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BLEICH

LANGUAGE Ap LITERATURE ARE NOW TWO DIFFERENT DISCIPLINES. LINGUISTIC RE-

SEARCH IS GOVERNED BY THE BELIEF IN THE EXPLANATORY ADEQUACY OF MATHEMATIt-S,

WHILE CRITICISM IS RESIGNED TO THE EPISTEMOLOGICAL INADEQUACY OF INTERPRETATION.

NEITHER OF THESE ATTITUDES HAS PRODUCED THE DESIRED RESULTS, WHICH ARE KNOWLEDGE

AND CONFIDENCE IN THE MEANS TO DEVELOP NEW KNOWLEDGE. THOSE COMMITTED TO FORMU-

LATING GRAMMATICAL RULES ALLOW THAT THEY HAVE YET TO EXPLAIN THE ACTUAL HUMAN

USE OF LANGUAGE, AND THOSE WHO THINK LITERARY INTERPRETATION IS IMPORTANT ARE

EMBARRASSED THAT IT SEEMS ULTIMATELY TO BOIL DOWN TO MERE SUBJECTIVE OPINION.

IN SCHOOL, IT HAS BECOME INCREASINGLY DIFFICULT TO JUSTIFY TEACHING EITHER

DISCIPLINE BECAUSE THOSE STUDYING THE SUBJECTS AT THE MOST COMPLEX LEVEL HAVE

EITHER FORGOTTEN OR NEVER KNEW WHICH OCCASIONS IN HUMAN EXPERIENCE REGULARLY

DEMAND KNOWLEDGE OF LANGUAGE AND LITERATURE. YOUNGER PEOPLE DO KNOW THESE OC-

CASIONS, AND THEY CAN ONLY TURN TO OTHER SUBJECTS WHOSE CONCERNS ARE MORE CER-

TAINLY RELATED TO THEIR OWN. I THINK THAT THE SEPARATE PATHS OF LANGUAGE AND

LITERATURE AS WELL AS THEIR EPISTEMOLOGICAL STRUGGLES ARE THE RESULTS OF AN

OUTWORN CULTURAL ALLEGIANCE TO OBJECTIVITY. IN THE FOLLOWING REMARKS, I WILL

EXPLORE THE EPISTEMOLOGICAL ISSUE, SUGGEST A POSSIBLE MEANS OF AMELIORATING IT,

AND THEN INDICATE IMPLICATIONS OF THESE MEANS FOR PEDAGOGY.

IN A PREVIOUS ESSAY, I DESCRIBED THE TRADITIONAL EPISTEMOLOGICAL ORIENTATION

AS THE "OBJECTIVE PARADIGM," WHERE THE IDEA OF A PARADIGM FOLLOWS T. S. KUHN'S

ORIGINAL USE OF IT.1 To THINK IN THIS FRAMEWORK IS TO ASSUME THAT THE OBJECT

OF KNOWLEDGE IS NOW AND WILL CONTINUE TO BE INDEPENDENT OF THE ACT OF OBSERVA-

TION. 1HE EXPLANATION OF THAT OBJECT (OR PROCESS) IS THOUGHT OF AS BELONGING

TO THE OBJECT, AND IS CONSIDERED AS INDEPENDENT OF THE OBSERVER AS THE OBJECT

IS. THUS, BOTH OBJECTS AND KNOWLEDGE ABOUT OBJECTS ARE "OBJECTIVE."

THIS ASSUMPTION DICTATES CERTAIN \Q,ITERIA OF EXPLANATORY ADEQUACY: UNIVERS-

ALITY--THE EXPLANATION HAS TO OBTAIN IN EVERY CASE OF THE OBJECT; REPEATABILITY--

EVERY TIME THE OBJECT OR PROCESS IS DELIBERATELY REPEATED, THE EXPLANATION OB-
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TAINS; AND PREDICTABILITY--THE BEHAVIOR OF THE OBJECT (OR PROCESS) MAY

PREDICTED BY OUR PRIOR.KNOWLEDGE OF THE EXPLANATION, THESE STANDARDS OF EX-

PLANATION ARE ALL MET WHEN IT IS REPRESENTED IN LOGICAL OR MATHEMATICAL TERMS,

BECAUSE THIS FORM OF EXPLANATION HAS HAD THE HIGHEST AUTHORITY IN THE LAST FEW

CENTURIES, HUME'S UNCONTRADICTED ARGUMENT AGAINST A NECESSARY CONNECTION BETWEEN

CAUSE AND EFFECT HAS NOT BEEN ASSIMILATED TO OUR CONCEPTION OF KNOWLEDGE. MATH-

EMATICAL EXPLANATION SEEMS TO DEMONSTRATE JUST SUCH A NECESSARY CONNECTION IN

THE OBJECT OF INQUIRY BECAUSE THE EXPLANATION IS IDENTIFIED WITH THE OBJECT,

IT IS A CONTRADICTION IN OUR THOUGHT THAT BOTH HUME'S ARGUMENT AND-MATHEMATICAL

EXPLANATION ARE CONSIDERED TRUE.

THIS CONTRADICTION MAY BE ELIMINATED BY ASSUMING THE SUBJECTIVE PARADIGM,

WHICH PROPOSES THAT KNOWLEDGE IS SYNTHESIZED BY THE KNOWER PURSUANT TO HIS OWN

MOTIVES AND THE MOTIVES OF HIS COMMUNITY; THE OBJECT OF EXPLANATION IS A SET OF

SUBJECTIVE EXPERIENCES, AND THE PURPOSE OF EXPLANATION IS TO FACILITATE MENTAL

HANDLING OF THOSE EXPERIENCES. BOTH THE OBJECT OF INQUIRY AND ITS EXPLANATION

ARE THEREFORE SUBJECTIVE. IN INSTANCES WHERE MATHEMATICAL FORMULATION IS AP-

PLICABLE, IT IS UNDERSTOOD AS A SUBCATEGORY OF A MORE GENERAL EXPLANATORY ACT,

RESYMBOLIZATION. REGARDLESS OF WHETHER AN EXPLANATION IS MATHEMATICAL OR VERBAL,

IT IS CONCEIVED OF AS HAVING RESYMBOLIZED AN EXPERIENCE RATHER THAN AS HAVING

GOTTEN CLOSER TO THE TRUTH ABOUT AN OBJECTIVE PHENOMENON. A CAUSAL EXPLANATION

IS MORE USEFULLY UNDERSTOOD AS HAVING ANSWERED A SUBJECTIVE DEMAND AND MAKES

NO CLAIMS ABOUT OBJECTIVELY NECESSARY CONNECTIONS,

SYMBOLIZATION IS THE CHARACTERISTIC HUMAN MEANS OF IDENTIFYING EXPERIENCE;

RESYMBOLIZATION IS THE RESULT OF THE SUBJECTINE DIALEIN THAT TRIES TO ASSIMILATE

THAT EXPERIENCE, CONSCIOUSLY, TO OUR PREVIOUS VIEW OF THINGS, AN EXPLANATION RE-

SOLVES THE NEW DISHARMONY THROUGH AN ALTERATION OF SELF-AWARENESS, THE ACT OF

EXPLANATION IS THUS UNDERSTOOD AS A PIECE OF LOCAL PSYCHOLOGICAL ADAPTATION.

THIS VIEW IS CONSISTENT WITH KUHN'S ACCOUNT OF THE EVOLUTION OF SCIENTIFIC
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KNOWLEDGE, WHICH ARGUES THAT IT IS MORE DEMONSTRABLY DETERMINED BY COMMUNAL

SYNTHESES THAN BY AN APPROACH EVER NEARER TO A BODY OF ABSOLUTE TRUTH, KNOW-

LEDGE ARTICULATEDBYONE CIVILIZATION IS MORE EASILY UNDERSTOOD AS ANSWERING

THE DEMANDS OF THAT CULTURE THAN AS HAVING DISCOVERED THE ERRORS OF THE PREV-

IOUS CULTURE. FOR EXAMPLE KNOWLEDGE CREATED IN OUR TIME HAS FACILITATED A

DANGEROUS POPULATION GROWTH AND HAS POSED THE THREAT OF HUMAN ANNIHILATION;

A FUTURE CIVILIZATION COULD CONCEIVABLY VIEW THIS KNOWLEDGE AS A MALADAPTIVE

MUTATION. BUT UNDERSTOOD MORE LOCALLY, THE SAME KNOWLEDGE HELPS:TEOPLE TO LIVE

LONGER AND DID,HELP PRESERVE THIS CIVILIZATION.

THE CONCEPtOF RESYMBOLIZATION CONFERS A MORE GENERAL AUTHORITY ONTO VERBAL

EXPLANATION THAN ON MATHEMATICAL EXPLANATION, BUT BOTH ARE SEEN AS GOVERNED BY

SUBJECTIVE AND INTERSUBJECTIVE FACTORS ONLY. RATHER THAN MATHEMATICAL LOGIC

DICTATING THE CRITERIA OF EXPLANATORY ADEQUACY, THE COMMUNITY OF THINKERS CRE-

ATE THE CRITERIA AND DETERMINES THE, RANGE AND APPLICABILITY OF ANY GIVEN EXPLAN-

ATION; PERSUASION RATHER THAN PROOF IS THE STANDARD OF KNOWLEDGE. 'THEREFORE, AN

ADEQUATE EXPLANATION NEED NOT BE PREDICTABLE OR REPEATABLE, AND CERTAINLY NOT

UNIVERSAL; IT NEED ONLY SATISFY A LOCAL DEMAND FOR EXPLANATION. IT IS A MOOT

QUESTION WHETHER SUPERSTITIONS DISAPPEAR BECAUSE THEY WERE DISCOVERED TO BE

ERRONEOUS BELIEFS, OR WHETHER THE BELIEFS CAME INTO CONFLICT WITH MORE URGENT

;ADAPTIVE DEMANDS IN THE COMMUNITY. THERE ARE STILL MANY TALL URBAN BUILDINGS

WHICH DO NOT HAVE THIRTEENTH FLOORS, FOR SOME PURPOSES, THE CONCEPT OF THE THIR-

TEENTH FLOOR OBTAINS; FOR OTHERS THERE IS ONLY THE TWELFTH AND FOURTEENTH. 1HE

SUBJECTIVE PARADIGM IS VIABLE AT THIS TIME BECAUSE FOR EVER FEWER PURPOSES,

MATHEMATICAL EXPLANATION WAS CONSIDERED ADEQUATE.

THIS DECREASING ADEQUACY IS ACCOMPANIED BY AN INCREASING AWARENESS OF THE

ROLE OF LANGUAGE IN THE PRODUCTION OE KNOWLEDGE, AND BY THE RISING AND PERHAPS

FEARFUL SUSPICION THAT KNOWLEDGE IS AFTER ALL QUITE A SUBJECTIVE MATTER. IN

ANY CASE, LANGUAGE IS NOW AN ITEM OF ORGANIZED INQUIRY ON AN UNPRECEDENTED
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SCALE, BUT IT HAS PROVED PARTICULARLY UNYIELDING TO MATHEMATICAL EXPLANATION.

THE PROBLEM HAS BEEN THAT THE STUDY OF LANGUAGE ENACTS OUR CONDITION OF SUB-

JECTIVITY. BECAUSE WE THINK IN LANGUAGE IT IS DIFFICULT TO DECIDE ON WHICH

ASPECT OF LANGUAGE TO ISOLATE FOR OBJECTIVE STUDY, BEING SO DECISIVELY TIED

TO OVERALL MENTAL FUNCTIONING, THE CONCEPTION OF LANGUAGE AS A SYSTEM OF FORMAL

RULES DOES NOT ACCORD WITH ITS USE. MANY HAVE RECOGNIZED THIS AND HAVE ENLARGED

THE PURVIEW OF STUDY TO INCLUDE SEMANTICS AND SPEECH BEHAVIORS; YET THE NEED TO

SPELL OUT FORMAL RULES STILL GOVERNS THESE EFFORTS, SUBJECTIVE CONSIDERATIONS

DO NOT DENY THE POSSIBILITY OF USING RULES AS PART OF AN EXPLANATION, BUT THEY

DO SUGGEST PLACING THE FIRST RESEARCH PRIORITIES ON THE SUBJECTIVE EXPERIENCE

OF LANGUAGE AND PARTICULARLY ON THE COMMON FEELING OF CONSCIOUS DOMINION OVER

THE LANGUAGE WE USE.

THIS ORIENTATION TRANSLATES THE PROBLEM OF THE "NATURE OF LANGUAGE" INTO

THE QUESTION OF HOW TO UNDERSTAND OUR OWN MENTAL DEVELOPMENT; FROM THEIR RE-

SPECTIVE VIEWPOINTS, PIAGET AND CHOMSKY HAVE ALREADY DEFINED THE ISSUE IN THESE

TERMS: TO UNDERSTAND LANGUAGE IS TO UNDERSTAND THE MIND. 'CHOMSKY IS IN AGRELMENT2

WITH riAGET THAT LANGUAGE OR INTELLIGENCE OR BOTH ARE TO BE CONCEIVED SIMILARLY

TO ORGANS OF THE BODY, THEY ARE IN DISPUTE OVER WHETHER PIAGET'S FORMULATION

OF THE DEVELOPMENTAL STAGES OF INTELLIGENCE CONSTITUTE AN EXPLANATION OF LAN-

GUAGE AND THOUGHT, CHOMSKY'S REASONING IS THAT BECAUSE LANGUAGE HAS BEEN LARGE-

LY DESCRIBABLE AS A SYSTEM OF FORMAL SYNTACTIC RULES, WE ARE JUSTIFIED IN SEEK-

ING RULES FOR THE DEVELOPMENT OF INFANTILE INTELLIGENCE, AND FOR SEEKING THE

SOURCE OF THOSE RULES IN A MATHEMATICALLY DESCRIBABLE STRUCTURE PRESENT, PRE-

SUIABLY, IN HUMAN GENES, SUCH A SYSTEM OF GENETICALLY BASED RULES WOULD CON-

STITUTE AN ADEQUATE EXPLANATION OF THE STAGES OF COGNITIVE DEVELOPMENT, INCLUD-

ING THE MEANS OF TRANSITION BETWEEN STAGES, FROM BIRTH THROUGH THE DEVELOPMENT

OF ADULT LANGUAGE. CHOMSKY CLAIMS THAT PIAGET'S FORMULATIONS GIVE ONLY A DE-

SCRIPTION OF THE SHIFTS FROM STAGE TO STAGE, AND NOT AN EXPLANATION, AGAIN PRE-
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SIFIABLY, IF THE GENETIC INFORMATION THAT STAGE SIX FOLLOWS STAGE FIVE COULD BE

ISOLATED, THIS hOULD CoNSTITUTE AN EXPLANATICN SINCE THE FULL PROGRAM OF DE-

VELOPMENT WOULD BE MATHEMATICALLY AVAILABLE BY INSPECTION OF THE GENES IN AD-

VANCE.

LET US ASSUME THAT WHAT CHOMSKY'S THINKING IMPLIES CAN BE DONE, NAMELY,

THAT hE CAN EXTRACT FROM GENES MATHEMATICAL INFORMATION THAT FORMULATES HOW

INFANTILE DEVELOPMENTAL SCHEMATA GROW STAGEWISE INTO LINGUISTIC COMPETENCE.

RATHER THAN EXPLAINING THE NATURE OF LANGUAGE, THIS INFORMATION EXPLAINS THE

ORIGIN OF LINGUISTIC RULES. THE PROBLEM ARISES IF WE CONSIDER THAT THE PURPOSE

OF SEEKING NEW GENETIC KNOWLEDGE WAS TO ALLAY THE SERIOUS DOUBT THAT A FORMAL

SYSTEM OF RULES EXPLAINED LANGUAGE, THIS DOUBT HAD TO DO WITH THE DEPENDENCY

BETWEEN LANGUAGE AND MENTAL FUNCTIONING IN GENERAL. UNLESS A CLAIM IS MADE

THAT THE GENETIC KNOWLEDGE WILL ALSO EXPLAIN MENTAL FUNCTIONING THROUGH A

SYSTEM OF RULES, WE ARE LEFT WITH ONLY A SLIGHTLY IMPROVED VERSION OF THE OR-

IGINAL TRANsFoRMATIONAL RULES WITH REGARD TO EXPLANATORY POWER. SEEKING A

MATHEMATICAL EXPLANATION OF LANGUAGE OR MIND OR BOTH ASSUMES THAT, ULTIMATELY,

BOTH ARE OBJECTIVE ENTITIES, BUT THE DIFFICULTIES ARISING IN PURSUIT OF SUCH

AN EXPLANATION SUGGEST THAT IT WILL BE MORE FORTHCOMING BY LIMITING THE DEGREE

TO WHICH BOTH ARE OBJECTIFIED AND THEN REFORMULATING THE ORIGINAL QUESTION,

WHAT IS LANGUAGE, IN THE DIRECTION PROPOSED BY HEISENBERG ABOUT KNOWLEDGE IN

GENERAL: WHAT IS THE NAfURE OF OUR INVESTIGATION OF LANGUAGE?

THE PROBLEM IS ANALOGOUS TO TRYING TO EXPLAIN AN AUTOMOBILE RACE. MANY KINDS

OF KNOWLEDGE HAVE TO ENTER INTO THE EXPLANATION. MUCH OF IT CAN BE CALLED OB-

JECTIVE KNOWLEDGE, SUCH AS THE WORKINGS OF AN INTERNAL COMBUSTION ENGINE, THE

LENGTH OF THE TRACK, THE DEGREE OF INCLINE ON THE CURVES, AND SO ON, FOR OTHER

ITEMS THERE IS SOME DOUBT AS TO WHETHER IT IS OBJECTIVE OR SUBJECTIVE: THE

RULES OF THE RACE ARE SPECIFIABLE OBJECTIVELY, BUT THEY WERE INVENTED BY THOSE

WHO RACE FOR THE PURPOSE OF INSURING THE BEST POSSIBLE RACE. FINALLY, THERE

7
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IS PURELY SUBJECTIVE KNOWLEDGE HAVING TO DO WITH THE MOTIVES AND ACTION OF

THE DRIVERS--IN THEIR HISTORY AS DRIVERS, AND IN THEIR PERFORMANCE ON THAT

PARTICULAR OCCASION. GIVEN ALL OF THESE FORMS OF POSSIBLE KNOWLEDCE: THE

QUESTION IS HOW TO COMBINE THEM TO CONSTITUTE AN EXPLANATION. TO ANSWER THIS

QUESTION WE ASK, WHO WANTS TO KNOW? WHAT DOES THE ASKER MEAN BY EXPLANATION?

IT IS NOT ENOUGH TO POSTULATE THAT THE INQUIRER COMES FROM MARS; IT IS NECES-

SARY TO KNOW THE EXACT OCCASION AND MOTIVE FOR THE REQUEST IN ORDER TO SM-

THESIZE THE ADEQUATE MIX OF OF KNOWLEDGE FOR AN EXPLANATION. ITS CORRECTNESS

WILL FURTHER BE DETERMINED BY NEGOTIATION BETWEEN THE ASKER AND THE EXPLAINER.

WHAT A PERSON WANTS TO KNOW DETERMINES EXPLANATORY ADEQUACY. THIS IS EXACTLY

THE CASE IN THE INVESTIGATION OF LANGUAGE.

AUTOMATICALLY, UNDER THE OBJECTIVE PARADIGM, THE FIRST QUESTION IS "WHAT

IS IT?" UNDER THE SUBJECTIVE PARADIGM, THE FIRST QUESTION IS, "WHAT DO I WANT

TO KNOW" I THINK IT IS CLEAR THAT THIS LATTER QUESTION ACTUALLY PRECEDES ,

THE FORMER; THE FORMER QUESTION ASSUMES THAT I WANT TO KNOW WHAT LANGUAGE 15,

AND THAT THE MORE FORMALLY AND PRECISELY I CAN SPECIFY "LANGUAGE," THE BETTER

THE EXPLANATION, THE LATTER QUESTION USES AS ITS CRITERION OF EXPLANATORY AD-

EQUACY THE SATISFACTION OF THE COMUNITY OF ASKERS. IT IS THE CASE THAT THIS

CRITERION, IN PRINCIPLE, WILL ALLOW A SUPERSTITIOUS ANSWER TO PREVAIL; YET IF

THAT IS WHAT THE HUMAN COMMUNITY CHOOSES, IT CAN'T BE HELPED*.

THE IDEA OF RESYMBOLIZATION IS ESPECIALLY USEFUL IN DEALING WITH THIS NEW

EPISTEMOLOGICAL CIRCUMSTANCE. IT IS CAPABLE OF ENCOMPASSING, F.,: A SINGLE FRAME-

WORK OF THOUGHT, BOTH THE TRADITIONAL TYPES OF MATHEMATICALLY ?PRESENTED KNOW-

LEDGE AS WELL AS MORE RECENT TYPES OF INTERPRETIVE KNOWLErpoF THAT ARE INCREAS-

INGLY DETERMINING THE COURSE OF CIVILIZATION. THE IDEA SUGGESTS WAYS TO UNDER-

STAND LANGUAGE THAT CAN ACCOMODATE ITS DESCRIPTION IN TERMS OF FORMAL RULES

AS WELL AS THE SUBJECTIVE EXPERIENCE OF LANGUAGE AS THE INSTRUMENT OF DELIBER-

ATE HUMAN INITIATIVE. IN THIS WAY RESYMBOLIZATION DEALS WITH THE DIFFICULTY IN

8
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OUR'CONCEPTION OF LANGUAGE AS BEING SIMULTANEOUSLY AN OBJECT OF KNOWLEDGE AND A

MEDIUM OF KNOWLEDGE.

MODERN ATTENTION TO SYMBOLIC ACTIVITY BEGAN WITH ERNST CASSIRER'S PHILOrli(.

ESYMBOLIC FORMS, WHICH PROPOSED THAT ALL KNOWLEDGE) QUANTITATIVE AND HERKNEUTIC,

AND ALL ART, MAY BE CONCEIVED AS DIFFERENT VARIETIES OF SYMBOLIC FORMS. HumAN

BEINGS ARE ALWAYS PERFORMING A BASIC ACT OF MENTAL FUNCTIONING--THE FORMATION OF

SYMBOLS. ALL CULTURAL ARTIFACTS ARE ASCRIBABLE TO ACTs OF SYMBOL FORMATION; THE

SYNTHESIZING OF SYMBOLS IS A PRIMARY MENTAL ACT FROM WI-IICH QUANTITATIVE, VERBAL,

AND SENSORY ACTS DERIVE. CASSIRER BELIEVED THAT THIS ACTIVITY WAS PHYLOGENETIC

IN SCOPE AND ORIGIN, AND HIS WORK PRESENT ARGUAENTS AND EVIDENCE TO SUPPORT THIS

BELIEF.

SUSANNE LANGER PURSUES CASSIRER'S THOUGHT IN THE STUDY OF ART AND AESTHETIC

EXPERIENCE, AND INTRODUCES PSYCHOLOGICAL CONSIDERATIONS IN THIS CONNECTION,

1 BELIEVE THERE IS A PRIMARY NEED IN MAN, WHICH OTHER CREATURES PROBABLY

DO NOT HAVE, AND WHICH ACTUATES ALL HISAPPARENTLYUNZOOLOGICAL AIMS, HIS

WISTFUL FANCIES, HIS CONSCIOUSNESS OF VALUE, HIS UTTERLY IMPRACTICAL EN-

THUSIASMS, AND HIS AWARENESS OF A "BEYOND" FILLED WITH HOLINESS. DESPITE

THE FACT THAT THIS NEED GIVES RISE TO ALMOST EVERYTHING THAT WE COMMONLY

ASSIGN TO THE "HIGHER" LIFE, IT IS NOT ITSELF A "HIGHER" FORM OF SOME "LOW-

ER" NEED; IT IS QUITE ESSENTIAL, IMPERIOUS, AND GENERAL, AND MAY BE CALLED

"HIGH" ONLY IN THE SENSE THAT IS BELONGS EXCLUSIVELY (1 THINK) TO A VERY

COMPLEX AND PERHAPS RECENT GENUS. . THIS BASIC NEED, WHICH CERTAINLY

IS OBVIOUS ONLY IN MAN, IS THE NEED QE SYMBOLLZAL4R. . SYMBOLIZATION

IS THE ESSENTIAL ACT OF THE MIND.

THE MATERIAL FURNISHED BY THE SENSES IS CONSTANTLY MOUGHT INTO UMBQU,

WHICH ARE OUR ELEIENTARY IDEAS. SOME OF THESE IDEAs CAN BE COMBINED AND

MANIPULATED IN THE MANNER WE CALL "REASONING." anlERS DO NOT LEND THEM-

SELVES TO THIS USE, BUT ARE NATURALLY TELESCOPED INTO DREAMS, OR VAPOR

OFF IN CONSCIOUS FANTASY; AND A VAST NUMBER OF THEM BUILD THE MOST TYP-

ICAL AND FUNDAMENTAL EDIFICE OF THE HUMAN MIND --RELIGION.3

LANGERBRINGS IN PSYCHOLOGICAL CONCERNS BY CHARACTERIZING SYMBOL FORMATION

9
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AS A "BASIC NEED," CASSIRER'S WORK WAS ORIENTED ALMOST EXCLUSIVELY AROUND IS-

SUES OF COGNITION AND EPISTEMOLOGY; LANGER'S THINKING IS ORIENTED ABOUT ISSUES

OF AFFECTIVITY, AND SHE PROPOSES THAT ALL ART FORMS HAVE THE GENERIC FUNCTION

OF EXPRESSING HUMAN FEELING, THE NEED FOR ARTISTIC SYMBOLIZAT!ON R.±SLLTS IN

THE PUBLIC EXPRESSION IN SENSORY AND SOMETIMES VERBAL TERMS OF PERSONAL AFFECT-

IVE STATES.

AN IMPORTANT RESULT OF CASSIRER'S AND LANGER'S ASSUMPTIONS IS THEIR VIEW

LANGUAGE AS HAVING A SPECIAL STATUS IN THE ARRAY 0.7 SYMBOLIC FORMS. LANGER

WRITES THAT "SPEECH IS, IN FACT, THE .READIEST ACTIVE TERMINATION OF THAT BASIC

PROCESS IN THE HUMAN BRAIN WHICH MAY BE CALLED THE SYMBOLIC TRANSFORMATION 0.E.

4 I.
EXPERIENCES,

u
LANGUAGE, UNLIKE OTHER.FORMS OF SYMBOLIC EXPRESSION, OCCUPIES

APPROXIMATELY THE SAME STATUS IN EVERY MMAN SOCIETY. WHILE IT IS TRUE THAT

ALL CULTURES PAINT, DANCE, AND SING, THEY DON'T ALL DO EACH TO THE SAME DEGREE,

AND THE PARTS OF SOCIETY THAT PRACTICE THESE ARTS VARY IN SIZE FROM CULTURE TO

CULTURE. FOR LANGUAGE THIS SORT OF VARIATION DOES NOT OBTAIN. ALL PEOPLE

SPEAK, AND ALL LEARN TO SPEAK AT ABOUT THE SAME INFANTILE AGE, SPEECH GROWS

AND DEVELOPS IN EACH PERSON REGARDLESS OF WHETHER IT BECOMES AN ART FORM, AN

INSTRUMENT OF SCIENCE, OR A MEDIUM.OF SOOTHSAYING. THE STATUS OF SPEECH BEING

THE "READIEST ACTIVE TERMINATION" OF THE SYMBOL-MAKING CAPACITY GROWS FROM

ITS INTIMATE CONNECTION WITH THE NATURAL BIOLOGICAL DEVELOPMENTS OF SIGHT,

HEARING, AND VOCALIZATION AND THEIR HISTORY OF INTERCOORDINATION WITH THE

INFANT'S BODILY DEVELOPMENT. THUS IF A CHILD GROWS UNDER NORMAL ECOLOGICAL

AND SOCIAL CONDITIONS, HE WILL LEARN TO SPEAK. THE LEVEL OF LINGUISTIC COM-

PLEXITY AT WHICHALL MEMBERS OF A SOCIETY MAY MUTUALLY INTERACT IS EXTREMELY

HIGH, AND SUCH INTERACTION INVOLVES NO UNIQUE TALENT OR SPCIAL ALLOCATION OF

PSYCHOLOGICAL ENERGY. LANGUAGE IS, IN THESE SENSES, THE BASIC AND UNIVERSAL

BEHAVIOR THAT ARGUES MOST STRONGLY FOR EXPLORING FURTHER WHAT MAY BE MEANT

BY A "NEED OF SYMBOLIZATION."

1 0
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To A LARGE EXTENT, THE IDEA OF A NEED IS SELF-EVIDENT FOR LANGER; THE NEED

OF SYMBOLIZATION IS ANALOGOUS TO THE NEEDS FOR FOOD, AIR, OR EXERCISE. HER

THINKING OF IT IN THESE TERMS IS ITSELF AN IMPORTANT CONTRIBUTION TO UNDERSTAND-

IN( ii. IN GENERAL AMONG PSYCHOLOOSTS, THERE IS NO CLEAR CONSENSUS OF WHAT A

NEED IS, HOWEVER. WHEN APPLIFD TO SYMBOLIZATION AND LANGUAGE, THE IDEA IS

FURTHER COMPLICATED BECAUSE THE LINGUISTIC FUNCTION SEEMS SO HEAVILY DEPENDENT

ON INTRAPSYCHIC FACTORS. FURTHERMORE, THE GENERAL FUNCTION OF LANGUAGE SEEMS

SO EXACTLY OPPOSITE TO OTHER ORGANISMICALLY GROUNDED NEEDS; THAT IS, IT IS

MORE OFTEN THAN NOT A SUBSPTUTE FOR SENSORIMOTOR BEHAVIOR, AND A SYSTEMATIC

INHIBITION OF BODILY ACTION, LANGUAGE PERMITS A WHOLE SERIES OF ORDINARY ANIMAL

BEHAVIORS TO COME UNDER THE DOMINION OF CONSCIOUS CONTROL AND INITIATIVE. IN

FACT, LANGUAGE ja THE NEM AND.AaaraSYAIECHARACTERISTIC MAR SELF-AWARENESS.

THEREFORE, IN ORDER TO DISCUSS AND UNDERSTAND IT, THE TRADITIONAL THOUGHT-STRUC-

TURE OF CAUSALITY HAS I-0 BE ENLARGED.

IN PSYCHOLOGICAL DISCOURSE, A NEED IS ADDUCED AS THE CAUSE OF CERTAIN BE-

HAVIORS; THE "CAUSE" OF EATING IS HUNGER, WHICH IS THE NEED TO EAT. IN THINK-

ING SO AUTOMATICALLY OF A NEED AS A CAUSE, WE ALSO AUTOMATICALLY THINK OF THE

NECESSARY CONNECTION BETWEEN THE NEED AND THE BEHAVIOR. YET WE ALSO KNOW THAT,

ESPECIALLY IN PSYCHOLOGICAL MATTERS, THERE IS NO SUCH NECESSARY CONNECTION; SOME-

TIMES THE SAME NEED RESULTS IN DIFFERENT BEHAVIORS. SO INSTEAD OF THINKING OF

EITHER A NEED OR A CAUSE, WE CAN BETTER USE THE IDEA OF A MOTIVE. CONSIDER THE

FOLLOWING EXAMPLE.

WE WOULD NORMALLY THINK THAT THE SWING OF A BAT CAUSES THE BALL TO FLY TO

CENTER FIELD, IF THE ACTION OF THE BAT AND BALL ARE ISOLATED. HOWEVER, WE

DO NOT USUALLY THINK OF BATTING IN THIS WAY; RATHER, THE BATTER "CAUSES" THE

BALL TO MOVE. BUT EXCEPT PERHAPS IN LEGAL CONTRACTS, A CAUSE IS NOT ASCRIBED

TO A PERSON'S INITIATIVE. WE DO THINK OF THE BATTER AS BEING MOTIVATED TO HIT

THE BALL, SO THAT A MOTIVE la. A cumioilaa naULATED CAUSE, AND IT IS THE

1 1
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NAME FOR CAUSES ORIGINATING IN DELIBERATE HUMAN ACTION. ONCE THE BATTER IS IN-

-CLUDING IN THE CONCEPTUALIZATION OF BATTING, HIS DECISIONS TO BECOME A PROFES-

SIONAL ATHLETE, HIS OBSERVATION OF THE PITCHER, HIS CALCULATIONS OF WHICH

PITCH IS TO FOLLOW ALL ENTER INTO THE EXPLANATION OF HIS BEHAV;OR, AND CAUSAL-

ITY IS INADEQUATE FOR THIS EXPLANATION. A DETERMINING PART OF ANY SITUATION

INWHICHBATTING IS OBSERVED IS OUR OM ASSUMPTION THAT THE BATTER WANTS TO

HIT THE BALL; AND THEN, OUR OWN WISH FOR THE PATTER TO HIT THE BALL BROUGHT

US TO OBSERVE HIM TO BEGIN WITH.

IN SOME CONTEXTS, A NEED OR A CAUSE MAY BE USED TOEXPLAIN BEHAVIOR JUST

AS EASILY AS A MOTIVE. IF A CAUSE IS USED, IT IS LESS DISPUTABLE THAN A NEED;

IF A NEED IS USED, IT IS LESS DISPUTABLE THAN A MOTIVE. IN GENERAL, NEEDS AND

CAUSES ARE USED TO EXPLAIN BEHAVIORS THAT ARE CONSIDERABLY LESS DISPUTABLE

THAN THOSE WE WOULD EXPLAIN WITH MOTIVES, WHICH WE APPLY IN DISCUSSING THE

MOST IMPORTANT MATTERS OF INTERPERSONAL EXPERIENCE. IN PARTICULAR, MOTIVATION

IS NECESSARY AS AN EXPLANATORY PRINCIPLE WHEN WE AIM TO LAIDERSTAND DELIBERATE

BEHAVIOR, OR OTHER HUMAN ACTION IN WHICH.AN ACT OF CHOICE ENTERS PROMINENTLY.

MOST FORMS OF PSYCHOLOGICAL EXPLANATIO% TRY TO CONCEPTUALIZEBEHAVIOR BY MAKING

ACTS OF CHOICE SEEM INEVITABLE, AS BEING CAUSALLY DETERMINED BY A PRINCIPLE. THIS

HAS BEEN THE CASE BECAUSE CAUSAL DETERMINATION HAS BEEN THE ABSOLUTELY PREVAILING

MEANS OF SCIENTIFIC EXPLANATION. AT THE SAME TIME PSYCHOLOGICAL EXPLANATION IS

WITHOUT POINT IF IT DOES NOT ENCOMPASS THE EVER-PRESENT SUBJECTIVE EXPERIENCE

OF CONSCIOUS DELIBERATION AND SELF-AWARENESS, HOWEVER, SINCE ALL BEHAVIOR IS

N0 7 ASCRIBABLE TO CONSCIOUS PLANNING, THE EXPLANATORY PRINCIPLES HAVE TO BE AP-

PLICABLE TO OTHER CONDITIONS AS WELL. UNDERSTOOD IN VARIOUS WAYS, MOTIVATION

CAN FRUITFULLY EXPLAIN HABITUAL BEHAVIORS, UNCONSCIOUS BEHAVIORS (THOSE OF

WHICH WE ARE NOTAWARE UNTIL TOLD OF THEM BY OTHERS), AND DELIBERATE BEHAVIORS.

EACH OF THESE BEHAVIORS ARE MANIFESTED IN THE WAYS WE USE LANGUAGE. IN FACT,

LANGUAGE BEHAVIORS DETERMINE MOTIVATION AS MUCH AS MOTIVATION DETERMINES LANGUAGE.

12
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WITHOUT FULLY DOCUMENTING MY ARGUMENT FOR THE MOTIVATIONAL CHARACTER OF

LANGUAG,WHICH WAS RECENTLY PUBLISHED, 5
I
T
WILL OUTLINE MY CENTRAL.CLAIM FOR

THE PRESENT PURPOSE OF SHOWING A CONCEPTUAL CONNECTION BETWEEN LANGUAGE BEHAVIORS

AND INTERPRETIVE PRACTICES.

THUS FAR, THE MAIN OBSTACLE IN THE SEARCH FOR EXPLANATIONS OF HUMAN LAN-

GUAGE HAS BEEN THE PROBLEM OF INFANTILE LANGUAGE ACQUISITION, EVEN THOSE WHO

ARE SYMPATHETICTOMATHEMATICAL EXPLANATION AGREE THAT FURTHER EMPIRICAL KNOW-

LEDGE OF INFANTILE LANGUAGE DEVELOPMENT IS NECESSARY, FOR EXAMPLE, FODOR, BEVER,

AND GARRETT HAVE RECENTLY CONCLUDEDTHAT 11ANY OF THE DEEPEST PROBLEMS ABOUT THE

PSYCHOLOGY OF LANGUAGE CONVERGE, ULTIMATELY, ON THE PROBLEM OF HOW LANGUAGES

ARE LEARNED. THUS FAR WE HAVE NO THEORY OF ONTOGENESIS WHICH DOES CONVINC-

116INGLY ANY OF THE THINGS THAT SUCH A THEORY OUGHT TO DO. .

THE MAIN ITEM OF INTEREST FOR A MOTIVATIONAL EXPLANATION OF LINGUISTIC ONTO-

GENESIS IS THE RELATIONSHIP OF THE INFANT WITH HIS FIRST LANGUAGE TEACHER, USUALLY

THE MOTHER, WHO SPEAKS TO THE INFANT FARMORETHAN ANYONE ELSE. THE MAIN ACTION

OF INFANTILE DEVELOPMENT AT THE AGE OF LANGUAGE ACQUISITION IS THE PROCESS OF

THE INFANT'S ADJUSTMENT TO THE CONDITION OF SEPARATION FROM THE MOTHER. THE

GROWING AWARENESS OF THE FACT OF SEPARATION IS ACCOMPANIED BY FRUSTRATION WHICH

.IS MARKED BY CRYING AT FIRST, AND SUBSEQUENTLY THE CHARACTERISTIC TEMPER TANTRUM.

MY CLAIM IS THAT SYNTACTICAL LANGUAGE IS THE CHILD'S SOLUTION TO THE DISHARMONIOUS

SENSE OF HIS OWN SEPARATENESS. UNTIL THIS POINT, MOTHER HAD BEEN THE CENTIML LOCUS

OF EXPERIENCE IN GENERAL; THE CHILD'S OWN SENSORIMOTOR BEHAVIORSARE SIMULTANEOUSLY

EXPERIENCE DEPENDENT AND MOTHER DEPENDENT, SINCE THE CHILD LEARNS WORDS MUCH BE-

FORE HE LEARNS LANGUAGE, PART OF THE SEPARATION EXPERIENCE IS THE ACCIDENTAL USE

OF WORDS WITHOUT THE FULFILLING EXPERIENCE; THIS SEPARATION OF WORDS FROM EXPER-

IENCE ACCOMPANIES THE CHILD'S SEPARATION OF HIMSELF FROM THE LOCUS OF EXPERIENCE,

MOTHER. THIS IS THE CASE BECAUSE MOTHER IS THE WORD-GIVER, THE TYPICAL TANTRUM

OCCURS WHEN THE CHILD SAYS, SAY, "COOKIE," AND NO COOKIE IS FORTHCOMING; THUS BOTH
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WORDS AND CHILD ARE ISOLATED.

A PREDICATION IS THE. JUXTAPOSITION OF TWO PREVIOUSLY INDEPENDENT THOUGHTS

IN DEPENDENT RELATION TO ONE ANOTHER, AND EACH PREDICATION HAS THE GENERAL FORM

OF TOPIC AND COMMENT. IT IS DIFFICULT TO DETECT IN THE INFANT JUST WHEN TWO CON-

SECUTIVE TOPICS ARE PRESENTED INSTEAD AS TOPIC.AND COMMENT, I. E. AS THE CHILD'S

FIRST ACTS OF SYNTACTIC LANGUAGE. THE "SENTENCES" OF THE PRESYNTACTIC PERIOD CON-

SIST OF A TOPIC AND AN EXPERIENCE; THESE ARE THE SO-CAIIFD dNE-WORD SENTENCES

THAT LOIS BLOOM HAS RECENTLY DESCRIBED. 7
n
w
HEN THE CHILD LEARNS TO MAKE TWO OF

HIS WORDS DEPENDENT ON ONE AMMER, HE HAS ACQUIRED LANGUAGE. HE HAS TRANSFER-

RED A PARTLY-MENTAL PARTLY-SENSORIMOTOR FUNCTION INTO THE WHOLLY MENTAL REALM.

BY CHARACTERIZING THIS TRANSFER AS HAVIN6 BEEN MOTIVATED BY THE COGNITIVE AND

AFFECTIVE FRUSTRATION OF SEPARATION OF EXPERIENCE AND ITS MAIN LOCUS, 1 AM EX-

PLAINING LANGUAGE ACQUISITION AS A PIECE OF LOCAL PSYCHOLOGICAL ADAPTATION IN

THE DARWINIAN SENSE. LANGUAGE MAY NOW COMMAND SENSORIMOTOR EXPERIENCE THEREBY

CREATING THE SUBJECTIVE SENSE OF PSYCHOLOGICAL AUTONOMY, EVEN THOUGH MANY PHYSICAL

DEPENDENCIES REMAIN.

A SYNTACTIC FORMULATION, RATHER THAN THE INDICATIVE USE OF SINGLE WORDS OR

PHRASES, IS THE CHILD'S FIRST ACT OF NAMING--THAT IS, OF PERCEPTUAL IDENTIFICA-

TION AND OF SYMBOL-FORMATION, EVEN THOUGH MOST EARLY SENTENCES SEEM TO HAVE AN

OBJECTIVE SEMANTIC, SUCH AS "MOMMY GONE," THEY ARE ACTUALLY. NAMING THE SUBJECTIVE

EXPERIENCE OF'hOMMY GONE." THE FORMULATION OF THIS MENTAL CORRELATIVE OF THE

ADVERSE EXPERIENCE SUBSTITUTES THE INTERVERBAL DEPENDENCY FOR THE CHILD'S ACTUAL

DEPENDENCY, WHOSE PROBLEMATICAL DIMENSION IS THEREBY SIGNIFICANTLY REDUCED. AT

THE SAYE TIME, THE ILLUSION OF CORRESPONDENCE BETWEEN THE CONCEPTUAL AND THE PER-

CEPTUAL IS CREATED WHICH ACCOUNTS FOR WHAT 1 EARLIER CALLED COGNITIVE STEREOSCOPY,

AND FOR THE FEELING THAT ONE'S'OWN SELF IS OBJECTIVE. LANGUAGE APPEARS IN CON-

SCIOUSNESS WHEN THE LATTER IS NO LONGER ABLE TO REMAIN HARMONIOUS IN RESPECT OF

THE REST OF THE CHILD'S DEVELOPMENTAL PROGRESS, LANGUAGE CREATES SELF-CONSCIOUS-
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NESS BY TRANSFERRING EXPERIENCE DEPENDENCY INTO INTERVERBAL DEPENDENCY. THE

CHILD'S CONDITION OF FRUSTRATING SEPARATION IS THE MOTIVE FOR THIS DEVELOPMENT.

THIS, ALONG WITH MANY SIMILAR MOTIVES, PRODUCE THE MANY NEW LEVELS OF LINGUISTIC

COMPLEXITY: EACH NEW ACHIEVEMENT IS AN ADVANCE OF CONSCIOUSNESS, OR, IN TERMS WE

ARE NOW USING IN A SOMEWHAT DIFFERENT CONTEXT, AN ADVANCE OF KNOWLEDGE,

FROM THIS STANDPOINT, THE TRANSMISSION OF INFORMATION, THOUGH CONCEIVABLY

A POSSIBLE FUNCTION OF ADULT LANGUAGE BEHAVIOR, IS RELATIVELY UNIMPORTANT COM-

PARED TO THE PRIVATE PSYCHOLOGICAL FUNCTION OF SELF-REGULATION, AND TO THE INTER-

SUBJECTIVE FUNCTION OF REGULATING ONE'S RELATIONSHIPS WITH OTHERS. FOR EXAMPLE,

THETRIMAL QUESTION "WHAT TIME IS IT?" IS MORE PERSUASIVELY EXPLAINED AS THE

ASKER'S MOTIVATED USE OF THE INTERROGATIVE FORMULA IN RESPONSE TO HIS OWN ANXIETY ,

ABOUT CATCHING THE TRAIN, THAN AS THE LOGICAL TRANSFORMATION OF THE FORM, "THE

TIME IS . .". IF DIFFERENT SENTENCE FORMS ARE NOT ACQUIRED THROUGH A LOGICAL

PROCESS, THE POSTULATION OF A LO6ICAL CONNECTION BETWEEN THE DECLARATIVE AND

THE INTERROGATIVE IS NOT AN EXPLNNATION OF THEIR ACTUAL USE. IT IS LIKELY, RATHER,

THE EACH MAJOR, SENTENCE FORM HAS ITS OWN MOTIVATIONAL HISTORY IN EVERY ADULT SPEAK-

ER, EVEN THOUGH LOGICAL CONNECTIONS BETWEEN THESE FORMS ARE INVOKED ONCE THEY ARE

ALL ESTABLISHED. IN ANY ACT OF SYNTHESIZING A NEW NAME--A NEW SYMBOL--FROM THE

CHILD'S FIRST SENTENCE TO THE MATURE WORK OF THE POET, THE LOGICAL FORMALISM OF

THE NAME CAN ONLY BE AN AUXILIARY FEATURE OF IT, WHILE ITS SUBJECTIVE HISTORY

IS ITS EXPLANATION. IHE USE OF NEEDS, CAUSES, OR LOGIC TO EXPLAIN LANGUAGE BYPASSES

ITS USE AS THE MAIN INSTRUMENT OF DELIBERATE CONSCIOUSNESS,

THE PSYCHOLOGY OF READING AND RESPONSE MAY BE CONCEPTUALIZED ANALOGOUSLY TO

THE PSYCHOLOGY oF LANGUAGE ACQUISITION. CONVERSATIONAL FLUENCY BETWEEN MOTHER

AND CHILD INVOLVES THE LATTER'S OVERTAKING OF WHAT HAS BECOME THE MOTHER'S MOST

IMPORTANT FEATURE--HER LANGUAGE, THE MOTHER TONGUE. TELLING AND LISTENING PRO-

CEEDS ON BOTH SIDES IN THAT LOCAL FORM OF THE CULTURAL LANGUAGE, AND THE CON-

VERSATIONAL RITUALS EXERT RAPIDLY INCREASING INFLUENCE ON BEHAVIORS AFFECTING
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ALL OTHER OF THE CHILD'S INTERPERSONAL RELATIONSHIPS. DEPENDING ON THE VALUE

PLACED ON LITERARY AND BOOK ACTIVITY IN THE HOME, STORYTELLING AND BDOKLOOKING

BECOME A SPECIAL VARIETY OF CONVERSATION. WHILE THESE RITUALS MAY HAVE GONE

ON WHEN THE CHILD WAS AS YOUNG AS A YEAR, THE CAPABILITY OF FOLLOWING AN EX-

TENDED STORY, THE ATTENTION SPAN, PND FINALLY THE PSYCHOLOGICAL MOTIVATION DOES

NOT APPEAR UNTIL ABOUT THE MIDDLE OF THE THIRD YEAR. IN THIS INSTANCE, AS IN

THE CASE. OF THE ACQUISITION OF LANGUAGE, THE MOTIVATION IS THE LAST AND MOST

IMPORTANT ITEM TO PRODUCE THE CAPACITY FOR A LITERARY EXPERIENCE. THE NEW

MOTIVE IS ASSOCIATED WITH THE NEXT MAJOR DEVELOPMENTAL STEP AFTER THE ACHIEVE-

MENT OF SEPARATION FROMTHE MOTHER AND FROM SENSORIMOTOR EXPERIENCE. THE CHILD

AT THIS AGE NOW TRANSLATES HIS SENSE OF THE PARENTS' GREATER PHYSICAL STRENGTH

INTO A ENQNLEDE QE THEIR ALEEHORM., WHICH AMOUNTS TO A PSYCHOLOGICAL JUSTI-

FICATION BY THE CHILD OF THE PARENTS' POWER OVER HIM. THE OEDIPAL IDEA IS A

METAPHOR FOR THE CHILD'S PSYCHOLOGICAL TASK OF NEGOTIATING HIS LOVE AND HIS KNOW-

LEDGE OF AUTHORITY WITH HIS PERCEPTION OF THE DIFFERENT RELATIONSHIPS HE HAS

WITH EACH PARENT. THE CHILD'S OWN NEEDS AND UNDERSTANDING OF AUTHORITY MOTIVATE

HIMTO LISTEN TO A PARENTALLY AUTHORIZED STORY. THE STORYTELLING EXPERIENCE PER-

MITS THE CHILD BOTH TO AFFIRM THE PARENTS' AUTHORITY AND ASSIMILATE IT TO HIS

OWN SENSE OF SELF IN THE FORM OF KNOWLEDGE QE IHE $TORY.. THIS KNOWLEDGE, MAN-

IFESTED IN THE CHILD'S sIMPLE REPETITION OF THE STORY TO SOMEONE ELSE, IS A

NEW PREDICATION OF THE FORM,NE STORY I HEARD IS THIS . " IT IS NEW BECAUSE

THE VERBATIM STORY CANNOT BE REPEATED; oNLY THE CHILD'S PERSONAL VERSION OF IT

IS. THE EXPLANATORY MOTIVE OF THIS SPECIAL VERSION GROWS OUT OF THE CHILD'S-

STAKE IN THE PARENTAL STORYTELLING RELATIONSHIP. THE TOPIC OF THE PREDICATION

WAS GIVEN BY THE PARENT; THE CHILD'S PERCEPTUAL RESPONSE IS HIS CONVENT; THE

SUBJECTIVE FoRM OF TOPIC AND COMMENT THEN EMERGE AS THE NEW "NAME" OR SYMBOL

OR PREDICATION--WHICH IS THE RETELLING OF THE STORY. THE MOTIVATION FOR HEARING

AND REPEATING A STORY IS THE SAME AS FOR ACQUIRING SYNTACTICAL LANGUAGE; EACH
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ACHIEVEMENT CAN BE UNDERSTOOD AS AN ACT OF SYMBOL FORMATION.

INSOFAR AS THE CHILD'S AUTHORITY RELATIONSHIP WITH HIS PARENTS RESULTS IN

KNOWLEDGE, THE RELATIOWHIP IS PEDAGOGICAL. THE KEY FACTOR IS THE CHILD'S

MOTIVATED APPROPRIATION OF AUTHORITY. THIS MEANS THAT A PEDAGOGICAL SITUATION

DOES NC:i NEED TO HAvE AN AUTHORITY FIGURE IN IT; IT ONLY MEANS THAT EACH CON-

STITUENT OF THAT SITUATION BE WILLING TO OVERTAKE THE AUTHORITY OF THE OTHER.

THEREFORE THE CkX10EPT OF PEDAGOGY CAN APPLY TO THE MEETING OF ANY TWO OR MORE

PEOPLE WHO GATHER FOR THE COMMON PURPOSE OF DEVELOPING NEW KNOWLEDGE. IN ADULT

LIFE, IF ONE READER AGREES ON THE INTERPRETATION PROPOSED BY ANOTHER, THAT READER

WAS "TAUGHT" A PIECE OF KNOWLEDGE. IF A CLASSROOM IS AUTHORITARIAN RATHER THAN

AUTHORITATIVE, THE COERCED AGREEMENT IS ILLUSORY PEDAGOGY; ONLY KNOWLEDGE RESULT-

ING FROM MOTIVATED INITIATIVE CAN BECOME A PART OF AN INDIVIDUAL'S SELF AWARENESS,

AT THIS TIME, PEDAGOGICAL TRADITIONS HAVE NO SYSTEMATIC MEANS OF SECURING THE

MOTIVATED DEVELOPMENT OF KNOWLEDGE,

As KUHN HAS DISCUSSED THE PEDAGOGY OF SCIENTIFIC KNOWLEDGE HAS BEEN THE

MOST IMPORTANT SOCIAL PRACTICE IN MAINTAINING.THE BELIEF IN ITS OBJECTIVITY.

SCIENTIFIC TEXTBOOKS PRESENT THE ACCUMULATION OF MATHEMATICAL FORMALISMS WITH-

OUT DETAILING THE CHOICES THAT WERE MADE iN ARRIVING AT THESE FORMALISgS, THIS

PEDAGOGY THEREBY REIFIED THE ABSOLUTE AUTHORITY OF THE WORID OF "REAL" OBJECTS.
6

IT NOW APPEARS THAT THIS WORLD IS ONLY AN ABSTRACTION OF A RELATIVELY SMALL PART

OF HUMAN EXPERIENCE, AND THAT SCIENTIFIC WORK NOW PROCEEDS ON THE BASIS OF AS-

SUMED SYMBOLIZATIONS OF DATA SUPPLIED BY MECHANICAL INSTRUMENTS. YET THE IDEA

OF REAL OBJECTS IS A PSYCHOLOGICAL FACT THAT DEPENDS ON THE NEED TO ASSUME THAT

DINNER TABLES, AUTOMOBILE TRAFFIC, AND PAYROLL DEDUCTIONS ARE REAL, THEREFORE

A REAL OBJECT IS AN EXPERIENTIAL ITEM THAT IS NOT SUBJECT TO DISPUTE OR INTER-

PRETATION. KNOWLEDGE OF REAL OBJECTS IS ALSO ONLY TRIVIALLY CONSEQUENTIAL. ONCE

ANY OF THESE OBJECTS, SUCH AS INCOME TAX, BECOMES AN ITEM OF DISPUTE, IT 18 SYMBOL-

IZED IN ALTERNATIVE WAYS, AND THE FINAL PREVALENCE OF ONE OF THESE WAYS LEADS TO

A CHANGE IN PAYROLL DEDUCTIONS.
1 7



BLEICH 16

IN A PEDAGOGICAL SITUATION ALL THE ITEMS OF INTEREST ARE SYMBOLIC; THE

MAIN AIM IN ANY SUCH SITUATION IS TO RESYMBOLIZE EXISTING KNOWLEDGE TO THE

ADVANTAGE OF THE INTERESTED PARTIES. THIS AIM DEPARTS,FROM THE FAMILIAR VIEW

OF PEDAGOGY AS THE OCCASION FOR PASSING ON EXISTING KNOWLEDGE, A VIEW WHICH

DEPENDS ON THE BELIEF IN THE OBJECTIVITY OF KNOWLEDGE. REAL KNOWLEDGE, EVEN

OF HUMANISTIC CONCERNS SUCH AS LITERARY RESPONSE, HAS BEEN SOUGHT IN CONTRIVED

LABORATORY AND "EXPERIMENTAL" CIRCUMSTANCES FOR THE PURPOSE OF ONLY REPORfING

IN THE CLASSROOM AND OTHER FORUMS FOR THE SIMPLE DISSEMINATION OF INFORMATION.

YET IN THE AREAS OF LANGUAGE, LITERARY RESPONSE, AND INTERPRETATION ESPECIALLY)

ANY ARTIFICIAL CONTRIVANCE TO CREATE,KNOWLEDGE IS MEANINGLESS. MANY OF THOSE

STUDYING LANGUAGE ACQUISITION HAVE BEGUN TO REALIZE THIS, AND HAVE DEVELOPED

PROCEDURES FOR STUDYING INFANTS AS THEY NORMALLY BEHAVE IN FAMILIAR SURROUNDINGS.

HOWEVER, MOST OF THOSE STUDYING LITERARY RESPONSE AND INTERPRETATION HAVE NOT

ACCEPTED THE PEDAGOGICAL CIRCUMSTANCE FOR SYNTHESIZING KNOWLEDGE OF THESE SUB-

JECTS. A CONTRIVED KNOWLEDGE-GETTING SITUATION IS USED TO SCREEN OUT "IRRELEVANT"

MOTIVES AND OTHER EMOTIONAL FACTORS. BUT SINCE LANGUAGE IS NEVER MOTIVELESS, THE NEW

SITUATION ACTUALLY CREATES NEW MOTIVES FOR LANGUAGE USE AND LITERARY RESPONSE,

AND THEY REPLACE THE ONES OF PRIMARY INTEREST, THOSE ATTACHED TO NORMAL SPEECH

AND READING CONTEXTS.

THROUGH THE DISTINCTION BETWEEN COMPETENCE AND PERFORMANCE AND THE.RESULTING

ELABORATE ATTENTION TO COMPETENCE, THE DISCIPLINE OF LINGUISTICS HAS ESSENTIALLY

RULED OUT THE PEDAGOGICALCIRCUMSTANCE AS A SOURCE OF KNOWLEDGE. YET TO MOST

YOUNG PEOPLE, OF JUST ABOUT ANY AGE AFTER FIVE, LEARNING ABOUT LANGUAGE MEANS

LEARNING ABOUT THEIR OWN LANGUAGE--THAT IS, HOW THEY SPEAK, HEAR, AND READ.

IN ANY PHASE OF PSYCHOLOGICAL DEVELOPMENT, THERE IS ALWAYS A MOTIVE TO KNOW

ABOUT ONESELF. IN THE STUDY OF LANGUAGE AND LITERATURE, THIS MOTIVE HAS TO

BE APPROPRIATED FOR THE DEVELOPMENT OF KNOWLEDGE OR THE MEANS TO KNOWLEDGE.

TO TAKE ONE EXAMPLE, THE TEACHING OF WRITING AT THISTIME IS THOUGHT OF AS A
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LANGUAGE SKILL THAT CAN BE DEVELOPED WI.TH ADEQUATE TRAINING. OF COURSE, EVERY-

ONE ALSO KNOWS THAT THIS IS FALSE, AS TESTIFIED TO BY THE VARIOUS WAYS INVENTED

OF TRICKING STUDENTS INTO WRITING WELL. BUT AS LONG AS WRITING IS CONCEIVED

AS A SKILL, THERE CAN BE NO PEDAGOGY THAT WILL LEAD TO SUCCESS, IT CAN ONLY

BE THE CASE THAT WRITING IS A PART OF A PERSON'S OVERALL ORIENTATION TOWARD

LANGUAGE, AND THIS ORIENTATION IS TO BE EXPLAINED BY THE MOTIVATIONAL HISTORY

OF LANGUAGE USE. IF THIS IS TRUE, IT IS JUST NOT POSSIBLE FOR A UNIVERSITY

COURSE TO PRESCRIBE HOW A PERSON'S WRITING IS TO "IMPROVE." IN ORDER TO

ENGAGE A-STUDENT'S MOTIVES, THE NOTION OF IMPROVEMENT HAS TO BE ABANDONED

IN FAVOR OF ELICITING CERTAIN RUDIMENTARY FORMS OF SELF-KNOWLEDGE. THE CON-

FIDENCE IN SUCH KNOWLEDGE MAY THEN MOTIVATE A STUDENT TO WRITE ABOUT IT, PRO-

VIDING HE HAS GOOD REASON TO TRUST THE TEACHER.

THE SITUATION IS SIMILAR IN THE PEDAGOGY OF LITERARY INTERPRETATION.

SUPPOSE A TEACHER ANNOUNCES IN CLASS--AS HE CUSTOMARILY ANNOUNCES IN PUB-

LISHED CRITICISM--THAT THE GIANT IN "JACK AND THE BEANSTALK" SYMBOLIZES A

FATHER. UNLESS A STUDENT IS HIGHLY VERSED AND ALREADY INTERESTED IN PSYCHO-

LOGICAL CRITICISM, HE WILL HAVE ESSENTIALLY NO MOTIVE TO EVEN THINK ABOUT

THIS FORMULATION, LET ALONE DECIDE ON ITS VALUE TO HIM. HOWEVER, HE WILL

HAVE THE MOTIVE TO RECORD IT AND REMEMBER IT, UNTIL IT IS TIME TO PROVE THAT

HE ATTENDED CLASS. IN PURSUIT OF OBJECTIVITY, THE TEACHER HAS OMITTED HIS

OWN INTEREST IN DEFINING THE SYMBOLISM; HIS INTELLECTUAL AUTHORITY FOR MAKING

SUCH A CLAIM IS UNAVAILABLE TO THE STUDENT AND NOT VISIBLE IN THE TEACHER IN

CLASS. THE EMULATIVE GROUNDS ON WHICH EARLY LANGUAGE AND LITERATURE EXPERIENCES

ARE BUILT, DO NOT OBTAIN IN THIS CLASSROOM; A NEGOTIATION CANNOT TAKE PLACE BE-

CAUSE THE TERMS ARE SO DISPARATE. THE STUDENT'S ONLY CHOICE IS TO ACCEPT THE

FORMULATION AS OBJECTIVE KNOWLEDGE OR FAIL. HOWEVER, A MOTIVATIONAL VOCABULARY

IS COMMON TO PEOPLE OF GREATLY DIFFERING AGES AND EXPERIENCES. THE TERMS OF

EMOTIONAL AND PERCEPTUAL DEFINITION OF A LITERARY WORK ARE AT LEAST COMPARABLE

1 9
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IN DIFFERENT READERS DUE TO EACH'S ABILITY TO BRING HIS MOTIVATIONAL HISTORY

TO BEAR ON THE PRESENT TASK OF MUTUAL CONCERN, UNFORTUNATELY, THOSE WHO HAVE

MADE GENUINE EFFORTS TO ABONDON OBJECTIVIST ATTITUDES IN LITERARY PEDAGOGY, SUCH

AS ALAN PURVES IN HQW PORCUPINES MAKE LOVE8 AND BARRETT MANDEL, IN LITERATURE Aua

THE ENGLISH DEPARTMENT,9 FOUND THEY WERE LEFT ONLY WITH NONVERBAL SYMBOLISMS,

OPEN-ENDEDNESS AS AN ABIDING PEDAGOGICAL CONDITION, OR COMPLETE RELIANCE ON STUD-

ENT INITIATIVES AND THE HOPE THAT THEY WILL SUCCEED WITHOUT ACTIVE LEADERSHIP.

TO ENGAGE EACH PERSON'S SUBJECTIVITY RESPECTFULLY AND SYSTEMATICALLY IN THE

STUDY OF LANGUAGE AND LITERATURE IS A DIFFICULT, TIME-CONSUMING ENTERPRISE; A

PRODUCTIVE ATTITUDE AND A SUITABLE METHOD ARE NOT EASILY ARTICULATED EVEN TO

THOSE SYMPATHETIC TO THE GENERAL PURPOSE. IT HAS TAKEN SEVERAL YEARS TO INTE-

GRATE INTO MY DEPARTMENT'S CURRICULAR OFFERINGS A SERIES OF COURSES GROWING FROM

THIS PURPOSE. HoWEVER, IN THIS TIME CERTAIN PRIORITIES HAVE BECOME CLEAR TO ME.

SUBJECTIVE CRITICISM NOW UNDERSTANDS THAT THE SAME INTERPRETIVE PROBLEMS RECUR

IN EACH NEW AGE AND CULTURE BECAUSE HERMENEUTIC ACTIVITY IS ANCHORED IN LANGUAGE

BEHAVIORS. PUT ANOTHER WAY, SINCE LANGUAGE HAS, HISTORICALLY, SERVED MORE OR

LESS THE SAME ORGANISMIC FUNCTION FOR THE HUMAN RACE, OUR SENSE OF PERMANENT

INTERPRETIVE KNOWLEDGE LIES IN THE QUESTIONS WE ASK RATHER THAN IN THE ANSWERS

WE GET; MATHEMATICAL SYSTEMS CREATE THE FEELING OF PERMANENT ANSWERS. 1 THERE-

FORE TAKE TRADITIONAL HERMENEUTIC CONCERNS AS REFLECTIONS OF ENDURING HUMAN MOTIVES.

OUR INTELLECTUAL TASK IS TO MAKE THESE CONCERNS SERVE PRESENT PURPOSES.

THE RELATIVELY RECENT ACCEPTANCE OF THE VALUE OF SUBJECTIVE THINKING SUG-

GESTS THAT THIS TASK CAN BE PURSUED THROUGH DELIBERATE RECOVERY AND ENGAGEMENT

OF OUR MOTIVES. ANY INTERPRETIVE PROJECT CAN ACCOmODATE THIS INTEREST. IN OTHER

WORK, I HAVE DISCUSSED IN SOME DETAIL WHAT,REGARDLESS OF WHICH INTERPRETIVE

PROJECTS.ARE UNDERTAKEN, IS INVOLVED IN THE COLLECTION OF STATEMENTS OF

ASSOCIATIVE RESPONSES TO THE LITERATURE
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OF INTEREST. THESE STATEMENTS ARE ANALOGOUS TO THE YOUNG CHILD'S SPONTANEOUS

RETELLING OF A STORY; THEY DEFINE THE READER'S EVALUATIVE PERCEPTION OF THAT

PARTICULAR READING EXPERIENCE; THEY IDENTIFY TO THE READER HIS INITIAL ASSIMILA-

TION OF THE WORK. THEY INCLUDE CITATIONS OF THE WORK, AFFECTIVE REACTIONS TO

THESE PARTS, AND ASSOCIATIVE ELABORATIONS OF THE AFFECTS; THESE ELABORATIONS

ARE SPONTANEOUSLY REMEMBERED INTERPERSONAL EVENTS AND RELATIONSHIPS THAT DEFINE

THE AFFECTIVE AND PERCEPTUAL ELEMENTS OF THE STATEMENT. 10

A RESPONSE STATEMENT IS UNDERSTOOD TO BE GIVEN IN THE CONTEXT OF AN AGREED-

UPON PEDAGOGICAL PURPOSE, WHICH IS THE ATTEMPT TO REACH A JUDGMENT OF HOW EITHER

ONE PERSON'S OR THE GROUP'S READING EXPERIENCE HAS PRODUCED SHARABLE KNOWLEDGE.

I WILL OUTLINE FOUR CATEGORIES OF KNOWLEDGE THAT I HAVE SOUGHT IN THIS WAY; IT

WILL BE CLEAR IN EACH IMSTANCE H011 CATEGORY REFLECTS A TRADITIONAL ISSUE

OF CRITICISM AND RESPONSE; MOREOVER, THE REDEFINITION OF ANY CATEGORY IS EASILY

ACCOMPLISHED WITHOUT CHANGING THE MAIN PEDAGOGICAL ACTIVITY, WHICH IS THE PUBLIC

NEGOTIATION OF THE RESPONSE STATEMENT AS A MOTIVATIONAL EXPLANATION OF THE READ-

ER'S JUDGMENT OF HIS EXPERIENCE. THE RESULT OF THE NEGOTIATION IS A COLLECTIVE

RESYMBOLIZATION OF THE READING EXPERIENCE OR, A NEW BUT HIGHLY LOCALIZED AND SUB-

JECTIVELY AUTHORIZED INTERPRETATION, THE FOUR POSSIBLE PEDAGOGICAL PURPOSES ARE:

(1) JUDGMENTS OF TASTE AND CHANGES OF TASTE; (2) JUDGMENTS OF SIGNIFICANCE; (3)

JUDGMENTS OF REAL AND SYMBOLIZED AUTHORS; (4) JUDGMENTS'OF COLLECTIVE INTEREST

AND THE CLASSIFICATION OF AUTHORS AND WORKS. ISSUES OF RIGHT OR WRONG IN THESE

JUDGMENTS OR GOOD OR BETTER ARE ARBITRATED ONLY BY THE SUBJECTIVE INTERESTS OF

THE PARTICIPATING READERS.

(1) Jua_511ard4E usa AND CHANGES of TASTE. I. A. RICHARDS THOUGHT THAT

EVALUATION WAS THE MAIN TASK OF CRITICISM, AND THAT CRITICS OUGHT TO BE ABLE

TO PERSUADE OTHER READERS WHAT IS BEST FOR THEM TO kEAD. THE SUBJECTIVE ASPECT

OF THIS TRADITIONAL CRITICAL PURPOSE IS THAT EACH PERSON WOULD LIKE TO KNOW HIS

OWN TASTES, HOW HE ACQUIRED THEM, AND WHETHER OR HOW HE CAN CHANGE THEM. WHEN

2 1
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TEN DIFFERENT JUDGMENTS OF TASTE FOR THE SAME WORK ARE PRESENTED COORDINATE-

LY WITH RESPONSE STATEMENTS, IT IS APPARENT THAT THE OBJECTIVE QUALITY OF

THE WORK IS BOTH INDETERMINATE AND IRRELEVANT. ONCE THE BURDEN OF COPING WITH

RECEIVED JUDGMENTS OF GREATNESS OR FAILURE IS LIFTED EVALUATION PROCEEDS ON THE

BASIS OF PRESENTLY HELD PERSPECTIVES AND CONCERNS. IF ALL THE MEMBERS OF A

COMMUNITY ARE LITERATE, EACH HAS THE SAME EVALUATIVE AUTHORITY, MORE IMPORT-

ANTLY, EACH HAS A FAIRLY OBVIOUS PERSONAL MOTIVE FOR DEVELOPING KNOWLEDGE OF

HIS OWN TASTE. THE OPPORTUNITY IS ALWAYS AVAILABLE TO PARLAY SUCH KNOWLEDGE

INTO A WIDER SELF-KNOWLEDGE OR INTO A WIDER KNOWLEDGE OF ONE'S OWN COMMUNITY.

AT THE SAME TIME READING ONE WORK WILL NOT BRING RELIABLE KNOWLEDGE, BUT

A SUBJECTIVELY ORIENTED FIRST READING WILL HELP ESTABLISH JUST HOW INTERESTED

A READER IS IN FINDING OUT ABOUT HIS TASTE. OF,PARTICULAR INTEREST TO YOUNGER

READERS IS THAT THE RESPONSE STATEMENT CAN REVEAL THE EXTENT TO WHICH THEIR

TASTESHAVE BEEN PEREMPTORILY DETERMINED BY PEDAGOGICAL AUTHORITY.

'CHANGES IN TASTE ARE FUNCTIONS OF PERSONAL GROWTH, WHICH TAKES PLACE EVEN

IN A RELATIVELY SHORT-LIVED UNIVERSITY COURSE. A PART OF EACH PERSON'S SELF-

IMAGE IS HIS SENSE OF WHICH PERIODS IN HIS LIFE MARK THE MOST SIGNIFICANT TIMES

OF GROWTH. REGARDLESS OF THE ANNOUNCED PEDAGOGICAL PURPOSE, THE SUBJECTIVE

INQUIRY INTO TASTE BRINGS OUT A COMPARISON OF THE RESPONSENOW WITH WHAT IT

WAS IN A READING MANY YEARS BEFORE. IT IS THEREFORE OF CONSEQUENCE TO DELIB-

ERATELY INVESTIGATE ONE'S CHILDHOOD TASTES, READING HABITS, AND LITERARY ORIENT-

ATION IN ORDER TO ESTABLISH WHICH PARTS OF OUR EARLIER DEVELOPMENT ARE OF CON-

TINUING INFLUENCE IN THE PRESENT.

IN PRINCIPLE, ANY PERIOD OF TIME MAY BE SET ASIDE AS THE FRAMEWORKFORSTUDY-

ING CHANGES OF TASTE, DEPENDING ON THE KIND OF KNOWLEDGE THAT IS SOUGHT:IT IS

OF EQUAL IMPORTANCE TO LEARN HOW AND WHY ONE'S TASTE CHANGES, AS IT IS TO KNOW

THE RANGE OF TASTE AT ANY MOMENT. BUT UNLESS SUCH KNOWLEDGE IS PURSUED DELIBERATE-

LY THROUGH RESPONSE STATEMENTS AND COLLECTIVELY NEGOTIATED JUDGMENTS, THE KNOWLEDGE
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CLAIMED WILL HAVE NEITHER AUTHORITY NOR EXPLANATORY POWER.

(2) JUDGMENTSQESIGNIFICAKE, TO JUDGE SIGN1FICANcE IS TO coNCEIVE A READ-

ING EXPERIENcE IN TERMS OF AN INDEPENDENT SYSTEM OF VALUES OR THOUGHT. THIS

IS THE MOST FAMILIAR PATH oF INTERPRETIVE WORK IN CONTEMPORARY CRITICISM. WHEN

NO DISTINCT THouGHT sYSTEM IS INVOKED, THE TERMS oF JuDGMENT ARE USUALLY MORAL,

To PROPOSE SUCH JUDGMENTS WITHOUT REFERENCE TO REsPoNsE STATEMENTS RESULTs IN

THE FORMULAIC APPLICATIONS OF STYLISH DOGMAS OR TRADITIONAL HOMILIES. IT IS

MORE AUTHORITATIVE IN A PEDAGOGICAL RELATIONSHIP TO TELL WHY THIs WORK IS THE

FULFILLMENT OF AN ORAL WISH IQ MEIHAN IT Is TO PROVE, WITH EVIDENCE, THAT IT

IS OBJECTIVELY sUCH A FULFILLMENT. IF A READER AuTHENTICALLY PERCEIVEs LITER-

ATURE WITH MARXIAN PRINCIPLES, IT IS OF INTEREST To LEARN THE sELF-INTEREST

OF SUCH PRINCIPLES TO THE READER IN ADDITION TO WHY HE FINDS THEM IN THIS wORK,

A RESPONSE sTATEMENT PARTICULARIZES KNOWN SYsTEMs OF THOUGHT AND GIVES A MoT-

IVATIONAL GROUND TO AN INDIVIDUAL READER'S UNDERSTANDING AND USE OF THAT syS-

TEM. BECAUSE LITERATURE IS A SYMBOLIC OBJECT, ITs NORMAL FUNCTION IS To CREATE

INTERPRETIVE OCCASIONS: THERE IS NO SUCH THING As AN "AUTONOMOus" LITERARY

WORK. ANY DIsCuSSION OF LITERATURE WILL ASSUME A STANDARD FOR TRANSLATING THE

WORK INTO "MEANING." FROM THE STANDPOINT oF SUBJECTIVE cRITICIsm, NO EXISTING

STANDARD IS NECESSARILY RIGHT OR wRoNG. ESTABLISHED KNOWLEDGE, IN THIS CONTEXT,

IS COMMUNICATED IN CONJUNCTION WITH ITS PARADIGMATIC FRAMEWORK, AND IS ITSELF

IMPLICITLY AVAILABLE FOR RENEGOTIATION, THIS MAY MEAN THAT INTERPRETIVE KNOW-

LEDGE IS LESS STABLE THAN KNOWLEDGE IN GENERAL WAs HERETOFORE CoNCEIVED, YET

UNLESS THE STABILIZING MACHINERY RESTS UNAMBIGUOUSLY AND SELF-CONSCIOUSLY IN

THE COMmUNITY OF STUDENTS, THE KNoWLEDGE IS IDLE AND OF NO CONSEQUENCE,

(3) JUDQMENIS QF THE REAL ma aYMBQL1ZED AURICR. BECAUSE CHILDHOOD LANGUAGE

AND READING EXPERIENCES DEVELOP IN RELATION TO AN AUTHORITATIVE PERSON, MOST

SUBSEQUENT READINGS ARE MARKED AT SOME POINTS IN SOME DEGREES AT LEAST BY THE

FEELING OF COMMUNICATIVE INvoLVEMENT WITH THE AUTHOR. MANY ARE ORIGINALLY map-
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TIVATED TO READ BY THE DESIRE TO IMMERSE THEMSELVES IN WHAT THEY CONSIDER IM-

PORTANT LITERARY AND EMOTIONAL AUTHORITY; MANY READ:NG EXPERIENCES ARE SPONTAN-

EOUSLY.PERCEPTUALLY ORIENTED AROUND "WHAT THE AUTHOR IS SAYING." WHEN KNOWLEDGE

IS PROPOSED ON THE BASIS OF SUCH PERCEPTIONS, THE GROUND ON WHICH THE READER

SYMBOLIZED THE AUTHOR ARE SUSCEPTIBLE OF EASY DISPUTE. IT IS NOT CLEAR HOW

MUCH DOCUMENTED INFORMATION ABOUT THE AUTHOR THE READER IS USING AND HOW MUCH

HE IS ONLY ATTRIBUTING AUTHORITY TO AN INFERRED IMAGINARY FIGURE. TWo PATHS

MAY BE TAKEN TOWARD GREATER CERTAINTY IN THIS CONNECTION, THOUGH EACH IS ULTIM-

ATELY DEPENDENT ON THE OTHER.

THE RESPONSE STATEMENT CAN IMMEDIATELY HELP ESTABLISH THE SUBJECTIVE BASIS

OF THE IMAGINED AUTHOR BY SUGGESTING HOW AN INTEREST IN A WORK IS PART OF AN

INTEREST IN A CERTAIN KIND OF REMEMBERED OR PREFERRED PERSON. OR, IT CAN DIS-

CLOSE THE PSYCHOLOGICAL DIMENSIONS OF ONE'S TASTE FOR THAT AUTHOR AS THE RESULT

OF HAVING PREVIOUSLY READ OTHER WORKS OF HIS. BUT REGARDLESS OF HOW SUBJECTIVE

ONE'S IMAGE OF AN AUTHOR IS, A READER KNOWS THAT FOR MOST WORKS THERE WAS A

REAL CREATOR, AND THERE IS ALWAYS A GENUINE CURIOSITY ABOUT HIM, AND ESPECIALLY

AFTER SOME NEW, SMALL, BUT REAL INFORMATION BECOMES KNOWN. A CHILD UNDERSTANDS

IN THE STORYTELLING SITUATION THAT THERE IS AN ORIGINATOR AND A PERFORMER; HIS

OWN DEVELOPMENT DETERMINES HOW MUCH INTEREST HE HAS IN EACH; WHEN THERE IS NO

PERFORMER, THE REAL AUTHOR IS THE MAIN OBJECT OF INTEREST, AND NOTHING LESS THAN

THE MOST AUTHENTIC FACTS WILL SERVE TO SATISFY THE INTEREST.

THE USE AND UNDERSTANDING OF THESE FACTS, HOWEVER, ARE FUNCTIONS OF THE

ORIGINAL SUBJECTIVE CONCERN WITH THE AUTHOR OF THE WORK ONE READS, UNLESS ONE

BECOMES WHOLLY MOTIVATED BY THE DESIRE TO DISCOVER THE LOST LIFE, THOUGH EVEN

THEN THE CONCERN WOULD NOT BE OTHER THAN SUBJECTIVE. A FULLY DOCUMENTED BIO-

GRAPHICAL STUDY IS P. REFLECTION OF A LOCAL CULTURAL PREFERENCE. THERE IS NO

OBJECTIVE REASON WHY PSYCHOLOGICAL PORTRAITURE IS PREFEREABLE TO A DETAILED

CHRONOLOGICAL CHART; YET THE FORMER IS FAR PREFERRED TODAY TO THE LATTER. THE
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MOTIVE FOR ANY SORT OF BIOGRAPHICAL INTEREST, EVEN FOR INFERRING THE AUTHOR

FROM ONLY THE WORK, IS'CREATED BY THE PATTERN OF AUTHORITY RELATIONSHIPS IN

OUR HISTORIES, WHOSE SPECIFIC SHAPE WAS ONCE REAL, BUT, LIKE THE AUTHOR, IS

RECOVERABLE ONLY THROUGH SYMBOLIZATION AND INTERPRETATION, ALTHOUGH SUCH KNOW-

LEDGE IS NEVER GUARANTEED TRUTH, THE ACT OF FORMULATING IT IS THE SOURCE OF EN-

LIGHTENMENT.

(4) JUDGMENTS QECDLLECTIYE INTEREST ANIE THE CLASSIFICATION QE AUTHORS

AND MEa. THOSE INTERESTEDIN MAKING CRITICISM SCIENTIFIC HAVE SOUGHT PERMA-

NENT CATEGORIES FOR DIFFERENT TYPES OF LITERATURE. ALTHOUGH CLASSIFICATION

PROVED TO BE EXPLANATORY FOR LIVING THINGS, IT IS NOT SO FOR LITERATURE BE-

CAUSE IT IS COMPRISED ONLY OF SYMBOLIC OBJECTS; NONTRIVIAL SIMILARITIES

AMONG SUCH OBJECTS DEPEND ON COLLECTIVE VALUES AND PERCEPTUAL HABITS. SYMBOLIC

OBJECTS ARE'PERCEIVED AS SIMILAR ON THE BASIS OF WHAT THE COMMUNITY OF PERCEIV-

ERS HAVE IN COMMON.

IT IS A COMMON ACADEMIC EXERCISE TO DECIDE IF OEDIPUS REX, EMLEI., AND

DEATH 01 A SALESMAN ALL BELONG TO THE SAME GENRE, "TRAGEDY." USING ARISTOTLE'S

LIST OF TRAGIC FEATURES, SOME READERS WILL DECIDE THAT THERE IS ENOUGH CORRE-

SPONDENCE AMONG THE WORKS TO SAY THAT yES THEY ARE TRAGEDIES, WHILE OTHERS

WILL DISSENT FROM THIS VIEW. AT THE SAYE TIME ALL MAY AGREE THE EACH PLAY

FEELS TRAGIC. THE LATTER JUDGMENT IS NOT OBJECTIVE AND DEPENDS INSTEAD ON

A SHARED EMOTIONAL SENSE OF TRAGEDY IN THIS COMMUNITY, LONG ESTABLISHED GEN-

ERIC CONCEPTS SUCH AS THIS RETAIN THEIR SEMANTIC VALUE BECAUSE OF THEIR IMPRE-

CISE DENOTATION AND THEIR CONSEQUENT AVAILABILITY FOR RENEGOTIATION. THE

CATEGORY IS INTERPRETIVE TO BEGIN WITH, SO THAT TO NARROW OR SPECIFY ITS

MEANING IS EITHER TO CONVERT IT INTO A DESCRIPTIVE LABEL OR TO PROPOSE A NEW

SUBJECTIVE INTERPRLTATION. A SIMILAR LOGIC APPLIES TO THE CLASSIFICATION OF

AUTHORS, STYLISTIC SCHOOLS, AND HISTORICAL PERIODS.

THE SUBJECTIVE PRIORITY IS TO DISCOVER WHAT EACH INTERPRETIVE COMMUNITY
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HOLDS IN COMMON; RESPONSE STATEMENTS MAKE SHARED VALUES VISIBLE AS MUCH AS

THEY DISCLOSE IDIOSYNCRATIC ONES. AWARENESS OF COMMON INTERESTS BEGINS IN

CHILDHOOD ONCE THE CHILD'S AUTHORITY RELATIONSHIPSHAVE BEEN STABILIZED.

FROM SCHOOL AGE ONWARD, PEER GROUP POLITICS IS A KEY ELEMENT IN PEDAGOGICAL

MOTIVATION. IT IS OF INTEREST TO EACH PERSON TO KNOW HOW AND WHY HE ASSIMIL-

ATES OTHER PEOPLE'S LANGUAGE AND THOUGHT, THE PEDAGOGICAL COMMUNITY IS WHERE

ASSIMILATION BEGINS ON A REGULAR BASIS. YET THE HABIT OF OBJECTIVITY KEEPS

THE GROUP PSYCHOLOGY LATENT. EVERY PERSON IN CLASS USES THE GROUP AS ONE

OF THE MEANS TOWARD SELF-DEFINITION BUT THE DELIBERATE INVOCATION OF COMMON

INTERESTS IS EITHER SURREPTITIOUS OR SUPERFICIAL. THE UNIVERSAL CONCERN WITH

HOW ONE'S PEERS THINK AND FEEL IS A PEDAGOGICAL MOTIVE THAT IS ALWAYS READY

TO BE ENGA6t-j, RESPONSE STATEMENTS MAKE THESE MOTIVES AVAILABLE FOR NEGOTIA-

TION INTO COMMON KNOWLEDGE.

PART OF THE PURPOSE OF THE FOREGOING CONSIDERATIONS OF EPISTEMOLOGY AND

PEDAGOGY HAS BEEN TO SHOW HOW LANGUAGE AND LITERATURE ARE MOST PRODUCTIVELY

STUDIED WITHIN THE SAME FRAMEWORK OF THOUGHT. HOWEVER, AS LONG AS THIS REMAINS

AN ABSTRACT OR ACADEMIC QUESTION, I WILL NOT HAVE MADE MY POINT. THE RESPONSI-

BILITY FOR INITIATIVE AND LEADERSHIP REMAINS WITH US PROFESSIONAL TEACHERS FAR

MORE THAN WITH STUDENTS. THIS MEANS THAT EXPLORATION OF PSYCHOLOGICAL DEVEL-

OPMENT, OF MOTIATION FOR AND RESPONSE TO KNOWLEDGE HAS TO BE GROUNDED IN EACH

TEACHER'S CONFIDENCE IN HIS OWN MOTIVES, THIS IS THE MOST IMPORTANT PRAGMATIC

CONSEQUENCE OF SUBJECTIVE THINKING.
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NOTES

1, DAVID BLEICH, "1HE SUBJECTIVE PARADIGM IN SCIENCE, PSYCHOLOGY, AND CRITICISM,"

Nt LITERARY-HISTOBL VII, 313-334.

2. THIS IS MY INFERENCE. NOAM CHOMSKY DISCUSSED HIS VIEW OF PIAGET'S WORK IN A

PUBLIC QUESTION AND ANSWER PERIOD AT THE UNIVERSITY OF BRITISH COLUMBIA IN MARCH,

1976. HE ARTICULATED THE VIEW THAT LANGUAGE IS TO BE THOUGHT OF AS AN ORGAN

OF THE BODY) AND ITS EXPLANATION SHOULD BE SOUGHT IN THAT FRAMEWORK. PIAGET

EXPRESSED HIS VIEW OF INTELLIGENCE AS BEING AN ORGAN OF THE BODY IN BIOLOGY

ARDNONLEME (1967). CHOMSKY DISCUSSES CERTAIN CONSEQUENCES OF THE ASSUMP-

TION OF AN INNATE LANGUAGE FACULTY IN REFLECTIONS ON. LANGUAGE (NEW YORK, 1975),

CHAPtER THREE.

3, SUSANNE K. LANGER, PHtLOSOPHY NEW. KEY (1942; RPT. NEW YORK, 1964), PP.

45, 46.

4, IBID., P. 48.

5. DAVID BLEICH, "NEW CONSIDERATIONS OF THE INFANTILE ACQUISITION OF LAIIGUAGE AND

SYMBOLIC THOUGHT," PandIVIALYIE. REVIEM, LXIII, NO. 1 (SPRING, 1976), 49-72.

6. J. A. FODOR, T. G. BEVER, AND M. F. GARRETT, THE PSYCHOLOGY OF LABOAQE (NEW

YORK,. 1974), P. 513. Lolls BLOOM, IN ONE WORD AI A TIMOTHE HAGUE, 1973), IS

SKEPTICAL ABOUT THE EXPLANATORY EFFICACY OF THE IDEA OF LANGUAGE COMPETENCE

IN PRINCIPLE. SHE WRITES THAT "THE VIEW THAT LANGUAGE DEVELOPMENT RESULTS FROM

PRIOR LINGUISTIC KNOWLDDGE OF THE NATURE OF SENTENCES AS PROPOSED BY MCNEILL,

CANNOT BE TAKEN AS HYPOTHESIS OR THEORY. UNTIL SUCH PRIOR LINGUISTIC KNOWLEDGE

IS IDENTIFIED OR OTHERWISE DESCRIBED. THERE IS AN IMPORTANT DISTINCTION BETWEEN

THE INNATE PROPENSITY OR CAPACITY TO ACQUIRE LANGUAGE AND THE IDEA THAT SUCH

INNATE CAPACITY TAKES THE FORM OF LINGUISTIC NOTIONS OF EITHER FORM OR SUBSTANCE.

THERE IS SIMPLY NO EVIDENCE THAT CHILDREN HAVE KNOWLEDGE OF LINGUISTIC STRUCTURE

BEFORE THEY USE STRUCTURE IN THEIR SPEECH. . IF ONE BELIEVES, WITH PIAGET,

THAT DEVELOPMENTAL CHANGE OCCURS AS A FUNCTION OF THE CHILD'S 1ANIPULATING AND
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INTERACTING WITH HIS ENVIRONMENT, THEN THE IDEA THAT SINGLE-WORD UTTERANCES

REFLECT PRIOR LINGUISTIC KNOWLE OF SENTENCES BECOMES EVEN LESS TENABLE."

(PP. 130-131). BLOOM'S SKEPTICISM ABOUT LINGUISTIC COMPETENCE DERIVES FROM THE

LIMITS SHE PERCEIVED IN WHAT ONE CAN KNOW ABOUT THE CHILD'S MIND. WHILE MANY

INFERENCES MAY BE PROPOSED, SHE HOLDS TO THE VIEW THAT ONLY OBSERVATIONS OF THE

CHILD'S ACTUAL USAGES IS AN ADEQUATE AUTHORIZATION FOR KNOWLEDGE ABOUT INFANTILE

LANGUAGE DEVELOPMENT. SHE THEREFORE REJECTS, IN PRINCIPLE, THE VIEW THAT MATH-

EMATICAL FORMULATIONS WILL CONSTITUTE AN EXPLANATION OF LANGUAGE, SINCE SUCH

FORMULATIONS APPLY ONLY TO LINGUISTIC GDMPETENCE, WHICH, IN TURN, IS BASED ON

THE OBJECTIFICATION OF LANGUAGE AS INDEPENDENT OF BEHAVIOR.

7. IBID.

8. (LEXINGTON, MASSACHUSETTS, 1972).

9. (NATIONAL COUNCIL OF TEACHERS OF ENGLISH,'1970).

10. THE RATIONALE AND MAJOR CONCERNS IN THE COLLECTION OF RESPONSE STATEMENTS

ARE INTRODUCED IN MY MONOGRAPH, READINGS AND FEELINGS: AN INTRODUCTION IQ

SUBJECTIVE CRITICISM (NATIONAL COUNCIL OF TEACHERS OF ENGLISH, 1975). THERE

IS FURTHER DISCUSSION OF THE AIMS AND USES OF THESE STATEMENTS IN WORK NOW IN

PREPARATION. I AM PRESENTING THE FOLLOWING PROPOSED CATEGORIES FOR INQUIRY

ON THE ASSUMPTION THAT AT LEAST THE PRINCIPLE OF RECORDING RESPONSE IS ACCEPT-

ABLE.
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