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Role taking behaviour was studied in six- and eight-year-old

while Anglo-American children. Developmental factors were manip-

ulated by choosing two groups of children around the decentration

stage of cognitive development; a social factor was introduced by

having them take the role of persons who varied along three social

dimensions: age, language, and ethnicity. Three ethnic roles were

chosen on the basis of the child's own attitudes: the child's own,

his most liked ethnic group, and his most disliked ethnic group.

The role taking task involved rating various ethnic persons in teTUG

of their desirability as an uncle or nephew for the role person.

Accurate role taking was aperationalized in terus of showing a pre-

ference for kin from the same ethnic group as the role person.

Results indicated that both six- and eight-year-olds were accurate

in taking the role of their own and a liked ethnic group, but in-

accurate when taking the role of a disliked group. Age differences

in various roles taken did not disrupt this accuracy, but language

differences did, especially when the white role person spoke a non-

English language. Difficulties in role taking were discussed in

terms of two disruptive processes: egocentric tendencies and lack

of perceptual differentiation.
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Taking the Role of Different Ethic Groups:

A Developmental Study

Frances E. Aboud and Frank G. Mitchell

Western 'Washington State College

Role taking has been defined generally as the ability to take on

the cognitive and affective characteristics of another persan (Sarbin

& Allen, 1968). The macive for taking the role of someone is rarely

to actually play out that role. Mae often, it is to understand that

person in order to predict his behavior. Role taking is therefore a

skill which leads to more effective interaction and communication

(Raven, 1968).

A process prerequisite to role taking is that of person perception,

which according to Tagiuri (1969) refers to inferences made about in-

ternal attributes such as intentions, capabilities, beliefs, and attitudes,

on the basis of observation of external characteristics. Role taking

has therefore been regarded as both a general cognitive skill uthich

develops parallel to other conceptual processes such as conservation

(Piaget, 1971), and a social skill which requires differentiation between

oneself and others (Vygotsky, 1962).

The influence of cognitive-developmental factors has been demon-

strated primarily by age differences. Flavell's (1968) research would
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indicate that role taking skills are acquired during mdddle childhood

and early adolescence as a child learns to decenter his perspective.

In an attempt to extract a unitary ability underlying role taking,

Rubin (1973) factor analyzed children's scores on various measures of

egocentrism, and on a conservation task. A single factor labelled

"decentration" loaded highly on all measures of egocentrism as well as

conservation. This suggests that the single cognitive ability to de-

center underlies a variety of role taking skills. Others (e.g. O'Connor,

1975; Shantz, 1975) have provided evidence for a somewhat more specific

set of abilities demanded by different role taking tasks. Nbre relevant

to the present study is the suggestion by Piaget and Weil (1951) that

complex social role taking requires both decentration (or broadening) of

geographical affiliations as well as an acquisition of the concept of

reciprocity. In other words, the child must see himself as a member

of, not only a fihdly group, but also a town, a region, a nation, and

a language community. He must then be able to reciprocate his feelings

of affiliation for these groups to members of other groups. Thus a full

understanding of relationships based on nationality does not develop

until late in middle childhood. In fact, they found that Swiss children

were not able, until eleven years of age, to comprehend the relativity

of national affiliation: that a Frenchman would not be a foreigner in

France, but a Swiss would be.

The adoption of various social roles, therefore, seems to require

an understanding of one's own social characteristics and a differentiation

betwten one's own characteristics and those of others. Awareness of age
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and sex differences, for example, is acquired between the ages of four

and six (Flavell, 1968,-Task IIIB) as children overfly in play or covert-

ly take on various parental roles (viaccoby, 1959). Shatz and Gelman

(1973) found that four-year-old children used different speech styles

to a two-year-old thanto an adult listener. Appreciation of social

differences based an ethnicity or language seem to develop later (Piaget

& Weil, 1951; Naddleton, Tajfel & Johnson, 1970). The differentiation

process may, however, become enhanced after certain experiences. Genesee

(1974), for example, found that children aged 51 to 71.years, who attended

school in their non-native language demonstrated more complete reciprocity

on the basis of language and nationality than did children who attended

school in their native language. However, both groups of children evidenced

what Genesee called "second-order ethnocentrism" by assuming that the

member of another ethno-linguistic group would like his (the child's) group

more than he liked that group. It is clear that the children's behavior

in these situations is more complex than is suggested by a simple ego-

centric-nonegocentric dichotomy.

The present study attempted to investigate several factors involved

in taking the role of members from different social groups. .The role

taking task involved rating various ethnic members in terms of their

desirability as uncles or nephews for the role rerson. A cognitive-

developmental factor was manipulated by choosing two age groups of sub-

jects around the decentration stage of cognitive development. Social

factors were introduced by having the children take the role of persons

who varied along three social dimensions: ethnicity, age, and language.
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The ethnicity variable was the major focus for role taking, and accurate

role taking was operationalized as showing a preference for kin from

the same ethnic group as the role person. The role persons, in addition,

varied in age and language, so that the extent to which this additional

information impeded accurate role taking could be assessed. It was

hypothesized that age differences would disrupt accurate role taking

less than language differences because of the greater experience that

white English-speaking children have with age groups different fruin

their own.

The ethnicity variable is somewhat more complex. Brand, Ruiz and

Padilla (1974) have cited studies which suggest that ethnic categoriz-

ation begins at a very early age, but that its development is complicated

by processes of self-identification and preference. We therefore expected

that affective as well as cognitive factors would influence ethnic role

taking. In other words, a child may be conceptually able to take the

role of another ethnic group member, and socially able to differentiate

himself from other ethnic groups, but his negative attitude toward that

member may interfere. The effect of attitudes on role taking was

demonstrated in a study by Middleton, Tajfel, and Johnson (1970).

They found that seven-year-old British children, though relatively,

accurate in_adopting the role of a like group, were unable to assume

that members of a disliked nation would have preferences different from

their own. At eleven years of age, children were able to overcome this

egocentrism and adopt the preferences of liked and disliked nations

equally. Therefore, in the present study, the affective value of the

role person was studied by choosing three ethnic roles of varying

6



preference values: the child's own, his most liked ethnic group, and

his most disliked ethnic group. The second hypothesis was that negative

affect would disrupt accurate role taking more than would positive

affect held toward the role person.

Method

Sub'ects

The SO White Anglo-American school children who participated in

this study were selected from first and third grade classes at Everson-

Nooksack Elementary school in Everson, Washington. Twenty-five were

in the first gradeand had a mean age of 6.0 years (13 males, 12 females)

and twenty-five were in the third grade and had a mean age of 8.1 years

(12 males, 13 females).

Materials

Stimulus persons were presented to the children in the form of

photographs and tape recordings. Color photographs were taken of indi-

vidual members of four different ethnic groups: White American, Oriental

American, Indian American, and Wxican American, who for brevity will

hereafter be referred to AS Whites, Orientals, Indians rand Chicanos,

respectively. For each of these ethnic groups there were photos of four

representative members: two peers who were 6-8 years old and two adults

who were 19-26 years old producing a total of 16 photos. The stimulus

persons were all males and were selected fbr the obviousnes of their

ethnic group affiliation. All stimulus persons posed with a neutral

facial expression, and as a preliminary check, the choice of each

representative was based on the accuracy with which he was ethnically

7
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identified by 10 college students.

The language of the stimulus persons was presented via tape record-

ings of males speaking English and non-English languages. Using the

matched-guise technique (Lambert, 1967),four adult males and four young

males were taped, each speaking in English for one tape recording and

in a nan-English language for a second tape recording. The non-English

languages selected as being appropriate for the four ethnic groups were:

French (Whites), Japanese (Oriental adults) and Korean (Oriental peers),'

a Yakima Indian dialect (Indians), and Spanish (Chicanos). Each of the

language recordings were made by a bilingual who spoke once in English

and then translated the same message into one of the non-English languages.

The bilingual children producing the tapes were asked to count, and to

talk about animals they liked, and the adults were asked to talk about

the weather. These topics were chosen because of their relative neutrality,

since it was desired that the subjects responded to the language cue and

not to the message content. In each case the recordings were played for

approximately 10 seconds.

Rating scales consisting of flat rectangular sheets of cardboard

20 cm x 60 cm were used. The long sides of the rectangle were marked

off in increments of 1 cm and numbered from 1 to 59. The end facing the

subjects was the numerically low end of the scale. A separate rating

board was used for each of the three tasks: attitude, similarity, and

role taking. These rating boards were identical, except in color to

suggest to the children that each had a different purpose even though

they were operationally the same.

8
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Procedure

The children were tested individually and their behavior was ob-

served in four different task situations, measuring: 1) their ability

to identify the ethnicity of the stimulus persons, 2) the attitude held

by the suojects toward each of the ethnic representatives, 3) the child-

ren's perception of the similarity between themselves and the peer

stimulus persons, and 4) the ability of the subjects to take the role

of both the adult and peer stimulus persons frou the subject's own

ethnic group, the ethnic group most liked by the subject, and the ethnic

group most disliked by the subject, &peaking both English and non-English.

In each of the relevant tasks, it mos systematically varied as to which

age group the subject uas shown first.

1) Identification of the ethnic_groups. The eight mounted photos

from one of the two age groups were placed in a semi-circle in front of

the child. This method of presentation mos utliized in all of the remain-

ing tasks. The child was then asked to point out both members of each

ethnic group. If a child failed after two attempts, one correct photo

mos pointed out and the child mos asked to find the other stimulus person

from that ethnic group, The tester repeated the instructions until

satisfied that the subject uos capable of making the correct photo-label

association. This procedure mos then repeated for the stimulus persons

of the remaining age group. The purpose of this task was to ensure that

all children could correctly identify the ethnicity of the stimuluo

persons on the basis of their photographs.
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2) Attitude ratings. A rating board verbally identified as the

"Liking board" was placed in front of the child. Instructions were

given to place the thingsthat he liked close to himself and the things

that he did not like farther away. A, practice trial was run in which

the subject was shown a drawing of a rabbit, a dog, and a snake. The

child was asked to pdace each animal drawing on the board to indicate

how he felt about it. The tester validated these ratings verbally with

the child to make sure that the relative placements matched the subject's

actual feelings. The subject was then instructed to place the eight

ethnic representatives fram the first age group on the board closer to

himself if he liked them and farther away if he disliked them. As the

stimulus persons were being placed on the board the numerical scale value

closest to the front edge of the photo was recorded. This procedure

was repeated for the remaining age group. A, numerical score from I (like)

to 60 (dislike) was thereby obtained for each age and ethnic representative.

The average score for each ethnic group other than the subject's awn

was used to determine the most liked and most disliked of the Oriental,

Indian and Chicano groups for the later role-taking task.

5) Similarity ratings. Another 60 cm scaled board WS used to assess

how similar each child perceived the peer ethnic representatives to himself.

The child was asked to place close to himself a representative who was

similar to him and farther away a representative who was different.

4) Role-taking task. The other rating board identified as the "Uncle-

nephew board" was placed in front of the subject. On separate occasions

the child was required to take the role of 12 role persons whose character-

1 0



V 9

istics consisted of a factorial cambination of the two age groups (peer

and adult), three ethnic groups (own, most liked, and most disliked),

and two language groups (English and non-English). The two languages

were spoken by two different representatives from each ethnic group and

this was randomized. The order was randomized for some vaziables but

not for others: English speaking roles were taken before ncn-Erglish

roles and own ethnic role: zere taken before other ethnic roles, but

the order of the other ethnic roles and the age roles were randomized.

While the subject was looking at the role-Ferson's photo the appro-

priate taped conversation was played. The child was asked to take this

person's role by indicating wham he would like as an uncle for the peer

roles, and whom he would like as a nephew for the adult roles. The

groups fruit which the uncles and nephews were selected will hereafter

also be referredtoas kinship persons or just kin. The role person was

placed in front of the board, occupying a position and role analogous

to the one occupied by the subject in the prvious tasks. The child

was asked to place the eight kinship persons (the two opposite-aged

representatives from the four ethnic groups) on the board, close if

the role person would like to have the ethnic representative for an

uncle or nephew and far away if he would not like the ethnic represent-

ative as an uncle or nephew, whichever kin relationship ins appropriate.

For some of the first grade children who did not understand the concept

of nephew, the term younger brother was substituted. The subject was

asked to position the uncle/nephew choices on the board as he expected

the role Ferson would, were he actually there. The numerical score for

each kinship person constituted the dependent measure.

1 1
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Results

The primary focus of this study was to determine how a Child's

role-taking ability is influenced by three characteristics of the role

person: the likability of his ethnic group, his language, and his age.

Accuracy in role-taking was operationally defined as reciprocating one's

own preference for a same ethnicity uncle or nephew to other ethnic,

language and age persons by presuming that they too would prefer a same

ethnicity kin. Ethnicity, per se, of the role person was not investigated:

rather the likability of that ethnicity was varied in the role persons.

Thus, the dependent steasure used in this analysis to determine accuracy

in role taking was not the ethnicity of the uncles and nephews but the

likability of their ethnic grow. Correspondence could then be made

with the ethnicity of the role persons since they were also categorized

in terms of likability-of-ethnic-group. The average for the attitude and

6;2_44.
similarity ratings will not be presentedlere because they were used only

to manipulate or explain each individual child's role taking.

The role persons's preference for uncles and nephews was analyzed

in a 6-way analysis of variance with repeated measures taken on the

last five of the six following factors: 1) grade of the subjects (first

and third grades), 2) likability of the role persons's ethnic group (own

ethnic group, most liked ethnic group, and most disliked ethhic group),

3) the role person's language (English and non-English), 4) the role

person's age (peer and adult), 5) the likability of the uncles' and

nephews' ethnic group (own ethnic group, most liked ethnic group, middle

liked ethnic group, and most disliked ethnic group), and lastly 6) the

1 2
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two representative uncles and nephews from each ethnic group (see Table 1

for analysis). This last factor was included because it was expected

that the subjects would be responding not only to the ethnic cues but

also to the individual visual characteristics of each stimulus person.

In fact, there was a main effect found for this factor in the role

taking analysis which suggested that the two representatives from the

adult, disliked group were rated more differently than the two represent-

atives from the other age/ethnicity kin. Individual differences of this

one particular group were therefore somewhat more pronounced.

Table 1 about here

Because of the complexity of results which incorporate six factors,

this section will be divided into two parts: results which exclude dif-

ferential placement of the ethnic kin, and results which include differ-

ential placement of the ethnic kin. This latter section is most relevant

to the hypotheses about accuracy of role taking (preference for ethnic-

ally-appropriate kin) under specific conditions.

Results Unrelated to Kin Placement

Mhin effects mere found for the factors of the ethnic likability

and language of the role person. The likability of the ethnicity of

the role person result indicated that there was less overall preference

for all of the uncles and nephews when taking the role of someone from

one's own ethnic group (M = 23.10) than when taking the role of the most

13
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liked (M = 21.90) and most disliked (M = 21.89) ethnic persons. It

should be remembered that the lower the score the greater the preference

since ratings were made in terms of closeness to the role person. Sim-

i1P- tage result demonstrated that tiv-te uus less preference

fr uacles and nephews when the s ts were taking the role

persons who spoke the child's own language, English (M - 22.79), and

generally greater preference expressed when the role person spoke a non-

English language (M = 21.80). This makes sense if the children were

using a majority-minority dichotomy of ethnicity, since three-quarters

of the kinship persons were not fram the dhild's own majority ethnic

group.

These two effects suggest that the subjects expressed a more negative

attitude to the range of uncles and nephews provided when taking the role

of someone fram their own ethnic and language group than when they were

taking the role of a different ethnic and language group. The subjects'

grade level, however, did interact with the ethnic likability factor.

This interaction suggests that the first grade children showed this more

negatively discriminating attitude in their own-ethnicity role than did

the third graders. A four-way interaction involving Grade of subject X

Ethnicity of role X Language of role X Age of fa:suggests that this

negative attitude relates to very specific roles. The first graders were

most negative when taking the White peer non-English role and the White

adult English role. These two roles contributed most to the negative

attitude toward the uncles and nephews provided, as previously discussed.

The third graders typically did not place the kinship persons farther

14
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away when taking a white role except when he was an adult who spoke

English. This interaction relates simply to the average placement of

all kin persons, and so reflects a general attitude toward all groups

rather than accuracy in relating characteristics of a role person to

the charaLLcr4- f the kinship persons.

Results Relate: 'o Kin Placement

The most relevant effects in this investigation are those involving

the interactions between the ethnicity of the uncles and nephews and

factors related to the role persons since this would best demonstrate

role-taking accuracy. We mdght expect that if the subjects were ego-

centric, then they would show a preference for Own group kinship persons

when taking different roles. A significant interaction between the

Ethnicity of the kinship person X Grade of subjects demonstrated that

this egocentrismtwas characteristic of the first grade children but not

of the third graders. The first graders thought that their awn ethnic

group would be liked most as uncles and nephews (M 22.59) and that the

ethnic group they disliked would be liked the least by all role persons

(4 = 24.48). On the other hand, the third grade subjects thought that

the most liked ethnic group (4 = 16.95) rather than their own ethnic

group (4 = 22.08) would be preferred as kin aver all role persons. The

third graders are combining two types of information: their awn egocentric

preferences as well as a knowledge of the majority-minority categorization.

They may be aware that two-thirds of the role persons (liked and disliked

roles) have minority affiliations and so would like minority kin, but

the specific minority chosen is based on their own egocentric preferences.

15
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The ethnicity of the kinship persons also interacted with two of the

three different characteristics of the role person: the likabilitjr of

their ethnic group and their spoken language. It will be remembered that

accurate role-taking would be demonstrated if the subjects thought that

the role persons would prefer uncles and nephews of the same ethnicity

as those role persons. The significant interaction between Ethnicity

the role person X Ethnicity of the kinship persons did in fact suggest

that accuracy was achieved when taking the role of the Own and Liked

ethnicity perscms,but some confusion is evident when the subjects were

taking the role of a Disliked ethnic group member. The language spoken

by the role person interacted withthe ethnicity of the uncles and nephews

in demonstrating that children are more likely to exhibit egocentric

behavior when taking the role of someone who speaks their own language

(English). This was evidenced by a greater preference for Own-ethnicity

uncles and nephews when the role persons spoke English but a greater

preference for other-ethnicity kin when the role person spoke a non-

English language.

The interaction between all three factors (Likability of the ethnic-

ity of the role person X Language spoken by the role person X Ethnicity

of the uncles and nephews) exemplifies the previously mentioned results

in greater de!mil. For the purpose of clarity this interaction will be

interpreted separately for each ethnic role (see Figure 1). Two Character-

istics of the role-taking behavior will be described: first, the daildren's

accuracy in relating the ethnicity of the uncles and nephews to -the

ethnicity of the role person, and secondly, the effects of the langaage.

1 6
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Figure 1-about here

When taking the role of an English speaking person from their awn

ethnic group, a Newman-Kauls comparison of means indicated that the uncles

and nephews from the Own ethnic group were significantly more preferable

as kin (4 = 11.16). The nembers of the three remaining ethnic groups

were equally less preferred as uncles and nephews (Liked M = 26.66,

Middle M = 27.55, and Disliked M = 29.36). HOWever, when the Own group

role person spoke a non-English language the subjects thought that the

kin from their own ethnic group would be significantly less preferable

(4 = 18.00), and the uncles and nephews front the Liked ethnic group

significantly more preferable 04 = 21.14) to the nan-Eaglish speaking

role person than to t --aiglish speaking role person. In "ct, the

uncles and nephews fropz Ile Liked ethnic group were perced_ved to be as

desirable as members ofE .ae Own ethnic group when tae-roIe person spoke

a non-English language. 'le uncles and nephews frann-elTcddle-liked

04 = 24.77).and Disliked (4 = 26.18) ethnic groups mmmmnarlsignificantly

different fram each other, but were less desirable as kin than the Own

group uncles and nephews regardless of the language spoken. Generally,

when the white role person spoke English the subjects demonstrated a

straag preference for wakte kinship and a great deal of differentiation

between the white kin and the other ethnic group kin. However, this

preference and this differentiation were considerably reduced when the

uhite role person spoke a non-English language.

1 7
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There were no differences due to the language spoken by the role per-

son when the subjects took the role of the Liked ethnic group. Accurate

. role taking was shown in that both the English and non-English role per-
_

sons from the Liked ethnic group were thought to prefer uncles and

nephews from the Liked ethnic group (English NI= 15.50, non-English M=13.47)

Interestingly enough, the subjects expected that the members of an ethnic

group which they themselves liked most would not be interested in a white

uncle or nephew from the subjects' own ethnic group (English M = 25.75,

non-English M = 26.82). They did not think that their own preference

for that ethnic group would be reciprocated. Instead, the uncles and

nephews from the subjects own ethnic group would be significantly less

prefarable as kin and uere rated in.a manner similar to the Middle-liked and

Disliked uncles and nephews (EnglishNI= 24.14, non-English M = 22.29;

English M = 23.48, non-English M = 23.73 respective2y). These results

show that the subjects were accurate in relating of kin to the

ethnicity of the role person when the role person uas liked, and that

language did not change this perception.

ITastly, when taking the role of someone fram am ethnic group they

disliked, the subjects uere less accurate than ther]had been in the two

previously mentioneE roles. This lack of accuracy wes evidenced by the

subjects' failure to ziifferentiate between the kin who Imre of the same

ethnicity as the role person and the kin who uere of another ethnicity.

For example, when the role person from the Disliked ethnic group spoke

English, a Newman-Keuls comparison of means indicated that the uncles

and nephews from all four ethnic groups would be equally preferred.

18
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When the Disliked role person spoke a non-English language all of the

uncles and nephews of the minority groups were likely candidates as kin

La that they were placed equally close to the role person. The white

uncles and nephews, however, were singled out and were placed significantly

farther away than any of the other ethnic groups. Thus, accuracy is

reduced when taking a disliked role, although language seemed to have a

slight effect on this.

Discussion

The most important finding was demonstrated by the three-way inter-

action between ethnicity of the role, language cf the role, and ethnicity

of -Ile preferred kin. This result would suggest four conclusions. Firstly,

the children are accurate in taking the role of a different ethnic group

insofar as the group is positively valued. They were able to infer that

a Liked ethnic group, member would prefer kinship fram the same ethnicity,

but they uere not accurate in their inferences for a Disliked ethnic

group member. Their inaccuracy for the Disliked role was evidenced by

the lack of a differentiated preference for any ethnic kin: all kinship

persons uere thought to be equally desirable. Either the children felt

that such a disliked person could not be uchoosy" in his likes and dis-

likes, or the means represent simply an average of more differentiated

preferences which lack consensus among the different children. Egocen-

trism may only be a partial explanation for the poor role taking results

in this case. A closer look at the ratings of individual subjects sug-

gested that 38 percent of the preferences made for a Disliked English

19
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speaking role person could be classed as egocentric (greater preference

for a White than for a similar ethnicity kin). Middletdn, Tajfel, and

Johnson explained the interference of a negative attitude an role taking

in terms of preventing a child from transcending his egocentric tendencies.

The present findings suggest that this may only be partially true. It

will be remembered that when the Disliked role spoke a non-Engli9h

language, the White kin were placed fath. ay _11- ,ne other mdnority

kin were rated equally. Perhaps the negative attitude narrowed their

attention to only one cue, that of minority ethnicity or "different from

me". Other studies (e.g. Easterbrook, 1959) have demonstrated this

reduction in perceptual attention span as a result of stress. Thus,

attitude may interfere with the congitive reciprocity needed for accurate

role taking by preventing full utilization of an ethnic cue when it is

negative:. The more general category of 'tdnority" or "different" may

De used dnstead.

The second conclusion relates to the effect of language differences

on role taking. Language differences influenced role taking of a Liked

ethnic group least, of a Disliked ethnic group only slightly, and of

the child's Own group most of all. Alen taking a Disliked role, the

children placed White kinship farther away from the other kinship when

the role person spoke a non-English language. In other words, their

preference ratings were somewhat more differentiated, than was the case

when taking the role of an .iglish-speaking person from that ethnic group.

The children probably associated White ethnicity with English and mdnority

ethnicity with non-English languages. This association may also explain

2 0
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the sharp difference in ratings for a Waite role person who spoke

English as opposed to one who spoke a non-English language. The French-

speaking White person was thought to have less preference for a White

kin and stronger affiliations with a Liked ethnic group kin than he did

when speaking English. The Children had lilely uP dp a st

ciation between Uhlw aud English, and this was called into question by

the presentation of a White non-English person. This conflict affected

most:the preference for White kin as might be expected, and of the min-

oritT groups, selectively enhanced only the Liked ethnic group kin.

Botn Own and Liked ethnic group kin were equally desirable. Thus lan-

guage differences created the most problem for own group role taking.

The third conclusion is that the children applied the same roIe-

taking inferences (whether accurate or inaccuxate) to adults choosing

a_mephew as they did to peers choosing an uncle. They therefore under-

stood that different age groups use the same principles for kinship

prefezence.

The fourth conclusion is that both age groups of children VieTe at

the same level as far as their role taking accuracy. The grade factor

did not interact with any of the role by kin interactions. There was,

however; some suggestion from another interaction that across all roles

the younger children rated White kin most desirable in contrast to the

older children who rated the Liked ethnicity kin most desirable. This

suggests a slightly greater degree of egocentrism in the six-year-olds;

the e2ght-year-olds may have been using a complex strategy which incor-

porated both their own positive attitude to the Liked ethnic group as

21.
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well as the feeling that such a minority group would have commai

affiliations with another minority even though the other is disliked.

Both attitude and rerceptions iilari ouid h influenced these

raLings.

The major issue in the present -research was the extent to which

childizli were able to anandon their awn egocentric preferences and

adopt the preferences another person. So far, our conclusions have

been that the children:were accurate in taking the role of most of the

ethnic-language representatives, except perhaps for the nom-English

ToJak
speaking White role and for the Disliked roles. This lack uf accuracy

may not entirely be attributable to an egocentric tendency to assign

disliked role preferences in line with one's own preferences. One

striking piece of evidence is the lack of preference for the child's

own ethnic group when taking the role of either a liked or disliked

ethnic group, member. To pursue the question further we compared the

rank orderings on the attitude measure with the rank orderings on the

similarity measure to see which most closely resembled the role taking

ranks. This analysis was -performed on the placement of nephews for the

adult Liked and Disliked roles speaking English aad nan-English. The

peer attitude ranking for each child was obviously Own, Liked, Middle,

Disliked. The similarity ranks were based on each child's similarity

ratings and determined according to a one-dimensional transitivity model.

For example, to assess similarity to the liked representative, the

second rank was filled by the-thnic group who had a similarity score

closest tothe liked group, and so an. Far each child, we determined

22
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qum of the number -tc93 chan r mired for the attitude ranks

1 the nephew p,cement ranks for the four roles. A sum was also

calculated to determine the match between similarity ranks aud the nephew

ranks.
2

On the basis of these attitude and similarity step changes, the

children fell into one of three groups: those who had fewer similarity

rank changes than attitude rank changes, those who had an equal number

of similarity and attitude rank changes, and those who had fewer attitude

rank changes than similarity rank changes. For both Liked roles, Eng-

lish and non-English speaking, n significantly greater number of child-

ren had fewer simlarity rank changes than attitude rank changes,-X2 (2) =

19.12, E4.001 for English speaking, X2 (2) = 6.52, 2<.05 for non-English

speaking. This demonstrates that more children were basing a liked role

person's preferences on the degree of similarity of that role person to

the ethnic kin. Fewer children used predominantly their awn preferences

when taking the role of a liked person. For the Disliked English speak-
.

ing role, this same pattern appeared, X2 (2) = 27.16, p<.001. However,

for the Disliked non-English speaking role there was a significant

difference between first and third graders, X2 (2) = 7.22, 2< 05. Over

80% of the third graders used similarity rankings more than their own

attitude rankings; whereas an equal nmnber of first graders used pre-

ly attitude rankings as did those who used similarity rankings.

Egocentrism may therefore have contributed to the poor role taking of

first graders in the Disliked non-English speaking role. Poor role

taking in the Disliked_EngIiSh speaking role may have resulted fram

other factors such as lack of perceptuaidifferentiation.

2 3
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In summary, the results of this study support the predictions that

ethnic and lanpuage differences make role taking more difficult than

do age differences for white children. Attitudinal factors can also

strongly influence role-taking accuracy by making a child revert to his

former state of egocentrism or by impeding full cue utilization. Overall,

there were very few differences between six- and eight-year-olds except

for a slightly greater tendency toward egocentrism in the younger children.
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1. Different languages were used for the adult and peer Oriental roles

because we could not find two bilinguals with the same Oriental

language. It was assumed that the subjects would not be able to

differentiate between the two anyway.

2. The sun of the number of step changes was determined in the

following manner. For example, in the Liked Englfsh speaking role,

one particular subject placed the nephews in this_order: Liked,

Niddle, Disliked, and Own. This order was compared with the rank

orders made by this subject in the attitude measure (Oimn, Liked,

Middle and Disliked) and in similarity to the Liked role (Liked,

Naddle, Disliked and Own). To match the order of the role pre-

ferences to the attitude would require 3 steps'for the Own kin,

1 step for Liked, I step for Middle, and 1 step for Disliked, for

a total of 6 steps. The role and similarity orders were identical,

am3 thus would require zero step changes.

2 7
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Figure Caption

1. Preference for four ethnic group kin when taking the rola.. 0E-1!r;:ee

ethnic members speaking English or non-English.
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The errors that children made when taking the Dieliked roles could haveeeen of two sorts: an egocentric tendency to assign disliked role preferencesline with one's own preferences, or an inability to make the necessaryefTfe:eentiations between the various ethnic groups. In order to determineteee eature of errors nade by the children, ye recorded for each eubjecet theeater= group considered to be most preferable as kin (i.e, the ethnic groupliftte lowest scale value). This "most preferred" group was then categorizedes etieer Correct,
Emsentrie, or Incorrect (but not egocentric). As can heeeen in Table 2, egocentric errors comprised lees than a third of the totalnumber of errors, were made more often by nret graders than by third crederand =0:1:e ohen wIsen taking en English role than a non-:English role. However,of the errors made were not egocontric,

tor eeeeeple choostng a ChinesetuacSle for a Chicano child.

32


