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Remedial Education at Berkeley:
" 'Why Do We Still Require it?

- Martha Maxwell
Student Learning Center

Abstract:

U.C. continues to require courses lsabeled "remedial" despite the
fact that other institutions dropped such remedial courses decades ago
and that research findings (including some at U.C.) indicafe that the
traditional remedial courses are the least effective method t;f solving

the problems of students who are poorly prepared for college.

This report attempts to analyze the present faculty furor over

~student "illiteracy in reading, writing end mathematics" and students'

increasing demand for and use of academic support services within the

context of current academic practices and facts, specifically:

1. Grading: Students are receiving higher grades than ever -
before ("B" is now average grade for Freshmen). The numbers

of students placed on L&S probation are declining.

2. The heterogeneity of Berkeley undergra.duates' on tra.ditiénal
measures of scholastic aptitude is increasing. (Berkeley is
still attracting as high a percentage of students scoring

above 600 on the SAT-V as it did in 1960; however, the average

SAT scores have dropped.)

3. 4% of the new admittees are Special Actior Students and many

have severe academic problems.

4. Student views that faculty are failing to provide them with

the educational experiences they expect and need.
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5. The structure of remedial instruction on this and other U.C.
campuses and the increasing enrollments in remedial mathe-

matics and composition courses.

Several administrative altermatives are described along with the

advantages and disadvantages of each:

1. A separate holding college or department.
2. A required pre-co]lege summer “Bridge" program. .
3. Administrative reorganization techniques including positions

and ﬁmctions of Dean of Freshman Studies or Dean of Lower

Division Courses.

The basic premises of the report are that students should be viewed

-as adults, given adequate information about the ,academic demands and

expectations of faculty and their own capabihties, that they have the
responsibility of preparing themselves in advance for these demnds
through various options including c;ammunity college courses and when
enrolled on campus, they should have access-tt; academic support services
on a voltmta.ry.basis; and that reading and composition skills a.re
developmental in nature so that students need faculty az;d academic support

service throughout their educational careers from freshman through graduate

school.
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Remedial Education at Berkeley: Why Do We Still Require It?

Preface’

The question of the reasons for the preservation of Remedial Educatica
at Berkeley must be considered within the context of the educational and
affirmative action goals of the institution, the diverse characteristics,
changing needs and goals of the students, and the characteristics, teaching
strategies and expectations of the faculty. Other essential considerations
include registration and admissions policies and procedures, and the
available academic support services including skills and tutoring assistance,
counseling, advisement, and other student services. Budgetary constraints
and the shrinking pool of traditionally qualified high school graduates
are realities which affect both present and future programs plans.

That Berkeley offers any courses labeled “remedial" is an anathema
and an embarassment to faculty, administrators and students alike. Yet
despite its academic prestige, Berkeley has always admitted a wide diversity
of undergraduate students and Subject A (the remedial writing course) has
been in the catalogue sivn: 1898.

Althdugh the fact tha% 50% of the Berkeley freshmen wefe enrolled. in
remedial English last year made national headlines, statistics show only
very small percentage increases over those held for Subject A in the 1950's.*

0 Most universities dropped remedial English courses in the 1950°s.
Not only has Berkeley preserved Subject A, but this year the cut-off
score for Subject A has been raised so that undoubtedly more students
will be held for the requirement.

The Muscatine Report** of 1966 failed to mention "remedial courses.
Evidently, they were not considered a problem in that era. Why ‘then
the present furor? Although there are some indications that college
students across the country are doing less well on tests of verbal ability,
Berkeley still attracts as great a proportion of high ability students as
it did in 1960. However, it is simultaneously admitting larger numbers
of underprepared students. The Special Admits, especially the EOP students,
although they have been at UCB since 1968, seem suddenly to have attracted
the attention of the faculty. Perhaps the Vietnam War and student:protests
in the late 60's and 70's consumed the energy and attention of the faculty
so that they have only recently rediscovered the students ss problems.

* Turner - Martin Report on Subject A. 1972
#*% Education at Berkeley -~ The Muscatine Report, Report of the Select
Committee on Education, U.C. Press, Berkeley and L:A.. 1968
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In this paper, I will describe briefly the history of college
remedial reading and writing courses at Berkeley and other institutions,
the present views and actions proposed by faculty and students. Also
some' current facts including the increasing diversity of students, the
steady rise in grades and the declining numbers of students placed on
probation are presented and discussed. In contrast, how students see
faculty as failing to provide them with the education they want is also
described. :

A number possible administrative models and strategies are presented
and a series questions are raised.

,



ITI. Brief History of College Remedial Reading

In 1938, Harvard, concerned with the reading disabilities of a few of
its students, established an experimental Remedial Reading Course. Each
fall, freshmen were tested and those who scored lowest were informed of their
plight and allowed to volunteer for the course. 30-35 students regularly
signed up for the 20-session class. In 1946, the Bureau of Student Counsel
took over the program and when they administered a standardized reading test
to the remedial class, they found that every student scored higher than 85%
of the college freshmen in the country. They then revised the program,
dropped the term "Remedial™ from the ourse, renamed it "The Reading Course"
and 800 students signed up (including two law professors.)#

In order toc handle the multitudes of Harvard students who wanted to
improve their reading, Perry devised a new kind of reading test to screen
those students who might be most likely to benefit from the course; specifi-
cally those who "if they can be persuaded of their right to think, even
though reading, . . . can develop a broader and more flexible attack -on the

different forms of study andmt their skills to work on long assignments."

The test consisted of 30 pages of detailed material -- a chapter from a
history book entitled "The Development of the English State, 1066-1272."
They were instructed to see what they could get from the chapter in 22 min~
utes of study. When tested on multiple choice questions, they were able to
answer "every sensible question we could ask concerning the details."”
However, when asked to write a short statement on what the chapter was all
about, only 1% of the 1500 students tested could do this, even though there
was an excellent summary paragraph marked "Recapitulation" at the end of the
chapter. WVirtuslly all of the freshman class read with ar "obedient pur-
poselessness" that would be most counter-productive to course reading. Then
Perry devised another test to screen the group further and limit the number

.of students admitted to the course. This consisted of a history exam ques-

tion with two answersprovided. Purportedly written by two students.’ One
answer wes "a chronmological reiteration of the chapter by a student with an
exiraordinary wemory for dates and kirgs and no concern for the question or
any other intellectual interest” (sa answer that might.be given a C-.for
effcrt.) The other answer was shorter with nc dates.im it, ané addressed
stringently to the'issues posed. by the qua2stion. (Probably worth an A- or
B+) Students were ssked to judge which answer wes better. One third of the
class picked the C- answer and these were the students permitted to enroll
in the Reading Course.

Following Harvard's exsmple, most colleges and universities offered
Developmental Reading Courses, laboratories or programs to their students.
Currently, many of these progrems are being subsumed wmder the title of
Learning Centers.

*Perry, William G., "Students' Use andMsuse of Reading Skills: A Report
to a Faculivy", Hervard University, 1958. :



Berkeley began its first Reading and Study Skills Service in 1968,
when Mrs. Barbara Kirk, Director of the Counseling Center brought Ms. Martha
Maxwell from the University of Maryland. Prior to 1968, Berkeley students -
vho wanted reading and study skills services took Mrs. Doris Gilbert's
courses in University Extension. The Counseling Center's Reading and Study
Skills Service was open to all students without fee and both undergraduates
and graduate students used its programs. In 1973, as a result of Vice
Chanceiior Smith's reorganization of student services, the Student Learn-
ing Center was founded bymerging the Reading and Study Skills Service staff
with the staff from the former EOP Tutorial Program. The Student Learning
Center presently offers a diverse array of group and individual programs
for students who seek to improve their reading, writing, and study skills
in science, mathematics, foreign languages and other subjects.

History of Remedial Writing

Freshman English began at Harvard in 187k because the faculty wes
dissatisfied with the writing skills of upperclassmen and sought to remedy
the deficiencies they felt were lacking in high school college preparatory
courses. The original purpose behind the almost universal institutionalizs-
tion of Freshman English in colleges across the country was to "make up" for
what students "failed to leam" in high school. In essence, Freshmen
English is and always has been a "remedial course'.

.Berkeley's Subject A course goes back to 1898 when the University
first required high schools to certificate each applicant's proficiency in
Subject A (Oral and Written Expression) end students who were not certifi-
cated were required to take a remedial non-credit composition course.
Although, there were many disputes over the c9urse',’ a fee has been charged
for students taking it since 1922 and it is an accepted Berkeley traditiom,
known to generations of Berkeley students as "bonehead English".

Berkeley faculty have never been and probably never will be satisfied
with student writing. The same proportion of students were held for Subject
A in 1950 as in 1974. Why then is there the present furor over students' .
writing and reading skills? A national educational crisis has been fomenied
with many of the same overtones as the furor over mathemstics and science
which immediately followed Russia's lawnching the first Sputnik. It is
almost as if whenever there is a quiet period without the distractions of
war or social protests, the nation's attention is refocused on the educational
inadequacies of the young.

With the exception of English, Literature and Rhetoric professors with
vhom I have talked, there seems to be a common assumption by many faculty -
that iz, that "good writing" can be taught in a course or two "by somebody

else, not me".

* Nationally the assault against Freshman English began in 1911, continued
in 1928, 29, 31, 3%, 37, 39, 50, and the battle is still being fought.
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Professor Josephine Miles expresses an iconoclastic but reslistic
position when she states,

We know that good writing, like good thinking, cannot

be taught "once and for all". It's not a simple skill

like swimming; indeed, even a swimmer can be coached '

to get better and better. Thinking is one of our mo-*
complex sbilities, and writing is evidence of it. fu
students need help with writing at many stages, rrom

third grade to eighth, to tenth to high school. %«

college and beyond, and from subject to subject . When-

ever a new stage of thought and a new subject-inatter

comes along, the accumulated abilities of the student

need conscious and thoroughgoing adapting to the new
material and maturity. Therefore, the concept or

'remedial' work is misdirected; the teacher who sends

2 student back to brush up technical details is trivializing
his own serious job of helping the young writer adapt his '
present active skill and latent knowledge to important new
demands . * _ '

Do d

In addition to the complexity of the thinking-writing process and
the developmental nature of writing {i.e., undergraduates are rarely
capable of writing a paper publishable in a professional Journal and
should not be expected to), there are other factors thet make writing
difficult for students. First, students are rarely sble to assess the
quality of their own writing; they are not taught to do so, asnd often
are unsure of the criteria by which their writing will be evaluated.

(In same cases, writing problems do not show up until the student begins
his dissertation. As a science major, for example, he has never been
called upon to perform dissertation-type writing before.) Second, good
writing requires practice and without practice few students cean perfect
their writing. Third, writing has its emotiocnal as well as cognitive
component. Writing is persomal and if a student has been criticized and
given poor grades for spelling and grammatical errors, he may concentrate

- an correct grammatical expression to the exclusion of ideas, or be terri-

fied of the expected criticism and block. Many professional writers suffer
"writer's block", and some have interesting ways of dealing with it.=#

I often suspect that professors who are most critical of students'
writing must have repressed their own writing problems and struggles. There
are very few people vho can write fluently and well under time pressures and
deadlines. For most of us it is an agonizing and time-consuming task that
requires many revisions. Yet we expect students to blast out several high
quality papers in a Quarter. : '

* Miles, Josephine, "What We Already Know About Composition and What We Need
to Know." (excerpt from College Composition and Communication Conference. )
Note: - Although Prof. Miles' point is well taken, large classes and other
priorities on their time limit even the most highly motivated professor from
direct, individusl work with students. Thus there is increased need for
services like the those of the Student Learning Center to provide individual
help to students.

** Eqwards, Owen, "Writers' Rlock: Why Words Fail Them", New York Magazine,
April 16, 1972. 11




How do they do it? Some hire the same secretaries who type and edit
professors' papers during the day and "moonlight" by typing and editing
students papers at night. Some hire "ghost writers", illegal but still
available, at a price.* Others have their spouses or friends edit and
help them. Those who do it alone, like some of my graduate students, turn
in first drafts and suffer from the competition.

Does Subject A help? Students resent being forced to take the course,
being charged for it, and many do not see it as helping them improve their
writing for advanced courses. Professors, on the other hand, see Subject A
as the preserver of literacy and intellectual written discourse on campus,
and expect students to emerge from it with impeccable grammar and the ability
to organize and express complex ideas on paper forever more - a difficult
set of objectives for a 10-week course to attempt to meet. (See Appendix B
for more information on Subject A.)

Other four-year institutions dropped the term "remedial writing" in the
1950's. U.C. still clings to the remedial tradition for the average student,
one of the last hold-outs in the country. Note: In community colleges the
situation is different as most accept providing basic literacy skills to
non-traditioral students and ex-high school drop-outs as their responsibility.
In local community colleges (e.g., Santa Rosa, Laney, and San Francisco City
Colleges) "remedial reading courses" are popular and often have waiting lists.
Courses labeled "Phonics" fill readily whereas courses which offer transfer
credit called "Critical Reading" often do not fill.

There is a vast difference between a school 1ike Bronx Community College
which draws its students from the bottom 50% of local high school graduates
and U.C. Berkeley whose stuients come from the upper 12'1/2% of state high
school graduates in terms <’ scademic goals. Yet both institutions require
that 50% of their freshmen take "remedial writing." '

* Steve Hart reported that there were some 70 Berkeley "ghost writérs" in
1971, who, for a price, will research and write almost any assignment —-
from a term paper to a dissertation. Since literature M.A.'s and Ph.D.'s
are regularly augmenting the pool of unemployed, there may be even more
today. (Hart, Steve, "Ghost Writers Maske a Living Doing Papers", Daily
Californian, October T, 1971.)
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High School Factors

There are many indicators that nationally students’ pre-qaliege prepara-
tion is changing (i.e., significently lower SAT scores,’ébclining reading
achievement scores (particularly at the junior and senior high school level),
poorer writing skills, etc.) High school grades are inflated so that entrance
criteria based on H.S. GPA's may be obsolete and need to be re-evaluated.

The situation can only worsen as school budgets are cut, class sizes
increased and teachers have less time to devote to the development of indi-
viduel students' skills. For example, few high school English teachers
have the training and expertise to help students in remedial reading and
writing. At a recent meeting of the Northern California Teachers of English,
the group of 250 was asked "How many of you have had training in teaching
composition?" Less than 10% of the group responded affirmatively. (Note:
The best attended program at that meeting was "Mime in the English Class-
room.") However, the group endorsed 1976 as " 'he Year of Composition."

Although it is beyond the University's power to change the downward
trend of the "3 R's" in public education, some attempts are beihg made.

The sumer program directed by James Gray is coordinated with and includes
instructors from the Subject A Départment, has been held for the past two
summers and is an attempt to improve the teaching of high school English in
the Bay Area. About 30 high school English teachers attend this summer
program. This, althougﬁ a small program, merits consideratioﬁﬁas a model

and should be expanded.



III Overview of Berkeley's Remedial Courses
. and Academic Support Services

Undergraduate Level

1. Academic Courses:l
Undergraduate remedial education at Berkeley is defined as the

following courses: Subject A¥, Math P, Math 6 A & B, and English

as a Second Language. (The latter deﬁartment offers 6 courses in
English Composition and Conversation.) All of these coursés give
partial academic credit, but only Subject A requires that students
pay a $45 fee.**® (For a more complete description of each course

and a comparison of offerings on other campuses, see Appendix E.)

2. Academic Support Services: (non-credit)

e -The Student Learning Center, funded by registration fees, offers a

0“ variety of noﬁ-credit mini-courses in basic concepts and skills,
self-help programé, computer-assisted instruction, and individual
tutoring. (Skills and course tutoi-ing are offered in reading,
vocabulary, writing, speeck, ma_thematics, statistics; foreign
languages, pre-chemistry, chemistry, .physics and biologv.' EOP
students, athletes and students in academic difficulty are given
rriority for the Center's services. Student use of the Center ha.s
doubled this yea;xf when over 4,000 students enrolled voluntarily in

its varlous progrems.

\

* Asian Studies 6 A offers 5 units; charges no fee and is an alternative
for students held for Subject A.

%% There are no academic courses offered for review of high school chemis-
”“‘”' - “try and physics. However, the Student Learning Center offers pre-chen.
-and Prof. Reif's Physics 6 A (a self-paced program) requires that
students pass a mathematics test or take a self-paced muth. review.

Q 14




A few academic deﬁartments provide limitedntutoripg hélﬁ to minority
students (e.g. Engineering had two tutors last year and Chicano
Studies had a peer-tutoring program) L & S last fall instituted a
program where Special Admit students were permitted to carry a

reduced course load.

Student groups including the Honor Societies, Black Students for
‘Economic Development, and La Raza Engineers Association offer free

tutoring to other students and there are also some privately funded
programs such as the current‘Uhdergraduate Engineering Program for

Disadvantaged Venezuelan Students.

Graduate Level

The Graduate Minority Science Program is the major éampus progrem at the
graduate level that provideslfemedial services and offers aFademic support
services including tutoring to minority graduste students in sciences. The
groups not included are white women entering non-traditional graduate programs
(e.g. Englneering & Physical Sciences) and graduate minority students in
non-science programs.

The Student Learning Center provides 1imited service to graduate students
in vriting, reading, study skills, German and statistics. Also the SIC has
programs to help students prepare for GﬁE and professional school admissions

tests.

Faculty from several of the UCB professional schools (Education, Health
Sciences, Optometry, Law School, Public Health and the UCSF School of Kursing)

have requested that the SIC provide help in writing and study skills for their
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IV Facvily and Administrators Recognize

‘2 Need for Remedial Instruction

Evidence that the administration recognizes the problem is the fact
that the Chancellor proposed a Summer Threshold Program last year which
would require all students needing remediel courses to attend a special

summer session, with an anticipated emrollment of 2000 students. Also,

. LS offered a Mreduced course~load" option for Specisl Admit students in

the fall of 197k.

Faculty have expressed their conéern about the unacceptable lavél of
student writipg at Berkgléy for at least 77 yéars.' Last Year, Professor
Georg Isaak of UCD, Chairmen of the Sta.te-m’.de“ Subject A Committee, citing
a number of surveys on different campﬁses inciLding Berkelej, concluded
that the problem is "not marginal but widespread." . .

The All-University Faculty Conference on "The Entering Undergraduate
Student: Changes and Educational Implications", held in Davis in‘March 1975,

recommended that a state-wide task force on remedial education be established.

. Such a task force was formed and is currently chaired by Professor W.C. Harsh

of U.C. Davis..

The attitudes of some of the more vocal faculty toward remedial measures
is both punitive and emotional. Implementation of some o; their propo;als
would do little to solve the problem but greatly increase the stress on the

average undergraduate. For example, the recent recommendation made by the

# According to the Turner-Martin Report on Subject A (1972), faculty
comnittees have been regularly studying, writing reports and making
recomnmendations since 1905 when high school certificates attesting to
the student's proficiency in Subject A were no longer accepted by the
University and all applicants were required to take a test adminig-
tered by the University Subject A Committee.

16
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All-University Faculty Conference that all U.C. sophomores be required to
pass a test to deéonstrate their skills in reading and writing beforé they
could enroll in junior courses would be 1) impractical; 2) exorbitantly
expensive and difficult to implement; 3) absﬁlve'faculty of their respon-
sibilities in setting standards, teaching and evaluating students' writing
and enable them to continue to give high grades while complaining about
student writing (See Section on Increase in Grades snd Appendix A);

4) Might this not prenalize the majority of students by increasing the sfress
and exacertating their test anxiety? and 5) Would this effectively eliminate
the few illiterate students it is designed to stop —— i.e., if students have'
managed to survive at Berkeley through the sophomore year with grossly
deficient reading and vriting skills, they are highly skilled at evading
requirements including a "required test.™ The preclect would be impractical

since developing criteria that professors from art, history, engineering,

~chemistry, literature, forestry, etc. could agree upon ag evidence of sgatis-

factory writing et the college sophamore level would be a futile, though -
interesting interdisciplinary exercise. Even if this were accomplished, the
test would have to be an essay exam;* expensive to administer, s;ore, norm
and implement . ®#

Cther faculty are deeply concerned about the problem ut are unsure

of how it can best be solved.

(It is interesting that despite faculty concern, less than 10%¥ of the students
of the students who seek writing assistance at the Student Learning Center are
referred by faculty or TA's.) :

* The correlation between ability to answer multiple-choice questions on
tests of effectiveness of expression or grammar although reasonably
high is not high enough to detect those students who are unable to
write a satisfactory term Paper. Most Berkeley students perform well
on objective exams with the exception of minority students for whom
the correlation between test scores and grades is low.

#* Fote: U.C. Davis' L&S College required students to teke a 1 1/2 hour
English Reading and Composition test prior to graduating. In Msay 19Tk
the Acadenic Senate modified the requirement so that students nmow have
the option of taking the test or taking any two English Courses.
(Source: Isaak, W. Georg, Survey of Compositional Instruction in the
Department of English, U.C. Davis. (19T41?)

17
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V Students Want to Improve Their Skills

Victims of the "curricular chaoﬁ" of the 60's, many Bérkeley students
recognize that college requires more than the effortless escalator trip
that frequently typifies today's secondary school programs, aré véry awaré
of their deficiencies, and want help. Others aré wéll prépared and intel-~. . ..
lectually capable studénts who are nonetheless anxious, afraid of failure
.or feel intimidated by thé University's académic imagé ~- and seek SIC

and Counseling Center services.

Evidence:

1. Results of the ACE Questionnaire ‘Administered to H.S. Students
Entering Berkeley in the Fall of 1974 Showed That:

[ F=1873]

50% stated they will need help in Writing Skills

hig ¢ " " " " " Math Skillg
Pg " ] n . n " n Reading Skills
372 " " " " " " Study Efficiency

(Data source: SARO)

College Board staff recently reported at a meeting that the
entering class of 1975 showed a 50% increase in their responses

to these questioms.

2. Heavy Student Demand for Student learning Center Services

Over 4000 Berkeley students participated in the Student learning
Center's various programs dquring the academic year 19T4-5. A
survey of a random sample of Center users indicated that T6% of

tke students wanted more appointments than they got!

18



Over half of the EOP students régistered on campus this year
@ . used the Student Learning Center's services. 753 different EOP
students made 1105 requests for skills and tutoring service and

received 7128 individual appointment hours.

VI Some Facts about Current Student Characteristics

And Their Academic Achievement

1. 70% of Freshmen will be held for the Subject A Diagnostic Test this Fall.

Under the new regulations requiring that Freshmen with CEEB English
scores lower than 600 take the Subject A Diagnostic Test, TO% of the new
Freshmen will be held for the Subject A Diagnostic Test (based on the

1974 Freshmen CEEB gcores).

Although of fhe 563 Berkeley students tested by the Subject A staff this
. spring, 38% passed,® subsequent testings have shown that only 10-15% of

the students are now passing the Exam (about the same percent as under

the old 550 cutoff score)?? Therefore, there will probu‘bly be mcre stu-

dents ta.kin[, Subject A this fall . mes

2. Increasing Diversity of Berkeley Students -- Higher Percentages of Fresh-

men sre Mshing Lower Scores on the SAT-Verbal Test.

In addition to theincreasing diversity of their social, economic, cultural

and ethnic backgrounds, entering Freshmen show more heterogeneiry on the

*Brooks, Phyllis, Subject A Report 1974-5, Appendix 2, UC Berkeley

#%Davis, Kim, Subject A Department - Personal commumication
##%#The Subject A Department can coutrol to a significant’ degree, the numbers

of students held for Subject A by varying the criteria and cut-off scores
@ . used in grading the Subject A Diagnostic Test.
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traditional measure of scholastic aptitude (SAT—V)¢¢~Although the
‘ SAT-V scores represent only one factor in predicting college success,
the results show that increasing numbers of low-scoring students are -

being admitted.

SAT Verbal Scores of Entering
Berkeley Freshmen®

TP % of students % of students
Year %F:-:ihzégf scoring above scoring below
600 500
1968 - 20h7 Lo% 1%
1973 2883 . 28% K X 1 Al
197k 2556 30% ' 342

(Data source: SARO)

EOE_ There has been a nationwide downward shift in SAT-V scores
’ between 1957 and 197h with the most drematic change showing in the
prcportion of students at the upper level (i.e., the percent of
students scoring above 600 fell by one-third.)®** Average Freshman
scores for Fall 1975 indicate SAT scofes are still sliding (Ration-

wide SAT-Verbal score averages dropped 10 points this vall over

- #These figures under-represent the actual number of students with low
potential since 20-30% of Special Admit students do not take the
College Board Exams. (E.g. of those admitted for 1975, 31 Special
Admit EOP students did not take the test. Data from ORS.)

#%68% of the EOP Freshmen admitted in 1973 sco.ed below 500, howsver,
the Fall GPA for EOP Freshmen was 2.83, virtually the same as for the
total Freshman class. (Data from OAR EOP Annual Report, Academic Year
1973-k4, UC Berkeley, April 197k.)

*#%Scully, Malcolm G., "Fewer Score High on the College Board", Chronicle
of High Education, Vol. X, March 3, 1975.
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1974 and (average) mathematical scores dropped 8 points.®

3. Freshmen Grade-Point-Averages are Steadily Increasing
"B" has replaced "C" as the average grade at Berkeley. Over the past
decade, the percent of freshmen with overall GPA's of B or higher in
the spring quarter increased frcml9.3% in 1964 to 52% in 197h; while
the percent of freshmen earning GPA's below C has decreased from 23.7%
to 5%. (For figures, see Appendix A.)%*
Although the numbefg of Berkeley freshmen students with low SAT scores
has increased steadily in recent years, the average Fall'fréshman
GPA has steadily increased:
Fall Freshman GPA
1964 2.4
1968 2.66
1973 - 2.84
1974 2.95
(Data source: UCB Office of Institutional Research)
* E1 Cerrito Times, Sept. 10, 1975 and San Francisco Chronicle, Sept. 14, 1975.
=

The escalation of college grades reflects a natiomal trend and is not
limited to the Berkeley Campus. Stanford announced recently that it is
"reinstituting” the "D" grade in an attempt to reverse the trend.

One factor that has not been mentioned as a possible cause of the declin-
ing SAT scores is the present economic recession which has affected the

. middle class family perhaps more than other groups. In past depressions

.and economic recesslons the academic qualifications of entering college

~students tended to.decline:.since the brighter high school graduates were

more likely to find employment than their lower achieving peers. It may
be that today more middle class students are chosing to work and/or
attend Junior college or night school while livipg at home rather than

to enter the University as freshmen as educational costs rise and infla-
tion takes its toll on family income. Since scholarships and grants are
awarded to low income students and there are fewer awards currently being
given on the basis of academic merit alone, then perhaps colleges are
attracting “he rich and the poor (especially minority students) and fewer
students from middle income families. :

The total number of students taking the College Boards in the natior has
declined over the past decade and Junior colleges typically do not require
SAT or CEEB's. Also, the fact that college graduates are having a more
difficult time firding Jobs after graduetion may also be s factor affect-
ing the decisions of academically capable middle-cless students.

This is a topic that merits further study.
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kS

4., The Numbers of Students Placed on Academic Probation in L & S Have

‘ Declined Over the Past Four Years

L & S Probation Figures

# Students on Dismissed at Cleared Continued
probation at the end of of pro- on proba- Withdrew
start of Fall Fall quarter bation tion
N z 2z ] .3 K
Fall 1971 Lhh 12 25.5 180 k1.5, 132 29.7 20
_ Fall 1972 k01 7 19.2 180 L4k.8 126 3.2 18
Fall 1973 - 419 9k 22.4 212 '50.6 103 24.6 10
Fall 197k 349 90 25.8 18 k2. 89 25.5 22

(Data source: R. Kikara, Head L & S Lowver Division Advisors)

- Academic Probation

Based on SAT scores and tixe number of students needing intensive help in
‘ writing in Subject A and coming to the SIC, there is evidence that the
| | University is admitting larger numbers of poorly qua.liﬁed students and
one would expect that pro‘batlen figures in L & S would reflect these

changes (especially since 80% of the Special Admit Students enroll in
L&sS).»

These data on L & S probation reflect Do clear trends over the past four
Years although there was a drop in the number of students on pro‘batiqh

at the start of Fall Quarter 1974 comparcd with previous years. ‘I'be '
rercentages dismissed, cleared or continued appear to fluctuate ov'er the

four year period.

* Data source: 1975 OAR Report
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.Discussion

The facts cited above raise some interesting questions —
How can we recorncile the fact that the verbal ability of entering Fresgh- -
men appears to be steadily declining with the facts that the grades of those

same Freshmen rise steadily and the numbers of students on probation and

x dismissal have shown little change?

Are professors becoming more lenient in their grading, relaxing stan-
dards, displaying the mo-called "Inflation of Grades Syndrome" (Often attri-
buted to the fear that negative student evaluations will have negative effects

on their tenure and promotica aspirations), or being more permissive?

Are the faculty becoming more responsive to diverse student needs and

goals?

Or are professors indeed using a dual grading system, with one set of
expectations and criteria for the well-prepared, intellectually sophisticated
student and another for the poorly prepared student who lacks the skillis and

background for "traditional college work"?

Or does the SAT measure factors which are no 1dnger as crucial to success
in the college curricula as they once were? Or does it reflect out-dated

values and gkills? i

Or have the students themselves mastered learning or coping strategies
which are nct measured by the test but have earned them success in high school

and are equally effective in college?

Or are faculty gra.dlng pmctices affected by the current zeitgeist and

relatively independent of student scholastic aptitude as Appendix A-2 suggests

--i.e., during the period 1948-60, student SAT ccores increased 50-100 points,
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yet avérage freshmen GPA's remained the same.

Or are college professors de-emphasizing reading and writing assign-
ments in response to the new generation's affinity for television and audio-

visual media rather than traditional reading and writing skills?

Indeed, these data do pose a dilemma.

Discussion
How much have students changed? Martin Trow* described the size and

heterogeneity of the 1960 Berkeley freshman class as containing the equiva-
“ent of one MIT freshman class, one Amherst class and three classes from
Kutztown State College in Pennsylvania with the freshman classes of a

number of other institutions in between. He reported that 30% of the Ber-

~ keley L & S freshmen in 1960 scored over 600 on the SAT-V and 29% below 500.

In 1974, 30% of the Berkeley frestmen scored above 600 on the SAT-V
50 we are still mainteining the seme proportion ot verbally proficiént stu-
dents, though we are also admitting more with lower scores (34% in 197h).
What has changed most dramatically is the number of students with very low
scores. In 1974 Berkeley admitted 58 studepts with scores below 300;#% in
1960 there were none. (Note: ETS Berkeley Office reports thet only 8% of
the college students in the nation score below 300 ca the SAT-Verbal.)
Further, an additional 20-30% of the Spe;:i&l Admit- freshmen were admitted to

Berkeley without having taken the College Board Exams.

To update Trow's analogy, we now not only have our MIT and Amherst freshe-

man classes but also the equivalent of one Rairobi College class and many

*Trow, Martin, "The Undergraduate Dilemma in Large State Universities",
University Quarterly, 1966. pp. 17-43

, ¥Maxwell, Martha, "Barriers to the Persistence «f Minority/EOP Students
" at UCB", 1975.
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in between. (Nairobi College in East Palo Alto is an alternative community
college whose students do not take College Boards, whose courses are not
accepted as transfer credits at UC, yet whose freshmen--in the past (circa
1972) ——were required to take a full-time one year reading and writing course
Prior to enrolling.in regular courses.) Thus, at Berkeley, we enroll some
barely literate students Yet expect them to catch up with their well~prepared

Peers in one quarter of Subject A. Obvioﬁsly, they cannot.
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0 VII The Special Problems of the Four Per-Cent (Special Admits - Special Action)

Prior to 1968, 2%‘of~the annual admissions slots were allocated to
students who did not meet the University's minimum entrance requirements.
Those students were quite varied, i.e., students with special talents such
&as athletes, musicians, etc. Others were admitted who lacked a unit or

two of high school credit.

In 1966 when the EOP program began, a small number of educationally
disadventaged minority students were admitted under the 2% rule. A
follow-up étudy of the 1966 Special Action Admissions freshmen by Austin
Frank of the Student Affairs Reseafch Office showed the following:

Of the 25 S.A. Athletes, 64% completed degreesin 5 years.

Of the 23 S.A. EOP Women, 35% completed degrees in 5 years compared
vith 58% of all L&S women studrnts admitted that year.

& Ct ihe 17 S.A. EOP Males, 42% completed degrees in 5 years compared
vith 57% of all L&S males. '
(

Of the T3 S.A. Others, 42% received degrees in 5 years.
Subsequent studies ocn EOP Special Admits (e.g., OIR and State-wide
EOP reports) show that 20% to 25% of the EOP students graduate, however,

it is not clear whether these are figures for 4 or 5 years after entrance.

NOTE: Typically, in programs involving high risk admittees, those
who enter in the early years of a program tend to persist in
colliege longer; fewer of those who enter in later years, when

the program has become institutionalized and larger numbers of
students are emrolled persist to graduation, e.g., in a special
probationary program for low achieving high school students at
the University of Maryland the percentage gradvating in 5 years
dropped from 35% in 1947 when 50 students were admitted to

around 20% in 1957 when there were approximately 1000 students
admitted to the program.

In 1968, the speciel admission quota was increased to 4% to provide

ety
i A
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access to the University for more educationally cdisadvantaged minority
students. In Fall 1974, the quotas changed to reduce the number of
athletes admitted under this regulation and increase.the number of EOP
students and othere, however, the total remained at 4% of new admittees.

Per~cent of Special Admit Openings
Allocated to Different Groups

Fell 1968 Fall 19Tk

EOP Students ‘ 62% 65%
Athletes 25% 20%
Others : 13% 15%

(Data source: OAR)

Although small in numbers (319 were admitted in Fall 19T4), the
Special Admit Group causes more concern and consternation among faculty

and administrators than the general undergraduate population.

Some Facts about Special Admits:

About half of the special admit students are admitted as freshmen
and half with advanced staﬁding. 80% of the spacisl gdmit students are
enrolled in L&S. A

They make significantly lower grades than'other students. -An OAR
follow-up showed that 28% of the freshmen and 38% of the advanced standing
special admits in 1972 had GPA’s lower than 2.0 at the end of their first
year. Of the 1973 group, 27% of the freshmen and 27% of tﬁe advanced
standing students averaged below 2.0 in théir first year.

In 1973, 39% of the S.A. EOP freshmern and 46% of the EQOP spacial
action students admitted with advanced standing had GPA's umder 2.0 at

the end of their first year.
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In 1974, 46% of the athletes admitted with advanced standing had
less than 2.0 GPA's in their first year compared with 27% of EOP advanced
standing students. The groups do appear to fluctuate in grades and per-

gistence from year to year. (For OAR figures, see Appendix G 1&2.)
More data are available on the EOP special action students than

on the other sperial action groups but the figures tend to be discouraging.

Grade-Point-Averages of U.C. Berkeley Special Admit EOP Students are
lower than EOP Special Admits at any of the other U.C. campuses.

The Percentage of EOP Special Admits
who Earned GPA's Below 2.0 in 1973-h

Campus % Below 2.0
Berkeley 40.5%
Davis 20.8%
Irvine 18.1%
TLos Angeles 17.5%
Riverside 22.3%
San Diego . 20.1%
Santa Barbara 25.0%

NOTE: The percentage of regularly admitted EOP students with
GPA's lower than 'C' at Berkeley (11.1%) is comparable to '
other campus (range from 8.6% to 13%).

Dats Source: "fThe Report on the University of California
Educational Opportunity Program" - Office of the President,
March 5, 1975.

* OAR has kept records of Special Action students since Fall 1973 and Austin
Frankx of SARO is beginning a follow-up study on Special Action Students.
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Many drop-out after their first year

- In a study of the 92 EOP Special Admit Freshmen for Fall 1973, 51

students or 88% remained at the University for three quarters;

however, only 55% were enrolled for a fifth quarter.®

90% of them were held for Subject A.

Most have very low scores on traditional Scholastic Aptitude Measures

although these scores do not appear to relate to their academic

persistence.

- The mean SAT scores of Special Admit ECP students remaining at the

University for different amounts of time showed no consistent trends,

cxcept students who dropped out after their first quarter had higher

average scores.

Mean SAT Scores for Freshmen EOQOP Special Admits

Verbal Mathematics Number &%
Remaining only 1 Qtr. b1y k70 10
2 Qtrs. 358 392 6
3 Qtrs. 339 399 21
5 Qirs. 349 )28 33

# Maxwell, Martha and Ellen Chase - "Profile of the Successful EOP

Special Admit Students” (study in progress)

%2 Not ali students took the SAT.
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How do the Special Admit EOP students who survive cope with Berkeley's'

a _ academic demands?
- Of the EOP Special Admits who persisted for 5 quarters, 79% took one
or more ethnic studies courses during their first year; 60% took 2 or

more and L4Z carried 3 ethnic studies courses.®

0f the courses they completed, they most frequently made A's or B's in
the gthnié studies courses, incompletes in Math., D's in social sciences.
science and math and F's in sciences and math. However, US% of the
"successful" EOP Special Admits had not satisfied the reading and com-

position requirement by the end.of their fifth quarter.

- It is difficult to generalize sbout EOP Special Admit students since

the different ethnic groups select quite different majors and their
GPA's are different. Asian-American EOP students tend to major in

‘!b science and maké higher grades than other ethnic mincrities and their
GPA's are usually equivalent to the typicallBerkeley‘student. Black
students tend to major in social sciences or business and make lower
averages than other groups. Chicanos, Mexican-Anerican,,ihite & "other"
EOP students tend to #arn GPA's lower than Asian-American and higher

than Black EOP students. (Data source: Quarterly EOP computer print-
outs from OAR.)

* This is not meent to imply that Ethnic Studies courses are necessarily
eesier than other courses., It may be that the minority EOP studeats
find them intrinsically more interesting than traditional social science
breadth courses and feel greater identification with the eoncepts and
instructors and more highly motivated toward the work required. It has
been my observation that some Ethnic Studies courses are academically
rigorous and some are not, but the fact remasins that EOP students. make
higher grades in Ethnic Studies courses than in other social science
courses.
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-~ Black EOP students whether Speciél Admits or Regular Admitted EOP
o students have great difficulty with reading and compositioﬁ courses:
Evidence:

1. High School studies show that the upper quartile of Black
students ave}age more than 6 grades lower in reading and
language skills than white students*® (See Appendix H).

2. Although more Asian than Black students take Subject A
(16% vs. 12%), 87% of the Asian students passed, while only
59% of the Black students passed Subject A in 19Tk-5.##

3. Since more of the Black stidents aspire to majors in the
social sciences, their reading and writing deflciencies
probabl& handicap them more than they would students in the
sciences or other majors. Evidence: A higher proportion of
Junior EOP students come in for reading and writing help at

'qlb the SLC than do freshmen (and this has been typical since

the Reading and Study Skills Service began in 1968).

. Junior courses in social sciences typically demand heavy reﬁding
assignments and written term papers. Perhaps this is one of the reasons
for the drop in grade~point-averages shown by regularly admitted EOP
students from their freshman to senior years. Special Admit EOP students

do demonstrate a small, but steady increase in GPA.

* Jenkins, Harriett G., Asst. Superintendent of Berkeley Unified School
‘ District, "Black Parents' Concerns", April 17, 1973. (See Appendices B, ¢}

*%* Brooks, Phyllis, Subject A Report 197hk-5, v.C. Berkeley
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Mean GPA by Class (Fall 1973)

Total Reg. Admit . Special Admit

Undergraduates EOP Students EOP Students
(v=19,729) (N=783) (v=685)
Freshmen 2.83 2.85 2.3
Sophomores 2.94 2.76 ‘ 2.35
Juniors 2.92 2.62 2.49
Seniors 2.99 2.62 2.52

(Data source: EOP Annual Report 19734, OAR, Sept. 19Tk)

s m e e o — e s T mr eweens o e e e . e e e a e e

Regular aedmit EOP students achieve GPA's as freshmen as regular wnder-
graduate freshmen,‘however their GPA's tend to regress from Freshman through
Senior year in contraest to typical undergraduates.

The above figures could e.lso'be interpreted to indicate that junior
transfer students were having more difficulty in meeting U.C. academic

’ standards then they had in community college. |

Other evidence that this phenomenon occurs at Berkeley includes the
fact that EOP Bridge freshmen stuﬁents'earn fewer B's in besic social science
cour;ses (not including etbhnic studies) than they do in writing, matheratics
or science.*.

The evidence sirongly suggests that Special Admit-and EOP Black students
have a difficult time adjusting to the rilgorous readipg end writing require-
ments of the L&S sociel science departments tpey chose to enter. Many are
i11-prepared in basic reading and writing skills and the products of
a.ca.denﬂ.ca.ily weak high schools and/or commmit& colleges. Since social
sciences are the most popular unde;.-gradua.te majors, they face the competition
of some of the best prepared and intellectually sophistica.ted- Berkeley under-

gradﬁates.

% Maxwell, Martha (op. cit.)
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DISCUSSION:

The Special Admit Program has enabled educationally disadvantaged and
low-income minority students to receive & University education. That a
significant number have completed degrees is a tribute to their intense

motivation and resourcefulness and the help »f dedicated faculty and

support services. At present, about half of the EOP Special Admit students

are completing at least two Years of college. On the other hand, the fact
that 30-35% of the EOP special admits remain for three quarters Before being
academically dismissed or withdrawing is a function of our archaic proba-
ticnary and djsmissal regulations which are based on the assumption fhat

"C" is the average grade. Thgse students, although small.in actual numbers
are those who are least prepared for college work, i.e.,.6-8 Or more years
behind in academic skills including reading and writing and succeed Only‘
in traumatizing and being traumatized by professors and the academic system.
There is no remedial érogram in the world that can insure that a group of
students who are six years behind will be able to catch up with their peers
in one year, much less in one quarter. They demand and need intensive
tutoring help, skills work and counseling and the cost is high and the
pay-off is minimal. For example, ;ne student spent over 150 hours‘in Oone
quarter being tutored in writing in the SLC, ang although he improved from
a second or third grade level to a fifth grade writing level, he still was
far below the minimal level required to pass Subject A (wvhich he had failed

for three consecutive quarters.*®)

*Although this seems an extreme example, the Subject A Department's recent
exhibit of problem student themes and the number of very low students who
seek help from the SIC supports that fact that such cases are not rare and
are increasing. Certainly the University could screen out students whose
reading and writing skills are below the 8th grade level and refuse them
admission until they improved their skills.
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The answer lies partly in more careful screening apd selection of
Special Admit students. (At U.C. Davis, the Learning Center Director,

Counselors and Academic Advisers test and screen special admit applicants.)

General Issues

Thomas Sowell*, a Black scholar at UCLA, discusses the net result
generated by the 100% increase in Black students attepding college in the
last decade as a result of.the special pressures on prestige and other
“institutions by social groups and governmental affirmative action demands.
He states that demand was created for Black students at precisely thoaze
institutions least fitted to the student's educational preparation - i.e.,
prestigious research-oriented universities - so that if has created wide-
spread problems of "underprepared" Black students at many institutions.
'Pointing out that although Black students' capabilities span the whole
range of any standard used, he conclu&es that a mismatching of students
witﬁ institutions has resulted.

The Problem haé not been approached in terms of the optimum

distribution of Black students in the light of their prepa-

ration and interests but rather in terms of how Harvard,

Berkeley or Antioch can do its part, maintain its leadership

or £ill its quotas. '

The schools which have most rapidly increased their enrqllments of Black
students afe those where the great majority of white Americans could not
quelify. BHowever, since thnese institutions do not admit underqﬁalified

*%
white students, they have no '"white problem".

. .
Sowell, Thomas, "The Plight of Black Students in the United States," in
Slavery, Colonialism and Racism, Daedalus, Spring 197k.

T
Institutions which do admit the childrem of white "blue collar" workers
find they have many of the same charecteristics as low SES minority students

in terms of attitudinal problems and academic deficiencies.
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"Much of the current literature attempts to convince prestige
O institutions that they should adapt to serve students who do

not meet their highly specialized academic requirements - the
possibility of distributing Black students in institutions whose
normal standards they have already met has been almost totally
ignored. Worse, many institutions have set up special programs
to do the opposite to accommodate Black students who do not
meet the normal standards of the respective institutions.

Many government scholarships for minority undergraduates re-
quire academically substandard performance as well as lower
socio-economic status. Black students themselves have said
they are afraid to perform at their best for fear of reducing
their chances for getting the financial aid they need to go:

to college.* (Sowell)

* .
NOTE: Isn't it time we began to re~think and re-establish academic merit
and potential as the important fa:tor in awarding financial aid to low
income siudents or must this still be shunned as an "elitist" attitude?




&
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On Double-Standards of Gradiug

The question of whether Black and other minority students receive

sub-rosa special treatment at predominantly white colleges is still a
»
controversial issue. Sowell 1ists the many arguments and states that

As for the prevalence of dishonest and clandestine double

standards, its nature is such that it can only be estimated

impressional’: .ically. My interviews with academics from

coast to coast convince me that double standards are a fact

of 1life on virvually every campus, but not necessarily in g

majority of courses. This situation may in fact present the

maximum academic danger to the Black student: enough double

standards to give him a false sense of security and enough

rigid standards courses to produce academic disasters.

The problem at Berkeley is that special-admit Black and other minority
students tend to select the most popular majors, i.e., social science, busines:,
etc., where they face the greatest competition from scme of the most intel-
lectually sophisticated and best prepared undergraduates in the country. If
indeed, they arenseeking out easier courses to fill their schedules so they
can devote more of their efforts to those courses which are necessary to
their major, then this would seem adaptive behavior - if, on the other hand.,
they are avoiding the more rigorous required courses and specializing in the
less demanding courses, just to stay in school,; in the long run they are the

*%
losers.

*
Sowell, op.cit.
L 3

* ' A
My observation is that students at Berkeley do both, but the latter is more
prevalent.
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@ VIII. Faculty Fail Many Students Although They Give "F's" to Very Few

Although it is difficult to generalize asbout the Berkeley faculty
as it is a diverse, individualistic group, studies on the characteris-
tics of Berkeley faculty stress thelfact that they enter University teach-
ing through self-selection and University policy because they are pri-
marily oriented toward research and graduate teaching. Often accused
of being indifferent to undergraduate teaching, Trow feels a fairer
geperalization is that by and large faculty have a limited but gehuine
interest in undergraduate teaching.®* They view research and gradusate
teaching usually as having a higher priority on their time and effort.

. On the other hand, Berkeley students value "individual personal develop-
ment" as a major goai of their qgllege experience, but this value is

‘ rated lower than other goals .by" faculty.##

From the students' viewpoint, facuity fail them in a number of ways
(based on the problems expressed by tize thousands of Berkeley students
who have sought help from the Reading and Study Skills Service and the
Student Learning Center):

1. .Ma.ny faculty members have mreﬂistic expectations of the

stages of intellectusl development, and intellectual needs of

undergraduates. Faculty tend fo identify with students who

have the intellectual qualities and values they themselves possessed

® Trow, Martin (op. cit.)

.
#%® Peterson, Richard E. -- "Goals for California Higher Education: A
o Survey of 116 College Committees", Educational Testing Service,
Princeton, New Jersey, 1973. . )
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‘ as students and graduate students provide the model against which
they usually compare undergrsdusates.
2. Meny faculty fail to describe the conceptual framework and
assumptions in their discipline so that students become lost in
an array of facts, details, and theories, and have great diffi-
culty iﬁteérating these.
3. Memy faculty fail to recognize that students either lack the
conceptual background and information necessary for aa understanding
of their subject or fha.t students are thinking in a different

frame of reference.®

Some examples:

i) An engineering student taking his first economics course
may not realize that the formulae in economics theory are
mere metaphors in comparison with those he uses to solve

‘ _ civil engineering problems.

ii) A Subject A instructor asked her students to write a
theme on a controversial topic. An athlete wrote a
paper comparing and contrasting two swimming strokes end
the instructor's comment was "That is not a controversy".
The student replied that to his coach, that was a very
controversial issue. '

1ii) I once failed a student o a jJunior level psychology
exemination question (Compare end contrast gestalt and
association theory on the following ...) and commented
on his paper "I do not understand what you are trying
to say, please see me", The student was furious that
I had given him an "F". When he came in he explsined
that he was emuleting James Joyce's writing style and
his Creative Writing Instructor was giving him A's, so
vhat was wrong with me? I attempted to explain that the
writing rituals in psychology are different from those
of Joyce. ' :

% This is periicularly interesting in light of the fact that a Harvard study

analyzing final exam questions over the last fifty years showed that 75-80%
of the questions required the student to consider the topic in more than one

@ frame of reference. Although the instructor presents several fremes of
reference in his courses, he fails to recognize the diverse fremes of
-xgference and pluralism of his students. (Perry, William G. Jr., Forms
of Intellectual and Ethical Development in the College Years: A Schene ,

Qo Holt, Rinehart snd Winston, 1968.) (See Appendix E)
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L. Many faculty feil to give clear assignments, ask questions that
are confusing and wnclear and require understandings and conceptua-
lizations that are far above those merited by the course level and
content.

5. Many faculty fail to establish clear criteria for grading and
do not inform students of the performsnce stendards they expect.

6. Many faculty fail to provide constructive feedback to situdents
on their performance., Thus students do not know what to expect;
they do not know what criteria will be used for grading nor are
they sble to Judge their progress. A course which requires only
one term paper at the end of the quarter creates great anxiety in

students wnless they have a clear idea of the level cf éomplexity

_of the concepts on which they are expected to write and the acceptable

style and format required. Often the only feedback and the student gets
from the professor is a letter grade at the end of the quarter.

T. Faculty often fail to recognize how their instructional

strategies and tea;:hing methods affect studsnt aﬁtitudes and per-
formance in the course. Faculty who teach lower division courses in
most disciplines require students to do little writing. Multiple-
choice or short-answer questions are the most frequently used exam .
format. Even when longer essay questions are giw}en, the skills required
to earn a satisfactory grade are quite different from those dgma.nded

in writing a junior or senior research paper. In other words, lower
division students generally get little practice in writing, except in
the required ms,djné-composition courses, English end rhefﬁric, and

the orgaenization, style and methods for developing evidence have

minimal transfer effects on the writing demanded in otker majors.
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Studenis' perceptions vary and the instructor who annownces "I
have office hours M & W at 4, but do not bother me with trivial
questions” finds very few freshmer seeking him out. |

8. Faculty often fail to recognize, understand or deal with the
di fferences between student backgrounds, interest‘ in the subject

and motivation.

Discussion:

Although students feel that faculty fail them in the many weys
cited above (and some of those are legitimate complaints), the intellectusl
and ethical changes from adolescent to educated adult are difficult at
best and often painful. The individual student to be successful is
forced to think in new frames of reference, learn new concepts and
internalize his own framework for evaluating and incorporating new
information and ideas. Faculty who are deeply involved in their own
theories and research sometimes forget the struggles and problemé they
themselves experienced as students. Although there appears to be no
easy short-cuts nor panaceaas to this process and écane students will
not be able to mske the transition, faculty who are aware of the
intellectual stages and ethical dilemmas faced by students cen be patient

and supportive without lowering their standards or goals.*

# For more information on this subject see Perry's study on Harverd snd
Radcliffe students (1968) -~ (op. cit.)
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IX Research on Problems of the "NEW" Students

The research® on the problems of the "new" student, a euphemism for
low-income snd minority students who are "first-generation" college students
show that they shure the follow characteristics:

" 1. Deficiencies in conventional academic skills (reading, writing

and math. )

2. Lack of proficiency or practice in "thinking" approaches to
problems,

3. Difficulties in working toward asbstract goals or for symbolic
revards.

k., Strong leanings toward vocational or occupational goals rather
than becoming scholars or researchers.

5. Bewilderment and feeling out of place at the onset of their
college experience.

6. Limitations on freedom of choice on situation or program.

What doesn't work with the new students

The traditional remedial course is the least effective approach to
vworking witkh "new" students. Some researchers point out clearly that it
is the worst. Why? There is very 1little evidence that the standard
remedial course improves the skill: it aims to chasge. (Most studies, in
fact, conclude that it does not.) That such prograxﬂs produce no signiricéntn
changes on obJective measures of scholastic achievement is by far the most
frequent result reported in most studies. Furthermore, there is evidence

that it kills student motivatiom.®

* Klingelhofer, Edwin L. wad Lynne Hollander, "Educational Characteristics
and Needg :i Hew Students: A Review of the Literature." Center for
Research and Development in High Education, University of Californmia,
Berkeley , 1973.
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What does work

In general, programs that are most effective with the "new students"
provide the student with success experiences, intrinsically interesting
materiais and perscnalized study programs to fit individual needs. Cross*
(1571) who has made the most intensive study of these students and Erograns
recomends that programs concentrate on the students' strengths and aim at

the attainment of excellence in one sphere of activity. -

Only at UC are students who were successful in high school with GPA's
above 3.1; successful in the eyes of their teachers, parents and friends,
subjected to the humiliation and stigma of being 'required to take a
"remedial writing course" in céllege and charged®# for the experience.

They react in the expected fashion; instructors complain sbout poor attendance,
failure to keep up with assignments, poor attitudes and expressioas of

hostility toward the instructors and the system.

When experiments have been tried on other UC campuses {e.g., UC Santa
Cruz and San Diego where writing courses are offered for full credit and
without fee), the results are dramatically different. In 1969-T70, Santa

Cruz offered a writing course for credit and without fee in four of their

% Cross, K.P., Beyond the Open Noor: New Students to Higher Education,
San Francisco, Jossey-Bass, 1971.

##A1though many arguments have been raised sgainst the $45 Subject A fee, it
is most frequently criticized as placing an additional cost burden on low-
income students, I disagree. Low-income students, athletes snd veterans
have their college costs paid through scholarships, grants and other financial
aid. The fee penalizes the middle class student whose parents are supporting
him/her; or the students who are working their way through college in two
wvays: 1) Directly, if they are held for the course and 2) indirectly even if
they are not required to take the course since the major portiom of the $100
rer quarter Ed. Fee they must pay goes for financial sid for the disadvantaged
students who are most likely to be held for Subject A.
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colleges; two colleges followed the standard Subject A route. Offered
a "genuine" course (i.e., ccurse for full credit), student attitudes
changed s¢ that "they worked hard and usually made steady progress during

ten weeks of intensive writing practice".®%

The standard Subject A classes suffered from the same demoralizing
experiences of poor attendance, inattentive students, etc. The negative
self-fulfilling prophecy won again. (See description of UCSD Third and
Fourth College Writing Programs in the Section.on Subject A. Also Turner-

Martin Report, 1972.)

% Jzaak, Georg W., Survey of Compositionsl Instruction in the Department
of English at University of Davis, U.C. Davis. Ko date (Circa 197hk)




X What do other institutions do with students who lack the basic foundations

fc:»r ‘college work?

Some Administrative Models

1. Separate "holding college or department"

Prorpted by a state law which required it to admit all State high school

gradustes, the University of Minnesota established a separate college, the

"General College" as an open-admissions college ca the campus in the 1930's.

Although the college hes s limit on the number of students it may admit
and thus must make its admissions decisions on the basis of a lottéry, all
Minnesota residents who do not qﬁa.lify fc;.\r admissions fo the regular
"College of Liberal Arts" are eligible for admission. The General College
grading system is different than the grading system in regular University
courses, however, students, if they earned satisfactory grades, can trans-
fer to regular college departments and gain full or partial credit for

courses they took in the General College.

In the late forties, Penn. State, faced with a similar problem,
funded a "Counseling College" for students admitted on probation where
students could take regular college credit courses and receive special
counseling, advising, skills help and tutoring. Students remained in the
Counseling College until they ea.med.grades and credits that would enable
them to transfer to the college of their choice. The Universitysof

Maryland instituted & similar program in 1948 which lasted 12 years.

Advantages:
Under the "holding" college concept, students can be sheltered, care-

- fully advised, tutored, counseled and required to take reading and study

skills improvement courses, etc. Their courseloads can be limited and
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. individuals followed carefully, depending on the number of students and

staffing.

Disadrantages:

Inevitably, such a "holding college or department" develops the stigma
of a "dummy college". (e.g., University of Minnesota students refer to
the General College as Nicholson High School since its classes are held in

Nicholson Eall.)

V ihe academic support services iﬂduding'tutoring and counseling can
be quite éxpensive to the institution, and students are often mo:fe
reluctant about using them than genersal college services. (This depends
a great deal on the staff, however, most of the support services in the
program of this sort that I have evaluated or worked in have been over-

0 staffed and wderutilized by students.)

The advisers and counselors must be knowledgesble sbout the require-
ments of all of the university's colleges and departments gnd mist be
able to negotiate well with desns and department heads so thet individual
students may'be accerted as transfers. Faculty members may consider the

program over-protective end sometimes resent "outside advisers".

2. Special Pre-college Summer Sessions or Summer Bridge Programs

As the number of poorly qualified college applicahts increased in the
fifties and sixties, many institutions found the "holding colleée" approach
too costly. Instructors were hired on an annuel basis for freshman courses
and because of the high student drop-out rate, departments were over-staffed

e during spring semesters. Dormitories were crowded in the fall and some had
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to be closed for lack of roomers in the spring.

As a result a number of institutions develcped summer pre-college

programns for entering freshmen and special programs like Upward Bouad

had summer sessions for both high school juniors and seniors.

Since 1961 all students applying for admission whose H.S. GPA's
vere below 2.0 have been required to attend the Pre-College Summer
Session at the University of Mar&land. Students enrolled in two regular
college courseé, English 1 and a social science or mathematics course
(for prospective engineers). The English class enrollment was limited
to 15 studentslper session and instructors met with each student for a
half hour conference per week. Sociology and government classes averaged
25 students and in additiom, counseliﬂ; and reading and stgdy skills

services were scheduled for each student daily.

Advantages:

The summer program provides the student with direct experience in
college courses so each can appraise his capability to do college level
work; gives the student the opportunity to improve his educational skills
and to explore realistic educational-vocational goals with professional
cownselor per 30 students and one reading specialist per 55 students, the
costs of the program were lower than the "holding college".

The total number of students entering the University of Maryland with
poor backgrounds was reduced ~ i.e., out of 7752 appliceris required to take
the program over a T year period, 3425 (or Lh%) registered for the summer
session and 1613 (or 21%) earned grades high enough to enable them to

register in tke Fall.
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Both Berkeley and Davis have had similar Summer Bridge Programs for
entering EOP students for a number of years. During the past two summers,

these programs have not filled (i.e., this summer Berkeley's program

.attracted 43 students of an anticipated 75).. At Berkeley, the Bridge

students take Subject A, and Math PS (if required), attended a reading
and study skills mini-course and SIC's Chem P program (if they were planning

to major in science) and received counseling services.

The Davis program offers counseling, a reading and study skills course, a
non-credit math & English courses. Students also enroll in one summer

school course for credit.

Disadvantages:

Students find the 8-week summer program difficult because it is
faster paced than the 10-week quarter, however, student evaluations of

both UCB and UCD programs have been positive.

Fewer special action students enroll in these programs than regular
EQOP students ~ probebly because the Admissions Office processes and accepts

special action students later than regular admits (i.e., up to July 1).

The survival rate of Berkeley 1973 EOP Bridge Students was sbout the

same as other EOP groups - i.e., 83% remained at the University for three

quarters although 16% were in academic difficulty (GPA's below 2.0). 58%

remained through 5 quarters.*®

# Maxwell, Martha - Summary of Follow-up Study of 50 EOP Summer Bridge
Students admitted in Summer 1973 - UCB.
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3. Dean of Freshman Studies (or Dean of Lower Division Studies)

Another model used at many institutions (including Dartmouth and Stanford)
is to have one administrative officer within the college responsible for
coordinating a program which encompasses courses, recruitment, advising, regis-
tering, etc. for freshmen in general and supérvision of the advisers specifically
assigned to Special Admit Students. The advantage of this model is that it
avoids tc a great extent, the stigma students feel by being placed in & sepa-
rate college ard the problems. of having two separate administrators, yet allows
the college to keep a tighter fein on the student's study load, grades, etc.
Turning such students loose as if they were just like every other student and
could work with any adviser, I feel, is a mistake. They should be admitted to
the University prbvisionally and have a clear understanding of what they must
accomplish in units and grades to achieve'regular status. Also this office
could coordinate with educational and career Planning services, learning center,
counseling, etec.

Another advantage of the Dean of Freshman Studies (or equivalent) position

is that it can expedite innovative teaching and course development since it

cuts across depsrtmental lines. Often this has led to creating new courses

and programs that are more responsive to the specific needs of freshmen.®

® Note: Since the majority of Special Admit students at Berkeley are
enrolled in L & S which has a number of lower division advisers under
R. Kibara, and the number of freshmen and- sophomore Special Admit st::dents
are relatively small, it would require minimal additional staffing for
special sdvisers. ' ' :
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"Model Programs"

& Ten post-secondary institutions were selected by NIE this summer &s hav-
ing the best programs for low income, educationally disadvantagéd students.®
A1l have highly structured, required programs, provide intensive tutoring, and
other support services and admit small numbers of students per year i.e., 29-100
(with the exceptibn of those institutions where the majority of the student body
had velow "C" averages in high school.)
Other characteristics of these programs are:

1. Intensive recruitment and follow-up pre-admlssion contacts with
small groups and individuals.

2. Pre-college advising so that students had some jdea of their
* major field or area prior to enrolling.

3. Required summer programs including orientation, required read-
ing and study skills, tutoring, review courses, career, personal
and social counseling and advisement.

L. Required tutoring (from 3 to 8 hours per week) and required
contacts with advisers throughout the college years.

5. Special Courses and Curricular Modifications - these range from
11 non-credit review courses (Bronx €.C.) to Precision College
Teaching with a computer-managed feedback system.as an a2lterna-
tive to traditionel instruction plus a non-punitive grading
system (i.e., if a student fails to meet the criteria, he gets
additional help and tries again wntil ke reaches the criteria.)
(U. Florida) Most of the programs stated they had heavy involve-
ment and eceptance by faculty.

6. Some include post-baccalaureate counseling and direct work with
community agencies, peer advisers, etc.

* The ten institutions selected Zucluded: four-year colleges, California
State University, Fullerton, Marquette University, and St. Edwards Univer-
sity. thers included Bronx Community College, Institute fcr Services to
Educetion, Malcolm-King: Harlem College Extension, Oscar Rose Community
College, Southeastern Commmnity College and Staten Island Community Col-
lege. Source: National Project II: Alternatives to the Revolving Door,
Richard A. Donovan, Project Director, Aug. 1975.

Note: Bronx Community College enrolled 12,200 students in 1973, 75% of them
had graduated -having below high school averages, with family incomes below
$12,000. 50% were reading below the 11th grade level and given special

0 reading courses; about 50% were given special writing courses and 25% were
given both reuding emd writing courses.
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4. New Practices

Currently a number of Universities are dropping the freshman English
requirement having found that it does little to improve the later writing
of undergraduates. Specifically, the Univefsity of Washington and the
University of Denver do not require freshman English. They find that a
general college writing course'open to any student from freshman to senior
is a more effective method ofkensuring adequate writing Proficiency.
Writing courses at the junior and senior level offered by departments
rather than English cr Literature Departments also are gainivg support in
many schools. In these, the student can gain the skills he or she needs
to succeed in their specific majors. It seems unreasonable to expect that
Subject A instructors can teach freshmen to write engineering research
reports. In fact, how caﬁ freshman engineers write engineering reports
without the conceptual knowledge of basic engineering courses? (Note:
Berkeley's Engineering Department does offer an upper division course in

engineering report writing: Engr. 190.)

Hor can the basic skills taught in Subject A guarsntee that a
Social Welfare major can write an adequate case study when called upon to
do so three years later, or a psychology major write an adequate degerip-
tion of a psychological experiment he has rur. Hiopefully, what Subject A
courses can do is to help the student learn standard English grammar,
pﬁnctuatioﬁ,iand basic composition prineiples. Howvever, many students who
recognize that they need Help in writing, do not see Subject A as a course

which will help them improve their writing.

Ingredients of an optimal program

Assumptions:
1. 18 year olds are legally adults (in the State of California) and should
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be permitted to make choices and be given sufficient information about
their own capabilities and the requirements of the University to enable

them to make intelligent decisions, and choose among options.

Attending the University should be the student's free choice and based
on a clear understanding of the requirements and risks involved. Attending
college shouid not be considered mandatory, but a matter of choice and
should not be unduly influenced by e#traneous factors —_— i,é., if students
choose to com: to Berkeley merely because the financial aid package Berk-
eley offers is better than that offered by a junior college, and many do,
they may @ave more difficulty in accepting the academic demap@s and

accomplishing the work required.

Students should be appraised early of any academic deficiencies that
may prevent their college success and the responsibility for remedying
these, preferably before coming to the University, should be that of the

student. (See Figure 1)

The ideal program would offer credit courses to students rather then
ron-credit or partial-credit courses labeled "remedial". Strong academie
support services including tutoring and skills works and other services
provided by the Student Learning Center should be available without credit
and on a voluntary basis. (See Figure 2 and 3)

If it is deemed necessary to accept increased numbers of Special Admit
students who do not meet even the barest minimum requirements, they should
be required to attend a surmer Bridge.PrDSram where counseling, advising,
review courses and intensive work in reading, writing and study skills are

rrovided.® U.C. Davis Summer Enrichment Program which includes reading and

* The present Admissions Office deadline of July 1 for accepting Special
. Admits effectively excludes a summer program for these students. They
are not notified of their acceptance until after summer school starts

and by that time most are employed in summer Jobs. ' 5:1
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study sgills counseling, math and English non-credit review courses plus
one summer course for credit (the course is chosen by the student) and the
UCB EOP Bridge Programs are examples. Attendance at such a summer program
should be open to other students who want to get a head-start on college.

There should be more writing courses available for all undergraduates,
particularly at the upper-division level. (English 143 - Advanced Expository
Writing, Engineering 190 and the various writing courses offered bty the Afro-
American Studies Department includirng pre-legal writing are examples of
courses thet could meet the needs of upper—-division students who have grammar
and composition skills but need more sophisticated writing skills and should
be available in more departments.)

Thegse recommendations assume that the faculty are setting reasonable
writing end reading standards in all of their courses, providing adequate
feedbgck to students on their proficiencies and needs and recognize the

]

developmental nature of the reading and writing process.

Ideas for the University’s Involvement in a College Preparatory Program

Getting information to students about the courses and nature of college
esrly enovgh to help them prepare for college and make realistic decisions
about attending the University is a great problem. The Martyn Report of 1968
and the Tillery, et al. SCOPE study showed that as many as 80% of minority
high school seniors in California wanted more information about college
courses and the nature of college programs.

Although additional funding would be needed to implement any of the
following suggestions, they might be considered:

Bringing small groupz (10-15) of high school (and even Junior High
students) to the campus for an Orientation to College Learning.
Such a program would involve the etfforts of academic departiments
(especially. Subject A, Math., Chemistry, etc.), the Student Affairs
Units - i.e., the Student Learning Center on how to study, the
Counseling Center on educational planning, ORS, SIR, etc.). Under-
graduate students could be hired as group leaders (41a the CALSO
progran. )

This could be arranged in different ways (in fact, it would be
interesting to evaluate the effects of different methods on the

47



recrul tment of different target groups (i.e., Chicanos, Blacks, etc.)

a. A series of Saturday programs (10-L). Upon completion of

the series, students would be given a Certificate (similar
to the program UC Extension isg running with Japanese high
school students.)

Setting up "Learning Societies” within the high school where
students planning to come to the University who had completed
the program described above not only would develop an iden-
tification with the University, but also encoursage other
students to jecin in.

Holding such a program during the week and arranging for
social science or English classes to attend as part of their
regular curriculum - as a unit in learning about the Univer-
sity or learning about the skilis needed for successful
college work or both.

Since the majority of minority students attending the University
come from high schools in the Bay Area, this kind of program might
be feasible to arrange through principals and high school counselors.
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6. Srvecific Administrative Actions that Might be Taken
To Ameliorate the Problem

Early notification to prospective students of the importance of reading

and writing skills requ;;ements in college work. If the UCB Admissions Office
notified freshmen applicants vhen they apply or better still when they take
the PSAT as jJuniors ¢hat if their CEEB English Scores are below 600, they
should take additional high school reading and writing courses, adult school
or junior ccliege cummer courses, students would have adequate time (almost a
year) to build up their writing skills before taking the Subject A Exam. The
UCLA Admissions office does this, UCB Admissions Office does not. Similar
informetion could be given to students with math deficiencies end those lack-
ing the background “or Chem. 1.

Fote: trofesser Kelley, Chairman of the Mathemzti~s Department states
that high school studeﬁfs need to be better informed snd adviséd concerning

their options so they can select the appropriate courses in the array of

/

fmathematics courses offered by the department. Many entering students do not

understand the options.

Admission Contracts. If the College Deans would set criteria so that

students spplying for admissior to UCB who lack background courses or have
deficiencies revealed by high school records or tests could be guaranteed
admission if and when they complete X specific courses with ¥ grades at an
accredited Junior college, then we migﬁt attract better prepared JC transfers.
A number of institutions including UCLA have such a program.. UCB deces not.
At Berkeley, many applicgnts are re-directed to junior cdolleges, but have to
reapply and take the chance of being rejected when they have completed junior
college work if the department or college they wish to enter is filled.

Special Admits. If the administration contimues to admit athletes, EOP

students and others whose applications have not been reviewed by the Special

Admit Committee and/or who, in the professional opinion of the Admissions
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Officers, need intensive college preparatory work before undertaking freshman
courses, then additional money must be provided for academic support services
for these students. For ex&mplé, la3st month thé Chancéllor admifted 11 atﬁ-
letes who falli in this category. Based on our past experience, thesé'll stu-
dents will need intensive tutoring and could easily consume more than half
of the $10,000 allocated to the Student Learning Center for athletic tutoring
this year. Even then, SLC staff have found that despite intensive indjividual
tutoring (up to as much az 120 hours per course per quarter) some Spécial

Admit students are not able pass Subject A, freshman Chemistry or Math.
Cae suggestion for meeting this Problem:

The étudent Learning Center and Subject A Department are considering 2
special section of Subject A to be offered by SLC staff this fall, for sthletes
whose grammar, writing and reading deficiencies are so great that they will
not be able to handle the regular Subject A course work. This course will
require that each student make a contract with the instructor to complete
appropriate grammar, ;eading, vocabulary and spelling and writing exercises
in the Center's Library-Lab as well as class sessions. The materials assign-

ments and exercises will be geared to the students' needs and interests.

Review of the Criteria for Placing Students on Probation and Dismigsal.

Since average grades have increased from "C" to "B" over the.past decade,
(See Appendix A) yet regulations for 3ismissal and probation have remained the
same, it seems appropriate fo reexamine these criteria. (OAR is presently
_vworking on a study of L & S dismissals.) The question that should be raised
is whether it is rational or humane to permit students to remain at the Uni-

versity for 3 querters when they bave no chance of succeeding and then drop

58



out (as has happened to between 30% and 45% cf the EOP Special Admits.)

Minimum Reading, Writing and Math Skills Should be Required of all Students

at Entrence.

Students, even Special Admits, should be sble to read and write at an
eighth grade level and have mastered fundamental arithmetic skills and basic
algebraic concepts. If they have not learned these by the time they graduate
from high sch~ol, most free adult school and communify college programs offer

these skills courses.

The major role of the Student Learning Center should be to éssist those
students who have the potential to succeed and can profit the most from the
assistance provided.

I do not see the University's function to be one of offering-basic
elementary and.junior high skills and subjects. It is too costly and tqo
time consuming for both staff and students. If the admixiistration continues
to admit students with minimai academic skills, then we need to face the

reality of providing intense help for this sub-group.

Lack of Data Base for Decision Making and Evaluation of Programs.

The deta base on student characteristics needed for administrative edu-
cetional and policy decision-msking and planning is lacking. Although there
are literally tons of statisticul reports and studies on Berkeley students
collected by the Office of Institutional Researgh and various departments,
much of this data is directed to answer questions on fiscal accountability
(class size, workload measures, etq.) What is lackihg.is baseline data for

educational plannipg on the retention and attrition of Berkeley students,

particularly selected target groups* (i.e., Special Admit students, junior

* OAR and Austin Frank are beginning longitudinal studies on some of these
groups. .
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college transfers in different majors, students of varying backgrounds and
abilities, etc.) Without such data, it is possible neither to assess

existing programs nor evaluate future inmnovative programs. For.example,

there is virtually no data on the survival rates of EOP students except for

two studies, each dn less than 50 students; OAR did not begin keeping systematic
records on Special Action students until 1973, ete.

Changing Admissions Requirements

Thgre is also a great need to re-examine college curricular assumptions
as UC admissions requirements and the content of high school courses change.
The over-inflation of high school grades may also affect the preparation of
students we currently admit. The national decline in reading and writing
scores of entering college students has prompted some colleges (i.e., Mlchi—
gan State Engllsh Department) to revise their freshman Engllsh ccurses to
emphasize basic reading skills as well as the traditional "literature".
Other institutions, like Brown University, have substituted courses "Semi-

" otics" (using media, pictures, ete. for commmnicating ideas for traditional

composition courses.)



XI SUMMARY

Berkeley still retains limited credit "remedial courses" despite
the fact thﬁt other institutions dropped the label decades ago. The
perjorative implications of and stigma attached to the terr "remedial®
have negative effects on student attitudes and performance. Probably
these courses are retained because of traditjional faculty attitudes of
the incompetency snd limitations of undergraduates and the increasing

-but small numbers of educationally disadvantaged and poorly prepared
students being admitted exacerbate and reinforce these attitudes.:

Several models are described as alternatives to the present adminis-
trative structure including 1) a "holding" college, 2) summer pre-college
"Briige" session,A3) Dean of Frestman or ower division studies, 4) new -
and optimal programs, and 5) pre-college preparsticﬁ and orieﬁtation

‘ID program. |

The questions raised by this report iﬁcludeé

a) The problem of academic standards - why are grades continuing
to rise each year as the numbers of poorly qualified students
admitted are increasing?

b) If enrollments in "remedial" courses in math. and Subject A
continue to increase, what will\pappen ‘o FTE in departments
vhere traditional courses are offered if enrollments decline
end how will the costs of remedial courses be ahsorbed?

c) Why cannot students be gfanted full credit for basic required
courses in writing and math. with exceptions grgnted foxr high
achieving students and a summer Bridge programAﬁith increased

‘ academic support services provided to studengg“;rho need more

intensive help than these courses can provide? College Algebra
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d)

e)

courses ave still offered for full college credit at most
colleges and universities; yet at Berkeléy; we expect liberal
arts students to take a required calculus course although most
have not had algebra since 8th or 9th grade and label them
remedial if they need a review course.

Experiments at other institutions with similar problems have

shown thet students normzmally held for Subject A can be success-—

fully absorbed in regular required freshaan English or writing

courses, snd when this has been done, they work harder, and
have bettef attitudes as a result of gaining adequate credit
and not paying & fee. Why cannot this be tried on a larger
scale at Berkeley? (Presently it is limited to Asian American
Studies, Sh;:rawberm College and“'DIGS.) The correlation between
passing Subject A and passing English 1A cr equivalent appears
to be high. Might they mot be both teaching the saze skilis?
What can be done about sensitizing more faculiy members to
their re5ponsibillitiesuin helping students e:. .eas their idees
and concepts within the constraints of their specia;l acadeﬁic

discipline? Although faculty have severe constraints dn their

time which limit them in working individually with students,

don't ¢ney still have the respomsibility for providing construc-

tive feedback on the students' writing ability ané assisting
them in developing progressively higher level writing as well

as cognitive skilis?
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f)

g)
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Why cannot more sophcmore and upper-division writing courses be
established within departments and offered to students who need
advanced skills to produce papers and reports in their majors?
(e.g., Prof. Stroud's English 1L2E - Advanced Expository Prose:
Report Writing for ncn~ English majors; Engineering 190 -
Engineering Repecrt Writing; the new courses offered by the
Afro-American Studies Department, especially AAS 3 - Exposition
and Argument, described as "continued instruction compositicn
with intensive practice in the techniques of argument and
exposition of themes in Afro-American life and culture" and the
experimental course in Pre-legal writing.)

If faculty are not able ‘o spend the time with individual students
or modify their course requirements to include more emphaéis on
basic skills, should not they be cognizant and supportive of
resources on campus whicii can help students? At thie point the
Student Learning Center's resources are stretched to the maximum,

8o that we are unable to meet current student demand for service.
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o ' Appendix A

Cpring Quarter GPA's of Freshmen over a Decade

% of Students with GPA's

Below C B or Higher
196k 23.7 % 19.3 %
1965 21.8 21.4
1966 21.6 23.0
1967 13.9 26.5
1968 13.0 36.6
1969 1.4 35.0
1970 10.8 0.5
1971 : 8.6 Ly .1
1972 7 | 46.3

0 1973 7.2 - k8.7
197k : 5.4 52.0

(Data Source: Office of Tnstitutiocnal Research)'

The data above show clearly the stzady and consistent increase in the
proportion of Freshmen earning B or highe: averages and the decrease in
those earning C or lower averages over themst decade. B has replaced C

as the average grade.




APPENDIX A-1 111

Historical Data on Grades and
SAT Scores

The rise in freshmen GPA's during the past decade despite declining
SAT scores is particularly interesting in contrast to earlier studies on
the inflexibility of grades of Berkeley Freshmen. Report on Methods of
Evaluating Students, at the University of California at Berkeley,
October 1965, p. 13. ‘

"One of the important findings of this broadly based study involved
the fact that students seemed to be graded with quite different criteria
by their teachers both in high school and college. Also, whether or not
students as a wvhole have improved academically in terms of knowledgsz.
their grades have changed little. While one would expect better perior—-
mance to be revealed in higher grades, this did not occur... The follow-
ing chart relates to the freshmen who matriculated on the University of
California Campus at Berkeley between the years 1947 and 1960.

Verbal SAT Math SAT HS GPA UC GPA#
Male (1947) - 491 o 508 3.32 2.34
Male (1960) 55T 595  3.45 2.34
Female (1947) 483 L1y T 3.k0 2.34
Female (1960) 543 518 3.51 2.34

While SAT scores jumped anywhere from 50 to over 100 points during
this period of time and entering high school grades improved somewhat,
the average grades received at the University did not improve. Taking
only the scores of the male students entering the University, it is to
be noted that their performance on the SAT in Math increased 15% and on
the SAT Verbal increased 12%, their high school grades only increased
4%. 1In other words, there was little apparent recognition in their own
high schools of the changing performance standards. This is particularly
discouraging for & student in one school who does good work, but receives
only average grade recognition, while a student from =;other school who
is equal in ability receives an excellent grade. If both these students
apply to the same school and have similar SAT scores, there is no doubt
which will be chosen. Similarly, at Berkeley the grades have gone
. virtually unchsnged over the thirteen-year period of the study. One
question: whether grading is being done on the basis of excellence. Either

, this is not the case or there is a dramatic decrease in the level of
student motivation during this period at the University.™

Quote from Kirschenbaum, Howard, e%t. =al. Wad-ja-get?

The Grading Game in American Education, Hart Publishing Co.,
Few York, 19T1.

0 # Compare these with 19Th Berkeley Freshman ——
Verbal Math GPA
Q Male -5l 623

ERIC Female 526 558 2.95




iv

Remedial Courses at UCB
Descriptions, Enroliment Figures, Problems and

Comparison with Other Campuses

Subject A
Subject A is an o0ld and accepted Berkeley institution. Faculty,
dissatisfied with the high school training iz "Oral and Written Expression"
of applicants created a separate Subject A in which high schools were expected
to cerfificate students in 1898.% Students applyirg for admission without
high schogl certification were required to take a written exam in Subject A
and if they fu’'led, required to take a non-credit course in elementary compo-
gition. In 1905, all applicants were required to take the Subject A examin-
ation and twq years later, after high schooi principals protested, the re-
quirement was dropéed and a period‘of "confusion and controversy ensued."
A SubjJect X was institutea but by 1922, Subject A was firmly established and
the Board of Regents instituted a fee of $10 fﬁr it. Gradually the fee was
increased and in 1965, it was raised to $&5.
In 1972, the Turner-Martin Report describes the role of Subject A as
follows: |
"Subject A has been given the enormous.burden of 1) preserving a high
(i.e., university) level of literecy in society; 2) preparing students
to work at a high verbal level in other university courses; and 3) in-
troducing students to the kind of communication in which university
work is performed. These include in San Diego's terms, both the "com-
Plex competence required by society and the university, and the '1it-

eracy level' which, at its minimum will allow for communication in one
mode of language, used at thewmiversity and elsewhere."

ARD ACCOMPLISH ALL OF THESE GOALS IN TEN WEEKS??

® Turner-Martin, Report to the Academic Senate on Subject A, U.C, 1972.
Note: Another source states that the oral and written expression
course was inadvertantly left out of the catalogue proofs and when
the omission was found by the editor, he christened the course Sub-
Ject A in 1898.
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Although strenuous efforts were mounted to eliminate the $45 fee in 1974-5
and approved by the Board of Regents, the recommendation was rejected by the
Legislative Analyst and the fee remains. This Fall the cut-off score has(been

@ raised to 600 on the CEEB English Test and it is anticipated that 70% of
entering UCB students will be heid for the Subject A Diagnostic Test.

Subject A varies from campus to'cﬁmpus although only Berkeley and San
Diego grant credit for it.* 1In general, Subject A classes are limited to 25
studénts, & heavier student ratio than English 1 A-B where the maximum class
size is 17 and professors have the services of a TA  -hile Subject A Associ-
ates have no TA help.** (See Tabile 1 for sutline of Subject A at different
UC campuses. )

The Student Learning Center provides two tutors for the Subject A Depart-

ment and a number of ED-197 students (tutors for credit).

Subject A on the Other UC Campuses (See Table 1)

Note: This fall several UC campuses are Planning special intensive

0 pi'e-Su'bJect A courses fpr students whose test results indicate they will hmﬁe
extreme difficulty in completing the Subject A requirement in one qusxter.
UC Davis plans an intensive pre-Subject A course for 15 bi-lingual students.
vho are not eligible for the EFS course. Subject B -- an experimental project
run by UCLA's AAP last year originally planned small sections (15 instead of
25) for EOP students "with no hope of passing Subject A in one quarter."
They over-estimated the potential enrollment and when EOP studeats did not
enroll, took students from the regular Subject A sections. Subject B wiil

not be continued in 1975-6. Instead, UCLA's Subject A Department has

® Berkeley grants 2 credits when &« student passes the Subject A course.
San Diego's English/Literature 10 course, which is equivalznt, grants up
to 4 credits if a student needs more than one quarter's wW.vk and charges
o fee. Some UCSD colleges provide other full credit, non-fee alterns-
tives to Subject A.

#% Briefing paper-Legislative Hearings on Subject 1. (Circa 197h)

Note: These figures appear to be averages r.nd vary within departments and
[ERJ!:( between campuses.




obtained Regents' funding and will be offering special small classes for
students who need intensive help this fall.

Berkeley's Subject A Department has been identifying students who need

intensive help, and placing them in special sections for several years. This-

fall, the Student Learning Center, with the approval of the SubJect A Depart-
ment, may offer a non-credit Subject A course for athletes who need basic
grammar skills, spelling, writing and reading. (This program will be less
costly for the SLC than providing the intensive individual tutoring these

students will need if they take the regular Subject A course.)

Subject A Problems

Increasing the College Board Subject A cut-off score to 600 is a mis-
guided decision since it will not only incresse the workload on the already
over-~burdened and under-funded Subject A Departments, tut also increase the
numbers of angry students who must take the exam, be held for the course and

required tovpay the fee.

a) There is no empirical evidence that success in the Subject A céurse,
nor English 1 for that matter, increases the student's writing pro-
ficiency in advanced courses. There is some evidence, however, that
EOP students who pass Subject A generally pass English 1-A or the
equivalent composition course.* However, many go on to fail Engliah

1-B, or make D's und F's in social science breadth requirements.**

b) The Grade-Point-Averages of Berkeley Freshmen are higher than they

have ever been. The number of students on L. & S probation is not

¥Maxwell, Martha, "A Follow-up of the EOP Summer Bridge Students of 1973",
8tudent Learning Center, U.C.B., 1975

##Maxwvell, Martha and Ellen Chase, "Profile of the Successful ECP Special
Admit" (Study in progress)
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increasing (in fact appears to be declining). Thus, although we are

denying that students have more writing problems today, this is not
' reflected in their grades. Subject A appears to be tj.he scape goat

for the ficulty's frustration with student writing and the recipient

of the students' anger at being labeled "inferior".

As Adela Karliner of U.C. San Diego so succinctly describes it:

"The teaching of composition is universally acknowledged
to be difficult. 'There are no easy answers and oo panaceas.
What has been found to work is expensive: a low ratio of
students to instructors and good, experienced imstructors
who have as their main commitment the teaching of compesition.
Even a massive infusion of money intelligently used to attain
these objJectives, however, will not provide a miracle. Writing
competently is a skill which needs continued reinforcement. It
is impossitle to expect that one or two .quarters in the freshmen
year will make good writers out of students who have never written
before and who will not be required to write again in their col-
lege careers. 'If professors require little or no writing, award
£'s to poor writers when they do require a paper, and vrovide no
constructive feedback when writing is found to be inadequate,

‘ then it is foolish to expect that most undergradustes will deve-
lop their writing skills further from their Freshmén year to the
time of graduation. I think undergraduates at UCSD went more
opportunities to work on their writing, and if nothing else, more
general writing courses should be available for Freshmen, Sopho-
mores, Juniors, and Seniors.” .

Alternatives to Subject A

One required writing course for all freshmen with no fees and no special

sections ~ full credit given for students who pass the course. Students who

score high on placement tests are exempt or are placed in Honors sectionsf®.

¥If we continue to admit students who are very deficient in basic grammar and
composition skills, then 1) they should be identified early (preferably when
they apply to the University and encouraged to take additional high school,
adult school or Junior college courses and/or require them to attend a
Thresbold Summer program which woul i require an intensive SubJect A type
course as well as a readi..g and study skills program, math. etc.

' Furthermore, they would need additional academic support services (tutoring
and skills) as they tegan the regular freshman curriculum.
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(This is themdel that has been used at Hervard for many years -- i.e. a course

called Gen. Ed. AHF, introduced in the 1940's).

Also U.C. San Diego's Fourth College requires that all students take a
two quarter writing course (Fourth College 10A/B, 4 credits are given for each).
Enrollment in 1974-5 was cstimated at 500. Students who are normally held for

Subject A teke this course for credit and without fee.

U.C. San Diego's Third College requires all students to take a Third Col-
lege Colﬁposition Placrrent Test in Septeinbe;r which places them in one of three
profigiency groups: those in the lowest px;oficiency group take the Third Col-
lege Compositioa Course in the fall. Others take the course in the winte_r or
spring quarters. High scorers on the advanced placement test sre exempted
from the course which is a one quarter minimum breadth requirement in reading
and composition. Students held for Subject A take this course without fee and

g can earn 4 credite (Note: "Students who need two quarters of work have aver--
aged 30% over the last 3 years" according to John Waterhouse¥*, Director of the .
program.). Enrollment was over 250 in 1972-3, 140 in 1973-%4 and estimated at
350 in 1974-5. Classes are small (12 students) meet twice & week and each

student meets with his/her instructor for a weekly half-hour conference .

¥Waterhouse's program is envied by other Subject A Departments for its low
student-faculty ratio, the fact that students teke 1¢ for credit and with-
out fees. This summer Waterhouse has a grant to evaluate the course and
prepare a resource text for instructors. The course will be offered this
Fall on the same basis it was in the past.
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Only at UC are students who were successful in high school with GPA's
‘ above B; successful in the eyes of their teachers, parents and friends
subjected to the humiliation and stigma of being requiref io £;£e.a
"remedial writing course" in college and charged for tiaz =xjerience. They
react in the expected fashion; instructors complain ébout poor attendance,

failure to keep up with assignments, poor attitudes and expressions of

hostility toward the instructors and the system.

When experiments have been tried on other UC campuses (e.g., UC Santa
Cruz and Sén Diego where writing courses are offered for full credit and
without fee), the results are dramaticélly different. In 1969-70, Santa
Cruz offered a writing course for credit and without fee in four of their
colleges; two colleges followed the standard Subject A route. Offefed
a "genuine" éourse, student attitudes changed so that "they worked hard and

. usually made steady progress during ten weeks of intensive writing practice"#

The standard Sub:]'ect- A classes sﬁffered from the same demoralizing
experiences nf poor attendance, inattentive students, etec. The negative
| self-fulfilling p;ophecy won again. (See description of UCSD Third and
Fourth College Writing Programs in the Section on Subject A. Also Turner-

Martin Report, 1972.)

- ®* TIzask, George W. , Survey of Compositional Instruction in the Department
of English at University of Davis, U.C. Davis. No date. {Circa 197k)
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of English at U.C. Davis." (No date - circa 197h.) :
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English as a Second Language - Formerly titled English for Foreign Students,
offers 5 courses in English writing and cémpo;ition. Undérgraduate foreign
students scoring below 500 on the TOEFI, are requiréd to take a diagnostic
writing test administered by the ESL Department and admitted to courses on
the basis of this exam. Graduate students with TOEFL scores lower than 550
are also asked to take the written exam so that their problems can be iden-

tified before they begin their coursework.

A study of MA students in Business Administration indicated a high
correlation between students who did not~compiete degrees and age and whether
they were native speakers of English. As a result, the BA Department requires
all graduate studénts to take the Graduate Management Admission Test prior
to admission. HNon-native English speakers are accepted with lower scores

than native English speakers.

The‘ESL Department coordinates their courses with the Dwinelle Language
Laboratory, the Foreign Student Services and also refers students %o the
Student learning Center. The Student Learning Center provides auswryl 24. iat
students each quarter (tutors for credit) to the EFS‘Departmenﬁ whe ork as
teacher's aides and provide individual tutoring to foreign riudenta. Also,

undergraduate volunteers are used to help foreign students.

Problems ang Recommendationsé

1. Enrollments in ESL courses have been declining over the past

few years. In 197hk-5 there were 1571 non-immigrant foreign
students enrolls¢ on campus (1203 gradustes and 368 undergrad-

uates.)® Of these foreign students, .16 undergraduates enrollazé

®Statistics on NON-IMMIGPANT Foreiga Students Fall Quarter 197k, Foreign
Studeut Services, UC Berkzley
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in the ESL courses (16 took more ~than one course) and Tl grad-
uate students were enrolled with 30 taking more thas rae course,

2. High staff turnover, low budget. The department deccs not have

permanent funding and hires associatés dépendent »n the course
deﬁand and the department is refunded each Yyear. Most of the
associates are graduate students and since positions are uncer-
tain there is a high turnover. This limits “he quality and
opportunity to implement innovative programs =!;ice the depart-
ment is not in a position to make long;range committments to
staff, Tﬁe Coordinator must devote time ari energy torselect

and train new staff each year.

3., Limita*ions of the ESL courses. The cours«y emnhasize #riting

and conversation, yet some students vho complele theszs courses

still need additional help betore the* can handle Lh: course
0 demands of Eng;lish 1 or Rhetoric 1. Since they ar: exampt from

SubjJect A, they come tc the Student Learning {:oter for addi-

tional help.

L. Foreign students need more help in resding skills. Although

the €oordinstor is sware of this problew and is administering
a reading test to foreign students this fall, she does no% have
the trained staff to implement a rending course. Foreign stu-
dents with reading difficulties are referred to the Student

iearning Cener.

5. Experts in the problems of foreign students agree that those

who do not have a strong command of English before ariving in

m the U.S. must improve their English within the first six months
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in this country, or they rarely improve. It is therefore most

important that students with language problems be identified

early and given appropriate services.

The National Association of Foreign Student Affairs has a free

consulting service which ps:s not been used at Berkeley. They

will send, at the Chanceliu: s raquest, a paid State Department
expert to evaluate the Exgmiish as a Second Language Program here
ard make recommendations. This would seem an appropriate service

to take advantage of.

Although a few small studies have been done by the Coordinator

of ESL, further research on the problems foreign students have

in adjusting to the verbal demands of Berkeley courses should

be done, perhaps with the assistance of Austin Frank, Director

of the Student Affairs Research Office.
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Remedial and Review Mathematics and Science Courses at Berkeley

Prior to 1960 the Mathematics Department offered high school review
mathématics courses regularly, but these were d15coﬁtinued in 1960. 1In 1970,
several mathematics professors, including Préf. Leon Henkin, recognizing
that EOP students ﬁnd others were not prepared for colleée mathematics,
developed Math P, and first offered it in 1971—72* Professor Diiiberto
developed and offered Math 6A:in the Spring of 1972. He offered an equiva-
lent course in the College of Engineering beginning about one year prior to
this. In 197k, the Student Learning Center Math staff, under a grant from
the Regents' Innovative Instruction Fund, developed a self-paced pre-calculus

course (Math PS) which is currently given by the Mathematics Department as

an alternative to Math P.

these courses are tested during the enrollment week and are advised on the
basis of this test. It is up\to the student to make the final decision.
The steady increase in emrollments in these courses over the past four
yéars may be attributed to:
1. The increased emphasis on quantitative methods in the

gocial sciences.

(Women .students are more likely to enter U.C. with only two

years of high school math, and since they tend to select

social science majors, more women enroll in pre-calculus

courses to catch up than was true in previous eras.)

* Most institutions offer courses in College Algebra and Trigonometry
for full credit as a pre-requisite for Calculus.
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Student Enrollment in Remedisl Math

Math P Math PS
‘ 1971-2 170
1972-3 400
1973-4 490

1974-5 . 330 291 (Total 621 students)

(Data source: Prof. Kelley, Chairperson ~ Department of Mathematics)

Student Enrollment in Math 6 A & B

Spring 1972 6

1972-3 106

1973-k 174

1974-5 (Not offered, Prof. Diliberto was on leafe)

(Data source: Pprof. Kelley, Chairperson - Department of Mathematics)

It is interesfing to note that the average SAT-Math scores of UCB entér-
‘ int freshmen have not shown *he steady downward trend over the y;ars as have
the SAT-Verbal scores. 1In fact, students score higher today on the test than
— “they aid in 1960. There are significant sex differences and there has been
an increase in the percentage of students scoriné below 500. In 1968, 7%
of the men and 23% of the vomeﬁ scored below 500. In 1973, 11% of the wmen and

30% of the women scored below 500.

Entering Freshman Mean Scores on the SAT Math Test (U.C. Berkeley)

10k7* 1960* 1968 1969 1970 1971 1972 1973 197k

Men 508 595 632 652 626 613 615 619 623
Women 411 518 564 596 554 543 561 635 555
- ¥Data from the Muscatine Report
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Math P is a course in algebra designed to prepare students f£or calculus..
Many students also take Math P as & preparation for elementary statistics,
‘ computer science, and any other subject regquiring basic algebré.. It covers
functions, graphs, exponential and 16garithmic functions and trigonometry.
Students are assumed to have had 1 or 2 years of high school algebra and thus
only a limited amount of time is spent on’basic algebraic computations (fac-
toring, solvigg equations, etc.).. The course meets four hours a week in
classes of about 20-24 students. Students receive 2 units credit toward
' graduation and 4 units on their study lists. (Note: After receiving credit
for Math 1A, 6B or 16A or the equivalent, students will not receive credit
for Math P. Data source: 1975 UCB Catalogue.)

Math PS is a sélf—paced version of Math P, developed‘by Student ILearn-
ing Center staff under a Regents' grant. There are no lectures. Instead,
instructors spend all their time individually with students. Most of the
course is covered by reading and exercises, so the textbook and materials
developed are designed to be especially easy to read. Math PS includes
more review of basic high school algebra for stuacnts with weak algebra
backgrounds than does Math P. A diagnostic test shows students where they
should start in the course. The first half of the course is suitable for
general algebra preparation for chemistry, GRE, etc.; the second half is
specific preparaticn for Math 16A. Students receive one unit cf credit
towards graduation after completing the first half of the course; those
who complete the entire course receive two units. Students may take one
or two quarters to complete the entire course. Four study lisf units are
allotted each quarter that a student is enrolled in Math PS.

This paest year, 11 sections (Fall-4, Winter-4, Spring-3) of Math PS

were offered by the Math Depariment and two sections were offered during
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summer 1975 by the SLC staff. (Note: Math PS has virtually eliminated
the need for SIC tutoring for regularly-admitted students, for Special
‘ Admits, the demand for tutoring has been cut in half.)

Math 6 A & B ~ Elementary Mathematical Planning (4,4) is 3esigned to

"re'build;'hxj':gh school algebra, geometry and trigonometry and prepare students
for calculus”. The course "also prepares students for Stat. 2 and Chem. 1A",
and is taught by Professor Diliberto.

Voluntary Programs Offered by the Student Learning Center (SIC):

Trigoncaetry

Although Math P covers soze trigonometric functions, many students
referred by L & S advisors and Math TAs have an adequate background in alge-
bra but have not takén trigonometry and need help. As a result, the SIC
staff has developed a computer-assisted-instruction course in trigonometry,
and regularly offers non-credit trigonometry mini-courses. Students work
at their own pace on this program and no credit is given.

Statistics |

The Student Learning Centef staff offer group ard individual tutoring

in basic statistics and have developed several CAT Programs on basic con-~

cepts in statistics including protability and descriptive statistics. These -

concepts were chosen because they pose the greatest difficulty for beginning'
statistics students.

Basic Computational Ski]ls

The Student Learning Center has a number of self-help programs on

busic computational skills in its Libtrary-Laboratory.

Remedial Mathematics on Other UC Campuses
We were only able to get limited information on remedial mathematics

courses on other campuses. U.C. Davis' Math. Depa.rtmént offers 3 remedial




math courses. Each costs the student $45, gives no credit toward a degree
and earns the student no credits .on his/her study list. The coﬁrses are:
High School Algebra (Math B), High School Geometry (Math C), and Hig% School
Trigonometry (Math D). No students are required to enroll in these courses;
voluntary enrollment averages 45 students per class,

In addition, U.C. Davis offers a non—credit math course to EOP students
attending their Summer Enrichment Program (usuaily less than 50 students
attend this program. éections are small, averaging less than 10 students
per class.) |

U.C. San Diego has no remedial math courses, however, an experimentsl
course this summer is being tested using UCB's Math PS materials, under the
QASIS ?rogram. Thé OASIS Program offers extensive individual tutoring in
math to EOP students.

UCLA formerly offéred remedial math courses to EOP students in their
AAP Program. This fall, the Mathematics Department will offer non-credit
math review courses.

Other Alternatives:

Many colleges (e.g., CSU Long Beach) offer auto-tutorial prograns and
review materials in math in their ILearning Assistance Center. Students
needing intensive remedial work are refer:ed directly by faculty and givea
épecific assigmments to complete as a part of' the course requirement.

Most institutions still offer College Algebra for full credit for
non-math majors. | ) “

Chem. P ~ There is no course offered by the Chemistry Department for

review of high school chemistry although about 15% of the entering fieshmen



have not taken chemistry in high school .* (Sutstitution of advanced high
school biology for chemistry is now acceptable for admissiéﬁ to U.C.) Many
of these students bl&n to enter curricula where Chemistry 1A, B, C is
required. The Student Learning Center routinely offers non-credit mini-
courses in Chem. P, a review of the basic concepts in high school chemistry,
although usually students take this concurrently with Chem. 1A. The Student
Learning Center‘has received a small grant ($h;000) from the Regents' Funds
for Innovative Instruction and $5,000 from Student Affirmative Action Funds
to develop a self-paced Chem. P course. (This project is sponsored by

Protessor Connick.) R

# Many schools test students on their math skills prior to admission to
Chea. 1. If the Ghem. Dept. offered a screening test, like the Math
Department, students could be advised of their needs for additionsal
help. Next fall chemistry professors will ask students if they have
taken chemistry in high school. ‘



Funding and FIE of

U.C. Learning Ceaters

Campus Budget for 715-€ . Source FTE

UCB $ 310,0C0% Reg. Fee 26
35,200 Private Grants

UCLA 227 ,500%% Reg. Fee 1k.9

UCh 200 ,000%%* Reg. Fee 10

UCSD 135,000 Reg. Fee 6

Academic Affairs
Student Affairs

UCSB T2,000%* ## Reg. Fee ' T.75
33,000 EOP
UCR 64 , 000% R x# = Reg. Fee 6.5

*%

F* %%

W MR

W %%

Note:

Offers course tutoring for EOP students and athietes.

Does not offer EOP course tutoring which comes under the separately
funded AAP Program. The total amount listed for Academic Support
Services for EOP students for UCLA in 1973-4 was $734,000.

(Data source: 1973~k State-wide EOP Report.)

Offers EOP tutoring. The Director is requesting additional funds for
Special Admit tutoring. :

Has special funds for EOP tutoring.
Does not offer EOP tutorirg.

UCB's Student Learning Center provides services for students and is
engaged in a number of curricular development projects with faculty.

. The SLC's Faculty Advisory Board includes: Chairwoman Phyllis Brocks,

Subject A; Dean Cardwell, Environmental Design; Professor Freeman,
Physiology-Anatomy; Desn Frisch, Engineering; Professor Henkin, Mathe-
matics; Professor Gonzalez, Chicano Studies; Professor Krantins, English;
Professor Noyce, Chemisiry; Professor Tussman, Philosophy; Marilyn Jacob-
son, CCEW Counselor; Professor Stewart, Chicano Studies; Professor Banks,
Afro-American Studies; Dean Martinez, Graduate Division; and Bevan Dufty,
ASUC Representative.



Ardes Ozsogomonyan, a doctoral student in the SESAME Program is devel-
oping a non-credit programmed course in stoichiometry which he will be offer-

ing to minority students enrolled in Chem 1-A this f271 who volunteer for it.

Chem; Tutoring

The Student Learning Center offers individual and small group tutoring
in Chem 1 A,B,C and 8 A,B, has developed several CAT programs in Chem 1-A
and 8-A and a numbe? of handouts on how to study chemistry. A collection of
self-help materials and learning programs are availaﬁle for students' use
in the Center's Libraryéﬂgboratory.
This fall, the SILC will offer the following non-credit, mini-coursgs
for Chem students: Chemistry 1-A, Chemistry Orientation, Classroom Confidence

Workshop for Chemistry 1, and Pre~Chem 1.

What is done on othef\campuses?

Most U.C. éampuses préGide'iﬁtensive individual tutoring in Chemistry
to EOP students. Some also include drop-in chemistry and physics clinies
(e.g. UCLA and UCSD.) In other programs, tutors are assigned to work inten- -
sively with specific students (ucsp). ‘Presently UCSD is testing a program
where mandatory referrals are made to its academic support serviées. (One
aspect of the program requires students on probation to sign a contract that

they will attend a pre-determined number of tutoring hours.)
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AXrENULA ©

Increases in percentage of U.C. Berkeley Freshmen
°' Meking Low Verbal SAT Scores between 1968 and 1973

(Data from U.C. Berkeley, Student Affairs
Research Office)

- Freshmen Males

Students Scoring

Below Percei268 No. | Percenigvs No. inerease
500 10.7h4 189 17.68 297 + 56%
400 5.7k 68 8.78 147 + 1164
300 .94 on 1.68 28 + 155%

Freshmen Females

Below : - . -
1968 ' 1973 . Increase
Percent No. Percent - No.:
500 © 25.)4 221 29.73 358 ~ + 62%
%00 4.5 39 12.63 152 .+ 290%
300 T 6 2.53 30 - + hoo
Total (Male and Female)
Pelow:: 1968 ) 1973 . Increase
‘ No. ’ ‘
500 410 = R
400 107 299 + T9%
300 17 58 + 241%
NROTE:

The most dramatic increase appears to be in the number of women with
lov verbal scores admitted in 1973 (i.e., an increase of 289% velow k0O
and %00% below 300). ' '

The 241% increase of students admitted at the bottom level (velow
300) creates many problems for faculty and academic support services.
Many of these students are functionally illiterate (i.e., have skilils
below the kth grade level).

: The Student Learning Center staff is not trained to work with students
O with that degree of deficiency nor is the faculty prepared to teach non-readers.
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Comparison of U.C. Berkeley and
U.C. Davis EOP.Students' SAT Scores:

EOP-Students - Regular Students

UCB 1464)) UCB UcD
(1973 Fresh.) (1973 Fresh.) (L & 8)

Mean

Verbal 383 ka3 528 530
Mean .
Quantitative 472 463 573 581

U.C. Berkeley EOP students' verbal scores are lower than the U.C.Davis
EOP group. Whether this reflects aifferences in recruitment procedures
or self-selection factors cannot be determined (i.e., most EOP Berkeley
students live at home and come from inner-city schools). U.C. Davis
EOP students typically live on campus and come from rural areas or
smaller cities and towms.

MM:-md
SLC/3.18.75
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Number and Percent of Black Students Enrolled in A through F
Requirements for Admission to U. C. who are Receiving a "'C"
Average or Better

"" 1,

‘requirements who are receiving a "C:

Number of Black studehts at Berkeley High School

%

Grade 10 - - 480
11 - 392

12 - 303

1175

Number and percentace of Black students enrolled in A through F

.requirements for admission to U. C.

Grade 10 - 130 (27%)
11 - - 118 (30%)
12 - 65 (21%)

313 (27%).

Number and percentage of Black students enrolled in A through F
average or better

Grade 10 - 101 (78%)
11 - 90 (79%)

12 - 47 (72%)

- 238 (76%)

percentage of ninth grade Black students enrolled in

Number and
English, Math and Foreign Languace

A through F

Number (Percent)

Number (Percent)
Black students with "C" or better
enrolled
A - F English 132 (30%) - 86 (66 2/3%)
A - F Math 184 (41%) 130 (70%)
A - F Foreign 85 (19%) 63 (71%)
Language

* This table is taken from a report by Dr. Harriett G. Jenkins entitled

"Hack Parents! Concerns" sent to Dr. Richard Foster, Suptd.,April 17, 1973
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