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*  Career guidance, counseling, and. placement has again be¢ome’'a matter of national concern following the
passage of the Vocational Education Ast of 1963 and the Vocational Education Amendments of 1968. A number
. of programs have since been initiated and developed on state-wide as well as national levels. On the basis of
current practices in Minnesota, there exists a number of exemplary programs utilizing the cognitive approach to
- . career guidance, counseling and placement within the school structure. . A
) Our intent is to develop a guide fopusing ‘on the affective and ‘experimental’ components ‘of ‘careér guidance,
counseling, and placement.” , o e . : e e R
T © ... We view caréer development as an integral part of the whole person’s development expressed in terms of one’s
. self-concept which is derived from interaction with a number of variables such ‘as family, -peers, community,
school, etc. Out of this interaction with the above mentioned variables evolves a person’s values, atitudes, and
beliefs-that in turn influcnce the person’s behavior and their choice of alternative careers.

. L ¢ K \ . ) - ) - ] '
Placement is viewed by us as’'a continuous ongoing process which includes placement of persons into grade .
levels, subjects, activities, experiences, efc., as well as’ placement on a job and entry into college. Thus, piacement
3 is viewed in a comprehensive context rather than the:limited view of only job placement. ‘ ,/
. “The psychological and sociological implications ~for gufdance personnel in career ldevelopment,/l_'g'uidance,' '
counseling, and placement involve knowledge and constant awareness of the relationship that exists Between' the

Iy

constantly evolving self-concept and the person’s development through the world of wo'rk." _

. P Hobéfully,. the development of tkis guide will‘pmcipitété and/or expedite counselor ’éwaren.ess/ ﬁnd commit-

. ment to career development from the perspective of the. whole person. The consequences of such counselor aware- . '

. ness and commitment should result in more meaningful interaction' betweer “the educational process within the-
-~ gchool-and-the lif¢ process within society. . '* = |~ . .. - : //_‘j - T .

Chapter. 1 is devoted to theovetical considerations involving a self-concept approach and. the ix'h;)licationsbf

_ ! this ‘approach to-career development: Chapter II outlines some vehicles that counselors and others may use to. -
. implement the self-concept model of career development through the use of suggested - activities' included in the
_ remaining chapters. Each chapter. may be used -as a single unit or combined dépending on the need, time element,

i L B

 and other. considerations influencing/the user.
R o S
" This! monograph has been developed by the authors with ‘assistance from Jules Kerlan, the Minnesota State
Department of Education; Reynold Erickson, the Minnesota State Department of Education; and Dr. Norman
- Gysbers, Professor of Couriselor, Education at the University of Missouri. This glide was written with support
from a U. S. Office of Education Grant through D¢, Norman Gysbe: and "the University of Missouri. We thank -
and gratefully asknowledge Mr. Eric_:kso}',/ Mr. Kerlan, and Dr. Gysbeys for their assistance. - L
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Introduction

From the 1nceptlo/n of the gurdance movement, career gurdance counselipig, and placement ‘have been a main;
impetus for expansion of guidance services. Frank Parsons spoke at length a.l;out the importance of carzer gilidance
-as carly as 1909, A/n brief historical perspective concerning the evolution of gunda.nce and counseling in America
illustrates that the £ducational and federal impetus for the guidance njovement has evolved mostly with_the purpose '
of .vocational or career gurd'tnce and counsehng Some slgmﬁcant historical events m the gurdance movement are:

1906 —-‘/éh Weaver's booklet, Choosing a Caréer; is pubh"hcd

1908 7/ Frank Parsons opened the Vocatronal Guidance Burea?x of Boston ./ : R \
1909 /. Frank Parsons book Choosing a. Vocation was publ)shed o /”' . o )

191 ;
1929 — George-Reed Act passed by G ngress providing ;éderal support in the area of vocatronal educatron -

‘and cpened the way for the establishment of ocCupational information and guidance civisions within
various state- departments of educatron ‘Other govérnment support /came as a result of the following

— Harvard University offered the first umversrty course in vocatronal gurdance

bills: : - /
1934 — George-Ellzy Act ..
1938 — George-Dean Act ) / , o

1946 — George Barden Act 4 : S o Wy

1938 — The Occupatronal Informauon and GU)dance Servrcc‘Was orgamzed within’ the u. S Oﬁice ‘of Edu- :
. caton. - : / _ . R
. I
1958 — National Dcfense Educatron \Act pro ovided federal funds for the training of guidance and’ counsehng'
' ~ personcel and for the strengihening/of’ fg'?hdance services within the schools. The Natjonal Defense
- Education Act was passed by Co gress*as a response toa deep felt need concernmg career gurdance
from the’ perspective of national efense.\ ) e , /
’ ° 2 / ' ‘ ' -
More rccently, career guidance, counsehr{g, and placement have again become a matter of a nauonal concern
followi g the passage of the Vocatronal Educanon Act of 1963 and the Vocauonal Educauon Amendments oi 1968. _ /

Th precedxng hrstoncal analysrs of the evolution of the gurdance miovement ﬂlustrates the rmportant roles /
that vocational gmdance and career development have played wrthrn the guldance movement 4
/ /. /

At the present .time, the federal government’s emphasrs on career educatmn contnbutes to the need for a
comprehensive career guldartce, counseling, and placement program within every educational institution. Student /-
_demands for relevancy in education adds another reason for 1mplement1ng comprehensrve career developmcnt/
programs within schools. - o 1, : . . . .
EE ' ' '
¢ Outside the confines of our academlc institutions, a number of socrologrcal trends concerning the world 0 work
appear more tlearly. For example Dr. Kenneth Hoyr mentions the increase in the ratio of youth unemployment to -
adult unempldyment. Hoyt also mentmnc the record nufnber of’ unemployed among college graduatw // /

[ Lo

°

A pattern of second careers seems to be emerglng Peoplc are, seekrng retrarmng in. order to ﬁnd a. better job,

"a more appropriate career choice. In conjunction to the cmergmg pattern of second careers, Tolﬁer/ states that

with the increased pace of t?hnology, the cccupational life span of many highly trained workers will become shorter
and shorter thus necesgrtann retraining ‘and reeducating for another career at an increasing pace. . /

¥ !
s Another tIend that api,gears within the world of work is the emphasrs bemg placed upon wox'kmg condmons ‘
in contrast to salary for many of the large unions contract negotiations. The monotonous line work within the auto-
mobile industry’s assembly plants is evideace that. high salaries do not necessanly thean that workers will achieve
* job satisfaction. People se em to be seeking more meaningful ways of expressing themselves through ‘their work and
thus workrng condmons are- becommg more important. ) B
The emerging rolé of wg;nen in our soc;ety will have increased mﬂucnce on the work foée and the life styles
- of families. Former and present life styles, socioeconomic class, demographic patterns, etc/ have been basically
determined by the h isband’s/father’s occupation. Perhaps in the future life styles, socioeconomic status, etc., will
-be codete..mlned by /both the husband’s/father s and wife’s/mother’s occupation. /

L ' v o ' N ]




SR The above mentxoned trends - thhm the work’ world dncatqg a need for a prchenrnVe effort in the area

".of cdreer gmdance, counseling, and placement that matches jobs to people as opposed to rﬁatchrng people to ]obs .

. This effort must maintain a-developmental focus emphasizing - the total self—deve/lopment mqludmg such areas as

acadeinic personal emotronal psxchosoctal, as well as/’career dévelopment. S ‘
- i y o / / . : S

v t/her consnderanon mvolvmg mdmduals w fn the wérk world is the psycho ogrcal results of the ever

‘e mcrezszr?; rate of technological change ‘A trend appears to be. developmg /that mdrcath a shifting from extrinsic

' ."--to intrifisic work rewards. Indmduals develop a se?se of identity through everything that they involve .themselves

with. For most  Americans, work is/ /an “activity with which’ they are involyed for approximately 40 hours per week. .

. - “Thug, for a large portion of the American population their identify is. very closely related to their role within the

A work world. The societal values that appear ﬁst frequently within the/*now generation” focus on inernal rewards - .

¥ such as individuality, the here and now, insight, awareness, feelings, etc. The mass media and the advertising world
_are bombardrng the. American public with p/répaganda based on the above mentiohed rewards. Relating to the shift
" from extrinsic toward 1ntnn31c /rewards is t v/orkﬂ s/and student’s demand thagt work and educahon becoine more

' relevqnt : . L . .

N

;
I8

. , / . :
The Amencan populanon has am ch hlgher standard of hvmg which relates: to their needs Due to. tlus'
incretsed standard of hvmg, people have: more free time to deal with higher order needs. According to Maslow,
lower order needs such as food, shelt ? etc., must be gratified before an individual can’ deal with higher order-
needs stkh as self-actualization. A nger segn;ent of the American population appears to be in a position where * .
they can deal with lughér order needs due to the increased standard of life and the mcreased amount of free time.
“ . / a4 -
F'mally, change is occumng rapldly that socnetal standards and values are changmg at a more rapld pace
.The qmckness of socletal value afd standard change requires the individual to become more adaptable. The
_individual is being forced to copstantly reevaluate and reestablish identity in- relatrgn to the social system The.
 individual in a modcrn technolggical socxety must assrmrlate and accommodate - socletal changes into one’s concept / /
"~ of self\atan ever mcrcasrngpa S . , , ; ~ b

. In concluslon, the hrsto ical perspective, the current emphasns on career educatron, Lhe cu.rrently ‘emerging
. trends’ within the world of work and-the psychological effects of a modern technological society indicate /the -
: rtant role that career giidande, counseling, and placement ‘has” holds within the .education and guldance'
' movgments; makmg it m ssarydao ‘elaborate upon career development as it exists and to create new modéls for

- career guidance; counseling, adnd- placement that eonta.m the breadth of scope and emphasxs reqmred to meet
«. societal demands. , s R, : / -
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Chapter I

.) I

Career Development Vlewed Through a Self-Concept Model

o

Self-Concept,AnOgemew . SR
How- does one come to be one, who is? What is the _

L~

self? ‘These are the two core questions that one must
* come to grips with in order to determine who you are,

where you are going gnd why. S

Who you are depends.on the integration of the self
as you see yourself, the self as others see, you and your -
ideal self which are all, influenced by the intéraction -

. with.and" reacnon to envxronmental forces. '
The development of the self begms at the point when -~

the child recognizes the distinction between self and not

' self, between his body. and the remainder of his wsnble s
~ environment and extends throughout one’s_lifetime.

What one is at birth is basically biologically and genet-.
ically determined; what one becomes depends on how.
one interacts with. environmental variables as famrly,

-peers, communjty,” s«.h\ool etc. F:om this interaction

evolves one’s vziues, attitudes, belxefs and goals which
in turn- determm,s cne’s behavior. How a _person sees
oneself in terms f cze’s abrhty to perform certain kinds

of 1asks; how one sees one’s potential to develop skills i

and how one ‘views oneself in relation to ultimate /

-achiévement level will strongly influence one’s entire /

lifestyle.. A person’s self. in reahty becomes “the’ sum/
total of all one can call-ong’s own and /at any given
moment in time, the product of all one’s transactxons

-

‘As expressed by Jersild: '1: ' ’ ’
Thesself includes, among other thmgs, a system of
1deas, attitudes, values, and commitments. The self
is a person’s total sub]ecnve environment; it is the

= -~distifictive center of- expenence and significance.

-The self constitutes a person’s inner world as dis- |,
tinguished from the outer world consxstmg of all
other people and things.! '

"Developmentally, a child first identifies thh one’s

parents, then neighbors, extending fo peers, groups,

- community, school and ultimately to the nation’ and

world. Later in life' the process of identification may-
extend to loyalties and interests centered on abstrac-
tions and on moral and religious values; coinciding with -
Jean Plaget s and Erik Erikson’s.schemate representing
the cognitive and personal development of the lnleld-

* ual. (See Appendix A.)

. 1Arthur T Jersild, In Search of .

The self derives its origin from the interaction” be—,_. 7

tween maturational events and personal social eveats. -
This includes the physical, mental, social and emotional
development of.each person; the implication of which
is to fully understand oneself one must understand what

_ interactions have taken place’in the process of becom-
" ing Who one is now. - .

Lelf, New York: Teachers
College Press, Columbia’ Umversxty,, 1952

.--/

"

To develop to one’s fullest, potennal the best that ~ °
one is able to become, is dependent on many interacting
factors. Critical in the cearly years of a:child’s develop-
ment is the nature of the relanonsh'lp to the adults-who-

_are primarily responsible for raising the Chlld If the :

relatlonshlp promotes the feeling of basic trust, autén-
orty, and initiative and the.child is loved and taught
how to love, how t& deal with anxiety, failure, how to
make frrends be a friend, how to resolve conflicts and -

make dec:srons then one can assumie the child will most -

likely enter thé school years with a healthy self-concept "
Feelings of self-confidence, self-worth, etc., can’ then
glve greater assurance that the crucial- task of develop-

etence successfully will becomo a reahty, al-
lowmg £e individual to view oneself as'a capable and.

"adequate person ratker than an inferior and feckless one:

A person’s idea of ene’s self-concept seems' to be-
closely related. to how the person behaves and learns.
If .we ‘accept the premise that the sclf has two compo-

~.Dents: concept and feeling, we. then need to ‘consider

Both aspects in predicting how an individual will - b&
have and learn. For example, a-student may know that

~he or she is academically very: capable, but unless he -

or she has self-confidence and a belief in oneself he or
she will not be able to perform ds an academically able
student. This in turn is geing to influence the person’s
total school performance, cffect how one views oneself

as a- -person and perhaps eventually influeiice one’s

career choice and ultimate life style."How a student

perceives himself or herself'as a person generally and . .

as a stadent specifically . will* determine how he or she
interacts’ with adults, ‘peers, the system, (process of
movement within a structure‘), community, etc,

- Adolescence becomes another crucial period in thc

development of a person. It is a time when many other
forces in additior. to the previous ones-make demands

. on the individual. It is a_period of variable onset and

duration marking the ¢nd of childhood and setting the

- foundation for maturity; signaled by .an accelerated rate
~of growth; both physically and mentally. This results

ir more mature-sexual development and further devel-
opment of the capacity for abstract conceptualization.

Socially, this is a period of intensified preparation for

the assumption ‘of an adult role, most likely to coincide .
with ‘fuli-time ‘pursuits in the world of work and/or
preparation for entering such a pursuit. Today this
period often coincides also with the seeking or the .
maklng of a decision regarding a mairiage partner.-

““The prewously established self-concept of the adoles-

"cent comes into questlon as he seeks out a sense of . -

personal identity. Tais concept developed by Erikson
results as a ‘cons seqyence: of the accelerated: growth

' takmg place, duc to tie fact that the adolescent is o .



-

S
.

R longer a child and not yet an adult. This

peivon to again determine who one is.
to become. The adolescents tend to aliénate themselves
from their parents and cother adults a d lean more &0

their peer groups for a sense of belonging; sometimes
- taking on the 1dent1ty okthe group as thcrr own per--
- sonal identity.

Accomplxshmg ‘the task of ﬁndmg one’s 1dent1ty
results in 1ncreased»awareness of self and a better undea;-

‘now ‘and what one is capable of becoming; why becomes
‘a phrlosophlcal issue-that one strives to answer through-
out one’s evolving years. The answer is ultlmately re-
lated to and dependent on how pne views man and the
* function of man in relatlon to somety '

cA

Career Development, Guldance, Counselmg and
Placement as Viewed through the Self-Concept

- -

“what one is ..

‘o8 standlng of where one is going based on what one is °

- Career development as viewed through a self-concept":" ’

appvroach requlres a. réfocusing ‘of present efforts- by ;;' -

counselors and other guidance personnel. The self-con-

cept approach ‘demands that the’primary focus be -on
. the individual; who one is rather than what one docs;
experjencing’ rather than reasomng from abstractions;
how one views an expenence rather than on the ex-
perlence = S

“Who a person is as vrewed from the perspectlve of

' the person has been determined by the person’s percep-'

tion of self integrated with how one feels others ‘per-

' t ke be. The -
ceive one and who the person would like to be. self/ “Better determine who onesis by focuslng on the indi-

- _vidual as. opposed to-exploring the- various occupations ~."

totahty of these components compnse the person’s.
concept which in turn controls one’s vior;the"
- person’s cognitive behavror around how-‘one
learns. and the affec avior -centered around one’s
" feclingss These must, be compatible and intimately

'/rela’t?d for the person to function consistently -and to

i
" 1

. \ This modjl

‘strive toward what the person would like to become.
. An ifidividual accomphshes tis through sclective.
" choices " that will ‘maintain and enhanc® the self. A
. person’s-job’ and/or career evolves around his behavior
based on the person’s”selective perceptions and is an
_integral part of the individual’s daily functioning. What
the individual is experiencing in relation to the percep-

of madequ cy, worthlessness, and other negative feel-
.ings. Figure "1 expresses graphically. the. interacting
‘forces that/ actount for the development -of the self.,
of self-development provides the. basis for.
"-the discusgion on the preceding pages and the pages to

i

foHow

In hgh 'of the model and nrevrous chscussron it s seems - -

that from early fhrldhood throughout adult-
hood an jindividual -be free”to explore and be provided
.with experiences - (expériential rather than reasoning) :.
. that willl help the individual know oneself in terms of
identity,, values, talents, needs, motrvatrons, etc, in
order t ultlmately ﬁnd the nght place in the working

.\

. tions of self /and how one feels about the experience
. results in either an enhancing of the self or in feelings

Wbrld ‘Ihis “'right place” (it may be¢ conunuauy cnang-
‘ing) will be dependent on the person g ablhty to answer

T such questrons as:;

1. How de I reason and think; msrghtf‘ully or anh-
lytically or.both? . . ' '

AmI a lxstener, a reader a thinker, a docr"

L 4

N

- What is my need for *economic securrty (closelv
related to or coincides with one’s need for psy-
. chologlcal security) versus the need for challenge,

- change, etc., whith may sometimes result in no
economic, securlty or the loss of such?

~~

Am I more effective as an individual . when I
work alone or am I able to function more fully
© as a member of ateam?

5. Whlch promotes my full development as a person -
' e, 10 be involved with a few people in a small
»' org ization or to be relatively unknown in a
-large organization? - ’ :

can’T not respond at all under pressure? -

:me? Is it self-expression, money, secunty, Jpres-
tige, etc.? :

employ% — e

- .',8. Would I better be able to become what T~ am cap- L
.~ able of by being an employer employee or self-

R

6. THow do T respond to pressure, can I tal\e it, or .

7. Whatis the most important aspect ofswork for""

Thesrand similar questlons will ‘help an mdlvrdual o I

and - careers in térms of intellectual “processes. and
through the consideration of aptitudes: The cognitive ;

approach to career development and guldance becomes/

an outgrowth of the self-concept approach and as, such.
takes on significance for individuals at different times

/,

throighout their development as a.person. ReadinéSs

" for “the cognitive approach must svstematrcally follow
.the- affective developmient of the person within “the

, -context of career development

Tradmonally and still very apparent today is the
emphasis placed on the cognitive development of-the

person within society tg the exclusion or lack of em- -

phasis on the affective development Thus, technology
as far outstripped human’ development vCharactensUc
* of technologxcal development is .the emphasxs on the

" self-concept approach can markedly reverse. this trend

by focusmg on the individual dnd how one perceives _ -
than on ‘what is happen--

what one is experiencing rather

ing. Emphasis on the person’s ‘affective. development

could facilitate. the achievement of an eqmubnum be-
~tween technology and humanness.

Key to making progress toward a mote humanlstrcal- -
ly “oriented society are the counselors and guidance .. .

pqrsonnel mvolved with youth throughout their school
[ . .
\. . @ - -

R

T S

/

“ observable as determined by the pereeptions of its. .- *
" - developers. Career. development, as viewed throug'h the .



‘can learn only from experience”

. years 'I'he gmdance staff can preclpltate a ncw ap-_
“proach to career: ' development based on experimental
' learning versus abstract reasoning. Opportunltles for
, mdmduals to react-to, what they are experiencing rather

than reacting to what they are thmlung woild become™

-more: probable through this approach. As Peter Druker

so aptly puts it “don’t try to réason out those thmgs one

”"

\n mdxwdual reacting to. how one viéws an experi-

. ence can learn much more about self as a person then

if gne reacted to the experlen’t:e itself. Reactmg to -the
cxperience .itself can only increase one’s knowledge
out, that kind. of experience, not how ones responds

/lo or will respond in the future :to a similar experience.

‘ .

us, if career development is to be wewed—through
the self—eoneept ‘approach there wlll need to be a great-
er emphasis on‘the person experiencing and less empha-
sis on'the expesieace itself.~In contrast to emph'mzlng
the teaching of cognitive knowledge only,-there will
need to be an equal emphasrs on the teachlng of a con-

2

~ Counselors. and gum‘ince personnel acceptmg this ap-’
proach will need to seriously .react, to and thoughtfully.
~ consider the following implications of such an approach!

1. The need for’ increased awareness and sensitivity
to one’s owr. development as a person through.
the context of work. - . )

. Increased involvement with more of-a develop-
mental psychological appfoach to counselmg -and
t. education.

3. Placement of more emphasis on an 1nterp\.r<on'1l
' growth approach to career education.®

4. . The need for directed effort toward the modrﬁca-
tion of the current social stratification system to
emphasr" the development of the self-concept.
through work rather than extrinsic rewards.

§. The need for the. development of new skills and

- -and the refocusing of previous skills to confront
covnseling contacts on a more affectlve basrs in
regard to-the world of work

Incregsed knowledge about the total world of the
. client and how it affects one’s attitudes, behavior,
etc. ¢ . o ’

7. Increased self-awarcness and insight concernmg
« the pefson’s self-concept development basic peeds
and the relationship that-exists between who I am

and what I do.

-,'z

) concept model mlght adopt:

10.

- 8, The need for more knowledge about the extnnsw o
‘, and intrinsic_reward systems of work and aware- *
>’ ness of how. the person's,needs can be related to

~ extrinsic and intrinic work rewards. S

-~

/9. Consideration to, and possible development of
" peer counseling.

107 Expansnon -of the numbers and types of counsel—
ing contacts to include staff and people in the
communlty to mcrease their awareness of their
deve10pment as a persun and how they might be--
‘come more effective in workmg with the whole
"person by using the selt—conpept approach.

Extension of counseling, guidance -and placement ’
services beyond the school structure and beyond _
the school years s

1.

Conslderatlon of these implications may be expressed

~in terms of the following Zoals that a comprehensive -

carcer- development program orgamzed arauud t‘ne self-

9

~ 1 °elf-understa|1d1ng

Awareness on the pdrt of each individaal con- -
cerning one’s development as a person, strengths,
weaknesses, talents, needs and motivation. o

’

Acceptance of who one is.. .

Understanding of how one relates to others and
interacts with others to allow effective communi- -
cation to take place : o

.
" Make progress towarland/or arrive at one 's own
set of values, belief and goals.

‘N

6. Become aware of one’s fuil potential as a human
being and work toward the {ulfillment of same.

7. To establlsh one s identity throu“gh the world o"
; work experiences.

8.':,' Expetriencing of tasks ane ]obs to test one S per-
‘ception of self. . - ; :

-To learn how to be an employee or employer o

To find and secure the rlght ‘place in the workmg
world; one that will enhance the self and perpetu--
ate one s striving toward bécommc the best one is

e able\to ‘become.

To come to the realrzatlon that work is an integral
companent, of one’s life as expressed througﬁ the -
self—concept s

1

'
>

-~

‘P.vychology Todcy A Conversition with Peter F. Druker on
the Psycnology of Managing Management”™. by Mary Har-

. nngton Hdll _March, 1968/Val. | No. 10.
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: y - pter II. , |
z'. // e )‘
— Vehlcles for Implem‘.ntmg the Self-Concept Model \ ;_;
lntroducuon : . T ; Viewing career dc\welopm'ent through a scl'f-oo cept

~This chapte’r will focus on the task of implementing approach necessitates that the guidance staff
."' career development counselmg, and placement mto an - J/ lnvolved m the tOtal WOI‘ld Of the Cllent WhICh IU

-tducational system with the intent that the self-concept necessitates expansion of the numbers and types o

* + " model will becomie a viable a.nd mtegrated part of that . counselmg contacts and extension of ghidarice, counsel-

- system. -ing, ‘and"placémment services beyond the school system
T ST k ‘ (see Chapter I). .

, . 7 /A pattern of career development existant in many
S schools today is that of providing (usually through the -
° « guidance department) opportupities for students to .

" Total restructuring of the curriculum may bc. needed
to bring about the accomplishment of a career develop-
‘ment program as viewed in’ the above way. Such an

explore career expenences by means of field trips, career approach has the -advantage of mpobilizing. the total -,
~ days, guest speakers, career materials, etc. These ex~  instructional resources of the school and constitutes a
.. periencés are usually thought of as extracurricular - totdl systematlc program of career development.
» . -offerings-bpt do not generally- provide the systematic

The first vehicle deeded to 1mplement such a pro-
gram is that of an expanded model cf counseling; in-
corporating the skills of oné to one counseling and.
applying thew. .0 a'systems approach to counseling. '

approach to career development which is essential for
"~ . helping the student bring together all of the knowledge =
. -+~ -about hlmself and the world of work desirable for mak-

L inz a“mature decision, This approach répresents- an . Since a system represents lnterrelatlonshlps of people
. attempt to meet the career neéds of students, but fails. - within a general structurc, “an” expanded model of
. " to incorporafe the person as the center of decision counseling becomes an appropriate framework for de-
N / “making as exemphﬁed by the self-concept model 6 veloping a systems: approach. An example of an -ex-
+ I career. develop,mmt , : . panded model of counseling appears on page 8. “<
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Workmg with - groups is a necessary facilitative
vehicle to accomptish the fask of implementing a career
development program mcorporatxng a systems approach.-

-Groups may vary in purpose, size, composition, task,

complexxty, etc. nGenerally, grojps can be classified
lnto four major categones conversatxon, instruction,

- dectsnon makmg, and dtscovery groups

%
T

( - . S / | . . | \ .
. O ! - N
‘ec| - Statement/s Assessment y Chartge
o e.of _ d of = [ __ '
DCSlfh’—d Change 1 S ‘ Inpqts ‘ - P[OCCS§
I . . ;‘._- ! ‘ ‘ - X 3 ] »
Gronp Procedum S . A conversalzon group is basically composed of group '

members intcracting with each other on a more or less
¢casual basis similar to social dialoguc. This type of
group is only occasionally used by professional helpers
and then only as a means of getting acquainted and/or
‘establishing rapport. -

&

Instructional groups arc brought together most often

to show or explam to paruupants something;. ranging— -



g e N . e

from classes on pottery to fqrmal classes in statistics.

' Instructlon groups range in s12e from a few partlclpants

_ -tion
- lea er:

to sevel |l_‘gundred partlclpants In more formal instruc-
ﬁpﬁs most of the activity is performed by the

resentative: of this type of group is the
traditional classroom approach to learning. Informal

instructional ‘groups operate from the premise of in-

trinsic learning with the leader as a facilitator of learn-
ing. An example of this approach is the open-ended
class meeting-concept developed by Glasser. Using this
concept the leader (counselor, teacher, etc.) leads a

* group (class) in a discussion free of rlght or wrong

answers about a topic viewed relevant by the partici-
pants. ‘This type of meetlng encourages possibilities for

many alternative opinions, solutions, contributions, étc.,"

and encourages mdmdual thipking. This format can be

' -used effectively with “adult-student ‘groups, student

<

_flicts, set_goals, etc. As a part of -this process students

. groups, and adult groups.

Decision groups are formed with the primary purpose

to arrive at a consensus or decision on some matter. The
major requirements of skillful decision making include:
1) examination and recogunition of personal values of

the leader and each participant of the group, 2) knowl- .
edge and use of 'adequate relevant information, and

3) knowledge and use of an effective strategy for con-
vertxng this information into an actxon

The general intent of dtscovery groups is to provide

an atmosphere in -which . individuals can explore and

.discover hew- and” morc adequate understandings of
“themselves. and: thenr relatlonslups to-_the world. The -

emphasls of such a group is on the process of experi-
encing rather than specific outcomes. A workable ex-
ample of this type of group, is the Human Resources

‘Group in which each member of the group may use
other members of the group as a resource to get to know .

oneself better and to facilitate change in one’s behavior.
In this .type’ of group,.one can-test- b_ehavror (old or
new) in the group before exposing one’s bénavior in
society. To accomplish the purpose of “discovery” in a
human resources group each member should do or
select one of several alternatives: 1) identify and take
action to develop certain specific strengths, 2) select a

~ prebler and work on ways to handle it, 3) select a goal
- (alternative career decisions, etc.) and work on ways

of reaching it. Models other than the one above can be

used for. discovery groups @épending on the needs of
the members. Other examples of discovery groups

might include: sensitivity groups, encounter groups
and positive peer culture groups. S

A, useful vehicle to open cnmmunications between
parents and students is the Family Council concept
based on Adlerian principles of psychology.” This idea
perpetuated through the work of Rudolph Dreikurs, via

_ Family Education Centers encourages parents and their..

children to carcy on open discussiocs with each other
on a regular basis. Through such discussions . students

- can discover the values and expectations of their par-

ents, share their values and expectations, resolve con-

.
»

" These cxamples iltustrate' two dy

14

can explore educational and- career pIans with' their -

"parents in an open and honest manner and hopefully
secure parental help and support for thelr career deci-
sions.

T

Another vehlcle that has been used successfully to -

bring about open communications through human re-

lations “training is the dyadic encounter. The dyadic:.’

encounter, a structured interchange between two .p¢o-
ple, can function as a vehicle for interpersonal sharing.
The dyadic encounter structured around- self-concept,
ldentlty, aspirations, career awareness, values, atiitudes,

experiences, etc., can be-utjlized- within- a-classroom or -

other group setting to encourage open examination of
‘tertain topics and the establishment of open communi-

cation between two-people. Members of the dyad get '
know each other and experie sharing with each
"ﬁher Dyadlc encounters can vanr‘;e\nglln highly struc-

tured experiences fo more free floatihg spontaneous
interactions. An example of a highly. structured dyadic
encounter would be: . .

Two junior high sehool students are members of a

* dyad. The instructions for the dyadic encounter -
are: “Member A will talk for four minutes about

what work means to bim. Member-B:.will only

listen for these four minutes, she ¢annot talk. Mem- .

_ember- B cannot ask: aay questlons or.make any
" statements. At the end of four mimites, Membér
B will feedback to Member A what she heard

Member A saying about what work means to hinx.’

At this time Member A may verbally ¢larify state-
" ments and interpretations that Member B has not
accurately fed back.-Then the roles are reversed
and Member B will talk for four minutes about

u

what work means to her and Member A will only -
At the- completlon of four minutes the.

- listen.”
feedback process 1s repeated.

An examp]e of a Tess structured dyadlc encounter
would be: .

Two junior high school students are members ‘of
‘the; dyad. The instructions to the dyad are ‘as
follows: “You have téen minutes to get to know
/\.ach other better especially concerning exch othér’s.

attitudes toward work. At the e:d of ten minutes -
I will call time and we will process out the experl-

“ence.”

ic encounters involv-
ing career-development. The coudnselor can adjust al-
most any type. of experience to the dyadlc encounter.
This vehicle is particularly valuable in caréer develop-

~ment work within the classroém or with 1argc groups.

A ‘few basic skills that facllltate the prevu\) sly men-
tioned, carcer development fvehicles ar® observation
skills, nonverbal behavior skills, and gcneral communi-

cation skills such as the ablllty to* give feedback and,

tho ability to process out group expericnces. If group
techniques are going to be the vehicle for career devel-
opment, the staff involved with the carcer dcvclopmcnt




prog,ram néed to use observation skills in order to becomes a significant communication medium to facrh-

- facilitate the group expcnence. ' : - tate personal growth, ’

" Staff members’ often times become totally mvolved . Two general communication skills that are nccecsary S
in the group experience and utilize thejr involvement in order to utilize the previously mentioned vehicles for

as-a social modelmg technique to facilitate learning. career development are skills relatmg to feedback and

" However, in certain group experiences the staff needs” - skills needed to -process olit experiences. In group )
to be totally involved in another way, by observing the = ..settings, feedback is the mechanism by which an indi- . o
interactions, verbalxzanons, nonverbal behavior, etc.,. vidual- or group obtains* the reactions of other indi- €

~ that are occurrmg within the group. Observing gioup . viduals within the group. Feedback should always be  ~
interactions is very difficult work and can hardly be ° ‘nonjudgmental and based. on specific observable be-

" viewed as-a.passive role. The observer must constantly havior. Feedback is the expression of mterpersonal or
.._move in_order to_survey the group. process. The ob- --_Litntr_aper-@pal feelings concerned with a person’s iden-
server must concentrate on such. factors as nonverbal" " tity and open comfnﬁiilatlon ‘of that identity. The staff
behavior of group members; time factors, ie, how members infolved with career development groups
- long one member appears to be talking in relation to need to be able to express their feedback openly and
o listening; .physical distances between people; phy51cal honestly to the group and to individual members of the
“movement of group tembers; who is communlcatmg . group without judging, or-putting their values (staff
cxwith whom; who is being excluded; who is excluding members) on the group of individua! members of the
— themselves; - who is controllmg the group; and group group. Also, the staff need to be skilled enough to pre-
.direction changes ‘or topic changes. The staff members’ vent other. members of the group from putting their
' observations can facilitate' the overall group process. values, feelmgs and needs onto the group or individual
At the conclusion of a class or experience, the staff members of the group. ‘The feedback process is essential
members should share their observations with the group  to open communication within the group, but the feed-
bemg careful tc note that the observations are not “fact back must be nonjudgmental and must be based on -
. but merely the stafi members’ perceptions "of what specxﬁc observable data.
occurred Each of us can practice observmg almost . .-
" anytime — just look; listen, and feel what is occurring “The Caréer developrnent vehicles depend “PQD pro-
. »around you. The key is that the perception is based on: cessing out experiences either on“an individual or group
- external events; what is happenmg around you' as op- basis: Processing out - merely -means discussing the-
posed to how you are reacting internally' to what is -~ experience from tl}F perspective of the person who has
happening around you. The frame of reference must be experlenced the process. The goal of processing out
external. With some practice, almost everyoné can learn experiences is to understand the experience from an-
adequate observation skills to- utilize the various ve-  other or the other person’s frame of reference. Another -?
hicles mentioned in this: chapter . : person’s experience with an exercise or the group may

-

- help another member ‘derive. meaning from the expen-
. ence, Processmg out also gives the _staff feedback con- -
cerning ‘the value of the group experience from the -
* perspective of individual group. members. The key to
successfully process out an experience lS to" keep the ©
discussion in terms of the person who hds experienced

Nonverbal behav1or skills consist of two separate

but related areas; the ability to nonverbally express
", oneself and the ability to perceive and interpret non-
verbal behavior.in other people and oneself. Staff mem-
“bers. mvolved with career development should be able
to express themselves in nonverbal manner;, Some of

the gamec, structured : lcarmng experiences, and group ~ - the process and this person’s frame of reference. When
exercises require that a certain amount of nonverbal an experience is processed out, the leader or staff mem- .
behavior occur in order to facilitate, the learning or ber ShQUld allow ap adequate amont of time, at least
growth process. Also, the ability to exprw; oneself in , 15 mmutes, in order to pursue in-depth the reactions of
nonverbal. means enhances the ability t¢ accurately class or group members. Processing out experiences of-
perccive and interpret the nonverbal behavior of others. ten requires patxence and persxstence ‘on tue part of the
As mentioned. prev1ously, good observation' skills re- ~  group leader. )
uire the accurate perception and inteipretation of non- S L — R
eerbal behavior thgt ocﬁurs within thrz group context. The vehicles designed to implement the 'self-concept.
- Since our dominant means of communication is verbal, . model of career development: expanded counselmgb"
developing skills concerning expressrori and pcrcepuon program; group experiences including; instructiona
" of nonverbal behavidr requires, some® practice. This =~ groups, decision making groups, discovery .groups, thﬂw———*—
practice can taKe place in any interpersonal relationship, Family Council concept, and the dyadic” éncounter
where we ‘try to communicate wrthout sound. We can have been briefly presented along with the basic sKills
practice nonverbal comrifunication with our children. « that facilitate the utilization of these vehicles. The ve-
friends, spouse, pets; etc. We can also practice observ-  hicles and the skills mentioned in this chapter are con-
ing nonverbal behavior in students, teachers, friends, sidered minimal for the establishment of a comprehen-
" and other peoplé in our daily’ frame of reference.-With . . . sive career. dcvelopmcnt program bascd on the- self~ -
a little practice, the whole area of nonverbal behavior " concept model. to
10
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" Id contrast to teachers dcalmg pnmanly with cogm-
© tive knowledge about the ‘external world, counselors
" concern’ themselves more with teaching about self, the

_ affective development of -the person. Career guldance .

“counseling, and placement requires that the counselor
~ .employ a developmental approach . concerning the
- _te_achmg_about self._The counselor can teach the stu-

- dent about self-concept development and can relate

the student’s -experiences; needs, and values to the self-

concept. The ‘¢ounselor teaches students about self-

understanding, self-acceptance, and the. self in relation .

" to others. The.guidance staff can also teach the students

interpersonal relations skills that contribute to thé stu-
" dent’s total development. Focussing on the world of

work, the counselor together with the student can de-

'termlne the student’s developmental level. The develop-
mental level can be defined as the stage of self-devel-.
opment where a student sees himsélf/herself. The-de- .

~ velopmental level zeroes in on-self-concept and refated
- interpersonal and environmental factors. The self-con-

cept model for career guidance, counseling, and place- . .
ment is constantly -concerned with two components: -
assessment and awareness. Counselor assessment of the -

student’s developmental level is critical to an accurate

: determmatron of the'student’s readiness for experimental -

learning or the student’s need for certain types of

experiences that will facilitate one’s developnient. The .
-~ guidance staff can provide experimental learning or put
‘students ‘into contact with -experiential learning. situa- -
. -tions that provide students withgnore realistic knowl-

edge concerning the work world. Also, the assessment
" of developmental level, needs, readiness, etc., prov1des
the. guidance staff with needed input concerning the
types and variety of experiences that should be struc-

Ty

-

o Chapter m

| S o - Workmg w1th Studenth

RS
Ly~
o

|
T
|
%

tured into a person’s career development !'he assess-
*,mcnt-awareness-acnon diagram appears in Figure 3.

Concomrmtant with assessment is stqdent awareness.

" “The counsclor together with the student examine the

student’s yalue and definition of work, self-development

in relation to work, and decnsnon-makm and choices of

alternatwes*‘l‘he‘process“tha lor may utilize

‘¢an vary from individual counselmg, to group ‘counsel-

ing, to peer counseling. The goal remains student knowl-

edge and awareness about who one is in relation to the

world of work: Student awareness is - ccessary for an .

. -accurate eyatuxiion Of self: Student awarenessis oftena . . .
by—product of \no.vledge .about self |and knowledge L
about' the worid.of work. Awareness implies an in-
creased ‘understanding of the dynamics concerning the
intefrelatedness of the self as one sees joneself, the self
as seen by others, and the-ideal self.| The expandlng =
‘student awareness may lead to"a greater discrepancy
between the three components of: self. When this dis-

- crepancy becomes greater, there is a tendency on the
individual’s part to take action almed at minimizing "
the discrepancy. 5

] .

The self-concept model mcorporates the ~ction phasc
as the expericntial- component declded lpon by the

.. joint effort of the styfent and the cgunselor The suaction

‘$tage consists;of the student‘ hypothesis’ teéﬁng in regard
to the: work: world This Stage affects both the ‘assess-
‘ment antt awarenéss sages of the student’s,development. .
"The expencnttal learning (negatrve or posmvc) con-.

- tributes to increased awareness résulting. in: personal,
growth. Personal growth leads o' different assessment,
awareness, and action levels. Thus, the assessment, .

- awarcness, and action processes ﬂlustmted in Figure 3 S

. are clrcular - N .

L
/ SELF CONCEPT MODEL FOR CAREﬁR GUIDANCE CQUNSELING . e
. o+ AND PLACEMENT: A Counselor-Student Achon Diagram T L
. Person: . . (Counselor) (Student) (Studcnt &Counselor) Lo
. Procedure: - Assessment & Awareness Action . e e
Overview: External Internal” - The Person & . i S
- Eval_uatiOn Evaluatlon s

The self-conccpt model for career gutdance counsel- '
ing, and nlacement provides an overviéew that can be -

helpful. in counscling with clients presenting problems
that appear on ti surface fo be noncareer development

. type problems, but are related to self-development and-

“therefore-are_in reahty rclatcd to. career development

vl
¥

. The Environment ~

Some of the specific clicnt concerns that.can be viewed.
‘ an&approached from the spectrum of career counsel- .
in R <

e a
S

1. Existential neurosis ~Cllent S need for mcamng
.. inlife; “ .



i o - i e

. Anomie -~ Client's feelmgs of alon»ness in a

nglng

#e IR . . 2.

" 3. Boredom S a e e - and social development leads to a plan of acnon

" 4. Self-concept development——Cllent’s develop ent 3. Career guldance counselmg, and . placement
-through creative risk taking, experiericing, ex eri- - should be person-orrentod as opposed to. content
Thenting)-and expressrng oneself through the: world R oriented. - ° o

o 3 Of work. © * L4 _Planmng a course. of action leads from whiere: an-‘
. 5. ,Idennfy confusron — ‘Who' am 1? Why am I? * individual is regardless of grade level or age and',
e WhereamIgomg" . " building towards that nex¢-dcvelopmental. task. -
Y t, \
6. Clrent needs fcg recogmtron and aclueverneut ‘u\pg;rfl? w's career develop mentﬂmust be predict ~°d, "‘\.\.
7——€lrentnceds for seif=esteenrand acceptance T "_T."”Experlences ‘should be developed from a Broad “‘\\
S 3- Cuent tenslons denvmg from very little or no’ base lncorporatmg those experlences that focus y
.- ¥ clearcut plan about the future. We must remem- - . directly on the derOPment of the individual’s -
N .ber that urban man is future orlerited and thus " { sclf-concept, those experiences centered around ¥
-~ the world oftwork must -be viewed through a . an individual’s piay, hobbies, relationships with

. develppmental context K ~ others interdction.with the communlty. and 'vol-

W . .untary commnmEnt to service witha the environ-

\ * 9. Client problems relatmg to farmly«’communlca- ‘ ment, '

o * tions. oo o . ; -

B - 6. Ta planmng experiences, consxderanon should be .
~10. Client hqsnhty toward authorrty ©given to making cerfain experiences available, B
- I1. Client underachlevement but allownng that -individuals partaking in these -

T { experiences be. permltted to experience from their

[ *The above are ]nst a few presenting problems that may . own frame of reference. ‘

. be viewed through the self-éoncept model for career . : ST, .

. development, p _ , 7. Maximizing the potential of experiences only be-

. < _ comes possible when appropriate follow-up be-

. The remainder of this chapter focuses on experrences‘ . comes an integral part of the experience: ,
reprcsennng the“developmental self-concept approach 8. Incorporate all of the lndlvrdual’s env1ronment, .
to career guldance counsellng, and placement. in the planning of experiences, i.e., the indi-

"o ' vidual family, staff, peers, community, etc. - '

The experlences that are suggested in this chapter 9. Planners of xpericnces must concern themselves

will follow a- developmental framework utlllzmg the
follownng guidelines: .

Concomltant w1th educational progn.ssxon is the

5

bgr induistiial socrety Client’s feelmgs of not' o

o ..

movement from a concrete to an expenennal to

an abstract leammg focus.

with both felt and unfelt needs of students
throughout development, implemeéntation and
processing of the experiences

.

~The followmg exerclses are some examples that the authors feel are approprlate for each of four age ranges

e
bk 3
T

~ 7

Assessment of an individual’s cognitive, aﬁecnve -

~ - Age Activities Level
I. 5-8 years play- ‘ prlmary ‘
Purpose — to learn about oneself. ’
) I 9-11 years | play andhobbles intermediate '
' Purpose — to increase self-awareness and cxpand one’s envxronment B ' °
III. 12-14 years . play, hobbies, and service ]umor high B LT
. ~ activities
. Purpose = to increase self-awareness-and awareness of others; to experu.nce
the world of work through hobbxes and community semce i
¢ ) IV. 15 years and up work experience and service "#. senior high

actlvmes oo

PUI])OSC —“to crystalizc one’s identity and the realmes mvolwd with carcer
development and the world of work,

The authors emphaslze the importance of assessing . The activities are divided tzcco;dmg 0+ level mainly as
where an mdxvndual is regardless of grade level or age. a general approach emphasizing certain types of activi-
. ) . - ties.

° [

e
iz,




' Primary Age
Observation Actiwty

L

E .people they saw: workrng -and some of the thmgs
that they ‘observed

*.~'sion technique \whereby emphasxs is placed on
© [what ‘the discussers expenenced as opposed to

{what: -you should have gotten from the experi-
. ence.) f S .
" This acttvrty can be done w1th any number of stu-;

dents. \\

T . ,_,.

Work-Role-Exprwsnon Activity

Jdnla play sttuatlon, students’ t\:an be asked to play a

parucular role related to a parttcular work setting and-

then ailowed 'to freely express themselves within a play’ =

students expenence the world of work

“¥T " |the_counselor’s values.or someone saying this is.

. The experience is then processed out by the
'_‘couns(;lor or guldance person workmg with the
'students:! (Processing refers to\an open; discus- "

-
through thelr own {rames of reference. Upon comple-
tion. of the exercise, which can last from one-half hour’

K

“to three Hours op from one day to many days, the =

* -counselor again should spend at least 45 minutes to
one and one-half hour proceéssing’ out the exercise.

Thls actrvrty can be done w1th from 5 to 25 students i

anary Age —
- Environment Activity

Walk around the-block: observing everything that you
.. can. Back at school, students act out, draw, or construct.
what was-most sngmﬁcant to them. Each student should
., Share with other class members. The teacher can point
out the importance of each individual’s: choice will
depend on what the person felt was sngmﬁmnt Explore
the reason for the cholce P ;

o

This acttvxty can be done w1th from 5 to 25 students

S Pn_mary-Age
Interwt Center Activity

, Create several interest centers by developmg several
- miniature worlds such as: dol house, farm, fort, work-
ing models of machinery, etd., including peoplé and
animals. Allow the students an unstructured period to -
‘choose which. miniature world to become a part of and
" to experience this world thr.ough play. After this expen-
ence, the students can be urged to share the experience
chosen why chosen and if they preferred to play alone
"~ or with others. Discuss with the students, the people in
. their-lives who engage.in the szme experlences a they
did. .

ThlS acttvrty can be done wnth from § to 25 students

.

situation, An example would, be-to have a group of =

students doing what they. feel certain workers in the

community dc. A play situation scould be established

which asked one student to'be a teacher, another to be
.. school admnmstrator another to bt'a pohceman etc.,

so that wrthm the context of play, a student is allowed

‘to experlence a work role. Again, upon completion of
this experience, the counselor should process the ex-
perience w1th the students

This act1v1ty can be done with from 4 to 15 students

annry Age _
School Expenence Activity

This exercrse utilizes the entire staff of a school.
Students ‘are asked to.observe and interact, if they so

.of the school building. Personnel within the school
should be notificd by the counselor.that such an exercise
will take place in order to maximize the amount of
cooperation from school personnel. Students should
then have the exercise explained to them in such a way
that the process obsérvation and .interaction is stressed
as-opposed. to any goals or spectﬁcs that the counselor
may feel important. The entire experience is only mean-

ingful if, the students can view the work process "

" -choose, with people that are working within the. confines -

£

n13 .

18

o "

anary Age C e
People and Work Actmty

Read a book about people and their work such as:
* Let's Look Under the City, Plenty to Watch, The Big

J

\

\students choose gostumes from a clothes box- and act =

out what was read to them. Discuss how the actor’ felt
wlnle playing a partlcular part. Create your own Stories
focussed on what you like f{o-do and act thém out.
"Create stories™ telling others who they are ard act them
out. Share feelings with other class members and tell
what they learned about themselves.

Who Made It, Tdxis and Toadstools etc. ‘Have the

This actwnty can be done w1th from 5to l.: <tudents
Y Primary Afle :
Take Your Partner Shopping Activity

Class or group is randomlv divided into dyads. Pic-
tures mounted on cardboard are displayed all around

. the room. The pictures depict items\- that might be
- purchased in a‘store. Each child is instructed to care-
fully walk around the room (store) examining all of
the pictures. After the children have milled around.the

e .
>
*

"\..

\

\

Book of the Wild West Your-Breakfast and the People _

P



o -

‘room Vi wmg all of the pictures, they are: mstructed to

select a/picture of something that they would most like -

to be able to give to their partner. Each.ghild then
.~ presents the picture to their partner telling ‘the partner
- ‘why the child selected that particular- picture for the’,
- partner The children return to the total group where
N . they share:with the group the.pxcture that their partner
" selected for . them and the réason that the partner
selected the picture. ; i/ :

Thls actrvrty can be done with fnomrlo to 25 students

ST ~ /
o DescnptnrsAgvhy

. Children are asked to brainstgrm words that people'

" .use to describe children. Staﬁ members record these
words on 3”x5” index cards. After the class has gener-
ated 25 to 30 “words, the cards
on a table, Each child chooses five words to describe
hrmself/herself The student takes the five words and.
moves to ‘a study carrol w ere a tape recorder is lo-

cated. The child then presses ‘the record button and .

says,-“I am". . .” listing the five descriptors that the

student has chosen. Then/ the child stops recording so -

" that all that is recorded is: I am plus the five words that
" the child has selected. The child then réturns: the five
cards to the table where they are placed face up. The

next child proceeds in a similar manner.” When the .

‘group has completed taping, the tape is played back
~ ome child at a time.- After each child’s response, the

-'"“group“tnes to select’ who is+on the tape and why they

... feel that it is_such. and such a person.. (This activity
require} that the "taﬁ .member alternate the order’ of
the tapes that are. played back so that ‘guessing is ng

the tape recorder )

Tlus actrvrty ¢an be done with f’rom 15 to,25 students

Lte

IereYouBeeause...Actwlty P,

K

The class is divided into dyads by random selection.

’

you because.. . .” about his/her partner. This exercise
can either be done through verbal o written expression.
When the class Has completed the task, each child has
completed his/her turn; the class meets and shares their
experience. The sharmg procedure can be done either:
by each child, saymg e of the significant descriptions
that the partner stated or by the partner specifying one

of the *Ylike you because . . 7 descnptors that he/sht. o

completed

- This actxvrty can be done with. from 5 to 15 students _

Primary Age :
‘Circle Activrty

A group of students sit in a circle.-One child verbally

3

_ other circle child. The group of children can then try to

are spread out face up

. predicated on class seating or the order people went/to

In pairs, each partner completes the sentence, “I like

describes some characteristics (three or four) of an-

14,

identify who ing descnbed JThe staff member can,
then ' ‘process ut\the exercise dlscussmg with the chil-
dren the. description that has-been given-and how the
. ~individual beipg descnbed reacts or feels, about the -
descnptlon - '

Thrs actmty can be done w1th from 5 to 15 students.

i

9

‘ :\)./v Ae-"""'
TheWhoAmIActlvrty (Verbal)

Students pick three words -to descfibe themselves; -
none "of which can’ be their-names.’ The students then -
tell the rest ¢f the group what the three- words are and
why they selected the three words. : _

This actmty Can be done with from 5t0 15 students

Al

o Primary Age - )
‘ The Who Am I'Activity (Nonverbal)

_Students. can act out.‘who- they -are- thhout _any-
verbal clues. Each student can spend one minute-com- . . -
mumcatmg to the other students who he or she is. ,“ ’

Thxs actlvrty can be done with £rém 5 to 15 students

o

-

Age
'Khe Feelmg Activity

Students are asked to act out how they would look
and behave if they felt happy, sad, discouraged;-etc. The
‘children are then asked to relate these feelings to ex-
periences involving people and situations in which one,
feels each of several different ways. The group discusses .
these feelmgs and expenencm

~

o

This activity can be don_e_ with from 5 to 20 students.

E

Primary Age S e
Kinestbetic Activity .

The staﬁ member fosters the development of aware- °

., * ness of one’s kinesthetic self by having individual’s re-" .

P spond to music through felt movements. The staff ..
member discusses what each individual learned about

their body and ways to.fcel” external stimuli through _

‘body movement.

This activity can be done with-from 5 to 15 students.

-

&

™
Primary Age -
. The Self-Portrart Actwity
Students make self-portra,xts hy studying their features
in a mirror. The student or’ r'students share with the staff

_ - member und/or other nembers of the group what they
" have discovered about themselves.

-

<

- This activity can be done either on an individual
basis or in a group setting. ‘

. '-'."n
. »

\-
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. f" A number of careers’ are hs‘% on :? blackboard

.4 fu

‘.
—~
1

ﬁumedthge Acﬁvrﬂw

b ' Intermediate Age

’// ' - "Descriptors Activity

e
—

. being careful to leave space to write under each career
listing. The class or large group is divided into a num-
ber of small groups (3 to 5 members). The basis for
this activity is the listing of words that describe -the
specific - careers listed- on the blackboard. The .staff

the group .members are asked to'state specific feasons
why they. feel that a certain member would want to be
a certain animal. After the group reaches a conclusion

. on each ammal a.student records that decision, The

proccss is repeated until .cach member of the group is
matched with “an. anlma.l ‘seléttion. .Then, each group

member is asked to share'-which ammal they selected -

" to be and the réason for that selectmn

' membe; - reads the career and says start. The groups: .

have two minutes to list as many words that describe
that career as they cam. urihg the two minutes, each
group brainstorms as many descriptors as possible. Each

- small group -has”ong"membér who records all the, de- -

_ scriptors. At.the end of the two minutes the staff mem-

 ber calls stop! Each group is asked the njimber.of wdrds -

" ' describing the career that they have generated Then the

group with the largest number of words is asked to list
. them on the blackboard under the career. The group
is then asked how each word listed relates to the career.
After the descriptors are explained, the other groups

are asked to.list words that they have. thought of that. .

are not already listed. These new words must then be

related to the career that is listed in the same procedure -

followed by the winning group ,
'I'lns actmty can be done w1th from 15 to 35 studentq

| lntemedlate Age

Group Hobby Achvrty

A class or large group is divided mto a number of

~asked to develop a group hobby. In‘order to move

o themselves, and then. carefully .examine or research

.7

o

three hobbies before selecting the one group hobby.
After discussioh and examination of possible alterna-

.tives, the group is ‘asked to decide on one hobby that :

will become a group project for them. The project can

last as long as one whole school yeaf. During the year;
" the members of the small groups are allowed time to

work on their- pro;ect. ‘Once- -every three weeks, ‘each

grol.l‘p reports to the large group concermng the progress
- of their-hobby. - (

This actmty can be done with from 15 to 35 students

' intermediate Age
Animal Fantasy Achvity

. small groups~(3 to 5‘members). The small groups aré -
er, the groups have to define- the word <hobby. for

Thxs act1v1ty can be done thh £rom 8 to 15 students
. Lo
lntermedmte Age
. T.V. Actmty

This actrvnty is a seven day learning act1v1ty The
class. begins with the Sunday T.V. programs with the

students listing all the careers ‘depicted on the T.V.

shows that they normally watch. The format can be flex-
ible. Each day, the students will create posters listing the

" careers that they saw depicted on the ‘previous day’s

television shows. This activity begins with the listing of.

the names of the shows and all the careers depicted in ‘

the shows; then record this.information onto poster

board. A gover is made for the “Classroom Career T.V. ,

Guide” and this guide is kept-in an easily accessible

place for further reference. A group discussion on the -
frequericy of certain careers as well as the ‘numerous

kinds of careers recorded could bea possnble follow-up
actrvxty .

~ This actnvnty can be done thh from 5 to 35 :,tudents
/

i .

lntermediate Age o /

/.
~ The group or class is dmded into three or four
téams.~ The _teams have five minutes to; list thropgh
brmmtommg as mmany-careers, jobs, occupations, pro-

. fessions, etc., as they can. After- the. brainstorming is

completed the teams are asked to divide their-team list

into categones such$ as helping careers, burldmg careers,
_ public service careers, etc. Another variation.of this

activity: would be to. ask the teams to divide their list
into five: or six categorxes which .they can determine.
Following the categorizing of the team list, the teams -
are. asked to share their overall list and the list-of cate- -

* gories. In the processing out.of this activity the emphasns

The children write down what type of animal they

would l/eto be on pieces of paper. The papers are

folded" and ‘put into a cardboard box. One student is -

_ assigned-the task of removing the papérs onc by one

~ from the box and reading-them to .the group.” After all

of the picces, of paper have been read, the group is
asked to t.hmk of .which mémber of the group would
select each ‘animal- The group discusses each animal and
who they feel sclected that animal. In the dlscussron,

e
i

2V

should be placed on the categorization of careers.

This activity can be done with from 18 to 40 students. -

lntermediate Age® 7
- Hobby-Career Activity
A clzss'or group project focuses on ‘students re-
searching their hobbies. Each student is asked to state
what his/her hobby is. The studean are then asked .to

- make a poster 1llustratmg their hobby ' and various -

careers that relate to or involve that hobby. On poster
day, each student presents the poster to.the group
cxplaining the hobby and the rclatlonshlp to the various .
careers.

“This activitv can be done with_‘from 5 to 20 students.

Career Categorles Actmty | ' T



' ‘_ termediate, Age o
.+ “The Me Nobody Knows™ Activity

"-'.difﬁcu,l\t for.the partner to do 6‘r~'to':understan_d? How -
7 did the partner feel about the experience? .

._ on the differences of the three.drawings. - hospital employees p@'rf,o’nnihg, why. - ot
T S This -aciiviity ¢an be done __With from 3 to 15 studénts. This activity can be done with from 3 to 15 students. )
RN ) T ' L ) S . LN
N~ Intermediate Age ;3% % Intermediate Age =
B Hobby Activity ~7.,, - . . 'T.V. Performance Activity
v -~y A group of Students is ‘zsked by the counsclor what Wisit a television studio to observe.a show (prefer-
D . hobbies they are-involved with. After a group discus- ably a varicty show) in progress. Return to school and
‘L " sion ofthe hobbies, _Ehe\s;udcnts are asked to work in ask the students to creatc a television show in which
pairs — dyads. The students are then requested to work one group constructs a mock camera and set, while -
on their ‘hobbies together with_their partner. A process another group presents various dctstthat are written,:
- session follows the exercise dutring which the partners directed, and produced by thé students. Present. the '
or the new persons experiencing ‘the hobbies are re- show. to another class or group. The staff person should " -
- quested to discuss what the experiencg was like for help the students select a task that relates to an interest .
* them. ‘What did the partner experience? -What was or special ability. After the student production of the ™
] - 16 7
Q

" Each student is asked to create a picture titled “The o , t
-than 10 students.” -

‘Me Nobody Knows” and_then share their thoughts and
feelings with one other member of a small group. In an
individual setting“the student would be asked -to. write

about how he/she felt during the process of creating '

- the picture and verbalizing one’s feelings about sharing

something about oneself in this way. _ 7
*- This activity can;\l\ie;_goné‘_eitﬂet on an individual
. baeis or in a small group setting. g .
! .lnterme.diate'Age
Skills and Abilities Activity

© The staff member has éach stadent list the things that,.
he/she can do well. The staff member together with the
., ' student relate each thing to a particular job or occupa-

tional endeavor that will allow opé:to use this ability in
the best way. The staff member should start from known
jobs and work into discovering. other. possibilities via
the use of a film, book; -and/or a‘visit to>a factory;
. department store, or other vocational setting. The- staff
member should encourage students to make this an

.ongoing project throughout the year; discovering new

. skills and relating them to specific jobs or kinds of work. -
" “This activity can be done either on an individual.

basis or in a small group ‘setting.

: Intermediate Age . _

This .activity should. be done in groups of no more.
: . lntérmediﬁte‘ Age’ " -

v _"'Five Most Important People Activity -

The studénts are asked to-list Who ‘they fe¢l dre the

-

-

- five most important people within_ their. community on . ~ " "
-a piece of paper. Then the students are asked .to ‘list -*- -

\

" and..the relationship of these.values to the world of
~work. Suchissues as: . - R g

‘what these people'do dnd why they feel that these peo- -
- ple they listed are important. The exercise can then be

processed out by the counselor réquesting that: each
_student share what- they hdve written on. their piece. of

paper, however, not forcing any student to shate. This )

exercise leads into a discussion of the students’ values, -

“

get to:be important to us? -

2. Why does the"commuxiity value certajn pebple?~

3. Is one job any more important than anptl’icr? - 4

‘If so, why? - . _
4. How does the community and society aﬂect.your'
" carcer selection? . . : b

\

‘World of Work Portrait Activity =~ ° - IR a,rﬁ“;gmé-“.iﬁffﬁg?ty L
L ' Toy Repair Activi '

. -The counselor cdn work with intermediate age level
students by using art as a medium. Ore. exercise ‘that .

~ could be utilized would be asking a group, of inter- .
mediate age level students to work together on a large

picture of people working. There need. be no further
.directions "than those that. have .already been stated.
Then the same students could be asked to draw them-
selves working. This would be an individual project.

- The third part of the exercise would bé to draw them- -
. “selves working in 20_years. (Again, the third part of”

the experiment would be done individually.) “The coun-

selor' would then process.out the experience focusing -

e

Students bring toys no longer used at homé:,repair

. them and bring them to a children’s hospital. The teach--
- 7 er discusses with the students beforehand ‘what kinds of

toys different agé groups like. The students should then
visit the children in the hospital and interact with them.
Students could also tour the appropriate areas of the

hospital and talk to as many hospital employees as -
- possible. Aftér the expericnce in ‘the hospital, the stu-~ ..
dents should be encouraged to share their feelings about )
being in a hospital, how did it feel to help someone, -

would they like to do any of the tasks that they saw the

W gl. How-dothe people that we view as importarit - -
I T € . b '

This activity can be done with from 3 t_b 14 students. . - .



-,

:show is completed dlSCUSS how»each student felt dolng .
. the pait that they did." Also; discuss what each student
~léarned about hxmself/herself

Thls acnvnty can be done thh frorn 10 to 25 students

.‘5 .

‘.lntermedrate Age ,-3._-.‘3'*'
Listening-Feeling Activity

"~ - Play.a record.such as Grand Canyon Suite. Have the --
- students close their.eyes and with A crayon, pencil; or -
o ﬁnger paints create what they feel in each ‘of the differ-

ent parts of the record. After the record is completed,

have each student look-for figurés, symbols shapes, etc.,
that they can create-or recall from their*symbols. Dis-
" cuss their feelings and relate their feelings to the com- -
- poser. Relate individual’s feelings-to how they generally -
+ feel and what they were “thinking during the music. Have . .
" the students write down 2 or 3 things’that they learned
-about:themselves from this experience. and share these."
things with other members of the class in a small group" :
.'settmg

Thxs acnvnty can be done w1th from 5 to 25 students '

JuniorHrgh Age Actwiuw .-

.&'

o Jumor ngh Age e
'The Most Important Decisions Aet:vity

. The counselor asks the students to list.in order of
_priority the fivé most important_decisions that the
* student’expects to'make during his or her hfenm% The -
. counselor and:the student discuss the mapher in which
_these decisions will b¢' made consndenng such factors

as: external pressures, time involved, input, process.

charrge, and other elements affectmg the decision mak- -
- mg process. The same general format can be applied to

a group sxtuatxon } ‘ . e

+ 'This actmty can be done cn an mdnvndual or group
- basis.” T L

- . e

~

is processed out with -the emphasts on the group ‘mem-

. bers feelings when the person was the interviewer and' '

.- when’the’ person was the one belhg mtemewed’

Thrs acnv1ty can be done wrtﬁ from 10 fo 20 students o

£

- . . ', ..
. Junior High Age
- Semce Activrty
The ‘counselor and a small group of students experl-

ence volunteering ‘their time to work in a service activ-. =

ity. The counselor and the group decide on the type of

gether the group membets discuss such factors as time

~

"+ service act1v1ty that they will become ‘involved in. To- -

commitment, type of service, types of ‘work involved.

with vanous 'service acttvmes, material or tools needed, -

involvement of others; etc. After the.group has dis-

cussed the various components of such a project, they

are asked to decide on the one service act1vnty that they -
2 want to undertake. The .counselor takes part in this

activity with the students. Upon the’ pro]ect completion,

the counselor processes out .the experlence wigh’ the'..: ;

group..

' - JunlorllxghAge :
- The Catalogue Actlvity ) .
The counselor initiates a class or group ‘project that

‘would involve the students developing a catalogue list-
mg service organizations within -their community that

junior high school level students could involve them-

‘This actmty can be done w.th from 8 t0'12 students -

selves with. In ‘developing the catalogue, the. work

would be divided accordmg to. small group interests.

Also, the topic of service organizations: is -broad and
could be divided into specific subgroupings based on
dnterests. When completed, the catalogue could be d1s- o

tributed to all ]unor high students.

This actmty can be done with any number of stu-
dents . .

L . '

. R JumornglnAge I
. Concept of Work' Activlly! :

“’I‘he class-or group is divided into dyads. The.coun- -
selor explains to the group that they will be taklng part
in an activity designed-to increase their awareness of
ancther person, their partner Each member of the dyad -
interviews the other niember for S minutes. The inter-
©. viewer is instructed to structure the interview around-

“the topic of work, Member A interviews Member B
" for 5 minutes and then roles are reversed for another 5
minutes. After cach member has experienced both the .

interviewer and the interviewee roles, the counselor

. asks,the group what they learned about: the other per-

son, the other person’s concept of work; the other per-

~son’s plans for the future,-and any other’ questions
- relating to who the person is and the persen's. concept:
- of the world of work. At’the conclusion, the experience

A

e
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The counselor utilizes a large ‘group settmg to re-

qumt that each student share with the.group what they

JumorHrghAge . L '. '
“Class Occupation Activlty

“feel is' their favorite ¢lass this semester. The counselor -
"writeg - the responses‘on a blackboard or a piece of

. paper. After everyone has responded the- cqunselor asks
the group to relate various occupations™to specific

classes. A way of doing this wduld be to ask those
individuals who like physical education the best to get

together in a small group and .list what jobs relate to - E

their physical education class. The ‘small group could
then dlscuss how physical “education relates to these
* jobs. The same procedure -would be follo'ved for. each

* of the classes listed. T,

ThlS activity can be done Wwith from 15 to 30 mem-
bers.

. . . r e
\ .
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Iumor l-ligh Age
' Problem-Discms:on Activity -

The counselor asks -the group what. they feel is the '

most difficult problem facing' them. The group is re-
quested to ‘decide on one problem Each. member of

- the group'is asked what they feel is the most difficult ~~

problem. After each member has shared their opinion
or feeling; the group is asked'to discuss eacii response..

- The counselor.focuses on whether or not members of

the group can identify with. or understand the opinion -
or fecling of the original respondent. The counselor

developmental needs and the relationship of_probléms

" facing thenx to their overall development as a person. .

This at'tryxty can be done w1th from 8 to 10’ students

_ Janior High Age '
Work Skills Course -

deals with the individual "members in terms ‘of ‘their ..

L]

-3

. various®components of the’ work and the relationship

- The counselor can deslgn a course to tdach the nec;

essary skills to be a.competent’ baby sitier. The course
would deal with, the following topics: what children of
different. ages are’ like, how does one Best relate to

. children of different ages, hdw "to plan activities for

"_"chlldren, and the safety and health needs of children. - -
" The students should practice therr skills with super- "

vision by the- staff member. Mothers ‘with preschool

'--""lnldren would be invited to come -to the school for

formal and ‘informal sessions, (One such session mlght

‘be centered around the topic ¢ of psychologncal and SOClal
. dcvélopment of chrldren ). .

As a part of this ongoing course, effort could be made
into seeking out what child care services the communlty

. offers for. working parents and - mothers who wxsh to -
efigage in activities during the day. :

-

,,Thc counselor~should constantly relate experlences,
. skills, feelings about working with young ‘children, etc v

. to future work related possibilities.

Py

" This LOUTSC can be done w1th from 5 to 25 stqdents

s

I

P JnmornghAge Lo
' Strength Identification Achvtty

Thc counselor asks students to identify their strengths
"By meeting together as 2 group to talk ‘about what
strengths are, “how one can” 1dent1fy one’s strengths, “and
how one can best utilize one’s strengths. The group.
members are asked to relate strengths to possible future -
occupations by identifying what strengths are necessary

'leamnng as a volunteer,

: s

JunlorHighAge
.. Volunteer Actrvity T
A student could be urged to’ volunteer his semces"' "

~to some communlty project- or. to scine commumty""

agency. The student could put.in a- limitéd amount of

. time at no salary: ‘However,; the volunteer work could - -
" become part of a projéct or part of a course “related to © | E
his educational — vocational goals. Therefore, there - -

should be a way of making a “volunteer work: project -
past of the school ‘curriculum. Thé: student could work
a limited amount of time for a specrﬁed penod During . .
this time the stident could meet with the counselor
either’ mdwrdually or in a group thh .otheér -students
who are involved in such a pro;ectgto process out Jhow
one feels -about the experience: taking-into- -consideration - —.-

between the académic learnmg and -the - exPenentxal o

This actw:ty can be done either ,on an individual

‘basns or in group setung T “

>
¢ r

.'_Junlor.l;l'ighAge B
Work.Day Activity

The counselor could make® arrangements for students.

‘to spend a day with a person emmployed in a certain occu-.
‘pation. The exercise would focus on. placing each student

)

with someone: employed in a-diffcrent occupation'so .
that .as many- occupations -as possible are represented '
within the contacts of the group of students. The studrnt .
~ would then spend one full working day with the person
to whom he or she was assigned. One benefit of such an

-exareise is that the student experiences work ‘within the

_ work environment. The student interacts with the person

" “to whom he or she.was assigned within

‘the vocational

- setting. After the experienct, the students are asked by °

- the counselor to share their experiences as well a5 therr _
reactions to the experience. s s

This act:vnty can be done wnth from 8 to 12 students

-~ .
B Y

 Nmior High Age
_ Career Enterview Activity
Each student is-asked to selecta number (from 2 ta « .

~5)of people within their own communlty whom ¢they

for success in several different occupations being aware -

* ‘of commonalities and" differences across occupations.

This can be an ongoing-weekly. project until students
are comfortzble with. and able to work through this

~°, process in a meaningful way.

"This aéti;/ity‘ can be done with from §.to 15 students.

~

admire. Then thé students are asked to interview these

_people concerning their career development. The stu-

dents can develop a number of questions designed to
get at the important decisions that people make dunng i

- life whxch affected . their career development. When in-

terviewing the people that the student has selected, the
student should focus -on how the' pefson got .to be in-
volved -with "their current occupation.. What was the
process of career development for thése people? What"
important choices were rnade? What important choices
remain to be made? Who 2 affected their caréer develop-
ment, etc? After the, interviews, the students can share =~
the results ‘of their work. ‘Also, this experience should - -

18
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.be processed otit w1t.han emphasis on what choiges the
students will have to make, who is influencing them, etz.. ~
'This actvity can be done with from 8 to 20 students. -

- . —_— e

L Jnniorﬂish Age
PR - Agency Volunteer Activnty
Have the students visit” one- or -more .,commumty
centers to find out what kinds of volunteer work is
available. Tossible centers may include a day care
center, a youth service -agency, hospltal recreatioh-
. center, the‘Red Cross, a volunteer- service bureau, etc.”

 Have t.he students volunteer individually, in pairs, or

_in small’ groups to.contribute a few hours a week to a
communlty 'service agency. or project. Conduct on-

gorng di¥cussions consxstmg .of \what -the students are °

- . experiencing, what are the students learning about the
world of work, and how do they see themselves relating
s to tlie wor'd of work i in light of these expemnces

* Follow-up Activity

The counselor meets with. students that are mvolved,

_in on “the ]ob training, 'vocational education, L programs,

or working in either a;paid emp]oyment or servrce ac-

~ tivity setting. Thg, counselor and student discuss the

£ .

'I'lus activity can be done either- oR’ an mdmdual.

basis og in a group settlng

5" PR ._',”.< * R

_.' o Y TN

Junior High Age .
Hobby- Slmnng Achvity

“Have the students visit a Senior szen s commumty
center to learn about the hobbiés of senior citizens.
The students gshould talk with the senior citizens in

terms of how the senior citizens got startéd-in their -

hobbies, is the hobby-related to the work that they did,

etc. The students can also talk with their parents, r:la- -

student’s. reactions ‘and feelings concerning the Wor'-
éxperience. The counselor and studen: work on clari-
fying the student’s feelings and attitudes about thé work -

experience, and how- this work experience fits with the .

student’s self-image. The -counselor focuses - on «the .
Ielationship betwc=a 1denuty, career development, and
the&student’s current experience within thc.work world.

This actrvrty can be done mdxvrdually or’ in 4 small
- “group. ‘-

o
M
K
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Senior Hrgh Age .
Lifestyle Activity L

'I'he counselor and students discuss the wozd leestyle

- carefully defining their terminology and relating’ lifestyle

to careers, “The group lists other aspects of’ “hfestyle“
besides a persons work. Each member of the group is -
asked to observe five people in different careers, focus-
sing their observauonsm the hfetyles of these ﬁve peo-

ple. The groupsmember “intérviews one of these “five®

people to gath¢r more ‘information about: the persons

- lifestyle.' Individual group members share their experi-
". ences within the group.. The counselor. facilitates dis-

© tives, nerghbors, etc., to find out what hobbies that i%:.5 -

are interested in and if these hobbies are related to.

cussion concerning the member’s observation, lifestyles,
and career development. The counse} lor asks the group

- ‘members to share some observations concerning their.

-, their career. The students could also be given the task
“to decide on a hobby; read about it, nd then become

involved with the hobby.
- gach week where mdmd\ual students ‘can share with
other students what they are doing. ‘Encourage studeats
to,team with each other and work toget.her on hobbies.

~ Senior High Age Activities
~ “Senior High Age’
. ‘Social Stratification Activity -

N

Have a hobby sharing time

A e i e -

This'ac':tivity canbe done with from 10 t5 25 studeats. -

“The: counselor aslcs students.to rank in order of stetus
a list.of 20 to 25 careers. The counselor then discusses -

the responses that the studerits generated focusirg on the |
" variables on which the students based their decisions.
. Each student is asked to share their own definition of
" status and the factors that affect status.. The counseler

L

and group members discuss how their perceptions of -

status affect their career devclopment. . - w-
This, activity can be done with from 8 o 15 students.

Cen” . e . %
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‘own - lifestyle and the effect that therr lifestyles may

have on their. career development.

'l'hls actxvrty can be done With from 8'to 15 students

Senior Hrgh Age .
Paid Ernployment Actmty Snrvey

‘The counselor-aud students do a commumty survey
aimed at identifying paid - emiployment - opportunmec
- available-te high school students. The survey is per-
formed as a work activity with each member of the
_group having - designated responsibilities. The groyp
must decide what type of survéy to do and the means

N

- by which t.hey intend ‘to carry out the survey.. The stu- .

. dents and the counselor decide ‘on what questions to
ask and other relevant information that is needed. After
-~ the survey is comipleted, the students together:with the
counselor dnd a member of the state emplo‘vment\ser-
vice discuss the relationship of specific paid employment.

opportunities to career. The information‘ obtained is

compited dnto the high school employment, opportum- .
tics guide which is distributed to students. -

Thls acuvrty can be done with from 15 to 40 students

e

Senior High Age
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‘ Senior High Age A i © SemiprHighAge
. Unpaid Employment Activity Survey o Expel_'iencing Discussion Activity

o

Counselor and students do a community survey aimed’ The counsclor holds a discussion focussed on “‘ex- -
.at identifying unpaid service activitics-available to high . periencing”; what the concept means and how one can
. school students. The survey. is: performed as a work best utilize each new experience irf terms of ‘becomifg -
, activity with each mempber of the group having desig- ‘more aware of one’s feelings and thinking. ‘The discus-
. . nated responsibilities. The group must decide what fype . sion shonld focus on the -transactions that .one experi-
. of survey to do and the means by which they-intendto--—~-—ences-with others and the environment, L

- carry out the survey. The student anid counselor decide . - .o Tl
on what questions to ask and relevant information that Each student is encouraged to engage in at least one
“4s needed. After the survey is completed, the siudents - Tor experience during a week’s (ime, react (0 the =~
together with thé counselor and a member of the state. experience and then share these reactions with ‘others -
_employment_service can discuss the ‘relationship of =~ in a group setting at the end of the week. '

specific service activities to careers. The information - After doing this as a small group for a few weeks,
obtainqd is'compiled tho thc high'SChOOl .ser':ige activ- encourage Studénts “to ,continue' this process on their
- ities guide which is distributed-to students. ... -own until it becomes a part of their way of viewing'
This activity can be done with from:15 to 40 students. and processing new experiences, L .
) i N o _.This activity can be done with from 5'to 15 studgpts:
- Senior figh Age o Y B
Student-Staff Work Activity I - ~

'Each :member of a class or large group is assigned ) ' Semior HighAge © = -
" to a staff member in the school. The student spends an _ Fa;nily and Cultural Backgronnd Act.mt‘y <
- entire day with the person to whom they are assigned. . —Students complete the following exercise. ;

" The students are required to take part in the work Students are asked to imagine -themselves moving -

. . responsibility of the person to whom they are assigned. back in time. What are your ancestors like 75 years

Student assignments would be made randomly with the ~ ago? What are your parents/relatives like now?

entire school staff participating in the experience. The 1. Doesvyouf cultural heritage aﬁ:ét you in any

counselors prepare both the stafi and students for the . (e . R .

work day so that the student expectations for the day :;gicgd?oﬁomufa{ig:glszggatrgz:’< z:)cll;?work

are congruent with staff expectations. The emphasis . ? ) e ,
- . of the day should be on the student experiencing the 2. List at least oné-thing that you do now that is .

work of the staff in a hands-on manner. Soon after the culturally determined. =, o

expericnce, the counselors meet with the students and * 3. Thigk of the things that you presently do. Can

process out the experience focussing on the students’ 2
. attitudes, feelings, reactions, efc.,. while experiencing
- the work day. ’ s

- This astivity cari be d

“you identify some of them that involve ‘subcul-..
~ tures? List those that do. « ' g

" .

one with from 20 to 5'0 s'tudénts. ’ 4. Identify ﬁatterns of thinking and behaving that

. ) cxist in your family. List the patterns that you
‘  Senior High Age o a;e m%eaﬁn& ‘List the patterns that you have
3 , Career Description Activity Changed. = - e <

Relate the information that you learned about your-

* self. from -this. exercise’ to your interests, educatiopal |

and.vocational goals, Should you change your thinklg.
in any wdto better reflect who you are?

The counstlor asks students to select carcers that
interest them. The counselor has the students write a.

_ description of the career based on the-students’ feclings
concerning -what work the career involves. The coun- ) _ . )
selor and the students discuss the writien descripfions ©  This activity can be done either on’an individual

of the careers. The students visit the vocational setting ~_ basis or in a small group setting. i
whete the, practitioners of the careers sélected are em-. - L U S o
ployed. The students have the opportunity to interact’ ' R ' : M
_ with practitioners and to observe the vocational §eiting. ‘ Senior High Age . .
" When the. students return to school, ‘the counselor re- o + - Descripfors Activity . S £
s quests that the, students write another «:cscription of the " Sfudents. are asked to do a research. project where
" career based on their experiences observing and:inter- each student is asked to interview 10 adults, 10 adoles--

" acting.with personnel ¢mployed a$ practitioners'of ‘the s * cents, and 10 elementary school students. The students.

. career selected. The counsejor and students discuss the doing the research are requested to ask only one ques-
discrepancies between d.'nqhongmal _'descrlptlon‘ a?“i{‘,’_’--‘?;:\ _ tion: Who are you? The rescarchers then note what the

- experienced-based description- v, f ".* ¢ person says.‘ir_xgrquonsc to' this question.. When some-

PR . a v

_ This activity can be done on an individual or group:,  one responds. by’ giving his name, this is just noted -or
- “basis. ¢ . ~ T , © ..~ tallied but thé main' concern-of the rescarchers should
) ¢ . . . \ - . ' .  ->. .\ :' .'.- -?"4 .
N - 20 | R -
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‘be how people\descrlbe themselvcs when: asked ‘who -
" they are. After all the students have had anopportumty
-'to.obtain the necessary data; the students can® roughly .
tally the results - using spec1ﬁc categorical tallies of
" resporises. Then the results are noted for the three
different”populations, The experience:should then be
" processed out utilizing reference to the results and the
«relationship. between how peopie view
relationship to yhat people do.

. Thls actwm/ /an be dcne wnth from 10t 20 students- g

S
. viw-

B './ . Semor ngh Age ' '
Definitions Activity = ./ -

- .A. .Each sthdent writes hls/hcr deﬁmtlon of the
-~ word work. : _/

-'Each stuc.ent writes.’ hls/her deﬁmtlon of the

-3

’

..
[3

ﬂ%‘mselves ‘in

wordoccupatton Wt v L e

C. Each student ertCs hls/her deﬁnmon of the
word’ career7- .

‘r

The group’s members are then asked to share the -

definitions of each word. First of all, the definitions of -
the ‘word ‘work then occupaticn and career. These defi-
nmons are then recorded either on-a blackboard or on

a sheetof paper. Then the students are asked tc brain- .

storm to come.'up with afiy- other ‘definitions that may .
*,not have been listed. Stutlents are then asked what these
! terms imply- that iS not directly stated. Next, the coun-

" selor processes ott the_ exermse by. focusmg on two
things: - - -

- ‘—' .

AR ’ l‘ ‘,:‘

1. How m*lch the definitions are related to the stu- Lo

_dents’ expenences wnthm. th world of work?

- 2. How much of the deﬁm*n_m are related to things -
that students have heard or picked up from other
people? -

This activity can be done with from 5 10 25 students. Lo

~ ..
RN

—jw- . C v
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.~ SeniorHighAge. . .
Occupatlon-Status Actmty

A L_.tmg of “various pro'fessnons ‘and oqcupatlons as .

utilized in N.O:R.C. Studics is given to the studeuts.
The students are then asked to. rank the stated occupa-
tions based oa the status’that each occupation his witklin
our social stratification system. The students can either
rank- order the; occupatlms or order the occupations

based on a zerd 'to.one hundigd-point system. Then the ;;‘,;

students’ rankirig of occupations based on soc1a1 status’

can be compared with the National Opinion Resvardh :
* " Center findings along with various other researci1 find-

st

1ngs in occupatibnal sociology such as the Purdue Opm- ‘.

ion Research Polls. A discussion should follow the ex-

ercise consndermg the followmg areas CLe
1. What do_you feel occupational stratification 1s
-.."-based on? . . .
2. Will these curr at occupatlons remain in the same -
position in the future?’ o 2
" 3. In'the future, what could- aﬂect The occupational '
l-t7,uﬁcatlon posxtxon? i W .
. 4. w. does .such- an occupatnonal stratification’ .

s system affect- you? Your career choice? Your
education? Yourdlife style? Your political and
social beings? Your definition ‘of - success? . Your'
sel 1dc.nt1ty? Your- goals and, aspxratlons?

N
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o ,‘ Chapter IV

P

Workmg w1th Educatlonal Staff Parents, and Commumty

lntrod.n.ct_son- R IR e
' oL R a =7 . of the
. .“‘; .
o y . .
_ A comprehensrve career. gmdance counselmg, and .
. placement program . established in . any . educational
'-~~sett1ng ‘should*not only involve-the’ students, but also
-educational- staff, ‘'parents, and the community. The.
. establishment and maintenance of a-career development
o, program will be very difficult ‘without the full ‘coopera- .
- tion ofjthe teachers, administrtors, and other ‘school
i personnel An. eﬁectrve career., development program.
.- -should involve parents. - .Counsélors should work. with
Lee parents in explmnmg the career guidance program and
So-7 im explamlng the -cateer guldance program ‘and in ex- -
. amxmng the role that pafents play,in the caréer develop--
-+~ "ient of their sons ‘and ‘daughters.” Also soine parents .
may feel a need to’ {earn-more aboiut the work world
‘of today and. the, relatlonslup between education and-.
i, . :career. development within the framework of _societal
ml D _néeds. Finally, the guidance personnel can work within ..
' " the. community in order_ to utilize expertise, -provide -
- opportunities that enbance the career. guidance, coun-
selmg, and placement program, ‘and lmk the educational - -
world thh the vodational world.

A discussion of the implications for a comp*ehemrve
~ career development program involving educationa! staff,
. parents and the communlty fOIIOWs .

l?

ordr

_other
1.
2

3.

. 4
o s
Workmg wrth Educauonal Staft , o

- Guidance counselors mvolved ‘with career develop-

" ment, should involve themselves thh the entire educa-

. tional staff. Everyone from food personnel and main-

tenance persennei to the principal:2 and theisuperinten-

4 dent have distinct contributions that.each can make. A
T " compreheasive career guidance, counselmg, and. place- &

' . ‘ment program can be defined as a systemat:c ~effort -

involving ail educational personnel aimed at the total

~ development® of the person'. (cognitive and" affective
development within the context of psycho-social matur-".

-« ity). The degree to which the school counselor involves

iy, - these personnel reflects the counselor’s creatlvxty, scope,

and"depth.- The -numbei” of ‘staff participants and the

. amount of staff participation will be directly correlated

v, -, Witn the success or lack of success of the comprehenslve
o »career “guidance program

6.«
7.

« 8.7

(l t
L Ipsorder to asiure that gareeg gunda.nce }Ias the.
-/ breadths of scope necessary? tt) ~actomplish t@gozﬂs, .
; - guidance personnel . mist - me “involved“With the™
/ _jarea of systerus development: Systems deVelopment ¢an
“ “be defined as.arf approachyoward ofganizational.change -
/ ' that consnders the\anous parts of a\\organlzatwn that

career

23

cRanged. The school is
. ‘populatrons within the school are: systems: teachers,
majntenance - personnel/ ady '
etc. The counselor’s /effort ‘to utilize one’s potentlal
must be aimed ¢ facilitating the various noncounselmg
populatlons to ‘wor

fental fechnrques in wor _
taff in initiating ¢and .implementing a comprehensrve >

-}

s

" are mterrelateo to the whole. When one part or system

organization is changed the entire orgamzatxon is
organization.and the various

trators, gmdance staff, .

together ‘as a unified whole. In -
/need the - counselor must become

members of the. educatlonal staff as consultants.

" According to /Fullmer and Bernard (1972) the spec1ﬁc
goabls'of consultatron are: ‘

40 méet thi
familiar with pro;?ess consultation. The counselor ‘in- -
volved with’ career guidance will expenence both bemg '
utilized and sought out as a consultant and seeking out

To 1mprove -and enhan..e ihe learmng ‘environ- -

ment for students teachers, parents, and admini-

strators ;s !3 ERLE '»‘.

To 1mprove commumcauon by enhancmg the '

information flow among the significant pcrsons
in the leatning envjronment.

- To bring togefHer - persons of diverse roles and
functions' to. engage in thé common task of en-
_hancing thg, learning enwronment of slgmﬁcant
others

W T s
Vo :_,.rv ,ﬁ«_:. 2 .

To extend the servnces of experts

To increase the ability of the educational staﬁ to
deal with a~ wider range of drﬁerences among

. students.

¢

= To help others in the process of learnmg how to

- learn about behavnor

To help Create an. errvnronment contarnmg all the

slgmﬁcant components ofa good learniing miligu. ;

To trigger self-help orgammuon

. In. relatlon to- process ronsultabon knowledge and
skill in group com;ﬁunlcanon “gi-atly facilitates the
" .. counselor’s “work. Much of /the guidance personnel’

‘contact with the educatthal staff occurs within the .

. context of group situations; staff meetings, committee
_meetings, in-service training; etc. Thus‘the_rmportance
of guidance personnel becoming skrlled in group pro--

- cedures cannot be overstressed

a . \

kibg ‘with other educational

‘guidance, Q ‘unsehng and placement program.

3Daniel Fu'lmer and Harold Bemard The Sclmol Counsclor-
Con.ruimnr Boston H'oughton Mn‘ﬂmCo 197" :

s

_"I’he guxdance staff can unhze the followmg develop- -

./“

.-
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Thoa™

1. -Assessment —- The guidance personnel should o

assess current - programs operative within ‘the
~ school and the community dealing with the gen-

eral area of career development and determine .
‘the need -for additional programs utilizing a
_comprehensive guidance, counseling and place- -

ment approach. The seli-concept model of career

* development can serve as a vehicle-to implement .
such” an approach. In Minnesota, the current

emphasis on career education provides an excel-.
lent beginning point from which to assess the
.. degree to which the students affective domain will

be dealt with in any systematic fashion relating .

- to'his career deveIOpment. S

" 2. Exploration — Once a need has been estabhshed -

the guidance staff can explore the poss:blhty of

. developing a more effective program in careet.
gmdance counseling, and placement by becom-’ ]

ing involved with already existing programs
Counselors should, imake every ‘effort relate
_"their career development program to other exist-
mg programs mvolvmg career deveIOpment both
. in the school and in the community.

3 Im'olvement — Guidance . personnel can ask -

members of the educatlonal staff to'serve as con-
" sultants to ‘the guidance department in the area
of career development.- At this point the coun-
.selors may:- choose to involve_administrators,
‘maintenance -personnel, etc. The more people
involved the broader the base and the more

‘diverse the input into the"career gmdance pro-

_gram. Eack person that ; s ] jinvolved . with the
career guidance - progmm possesm distinctive
skills, abilities, and experws relattng to the
world of work.

"

4. De"elopmcnt — The guldance staﬁ together with

_consultants gathet input and develop. a program.
_in the developmental stage, guidance personnel
- shoulé become involved with behavioral objec-

- tives in-order to more explicitly define their_ pro--

‘grains.

s Exolanatlon — Immedlately followmg the pro--
gram development, the guidance staff should ex-

" plain their program in as -detailed a format as
“possible to the- other educational staff. Thus.

teachers, home-school liaisons, ' social workers, .

administrators, ctc., are made aware ‘of the pro-
posed career guxdance counseling and placement

program nf their school. By usu@ the. guldance?.

_-staff as .. odels for self-examination concerning
their mvolvement and experience with their own
career ‘deveIOpment the explanaticn stage can be

made more reaustlc Modeling self-examination-

. of one’s own_career development can facilitate
 self-examination of' their career ‘develppment by
, other. staff- members. "At this point, 4he self-con-
cept model can provide the basic -approach for

- self-examination. Thus, the staff can ‘become .

-
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more vitally involved with the proposed . carger
guldance counsehng, and placement program. ', -

6. Commztment — The guidance persdnnel should
indicate their commitment to éareer guidance and

" also acknowledge the contributions and- the com- -\ -

mitment of the other staff members serving as
consultants. It is imperative that a clear indication
of the guidance staff’s.commitment to the career -
e gmdance program be communicated to the edu-

. cational ‘'staff. The counselors may at this time = .-

~ volunteer to assist teachers in the classroom by -
. running- task-orientéd or provess-oriented group .
discussions relating subject matter with work-and
_ the student’s affective’ dévelopment. ‘

1. Adjustment — The gtndance staff should request

. feedback. concemning the proposed career guid-
. ‘ance, counseling, and placement program from
“other educational staff members. The staff con-
sultants and the- guidance staff should then care-
fully’ examine the feedback and make necessary.
adjustments within, the program. The adjustments

within the \program -are then communicated to o

- —theother educational staﬁ

‘8. Establishment — The gutdance staff institutes the
_ comprehensive career guidance, counseling, and
placement program. “The self-concept model for
career gmdance counseling, and placement is

. utilizéd in the everyday funcnomng by the guxd-
ance personnel. .~ '

9. Commumcatlon -— Guidance persormel make a

- contant effort to give and receive feedback con-
cerning their career guidance program to teach-
crs, administrators, and all other school person-
nel. Counselors have the responsibility to keep
the educational staff informed of program changes
and ne& needs that might develop. |

1 0. .Evaluation — The guidance staff should constant-

ly evaluate’ their ‘career guidance, counseling, and
« placement program. Teachers and students can
be surveyed concerning the value of the career
- gutdance program and any recommendations that
might increase the program eﬁectxvenws

The gmdance personnel involved with. career guld-‘

. anc;, counseling, and placement must be concerned

with and involved in the total learning environment.
The staff must concern themselves with the concept of

‘experiential learning. The total learning environment

includes. the community where a student spends 16-18"
hours per day. For students, the school should be a.
microcosm of the real world of society “in -general.

- Therefore, counselors involved with career development
“need to work with other education staff to make sure.’

that these two societies are -reflective of each other and
*..” that career guidance, counseling, and' placement in the

schools is accompanted by an emphasis on career de-
vélopment in the community.
!
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Working wlth Parents @
A eomprehenslve gmdance program focused. on ca-
" reer ‘development. via the self-concept 1mp1m that

<

offsprmg could lead to better understandmg, ‘hence .
better communication between" parents students and the

- school.

- guidance personnel need to become involved in the -

. total world of the student and how it effects his atti-
" tudes, behavior, eﬁt,c Parents are very influential in-

students career de ‘elopment.

Developmentally, a child first identifies thh hts par-

ent following the récognition of the distinction between’

- self and not self, between ope’s body and the remain-

der of one's vxsxble environment. Critical to the devel-

opment of self and how one sees oneself as-a person

T

~ The choosmg of a career is dependent on such factors

* as: one’s perception of self in relation to the world of
work, the expectation of parents and significant others, "

the knowledge and exposure to the world- of work,

. one’s achievement level, who one would like to be, etc.

throughout the school’ years anid beyond is the rela- -

tionship that ex:sted and, “presently- exists between -
 child/student and oarents Parents establish the emo-.
tional. climate in which the individual first experiences .

reality; they serve. as human identity models and estab-
lish basic attitudes, beliefs, values, etc.,
ultimately mcorporated into who one is and whe one

~ %

. Two critical -areas whtch ' “guidance personnel must
cxplone are an . individual’s current self-appraisal.as it
is related to the individual’s perceived- pdrents opinion

. of him/her znd the jndividual’s parents perception of
. sexuality, physical-
_ attributes, intelligence, heal_th, future etc.

his/her "worth, abxlmes morals,

The first area can’ be pursued by meeting with stu-
dents 1nd1v1dually anc/or in groups to discuss how

influence is. incorporated ‘into one’s concept of self.

which are -

relatedness between student-parent

" one'’s home environment influences howone perceives
oneself in light of the abové variables and how this-

Increased awareness of how oné comes to percetve ’

oneself gh-an- hongst—appratsal~o£~the—factors in-

tencing this perception can lead to the reassessment.,

of who one is and who one would like to become.

Consequently, through this process one can begin to-
establish an identity which'’ is: more internalized versus . -
taking on someone -else’s identity and centenng be-

-

" havior.on external expectations.

The second critical area: Q)f concern is to become

_involved with parents of students ‘through some planned -

“and systematic way.’ Thts may mean moving out of the
school building and . into' the homes of students to

interact with the family in their natural environment. -

Dtalogue centered around how pareats -perceive their
children in terms of worth, abilities, etc., can be crucial
in understandmg the total world of ‘the student.

Intervention on the part of counselor becomes neces-

_sary if dtscreparctes exist between how a . particular
student’ percetves himself/herself. as compared to what

. that student’s parents perceive. This intervention may
- need to involve counselor, parents; and student working

-together to achieve an integraﬁon of the pcr"eptions

Calling togeth(-_r grougs of parents to teach them
about. self-development and the interrelatedness of be-
- hiuvior and self-coficept in terms of themselves and their

- from business and mdustry can also greatly assist the

Guidance personnel need to become aware of parents -
expectations in regard t5 what they hope their son or

_"daughter will become. These expectations may reflect -

their needs more than the, needs of their son or daug]r ter,
may reflect unrealistic goals based on misperceptions of

- who their son or daughter would like to be, may be.

based on their value system which is not nmanly the

_ value system of their son or daughter and .may be based

on limited or outdated knowledge and expenence in the

" world of work.

‘Awareness on the part of the counselor of the mte.
Pectations as it
effects career choices should-lead- to increased inter-°
action between studert and parent which iy initiated
and mamtamed ona continuous. basts by the counseling

. staff

o

To,achteve the goat ‘to find and secure the right piate

in the working world; one that will enhancé the self and"

perpetuate’ one’s striving toward the best one is able to
become, makes:it mandatory that guidance staff ‘be
infricately involved-with parents of students as part of
their function within the framework of a compre‘tenswe
career development program. vy

Working with the Commuatty

In order to facilitate a comprehensive career guid-
ance, counseling, and placement program, the coun-

selor must becorie involved with the commurity. The;

counselor - must move out of his office and school into
the community where the counselor can involve repre-
sentatives from business, industry, labor, civil service,
and various professions with the career development
‘program.” Representatives from thesg populations know
]ob requirements, -entry level skills, exact job descrip- -

" tions, occupational mobility, personal characteristics of

successful individuals, and the job market. This infor-
mation provnd&s extrcmely valuable input into a career
guidance program. These representatives can also help-
provide' the needed experiential componerit for a carcer
development program. Contacts - with representatlves

guidance pers-anei in career placement. The guidance
staff should utilize the community resources available.
The -process by which the counselor might enlist the

_services of ‘these representattves is as commumty con- "

. sultants’ to the school.

. -. 2.5
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A co;nprehenstve career development program wdl '
involve the implementation of the experiential learning
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Aruitoxt provided by Eic:

'staff the follosmng servrccs

‘Robert. P, O'Hara. “

4 . . A

- model.- The new’ concepts in career development de-

mand that a counselor move out of a school setting to
beconie lnvolved with significant others in the establish-
ment of cxpenentlal learning programs outside of the
school. Assummg that- territory defines - relationships, it

_is imperative that: students cxperience the reality of the
~work world. The importance of the .environmental

framework mvolvcd with carcer guidance, counseling.

" - and.placement is illustrated by Robert O’Hara s ( 1971) .
" comment: '

“Through the 'proc'css of diﬂercntl-ation and inte-

gration therc is gradually formed a vocational self-

vecational self-image. grows and develops as the
student evaluates himself, as others evaluate him,

"+ and a3 he perceives their evaluations.”™

Another consideration -for- the counsclor 1nvolved
with carcer guldance is.the formation of workmg rela- -

_t|onsh1ps with co\mmunlty counseling agencies. Com- _

munlty counselmg\agencles vary from state employment
services to counter-culture agencies. Community coun-
seling agericies can contribute a great deal to a school
based career development program. Working relation-
ships with- communlty agencies can offer the gundancc

-

L. Communlty agencres can provide  resource per-
- sonnel and materials to assist guidance staffs with
career counselmg and placement.

, 2 Communlty agcnclcs utilize extenslve referral

services involving the\total counsellng spectrum.
Included in

counsclmg an{ ]ob p!
ing centers. The rcferral procedure as it exists in
community unsellng agencies usually is _far

more extensive than the few referral agcncles
used‘by school . :

ement as well-

\ . .
- ‘\ . ! o
uidance for Career Development , in
David Cook (Ed.) Guidance for Education in Revolution,
Bosion, ‘Allyn and Bacon Inc., \1971

image. ‘The key clement in the formation of this:
. .. self-image is the process bf ‘interaction with other ¢
- s+ people met in the vocational environment. The

T e—

3 Fhe-guidafce” personnel can burld a strong sup- .
. port base within 1t o e

e referral sources are employment'

. see Appendpr . LI

R Communrty agenclcs oﬁer strong communxty,

’ support bases from which they operate. These
support bases can provide valuable community.
. support for comprehensive -¢areer gundance pro:- .

- grams..

4. Counter-culture .agencies provxde the guidance
personnel - with an opportunity to learn more |
‘about youth culture. :

5. Community agencies also provxde alternatives
for students that.the gundance staff cannot reach.
The community agencles can serve as excellent

" referrals. -

In"the area-of community mvolvement as in the area
of &ducatlonal staff mvolvc;ment the gundance staff-find
themselves involved with the consulting process. Some
strateglcs that guidance personnel may employ 1n Work—
mg with the community: :

[. As previously mentioned, the guidance staﬁ can "
utilize community resources as consultants. Gen-
erally, ‘the repressntatives “from the. community

~ have a great deal of knowledge'to contribute: to a
_ comprehensrvc counseling effort. "

N .t

2. Counselors can establish work study, internship,
"~ and apprcntlceshlp programs involving the busi-
ness, industry, union, and profcssronal commun-

ity -"eprcsentatxves

3.
7

\
" 4., The: guidance staff can become mvoth\

students and parents on. their terrltory

‘5. The counselors can become oré familiar v'vith
' thc values and attitudes of the puth culture. .°

idance staff through involvement with
counter-culture agencies can demonstrate their
commltment to the student and at the same time"
establish rapport

For a further discussion of socxologlcal conslderatlons

a
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- mext’ stage. Each succeedmg stage increases in its de-.

Psychological Consxdemtions _
Man is a ‘biological, psychologlcal and intellectual

belng continuously intefacting with his environment in -

an/ evolving, developmental way. Assummg that one’s

aF/txons are determined. by who one is and who.one

ould like to be makes it imperative to look at career

guidance, counseling and placement from a develop-'
mental viewpoint in order to coincide with man’s pro- -
| “gressing through a series of stages based on physical

Appendlx A . o
. (Psychological Conmderatmns) ST

. - Self-Absorption. T iese stages relate to the individual’s
_“psychosocial development ‘in terms of “defining- the

radius of significant relationships and significant people. |
‘(Note the direction of movement from significant people
within the immediate envifonment to significant people '
within the concept of the universe.) The radius of signi-
ficant relationships represents the territorial. confines’.
defining the progressive. movement of the. individual

_ from the basic family unit to the universe. This move-

growth, psychosocial growth, and intellectval growth -

. patterns. These growth patterns have been defined and_
.. elaborated by Fnkson, anget, Tohlberg, Havnghurst

" and others. -

Aocordmg to Enkson Plaget etc., an mdxvxdual

moves from one stage to another in'a systemanc way
as determiined .by the person’s having mastered the
tasks at a particular stage to some degree of adequacy
whxch then precipitates a readiness to move. onto the

ment- is .defined both in  terms of people and ideas;-
people being, further defined in the -significant people

.- 'segment of conceptual framework. Plaget’s stages of

cognitive development encompassed in this framework:

‘are the end of the. preoperanonal stage, the entire -

concrete operations stage. moving into the formal oper- .

. ations, .stage which progresses in complexity as students

" mands on- the individual in terms of -complexity of .

“skil's tive, affective, inte rsoaltc euued"»
(cogaitive, & 1 e perondl, ¢ ) rd -~ that the leaming process must incorporate three basic

to master the tasks in that. stage

 Use of the terta stage to descnbe deve10pment is in

" able at each stage is the product of its antecedents and.

. reahty maklng a dsscriptive summary>statersént direct-

‘reach senior high-school. These stages provide the basis
for the focal mode of learmng which is progressive and
- cumulative as expressed in Figure 1 under the headmg o

“Focal Mode of Leammg“ -

fad

'I'he underlylng mphcanons of Plaget'" Theory is "

components: abstract,- experiential, and pracncal The

"abstract component can be defined as vicarious learning

. restlting -from the reading of books, viewing films, etc.

ing one’s attention to a particular set of behaviors at-a -
particular time. The particular set of behaviors observ- .-

_ simultaneously. coincides with preparation for the next
- . stage in one’s development. Thus, the development

o
v

‘through the concept of stages is progressive and cumu-
lative. Also, it involves differentiafion at a more.com-
_plex level thh mcreasmg/;age and experience. .

The experiential component refers_ to learning that

“comes about as. a direct result of experience in a life
_ setting. The third and final component, the practical

component - includes: direct application -of ‘knowledge T

- gained _vicariously, direct application of knowledge

. gained ‘experientially, or a direct application-of knowl-

Figure 1 illustrates a conceptual framework mcor-' )

. 'porating' Erikson’s and. Piaget’s developmental stages
superimposed on the development of self. This concep-
tual framework encompasses the primary years through
senior hxgh school years. The framework for the devel-
opment of self is based on ideas from Piaget's and

‘Erikson’s . c.evelopmental “stages combined with the.

authors’ percepnons derived from a vanety of educa-
nonal expenences , ’

“In order to mmate, estabhsh and marn;am a com-
prehensive career development program, counselors
need to concern themselves with the implications of this
_ developmental framework in terms of plancing specific
* programs geared to. varying age groups. The stages of
development portion of the conceptual framework is
. self-explanatory as is the school years segment. The
.developniental stages of Erikson that apply to the school

~ears encompassed within this framework are: Initja-

. tive vs. Guilt, Industry vs. Inferiority, Identity \ -
. Diffusion, Intimacy vs. Isolation, and Generativity vs. -

“to the developmental age of the individuals, For ex- , |

%

edge gained from an integration of .the abstract and
experiential components. The focus and the amount of
emphasis placed on each component varies according'

ample, in planning a career ‘development program for

. primary grade level -youngsters the counselor should

focus on the experiential learning,: Piaget’s_ concrete
stage. (Focusing on one component, either abstract,

. experiential, or “practical does not imply the mutual -

exclusion of the other two components but rather a
weighting of emphasis on a particular component) A

" ‘career development .program focusing on' the inter-

mediate years should be.weighted on.the experiential
component, but incorporating ‘more of the abstract and -

“thepractical components. During the junior high years,
the career development program should focus on al-

‘most a balanced wéighting between abstract, experien- -
- tial, and practical learning. A career guidance,

counsel-
ing, and placement program in the semior high school

should focus on the abstract’ component but still incor-

.~ porate the experiential component. A senior high career

" guidance program should also focus on the practical

AT
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component to allow students to test out their knovledge

“and expemnces The following ﬁgure Ejgure 4, graph- :

/

%

<



. -1cally represents the Wexghtmg formula that’ Yeould serve Imphcauons ‘of the above m\entmned psycholog1ca1
.+ as a guide for the planning of career: development. pro.-;. - considerations will be further elaborated in Chapter 3
_grams? at various developmcnta.l levels. by dealmg with” speclﬁc -aids, actwmeQand examples

. o ) 4 \
R Figure4 o S ' | . SN
- " . - GRADE LEVEL — CAREER DEVELOPMENT COMPONENT FOCUS N
e Grade-Le el ' - : Component e < , \
o Absiraet Experlenﬂll ~r;~.-¢, Practical
L Pimay C 25%-17M%B SO%65% . 25H-ATAS
| © Intermediate - 30%-20% 40% 0% -30%-20%
‘ -~ Jr. High - BBRKRG - o
o o ‘ 30%-35% --35%-32% %
Sr. High . . 50%-65% UK
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Sociological Consuleratiomz .

The role -of the ‘guiddnce person in-career_ deve10p-

* plications, related to the world of work, A sociological
topic most crucial to carcer guidance, counseling, and

L | ,-'- e Appendix B
B (Sociolog'lcal Consideratlons)

: - ‘.2, Counselors can become involved with career
ment necessitates examirfation of the. sociological-jm--——"———"education and contriute their expert power in an

. placement is the concept of occupational mobility “as it. |

relates to the occuanonal stratification system. ‘Re-
search points to the conclusion that occupational
mobility within our social system is limited. The limits

-affecting occupauonal mobility appear-to be a result -

. of several factors: unequal access to training, lack of
;knowledge of and: exposure to the world of work,
soc1etal s*ereotypes or career opportunmes for women
and minority yroups, an occupatronal distribution and

' motivation systep based upon extrinsic rewards; and..-
control * over entry into occupatxons by umons and '

- professional organizations.

. Some counselors are deﬁmng thelr rolee in a political-
- .social context.
Association is

selor and his role within society. Carcer guidance,

??Amencan Personnel and Guldance‘,
. Oming mcre actively involved with -
* political legislation and social issues affectmg the coun-

counseling, and placement necessitates that the coun- '

selor role be partially defined in terms of political and
-social action..Counselors involved with career develop-

"ment must work within their local communities, states,

and on a national level io facilitate social change that

would elimipate or gurtail some-of-the-limitations_that.
support an. occupauonal stratification system based on’

limited opportunity and hmxted mobility,

Some strategies that gumance personnel ‘may employ
to wo.k toward changing the current occuanonal
strauﬁcauon system are:

1 " Counselors through ~local state and national pro- ’

. fessional organizations can work through political .
and social action to ‘open the access to. training,
expenence, and actual job Opportumtu:s

Com
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'_career education models.

effort to expose students to the opportunities that

the world of werk prov1des -This involvement
~ should focus on a systematic effort to provide an -

interpersonal affectively oriented component to
v

Counselors can work to alter stereotypes concern-

" iiig job opportunities, roles, values, and goals that
~ -affect’a student’s career development The coun-

selor’s. interaction with- teachers, administrators,
and staff can facilitate a change in attitudes that
contribute to’ placing limitations ‘on a ‘person’s
career development. The guidance - personnel

through individual and group counseling can e

work to expand student awareness concerning
the opportunities available in the ‘world of work

." Counselors can work with local unions.and pro— o

fessional organizations to create opportunities for
experiential léarning as well as to attempt to

oper ythe access to membershxp within these
‘organizations. :

Counselors can visit 2ad interact thh employees '

of various local industnes and businesses. During

. _-the_interaction process, guidance.personnel can
. Jearn much about employee ]Ob satisfaction and .
'_v.,'the employees feelings concerning occupauonall;

mobrlrty w1th1n that\speerﬁc work settmg

Counselors can become mvolved thh two areas

of sociology: the sociology of occupations and
social stratification. These two areas of sociology
contribute much research that may aid the coun-
selor ‘to better understand the sociological impli-
cations that accompany career development,

.j;;. Don T



