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NtATE: A Study of the Accreditation Process
by George Charle New man

The purpose of this article is. first. to examine the accredita-
ition process an institution undergoes in order to determine the
quality of its programs and, second, to develop a fr ameo.ork and
rationale wherehy the information compiled for accrediting pur-
poses can be further utilized hy the institution to evaluate
This report will focus on (he recent N CATE (National Council
for Accreditation of Teacher Education ) reaccreditation process
at the School of Education, examining the data which were

t collected and proposing ways in ).). Inch they could be hetter
LC1 utilized by schools of educa ;ion.

tft.*
What is accrediting'? Perhaps the most standard definition is

that promoted by William K. Seidon. chairman of the National
Commission on Accrediting:

Accrediting is the process ik hercl-r, an organization or altency
recognizes a college or university or a program of study as
having met certain pre-determined qualifications or stan-
dards,'

kai Accreditation is therefore a method of protecting the public by
icentifyinu quality institutions and helping to maintain and raise
in:titutional s!andard,. P,ofessional schools depend to a large
extent on approv al hy their national accrediting associations, for
graduates of programs w hich are not nationally accredited have a
difficult time secmine emplox merit. The accreditation move-
ment in the United States has had a long and eonflict-ridden

history. hut for all of its meriis and demerits, nongovernmental
accreditation is a comi nu Mg process in the educational network.

NCATE
NCATE is a nonprofit. semi-autonomous, voluntary "profes-

sional association or. professional accrediting agency 1). Inch]
exists to assure the public that a quality program to prepare a
certain type of professional person exists at an institution.''' It
has been authorized by the National Commission on Accrediting
to adopt standards and procedure, for accreditation and to de-
termine the accreditation status of institutional programs. both
undergraduate and eraduate. hich prepare teachers and other
school personnel.' N CAT E's functions include the following:

Prov Yies standards for accreditation:
Requires institutional self-studies:
Directs visiting team, in on-campus evaluation of teacher
education program,:
Evaluates pro:2,rains in (he area, of curriculum, faculty.
students, resources. and product evaluation. and accredits
those s hi;i, meet minimum nationtil standards:
Reviews acaredity'd pr ogr:mis everr ten ears:
Publishes an Annual la -d 0!. Aacredircd Institutions;
Maintains eaannels of aommunication for groups interested
in teacher education.'

NCATE operates through a council of 22 member, either
appointed or elected from the live major teacher education unit,

the American Association ol( olleges for-Feacher Eduyation.
thy Council of Chief Stale )(ricers. the National Associ-
ation of State Direet rs cachet. Education and C. ertification.
the National Commission on Teacher Education and Profes-
sional Standards. and the National School Boards Association.
The council is responsible for evaluating teacher educAtion ac-
cording to the stall stahlished hy NCATF, and all ins(itu-
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tions with accredited teacher education programs and those who
wish to apply for NC ATE accreditation must abide by these
standards. The council reports to a coordinating board whose
membership is composed of appointments from the five con-
stituent organiz.ations on the council; the coordinating board is
responsible for the adoption of standards, the formulation of
budgets, and the development of policies relating to accredita-
tion.5

Two sets of standards are used by NCATE in the accredita-
tion process one for basic programs of teacher training and the
other for advanced programs. Basic programs are undergraduate
teacher preparation programs: advanced programs include all
those beyond the baccalaureate degree." Any four-year or
graduate institution is eligible for an accreditadon evaluation by
NCATE if it offers programs which prepare teachers or profes-
sional school personnel. The institution must also be approved
by its state department a cducation. accredited by the regional
association in its area, and have graduated a sufficient number of
students so that NCATE can make a fair and adequate evalua-
tion of the program.

School of Education NCATE Accreditation, 1974

NCATE reaccredits institutions and teacher education pro-
grams every ten years: the School of Education's decision to
seek reacereditation was initiated in 1972. At that time, .he
assistant dean of instruction attended the annual meeting of
NCATE to .gather information on NCATE evaluation proce-
dures. Shortly thereafter. the School estiNished an NCATE
Steering Committee for the purpose of advising. counseling.
and assisting the development of the self-study document and the
arrangements for the visiting team."'

A year and a half before the NCATE visitation, the assistant
dean of instruction attended a second NC ATE meeting which
dealt with orientation. clarification of the standards, and proce-
dares for preparing the self-study. The School of Edtication
made a coneerted effort to involve as many faculty and adminis-
trative staff as possible in preparing the institutional self-study.
A steering committee of five faculty members was appointed to
assist the dean and his staff in coordinating the effort, and an
administrative aide sV;N employed to gather and prepare the
,elf-study '.s ith the assistance of the assistant dean tor re..earch.
Approximately eight months prior to the NCATE visit. a rough
draft of the self-study ss;is completed and distributed to the
faculty and staff for suggestions. additions. or corrections. Dur-
ing the next four months ti final draft was [ epared and submitted
to the chairman and members olthe isitation team. Six
weeks berore the site visit. (he team chair inan me, V. ah School of
Education adnnnistrator, for a briefing of the evaluation proce-
dures and re s ie vs of the self-study."

'Fhe NC ATE team visitation to evaluate the teacher education
program occurred in January. 1974. Doting the three-day evalua-
tion. the NC',A1 E team met and interviewed faculty. adminis-
trator,, staff, and undergraduate and graduate students. The
visitation team, selected jointly hy the University and NCATE,
was composed of thirteen persons. Besides reviewing the self-
sturdy :Ind School or Education personnel. the team inters.iessed
faculty and administrators from the College of Literature, Sci-
ence. and the . rts: Sehool of Music: School of Architecture and
Design: Rackhoin (U.:uluate School; and the central administra-
tion. I he final evaluation sk a, written as a reaction report. and
favorable ).ecognaion of the teacher training program was acted
upon II!. the NC Al E council in the spring of 1974.
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TM Self-Study

NCATE standards. as presented in the "Guide for Preparing
the Institutional Report.' are intended to help an institution
organize and document its teacher training programs fairly and
accurately. An institution is allow ed. howev er. to vary its data
collection and is encouraged to include additional information
directly related to the evaluation of its teacher education pro-
grams, which are separated in the institutional sclf-study into
undergraduate and graduate sections. The NC ATE Evaluation
Board, responsible for developing the Guide. requests that in-
stitutions diY ide the report into sections and chapters hut in a
manner that includes the appropriate information A hich an
NCATE isiting team member can easily find, understand, and
evaluate. Institutions are encouraged to include an appropriate
amount of analytical data concerning students. graduates. pro-
grams, resources. and faculty for comparative purposes and for
general monitoring reasons. NC ATE is interested in the quality
of teacher education programs: its intention is not to look for
specific inadequacies but to encourage institutions to describe
the characteristics of their programs using the standards as guide-
lines.

For both undergraduate and graduate programs NCATE's
standards are concerned with five major areas curriculum:
faculty: students: resources and facilities: and evaluation, pro-
gram review. and planning. The important ections in the area of
curriculum deal with teaching and learning awory, laboratory
and clinical experience, and coordination of basic programs. In
the area of raculty. the competence and utilization of faculty and
faculty inyok ement s ith schools are crucial. rh,! important
parts of the section on students are the counseling and advising
for students in basic and advanced programs and student partici-
pation in program evaluation and development. In the area of
resources, library and physical facilities are important. Evalua-
tion of graduates. use of evaluation results to improve basic and
advanced programs, and long-range planning-are significant as-
pects of the section on evaluation, program review, and plan-
ning.

The NCATE Reaction

The NCATE team visits the institution to determine whether
or not it ''has reported accurately ahout itself for the . evalua-
tion."'" In its evaluation of a teacher education program, the
team looks for two types of reporting errors errors of omission
and of presentation. There are specific steps which the visiting
team must follow in evaluating Froth undergraduate and graduate
programs in order to assure fairness and completeness in forming
a total evaluation: It must clarify the scope of the accreditation
visit, identify the programs "ineligible for evaluation. and as-
sess the institutional self-study. Each team member is responsi-
ble for evaluating particular program units and presenting hi;
findings to the chairman of the team, who coordinates the visita-
tion.

This information is presented to the institution in a critique or
reaction report w hich discusses the undergraduate arra graduate
programs separately. The NC A I-E reaction focuses on leader-
ship dynamics: sense of purpose and direction: v itaInv and
creativity of faculty and student body: commitment to quality
teacher education; and CUITICAUT1 formation." NC ATE is
mainly concerned with the following qualities in advanced pro-
grams:

General characteristics of the graduate effort at the institu-
tion.

2. Specific characteristics, defined hy several standards as
these relate to the individual program.

3. Evidence that the institution is evaluating the competence
of its product and is using evaluation results in tOrther
conceptualizing its program offerings):

The 1974 NCATE evaluation of the School of Education is for
the most part quite favorable, and the School has been fully
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granted reaccreditation for teacher education programs in both
the basic and advanced divisions. 'File rating scales utilized were
collectiYely interpreted tOr the undergraduate program to he
adequate if not excellent (2 percent of the 350 responses were
below adequate): for the graduate program 95 percent of the
ratings were adequate. with 2:3 of the ratings "good" or "excel-
lent. The general consensus of the NCATE team was that The
University of Nlichigan is elfectis e in teacher education pro-
grams and in most respects superior to many other institutions.
This does not mean that the School of Education wa...!adged
completely adequate without areas which need to he clarified and
improved: the NCAFF. reaction points out several critical issues
(strengths and weaknesses( for the institution to study further. In
terms of undergraduate preparation, the following areas were
emphasized in the critique:

I. Lack of effective communication and coordination be-
tween the School of Education and other divisions and
departments of the University.

2. Lack ot' clear input hy students in the School's decision-
making process.

3. Lack of t011ow-up or implementation of the data on recent
undergraduate characteristics which are contained in the
alumni study.

4. Lack of sufficient supervisory personnel in practicum and
student-teaching programs.

5. Inadequate counseling or student involvement with faculty
in advising.

6. Heavy load imposed on some faculty."
With regard to the graduate programs, the NCATE reaction

report focused on the following:
I. Lack of sufficient information or of an attempt to gather

information on graduate program characteristics.
2. Heavy load on some faculty, hindering their full develop-

ment.
3. No follow-up orgraduates of graduate programs in terms of

the type of employment they are seeking and are able to
secure or in terms job mobility.

4. Need for better distinction between Ph.D. and the few
Ed.S. programs.
Need for more service-oriented programs in the school
personnel field.

6. Questionable existence of specialist and sixth-year pro-
grams.

7. Lack of sufficient financial support to enact many new
programs as well as to upgrade existing areas of concern.

S. Some graduate areas need more faculty."

The preceding synopsis of the NCATE team evaluation is
general:much ail can he extrapolated from the data presented in
the School's institutional self-study. Nlany of the issues were
known to the School (staff and faculty) long betOre the NCATE
critique. The value of such a reaction report, how ever. lies in the
fact that it has been documented by an objective, unbiased body
which represents teacher education nationally.

6.

SUN1MARY

Program evaluation and long-range planning are becoming a
part of higher education decision making. Gone is the process
whereby persons (faculty or administrators) made decisions by
tradition and premonition. Higher education experts are turning
instead to new, sophisticated management techniques to ohtain
the necessary information for decision making. The information
collected hy a school prov ides a rationale for existing programs
and a representation of program characteristics for NCATE
rn proval and accreditation purposes. Paul Dressell states as
follows:

The adjective comprehensive is sometimes conjoined with
self-study to imply all-inclusive examination of the total opera-
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elThrt may he a prelude to planning or a synonym for it. It niay
. he undertaken as a requirement for accreditation or a major

foundation grant. When the goal is the attainment or preserva-
tion of accreditation or the attainment of a grant. success in
attaining the goal too often is the signal for filing ;ind forgetting
the self-study. In hot h circumstances. the study is done under
pressure and may he aimed more in attaining the immediate
goal than at study ing the institution in any fundamental ss ay.
Even so. a successful comprehensise self-studs is truly a
major effort in data collection. assessment of strengths and
weaknesses. reexamtnation of goals, and detailed analysis of
present and needed resources.'

The information collected in a school's institutional self-study
represents quantitatise data w Inch can he utilized hy the school
to reassess its present programs and to plan fOr the future. The
School of Education's self-study should serse as a primary
source for the School to e \amine it, philosophy of teaching.
research, and service.

By the follow ing processes an NCATE self-study , reaction
report. and entire accrediting process can he tnrther utilized by
schools of education comparable in size and influence to the
U-M School of Education. These processes are a logical hasis for
examining program chatactenstics of both undergraduate and
graduate education. pros !ding a means of identification in terms
of student. faculty. and administration characteristics, and de-
veloping new organizational structures or ident4ing new fund-
ing priorities.

I. Dethion moki0L: hy one/ odimiustrlition:

A. The self-study can he used for evaluation of present goak
and philosophy by a school of education. For example. the L-N1
School of Education is in the process of reassessing its graduate
programs. Data contained in the NC .A.VE report might provide a
committee ssith quanntatise and utialitatise information pertain-
ing to graduate teacher education, such as facifity prot.iles, pro-
gram characteristics. admissions iititeria. graduate placement.
and success factors. This inforniation Ysould he useful in compar-
ine Nlichigan graduate programs in teacher education to compar-
able programs in other aniYersities.

B. I he data can hc further analyzed in f:rms of current issues
facing teacher t ranting programs. Xt pi esent. the purpose and
objectives of competem:y -hased edtp.:ation models are bs.!ing
evaluated in schools of education many of win,.:h are concerned
about current teach,:r slipri and sieniand and protections of the
future. .An NC A I F scll-study could provide a starting point
from w hich to analy :I sjlotd., I-4,,F;1111 components in terms
of competency -based mdcl trio lo understand better the pre-
sent process for training undergraduates.

C. A manastement information ss stem i MIS) could he de-
veloped to analyze faculty ;aid student ideas and needs in terms
of teacher preparation. I oi example. a questionnaue could he
distributed to graduates of the last ten scars. using the N( A1 E.
self-study as a Hsis from sshiJi to constru.:t the instrinnent and
analy le the response,.

I). 'The sell-study and acciednation critique can he compared
ssith elfin ts iii othcr depart mem, and Schools w iuluri the
unisersity as w ell as ss ith other Institut:on,. Ihese companson,
would pros ide in orr:,rtt nit to .issess how other department,
or schools has e prepared for accreditation and oner a means of
comparing indiY !dual programs. goals. and ohjecnY es in lei ms of
teacher education.

F. Foch disision and department not included in an N CATE
evaluation could be asked to respond to the self-study and the
accreditation process. Since many students and faculty in
graduate programs in sonic schools of education at ; not as-
sociated w ith :In NC A I ISaL:l:ICkiltcd program. this kind of as-
sessment might he saluable in pros tiling nos insights.

II. raullitamte to:proved coomulm; 011005:

A. Committees already in existence, such as the Fask Force

on Innovation in Teacher Education at the School of Education.
could he used as a vehicle to coordinate NC ATE data and
program and faculty responses in order to facilitate possible
changes m teacher education.

B. Committees with hroad representation from all areas of the
unkersity communit, such as the U-M All-University Commit-
tee on 'Teacher Education, and Certification. could meet more
regularly to discuss teacher education and suhject preparation
for teacher education in relation to the NCATE process. In the
Inture it may become imperatise for schools of education to
develop hroader communication links ss. ith various areas of their
universities to assist in the screening of students, the deselop-
ment of new programs. and the joint appointment of faculty.
Such a network could utilize data in the self-study to assess the
present and plan for the future.

C. New ways of reorgani/ing the present structure of teacher
education at all les els from administrators to program chair-
men and in terms of program and faculty resiew might he
considered after an assessment of the NCATE data.

D. A self-study can he used for public relations purposes
because it provides comprehensive descriptions of both program
and faculty and student characteristics: much of this information
is not available in other public statements or reports published hy
schools of education.

-The ohjectise of institutional research is to utilize data or
manage information so that it can he evaluated and utilized to
plan institutional change. The data contained in an NC ATE
self-study represent institutional informa!ion which can he
analyzed further to serse as the basis for decision making. -The
difference between accreditation and institutional research lies
in the fact that accrediting institutions such as NCATE are
mainly concerned with evaluating procedural data and compar-
ing it ss ith prescribed and established standards, whereas institu-
tional research is a way of gathering data on Ine various compo-
nents of an institution and then either managing organizing or
analyzing them in order to make a realistic decision concerning
the present or future of the institution. Institutional research can
take the fOrm of highly sophisticated and analytical management
infOrmation systems. Teacher evaluation has generally escaped
the analysis employed h institutional research, hut this report
has examined how the NCATE process might be utilized in an
institutional research format to brine about future formalized
assessment and planning in undergraduate and graduate teacher
education.
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