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(OPENING MUSICAL-THEME) R
. BLAIR: I'm Wendy Blair with NPR's OPTIONS IN EDUCATION.G

muszc) v L _ T

OPTION%'IN EDUCATION.is.é'newsimagazine about'all the isg .

i
C ot

.and developments in education - from the ABC's'of. primary education

to the.alphabget soup of governmént programs.” If you've ever been

] to school, :we have something that_will‘inte;est you.’ o.
. . o : o r ’
(MUSIC) . L

e N

i e T : - s T . i
On this edition of OPTIONS "IN EDUCATION, some basics of
. economics’' -= . likej you can't gét something for nothinghq?-

e The 1975 education expendituris were approximately
L : : 3# of the Gross National Product. *For the non-economist,
. ‘that's' essentially the goods. and services that .were pro-

“

. duced by our economic structure. N
. : And --'Let the Buyer Beware! ° -

What happens to your whole teaching process when a
young person - say, an,B-yedr old - decides that the
_contract has not been upheld by tha dealer he's dealt
with in a particular product - say, a‘candy bar? - He
" goes back.-td” the dealer, demands that the dealer| Jive
. up_to-His contract, and the-dealer says, "vuu'xi 2n

_.~B<year -old kid. I don't have to live up to aayiling."

.

1; et .Andwf- There's no éqchmtﬁfﬁg as a free lunch!
- :, . . 'If'allgthe.cropé are good, then it's 'good for us -
e ' ) but it's bad for the farmers. Because,-"then, they don't
: ' | get as much money for it..

(MUsICY | - . = e o
: L Good evening, and welcome to "The Money' Program".
o Tonight, 'on "The Money Program", we're going. to look
at money - lots of it on film and in the studio. Some
’ "of it in nice piles - others in lovely, clanky bits of
o o - loose change. Some of it neatly counted into fat,
~little hundreds - delicate fibres stuffed into’bulging
e . wallets, nice, clean, crisp checks . . . piecejs of -
; copper coins, fastened into deep trouser pock4ts
~romantic, foreign money rolling against the fire with
"rough familiarity . . . beautiful, wayward bank notes
e -« '« . tumbling . . rumbling . gently against the purse
o ~hugger of beautifully balanced bank Books . . . Sorry;-
but I love money -- .all money. TI've alins wanted :
money ---to handle, to touch, to smell the rain-washed
. : . foreign; the lure of the lira, the glitter.and the glory
s of the guinea - the rgmance of the ruble, the fear of
: o the franc, the leer of the deutschemark, the cold,

L

of the'Australian dollar!

- ! / L
.. - ° BLAIR:.  When T. S. Elliot wrote, "April is the cruelest month",
' he.wasn't thinking about Income Tax - but we are. C

‘("Lahent for Aprilﬁ@éth"f

e s . %
h . .

)
e . .o . ’ ' .
o Provided b ERIC o : .

EMC E _.' o : | - - ,; | _’)-- N | va"ﬁ.’_'_;_‘u -

. antiseptic of the Swiss franc, and the sunburned splendor -~

e
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BLAIR: That's a madrigal's "Lament for April 15th." Even when ,
the instructions for filing are. set.to music,- they are hard to - .
understand. So we -thought we'd try to help. ~This week, learning '
to file your income tax. By the way, the most common error made:
‘by taxpayers is forgetting to sign the'férm,f”For those of you
who want to'takE,pcfés,Zthere.w111 be some”"short musical inter-. ' s
ludes. o ST o o i

. .”v;),fﬂ .- , R ///// . . - .
-Yiggginﬁétion of "Lament for April 15th")

- “BLAIR: Here in Washington, Reporter Karen‘Sughrue., ’ _ . : o ' ‘\

~-SUGHRUE: Tests have shown you need a college degree to understand

the federal tax form, but a survey done by the Internal Revenue

Service shows it's wise to try to do your own return. In 1972,

according .to the IRS, 75 percent of the returns prepared by

‘national tax services were :wrong. For CPA's the error‘rate was ‘ :

72 percent, and for the IRS, 79 percent. . T . e

Barry-Mailer, a CPA 2nd head of the tax division'at -the
accounting ‘firm of Ernst .& Ernst in Washington, says Form 1040,
the long form, is not as hard as.it looks. With-the help.of a - o S
good tax manual, you can reduce-your tax -and save money. ST C ,////

. ‘MAILER: You first-determine what your filing status would be and - A7 AR
.then you corjpute the number 6fF exemptions yo@ get -- the number of - el
exempftions are for.-yourself, your spouse, and your dependents. }////f/ :
After that, switch down to the income section and list all income _ ////
that you have that is taxable, and any adjustments to income.gﬁ/// ) .
you may have. o : : - '

Ve

. ' ot ) e T / . /// .', /’, .
SUGHﬁbE: Lines 9 through 15 -- Computing Your.Adjustéd Gross -7 . )

/Iﬁcome_ .The IRS cdonsiders ‘everything income unleSs specifically o
7 excluded.- Social, Security, unemployment bgnefitsf workmen's com-, \\‘. ’
” pensation, welfare payments, and -federal~income, tax.refunds are v B

not taxable. .. . : ' ST A R

0

> . L
(Continuation of "Lament fof¥ April 15tht)y . ‘ S .

N MAILER: The thTgfbasic premise behind our tax system is that each *

. taxpayer is entitled to minimize his tax. ' It is up to you in. your
filing to determine which way of filing is most advantageous to
you and ‘file accordingly. The only way that vou are going , to know
whether™you should have' itemized deductions or whether ‘you .should T
.take the percentage standard deduction is to fill out the itemized - - "

“deduction schedule, which is Schedule A.

. SUGHRUE; Schedule A, éécordingftvaaiier, is almost self-éxpldna-
_tory. Lines 1 through 10 -- Medical and Dental Expenses, including:- -
.~ at seven cents a mile’ the,cost of going to and from the doctor's

@ o b
enm it e W MARA
st anie s pos .

Mailer notes that under state and localvihcome . taxes, you zan - . o
--deduct not only the amount withheld from your pay but also any . '
‘state taxes you paid when you filed your 1974 return in early:1975.

* Lines 18 cthrough 20 -- Interest;Expenses, especially mortgage
.interest on your home, but also interest you mighélﬁgye*paidvpn',~
. purchases ‘made with a credit card. ' /{Z»~’,. : -
Lines -21 through 24‘-- Ch@;i%&ﬁIE'an%ributions, including .
those other than cash..--I:5V6u gave clothing to Goodwill and gst : <
) T T . L // i ' C )
) v )
¢ f' . =
\ { ot ‘.:"' - it '7 hb‘ :
: - i
? A
5 , \
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- ) ) - ' w '-ff/{<% . ) ;; X
A . @& receipt, you can deduct the fair market value of the clothing = . ‘/
o ' if you attach the receipt to your sréturn. - . .o . . R

. . - ; . ] . W A
Lines 25 thrpugh 29 -- Lo$ses from Theft or Accidents, with
~ certain limitations. P ; :

\ , L

(Continuation of "Lamenr

MAILER: For 1975,7if a pérson’sfadjustéd gross income exceeds e .

$27,600, they will not be entitled. to any child care deduction. o R
* .The maximum deéuctiqn is $400’'a month, and the expenses must be .~

incurred/;p/ﬁermit the; taxpaver to work. ‘ ’ e

(Contindation of "Lament") = ' " . o : -

. .‘§yGﬁRUE: Lines 23 through 26 -- How Much Tax is Due? ~If the, L
/ - amount owed in .taxes, Line 20, is largar, than the amount of taxes
3 you paid in, Line 22, you owe the IRS the difference. 1If hot, L
you get a refund. . . .- e :

-
4

MAILER: Possibly the beést way to%do an itemized deduction schedule
for the first time is to take the instructions in going thiough,

to outlipe. for 'yourself,.or to list the items that are deductible.

. Then go through ydur canceled checks for,the‘yea; and see how many =

L '+ *0f the items that are deductible you have canceled checks for. .7
LT e Then see if 'you have paid bills for.any other itemns that. may be..~*
: ' eligible for the deduction, Having gathered all the information
' together, 1list it on the itemized deduction schedule?” | : )
' SﬁGHRUE:-,For‘Natibnal'Pubiiq‘Raq;p,.I*ﬁ”ﬁéfen Sughrue.. !
" ‘(Continuation of "Lament") . ’
oo . BLAIR:- ~MOre and.more people are relying on calculators to fill out

their tax. forms, balance their check boocks, and figure-.out unit o
“costs. at the sa er market. Some-people, and at least two*pro- . - . -
fesSional¢organizati0ns,_argue that- students should be 'allowed to: .
‘use ‘calculators in school, because the mini-machingstwill-ge’a
- 'pa;t of“6pr lives from now qn..Other5varggemthatféalculators:are
T short“cuts which keep students -from-Yeafning basic mathematics. . -

—

.~ Are calculators a crutch or an educational‘aid? The controversy .
" _continues. David Zarnow reports_from member station-WAMU:;nMMwww~~ s
.~ Washington, D.C. .o L TS s

ZARNOW: What-happens when you add the logtof;ten'to:the.log'df < : e
: . 'seven? - The answer is-seventy, becaunse that's PHQLWayMa"sﬁide rule D .
o St > works; or‘used to.-” A slide rule, once the scientist's best friend, L s

“vo-, =7 . %is bheing. run:8ff the marketplace, the attacker being the speedy, . .
-~ accurate, and compactﬂelectric.calculatg;a,fAt’Méssachusetts;,,,—’””’kf’”’

. Institute of Technology,  students saythey haven't used a slide "

) o rule”since. high' school. One student says. he only usés his slide ' -

e © rule tosféggangare.rbots, and only because his calculator doesn't T '
s , . “have a_squafé root. _ . R ' :

. The éame'see@s to be true here in Washington. /Iﬂaskéd‘ﬁ;g,American
—, .University‘'students if anyone still uses a 'slide rule in the class
<0 room.: R ] .

Lo STUDENT: No,

no -- I used~éf§iideﬂrﬁie~ih’ﬁigh échpol. R

. - ZARNOW:--~And when did you get your firSt’calculatdr?_”

- -

r . - e 3 g
Full Tt Provided by ERIC. . i



. © ' °  STUDENT: -As. soon as I came to college. o

- .

ZARNOW:"Do-you find it practical to use a slide rﬁle -- is-it
o " kind'of rough to use now? . :

" STUDENT: Yes,. yes -- maybe I can't-uSe it that well, Because it
took me too 'long to find thg,ané@ers. It's a lot easier with a
calculator. - - e o B : :

- et . v
— - -

. -ZARNOW: Séiit had a lot to do with the fact that you couldn't
understand-the processes involved, and it's a lot easier using”
L . the-calculator? T , D

Pl o . ’

STUDENT:  Well, .I know how to use it, "but I had a lof7of”préblemé S
with it, becduse I was never sure if T, got the right answer. and 5
with the calculator, you're always Eusé you have the right' answer. o

. . .ZARNOW: At the Harvard -Cooperative Society, a large department
s St $tore chain serving Harvard and MIT students, calculator sales
" ’ " . - went from practically nothing a few years _.ago to more. than $1 -
N © .+ ..million, in 1975. Meanwhile, in the past”six months, buyer Charles
s T McDonald said his expensive slide rule sales have slipped to one-= .-

fifteenth of their former volume. .-~ _ » Cos
. v . o . L .

. While the.$20 and"$4d gulés are metal, the cheaper ones are . : .
“plastic, and McDonald says- they are used mainly by high schoéol-or ) .
junior high school studerits... But'slide rules are becoming ,scarce,

o even at ‘the secondary school level: I asked Marty Sacks,‘% senior - Sy .
- - at Walt Whitman High School in Bethesda, Maryland, what kind 'of [
usé the so-called 'slip sticks are getting.- - - S S RIS

e ' . - —
o e e

_ - BACKS:—"Most of thé people in my class do use calculators of one
////u * .- sort-or another, and if they don't, they borrow from somebody else.
) -+ In our schodl a certain member of the Student Council thought it )
. increasingly prejudiced toward the people that don't have calcu-- ; N

lators to perform-on tests very well, meaning._that you spend an . - - ! :

.extraordinary amount of_time "just.doing-the physical calculat@ons/::”",,—'—;/
not “just thinking about thé problem, but actually sitting down“and o
R : doing two- times two equals four divided by such and_suchi™ He is - ]

PR _ ~trying to plt a referendum through-the_Student™Coundil to ban the -
. use of the calculators during tests == science tests. Actually, . s

it ‘would affect me. somewhat, but T guess~if I had to, I could go .

. back 'to the slide rule. “In fact, -I"have-one.” It's just that itts - - o

.. been sitting in my drawér,ikind_of,colleqtinqwggstfie~/~’flfx“ T . ///"
ZARNOW: Has this dependence on the eledt:onid_¢alculé;gr/weakened R .
this generatien s’ understanding of matﬂw"Dr; Doris E.”Hadari, a-

"

e ' pProfessor~dt the American University reacted ‘to this question, along . °
o with-high schooler -Sacks. : PR T } : S
. . '/’" ) . o - - ,\-‘" e -— » - e - ) . . ’ e
¥ T .HADARI : It's just .toG bad that they don' t know how to.work-these——" .
e T . slide rules, because-6f falling back on“the-calculators. It's like i s
o i . : what came £ir§t -- the chicken or the“egg. ~And in this case here, - : R
o I' feel that'since the calculator is:much-easier to use, they 'don%t _ .o T

' ———take the bother to find out how té use the slide rule. —I-think = @ _ ="

% -~"7 th&t theré is a whole syndrome here.' It's-nct only tnat;they'ré‘/’,kf’;//
if

\

. not using the slide rule,.bgpfi”'eel_that.;hgyfref?éﬁlly;;gsing’ly////’
out- in understanding the' mec¢hanisms that are iqvq;yed»iﬂ'mifggmat;cs;_m

8 1 “and that their gaLCuléfagfis a crutch i

. . /'f//' - = "——/4;/‘-///’_ . - ) ) " I
-There are -timesxwhen students’ come=ruhning 'in here, nearly -
e Pl ///”""/l R /
e T o T

o



- "5
p f',- e hyﬁtericai before an examf-égaﬁdfthis—is true -- Because they feel

that they_1eft~theif”551cglatpr*?ehind*and-they just can't do it.

T SACKS+., Obviously, yod~ﬁbuldnhi'want-to use a calculator in mgth

] class, ‘simply because the_pu;pdse of math is to teach you how to

.o d6 those-'individual 1og'functioﬂs,ktrig, so forth and so on. But
I.'can see a.definite time advantage as far as doing alot of

. o " menial calculations: .I'm sure most of the.people in my class can,

do- it by hand., I don't think it is a crutch, per se. I think _"
that people could survive on their own if they have to. - v
: * R . \ . . N

-

ZARNOW: The- calculator is here to°stay, much' to 'the liking of: -
Lo : " those who"have never. thken to simple arithmetic. But as for the
o faithful slide rule, it is .quickly.becoming a .thing of the. past.
_,An'MIT'stuQent sums it up ‘this way. "I'd buy one for a .souvenir,
'esgecially_a bamboo one. 1I'd like to buy one-to show my son how
much we had to slave." * B _ ¢ 5 ) . :
w0 e .. For National Public Radio, this is Dave' Zarnow.

S Musict- MAE WEST). - . L

S i  o . o;understapd Mae West'sfbasic‘figureu . Those were the good old
- i - days., Here's NPR commentator Goodman Ace with another variation
on-the'theme,'"Wheq'I:was your age, I really had it rough.™"

o e - . %CE;‘ If you pérmit your school child to ‘use the hand calculator .-
IR to solve his arithmetic pfoblems;'are'you taking  a calculated”
I risk that he may never leari pencil and paper computation? Well,
L . the- National Council of Teachers of Mathematits has announced --
e N -"It's okay to let the kid use the hand calculator." Now they tell
vy . " me. . oo ’ o ) : :
"Where were they when I was eight years old in Mrs. Fisher's
math class- in Washington School in Kansas‘City, Missouri?. I can °
still remember, with. some .trauma, the numbers I had to multiply
- on.thé blackboard in front of the whole class -- 145 times 251.
+ . 'The answer.I got' to that math problem did not please Mrs. Fishér.
b She showed me where I had made a mistake, and the answer should :
have been two points higher,. 1I.can still hear myself saying, to
. - hér, "only ®wo points -- that ain't bad." She corrected me." "You
- .~ mean that isn't bad," she said. and I said, "What class.is this --
- . arithmetic or English?" yAnd Mrs. Fisher said, "Bring your. mother
when, you come- to school tomorrow." : Coe T T
- ! ¥ : c o . N o . ’
A hand dalculator would@ have saved me not only then, but even
. today. The impact of that meeting still lays Heavily:on me. I .
"o, - tried multiplying!thbse-numbens this morning and was ?ff 78 points.

. . .. - It must be added that the National Council of Mathematics
{ . ... ..~ - has not ‘approved the use of hand calculators until the child is
I - . in the éighth grade. It is calculated that the hand ‘cclculator

. 'Q or multiply. .Oh/but, in these ‘free-wheeling days, there ere Some
JCREE i kids who .learn all about multiplying long before they get to the
- 7, eighth grade, kut. that's another story. " - : :

o ... 7. I know a-hdusew;fe»who boughtlherself a hand =a“culator, ard
T S she told me-.she: hasn"t beén able to master 'it. ine said she takes
. N it to the super market, ‘then dses it at the cheuii-out counter.

i . . I

: L co SRS ‘ 8
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. \BLAIR: wWell, you Ceréainly don't need a .slide rule .or a calculator -

will help them in their homework; when they have to.add nr. subtract
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e

:;éﬁﬁlthe caéhié}Zboeé”éq fast on ‘the regisggry;she éan't'qhite;~4;—~;—“’*’:7=——ﬂj'“

AECN . buttons;, who realizes, .or thinks she's being checked, ''My house-
s wife friend punches’any numbers- and_has a good result on her food
‘bill. :She estimates that the bills arxe now about ten percent less

than,whénﬁshe.didn't have ihe hand-calculator. L T
Lo o . e —_— ! '
. Neve;theléss,-a§jlfﬁéht to higher classes in school, I got
\ - - better in arithmetic -- fairly good in algebra -- but when I got °°
. emey—=-— "7t& calculus, they lost ‘me. -However, somewhere along:the way I _

: v : stumbled across an®easy-way to multiply two numbers ending in five.
L \ 7. Take 25 times 25. In your.mind, you muitiply the five by itself --
- V. five times five''is 25. Then multiply the 2 by the next highest

*n. 7 . numbef, which is 3. Twe times three is six.-. The answer is7625.

. 5. . I'll do that again. Take 65 times 65. Five times five is 25.
o o -+ 8ix times. the next highest number, which is 7, and you'get 42. The

___ _follow—it77.So, she punches in plain,viewiof~the~girlxaLL—the—”—"Tf_ff,.'j~i»

. 7 answer is 65 times 65 is 4,225. Try it. If anvoré_kndws-why-this
" 'works, don't bother to-tell-me;—"" """ . .
L ; e . /

" BLAIR: NPR commentator,-Goodman~ace . .
T - Actually, the National, Council of Teachers of Mathematics ..
. ‘urges that hand calculators be used only to.reinforce and to. moti-
epmesteene . vate..and as’a valuable instructional-aid. - AnotHe¥ group, the
- . . Conference :Board of‘the Mathematical’ Sciences, takes the stronger

- _ '~ position that every-student beyond the eighth grade-have a hand
Te e calculator available for use in instructiom and in testing._ But;”
BT, in 'a number: of states, there is legislation pending—to-ban the

calculator. .

o

(MUSTE TO CASH REGISTER) * .

B v

' BLAIR: \That's no mini-calculator -- -that's—the-sound 6f A good——""

‘9ld-fashidhed cash register. And, speaking—of—the good old days;

-when—you-were—a;¢Hild, Say eight cr ten years old, how much

- thought did you devote to decidiry how to control your ‘limited

) income -- your fifteen or twenty cents a week? Did you look -at
factors like. cost, durability or usefulness? Probably not. Well,
‘Af you had, you might be a better consumer-now. Two education )

s teachers at Michigan State University.are trying to give today!s

students the advantages you didn't have'. Timothy Little and
- ~ William Joyce teach social studies instructors to teach their
v ' students to-be wise consumers =< something that can begin as
early as kindergarten.  Reporie ike-McKesson of member station
~-—WKAR in East Lansing talked with Little about his methods.

Ed

LITTLE: Well, one of the-things-we-did-was we spent some time
finding.out what -kinds of buying decisions kids have power over -~
you know, where do the kids make those kinds' of decisions? ' Well,
one of the most obvious ones and commonest ones happens every
. . time a super market basket goes around the aisle into breakfast _

,foods. - That's kind of the cornucopia of the-Saturday morning set.

. And we spent a lot of time on that, because it's got an awful lot .

- ‘'of advertising houpla associated with thiat product.. The kids very

s S often exercise the decision-making power over that. So we spent save
on time on that. T A S :

We spent a lot-of time on toys. We also épentosémeztime on .

sports equipment -that kids are usually in control of purchasing ==__
“bicycles, for example, is a classic. All the elements of ‘the drama

El{fC‘ oy
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5 ,_._are there r——" the peer pressure~to~ge»t- a. certain-kind-of blcycle =z - -
CEe _the advert1s1ng media working over what's—in—-and~what's But <o o T '
R . the fact that they tend—to Le relatively expensive  and, therefore, v'

" .. a good bit of thought oug* --to-go into -the purchasing.dacision.
So, that's been a natural for us &- toys, breakfast food,/and sports
equlpment with kids. R . . - -

R / . _
'McKESSON Is this somethlng on wh’ch you have to/takn each par-

. ticular product and, more -ox 128577°go through an-organized _ s

. "process in descrlblnﬁ,v'hat you look for -- teachlnq a child "hat P

e //he s. looking fox*in. making a purchase de: 1slon" 0\ .is;.it.some=" g

f'hlng that _you..can- generalize with? w,i,,d e /

[ e

) P ” LITTLE ‘We've got -kind~oT generallzed scheme-nlp which we apr.V
. o /, - _:;;o/s;;he—boa’d and we tailor the instarcs, or the’ spec1f1c
L s e mple, to theé age level of the kid. But Lhe general pl/an/goes .

C T L something. 1ike this -- there are three bas.u, thlngs we-want to” -

/ - . [ — —— e e TN R § N
' +——sms—~-teach-them-about+— : / g T
T e = e : )
Mumber—~ene-—-how-~do—-you-—become—awar;/of—a—product—'2~ hat«are—~ S
i the mechanisms: by whichyou decide thatfy,(m_ne.ed._somethl “—Bo- yOu SE———
B .wake-—up-some“mornlng and the good -fairy has’ “touched you._on Xhe ™ - o __/j_’
RN _ .77 forehead, and 'you have" this Ansatlable- ‘urge .to bunyOmethlng, og\ -

.. 77 .did _you. hear about” it " frem “a frlend'> Doesg._t_*ggx_ng__ou E~jist—a-. ;:«—-.-' S
'_____,_/_,_.—w—-———genulne need or. d/oes__Lt—develop as: “you: ‘go=“Ehrough daily - .

- - - existence?- -How~= do*you‘dec:.de _you want -something?™ We - We try to. ge '

ot 77" them to. ponder that; about, tKé Tmajor” purchaseés’-that they exercise

o ——— . ‘control over'. That's=step l1.:" We want tpo- thlnk about that re- N -

e . gardless of the partlcular_product ——-f’.ﬂv T - ' =

,..,/ . N . - [

e

= T ———"The~ second—thrng we—a”k~them-to~100k-&t x—s—the—bns-rnesS of R
e .seléctjion. - How.do" you choosé? Do you consider things like- ~styley = . f
: fas/tu.on, pr1cef durability? ..Do you consider all of those, or nozne '
- _- ' "of“"those? _Get then/mtrospectlng_ -little bit -about hHow-- they-o e
.~ choose+—:And- al¥ we ask when they £inish is that they be aware of~ .- - ;
T T the dlﬁ{erent Kinds oF categorles that__tﬁg,__gun cunsld*" when N
/ they re choos1n_g_, - S . U e
- T B . ,-'.':—— ST RO . . . /-/,

L : . 7 ---One. of-. the more 1nterest1ng things that came out’ of _this. was- . e e T
- ' " we' were running_this:out-at-a schoolin" Laxislng here. - And we did- . S
e ] o a little experlment with kids to find out. .what’ they cons1defed—-——-————'-"""_ I R
{ ~.-——-and-we" asked’ them o fank order, or to vote. We had a’ little . " e '

) "bulletin board ‘thing, "and t:hey voted by putting” ‘their. button next--~" . .7 .
T to a'certain category. We, asked them to--I'é€t us know how _important - '
o . these different criteria wer: -= style, durablllty,,cost fashion, .

R and-so on. Price and durability didn't get.any- -votes at all from. S

N - T ke kids the first time. through. Aand when- wé finished the unit, - B

we dJ.d it agaln, and this time those two Categories were—-eensndered TR T

) /’ oL .
e ’ : Now, a cynic would- at's simply because they found ount S |

e W €écted for answers. But we tried to stay away from o T '

STt " that, in terms -of - say1ng you will consider all this stuff. We just

e -, want .them t5 be aware of all those considerations, and we'd like o e

Lo __-——to:-put—the-benign—intérpretation 6R it and 'say that they did become - T ST
e e “aware OL~sdme other characteristifs you should consider in choosing. SO,//(’

7 L . a big catego_ryJsmselectlng__,.-.:.:.-how._doNyou-,choose..a.mong products,«__ﬁ

/ once you dec1de you want 1t e . // .

- The_l:_hi_lgd__,thlnq._ars-deallngmth the deal/er//And for my mcney,” - R
e ) -—-~-the€¥e"s been-less attention paid to .wheén it comes to educating o

_kids than almost the other cate}p.e t together. You know, what's __.,_.._.z‘_-_—,—~~~---—

R - . . ) . 14‘—_ . o . s E - ) .
RS i 40— — - S

to .

e ——————

- . - . . -
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the nature of the contract between a selleg, and a’ buyer. Rretty . o
<ommonly if a person goes in"fo buy a candy bar, and it's bad, @ : /S
very often they won't-dc anything about. They'll just - go down and ' <
buy another one. /They don't understand that .a contract has .been
°, bYoken. Now, it's unwritten, but it's implicit. And the contract . T
ig -- I give you money and -you give me something in, return. If v : /////f
. that something doesn't 1live up to the ‘contract,.namely, it's in- T /. y -
- edible, the contract has been broken. Kids don't know that. + They : K
really.feel that they‘'re at the'mercy of the seller, so we - spent o
A ‘good deal of time on that -- how do you deal with the dealer; ‘ {
) . CooN : .

On the fliz side of the same co#ff™is -- let's talk about - ‘
fairness to the dealer also. Add that gets us into shoplifting. N
.That gets us iuto-she whole notion that there's a kind of.an on- . ' f\
going contract between sellers/and.bpyers in’ the society we've E
got, and that unless both sides: reciprocate fairly, things are
going to.go wrong. And soheboﬁy's going to be unhappy, and- there
are.-going to be problems. We%'ve spent some time on both sides of .

-+ —--thé.coin--~.how to_get a fair deal out of the dealer and héw to

,shop for a dealer, and at the same tiie, what some of the obliga-

= ———etions—are-toward—the-deal ers

i . ) . . .
~McKESSON: .What happens ﬁ{ymn'Mxﬂe teaching process when a young

Tperson’s-"let's say an eight-yedr-old ~- decideés that the contract

. _...-~has not been uphéld by /the dealer he's dealt with in a particular

product, say a candy Bar--- he goes back tolthe dealer and demands
that the dealerliveg up to his contract --'and the dealer says,

el

ERIC
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“"You'¥ean eight-ye r-old kid -- I don't have to-liYe up to anything.® . {
LITTL®: ~ "Go 'away/kid, don't bother me." Well, that's one of the
things that we bear down on. We talk about what are tHe options : o o
,ifisémebody reneges, - what:are 'the sanctions or options for. the dis-. - . '\
satisfied person? “There‘are a host of them. For example, the ore C B "
th§t ought to get more attention -- ‘the Michigan Consumers Councii,;, ./ ‘ ’

/_ It's not unheard of that an irate kid who learned to be a Ao
reasonably .shrewd consumgf who gets this "you're only -a kid" brush- [\\
off, either gets his parent to.do it,.or :ndeed, trcmps on the phone '
himself "and makes a ‘complaint. And the Michigan. Consumers Council - \‘ -

“._--can bring moral pressure,. anyway, to bear on the dealer. Much more

commonly, I think the kid rounds‘up“his péféﬁté’and“knowsjwhatls_th."h._Xf?
happened and takes the parents down and "chats" with the dealer. . - \

' So, we talk about options. .Now; with older -kids, when we talk \ 'Nm.v»Q*
about middle school—-afid_above, then we start formally talking about C

‘institutignsﬁﬁﬁéﬁtEfE_But there to help you, to take more formal
actionsy like the Attobrney General's office.  There's a wicked ’

’,,w’Iittle pamphlet called, "How to Sue in Small-Claims Court" that

"€hé Michigan—Consumers-Council-puts out, and.by Job, if /there's
" really a major affair, and there's been dirty work at the cross-
roads, we introduce the students to the options®that John Q.
Citizen has got, beyond stomping his feet .and making a general

scene down at the seller‘s place of business.
I

McKESSON: How much education of this type is,going on in class

roems today? . - o : . » :

LITTLE: WéIIT"EHat‘s—Tike—threwing_a~wholeﬁgpn-higtercand a nice

~" slow one right down the middle -- not nearly enough. I Ehink one———
of the things that's been intriguing "ih the consumer area is the |
notion that there's been a tremendous~ground swell of -interest in"7T - | a

\ o - T
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: tgé whole'consumerlsm thing.

" things we're, interested

" typically.
. role,

~

T—

. BLAIR:

P

\

- ‘and so on.

Lo . . . . . . . 4

There are a number of reasons for
-that -- everythlng from hard times tovRalph Nader's personal effect

' Tr + oo

- The tradltlonal province of this. klnd of educjtlon has been.
home economics in the .schools. That's fine. I'm all for that I
‘would go. beyond that,. though, ‘and say that a lot of the kinds of
in, for example, social policy and small .
fall in the province of the sogial studies -
to call it educating for. it citizenship
you could, or the consumer role. A lot of th's klnd of ¥
thing, % think, belongs in the- soc1al studies, |because we're not
talking -téo mudh about. micro-consiimerism -- lo king at a particular
label and so on -- we're _looking more- at the social. 1mp11catlons
‘for soc1ety of operatlng different ways in the marketplace So, I .
think I'd like to see social studies pick up on it in a big way.

It intrigues me that the new wave o+ social studies material that's
com1ng out incorporates consumer edJcatlon materlals

claims court operation,
If you want

In other words, the wave is- thore --— there's a l ttle time lag
from when the theoreticians say, "Huy, we ought to. be- doing, this"
until the books get out in the hand% of the: teachers, but I think
the wave is clearly there -- -the textbopk publishers, among others, -
are jumping on the bandwagon, produc1ng consumer- or1ented materlals.

\, -

So, the answer 1s-n-themater1al 1scom1ng,;and we've got to get .

the téachers tra1ned in how to use/it/when it arrlves. o ; Te

_Tlmothy Little on teach1ng school - chlldren to be: good con-

sumers. He talked with Mike: McKesson of member statlon NKAR 1n

East Lansing, Michigan. :
(MUSIC) = o T e : e
"CHILD: ' "When we go to the store and we ask for some . - e
candy, the sugar price. has gone up so much that it will

cost a lot." . .

CHILD: "at ajlot.of mines, some.people hold them back .
..from-digging diamonds, and them that makes them scarce. _
=% If they dug for diamonds instead of holdlng back, then '

-~ they wouldn't be'no value " S o

. . IS .
.,.—" '

-

e

CHILD._L“If all the crops aredgoodp.then_lt S. good-for_
us, but it' s~bad’ for’the farmers, because then they ) :
- don' t,get‘as much money for it." .- _ : o L

_«--—""/ - el
BLAIR: These thitd-graders are learn1ng nore than consumerlsm -
they're talking about elementary economlcs Their teachers re-
ceived special training in the subject in another new program
established by Dr. George Vredeveld, a Professor of Economics at .
the University of Missouri in Columbla He set up the program so *
children could  better unde~r stand how changes in the economy will
affect thelr/llves He explained nlsptechnlque to Dav1d Miles of

memberbstatlon KBIA in Columbia. o . i

.

D If mommy or daddy were to lose thelr jobs -- why did
‘they lose these jobs? Why suddenly do we kave to curtail all of,
our activities?’ Why can't we go_to the movies or why can't I have
this new toy, or somethlng like *-hat'> Well, because mommy or
daddy lost their job. Now, why’dld they lose the job? Well that
N“*ff--~m_“~\~" : S

Q

ERIC
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RICE: Columbia this-year is on an austerity

salary.. *

'BLAIR- We' ve heard a lot of llght funny and interesting things

. ) . .
© - [ _‘-- ~

~they have tc blame, I feel, to mommy or daddy, because it happencd c
to them. They have a very: llmlted frame of; reference. -

-~

"MILES: Dr. Vredeveld says that llmlted frame of reference needs

to be enlarged. He says children need to be taught that the’

5market system 1is, lmpersonal .and that. their parents are not to. - Y
,blame when chlldren can't get everything they want. To. the - L

Missouri Council on Economic Education Dr. Vredeyeld teaches these //
ideas to elementary school teachers, who- in turn teach their stu-

. -dents.  Mrs.- -Peggy Poe, .a third-grade teacher from Russell Ele-
~mentary School in Columbia, Mlssourl, was a student in Dr.

Vredeveld's workshop. : ‘ . » . e

‘DOE-‘ The thlng that aided me the most was.just learning about

economics, because even though I read the newspaper and I read
about inflation and. I read about some of ‘the ‘economic principles
that affect our daily 11VES, I really did. not understand them,

so that' just by gett 'ng these ‘things clearly down in my mind, I~ ﬁ?ib'

was -able. to get them across to the children. ' But the principles -
areé-what I lacked .@nd this is what ‘I got out of this coufse.

MILES: Mrs. Poe “works with Mrs. Jackie RlCE,_WhO says her- thlrd-
grade- students ary taught to use "what scarce resources. the school

: has

' » (budget, and we’ have, _
so much paper allotted to us. Now, the kids'love to draw, and 3

they always say, "Could you let us have a.piece of big manila

-paper?”" So we talked about this one day, and I:showed them .how

much paper we had for the year, and do you get this much: pleasure °
out of using it all before Janiiary, or. can you think of Some things-
Jlater:in the year that you mlght want to use 1t for? //’v

Y

MILES: Mrs..Rlce said that discussion led the chlldren to a dis- -

. cussion about where money comes from, and how the childréns'

parents were paying for the desks, school supplles, and Mrs. Rice' s

/

Dr. Vrédeveld says'children who understand the cost and bene- .

-fits of scarce resources. .will make .responsible decisions as

adults: - : . - SR

For National Publlc Radlo, thlS is Dave Miles in~ Columbla,
Missourd. &« ‘

(MUSIC - FROM FIDDLER ON THE ROOF)

about eccrnocmics. But economics -- the realities of stdte and
federal budgets ~- are serious matters for anyone interested in
educatlon Scarce resources like the shortage of drawing paper

in school may be new to some children, but it is a familiar problem -
to teachers. They know where the money: for education comzs from,
where it does not cdome from, and how thin i" is spread.. The federal

‘education eypendlture dropped from four percent of the.grdss nation--

al product in 1972 to three percent in 1975. This dwindling per- '
centage of the federal pie is accompanled by .soaring education
costs. The clear’ message from the U.S. Department of Health,

. Educatlon and Welfare is that state and local governments w1ll haye

to pick up the slack "HEW Deputy Assistant Secretary Phillip
Austin talked about financing higher ‘education at a recent gathering
of’college administrators and college students in San Dlego.

. . . R
) . 4
S . A4 . . . o B .



Q

ERIC

Aruitoxt provided by Eic:

P

v'

11
!

¢
’

AGSTIN: We have to'céme to  live with the fact that probablY'tpié
three or four pércent -- I hope that this is not going to continue.

and five years from now be two percent_of. gross natibnal product --" -

but we should be aware of the fact that it's‘'not very likely .going °
¢ move from three percent to ten percént of gross national product
'in tHe next few ‘years either. And as a consequehce, we're going

to have to learn how to leverage these dollars, if you will, how
to.get mere bang for the buck. . : )

o I'é like ‘to develop kind of the phildsophical undezpangs of
federal =ipport for higher education. We believe that the princi-
pal respcasiblity for ‘creating and maintaining a system of public
education -in this country ,is primarily the responsiblity of the
- states. It has been by tradition,-and I'm comfor:able with that
as a personal philosophy. - i

! " But there:are'certain limited areas that are very iméqﬁ%éﬁf

J}that we think ‘the federal governments has, if not the exclusive -

responsibility, at least the principal responsibility,. One of
them is to support innovation and demonstration activities, as
well as supporting. research and ‘development structure. We be-
lieve that there are economies of scale in research and develop-
"ment and that one state or one institution cannot be called upon
to support particularly basic research, but even applied research.
And ‘as .@ consequence, the federal government should' support these
activities-that have potentially serendipitous and spill-over o
effects. And once the, results of the research have been written up
and captured, we ought to take the next step and. support, well,
dissemination activities of all types, but principally, demonstra- .
tion pilot projects where- those who do have responsibility for
deciding how educational services will Be delivered, whethe.-”it's

v —-the states, ‘'whether it's a private ‘college administrator, or i%'s

“.a lotal education agency on the elementary and secondary level.
They can observe the date —--*they can observe .the demonstration
project and make ‘a decision on-whether that is or is not the way

to go. o

~ . LN L. . PN

Within the Education Division of HEW in the Dast couple of
years, the support- for post-secondary has ‘béen tu:ned to almost
excliusively student assistance, pfimarilyﬂthé basic grant program, .

* the sjuaranteed ~loan program, the college work-study:program, and
the state incentive grant program - the four, kind of basic,

- -programmatic activities ‘that keep us going.

:We think the two basié goals of those four prggrams ought to
be "the equalization of edu&gtional opportunity -- that no citfizen'
ought to .be precluded from'continuing his or her education beyond -

\

‘tlie high school 1eve1,if:thé\de$i:e,and ability are there, for want
of financial whqggyithal."f‘”ﬁi' . :

© '

And the second .one is sustaining educational diversity of in-
‘- stitutions in programs, that is, that we think the strength of the
American education. system is the pluralism that's available, both
with respect to institutions-and with respect to types of programs.
And we think that the federal government has a responsibility for
insuring- that that kind of healthy diversity continues to exist.

As I said at the outset, the states still bear the primary
responsibility for supporting public education. We think-the family
of the individual, whether it's an adult or more typically, at '
;east historically, youngsters, is- respoasible for providing support

o ' N
o, . B
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_.to-so much of this, Phil, because’ as our governor munches -

insofar as possible. And-.in calculating our federal share, we
continue to rely on philanthropic activities. And then, finally,

‘we think students can be expected to earn the money .during the offf

term, during the summer. And I was astounded to learn from our -

‘estimates’ that a year ago, .this-past ‘summer, thdt student earnings

were estimated to be in'gxcessvof‘ss_billiqn. }

N

‘This is kind of the message that we think for a flexible
federal approach, for a situation in. which dollars are not’ going

- to increase -- at. least, I cannhot imagine a political scenario in

which anybody who is sitting at HEW,- even if he or she is an educa-
tépn advocate, as most of .usare — there is just not a realistic
sfenario that can be predicted right now in which there- are going
to be ‘many many more dallars to work with. And*so one ‘attémpts. to

‘cause as little disruption to theé ‘system as possible, leave as .
much discretion in decision-making -authority up to the institution
-as is possible and assist g;”many,students as 1s possible. And -

many times those three goals are not only mutually exclusive --
they're contradictory, and: I hope that we'll get some- difficult
questions and observations from our colleagues. . . —————"

BLAIR:. HEW Deputy Assistant Secretary Phillip Austin's message is:
"Don}t expect an increase in higher education dollars from Uncle -
Sam," a message that didn't sit well with Paul Saltman, Vice
Chancellor for Academic Affairs at the University of California at
San Diego. o ST P

SALTMAgiﬂ;Ilmfémxziauﬁng a curious phenomenon of late withnfespect
is bean
sprouts ‘and swills his yogurt and drives his 1972 Plymouth/and
tells us that less is more, I am confronted at the same time with
federal policies which are designed uniquely to do everything, I
think, to almost defy. the basic concepts that you articulated. 1It's
curious to me at this stage of our nation's development to think of
the' way ‘the federal government views education. '
. - Voo : . .
. We'ré one of, if not the only, "great nation" that doesn't T
really have a national educational policy.. That is, there's a ’
Minister of Education in France and in Denmark where I*ve studied.

. I- think there's one in England, and I think even the Soviets and

Chairman Mao's got one. Everybody's got one, but we. Now, in a

way, you could say, "Isn't that nice." Yes, to. some extent, that
. . /

- is nice, but to some extent, that is not nice.

N3

What I'm saying is that .we are a nation, and educational policy
is. fundamentally allied with the whole problem of human resdurces in
this. society, and I think that the federal government ought to be
more sensitive ard aware of that -- and that tha "E"- in HEW ought
to receive far greater manifest déstiny thun it is now accorded for
that very reason. T '

That is, the states and the federal government are playing

ping pong with higher education in the sense of saying, "wWell,

money is short -- times are tough and go see your state.” And the
state says, "Gee, times are tough -- how come the” feds don't give
you more?" And, meanwhile, the feds-are saying, "And you're getting
tog much on overhead."” And thén the state says, "You shouldn't get
any overhead, anyhow -- we should be getting the overhead. We, paid

" for it in the first place." And the net result in between is a

strange and paradoxical role that I find ingcreasingly difficult to
live with. N : .
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. Now, let m€ then, jﬁst make oné'other comment and close at
this "stage. And that is to brood aloud.at this moment and time

about what strategies the institutions in higher education might. = .
take in these five years or so that lie in the immediate future. "
And to.borrow from-some of my student-colleagues, maybe it's time

to take to the streets.- And the way we're going to take to the _
Streets is a funny way. I think weé're going to take to the streets

by not letting students into universities, that we will, proclaim
that the first and second laws of thermddynamics are everywhere
opetative -- we.cannot do more for less -- thak if you want to do _
excellent education, that you are having. to put-in enormous ' '
amounts of free energy, read dollars into the system to make it : '
function, and, therefore, since we cannot possibly do justice to -
tﬁé.véry principles that you ‘stand for -- that is, educational.

<

bt

7_p1uralism‘and excellence in that pPluralistic endeavor -- then,

indeed, the students cannot.be let in under the false’ premise ‘that
there is an educational”environmént that there awaits them. I

“ .think the consequences of. that are going to be enormous. - -

.BLAIR:- Paul Sal;mén, Vice Chancellor.for Aczademic Affairs at the
‘Unive:rsity of California at San Diego.- His feelings were echoed’
“by Trevor Colbdumn, Vice President for Academic. Affairs at San

" Diego Statiy/' ’ :

N COLBOURN:/,PerHaps it's a little unfair that it's two to one to
“ start with. S . - »

SALTMAN: Doa't forget, he's got the feds on his side. They got
all the money. : . S R o

COLBOURii: I know, but they're not in this room right now. 1It's
unfair to Phil, of course. .The first time I met him he was in a
Situation only slightly different from this one. Last October, he
was sitting in on a dinner meeting of the American Association of
Urban Universities, along. with his good friend and'colleague,;

" Virgihia Carter, and in the interesting company of such people as

John Silver from Boston University and Eliot from GW, just to name

Both Virginia and Phil were given both barrels, I would say, ’
regarding the “inequities of HEW, the idiocies, and manifest sins . .
of HEW, the crimes that HEW. is committing against the universities -- -3
public and private -- in the United ‘States. - And Phil's purpose, .
of course, at that time and this time was primarily.to report and .

.inform.. And, instead, he's greeted, of course, by a barely polite
- avalanche: of criticism on, I guess, many occasions.’ :

And he might sometimes-come away with the impression that HEW

'is not universally applauded, loved and adored. And if he does, he

is,: of course, completely correct. HEW is indeed a source of

-exasperation to many of us. Whether this has to be isg, I think, a

fair question, but certainly I join those who wail and lament the
signal absence in any sense the imaginative leadership that ought :
and could, it seems to me, speak for -- I hate to use a platitudi- ™\
nous phrase -- a genuine concern for educational excellence and:
quality. T . S .
We're ‘talking so constantly ‘about restrictions, about regula-
tions, abgut strings that should be tied to everything that is con-
sidered, fhat we seem to too often forgdt what we're all here for,
or should be, and that is to advance the cause of higher education,’

16
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AUSTIN: Well, I would liké to say 'Amen' to both of you." There

. notion of developing a national educational policy, Paul, is ,when

1
.

b

to ‘serve the students tﬂat'are basically our constituents. ‘I had

a little problem, for examplg. witH Paul's pardonabie. but exasper-.
‘ated suggestion that mavbé one answer will be that’we'll'suddenly

say to studencs -- you ¢an't come. I think that-speaks to a perhaps-
unconscious arrogance of which we'd soon -be reminded ;- though I well

“understand anc apprecia“e the sentiments that lead to such a sugges- .. °

tion.: And, the temptation periodically, I'm sure, must.be strong to,
many. o . - : e

The fact of the matter is we're not. getting.the kind of con--
Structive assistance that I think many of us feel we're entitled
to.. We certainly see ‘that, indeed, the educational pie is fiscally
relativelv unchanged in terms of size, if not diminisiring, .Many of
us are. convinved we're not getting the slices.to which we're en-
titled and which we should know. And many of us, I suspect, are
terribly right. ’ : | .o

4 I do feel myself that we have moved bacKwards in many ways in
the’ last decade, and I'm.not just talking in financi'al terms. I'm
tHinking in terms of priorities and/in terms of imagination. I

have absolutely no problem with th notion that. we, should be doing

" more as-a nation to provide educational opportunity. God knows,

this is an incredibly belated effort. 1It's a national disgrace
and. standing reproach that..it is so pelated. But I can't ‘help but*
feel that it does not have to occur in the cecntext of an apparent
assumption that, ®hile at the same time we are pursuing a request

. for gréater and fairer educational opportunity, we-must: resign -

ourselves to diminishing opportunity for qualikty. . -
" A - .

I think .it speaks to the larger ‘issue, namely,5thé_overwhelm—

ing absorption with restrictions, with controls. There's a sort *
of operative assumption -- everyone's a Crook -- everyone's a .
.criminal. Maybe after Watergate, that's.an assumption that "many
people can. recognize and feel has some justifiication. But I - ,
suspect we may. have taken it somewhat. far today.. I suspect- we *
might be giving more time -- a lot more time --- to our basic pur-
poses and -a.little less time .to. suspicion, doubt, and.:supervision.
I'11 stop.there -- thank you. . ST

.. - . ’ ’ L ) . e
BLAIR: Trevor Colbourn, Vice Pre51dent.for Aculemic Affairs”at
San Diego. State. Here's Phillip Austin's rebuttal. »

'

1]

are a few specifics that I can take exception with, I think. The

. one looks around and sees all the diversity :and the inherent in-

efficiencies. . It's an attactive  notion, but the ‘potential costs
Oof ministries of education are with strong ;central control and
direction, which are the inevitable result of bureaucracy. $

Maybe there are a few bureaucracies that gren't ever hurigry

‘for power, but I haven't seer too many. The notion scares me. Tom

mentioned I'd been to Bucharest some time ago, and on the way over, I

. stopped in two or three colntries with very céntrallyucontfolled

educational systems and got to Rumanmia, whick.is among'.the worst,

I think. They take ‘excessive pride, in fact, ,that someone sittirg
in Bucharest knows what a'kid at 10 o'clock in themorning is -
studying west of. the -Carpathians, and every other kid in the
country.. Well, that's an‘'over statement, and I can be accused of.
melodrama for using that as an example, ‘but I think even goingxhalf

. .,
Yo
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. _ way to that is something that ought mnot be terribly desired and
, that developing a national educational plan, again while I don't
¢ like the existing inefficiepcy, I'm not sure I agree with you - : >, ] .
LR totally. s ‘ L ] ‘ . ' o
. T on.the other hand, Trevor calls.for more imaginative leader- -
e . ship. I -like that too. I wonder at what point one gets it, how- -

~ : -ever. 1In the absénce of a plan like Paul describeé, how does one
exert imaginative leadership if again we're assuming, which none

of us obviously likes, constant dollars .in which,aat least :at the .
federal level, your influence is miniscule, and that miniscule
influence is desired. N ' ‘ v v

-

a ! ~

COLBOURN: I guess I'd 1i§e‘just to say that I'm not sure that one
L leads to the other and as inexorably as you seem to suaggest, Phil.
I think the ‘éducational sector has been extraordinarily complacent--
\ , no, that's being too generous to it == in accepting as you've ,
reported a' smaller and smaller portion of the national product. s
R I find this_very difficult to Justify and explain and accept in
- ’ .the context of the increasing ambition and the catch-up efforts
that everyore recognizes have to be undertaken, and are being ' -
-undertaken. ' And are being-undertaken. as a consequence with a very
hi price tag. o ) S e : -
I realize it's almost ritualistic to talk about investing.din
] future generations, but damn it, that's what we’re talking about.
. - And we're ‘doing a pretty lousy job.of it at this point, it seems S
- to me, especially when we keep tr?&ng to short-change future

generations as drastically it seemé to be the case at present.’

.. 7. 1 guess when I talk about inmaginative leadership I agree it IR R
} - ought- to be pluralistiec. It ought to occur on, the campuses in
. the. states, as well as in Washi gton)\bug I would particularly 1like

. o to see it in Washington, :where think we have'a large claim to . v
. . oo look for it, and .the right to'e pect it, and té rarely seem, to ; i
discover it. 'And I certainly Haven't sSeen it ‘in the last two '
.. - secretaries of HEW, the former/being, I think, a reasonably
. : effective and efficient'admini trator, though -not too sensitive to .
" educational needs. And I'm ndt prepared to commént publicly on - '
‘his successor at this point. | = . ¢ . ¢ . ’

Now this is wher2 I think we have the right to.look for more, toe
and I hope eventudlly somehow we will find it. . I think it's ‘too a .
important to go by default, and that's what!s happening. - ' - -
SALTMAN:- I have no great take-home lesson: for anyone.. It's .. T
senseless to flog Phil, although maybe he was sent out here .for - T
that purpose. I know I play that role on our campus. I figure

maybe you play that role on the natiqﬁal,scene..,Good luck, and

o there are some very good-.anesthetics you can use to kill the pain.

. However, Trewvor said something which rang a bell, and it's a . . -
" bell that I think otght to be rung more often and more loudly and '
clearly in this our two hundredth anniversary. - There has been, I
think, a great deal of confusion abroad in the.land in many many -
“ . segments of our society, trying to equate management administra-
: tion"and leadership. We tend to use those words as if they were
‘equivalent in.their meaning.: G :

The net result of this, as the second law hill show, is that
everyone has become a manager. Occasionally, someone arises to

~n
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c - greatness and adm1n1strates - but, all too seldom, are there any
leaders. I think th1s is aven more true. in educatjion than-in-any
other segment of our soc1ety
“ J.
BLAIR: Paul Saltman," Vlce Phancellor for Academic Affairs at the
University of California at &an .Diego, and Trevor Colbourn, Vice
President for @cademlc Affnivs at San Dlego State, exchanging.views .
on the Federal Higher Educszt 1on Budget w1th HEW Deputy Ass1sant
Secretary Phllllp Austin, / ; . e
A ' In his’ open1ng remarks, Austin said HEW belleves most Federal o
’ money. should go directly t¢ college students in the forms of loans,
grants, or scholarshlps. "Students would .then chdose which college
to invest their money in. However,s private colleges and universities
charge more than state institutions. For example, if Federal aid
is $1,000 and it costs $1,500 t0o go to a state university, .and
$4,000 to go to a private college, then most students may choose~ ~
o the cheaper public unlver51ty. .

- s N

_ Colleges and universities - both publlc and prlvate - prefer
. . to' recieve Federal money directly,. and parcel it out to the students. .
/ _ But that debate aise, the United States spends more public money -- - .. -
/ : that is, Federal, 'state and local dollars - on higher educatlon than- -
K . every other- country in the world .except the Netherlands. ‘And a
g - recent public oplnloh poll indicates that- almost half of the American
s T people feel that we don't spend enough.on education. 35% feel that
we spend about the right amount. ‘- whlle only 11% say that we are A
) spendlng too much. ‘ 4 o
<L That survey was done by the National Opinion .Research Center
in 1975. "All of this leads to continuing debates ‘and maneuverIng
here in Washlngton.

3 -
.

(MUSIC - "There Is Nothing Quite As Wonderful As‘Monny")

Material for th1s program was supplled by member statlons WAMU
in Washlngton, D. C., WKAR in; East Lans1ng, Michigan, KBTA in Columbla,
Missouri, KPBS i San Diego, Callfornla and Monty Python. i

. If you’d like a transcrlpt of this program, send 25¢ to National ,
) Public Radio, Education, Washington, D. C. 20036. A cassette costs
/. S4. 00. Pleaser indicate that you want Program #22. _ That dddress,
’ again, Natlonal Public Radlo, Educatlon,,Washlngton, D. C. 20036.
(mustc) . Lo > !
o e Lo ‘
. ' o Th1s program is- prodﬁced by Midge Hart. The Executive Producer
, o of OPTIONS IN EDUCATION is -Tohn Merrow. I'm Wendy Blair.
, . CHILD-- OPTIONS IN, EDUCATION is a co- production of the Instltute for_'
, - - Educational Leadershlp at the George Washlngton Unlvers1ty ana
: C Natlonal Publlc Radlo., : < ﬁé.
’ { . ' ' N
] BLAIR: Prlnc1pal supporg’fur the program is provideéd by the Natlonal -
. Instltute of Education. /hdditional funds to NPR-are provided by the
Corporation for Public Broadcasting, and to. IEL by the Carnegie
o Corporation, the U. S./Offlce of Educatlon and the Robert Sterling
. . . Clark Foundation. -
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