (2-31) (:---) 1.:-.:1;

(:12-13) (32-34) (5A-6,1) 1a4-16,: (41-431)

(14-15) (35-17) (6_2-6-4) ,;::.7-1-59) (44-46) (68-n9)

(16-17) (38-40) (65-,'7) :20-221) (47-49) --770-711

(18-19) . (41-43) (68-70) (23-25) (50-52) (i.-_-,3)

(20-21) (44-46) (71-73) (26-28) (53-55) r.-.7))

(22-23) i (47-49) (74-76) (29-31) (56-58)

(2a.-25) ';50-52) (77-79) (12-34) (59-61) (/.5-47)

Pawe 3

-
TV

i

Notes

(80) 3
Card 4
(1-7)Dup

School code (based on Student Accounting)

001 McKinley
524 Maxfield
825 ',Boys Totem Town
110 Career Study Center
828 Cathedral nem.
210 Central H. E.
829 Central Lutheran Elem.
425 Chelsea Heights Elem.
430 Cnild Devel.. Ctr. (Diagnostic Lrng.)
431 Como Park Elem. .

320 Como Task J. H. S.
002 Drew Elem.
440 East Consolidated Elem.
458 farmsworth"Clem.
461 Fr7atk1in Elem.
464 Trost Lake Elem.
467 Gaktier Elem.
494 ULU Elem. (PrimarY)-
005 Remehmand Instructirmi
500 Linwood nark
811 norshmiCIL Z.. U. S.

317 tleel, H. S.
215 Neen. 0,.rms H. S.

245 MorravJ.. 'H. S. 4 H. S.
345 lialmser.j._11. S.
545 Ramdolon fits. Elem.
557 Sr- Anthony Park Elem.
004 Schaffer 'Elem.
578 Webster Elem.
355 Wilson J. II. S.
Write.ln others

thange

VZ
5:1:11

114

W5at

W56
W6
W7

W8
W9

1417

Wrad
vitae

443=

W11.0a

W1134

W313c

W54

Withdrawal code (ftase:1 or Student Accouating)

To

020
030
040

051

052
060
070
080
090

100

101
102
103

104
111

112

120

131

132

133
140

34

-28-

Withdrawal becatt, of:

Transfer withir.St. Paul area
Nonresident transfer to outsiae St. Paul area
Resident transfer to outside Paul area

(family -moves)
School problems,
EconomLc problems
Work Permit
Graduation from 12th7arade
Death
Legal excuse or exclos.aon, emontoftiri:,or physical

oitadjustment.
Commitment to correcttonal ingri-r-rrhn1no school

Program.
Commitmemt to Hogs' riltem Town
Commitmemt to Dome of Good Shepherd
Cohnitmeert to "r:outh Conservationrommission
(Lino Lakes. Hied Winc. other Starr facility)
Commitmenft to Tither ccrrectioninstitution
Drafted
Ealistmiz
Marriage
Expulsorm
Pregnanrv

Known reason ol.raer than above (,make :note)
Left, reasons-unknown


