DOCUMENT RESUME

ED 129 €59 SO 009 427

AUTHOR Pecoraro, Andrew Adrian

TITLE The Installation of a Modern Social Studies Program
in Grades 4-6 in the West Islip Public Schools.

PUB DATE . Dec 75

NOTE - 232p.

EDR5 PRICE MF-$0.83 HC-$12.71 Plus Postage.

DESCRIPTORS *Curriculum Development; Educational Finance;

*Educational Innovation; Educational Objectives;
Elementary Education; Elementary School Curriculum;
Financial Policy; Models; Performance Factors;
Performance Tests; Program Administration; *Program
Descriptions; *Program Development; Program Planning;
*Social Studies; Social Studies Units; Success
Factors; Teacher Participation

ABSTRACT
An eclectic social studies model for grades 4-6 is

described in this practicum. The report of this project, which was
developed for the West Islip, New York, public schools ard
implemented there in 1975, is presented in six chapters: (1)
“Analysis of the Problem" identifies weaknesses of the existing
social studies program and assesses curriculum needs; (2) "Strategy"
delineates the components of a modern program based on the philosoply
of social studies education of the West Islip Board of Education; (3)
"Selection of Pilot Programs" describes the process of choosing the
seven social studies projects which were field-tested in 23
clementary classes; (4) "Installa*ion of Pilot Programs" discusses
prerequisite conditions and provision for transitional support and
presents a description of pilot-program children and teachers; (5)
"Evaluation of Pilot Programs" lists performance objectives developed
by the National Council for the Social Studies and adopted by the
West Islip Steering Committee; and (6) "Development and Installation
of the Model" presents a summary of the model and discusses its
implementation. Extensive documentation in the form of tables,
appendices, and a bibliography is included in +he document.
(Author/DB)

e e e e e e o e e 3 ke 3k e e ok s s e e S sk e e sk okl sk e e ke sk ok ok sk sk ok ke ek ke ke e s S sk sk o s sie sk st i ok s sk sk sk sk sk ok Sl Sk Sk ok e e e ok ok

* Documents acquired by ERIC includ= many informal unpublished

* materials not available from cther sources. ERIC makes every effort
* to obtain the best copy available. Nevertheless, items of marginal
* reproducibiliity are often encountered and this affects the quality
* of the microfiche and hardcopy reproductions ERIC makes available

*# via the ERIC Document Reproduction Service (EDRS). EDRS is not

* responsible for the quality of the original document. Reproductions
* supplied by EDRS are the best that can be made from the original.

* O # H o H #

e 3 e e e 3 e ok ok ok e e e e e sk kK e sk ok e ol S Sk e e e e sk s sk sk sk s i i e sk sl sk sk e e Sk sk ke Sk s s sk o ok ok s sk ok s sl ok ok s s ok sk skeske ke ke sk




ED129659
x>

U.S. DEPARTMENT OF HEALTH,
EDUCATIDNIWELFARE
NATIDNALINSTITUTEDF

EOUCTATION
THIS OOCUMENT HAS BEEN REPRO
OUCED EXACTLY As RECEIVED FROM

THE INSTALLATION OF A MODERN SOCTAL STUDIES PROGRAM TG R SON OR DRGANIZATION ORIGIN

' IN GRADES 4 - 6 IN THE WEST ISLIP PUBLIC SCHOOLS EOUSATION POSITION 0R PoLICY

by

Andrew Adrian Pecoraro

* Submitted in partial fulfillment of the
requirements for the Degree of
Doctor of Education
Nova University

S 007 427

i II Practicum
New Rochelle Cluster gzﬁember, 2ot
Dr. Robert R. Spillane, Coordinator




The purpose of this practicum was to install a modern social
studies program in Grades 4 - 6 in the Vest Islip Public Schools
in the fall of 1975.

A district elementary Social Studies Steering Committee was
organized. Goal and financial commitments to elementary social
studies were obtained from the districte. A West Islip Philosophy
of Social Studies Education was developed. Performance Objectives
for elementary social studies were adopted.

"The district faculty was afforded opportunities for input via
the completion of several surveys. Articulation witr +he roc-rdary
schools was initiated.

New social sludies programs were investigated by a variety of
means, including research of the literature. Seven social studies
projects were field-tested in 23 elementary classes distributed in
eight Vest Islip elementary schools.

Evaluation of these programs resulted in the deVelopment and
installation of an ecclectic social studies model in the West Islip
Public Schools. The model, based on performance objectives, reflects

contemporary trought in elementary social studies education.
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ILPRODUCTION

The overall objective of thisiprncticum is to install o
modern social studies program in Grades % - 6 in the Lest Islip
Public Schools (Long Island, MNew York) in the 1975-1976 school
yeare. The original plan to install a K - 6 socinl studies
rrogram was discorded for +he followin~ reusons.

(1) Four official requests for teachers to serve

on the Social Studies Steering and Study

Comrittees resulled in two primary teacher

volunteers.

(2) 0On the elementary staff of 270, one teacler

in Grades K ~ 2 expressed an interest to field

test a new social studies program.

(

) Tre overcll condition of the economy and

1

inflation placed financial constraints on
purchasess (Appendix A)
The specific objectives of the practicum are:
to conduct a needs assessment of the existing social
studies program.,
to obtain a goal and financial cormmitment from the
West Islip Boord of Zducation and administration to a modern
social studies program,
to obtain a commitrent from the professional staff to
the goals and objectives of a modern social studies Prosrama.

To examine new sccicl studies through a variety of means.

fenead

ERIC
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to field test social studics programs in the

West Isliy elementary schiocols. '
to encourage K - 9 articulation in the West I:lip
Fublic Sciwools.
to provide a vehicle for coordination of thre
elementary social studies preogram in vWest Islip.
Rubin's model, "IThe Process of Innovation™ is used as the
basic design of this practicune.

I. Analysis
identifying a weakness
analyzing the causal factors
comparing alternative correctives
identifying rotential mechanisms for implementing
the change
IT. Strategy
What kind of innovation ic to be installed?
Who will engineer the installation?
How may the receiving environment be rrepared
for its inception?

III. Selection

IV. Installaticn
fnalysis of the innovaticn's requirements
training
materials
integration with the existing program
Initiation of the influence strategy
inducing dissatisfaction
clarifying the reasons for change
Establishment of the prerequisite conditions
Installation of the innovotion
Provisicn of transitional suprort

Integration with the rermanent system

1 . o . . . s
Touis J. Rubin, "Curriculum and Instruction Study Guide", lational
bLdele rrogrum ior wiucational Leaders, iova University fress,

Fort Lauderdale, rlorida, 1972. pe. 131-135.
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The bvaluation of the social studies programs ficld-tested
employs the CIPP model developed by Daniel L. Stufflebeam.
A. A record of objectives
B. Program design
C. Attainments of implemented programs
The model for the modern l - 6 social studies.program for

the West Islip Public Schools is presented in Appeudix GG.

viii
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CHAMI'ER I

ANALYSIS OF Wil PROBLRM

Identifvine a weakness

An analysis of the elementary social studies currisulum in

the Vest Islip Public Schools revealed several. deficiencics. The
weaknesses of the elementary social studies program were identified
using-the following strategies:

a) A nceds assessment of the present social studices
curriculun wus conducted at the building and district levels.

b) The New York State survey, "A Guide for the Review
of a Program in Elementary Zducation - Social Studies" was
administered to the intermediate faculty of the Manetuck Elementary
School and the social studies faculty of the Beach Strecet Junior
High Schoole. Returns from 544 of the elementary and €3 of the
Jjunior high staffs were analyzed.

¢) A survey developed from the National Council for the
Social Studies Curriculum Guidelines adminisiered to five disgtrict
clementary teachers was analyzed.

d) Requests by district teachers to field test new
social studies prograns were examined. .

e) The personal exgeriences of the writer as teacher
and a@ministrator in the districf for 21 years revealed overall

weaknesses in the elementary social studieg progran.

11
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The followin; defliciencics in the elementary socinl studices
program in the Weust Iuslip Public Schools are delineated:

a) District gonls and objectives for elementary social
studles have not been established. The New York State Socinl
Studins recomanended curriculﬁm of 1969 is the basic curriculum
utilized. 557% of the tenchers responding to the NC3$ Survey
(Table 5) indicate that objective 4.0 - "Objectives Should Be
Thouhtfully Selected and Clearly Stated ..." was '"hardly at all"
or '"not covered" in West Islip. A teacher request to field test
a new social studies program states: ",.. therce is a need for
a curriculun(a) for the needs of West Islip." (Grade 6)

b) The present social studies curriculum is not responsive
to the interdisciplinary requirements of a modern social studies
program. 75% of the teachers responding to the New York State
Survey (Table I) indicate that the interdisciplinary aspect of
the social studies prdgram needs improvement. 80% of the teachers
responding to the NCSS Survey (Tables) question 3.4 - "Does the
program draw upon all of the social sciences ...?" rate the present
program “hardly at all.”

Examinations of social studies curriculum materials used in
West Islip indicate that the social science disciplines of anthro-
rology and social nsychology are inadequately treated.

c) The elementary social studies curriculum does not

reflect a seguential base. 82% of the respondents to the New York

12
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TABLE I

SUMMARY OF RESFOLSEZS TO SELECTED ITEMS OF ELENZNTARY AND
SECONDARY TZACHERS TO "A GUIDZ FOR THE REVIEW OF
A PROGRAY, IN ELEMENLARY BDUCLTION' -

Check (V) the column most appolicable to each item.
(If the item does not exist or does not apply in
your school, please explain under Ceorments,
referring to the item by number.)

Strong
Aspect

Improvement

Iiceds

Social Studies Zducation

l. The local curriculum is consistent with the State program
K-6*, reflecting:

e an interdisciplinary approache ¢ o « o o o o« ¢ o o o o o o
e inquiry processes and sSKillS o o o ¢ ¢ e ¢ o ¢ o o o o o @

e concept develoDment. o e e e o o o o o o o o o o s o o o o

o incorroration of variety of medi@e o o« o « « o o « « o o o

» ongoing evaluation and revisioNe . o« o« o« ¢ o o o o o o 2 o

o ie o lo
3 "\"JTHU\\O\O

o student, teacher, and community participation. e« « « o o «

2e The social studies program has contiruity and articulation
from grade to grade, and teachers have a meaningful perception

Of the K"lz program ® o o o o & o & & & © o o & o & o © o o * o

2. Some form of functional K-12 instructioral and curricular
coordination in social studies exXiStS o o o o © 2 o ¢ ¢ o o o o

L, Teachers are involved, or involve themselves, in:

e 1inservice DProfrariSe « o« o o o« ¢« o © ¢ o » =« o o o o o o o
o professional organizationsSe. ¢ o« o« e o o 2 s o o o o o o

N |Co

. professional reading related to social studies/social

N

SCienUESo ® e © o o © ¢ 5 S © ¢ o ¢ ® &6 ¢ o o © © © o o o

5. Teachers use a meaningful, developrental approach to the
teaching of social studies, including:

o attention to social studies skills and ternSe e o o o o o

involverment of students in problem solving, decision-
naking activities o e o o o o ¢ ¢ o ¢ « 0o ¢ o s o o o o @

=~

o ability to plan for and utilize media mzterials and

equipment ® ®© & @ © o o & © © © & o & & ¢ ® ¢ o o & o o o

« provision for lecarning exveriences yvhich are not

[o AN (o < TN (00}
(o2 OV

totally reliant upon a child's reading ability. « « o o «

™
tmd
Q
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Check (¥) the column most applicable to cach item.
(If the item docs not exist or does not arnly in
your school, pléase oxplain under LComments, o

2]
referring to the item by number.) H 4

veeds

-~
v
-

Improverent

Social Studies Educati.. (cont.)

6. Teachers use a variety of teaching-learning activities
and materials incorporating:

increasing use of individualized instruction « o o o o 6 « o » 3
a variety of media and materials ( which are in the

classroom, or readily &vailable) o o o o o o o o o o o o o o o

. comrunity resources and field eXPeriCncesSe e o o o o« o o o o o
the use .of objects and pictures to help children

diSCOVcr concepts. L] L] L] L] L] L] [ ] L J L] L] L] * * L] L] L] L] L] L] L] L 4 L 4
up-to-date, relevant topics and information, i.e., environ-

mental programs, mirority rights and conditions, €tCe o o o o

| AV ¢)Y 0o Nrﬂ

. curriculum caterials developed nationally and rezionally . . .

7. Teachers and administrators conduct continuous and meaningful
evaluation, including features demonstrating that:

. diagnostic and remedial activities are an evident part of the
instructional program, including oral as well as writien

techniques ® © @ o o o o o ° o 6 e e e e © w e 4 O ® e o 8 e @
. evaluation is related to the objectives of the program . . . .

(N =

COND

8. Administrators display:

interest in and awareness of latest developuents in
Social Studies instruCtion L] L] L] L] L] L] L] L] - L] L] L] L] L] L] L] L] L]

a positive attitude toward flexibility of program and

pro cedure L] L] L] L] L] L] L] L] L] L] L] ” L] L] L] L] L] L] L] L] L] - L] ® L] L] L]
concern for adequately supplying materials, equipment, and

= RN A

information for a dynamic social studies program e o o o o o o
conscious support for social studies program development
and evaluation . . ® © & o o * o o+ 0 © o e o 4 o e 6 o 0 o @ o 7

A N \n N

* Note: Middle School: reflects continuity with both elementary and secondarye

Comments: Items 1, 2, 3, 6, and 7 are areas of the present social studies
program that nced improvement.

14
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State Survey (Table I) indicate that this area needs improve-
ment.

d) District-wide elementary social studies curriculum
coordination is deficient. 66% of the respondents to the New
York Staée Survey (Table I) indicate that social studies coor-
dination needs improvement. Teachers' requests to participate-
in social studies pilot programs state:

"Being a first year teacher I have not developed a set social
studies program for my third grade class." (Grade 3)

"I have found that the fourth grade book gives only an intro-
ductory look at American History...'" (Grade 4)

e) An examination of the social studies testing program
indicates that social studies tests administered are designed to
measure cognitive achievement based on textbook material. Evalua-
tion of the elementary social studies is not based on program goals
and objectives. 49% of the teachers responding to the NCSS Survey
(Table 5) indicate a deficiency in evaluation of the social studies.

f) The West Islip Public Schools have adopted the concept
of individualization of instruction as thé primary instructional
goal for the elementary schools. (Appendix B ) The social studies
curriculum does rot accommodate individualized instruction. 90%
of the teachers responding to the NCSS Survey (Table 5) indicate a
deficiency in this area. A teacher request to field test a social
studies program states:

"I believe a multi-media noun-graded social studies program
should be adoonted in the elementary schocls. I have tried to
individualize my program with the aid of some different media

for the past few years and am willing to participate in the
pilot program.'" (Grade 5)

15



The social studies curriculum does not accommodate
children's reading abilities. 50% of the teachers responding
to the New York State Survey (Table I) indicate a deficiency
in "'provision for learning experiences which are not totally
reliant upon a child's reading ability.'" Teacher requests to
field test new social studies programs state:

"The books and materials I now use in my classroom tend to be
too difficult in reading and understanding for a number of my
students, and I am interested in trying anyth.ng new and
different." (Grade 6)

"My own personal interest in his“ory plus (a d2asire) to try

a new approach especially for my slower reader:s {ars my reasons
for requesting a pilot program)..." (Grade 6)

"ess reading level is too high for poorer rsaders." (Grade 6)

g+ Social studies textbooks used in lest Islip arve

not contempofary.

Gruste +  Fumilies and Their Needs Silver Burdett 1966
Grade z Communities and Their Needs Silver Burdett 1966
Grade 3 Peovle Use the Earth Silver Burdett 1966
Grade 4  Great Names in American Yistory Laidlaw 1965

Great Americans Fiedler 1966
Grade 5 In The Americas Scott Foresman 1965
Grade 6 Beyond the Americas Scott Foresman 1964

50% of the teachers responding to the New York State Survey
(Table I) indicate a deficiency in ""up-to-date, relevant topics
and information..." Teacher requests to field test new social

studies programs state:

16



"Materials now used are archaic, uninteresting, poorly orpunized.®
(Grade 6)

"I find the current social studies textbook lacking in interest
level and activities for the children.'" (Grade h)

A needs assessment of social studies materials (filmstrips,
single concept looks, study prints and transparencies) available
from the district media center was undertaken. (Appendix C)

.Teachers generally express dissatisfaction withk the relevancy,

timeliness and availability of these materials for classroom use.

Analyzins the causal factors

There are several interrelated causes for the inadequate
elementa.y social studies program in the Vest Islip PFublic Schools.
a) Social studies education is not a priority of the
elementary curriculum.
b) The financial commitment of the district to elementary
social studies is negligible.
c) Supportive personnel are not assigned to the area
of elementary social studies.

The isolation of social studies from instruction in the basic
skill areas of reading and math has relegated social studies to a
subordinate status in the minds of the professional staff, Roard
of Education, children, and the general public. Social studies
education should be incorporated with the other essential learning

sxills and not based upon isolated accumulation of content material,

17



The inductive learning strategy presented in the Handbook
(Appendix GG) is applicable to reading, language arts, and science
education as well as social studies.

66% of the teachers responding to the NCSS Survey (Table 5)
indicate that objective 9.0 - "Social Studies Education Should
Receive Vigorous Support as a Vital and Responsible Fart of the
School Program" was '"hardly at all" or 'not covered."

The New York State testing program contributes to the minimal
commitment of the district to elementary social studies. State
examinatioﬁs in math and reading are required annually for grades 3,
6 and 9 in New Yorkistate. District test results become public
records The district and individual schools apply personnel and
firancial resources to reduce the numbers of children scoring below
minimum competency. State aid is affected by student achievement.
Social studies examinations with accompanying funds for reducing defi-
ciencies in social studies achievement are not overative in New York
State.

State and national priorities in reading, math and science con-
tribute to the low status of social studies in £he district. The
NDEA Act of 1958 designated the areas of science, math and foreign
languages as national concerns.l

A national "Right to Read" effort began in 1969. The late
James E. Allen's goal was "... that by the end of the 1970's the

right to read shall be a reality for all -- that no one shzll be

lkirst Tape, School Finance Study Guide; Nova University, Fort
Lauderdale, Florida; 1974.

18



leaving our schools without the skill and the desire to read to
the full limit of his capabilit_y."2 There is no similar national
effort in the social studies.

The Zlementary or Secondary Act of 1965, Title III, allotted
funds to remedy deficiencies in reading and mathematics.
studies education does-not have a similar financial commitment .
from the federal government.

The absence of national and state financial support for
social studies education has influenced the educational direction
of local districts including Vest Islip.

The recent recommendation of the Superintendent in Washington

.eCe) to transfer social studies Eeachers to areas where federal
funds would assume their salaries is an example of social studies
programs affected by financial considerations. This action led
the NCSS to prepare a strategy "... to assist any district or state
where social studies is under attack."u

The state of the 1975 economy has resulted in an emphasis
on the "essential" subjects of reading and math to the detriment

of elementary scocial studies.

2 Forum and ixchange, "The Right to Read", The New York State Education

Department, ilbany; May, 1972.

3 Memorandum to Superintendents, Department of Health, =ducaticn, and
Welfare, Washington, D.C.; Subject: Request for foplications to Par-
ticipate in the Fiscal Year 1974 Special Frojects trogram Under the
Provision of Title III, Section 306, Elerentary and Secondary Zducation
Acty, As Am

I*The Social Studies Professional, KCSS Newsletter, Washington, D.C.,

19




The elementary social studies program in YWest Islip is
dependent upon the initiative and expertise of individual
teachers ana principalse. The West Islip Fublic Schools employ
elementary supervisory versonnel in the areas of reading, math,
and science. There is no equivalent position for elementary
social studies. This deficiency has caused the following inade-
quacies in elementary social studies education in West Islip:

a) The elementary social studies curriculum is
nebulous. Goals and objectives for elementary social studies

are not formul: . 1.

b) There is no district-wide elementary social studies
coordination or K - 12 articulation in social studies.

c) Elementary social studies inservice courses or
workshops have not been offered in Vest Islip.

d) The elementary social studies curriculum was last

reviewed district-wide in 1966. (Appendix D)

Comparing alternative cocrrectives

The identification of the weaknesses in the elementary social
studies curriculum and analysis of the causal factors precipitated
the exploration of alternative correctives. Some of the correctives
considered were:

a) updating elementary social studies curriculum materials
to conform with the New York State curriculum,

b) adopting an existing social studies curriculum, and

20



c) developing an elementary social studies curricﬁlum
that meets the needs of the West Islip district.

The present New York State recommended social studies
curriculum was published in 1969, The curriculum is based on
social studies conteﬁt. The new state direction in elementary
social studies is skill oriented. "In the 1970's, skills may
be used to determine the most appropriate content matter to
be taught. This would be a basic change in curriculum planning.“5

The plan to update content materials to conform to the New
York State social studies curriculum was rejected. The strategy
does not conform to the direction the state suggests or to the
requirements of a modern social studies program delineated in
Chapter II.'

Anotker corrective explored was the possibility of the
adoption of an existing social studies curriculum. Research
indicated two possibilities. The Baltimore Social Studies K-6
Frogram completed in 1972 utilized the expertise of nine full-time
teachers and administrators. The Baltimore project was completed
in two years, costing 3250,000.6 The conceptual theme of the
Baltimore social studies curriculumﬂis "human behavior - inter-
action and adjustment!, developed sequentially from grades K-6.

The rationale of the program is stated in the teachers' guidee.

SNanual of Exercises for PCevelopning Social Studies Skills, State
tducation Dept., Bureau of Social Studies nducation, Bureau of
Elementary Curriculum Development; Albany, N.Y., 1974%.

. .
" Samual L. Banks, Coordinator of Social Studies, City of Baltimore,
at SUNY at Geneseo, July 13, 1974,
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"It is apnarent to any concerned teacher that the social studies
program of our elementary schools lacks a rost essential elerent;
this missing factor is full information concerning the rrominent

o

rcle played by all cthnic groups in the development of Jgerica,
with special emphasis on the rost ignored group -- the black
American."?

The West Iglip non-waite school vopulation is less than 1%.
The Baltimore curriculum does not meet the social studies needs
of VWest Islip and was therefore not adopted.

The Archdiocese of Chicago School Board completed an elemen-
tary social studics curriculum in 1970. The disciplines of
economics and sociology are emphasized in the primary grades.
Anthrovology, history, and geography are stressed in the inter-
mediate grades. Social psychology is not included in the Chicago
curriculum.

The interdisciplinary concept of social studics delineated
in Chapter II is not present in the Chicago Archdiocese social
studies curriculum. The Chicago curriculum was not adopted by
the VWest Islip Public Schools.

The possibility of adopting an existing social studies program
was explored by visitations to schools offering model programs.

It became apparent that iest Islip is not unique in deficien-
cies in elementary social studies education. Schools that might be
considered lighthouse schools in clvmentary social studies are rare.
The Board of Cooperative Educational Service Project Individualized
Instruction, which encompasses both Nassau and Suffolk Counties on

Long Island, is aware of very few modern elementary social studies

?Social Studies K~06, Human Behavior Studies Progyram, Baltimore City
rublic &chools, saltimore, karyland; 1972.
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programs. "... you are interested in elementary social studies
programs. I am sorry to say that we have very few programs in
this area,8" The visitations to the f~w schools recommended
by Project Individualized Instruction did not indicate a social
studies curriculum responsive to the requirements of the new
social studies for the West Islip Fublic Schools.

An analysis of the aforementioned factors indicated that an
elementary social studies program for WestiIslip in the 70's
that includes New York State mandated topics must be locally

developed.

Identifying potential mechanisms for implementing change

Based upon the decision to develop a local elementary social
studies curriculum, it became necessary to identify potential
mechanisms for implemenfing the change.

The scope of elementary social studies led the writer to
initiate a district-wide study under the ausvices of the Curriculum
Council.

Guidelines for curriculum development arce delineated in the
teachers' agrecement. '"The Board of Education shall approve the
organization of a District Curriculum Council. This council will
have the responsibility of supervising and coordinating all curri-

culum study for the district.9 A curriculum developed district-

8 Cindy L. MacDonell, Measurement iAssistant; I'roject Individualized
Instruction, latchogue, M. Y.; Letter of larch 13, 1974.

9 rsreement between the 2oard of iducation o1 tre West Islip Fublic
bchools and tie Vvest 1slin leachers fngociaticn, 19735-75.
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wide provides the K - 12 articulation necessary fof a sequential
programs The huran and financial resources of the district exceced
the resources of a single school.
The Qriter initiated the proposal for examination of the

elementary social studies curriculum at the principals' meeting
on November 15, 1972. (Appendix E) The proposal resulted in the
formation of the Social Studies Steering Committee. The committee
consisted of five elementary teachers, two elementary principals,
and one juﬁior high school social studies teacher selected Jointly
by the Superintendent of Schools and thLe president of the West Islip
Teachers Association. (Appendix F) The organizational meeting of
the Social Studies Steering Committee occurred on February 27,
1973. (4ppendix G) The elected chairman of the committee (the
writer) delineated the overall tasks of the committee with three
basic questions:

l. VWhere are we in elementary social studies?

2. Vhere do we want to be? |

3« How will we get there?



13

CHAPTER II
STRATEGY

Philosovhy of Social Studies Education

Based on the decision to develop a district elementary
social studies curriculum at the local level, it became necessary
to establish a philoscphical base upon which te build the curri-
culum. Research indicated that the rhilosophy of social studies
education outlined in the 1968 New York City Social Studies
Syllabus was an appropriate base for developing a philosophy of
social studies education for West Islip. The steering committee
developed a tentative philosophy of social studies education com-
patible with tﬁe rhilosophy of educatioﬁ adopted by the Vest Islip
Board of Zducation. The committee received faculty input in the
development of the philosophy by the administration of a.district—
wide survey. (Appendix H ) 4n anelysis of the 12 returns resulted
in further refinement of the tentative philosophy of socizl studies
education. The Philosophy of Social Studies Zducation (Page 14)

is the basic frameworl for the model outlined in Chapter 6.

Vhat kind of innovation is to be installed?

The components of a modern program based on the philosophy
of social studies education are delineated in this chaptef.

What is social studies? Laymen equate social studies with
history. A 1974 NCSS jpublication written expressly for parents

found it necessary to state "... social studies are much more

25
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3.

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

PHILOSOPHY OF SOCIAL STUDIES RDUCATION

It seeks to emphasize the teaching of concepts rather
than the accumulation of data.

It seeks to provide all students with the values, skills,
understandings, and knowledge néeded to cope with the
pressing social problems of our agee.

It attempts to incorporate into the curriculum basic.
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science,
sociology, and social psychologye

It attempts to develop skills and research techniques
sequentially, . : '

It attempts to provide learning activities that aim at
conceptualization through the techniques of inquiry
and discovery.

It emphasizes the use of multi-media resources.

26
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than history alone. History is not being neglected. Rather,
the study of human beings is being expanded. 10 Others combine
the disciplines of history and geography to formulate socisl
studies.

"Social studies consists of adaptions of knowledge from
the social sciences for teaching ourposes at the elementary and

nll

secondary levels of education. The social sciences include

history, geograrply, economics, political sciences, anthropology,
sociology, and social psychologye

"The social sciences as distinct disciplines evolved during
the period of Naturalism. Naturalism was a collection of ideas
that stressed it model of society based on biological principles.
Many of our social sciences as discrete disciplines grew out of
the Naturalist movement. For the first time, sociology, anthro-
pology, eccnomics, politics, and history were seen as separate

fields of study with their own peculiar methodology and modes

of inquiry."12

Definitions of the social science disciplines that form
social studies curricula are presented.

Economics: "Economics is generally described as the study of ‘
how 001etJ rroduces and distributes the gocds and services it wants.‘l3

10paniel Roselle, "A Farent's Guide to the Social Studies", National
Council for the Social Studies, Vashington, D. Cey 1974, p. 2.

1 g . . ,
1 Thcsaurus of the zducational Resources Information Center, U.S.
Cffice of =ducation, washirgton, U. C.

12ponald Jehrson, "Charnging Ferscectives of ssialyy Hew York University:
bducation (uarterly, New York, Spring 1975.

s . . .
liRoblnson, Forton, Calderwood. 'ain Intrcduction to Zconomic Reasoning",
hth xd., The Brookings xnot tutien, washington, D.C., 1967. p. 2.
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"The central ideca of economics is the scarcity concept, namely,
that every society faces a conflict betwecen unlimited wants and

limited resources.'

Anthrovologsy: 'The cultural anthropologist is particularly
interested in simple, preliterate societies. '...history of
history-less people...' The most gencral aim of the anthro-
pologist is to understand culture ... ways of living set up by
a group - which may or may not be consistently adhered to by
its membership.''?

Alpenfels definition of culture is succincte "... culture is
really the simplest definiticn of the total way of life of any
people. So whether a person likes rock or Beethoven, he has
culture and is cultured. Culture is the sum total of a society's
way of life. 1 like the term, 'personality of a society's." 16

Geograchy: "The Geographer is interested in man's relationships
to his habitate. His purrose is to discover how %ifferent peoples
adjust to or modify their natural environment." 1
McNee combined the studies of Fattiscn and the National Eesearch
Council (1965) to form five basic geograyhy research arease.
"l. Physical geography, or geograrhy as earth science;
the arrangerent and functioning of "matural' things

on the surface of the earthe.

2. Cultural, or ecological, geograrhy; the relationship
between man and his environment.

2. Regional geograrhy, or area studies; what a given place
is like as a "totality".

4, Spatial geograrhy; the geometry of the earth's surfaces, ee.

5. Political geography; how tEg political system impresses
itself on the landscape.'" -¥

1LFLawrence Senesh, CUR WORKILG WORLD - New Patks in Social Science
Curriculum Pesign, Science Resecarch fissociates, Inc., Chicago, 1973.

1oFrank J. Ystvan, '"Social Studies in a Changing World" - Curriculum
and Instruction; Harcourt, Brace and World, Ince., 1968.

16Ethcl Alpenfel and Rose Fark; "Understanding Other Cultures',
Keeping Up With Zlementary iducation, ErNZ, Summer 1970.

17Estvan, loce. cite

l8Robert Mclice, "An Approach to Understanding the Current Structure
of Geography', Cancepts and ftructure in the Nzw Social Scicnce
Curricula, Irving norrissett, iLditor; 1967.



Psycholosiy: '"The academic pcychiologist focuses on individual
human behaviore. He wants to know what "human nature' is as
distinguished from tie human organism itself; how human beings
learn; how rersonality is developed; and how individuals become
social by interacting with othcrs.' 179

Sociolosy: '"The sociologist characteristically studies modern
civilizatiens. Instead of focusing on normative behavior, he is
more likely to study the way society actually oreratese ... The
orientatien of sociology is functional; ... these functional
reguisites commonly include the following: satisfaction of
physiological needs, revroduction, socialization, production and
distribution of goods and services, social control, and the
creation of meaning and motivation (values and goals, religion,
ethics, the arts)." <9

Yolitical Scicnce: '"The central nroblem for the political
scientist is now resronsible choices are made in the process of
government. He attermpts to understand the development and inter-
play of political institutions, ideas, and leaders, and their
relationships with cultural values." A"

"e.o wants will be satisfied through the economic, family,
educational, and religious systems. VWants that cannot be satis- -
fied by any of these systems are channeled to the political system." 22

Wirt and Kirst defined politics as "the struggle of men and groups

to secure the authoritative suprort of government for their values.! 23

liistory: 'The historian attﬁmpts to understand the past in order
to understand the present.! <*

19Estvan, loc. cit.

2O1bid.

2l1pid.

22Senesh, loc. cit.

23Frederick Wirt and richniel Kirst; "The Political Web of American
Schools', Bosten: Little, Brown and Company, 1961.

2h
Estvan, loc. cit.
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Fenton has accepted Collingwood's definition of history "... along
with many other historians ..."

"l. History is a kind of research or inquiry

2, The object of history as a discipline is to find out
about the actions of people who have lived in the past.

3. The historian proceeds by interprcting evidence.,

4, Studying history is useful because it can encourage
reflective thinking leading to human self-knowledge.”25

A modern social studies program is interdisciplinary. Social
science disciplines taught in isolation provide inaccurate accounts
of knowledge. An understanding of the Civil war would be incomplete
wifh the omission of a single social science discipline. The effects
of the war on individuals (psychology), the culture (anthropology,
political science), and society (economics, sociology) must be
combined with the disciplines of history and geogravhy for an
accurate understanding of the Civil War.

A modern social studies program is interdisciplinary.

A traditional goal of social studies has been the development 3
of citizenship., "... the social sciences Have attempted to do the
difficult but supremely important task of training the youth of the
nation in the duties and responsibilities of citizenship."26 Vhat
constitutes the good citizen in the 70's? Does good citizenship

require unquestioning obedience to law and authority? The recent

25Estvan, loce cit.

o
26Paul Sheats, "Citizenship zducation Through the Social. Studies -
A Philosophy and a rrogram'; Row Feterson & Co., New York, 1936.
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issues of My Lai, Kent State and VWatergate add a new dimension
to the traditional concept of thke obligations of citizenship.

Psychology has introduced the concept of the "evolving
individual" to supplement traditional citizenship education.
"Hcre; the real self is to be uncovered and actualized and thus
self-definition, clarification of identy, and response to one's
inner self are fostered." 27 A child must "know thyself' before
becoring an intelligent citizen of a nation and humankind. "In
order to achieve a sincere involvement in one's society, the
student must fine and know his intimate self." 28 Commissioner
Nyquist states "Educators have a responsibility to articulate an
informed conception of what it means to be an autonomous, self-
determining individual and, no less important, a member of the
community."29

One of the original purroses for establishing educational
systems was to transmit the moral culture to youth.3o A modern
social studies program utilizes developments in psychology such
as Kohlberg's processes of moral reasoning. Kohlberg applies

Piaget's ideas about the structure of cognitive development to

27 walter Crewson, "Suggested K-12 Social Studies Sequence," N. Y.
State Education Derartment, Albany, N. Y., May 196%.

28

ASCD Publication, Findings for Curriculum Development in the
Social Studies, larch 1974; p. 9.

29 Ewalt B. lyquist, INSIDE EDUCATION, New York State Sducation
Departrent, Aloeny, He Y., Vol. 62, lo. 3, November 1975.

0 -
2 Sarmel VWorcester, Worcester's Primer, Boston, 1826.
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to moral development. Kohlberg's six stages of moral
reasoning are: MStage 1 is a sir  ~ calculation of what
will please a parental or other authority and avert punish-
ment; Stage 2, where the individual develops a sense of other
people and discovers the benefits of reciprocity; Stage 3,
where such awareness takes the form of loyalty to a small group,
such as one's gang or team; Stage 4, which is marked by a res-
pect for law and order that transcends personal needs; Stage 5
where the individual shows willingness to challenge the law
occasionally in the interests of "higher" principles; and
Stage 6 is fidelity to universal principles and respect for
human rights of the sort often identified with Gandhi or the
Reve Dr. lMartin Luther King Jrot 3t Kohlberg's goal is to expose
children to oné level above tiheir moral level of functioning.
Modern social studies includes values education. Sidney
Simon defines values. "Fersons have experiences; they grow and
learn. Out of experiences may come certzin general guides to
behavior. These guides tend to give direction to life and nay
be called values.">¢ It is incumbent upon educators and
specifically social studies educators to include values clari-

fication in the social studies program. Critical examination

. . . 0 7
of values does not involve indoctrination. 35

31

The New York Times, April 30, 1975.

3ZL. Raths, li. Harmin, S. Simon; Values and Teaching, Charles E,
Herrill rublishing Co., Columbus, Chio; 1966. p. 27.
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o ldith VWest, '"The Family of Man - The Rationale and Overview';

University of Minnesota, 1971.



The New York State Commissioner of kducation recently
stated "... it's important to teach kids how to choose between
competing values and live with the consequence of their choice.
I make this a priority in every aprearance I make." 3h

Traditional social studies emphasizes factual recall in
the cognitive domain: '"Objectives which emphasize remembering
or reproducing something which has presumably been learned, as
well as objectives which involve the solving of some intellective
task for which the individual has to determine the essential
problem and then reorder given material or combine it with
ideas, methods, or procedures previously learned. Cognitive
objectives vary from sinple recall of material learned to highly
original and creative ways of combining and synthesizing new
ideas and matcrials. We found that the largest proportion of
educational objectives fell into this domain." 2

The new social studies emphasizes understandings rather
than the accumulation and memorization of facts. '"This is not
to say that facts and details are completely irrelevant and
should be discarded altogether. Ideas and understandings must
rightly be based upen informatione. VWhat is important is that
there be a shift in emphasis so that the facts and details cease

to be ends in themselves but are used to contribute to and rein-

zl -
2" Ewald B. Nyquist, The New York Times, April 30, 1975.

35Dale Brubarer, Alternative Pirections feor the Social Studies,
International Text Co., Scranton, Fa., 1967.
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force the development of the process of t:}linking.”-""D

The new social studies includes lecarning in the affective
domaine Affective objectives include "Objectives which empha-
size a feeling tone, an cmotion, or a degrece of acceptance or
rejection ... interests, attitudes, appreciations, values, and
emotional sets or biases." 37

Social studies education which excludes the affective
domain is deficient.

"The child feels. And his feelings span all curricula.
No part of education is untouched by the affective domain.
The child's success in mathenatics, for example, depends on
his fcelings about himself, his teacher, and his clascmates.
It depends as much on these as on his intellectual capacity
or the competence of the teacher or the methodology.' 2

The platform of the National Associaticn of Elementary
School Principals emphasizes the need for improving affective
education.

"eee It is the conviction of this organization that the
basic skills of learning are fundamental to all education, but
more than the basic essentials are necessary to individual and

national progresse Provision must be made for improving all
aspects of human develoopment. The growth of desirable social

traits requires attention. isthetic, moral, and spiritual values

need to be sirengthened." >

36SOCIAL STUDIES, K-3, A Recommended Frogram; New York State

22

Education Department, Bureau of Elementary Curriculum Develooment,

Albany, Ne Y., 1969.

37Dale Brubaker, loce. cite.

38DII-1ENSIONS OF PirRSONALITY Sales Brochure, Pflaum/Standard,
Cincinnati, Ohio

39Proposed NAXSP By-Laws, Resolutions, and Platform, 1973;
National Association of iLlementary School irincinals.
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Traditional social studies education is content-oriented.
Social studies education based on mastering of content is
reflected by traditional modes of instruction, including lecture,
group textbook reading, and examinations primarily based on
-factual recall.

The modern social studies utilizeé content to achieve
social science skills. "... an effective seiection of content
can be made only within the context of clearly established puf-
poses and that how a pupil learns hus more lasting impact than
which srecific facts he studics.”ho A recent New York State
guide states "In the 1970's, skills may be used to determine
the most appropriate content matter to be taught. This would be
a basic change in curriculun plarming.”[}l Educators should be
able to delineate social studies skills acquired by students.hz
A modern social studies program is skills-oriented.

Programs based on ékill developrent have led to inquiry
as the primary instructional mode of socizl studieé. VA étudy
of 26 national sccial studies projects concluded that practically

every project had incorporated inquiry as the major instructicnal

approach."uB. Taba succinctly summarizes the inquiry approach to

h039th Yearbook, Mational Council for the Social Studies, Washington,
D.C.

hl"Hanual of Iixercises for Developing Social Studies Skills", New York
Education Lerartment, Albany, N.Y.

thonald Bragrw, Chief of Bureau of Socizl Studies, Ne Y. State
hducation repartment; Lecture at nofstra University, May 15, 1975.

hBNorris Me Sanders and rarlin L. Tanck, "A Critical Appraisal of
Twenty-5ix ational Social Studies Frojects', SOCIAL EDUCATION,
April, 1970; p. 356,
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learning. '"Emphasis is shifting from learning as acquisition

to learning as utilization; f{rom learning as a process of absorp-
tion of givens (from textbook and teacher) to learning as a pro=~
cess of discovering important relationships and principles induc~
tively; to lecarning as a way of inquiring and thinking according
to the procedures of the social s.;c:'.«':nces.'m+ The acceptance of
inquiry lecarning has changed to character of clementary education.
Inquiry learning is dynamic. '"... characterized by active students
moving around tre room, the school, the comnunity - cxperiencing
and interacting with various resources and cach other in attempts
to solve significant problems they have idcnt;i,fied.'!*'5 A modern
social studies program incorporates inquiry as the primary mode

of instructione

Adoption of performasnce objectives for the social studies

The Social Studies Steering Committee reached consensus on
the characteristicc of a modern social studies program previously
described. The commiittce attempted to delincate the social studies
skills thet would constitute the basis for the new social studies
curriculum for West Islipe. A survey based dh the skills developed

by the Hational Council for the Social Studiesl;‘6 was administered

.

4639th Yearboolk;

hhﬁilda Taba, 'A Teacher's Handbook to. Zlewmentary Social Studics';
2nd Ed., Addisor~Vesley Fublishing Co., Reading, Fass., 1971.

4 . e . - .. - .
5Rooert wendel, Insuiry Teachingm - Jispellineg the kyths,
Clearing iiouse, »i#d, nay 19753.

tational Council for the Social Studies,
Washington, D. C.
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to the district elementary faculty. The NCSS skills are
widely accepted as representative socinl studies skills.l+7
The committece attempted to ascertain the skills most appro-
priate for cach grade level as determined by the West Islip
faculty. 4An analysis of the 33 survey responses indicated
no consistent pattern of social studies skills for cach gradee.
(Appendix I) rurther analysis of the NCSS skills indicated an
absence of skills in the affective domain. The steering committce
rejected the NCSS skills as the basis for the eclementary social
studies program for the test 1slip Fublic Schoolse.

The committece agreed to explorewriting a socizl studies curri-
culum in behavioral terms that would satisfy the requirements of
a modern social studies program and the VWest Islip philosophy
of socia; studies education. Behavioral objectives define specific
measureable skills. Cognitive skills are easily adaptable to the
performance objective format. Critics of curricula written in
behavioral terms are concerned with the possibility that schools‘
would minimize the importance of hunanistic education because of
the difficulty of writing and measuring achievenent of affective
objectives. Teachers' unions in New York State have expressed dis-
satisfaction with the Zducation Department's directive to teacher-
training colleges to alter programs toward competency-based teacher
education. '"... competency-bdased teacher education could eventually

mean that young teachers will be encouraged to de-cmphasize personal

1}7
Individualizaticn in Socinl Stucies, Workshop Conference sponsored
by Asseciaticn for Innoviative cevelopment and Zducation, VWayne, Neda;
Hempstead, il.J., Lecember 3, 1975,
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relations with their pupils for the sake of narrow behavioral
objectives of dubious valuc.'As Administrators' organizations
have expressed concern about the use of performance objectives.

The Executive Board of the New York State A3CD responded
to the State Department's Elementary and Sccondary Education
Plan of August 15, 1973 - "The Board recognizes the current
pressures for accountability which are often focused on academic
learning in a specific and limited sense. To respond to these
pressures by attending only to academic learnings in the Evalua-
tion Plan will communicate to schools and communities that these
are the most important goals. Indeed, by assessing academic
learnings only, it would appear as if they were the only goal.
This is contrary to the State's interest in developing humanistic
aspects of inst:ruction."L‘9

The committee agreed that the advantages of curricula
written in behavioral terms outweigh the shortcomings. '"The NCSS
recommends the development of overall goals, followed by 'behavicral
goals that provide direct guidance for selecting appropriate content,
materials, and activities;“so Performance objectives provide clear,
measurable goals for teachers and students. The demands of account-

ability are satisfied by the use of performance objectives. One of

usThe New York Times, April 7, 1975.

“9position Paper by Executive Board of KYS ASCD, March, 197l

5059th Yearbook, liational Council for the Social Studies,
Washington, D. C.; pe. 5S4
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the components of accountability is "a clear determination

of what is to be accomplished and public disclosure of those

. . Sl . .
objectives." Those concerned with sociectal demands of accounta-
bility should be less threated by performance objectives. lorrissett
states this rroposition clearly.

"While standardized tests are often used to measure student
progress, many persons concerned with improving accountability
procedures prefer the use of "eriterion-referenced" tests.

Alrost all standardized tests now available are "norm-referenced",
rmeaning they are designed to compare one student with other
students. Criterion-referenced tests, on the other hand, are
designed to measure whether a student can do certain things;

they are closely related to behavioral, or verformance objec-
tives, in their emphasis on a clear stetement of what a single
student is required to do. iorm-referenced tests, say the pro-
ronents of criterion-referenced tests, are designed to "sort"
students, rather than to test their rerformance; ... They
typically yield a single, ''global test result, whercas criterion=-
referenced tests are designed to give results on a number of types
of performance igd thus are useful for the diagnosis of learning

deficiencies." 2

The bducational Testing Service of Princeton recommerded to
the Zducation Commission of the Ztates that "the final objectives
should be stated in behavioral terms eee Tney should describe
beraviors that students and adults could be expected to have
learned through a social studies education."53

Funding of projects require the use of verformance objectives.

"State objectives in specific, behavioral, mezsurable terms."b

>Socinl Hducation, 4pril 1973, p. 277.

52Irving Morrissett, "‘ccountability, liceds hissessment, and
Social Studies", SOCIAL EDUCATIONH; April 1973, ve 273.

53National Assessment, Social Studies Cbjectives; Education
Conniission of the States, 1970. -

L
5*H.C. 2, lFini-Grant Arclication, Ne Y. St. Education Depte; pe 2.
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The writer investigated the literature in order to acquire
background information on social studies performunce objectives.
Oswald and Cha analywcd research in social studies education from qﬂhb
1930 = 1909. They concluded thal Metcalf "... is the most

3 3 -« rc - .
analytical of the review articles.'Y” Hetcalf cites Mclendon's
summary of rescarch of the churacteristics of social studices
objectives.

"Research has revealed several clear but not always
favorable characteristics of objectives in sociul studies:

(a) an excessive number of objectives stated;

(b) marked uniformity auong various localities, grades, and subjects;

(c) frequently ncoulous statements;

(d) a time laog in reflecting social trends;

(e) incrcasing emphasis on social (as distinguished from individual)
values; 6

(£) apparent lack of rating according to impertance; ceotD

The steering ccmmittce was apprised of potential deficiencies
in social studies performance objectives. The committee agreed that
the inclusion of affective skills is a critical component of the
social studies program for the West Islip Public Schools.

The stcering committce did not undertalie the massive task of
writing elerentary sccial studies performance objectives due to

constraints of time, pcrsonnel and finances. Research indicated

limited efforts in performance objectives for elementary social studies.

55Jamcs Ne Oswald, itescarch in Socinl Studies and Social Scionce
IZducation: Introduction, snalyscs, and Heviews of Hesearche
(An overview of the development of reseorch in socizl studies
education, representirg investigations mede during this century
up to 1970.) ERIC Clearing iouse for Social Studies/Social
Science ducation, Boulder, Colorado; 1972.

56

Lawrence -~ ketcalf; 'Research on Teaching the Social Studies';
Oswald, Ibid.
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"The New York State Education Department had access to an
experimental set of objectives prepared in 1968 in Illinois.
The Chief of the Bureau of Social Studies Education in New York
stated, "I am not very enthusiastic about the objectives ...'27
Bragaw suggested an examination of the social studies performance
objectives developed by the Michigan Department of Education in
1975.

The Michigan Social Studies Objectives were analyzed in
relationship to the criteria of the West Islip vhilosophy of
social studies education, the philosophy of education of New York
State, and the requirements of a modern social studies prograie
The committee found the Michigan objectives consistent with these
criteria.

The Michigan social studies performance chbjectives are
derived from the Common Goals of Michigan Education. The relation-
ship between the educational goals of Michigan and New York State
is presented in Table II. The following state publications are
cited:

(A) The Common Goals of Michigan Education, Michigan
Department of Education; September, 1971.

(B) Objectives for Elementary Education, New York
State Education Department, 1955.

(C) Goals for Elementary, Secondary and Continuing
Education in New York State, The State Department
of Education of New York, 1974.

(D) Minimum Requirements for Schools in New York
State, New York State Zducation Dept., 1973.

(8) Summary of Volumes II and III, Fleischmann
Commission Report; The State Education Department,
Albany; October, 1972.

S7Letter from Dr. Bragaw, November 6, 1974
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(G)

(H)

(D

Social Studies - K-35, A Reconmended irrogram;

Ne Yo State iducation Lept., bureau of slementary
Curriculum Develovment; Albany, 1969.

Handbook of zavironmental liducation Strategies,

The State uducation Lent., ilbany, 1972.
Mental Iicalth for Grades K-3, and 4-6; New York

State zducation lepte, Curriculum bevelopment
Center; Albany, 1967.

Fleischmann Commission Revort, Chapter 23

Kew York State rnducation vepte, Albany, 1972.
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TABLE 1T
RELATIONSHIP BETWuEN MICHIG/.N COXFON GOALS
AND NEW YORK STATE GOALS

Michigan New York State

Citizenship and Morality

Goal 1 -~ Morality Goal: Competence in the processes of
developing values ~ particularly
the formation of spiritual,
ethical, religious, and moral
values which are essentizl to
individual dignity and a humane
civilization. (C)

Goal 2 ~ Citizenship and Social Goal: Understanding of the processes
Responsibility of effective citizenship in order
to participate in and contribute
to the government of our society.

(C)
Goal 3 - Rights and Responsi- Goal: Respect for individual personality
bilities of Students demands a program that provides for

experiences in these disciplines -
disciplines such as sharing in
making rules, responsibility for
one's own decisions, getting alcng
with others, resvect for others,
fair play, self-reliance. (B)

Democracy and Equal Ovportunity

Goal 1 ~ Eguality of ZEducational Goal: Equal Educational Opportunity for
Opportunity A1l Children (B)

Goal 2 - Education of the Non- Goal: The board of education of each
English Speaking Person union free, central or city school

district in which there are ten or
more non-tnzlish speaking children
may establish such special classes
as rmay be necessary to provide
instruction adapted to such children.
(BEd, L., 440k) (D)

vule
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Democracy and Eaual Oprortunity (continued)

Goal 2 -~ bducation of the Non- Goal.:

English Speaking Person

Goal 3 - Education of the Goal:

tional Person

Goal 4 -~ Allocation of Financial Goal:

Resources

Goal 5 ~ Parental Participation Goal:

Goal 6 - Cormunity Farticipation Goal:

32

ees pupils who ... experience
difficulty in recading and under-
standing knglish, wmay, in the
discretion of the board of ecduca-
tion, board of trustees or trus-
tee, be instructed in all subjects
in their native language and in
Englishe. (Ed. L., 3204) (D)

1 school districts are required
to furnish suitable educational
facilities for handicapped children
from their fifth birthday until the
end of the school year durirg which
they attain their twenty-first birth-
daye. (D)

The Comnission's recommendations for
change in the public school curri-
culum focus on three major areas
where imorovement is vitally needed:
the teaching of reading and mathe-
matics, bilingual education, and
prograns for the gifted and talented.

(B)

The Commission believes that the
responsibility for raising educa-
tional revenues belongs to the statee.
The state's responsibility can no
longer be avoided by leaving the
decision of how, and how much,
revenue is to be raised to each
school district. (I)

This points to the need of close,

cooperative relaticnships between

the elementary school, the parents
and the community. (B)

Both home and community must be
given orportunity to contribute’
to the interpretation and enrich-
ment of the curriculume. (B)



Student Learning

Goal 1 - Basic Skills

Goal 2 - Preparation for a
Changing Society

Goal 3 -~ Career Preparation

Goal 4 - Creative, Constructive,
and Critical Thinking

Goal 5 ~ Sciences, Arts, and
Humanities
Goal 6 = Physical and Mental

Well-Being

Goal 7 = Self-Worth

Goal 8 - Social Skills and
Understanding

Goal 9 - Occupational Skills

(|

Goal:

Goal:

Goal:

Goal:

' Goal:

Goal:

Goal:

Goal:

Goal:
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Mastery of the basie skills of
communication and reasoning
essential to live a full and
productive life. (C)

Ability to sustain lifetime

learning in order to adapt to
the new demands, opportunities,

?ng values of a changing worlde
c

Occupational competence necessary
to sccure employment commensurate
with ability and aspiration and

to perform work in a manner that is
gratifying to the individual and to
those served. (C)

Clear thinking -~ careful, construc-~
tive and critical (B)

Knowledge of the humanities, social
sciences and natural sciences at

a level recuired to participate

in an ever more complex world. (C)

Ability to maintain one's mental,
physical, and emotional health. (C)

Pupil Objectives: Develop whole-
some attitudes toward self and
others. (H)

Understanding of human relations -
respect for and avility to relate
to other people in our own and
other nations - including those of
different sex, origins, cultures,
and aspirations. (C) - .

The teaching of the basic know-
ledges, understandings and skills
is the most important responsibil-
ity reserved to our schools. (B)



Student Learninz (continued)

Goal 9 - Occupational Skills Goal: School districts may establish
approved vecational schools, the
controlling purposes of which
shall either be the preparation
or else the improvement of the
pupils for useful employment in
trade, industrial, agriculture,
cormercial or homemaking occu-
pations. (B)

Goal 10 - Preparation for Family Goal: DPupil Objectives: Understand the
Life - nature and purpose of the family
and the role of a good family
member. (H) \

Goal 11 - Environmental Quality Goal: Knowledgement of the environment
and the relationship between one's
own acts and the quality of the
environment. (C)

'"To instill within students an
avareness, concern, and an ability
to evaluate the effect of their
individual and society's actions

on the environment; to have stu-
dents develop the capacity to
examine the causes of any given
environmental problem and to eval=-
uate it in a rational manner; to
make students aware of the cone
straints which inhibit changes in
either individual or collective
actions given the different view~
points and economic interests of

the business and political comrmun-
ity; and to develop students' values
toward action which result ultimately
in constructive change in the envie
ronment.' (G)

Goal 12 - Economic Understanding Goal: '"The economic life of the local
community might then be emphasizedsse
Fuch emphasis might be placed qn,
what has come to be called the
"world of work", highlignting the
worth and dignity of all types of
employment.'' (F)
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Student Learning (continued)

In addition, the board of educa-
tion may establish day and even-
ing schools for adults as citizen-
ship schools, or recrcation and

leisure schools. (Ed. L., 4605)
(B)

Goal 13 - Continuing Education Goal:
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An analysis of the Michigan goals and the goals of New York
State indicate commonality. The steering committee adopted the
Michigan social studies performance objectivés as the framework
of the West Islip social studies curriculum, thus caritalizing

on the human and financial resources of the State of Michigan.

How may the receiving environment be vrepared for its inceotion?

The introduction of the framework for a modern social studies
program for the West Islip IFublic Schools necessitated preparation
of the comnunity and faculty.

Description of the Comnmunity

The West Islip Public School District is located in western
Suffolk County (Long Island, New York). The district consists of
nine elementary schools, two junior high schools, and one senior high
school. There are 205 elementary and 236 secondary classroom teachers
serving a school population of 9,200.

The community is white, middle-income. The average true value
of property is $17,397. 58

The Viest Islip district total expenditure per pupil in 1971-72
was $1,428. This was the lowest amount of the 67 Suffolk County
districts?? The community has generally supported the school as
evidenced by the West Islip school budget voting record. All school
budgets since 1954, with two exceptions, have passed on the first vote.

Curriculum development should begin with an assessment of valﬁes

of the receiving environment. 'Values held by society, the community,

58Fleischmann Commission Report, School Finance; Toward Equality of
Educational Opportunity, Chavter 2, p. 2.22.

59The New York Times, April 22, 1973.
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curriculum vorkers, and classroom tecachers in particular

determine basically the porposes, objectivés, and outcomes of

the school curriculum."()O The Vest Islip community was not
directly involved in the development of the philosophy of social
studies education due to the nature of the district administration
in 1973. The comnunity was involved in the development of the
philosophy of social studies education to the extent that

board policy reflects tne philosophy of its public constituency.

- The developed philosophy of social studies education is congruent
with VWest Islip Board of Education rolicye. The relationship
between selected board policy and the philosophy of social studies
education is presented in Chart I.

Approximately 195% of the professional staff are residents
of West Islip. Faculty input in the development of the ph%}osophy
of social studies edﬁcation represents a sizeable segment of the
community.

The West Islip community was informed of the impending new
social studies curriculum in the February 1974 Board of Education
newsletter. (Appendix J) The Manetuck PTA newsletter inforrmed
parents of the prozress of social studies curriculum development.

(Appendix K)

0 v - .
Re Neagley and li. Evans, landbook for FEffective Curriculum
Develonment; Prentice 501l, pe 157
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CHART I

38

RELATIONSHIP BETWEEN SELECTED ZOARD FOLICY AND

THE FHILOSOFHY OF SOCIAL STUDIZS mDUCATION

Board of Education

We I. Public Schools
Instructional Program
Goals and Objectives (6-28-57)

Develop in the child the personal
qualities to live successfully.with
other human beingse

Develop his ability to think and
express himself logically and
clearly and to develop an inquiring
minde .

Develop his capacities to appre~
clate and contribute to our cul-
tural heritage.

50

Social Studies Steering Come
W. I. Fublic Schools ’
Philosophy of S. S. Education

It seeks to provide all studeants
with the values, skills, under-
standings, and knowledge needed ’
to cope with the pressing social
problems of our agee

It attempts to develop skills
and research techniques sequen=

It attempts to provide learning
activities that aim at concept-
ualization through the techniques
of inquiry and discoverye

It attempts to incorporate into
the curriculum basic concepts
drawn from the disciplines of
anthropology, economics, geography,
history, political science, and
sociologye



Faculty vrevaration for change

The classrcom teacher ic the Key agent for implementing
curricula change. New materials, textbooks, curriculum guides,
and state department mandates notwithstanding do not effect curri-
culum change. Rubin succinctly states ",.. for all practical pur-
roses the teacher is the curriculum.”61

- Superintendent of Schocls Patterson also acknowledges the
crucial role of the teacher in implementing the social studies
curriculume. 'The Guide itself, however, is an inanimate object;
the magic that only a teacher can provide is required to translate
it into meaningful classroom experiences." 62

Four district-wide surveys administered by the steering
committee servéd as vehicles of faculty input and communication
in the develooment of the social studies curriculum. Steeri; .
committee reports to the curriculum council served to prepare the
faculty for change. (Appendices L, H ) The Curriculum Courier
informed the district faculty of the progress of social studies

curriculum development. (Appendix N)

lLouis Je Rubin, Curriculum and Instruction Study Guide, National
ideDe Program for fducational Leaders, Lova University Press,
Fort Lauderdale, Florida, 1972; p. 138.

2 . . . . . . N
Social Studies K-6 ~ Human Behavior Studies trocram, Part I,

Division of lublications and ruolic Inforration, Baltimore City
Fublic Schiools, Baltimore, laryland; 1972,
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‘CHAPTER I1I

SELECTION OF PILOT PROGRAMS

The Social Studies Steering Committee agreed to field test
programs in West Islip that satisfy the requirements of modern
social studies described in Chapter II of the practicume
The selected programs collectively conform to the adopted
Philosophy of Social Studies Education and the Vest Islip Performance
~ Objectives.

The committee adopted the National Council for the Social
Studies Guidelires as a standard evaluative instrument. "... the
present document represents the official position of the National
Council for the Social Studies on the social studies curriculume
As such, it should be used by teachers, supervisors, boards of
education, and other school officials in making decisions concerning
social studies curriculum development and evaluation. The National
Council is urging its membership to promote the widest possible
distribution of this document and to use it as the basis for the

evaluation and development of programs in social studies education.'.'.63
It became evident that the selection of programs from the plethrora
of newly published social studies was impracticalt

The special issue of Social kducation devoted to an analyses of

26 university-based projects was utilized by the committee for the

selection of programs to be field-tested in West Islip. The analyses

in Social Zducation combine the criteria of tke Curriculum Materials

63Social Studics Curriculum Guidelines, Fosition Statement of National
Council for ire Social Studies, ¥ashington, De Cuo; 1971, p. 4.
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Ainalysis System (CHAS) and thé NCSS Guidelines.

The Social Science Zducztion Consortium Data Book recommended
by the New York State Education Department was utilized in the
selection process.64 The Social Studies Diffusion Project recommends
the Data Boék as '"'perhaps the‘most comprehensive resource for a
€5

department looking for alternatives ...

"The Social Studies Curriculum Nate;ig}s Data Book has been

produced by the -Social Science zZducation Consortium, Ince (SSEC) with
suprort of the National Science Foundation to facilitate the evalua-
tion and implementation of the many new social studies curriculum
materials which have been developed during the last debade as a part
of the national effort to improve the quality of educational materials
used in our schoolse" 66

The Data Book identifies and evaluates social studies mcterials
from (a) Office of Education and NSF-sponsored University Frojects,
| (b) Textbooks, and

(c) Social Studies Games and Simulations.
The one to two-page analyses of curriculum materials are concise and
analytical. (Appendix O)

The quantity of materials purchased for establishing the pilot

programs was subject to financial constraints. The original recommen-

Bureau of Social Studies zZducation, New York State Zducation Dept.,
Vol. 2, No. 2; March, 1974.

6 T .
5Janet Zyler, "THZ ANSWEIRS?'" - ‘Basic bibliography for the social
studies teacher; Social Studies Diffusion Project, Indiana Univ.,
Bloomington, Indiana, 1973.

66Social Studies Curriculum laterials Data Book, Social Science Xducation
Consortium, Ince., Boulder, Colorado, 1971, orward.
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dations were reduced by 46% due to the general state of the 1975
economy. (Appendix A) The District allotted $2.958 for the
initiation of social studies pitet rrograms,.

A brief description of the sslected programs with supporting

data for selection is presented.



San Francisco State College -

Taba Prorsram in Social Science

Dr. Hilda Taba forrmulated the TABA Curriculun in 1969,
after ten years of development in the Contra Costa Schools
in California. The curriculum model was revised at San Francisco
State College under a grant from the U. S. Office of Educationes
"A major emphasis has been placed on identifying basic concepts,
princirals and methods of investigation in history and the social
sciences, and then using these clements as a basis around which
to organize the curriculum. ... we see an emphasis upon an
in-depth study of fewer topics and a reduction-of the super-
ficial "coverage' aimed for in the paste

e« Emphasis is shifting from learning as acquisition
to learning as utilization; from learning as a rrocess of
absorption of givens (from textbook .a.) ... learning as a
process of discovcéing important relationships and principles’
inductively; ..." 7

The general objectives of the Taba program are: M... a
new curriculum pattern with these general ctudent objectives:
1) acquisition of selected knowledge; 2) development of
thinking skills; 3) formation of seclected attitudes; and
L) development of academic and social skills."68

The Taba program is an inductive, conceptual approache .
It is designed to provide expericnces to help 'kids that are
ignorant - not stupid.'69

The spiral curriculum approach develops key concepts

such as cooperation, interdependence, and chance fron rades
? - ? (5] g

K - 12, The complexity and abstractness increases by age level.

67tha, Durkin, Fraenkel, Mclaughton; A Teacker's Handbook to
Elementary Social Studies; Addison~Wesley iub. Co., 1971

68 Data Zook, loc. cit,

69'Dr. Jack Fraenlcl, San Francisco State College, SUNY at
Genesco; July 15, 1974,
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The Taba Program was evaluatced by six participants in
the NSF Conference. ''The Committee suggests that the theore-
tical constructs and teaching strategies of the Taba Frogram
have a great deal of merit and that the texts have efficacy
insofar as teachers are encouraged to promote and utilize
the conceptual approach rather thon focusing strictly upon
content,"

The city of Gary (Indiana) pilo.2d Taba in Grades 3 and 5
in 1972-73. The program was expanded to all third and fifth
graders in the 197374 school year.’0

The Taba program was one of the four social studies
programs selected to be discussed at the NSF-sponsored Social
Studies Information Conference in Boston on July 13-19, 1975.

The Taba program satisfied the NCSS guideline criteria
according to the Froject Haterials fnalyses in Social Iducation. /L
The only aspect not present in the Taba program was mediae.
Subsequent to that evaluation Taba vroduced judio Read-Along

cassettes for grades 1 - 4,

7OGoals and Objectives for thne 1973-74 School Year, City of
Gary, Indianaj; 1973.

7150CIAL ZDUCATION, loc. cit., p. 720.
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University of Colorado

e et

Qur Working Uorld

Lawrence Senesh, professor of Economics at the University
of Colorado, led the development of the Our VWorking World curri-
culume The theoretical structure of the fundamental ideas in
the social science disciplines have been developed by economists,
political scientists, sociologists, anthropologists, social
psycnologists, énd juristse

Senesh's program includes law, 'Law and its philosophical
foundation - the search for justice - have to do with man's rela~
tionship to man and with the interaction between truth and mercy,
which certainly afe topics that concern sobiety.”72

The same fundamental ideas of each social science discipline
are taught ir the 'organic curriculum" as the complexity and
experiences of children develop.73

"Our Working World" was selected as one of four social
studies programs to be presented at the NSF-sponsored Social

Studies Information Conference to be held July 13-19, 1975.

72 OUR WORKING WORLD, SRA Brochure, 1973,

3 Lawrence Senesh, Lecture at SUNY at Geneseo, July 17, 1974,
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University of Michigan
Elementary Social Science kducation Frogram

Social Science laboratory Units

The Social Science Laboratory Units were developed by an
interdisciplina}y team of scientists and educators at the
University of Michigan.74

The program is a modified laboratory approach involving
the students in 'gathering, organizing and using data concerning
human behavior.75

The lab unit which must precede the others .deals with the
scientific method of social scientists. It provides a frame-
work for the remaining six units, which deal with heredity,
individual and group behavior conflict, decision-making, and
analyses of group norms. The scientific method of inquiry per=
vades the programe.

"The program can easily be implemented in any school curriculum
as an entire course or as single units for special purposes.

Student involvement is enhanced through the nature of the activities
énd the personalized type of cortent. The emphasis on experiences

which face youngsters each day in their relationships with others

provides a real-world focus."76

74

Data Book, loc. cit.
"S1bid.

76

Tedd Levy, University of Michican, ¥lementary Social Science
Zducation rrogram, SOCIaL LLUCALICL, lovember, 1972.
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University of Georgia
Anthropology Curriculum Froject

Concept of Culture

The Concept of Culture anthropology curriculum project was

developed by the University of Georgia from 1964 - 1969. %A1l
of the materials are designed as supplementary units of anthro-
pological study to be incorporated into existing social studies
programs."77 .

The materials were designed to introduce children (K -~ 12)
to important anthropological concepts to enable them to "learn to

live more effectively within today's complex society."78

The objectives of the Concevt of Culture unit are:

" (1) how an anthropologist studies cultures; (2) what is meant
by culture; (3) how cuitures differ; (4) how people acquire
their culture; and (5) how cultures change."79
The Anthropology Curriculum Project departs from the widely
accepted interdisciplinary approach of the new social studiese
The authors of the project content that '"The sciences, as
systematic bodies of knowledge, are particular representations

of reality, which depend on an arbitrary system of symbols. The

77 socTAL EDUCATION, loce cite, p. 747.

78Ibid.

791ﬁE CONCEPT OF CULTURZ, Pupil Text, Publication No. 16,
University of Georgia, 1965.
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subject matter curriculum does not merely transmit a body of
knowledge; it permits the child to acquire a system of symbols
without which he cannot perceive a particular kind of reality."so
The project emphasizes the child's acquisition of the symbols
of anthropological reality. Knowledge of the acquired symbols
becorme tools for creating new symbols.

"Field testing of these materials was conducted in 40 schools
outside Georgia .and 20 schools within the state of Georgia in the
spring of 1965 and the spring of 1966. Results of pre- and post=-

tests which were administered indicated that students using these

materials made a significant gain in their understanding of anthro-

pology." &

8obbrion Je Rice and wilfred C. Bailey, THE DEVELOBMENT OF A
SZULNTIAL CURRICULUM IN ANTHROFOLGGY, Grades 1-7, U. S. Dept.
of Health, =ducation, and Welfare, anthropologsy Curriculum
Project; iUniversity of Georgia, Athens, Ga.; lay 1, 1971, p. 8.

81’DRTA BOOK, Loc. cit.
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University of Minnesota
Project Social Studies

Family of Man

The University of Minnesota Project Social Studies satis-
fied all the major NCSS Guideline Criteria. The program is
interdisciplinary. Culture is the core concept. The director
of the project presented the following inguiry model, which
pervades the Minnesota project.82

a. define problem
be hypothesize

ce test hypothesis
de conclude

e. apply o

A major goal of the Family of Man is to help children see
knowledge as tentative. The“Family of lan kits consist of
authentic reproductions of relia of various cultures.

Studie; involving 1600 students using the Family of Man
in Virginia and Massachusetts indicate significant differences
in cognitive achievement.83

Field tests in four other states indicate significant gain

8L

in both cognitive and affective achievement.,

82

Dr. Charles Mitsakos, lecture at SUNY at Genesco, July 14, 197h.

838arbara Je Capron, Data Sheet on Family of Man, Social Science
cducation Consortium, Inc., Boulder, Colorado, 1975,

8ucharles L. litsakos, EVALUATION OF TH: F/iLILY OF AN/

MINNZSOTA PROJECT SOCIAL STUDIES; Presented at ndmlnlstrators'
Conference in Social S5tudics, Gcncgco, Ne Yo, July 14, 1974.
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University of California at Los Angeles

Comu.ittee on Civic Education

The Committee on Civic IKducation of the University of
California at Los Angeles is composed of professors of
political science, law, education, sociology, and psychology.

The overall goal of this program is to increase the
student's grasp of fundamental principles of democratic pro-
cedures, using a constitutional rights case study approach.
The authors content '"... that open inguiry into social and
rolitical conflict by students and teachers will provide
students with the tools for effective dealing with reality
in a positive manner.'BS

The book entitled "Your Rights and Responsibilities as an
American Citizen" provides actual law case studies. The student
analyzes values and assumptions in order to deal with the
realities and conflicts of political and social life." 56

The UCLA Project was field-tescted in 144 classes from
grades 4 to 11. Ulinety percent of the students "liked" the
case study method, finding the subject "very important' or

87

"important'.

85$OCIAL EDUCATION, loce cite, pe 732.
86

Data Book, loc. cit.

87Nary Jane Turner and :obert Bilek, University of Califernia at
Los Angeles, Committee on Civic Zducation, Your Rirhts and
Responsibilities as an American Citizen; Data Gheet, Social
Science czducation Consortium, Inc., 3oulder, Colorado, 1972.
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Pflaun/Standard

Dimensions of Personality

The Dimensions of Fersonality program is a course in affec-
tive education stressing human rclations, mental health, and
values education. The publishers define the crucial role of
the "hidden curriculum'.

"Consider that when a child comes to school, he brings
everything with him. He brings his body and all the attitudes
he has learned about it. He brings his emotions--joys, fears,
likes and dislikes. bMemories too -~ of last summer's campout
and last night's family quarrel.

The "Hidden Curriculum" is concerned with this emotional
life of the childe +.. It cannot be ipgnored, for in dismissing
the affective domain, the teacher, in effect, affects it adversely.

If he refuses to acknowledge angcr?glis own or his students' -=
he makes a statement about anger."

The primary programs emphasize the development of a positive
self-concept which leads to healthy emotional and social growth.
The intermediate programs assist children to understand themsclves,
in?luding physical, social, and emotional changes.

A questionnaire of 114 teachers distributed in several states

indicated that 92% "liked the program'. 89

Dimensions of Fersonality Brochure, Fflaum/Standard, Dayton, Ohio.

892h targaret Fanella, Letter rercarding xuolluhcr'f Luestionnaire,
Pflaum Fublishing, Farch 31, 1975.
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CHAPTZR 1V

INSTALLATION OF PILOLI FROGRAMS

Analysis of the innovation's reauirements

The decicion to field test selected social studies programs
in West Islip required an analysis of program requirements.
The requirements of the social studies programs are delincated
in Chart IT. The wprimary references are (1) the Social Science

Education Consortium, and (2) the Curriculum Materials Analysis

System.

Initiation of the influence strategy

Steering committee strategies caused an increase of faculty
dissatisfaction with the existing social studies curriculume.
The administration of the four district-wide surveys previously
described led to faculty discussion and critical examinaticn of
the social studies programe '"Inservice education has been recommen-
ded as an effective change agent specifically beneficial to the
West Islip staff.'go Two elementary social studies inservice
courses were offered in West Islip due to the committee's initiative.
(Appendix P) The courses served to induce dissatisfaction with the
existing social studies curriculum.

The committee provided the district faculty with publications

available from the New York State Zducation Department, i;c.,

90Paul He Kirdahy, "4n Zvaluation of Selected Yrofessional Growth
Activities by Classroom Teachers in the Schools in West Islip, N.Y.",
(unpublished dissertion for degree of Doctor of inducation to
School of wducation, St. John's University, New York; 1973.
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"Planning for Social Studies in Elementary Education - 1975,
The distribution of timely literature increascd faculty interest
in social studies education. The following activities of the
steering committee served to increase committee awareness of
the deficiencies of the social studies curriculum:

l. pvresentations by resource people including the
chief of the New York State Social Studies Bureau . ~ = .

2. visitations to schools with recommended social
studies programs (f4ppendix Q)

3. attendance at professional conferences (Appendix R)

4, presentations of new social studies materials by
publishers (Appendix S) |

As a resuit of these activities the majority of committee

members agreed to field test a new social studies programe. It
becare evident to the committee and to the elementary faculty
that the existiug curriculum does not satisfy the requirements

cf modern social studies.

Establishment of the vrerecquisite ronditions

The steering committee polled the district elementary faculty
requesting volunteers to field test new social studies programs.
(4Appendix T) The writer requestod that his elementary principal
colleagues persvnally reinforce the survey. Twenty-three teachers
representing the nine West Islip clementary schools expressed an

interest in field testing a sccial studies program. One volunteer



58

was unable to participate in the project due to personal
conditions.

The writer conducted several orientation sessions for
the prospective pilot teachers using the following agenda:

A. Background information

1. VWest Islip Philosophy of Social Studies Education

2. Goals and objectives of the new social studies

3. - Utilization of pilot programs for possible
district adoption

B. Reoquirements

1. Overview of selected social studies programs
2. Teacher selection of a projest
3¢ Time réquirements
4, Explanation of evaluative instruments
a. west Islip Performance dbjectives
be NCSS Guidelines
C. Data Book Survey
de Remmers Attitude Survey
C. laterials
Distribution of appropriate teacher and student
materials
Orientation sessions were conducted in small groups and
individually. Subsequent contacts were made personally and by

phone.
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Installation of the innovation
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The social studies pilot programs were distributed

throughout the district as follows:

School

Paumanok
Higbie Lane
Oquenock
Captreé

Paumanok
Captrée
Bayview
Manetuck
Higbie Lane

lestbrook

Higbie Lane

Paumanok
Oquenock
Westbrock
Bayview

" Bayview
Captree
Captree
Manetuck
Manetuck
Bayview
Southgate

Westbrook

Teacher

Roserarie Haberman
Karen Heiser

Frances Corcoran

Doris Jacobs

Anita Weiner  =.
Larry Kazemier
Patricia Heaton

Helen Vernados

" Elaine Klein

Elizabeth VanVagoner

Susan Bridgins

Norman Henchel
Hilbert Camp
Jeanette Frelick
Doris Chessman
Richard Carlsen
Joyce Ratushny
Steven Lorenz
Linda Arbore
Genevieve Oliver
Robert Gaggin
MarydJane Turnexr

Ralph Merendino

* Individual units
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Grade

S

F &

AS RN AV BN BN B

\n

1A N S AN o) WY o A NN o AN« AN AN« N - NY's NRFe NS N

Prosram

Pflaum/Standard (Psychology)

U. of Colorado (Our Vorking
Viorld)

Mactillan

U. of Georgia (Anthropology)
11 1" n

UCLA (Civics)

U. of Colorado (Our Yorking
Vorld)

San Fran. St. Col. (Taba)
1 1n 1n n

- San Fran. St. Col. (Taba)

n n il 4]

Ue. of Minn, - Family of Man
Pflaum/Standard

U. of Michigan (Lab units)
L 1 1"
UCLA (Civics)

U. of Colorado (Our Vorking
Yorld )
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Descrintion of vilot children and teachers

Students in elementary classes in the Yest Islip Public
Schools are heterogenously groupede The number of free lunch
recipients was used as an indication to determine the economic
status of the pilot ropulation. The percentage of both the
pilot population and the total district population receiving
free lunch is «05. The ability and economic status of the pilot
and general student populations are compara%le.

The average experience of teachers participating in the
project is 8.7 years. Half of the teachers have had 7 or more
years teachigg‘experience. The experience of the district faculty
averages slightly above ten years. A summary of the characteristics
of students and teacheré involved in the project are presented in

the Profile of Pilot Test Components Table 3 .

Provision for transitional support

The major problem encountered during the four month field
test period was inadequate communication between the pilot teachers
and the steering committee. In order to alleviate the communications
problem, steering committee members were assigned as "helpers" to
project teachers. The committee helpers' role was one of support
and general assistance to pilot teachers.

Teachers field testing similar social studies programs were

encouraged to exchange experiences, thus providing mutual transitional

supporte.
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Anciie™ problem encountercd during the field test period
was the lack of 11 available commonents of each project. Visual
aids acconpanying some project materials were not purchased, due
to budgetary constraints. However, pilot teachers were able to
duplicate sample copies of supplementary activities. 4n unantici-
pated benefit accrued from children sharing a limited number of
textbooitsa Teachers were unable to utilize traditional large
group textbook instruction in field testing the social studies
programs. Additional transitional support to project teachers was
provided by New York State social studies teacher-training video
tapes. (Appendix U and V ) The time and resources of the steering

committee were made available to project teachers.
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CHAFTIR V

EVALUATION OF PILOT TROGRAMS

Evaluation may be defined as the process of delineating,
obtaining, and providing useful information for judging
decision alternatives. This practicum utilizes Stufflebeam's

CIPP Model for evaluationel®. -

EVALUATION TYPES
CONTEXT INPUT PROCESS PRODUCT
Decision Making Objectives Solution Inplemen- Teriination,
T strategy tation continuation,
modification,
. Procedu- .
S . or installa-
ral design .
E tion
S Record of Record of |Record of Record of.
i objectives chosen the actual | attainments
.Accountability .
and bases strategy |[process and recycling
for their and design decisions
choice and reasond
for their
choice

The evaluation of the pilot programs will include:

a) a record of objectives and the basis for

their choice.

b) a record of a proposed program design and

the reason why this design was chosen.

5 .
‘2Danie1 L. Stuffleveam, ACCOULTABILITY, The Rclevance of the

CIPP Evaulation lodel for Educatioral Accountability; Journal

of Research and Development in Education, Athens, Ga., Fall, 1971.
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A record o

¢) a record of the actual rrocess or functioning
of the implemented nrogram, and
d) a record of attainments of the implemented

programse.

f objectives and the basis for their choice

The effectiveness of the social studies pilot projects was

measured by the utilization of four evaluative instruments.

1.

2.

e

l+.

West Islip Performance Objectives

Hational Council for the Social Studies Guidelines
checklist

A survey based on the Social Science Education
Consortium ['ata Book Rationale apd Objectives

Remmers Attitude Survey

West Islip Performance Objectives (Appendix W)

The ¥

est Islip Ferformance Objectives are based on the

adopted philosophy of social studies education. The attainment

of the performance objectives is the major goal of the 4-6 social

studies program in Yest Islip.

National Council for tre Social Studies Curriculum Guidelines

Checklist

( Appe"ndix X)

76
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The Faticnal Council for the Sccial Studies cemmissioned
the NCSS Task Force in Curriculum Guidelines in 1969,  The
Social Studies Curriculunm Guidelines published in 1971 "repre-
sents the official position of the National Council for the
Social Studiés on the social studicg curriculum, "9

The position paper developed was designedlto assist:
school districts in the nation to éd@ress the following ques-
tions: "How is one to évaluatcAthe various approaches to
soéial studies education that have been proposed in recent
years? How are school authorities to judge the soundness
of the social studies program in their schools? TIs a newi& ’
proposea curricﬁlum design in accord with the best in recent
thinking concerning social studies education?" 94

The Vest ;slip Steering Committee adopted the Social
Studies Program Evaluation checklist developed by the NCSS
as an evaluative tool to measure the effectiveness of the
West Islip pilot programs. The major categories developed by

the NCSS arc presented:

93 social Studies Curriculum Guidelines, National Council for
the Social Studies Fosition Statement, NCSS, washington, D. C.,
1971; p. 4. ~

94 Ibldo, Pe 3e
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2.0

3.0

l+.o

5.0

6.0

7.0

8.0

9.0
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SOCTAL STUDIES CUR:ICULUM GUIDELINES
POSITICN STATINIT CF S

NATIONAL COUNCIL FCR THZ SOCIAL STUDIES

The Social Studies Frogram Should be Directly Related

to the Concerns of Students.

The Social Studies Frogram Should Deal with the Real

Social Vorld,

The Social Studies Program Should Draw from Currently
Valid Knowledge Representative of Man's Experience,
Culture, and Beliefs.

Objectives Should Be Thoughtfully Selected and Clearly

Stated in Such Form as to Furnish Direction to the Program.

Learning Activities Should Engage the Student Directly

and Actively in the Learning Process.

Strategies of Instruction and Learning Activities Should

Rely on a Broad Range of Learning Resources.

The Social Studies Program Must Facilitate the Organi-

zatiorn of Experience.

Evaluation Should Be Useful, Systematic, Comprehensive,

and Valid for the Objectives of the Program.

Social Studies Education Should Receive Vigorous Support

as a Vital and Responsiblé Part of the School Program.
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Social Science Education Consortium Data Book Rationale and

Objectives Survey (Appendix Y)

The rationale and general objectives "... reflects the
purrose and underlying philosophies of the developers of the
materials in designing their productse It provides a concise
statement of the objectives intended for students to accomplish
through use of the materialsa 92 Project teachers measured the

extent to which pilot programs satisfied tlie stated objectives.

Remmers Attitude Survey

The Remmers Scale of Measure Attitude Toward Any School
Subject cortains statements in descending order from the most
favorable to the least favorable. (Appendix %) "The scale values
are determined by Thurston's equal-appedring-interval technigue." 96

The Purduc Research Foundation found the Remmers Survey valid
and reliablee.

"Several of the scales have also been valided against available
Thurston scale for specific attitude objects and have shown high
validity.'97

"eee the coefficients of reliability ... range from .71 to

.92, amply adequate for group measurement."98

95Introduction, Social Studies Curriculum }aterials Data Book,
Social Science zducation,Consortium, Ince., Beoulder, Colorado; 1971.

96H. Remmers, N. Gage, J. Rummel; A Fractical Introduction to
Feasurement and Hvaluation; Harper & wrow, lew York, 1953., p. 315.

97Purdue Feasurement and Zvaluation Instruments, Purdue Research
Foundation, Furdue University, Lafayette, Indiana., p. 2

98 Ibid.
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The Survey was administered to pilot classes as a pretest.
It was administered approximately three months after the pilot
programs were introduced.

The results of both surveys are not included due to faulty

data collection.

Prosram design

The procedures for establishing vilot programs are des-
cribed in Chapt;r IV. The 23 volunteer pilot teachers and students
are representative of the general population. The process of
randem selection of pilot teachers was not utilized due to district
policy and constraints of the West Islip Teachers fissociation con-
tractual agreement.

The projects field tested were the primary curriculum source
for the social studies in pilot classes. The duration of the
project averaged four months.

Scriven states that evaluation design should include the basic
question, "... would they (program objcctives) have been achieved
without tke program?"99 rive non-pilot West Islip teachers evaluated
the existing social studies curriculum using the criteria of the
performance objectives and the NCSS Guidelinese The results of

both surveys appear in Tables 4 and 5.

99I-Iichael Scriben, Eveluotion: A Study Guide for Educational
Administrators; The liational =Zd. U. Frogrem for inducational
Leaders, iova University, Fort Lauderdale, Florida, 1974,

p. 173’ l?l'{’.
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TABLS 4

THE CCUBINED RISECH3ES OF SCCIAL STUDIES PLRFORMANCE

OBJ=CTIVES SCHILVED BY NOI-PILOT TEACHERS
hCh, 405, 505, 506 AND 6C6

1A xx : ) 7 A X X X

24 x D

B 8 A X x
3 A XX XXX B x
B x i ¢

c. D x
h A X X X 2 A X
B b'd B

C X ¢

D % D X
5 A % 10 A X X
B X X X B

6 A X X X

B X X

c -
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TABLE 4 (continued)

11l

12

13

14

15

A

2 o o

82

16 A

17 A

18 A

19 A

20 A

70
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TABLE 5

TH¥ COMBINZD RESPCNSES OF NOMN-PILCT TEACHERS
~ Loh, 405, 505, 506, and 606
TO KCSS CHZCKLIST FOR EVALUATION OF A SOCIAL STUDIES PROGRAM

~

1 2. 3 s
1.0 E 0 9 9 1
2.0 . Y 3 ‘18 13
3.0 3 4 25 8
4.0 | 3 11 14 3
5.0 1 10 11 12
6.0 2 1 | 19 8
7.0 o) 9 .9 0
8.0 8 2 12 ?
9.0 | 2 10 15 8
Total (%) | 7 25 L7 21

1 - Strongly, 2 - lModerately, 3 - Hardly at all, &4 - lot covered
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Performance Objectives

Comments:

The non-pilot teachers indicate that 285 of the pef—
formance objectives are satisfied by the present social.
studies c;rriculum. Therareas of Values Educaéion (Item 7),
the Wor1d of Work (Ttem 11); and the Nature of Rules and Law
(Ite ") re poorly satisfied by the present socizl studies

curricu.ium, ,

NCSS Checklist

Comments:

The non-pilot teachers indicate that the present social
studies program is seriously deficient in the following cate-

gories:
Ttem . % Deficient

2,0 The Social Studies Progran
. Should Deal with the Real =9l
Social World.

3.0 The Social Studies Progr
Should Draw from Currently
Valid Knowled;c Representative 83
of Man's EZxperience, Culture,
and Beliefs, '

5.0 Learning Activities Shculd Engage .
the Student Directly and Actively 68
in the Learning Process.

6.0 Strategies of Instruction and
Learning Activities Should Rely 30
on a Broad Range of Learning
Resources,
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Contr.l. groups were not utilized in this projecct.

"It is our judgrent that the inclusion of control groups
who do no% get the treatment is uniformly self-prorhesying;
they will always be behind the achievement of children in the
experimental group getting the smpecial content and teaching.
There scens to be little need for such control evidence; it
merely tmakes up the time of the control puvils and the cen-
trol teacher leading to necgative tcacher reaction about research." 160

A record of the actusl vrorress or functioning of the

implemented program

Pilot tcacﬁers contacted the chairman of the Social Studies
Steering Committee as questions and/or problems arose. Teachers
wvere encouraged to confer with collecagues field testing similar
programs. Committee members contacted pilot tecachers in order
to offer ongoing supporte.

These communications were orale A record of the actual pro-
gress of the pilot programs is incomplete, due to the lack of pro-

fessional personnel available to devote full time to the project.

Attainments of implemented programs

Twenty-three West Islip teachers in grades 4-~6 agreed to
field test and evaluate social. studies programs. However, due to
a job action caused by an impasse in negotiations between the
Board of Zducation and the West I:lip Teachers fAssociation, eleven
teachers returned all evaluation instruments.

"For the first time in the history of the West Islip scheol
system, the Vest Islip Schools Board of =zducation has been unable

to negotiate a contract with the vest Islip Teachers' Ausociation
for 1975-76 and has called an impassce.

1OOM. Je. Rice and W. C. Bailey, ii7e cite, pe S5he
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Aruitoxt provided by Eic:

The Board of bducation has nhired the firm of Raens,

togrebin and sSher to act as its negotiator and has requested
that the Few York State Public imnloyees Relations Board
assign a mediator,"

The West Islip Teachers' Association urged its members
to cease all voluntary activities on 4pril 22, 1975, in an
effort to pressure the Board of =Zducation to reach a con-
tract agreement. EvaluatiGﬁmaf sociol studies programs was
considered to be a voluntery activity. (Aprendix AA)

fvaluative data of social studies projects field tested
are presented:

University of Colorado - QOur lorking Vorld

San Francisco State College - Taba

University of Georgia - inthropclogy Curricn"ww froject

University of lichigan - Social Science i- ory U'nits

University of Minnesota - Famil; i Han

UCLA - Rights and llesyonsibilities of an American Citizen

Pflaum/Standard - Dimensions of Personzlity

10lpuz BLACON Lewspaper, Babylon, He Yej Mav 1. 1975.
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TABLE 6

SOCIAL STUDIES FERFORLALCZ OBJZCTIVES LCHIEVED USING

THEZ OUR VORKIIIG VWORLD FRCGRAM

Pilot Teachers Elementary Administrators

204 Le6 4 . 3 5
X X X X X
X X X X X
X X X X
X X X X X
X X X X
X X X X X
X X X X
X X X X
X X X X X
X X X X
X = p.d X
b4 X X X
X X X X X
X X X X X
X X X X X
X X X X X
X X X X X
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TABLE 6 (continued) ‘

Pilot Teachers _ Elementary Administrators
204 406 4 3 2
, 7 A % . x x x x
B X b 4 b4 x X
“C X x x x
D X X b X X
8 A x x x x x
B~ x x X x
C x - x x x X
D X x pd X x
9 A x x x x x
B x x x X
C X x X x
D x b 4 X X X
10 A X X X x
B X x X x
11 A b 4 X b 4 x
B x x X
Cc X x x 3
D x X x
E b 4 X
12 A x x x
‘B X x X
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TABLE 6 (continued)

Pilot Teachers Elementary Administrators
20k 406 4 3 5
13 A X x x x
B x ‘x b < X
14 A x x x x x
B X b4 X X b4
c b'd X x X X
15 A b'd b'd
B b < X
Cc x b <
D . X X
16 A x X x x
B b < X X b'<
Cc X b4 b4 x
17 A x x b'd b'd b'd ’
B X X x . X x
c b'd b x b4 x
18 A x x X x X
B b < x b4 X x
c x x x x
19 A x X x X x
B b < x X b < X
20 A x b4 b4 x
B X X b < X
C X X x b'd
D X X X b <
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TABLE 7

THE COMBINED RESPONSES OF Y'OUR WORKING WORLD!
PILOT TTACHERS 204 AND 406
TO THE NCSS CIECKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

L 2. - =
1.0 ' 6 2 0 0
2.0 8 5 1 0
3.0 | 7 8 1 0
4,0 . 8 4 0] 0.
5.0 6 7 1 o
6.0 0] 9 3 0
7.0 4 A 0 0
8.0 12 L o - 0
9.0 8 6 0 0
Total (%) 52 k2 S o

1l - Strongly, ) 2 -~ loderately, 3 -~ Hardly at all, 4 - Kot covered
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University of Colovado - Our Workine World

2

- (o) DI IR "4 .=~ Vot sy Y e
Performonca Chisctives - Comments:

The combined responses of two pilot teachers indicate

that Our Working VWorld satisfies 85% of the per formance

objectives, .
Teacher % Achieved
204 . .93
Lo6 ~ 76

The combined responses of three elementary administrators
indicates that Our Working World satisfies 97.2% of the per=-

formance objectives.

Administrator % Achieved
b , 100
3 7
5 &o

NCSS Checklist - Comments:

The pilot teachers indicate that Item 8.0 Evaluation is
- ""strongly" satisfied by Our Working World.
The teachers indicate that Our Working VWorld satisfies

95% of the NCSS Guidelines,

91

79



Our Working World (continued)

Results of survey based on Rationale and Objectives of
" Our Working World stated in the SSi&C Data wsook:
TABLE 8

The sxtent To Which The Rationale and Objectives

Of Our Working World Are Met According To
Pilot Teachers 204 and 406

80

Teacher - Grade Strongly lioderate. y ” J A1l
2(ok) x1 X2
4(06) %

ltop students
Zmiddle students

kbvaluation of Our Working Vorld Grade 2 Resource Guide and

Textbook by Steering Committee teacher 103:

Teacher®s Resource Guide - very good - it contains short and
long term programs and projects, as well as play for drama-
tics - children get a chance to role-play the farmer, etc.
and get a feel from the people they. study.

Textbook - The set-up of the book is very good. It starts
off with old and new cities, then goes into each part of
city iife. I feel, however, the content and reading level
is a bit hard for second grade. Since I do not teack stcond
grade I can't give an accurate criticism of content Ve MNew

York State Curriculume.

The book is worth serious consideration by the committee.
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TABLE 9

SOCIAL STUDIES FERFORMANCE ORJ-CTIV:S ACHIEVED
USIKG Tii TABA FROGRAM .

Pilot Teachers Elementary Administrators

305 106 706 1 2
1A X X X X
B X x X b4
Cc x b4 X
2 A x x X X
B X b4
32 A X b x
B X
c b4 X
4L A x x
B X
G X X
D b4 X
S5 A x x
B b d X
6 A x x
B X X X x
c X x
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Pilot Teachers Blermentary /-:!ministl:rnt;ors
305 106 706 1 2
7 A X b4
B X b4 b4
c x. b4 X
D X X
8 A X x
B b4 b4 X
C b4 b4 X
D X x b <
9 A X bd X
- B b4 b4 X
C X x
D x X
10 A X
B X
11 A X
B X
- c
D
E X
12 A bd b S
B X X b4




13 A

15

16

17 A

19

20

83

Pilot ‘eachers Klenmentary Administrators

30 106 706 1 2
X
X X X
X X X
X x
X X .x
X X X
X
x x,
X
X X X
X X X
X X
X X
X X X
X X
h o
X
X
X X
X x X
X X X X
X X X
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TABLE 10

THE COMBINED RESFONSES OF TABA PILOT TIACHDRS 205 AND 106

TO THE }NCSS CHTCKLIST FOR EVALUATING A SOCIAL STUDIES PROGRAM

2L 2. 2. A

1.0 3 -. B 0 1
2.0 ' 6 ° 6 1 0
3.0 7 6 0 2
.0 8 3 4] 0
5.0 6 I 1 1
6.0 A 3 2 2
) 7.0 2 5 0 0
8.0 0 1 0 7
9.0 . 1 1 0 2
Total (%) . L2 37. b 17

1 - Strongly, 2 =~ Moderately, 3 - Hardly at all, & - lot covered

96




San Francisco JState Colley

Performance Objectives - Comments:

The combined responses of three pilet teachers and
two administrators indicate that the Taba program satisfies

L4% of the performance objectives.

Teacher % Achieved
205 -
106 63
706 ' .07
Administrator : % Achieved
1 o953
2 72

NCSS Checklist - Comments:

‘ Two pilot teacliers indicate a serious deficiency in
Item 8.0, ”Evaluation Should be Useful, Systematic, Compre-~
hensive, and Valid for the Objectives of the Prog;am. The

tecachers indicate that Taba satisfies 793 of the NCSS guide-

lines.
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Taba (éoﬁézgucd)»“Amw
Result P .
su ? of Survey based on Rationale and Objectives of Taba

Stated in the SSZC Data Book:

TABLE 11

The Extent To Which The Rationale and Cbiectives Of Tava

Are Met Accorine to Pilot Teachers 305 ang 1@6

Teacher - Grade Stronglv  Moderatelv  Not At All
3(05) x
1(06)

Selected comments from non-pilst teacher wﬁo revieéed the
fourth grade textbook:

"This téxt does not follow the fourth grade social studies
curriculum for New York State  American History. e..

However, the program does offer a very chl-organized
plan of s£udy. The activities listed in the teacher's edition
are excellent and can be used for all types of classes. The
program emphasizes vocabulary development with specific activities
for this purpose. The maps in the text are very good for‘develop-
ment of map skills.

The format of each unit follows the scientific method a$
the social scientist does, and each concept is brought to the
child by relating it to the child's state in which he lives.
eee In conclusion, based on the abo¥e opinions, I would not
recommend this text be used, especially not in the third or

fourth grade.”
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University of Georgia - Anthrorolocy Curriculum Project

SZLECTID SCCIAL STUDILS PHRFORMAICE OATLCTIVES ACHIZVED USIIG

Ty GXORGIA ANTERCIOLOSY CURRICULIY FROJECT

Pilot Teacher 105

12. The Transmittance of Cultural Traits

A x
B

13. Adapting Biological Inheritances to Environment

A x
B

16. Basic Concepts of History

A x
B
Cc

17. HNature of Rules and Laws

A
B x
C

15. Use and liisuse of llatural Environment

A x

Comments:

The Georgia project satisfies 50% of the performance

objectives related to man and culture,
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TABLS 12

THE COMBINKD RESPONSES OF GEORGIA PILOT THACHZRS 105 and 205

TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDISS PROGRAM

1.0 2 3 1 2
2.0 7 6 ! 0
3.0 12 b 0 "0
4,0 : 8 3 0 1
5.0 | 8 ‘t; 2 0
6.0 6 2 3 1
7.0 3 .2 | 0 0
8.0 o] 2 . 4 2
9.0 2 5 0 0
rotal (%) 50 32 1 6

1 - Strongly, 2 - loderately, 3 - Hardly at all, 4 - Mot covered
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Georpia Anthrorolony Project (continued)

MO w0 Dvinimiim b
-, ~ 4 b

2 .
..... Vol undhaly = GGl

The pilot teachers indicate that Item 3.0 - ""Dhe
Social Studies Program Should Draw From Currently Valid
Knowledge Representative of “an's Experience, Culture,
and Beliefs" is "strongly" satisfied by the Georgia Project,

The feqchers indicate that the Georgia Project satis=-

fies 82% of the NCSS Guidelines..

The Anthropology TestlO2 a5 administered as a pretest
to pilot classes 1-05 and 2-05. The composite form was

re-administered after the completion of the unit to class 1-05.

1C21p sequential Curriculum in Anthropology, Test: Form by
Composite Form for Fre- and Post-Test; Anthropology
Curriculum Project, University of Georgia, Athens, Georgia,
January, 1968,
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Georpia Anthronolo:y Project (continued)

mery 13
ERAY YTV IR
—

The Results of Sequential Curriculum in Anthropology
Test: Form 4 on Comnitive Achlevement

Administered to Pilot Class 105

Student Pre Post
1 27 48
2 23 . b9
3 15 34
4 14 53
5 2k 57
6 21 24
7 33 60
8 24 50
9 19 48
10 26 Y3
11 22 26
12 15 43
13 18 29
14 33 25
15 19 ' 43
16 25 50
17 Ly 60
t = 5.14334
DF = 16

Comment: The gain of the cognitive achievement of students
using the Georgia Project materials was significant at the

.001 level.
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Georiia Anthirovolosy Project (continued)

Results of survey based on Rationale and Objectives of

Georgia Project stated in the SSEC Data Book:
TABLE 14

The Extent To Which The Rationale and Objectives Of The

Georgia Project Are Met Acéording To Pilot Teachers 105 and 205

Teacher - Grade Stronsly Moderately Not At All
1(05) x
2(05) x
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University of Michignn - Social Scicnece Laboratory Units

The two pilet teachers did not return evaluations
duc to the West Islip Teachers Association impass pre~
viously described. However, both teachers eprc;scd over-
all satisfaction with the program,

The SSEC Data Book reported that no evaluative data
was availablet |

A staff analyét of the Social Science Education Con-
sortium stated, '""The progrém can casily be iﬁplemented in
any school curriculum as an entire course or as single units
for special purposes. Student involvement is enhanced
through the ngture of fhe activities and the personalized
type of content. The emphasi; on experiences which face
youngsters each day in their relationships with others pro-
vides a real-world focus,"10>

The Institute for Social Research bf the University of

Michigan has no evaluative data available. (See Appendix RR)

1O3Tedd Levy, Universitv of Michiran, Elementary Social Science
Sducation Program, SOCIAL EDUCATION, [ovember, 1972.

L)
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University of Minnegota - Family of Man

SELECTEZD SCCIAL STUDILS PERFCRIALCE CAJ.LCLIVES ACHIRVED
USING THE FARILY OF Fali FROGRAM

Filot Teacher 206

Comvarative Cultures

b A X
B x-
c

lan and Globe Reading Skills

20 A
B b4
C b4
D b4

Comments:
The Family of Man project satisfies 71% of the

selected performance objectives on culture and map skills.
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TABLE 15

THE RESFONSE OF "FAMILY OF MAN' PILOT THACHIR 206
TO THE NCSS CHECKLIST FOR EVALUATING A SOCIAL STUDIXHS PROGRAM

2 = 2. A
1.0 0 4 0 0
2.0 ) 1 3 2 1
3.0 | 1 2 2 1
4.0 4 2 0 0
5.0 1 2 1 2
6.0 1 , 1 L 0
7.0 1 2 1 0
8.0 1 2 3 2
9.0 0 3 0 3
Total (%) 19 ko 25 17

1 ~ Strongly, 2 -~ loderately, 3 - Hardly at all, L - Not covered
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Fanily of Man (continued)

————

Pilot teacher 206 found Item 9.0 - "Social Studies
Education Should Receive Vigorous Support as a Vital and
Responsible Part of the School Program' deficient, This
guideline does not reflect on-thé Family of Man project.

Item 6.0 - "Strategies of Instruction and Le#rning
Activities Shouid Rely on a Broad Range of Learning
Resources" is deficient in the Famiiy of Man program,

Pilot teacher 206 indicates that the project satis~

fies 59% of the NCSS Guidelines.

Results of surﬁey based on Rationale and Objectives of the

Minnesota Project stated in the SSEC Data Book:

TABLE 16

The Extent To Which The Rationale And Obiectives Of The

Minnesota Project Are Met According To
Pilot Teachers 206 and 102

Teacher - Grade Strongly Moderately Not At All
2(06) x
1(02) X
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University of California al Los Anpgeles - Yanr Rishbg and

Resvonsibilities as an Amariean Citizen

Pilot teacher 806 returned onc evaluation survey.
Pilot tecacher 405 returned no evaluations due to the West

Islip Teachers' Association impass previously described.

Survey based on Rationale and Objectives of the UCLA Project

from the SSEC Data Book:
) TABLE 17

The Extent to Which the Rationale and Obiectives Are

Met According to Pilot Teacher 806

Teacher-Grade Stronely Moderately Not At All
8(06) ' ' x*

* top reading group only
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Pflaum Standnrd - Dimenzions of Personality 97

SELECTZD SCCIAL STUDIES FERFORUALCE CRJIVCTIVES ACHTEVED
USIIG TiZ DIMILSIONS COF PERIONALITY PROGRANM

Pilot Teacher 104 . -

L A x 5 A
B B X
C X 6A
D X B %
' c
Pilot Pilot
Teacher 306 Teacher 104
7 A X b'd
B x
C x
D X x
8 A x
B x
C x
D X
9 A x X
B x
C x
D x
Comments:

The Dimensions of Personality satisfies a majority of
the selected performance objectives of group work, feelings,

attitudes and values.
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TABLE 18

THZ RESPONSE OF "DIMENSICNS OF PER3SONALITY'" PILOT THACHER 306

TO THZ NCSS CHZCKI.""T FOR EVALUATING A SOCIAL STUDIES PROGRAM

1 2. 3. b
1.0 ' ' 1 2 1 0
2.0 2 1 0 4
3.0 2 1 0 5
4.0 3 3 0 0
5.0 1 3 2 . 1
6.0 o] 2 4 0
7.0 2 2 0 0
8.0 L 3 0 0
9.0 4 3 0 0
Total (%) 3 36 13 18

1l - Strongly, 2 - Moderately, 3 - Hardly at all, & - Not covered
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Dimensions of Personality (continued)

IiCS3 Checklist - Comment:

Pilot tecacher 306 indicates that the majqfity of
Items 2,0 - "The Social Studies Program Should Deal With ~
the Real Social Yorld", and 3,0 - “"The Social Studies Pro-
gram Should Draw From Currently Valid Knowledge Represen-
tative of Man's Experience, Culture, and BelicfsJaare ﬁot :
satisfied in the Dimensions Qf Personality,

Pilot teacher 306 indicates that 70% of the NCSS

Guidelines are satisfied by the Pflaum programe.

Results of survey based on Ratiwnale and Objectives of Pflaum

program stated in the S.S.E.C. Data Book:
TABLE 19

The Ixtent To Which The Rationale And Objectives Of The

P{laum Program Are Met According To
Pilot Teachers 101, 203, 404, 306

Teacher - Grade Strongly Moderately Not At All
1(01) x
2(03) x
L(ok) X )
3(06) x
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Dimensions of Personality (continued)

cacher Comments {West Islip)

Grade 1 -

Grade 2 -

Grade 4 -

“The content is excellent. - However, the author
does not seem to take into account the reading
level of beginning readers. If he truly wants
to promote the self-concept of first graders

he should eliminate most of the written text.
Thus, not only would the concepts promote a
positive feeling, but so would the child's

own ability to deeal with the material inde-
pendently."

Y] am more than enthusiastic. Not culy are the

* activities thought-provoking, well-constructed

and presented logically but they are delightful
and appealing as well.

Two other 2nd grade teachers and I wholeheartedly
agree that it would Qe a welcome adjunct to our

present curriculum."

"Zxcellent series - Everyone enjoyc reading the

book and doing the short lead-up activities."
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CHAPTER VI
THE MODEL:

The develorment of the model

The steering committee reviewed the pilot projects in
relationship to the overall requirements of modern social studies
delineated in Chapter II. in analysis of the evaluative data
of the social studies programs field tested in West Islip indi~
cated that aspects of each program have merit. Informal evalua-
tion substantiated this finding. The committee concluded that
the adoption of a single rrogram would not satisfy all criteria
of modern social studies. It was agreed that an ecclectic model
developed from the field-tested programs would satisfy the
adopted perfornance objectives.

The committee considered the following factors in developing
the model,

l. principles of child development
2. success of field testing in Vest Islip
3. recommendations found in the Data Bogk
L. recommendations of Social Science Education
Consortium analysts, and
5. publishers' recommendations
It was agreed that fhe Our Working World or Taba programs be

installed in grades 4, 5, and 6.
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Analysis of evaluative data indicated that the Cur Working
World project satisfied the performance objectives to a greater
extent than the Taba programe Nevertheless, the committee agreed
to offer district teachers the option of using either program.

After much comnittee debate, the following statement was included
in the final repo;t to the Curriculum Councile.

The committee does not intend to limit social studies materials
to those that have been field-tested in West Islip. However, the

recommended materials satisfy the VWest Islip Performance Objectives.

Teachers electing to use the recommended materials will be
encouraged to continue in the ongoing evaluation process.

The Steering Committee recommends a;d encourages the Vest
Islip staff to investigate and pilot other social studies programs
that may satisfy the requirements of the performance objectives.

The utilization of either series provides continuity of
conceptual development and serves to prevent duplication of con-
tent material;

The social science discipline of psychology is an essential
component of modern social studies. The Dimensions of Fersonality
program is recommended for grades 4-6. The tenets of social
psychology developed by the authors of the Dimensions program

relate research in rsychology to principles of child development.

Additicnal recommerdations for grades 4 -~ 6 are presented:

Grade &

" The Family of New EZngland project is recommended for grade 4.
This project satisfies all criteria of the National Council for the

Social Studies Curriculum Guidclines.lol+ Children arec able to

lol*Ovcrview of the Pfoject Faterials Analyses, SOCIAL EDUCATION,
Vol. 36, Loe 7, liovember 1972.
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successfully satisfy the'objectives of the program independent
of their reading ability. The Family of lMan project is ingquiry
orientede This project was recnmmended for Grade 4 in order to
develop the pattern of inductive thinking that should permeate
social studies education in subsequent grades. The Family of
New England project is related to the present sociuzl studies
curriculum and to the content of the Our Working VWorld and Taba

seriese.

Grade 5

The UCLA project is recommended for grade 5. The project

consists of a case-study approach to urnderstanding the U. S.
Con :ution. The UCLA project is related to the existing
social studies'curriculum and may be coordinated with the Our

Working World or Taba programs.

The University of Georgia Concepts of Culture project is
recommended for grade 5. The Georgia project introduces children
to anthfopological termirology which is totally new for most
students. Two Vest Islip reading specialists recommded grade 5
as the appropriate placement for Concepts of Culture, though the
publishers recommendation is grade 4. The Georgia project provides
children with experiences in the Social Science discipline of

anthropology as well as exposure to deductive learning.

(9

11
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Grade'6

The University of ichigan Socizl Studies Laboratory Units
are recommended for grade 6. The Nichigan project provides
children opportunities to solve problems using the tools of the
social scientist. iccording to Piaget, childreg in the stage
of formal operations at age 11 are ready for scientific thinking
and logical problem—solving.105

The Lab Units are correlated with the-Our Working VWorld

series by th2 publisher.

A summary o 1e recommended model is presented:
Grade 4

Our Working World (University of Colorado)
or

Taba (San Francisco State College)

Family of Man (University of linnesota)

Dimensions of Personality (Pflaum/Standard)

Grade 5
Our VWorking %World
or
Taba
Concepts of Culture (University of Georgia)
Your Rights and Resvonsibilities as an American
Citizen (UCLA)

Dimensions of Fersonality

lOSBarry J. kWadsworth, Piacet's Theory of Cognitive Development,
David lecKay Co., Lew York 1971.
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Grade 6

Our Working World
or
Taba
Social Science Lab Units (University of Michigan)

Dimensions of Personality

The recormended model satisfies the philosovhy of social
studies education and the West Islip Performance Objectives.
The Social Studies Handbook provides general information

and teaching strategies on utilization of the model componentse
(Appendix GG)
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Installation of the Model

The practicum has satisfied the requirements necessary for
the installation of an innovation outlined by Rubine.

"(a) a specific weakness has been identified, (b) the
rrobtlem has been analyzed, (c) alternate solutions have been
considered, and (d) a rationa% examination of the innovetion's
requirements has occurred.'10

The social studies model for grades 4-6 developed by the

steering comrittee was adopted by the West Islip Curriculum Council

for district implementation.

Analysis of the innovation's requirements

The adopted social studies rerformance objectives consti-
tute the framework for the social studies curriculum in the
West Iélip Public Schools. The model satisfies the requirements
of a modern social studies program based on performance objectives.
The reader is referred to the overview of the components of the
model and recommended teaching strategies on pp. 53-56 éf the
practicum.

Inservice education for district teachers and administrators
recommended by the stecring committee and curriculum council is
essential for the successful imrlementation of the social studies
curriculume. The first scheduled district workshop is a presen-
tation of the Family of Man project. {Appendix BB)

The resources of the steering committee, district personnel

and the New York State Social Studies Department will be utilized

106Dr. Louis J. Rubin, Curriculum and Instructicn Study Guide,
Nova University, Fort Lauderdale, Florida, 1972.
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in planning subsequent workshops. The following topics are in
the planning stage:

The Mew Social Studies - Teaching Strategies
Using Performance Objectives

Develioping Criterion-Referenced Tests

Initiation of the influence stratepy

The strategies for initiation of the model are similar to
those described in the installation of pilot programs in Chapter 1IV.
The district faculty has been afforded several opportunities
for input and communication in the development of the social studies
curriculum through the administration of four surveys. In order to
prepare the district faculfy for the new sgcial studies curriculum,
all teachers in grades 4-6 received copies of the performance ob-
Jjectives. Teachers were polled to determine their recortivity to
the pcrformancé objectives; 4% per cent of the faculty resronded.
92 per cent endorsed the performance objectives as the framework
of the social studies curriculuﬁ. The returns of the survey arc

summarized in Table 20,
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Table 20 108

Iiunbers of Teachers
Endorse with

Endorse @ualifications Reject
Grade
4 5 2
5 b 4 1
6 5 10 0
% «37 ' «55 .08

Teachers endorsing the performance objectives with quali-
fications were concerned with receiving adequate materials and
training for successful implementation of the social studies
programe

The receiving environment was further prepared for the
innovation by four strategies.

(1) field testing social studies programs in 8

elementary schools
(2) steering committee reports to the curriculum council
(3) articles in the Curriculum Courier ( Appendix

(4) distribution of social studies materials to each

faculty, and

(5) orientation meetings with district facultiese
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The wrifer initiated staff orientation meetings for the
4-6 faculties of the district elementary schools. The agenda
for the meetings include discussion of the following topics:
(1) requirements of the new social studies
(2) West Islip Philosophj of Social Studies xducation
(3) Vest Islip Ferformance Cbjectives
(4) Components of the Model
The writer ‘encountered many Vest Islip teachers who are con-
cerned with ''covering' the recommended New York State s5ocial studies
curriculume. Teachers have been assureﬁ that the New York State
recommended social studies curriculum is not a mandate for social
studies education. Dr. Donald Bragaw, Chief of the Bureau of
Social Studies.Education, stated that contrary to popular belief,
the content of the New York State elementary social studies is

flexible 107

Establishment of the pre-requisite conditions

The orientation meetings provided teachers with an overview _
of the goals of social studies education in the West Islip Public
Schools. Teacher familiarity with teaching social studies based
on the performance objectives is cruciél”to the successful
installaticn of the programe. Teachefs and administrators are
expected to develop specific objectives within the context of

the performance objectives that satisfy the particular needs and
L2V

lo7Donald Bragaw, Sociul Studies Steering Committee heetlng,
West Islip, New York, January 14, 1974,

121



110

abilities of their children. Inservice education will be provided
to assist tecackers in working with performance objectives and
developing criterion-referenced tests to mensure attainment of
the objectives.

It is essential that each building faculty reach concensus
on adopting either the Cur VWorking VWorld or Taba components of
the models The use of the same series in grades 4-6 will provide
consistent development of concepts and avoid duplicaticn of content
materiale. A cost analysis for the model components has been dis-
tributed to building principals and central administration.

The West Islip community will continue to be apprised of tﬁe
social studies innovation via presentations to the Board of Education,

articles in the District Newsletter, and presentations to the PTA.

Installation of the Model

The model was officially installed in the West Islip Public
Schools after ratification by the Curriculum Council on November 12,
1975. Copies of the Social Studies Handbook were distributed to
the faculties of five ¥West Islip elementary schools. Teacher fecd-
back on the organization, clarity, content, and potential utility
of the Handbook was received by a survey in which .72 of the faculty
respondeds 93% of the respondents indicated that the content of
the social studies model was either satisfactory or very good.

The results of the survey are prosented in Table 21.
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Table 21

Summary of Resvonses of 31 Teachers in 5 Vest Islip

Elementary Schools to the Social Studies Handbook

Number of Teachers

Very grood Satisfactory Unsatisfactory
Organization 18 8 1
Clarity 9 16 ' 3
Content 11 - . 15 2
Potential , 4
Utility - 7 15 4
% 41 .50 .09
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Provision for transitional suprort

Transitional support for the modern social studies program
for the West Islip Puglic Schools will be provided by the
inservice education previously described. The fesources of the
éfeering cormittee, teachers involved in field~testing of the
model components, and resources outside the district will be

utilized as needs are determined.

Tie modern 4-6 social studies program for the Vest Islip
Public Schoolis is not static. The model is designed to accommo-
date newly-déveloped social studies meterials. Teachers are
encouraged to evaluate and field test other social studies prograns
within the context of th~ performance objectives. It is recommended

that the program be evaluated annuallye

Ay

A district social studies data bank is prorosed to provide
a vehicle for ongoing faculty input and e&aluation of social studies
materials. The data bank would enavble the district faculty to
venefit from their collective experiences.

Publishers should be encouraged to relate materials to the
specific requirements of the vest Islip Performance Objectives.
(Appendices CC, DDJ)

It is recommended that the model be used for tne development

of a K-12 seguential social studies program.
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A viable social studies program must be receptive to the
findings of new resecarch in theory and methodology of the social
sciences, The model has the flexibility to accommodate refine~
ment and changee.

It is the writer's hope that this social studies progranm
will have a positive influence on the lives of the children

it is designed to serve.
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Evaluation of the Fracticum

The objectives of the practicum stated in the Introduction

have been achieved.

To conduct a needs assessment of the existing
social studies program (Chapter I)

To obtain a goal and financial commitment from the
West Islip Board of Education and administration to a modern
social studies program (Chapter I) The aéoption of elementary
social studies as a district priority for the 1974-1975 school
year was achieved through the writer's initiative.

To obtain a commitment frém the professional staff
to the goals and objectives of a modern social studies program.
(Chapters I, IV)

To examine rew social studies tkrough a variety of
means. (Chapters II, III.)

To field test social studies programs in the West Islip
elementary schools. (Chapter IV)

To encourage K -~ 9 articulation in the West Islip
Public Schools. (Chapters II, IV) Samples of comrmunication
between the elementary Social Studies Steering Committee and
secondary personnel are included in APPENDIX EE, FF.

To provide a vehicle for coordination of the elementary

social studies program in Vest Islip. (Chapter IV)
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A Philosophy and a Program," Row Peterson & Co., New York, 1936.

SOCIAL ZDUCATION, December 1971.
SOCIAL EDUCATION, November, 1972.
SOCIAL EDUCATION, April, 1973.

Socizl Studies Curriculum Vaterials Data Book, Social Science Zducation
Consortium, Inc., Boulder, Colorado, 1971,
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SOCIAL STUDIZS, K-3, A Recommended Program; New York State Fducation
Depurtment, Burcau of Zlementary Curriculum Development,
" Albany, MNew York, 1969,
Social Studies K-6 - Human Bohavior Studies Program, Part I; Division
of Fublications and Fublic Inforzation, Baltimore City Public
Schools, Baltimore, Maryland; 1972,

Social Studies Objectives. National Asscssment of Cducational Progress,
EZducation Commission Project; aAnn Arbor, lkichigan, 1970,

Taba, Hilda. '"A Teacher's Handbook to Elementary Social Studies,"
2nd Bd., Addison-Wesley Publishing Co., Reading, Mass., 1971.

The Mew York Times, April 30, 1975. . . ..

"The Right to Read," Forum and Exchanﬁe,:The New York State Education
Department, Albany, N. Y., Nay 1972.

Today's Education, NEA, Washington, D. C.; January-February, 1975.

‘ West, Dr. Edith. "The Family of Man - The Rationale and Overview';
University of Minnesota, 1971.

Wirt, Frederick, and Kifst, Michael. '"Tue Political Veb of American
Schools", Boston: Little, Brown and Company, 1961.



APPENDIX B

WEST ISLIP PUBLIC SCEOQOLS
West Islip, New York

PRELIDMINARY REPORT TO THE BOARD OF ELUCATION ON THE
AUGUST 27 AND 28, 1974, ADMINISTRATIVI: WORKSHOP

PURPOSE CF THE WOREKSHOF
A, To establish goals, objecctives, and priorities
for the 1974-75 achool year to share with the

Board of ESducation.

B. To review the criti%al areas of the school pro=
~grams where all administrative personnel need’

to cooperat: and participate,

C. To acquaint the administrative staff with new
procedures which will produce better efficiencies- -

productivity.

D. To identify critical need arcas in the school

system for future budget deliberations.
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- 4 -
(B)

CURRICULUM {Concluded)

It

8.

)
9. \/'r

To explore the potential implications of the following:

learning disabilities
carcer education
computer-asoisted instruction

clementary school mathematice (Phase II)

elementary social studies (Phase I)

English electives
tracking system
Art in the elementary schools

Health {elemex{tary and junior high school,
Phasc 1) ' .
L 4

Greater poesibility of inter-daepartmentaliza
tion, e.g. KForeign language ‘

alternative schools {secondazy)

o enccurage the individualization of instruction

TIE LEARNING DISABLED

1.

T o

implement, evaluate and expand the Learning

Centers in the eclementary schools {(1974-75 - Three

"Learning Centers at: Oquenock, Scuthgate and

Paumanok)

To establish a lay-professional committee to pro-

mote, investigate and foster programs for the .-

Learning Disabled.

To implement,
{Kindergartex

Program,

evaluate and improve the KIND

Individual Neede Determinction)
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APPENDIX C

The West Islip School District's Audio-Visual Center
has the following Social Studies materials, according to

the most recent cataloge. Numbers are approximate.

Primary filmstrips 90
Intermediate filmstrips 700
Single concept loops 100
Study priﬁts 15
Transparencies 215




APPENDIX D IS R ,

WEST ISLIF PURLIC SCHOLS .
WEST ISLIP, L.I, il YORK

TO: Mr. Eellew

FROM:  Social Studies Steering Committee

Rive Fecomrendations for the School year 1964-1967 in the Social Studies
elementary curriculum

To implement the nzw State Social Studies Curriculum in our
clementary grades for the coming year, the Stecering Committee suggests
the following:

Siyvth Grade -

l. Purchase of the Scott Foresman Tevt for each pupil - Perond the Arericas

2, Purchase of the lztional Leorrarhic tiarzzine for each 6th grade teachcr

3. Pur'chase of the cadline rocus vaiLi ..3TS ~ one per building

li. Release of all excect one stt ol encyclopedias from the building
libraries to classrooms

5. Purchase of VWorld #lranzc for each clsss in all buildings

6. Purchase by students, if so recormendsd by tezcrers, of a current
events type newspazar or rnewsletter ‘

7. lMaps of aress now studied to be prwrchased if not on hand

8. Purchase of Continenial Fress lloo dittos = lset per grade

Fifth Grade =
I — Q

1. Purchase of the Scott Foresman Tevt for each Sth grade pupil - In the

o Lrericas _ -
2. Furchecse one subscription per buildine of frerican Feritage reriodical
7
6

Purchzse of one cory per building of Headline n=is vwalil 1ao >
Purchase by students, if so recomsended by teacrers, of a current
events type newspaper or newsletier ©o-

Yaps of aress now studied to be purchased if no: on hand
Purchase of Contineztzl Fress liap dittos .

Tourth Grade = .

1. Purchase of the leoidlew Teyxt for ezch Fupil "Creat farmes in Arerican

Histo A per .
2. rfurciaase of 30 copiejabuilding of Fideler Text - "Citizenship and
Covernrent '

3. }aps oi areas now studied to be rurchased if not on hand
- lto  Purchasz of Comtirentel Fress 1ao dittos

133 | -
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: ' APPENDIX D

Third Grade -

1. This prade will utilize present Ltn prade Follett Tevts = Frrloring
llear and Far and Nerions Near and For :

5 Purchase ol Follctt worltooks - same title as in #1 for each 3rd -
grade student

3. Purchase of #£11ym and Eacon workbooks for 80 students (Secatorue)

L, Purchase of one Liational Georraphic subscription per building for
the 3rd grades :

5, Utilization of Nationsl Georraphic school Zulletin upon release from
library _

6. Purchase of Contineatzl Press lap dittos

. 2' . . " . . . qal;\”‘;f 1%
Grades 1'and 4 will meet in September with principals eiilaz(these

meetings to study and recommend the curriculum rzterials needed to implement
the K = 3 Social Studies Oublines currently available. ~

As soon as the Bureau of Curriculum pudblishes the anticipated guidelines
for graces L ~ 6, the Social Studies Steering Co-mittee will meet to discuss
the following: '

1., Orientation of elemenvary teachers to the new curriculum

2. Possibility of lectures using High School Social 3tudies personnel
3, Aveilbbility of outside lecturers and Cxre@bs in ceetain areas re
w,orkshloﬂ;ﬂ. <«

by, FEEEEEsYof guidelines in the PEAS areas - 1o supolement the

State guidelines

g, Utilization of resourse:people from the Long Islend Social Studies
fissociation ot .

6. Recomrendabicns at subseguent meeting re purchase of further
supplementaTy texts, snsbructional materials and film(strips:
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1.

Grades X

Study of

2asons for suggested revision. in

APPENDIX i '
_— e :
WL SUDY

———._ . 47 e & e

RELTIGY
LEIR PRSIy

k'c-l‘s‘nlr (U P‘

- amren w b gor

ot

Statement of the area of concomm:

€ .- All elementary uschools

~

S0ciad

Studies curriculun in elzmentary schoo's

zovation and/cr improemant

E

L.

5e

[t is newmuszry to LGPIOdlL&Ll" assess and update ourr onlws. In Mearo 1064
the Suate ducaticn Derertrent n‘uucﬂ a %32 Sccial Stadies Sceucnes  The
iisciplinsw oi znthrepology, sucncmies, gecpr arhy. hic:ory. pelatic: seience
and soeiology weore recomnended to be incor porax:d in the So2died Sbtucies curyi.
sulum  Iv iz necezsary to purchrse materials tased on the interdled lplinary
aprronch o Sceial Studies. Ve feel an averall study »f the Sceiud Stuwdies
surriculi.. including obj cectives, content and evaluatiom, is recessLry befere
purchases are reccrmended.

and procedurass

~lef desciiption of prepo ozals

Curriculus Counsi

de recomnand thaot +
d ‘riculume

he
the Socisl Stu ies cu

varies of individuals sutnmitting request:

1 form & stecriig ccxmittee to study

d» Breokrant P. Kirdahy

V. Curran G. Kleinmeier

C. Derarest A. Pescoraro

P?. Herrizen F, Torre

3. Harri .

late subwitted:

Novemter 15, 1972

p{(}u@ | D/,’]

O

RIC

Aruitoxt provided by Eic:



APPENDIX F

WEST IsLIP PupLiC SCHOOLS

WEST ISLIFP, LONG ISLAND, N, Y,
11788

OFFICL OF THE SUPERINTENDENT
PAUL J LELLEW SUPLHINTENOGNT OF SCHOOLS

January 30, 1973

Mr. Philip Harrigan
Principal
Bayview School

Dear Mr. Harrigan:

The following have been appointed as members
of the Elementary Social Studies Steering Committee:

Barbara Flood Captree 4th Grade
Robert Gaggin Bayview 5th Grade
Lee Gianna Manetuck 6th Grade
Doni Judkowitz Manetuck 3rd Grade
Lee Katz Bayview 2nd Grade
Kaja Lemmerman Udall’ 7th Grade
Susan Levy B&ach 8th Grade
Carl Harris Higbie Lane Principal
Andrew Pecoraro Manetuck Principal

Paul J. Bellew
Superintendent of Schools

Richard Boyle
President, West Islip
Teachers Association

jhe
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APPENDIX G

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

TO: Members of the Elementary Social Studies Steering
Committee

FROM: Paui Je« Bellew, Superintendent of Schools

RE; "~ Meeting

DATE: February 15, 1973

The following members of the Professional Staff
were appointed to serve as members of the Elementary Social
Studies Steering Cormmittees

Barbara Flood Captree - Lih Grade
Rovert Gaggin Bayview 5th Grade
Lee Gianna Manetuck 6th Grade
Doni Judkowitz Manetuck 3rd Grade
Lee Katz Bayview - 2nd Grade
Kaja Lemmerman Udall JH 7th Grade
Susan Levy Beach JH 8th Grade
Carl Harris Higbie Lane Principal
Andrew Pecoraro Manetuck Principal

The first meeting of this committee will be held
Tuesday, February 27, 1973 at 3:15 pem. in the Conference
Room at the District Officee.

Please plan to be in attendance at this meetinge
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APPENDIX H

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

April 30, 1973

: All Elementary Faculty

FROM : Social Studies Steering Committee

The Ccmnittee has developed a tentative philosophy of Social Studies
Education, We would appreciate your reactions to the six general princi-
ples on page 2, o

The Bureau of Elementary Curriculum Development of the New York
State Education Departm2nt developed a recommended program for the
Social Studies in 1969, The Committee is currently using the state
guidelines as the basis for further study,

The Committee would appreciate reactions from teachers on the over-
view section for each grade level, Both the K-3 and 4-6 curriculum guides
are available in each building,

Please return both reactions to the Social Studies Steering Committee,
c/o District Office, by Friday, May 18,

The Committee appreciates and needs your involvement,
Sincerely,

Andrew A. Pecoraro, Chairman
Barbara Flood

Robert Gaggin

Rosalie Gianna

Carl Harris

Doni Judkowitz

Lee Katz

Kaja Lemmerman

Susan Levy

138



APPENDIX H (continued)

WEST ISLIP PUBLIC SCHOOLS
West Islip, New York

TENTATIVE PHILOSOPHY OF SOCIAL STUDIES ELUCATION

l. It sceks to emphasize the teaching of concepts
rather than the accumulation of data,.

2. It seeks to provide all students with the values,
skills, understandings, and knowledge needed to cope
with the pressing social problems of our age.,

3. It attempts to incorporate into the curriculum basic
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science, and
sociology,

, « .
4. It attempts to develop skills and research techniques
sequentially,

5. It attempts to provide learning activities that ain at
conceptualization through the techniques of inquiry
and discovery,

6. It emphasizes the use of multi-media resources rather
than the traditional textbook approach.
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Yenels): School: Grade:

These Sccial Studies Skills are "as good as nay', according to the New York
State Scecial Studies Education Department Chief. They are taken from the
53rd Yearbook of the Natioral Council for the Social Studies.

Please check those skills vhich you introduce and STRESS at ycur grade level,

Thank you for your cooperation. Please complste by o

Socisl Studies Steering Cemmittee

£ndravw Fecoraro. Chairman
Bartcara Fleood

Rosstie Gimmna

Carl Harris

Doai Judkouitz

Susan Levy
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Part One:
I.

II.

III.

Iv,

V.

VI.

VII.
VIII.

Part Two:
I.

I1.

111,

Iv,

APPENDIX T

;C”T“L STUDYIS TKILLS

Slkills vhich are a definite but shared resronsibility of the sccial studies

Locating information

U

Orgaiizing infornation

irraluating information

infermatiecn through reading

information throuzh listenine and observing

Comrunicating orally and in writing

Interpreting pictures, charts, graphs, tables

“orking with others

S%ills which are a magér responsibllity of the sccial studies )
Reading social studies materials

Aoplying prcblem~-solving and critical=-thirking skills to social issues
Interpreting maps and globes ' .
Uncderstarding tine and chronofbgy

Part Two:
1.

II.

O

ERIC

Aruitoxt provided by Eic:

Reacding eocial siudies materials
Ao Understanding an increazsing number of social studies terms

B. Learn a'breviations commonly used in social studies materiais

Applying problem~-solving and critical-thinking skills to social issues
pply p g

A. Recopgnize that a problem exists

B, Define the problem for study

C. Review knovm information about the problem
D, Plan how to study the problem

E. Locate, gather, and organize information
F. Interpret and evaluate inforration

G. Sumnarize and draw teniative conclusioens
H. Recognize the need to change conclusions when new iInformation warrants
I. Recopgnize areas for further study

J. Use problem-solving technigues in meeting personal and societal problems
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Page Two

APP

IDIX J

NEWSLE

TTER

February

Harry WEINSTEIN
Dr. Tioras Casey

Fraxcis M. LENHART
Treasurer

Issued Periodically in the Interests of Residents of School District No. 9

BOARD OF EDUCATION

Russerr H. Scrivrerz, President
J- RonErRT ANNINO, Vice President

! Josepn A GruLiani

Dr. Danrvyr W.
Superintendent of Schools

Pave J. HasirroN
CHARLEs H. Foryas

PELLETIER

EpitH SErtz
District Clerk

Questions To The Central Office

From time to time the central office receives questions recarding
various aspects of the school life. We will attempt to print some of these
questions that are of general interest ana give the answer to the

question.

A sample question and answer
follows:

Question: Why doesn't the school
permit commercial
to take pictures of individual stu-
dents or class groups for sale?

Answer: The New York State
Constitution (article VIII, section
1) expressly prohibits the use of
public school property or personnel
“in aid of any individual, or private
corpotation or association
This provision is of course applic-
able to the use of scheol buildings
and personnel by phctouraphers en-
gaged in the sale of pictures to
pupils or parents. It is not im-
proper, however, for commercial
photographers to take pictures in

" school if the pictures are taken at;

the request of the school author-
ities solely for inclusion in the
yearbook, or for pupil :identifica-

photoaraphers ¢

tion purposes. where the school
district purchases one copy only
for each sueh purpose. Where aj
photographer is at the school to'
take pictures for such purposes. he !
may hand the pupils cards indica-l
ting the name and address of the
photographer and the price of ad-
ditional copies of the pictures. Any
such purchase would have to be
made by the parent dircetly from
the photozrapher's studio. outside
of school hours, and without the
use of school personnel.

It is improper for a photozrapher
to use school facilitics or school
personngl for the purpose of selling
photo"n aphs to pupils or parents.

T'his means that photosranhs taken i,

solely for that purpose niy not be !
takeh on school premises, and that
teachers, other school emulovees,
and pupils mav not be used to as- !
sist a photosrasher in distiibuting -
forms or pictures, or (‘u]lc‘ulm"
the vosts of the pictures.
Parent  assoeciations, aml  any .
other interested oryani?atioas other

Q  school personnel nimy volunt-

EMC ascist in the takinge and sile !

Aruitoxt provided by Eic:

Cprogram,

L mittee.

i on Januiry

Ao

S asu HETE)
an

WHGIERS
(Continued from Page 1)

ald G. Scagraves, Mitchell J. Sin-
aer, Karen T. Spellerberz, Donald
Turansky ,Guy P, Vilim, Karen I.
Weckerle, Adrian T. Woodward.

QIUD
bzﬁ

Deborah Ortiz was the recipient;
of a Regents nursing scholarship. |
Each nursing scholarship enm.c\
the recipient to an award of S2U0
o SH00 a year for up to 5 Years of ¢
nursing study at a collcre or at a,
hospital school of nprofes sxon'\]l
nursing in New York State.

The following seniors weire named '
alternates: Karen Canale, I’obext?
E. Conover, Marie L. Flisenbery.
Vincent Gallagher, Douclas S
Hance, Janice J. Honey. David 1.
Jones. Barbara A. Kosiczky, Mi-
chele M. Kuln, Rosemary P. Kurtz,
Daphne L. Loukides, Hermann .
Luttmann, Frank P. Maltese, Ag-
nes Moy, Jane: M. O'Grady, Robin
M. O'Reilly, Gerald A. Perauine,
Constance L. Salvato, Ira J. San-
chick, James C. Sanford. John ¥.
Schindler, .\’ich«}:slas L. Spa(nﬁz):':n.
Kenneth H, Webster.

7>

CHIEF OF SOCIAL STUDIES
BUREAU ViSITS WEST ISLIP

The West Isiip Flementary So-
cial Studies Steering Cominitiee
was honored to hear Dr. Donuald
Bragaw, Chief of the Social Studies
reau n)f !h.- New York State Ed-

veation Deparimoent, ot il me .
of Jmu y 1.) Dr Brazaw pre-

an overview of the state
Pertine:tt questions were
askad, He o vave valuable \u,_,« -
tions and direction to the Flenni-,
ary Sociiat Studics Steering (u.n

csented

“onmmittee was establishied
21973, and bas met
They h e deveioned o
of Sacin] Srudies Fdues

The

¢ biswoeckiy.
philo g

fharmony integrated with

' School

- SENIOR HIGH SCHOOL HONOR SOC

INDUCTS 94 STUDENTS

On Wednesday. January 16, 1974, % new moembers of ¢
tional Honor Socicty were inducted in an evening candlelight cer
Speeches contered on the four cardinal principles of the organ

were given by the officers:

Kindergarten
Registration

Suzanne Kiniry,
—— acter;

vice-president. or
Barbara Celona, sec
f on service: Michacl Aguer:
{ ident. on scholarship; ar
.Johnstun treasurer, on leac
i Several of the speakers s
! the new active role of the

Kinderearten registration will be i in stich activitics as a 1930's

the
in the

held at
schools

various
West Islip PFublic.

elementary

a Washinzton, D.C. trip, th.
ing proxgram, and a scho

School -District according to the ' fund raising program that »

schedule below:

| clude Saturday morning ch:

On Monday, Tuesday and Wed. i movies,

nesday, April 29, 30 and May 1,
1974 at the Bayview, Higbie Lane,

Oquenock. Manetuck and Pauma- !

On Monday. Tucsday
May 6, 7, and §,
1974 at the Captree, Paul J. Bel-
lew, Southgatc and Westbrook
Schools, Hours of registration will
be frorn 9:00 A.M. to 12 Noon and
from 1:00 P.M. to 3:00 P.M.

In accordance with an estab-
lished policy uf this school district,
children must be 5 vears of ave on
o: hefore December 1. 1974 in order
to be enrolled in Kindergarten for
the 1974-75 school year. Esvidence
of the date of birth of the child
must be presented at the time of
rixgistration, e.g.: birth certificate,
passport, etc.

PTA HOLDS FOUNDERS
DAY PROGRAM

On Saturdav evening,

nok Schools.
and Wednesday,

February

9, 1974, the West Iclxp Council of |
P

A presented its Annual Found-
ers Day Program.

Each vear celebrations are hc]d.
by PTA's throuchout the country|
to commenworiate the founding of!

the National Parents Teacher As-
s¢ciation in 1897, -

This yecar the Founders' Day
Comniittee, under the Chairman-
ship of Mrs. James Caputi, ar-
ranged an evening of music featur.
inz the Harbormen, members of
the Brookhaven Chanter of the
Society for the Preservation and
Encouracement of  Barbershop
Quariet Singing in America, The
audience was treated to a program
of barbershop quartet and chorus
amusing
skits and scenes,

39 JUNIOR HIGH SCHOOL
STUDENTS IN COUNTY
MUSIC FESTIVALT1 4 8

The Soffall I"..nnvu AMueio 1r‘
ucators Awmuun have chosen

| ing,

! Mr. John D. ODonnell
I'school principal, presented
signias assisted by Mr. Wil
Anrelo: assistant  princip:
the advisors, Mrs. Eloise
and ‘Mr. William Dwyer.

Mr, O'Donnell’” then ade
the Honor Socicety and thei
ilies on the subject of "The 1
Mind.” He also added an in
inz note that the first grac
ctass of West Islip School v
almost the exact number
new members. A receptic
held following the ceremon:

The new inductees are .
lows:

Frank Alfano, A
Corey Ayling, Christina
Ronnie Bauman, Karen Boc}
lene Bogdarowich, Bruce b
Daniel Bosmann, John Br
Susan Carlson, Joyce Coha:
anne D'Ascali, Linda Davila.
DeCamp. Lortraine DeSale,
Ennis, Adrienne Farrel]l, Ste
Flower, Richard Forst, R
Galati, Donna Garvin, Keit:
stein, James Guerin, Lauven
han, Paul Hayes, Kathlcen t
\Iarv Ann Kay, Marzuerite
Lisa Krapf, Deirdre La

Linda

! Louise Leven, Rebecca Livin

Dunna Lofzren, Mary Luike:
drey Lutz, Fdward Lutz, \1’4
ons, Holly Manning, John ]
\"ncv Marchesini, Kenneth p
Howard  Maurer, Linda ]
Scott Melusen, Poter \Iullor

Muller, Susan Mulligan,
Murphy, Valerie DMyers
Nicholl. Robert Nielson,

Nimphius, Ceraldine Noble
beth Nolan, Mary Nolan, Fr
O'Coanor, Terence O'Malle,
¢inia Parnrell, Karen Petruet
Podd, Judy Podinajersky.
Prince, Margare! Puchta,
Quinn, Linda Repola. Linda
berer Daved Runda, Deboral
dor. Paul Samson, Leslie Sas
Merrie Schecker, Susan 8¢

thirty nine West Iship Junior Hivh

Music Siudents to partict-
pette in their 2%h Aunnual Junior
H. ‘b Senoo! Muasic Festival,

Tho festival wi A1 be held at the
C. W Post Coliese Auditorium on
Maeh 15, 16, and 17
tre the outstinuding Junior
Seheoi pasic swudents from
folk County.

Suf-

" Smith,

aod wilp feate
Hivh .
é Marianne Wuander,

| o Ann Sciarratia, St
I Dianne Sforza,

~nesem O
CVCN .

Lisa Sims. I
Kristi  Sijoholm, Elih
Maryann Streib,
David Thayer,
Geralyn Tt
Posemary  Valenti, Kevin
tine, Deborah Vidal, Donal
ater, Donna Wiheeszezyvna,
Waoino, Lynne Ward, Mary

<nn,

Sweitheim,
Thompsen,
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APPFNDIX L

Bayview School
Snedecor Avenue
West Islip, Ne.Y. 11765

January 24, 1974

~

Mr. Andrew Pecorarro, Principal
Manetuck School
West Islip, N.Y. 11795

Dear Mr. Pecorarro:

On behalf of all the members of the West Islip District
.Curriculum Council, I want to express many thanks for the
fine presentation you gave at our meeting on January 17, 1974,
Please inform the members of the Elementary Social Studies
Steering Committee that we were very pleased with the work
being done. You are all to be highly commended!

Sincerely,
- . (éja . LA N LO

_ Gayle Pescuma
- Secretary
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’ APPENDIX T

WEST ISLIP PUBLIC SCHOOLS

WEST ISLIP, LONG ISLAND, N.Y.
117953

PAUL J. BELLEW, SUPERINTENDENT OF §CHOOLS

BAYVIEW SCHOOL
PHILIP J. HARRIGAN, PRINCIPAL

April 23, 1975

Mr. Andrew Pecoraro
Manetuck School
West Islip, New York

Dear Mr. Pecoraro:

The District Curriculum Council wishes to thank-you for
providing valuable insights into the functioning of the Elementary
Social Studies Steering Committee,

Your leadership as chairman of this steering committee has
no doubt been an instrumental factor in the continued success of

this committee,

Again our thanks for your gnd your committee's efforts.

Sincepely,

#  Philip J. Harrigan
Chairman
i - District Curriculum Council
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APPFNDIX N

URRICULYLW
QUIRIER

TO INFORM AND TO STIMULATE IDEAS

Volume 1, No. 1

February, 1975

REPOéTS from the
STEERINC COSITTEES

SOCIAL STUDIES
Elementary Level

The Social Studies Steering Committee

Robert Gagin - Bayview
Lee Gianna - Manetuck
Carl Harris -~ Oquenock
Doni Judkowitz - Manetuck
Susan Levy - Beach Street

The Study Committee .
Mildred Anderson - Manetuck
Frances Corcoran - Oquenock
Doris Jacobs -~ Captree
Elaine Klein - Higbie
Genevieve Oliver - Manetuck

The Elementary Social Studies Steering Com-
mittee has been in existence since February,
1973. The committee has generally met bi-
weekly since that date. Some of its accom-~
plishments will be encapsulized.

The committee has developeda a Philosophy of
Social Studies Education. A district-wide sur-
vey accorded the elementary faculty an oppor-
tunity for input. Information gained from this

‘data formed the pasis for the Philosopny oi So-
cial Studies Education.

In order to keep abreast with current social
studies thinking, the committec has and con-

fi7y~stoinvestigate current research and liter-

ERIC-

JBA et provided by Rl
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EVENTS TO NOTE--

March |, 22, 29
April 5
May 3, 10, 17

Workshops in Instruc-
tional! Approaches for
Children with Learning

Disabilities
Hofstra University '
(see p. 3)
March 6 Workshop: Games &

Materials for In=-
dividualization
(2-6)

Higbie Elementary
School = 3:45 p.m.
Betty Raimondo &
Rosemary Hanley
Calt Vita Rosen 273-5436

March I3 Instructional Mater-

ials Exhibit

Crest Hollow Country (Elementary & Secon-
Ciub - 2-6 p.m. dary Teachers)
(Jericho Tpk. & Call Bob Smith
Woodbury Road - 295-2700

Woodbury)

(Social Studies - continued)

Visitations and attendance at professional con-
ferences have been encouraged. Two members
attended the National Science Foundation Con-
ference at Geneseo in July. One member at-
tended the National Council for the Social Stud-
ies Conference in Boston. Threc mcmbers at-
tended the Educational Consulting Associates
Conference on Individualizing Social Studies.
Guest speakers from our own and other dis-
tricts have kept us informed of current trends
In social studies. '

A Social Studies Skills survey involved a six-
teen tcacher sub-committee representing all
elementary schools. After tabulating rcsults



CURRICULUM
COURIER
"Jest Islip Public Schools
Jdest Islip, ilY 11793

Published bi-monthly five times a year

Curriculum Council

iir. Philip Harrigan, Chairman
Bayview
ir. William Beck
High School
Mr. Carl Harris
Cquenock
Mr. Hilliam Hendrickson
Udall Junior High School
- Dr. Paul Kirdahy
District Office
Mrs. larian Metznik
Bayview
Mr. William McAloon
High School
Mr. Patrick McKeown
High School
Mr. John 0'Donnell
High School
rliss Joan Perrini
Udall Junior High School
Mrs. Jean Romano .
Higbie Lane
Mr. Steve Waldman
Figh School

Material for publication should be sent
to Ms. Phyllis M. Lucier, Courier Editor,

West Islip High School (Phone Ext. 245).

(Social Studies - continued from p. 1)

of the survey we concluded that we could not
develop a single set of social studies skills to
meet the grade (or individual) requirements of
our elementary population. The State Educa-
tion Department is in the process of develop-
ing a flow chart of sequential social studies

skills. -

The committee has utilized the resources of the
Bureau of Social Studies of the New York State
Education Department. We currently have two
teacher-training video tapes developed by pro-
fessors fromRochesterand SUNY at Brockport.
This overview (30 min. programs) of the dis-
ciplines of geography and anthropology may be
;een by contacting the dlStI’lCt TV control cen-

E C | -
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We have utilized a variety of State Department,
as well as National Council of Soclal Stud-
ies, publications. Dr. Don Bragaw, Chief of
the Bureau, was the guest of the conriittee in

West Islip.

The committee recommended the 3CCLS~-SCOPE
course., "Values in Educetion for Today's
Schools, " which was given in Deer Park last
semester. Anothercourse inelementary social
studies will be offered in West Islip in Febru-~

ary.

The district is a member of the Social Studies
Consortium of Boulder, Colorado. This Data
Book, which is updated periodically, contains
objective evaluations of social studies proj-
ects developed by universities. Information
gained from the Data Book, as well as the
NCSS, formed the basis for selections for pilot

programs.

Pilot programs are scheduled to begin in Feb-
ruary. Volunteers representing each elemen-
tary school have been selected. An orienta-
tion programwill begin as soon as ordered ma-
terials are received. Specific guidelines, in-
cluding evaluative procedures, will be outlined
at these meetings.

The target date for completion of Phase I is
May, 1975. School anddistrict adoptions will
be basedupon the analysis of the pilot program
evaluations,

MATH DEPARTMENT
Secondary Level

New Two-Year Algebra Course

Two new courses will be offered in the high
school next September--—Computer Programming-
Basic and Computer Programming--Fortran. The
courses are designed to meet the needs of the
students who wish to develop skill in the use
of computers and computer language and to ap-
ply computer capability to various areas of the
curriculum as well as to open possibilities for

career goals,

The computer belongs in the family of instruc-
tional media, such as textbooks, films, labor-
atories, videotapes, etc. The individual stu-

dent may apply computer capability to statis-
(continued on p. 3)




~ APPENDIX Q.

Octobor 15, 1973

.

GI=8

PFLAUM / STANDARD
- DIMENSIONS OF PERSONALITY
GRADES 4, 5, AND 6

Author:
Publisher:

Publication Date:
Availability:
Grade Level:

Walter J. Limbacher
Ptlaum/Standard

38 Waest Fifth Street
Dayton. Ohio 45402

1969 - 70
From publisher
4-6

Subject Area:

Human Relations, Mental Health, and Values Education

Overview

The intermediate program of Dimen-
sions of Personality is designed 10 assist
children through the “'reaching out™ years
of middle childhood. The focus of the
program is helping the child know and un-
derstand  himsell during the formative
period prior 1o his teens. The student texts
inciude readings, cartoons, and pictures. In-
troductory activitics for each unit are
suggested in the Teacher's Edition, and
spirit masters for class activities are provid-
ed.

Materiols and Cost

Student and Teacher Materials:
Here I Am. Grade 4, 83 pp.,

6" x 9%, paperbound 51.87
hardbound $2.85
Teucher's Edition: 127 pp..
6" x 97, paperbound £3.99
I'm Not Alome. Grade S, 189 pp.,
6" x 9”. paperbound $2.46
hurdbound $3.92
Teacher’s Edition: 271 pp.,
6" x 9", paperbound $4.52

Becoming Myself. Grade 6, 204 pp.,

6" x 9", paperbound $2.60
hardbound $4.10

Teacher’s Egitlan: 220 o,
6" x 9%, paperbound 3508

Additional Materials: Spirit masters for
class actlivities:

Here | Am . $.95
sel
I'm Not Alone $1.02
sel
Becoming Myself $.93
sel

Required or Suggested Time
Euch student text consists of suggested
activitics, followed by student readings

and direvsaen guestionn, Thereure 1 units
in Jere I Am: 20 in I'm Not Alone; and 17
in Recoming Muyself. The materials could be
used on an intensive hasis over six weeks or
asemester. However, use over a year's time
could yreatly enhance the program, since it
would allow for reinforeement of the con-
cepls over time,
Intended User Characteristics

The antermediate materials in the
Dimensions of Personality series can be used
successfully with students of varying ability
levels. Tt should he noted that some of the
reading may he too dithicult for slow
learners, This prokiem may he overcome by
huving the students read aloud or by having
the teacher read to them. The teacher must

mosphere and 1o conduct meaningful

e

be uble to maintain an open classroom al-/

clissroom discussion.

Jor abjective of this proan

Rationale and General Objectives v

The authors believe that important
physical, social and emotional changes oc-
cur in children during the intermediate
grades. In addition 10 a developing self-
awareness of his role as 4 i.mily member
and as a part of the krger sociely, the
child’s relationships becorie increasingly
imnortzpt 1o him. In arder 1o make 2
healthy  adjustment 10 adolescence, the
child must be aware of the causes and
cffects of such growth and change. The ma-
Ir1 15 10 promole
such awuareness, thus enabling the child to
understand and accept ms personal
development.

T 0
O, ﬁmﬁfﬁ

Content

Hewe 1 Am. the sth-zrade tent, is focus-
ed onastudy of self. The studernis engagein
activities and discussiony o se'f-awareness,
emotion. heredity,  environment,
579 3L WR 14;.1:_%&_::;‘5‘-»:".1:—:".;: o LA

SCNSCES,

Copyrnight © 1973, by Socia! Scionce Educciion Consortium, li:c., Jculie.
by Frances Haley. Reproduction in whole or in pert without winiten po, Tassion is

nghts raserved.

FEC0 SULUE, Liuta shaet
cuicily prohibited. Al
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APP=NDIX P

BOCES £p= SCO

SUB-REGIONAL INSERVICE OFFERING
at the -
WEST ISLIP PUBLIC SCHOOLS

NEW CONCEPTS IN ELEMENTARY SOCIAL STUDIES
Mr. Thomas Lavan

SR-81 First Class: February 27, 1975, at the Westbrook School, Thursdays
3:30 - 5:10 - 14 consecutive sessions - *Equivalent academic hours: 2 -

This workshop is designed to familiarize teachers with a variety of instructional
materials currently available to implement the Social Studies curriculum. The
spiral nature of the Social Studies curriculum with particular focus on the major
themes that recur in grades 3 through 6 will be discussed. Topics will include:
Philosophy of the new Social Studies--Spiral Construction of the New York State
Social Studies Curriculum~~Flow Chart of the Social Studies Program--Content
Selection and Relevance--A Review of Appropriate A-V Materials--Values and
Value Clarification-~Current Political, Social and Economic Organizations==-
Summary.

*A BOCES/SCOPE certificate of completion will be awarded to participants upon -
successful completion of the workshop.

THOMAS LAVAN received his B.S. from Fordham and an M.A, from St. John's
University. He has some sixteen years of experience in the field of education.
Mr. Lavan is currently the district coordinator of social studies at the North
Babylon Public Schools. He was a co-editor of "Dynamics of Discovery" pub-
lished by SCOPE, and has taught inservice courses for SCOPE in the "New
Social Studies”.

* * * *x * * * * * * * * * * * * * * * * * * * * k * *

Questions concerning this workshop should be addressed to Dr. Paul Kirdahy at
the address noted below.

If you would like to register for this workshop, please detach and complete the
registration form below and return it to Dr. Paul Kirdahy, Assistant Superintendent
for Elementary Education, at the administration offices of the West Islip Public
Schools, Beech Street and Sherman Ave., West Islip, New York 11795 by

February 14, 1975.

—— A g D v T g ek G T T . S S T — S G e G Mt S S S D W Gt D S S e SIS G S R I S G D D CED S G S e G R CE S E m ew AP G =
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APPENDIX Q

T m MA IV A RNy laTab R4 Yy Ry
CO!’:".I-—uu "'ISITJ AICAIS AN ALVCAJ ‘AquU SUU.LI.-LI S.LUD.LZ‘D
- .e . .
FROGRAIS O LONIG ISLAND

Project Individualized Instruction
Observation Seminars

Carcer Education Center Neeting
Mineola Jr,. High School

Social Studies Progran, Joodmere
Acadery (Elerentary) Woodmere

Social Studies Lab, Islip Jr. High

156

Jan. 22, 1974

Mar. 25, 1974

Mar. 3, 1975

Mar. 11, 1975

Lee Gianna
Sereta Lamm

Lee Gianna

Doni Judkowitz
Fhyllis Lucier
Evelyn Edick
fndrew Pecoraro

Andrew Pecoraro

Andrew Pecoraro



AIPENDIX R

COMMITTEE MIDBERS ATTERDALCH AT FROFESSIONAL
SOCIAL STUDISS CONFiSREILCES

Third Afnnual Stony Brook Confercnce Mar. 10, 1973 Andrew Fecoraro
of the Long Island Council for -
Social Studies

Long Island Council for Social Oct. 10, 1973 Andrew Pecoraro
Studies, Voodbury Country Club

Seminar on Social Studies, K-6, Far. 26, 1974 Frances Corcoran
Educational Consulting Associates Mary Jane Turner
Conference, Hempstead Andrew Pecoraro

«
Northeast Social Studies Conference April 3-6, 1974 Rosalie Gianna

of the HNational Council for the
Social Studies, Boston

Administrators Conference on Elementary July 9-16, 1974 Carl Harris
Social Science, liational Science Andrew Pecoraro
Foundation, Geneseo

Individualization in Social Studies Dec. 3, 1975 Genevieve Oliver
(5-12) Wworkshop Conference, Associa~ Andrew Pecoraro
for Innovative Development and ‘
Education, Hempstead

157




AFPLIDIX .S

PUBLISHING CCHPANIZS! PRISHITATIONS TO THE

WEST ISLIP SOCIAL STUDIES STEZRINLG CCIMITTEE

Joseph Brodack

Ray Coykendall (dec.)

Alan Frischman
Patrick Henry
Sidney Oper

Roger Turk

Laidlaw

Follett
Publishing Co.

Arista
Taba = Field Pube.
Maclillan

<
Addison-VWesley
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May 10, 1973

May 22, 1973
January 6, 1975
November 13, 1974
October 15, 1574

Hay 13, 1975
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APPENDIX U

November 20, 1974

TO: Julian V. Cowan
FROM: Andrew A, Pecoraro

RE: Order for Video Tapes.

Kindly order these State Department Social Studies

video tapes for teacher education:

# 1 =~ Anthropology - Sherwood Lingenfelter, SUC, Brockport

# 2 = Geography - Robert Hall, Jr., University of Rochester



APPENDIX V

R _ January 8, 1974
TO: Julins V. Cowan, Director of Educaticnal Communications
. FROM: Andrew A. Pecoraro, Principal, Manetuck School ———,
RE; Taping of Tiacher Training Programs :
}

The follewing is the 1ist of state-produced teacher training programs
which I would like to have taped for district use: :

The liew Socinl Stulies = Grade 1 (20 min.)
The New Social Studies - Grade 2 (20 min,)
The New Social Studies = Grade 3 (20 min.)

Social Studies - Grade 5 - An Inductive Lpproach (30 nin.)
* .
These progrons viers precduced by the Bureau of Elementary Curriculus
Develorment and are availzble at the BOCES f£ilm libraries.,




s e . APPENDIX W

Vest Islip Mublic Schools

FELFORNAICE ONSCDIVAS FOR SCCIAL o0ULILS - ELELGLTARY

“ e e N T I b L ey

v cf Concepts

1. Formulatins, Juctifyins, and Testinem +he Va
IS A SRS B SR St U R B L Aol Adtadh R L AR AT -.. e e
Given a selection of itciis and ideacs suggested Ly his peers, the student
will: ' -
A.  Group the items or ideas in a variety of Way
(forrmulating concepts)

B. Twrplain the reasons for the groupings (justifying
concepts).

* C. Test the aécuracy and validity of the groupings

2. laling and TEQtln“ uer“l¢7 zations

Given a set of pictures, objects, and/or information about voricus tovics
P ’ 1 I )
tlie student will:
A. TIcdentify what the itews have in cormon, and melie an -
eppropriate generalization cnethe basis of the couonality

B. Test the accuracy of the generzlization on the basis of
additional information

2. Gathering Iﬂforrmtlon Irom a Variety of I Sources

o o

Given a particular topic or questir *. the studeant will:

A. Gather information on the /% ..ic or guestion from a
variety of sources

B. Cauapare the information so gathered

C. =vzluate the reliability and authenticity of the
sources of infeormation

r_
I
)

¥ing Part in Group Discussions:

-— — -

Given a grcup discussion cituation, the student v:ill deronstrate an
ability to take part in the discussion by:

K. Presenting his own ideas

B. Demorstrating a villingness to exvand and clarify his
ideas

C. Listening to otkrers

D. Commeating on, paraphrasing eind building on the ideas

of others
162

o * Applies to internediate grades
ERIC ‘
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Taliing Part in Greup Activities

Given a group activity situation and nininal adult supervision, the
student will deronstrate an ability to talie part in en activity by:

A. lIlelping to establish the purpose and/or nature of g
the activity

B. Taking part in the activity

6. Froblem Solving

Given a description of situations and/or events suzcesting possible
problems, either of an interpyersconzl or more broadly social nature,
the student will: .

A. Identify a rossible problem or problems

B. Suggest possible solutions to the problem or rroblems

* C. Suggest possible consequences of &..e rroposed solutions

———— v

Feelings, Attitudes and V:lues

7« Feeclings
Given an event or a description of zn event invalving persons, the
student will:

A. TIdentify the various feelings a nerson or percons involved in
he event mey have experienced

"B. Identify possible reasons for those infeired feelings

* C. Identify vossible future behaviors that ney occur because
of those feelings

D. Relate those feelings to his own cxperiences

8. Attitudes
Given an event or a description of an event involving persons,
the student vill:

A. Identify attitudes the persen or persons involved in the
event may scenm to have

B, Identify pocsible sources of these altitudes

* C. Identify possitle future behaviors which zay occur
because of tuese attitudes

D. Relate these attitudes to his own cxpcriencgE 163



9. Valucs

- - —

Given an cvent or a description of an event involving
versons, tie student vill:

A.  Ideatify the values the person or Porsons involved in
the event may lhold

B, Identify the possiblce scurces of these values
J p L

C. Identify possible future behaviors that may occur
because of these values

D. Ziclate those values to his own experiences

10, Services Available to Fersons

Given a description of some nceds of both irdividuals and groups
of individuals, the student will:

A Identify cxisting services provided by various governments,
business and labor grouvs, pubf&c and private organizations,
and individuals that neet these nceds

Be Identify why these nceds must be met by various service

organizations and agencics

11. Tac Uorlqmgf Vlork

Ae Given a list of occupations, the student will place the
occupations into appropriate occupational clusters

B. Given a description of a rarticular occupation or
occurational cluster, the student will identify ways
in which that occupation or occupational cluster is
related to other occupations

C. Given a description of a particular occupation, the
student will identify shills and compctencics, as well
as cognitive and affective factors

* D. Given a description of a particuler school activity or
arca of learning, eitiicr cognitive or affcctive, the student
will identify the rclatioaship betieen that activity or
arca of learning and possible vocational,,avocationzl, or
carzer pursuits

* E. Given a description of a particular occupction, the
student will ideatify:
(1) Possible mecns of obtzining inforuation about the
nature of that occupation, and,
(2) various approaches to and ckills for applying for a
job rclated to that occupation 184
0

ERIC
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13.

14,

15.

ﬂC

A.

S AN . B o=
TICES“lutC“CC of Culturcl i

Given @ description of vorious sceicl (vultural) becheviors,
both inrdividucl and group, tic student will ide nt1f5 the
individuals or grours witliin thot socicty or culture that

may have affocted those beheviors

Given a list of stotements concerrning the transmittance
of culturcl treits, the student will identify thesc that
cre the more defensible from a socicl science standpoint

Adanting Blolorlc“l Inhcrltcr:cs to the Znvironment

A,

Compa

Given & deoseription of a particuler environtient, the student
with (a) identify ways in which men hos cdepted to that
cnvironment, and (b) demonsirate on understonding that these
cdaptions have resulted in siuilaritics cnd diffcerences

Given 2 list of statemoents concerning the effucts of both
heredity znd cavironment on rmorf tie student will identify
those staterents that are the rore defensible from ¢ social
scicnce standpoint

rctive Culturcs

A

The

Given o deserivtion cf two cultures or su'calturbo, the
student will identify: (z) some of tl¢ veoys in which the
two cultures or subculturcs mey differ cad be clike; and
(b) rossible ruasens for the similcrities and differcnc:s,
&5 measured by miniium criteria om cn objoctives-referenced

test,.

Given a description of a plurnlistic socicty, the student
will identify: (o) somc of the : groupns, IulCUl rly cthnic,
racicl, and roliginus groups, thot are o pmrt of that society;
and (b) how the vorious groups are alile cad different.

Given a description of some ¢f the grouns, particularly cthnic,

razisd, and :cligious groups, thit mey be a pcrt of a plurs
istic aocicty, the student will identify: (a) the role such
groups have playcd in thot socicty; (b) some problens of
prejudice ond discrirination that mny exist in terms of these
groups; and (c¢) somc possitle means of overcoming problems of
prejudice and discrimination

Concert of Change

Given a doscription of an individucl, a groun of individ’zls, or an
institution of governncnt that hos chonged or is in aced of chonge,

the
A,

studont:

Will identify those conditiens ond/or eovents thet moy bring
cbout the nced for change 185 :
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15. The Conccpt of Chcnge  (coatinucd)
Ba  Vill ideatify the characteristics of that individucl,
group, instituvtion, or gevernnent thit moy molic changes
eitiacr possivle or very ciifficult

C. Vill identify how the checages nicy be ef fected

D. Vill identify possible conscquences of vorious chcnges

16. 1c Conpunts of_“-utorv Incluclng the Concept of Clironology,

MY I e e

AthorWogranhV

A, Given o list of farilicr eovents, cither recoent or historical,
the student will plece these cvents in chronological order

B. Givca a certain event, either recent or historical, the student
will identify several causes and several effects
* C. Given an account of an event or¥era, eitlier recent or historical,
the student will identify the possible values, biases, and view-
points of tihe author of the account

17. The Mature of Rules and Lavs

A. Given a rule or law, a stuient will identify:

(1) how that rule or law contributes to the well-being
of individuals and zociety in general;

(2) in what ways the rule or law might be chznged to irprove it
(3) what the consequences of such chrnges might be

B. Given a description of the cliznzing geeds and values of a
group or of a society, tihe student will identify how the
rules and laws of that group or society chenge to accommcdate
the new needs and values

A Ve

* C. Given a descrintion of a pariticular social csystem, ilhe student
Fd o L]
vill identify those groups cr forces within that system that
affect its rules and laws

18. Zconoiiic Choices Derive froi Velues and Ai;ggﬁ_?olic!

A. Given a description of a country's rescvrces, and zlso given
a deccription of the necedc of that country, the student will
identify whet seems to be imortant to thut netion on the basis
of the needs it chooses to rect with its resources

B. Given a description of a salable thing, the student will
Q icentify factor; that wlffect its value 186
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Feonaitie Cheices Derive from Values and /Lfecl Policy (continued)
* C, Given a cdescription of consumer acticns and/or choices,
the student will identify ways these actions and/cr choices
may affect the producer's rroduct

nis latural Znvironuent

i9. Man's Use and hisuse o

A. Given an illustration or a verbel descripticn of the natural
environment, the student will identify how ran's tasic nceds
have been et througnh the use or menipuletion of the eanviron-
nent '

* B, Given an illustration cr a verbal descripticn of ran's use
or rianipulation of the natursl environient, the student vill
identify possible consequences, both positive and negative,
of thet use or manipulation

20. lap and Globe Neading Skills L4
L. Given his locel neighborihood, his school, and/or a classroomn,
the student vill construct a simple wma» of tihet neighrtoriood,

school, and/or classroom

B. Given a variety of comiton maps, the stucent vill identify by
nanie tie types and/or varieties

C. Given a map and/or a globe, the student will interpret it by
use of tae key

* D. Given a map and/or a glote, the student vill icite observations
and judsments as to how tlie geographic cenditions of & certain
arca might affect the lives of the pecople who live thére

137

O

ERIC

Aruitoxt provided by Eic:



APPRIDIX X

West Iclip Fublic Schools
Social Studies Steering Courtttee

A CGDCILILY TOR Z¥ LURTL G A SUCT L SUWUDILS TG

IO,

i'C35 Teskforce on Curriculun Guide

e~ Are students involwvad in tl» fcrmulation of cocls,
the selection of activities, and tie assessment
of curriculum outccnes?

le2 Do the schiool and its teachers iaice steady effort,
tiirough resulorized cianiels and rractices, to
identify ireas of concern to stucents?

1.3 Do studsnts have choices witnin rrogranis?

1.4 Do all students have ample opportunity for ssaial
studies education at 21l grace levels?

2.1  Ices the rrograw focus on tue social world as it
actually is?

2.2 Does tlle progran enphasize rrevasive and enCLrlné
social issues?

2.3 Does tihe prozran include anslysis and attenpts to
formulate potential resolutions of rresent and
controversiel probleuis such as raciswm and war?

2.k Does tne prosrei rrovice intensive and recurrent
studyr of caltvral, racial, religious, aund etimic
groups?

2,5 Uoes the rrogram offer onrortunities to neet and
worlk with renbers of racial and ethnic Zioups
otiner tlLen their owa? »

2.6 Uoocs tne rrogram build uron tie rezlities of tle.
imaedicte sclhool comuunity?

2.7 Is narticijation both in sclwol and out consicered
& part of th2 prozrem?

3.1 Does the wnrograi. emphasize velid coicepts, rrin-
ciples, and thcorics in the socicl sciences?

3.2 Do2s thae progria develon nroficiency in netlods
of inquiry in the socicl sciemces and in teclnique
for proccssing socizl data?

33 Does tle rrosrom develop studeats! ability to
distinguish eciong ompiricil, logiccl, definitional
and nornctive prozositions eand problens?

3.4  Does the mrozran draow uwon 21l of the sce ial scicn
znd the history of tiie Tnitcd Ltates z2@ ths Veste
end non-\cstern worlds?

*1 - Strongly, 2 = hoderately, 3 - Hardly =t 11,
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Zveduction Checklist (continucd)

z 5 -

- S

bl

L.5

5.2
5.3

Sk
55

5.6
5.7

6.1

(1 -

emtivmmrm e o de 2.
Dees the cerropricte iu

resra
other related fields such az werclhelosy, liv, con-
runications, and tiw huanities?

1. Wk da
- . KN 2.
s IOV ICH WL LS

~ e~ Tanmee

-
-

imnediate sociitl euvivonment of stucdents cad the
lorger zocicl world?

Pocs the prograi: reprascnt some balance betwveen the
Y bold

Does tlie progrom include the study of wca's cchieve-
m-ats ond those policies cortriry Lo prescent notioncd
gocls?

Loes the progruwm include a carcful selection of

tl:at knowledge of most vorth?

fre ovjectives carefully selected cnd forzuli.ted?

Are knowludge, abilitices, voluing, and social
participition ¢1l remresented in the objectives

of tuec program?

dre general statewents of goaols tremslzied into
specific ovjuctives coaccived in teras of behevior
cnd content? v

ifre clissroom instruction ond notericls besed upon
clearly stated objectives?

Dovs clizsrooi instruction cnable students to sce
their gosls clearly in bricf instructionsl sc-
quences aad lengthy units of study?

Arc objcctives roconsidercd and revised scriodically?
Do students hove 2 wide end rich range of lecraing
activitics cppropriate to the objectives of their
programn?

Do activities iaclude formulating hrpotleses ond
testing them by gothering and canclyzing data?

Do activities include the procuszes of uclaing
decisions cbout socio-civic affairs?

Do cctivities involve students in their comrumities?
{re leoraing cctivities sufficiently voried cnd
flexible? ’

Do students perceive thicir toecchers as fellow
inquircrs? o

dre cetivitics carrisd on in o cliuicte which supports
students! self-respect cand opens opportunitics to o117

Dovs the progrom have o weclth of approsticte instruc-

tioncl resdurces?

Strongly, 2 - Modurately, 3 - Hordly ot cll; b - Lot covercd)
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Bvoluation Checklist  (continucd)

6.2

503

6.4

6.5
6.6
7.1

7.2

7.l
8.1

8.2

Do printed motoricls cccomuodate o wide range of

recsding abilitics cand 1rtu"u5;s, lucrning cctivitics,

cnd sources?

Is o voriety of nedia avoileble for lecrning throush

nony senses?

Do clugsrooiss ¢row unon the c,"t*lbutlons of mony

kinds of rescurce pursous .nd orgonizations rcpro--

seating oony points of view?

Do activities usce the school ond cormunity cs . a

leorning loboratory?

Docs the progrom hove aviiloble mony kinds of

work spoco?

Docs thie progrom help students orgrnize thcir

exneriences?

fre learaning cxpericnces orgonized in such foshion

thot students loarn how to continus to locrn? ’
v

Docs the progrum enable students to rolote their

cxpericnces in sceicl studics to other crecs of

oxpericence?

Doecs the formcl pattern of the progrem offer

choice cnd flexibility?

Is evcluation bosed primcrily on the school's own

stotconents of objuctives?

Do.s asscssnent include progruss in kaculedge,

coilitics, vcluing, aad porticipetion?

Docs cvaluction deots cone from rox: sourccs, inside

cna outside the classroom?

Are evaluation procedures regular, cenmpreiunsiv Ve,
cnd coatiauous? i

fre eveluction date used for plosming curriculcr
improvenent?

Do cveluction doto offer gtuu;nts help in the coursc
of lccrning?

fre toth students cnd tocchers involved in the
proccss of ovcluction?

Is regulor re-cxoninntion of basic curricul-nr gords
cn integrel port of thoe evaluction?

N

Aot}

i

(1 ~ Btrongly, 2 ~ ioderatily, 3 - Hordly ot 11, 4 - Iot covuree)
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Evalustion Chiceklist (continucd)

9.1 Dous tiw school provide sprropricte metericis,

tine, and. foeilitics for socicl studics oivoluction? 1 2 3
9.2 Do tuuchers try out nnd cdapt fer their own students

prorising inovations? 1 2 3
9.3 4ire the bosic purposcs of socicl stucdics. cducction

ce clenrly relotid to the needs of the irmedicte

corrunity cs fo those of socicty ot lorge? 1 2 3
9.% Do toochers porticipate regulerly in cctive socizl

studics curriculun cormmittucs witi both docision- A

roliing cnd advisory responsikbilities? 1 2 3
.5 Do tenchers porticipate regularly in activities

winich foster their coupstonce in socicl studies

cducation? :
9.6 Do turchers hnve socicl studics consultonts aveile

cble for help? : 1 2 3
9.7 Con tuichers and schools rely uron o districtwide

policy stotement on recdeisic frocdonm and profes-

X v <
sioncl responsibhility? 1 2 3

(1 - Strongly, 2 = loderately, 3 - lordly at 211, 4 - ot covercd)
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APPENDIX Y

Anpdl 25 1975

In order to 2valuate tho Sociel Studics Program you e using
I cr eaclosing cn2 of the teools vo vill vtilizeo

he "Rationale and Ganeral Ubjcctives" (voxed) are telen
direclly from the Cocial Scicrnco sducation Corsortium Data Dooke

Piease check to vhat extent tiase objectives ave beirs ret
Tor your children,.

Ilease return this sacet to re by lay 1 e SCONCrs
Than!: you.

é,,:pé,_{.\, ﬁgma—w‘

Aujrew Ao Fecoraro, Chairzen
Social Studies Steering Comnitteo

uc-.----o-:----:--u-------ﬂa-no----o---nw----qumu-

STROIGLY MODERATELY . [IOT AT ALL
AL ' . .
SCI'COL: GRADG:
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APPEIDIX Z

A SCALE TO MSASURST ATTITUDS L2UAD ATY SCIOOL SUSJECT
(Selected Questions)

Form A
Edited by H. H, Renmers

Age Sex(circle) M F  Grade Date

Directions: Following is a list of statemants about Social
Studies. Put a plus sign (+) before each statement vith wisch
you agree.

’

1. No matter what happens, this subject always comes first,

2. This subject is profitable to everybody who takes it;

3. Any student who ta%?s this subject is bound to be benef:

4, All lessons and all methods used in this subject are clc¢
and definite.

5. I am willing to spend my time studying this subject,

6. This subject will benefit only the brighter students.

7. I am not interested in this subject.

8; This subject is a waste of time.
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APPENDIX AA

WEST ISLIP TEAC!IZRS ASSCCIATION

Cheryl Yannello
Beach St. Junior High
Wiest Islip,N.Y. 11795

Mr. Andrew Pecoraro, Principal
Manetuck Elementary 3School
West Islip,N.Y. 11795

Dear Mr. Pecoraro:

This letter is to confirm that the Yest Islip Teachers
Association stronely recommended that all teachers cease
all voluntary, non-contractual activities due to the
impasse in negotiations which was initiated by the Board
of Education.

The completion of survey or evaluation forms by :

teachers would be included under the heading of a voluntary
activity.

P s
Sincerely yours,

aju:/\_a. J,Z, 9: Lre n.e»ég—c—“

Cheryl Yannello, President
West Islip Teachers 4ssociation
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APPENDIX BB

Noverber 6, 1975

Selective Iducatioral Cquiprent, Ince.
3 Bridge Strect
ilewton, lassachusetts 02195

Attention: Fark Hodin
Dear lire Eodin:

I would like to confirnm our tentaitive date for
the Faudly of llan workshop on londay, Junuary 19, from
3 = 5 Delle

¢ far

The forrmat you suggested sounds fines (Introduction,
demonstration, small group participation)

If it is feasible to denonstrate rore than one kit
the following grade level designaticn is suggested:

Gre 4 = Fanily of Xarly New Imgland

Gre 5 = lopi Indian Fanmily, or (ucchua Family of Peru,
or Algonquin Indian Family

Gre 6 = Japanese Family, or Ashanti Family of Ghana,
or Kibbutz lFazmily in Israecl, or Soviet
Farpily in lloscow

Directionc to the Yestbreok School arc encloseds

Very truly yours,

Andrew A. Pecoraro
Chairron, social studies
Steoring Cormittee
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APPENDIX CC

Harcourt Brace Jovanovich, Inc. m

757 THIRD AVENUE, NEW YORK, N.Y. 10017

HERBERT A. JULICH
Sales Manager, Elementary
EASTERN REGION

December 8, 1975

Mr. Andrew Pecoraro
Manetuck Elementary School
Van Buren Avenue

West Islip, New York 11795

Dear Mr. Pecoraro:

The page references which have been added to the twenty
Performance Objectives for social studies, prepared by the West
Islip Schools, suggest one or two places in the text where specific
objectives could be developed. In no case do the page references
exhaust all of the possibilities that exist for such development
within each text.

It should be noted that no reference was made to the
Teacher's Edition. A casual glance at the Teacher's Edition will
show that an even larger number of references might have been made
from the Teacher's Edition alone. These page references are meant to
indicate only how thoroughly the objectives of the program match in
intent the objectives listed by the West Islip committee.

The page references are from a single text, THE SOCIAL
SCIENCES, CONCEPTS AND VALUES, Second Edition, Level Brown (Grade 6).
The Fourth or Fifth Grade books would have been equally as rich in
opportunities to develop the committee's objectives.

It should also be noted that no reference was made to the
filmstrips or to the Student Activity Books that accompany THE SOCIAL
SCIENCES, CONCEPTS AND VALUES, Grades 4 - 6.

I have attached to this letter an evaluation form which
indicates in a precise way what the authors believed the teaching
goals of the program to be. I have also attached a brief description
of the filmstrips. You can see how they too fit the Performance
Objectives you are working toward.

Lastly, I want to assure you that, if the committee would
like more information, I would be most happy to set a date to meet

with them.

Sincerely,

Herbert A/>gllich

two enclosures 1 7 6
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WNET/13
356 WEST 58 ST,
APPENDIX DD NEW YORK, N.Y. 10019
- (212) 2624200
EDUCATIONAL
BROADCASTING
CORPORATION

: EDYCATION
December 9, 1975 DIVHSEGN

Manetuk School
Van Buren Avenue
West Islip, NY 11795

Attention: Andrew A. Pecoraro, Principal

Dear Mr. Pecoraro:

Thank you for making it possible for me to meet informally
with your teachers in order to complete the School Television Service's
Teacher Feedback Survey for 1975-1976. All the teachers were very
cooperative.

I will give the Performance Objectives for Social Studies,
which you have designed for the fourth, fifth, and sixth grades to our
Programming Department. Perhaps, it may prove helpful to them when
they are previewing ITV series for those grade levels in Social Studies.

The entire survey will be completed by March 1, 1976. At
that time you will be hearing from me again concerning the results and
conclusions drawn as a result of the project.

I really enjoyed having the opportunity to spend the day at
the Manetuk School. I will not forget your support and cooperation. 1If

there is ever anything I can do for you in the future, please do not
hesitate to call me.

Sincerely,

Anne Marie Santoro
Utilization Coordinator

AMS :RM

ps: I have enclosed our brochure, which outlines the various workshops
available from the School Television Service.

Enclosure

R ye tea Pager



APPERDIX kb

November 22, 1974

TO: ¥illiam Beck, Coordinator of Secondary Curricnulum
FROM:  Andrew A, Pecoraro, Chairman, Social Studies Committee

RE: Social Studies Curriculum Materials

I have enclosed copies of the Table of Contents from the
Social Studies Curriculum Data Book (Sucial Science Education
Consortium Inc., Boulder, Colorado). These evaluations apply
from grades K ~ 12, I have also enclosed sample analyses for
your information.

I would be happy to share these analyses of curriculum
materials with you and your teachers in the junior and senior

high schools,

1
Copy to Roger VWilson, Chairman, Social Studies Department
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APPENDIX FF

April 9, 1975

TO: Roger Wilson, Chairman - Secoadary Social Studies
FROM: Andrew A. Pecoraro; Elementary Social Studies

Steering Committee

I have enclosed a copy of "Perspective: A Social Studies
Handbook for Secondary Teéchers, 7 = 12" which I recently

received from the Social :itudies Comsortium up-date service,

This looks like a valuable manua¥ for teacher training.

Copy to Mr. Beck, Secendary Coordinator
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WEST ISLIF PUBLIC SCHOOLS
West Islip, Long Island, New York

Dr, Daryl W. Ielletier Dr. Paul E. Kirdahy
Superintendent of Zchools Assistant Superintendent
for klementary kducation

This handbook represents the culmination of the research of the
Social Studies Steering and Study Committees. The handbook is intended
to serve as a teaching guide for implementation of the adopted social

studies curriculum for grades 4 -~ 6. It will be revised on the basis

of teacher feedbacke

Andrew A. Pecoraro, Chairman
Social Studies Steering Committee
January 9, 1976

Steering Committee Study Committee
Robert Gaggin Mildred Andersen
Rosalie Gianna Richard Carlsen
Carl Harris Frances Corcoran
Doni Judkowitz Doris Jacobs
Susan Levy Elaine Klein

Genevieve QOliver
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INTRODUCTION

The achievement of the Wesi Islip Performance Objectives is the goal
of the social studies curriculum for grades 4~6. The objectives reflect
the demands of contemporary thought in elemenﬁ&ry social studiese.

The recommended projects which have been field-tested and evaluated
in West Islip satisfy the performance objectives.

| The ecclectic model reflects the interdisciplinary requirements of
the new ... ‘sl studies, including the areas of anthropology, economics,
hretory, geography,'politicai science, sociology, and social psychologye.

The inguiry approach to learning pervades the program. Students com=-
pleting the social studies program will have experienced several projects
stressing the inductive approach to learning. One project, The Concept
of Zulture (Grade 5), provides children with experiences in deductive
learninge

The model is designed tc accommodate a variety of teaching styles,
including individualization, contracting, team~teaching, small and large
group instruction.

The performance objectives are minimal objectives to be achieved.
The objectives should be refined to meet the specis : meds of each class
to respund to the variances in age, maturity, and aoility of childrene

Criterion-referenced tests designed to measure the attainment of the

performance objectives should be developed by teachers for their grade

levele.
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W51 JGLIP FUBLIC SCHOOLS
West Islip, New York

PHITLOSOPHY OF SOCIAL STUDIES #DUCATION

l. It seeks to emphasize the teachihg of concepts rather
than the accumulation of datae

2. It seeks to provide all students with the values, skills,
understandings, and knowledge needed to cope with the
pressing social problems of our age.

3. It attempts to incorporate into the curriculum basic.
concepts drawn from the disciplines of anthropology,
economics, geography, history, political science,
sociologys and social psychology.

Lk, It attempts to develop skills and research techniques
sequentiallye. ‘

5. It attempts to provide learning activities that aim-at
conceptualization through the techniques of inquiry
and discovery.

6. It emphasizes the use of multi-media resources.
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Vest Islip Fublic Schools

O:4CILVAS FOR SOCIAL LrURILS

P

PEIEORM/NCE

1. Formulating, Justifyings, and Testing the Validity of Co cent

Given a selection of iteus and ideas suggested by his peers, the student
will:
A, Group the items or ideas in a variety of ways
(formulating concepts)

B. iuplain tie recsons for the groupings (justifying
concepts)

* C. Test the aécuracy and validity of the groupings

2. lMaking and Testing Generalizations

Given a set of pictures, objects, and/or information about varicus topics,
the studsnt will:
A, Icentify what the items have in corudon, and nicike an
eppropriate generalization on the besis of the conmonality

B. Test the accuracy of tue generzlization on the basis of
additional information

3. Gathering Inforration From a Variety of Sources

Given a particular topic or guestion, the student will:

A. Gatier information on the topic or guestion from a
variety of sources

B. Coupare the infarmation so catiered

Ce Ev: luate the reliability and autlhienticity of the
sources of information

k. Taking Part in Group Discussions:
Given a group discussion situation, the student vili demonstrate an
ability to take part in the discussion by:

4. Presenting his oun ideas

B. Demonstrating a villingness to expand and clarify his
" ideas

Ce Listening to others

D. Commeating on, paraphrasing aind buildirg cn the ideas
of others

185
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Je miundlin sady AN MICUAR SSUAY:
Given a group activity situation and winimzl adult supervision, the
student will dewonstrate an ability to telie part in an activity by:

A. Helping to establishi the purpose and/or nature of
the activity

B. Taking part in the activity

5., Prablem Solvinz
Progieg 42,

Given a description of situations and/or events suzgesting possible
problems, either of an interperconal or more broadly social nature,
the student will:

A, Identify a possible problem or problems
2o Suggest possible solutions to the problem or problems

* C. Suggest possible consequences of tlie proposed solutions

Feelings, Attitudes and Velues

- ———

7« TFeelings
Given an event or a description of an event invélvisg persons, the
stucent will:

A. Identify the various feelings a rarson or perzons involved in
the event riy lave experienced
B. Idacntify possible rcasons for those infcired feelings

* C. Identify possille Imture behkaviors that noy occur because
of those fcelings

D. Relate those feelings to his own c¢cxperiences

8. Attitudes

Given an event or a dascription of an event involving percous,
the student will:

A. Identify attitudes tiic person or persons inveolved in the
event may scen to have

B, Iden’ ity .ble cources of these aititudes

* C. Identi{y possible futurs belhaviors whic . ruy occur

because of tuese attitudes

D. Relate these attitudes to his own oxperiences

" 186
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10.

11.

Values

Given an event or a descrintion of an event involving
& b
Persons, the student ill:

A. Identify the values the Person or porsons involved in
the event may hold

B. Identify the possible sources of these values,

C. Identify possible future bshaviors that may occur
becausc of these values

D. Relate those values to his own experiences

Services hvailable to Forsons
Given a description of some nceds of both irdividuals and groups
of individuals, the stucdent will:

A.  Identify existing services provided bty various governments,
business and labor groups, Qublic and private orsanizations,
and individuals that meet these nceds

B. Identify why these needs must be pet By various scrvice
organizations and agencies

The Vlorld of WOE&

i — e ettt i

A. Given a list of occurctions, the student will place the
occupations into appropriatc occupational clustcrs

B. Given a description of a rarticular occupation or
occupational cluster, the student will identify ways
in which that occuvation or occupational cluster is
related to other occunations

Ce Given a description of a particular occupation, the
student will identify skills anc comprtuncics, as well
es cognitive and affective factors

D, Given a description of a particuler sclhool activity or
area of learning, eitiher cognitive or affective, the student
will identify the relationship betveen that activity or
arca of loarning and possitle vocational,,avocationsl, or
carceer pursuits

E. Given a description of a particular occupation, the
student vill identify:
(1) Possible racns of obtaiulng infeornction zbout the
nature of thut occupstion, and,
(2) various approach:s to ond ckills for arplying for o
Job rclated to that occupation Q7

>
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12. Thie Tre 1SILLtL“bU ol Culvurda

A. Given a description of vevious sccirl (eultural) behaviors,
both individucal end gioup, tic ctudent will identify the
individuals or groups witiin thot socicty er culture that
may hove afficted thoze bohiviors

* B. Given a list of staotemeats coacerning the tronsmittance
of culturcl treits, tie student will identify thosoe that
arc the more defunsible frowm a social scicnce standpoint

13. Adapting ] BlOlO*lC 11 Inheritunces to the Environment
A, Given o description of a particular cnvironment. -lent
with (a) idcntify ways in which man has adanted
environment, and (b) demoastrate on understonding .o these
cdaptions “"~u resulted in sivilarities ond differences

B. Givcn a list of statoments concerning the officts of both
rodity and caviromment on mon, tihe student will identify
tgoug statorents thot are the more defensible from o social
scicnce standpoint

1k, Comparctive Culturcs

Ao Given z descristion ef two culturces or subculturcs, the
studznt will identify: (2) some of tiw woys in which the
two cultures or subculturcs moy differ cad be clike; and
(b) possible rucsans for the similoritivs and differences,
s measurvd by miniisum eriterio on on objectives-refercnced
test,

B. Given o do CLlDtlon of 2 plurclistic socicty, tiw student
will identify: (&) somc of the groups, porticulorly ethnmic,
rceizl, and rcllglous grouns, that are o peart of that socicty;
cad (b) how the vorious groups arc alike and ditferent.

* Co Given a descrintion of some of the grouwps, particularly cthnic,
ranicl, end religious groups, thut mey be o part of a plurai-
istic socicty, the student will identify: (a) the rolc such
croups have playcd in thet socicty; (b) some problems of
prejudice and discririnaticn thot mey oxist in toerms of these
grouns; ond (c¢) som¢ possible means of overcomins proktloms of
prejudice and discrimination

15. The Concert cf Change

Given a doscription of an individuzl, a proup of individucls, or =n

institution of governnoent that has chonged or is in iweed of chonge

the studoent:

A, Will identify those conditions ond/or eovents that mey bring
cbout the noeod for chonge

ERIC
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16.

17.

The Concept of Chonre  (con tinued)

B.

C.

The

A

Vill iceatify tdc charicturistics of that individucl,
group, institution, or gov.: 'nmcnt ta.t ey nalie changes
citiher possivle or very Girficult

Will didentify how the changes moy be eoffected

Vill didentify possible conseguences of wvorious chirngus

sic Concents of History, Including the Conceept of Chronology,

_pl' Cousc and fLuCt _Lmd gl:jorlo ripny

Given o list eof faudilicr covents, cither recent or historiceal,
the student will ploce these cvents in chronologicnl order

Given a certain event, either recent or historical, the student
will identify several causes aund ceveral effects

Given an account of an event or era, either recent or hirtorical,

the student will icentify tie possible values, biases, and view-
roints of tie author of the account

Ilature of Rules and Laus

Given e rule or law, a student will identify:

(1) how that rule or law contributes to the well-being
of individuals end society iu general;

(2) in what weys the rule or law might be chcnged to iiprove it;
(3) what the consequences of cuch changes mizht be

Given a descripticn of the clianzing geeds a1d values of a
group or of & socicty, the student will icdentify how the
rules and laws of thzt group or society chedgc to accorninodate

the new neceds and values

Given a descr® .tion of a particuvlar cociel cystem, the siucdent
& ol D !

vi1ll identifly those gr cups or forces within thet systen tlat

affect its rules and laws

EZcono:iic Choices Derive from Velues and fficct Policy

Ao

Given a descri ptlon of a country's resources, and @lso siven

a description of tle needs of itlat country, the student will
identifyr whet secers to be i.mortunt to thut artion on the basis
AfF the aeceds it chooszes to reet with its rescurces

Given a description of a csalable thing, tlhe ztudent will
identify factors that affect its value

7 189
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18.

19.

2C.

Ce

conoiric Choices Derive from Values and Atfect Foliey (enptinned)

PR Y -

Given a description of consurior actions aud/or choices,
thie student \111 identify ways tilese actions and/cr choices

may affect tlie producer's rroduct

Han's Use and hl""e of aig llatural Inw wironment

A.

Ao

D.

Givern an illustration or a verbel LCSCrlpuan of tlic natural
envivonment, the ctudent will identify liow ran's basic needs
nave been uiet through the use or manipulation of the environ-
nent

Given an illustration or a verbal description of man's use
or rmanipulation of the natural environient, the student will
identify possible consequences, bYoth jositive and negative,
of thet use or manipulation

Iiap and Globe Reading Skills

Given his locel neighboriood, his school, and/or a classroom,

the studeit will construct a sinple man oP tiuet neighbortood,
schecl, and/cr classroom

Given a variety of cormon maps, the stucent will identify by
nane tlie types and/or varieties

Given 2 map and/or a globe, the student will interyret it by
use of tlhe key

Given a map and/or a globe, t
and judgmonts as to how the g
arca rigit effect the lives o

he student will iacke observations
srapnic conditions of @« certain
the pcople wvho live there
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Teaching Strategies

The following chart developed by Dr. Jack R. Fracnkel
{San Francisco Siatc College
planning and evaluation of social studies activities which

utiiize inductive thinking.

Statement: Purnoje of Activity

. INTAKE (I) ORGANIZING (O) DEMONSTRATION (D)  CREATIVE (C)
Reading Outlining Role-playing Solving problems
Viewing Charting ~ Describing Songs
Listening Stating Writing ' Buildings -
Tasting Summarizing Discussion Writing letteré
Touching Diagraming Drawing Short story
Interviewing Time Line Story telling Miming
Observing, Field Trip Sorting Building Compésing games

. Categorizing Reporting Role-playing
Mapping . Explaining Writing stories
Question~Ancwer  Analyzing Murals
Question~asking Demonstration Cartooning
Restating Debating Poems

'thtographing Question-asking
Sketching

The purpose of the social studies activity should be stated. Intake
(I) skills precede organization (0) skills. A variety of activities to
demonstrate (D) the previous skills is suggested. Sociai studies activities
should culminate with creativity (C) projects.

The chart is a teacher reference tool which should insure purpose,
balance, and sequence of social studies activities.

Suggrested Sequence - I,O0,D,C, or I,0,I,0,D,D,C, or I,0,0,D,C,%, etc.
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GRADE 4

OUR WORKING WORLD

Student Materials

University of Colorado

Qur Working World

"Regions of the U. S.M
Lawrence Senesh

Science Research Associates
Chicago, 1973

Problem Book

Teacher Materials

"Regions of the U, S."
Teachers Research Guide
Problem Book - Teachers Fdition

'"New Fatns in Social Science
Curriculum Design"
Lawrence Senesh

Social Science Satellite Kit (SSSK)

’

FAMILY OF MAN

Student Materials

University of Minnesota

Family of Man Project

Family of Early New England
Media Kit  XFENTG

Selective Educational Equipment,

1973

Newton, Mass.

Teacher Faterials

Family of Zarly New England
Teacher's Resource Guide XFENO1

"The Rationale and Overview of
the Family of Man Social Studies

Inc, Curriculum" - Dr. mdith West

PFLAUNM

Student Materials

Dimensions of Personality
"Here I Am*

Wlalter Linbacher, Ph. D.
Pflaum/Standard

Dayton, Ohio 1969

19:

13

Teacher Materials

"Here I Am" - Teacher's Zdition
Spirit Masters #10198



OQUR wWORKILG VWORLD

Teachers should use chapters of Our VWorking YWorld as a framework
to achieve the VWest Islip Perforirance Objectives. Chapters selected

in Cur Working World should be taught in their entirety.

Teaching strategies

"Suggestions and activities to achieve the major concepts of each
chapter aprear in outline form in the teacher's manual. Specific objec~
tives of Cur WOrking.WOrld are listed on ppe 15-20.

Large and small group activities including role-playing, committee

work and class discussion are suggested for successful implementation of

the program."

196
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FAMIIY CF MAN

Our Working World, Chapter 1° - New England: Staying Up To Date.
Teaching Strategies:

"The project places emphasis on concept formation, categorization
and generalization. The inductive approach is an essential component

of the program.

The Teacher's Resource Guide provides detailed strategies for
teaching Unit 1 ~ 50, Objectives, content, and media are included for
each unit. Behavioral Objectives are listed on pge 16. General objectives
of generalization, attitudes and skills are stated on pp. 17-18.

Units designed to satisfy specific performance objectives may be

taught out of sequence."

200
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The Relatiorship Between the Ferformnnce Objectives

and rhmily of i rroject
vest Islip . .
Sorfornance Family of Man
Chiective Unit Concept Pares
2 - Ceneralizations 2, 3 I Curious ifbout Social 24, 25
: Data and lIiuman Behaviox
3 - Information 6, 7 Site 28, 29
Gathering Geography Differences
10 - Services Available 31-36 Division of Labor Sh-59
to People Interdependence
11 - World of Vork 27 Division of Labor 60
Interdependence
12 -~ Trancmittance of 43,4 Socialization 66, 67
Cultural Traits :
13 . Biology and ‘ 24,25 Culturzal Use of the L7, 48
nvironment Environment
13 - Biology and 28 Cultural Use of the 51
Environment Environment
14 - Comparative Cultures  20-23 Cultural Universals 4346
14 - Comparative Cultures 26,27 Cultural Diversity 49-50
14 - Comparative Cultures 38-42 Norms, Values 61-65
. . Socialization
14 - Comparative Cultures Ls-bL7 Cultural Universals 63-70
1 -~ Comparative Cultures 49,50 Cultures are Unique and 72y 73
Universal
16 -~ History, Chronology, 4 Differentiation of past, 26
l'ultiple Cause & Bffect present and future
20 - Map and Globe Skills 12-19 Faps, syrbols 35-42

Direction

Ferforrance Objectives 4, 5, and 6 may be scatisfied by cach unite

201
19




DIMENSIONS OF FPURSONALITY

"Parent participation in the program is encouraged.

(See Note to Parents, pge 82.)"

Skill in the techniques of discussion and group processes are
essential for the success of the program. The teacher must
empathize with a respect children's privacy and feelings.

Units may be taught bi-weekly. It is not nccessary to

teach the chapters in sequence.
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DINZHNSIOUS OF PeRSOUALITY

Relationshio Between Vest Iolio Performance Objectives
and Dirensions of Fersonality irogram

Grade U
West Islip )
Performance
Objectives Chavter Title Key Conccot
#7 ~ Feelings 2 Knowing I'm Alive Awareness
'3 How Do I Know It's Morning? Senses
4 My Feelings Are Real Emotion
8 I Always Behave Myself Behavior
9 When I Cried for Help Early Learning
10 My "Mirrors" Self-Image
#8 - Attitudes Vi How Different Are We Prejudice
5 The Body I've Inherited Heredity
#9 -~ Values . Skillfully led class discuséion of any unit will
) assist in value clarification.

203
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Summary Chart of Performance Obirctives Attained Using
the dth Grade Our Worpdine Vorld,

Fanlly of anoand i Qb Soujeats

Family Family
ovlW of lan Pflaum O\l of lMan Pflaunm
1 x x 11 X X
2 X . X .12 b4
3 x x . 13 x x
L x x x 14 x x
5 X b'4 X 15 x
6 x x x 16 x x
7 X 17 x
8 x 18 x
9 x 19 x
10 X X 20 X X
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Grade 5

The Our Working World, Concepts of Culture, UCLA and
Pflaun projects are recommended for grade 5.

Chapters within the units of Our \orking World are related
to common themes. Individual chapters within the region units need
not be taught in sequence.

UCLA chapters related to Our ‘Working World units appear in
parenthesis on the following chart.

The Dimensions of Personality units may be taught bi-weekly

in any seqyence.

oo oy

QUR WOBKING WORLD

Student Materials .eacher Materials
University of Colorado - "The American VWay of Life'
Owr “orking Vorld ) Teacher's Resource Guide
"The American Way of Life"
Lawrence Senesh Problems Book - Teachers Edition
scéﬁ?g; ﬁesigggh Associates "New Paths in Social Science
g0 Curriculum Design - Lawrence Senesh

Problem Book
Social Science Satellite Kit

- - (SSsK)
UCLA
Student Materials Teacher Materials

University of California at "Your Rignts and Reszonsibilities
Los Angeles As An Anmerican Citizen®

"Your Rights and Responsibilities A Teaching Guide
As An American Citizen"

A Civics Casebook o

Charles M. Quigley
Ginn and Comrany
Lexington, Mass. 1972

=5




Georgia

Student Materials Teacher Materials
University of Georgia Concepts of Culture
Anthropology Curriculum Teacher's Background Material:

Project The Arunta, The Kajak,
"The Ccncept of Culture” The American

Pupil Text, Pub. # 16
Pupil Study Guide, Pub. #17
University of Georgia
Athens, Georgia, 1965

Pflaum/Standard
Student Materials Teacher Materials
Dimensions of Personality "I'm Not Alone" - Teacher's Edition
"I'm Not Alone" Spirit Masters #10197

Walter Limbacker, Ph. D.
Pflaum Standard
Dayton, Ohioc 1969
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UCLA

Teaching Strategies

An overview of teaching strategies is provided on pg. 2

of the teaching guide.
The UCLA project chapters related to Our VWorking Vorld

units aprpear in the following chart in parentheses.

207
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GZORGIA

Georgia project. The project is designed to be taught

sequentially during a one-month period.

Relationship Between the West Islip FPerformance Objectives
And The Georgila Project

West Islip Performance

Objectives Concevnt of Culture

12 ~ Transmittance of Cultural Chapter II ~ Enculturation
Traits From Person %o
Person

14 ~ Comparative Cultures Chapter III - Cultural Universals

and Cultural Variations

15 ~ The Concept of Change Chapter V ~ Culture Dynamics

216
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DIFaJiSICKS OF ViROONALITY

Teachinz Strategy

“"Parent participation in the program is encouraged. (Sce Note to
Tarents, pge 82)
Skill in the techiniques of discucsion and groupn processes are
essential for the success of the programe The teacher must empathize
with a respect children's’'privacy and feelingse

Units may be taught bi-weekly. It is not necessary to teach the

chapters in sequence.'

217
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DININGI0IS OF FIRSONALITY

Relationshin Hetween VWest [slin Fertorrance Obhiectives
and Dinmensions of rerscnality Pro:sram
Grade S5

Vest Islip

Ferformance

Obiectives Chapter Title _ Key Concept

#7 -~ Feelings iy What I Think of Myself Self-Image
6 When I Feel Jealous Sibling Rivalry
7 Feelings and the Family Respecting Zmotions
17 The Need to Belong Belonging to the

Classroom Group

12 . Growing Up Safe Security.

#8 ~ Attitudes _ Skillfully led class discussion of any unit will

satisfy the attitudes performance objective.

#9 - Values 14 The Price of Belonging Individual vs. the
Group
15 Torn Two Ways Family vs. the
Group

218
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Summary Chart of Performance Objectives Attained Using
the 5th Grade Our ‘Workins World, Georpia,
Pflaum and UCLA Froients

OWW Georgia Pflaum UCLA OWYW Georgia Pflaum UCLA
1 x X 11 x
2 x 12 bs
3 X 13 x
L x x x 14 x x
5 x x 15 x x x
6 x 1Y X x 16 x
7 b 17 x x
8 x x x 18 x
9 X X X 19 X
10 X 20 X

219
37




Grade 6
The Our Working World, Michigan Social Science Laboratory
Units, and Pflaum projects are recommended for grade 6.
Chapters within the units of Our Working World are related
to common themes. Individual chapters within the region units
need not be taught in scquence.
The Michigan Unit One is a prerequisite to the other units.
Dimensions of Personality units may be taught bi-weekly in

any sequences.

OUR WORKING wWORLD

Student Materials ' Teacher Materials
University of Colorado - "Regions of the World" - Teacher's
Qur Vorking World Resource Guide
“Regions of the World"
Lawrence Senesh Problem Boo% ~ Teacher's Edition
Science Research Associates
Chicago, 1973 ""New Paths in Social Science

Curriculum Design" - Lawrence Senesh

Problem Book
Social Science Satellite XKit

(8S88K)
MICHIGAN
Student Materials Teacher Materials
University of Michigan Social Science Laboratory Units
Social Science Lzboratory Units Teacher's Guide
Lippitt, Fox and Schaible
Science Research Associates Social Science Resource Book

Chicago, 1969 -. Records (&)

"The Teachers' Role in Social
Science Investigation®

220




PFLAUM

Student Materials Teacher Materials
Dimensions of Personality "3ecoming Myself" - Teacher's Edition
"Becoming Myself" Spirit Masters #01963

Walter Limbacher, Ph. D.
Fflaum Standard
Dayton, Ohio 1969

29




OUR WORKING \WORLD

Teaching Strategies

Suggestions and activities to achieve the major concepts
of each chapter appear in outline form in the teacher's manual.
Specific objectives of Cur VWorking Vorld are listed on ppe. i5-21l.
Large and small group activities including role-playing,
committee work, and class discussion are suggested for successful

implementation of the program.
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MICHIGAN

Teaching Stratepies

Unit One is a prerequisite to the six other units. The
students are introduced to the techniques utilized by social
scientists to investigate human behavior.

Units 2 ~ 6 may be taught out of sequence.
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PFLAUM

Teachingz Strategy

Parent participation in the. program is encouraged.
(See Note to Parents, pg. 204).
S5kill in the techniques of discussion and group processes
are essential for the success of the program. The teacher
must empathize with and reséect children's privacy and feelings.
Units may be taught bi-weekly. It is not necessary to teach

the chapters in sequence.
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DILASIONS OF PURSONALITY

Relationship Betwaen Yest Islin Performance Obinctives

and Dimensions of Personality i'rogram

Grade 6
West Islip
Performance
Objectives Chapter Title Key Concept
#7 - Feelings 1 Finding My Feelings Emotion as a
Driving Force s
Speaking Without Words Expression of Emotion
3 How I Feel Now Dominant Emotions
L My Feelings Are Divided Ambivalence in Family
Relationships
6 Learning to be a Friend Feelings About Friends
I Don't Like Me Self-Dislike
If I Dislike Myself Consequences of
Self-Dislike
13 My EZmotional Growth Emotions Change With

Growth

#8 ~ Attitudes

Skillfully led class discussion of units will

satisfy the attitudes performance objective.

#9 -~ Values

Learning Where I Stand

Competition & Cooperation
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Summary Chart of Performance Objectives Attained Using
the 6GtLh Grade Cur wovkine World,
Michigan and Fflaum Projects

ovry Michigan Pflaum oWV Michipgan Fflaum
1l X X x 11 x
2 x x 12 x
3 X X 13 x
L x X x 14 x
5 X x X 15 x X
6 x x x 16 «x
7 X X x 17 x
8 X X X 18 «x
9 X X X 19 X
10 x 20 «x
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