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BLACK AMERICAN ENGLISH: A SURVEY OF ITS QRIGINS AND
DEVELOPMENT AND ITS USE IN THE TEACHING 0!

by 535593 E&Rerson

Some educators have advocated the eradication of Black American

English and other Non~standard American English dlalects 1ln the school
training in J}der to bring about a change in students'' communicating
sdequately in our American soclety and in helping them to move up :
the soclal ladder. These edﬁcgtora want emphasis put upon Standard i
American English in the claasrooﬁ for enrichment ;nd refinement.

Other educators emphaslze the use of Siioquialism or bl=diglec~
taliam. Thése educators belleve in the users' right to continue to
use -the dlaslect they use at home (which in many cases i1s Black American
Bnglish and the other Non=standard American Engliah dialects) after
they (the students) have learned the school dlalect (Standard
American English)s These educators belleve that the students will be
able to and should be trained to shift dialects when the need arises.
They do not endorse the eradication approach to Roﬁ-standarﬂ dialects;
hence, they stress glving the students an option to use Non-standard
and/or Standard English,

A third group of educators belleve that Non-standard American j
English should be offered to Standard American English users and |
that teachers should not try to change the languwage usage of Non-
atandérd American Engllsh userses Thelir bellef ls expressed in the

ldea of ﬁnderstanding, respect, and tolerance for dlalect differences.




Both approaches two and three have been used in the classroom
quite successfully by ne. Aé‘present I am ¢ontinuing to put more
stress upon the use of Non-standard American English dlalects,
especlally upon the use of Black American English in the English
composition classroom, and this paper 1s, therefore, presented to
shﬁw how I have attempted . to do thise.

In America one often feels a definite need to speak and to write
in Standard American English which 1s the acceptable form of communi~
cation in our complex society and which affects one's "success" in
a glven soclal, educational, cultural, and occupationai enviroﬁment.
It 18 also the language system that is habitually.used with some
regional variation by most educated persons who speak English in
the Unlted States, and 1t alds in eage in compunication in our complex
socletye.

However,‘today (28 has been the oase in the past few hundred
years) there are many Non-standard American English dlalects that are
spoken by various socio-economic‘tslasses and in various geographle
areas and that are effectively used to a very great degree by many
Americanse Black American English which 1s basically and often called
"Megro dialect," "dlalect,”" “btreet talk,* "gutter talk," "ghetto
talk," "Non-standard Negro English," ®ghettoese,” or "bad érammar?'
is oné 6: these dlalects that 1s eséeéially non-;ccep%able in mani-
American circles and in many American schools although 1% 1s regulare
1y uged by most of the people who are in America's largest minority
group, &t thie point i1t ig necessary to gsay that the term "Blaok
American English" includes an entire linguistic system---a variety
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6f Standard American English distingzuished from Standard Ameril.an
English by features of grammar, phoﬁology, and vocabulary and used
by a group of people who are sotially set off from other speakers
of Standard American English. However, Black American English 1is
not exclusively spoken by all blacks in America and may be sald to
be used malnly among blackévith a8 low soclo-economle status or the
lower working class blacks who most often live in the ghetto or in .
the lnner-citys These blacks are incorrectly saild (by many educators)
to bve "dlsadvantaged,™ “dull,""“eultuzlly deprived, and unable to
cope with the type of lenguage used in the educational setting of the
painstream middle class soclety in schools thoughout the country.
Yet, many high school and college educated black Amerioans (often
products of the ghetto) use Black American English (in the appropriate
environments), but aije also able to smoothly shift to Standard
American English when the need arises or in appropriate environments.
The use of Black American English by black Americans 18 not an
indicator of thelr intelligences It 18 quite evident that the
_ language used by many blac‘ Anericans 1s not distinguighable from that
language used by others of the same soclsl class and reglion of the
United States.

Just like the other American dlalects, Black American English
is & legitimate communicatlion device that has logit, coherenﬁe, and
grammaticalness as 18 repeatedly polnted out gpnd supported by many outw
standing linguists. William labov recognizes the complex and sophls-
tloated verbal and language abilities(i.e., verbality, verbosity,
grammaticality, and logic) that Black American English users of a




Non-standard dialect possessal Roger Abrahams further stresses this
point when he sayes
In regard to the supposed substandard langvage of
lower-class Negroes, sohool investigators ure Just
beginning to recognlize that Negro speech is a language
L everytuing oot verabalary. £ 1ron |standerd Eagiist?
J

Blaok culture and black lifestyles encourage and almost demand
the use of fluency and verbal strategles that are not the same kinds
of rhetorical strategies and dialeot that the mainstresm culture uses
and thrives upon. Hence, black people's applicat}ﬁn of the present
day black Amerlican dlalect and black verbal strateglee to their heeds
(mainly social and psychological) would appear to refute the so-called
jblgck) deficit and deprivation theories that ;re stigmatizing blacks
linguistically and rhetorically. Black Americans have extensively
used Black American Engllish along with the verbal strategles that
they hsve produceds This use of the black dlaleot and the following
biack verbal stratagles show how blacks are especlally endowed with
great verbal abllitles: rapplng, running it down, Jiving, shucking,
copping a plea, sounding and signifying, The black American dlalect
has also been very effective in the nationally ﬁcclalmed black (meinly
oral) folk literary tradition (black folk tales, ballads, blues,
epirituals, jokes, and secular songs) and in the mass mwedia (especially,
the television and the mevies),

Those=-malnly teachers and other educators--who maintain that
because sowe blacks do not speak Standard American English they (blacks)
have no or poorly developed verbs) abilities and skills, fall to
realize the great importanct that language plays in the deily lives of
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black Americans and especlally black ghetto dwellerse Roger Abrahamg
ana Geneva Gay comment upon the role of language in the black
conmpunitys

languzge 1n the largest sense plays a fundamental
role in the process of survival in ghetto netghborh
hoods, in additlon to being the baslis of acquliring
leadershlp, status, and successe The popularly held
belief that 1t takes brute physical strength to survive
in the ghetto 18 a nyth. It may help one endure tem-
porarily, but flsts rlone are not the answer to sur=
. . Wvivals Survival 1s based on one s versatility and
adeptness in the use of words. The man~of-words is
the one who becomes the hero to ghetto youthe Cone
slder the current conditlions and compile a profile of
spokesmen. of ghetto action groupse. ¥These persons
in the spotlight are dynemlc speakers whose Jobs free
quently depend on the effectlve use of words, such
es lawvers and ministers. Verbal abllity can makse
the difference between having or not having food to
eat, a glgce to live, clothes to wear, belng securs
or risking a complete loss of ego. Therefore, for
a member of street culture, language is not only a
compunicative device but also a mechanism of contreol
and power.d

The major difference between Standard American English and Non-
gtandard American English is the soclal status of the speaker using
the two dlalects. Blaok Ameriocan English as a variety of Standard
American English differs from Standard American English in some
glgnificant areass When Black American English users do not use
Standard American Engilsh, we say that they deviate from Standard
imerican English and that such & deviation is a DIALECT INTERFERENCE
and not an "error* in the use of Standard American English,

In America it has been assumed that Standard American English
nust be taught at all levels, in all schools, and to all students.
It 18 belleved in this country today that the Nen~standard speaker
pust be taught a gecond dia)lect-~Standard English-~if that school
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Jesirea to prepare them for life in the so-called real worlde. It
has also been assumed that Standard American English is superlor to
any of the Non~standard Amerlcan English dlalects. The {3ea that
Standard American English which was early attached to the speech of
a certaln class and locale of the country 1s linherently superlor to
other dlalects came about in the 16th and the 17th centurles, grew
in the intellectual climate of the 18th century, further grew and
was preserved in 19th century pedagogy.

Recent research on Standard and Ron-standard‘kmer1can English
dlalects has revealed that the difference between the two are super-
ficia’s Present day lingulsts and other educators polnt out that
all dlalects are equally systematic and capable of serving the
communication needs of the people who use thems XNo one dlalect 1s
Yetter thanjanother. Communication in the United States is not
curtalled by the diversity of American English dlalectss Such out-
standing . linguists as Roger Shuy, Raven and Virgiala McDavid, "illiam
Iabov, %illlem Stewart, Je.L. Plllard, Ralph W, Fasold, and Walt
Wolfram have done extensive research on American dialects and have
dispelled many of the non-sense notions, speculations and opinions
. held earlier about Non-standsrd American £nglish dlalects,

There are many problems that the English composition teacher
faces as he attempts to get hls students to mailnly write and speak
fluently the acceptable form of Standard American English since this
1s the language of the school and the language of the soclal climate
of our mainstream and middle ¢lass culture. Yet, Black American English,
ag a Non-stan@ard American Engllsh dlalect, has great potential as an
effective,'rewarding, and workable instructional tool in the English

oomposition classroome "




7

Thomas Kochman notes the “growth and development of speech
ability" if students--especlally black Americepse-are permitted “to
use Black American English as & part of their learning scilvities:

I envislop such development to be in the form of
vocabulary enrichment and sentence expanslon, wilth
vocabulary items embodylng conceptuallizing elements,
and gentence expansions, which involve the learning
of operatlons such &8 embedding and conjoining,
developing cognitive processeg:. the perceRtion
and expression of relatlonships, etce ¢ + o :

Willlam Xabov exposes the conventional views about the cultural
end verbal deprivation that follows those who use Black American
Engligh:

The concept of verbal deprivation has no basis in
soclal reality: 1in fact, Negro chlildren in the

urban ghettos receive a great deal of verbal
stimulation, hear more well-formed sentences than
middle=class children, and participate fully in a
-highly verbzl culture; they have the same basle
vocabulsry, possess the sume capacl., for con=
ceptual learning, and use the same loglc as any 5
one else whe learns to speak and understand English.

Robin Burling also comments upon the desiresble and advantageous
use of Black American English:

To dismliss his speech as gimply incorrect or
inferlor burdens the Negro who grows up in a
northern ghetto with a nearly insuperable problem.
To speak naturally with hls parents and to compete
with his contemporarlies on the street, he sinmply
nust lesrn thelr varlety of Englishe + o+ + The
language he first learns is a rich and flexible
medium in 1ts own terms, and it can b2 used
effectively_in most giltuations he encounters in
daily 11fe,6

Qpa can see, therefore, that great v@lue can be derived by
blacks and whites from the use of Black American Englishe A positive
outcome can result When Black Americen English 1s used by blacks in
the community for purposes of cultural identity, pridé, and unity.
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ior Ingtructional purposes, the uge of the‘black Amerlcan dlalect
can provide comfort and relaxation in langucge usage in educationgl
activities and the clagsroom environment for blacks, and it can
provide a medium to ald both blacks and whites to shift to
Standard Amerlcen English wnen the need arises. The use of Black
American Engligh by blacks in'the English composition classroom will
ald them in gaining an awareness of the legitimate use of the dlalect
for appropriate purposedﬁnd sltuations and .for helping them to remove
negative attitudes they have towards themselves because of their usge
of Black American Englishe The use of Black American English in
- the English composition classroom will help to expand black
students'' intellectual potential with more relaxstion and without
the diquvantage of fear and the inferlority labels that often
tollowlghem into the educational setting of the mainétream culture.
White students wlll be given a chance to view blacks end their |
dialect (BEA) with a more positive attitude and with more respect
when they see the constructive and effective use that is made of
Black American English in the English composition ¢lassroom, in
the community, in mass medla, in l1literature, etc., and when they
are made aware of the lingulstic and systematic equallity of Black
American English to other American dlalects. Since Black American
English ¥ill not be automatically eradicated from uge in America,

whites can also be given & chance to understand and to comprehend
blacks. who exclusively use and will continue to use Black american

English, thus bringing about more harmony and better communication

between the races.

10
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In order for the students and the teaoher (with no knowledge
of these facts) to fully understand the value and the s8ignificance
of Black American English as 1t may be used in the olassroom, it is
necessary for them to understand the historical background concern~
ing both fects and beliefs abont the origins and the development of
Black Americen English as a linguistic system, Educators need to be
eware and more consclous of théae notlons, and they need to conaider
the validity of them 1f they are to do adequete jobs in the ¢lassroom,
. Bleck American English had a development that differed from
that of other American soclal and reglonal dialects. It did not
evolve as e result of geographilc dittuaing.‘bﬁt it came about as &
gesﬁit of the pldginization-creolization process.that started with
ithe slave trade ln West Afrioa,
Just what varlety of English was first used by the blaok

Africans, who were transported to American soll, has for many years

been a subject for speculation by many scholars and lingulsts. Some
notlons about Black American English have been purely speculations
thet were based upon no research and, hencs, were quite impression=-
istic opinions, The more recent notlons are backed up by some type
of .sound research,s The bases foxr the notions center &round the
following influences that are saild to have been the besic foroes that
brought about the birth and development of presenteday Black American
English: West African (language) influenoces, U.S, slave trade
inrluehcea. U.S. Negro slavery, isolation of blacks in the United
States (oh plantations and later in gnettos), and Southern (U.S,)
white influences. My alm here is to present the development of

11




Black American Bnglish (from the earliest days of the slave trade
to U.S. colonial days and ¢n to the present day) as 1t evolved

from West African languages and Was shaped by these influences.
When appropriate, explanaticns and examples will b2 glven te 1lllus-

_ trate certain syntactic, morphological, and phonological features of

present day Black American English that are derived from some influence

" or from some aspect of a partlcular developmentzl stafe,

Barly views concerning the brand of English used by black
Africans during the 17th and the 18th centuries in Americe are very
different from more recent notionse Such writers ag A.E. Gonzales,
George Krvapp, Reed Smith, John Bennett, and Mason Crum saw the brand
of black dialect called Gullah or other representative types of black
American speech as forms that were 111 formed and badly used versions
of English, and they have, hence, produced stigmatizing and negative’
attitudes towards the black American dlalecte Most of these writers
assumed that all of the features of this black dialect of English
had evolved from 17th and 18th century British dlalects spoken by
overseers and nasters to communicate with slaves and 1t is evlident
that at least some of the features of the black dlalect did come from
that source. It 18 also evident, hovwever, that these early writers
did not conslder possible African influences upon the language used
by black Africans in America, Some recent researchers, investigators,
. and lingulsts ha;e dlspelled somé of the early notions about the none-
African influences upon Gullah and a black creole in thelr rejectics

of theorles clalming exclusively British origins of black Englisk

12



Iorenzo Dow Turner (who gives some evidences of the oreole theory of
dlack English) has done much in this area of his study, Africanisms
in the Gullah Dialect, as have William Stewart and Raven and Virginla
McDavid in a number of erticles. '

When the first black people were brought to America from the
West Goagﬂot Africa, they were speaking the various languzges of
that region, 4s the institution of U.S5. Negro slavery began to )
take hold in America in the late 17th and the early 18th centuries,
wany blacks started to take thelr speech formg from both their
American and thelr British masters. Henoe, some of the black pro-
nunciation features have roots in the speech of cultured Virginlans
of tye colonlisl perlod and also in the pre-Revolution British dlalects.

The great majority of black slaves were brought directly from
Arrica in the years before and for & long time after the Revolutlionary
War, Some slaves were also brought from the West Indies. In 1808
Congress prohibited the importation of slaves, but slaves were still
brought in and the contraband traffic continued until the days of the
Civil War. 8laves were taken from places where slave shipse could
frequent-~namely on the West African coast from the Senegal region
to the southern lines of Portuguege West Africa.

It i8 evident historically that the African slaves in America
were not able to continue to use thelr native languagese M.M. Mathews
glves bis lnterpretation of black Africans'’first attemptes at an
acquisition of English:

e« o o « They (black Africans) were landed at such -
places as New Orleans, Savannah, and Charleston, and
from such centers they were gold in all directions.
The chances for those coming from the same dlalect
area in sufficlent numbers to mske 1t possible or

13
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desirable for them to make any uge of thelr ancestal

speech were very slight indeed. The only course for

them weg to learn as quick%y as Pogslble the language
of those whom they served,

It should be noted here that the masters of these black slaves
were interested in getting work done and not in teaching blacks how
to speak Englishe There seems here tﬁ be clear basls for much of
Lorenzo Turner's bellef that Gullah (and, hence, my contention that
Black American English today) possibly could reveal gome aspects of
those' West African dlalects that the black Africans must have
retailned as they sought to usé-English ag 1t was spoken in the 17th
century.

_ There seems to be much evidence that Gullah or Geechee which
must have had some influence upon the orlgin and the development of
present ¢~ Black American Bnglish was influenced by the West African
languages. The black dlalect {(Gullah) was spoken by ex~-slaves and
thelr descendants who lived in areas extending from Georgetown,

Bouth Carolina, to the northern boundary of Florida and could be

heard on the mainland and on the Sea Islands in the surrounding
reglone
By 1858 a number of recently arrived slaves were brought.to
SBouth Carolina and Georgla. They were from a gectlon along the
West Coast of Africa which extended from Senegal to Angolae. Turner,
- in his study, Africanisms in the Gullah Dlalect, 1ists the areas

from which these black Africans came as Senegal, Gambla, Slerra
Leone, Liberia, the Gold Coast, Togo, Dahomey, Nigeria, and Angola;
and he 1lists the West African languages which have some simlilarity
to Gullah as Wolof, Malinke, Mandinka, Bambara, Puls, Mends, Val,
Twi, Pante, Ga, Ewe, Fon, Yorqu, Bini, Hausa, Ibo, Ibiblo, Efik,

EKongo, Umbundwn, and Kimbundu.

14




Some scholars belleve that Gullah has many features of some
British dialects of the 17th and 18th centuries; they have, therefore,
assumed that Gullah is partly a survival of a simplified "foreigner
talk" which the white people, during the early period of slavery,

’ usedsinﬂéommunicating with the dlack African slaves.

A.E., Gonzales, a newspaperman in Charleston, in 1922 made the
following remarks about Gullah and 1ts userss

L ]

Blovenly and cartless of speech, these Gullahs ’
selzed upon the peasent English used by some of

the early settlers and by the white servants

of the wealthler colonists, wrapped thelr clumsy
tongues about it as well as they could, and,

enriched with certzin expressive African words,

1t issued through thelr flat noses and thick

llps a8 50 workable a form of speech that it
was gradually adopted by the other slaves and
became in time the accepted Negro speech of the
lower déatricts of South Carolina and Georgla

o o 0 0

Gonzales continues by saying that "they (blacks) seem to have
Picked not & single Jungle~word for thecenriohmant of thelr own
speech.*?

Otﬁar early scholﬁra such as Dr. Reed Smith of the Universlity
of South Carolina in 1926 say Gullah as & dlalect which blEéks had
oomposed from "a sizeable part of the BEnglish vocabulary as spoken
on the coast by the white inhabltants from about 1700 ¢« « &« and o o
changed 1n tonallity, pronunclation, cadence, and grammar to suit
their native phonetic tendencies, and thelr exlsting needs of

axpression and communicaticne 10
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A Bimilar type coutention about the Gullah dlaslect was made

in 1930 by Dr. Guwy Be. Johnson of the University of North Carolinas:

But this strange dlalect turns out to be little
more than the peasant English of two centurles
ago, From Migdland and Southern Engisnd came )
planters, artisans, shopkeepers, indentured '
servants, all of whom had more or less contact
with the slaves and the speech of these poorer
white folk was so rustlc that thelr more
cultured countrymen had difficulty in under-
standing theme From this peasant speech and
fron the 'baby talk' used by m.sters in
addressing them, the Negroes developed that
Glalect, sometimes.-known as Gullah, which
v . remalns the characterlistic feature of the
culture of the fegroes of South Yarolipa and
Georgiao P oI

Those above mentioned writers saw few Afrlican iafluences tpon
the Gullah dlalect, A Oolﬁmbia University professor, George Philip
Erapp, in 1524 contended that the white master during the days of

slavery used, "a very much simplified Engliah—-thé kind of English
gome people emplo& when they talk to bables" to communicate with
black slaves. 12 This language, .:he asserted, 'had no verd tense, no
dlstinctions between cases of nouns and pronouns, and no kinds of
markers for singular snd Plural, with "diffioult sounds oliminate&.
a8 they are in baby-talk," and with ite “vocabulary. . « reduced to
the lowest possible elements,"13 an intﬁntile English s Krapp
belleved was developed ag theag blecks sought to communicate with
one anothers Professor Krapp further gaeve the opinion that "very
1ittle of the dlalect « « o perhaps none of it, 48 derived from
gources other than English. In vocabually, in syntax, and proe

nunclation, practically all of the forms of Gullah can be explalned
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on tha basis of Englishe o+ 14 John Bennatt also plctures great

]

white influances upon tha Gullah dialact and he considered 1t as
¥speech o o o oonspicuous for ite short cutse. Its grammar, which
is but an abbreviated and mutilated English gremmar, knows no rule
except to follow tha line of least resisiance, violata all rules of
logic, and 58y just that which is natural and to tha point.**3 |

Tha above mentloned interpraters of the sources of Gullah ahow
thalr lack of knowlcdga about the lingulstic background of Africens
who were brought to Americae. Inrengo Dow Turner, who knaw somathing
about African languages, however, did see and fulfilled the naed to
study those African influences upon’Gullah-;fnrluénces that in many
cases ara prasent in prasent day Black American Englishe In &n sttempt
to remove much of the myetery and the confusion aﬁout tha Gullah.
dlaleot and in an attempt to disprove some earlier beliefs and notions
hald about Gullah, Turner studled the languege used by blacks in the
coastal South Carolina reglon~--Waccamaw, James, Johns, Wadmelaw,
Edisto, St. Helena, and Hilton Head Islands; those in the Georgla
region were Darien, Harris Neck, Sapaloe Island, St. Simon Island,
and St. Yarys. fThe following tribes. were the original West African
ancestors of tha blacks in tha araas just mentioned: tha Twi, tha
Dahomaans, the Mandingo, tha Yoruba, the Ibo, the northern tribes
of Nigerlia, and the Ovimbundu.

¥William A, Stewart is among tha lingulsts and scholars who
balieve that a black American dlalect got startad as a form of
pidginized English and that it was used in the British colonies

17
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where 1t was passed down from one generation to the next as & creole
language. Stewart asserts that Mat least some of the particular
gyntactic features of American N;gro dilalects are nelther skewlngs
nor extensions of white dialect patterns, but are ln fact structural
vestiges of an earller plantation ¢reole, and ultimately of the
original slave~trade English which gave rise to itﬁlﬁ "The reaaop
why thlis pldginized English has beewn foun@ to have been 1n wide-
spread use in the New World might be because 1t d1d not originate in

America as an isolated and accldental language form; 1t hed 1t origin
in the West Afrlcan coastal slave factoriea.and in the trade centers
Of the area. ‘ |

"To Stewart, therefore, it seems possible that some ifricans had
8 knowledge of the pldgin English when they were brought to American
golle Stewart further explains his notions about the dev€lopment
of West African pidginized English and a areole language that blacks
used:

Another chenge which took place in the New World _
population primarily durlng the course of the

elghteenth century was the soclal cleavage of the

New Worid-born generations lnto underprivileged -’ -
field hands (a continuation of the older, almost
universal lot of the Negro slave) and privileged
domes.lc servante The diffevence in privilege
usually meant, not freedom instead of bondage,
but rather frecdom from degrading kinds of labor,
access to the 'big house' with i1ts comforts and
*eivilization', and proximity to the prestiglous
tquality' whites, with the opportunity to imitate
thelr behavior (including thelr speech) and to
wear their c¢lothes, In some cases, privilege =
included the chance to get an education and, in
8 very few, access to wealth and freedome In.
both the British colonies and the United States,
Negroes.belonging to the privileged group were
soon able to acqulire a mere standard variety of
English than the creole of the field hands, and
those who managed to get a decent educatlion became
speakers of fully standerd and often elegant
English, Thls seems to have become the usual
sltuation by the earlyr}BOOa. and remained 8o
through the Civil War."
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Hence, he belleves that the uneducated field hands end often

the users of Gullah perpetvated the use of ereole Bnglish from

colonial‘times down to the days of the Civil %ar. This cre;ie

English did after the Civil War lose some of the distinctive creole

features and was eventually influenced by the written Eﬁglish language

and some local white (malnly Southern) dialects.
In many ways the dlalect used by blacks in America 1s quite:
similar tdﬁhat which many Southern (Us.S.) whites uses Hans Kurath
. gtrongly supports thls statement in his remarks about the white
influences upon Black American English:
By and large the Southern hegro sﬁeaks the
language of the white man of hisg locallty or
area and of his educatione + « « the speech of
the uneducated Negroes « « « differs little from
that of the 1lliterate white; that 1s, 1t exhiblits
the same regional and loc§} variations as that
of the simple white folk. '

Lewis and Marguerite Herman, however, do not find such outstand-
ing white influences upon & black American dlalect, for they belleve
that "instead of being completely influenced by white Colonial speech
(which in turn was influenced by Scottish, Irish, and British), the
Negro may have contributed much to the white Southern gpeech and
may be responsible for maby Southern dialect variants."19

It 18 evident that nelther Gnnzaleu}n&r Reed Smith were tréined
in the history of the English language and that thelr view are
colored by patronizing views of black people, Hans Kurath, Ceorge

. Phlllip Krapp and Raven I, McDavid did have guch training in English

but were unaware of the African languages that Lorenzo Dow Turper
knews Statements by Kurath, MeDavid and Turner seem to be more
rellable and, hence, more bellevables I do not put much faith in the
8tatements by Smith, Krepp, and Gonzales,
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In order to show how the West African languages did in many
waye (though not in gll ways) influence the development of a Gullah
dlaleoct which also may vé pald to have had some influencee upon
preeent day Black American English, the following similarities in
syntax, morphology, and phonoiogy between the three (West African
languagee, Guilah. Blaok American English) are preeented. Examples
and/or explanatione (which are obeervatione that the writer of this
paper is making about the present day black American dislect) are
taken from preeent day Blaok American Englieh and will serve as the

bases for 1llustrating the similaritice between the language forms.
Turner's deecriptione (found in his Africanisme in the Gullah Dialect)

will serve ae explanatione for thie analysie of the featurece Or char-
acterletics common to all three languzge forme that contaln eome

African featuree.

Syntax
Some of the moet strikirg similaritiee in syntactic features

between Gullah and the Weet African languages (and hence Black
American Englieh of today) can be found in the uee of the verd "to be"
and in word order (among other thinge)e.

l. d3 ("to be" ae a verb of inoomplete predication),

The verdb d> 1e ueed in a preeent, past or even future sanse,
dependent upon the context in the Gullah dialects It can
s1ls0 be ueed in a eimilar mamner in many Weet African
languages. '

EXAMPLES ;‘be tired after I work at night.

She be here all day,

Cindy alwaye be around here.

They be at school regularly,
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Word Order, Many characteristics that are not found in

the English sentence are found 1n'sentences of Gullah and
those of the West Afrlcan languagess Very often, fallures
to use articles cnd in certaln constructions prepositions,
pronouns, or other parts of speech that wculd be required
in English, contribute to the unusual nature of the word
order of their sentences.
EXAMPLES He workin',

My name Joe.

##absence of the form of the verb "to be"
In both questions and statements the Gullah spesker omits

the auxiliary do, and in interrogatlive sentences he usually

. places the subjlect beforelfhe verb as he does in declarative

sentencess The Guestlon in many irstances can be distinguished
from the statement by intonations. In mahy West ifrican
languages the word order of interrogative sentences is very
often Just %ike that of statements.
EXAMPLES Where he been? (has deleted)

She g&ing with you? (is deleted)

Y'”pgdergtand'? (do deleted)
The practlice iy Gullah of opening & sentence with its
subJect or object and of repeating this subject or object
by the use of & personal pronoun is quite commons 2180

this type word order may be found in several West Africsn

languuges.
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BXAMPLES My sister, she 18 a nurse.
That ball player, he swingin', cool an''wil',

Morphology

Some simlilarities in form between the nruns, pronouns, and verbs

of Gulleh and those of the West African languages and Black American

English may be considered under such categorles as number, tense,
and casee. ‘ ‘
l. Number of Nounse Most Gullah nouns have the same forms
in both the singular and in the plurale They use a

qualifying demonstratlive pronoun or a numeral adjective.

. This practice 1s conmon in many West African languages.
EXAMPLES I got five sisters

L4

Dat kid done foun' elght dollar an'' five cent,

2. XNumber of Verbs. Ko distinction is made in form between
the singular and the plural of the Gullah verb which is also

the case 1in many West African languages.

BXAMPLES I deo . I run
you do . you r&ﬁ
he, she, 1t do he, she, 1t run
we do ‘ . we ;un
you do ‘ you run
they do ihéy run

###absence of the 3rd person singular merker =3 or =es
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Cgse of Nounse Nouns in Gullah have the same form in 81l

cases Which are uninflectede In names of relationship in
Ewe, the genitive is similarly uninflecteds Only its
position in the sentence can show the case of a noun in
Ibos The position of a noun is the indilcator of the
possessive singular of the noun in Ga,
EXAMPLES Bill car is down the sireel.

They be studyin' at Rita house.

###absence of the ('s) or the possessive case marker

A Few Word Formationg ‘
The Gullah and the West African language speskers use many

methods of forming words that are so frequently used in English.

1,

2e

The Use of Groups of Words for Parts of Speech,

Rather than use a single verb to express the actlon, .
frequently the Gullah user will employ a group of words
to describe the nature of qn'action. In the West African
languages, numerous examples of the use of a group of words
or a sentence which is equivalent in English to a noun, verb,
adjective, adverb or some other part of speech may be found.
EXAMPLES she d1dn' do nothin'.

They might can comee

He might would play in the game if he ain' sicke.

Pete useis would fight his playmates.
Reduplicated Formse In Gullah many reduplicated forms are

used to intensify the meanings of words, as is the case with
smany West African languages which employ redupllicated forms

for a great varlety of usages,
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EXAMPLES Where y''been at.
I done bovght two penoil and plus three book.
They don' have no money.
All done did that but excep' y' an' me.
3. Onomatopoetio Exgrasaions.h Gullah and the West Afriocan

langusges are rich in onomatopoetlc expressions.

EXAMPLES #s#Refer to Clarence Major's Dictiomary of:
of Afro-American Slang

Soundg _
. | Turner makes the followlng revealing statements about sounds,

Gullah and the West African languages--statements one should oonsider
as he analyzes Black American Bnglish today:

The sounds of Gullah show many striking resemblances to.
those of Beveral West African languages. When the african
oame to0 the United States and enoountered in English sounds
not present in hig native languege, he did what any other
person to whom English wap a forelgn language would have
done under similar c¢circumstanoes=~he substituted gounds...
from his own language which appeared to him to resemble

nost c%a;elr those English sounds which were unfamilier
to hime™

Gullahs are inclined whén pfoﬁouncing En;iish words or
syllables that end inla OOnBAnnnt'mither to add or to drop

the consonante. Thé tendency to avold ocertain oonsonant .
ocombinations elther by inserting & vowel fetwaan the oconsonant
or more frequently by dropping one of them iy evident. In
some West African languages every syllable ends in & vowele~
the many consonant olusters at the ends of words avoided.
EXAMPLES deletion of -d, =ed, final =t snd -4, =sk, =8t

" 88 lneeetes'; des'; buil'; col'; foun'
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intonation .
The following is Turner's findings about intonation in Guallah

and in the West African languages:

Probably no characteristic of the Gullah Kegro's
speech appears so strange t0 one who hears this
dialect for the first time as 1ts intonatlion. To
understand fully the intonation of Gullah one will
have to turn to those West African tone languages
gpoken by the slaves who were being brought to
South Carolina and Georgia continually witil prace
tically the beginning of the Civil war, Ameng
these tone languages are Mende, Val, Twl, Fante,
Ga, Ewe, Yorubaz, Ibo, Bini, Efif, and a few others.
e o o o The tones of Gullah words do not distin-
guish meanings as do tones in African tone languagese.
There are in Gullah, however, several intonation
patterns used in sentences, phrases, and words,
that are quite common in the Afrioan languazges but
are used mfultivated English under similar
oonditions.

Studies centered around Arrican languages (although these
languages do have some reaturea conmon t0 many other languagea)
have helped linguists and educators see that the black dlalect 1s
not the language of a group of 1gﬁorant savages, ‘Inatead, from these
studies these soholars might possibly see some relatlonships between
the black dlalect and the West African languages (i.b., an affiliae-
tion with African heritage and background)e The relationships
between blaok and white SPeech may be seen in a study of creolized
and pldginized languages. .

Raven and Virginia McDavid immedlately recognized that the
real impact of Turner's study would lead tg the rejection of
many negative notions about the black Ameriocan dialeot:

' A;;lganisma_in the Gullah Dialect, dispels
afrectively the notlons that the American Negro.

lost all his language and his oulture undexr the
impact of chattel slavery and the plantation.
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Turner's overt statement is impressive enough: that
an investigation of Gullah speach dlscloses severxal
thousand ltems presumably derived from tha language
of the parts of Afrlca from which the slaves were
taken, But tha impllieclt concluslions are yet more
impressivet that many structural features of Gullah
are £lso to be found in creolized languages of South
Amarica and the Caribbean, in the pldgin-like trada
English of West Afrlica, and in Rany African ° .
languages=-~this preservation of fundamental struc-
tura)l tralts is a more cogent argument for the ime-

ortance of the African element in the Gullah dlalect
and, by inference, in the totality of Gullah culture) -
than any nuaber of detalls of vooabularye o o o
Turner's work has already made scholars aware of the
importance of the Aigican background in American
Negro speeche , o .

Scholars who study Blaok American English.in the future
ghould take info account the dispalling of deceptiva and migleading
&5 wall as glanted information and negative notlons asg thay attempt
to "indicate that there is no speech form ldentifiabla a; of Negro
oriéin solely on the basis of Negro physical characteristics" and
a8 they attempt to "show that it is probabla that some speech
forms of Negroes-~and even of some whitese~-may be derived from an
African cultural background by the nqrmél processes of cultural
tranamission.“23 As present day lingulsts prasent carefully
researched information about Black American English, thay might
also produce positiva notions which might have a graat effect upon ‘
teachars and school administratorss Fositive notions about the
origins and development of Black American English could be
instrumental in changing negative attitudes thut many educators
and students have about the usefulness (in the classroom and in the
community) and the effectiveness ¢f Black American English and about

ite users.
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In spite of the revelatlons made by all of the carefully
regearched information and stiidles that sho¥ the legitimate come-
municative and effective use 0f all American English dlalects in
appropriate situations, many teachers believe that the use of
. Hon=gtandard American English dialects and/br Black American Englieh

in the classroom only re~enforces "wrong or bad Englishe™ Blaci
| Americen English and other Hon-staﬁdard American English.dialects
are not "wisong or bad Buglishe™ These Nonwstandard American Buglish
dlalects may and should be used in appropriate situations and settings;
hence, the type of person and the nature of ihe Place and situation
or environment Will determine the appropriateness of the user of a
particular dialect. _

Before the English composition teacher begins to use the BLACK
AMERICAN ENGLISH CODE-SWITOHING TECHNIQUE which 18 first presented
here, he must establish a "tone for its use in the-classroom en-
vironments He must conduct brief discussions of the hastdry
of the English language and Standard English; &nd the origins and the
development of American English, Standard American English, Black
American English and the other Nom~standard American English dialects.
He pust also show the students that Black American English 1is a
legitimate communication device, that 1t should and can be effectively
used 1in appropriate enviromments, and ‘that Standard Amerioan English
should be learned for proper shifting and ccmmunicating (orelly and
in writing) vuen the need (mainly economical, soolal, occupational,

educrtional) arises in our complex American soclety.
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Before the teacher can get Non-standard Amerioan Engllsh or
Black American English users to learn Standard American English, he
nust -get them to see the need for 1t, and he must motivate them to
practice using Standard AmeFlcan Bnglish through interesting, appropriate

and not boring lesscns. The teachipg process must be a developmental.

. sequential and dally one which establishes new concepts and idezs

about language, reading and vocabulary as well as about written and
oral composition skills rather than through the repetition of a long
118t of disconnected drills and exerclises.

There are many Jmown techniques that have been used io get
Nonpatandafd American English and Black American Engllsh users to use
Standard American Englishe Most of these techniques have embraced-
the use of methods appllied. to.the learning of & foreilgn language or
‘the learning of a gecond dialect. These methods include the
comparing and contrasting or;the two language systems. These drills
and/or exercises show the atﬁdents Non-standard and Standard English
fer the same feature to be learned to help the students distlingulsh
befween the dlalects or language systems. Irwin Felgenbaum has
developed interesting oral Discrimination, Identification, Translation,
and Response drills which mey be used for bfiet perlods of time on a
regular baslis in the clasa; causling end requiring the students to
use natural Standard American Bnglishes He belleves that None-standard
English can be useful in teachling Standard American Engllsh when the

24

teacher stresses only real problem areas, Ruth I. Golden's

dmproving Patterns of language Usage also uses pattern practice
drills in attempting to help stﬁdenta'to shift fr&ﬁ one language
systemn to the other.25 San Su O, Lin's.Pattern Practice 1is anofher
vwork that attempts to cet black English users to use Standard English
in appropriate and natural a.{tuationa.a6
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The BLACK AMERICAN ENGLISH CODE-SWITCHING TECHNIQUE first
Presented end advocated here for use in the English composlition
classroom exclusively and freely uses Black American English (often
ridiculed and stigmatized), and 1t also uses the aural-oral method
or lingulstio method and & writing teaching method. This 158 a
teaching technlque daoslgned not to teach the students anything new,
buﬁpo help them to easily and naturally shift from ons linguistic
system to another. Hence, the use of Black American English in the
classroom &s & legitimate lingulstic system can help students to .
speak and to write Standard American BEnglish when the need arises
and can help them to change negative attitudes towards Non-standard
dialect users and thelr dlalects.

White and black students in the oral and written English
composition class can be first dlagnosed by the teacher at the beginwe-

examined

ning of the term or semester and continuously/ (through ‘their written
and oral assignments) to determine what dlaleot interferences or
features or so-called "errors* are found in Qasignments of these
students. The teacher (both black and white) who uses Blaok American
English as a teaching tool must first famillarize himself with the
basic features of the Non-standard American dialeot. Ralph W, Fasold
and Walter A, Wolfram, in my opinion, heve produced the dest descrip-
tion of Black American English--gfammatioally and phonologloallyew
for the average teacher who does or does not have the advantage of

outstanding training in the areas of linguistiocs and dialeotology.
This reference 1s made to their "Some Linguistio Peatures of Negre
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Dialeet."‘??The teacher does not have tc be fluent in speaking Blaok
Ameriean‘Enslish, but he should be aware of and able to recognize
dialect interferences with Standard American English. He nust
determine whether the dlalect interferences used by the students are

" features of Black American Englishe He should then properly in
individual end separate lessons preseni the comparing and/or contraste
ing between the .Standard American Bnglish and the Black American English
feature or dlalect interference the students may be usinge.

There are a few baslc factors that the teacher himself for his
own beneflit mugt establish about the dialect interferences or features
which make these particular dialect interferences outstanding enough
for -any extended coverage ln lessons for this type of code~swltching
teachinge. Some of the dialeet features are regional in nature and
cexl'y no stigma; whereas, others carry a definite social stiguna and
may be damaging to the users economlically and soclally in certain
situations in Americas These features set aside goolal groups frem
otherse. The teacher should emphasize features that may be consldered
stereotypical in nature.

The teacher's selection of features or dlalect interferences
for code~switchling teachling is necessary. He should select the
smallesqpossible number of features to be learned and stressed, and
he should teach these Well and adequatelys The features selected
for study ln the class should be those that follow general rules
that goverAPon-standard dlalect usages The dlalect interferences or
features that ere selected for emphasls in the BLACK AMERICAN ENGLISH
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OODE~SWITCHING TECHNIQUE should be the grammatical featurcs before
the phonologlical featuress Sometlmes these features intertwine %o
produce certaln stigmatizing features. General dlalect features
ghould also be determined and stressed before reglonal features,
Olassroom-emphasia upon dlalect interferences should be determined
by the frequency of the features as they are found in the students’
agssignments. ‘

-Paaching codesswitching with the Black Amefican English dialect
“rules" as opposed to the traditional.Standard American English rules
‘(nsually found“in most traditiona) grammar books) makes students
aware of the dialectal usage that affects them dailly, and it gives
them a basis for their dialect shifting in a way that is not done
traditlionally, The BLACK AMERICAN ENGLISH CODE-SWITCHING TECHNIQUE
proposed kere .requires a basic consideration of the information
presenied above, I% also requirés the: establishemnt of “rules”
(based upon Fasold and Wolfram's description) or dialect interferences
or features into & set of "general rules" that compare and/or oontrast
Black American English with Standard Amefican English usage.

These General Caetgorics of "rules" my fall under the basic
characteristics of many Non~standard dlalects. These characteristics
are Substitution, Simplification, Redundancy or Repetition.or
Addition,?ggduction or Deletion or Omission in certain linguistic
environments. The students are given the meaning of each of these
General Categories and are shown how these apply to the "rules" or
features or dlalect interferences they have used in their oral and

written compositions. This will hopefully help them to remember the

31




30

areas or categorles under which their dialect interferenoes fall,

end, hence, will help them to switoh of shift when the need arises.

As & dlalect interference is discovered in an assignment, for example,
in the case of the absence of =s in 3rd person singular present tense
verbs in Black American English, the students are told that the "rule”
falls under the category of Deletion or Reduction or Omission; the
same category could phonologically apply to the deletion of -4, =-ed,
=t,~8%, or -sk at the ends of certsin words in Black American English.
Orai#epetitionpmanipulation pattern practlioes and written fluency
dialogues, drills and exercises that sound natural when used in
sentenoes that have interest and meaninf for the listener and the
students may be effectiie to ald in the shift from one dialect to the
others The drills, dlalogues, exercises, and even oomposition
revislons must also use sentences that ilmprove vocabuallry, punotuatlion
and spelling, These types of sentences may also contain important
information about the students''career choloes and goaia and/or
simllar type constructlve angd meaningrul-;nriohment type sentences
(i.e., literature, history, current events, avocations), . Prequent
repinders about the General Category of the dialect interference or
“rule" as it appears in the students' work will re-enrorcelits use

in the students' oral and written compositions.

The English composition teacher should also be aware of and use
nuoh information and many researched facts about the effectiveness of
the use of Non~standsrd English and Black American English, other
Jearning and teaching activities, strategles, approaohes, and methods. _
His use of such materlials might hopefully solve some of the many .
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ﬂfoblems he faces dally in his composition classes. As he attempts
to improve the English compositions of his students, he must remain
open-minded and ever willing to try teaching strategles he has never
tried before in his classes to help his students commupicate better
. and more fluently. First, the teacher must put 1nto_pract1ce some
innovative concepts in his feachins of English composition. He needs
' to learn as much as possible about the various dialects his students
use, He also needs to be aware of the slmllarity between dtandard
colloquial oral English and Non-standard English dlalects-=especlally
Black American Englishe "+ 7 “

Ohanging his negative attitndes (1f he ‘has aﬂ;) towards his
students' linguistic and cultural backgrounds and helping his students
to do the same are maln goals for each English composition teacher.
More attention needs to be glven to fluency than to.correctness in
the evaluation of language assignments (oral and written). The
teacher should be aware of the ideas. thet "right" means speech that 18
appropriate to a situation and "wrong" means speech that is likely to
put the students (or speakers) to @& disadvantage. Emphasis should
be placed upon the fact that the use of Non-standard dialects can
harm individuals at sometime.lbut the speakers should be encouraged
to retaln thelr pative dlalects and to use them when they are 1ln

home and communlity situations, only shifting dialects wheqﬁpecessary.

In addition, the teacher who 1s interested in improving instruction

in oral and written Engiish composition may also use the following

teaching strategles, activities, methods, alds, and approaches that
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freely use and apply features of and information about Black American

Bnglish,
BEuglish;

cther Non-gtandard American dlalects, and Standard American
and that ahow the close relationship detween the diverse

oultural, social and ethnlcal backgrounds and language usage in

" Americad:
1,

-:2.

De

Se

6.

7.

8.

After eppropriate dlagnosis and examination of students'
compositions (oxral and written), use the BLACK AMERICAN
ENGLISH CCDE-SWITCHING TECHNIQUE (oral and written)

drills, exeroises,dialogues, and conversations in the
Buglish composition cl&ssroom when it is necessary for
shifting from Non-standard to Standard Englishe

Discuss the historY and the development of the English
language,

Discuss the history and the development of Standard English.
Discuss the history and the development of American Buglishe
Discuss the histoI¥Y snd the development of Standard American
Englishe.

Discuss the origine and the development of Black American
English and other relevant social and regional Nop~stendard
Aperican dlalects.

Bxamine various dictlonaries~-~the Dictionary of American
Bnglish, the Dictionary of Americanisms, the Dictionary of

Afro-Americen Slang, and the Oxford English Dictionary.

Discuss the lexical richness (borrowings) in American
English and Americanisms,
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10.
1le
12,

13,
14,

15,
16.

17.
18.

19.

2l.

21.

22.

23

Play representations of different.American English (Standard
and Non~-standard) dialects.

Discuss hoﬁ language operates in the communication process.
Disous; the ooncept of language change. -

Discu§§ the ooncept of dlaleot appropriaienesa(

Discusa the major dialect areas.of the United States. '
Disouss the causes and/or effeots of cultural diversity and
language/dialect nsage in the United States.

Discuaq the use of the dialect atlas and the various dlalect
atlases of the United Btates. ‘

Discuss the “types of American Engliéh.

Disouss the styles of American Bnglish.

Have students classify and use various blaggﬁzzgg:i strategies
through the presentation of oral and/otr written examples
(1.es, Jiving, running it down, copping 8 ples, rapping,

shuoking, sigulfying, and sounding).
Anerioan

Make the students aware of the dblack/folk literary tradition .

L N

(1.es, black folk tales, blues, spirituals, ballads, Joﬁea,' i
and seculsr songs by anonymous and known black American)
writers).and 1ts effective use of Black American English.
Show the students eome examples of the use of Black American
BEnglish in the mase media {e.g., movies and television).
Discuss the non-effeot of the diversity of American dialeots
upon basic communication in the United States.

Have students write and present orally sk1t§ for role playing
in Black Americun Bnglish and Standard American Eanglish and

practice the use of each dilaleot in appropriate situations.
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23.

24,

25,
26.

28,

29,
30,
3.

>2,

34

Use black American folk literary tradition materials (written
or spcken) which maké use of Black American English for
the BLACK AMERICAN ENGIXISH CODE-SWITCHING TECHNIQUB drills,
exercises,etce
Play word geames.
Conduct verbal contests. .
Present and drill centrasting minimal palrs of words
(in Black American English to Standard &Rerican . Buglish)
to shift to Standard American English spelling and pronunclia-
tion.'. |
Discuss dfﬁiect interferences toun& frimarily in written
compositions as opposed to those dlalect interferences found
mainly in oral compositions.
Discuss the gimilarity between Standard colloqulal oral
Engliah and Non-standard American dlzlects, especlially Black
American Englishe.
Use group methods with interchange between Non-standard
English speakers and Standard English speakers.
Provide many opportunities for students to use their own
native dlalects in classroom situations.
Discuss the concept of regional, cultural and social {(home,
pger group) language and usage.
Disouss the'idea of respect and tolerance for language

and dlialect divergences.
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>4,

35

It
applles

better and more fluent oral and written compoiitions Ifrom his students

39
Have students wrlte and/or speak Non-standard dialect
themes (fiction or non-fiction) based upon folk American
literature with emphisis upon Black American Englisk dlalect
usagee
Discuss students' occupational goals and other needs for
the use of Standard English in American society,.

Read and discuss the use of various Non-standard dlalects

in folk American literatures

is hopeful that the English compesition teacher who uses and

*
the above mentioned information in his classroom will get

and iill also develep positive attitudes in them in regards to the

effective use of certain Standard and Non-standard American dlalects

for appropriate situations and enviremments (cultursl, soclal,.edu-

cational, ocoupaticnal)e
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