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~ three published monographs.

Chapter I: THE RELATIONSHIP OF CLASSROOM OESERVATIONS AND
EFFECTIVENESS™IN THE. 'NOTEWORTHY" SAMPLE

Observatlonal data were obta1ned from a group of schools supple-
mentary to the 1972-1973 sample. The selection of these "noteworthy"
schools is described in the Final Report, Volume I; PP. 34-35. The
development and characteristics of the Student and Teacher Observation

Scales are described in the Final Report, Volume I; pp. 26-31, and'in
1,2,3

The reading achievement and attitude toward reading measures ad-
ministered to the entire 1972-1973 sample of schools were also adminis- «
tered to the "noteworthy" sample, which included 23 fitle I funded
schools out of a total of 34. Thus it was possible to obtain correla-
tions, using the class mean as the unit of analysis, between the propor-
tion of time spent in various teacher and student activity categories
and the class achievement and attitude effectiveness 1nd1ces. Although
the classroom observers coded individual student (and teacher) behavior,
it was on a time- sampllng basis. Thus the smallest unit for which

valid observational measurements were obtained was the class. It was,

-however, poss1ble to classify each student w1th1n each class as either

CR or NCR, thereby enabllng the computation of correlatlons between

observational variables and both CR and NCR effectiveness. These

' correlations were obtained, separately»for CR and NCR data,'after.

removing the effects of the pretest and the pretest squared from both

posttest and the observational variables.

For the Teacher Observations, correlatlons were obtained sepa-

- rately within each of the 330 ceils of the following factorial

deslgn'

Qulrk Thomas J., Nalln, Katherine B., and Welnberg, Susan F. The
Development of a Teacher Observation Instrunent for Readlng Instruc;Jon
PR-73-39, ETS, June 1973.

2Qulrk Thomas J., Welnberg, Susan F., and Nalin, Katherine B. The
Development of a Student Observation Instrument for Readlna Instruction.
PR 73-38, ETS, June 1973 :

Qulrk Thomas J., Tr1smen Donald A., Weinberg, Susan F., and Nalin,
Katherine B. The Classroom Behavior of Teachers and Students During
Compensatory Reading Instructlon. PR-74-5, ETS, September 1973.

Q



- Grade (2, 4, 6) .
Student status (CR/NCR)
Mode of Instruction (teacher-talk, other adult-talk, student—
talk, machine, and no- t:alk)l
Content of Instruction (comprehension, pronunciation and word
recognition, language structure, reading silently, spelling,
listening instruction, non-reading instruction, management
instruction, positive feedback, negative feedback, extraneous)

P

. For the Student Observations, correlations were obtained_separately
within each of the 288 cells of the following factorial design:

Grade (2, 4, 6)

Student status (CR/NCR) » 3

Group of Instruction (teacher, other adult, peer, alone)

Content of Instruction (comprehension, pronunciation and word

© - recognition, language structure, reading silently, spelling,
writing, listening instruction, non-reading instruction,
management instruction, positive feedback, negative feedback,
extraneous)

Ouserver reliabilities for the student observational variables, as
determined on the iést day of training, were as followsf5 relia-
bilities for the Group of instruction ranged from .81 to 1.0 with a
: medlan coefficient of 96 for the Content of 1nstruct10n, the re-
liabllltles ranged from-.67 to .99 with a median coefficient of .90;

. for the Group—Content dimensions, the reliabilities ranged from .62
to .99 with a median coefficient of .86. Reliabilities for the
Teacher obser&atioﬁal variablgs were as follows:6 reliabilities fgr
the Mode of instruction ranged from .79 to .99 with a median coefficient
of .94; for the Content of instructioﬁ, the reliabilities ranged from
.54 to .98 with a median coefficient of .88; for the Mode-Content
dimensions, the reliabilities ranged from .63 to .98 with a. median

coefficient of .85

lsee Quirk et zl., The .Classroom Behavior of Teachers and_Students
During Compensatory Reading Instruction. PR-74-5, ETS, September 1973,
pp. 5-6 for a description of Modes of Instruction

see Quirk et al., pp.-6-10 for a description of Content of Instruction
see Quirk et al., pp. 32-33 for a description of Group of Instruction
see Quirk et al., pp. 33-43. for a descrlptlon of Content of Instruction
see Quirk et al., pp. 38-40 for a fuIler explanatlon”

see Quirk-et al., pp. 12-15

S N, WwN




Analysgﬁ of variance were performed for the.following compar-
isons, using ;s the dependeﬁi variables'the correlation (transformed
to Fisher's z coefficient) of (a) reading achievement effectivenessl
and (b) attitude toward readlng effectivenesélwith the proportion

- ofwtlme spent in each of the activities defined by the above
4§;¢V .mentloned cells:

1. CR/NCR x teacher coﬁtent of instruction; separately by

grade-

2. CR/NCR x teacher mode of 1nstruction, separately by

grade

3. grade x teacher content®of 1nstruct10n, separately by
CR/NCR

1
4. grade x teacher.mode of instruction, separately by
CR/NCR '

—

5. CR/NCR x student content of 1nstruct10n, separately by

grade

" 6. _CR/NCR x student group of inétruction, separately by

grade

7. grade x student content of instruction, separately by
CR/NCR

8. grade x student group of instruction, separately by o
CR/NCR

Table 1 shows the results of these analyses, in the order of

the comparisons listed above.

Effectiveness, for this analysis, was defined as posttest score, with
the effects of pPretest and pretest squared removed.

10




Table 1

Analyses of Variance of the Correlation Between
Ob::ervational Variables and Effectiveness in the

"Noteworthy' Sample

Grade 2 Prop. Total
Variance Ex-
plained by

Dependent Independent Independent

Variable Variables F D.F. Variable

Correlation with

Reading Achieve- CR/NCR NS 1

ment Effectiveness Teacher content (TC)

of instruction NS - 10
CR/NCR x TC NS 10
CR/NCR . NS 1
""" Teacher mode (TM)
of instruction =~ NS
CR/NCR x TM 6.4 4 .19

Grade 4

Correlation with - CR/NCR NS 1 N

Reading Achieve- 1 :

ment Effectiveness ¢ 2.3 10 -19

CR/NCR x TC NS 10
CR/NCR "NS 1
™ 2.61 .09
CR/NCR x TM - NS
Grade 6 ) _
" Correlation with CR/NCR NS 1
Reading Achieve-- 1 '
ment Effectiveness: TC 2'31 10 -19
CR/NCR x TC 2.2 10 .16
CR/NCR NS 1
' ™ NS
) CR/NCR x T™ NS 4.
. CR Effectiveness

Cbrrelation.with Grade - NS 2

Reading Achieve- ’ 2 ’

ment Effectiveness TC 2.9 10 ﬂle

- Grade X TC NS 20



Table 1 (cont.)

NCR Effectiveness

Correlation with
Reading Achieve-
ment Effectiveness

Grade 2

Correlation with
Reading Achieve-

ment .Effectiveness -

Grade 4

Correlétion with
Reading Achieve-

ment Effectiveness

Grade 6

Correlation with
Reading Achieve-
ment Effectiveness

Grade NS
™ " NS
Grade x TM NS

. Grade NS
TC s
Grade x TC . 1.92
Grade | NS
™ NS
Grade x TM 2.8°
CR/NCR NS
Student content(SC)
of instruction NS
CR/NCR x SC NS _
CR/NCR 4.11

Student group (SG)
of instruction 14.0

CR/NCR x SG 11.2°
CR/NCR " Ns
sC ' NS
CR/NCR x SC NS
CR/NCR NS
s 12.8°
CR/NCR x SG 9.0
CR/NCR NS
sc ' NS
CR/NCR x SC NS
CR/NCR NS
SG NS
CR/NCR x SG NS

12

11

11

=4

11
11

11
11

.20

.13

.03

.31
.18

.29
.17

4\3).



Table 1 (cont.)

"CREffectiveness

Correlation with
Reading Achieve-
ment Effectiveness

NCR Effectiveness

Correlation with
Reading Achieve-
ment Effectiveness

yoiaes

Grade 2°

Correlation with
Attitude Effective-
ness

Grade 4

Correlation with
Attitude Effective-
ness

Grade 6

Correlation with
Attitude Effective-
ness’

Grade
SC

grade
Grade

SG

Grade x

Grade

sC

Grade x

Grade:
SG

Grade

CR/NCR

TC

CR/NCR
CR/NCR
TM'

CR/NCR

CR/NCR
TC

CR/NCR

CR/NCR
™
CR/NCR

CR/NCR
TC
CR/NCR

SC

SG

SC

SG

TC

™

TC

™

TC

NS
2.2
NS
NS
NS

0 2.6

NS
NS
NS
3.3
7.6
7.3

NS

NS
NS

4.9
2,51

4.4
2.9
NS
NS
NS
NS

NS
2.0l
2.3

11
22

11
22

10
10

10
10

.16

.10

.04
.14
.21

.16
.08

.03
.21

.17
.17



Table 1 (cont.)

CR Effectiveness

Correlation with
Attitude Effective-
ness

NCR Effectiveness

Correlatioh with
Attitude Effective-
ness

Grade 2

Correlation with
Attitude Effective-
ness

Grade 4

Correlation with
Attitude Effective-
ness ' '

Grade 6

Cerrelation with
Attitude Effective-
ness

CR/NCR
™

CR/NCR x TM

Grade

TC

Grade x TC

Grade

™

Grade x TM

Grade

TC

Grade x TC

Grade

™

CR/NCR

" 8C

CR/NCR
CR/NCR
SG

CR/NCR

CR/NCR
SC

CR/NCR
CR/NCR

' SG

CR/NCR

CR/NCR
SC

Grade x TM

SC

SG

sc

SG

NS
" NS

NS
NS
2.4
NS
NS
NS

NS
2.2
1.8
NS
NS
NS

NS
NS
NS
NS
2.8t
NS

NS
NS
NS
NS
111
3.5t

NS
NS

.10

11
11

11
11

11

L 24

.08

.27

.08



Table 1 (cont )

CR/NCR x SC - NS T 11
CR/NCR NS 1
SG¢ NS 3
CR/NCR-%X'§G  _.NS 3

CR Effectiveness .l ' o

Correlation with Grade : NS 2;

, . Attitude Effective- sc NS 11

ness .
Grade x SC - NS - 22
Grade 3.41 2 .03
SG : _9.93 3 .17
Grade x SG 2.2 ¢ .07

NCR Effectiveneéss o ‘

Corfelation with Grade . 5.72 - 2 .07

Attitude Effective- sc NS 11

PR ness - . - .
‘Grade x SC NS 22
Grade . 5.52 2 .07
SG NS 3
- Grade x SG NS 6
1.05 level 2,01 level 3,001 level

Examination of Table 1 reveals numerout significant relation-
ships at both the main effect and interaction levels. In the
discussion to follow, significant differences at the main effect

level are interpreted only when the accompanying:interaction is

non-significant,

Cell Means For Statistically Significant Main Effects and Interactions

In grade 2, a significant interaction is shown bétween CR/NCR
and teacher mode of instruction. Table 2 shows the CR/NCR x TM
mean correlations (all analyses were performed on correlation

coefficients transformed to Fisher's z coefficient; the means in

the following tables have been retransformed into correlation

coefficients).

15




CR

NCR’

Table 2

Grade 2 CR/NCR x TM Interaction Means
(Achievemen:_Effectivepess)

g
i
8 i
= o =
3] - «
(] .g . ()
g . : : 3
S ] 3. e P
P 5 g 9 o
] o 75} = A
o -.04 .09 -.02 .04 =12
=.13 -.22 -.06 .03 .16

Figure 1 shows graphically the CR/NCR x TM interaction of :Table 2.

The interaction is represented by the differences among the five

patterns of the paired histograms.

Correlation with
Achievement Effectiveness

.15
.10
.05
.00

-.05

-.10

_.15

-.20-

-.25

Figurg 1 ' .
NCR
CR .
or] e
NCH NCR C

"Teacher Other Adult Studeﬁt Machine No Talk
Talk Talk Talk

1o

16
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~ Inspection of Figure 1 (and Table 2) shows that the difference
between the "Othgr Acdult Talk" and "No Talk" patterns (they are
virtually opposites) is a major influenéeAcontributing,to the CR/NCR
x Teacher Mod« c¢f Instruction interaction. It seems ﬁhat,achievement
of CR students is positively associated w{}h talk by adults other than
the teacher (e.g., teacher aides) and negatiﬁely associated with an

absence of taik, while the reverse is true for NCR students.

Table 3 shows means for the Teacher Content of Instruction main

effect in grade 4.

Table 3

Grade 4 TC Main Effect Mean§
(Achievement Effectiveness)

g

Comprehension . - .02
Pronunciation and Word Recognition | -.06
Language Structure ‘ .14
Reading Silently . -.12
Spelling : - . : :09
Listening Instruction - ‘ . ’ : .06
Non-Reading Instruction B -.09
Management. Instruction : . _—.65
Positive Feedback v " -.04
Negative Feedback ' o .-.07
Extraneous v .03

Reference to Table 3 shows thé Teacher Content of Instruction

categories of Language Structure and Spelling to have relatively

' large positive relationships to reading achievement effectiveness,

and Reading Silently and Non-Reading Instruction to' have relatively

large negative relationships to reading achievement effectiveness.

Following are tables showing.cell means for all the remaining

significant interactions and all significant main effects unconfounded
. e .- e e g . R e

by significant interactions. - . : :
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Table 4 ‘.
Grade 6 CR/NCR x TC Interaction ﬁeans
Ce L ; ‘ (Achievement Effectiveness) -

Comprehension . : .02 e .29

Pronunciation and Word Recognition -.11 | .-.18

Language Structure . , .24 - =-.19

Reading Silently . -.02 - .02

Spelling . o -.27 -.14

Lisfening Instruction -.18 | -.04

Non~Reading instructien ' ..07 t . -.17

Manageﬁent Instruction s o .08 . - .20

Positive Feedback o -.02 - =.16 -

‘ Negatfve'Feedback _ =06 - : -.18_.
Extraneous ‘ ;.12 i _ .04
Table 5
CR TC Main Effect Means
(Achievement Effectiveness)

Comprehension _ - .05

Pronunciation and WordvRecognition. ' -.15

Language Structure - m« .15
o Reeding Silently l : : | -.01
| " Spelling | ' ' .12

Listeniﬁg Instrucgigg ) - -.09

Non-Reading Instruction -.10

Management Instruction . .03

Positive Feedback: | .02

Negative Feedbeck : -.07

Extraneous F _ . -.07

18
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Table 6

.NCR Grade x TC Interaction Means
(Achievément Effectiveness)

Grade 2 Grade 4" Grade 6

Comprehension — , -.02 - .02 .16
Pronunciation and Word Recognition .01 -.06 -.15
Language Structure o - " .06 14 .03
Reading Silently o o -.00. -.12 -.00
Sﬁelling - =.01 .09 - -.21
Listening Instruction -.13 .06 -.11
Non-Reading Instruction . —.22 -.09 -.05
Managément Instruction .05 - -.05 - 14
Positive Feedback .06 -.04 -.09
Negative Feedback . -.03" -.07 -.12
" Extraneous __ -.05 .03 -.04
~ Table 7

o ——,

NCR Grade x TM Interaction Means
(Achievement Effectiveness)

erteA

S
RIS

C : Grade 2 Grade 4 Grade 6
Teacher Talk -.09 - =.02 -.05
, Other Adult Talk -.07 .06 ~.09
Student Talk -.04 .04 .02
Machine ' .04 - -.07 - =-.01
No-Talk _ | .02 -.06 . -.06
Table 8

Grade 2 CR/NCR x SG Interaction Means
(Achievement Effectiveness)

- CR_ : NCR
Teacﬁef .16 -.25
‘Other Adult ' . .15 .70
Peer ' -.21 - -.06

Alone | - -.18 I .00

19
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" Table 9 .
Grade 4 CR/NCR x SG Interaction Means
_ (Achievement Effectiveness) ... . .
_  CR- NCR
Teacher ) -' _ CooL .05
Other Adult | .15 .84
. Peer . -.08 -.44
Alone : ' -.07 -.14
) Table 10 )
CR SC Main Effect Means N
(Achievement Effectiveness)
Q@mﬁrehension .09
‘Pronunciation and Word Recognition .34
Language Structure -.07
' Reading SilentT; -.07
. Spelling | " -.00
Writing .33
iistening Instruction -.18
Non-Reading Instruction -.02
Management Instruction -.17
Positive Feedback -.06
Negative Feedback -.08
Extraneous | _=.01
Table 11
CR Grade x SG Interaction Means
(Achievement Effectiveness)
Grade 2 Grade -4 Grade
Teacher -.16 ..01 -.11
Other.Aiglt .15 .15 .01
Peer -.21 | -.08 .33
Alone . =18 -.07 -.04

20
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Table 12

NCR Grade x SG Interaction Means
(Achievement Effectiveness)

_ Grade 2 Grade 4 . Grade 6
Teacher _ ' -.26 05" . ' -.02
Other Adult ' .70 .84 -.45
Peer N -.06 . -.41 —;05
" Alone .00 ST, -.12
“Table 13

Grade 2 CR/NCR x T™™ Interaction Means
(Attitude Effectiveness)

&4
—
. o .
=
o 4
— ) —
e ¢ 8
N 3 - .
] [= [=] ﬁ
= H o e o
E3 (5] Q ~ = [l
. : £ 2 3 o
. ] o 0 = =
CR -.03 01 -.07 .15 .10
NCR- -.04 -.25 .08 .14 . 06
Table 14

Grade 4 CR/NCR Main Effect Means ‘ o
(Attitude Effectiveness) o AR

CR -.01
NCR .07 -

21




Table 15 .

Grade 4 TC-Main Effect Means
_(Attitude Effectiveness) . -

Comﬁréhension_ . .15
Pronunciation and Word Recogﬁitibn' . .11
Language Structure -.01
Reading Silently .07
Spelling -.02
Listening Instruction ' ) - .07
Non-Reading Instruction .19
.Management;lnstruction : 41, «10.
Positive Féédhack | . .05
Negative Feedback .00
Extraneous - =-.17
Table 16
Grade 6 CR/NCR x TC Interaction Means
(Attitude Effectiveness) '
| _CR_ NCR

Comprehension : -.01 .01
Pronunciation and Wor& Recognition ;;dl .10
Language.Structure . =.07 -.42
Reading Silently - | .23 -.34
Spelling o ‘ .Oé .27
Listening Instruction. -.12 .21
Non-Reading Instruction .21 .09
Management Instruction : .01 -.09
Positive Feedback ' -.30 -.03
Negative Feedback .03 .16

-.30

Extraneous -.11

22
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.Table 17

Grade 6 CR/NCR x TM Interaction Means
- (Attitude Effectiyeness)”

¢

o~
—
- o
: H :
=i e =i
o = g
B 2 O
I R
g 5 &5 2 2
R -.07 .06 -.03 09 -.10
NCR .00 -.06. .00 -.16 04
Table 18
CR Grade x TC Interaction Means
(Attitude Effectiveness)

- Grade 2 Grade 4 Grade
Comprehension , =.08 .17 -.01
Prorynciaﬁion and Word Recognition ..03 .21 -.01.
Language Structure - .01 - =16 -.07
Reading Silently -.01 .02 .23
Spelling -.00 -.17 .04
Listening Insttuction - -.03 .08 -.12
‘Non-Reading Instruction . -.08 .03 W21
Management Instruction .19 -.10 .01
Positive Feedback ... N T |
Negative Feedback ' .07 - -.03 .03
Extraneous - . : 1N -.19 -.11

23
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Table 19

NCR Grade x TCIInteraction Means
(Attitude Effectiveness)

: ~ Grade 2 Grade’s  Grade 6
Comprehension .23 .12 .01

Pronunciation and Word Recognition’ -.29 .‘.01 .10
Laéguage structufe , ' .04 14 -.42
Reading silently -.05 .12 . -.34
Spellifg = -.01 - 14 .27
Listening Inséruc;ion ' ' -.00 | .06~ .21
Noﬁ;Reading Instruction " .17 .33 - .09
Management Instruction ' .02 -.11 -.09
Positive Feedback ‘ -.07 .06 m.03
Negative Feedback ) =11 .04 .16
Extraneous * 02 -.15 -.30
Table.ZO

Grade 2 SG Main Effect Means
(Attitude Effectiveness)

Teachéf .00
Other Adult A7 . o
" Peer -.01 -]5'}'—
Alone -.04
Iable 21

Grade 4 CR/NCR x SG Interaction Means
(Attitude Effectiveness)

CR_ - - NCR

Teacher .40 _ .22
Other Adult - .14 .31
Peer . -.16 -.25
Alone ) -.29 .10
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Table 22

CR Grade k SG Interaction Means
(Attitude Effectiveness)

Grade 2 Grade 4 Grade 6

Teacher A1 40 : W21

Other Adult . 14 -.25

Peer » .06 ' -.16 ' . -.26

Alone . =,13 ~.29 . : -.22
Table 23

NCR Grade Main Effect Means
(Attitude Effectiveness)

Grade 2 -.00
Grade 4 .10

Grade 6 . -.29

Relationships to Achievement Effectiveness

In general, the foregoing achievemént results are characterized
by interaction effects. Relatively few main effects unconfounded by
accompanying interaction effects were significant.b In particular,
the CR/NCR éomparison showed no significant differences, But served
to moderate relationships among Teacher Content of Instruction,
leacher Mode of Instruction, and Student Group of Instruction cate-
gories. Teacher Content and Teacher Mode both had several relatlon-_

L ships to efzectiveness, but of the two corresponding student varlables,
student Grq;p showed by far the 1argest niumber of lelatlonships.
Examination of the relevant means tables suggests a greater effective-
ness of the "Other Adults' group with NCR.students in grade &4, and
an increasingly beneficial effect of peer group interaction at the

‘e

higher grade levels.

Relationships to Attitude Effectiveness

As was pointed out with regard to achievement effectiveness,

-,

interactions are a prominent part of the entire picture of relation-
. ships to attitude effectiveness, either as effects by themselves or

as confounding influences on main effects. Teaéher Content of

25
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‘Instruction seems to be a more frequent component of significant com-

parisons than does Teacher Mode of Instruction. As was the case with

achievement effectiveness, Student Group of Instruction seems a ‘more .

influential variable than does Student Content of Instruction. The
CR/NCR distinction enters into relatively few significant comparisons,
almost always as an interaction component. The trend noted with re-
spect to achievement effectiveness of the beneficial effect of the
"Other Adults" group with NCR students is also apparent in the attitude

effectiveness data at grade 4.

The picture presented by the preceding tables and discussion is
one of complexity, ‘of iﬁterdependencies‘among what is being said, who
is Saying it, and in what social context it is being uttered. Because
of this complexity, any generalization should be undertaken and con--

sidered only with great caution. Nevertheless, it does seem that

relationships can be shown between observations of classroom activities

and achievement and atritude effectiveness. Still more tentatively
it‘gppears that with respect to both achievément and attitude effec-
tiveﬁeés; the composition of the -group within which a student receives
his instruction.is more influential than is the content of that in-
Struction. However, with respect to attitude effectiveness only,

the content of instruction seems to be a more frequent influence than

the source (teachet, "other adult," etc.) of that instructionm.

o
ce
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Chapter II: THE SUMMER STUDY

Preliminary screening questionnaires were sent in-Aﬁril 1973 to
the 141 szhools in. the -Phase II samplelwhich had indicated in their
Principal Questionnaire that they would or might have a summer readiﬁé
program in- 1973. The purpose 6f the screening questionnaire was to
obtain a moré.recent determination of which schools were planning
to have or participate in a summer program, and to obtain a small
amount of program descriptive information froh those that were. Two-
screening questionnaires were not returned. Of the 139 that .were,

61 (442%) feported'that they would not offer a summer program, 25

. (18%) thét they still did not know at that time whether theybwould
offer a summer program, 9 (7%) that they would offer a summer program
but did not wish to participate in the summer study, and 44 (32%) that
they would_offer a summer program and were willing to participate in
the sqmﬁer study. Of the 25 "do not know" schbols, 13- eventually
cffered a summer program, but were too late to be included in the
summer study. Of the 44 schools that were willing to participate in
the summer study, 7 were eliminated because their program included too
few students for meaningful analysis, and 10 were.eliminated for
miscellaneoué reasons,'leaving a total of 27 participants. All 27
returned summer study questionnaifes, but 2 schools did not. provide
usable student achievement and attitude scores, and were therefore

excluded from analyses of those data.

Summer Study Schools vs. all other Phase II Schools. It is of

interest to compare the 25 schools which participated in the summer
study and produced usable, compiete data with the 233 Phase II schools
.which, for a variety of reasons described above, d1d not. Table 24
stiows mean values for each of the two groups for a variety of de-
scripgive continuous variables measured during the 1972-1973 school

o

year.
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Examination of the Summer Study/Non—§ummer Study differences
relative to their standard deviations shows that Teacher Experience
in grade 2 and Teacher Satisfaction with the Administration in grades

2 and:6, all higher for Summer Study schools, afe worthy of some note.

In addition, the two groups of schools-were compared in terms
..of several categorical variables, also measured during the 1972-1973
school year. Table 25 shows the resulting response frequency distri-
butions. These variables are descriptive of the school as a nhole,

and are therefore not shown separately by grade.

Examination of Table 25 shows few differences between summer
study end non-summer study schools with respect to -enrollment or
percent white or Caucasian students. However, there seems to be a w
tendency for the summer study schools to be located more frequently
(relative_to non-summer study schools) in the suburbs and to be

funded more frequently by Title I during the regular school year.

Another way of assessing the differences between the summer
study and non-summer study schools is to compute 95% confidence inter-
vals within which the summer study achievement means would fall if.
summer data had been available for the non-summer study schools.
This kind of analysis has been described ih the Phase I Report, pages
17-29, and the Final Report, Volume I, pages 37-41. Table 26 shows
the obtained confidence intervals and b1as estimates for each reading
-achievement score. Since all the obtained confidence intervals are
relatively large, only the results for'relatively small values of the
subjective coefficients 9 and 9 (QL- 8, = .10) are given. (Qlis a
subjective coefficient of varlation representing the degree to which
the regressien coefficients of the non-summer study group differ from
those of the summer study group. 92 is a subjective coefficient of
variation representing the degree to which the summer study and non-
summer study reading achievement means would differ if their predictor
variables distfibutions were identical. It is thus an index of the
predictive importance of all unmeasured independent variables.) The

predictor variables used were school SES, enrollment, and percent

29

white or Caucasian.
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Table 25

‘Comparisons of Summer‘Study and Non-Summer Study Schools:
Categorical Variables

Summer Non-Summer

. Study Schools Study Schools
Variable Cateégories Freq. Z Freq. 7
School en- Less than 100 . 1 4 : 7 3.ll
rollment 1455299 2 8 45 19.8-
300-499 12 48 73 32.2
-  500-699 ‘ ‘ 6 24 68  30.0
| 700-899 - 2 8 16 7.0
900 or more - 2 8 18 7.9
% White or None 1 0 0.0
gaucasian 1-10 1 13 5.7
11.-50% 2 8 23 10.0
51-90% 6 24 66  28.8
91-100% | 15 60 127 55.5
Urbanicity Large city, over 500K 0 0 .3 1.6
| Large city, 200-500K o o 12 6.5
Suburb of a large city 4 21 | 20 10.8
Rural area near a large city 1 5.3 24 12.9
Middle-size city, 50-200K 0 0 13 7.0
Suburb of a middle-size city 10 52.6 63  33.9
Rural area near middle-size city 0 0 8 4.3
Small city or town, < 50K 1 5.3 12 6.5
- Rural area, not near city 3 15.8 31 16.7
funding‘ Total Title I 10 40 78  33.8
Partial‘Title I’ 5 20 - 16 6.9
Non-Title I S 2 8 27 11.7
NCR School : ‘ 8 32 110 47.6

30
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The entries in the "% Bias" column of Table 26 ‘are: relatlvely
small: They are to be interpreted in the following manner.’ e.g.,
"for grade 2, we estimate that the Cooperative Primary Readlng mean
for the combined summer study/non7summer study group would have

been .06% lower if the summer achievement data for the non-summer

study group had been included."

Examinatiqn of the obtained 95% confidence intervals shows them
to be very large. From this.result it can be concluded that, with._
respect to Summer 1973 reading achievement scores, the summer study
schools are importantiy different frem the remainder of qhe Phase
IT sample. The predominantly negative sign of the various % bias
estimates indicates thet, in"general, summer study schools have higher

estimated achievement scores than do the other Phase II schools.

Summer Study Schools vs. schools which refused to participate in

the summer study and schools which were excluded because of too few

participants. Comparisons were made of the 25 summer study schools

with the 9 schools which offered a summer program but refused to bar—
ticipate in Ehe summer sﬁudy, and with the 7 schools which.Qere
eliminated because their program included too few students for meaning-
ful analysis. Table é7 shows mean values for each of these three’
groups for a variety of descriptive continuous variables measured

during the 1972-1973 school year.

Comparing the summer study schools first to those schools which
refused'perticipation, examination of Table 27 shows the latter to
be less effective at grade 2, but more effective at grade 6. The.
schools which refused also seemed to have higher proportions of CR
students in grades 2 and 4, but a lower proportion in grade 6. The
summer study schools were of lower socioeconomic status, and had more
experienced teachers in grade 2. Teachers in the summer study schools
expressed greater satisfaction with the administration in grade 2, -~

and; better attitudes toward the academic capabilities of disadvantaged

chhmldsunqqn.grades 2 and 4.

32
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Comparing the summer study schools to those schodls eliminated
because of too few students,ﬁhe find that the.latter are more
effective in grades 4 and 6, *and have a higher socioeconomic status.
Summer'study schools have teachers which are more experienced and
have better atpitudés toward the administration in grade 2. Teacher
attitudes toward the academic capabilities of disadvantaged children
tend to be higher in the summer study schools in gradé 2, but lower

in grades 4 and 6.

In ad&ition, the three groups of schools were compared in terms
of several categorical .variables, also measured during the 1972-1973
school year. Table 28 shows' the resulting.response frequency distri-
butions. These variables are descriptive of thé school as a whole,

anq;ére therefore not shown separately by grade.

Examination of Table 28 should be undertaken with. more than the
usual amount of caution, because of the small numbers*bf schools
in the "refused" and'"inadééﬁate N" categories. It is of interest
to note, however, an apparent relative.tendency of large schools to
refuse participation, and the concentration of schools with too
feQ'students.in the 91-100% white or Caucasian category. The "in-
adequate N" schools also tend not to offer compensatofy reading

programs during -the regular school year..

Bias analyses similar to the one previously reported for the
Summer Study Schools/Non-Summer Study'Schools'comparison were per-—

formed to estimate the confidence intervals within which the various

summer study achievement means would have fallen if summer achievement

data had been availablefor the schools which refused to participate

or for the schools which were eliminated because of too few students.

- Table 29 shows the obtained confidence intervals for the preceding

1 2
school SES, enrollment, and percent white or Caucasian.

analysis, 6. = 8_ = .lO;'énd the predictor variables used were

‘

34 -
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Table 28

Comparisons of Summer Study Schools; Schools Which Refused to Partici-
pate in The Summer Study, and Schools Which Were Eliminated Because of
- Too Few Participants: Categorical Variables

Summer Schools Schools With
Study Which Too Few
Schools Refused Students
Variable Categories Freq. 7% Freq. 7% Freq. %
School en- Less than 100 Sl A 0 0 1 14.3
rollment . 140-299 o 2 8 0 1 14.3
300-499 ST 12 48 1 111 3 42.9
500-699 ‘ 6 24 3 33.3 2 28.6
. 700-899 . 2 2 22.2 0 Q
900 or more 2 3 33.3 0 0
% White or None 1 0 0 0 - 0
gi3§:ii§“ 1-10% 1 1 111 0 0
11-50% 2 0 0 1 14.3
51-90% 6 24 2 222 0 0
915106z - 15 60 6 66.7 6 85.7 -
Urbaﬁicity Large city, over 500K - 0 0 -0
B Large city, 200-500K 0 0 0
Suburb of large city 4 21 0 2 40
Rural area near iarge city 1 .3 1-20 0
Middle-size city, 50-200K 0 0 1 20 0
Suburb of middle-size city 10 52.6 'Zi 40 jiJ 40
Rural area near middle-size city 0 O 0. 0 0
~Small city or‘town, < 50K 1 5.3 1 20~ 0 -
Rural area, not near city 3 15.8 0 o0 1 20
Funding Total Title I 10 40 5 55.6 2 28.6
Partial Title I ' 5 20 2 22,2 0 0
f Non-Title I 2 8 1111 0 0
NCR School A' | 8 32 1 11.1. 5 71.4
Q . 3 5




~29--

..H.am 6°€ST L°TY w.moﬁ mH.Hm. .80° T+ %9° 1°%01
1726, 0°S8 1°06 . £°06 Nm.ﬁy 0T " T+ €L S°69
S°eT w.qm 8°¢¢ L°9¢ eI~ £L°0+ 89° S°62
8° g€ 0°€Y T°9¢. 6° ¥ 62°T-  8E" T+ L 6°6¢
L°€C AT 6°12 -6°8% 16°0- 00T+ 6%° 8°hve
0°8¢ 0°9¢T 9°8¢ L°8%1 L8°C- S6°0+ 8y° w.mw
L°6T ¢°08 £°0¢ T1°/8 89°0- 89° 0+ 1Y Am.mm
8 %1 9°6¢ [ARNN £ 1€ 96 0- £9°0- 1%° £°¢¢
w.NN 6°8¢t 9°1¢ 7°1% SL°0- q¢.a+ 8%° 1°1¢
9°62 L°8€ 762 9°0Y ST'T- 4T+ 96 S vg
q.mm_ L°6TT £ %S 1821 Te° 1- 18°+ 99-° £L°06
Loy veoL z°9Y 0" 4L €E°T-  6y°+ 69° 8°6.
S'€T £°6¢ 6°22 v Lg 85 T~ 6L+ £€9° 6°62
B°6T I AN AA S'eT 0°%¢ 99°1- £g°+ 8G"* 9°61
S°6 8°0T" ... 9°6 ¢TI 1A 66+ 89° £°01
w.mmu % 1¢ . 8°1L¢C IARAS | 80° T~ €¢°+ LLe 6°6¢C
L*%C _ £°9¢ 6°€C ¢’ 8¢ Le 1= 96+ 9¢G° 6°0¢

JITUE] mwsoq.uHEﬂA i9ddf) "ITWI] A9MOT ITWT] Ioddfy sS3Iuapnag UOT3BT91309) ueay
Sjuapnls Md4 00] . pasnjay #mag oog vwm:mwm. *ITOR 91005 MeY
~ UBS} JUBWIASTYDY gurpesy dnois setg % UOTA23TID JUBWIAITYDY
TBIOL Po3lBuwlflsSg punoly TeAI3IUI 2DUIPTIUC) ¥%G6 /s10301paag ‘'3py Apnis
. : : Jaumng

sjuapnlg Jo I2quny JUSTOTIINSUI UY JO 9snedag Apnag Jsumng ayJ, wolj PIJBUTWITH 9a9M

Teljol hu@uumm
Te30l IVH

Surpesy IVK
98poaTmouy -paoM IVKH
3urpeay J4AIS

Te30] huwuumw
Te3I0L IVK

Burpesy IVK
98peaymouy pioy, IVH
*8py Laemrag +doon

Te30], Aa933eg
‘Telol Ivi

3urpesy LVK
meLOum IVW
S92U23Uas IVKH
23poTsouy PiIoM IVKH
*3py Kaeutag °doon

Js9],

Y2TYM STOOYdS

pue ‘£pn3g idumng 2y3 ur 23edIOTIABRJ OF PISNISY YOTYM STOOYDS *STOOYIS Apnig ioumng :sasfTrUY SBIg

i

62

91qeL

apels

O

Aruitoxt provided by Eic:

E



_30_ .

Examiﬂation of Table 29 shows the percent bias estimates to be
almost uniformly positive for the schools which refused to partici-
pate, indicating that the additi»n of these schools to the summer
study group would have the effect of raising reading achievement means
for the combined group. The percent bias estimates for the schools
with too few students were uniformiy negative, indicating that the
addition of these schools to the summer study group would lower read-
ing achievement means for the combined group. The 95% confidence
intervals shown in Table 29 are all very large, indicating that the °
addition of either group of schools to the summer study group could
have made a substantial difference in terms of summer program achieve-

ment means.

Questionnaires (see Appendix) similar to the ones used in the
Phase II study, but designed specially for summer programs, were sent
to participants in the 27 schools. Testing of the students waé con-
ducted once, during the néxt—t01the—last’week of each summer.school.
Test administrators were instructed that only those students who had
participated in one or both of the 1972-1973 school Year test adminis-

those students.

Descriptions of the summer programs. Questionnaire descriptions

of different facets of the 27 summer programs were obtained. According
to the principals (or administrators) of the summer program, 33% of
thehschools had summer.enréllmenCS'of 50-99 students. Thirty percent
had enrollments of 100-199 students, 22% had less than 50 students, 7%
h;d 200-299; and 7% had 300 or more. ’

All but one of the 27 schools had a shorter summer school day
than the regular school year day. (The remaining.school had the same
leﬁgth day.) Forty-eight percent of the schools had a six. week summer
program, 30% had a.five week summer program, 18% had a four week

program, and 4% had an eight week program.

37
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Tne principels also estimated whatbpercent of the students in
the'sunmer program came from culturally, linguistically, and/or econom-
ically deprived backgrounds. Seven schools responded'll-507 five
schools did not respond four schools answered between 91-100%, four
schools between 51-90%, four schools between 1-10%, two schools answered

"none," and one did not know.

The basis for determining pupil participation in the summer read-
ing program, according to principals was: 24% depressed reading levels,
24% teacher (or staff) recommendation, 21% parent request, 10% all
students participating in the summer program, 9% membership in one or
© more target groups (i.e., migrants, etc. ), 6% volunteer, 4% other, and

. 2% did not respond

-In-SSZ of the schools, the compensatory reading instruction in
the summer program was funded totally or in part by funds supplementary
to the regular on-going school budger. The category of level of funding
most frequently checked was total funding by ESEA Title I, followed by
partial “funding at the local level, partial funding at the state level
and partial fund1ng by ESEA Title I. Forty-six percent of the schools
are funded totally or partially by ESEA Title I.

In response to the question, "What are the total funds allocated
for compensatory reading in your summer program’", 59/ of the principals
(or adm1n1strators of a summer study) replied that they did not know
or did not respond. For those'wno did answer the question, the range
of the funds was from $2,200-$613,917. The median funding was $11,548,
and the mean was $71,208.

Similarly, 59% of the responses to per pupil expunditure and cost
per pupil of compensatory reading in the summer program were don't
knows or no response.  Of the remaining responses: (l);Cost per pupil

in the summer program ranged from $24-$475, the median cost was $100,
and the mean cost was $126. (2) Cost per compensatory reading pupil

in the summer program ranged from $10~$350, the median cost was $62,

and the mean cost was $97. RN
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Sixty-two percent of the teachers in the summer programs taught  w
during the regular year at the school which presented the summer program.
Thirty-five percent were regular school teachers from another school.

One percent responded "summer employee only," and 1% responded "other."

The major classroom approach to reading used by the teachers was
a combination of linguistic-phonetic and language experience (63%).
Use of solely linguistic-phonetic approach (11%), and of an eclectic
approach (11%) followed. Nine percent of the teachers used language

experience approach and 6Z'cﬁecked the "other" category.

In response to what the teachers thought.were the most outstand-
ing features of their summer program, 17% had an individualized program.
The next highest response (15%) was that the teachers met with small
groups and could work with the students on a one-to-one basis. Using
a particular approach (such as language experience, a diagnostic ap-
prdach, integration of reading into the language arts) was the third
most frequent response (15%). Two responses were mentioned as the
fourth hiéhest.frequenqy (9% each); having a variety of good materials,

and having a relaxed, f;exible, unstructured atmosphere.

Other responses mentioned, in descending order of frequency, were:
making reading fun and enjoyable (5%), student choice in aspects of
the program (4%), naving high interest reading books (3%2), having well-
trained teachers and good administratioﬁ (3%), not giving grades (3%),
the use of learning games (37%), having a variety of'activities.and ex-
periences (2%), improving self-image of the student (2%), student co-
oberation.(ZZ), developing a bétter attitude toward reading (2%), re-
lating reading to the real world (1%), having a variety of approaches
(1%), and increasing vocabulary (1%). ‘Four percent of the teachers did

not respond to this question.

Differences between summer reading programs and reading programs

' during the regular schaol~year. Several of the questionnaire items

dealt with the differences, noted by teachers and principals, between
aspects of summer reading programs and regular school year reading

programs.
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When answering how the ihstruction durlng the summer program
dlffered from that during the regular year,. the teachers most frequently
responded that, in the summer, they worked with smaller groups of
students (21%) and used more individualized instruction (22%). The
next most frequent response concerned the emphasis of the summer program.
Several teachers.(9%) reported that skills such as comprehension, word
attack, story s:quence, were emphasized more in the summer than during
the regular year. Others (6%) noted that there was more emphasis on
activities, projects, and games during the summer. Other differences
noted in the summer program, in descending order of frequency of re-
sponse, were no basic or basal text was used (7%), 1less structure (6/)
more student choice in instruction (3%), more intense 1nstruct10n 3%,

more emphasis on reading (2%), slower rate of instruction (2%), read-

. ing”for enjoyment (2%), team teaching used (2%) , more supervision and

instruction needed (2%), casier materials used (1%), no grades given (1%),

and changing the students' self-image (1%).

Administrators or principals also responded to the question, "How
does the summer program differ from the regular year with respect to
student populatlon, location, 1nstruct10nal organlzatlon, staff,
philosophy (goals) and instruction?" The two most frequent responses
were that there were fewer students in the summer (50%), and that the
summer students were either remedial students, studsnts which needed
specia% help, or only Title I eligible students (33%). Other responses
given were: the students came from all parts of town (10%), students
were not required to attend summer school (3%), and the students were
the same as the regular year students (3%). Three percent did not

respond.

With respect to the location of the summer program,, the adminis-
trators reported that the summer program was held either in the sciiool
bu1]d1ng which was used throughout the school year (48%), or at another

building(s) with a centralized position in their community (48% )

Responses to how instructional organization in the summer dif-

fered from the regular year centered around the grouping of students.

. | 40
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The most frequent response to this item was that the grouping or in-
structional organization was more flexible in the summer than during
the regular year (26%). Other responses, in descending order of
frequency, were: students were grouped by grade level (19%), stu-

dents were placed in smaller groups than during the regular school

year (15%) , students were in-an ungraded situation, unlike the regular

year (15%), students were grouped by ability (11%), students were
grouped by age (7%), and students were grouped by needs (4%).

According to administrators, the main ways in which the summer

staff of a school's progfam differed from the reéular staff were that

only specific area/subject ‘teac.iers (i.e., reading, math) taught in

the summer (24%), or that the teaching staff was chosen from all’ the
teachers in the district (19%). Another frequent response was that
the teaching staff for the summer and the regular year was the same
(19%). Other responses were that the suﬁmer staff was sméller (14%),
more specially trained (10%), more experienced (10%), and‘was made up

of volunteers (4%).

Regarding the philosophy or goals of the summer program differing
from those of the regular year, the ﬁwo most frequent responses were
that thevsummef program was more concerned with remediation (38%) and
enrichment (31%). Other responses, in descending order of frequency,
were: the maintenance of skills (13%), developing good attitudes (10%),
and catching the students uﬁ to grade level (7%).

With respect to instruction, the responses showed that the summer
programs are more individualized (34%), more flexible (22%), have small
skill groups (19%), and use more and different materials (16%) than

during the regular school year.

Comparison of Title I and Non-Title I summer study schools.

Principals and teachers of schools in the summer study responded to
questionnaire items regarding classroom emphases in reading instruc-
tion, length of the summer program, estimated proportions of summer
students in various ethnic categories, teacher attitude toward the
school administration, teacher attitude toward the academic capa-

bilities of disadvantaged children, and source of funding for the
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summer school program. Analyses of variance were performed, comparing
the schools whose summer programs were funded by Title I to those
which were not. The school mean was the uni& of analysis. Table 30

shows the results.

Examination of Table 30 shows only one significant difference
between Title I and Non-Title I funded summer programs, with respect

to time spent improving motor abilities related to reading.

Table 30

Comparisons Between Title I and Non-Title I Funded Summer Programs

PR ) Direction
' of

Variable _ t D.F. Difference
Time spent by a typical summer reading class
pupil in:

Improving motor abilities related to

reading 3.1 21 T > NT

Incfeasing attention span NS 21

Developing visual discrimination - NS 21

Magching letters or words : ' NS 21

Lea;ning letter forms , NS 21

Developing a sight vocabulary NS 21

Learning word meanings . NS 21

Phonic-and/or structural analysis NS 21
Length of summer program NS
Percentage of summer program students who

are Caucasian or White ) ' NS 22
Teacher attitude toward administration NS 21

Teacher attitude toward academic capabilities .
- of disadvantaged children NS 21
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Characteristics of summer program students. It was of interest

to describe students who attended summer reading programs with re-
spect to their ethnicity, sex, socioeconomic status, and previous
experience in compensatory reading programs, and to compare them in
these reépects to other CR and NCR students in their own schools.

Table 31 shaws these‘data.'

Looking first at the characteristicé of summer students, they

are seen to be-predominantly Caucasian or white, and of relatively

igh socioeconomic status. They are app:oxiﬂgtely evenly divided
with respect to sex and previous CR experience. Compared td regular
year CR and NCR students, the summer student populatioﬁ'proportions
for many categories fall between those of CR and NCR. Thus it seems
that the most extreme within group differences during the regular
yeér, whether they be ip CR or NCR groups, are moderated in the sum- -~

mer program student population.

Achievement test results. As mentioned previously, students were
tested once, during the.next—to—last week of each summer school. Only
'those students who had.participated'in the 1972-1973 test administra-
tions were tested. The same test battery adminis:ered in Fall 1972
was used, in order to avoid administering the same test forms in
successive (Spring-Summer) administrations. Because summer school
‘Program enrollments were, of course, considerably smaller than those
of the regular school. year, and because the analysis'preseg;ed is re-
stricted to those students having both Spring and Summer achievement
data, the number of usable cases is very small. Table 32 shows Fall
1972, Spring 1973, and Summer 1973 data for students in summer programs

of all the 25 schools which produced usab’e achievement data.

Examination of Table 32 shows the differences between Spring and
Summer meéns.for all tests at all grade ievels to be small compafed
to the corresponding Fall-Spring differences. None of the Spring-
Summer differences was statistically significant. It should be noted
that the Fall 1972 and Summer 1973 data reported in Table 32 are de-

. rived from identical test forms, but that the Spring 1973 data are

derived from parallel forms. Although corresponding raw scores of
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Table 31

Characteristics of Summer, Regular Year CR
and-NCR Students, all in Summer Study Schools

ot

Summer Regular Regular
Students Year CR . Year NCR .
Ethnicity N . N - % N %
* Caucasian or white 231 80.8 990 63.3 2374 88
Negro or black 34 - 11.9 409 26.2 225 8.
Spanish surnamed 13- 4.5 154 2.8 51 1.
Oriental : 2 0.7 0 0.0 18 0.
American Indian 3 1.0 9 0.6 - 10 G.
Other 3 1.0 2 0.1 5 0
Sex
Male 154 52.6° 941 56.9 1401 ~ 48.
Female ' 139 47.4 714 43.1 1476 51.
*
Socio-Economic Status
Low 100 35.1 768 49.5 712 27.
High © 185 64.9 774  49.9 1915 72.
Unclassified "0 0.0 10 0.6 10 0.
Previous CR Experience
Yes 136° 47.9 956 61.8 358 13.
No. v 138 48.6 509 32.9 2201 82.
Unclassifiable 10 3.5 3 123 4,

82. 5.

NPSP~NO PG

S~ o0 O

o H W

«
As indicated by participation/non-participation in federal school
lunch program
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parallel test forms are not neéessarily equi&aleht, investigation
shows negligible differences between the raw score scales of the
parallél test forms reported in Table 32. 1In the only instance where
raw score differences between parallél forms amounted to more than
one raw score point in‘gg§ part of the score range (grade 4, Coopgr-'
ative Reading), the differencgs served to make the non-significant
Spring-Summer difference look larger than it reall& was, and thus did
not affect the above conclusions. From. the data of this study, it .
is impossible to-decide whether the summer programs investigated
produced negligible effects on student achievement, or were successful
in counteracting achievement losses possibly typical of.the summer
recess. In order to test these hypotheses; summer achievement scores
would have to be obtained for students not attending summer programs,

a procedure which was judged infeasible for this study.

It was also_gﬁ»iqterest to compare summer students to other
regulaf year CRjéﬂd'NCR students, for Title I and non-Title I schools,
in terms of Fail 1972 and Spring 1973 data. Two—wéy analyses of
variance (studen; group x funding category) were performed sepérately
by grade, test, and test administration. The unit of analysis was
the school, and the data were for students in the summer study schools
only. The following student group comparisons were tested jointly:

. 1. summer students vs. other regular year CR students

2. summer students vs.. other regular year NCR students '
Studepts were élso classified by the funding category of their school;
summer students by the summer classification, and regular year students
by the regular year classification. The following funding category
comparisons were tested jointly:

l. Title I vs. Non-Title I

2. Title I vs. the average of Non-Title I and Unclassifiable

Table 33 shows the results of the analysses,

.........
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Reference to Table 33 reveals that none of'the Funding x Student
Group interactions was significant. It is therefore appropriate to
interpret all significant main effects. Looking first at the "Studgnt
Group" comparisons in grade-2, it is of interest to note that for
Cooperative Primary Reading, MAT Word Knowledge, and MAT Total, summer
students exceed CR students'for'the_Fall data, put have fallen behind

them by the Spring administration. This suggests that lack of progress

in these skills.in the second grade may be one reason for student

participation in summer programs. For pretest and posttest achieve-
ment scores in grades 4 and 6, all summer student means exceed.those

for regular year CR students and most are smaller than those of

Funding category:significant achievement main effects are less
frequent than are those for Studentuggpup, and account for considerably
smaller proportions of criterion variance where they do occur. Their
direction is completely consistent across tests, administrations, and
gfade levels, with students in non-Title I schdols exceeding those in
Title I schools, and the average of non-Title I and unclassifiable

schools exceeding Title I schools.

. With respect to attitude toward reading scores, significant
effects in grades 4 and 6 were predominantly in the same direction,
with summer student scores exceeding those of both CR and NCR students.
This is somewhét different from the most common achievement test re-
sult, where summer student scores fell between those df CR and NCR

students.

Analyses parallél to those described aBove were performed, but
comparing summer students to other regular year CR and NCR students in

all the Phase II schools. Table 34 shows the results.
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A few funding x studgnt group interactions were also significant.
As was the case with the significance tests of main effects, the
tests of interactions were joint tests. The following four tables
éhow cell means and t values for the four significant interactions

appearing in Table 34.

‘Table 35

Funding x Student Group Interaction: Grade 2,
' Eall Cooperative Primary Reading

Summer CR ‘NCR . El - Eg
Title I | 18.3 19.6 27.4 | 1 1
Non-Title I 23.8 20.2 31.8 -1 -1/2
Unclassifiable 16.0 19.8 30.2 -1/2
Gyt 56 1 -l
SG2: 1 -1
Fl X SGl: t = -1.6
Fl pS SGZ: t = -0.2
F2 X SGl: t = -0.2 . "t"’ R
F2 X SG2: t= 0.9
D.F. = 374

Table 35 shows, in addition to the interaction cell means, the
definitions of the various funding and student group contrasts (e;g.,

the first funding contrast, F is defined as Title I vs. Non-Title I;

1’
the first Student Group contrast, SGl, is defined as summer vs. CR .
students). The relative contributions of tie various contrast combina-
tions are reflected in the t values given below the tahle (note that

in Table 34 the joint interaction test—;;é significant even though »
none of the individual t values was significant). The double lines
enclose those means which cérrespond to the comparisons associated

with the highest t value (in this case, Fl X SGl). Thus it can be

seen that the inteéraction represente& above is caused to a substantial
extent by the fact that CR > Summer for Title I schools, but CR <

Summer for Non-Title I schools.
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Table 36

Funding x Student Group Interaction: Grade 2,
Spring MAT Stories

Summer - CR . NCR
Title I ' 18.2 19.9 24.9
Non-Title T 124.9 20.4 26.7
Unclassifiable 19.5 20.1 26,1
Fl X SGl: t = -3.3
Fl X SGZ: t = -2.5
F2 X SGl: t = -2.0
F2 X SGZ: t = -1.4
B D.F. = 265
’_,,_4// \\\\/.-”/ . -
T e

Inspect%ﬁn of Table 36 shows that disproportidnalities through- .
out most of the table contribute substantially to the significant '
interaction. ' The element ¢f the interaction having the highest t
value (Fl X SGl) is enclosed in double-lines. As was the case with . ' -
the grade 2 Fall Cooperative Primary Reading data, CR > Summer for

Title I schools,lbut CR < Summer for Nori-Title I schools.

. Table 37 . , oo

Funding x Student Group Interaction: Grade 2,
Spring MAT Reading

Summer CR NCR

Title I ' 28.4 30.6 ' 36.9
Non-Title I , ﬂ3740' QLLQJ 39.3 |
Unclassifiable ) 29.7 ~ 31.0 . 38.5

Fl X SGl: t = -3.1 —

F| x 56,1t = -2.4

F, x SG;: t = -1.8

. F2 X SGZ: ‘t = -1.2
D.F. = 265
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Table 37 shows a situation for MAT Reading analogous to the

preceding resdlt for MAT Stories.

Table 38

Funding x Student Group Interaction: Grade 4,
Spring Attitude Toward Reading

Summer CR NCR
Title I -0.36 -0.58 -1.78
Non-Title I -0.15 -0.62 -1.44
Unclassifiable -1.68 -0.68. -1.43

Fl X SGl: t =-1.0

F) % S6,0 t = -1.1 -

F2 X SGl: t= 2.1

F2 X SGZ: t= 2.1

D.F. = 252

,.The interaction shown in Table 38 is somewhat complex, but it

seems that an important contributing element is the extreme dlvergence

. of summer student attitudes in Non-Title I and Uncla551f1able schools,

[

as contrasted to the similarity of student attitudes in these school

funding categories for both CR and NCR students.

Although Sprlng Summer achievenent dlfferences were negli-
glble for the total group of schools, it was of interest to
determine whether achievement differences ex1sted among schodié.
Table 39 shows the results of analyses of variance performed on
Spring (pretest for the summer study) adhievemgnt data of summer
program studénts, separately by grade. The dependent variable
is Total achievement score, the unit of analysis is the indi-
vidual student, and the effect tested is differences among

schools.
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Table 39

Pretest (Spring 1973) Total Reading Achievement Differences Among
Schools Offering A Surzmer 1973 Program

Proportion of Varlance
Explained by

Grade D.F. F Differences Among Schools
2 22,123 4 23 .43
4 16,63 6.0° ' .60
6 . 11,44 2.8° 41
1.05 level
2.01 level
3 .
.00l 1level

Reference to Table 39 shows that significant pretest differences

existed among summer study schools at all three grade levels.

Analyses of variance were also performed to assess the pretest
(Spring 1973) and posttest (Summer 1973) Total Rerding Achievement
dlfferences among summer study schools, with the effects of the follow—

ing funding_ category CONLrasts. . remoVed it e, i e

1. Title I vs. Non-Title I

2. Title I vs. the average of Non-Title I and Unclassifiable
schools . '

The unit of analysis is the individual student. Table 40 shows the

'results, based on pretest and posttest data for the same student

sample.

Examination of Table 40 reveals that withln the various funding
source strata, there are significant achievement differences among
summer study schools at grades 2 and ‘6 in terms of Spring achievement

data, and at grades 2 and 4 in terms of Summer achievement data.



Table 40

~50-

Pretest (Spring 1973) and Posttest (Summer 1973) Total Reading Achieve-
ment Differences Among Schools Offering A Summer 1973 Program,
-With The Effects of Funding Source Removed

Proportion of
Variance Explained

Dependent By Differences '
_Variable Grade D.F. F Among Schools
Pretest 2 203123 2.12 .25

4 - 13557 NS

6 9;44 3.0 .38
Posttest 2 203123 2.6 .30

4 13357 2.11 - .32

6 9344 NS '

lsignificant at .05 level
2significant at .01 level

3significant at .001 level

Analyses of covariance were performed on Summer (posttest for the.

by grade.

Grade D.F. : M;twﬂF

summer study) achievement data of summer program students, separately
The dependent variable is Total score, the covariate is
Spring Total score, the unit'of analysis is the individual studeht,
and the effect tested is differences among schools. Table 41 shows
these results, and Table 42 gives the Sﬁring a;d Summer total achieve-

ment means. .

Table 41

Total Reading Achievement Gain Among Schools Offering A
Summer 1973 Program

Proportion ot Variance
Explained by

_F_ Differences Among Schools
2 22,122 2.53 | .06
4 16,62 1.9t .06
6 11,43 NS “’
1.05 level i
Z.Q;'level )
3

‘77001 level
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Table 42 -

Pretest (Spring 1973) and Posttsst (Summer 1973) Total Reading Achieve-
ment Means (Summer Program Students Only) for Schools Offering A
Summer 1973, Program

- Total Reading Achievement Raw Score Means

Grade 2 : Grade 4 Grade 6
School Spring Summer Spring Summer Spring Summer
A 106.2¢  i00.2 - 83.3 81.8 - -—- -
B 100.9 100.9 92.2 88.2 115.0 - - 105.8
C 83.5 68.7 67.2 65.0 92.5 94.7
D 108.4 106.9 _— -- -- --
E 89.5 89.1 81.1 77.9 101.0 99.9
F 87.9  89.4 94.8 92.6 - -
G 111.4 111.1 114.2 108.1 145.5  142.5
H 106.9 ° 107.0 108.3 108.0 - -
I 88.0 95.3 - - - -
3. 68.6 74.6 - - - —
K 100.0 114.0 101.0 95.0 126.0 107.0
L 93.0 83.0 91.7 69.0 112.0  102.5
M 105.2 105.5 99.0 105.3 112.3 104.3
N 87.7 93.3 119.4 117.4 107.9 - 112.1
0 83.5 78.5 75.0 73.5 - -
P 97.6 92.8 - - - -

Q 88.6 86.0 . 97.3 77.7 126.0 122.0
R '83.7 94.0 - - - -
i 106.9 110.7 98.0 103.2 101.8  104.6
T 66.5 67.7 54 58.1 -- -
i 77.7 183.2 84.7 86.3 - -

v 73.4 73.2. - -- -- —-
W 71.0 59.2 — - - -
X — - 94.0 86.0 67 56

Y - - — - 90.0 101.8
Total 90.7 90.6 '91.5 87.8 108.1 ~ 104.5
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- Table 41 shows significant reading achievement gain differences
among schools in grades 2band 4. "Individual school eifects were
examined and ten outlier schools were identified (grade 2: three
positive, three negative; grade 4: two positive, two negative)
the five positive outlier schools,'three had Title I funded summer
programs, one was non-Title I funded, and one did not respond to that
questionnaire item. Of the five negative outlier schools, four had

Title I funded summer programs and » e was non-Title I funded.

A content analysis of administrator and teacher. questionnaires
was performed, separately by p051t1ve and negative schools, with the |
following results: )

l'. positive™'schools concentrate more nn grade 2 programs and

.less on multiage programs than do negative schools; .

2. pos1t1ve schools have more teachers who teach in another
school in the district during the regular school year;
negative schools have more teachers who teach in the same
school. _ '

3. pqsitive schools have more experienced teachoars than do

. negative schools.

4. " teachers in positive schools were more likely to have been
assigned to that summer program; teachers in negatlve
schools were more likely to have cnosen it.

5. teachers in positive schools were in general more satisfied

. with various aspects of the program thau were those in
’ negative schools. , '

6. teachers in positive schools tended to disagree with the

following statement, teachers in negative schools to agree:
"The pupils want to learn but they do net have the right

background for school work."”

Analyaes of variance testing the pretest and posttest Total
Readlng Achievement differences between Summer Title I and Non-Title

I schools were also performed. Table 43 shows the results of these

analyses.

65
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Table 43

Pretest (Spriﬁg 1973) and Posttest (Summer 1973) Total Reading Achieve-
ment Differences Between Summer Title I and Non-Title I Schools

Dependent - Title I Non-Title I

Variable . Grade D.F. t Difference  Mean . N Mean N

Pretest 2 20 4.33 NT > T 84.1 14 104.5 7
4 14 3% NT>T 812 9 102.1 6
6 9 NS | 95.0 4 114.6 6

Posttest 2 20 4.0°  NT>T  83.5 14 1055 7
4 1 250 NT>T 788 9 981 6
6 9 NS L 89.2 4 109.7 6

1.05 level

2.01 level

3,001 level

i Reference to Table 43 reveals that Summer Non-Title I schools

exceeded Summer Title I schools in terms of Spring and Summer total

reading achievement in grades 2 and 4. .

Analyses of covariance testing the Total Reading Achievement
Spring/Summer gain differences between Summer Title I and Non-Title I

schools were also performed. There were no statistically significant

differences at any grade level.

Analyses of covariance were. performed to assess the Spring/Summer
achievement gain differences among summer study schools, with the

effects of funding catego;y removed. The unit of analysis is the in-

dividual student. Table 44 shows the results.

Reference to Table 44 shows that, for grades 2 and 4, there are
significant achievement gaih differences among summer study schools

within the various funding source categories.
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Iable 44

Total Reading Achievement Spring/Summér>Gain Amdng Schools Offering
- A Summer 1973 Program, With The Effects of Funding Source Removed

Proportion of Variance Expiained by

Grade .D.F. ' F Differences Among Schools
2 20,122 2.73 .30
4 13356 2.1t “ .33
6 9343 NS | |

lsignificant at .05 level
2signifiéant at .01 level
3significant at .001 level

Note: Regression lines for each of the above covariance analyses
were parallel.

As a part of the cost study of summer programs, these programs

were categorizeq by focusvor t:hrust::l

1. Remediél—f"implies the program is designed to help
children who are falling behind."

2. Enrichment--"implies the prdgram is primarily for the
enjoYment of the student and its primary objectives
‘'would be to make students like school and to improve the
students' self-concept."

3. Remedial/Enrichment~-'"'implies that aspects of both are
used."

4. Compensatory--''similar to Remedial, but with more em-'

phasis on helping disadvantaged children."

Programs were thus classifiéd by the cost study interviewer during
his site visit, after consultation with the principal or program ad-
ministrator. Linear"analyses of covariance were ﬁerformed separately
by grade, using in turn each of the Summer 1973 reading achievement and
attitude measures as the dependent variable, and the.qprresponding
Spring 1973 measures as covariate. The school mean was the unit of
analysis. The following contrasts, consisting of various combinations

of the previvusly described program thrust categories, were tested:

lSee Nabeel Al-Salam and Donald Flynn, "An Evaluation of the Cost
Effectiveness of Alternative Compensatory Reading Programs. Volume
IV: Cost Analysis of Summer Programs," Report UR-231. Resource
Management Corporation: Bethesda, Md., 1976, p. 49.
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1. Remedial vs. Enrichment
2. Remedial/Enrichment vs. Compenéatory
3. Average of Remedial and Enrichment vs. average.of

-

Remedial/Enrichment and Compensatory

Joint tests of the above three contrasts, using grade 2 data,
showed non-significant differences for each achievement and attitude

measure. All slopes were parallel. From this-result it may be con~-

cluded that the data showed no significant differences in Spring-Summer

- gain amorg the four summer program types for. any achievement or atti-

tude measure.

Because there was only one school in the "enrichment" catégory
in each'of grades 4 and 6, there were insufficiént degfees of freedom
to pgrfqrﬁ paraliel analyses for those grades. Therefore, in grades
4 and.6‘the following set of contrasts were tested:

1. Remedial/Enrichment vs. Compensatory

2. Remedial vs. the average;of Remedial/Enrichment and

Compensatory

Joint tests of the above two contrasté, separately for grade 4
and grade 6 da;:?nshowed non-significant differences for each achieve-
ment and attitude measure. All slopes were parallgl. Thus it was
not possibiéhéo show significant differences in Spring-Summer gaiﬁ
among the Remedial, Remedial/Enrichment, and Compensatory .summer
program types for any fourth or sixth grade achievement or attitude

measure.

Table 45 shows the pretest (Spring 1973)/posttest (Summer 1973)
correlations for each reading achievement and attitude toward reading

measure. e
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Table 45

Spring/Summer Correlations of Reading Achievement
.and Attitude Measures

Grade Measure - Correlation N
2 * MAT Word Knowledge . .87 147
MAT Sentences , ' .73 146 .

MAT Stories .77 146

— MAT Reading ' .84 146

MAT Total ) .89 146

Cooperative Primary Reading .80 147

MAT Total + Coop. .90 146
Attitude 4 .63 124

4 . MAT Word Knowledge ' .87 81

MAT Reading : - .77 81

MAT Total .- i .87 80

Cooperative Prlmary Reading .82 83

MAT Total + Coop. .90 80

Attitude . : .78 64

6 MAT Word Knowledge .61 57

MAT Reading J1 57

MAT Total 70 57

STEP II Reading .85 58

MAT Total + STEP S "~ .81 56

Attitude . .81 | ‘ - 51

Analyses of variance were performed , testing jointly the previously
described set of three program focus contrasts separately for pretest
(Spring 1973) aﬁd posttest (Summer 1973) data. The only significant
differences obtained were for STEP II Reading in grade 6, as shown in
Table 46.

It should be noted that in each of the two administrations shown
in Table 46, the Remedial vs. Enrichment comparisbn was the only
significant one of the set tested (Spring administration, t = 3.6,

D.F. = 7; Summer administration, t = 4.1, D.F. = 7).

o
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.:In assessing the implications of the foregoing results, readers
must judge for themselves the vélidity of the process whereby program
focus was determined. The Resource Management Corporation report:l
describes this process thus:

During the site visits conducted to these
programs, the interviewer--after consultation
with the principal or similar program adminis-
trator--classified the program thrust as
remedial, enrichment, remedial/enrichment, or
compensatory. There were programs on the
boundaries between categories; however, they

' were-assigned to the thrust category the inter-
viewer felt was dominant.

lNabeel Al-Salam and Donald Flynn, "An Evaluation of the Cost
Effectiveness of Alternative Compensatory Reading Programs. Volume
IV: Cost Analysis of Summer Programs," Report UR-231. Resource
Management Corporation: Bethesda, Md., 1976, p. 49.
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C.R.P. SUMMER PROGRAM SURVEY

ADMINISTRATOR (PRINCIPAL) QUESTISNHAIRE

SCHOOL

SCHOOL DISTRICT - STATY

NAME OF SUMMER PROGRAM ADMINISTRATOR

.DIRECTIONS: This questionnaire is in two parts. The first part is intended

to elicit information about your summer program and the s:tudents in it.

PLFASE FEEL FREE TO CONSULT OTHERS IN TH15 S£HUOL OR-SCHOOL DISTRICT IN

ORDER TO PROVIDE THE INFORMATION REQUESTED. Tire second part of the question-
naire has to do with compensatory readiny Lristyuction. Ly compensatory reading
instruction is meant any reading instruction provided ¢~ students because they
are reading below their grade level. ‘

PART I

PLEASE PROVIDE THE FOLLOWING INFORMATION ARBCUT YOUR SUMMER PROGRAM. Answer
all questions with reference to the current sumrar unless otherwise indicated.

1. Enrollment this summer (number of nunils).

Less than 50

N

50-99
©100-199
200-299

300 or more

ugujn)

OMB No. 51-S572043 - —
Expires 8/73



2., Please indicate below the grades (or grade equivalents) included in your
summer program. If you have a combination of graded and ungraded classes,
indicate the instructional organization for each grade or, if ungraded,
the equivalent grades in your school. (Check only one box in each row.)

Insrructional Organization

Grade or Equivalent

NOT srcleded . Graded &
1w schesl Gra.de_c'li_ Ungraded Ungraded
(a) Kindergarten D . D D §:
(b) Grade 1 D : D :l
(c¢) Grade 2 L L L ]
(d) Grade 3 — = — -
(e) Grade 4 : C : 0
(f) Grade 5 : : : 3
.(g) Grade 6 : T : - :
(h) Grade 7 L. [ » .
(1) Grade 8 L : 1 o
3. Number of classes at each grade level:
K ' 3 6
1 4 7
2 5 8

Special or ungraded

x

2 matte
A

4. What is the length of the summer program?

l

Three -weeks or less Eight weeks

[ ]

Four w
geks Nine weeks or more

Five weeks

LT

Six weeks

Seven weeks

[l
-




5. How long is the school day in the summer?
E:'.Same length as regular year school day
[] Shorter than regular school day

5a. If the summer program-day is a short one,lis the program held in the
‘morning or the afternoon?

[] Morning

[] Afternoon‘.

L

6. Which of the following subject areas are offered in the summer program?
(Mark one box for each area) '

For All For Some Not
. Students ‘ Students Offered
Reading .
Mathematics
Language Arts
Social Studies
Music
T Art;
Crafts {3 1 M
Swimmiﬁg

Other_sports

. Other (specify)

OO0 000000000
00 0DOoOo0oOoOonooo
00 OoOoooooo




ba. Aside from formal reading instruction, which of the following G L
consider to be reading-related activities as you define and exec¢ t.
them in vour summer program? (Mark all that apply)

D Mathematics

L Laﬁéuage Arts
[:] Social Studies
[ Music

[:j Art

[:] Crafts

I____} Swiniming

[:j Other sports

6b. Are there any other activities included in your summer program that
you consider to be reading-related? '

DNO

[::] Yes If Yes, please describe briefly;

7.. How does the summer program differ from the regular school year program
with respect to each of the following items? (Describe differences briefly
for each ) . .

Student population:

Location:

-3
-,
St




Instructional organization (class groupings):

Staff:

Philosophy (goals):

Instruction:

7a. In approximate order of their importaﬁce, please list the goals of your
summer program: : ' o

1. (Most important goal):

2. (Second most important goal):

3. (Third most important goal):




.8. Please estimate the percentage of students in the summer program who are
: of the following racial or national origims. (Check only one box in each
lettered row.) :

None 1-252 ° 26-502 51-75% 76-1002

(a) Caucasian or White ° : E D C [:]
(b) Negron;r Black ::: [::A [:3 't:} . [:j_
(¢) Spanish surnamed ] R [ L 1
(d) Oriental Z:: [:: [:} E:z- ¢[:I
(e) "American Indian T O (- L i:z

(f) Other (Specify)

PR —_—
> .

[]
[]
[
L]

—

8a. Do you feel these are accurate estimates?

E Yes
ZE No

9. Are children enrolled in the summer program from schools not in your
school's regular attendance area? :

1f__—_= Yes
ZE No

. . 1)
10. If children from other schools are enrolled, about what percentage of the
total summer enrollment comes from outside of this school's regular attendance

area?
17 1-10% 1 26-50%
2 " 11-25% - 2 __ More than half




11. Using your best professional judgment, rate eaclk o% the following characteristics
of the summer program. :

Highly ‘ ‘ Highly
Adequate Adequate Inadequate Inadequate
i Size of physical plant C . S L ]

Condition of physical : : [ a

plant ' -

Suitability of physical Sl L il L

plant for program

operation

Number of insffuctipnal L ] ]

personnel

Number of other pro-
fessional personnel

|
[
l

. Number of teacher aides

Number of other non-
professionals

Quantity of books, periodi-
cals, and other printed
materials

alals
niRES
SIS
O 00 oo

Suitability (quality) of
books, periodicals, and
- other printed materials
for instruciton

1l
|

-
| |
[

Quantity of audio-visual !
materials

1™y
O

'

|

Suitability -(quality) of
audio-visual materials for

[l
l
(]

instruction

. Quantity of instructional [ ___ : ]
equipment .

Suitability (quality) of C . _ [

instructional equipment
for instruction

ce
Do




+12. Estimate the percentage of students in your summer program of the following
grade levels who are reading one or more years below grade level according
to current test data. The estimate should be based upon the concept of
national norms for the grade for which you are reporting. '

--(a) Grade 2

1[} None 41 1 26-50% - 7] 91-100%
21 1-10%2 50 51-75%
377 11-252 . 6 __ 76-90%

(b) Grade 4

1, None - 47 26-50% 7 1 91-100%
2. 1-10% ' 5% 51-75%
3( ] 1l-257 6 1 76-90%

(c) Grade 6

177 None- 4 26-50% 7 91-100%
2 (_].1-10%2 5., 51-75% h

- —_— p—
37 11-25% 6 76-90%

S

13. Does your summer program include at least some compensatory reading
instruction as defined?

1. | Yes If so, please 80 to question 14 and'complete :
- the remainder of this quesitonnaire.

2 | NQ If not DO NOT COMPLETE THE REMAINDER OF THIS
QUESTIONNAIRE, Instead, return the questionnaire

to ETS in the postage-paid envelope provided. Thank
you for your cooperation. - ‘

83




14.

l4a.

15.

16.

17.

18.

- TO c»a;l_.._._..«”..v,.,. [ .nA-_,_...T... S

Please describe briefly below the compensatory reading instruction.
that takes place in your summer program.

Is the compensatory reading instruction in'your Summer program
funded totally or in part by funds (federal, state, local, or

' other) supplementary to the regular ongoing school budget?

Yes

No

L1011

Don't know

What is the per pupil expenditure for your summer program?

[: Check here if you don't know

What are the total funds allocated for compensatory reading in your
summer program?

Check here if you don't know

What are the costs per pupil of compensatory reading in your summer

. school?

.[:] Check here if you don't know

How are the costs of the summer compensatory reading program broken down?

Staff costs

' Materiais

Other

Check here if you cannot
break down costs for program ]
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19. About what percentage of the students participating in the summer reading-
program in your school are from culturally, linguistically, and/or economically
deprived backgrounds? (Mark one box in each lettered row.)

None

1-10Z%

11-502

"51-902

91-100%

OOoono

Don't Know

20; -Indicate the approximate level of fundipg.for the summer reading program
in your school by each source indicated beTow.

e

Total Partial None
FEDERAL -
ESEA Title I L . .
Other (Specify)
| [ C -
N - o
O - O

STATE (Specify) .

NS &

Sk

e a
[

LOCAL (Specify)

e

“
e

000 DDD

000

OooD Oou

OTHER

L

(m}

[

[:] Check here if you cannot provide the information requested above.

O



21.

22.

23.

24,

11

What is the basis for determining pupil participation in summer reading
program(s)? (Mark all that apply.) _ ‘ sl

All students in the summer program participate

Membership in one or more specific target groups (i.e. economically
disadvantaged, migrants: non-English speaking)

Iiln

Depressed reading levels (és indicated by test results).
Teacher (or other staff) recommendation
Parent request

Volunteer

Other (Specify)

(1000

Does the summer reading program use parents or.other volunteers (paid
or unpaid) to help in the classroom? .

1 E:] Yes

2 Mo

Does the summer reading program use pupils as tutors? s

1 [:] Yes
2 [:] No

Did you fill out a questionnaire 1ike.this for the Compensatory Reading
Project during the 1972-73 school year?

] Yes ' 1  e
[:] No

[:] Don't know

PLEASE CHECK TO. MAKE SURE ALL QUESTIQNS:+-HAVE BEEN ANSWERED.

THEN RETURN YOUR QUESTIONNAIRE TO ETS IN THE POSTAGE-PAID

| ENVELOPE PROVIDED. - THANK YOU FOR YOUR COOPERATION,




room teacher, skip to question .3.

C.R.P. SUMMER PROGRAM SURVEY

CLASS AND PROGRAM CHARACTERISTICS QUESTIONNAIRE

This questionnaire. is designed to elicit information about your reading instruction
and the group(s) to which you provide such instruction. Because reading instruction .
and instructional groups are so variable, some definitions are given below. Please
keep the definitions in mind as you answer tle questions, and refer to them as

often as you need to. .

In many instances, the questionnaire asks for information about classes. For pur=
poses of this study, a class 1s any instructional group that is exposed to a com-
mon set of materials, personnel and/or services, however large and extensive that
set might be, and that can sensibly be treated as a group in terms of its general
characteristics. IF YOU ARE A MEMBER OF A TEAM THAT TOGETHER INSTRUCTS SUCH A -
GROUP, PLEASE COMPLETE THIS QUESTIONNAIRE TOGETHER WITH THE OTHER MEMBER(S) OF THE
TEAM. '

If your class includes children from several grade levels, please answer the question-
naire with respect to the grade level(s) that are appropriate to this study (2, 4,
and/or 6). '

1. CLASS CHARACTERISTICS

If you.are a classroom teacher, answer questions 1 and 2. If you are NOT“amclass-

¢

1. What grade do you teach?
T e
. [:] Four
':j Six
. [] Ungraded (Give equivalent grades | )%‘.

la. How many pupils are in yoﬁr class? (Give actual nuiber)

How many are boys?

How many are girls?

vt P

OMB No. 51-572043
Expires 8/73

-



2. Which of the following subject areas do you teach in the summer prdgram?
(Mark all that apply) : : : A

]___!A Reading

,: Mathematics-

I::L.Lgnguage Arts
) |:I “Social Studies

[l Music

]:] Art

[:] Créffs

[] swimming

. D Other supervised sports

[T other (specify)

3. How do the pupils in your class receive recling instruction?

D All of the pupils in my class vec:ive reading ins-t:ruct:iojn

D from me ' A '

D some from me and some from another teacher

;:]‘ Selected pupils.in’ ‘my class rec'eive'reading instruction

] fromie

i_| some from me and some from another teacher

The following questions ﬁgfer CHNLY to .those pupils who receive theixr reading
instruction from vou., vayou are a classroom teacher, and if all of thc pupils

in your class receive. teading instruction, answer the questions in tarms of the
total class. IF ONL? &OME OF THE PUPILS RECEIVE READING INSTRUCTION FROM YOU,
ANSWER IN TERMS OF *HCSE PUPILS ONLY. If you provide readidg instruction to-more
‘than one class (as rclass is des~ribed above), answer the questions-with respect
to one class per program. Answer the questions with reference to the c¢lass in any
given program that meets earliest each week. Be sure to include all meetings of
that class. If you do teach reading to more¢ than one class, indicate in the box
‘how many classes you teach. e ' ‘ '

68



__ 4,. How many pupils receive reading instruction from you? (Include any pupils

who may be sent to your clgssroom especially for reading instruction.) .
‘Teisl number of pupils_ .

x. How maﬁy are.boys?__

" b. How many are girls?

5. What is the age range of the children in your reading class?
Age of oldest child: / ' Age of youngest child: /
‘ Years Months . Years Months

—

For purwoses of this survey, compensatory reading instruction is any revading
instruction provided to students because they are reading below grade level.

6. To what extent is your  summer reading instruction compensatory (according
to the definition given above)?

1_:1 Compensatory for all students in-the class
i Compensatory for some students in the class

L1 Not compensatory at all

7. What percentage of the pupils in your reading class nave received com-
pensatory reading instruction during the srhool year prior to this summer?

: ) None

. 1-25% ' .
__ 26-50% |

— 51-75% |

] 76-100%

5 “Don't know

.

8. About what percent of the pupils in your summer reading class are members
of the following racial or national’ origin groups? (Mark one box in eacn
lettered row.) : ‘

.o

Nome  1-25%  26-50% . 51-75%  76-100%
(a) Caucasian or White f: : Ei e E
‘(b) Negro or Black L—_ L T C [
(¢) Spanish surnamed i l: ! — [
(@) Oriental e N e —
(e) American Indian o _ s o _

LHL

(f) Other Specify

- 89



9. Estimate the percentage of pupils in your summer reading class who have

persistent problems in each of the following areas. (Mark one box in each \
lettered row.)

T _ None - 1-10% 11-50% 51-100% Don't Know

{a) Speech

]

(b) Vision

" (¢) Hearing

(d) Frequent illness

NEREN

(e) Mental retafdation

NENRRENEEEN

(f) Emotional problems

i
]

{g) Family instability -

VLT

OO0 0 o

i
OOOOCLrr

nl

(h) Other (Speciff)

101m:3mét is the average absentee rate in your summer reading class? (About what
percentage of the class is absent on any given day?)

“: 0-10%

T 11-20%

] 21-30%

L] 31-40%

7 41-50% | | .
:: More than 50%

11. What of the following would you judge to be the major causes of absenteeism
among your pupils? (Mark Yes or No for each cause.)

1 2
Yes No
_ " Illness of pupil T
R ;:3 .| Illness of other family member (s)
Q@ —_ —_— .
| Lack of parental concern.
e -[Z:~ ~-E:3~—Néednformpupilwtomperform»otherwduties~at~home~~~~w~~~.:M~mﬂww»~mmvw~«-*

I
1l

Suspension or expulsion

Other (Specify)

I
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Questions 12 and 13 ask for your opinions about the pupils you teach. Please
answer the questions as candidly as you are able; there are no "right"-answers.

12. How far do you expect the average pupil in-your'sdmmer reading
class would be able to go in .school if he were given the opportunity?

Eighth grade,-or lower
Ninth, tenth, or eleventh grade

High school graduate

Junior college, business schools or some other post-secondary course
but not a four year college

Four yéar college or beyond

11 0000

Other (Spe cify)

13. How far do you expect the average pupil in your summer reading cléés will
actually go in school?

Eighth grade, or lower

11

Ninth, tenth, or eleventh grade

High school graduate

Junior college, business school or some other post-secondary course,
but not a four year college

Four year college or beyond

LT L

Other (Specify)

II. PROGRAM CHARACTERISTICS
. The following questions refer to your summer reading instruction (see definition
on page 1). If you area ¢lassroom teacher, ‘and all ci the pupils in your class
receive reading instruction, answer the questions.in terms of the total class.
If only some of ‘the pupils receive reading instruction, answer the questions in
terms of those pupils only, and in terms of. that part of the instructional pro-
gram that is directed to them.

If you are a reading teacher or specialist teacher, answer the questions with
reference to the class to-which your instruction applies. If you teach more than
one class (as class is defined on page 1), answer the questions with reference
. to the one class per program that meets earliest in the week. Be sure to include
all meetings of that class.

If you do teach more than one class, check this box. E:

T
Kl

| 91
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14, When is reading instruction carried out? (Check all that apply.)

[l

During regular summer school hours in time scheduled for reading
instruction

]

During regular summer school “hours in time released from other class
work

]

Before or after school or on weekends -

Other (Specify)

15. What is the average amount of formal instruction time per student in
read1ng7

a. Minu;ee per instructional‘period:
1-15
16-30 o
31-40
41-50

51-60

000

61-75

....... 1 76=90

wls

91 or more

b. Number of instruction periods per week:
| |, One

Two or three

' | Four or five

More than five

16. Do most pupils receive reading instruction at the same time of day every
"~ instructional day?

1 [:] Yes

5

No

l

a. If yes, when is the.instructional-pericd?-— e et et

::] Before school
E:j Morning

92

[:j Afternoon _ B
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17. What additional personnel are available to you in your teaching of reading
in the summer program?

Frequently Occasionally Rarely Not Available

Remedial reading teacher or [:] [:] ) [:] [:]

supervisor

Other professionals (counselors
psychologists, .etc.)

0 O

[

Paraprofessionals or teacher
aide

[
]

Parent or other volunteer

Student teacher

Ooo o o

" Media specialist -
Resource teacher (music, art, eté.ﬂ:]

Older student in school

goonooo
noooon o

OoO0oooo

o
Othgr (Specify) i:]

18. During the summer, how many teachers other than yourself have held your
particular teaching assignment with your reading class for at least two
‘consecutive weeks? COUNT SUBSTITUTE TEACHERS AND REPLACEMENT TEACHERS
DO NOT COUNT STUDENT TEACHERS OR CLASSROOM AIDES.

r_1 None

——

One = - . ‘ e

Two

RRREN

| Three

!

More than three

acigAl ¢




19.

20.

21.

‘Reading gfade level E]

‘Adult and children in groups D ' [_j O]

Individual pupils working E] ] ]
independently : - -
.-Pupil teams workingA ' D D D \‘

If your reading class is organized into groups, indicate the frequency with
which you organize these groups by each of tke following criteria..

Frequently Occasionally Rarely Never

Specific skill deficiencies D

ooood
noooo
afulnlinls

Shared interests D
Specific -‘proj ects _ D
Other (Snecify) D

How often do the following instructicnal groups operate (occur) in the
course of your teaching.of reading?

Frequenﬁly Occasionally Rarely Never

" Adult and chiid in one-to-one D S D A [:l D

relationship

Adult and children in groups D D _ [] ]

of between 2 and 10

L]

or more than 20 (includes
whole class instruction)

independently

A

Other (Specify) S D D D

If your reading class is organized into groups, about how frequently does
the composition of the grovp change? .

~

Bi-weekly

]
D “Monthly ~
]

Rarely, if ever

D Other (Specify)

. 94




32. 1In a

sentence or two, describe the dutstanding features of your summer

reading instruction.

23. In a sentence or two, explain how your summer reading instruction differs

from

the instruction during the regular school year.

24. Which one of the following terms comes closest to describing your major

classroom approach to the teaching of reading?

[:] Linguistic-phonetic
[ | Language experience
[:] Combination of linguistic-phonetic and language experience

[l Modified alphabet

-[:] Ecléctic

] other {(Specify)

[EOWVEEN

25. How long have you used this method?

[::l This is'the first year.

-[:] For one or two years

[:j For three, four, or five years

| | For six years or more .



26. To what extent do you use each of the following approaches to teaching
reading in your classroom?

1

" Not at
All - Minimally Somewhat Extensively
Basal readers '[:1 [:}
Programmed instruction . [:] . [:]
A total phonics program [:] E]
o

A supplementary phonics program[:j
Language experience

A 1inguistic.p;ogram

O o o

00O

. Non-standard orthography
(ex., i.t.a.)

AO0E000

Words in -color

Individualized programs

" Technological devices (ex.,.
"talking typewriter",
teaching machines)

OO gour

[

Other (Specify and describe)

L1
L]

0

O on
0 o
[l

27. Who selected the materials that you are using this summer in your teaching of .
reading? ' C : : :

You, and you alon=z

You, as a member of a team or committee -

L1 OO

An individval, team, or committee, operating without any input from
~ you . .

-

b de

Cl

Other (Specify)
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28. How satisfied are you with the materials you are using this summer in your
teaching of reading?

[} Totally satisfied

E] Satisfied in major aspects; dissatisfied in some minor ones

[:] Lukewarm;.neither devoted nor oppésed to the materials

[:] Dissatisfied in major aspects; satisfied only iﬁ some minor ones

[] Totally dissatisfied

29. How frequently do you use the following materials in the course of your
reading instruction?

Not B Rarely or

Available Often Sometimes | = Never Use
Textbooks other than basal [:] [:] [:] o [:]

readers

Books and printed materials [:]_
other than textbooks

0 L
.

Newspapers, magazines, and [:]
other periodicals

Teacher-prepared materials [:]
(dittos, etc.)

0O 0O 0

Motion pictures and/or [:] T
filmstrips

Slides and transparencies {:]
Tape recordings and records [:]
Video or television tapes [:]

Games, puzzles, and toys [j

0000 O O

ufinfisfiuls
o0ooOo O o O o

Other (Specify) [:]
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30. How much time does a typical pupil in your summer reading class spend in
each of the following types of activity? A
' great .
deal Some Little or none

Improving motor abilities related to reading
Increasing attention span
Developing visual discrimination

Matching letters or words

Learning letter forms

OOoooond

Developing a éight vocabulary
(Whole word recognition)

Learning word meaﬁings (Vocabhlary)

00 00oo0oo00
OO0 00000

D_I

Phonic and/gr structural analysis

31. Have you had any spéﬁial training in the’ teaching of reading or in instructional

techniques for disadvantaged pupils in ~onnection with your current teaching
assignment? '

1] Yes
2 E:] No
If no, skip to quéstion 35.
If yes, please answer qﬁestions 31-34.

32. yhat form did the special training take? (Check all that apply.?

[:] Summer workshop or institute =
College course (whether or not for degree credit)
After school or weekend workshop(s) -

Released—-time workshop (s)

Individual instruction with supervised practice teaching

OOo0Oogo

Other (Specify)

98
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33. Which of the followiﬁg areas were explored in the course of the special
training you received? (Check all that apply.)

© New instructional techniques in reading
Diagnosis of reading problems

Open classroom méfﬁods

Individualized instruction

Use of equipment and materials

Techniques for cultural enrichment

Ooooooo

Other (Specify) : —

34. Over what. time pe;iod did the special training e#teﬁd?
One summer
{
One academic semester
One academic year

One calendar year

One summer and one academic year

ODooood

Other (Specify)

35. How long ago did you receive your special training?
Less than one year ago
More than one but less than two years ago

More than two but less than three years ago

O oo i

Three or more years ago

99

-~
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36. For a typical pupil in your summer reading program, about Hdw much
time is devoted to each of the following reading or reading-related activities?

Less than Between More than 1
1 hour . 1 and 4 hour a day (5+
. None per week  hours/week hours/week
Basic reading instructional D
program

Compensatory reading l:l |:] |:] |:l
'Inst.ructional proéram (oniy lj D | L__J ':]

if compensatory reading pro-
gram is different .from basic
instructional program)

Reading in content areasl l:] l:l ':] EI
(Science, Social Studies,

etc.)

Independent (self-selected) Ij l:j l:] D
reading '

Libréry.“..activities | lj D D I:l
Enrl}chment activities (in- I_j l:l D L__l

.~ -clude»trips, special

assemblies, etc.)

Other relevant activities fj
(Specify)

[]
[]
[
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. 37. Please indicate below what materials you use in:&our reading instruction,
and to what extent you use them. )

Use as major Use as supple- Occasionally Don't
resource in mental or op- refer to my-
_ teaching tional course self but don't
Series Titles(Specify) reading . in class use in class

Scott Foresman

Harper Row . i

Macmillan

American Book Co.

Ginn & Co.

Houghton-Mifflin

Lippincott

* Allyn & Bacon

- Holt, Rinehart &
Winston

SRA

Harcourt Brace &
World |

Open Court
ITA.

Merrill Linguistics -

NO0D000000000000000000000000000000
NO00000000000000000000000000000000 %3

 0000000000000000000000000000000000
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Use as major Use as supple- Occasionally
regsource in mental or op- refer to my-
List all additional teaching tional course self but don't

materials used, including ~ reading in class i:se in class
hardware :

l
L O 0o ool

.....

Oonnoonooo

NOOo0D00O0ooo

oooon

T

38. Do you cfeétefany of the materials you are curréntiy'using in teaching reading?
ﬂ:] ~Yes
] o

a. If.Yes, which of the following types of'mqtérials do you create?
(Check all that apply) o

[:] Worksheets

Printed_stories? poems, or essays

Transparencies for overhead projector

Filmstrips |

Slides

Motion Pictures C S
Charts

Tapes

Doouoooo

Other (Specify)

102
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39. How would you rate each of the following activities in terms of importance
to you as goals in your current teaching of reading?

Major Secondary Of little or no

Goal Goal Importance as a goal
Improving motor abilities related
to reading

Increasing attention span

Developing auditory
" discrimination

Matching letters or words
Learning letter forms

Developing a sight vocabulary
(Whole word recognition)

Learning w>rd meanings
(Vocabulary)

1
1
1

O OO0 ogoo oo

Phonic and/or structural
analysis®

Developing skiil in using context
clues AT,

Practicing syllabification skills

Practicing punctuation and
paragraph skills

Deiélbping compr ehension
skills )

Improving compreheﬁsion rate
Developing listening skills
Reading aloud

Reading silently (independent
silent reading)

Developing study skills
Developing library skills
Improving verbal communication

Creative writing

OO0O000 O000 O OO DELDDDDIMJ
000000 0000 0 00 00 0 000 00

OO0OoOoO0O0 oOOo O O

Reading for enjdyment




é

Major Secondary Of little or no
Goal Goal . Importance as a
goal

Enriching cultural background
Improving self-image
Improving’attitudés toward reading

Other (Specify)

0000
oooo
ainlinls

oy e

T

40. About how often does each child in your reading class have the opportunity
-~ to read aloud to the class?

[:J At least once a daf
[:j Several times a week, but not daily
D About once a wleek, | |
[:] Less than once a week, but regularly
[:j Seldom or never on a regular basis
41. About how often does =ach child in y;u; reading class have the opportunity
to read aloud to you alone (or_;o another adult)?
h [] At least once a day ' ®
: {:] Seyerél times a week, but not dailf
[:] About once a week -

Z:] Less than once a week, but regularly

“~ E:J Seldom or never on a regular basis

!m..,t
o
ian
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42. How successful would you consider vour reading teaéﬁiﬁg to be with respect
to each of the following criteria? ‘

Highly Moderately Moderately Totally
Successful  Successful Unsuccessfal  Unsuccessful

[ ]

]

Enhancing pre-reading
skills

L]

Enhancing measured
reading achievement

0 O O
O O
L]

Improving attitudes
toward reading

Improving students' self
images

|

[l
00 oo
[
0

—

[

Remediating cultural
deprivation

[
[

43.  Use this space for additional comments. ’

PLEASE CHECK TO MAKE SURE ALL OUESTIONS HAVE BEEN ANSWERED.
THEN RETURN YOUR QUESTIONNAIRE TO ETS IN THE POSTAGE-PAID

ENVELOPE PROVIDED. THANK YOU FOR YOUR COOPERATION.
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C.R.P. SUMMER PROGRAM SURVEY

| TEACHER CHARACTERTSTICS QUESTIONNATRE

Py

This Questionnaire is one of several that are designed to provide information
about summer programs and the students enrolled in them., Please answer all
questions with reference to the current summer and the students you are pre-
sently teaching. ' .
1. What is your sex? Male Female

la. What grade(s) are you teachiﬁg this summer? (Mark all that apply)
Two

Four

Six

N’

Multiage (specify grade levels represented

OoOOoo

Other (specify )

2. Which of the following represents your current employment status?

[J A teacher (or other staff member) in this school during the
.regular school year -

E:] A teacher (or other staff member) in apnother schocl in this
district during the regular school year -

((J A summer employee only ' -

[:] Other (specify)

2a. If you are a regular (full-year) employee of this school district, is
' the summer agsignment part of your full-year contract, or is it an
independent arrangement for additional pay?

Full-year contract, one salary
Full-year, extra pay for summer

Summer contract only

Uooano

Other (specify)

1 OMB No. 51-S72043 106
Y - Expires 8/73 : : T
ISRJ!: Xp . M -

IToxt Provided by ERI
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3. How many years of teaching experience (public and nompublic), including
this past school year, have you had?

D One ye;r or less

D More than 1 year but less than 3 years
[:] At 1éa§t 3 years but less than 6 years
D At least 6 years tut less than 10 yeavs
(] At least 10 years but less"than 20 years
D Twenty years or ﬁxore

4. How many years, inc'luding tais summer, have you taught in a summer program?
(Include 2ll summer programs you have taught in, whether in this district

or another.) -
D Or.xe year or less .
D‘ More than 1 year bu't less than 3 years
Elth least 3 years but less than 6 years
D At least 6 years but less than 10 years
D At 1east; 10 years but less than 20 years

D Twenty years or more

5. ‘What type of teaching certification do you have?
_ Dv'No certificat’e | |
'___] Temporary, provisional, or emergency certification
D Regular certification

6. What is the highest earned college degree you hold? (Do not report hondrary
degrees.) N

[___] No degree
D A degree or diploma based on less .than 4 years of wérk
D A bachelor's degree |

D A master's degree

:l A doctor's degree (EdD, PhD, etc.)
- 107




7. Have you had any special t:raining in the diagnosis and treatment of
reading problems"

D Yes D No
7a. If yes, at what academic level was the training?
E] Undergraduate
D Graduate
[:] Inservice
__] On the job

D Other (specify)

8. Are most of your summer students of the same racial or national origin
as you? -

D Yes [j No

9. Were you assigned to or did you choose the summer program in which
you are teaching?

[-] Was sssigned to school [ ] Chose school

10. Were you assigned to or did you choose to teach the group you are
teaching this sumer?

] was assigned to class D Chose class. .

TN

, ¥ :
The questions that follow are all designed to elicit your opinions about
your summer program, the pupils you teach, and any compensatory reading
program you might be involved in. Please answer the questions as candidly
as you are able. There are no ''right" answers to these questions; we are
interested in obtaining some information about how teachers feel about
compensatory reading prcgrams and about the pupils in them.
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11. Compared with other schools and programs in your district or community,
» how satisfied are you with respect to the following things about your
summer program? ” h

Highl Moderately . Moderately Highly
Satis?ied Satisfied Dissatisfied Dissatisfied

Physical facilities ] ™ ]

(buildings, etc.)

U

Faculty (teachers)
Ability of student body
Attitudes of student body

Administration

DDDdD
coooo
ooooo
OO0

Overall philosophy of
education .

12. How responsive is the summer program administration to any requests
you might make for additional teaching materials or equipment?

{:l Highly responsive
l:l Moderately responsive

D ‘Not at all responsive

13. For remedial or other help for one of your students?
I_—_j Highly responsive
D Moderately responsive

D Not at all responsive

14. For changes in your curriculum?
D Highly responsive
D‘ Moderately responsive

D Not at all responsive
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15. Do you believe there is a sound basis in educational policy for giving
compensatory programs to disadvantaged students at extra per pupil cost?

I:l Definitely yes
D 'Probably yes

l___l I am undecided
D Probably no - ' “._.. o

] pefinitely no : -

16g Do'you believe that compensatory programs are generally worthwhile?
[j Definitely yes |
D Probably yes
l:l I am undecided
D Probably no
D Definitely no

17. Dpid you £111 out a questionnaire like this for the Compensatory Reading
Project for the 1972-73 school year?

D Yes
D No

Don't know
]
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18. The following statements ard all related to the academic capabilities
~ of disadvantaged pupils. For each statement, indicate the degree to

d
o 9
38 8
£ 60 80 -
oW a o
he 2- %
: A A 5
a. With proper instruction they can learn about as [:l D D
.well as any other pupils.
b. No matter how good the instruction these pupils D D D
receive they will always score lower than .
middle class children. '
c. These children do not want to learn. D D D
d. The pupils want to learn but they do not have D D D
the right background for school work.
e. It has been sufficlently proven that such ﬁupils D _ D D ‘
will never do as well as other students. ' '
f. Materials are more important than methods in D D D
the teaching of reading.
g.. Methods are more important than materials in the D D D
teaching of reading. :
h. The teacher's ability is more important than I’_‘J D D
either methods or materials in the teaching
of reading.
i. Disadvantaged children have more trouBle_ learning D D D
to read than advantaged children.
j. Disadvantaged children have a shorter attention D I____] [:l
span, than advantaged children.
k. Disadvantaged children have different lingulstic L] L] [_]
experilences than advantaged children. -
1. Disadvantaged children are disadvantaged mainly in l:] D D
that they do not have the foundation of concepts h
that advantaged children have.
m. Learning to verbalize complete thoughts is D D
particularly important for disadvantaged children.
n. Improving the student's self-image as a learner is D D [:]
particularly important for disadvantaged children.
o. The ability to ask questions which require a I:] r_—j D
complete answer 18 extremely important in
teaching reading to disadvantaged children.
- p. In teaching reading, a wrong response can be D D D
as useful as a correct response.
q. Disadvantaged children often have lower r_j E_] D

which you agree or disagree with the idea expressed.

aspirations than advantaged children.

b B

OO0 00 0000 00 O Daeree

O O O

I:I L—_I D L—_] D D Strongly

o 0oo oooao od

[l

Disagree
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Use this epace for additional comments.

PLEASE CHECK TO MAKE SURE ALL QUESTIONS HAVE BEEN ANSWERED.
THEN RETURN YOUR .QUESTIONNAIRE TO ETS IN THE POSTAGE-PAID

ENVELOPE PROVIDED. THANK YOU FOR YOUR COOPERATION.




