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Dear Reader:

OUTWARD BOUND, Inc. and its chartered OUTWARD BOUND Schésls
operate in the United States as privately supported non-
profit institutions seeking to accomplish two primary goals:

1, To establish on a national scale programs
directly run by OUTWARD BOUND which demonstrate
the effectiveness of its educational philoso-~ |
phy and methods for Americans, and

2. - To consciously introduce that philosophy and
method for interpretation within traditional
public and private educatipn systems.

Since 1968 our energies have been given increasingly to
the second of these aims. : :

Dr. Schulze conducted his analysisi'independently at the
request of OUTWARD BOUND, Inc. “1¢ was~done as part of

a three year project funded by a grant.from. the Carnegie
Corporation which sought to determine the; usefulness of
OUTWARD BOUND as a contributing experience” for teacher
training and adaptation within secondary” schools. We

are pleased with what he found and repdrted, and challenged
by s conclusions and recommendations. e

In making An Analysis of the Impact of OUTWARD BOUND_on
fwelve Hig chools available for Timited 31str15ut1on,
Lt 1S our hope to encourage further the procésses whereby
JUTWARD BOUND philosophy and method can be more fully
itilized within traditional education. Should ‘you wish-
:0 explore the possikilities for your institution, we
1ope you will contact us at any of the addresses given

m the back cover.

o

lurray E! Durst
'ational Executive Director
WUTWARD BOUND, Inc.

.eston, Virginia 22070
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"fhis report was made,possible in lasge
part by funds granted to OUTWARD BOUND,
Inc., by the Carnegie Corporation of
New York., The statements made and views
cxpressed are solely the responsibility
of the author.'"

N

b



Table of Contents
Introduction
chapter [  OUTWARD BOUND: Background . . . . . + o '+« o p. 1
shapter 11  Evaluation Procedures . . « « « +« « « « « « « . p. 19

:Haptei III Reasons for Initiation of
: . OUTWARD BOUND Programs . . . . . % .
Zhapter IV Funding and Support . . . . « .« « . . . .

:hapter V A Case Study: East High School . . ... . .

chapter VII Recummendations 114,

. 125

p
P
. P
chapter VI  Analysis of the Impact of OUTWARD BOUND . . . . p. 81
o
chapter VIIT Conclusion . « v v 4 v v o v e o v o v P
) _ .

Appendix. . 132

ERIC

Aruitoxt provided by Eic:



INTRODUCTION

Criticism of the schools and the educatjonal
'process -has-been extremely heavy in tﬁeflqst decade.
.A number of writers, including parents, students
and‘odvcétors have articulated their concern with the
déficiencies and inequalities in our. procéss of educa-
tioﬁ. 6Vercrowded classrooms, sterile classroom
curricula, rigid codes of behavior have all been
'widely exposed.a;d éiscussed.

Educators have not been reluctant to examine and
revise their procedures. Innovations have been ex-
tensive ahd.impressjve in antattempt to meet the
o .
presuhed needs and interests of students. School§
have ihtrodﬁced experiments in a variefy of areas --
flexibility in scheduling ard staffing\patterﬁs,
student interésf-centered“cufricula, and joint .
student-faculty 5;Ei§ion-making committees.

Nonetheless, much remains to be done in order
to provide quality educationnL{expeyiences to our
nation's youth and adgl:s.' Educators are more and
more concerned that education speaks to the values

and attitudes of students, to their growth and
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development into sensitive, knowicdgenblb,'hnd
rcsponsihlc“ci;i:cns. The "alfective domain' has
frequently bcén overlooked in the fush‘to imburt
tecﬁhicul information and skills.

One program which has developed inuth last few

“

'yeurs in a number of schools which deals with this
concern for pérsonnl growth and development is OUTWARD
BOUND. OUTWARD ﬁOUND is a process which uses the
natural environment to develop in participants a
heightened sense of awarcness of their own potential
and ‘an increase in sclf-understanding and compassion
for otﬁers.
Evidence from personal intcrviéwﬁ, obscrvations,
'anp questionnaire s irlicates that the influence of

. o

" OUTWARD BOUND in the schools is extensive and signi-

ficant. The programs have dramatic implicntions for
the nature of -the cducatiﬁnal fare offered by our )
schools. OUTWARD BOUND in the schools has served as
a catalyst. It has stimulated a spirit of .inquiry
"and sclf—éxaminatioh which hes led to changes in
curricula and in relationships between students and

teachers. It has encouraged experimentation in the -

usc of cxpericnce as a legitimate vehicle for
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tnstruction and it has fostered an spirit of sansitivity‘”
;nd truét‘betweon‘studonts and teachers which 15 all
too ofton uncommon in our nation's schools.

' The purpose of this feport is to describe and
analyze in depth the effects which OUTWARD BOUND has
had on twelve high schools across the United States.

[}

O
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CHAPTER 1

QUTWARD BOUND:  BACKGROUND*

~

The OUTWARD BOUND Movement is in part the product
of the cducational theories und practices of German-born

Kurt Hahn. Expelled from Germany ‘in 1933, he went to

Lngland where he established residence. There he found

a climate responsive to his cducational ideas and with
the financial aid of Lawrencc liolt, he founded the oA
first QUTWARD BOUND School in Aberdovey in 1941, The

school, emphasizing the development of increascd

sc1f-knowledge and realization of inner recsources

through a progfam of wilderness survival and group
living, was a rcsponse to the immediate necds to train
young British scamen to withstand and survive the
huzards of naval warfare. Too frequently, older, more

expericnced scamen survived these dangers while the i

" younger oncs died. "It was hoped that a progrdm which

o

* Those readers already familiar with the background .
and practices of OUTWARD BOUND may wish to-turn diregﬁ?}yy

" to the succeeding chapters which examine the effects
‘of OUTWARD BOUND on high schools. .For those unfamiliar

with OUTWARD BOUND, it is hoped that the following section

of the Movement.- . . o
o

10

.will bring an understanding of the principles and practice;'
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put young men through n serics of testing experiences
would develop in m the strength or_chgrntfcr and
will nceded to survive. —

| It ls uscful to look bLricefly at’ Hahn's. ldeus
about cducation (f'tom which the OUTWARD BOUND move-
ment developed) before moving to an examination of‘
the OUTWARD BOUND program ltscll. Kurt lahn was
primarily a'social reformer who viowed cducation as
a means for developing cﬁqructcr.l s chicf aim was

to produce rcsponsihlc_und active citizens., His

concept of citizenship was not unlike the Creck "ideal
"of .ongewlio is willing to serve his community in what-

ever ways he is capable.? ‘llahn wished to cquip his

students with the desire, commitment and: tools to

produce a more humane community. In a speech, given

“in 1936, Hahn voiced his hopes for tpc‘r01e that

education might play in improving society.

2 Ibid. p. 220.

"Wwe belicve that présent day civilization
is discased, often sapping the strength
of the Yound beforc they are grown up,

that he who is meant to serve our civili-
zation must be fortified against -it; that

e P e e e e

’1sz6bert skide1sky, English Progressive Schools,
’

Penquin Books, Ltd. Harmoundswort MiddTesex,
England, 1969.- p-232. SR

o

13
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Education can bulld up protective tastes
and habits likely to providu immunity,"

» Another spoogh (glven in 1965) indlicates his concern
that cducation deal more with the tra}nfng of churacter
’ thnn with ‘the truiniug ‘of intellect.

"The tragic history on contincntal countries
transmits the warning that we should take
hoed of Napoleon's words: 'The world is
not ruined by the wickedness of the wicked
but by the wcakness of the good!' Again
and again when disastrous’ decisions werg
taken by Germun governments in the last . 4
fifty yeurs, wisc men retrcated in noble
helplessness, lamenting cvents which they
could have influenced. If we take to .
heart the lessons of history, we will re-
gard it.as a scrious rospons1bility of
~chools to build up nervous ‘strength in.
the vulnerable, the: imaginative, the .
sensitive by methods which will harden
* yect spare them, so that they will be
better able to stand the strain wgich
responsible citizenship imposes.”

John Dewey. expressgd a similar concern for the
_affective naturc of education when he -asked,

"What avall is it to win prescribed amounts
of information about geography and history,
to win the ability to read and write if in’
the process the individual loses his own
soul; loses h1s appreciation of things

3 Ibid. p. 232

4 Kurt Hahn, "Speeﬁh at Conference at.Harrogate",
"May 9, 1965. Published by OUTWARD BOUND Trust,
London, England. p. 3. N

ERIC

Aruitoxt provided by Eic:



Page 4 -

worthwhile, of the values to which these
things are rc¢lative;“if hc loses desire to
apply what he has 'lecarned and above all,
loses .the ability to extract mecaning from
future” exper1ences as they occur?" 5-

v

.+, ’lhe problems to which Hahn felt education should
be more reapon51ye were the problems of a modern. society.
Hakn 1dcnt1f1es three baSLC faults which he sought to .

attack’ in h1s schools and his OUTWARD.BOUND programs.

Robert Skidelsky, in his book, English Progressive
‘Schools, summarizes Hahn's view:

‘First, he (Hahn) cites "soft living' in its

broagest sense -- the absence of challenges,
.the permissive environment. the widrspread.,
.ava11ab111ty of druigs, stimulants, aan11-

izers and other forms of escdpism -- all of
which undermine .physical fitness, initiative
and self-discipline. -Secondj he points to

the confused restlessness’of modern life. whiclr,
coupled with modern techniques of mass pro-
duction-has undermined skill, care of &rafts-
manship,-pride in work,~and varirus kinds of. ,
creative imagination.  Thirdly, twnere is the
impersonality of the modern state, becoming .
more ''rationalized" and "bureaucratized" at
every poxnt~ leading to the breakdown of. any
*sense of community, of personal involvement
(compassion). These diseases in combination
erode the 1nd1V1dual s sense of personal

<

©
5 o
°John Dewey, Experience and Education, Collier
gbks, Collier-Macmillan, London,-thgland 1963.
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respoﬁsibility; typicalfy they produce
apathy, withdrawal, cynicism, a feeling of
helplessness, and social and moral callous-
ness, which destroy citizenship and place the
management of affairs increasingly in the
liands of the bureaucrat and-efficiency ex- -
pert, lacking in humanity and imagination.6
. Given his' concern for the spiritual development
of youth and a view that action and experiénce were o
the vehicles throughbwhich»knowledgé was acquired,-
Hahn started several schools -- Salem in Germany in
1919, Gordonstoun in Scotland in 1934, and Aberdovey
.in Wales in 1941. The schools share in common Hahn!s
viewAOf'eaucation through experiences, learning by
doing. Along with academic traininé} major gmphasis
. i$ placed on developing wilderness skills, physical
fitness, craftsmanship and service to the community.l
: x . ) '
These clements are present in' the OUTWARD BOUND
‘schools'aroundwthe world. A look at OUTWARD BOUND.
in America reveals Hahn's.ideals .in practice. '

€

. P .
In 1962, the first OUTWARD BOUND school in the

'U.S.A. was "established in Colorado. Sevén schools

u

~

& Robeft Skidclsky, English Progressive Schools,
Penguin Books, Ltd., Harmoudsworth, Middlesex,
_England, 1969. pp. 232-233. ! :

o L.

O
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zinow exist in the hnited Stateﬁ, using a variety of
f;kilderness éettings -- the sea,.the mountains, the
;fférest The typical OUTWARD BOUND program consists
“of a patrol of ten to twelve part1c1pant= led by an.
~instructor and an_3551stant.11V1ng‘and working to-
;fge;her in-a wilderness environment for approximately
':26'days. ‘Trhining in wildernesg skills is given, then
i‘immediétely.put to use. as the-ﬁa:rols go out on a |
: Series of expéditibns. r1hitiafiye tests,* rock
B ciimbing and rappel, drownproofing, and -orienteering
:_hfkes are some of the stress activiiieé ﬁeSignéd to.
. o~
-.encourage the participants to confront his emotional

?and physical fears. Through such confrontations,

Initiative tests are essentialiy experiences in
“group problem-solving. The group may be presented
:with a wall 13 feet high or.a log off the ground
'with the instructions to get everyone over it. The
‘way in which the group deals with the problen pro-
“.vides excellent material for discussion. The initi-
ative'tests. are so constructed that the group must
vinteract and work together if they are .to solve the
problems. %Some interesting areas of communication are
-opened as teachers -and students (for instance); begin
- to work together in order to solve the problem. ~.
" Dr. Douglas Heath in an ‘article in "What's Happening",
+states that "Students need more social learning ex-
jper1ences in which they ‘learn how to work cooperatlvehﬂ
-and not Just competltlvely with each other." .

D x

O
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the par;icipant i;fencouraged to'arrive at some
understanding of himself and expand his ideas of
‘that which he is.capable. A three-day-three-night
solo invthe wilderness- is an opportunity for ’
& . .

participants to reflect on their expgfiences and -

- examine their values. " Hahn suggesta that periods
of aloneness enable a student to glean th& harvest

7 A diary or journal

from his manifold experiences.
is alsc kept by the part1c1pant dur1ng the course,
thus encouraging the process of self- exam1nat1on
'and reflect1on Throughoutnthe rourse,'empha51s is
'placed on expanding one s view of what one is
'capable,'moral concern ‘or others, and self-knowledge.
Again the words of Kurt Hahn are useful in
sumharizing the phildsophy.aﬁd goal of an OUTWARD
BOUND experlence o
An OUTWARD BOUND course cgn have ‘a trans-
forming effect in 4 .good numbef of..cases. &

There will always arise occasions during .
the twenty-six days when a. boy or g1r1 . N

Robert Skidelsky, English. P:ogress1ve Schools,

Penguin Books, Ltd., Harmoundswort iddlesex,
England 1969, p. 194:

Tar
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overcomes his or her fear and feels deeply

for a neighbor who needs help. That com-
bination of fear and pity cleanses thg

soul -- so the philosophers tell us.

Let us turn now to a typical .OUTWARD BOU&D
'course'itself and examine in detail the significancé

" of some of the factors already mentioned.

_WiidernesS'§g}ting

The remote wilderness ‘environment has been .

“central to thé operation of an OUTWARD BOUND program. -
In the wilderness’, tne participants'are forced to
1depend'6h each other‘for physical surVival;.the_
:patrol fonms a community.all its own with each
individual respon51b1e for the well -being (phys1ca1
'emot1ona1 and psycholog1ca1) of others. The sett1ng
~‘:Ls frequently alien to the part1c1pant and provides
a shock which encourages h1m to look at h1mse1f from

‘a new perspect1ve

_Stress
The role of the activitiés which produce .stress

is also fundamental to the OUTWARD BOUND philosophy.

8 ~ Kurt Hahn J'Speech at.Conference at Harrogate",
May 9, 1965 Published by OUTWARD BOUND Trust,

London, England p. 5.

sty
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Stressful activities in the form of initiative tests,

rock climbs, rappel, and other physical challenges

. ‘ 4
are efforts to show the participant that his potential

©is greater than he suspects. Meeting these stress
"situations, the partiéipant.develops a feeliﬁg'that’
he can do more than he previously realized. ‘This

ffeellng 1s translated into an 1mproved self- 1mage and

an increase in. self-confidence. In fact,’ many of the

stress activities represent little physical_risk, but

all have comﬁonents of drama and high psychological‘

’

‘risk. The role of stress, bes1des being vital to

1mprDV1ng self 1mage and self- coqﬁ1dence, is also a

“ gsignificant factor in bringing a group- of 1nd1V1dualsv

0o

together and-welding them into a responsible and

a

concerned commun1ty. Presented with a group problem

(1n1t1at1ve test such ‘as the wall and beam), the group .

must function together if they are to successfully

A

._ﬁolve the problem. These tests aré run very e%rly

in the course, often at the base camp in order to

develop the coheszon and un1ty wh1ch will be needed

when the patrol moves further into the W1lderness oﬁ

v
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- potent VehiCIeS'fQT encouraging trus; ‘between in-.

sdividuals and overcoming.emotional fears. xd to

- expeditions.: Various roles emerge as the patrol
" tries to solve the problem: the leqder,'thé
;]Ehinker, the helper, the critic, etc. This process

‘:is fruitful iﬁ<generating discussions on.the nature

of group dynamlcs and leadership. The initiativ&
tests are spec1a11Y des1gned so that. all must con-.

;trlbutel1f the group is to be successful in ‘solving

:‘the test. Planning and COoperé*ion'are'values in-’

volved in the experience as Well as phys1cal strength

Rock c11mb1ng dnd the rappel are espec1ally

%,

lfthe same-rope, members of the pdttolvproceed up a

technlcal ‘climb, each belaylng the next in line.

The feelings of trust, and concern for the well- be1ng

'fof the individual are powerful ones and. useful in

~establishing a base of inter-dependehcy and mutual

}‘cohcern.j Comments frequently heard at the conc1u51on

of ‘a climb are similar to these made by the- follow1ng
1part1c1pants-' "Knowing you are respon5181e for someone

: dangllng on the end of a-roce is an awesome feeling.

~
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It brings out déep feelings and thoughts toward a

:vfeilow humén'béing’}osie}s a feg}ing of closeness."
And "1 felt not'oply my owﬁ physical triumph and my
mofal'triumph over. feér, But also very strongiy tbe
in;er-dependency of all men."

The rappel, too, is an awesome and dramatic'-

event. Backing over:tﬁe face of a cliff anchored
by a rope he1§ by another inspires'qﬁe to self-

lconfideﬁce.hnd trust. One teacher,summarized the
feelings of many about the growtﬁ of self-confideﬁce:

"I was terribly afraid to rappel down a
cliff whose end 1 could not see from where

1 was-waiting to go down. 1 was very appre-
hensive about having the physically weakest
person in my patrol belay me on a rock climb.
1 went through with both situations and when
I was finished with them, I had the greatest
boost that my self-confidence ever had."

‘Expeditions..

Expeditions,’both” with and without the instructor,

LIRS
3N

.

" compgse a major part of an OUTWARD BOUND course. It
“is here that the skills learned ear1iei’w111 be put
to te§t; here,'too,.the feelings of resansibility

and concern for others are needed to ccme' through
. . " N .
’ < . ' . ’

O
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the expedition. The remoteness”of the wilderness

‘vsetting encourages the group to solidify, and
intensifies the feeling for each other. Both
physical and emotional needs of the individuals

‘become the concern of the entire community. A

v

_premium is placed on working together and sharing
'responsibilities. In this setting the defensive

e :
- social barriers constructed in civilized society

1

”quickl&.Break down and the true naturg-s;réngihs‘and

:

“weaknesses of thelindividual'appéars. In this

.atmosphere, the individual comes to some new under~

.

standings_of himself and others.

.The solo (a three-dﬁy—night survival alone in -

j‘the woods with'minimuﬁ?equipmenti'is é_d?amaéic
;tindiyiduél Cénfroh;atioﬁ with one's ph&sical and
lemoti@nai fears. Forced to. look within for strength, .
‘fthé individualﬁfrgqpéntly establishes'a dialogue

‘ﬁitﬁ himseff leading to.an examination of hié:goals
~and values. Self-awérehess{_self-knowledge and

. Self-actualization are basic, goals of the solo.

)

fal

oyt
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Again the individual-in meeting and conquering
Y ‘

stress is .encouraged to come to a new and deeper

awareness of himself and his inner resources.

The solo is purposefully placed at or near the

. end of the OUTWARD BOUND experience when the part1-

"c1pant has much material for reflection and analysis.

It is the henrt of 1nte11ectual organxzatlon and of

John Dewey suggests the need for such quiet peribdsf

."There should be brief intervals of time

for quict reflection'provided for even the
young. But there are periods of genuine
reflecdtion only when tgey follow after

times of more overt action and are used

to organize what has been gained in periods

of activity in which the hands and other

parts of the body, besxde the braxn are

used " o

Later he savs that fof growth to occur it is important
that rlme ‘be set aside for- reflect1on ""To reflect;
is to lock back over whut has been done so as to
extract the net mean1ngs which are the cap1tal stock

~
for 1nte111gent dealing with further exper1ences

the d1sc1pllned mind." 10

John Dewey, Experience and Educatxon Collier Books),
Collier Macmillan, London, England, 1963. p., 63.

10 1pig. p. 87. .

22
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It is in this 1light that the significance of the

whlle the programmat1c elements just descrlbed are

generally common to an OUTWARD BOUND course the OUTWAR[

BOUND»course is not simply a set of pract1ce5' .The

‘sett1ng for the OUTWARD BOUND course varies from school -

to school the teachlng styles of the instructors vary

from-non-directive to directive, the pace ofa patrol

vvaries; and the degree of difficulty of activities is

set to the capﬁc1ty of the 1nd1V1duals 1nvolved.
HOWever, the fundamentdl purpose and nature of the
‘course remains the’ same: . to encourage greater self-
knowledge and confldence, and to generate a fee11ng

of sen51t1v1tv and respon51b111ty for others. T '\

3

OUTWARD BOUND Schools in this country started as

“summer progrnms for youths aged 16 to 23+ It soon

“became cTear that even as new OUTWARD BOUND schools

opened, the program could never reach more fhan a few

tholsand students per year. With Joseph Nold of the

"Colorado OUTWARD BOUND School leading the Qay, OUTWARD

BOUND began to seek relationships W1th pub11c schools -

_durlng the school year. If the 'OUTWARD BOUND program

»

to:
e ¢
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cou1d be’ adapted to suit the needs of a pub11c school
program, it would increase its 1mpact on_ students by

reaching more cf them than it cou1d exlst1ng solely as

"a four week summer exper1ence At the-same time,

associations were also. developed with 1ndustry, youth

v

" OUTWARD BOUND ran.programs for management’personnel,

- Peace Corps tra1nees and a var1ety of social-.work

organxzat1ons Police and black communlty leaders
have attended the OUTWARD 'BOUND course 1n an attempt

to foster raclal unﬂerstand1ng H1gh school drop outs

'hdve been enlisted in OUTWARD BOUND in an’attempt tu
_encourage more positive att1tudes towdrd se¢lf. Some
'colieges have also’ opened up " OUTWARD 'BOUND programs, .

 notably Dartmouth College in Ne# Hampsh1re and Prescott

College in Arizona. Thus, it can be seen that the

OUTWARD BOUND program 1s a. process wh1ch is h1gh1y

'

adaptable and speaks to a var1ety ‘of concerns

"One way to -regch more students was for OUTWARD

BOUND.to initiate courses for educators, wh1ch they

,.implementedl1u the summer of 1968. It was argued_that

" if OUTWARD BOUND could affect the nature and behavior

L}
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of teachers toward°more responsive and sensitive ways

- of dealing with ch11dren, the OUTWARD BOUND program

. in the'summer of‘1969 with courses in Colorado and.the

Iy Could reach more Youths and poSS1b1y even have some
: 1mpact on the nature of education. Thirty men»and -

51x women attended the first Teachers Practica (course)

run at the Colorado OUTWARD BOUND School. “The - recept1V1ty

' and enthusiasm of the teachers for this course was

apparent.' Because of ‘the interest in and success of

;‘the Teachers Practica, it was -expanded to 106 teachers

-

‘Dartmouth OUTWARD BOUND Schools. ~ Dr. . ‘Glenn Havkes,
ftass1stant professor of the School of Educagion: at  the .
f{Un1ver51;y of Massechusetts,-]ed an.evaluat1on of the .

- 1969 Teéchérs\Pra;tica, The benefi:s appeadred both-on

I

3 o .
" a persomal and a professional level. On a pérSonal
fhlevel the teachers ga1ned an increased sense of ‘their
K Potent1a11t1es greater conf1dence,‘and learned to,

F—re1ate?ﬁofe'sensit1Ve1y and humanely w1th§others., Eo

} the extent that a teacher was altered 1n these d1rect1ons,

he became a more effective teacher., On a profess1ona1¢

;~1evél the teachdrs often transfered-:he concept of an .

[2
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experiential curriculum to their classrooms. They BT
also tr1ed to 1ncorporate the drama and 1mmed1ate o .
rclevancy of- the OUTWARD BOUND exper1ences to the -
methods they used in their. classrooms. Science
coypées using the outdoors were an easy adaptat1on
of OUTWARD BOUND: éoncepts. The exper1ent1al classroom
act1V1t1eS led to closer re1at1onsh1ps between students
and teachers as they began to see each other in a
' new light. 1In 1970, the Hurricane Island OUTWARD
BOUND §chool in Maine (the only seg school 1n the
Un1ted States) was added to the list of schools offer1ng
courses for educators. That summer 200 teachers went
rthrough~cour;e32-_1n 1971, M1nnesota and North Carol1na “:J
will also offer courses for teachers. ‘Thus, it is
apparent that OUTWARD BOUND is becpm1ng 1ncreas1ng1y
, 1nV01Ved in the process of. teacher education.” Several
colleg;s (Colorado State College, Dartmouth the
' University of. Massachusetts, -and Mankato State College
!ib’~1n M1nnesotal have 'all granted graduate cred1t to

teachers and admlnlstrators part1c1pat1ng in the OUTWARD

. BOUND course. In: beptember@ 1971 "Mankato State College

o

will, rn1t1ate a graduate program of teacher education

O
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which utilizes the concepts of OUTWARD BOUND as a-
.means of training teachers. '

" i With' thls background on the phllosophy of OUTWARD
'BOUND and its development in the Unlted States, let
fus look at_the nature of the 1mpact whlch OUTNARD .

"BOUND programs have had on high schools.

.

“ha
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CHAPTER 11

. EVALUATION PROCEDURES

fhts report’is based on infprmation gathered
throughout the school year, 1970 71. To obtain inform-
ation for this study and ana1y51s, a variety of techn1ques
was.employed. In each case, I visited ;he school and
"observed the varjous programs. I observed ciasses as
well -as OUTWARD BOUND programs, 1n an attempt to gain
somefeeling for the school. Discussions were héld with

<

. administrators\ teachers, students, parents and OUfWARD
. 'BOUND Sch001 directors and staff Care Was taken in
these d1scuss1ons to ask the same questions .of everyone.
The' 1nterV1ewer tr1ed as ‘-much as poss1b1e to keep his
B -
personal reactions fromaenter1ng‘1nto the discussion.
It was always made clear throughout the interview: that
:I was not there to evaluate or Judge a part1cu1ar
" teacher's, personalteffect1veness Reports evaluat1ng
the program and proposals for new programs were read to

gather 1nformat1on on the nature and effects of the

program. Quest1onna1res were sent to a11 part1c1pat1ng
£ - .
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”¥5chools in an attempt to gather further perceptions

ifon the impact.ahd effectiveness of the programs. A
cont1nu1ng d1alogue with school adm1nlstrators, .
pr1nc1pals, teachers, and OUTWARD BOUND staff was

”lheld throughout the fall ~winte¥, and spr1ng‘by

‘ phone, letter and personal visits. . S
Much of the mater1al for th1s report 1s subjective;
1t represents the views and opinions.of a var1ety of . L'

f school ‘personnel. As I have l1stened to students. and

gateachers, observed programs and rev1ewed materlals
collected I haye been extremely_caut;ous in attributing
:*effects to OUTWARD BOUND programs and process Schools
are ‘complex 1nst1tut1ons, 1nvolv1ng both programs and
personal1t1es.._lt is not easy to say why and just how ’
they change I feel,confident‘ln_the conclusions which
I have drawn . - B
‘The purpose of this study- is an analys1s of the '~
growth and 1mpact of OUTWARD BOUND type programs in
var1ous high schools across the country. OUTWARD BOUND -
has become 1ncreas1ngly 1nVolVed in educat1onal 1nst1tut1ons~
and th1s study is an opportun1ty to assess this development
Questions were raised about the h1story and back-

-

fground of the program. Who started it? What was the

29
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sratlonale behind the program’ Are there areas within

a school where an OU1WARD BOUND program is better placed
than .others? "Questions were raised to discover what-
factors encouraged or dlscouraged growth and effect1veness
of programs. Problems of ‘undlng and support were eXx- T
gmiﬁed. Flnally, an analy51s was made of the oVerall
'significéhce of'the program within the school. How did
the program affect students, teachers,_adhinistrafors,
'curricula"wtc~?

"The study includes 12 high schools selected primarily
because they represent a cross "section ot schools involved
tqssome wegree with QUTWARD;BOUND. The schools chosen
rézlect a length of involvemeht with OUTWARD BOUND oo
varying from onc to five years. The schdols reflect '
urban, suburban, rural constituents; they 1nc1ude

'bodrdlng and day, publxc and private.’

* The follow;ng is a list of schools:

vy . .

Public Urban - "~ ‘- " Public Suburban

East High School ‘ ' Church111 High School g
Denver, Colorado S Eugene, Ore'gon

Tolédo Board of Education ' - Concord- Carl1sle
Toledo Ohio Concord, Massachusetts
.Trenton ngh School Lincoln-Sudbury
Trenton, New Jersey - Sudbury, Massachusetts -

Minnetonka ‘High School
Excelsior, Minmesota

O

ERIC

Aruitoxt provided by Eic:



X T . . ‘ ' .
i : v : .

‘Page 22 - R C ' L

‘Private Boarding Private Day ' ~

St. Alban's = ~ Germantown Friends School -
Washington, D. .C. Philadelphia, Pennsylvania_

.Sterling School :
.Craftsbury Common, Vermont e
Webb-Bell Buckle '

‘Bell Buckle, Tennessee

Special

2 Adams City High .
combines students from urban,
suburban,’ and rural population.

ERIC
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, CHAPTER IIT ‘
REASONS FOR INITIATION OF OUTWARD BOUND PROGRAM

3
{ The-specific‘reuson54forﬂangtinting an:OUTWARD
BOUNb.inflﬁenced program in schools vary from scﬁoolﬁ
to school. Lach school, public and priVafe;‘urBan.and
subu}ban, h#s its own~sét of p;oblémﬁ 4ind needs. One
school may be concerned with the lack of initiative on
thé purt of its students, a%other Qorfied‘about racial
misunderstandings, and another feels a need forla pro;

7
gram emphasizing environmental study.

1 However, because

the OUTWARﬁ BOUND program and its goals are adaptdble
“to a number of‘situations a school may have more than
one reason for startihg a progfam. .}n addition, be-

‘neath the specific reasons for the intervention of the

OUTWARD BOUND programs, there is an underlying sense

1 It should be noted here (and emphasized: throughout)
that although OUTWARD BOUND began as a specific set of
procedures, it is indeed a process which can be applied
to solve a variety of ills. It should also be said that
OUTWARD BOUND programs in schools -have been initiated-

“ from a number of sources. In some casés the superin-

. tendent of schools started a program in one of his high

. schools, in others the principai of-a school established

" a program, in others a teacher," having:been to an OUTWARD
BOUND course, returned to his school and started a pro-
gram. . . . . o

A

L

o - 32

.

O

ERIC

Aruitoxt provided by Eic:



"Page'24 -
Tof‘malaise feft by ‘the administration and faculty
about the qua11ty of educat1on wh1ch they offer. "It
‘1s essent1a11y a concern for the quality of relat1on-
sh1ps between students and staff and a fee11ng that
‘the trad1tlona1 curriculum has fa11etho reach a .
s1gn1f1cant number of stuoents that has led the schools
to adopt OUTWARD BOUND programs. The follow1ng are the
ma1n reasons why schools have establzshed OUTWARD

_BOUND-related proJects.

e ] ] .

lStudent to Student Relationships
;;“ At Geimantoun‘Friends School,“the seventh grade
byear marks the point where the class takes on additional
\students. ‘The di#ision between-new students and old is
dramat1zed by the fact that several of the new students
“are from the surround1ng commun1ty which 1s'1arge1y black
'The new students sometimes have had d1£f1cu1ty in )
1breaking into a olass which 'is mostly white and already -
fhas éxisting friendships and relationships. Also, the
fschool itself usually represents a dramatic difference
eftom the'previous ones attendedﬂbu'the new students in
terms of teach1ng styles, atmosphere and academ1c ex-

;pectat;ons. The seVenth grade staff felt a need for an

ERIC
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‘process and eooperation, might offer the kind of ex!

P
'

innovat1Ve kind of or1entation session fof the in-

com1ng seventh grade students. Phey wanted to find a L

'meaningful way both to introduce the ncw students to

the old ones and to provide the class w1th a set.of

. common exper1ences out of which the new students could

come .to some understand1ng of the school. Some faculty

!

members of the school .had heard of OUTWARD BOUND and a .

few had been either to an OUTWARD BOUND course or a o

‘workshop on QUTWARD BOUND. The faculty felt that an

OUTWARD BOUND pro;ect, because of its emphas1s on group’
' . %

.per1ence needed to bring tOgether the new and'old members- -

- of the class. From this po1nt a program ‘was designed

-

whereby ‘all seventh graders went on a two and a,half
day OUTWARD BOUND exper1ence,1n the New Jersey pine
barrens Just prior to the open1ng of school.’ Thus, out
of a concern for. opening the school year with a sense
of class un1ty and prOV1d1ng a base for 1ntroduc1ng new
students to the1r.school, the staff of uermantown
Friends initiated'an OUTWARD BOUND prOgram,

. . . ' . L
. ek

Rac1al Tensxon

o

At East H1gh School, a 1ar§b urban public schobl,

) rac1al tensions were he1ghten1ng, especially 1n the

&

P
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-

o

; last five years as a result of an increasing number of

black students entering what'prcv}ously had been an

_ giljwﬁite s;hooi. The principui and staff despaired -
;fghat rpcial violence would become a common expé;iqncen
‘?in.East High. A report which was mnaebbylthe East High
fSchoél staff stated that the.purpose of the OUTWARD
‘dehn project w9§'"td creiate a greater sensc -of in-
"volvemenf on'uhe'part of the students with their '
;sthool community -- teacﬁ&rs; other éiudenis, the

ﬁspirit of East High -~ to build-a‘willingness-to commit
ﬁfhemsé;Qes to their responsibilitieEﬂ to maxiﬁize ;hé
;opportynitie; for understanding in a'raciélly integr;ted
Qéommunity."z- ' . . e

| ‘Joe Nold, Director of the Colorado OUTWARD BOU'ND.
JSghoolﬁ'shares_this view as to.tﬁe purpose of East High .
“involvement with OUTWARD BOUND. He said "We came in
ﬂwheﬁ EaStLHigh was reallybloy. ;Bob-COIWeil was seriously
lsgafching for solutions to rqqial,separé;ion and violence."

. o

QZ'ZRepoft_to the Phipps Foundation, 1969.

3 ConQersation with Joe Nold,

N
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‘RoB;rt Colwell, the principal of East High, later
_wrote me th;t the OUTWARD BOUND program at East High
"'gave us hope dur1ng ouf“dnrk nnd tense dnys when
rnc1n1 rage could eas11y hnve\broken into rioting. n 4
An OUTWARD BOUND progrnm of weekend camping tr1ps,
mountain expedit;ons, and river-rafting trips-:was ,
sta?ted in the hope that if wou;d‘produce some measbre
‘of understanding between black and white student
c?’punitiesf Thus, the OUTWARﬂ BOUND program was
uséd once again with the inteniionhbf developing more |

sensitive relationships between students of disparate

backgrounds.

Student-Staff Relationships

W1nston Church111 High School in Eugene, Oregon
has been a leader in 1nnovat10n of education.. They
have initiated a ser1es of technological 1nno§at10ns
such as modular schedullng, and a new math and science
cdrricula. HoweVer, the staff was concerned about‘the-

emotiorial and psychologlcal growth of the studeats and

was uncerta1n if these technical 1nnovat10ns spoke to

4 Lpetter from Robert Colwell, February 19, 1971.

-~

36
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these ends.cffectively. Too, there was a cencern that

'aé the'schoo;lexperimentcd with givipg‘morc free time,'
more 'independence and moré freedom of choice to students, 
there needed to be an incfensed-leve; of trust between

students and stpdentsJ and students_and teachers. When

.schools are governed by rules and regulations, it is

sometimes easy for suspicion to develop between students,
“teachers and administrntton. It frequently takes time |
and effort nnd other kinds of innovation to change that
rsusp1C1on into trust and respect. uponsequently, the”
QUTWARD BOUND program was scen as & chance to further
.the individual student's growth in ‘ways whieh the new
curriculum and technological innovations weren't doing,
A:nd as an opportun1ty to provide ‘more depth and mean1ng
to relat1onsh1ps w1th1n the school A quote from the
proposal for the OUTNARD BOUND prOJect, which would
-involve 50 Jun1ors and_s1x faculty, suggests the depth
‘of concern of the program dévelohers for tﬁe egucation_
of. the Churchili students and their high.eﬁgectations
‘of an OUTWARD ‘BOUND pfogram-~ '
""Technological innovations such as te1eV1s1on,
teaching machines, audio-visual and language
labs have provided totally new learning

‘opportunities. Never before has so much been
conveyed so well to so many students.

IS




Page 29 -

£H

But the question .needs. to be asked: "Is
cducation developing better people?" Educa-
tional rcform, by and large, has focused on
conveylng facts, imparting information, pro-
cess, technology, mcthodology. Much less
thought has been given to growth, deveclopment,
) maturity; to hclping young people becomeg, more
- capable, happy, responsible, functioning
adults;. with nonfunctioning students, in
particular, the main rroblcms of cducation are 5
not academic, but rather social and psychological.”

The " Northwest OUTWARD BOUND School in Orcgon had
already been in contact with the Churchill School since
OUTWARD BOUND had funded schelarships for several

' Ry
teache#s and students to attend OUTWARD BOUND courscs.
Conscquently, the OUTWARD BOUND idca was not foreign
to thé school; they saw that the OUTWARD BOUND process
might very well speuk to -their concerns. Thus, 4 pro-
graﬁ was initiatcd.‘ ! ' -
*ﬁ% The proposal included goals for the teachers as
. well as for students.
Wit is critical that thosc who teach be as
whole and capable and confident as possible. ,
In +he face of a-burgeoning technology, a
rapidly -changing sociology matrix, and a
shrinking world, the beleaguered educator
must attempt to educatc. ' This mecans he
must help prepare his charges for the world,

‘he must help them discover. themselves and
their. placeés in society."”

-5 Churchill Challenge Proposal, 1869.
6 ibid. - o

38
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School, Class lnity

At Webb School, a small boys boarding school in
‘rural Tennessce, a quioty of concerns led to the
implementation of a program which plnced-moot of thel
.senior cluss, the,headmaster*anu athlotic director in
a proérnm run by North Carolina OUTWARD BOUND School.
50no concern was that students who were not doing well
acadomxcally could gain a new feelxng of nccomplxshment.
A third conoern, nnd maybe most 1mportant, the new
headmaster sees the OUTWARD BOUND course as a chance
to, give the studenti a sense of balance. He said, ’
"The program ot Webh School is highly'individpalis;ic,

a émall teacher/pupil ratio, small classes. But they

are a unit and we need something to balance the in-
dfvidualization. OUTWARD BOUND provides an opportunxty
-tio brxng,the students together as a un1t and 31Ves them
commonality for €xperience. The athletic director
shared thls ;oncern for unity and stressed his hope that
the OUTWARD BOUND experience would deVelOp in the students

.

-a sense of responsibility for each other.

Student Initiative and Self-image
' Some schools are’ especxally 1nterested in develop1ng

OUTWARD BOUND' related programs as a means ‘of reach1ng the -

39 -
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"turned of f" student, the potcnti?l or near drop-out,

They look- to OUTHARD BOUND to glve the student a ‘positive
" velf-image by showing him thnt he can be: successful, can .

perscvere, and is necdoed by and useful to othors

At the School Within A- School(SWAS) and thoe Mini-

3chcol, both parts of the program at Minnctonka High

.-School in Minnesota, OUTWARb BOUND cxpoditions have

been instituted in order to improve the self-goncept .
of the students. The students chosen to participat@h
in thcsc programa were specifically oncs ' "

"who were not comfortable and productive in
a.formal classroom situation . . . Many students
il these programs have intense personal pro-
blems, lack direction and motivation, and )
because of low level of self-qp fidence are. .
quite unaware of their potentia¥. Our exper-
‘iences have- shown an obvious need for increased
attention_to building a healthy self- coapegt as

a prerequisite for all othcr learnings.

In both -SWAS or the Mini- Schqol, OUTWARD BOUND- ty:pe™
cxped1t1ons are used as a means. to rcach uhesc "turned

of £" studcnta ‘ I A, e

(%3 .

~
At Trenton High School Trcnton, New Jersey, The

»

*Action Bound program (thc name for thclr OUTWARD BOUND o

'fprogram) was- spct1f2§ally 1é;t1tuted to deal wtih

“."disruptive" students. ''The trad1t1onal sghool curr1cu1um;

~

7 bﬁnnetonka High School and’ OUTWARD BOUND program w
descr1pt1on, 19700




fjust wasn't reaching these students and we had to . -
try someth1ng," said the Act1on Bound program d1rector,

.Ph11 Costello.

\

-Conservation Leadership

:1,’The Sterling School, a small private boys board1ng ¢
:school in Northern Vermont, has developed an ex‘ens1vne ) a
OUTWARD BOUND program W1th exped1t1ons, classroom study
'and phy51cal stress as a part of an.overall prog1am in
deVelop1ng outdoor 1eadersh1p. Their general concern .
W1th tra1n1n§ future conservatlon leaders who have had ‘.'
extens1ve exper1ence in and contact W1th a w1lderness '
-environment led them to initiate a series og OUTWARD
BOUND related activ.i.ties. To quote 'fro({n their litefa-
ture'. “The School’ recognizing the dramatic surcess
OUTWARD BOUND Has had 1n 1dent1fy1ng leadershlp qualities B

“in men - and women ... created an acadenmic env1r0nment

.wh1ch reflected “the movement's"roots."8 The Sterling

.School staff has adapted and ref1ned the program so that

1t is now- ava1lable not, only .to Sterl1ng School students
but to students from other schools. : . v
Thus, the leadersh1p of the school because of the1r'i '

adm1rat1on for OUTWARD BOUND ph1losophy ‘and pract1ce,

B Sterl1ng School l1terature

oy . "o P

& W
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* ideals and techn1ques of OUTWARD BOUND into the dally

: :Sumnarx

"and hecause of the1r de51re to tra1n leaders 1n con-

-servatlon, developed a program wh1ch 1ncorporated the

curr1cu1um and phys1ca1 surround1ngs of . ‘the school N

1
. . ~

In summary, the reader shou1d be aware of motivations- '

" that have led schools to initiate OUTHARD BOUND-Telated.

'programs . While some administrators see the program as

a chance to reach the potential drop out and academically

”lunsuccessful ch11d, others see it as’'an opportun1ty to

‘foster an atmosphere of acceptance and understand1ng

w1th1n the school Some teachers. 1n1t1ate an OUTWARD
BOUND-type program out of a desire to strengthen the
student s sense of respons1b111ty, while other teacherS' -
viéw the OUTWARD BOUND model as. a ‘means of brlnglng the
curr1cu1um alive. The program then is a process tp.be

adapted to the 1nterests and de51res of the administration,

' faculty and students.

3

The s1gn1f1cance of‘thls‘po1nt*;s~=:mp}¥—tha$—_~______
Y .
becauSe OUTWARD BOUND is a process it can be ‘adapted .
o=

by each school to meet a_varlety of purposes. .Let me’




ifage-34 -
lémphasize-again that in mah; cases a school would °
Have moré than Gne,répson for-initiating a progfdm.'-'

. fHowevér, it should-be ngted that if the program
ig_going\td becdm; anlinpégrallpart of the school,
Citishohid héve a broadqleVel of Appeal‘and support.
1f the ;dministrator.is thinkipg:abqu; school change
Qr,refbrm then the OUTWARP BOUND program should be -
used for. morc than one:segment 6f-hislschbol pofgiation.

This point will be -discussed in detail later.

O
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 CHAPTER IV
FUNDING AND SUPPORT .

B

Fund1ng S ' o L _
In a time when school adm1n15trators are constantly
be1ng told to cut their budgets, and commun1t1ea grow
less and less willing to pass school tax levies, any .
“school Seeking tokestablish an OUTWARD: BOUND progranm
'must deal with the quest1on of funds 'Inherent in the -
idea that the OUTWARD BOUND program can become a process
which infects thc ent1re school is the notion that it~
‘JWill need substantlal funds.. Funds are needed for~
"equipment, 'nSurance, transportation, tu1t1on scholari_
ships, spec1a1 curriculum mater1als, staff tra1n1ng,
'and subst1tute teacher salaries. ”If the prqgram is to
be funded by the school d1str1ct, it is probable that
the program will have to bc of such s1gn1f1cance as_ to
freplace-an already existing program It seems. unlikely
that at the present.tine many school districts are
willing to. add on another budgetary .expense. Given

'th1s financial situat1on, it is of utmost 1mportance_

) ~,,&k§t the OUTVARD BOUND program demonstrate c1ear and
substant1a1 success and that it gather as much support

as poss1b1e from a wide var1ety of sources.

“

O
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:?' The amount of funding needed.ﬁili naturally vafy
'froh_school to SChOQl and from prqgram to ﬁrogram,l'
:ﬂependiﬁg'oh theﬂnature of the particular program.

If a school wishes to build its own iniiiﬁtive test
course "and 1ead eanoe and kayak expedition;, it'is
-go1ng to have a major expense for equ1pment JIf a
'school w1shes to send 50 students and ten teachers
-perlyear to an QU%WARD BOUND sehool, then it must con-.

sider how to raise the money for tuitions. If a schoo!

us1mp1y wants to send certain kinds of problem students

eto an OUTWARD BOUND school and leave the experience
at—that, then they :have a prog am wh1ch may.not- cost
‘much but also may have only marg1nal impact on the
¥nature of the school The quest1on “for adm1n1strators
is how do I get maximum payoff from an investment in
tOUTWARD BOUND? This is a quest1on of pr1or1t1es and ’
.a difficult one to sclvc Tbe athlet1c d1rector must
decide whether he should 1nvest his budget 1nto re-
'plac1ng the standard athletic equlpment a school uses
—UT—Invvst—In‘equtpment*whrch—cou}&4mrﬂxﬁHL4x»4uu;4qx—_____,___
‘anv1n1tlat1ve'test course -- ropes, walls, ete. o

“Teachers who wish to take students on expeditions

45
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must'face the:cost of equipment, food and transoortatlon;;
;Ihe extent to which the OUThARD BOUND program in a l
school forces those faculty and adm1n1strators 1nvolveJ
to face questlons of educat1onal pr1or1ty is a healthy
process. . .
The funding for OUTWARD--BOUND programs in schools

has come from a number of different sources. OUThARD
BOUND Inc., the nat1ona1 -organization wh1ch coord1nates.
the efforts of the six OUTWARD BOUND schools, has.
solicited and recelved grants to tra1n teachers from
private and federal foundat1ons. They have used- this
money tg design programs which are aimed specifically
at the goal of teaeher education, and have raised money
to give teachers tnition seholarships to these programs.
(Tu1t1on scholarships are generally about $500.00) At
the same time they have establ1shed contact with colleges
~and universities so that part1c1pat1ng teachers can
- receive graduate credit for participating in an OUTWARD

BOUND course. . : . :. o ;

Individual OUTWARD BOUND =chools have also loaned

or rented equipment to schools w1sh1ng to implement

their own programs. - OUTWARD BOUND staff have been

N

N . -
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.:made availablgrto these schools tp train teachers

L, : R ' : B
j1n,W11derness skills, consult about programs, and assist
!

‘in wr1t1ng proposals.

The federal government has supported the efforts

e

aof the schools to construct OUTWARD BOUND'programS<j-
1those nnith train teachers ana those which construct
;gfdgrams for students. The OUTWARD BOUND progran at
;Adams City High School, known as"Dare to Care" was
f1nanced by the federal gOVernment over ‘a per1od from
1966-1870. A fed-ral grant was respons1h1e‘for 1n1t1ating
the'program at Tr :on. Hign School‘ It should te noted
that grants such as these are essentially to plan and
‘initiate programs with the expectation that the s;hools'
ithemseives'will build up the capacity to snstain them

out of the1r own funds ' '

Prlvate foundatlons have also proven to be sourcés-.

for initiating OUTWARD BOUND\Zfograms in schools. For
example, ‘the Phipps Foundat1on granted the -Colorado .
OUTWARD BOUND Schoal $75 000 to develop the "moral
equlvalent of the mounta1n in the c1ty It was .this

gant wh1ch was used by Colorado OUTWARD BOUND to.’

'init1ate and 1mp1ement‘programs in East High® School.

w
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"In this- case, the particular'gfant had unusually.
“high payoffs as it directly led.to.the formation 9f
the Egst-High Seminar, a proétam which-has had vast
‘impact on the whole school. A description of this
~ program is.contained in .the following chapter.
Some_superintendents'have allocatediresources
lfor equloment and tultion'scholarships for studcnts_
and teachers ln their systems. ‘As noted earl1er,
funds from school d1str1cts .are tight and a program
must prove itself before it is l1kely to receive much
support. from this source. Nevertheless, Concord- Carl1sle c
}H1gh School has granted an eleventh moﬂthl alarf --.
.1 e., one tenth of" the year ] paY -- for teachers-,“
tak1ng part 1n the OUTWARD BOUND Pract1ca "~ The superin-.
tendent of the Toledo Public Schools has. been a leader
in that system in obta1n1ng funds for student and
teacher scholarsh1ps to OUTWARD BOUND. ‘He has_received. B
funds under T1tle I of the Elementary and Second?ry
'-Educat1on Act and has also been resourceful in attract1ng

.

money from local munic¢ipal . groups

Headmasters dnd pr1nc1pals of schools have * some1‘

-degree of lat1tuae t6 aIIocate funds from the1r in
d1v1dual school budgets for OUTWARD,BOUND programs.

S
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Frequently the1r allocat1ons take the form of tu1t;on
scholarsh1ps for students and teachers to go to OUTWARD

BOUND School - courses or funds for the purchase of

f quipment. At Webb School, for~instance, seniors who _
%'ere unable to finance their tuition to the’ school.
program at the North Carollna OUTWARD BOUND School were .
-granted ,tuition from. the Webb: School scholarsh1p fund." '
It should ‘be noted however, that long-range, it is
unreal1st1c for a pr1vate school to. allocate much of

1ts scholarsh1p money for this one- exper1ence 'At
j“lncoln -Sudbury H1gh School the super1ntendent pr1nc1pal
has allocated resources to the phys1cal educat1on depart-
;ment so that they now have built several of the traditjonal
ifé'uwakp"nounb'schoo1 initiative tests on their own school
?gtounds Pr1nc1pals of the twelve schools in this study
have also been generally helpful in grant1ng release
t1me for teachers to plan and 1mplement programs The
role of ‘the pr1nc1pal in clearing aWay the trad1t1onal
restr1ct1ons (schedule, passes) from 1nterfer1ng w1th
sthe 1mplementat1on is a most important one and will .

be d1scussed later. It is enough to say for. the moment

5€ha%—4£—the—program—*s—ge}ng—%e—sueceedT—at—needs the-___
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chief line officer's support in order that petty -. S
restrictions‘do not koep the program from getting .
underway . | '

A further pos>1b111ty is that schools in the same
general locale might join together and finance a faculty
position for someone to initiate and oevélop.OUTWARD
BOUND-type programs. While nﬁe financial burden wouio
notﬂgall on any si gie'schooi,‘each would receive spmo

‘impetus.ond-guidonce in“developing OUTWARD BOUND programs.

'_ The Hamiltonlwcnham School_system (outsidé'Boston}.has'

received federal funds under Title III of the Elementary
and Seccondary Education Act to develop: cxperience
oriented curricula for a number of schools in that area.
G1von the present nnt1ona1_f1nanc1al p1cture th1s
‘cooperative method secms_a'mos; reasonable way of

: fooding.the develoomenf of OUTWARD 'BOUND activities in
s;hoolsl " . : B s .

. The students, parents and local businessmen must

‘not be oVeiiookod in the search for financing. While
the students are obyiouslynnot'a likely source of great

funds, they have in some cases shown considerable

initiative and ingenuity. One particuldr funding -

device, should be mentioned here as it had cons1derab1e .

- 50
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0.
“effect outside of the f;ét that it did raise. some

‘money At East High School the. method of raising funds

for one spec1f1c group expedltxon "had 1mp11cat1ons for

the whole school and communlty A descr1pt1on of the

deV1ce-and its slgnlflcance from the’ report by the
. East High teachers 1nvolved f0110ws '

Fund- rals1ng prOV1ded the greatest opportunlty
for interaction, respons1b111ty, and imagination.
The mecessary funds for food, expenses and bus
rental were raisvd entirely by the students.
Of the estimated $1200 needed, approximately’
$1000 was raised through a marathon which was,
programmed as follows: Each student who wished
. to contribyte toward the trip agreed to run in
a marathon of approx1mate1y ten miles on a
Saturday morning in City Park, adjacent to the
school. Over 60 participants got other students,
parents, or businessmen to sponsor them at ten
cents or more per mile. More than- the prizes
and trophies at the end of the race,’ it was a
great experience for the youngsters in coordin-
ating the effort, soliciting sponsors, running
the race in assorted uniforms and collecting
the funds for -the miles covered. Much good
i1l and 1nterest in the total project was
nerated in the ‘community as a result of thlS
rage, especially alded by good newspaper
coverage.

F1nally,'m ney was also raised for thls East H1gh
..40 [

iexped1t1on by the school's Lat1n American Club who put 
aon.a~Spanlsh &ihner replete with entertainment and

costumes for the school community. The point should be
u Tl N . \ b . . ) - v- .

1 Report to Phippg\Fofmdati‘on; 1969. - p. 12.

\
\1‘
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' The question.becomes then what are the options and

-re-emphasized that funding. devices such as the dinner.

and marathon bring students and parents together in a.-

joint cuvoperative project which has'significance in

terms of shar1ng respon51b111ty, growth of matur1ty,-

. and*communication. It would be my suggestlon that no

matter how highly financed a program m1ght be. that

some’ joint student/communlty effort to raise money or
equipment be 1ncluded in the des1gn of the prOJect

Thus, it can be.seen that in fact money ,can be

~ raised for initlating OUTWARD BOUND-related programs

in high schools. NeVertheless, for programs to . -,
receive support beyond the initial 1mplementat1on stage,
schools w111 have to find a source of money from.within.

It 1s unllkely that the organization OUTWARD BOUND can
continually provide large numbers of scholarships for

students and teachers or at least not enough to méet .

: the 1ncreas1ng demands of schools ‘Too, private and

pub11c foundatlons usually assume that after an initial
plann1ng and development grant, the school will be
able to‘fund the program. Consequently, foundatlons

and QUTWARD BOUNDS Inc.; represent a f1n1te-source.
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alternat1ves since fund1ng does represgnt a cont1nual
problem It occurs to me “that schools having already

establlshed or w1sh1ng to establlsh OUTWARD BOUND pro-

grams must ask themselves cont1nually how they 1nterpret

o

mepnmmm . R ';
_ o . . .
For 1nstance, one opt1on is for a d1str1ct to

o

dec1de ‘that the OUTWARD BOUND exper1ence is an excellent L

<

veh1cle for tra1n1ng teachens and only .allocate money
=for tuLtlons for. teachers to attend’ the summer OUTWARD
BOUND Teachers Practica. The di/strict might" argue
that the sp1n off in terms of new. curriculum-and
1mprovea teach1ng technlques from the experience will

affect the students w1thout haV1ng to send both students"
T,—s' v

“and teachers %

<

'”: Another opt1on is for .a. school ‘to send a very small’

\number of students and teachers on an "OUTWARD BOUND ex-

:{ped1t1on each term in the hopes that th1s will brlng

iabout some changes toward 1mprOV1ng,teacher/student

o
1

@relat1onsh1ps as these.part1c1pants réturn to school.-

., _ - ) o

32 -For a tull dlscuss1on of the potential of the OUTWARD
'fBOUND course for training teachers, see the paper,

~ Evaluation of OUTWARD BOUND Teachers' Practica of the
“Oniversity of Massachusetts, by Dr. Glen Hawkes..

°
s : ~ .

,,,.ch et e " L
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o

o Another opt1on is for .the school to dec1de to plug

the- OUTWARD BOUND program into an. nlready ex1st1ng
curr1cu1um in the school For 1nstance, at Lincoln- .
Sudbury H1gh School the OUTWARD BOUND prhgram 1s in- |
éorporated pr‘mar11y in the phys1cal educa@1on program._
Although exped1tlons which they run need add1t1ona1
funds, they are seen ‘as an 1ntegra1 part of\a relevant
athletic program. At St. Alban's School, the\OUTWARD
BOUND process is xncorporated into both the phys1caL
educat1on program as an a1ternat1ve to formal athlet1c'
games, and also,1nto the sc1ence ‘curricualum, As\part
of an eighth gradé'science unitnon the sea, smali
exped1m1ons are made to the beach to live and study
the ecology of the coast. While this opt1on does- need.
-money, it has the advantage of the support of the staff
;nd 1s not’ Just seen as a per1phera1 fr111

A further opt1on for ‘an OUTWARD BOUND - program is

“for it"to demonstrate such success in terms of the

desires and expectations. of the school comnunity that

ot

Several of the high. school programs I stud1ed and

v1s1ted are’ goog but 1f they are to receive pr1or1ty
f‘\ : ) ‘
e

!

)a; . B 5"4'.] |

S
&
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in their.schbol's budget, they will have to atfract

' A ) ) 4 * . . . N
‘amount of money for expedition equipment,.etc. However,

R

f ) ] . J S

s " . . L B .;’- 7
~wider participation from the student body. In other K //.

words, if the program is effcctlve for 100 stﬁdents, /

i -

how do we now make it a rea11st1c oﬁportun1ty‘for 2400

{
students’\ Just con51der1ng th1s question ‘might resfTE™™ . |
i"\ s v"_r'
sin an exam1nat1on of school programs which would be>f» :

extremely healthy

One f1nal optlon occurs and thls may well be 4; ¢ o
the most 11ke1y, Once a few teachers and students$ _
have been .to thc OUTWARD BOUND program and have some B
gene%:: lével of commitment fromrnon-part1c1pat1ng f' .fﬁf

P : . L
staff and adm1n1strat1on, they must: seek ways to des1gn

S +

and 1mp1ement a program which 1ncorporates the ph1losophy
and/or techn1ques of OUTWARD BOUND into the1r own c1ass-v T,

rooms or into ‘some- already ex1st1ng structure within ©
‘the school ) o ' o , . o
Th1s f1na1 option 1eads d1rect1y to the quest1on BN .

.

of how one 1nterprets the OUTWARD ‘BOUND process.- If .

one chooses to see it as a.- strictly’ phys1ca1-and

wilderness experiencec, then'one must raise a.considerable
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~ chance.” ~ - -

F

-

if one sees the process-.as a potential mode1 for
learning, emph851z1ng experience/action oriented
curriculum or emphaSizing group responsibility then

these 1deas can be 1ncorporated into a curriculum -

"inexpensively | For example, a math’ teacher returned

from a s minar "A Day With OUTWARD BOUND" and immediately

incorporated the notion of groups of ‘three and four

}students worklng together on tests, papers, a551gnments

-

empt to develop a sense of concern and
'respon51b llt) within the students for each other.

Anotheri eacher (sc1ence) having been involved in the
OUTWARD BOUJD process required that students have
bicycles avallable so that when the classroom. material ;
could be enhanced~by short field trips, they had that .

«

- To summarize, the funding of an - OUTWARD "BOUND
program in a school is a major problem which involves
not just raising funds: but an‘ekamination of what thep‘
school is all abont, what its priorities are and what

“the OUTWARD BOUND experience can add " Much thought

will have to go. intn the questlon of how to adapt and

56
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vinterp}et the OUTWARD BOUND process so that it is not
"just'a ﬁériphefél érogram for the gieét but a process
thch is available to all. Only'in this Wéy‘can an
:QUTWARD BOUND'p]ogram haVe'a:major impacf 6n the total-
;fébriciof the'sﬂhoo}. '
, 4 2% onn o Ak K K K K % . ?. .

support |

_ Tﬁe problem of fﬁnding raises the larger'quesfién
{of generaltsupport. Once beydnd the initial implement-
ation stage, the OUTWARD BOUND progz:am if it is to
-éfow and have a significant impattvon the total educ--
étiénal procéss within an institution, must receive
“endorsement from a number of sources: | the students,
Epareqts, féculty, ;dministration and community.

It was pointed out in' Chapter III that sinceuthe'
‘6UTWARD BOUND précess speaks to sg;eral-different'
’conég;h§:-- unmotivated studentﬁ, curriculhm reform,
‘relationships petWeen”rgces_and.between students and
.téachers'-- there is reason to belieVe'tha; the ﬁfogram
_hés usefulness for afi\segments.of a student body.

"In fact, it would be a mistake to limit. the program
’ - , .
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‘to only one group within afschool such_as the
"drop-outs'", the mountaineers, or the.dver-aehiéyers.'
- As stated earlier, the program developers should try
'toJexpand their‘programs so that they are-availabiel
.'to all students.

, A key factor in limrting the Success_and.impact
of OUTWARD_BOUND related programs in high schools is
lack of faculty support. séme prqgrams have had only
'marginal impact_because_they have -failed to gain the
support and/or enthusiusm of a-lnrge number of'faculty
members. For 1nstanc;, at Adams C1ty H1gh School the
entire faculty was not made a part of the plann1ng and
deC1s1on mak1ng process, consequently, the program
never achieved a great deal of faculty support. .They
felt that the OUTWARD BOUND program was being f01sted ]
upon them, many did not understand its goals and some
were quxte thredtened by the presence of two Colorado

‘

OUTWARD 'BOUND staff in the school.3

An 1nord1nate amount of jealousy developed -—/////
among the high school toward the OUTWARD :
BOUND staff members:. The public school

teachers felt that too much attention was

= T

HOWever,‘some aspects of: the Adams C1ty program are
successful’, and st111 exist today.

58'
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,;at1on stages, meet1ngs should be held to educate the .

U AASA, February, 1971.

given to the program and they resented
students missing regular classes when
they were participating in our 'Dare
to Care" activities. This problem was
never fully resolved. More time in the
planning of a program and involvement of
' the high school faculty would help to
overcome this obstacle 4

. The problem of how quickly to'implemen;;a_new

<

“ program is not a question.to be‘answered'easily.
EJObyiOusly,.edministrator§ cannot alwaYS“Vait,fgr full
fffecﬁlty supportvbefore implementing a program. It
fshpu;d be noted, however, that a program such as OUTWARD

’3B0UNb which represents a dramatic change'from the standard

'cadem1c curr1cula will noed some degree of explanat1on

and 1nterpretat1on if the faculty is to be support1ve

}Thus, early on in the plann1ng and ‘initial 1mp1ement-

[

'on -participating faculty members about the program.

'3Certaln1y the program would be more read11y accepted
+if non-participating faculty members .were 1nformed and

{1nvolved in the plann1ng and decision- mak1ng process.

ES

The factor of who initiates the QUTWARD BOUND

.program is not crucial to the success of, the program.

— . B ) .
Letter from Dr. Stuart, Associate Secretary of
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- Programs have been initiated .by superintendents,
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v

'principals, and teachers. The point is that no matter

who 1n1t1ates the program, it must teceive the support

,’and encouragement of d1ffercnt segments within the

school. If the teachers initiate the program and then

receive no help from the principal in ‘clearing away

some of the petty rules and restrictions, then the
program has little chance of success. On the other
hand, "if the superintendent or pr1nc1pal starts the

program and ‘doesn't arouse support from the general

'faculty, then the program w111 suffer. .

Misconceptions about what tho OUTWARD BOUND

" program is and its sign1f1cance.£or,h1gh,;chools are
_common. IT aquently,- faculty members fdll to see that

~the OUTWARL: BOUND process does have 1mp11cnt1ons for

the academic processl' As one teacher said to me and

:

this comment is reprecsentative of th1s type of cr1t1cxsm,

|

B L

"I 4on't have time to worry about self- concept \these
hids have gut to learn to read and write." His point
sﬁggests that if OUTWARD BOUND progrnmé are to be

:uccessful'ﬁ;qhin*afschooiv;they«mugt prove that they

¢ . .
have an ac demic component or lead toward academic

-~



fsuccoss, and are not simply a physical or wildernes§

i

-fprogram. ~
. Some schools are den11ng with this issue and
:'relating the process to ex1s’1ng class- work For
fznstance, at St. "Alban's School in Wash1ngton, D. C.,
j:an e1ghth grade inter- d1sc1p11nary unit on the sea has
.abeen des1gned Students share responsrb111t1es, work
:.together, take tr1ps to the beach to research study
F*and experience f1rst “hand what they haVe ‘been ta1k1ng
2about in the classroom. One e1ghth grade teacher,
'?comment1ng on the value. of the course and part1cu1ar1y
‘fon the’ camp1ng‘exped1f1ons to the beach said, '"We talked
habout salt marshes, the shift of. sand in class, but how
?they have a rcdl picture of what we were d1scuss1ng

}It means much more.™ Partially as a result of the .

;academ1c success. of the unit on the sea 'St. Alban's

‘now offers a cred1t course for its h1gh school studentsf
wh1ch 1nvolves group -study, service proJects, and ex-
5ped1t1ons. 4 S

: East High School has also used the not1ons of ‘
LOUTWARD BOUVD to further improve its academ1c programs.

fA Western History course meets almost entirely 1n the

(3:1
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. Western History Museum. ' The students are also

~assisting the curator in setting up dioramas with a

Black and Chicano focus.. An urban studies course

begins by plac1ng the students in the field ga1n1ng

and general1zat1ons.

' Given the fact that the OUTWARD BOUND program does
have academ1c relevance and 1mp11catlons for the’
traditional curriculum, t1me should be spent in ex-

plaining, defining and interpreting the exper1ence to

. faculty members, parents and administrators. In-service

meetings“with'small groups of stoff,working together ~
to make the connection between experiential education
and the trad1t1onal or standard .curriculum would be a
sign1f1cant way to introduce the program into a SChOOl '
plus insure that the program would have some measure of

support. o : , ' . -

Short day or afternoon demonstrat1ons Wlth faculty

' part1c1pat1on put on by OUTWARD- BOUND staff’ would further

help to explain the teachings and goals of an OUTWARD
BOUND program and its 1mp11catlons for h1gh schools.

These participatory demonstratlons would be espec1ally
T

&

'62'.* SR

< experiences out of which they can draw some conclusions -
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ﬁuseful in gevting faculty and administrators to
exper1ence the process, rnther than simply get an
1nte11ectua1 or verbal understand1ng of the program.-{
The nat1ona1 off1ce of OUTWARD 'BOUND runs a one- day
workshop for adm1n13trators ~and teachers wh1ch has
been succesaful in gett1ng across the- mean1ng of
OUTWARD BOUND." One tenth grade teacher from Germa;town
Fr1ends School enJoyed the workshop and found that it
. 38ve her several 1dea5 forrher math;c;ass‘wh1ch she
Edmplemented.- She said, "I told Bob Lentz (Education
fceerdinator) that the one day with OUTWARD BOUND reaidy
;he1§25fﬁe to structure my course.” Th1s teacher has
F;ince become a strong advocate with the school of the
seventh and tenth grade OUTWARD BOUND programs.
Assembly programs in schools and other forms of -
fgeneral puh;1c1ty have been»an effect1ve means of
?gadning support fdr'the OUTWARD BOUND program. Students
iwho have been on OUTWARD BOUND courses have given pre-
jsentat1ons which have been helpful in ra1s1ng student
‘and.faculty interest. Students have also given
'successful presen;atiens to school community meeiingsJ

fand parents meetingsi At iincbln-Sudbury High School,

°
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' ’

where there is now a high levei of student'participation
in their Nimbus program (OUTWARD BOUND), students have

_used a number of different means to'create an awareness

' of OUTWARD BOUND. OUTWARD BOUND prese'ntations made at
various school meetings, display cases, bulletin .
boards; poster, yearbooks and school bulletins have
a1l been used to pub11c1ze what they were do1ng g in
OUTWARD BOUND. Joe K1e1ser, the director of the pro-.'
gram, fcels that the pub11c1ty has been especially
effective in gaining support for the program. Over

- thirty-five teachers have taken part in the seven day
OUTWARD BOUND or1entat1on course and seven teachers

~have been to the standard OUTWARD BOUND Teachers
Practica in the Summer. The superintendent-principal,

Willard Ruliffson, has stated that the program has '
_been successful in gaining widespread support. He -

told me, "Of all the new programs wh1ch we have,

N1mbus has attracted the least cr1t1c1sm or coffee

room innuendoes." EV1dence of this W1despread support'

,15 the w1111ngness of the staff to release students

from regular ‘classroom ass1gnments in order thatﬁ%hey

may take part in the week long: exped1t1ons which are

the heart of their program.

O
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Reports and . evaluations of pilot‘OUTWARD BOUND
~programs are another way to raise interest and support
-for in-school programs Several cffective reports have
been drawn up by schools, and are ava1lab1e from those
schools Lach OUTWARD BOUND ‘school in the geograph1c
‘locale of the h1gh schools 1nvolVed should Keep a file
of reports on programs which could then be shared
with schools who wish to have moré information. _In
th1s wny, the 0U1WARD BOUND school m1ght serve as an
informat1on center or clear1ng house, so that inform-
at1on about the development of programs could be ex--.
changed between schools, no matter what stage of .
plann1ng or implementation they were in.

/A final point should be made about the problem
of developing widespread support within a -school
communitylfor an OleARD BOUND'program. . The program ~
detelopers should make it clear that there are-a - :
variety of ways for‘people to contribute to and parti-
cipate in the program’ Some parents haVe provided
techn1cal advace, others haVe proV1ded equ1pment and-
some adults from the commun1ty have Jo1ned the ex- .
ped1t1ons The f1rst program of exped1t1ons at

Lincoln- Sudbury H1gh School was enhanced by the presence:
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of two officers from the dlstrict.police department
and a reporter from a 1local newspaper, This kind of
community pqriicipation is highly desirable., Each
* OUTWARD BOUND affiliated projeét might make available
a list of differer. involvements and commitments from
”which interestod individuals might -choose. .Fund-raisiﬁg,
puolicity,.tran;portation,-report writing, advising
and skill training are just a few examples of areas
in whxch a progrnm might wish to 1nvo1ve people. It
. should be remembered that some teachers and parents.
may wish to contribute to the program,.bpt simply want

to tind some way other than backpacking through the

woods for a weekend. o " .

Summar \. O
?onding and generating support from within the |
school community are importonﬁ ingredients in the ‘
growth of "the. OUTWARD BOUND program in high schools.
Most 1mportant, program developere must seek wldespread
support_from members of the school and community so that
thé-progrgm.roceiyes full&_éccepted %Fntus&,,Eéisequontlyi

z;:ﬂéevelopers should be constantly awacre of the politics
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within'schools of gaining support. This iﬁen has
ihplications for the OUTWARD BOUND staffnas well, as
they must be certain to enter a high school on the
school's terms. -While they may wish to play the role.
6f'agen; ﬁrovocatour, théy must be concerned thﬁi' .
;hey'do not move too quickly or into arcas for which
they are unprepared or unasked. 'This point about

the role of tho OUTWARD BOUND School staff will be

taken up later.
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 CHAPTER V
A CASE STUDY: CAST HIGH SCIOOL

In a,study of the impact which OUTWARD BOUND has
had on high schools, it is helpful to take an in- depth
~ look-at one high school wh1ch has had a long association
with OUTWARD BOUND-related programs in its educational
framework. This exnmiﬁation.is helpful in that it will’
provide the reador Wlth a sense of what 1mp11cat1ons
ah OUTWARD BOUND program might have for a high school. ‘
The East High OUTWARD BOUND progrnm is not chosen here
to be used as a yardstick or a moﬂel to which other
sohools can: be compared.. It 1s chosen with two reasons
'_in,mind: one, its~asso;iation with OUTWARD BOUND: (in ‘
particular with the Colorado OUTWARD Bpuﬁn School) has
beeh.a long.one (five yéérs) and this proéram has had
a chance to evolve and to be implemented; two East High
School itsoif is especially representative ofitbe pajor )
problems fac1ng Amerlcan educat1on ‘today. A public,
urban high school large in size, 2500 students,,w1th
considerable racial mix, -- 50% white, 40% black, and

10%.Span1sh -American -- 1t ‘'stands in the ma1nstream

of educat1on. * ':' . : . S
. Aga1n let fe emph851ze that haV1ng chosen East ngh
School,. I am not making a negative judgment about’ the
programs in the other eleven schools used in this study.

M
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The'association betWeen the Colorado, OUfWARD’
BOUNu School and East High School grew out of ‘a shared
concern for the c11mate of human re1at1ons at East s
H1gh, As.the school populat1on shifted to include an
ipcreasing numbcr;of black students into what had been
.a white upper middle'class'school, it'Was obvious that
racial tension.was”a bié-probxgm; Both-Joseph.Nold ‘e
(Diréctor of Colorado OUTWARD BOUND) and Robert Colweil
(pr1nc1p@£93t East High)'felt that the OUTWARD BOUND
process with its em“has1s on group responsibility and
group problem solving exper1ences'm;ght be,usefu1=1n
illéviating an atmospheré of distrust andlfear. A
375 000 grant . for three years ($25,000 per year) was
rece1Ved“from the Ph1pps Foundat1on iu 1966 to develop
programs which would foster better human relat1ons
Wh11e the 1n1t1a1 mot1vat1ng force beh1nd the 1ntroduct1on
of OUTWARD BOUND programs into the school. was a-concern
for41e13t1onsh1ps between, the“races, "the. overall effecct:
of the prQ‘ram was much larger. Once OUTWARD" BdﬁND
programs were 1ntroduced, it was found that they had
implications for student and faculty relations- within
the school, and for the currieulum and methods of- in-

struction as well. It is important to note that two.

-
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;

executive off1cer of the school the pr1nC1pal and

_ the Colorado/OUTWARD BOUND School staff understood

' cleaflx_the concerns which East High haoﬁand structured

4

their activities to satisfy-fhose needs.
° The OUTWARD BOUND program at East High was im-

plemented in the summer of ‘1967 when students and

v ‘
‘teachers began attending regular OUTWARD BOUND summe

courses. ‘Because of their p051t1ve experleqces in’ the.

summer courses “these teachers and studeqts encouraged

‘others to take part and a. considerable 1eve1 of 1nterest

in OUTWARD BOUND was raised in-the school The associ-

-ation with the Cochudo OUTWARD ' BOUND /School led to a -

. : : ]
variety~of experimental ventures. The following six

programs indicate the main exper1ments

.

“1. OUTWARD BOUND Courses. SeVeral students’ who

1

had been 1d91t1f1ed W1th 1eadersh15 potential and

teachers tuouk part in the normal Z?-day summsr OUTWARD.
BOUND cources. This cadre of teachers and students, .
increasing in number each year, returned to East‘High
and introduced other types of OUTWARD BOUND- related

yrogram:. The students were espe41ally responsLble



for recrql ing participants for OUTWARD BOUND programs
;and for helpi g to lead and organize programs such as.
exped1t1ons, freld tr1ps, etc, The teachers'were ex-
c1ted by the OUTWARD BOUND exper1ence and returned to
thexr classes with ‘a new sens1t1V1ty and apprec1at1on
of the student- teacher relat1onsh1p. In many. cases
they became more aware of the problems and feelings of
;students and closer informal relationships developed
between teachers and students.. There is an ease’ and
warmth about the atmosphere in the hallways at East’
H1gh wh1ch contrasts markedly to the guards, mon1tors,
and strict regulat1ons enforced in the hallways of
‘many other public schools I have seen.' Students and
teachers who had worked, struggled ‘and - played together
~in a common venture found that the closeness ga1ned )
{under experiential conditlons_could be carried over
Linto the‘academic world of a large publiclschool..
Teachers also found that out- of school exper1ences Lo
could be educational and began to des1gn such exper1-.l
- ences., (As noted earlier, a full report on the effect
of‘OUTWARD BOUND on teachers can be read in The Teacher

Practica Evaluation led by Dr. Glen Hawkes.) Teachers .

‘were especially helpful in encouraging other teachers

0
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i

‘. to become aware -of the poss1b111t1es of an OUTWARD

BOUND course; several more teachers took part 1n the
OUTWARD BOUND Teachers Practica in the follow1ng summers.

2. The Aufste1ger S Mounta1neer1§gﬁClub A club

vary1ng at times from 25 to 35 part1c1pants, was formed
to 1ntroduce the OUTWARD BOUND concents and act1V1t1es

into the school at a student 1eve1. Mountaineering

~activities plus first aid, map and compass, ropework,-

campcraft, rock climbing, and mountain rescue were pidrt

of the activities run on weekends.and after school.

' Members of the Aufste1ger s Club became leaders and

organ12ers of some of the major tr1ps which are descr1bed
next While the Aufsteiger's Club has been important
in_generating more.interest and apﬁroyal'for OUTWARD

BOUND activities,'mountaineering itself is a limited -

_activity.as it requires a great dcal of supervision,
' “equipment and safety precautions. It was also found

_thdt mountaineering itself had an appeal .pretty much

restricted to white upper class yduths and thus as an

activity Jid not truly represent the overall character

"of. the student body. Cpnsequently, the faculty and

»

administration in conjunction with members.of the

' Colorado OUTWARD BOUND School sought to develop other

S o2
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fprOgrams using the experiential concepts of OUTWARD
?BOUND which might be more attractive to the minority: >
ﬂétudents. ‘The Aufsteigers,,though'limited in.numbers'

-and appeal have been valuable in terms of their

i

exper1ence in organ1z1ng and adv1s1ng other activities

and exped1t1ons.-

3. Vacation Field Trips. A major aehieVement'

“arising out of the relationships with: OUTWARD BOUND
“has been service f.eld trips to San Felipe, California .

;:and to Creel in Chihuahua, iz North Central'Mexico.

Th1rty four students and nine adults went on the tr1p
to San Fel1pe to repair some of the damage to a fishing

V1llage wh1ch had been ravaged by a hurricane. Most

_1n need of repa1r was the local 5chool wh1ch became the

' center for the groups’' activities. - The purpose of the.

tr1p to Creel was to 1nvest1gate the feas1b1l1ty of '
further tr1ps ‘to this area to perform serV1ce functions.

The two tr1ps 1nVOIVed many exciting learning’ exper1ences -

travel to a fore1gn area, .immersion in a d1fferent culture,

a feeling of respons1b111ty for others and development
of 1eadersh1p and organizational skills. The two trips
also were composed of a cross-section of the school

]
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population - racial, social, and €conomic. This
factor provided a véry -iasortant ouvgrowth of the tiip;

the 'interaction betwe~n the students of different

~ backgrounds .znd tlL.:2 students and teachers. Another

vesult -of the progrim was to suggest to students that

‘they could become involveq in seme very vital programs
.and could achieve something. Fihally, the vucation
field trip also helped to legitimize the notion .of .

‘out-of-school experiences as real educational experiences
. . N . ’\‘ .

with both ‘academic and social value. Partially as a

‘result of the su;ceés of these trips, the East High
- Seminar was developed. This Seminar will be discussed

later.

4. - Academic Field Expéditions. Academic field

, -

-expeditions weré.led by various faculty members of East

High.in éﬁ.attempt to enhance and enliven thg'material
which.they were present;ng in class. One of the m&st
successful expeditions was the Yam . Green River ex;‘
pedition? The Yampa and Green River is a wilderness
area of dry roék éliffs. The rivers cut fhrough layers
of ‘sandstcne and-limestone to form narrow canyonS'with
1,000 foot walls. Gepiogy,‘biology,_archeology, and

history were the academic subjects to be explored.

74
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K

fhpdrt from the academic studies, emphasis was also

_placed on the development of self-confidence, team °

-1nvolvement patience, perserverance and respon51b111ty.

Thlrty students, f1Ve teachers and seven boatmen went

Jon the exped;t1on. Because students aid teachers were
?involved in a mutual search for answers to academic

and social problems, it was found that more sensitive

ifelationships.developed between them. These relation-

i hips also carried over when they returned to the
school and to some degree affected the cl1mate between
;students and.teachers generally. Aga1n, teachers came

5to the‘realization that:academic work could and d1d

‘.take ‘place outs1de the four walls of a classrdom.

'f} 5. Classroom Curriculum- Exper1ent1al Learn1ng.

One of the goals of the OUTWARD BOUND staff and faculty

at East H1gh was to develop curr1culum uﬂ.be used w1th1n.

. the school which would 1ncorporate some of the concepts

uof'an OUTWARD BOUND wilderness experlence - spec1f1cally

“to create'a sense of understand1ng, 1nvolvement

.

kcomm1tment and respons1b111ty toward bne' s l1fe in a

4

»complex urban_env1ronment. "An .American’History course

focused on the city, its growth, its problems, and-
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: /- ,
potent1al1t1es, top1cs such as race re1at1ons police
‘relat1ons, hou51ng, educat1on, employment were all
stud1ed in the class. ‘The OUTWARD BOUND process

' " "suggested the‘pse of small groups, drawing upon the .
exper1ence of the students as a prime educational
resource, the use of the world’ beyond the classroom

" to broaden student. experiences, planned activities to
maximize interaction between students, and teachers
and students, service activities as a basis. of study."
:A wide var1ety of outside Speakers provided d1ver51ty
of point of Y1ew-to the course, Group field trip
experiences were an integral part of the progran;
studentsyspent tlme living on a Navajo reservat1on,
and W1th migrant laborers: Another group spent their
Chr1stmas vacat1on in Greenwood Mississippi. While
there areé encouraging examples of thé’use and adaptat1on

" of OUTWARD BOUND processes, it should be noted that
:th;s coursework is limited to a few classes and thus
a“relatively small number of.students.. However, these

1]

. examples are especially important for they suggest

what can happen when a staff ‘begins to view educat1on

Iﬁieport to Phipps Foundation, 1969,‘

B
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‘as a process‘which includes concrg}e‘experience

outside the confines of the classroom walls.

_‘ ‘Thus, some of the faculty at East High.have»taken
‘pains to.tfanslatevthe OUTWARD BOUND approach to their
”claéérooms in an éttempt.to provide a more student-
'centened'a?proach;.as weil‘as to bring the academic
‘maéerial to a ﬁoi?é whére it is ekperiénéed‘firSt-hand
by the student. Once again, underlying‘the academic
‘work and experiential procesées is an emphasis on |
‘peisonal‘growth énd group cooﬁeration.

6. Service. UnQeriying several of the field
“trips and expeditions tuken by the East High studenfsi
,fachlty, and OUTWARD BOUND staff is the idgacof.giving
service. The vacafiqn field trips were initiated with
.gervice in mind. Several tteﬁpts were also made to
'introduce this idea of ss%iice at school as well as’
ﬁOn the out-of-school p;éQFcts.“ Croés-agevtutoring and
:én emergency first aid group at Denver Generél Héspital
‘were two ways in which this idea was put into practice.
‘This'iﬁ aﬂ exfrémely important parf‘of the OUTWARD '
BOUND.process;‘the students have fbuhdtthat they are -
worthwhile, and that they can do something ﬁélﬁful and

o ) -
vrpspons1ble. :

-
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v

Thus, tbe association between the Colorado OUTWARD

~ _BOUND School and East High School resulted in a number

of experimental programs. Notably through th1s
assoc1at1on teachers and students have become aware

'of a number of poss1b111t1e= for education wh1ch .
-heretofore had.not been realized. A number of teachers
also had the opportunity to experiment-and put into
practice 1deas which they had long harbored but not
had a chance to implement. Field study tr1ps and
service expeditions lent evidence to the fact ‘that
education can and does take place off the.school
agrounds; A program of physicai and‘emotional_stress

jan be-instrumental in producing reiationships which

© are trusting; caring and responsive. Personal growth

in terms of self- knowledge and examination of values

’\are an 1mportant part of a classroom teacher ]

responsibility.

One must'be careful not to lay all of these

’ changes in att1tude and’ programs at the feet of OUTWARD
.BOUND. - In fact, the- program has served as a catalyst
in the sch001 The changes are the result of a combid-

at1on of an enthusiastic and concerned faculty, a

\
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dynamlc pr1nc1pal willing to open the way for
Structural change, Z and a process (OUTWARD BOUND),

which spoke to.the immediate needs and desires of

the staff. After taking-part in the OUTWARD BOUND .

abproadh the staff had the - 1ngenu1ty and 1ns1ght
to adapt ‘this approach to their part1cu1ar classrooms
and personal 1nterests . -

' Senior Seminar. The six levels of ﬁrograms

just descr1bed were .key factors in paV1ng the way

for a major 1nnovaqion in - the program of instruction
started in the spring of 1970 and is to be repeated
spring term 1971 -- the East High Senior Seminar.
priefly, the East High Seminar tries to incorporate.
many of the_activities and insights of the six programs
'into one coherent, unified experience over the course

of a semester. . One hundred students;(seniprs) and

*Once 'again let me emphasize the importance to the
growth of a program of having the support of the chief
line officers,.i.e,, the principal. In each high school
where . the OUTWARD BOUND program has flourished, the .
pr1nc1pa1 has been a major factor. 1t is the pr1nc1pa1
who can shuffle the schedule, and can grant permission
for students and teachers to leave school property; he
is the one who can clear away the numerous petty road-
blocks which are often used to 'suppress innovations
or .changes. "In the specific case of East High, Robert
Colwell has been an ardent.suppoxter of OUTWARD BOUND
within the school. His. suppo;}/§h dealing with the
central administration, schooV board, parents, faculty
and students has been the chief reason for the develop-
ment: of OUTWARD BOUND related programs within East H1gh.

79
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five coutract_teachers formed the East'High Séminar,
. assisted bylseuerdl student-teachers. Members of,the

. OUTWARD BOUND School staff acted as advisers to the
. proéram. The program focused on utili;iné such .

concepts as "full “field time study, multi-disciplinary

~

“team teuching, and <intensive group living." 3. The
one_hundred-studeﬁts involved were representative of
the racial mixture of.the-school. .At Jeast 2$§_of
the students were identified as "target" students-
having collége potential, but wuo were achieving
oorly and lacking in motivation. The one hundred
_deents were divided intd groups of twelve which
were led by fu11 t1me teachérs, and seVeral student-
te jchers. The eighteen week semester-long_semxnar ‘
was'\composed of two, two ‘and a half?’and‘th}ee week
\loug modules, cach focusing on one area. .of study. :A_.
‘three, week OUTWARD BOUND course began the semester
as a Weans of- 1n3ect1ng a sense of group cohe51veness
and trust, which would be needed throughout the semester
L if thxs experiment in cducatlon was to work All
students took part in the OUTWARD BOUND Navajo Cu1ture,

Urban De51gn 'and River modules After that
4 :
3" Report on Last High Senior Seminar, 1970.

\
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thevstudEnts were free to choose between;PoliticS.

andﬂPo@ér or Urban Arts,'ahd Hispano Culture and
Sﬁéce'Technology'and Man. * To give the reader a

.further sense of. the total program, I 1nc1ude a

-’

descr1pt1on of the eight modules offered as quoted

staff )
1.' OUTWARD BOUND: (A11 d1sc1p11nes) group . <_
- decisions, problem solving; personal
growth through meeting vigorous phys1cal

challenges in a strange environment.

‘/{('g. . Polit'EE'andfPower: (Social Studies and

EngIish) centered at state capitol

building where students met‘each day at
- N . v .

a designated committee room; studied

governmental process by attending sessions

: . I .
‘of the legislature §nd committees, inter-
‘viewing lobbyists and legislators, attending

' court<§éssions and déing independent study

[N
ot

projects. . '

4'Repc‘{rt'on'East High Seminar, 1970, p. 4.

ffrom the des1gn made by the East H1gh Sen1or Seminar
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3

Urban Arts: (Art and Science) a mobile

course using the fine art centers through-

~out Denver and -Boulder; experiences in-

ERIC

Aruitoxt provided by Eic:

‘and -its implications ‘for man today and

cluded dance lessons, impromptu theater,

- visits to design forums, etc; designed

to discuss.the aesthetic city.
A :

* Navajo Culture: (all disciplines) a

.study:of ‘the Navajo's herding, rural,

) : .
non-community culture through a, five-day

“live-in and three days of academic work

£l

at Prescott College.

vHispapo Cultﬁre: (Social'Studies and Art)

‘centered at E1 Centro Cultural, Denver,

the study of.,a recently urbanized minority

culture, .and its roots in'migraht'agri-

cultural labor; involving a five-day

.- live-in in the San Luis Valley.

Space Technology and Man: (Sciénce and
English) usiﬁg the various aero{spéceland
technological installations .along the

front range, a study of modern technology -

it

in the future, heavylémphasis on ecology.

.82
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Urban Design:  (all disciplines) an

: s ' o ’
investigation of current physical problems

\

in the;design of the city; consideration

of dayrtotaay operation of the city fhrougﬁ

its departments; ﬁSing facilities of Denver

Planning Board, Downtown Improvement.

Association, Skyline Urban Renewal as well
' %
as city offices.

Green River: (all disciplines) a-twelve
/
day rafting expedition along the Yampa and
. // .
Green River system through Dinosaur National

B

. 7 .
Park; use of Seminar staff and park rangers

to investigate geology, ecology,‘paleanthology;

anthropology, and historf<of the region; six

days «in camp for academlc work. 5

¢~ The results of the Seminar have been measured by

pre- and post-attitude tests,‘opinionnaires parent

quest1onnalres teagﬁer reports and student Journals

©

and ev uat1ons, tutoring progress and. college entrance

re€ords.

It is not the 1ntent of this chapter to

evaluate the strengths or weaknesses of the seminar,

but to suggest the implications in'terms of programming

Report on East High Seminar, p. 6,7.
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which a wnldtlonshlp betwecen OUTWARD BOUNE ¢a¢! a -

i
|
school might have. The various cvaluation proccdureT

‘and their specific results arc in thc full recport on

‘the East ngh Senior Seminar whxch is available from|

East ngh Summarily, the results of the ¢ on't

indicate that students cmcrged with a bett: |
1
zoncept, had greater interest in academic matciial,
|

had more in-depth relationships with others. Parcnﬁs

& i
folt that the program encouraged positive attitudes !
teward college, . towasd improving the community,’
i . |

o . : . ; I
.gpd-dncouragcd 4 sensce of understanding about self.

I

fast !ligh School then is a positive cxample of
what can develop .from an association betwecn-OUTWARD
BOUND znd a high school. Prdgrams‘havc developed ét

a variety of levels and these have changed the nature
of the school. It is important to nofé once again .
tﬁa; m-ch of the success lies in the fact that OUTWARD
BOUND is a process which the East High staff molded

to mect theip particular interests aﬁd_needs. Also,

¢the goals ofathé staff of Eas iigh and OUTWARD BOUND

6 Conversation with Joseph Nold and Robert Colwell
cvember 1970+

7 conversation with Joseph Nold in March, 1971.

84 .

A

\
v

4



Page 70 -

Were'similar. In particular, the human relatiens goals
- of OUfWARD BOUND were the same as the staff and adminis-
‘;rétion of East High. Joe Nold,-Directdr of the Colorado
_OUTWARD BOUND School, described theirassociation as a

""good marriage". We prévided the skill and ideas at
.'Eéét, and'thqy had the freedom to deveiép it on their
‘own within the perimeters of the school. %e came in

when kast waé really low. Colwell was 16cking for
lﬁolu;ions to racial separation and viplente."

Given that we are.dealing'with an aréa which is
“hard to measure (hdman-relitionships, attitudés);

'nqvertheless I feel the following specific conclusiong

can be drawn about the impact which the  OUTWARD BOUND

‘ﬁrogféms kave had on the school as a whole. Clearly, -

it has generatéd soﬁe'new and benef..:ial relationships

‘within theistudent body and faculty. The programs havé
.&ffected the vaiues and cbncefns »f some. of theustuéen:s.

The racial atmospheré is tolerant and peaceful. In '

add: tion, whiie observing classes,‘I sense that many

students were findiqgv;omgthing releyant'and personal

“about their work in sdhbol. Controversial tppics were

discussed oéenly in class with little of the fear and

85
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silliness which o ften accompanies these discussions.

Students also seemed to trust their tcachers. The

" frequency of contact between students and teachers after

regular school hours and on weekends is an indication
of their Eloscncss. Onc mecasure of the impact .of the
programs is that other high schools in the Denver area
undergoing similar Ehangesvand problems as East High
arc now recquesting the aid of the Colorado OUTWARD
BOUND School. In my discussions with students and
faculty, it was clear that they felt that the various.

OUTWARD BOUND programs had contributedLsignificantly“

.to the overall educational program. The principal,

- Robert Colwell, wrote at ldngtﬁ to me, describing

the impact of the programs on the school. He stated -

1. It (OUTWARD BOUND programs) gave us hope
* during our dark and tense days when racial
rage could easily have broken into r1ot1ng
2. It has given many tcachers a new pcrception
of the teaching-learning process. They -
. -have lost their feat of being themselvcs
" and of, becom1n& personally acqua1nted with

- = puplls
%'& Contrarxwxsc, it has disturbed stveral
o teachers who are afraid to let down their
prot.ctive birriers, but some of these are
beginning to. .

4.. 1t has/ g1ven us insight to ways of making

curriculum relevant without losing a sense
of discipline and order.
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5. We have.developed a new perception of the
role of the field experience as an intiegral
part of cducation., -The Senior Seminar ...
is our consumate illustration. ‘

6. - 1t has focused on cducational goals to
. the fact that building confident manhood
and womanhood ccmes first and filling
vacuums of the mind comes second.

7. It has given many students at East the
feeling that they are members of a
community which is outgoing, progressive
and cares. -

Some specific, direct effects of the involvement

of OUTWARD BOUND on the.school are as follows:

a. A two period Urban Studies course starts by

placing students in the field and then asking them to

extrapolate from ard organize their experiences. .

b. A Western History Course meets almost entirély

in the Western History Museum, where the curator is

enthusiastic about accepfing the Belp-of.our pupils

to include a Black and Chicano dimension in_ the dioramas.
. c; A Biology class has as one requirement that
evgry-student have available a bicyclé so that the class
may take off on any given day.

d. “An Ecology class has similar flexibilities.

e. It is not uncommon for teachers to :invite
members of the class to join thgm for an overndght

rap session in the mountains.

L Letter from Robert Colwell, Febrdary, 1971.
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‘ Sumﬁnrz
The assiociation between Coiorado OUTWARD EOUND
School and Jiast H1gh School has been a fruitful one.
The programs which have emerged from th1s relationship
have not only affected the relationship between stu-
dents, and .students and téachers, but also have served
to challenge the traditional notions of what constitutes
a good education. ‘I think it is in this area that .
.OUTWARD BOWND has made its major contribution to the
school. The piograms implemented have served to ex-
cite many of the teachers and at the same time encouraged
them to quest1on what they had been do1ng in the class~
rooms. As Charles Silberman states in his exam1nht1on

of -.the schools, Crisiis in the Classroom, "Schools

"fail, however, less becausc of maliciousness ﬁhan
because of mindlessness." 9 ' The fact that teachers are
examining and questioning what they have been doing in,
_the classroom is a step toward better schools. On the
‘other side as ;he_principél sugge§ts,'£here is still
‘reluctance and Tesistance on the part of some teachers

to experiment and open up their°classrooms; however, to

9 Charles Silberman, Crls1s in the Classroom Rando:u
House, New. Yorlk, 1970 p. 81. ‘
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o

ERIC

Aruitoxt provided by Eic:



Page 80 -

.the ‘degree that OUTWARD BOUND has succeeded.in opening
up some classrooms and has helped to challenge and
question the fundamental base for education at Last

High, it has made a significant contribution.

-—/

o
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CHAPTER VI
ANALYSIS OF THE IMPACT OF OUTWARD BOUND

' i

/ -
The introdu tion and implementation of OUTWARD

BOUND related programs into high schools has had a
sizeable and widespread impact on those schools. The
programs have affected teachers - their relationships

with students, the way they_teach, the matefial they

use, and their relationships within the school. The

prégrams have had,anheffecf on the curriculum offered
at the schools. Parents,-ﬁchool administrators and
the community personnel have also felt the effects 6{
the OUTWARD BOUND programs. .

It is not the intention of this analysis to
suggest that all of the Ehanges.;o be descrihed arel
solely attributable to OLTWARD BOUND. The OUTWARD
BOUND programs do not ~.perate in a vacuum within a
school. Other innovative programs, plus effective

traditional programs and teachers all operate at the

" schools useq in this study. However, the OUTWARD BOUND

progran is a significnntrfactdr in:thanging the schqols.
Many of tﬁe stu&ents, faculty, and administrators
interviewed in this study felt that the OUTWARD BQUND
programs were directly responsible for the changes

which have occurred in their schools.
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In TeVi,,, the reader should Tcmember that this
analysis 18 yjsed primarjly on discussions with a variety

of_s;ﬁ°°1 Peygonnel, Personal obseTvations within the

- school, 8nd , gumber of written questionnaires. Thus,
the mateTiay ;s somewhat subjective; however, the

‘writer B8S hgen Very cautious in attributing changes

and effects 10 OUTWARD BGUND progranms,

One f%ﬂal word of caytion: the impact of the

OUTWARD BOUNy related programs is Mot the same in a1l

of the‘schoul5 As mentjoned previously, the schools

vary 1" 8°°grgph1glocale constituency, size, -amount
of funds, tqo, the intentions and Mmotivations of the
progran initiucors also vary from School to school,
HoweveT, it is fair to say that the following changes

and results ¢ the OUTWARp BOUND PTogram have occurred

to some d88x.. in many of the high Schools studied.

‘

The imyp. .t which OUTWARD BOUND related programs

have had on ; dividual teachers has been ‘immense. Thé

programs affcctEd part1C1pat1ng teaChers both personally

and professy ,ally, Tcachers have found that they are

‘more SeNS1ty, . and aware of the‘COHCerns and feelings
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ofistudchts once they have taken part in some OUTWARD

BOUND reclated activity. Frequently the OUTWARD BOUND

activity is a new expericence for the teacher. | He is

thrust into the role of a learner or student, a role

which many tecachers have forgottet. Often the teachers

gain a new dimension of understanding with their

students as a result of purticipating in an OUTWARD
BOUND activity. Many of.the schools have run activitiecs
in which the students and tcachers participafc together

by design. The closeness and trust which is developed

- living in the wilderness or in the stress activity

'frequently lcad to closer, more trusting rclationships

back in the classroom.  These vojgeiionships, in turn,
affect the tone .and atmosphere of a school and also have
an_cffcct on the amount of Icarning skill_taking piacc.
At-a suburban Minnesota high school, a‘cahoe trip with
students and tecachers began an experimental glfss. The
relationshioy which were built in the woods carried

over into the classroom. Onc-tcacher expressed the
benefits gained from the trip in this way, "Your re-
lufionship with the kids, that's where the big payoff
is. The trip built rciqtionships.which helped me when

I went to do academic skills back in the classroom."

o 92
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The tenth grade students:and faculty at German-
town Friends School tdok part in an abbreviated OUTWARD
BOUND experience for three days at the Delawar? Water
Gap. They went out of 5 concern that getter commﬁnicatiOn
betwecen students a teachers develop. . Though brief, .
"{:u:xperieﬂce of caméinh gnd'undergoing stress together
.séems to have had some impact on the relationship§
back in school. Students and teachers both had thé
chance‘to view each other in different roles. One ‘
_teachcr'said, "rhe OUTWARD BOUND experience gave us a
.basis so that we could discuss the proBlems of how we
relate éo each other.” Another teacher stated, "I v
'fbund out more abuut those eight kids inithree days
than I had in a year of school." The head of the ,
ﬁﬁper'School at Germantown some months after the
three-day wilde;ness 9x§erience felt that it had been
useful in producing better relationships-— He séidw
."The tenth grade fdaculty has a much more relaxed,
wérm feeling aboutlthé class as a result of the
experience." _

The_vice-pr;ncipal at Churchill High §ch061 in /.
Eﬁgené, Oregon was one.of six faculty members -and

.

fifty students (juniors) who participated in a

-
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twenty-one day OUTWARD BOUND program run by the
Northwest OUTWARD BOUND School. He also felt the
strength of the program was in the area of communic;
ation betwecn gtudents and teachers. He wrote,n"I
learned a lot about kids. You know when yYou're
twenty-f-.ve or fhir:y,.you really start to wonder how
youngey people think...teachers should be'nwére that
their role is going to change, that they're going to
be one of the crowd and not the authority figure they;
have teen. A lét of-kids called me John and not

Mr. Clyde and I found it quite ébﬁfortable." He con-

cluded about the significance of the program,

"Educatofs need to listen to young people, to share

their thoughts, their ambitions. OUTWARD BOUND is a

chance for all this. The barriers get broken down." '

A teacher also present on the'Churchill Challenge
spoke of his experiences,

It was a good experience. 1It's good, for
teachers. 1 really did learn. I had too

many stereotypeS about students. There-was
one kid that I had thought-was sort of nothing.
Here, he was always first. He volunteered for
everything.” I saw whole persons for the first
time. Sogiety reinforces inhibitions. _Here
on the challenge, the inhibitions broke down.
You can hardly cover up tiredness or blisters.
I was able to throw .off my protective cloak

and I think the kids liked me. I'm a better
teacher.

’
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The piogrnm ut Churchill has expanded to inclode !

- the four high schools in Eugene. The schools are now

. working togcther on a jo1nt project, wh1ch is significant
in'itself. Also, the OUFWARD BOUND trip 'is being planned

' by a joint student-faculty committee.

Thc.superin;endent of schools in Toledo, Ohio is

‘an #rdent advocate of the OUTWARD BOUND process. He
participated in a five day fiverzrnfting seminar in.
Colorado and has been c: ocuraging his faculty to go on
the OUTWARD BOUND Teachers Practica. Several teachers,
and many students have.now fnken'part invsomé form of
OUTWARD BOUND: expextence. Frank Dick, superintendont,
claims that the OUTWARD BOUND expcricnce is more important
for | teachers than it is fbr students He  said, "OUTWARD
BOUND has ‘put some spark un the staff. It has served

‘ threvxtallze some people and put some spring in their

ISDep ! ’

. . One of the prxnc1pals of a,Toledo ngh School -
(Woodward High) took part in an OUTWARD BOUND course.
‘He found that, "I can relate much better now w1th thcse
young men and women." He has enuouraged his teachers

to participate in “”Tw‘é“ BOUND activities. Of those

to participate in QUTWARD BOUND

who have ‘taken part, he;says, "The teachers have learned
1

o

o
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that learring docs take place whcn‘cpildrcﬁ work with
e~ childron." ‘

Thus, one cffect of OUTWARD BOUND related programs
in schools is to bring the faculty and students to-
gether in a different context than the tfaditional
classroom. Stqrco;ypgé arc broken down, and students
_and teachers begin to relntq‘ib each other in more
'undcrstanding and toleréht ways. As fhe rclatioqships
be*woen students and teach. rs becomes m%rc Pcrsonnl,

the learning process i: 2. hanced. Many\ tcachers fecel

they can relutce more «c! ‘v with studc%ts and many

students feel that t. ners arc now human, with

feclings, c%n%grns a sitivities not unlike their
‘ i D

own. WhileltHis cauuour ve said for all tcachers and

's;udénts-of}‘uy one school, it is clcarlihat as morc
ahd more fcncxcr' .n. students in a given school take
part in an OUTWA OUND related activity, the overall
;limate‘of relations within a scho§1 is improved.

s .
Impact on_Students

‘

The impact which OUTWARD BOUND related activitics
has had on students has been impressive.. The arcas o
‘personal values, individual initiative and maturity'are

"difficult to measurc, yet evidence from personal journals,
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1comments from teachers and parents indicates thatl
OUTWARD BOUND has been a valuable 1nf1uence on students.
Th1s report has 1nd1cated already the value which these
uactIV1t1es have . had on the rleat1onsh1p betWeen‘students
and teachers, so there is no need to repeat. Many
students have attained an 1ncreased sense of ‘potential
‘and accomp11shment from the successes which they haVe
_gained in OUTWARD BOUND. This sense of self:worth and
fa;;omplishment.is freduently carried over into the
;aehdemic and extra-curricular activities.in the school.
Many students have found that the OUTWARD BOUND act1v1t1e5»'
have made the academ1c aspects of school more relevant.
As the academ1c curr1cu1um 1ncorporates more 1eArn1ng
by dolng act1V1t1es, the 1nterest and part1c1pa1lon of
students is- 1ncreased. . '
. The OUTWARD BOUNDlprogram at Webb .School in Tennessee
dislind1cat1ve of the poténtial for students which this
“kind of activity might have. The headmaLter and athletic
d1rector, (both of whom accompan1ed the seniors to the
North Carollna OUTWARD- BOUND School) 1n1t1ated the
program in the hope of improving ‘the 1eve1 of commun1c-
at1on and responsibility between the students. They

“found the program ‘powerful; it increases levels of
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student concern and responsibility and served to raise
the level of academic achievement. An English. teacher

. remarked, ''The clasé_showéd considerable change in
personality, direction and charabter. In'many boys .
"there was a distincf, marked academic improvement."'

. Another teacher related that, "They.réturned more
self-assured,. confident; théy had more direction. "My .
feelings at the time was that this OUTWARD BOUND experi-
ence really helped them get prepared for college." The
assistant headmaster felt that the "group returned more.
thoughtful and generally carried out responsibilities
Qith-greater competencé than before.”" A teacher of
history felt that "many of the studehts disliked school,

" but aftér_QUTWARD BOUND -they seemed to understand school.
They worked more as a unit. They worked to lielp each
other on, studies. They took responsibility for'each
other." The athletic director when asked about the

% . i
effects of the 18-day program stated,
" WThe.effect of the OUTWARD BOUND program was
to bring the class together. They got to
know each other and accept each other for
what they werej it was like. a family. The
students began to .recognize”and appreciate
individual peculiarities. There's never
. been a time when things went so smoothly
_at Webb, after it was over. ‘The-kids really -

took care of themselves in the dorms and .
in their classes.”
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An OUTWARD BOUNQNexper1ence was 1mp1emented for
the 7th grade studenéétit Germantown' Friends Qchool in
Ph1lade1ph1a as a means of introducing new and old

~members of the class and faculty to each-other. The

i three day program run on the Rancocas R1ver in New

'ersey served as an excellent vehicle to start the
cadem1c year One parent commented that "it (the
ﬁOUTWARD BOUND exper1ence) got the class off to a happy
; tart for the year.' ) "~

l A teacher remarked that "The three days gave the .
1ass a whole set ' of common exper1ences "I could refer
b the experience on the river, or the’ ropes or whatever.
.o class has had that before ". Another teacher commented,'
'The experience ‘wasn't long enough to develop the sense r"
f :gToup cooperat1on to the extent I wanted, but it did
erve to 1ntroduce the new students 1nto the class '
‘parent related how much of a difference th1s k1nd

£ or1entat1on was . for her ~daughter than- when her son

—entered 7th grade One teacher commented "There always

eemed to be so much r1d1ng of’kids before, but generally
hey now seemed nicer to each other " The comments of

the seventh grade - students support the views of the1r

q 9 RIS X
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-~ teachers and students. .One said, "It made me get to
know pcople much better." Anothcr, "Itfhot me a lot
- 'closer to people, I respccted him because he was
scarcd.'" Another, "Ivreally didn't have any friends
at the beginning of the trip. During'the trip‘I made
. a lot of friends bedause you have to nclp cach other.f

. ¢ R
" "And finally, "I had the fceling there were no new

npeople, ‘they weren t new to us.

7 -

N

. Thus, this brief but stressful experience fac111tated
communication between .students, students and faculty and
served to provide'a éomman set of expericnces from which
the school year could start. ‘

The .Action Bound Program (their t1t1e for OUTWARD
BOUND) at Trenton High School in New Jerscy is a con-
glomeration of experiences, wilderness survival training;,"

‘tutoriné in academ1c work, service work field trips
and weekend out1ngs. In1t1ated as an attempt to reach
"disrUptive non- product1vc" students, it has been
~successful in mot1Vat1ng many students towards more
posit1ve selif- 1mages and "pos1t1ve att1tude toward

school" Students labeled as uncooperative held jobs

1h hosp1ta1 emergency wards, and performed with state

pol1ce and fire rescue squads as a part of the Act1on
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“Bound frogrnm. Scicnéc study taught tﬁfqugh living in
" the appropriate wilderness environment took on added
:meaning‘and scemed to increase academic achicvement.
.A research study pcrformcq‘by two itaff members from

e

| Princeton University concludedas follows about the
effects of the Action Bound Program:

- On the basis of this study, it can be 'said
with confidence that comparcd to a matched
control group of students, and as a conse- , .
quence -of OUTWARD BOUND training these inner-
city disadvantaged students began to develop
those attributes of character which act as a
foundation for achievement and for mature
social participation. OUTWARD BOUND training
initially captures involvement through competition:
and cooperation in éxciting physical activities

‘and focuses upon the pedagogical effects of

social participation.- After such training .
there was a significant-change: in.the attitude
of OUTWARD BOUND students (a) in regard to

" themselves -- perceiving themselves.as more
active, stronger, and generally more positive

. and less alienated; (b) in regard to others,
a greater tendency to see peers and- teachers
as more positive and helpful; and more positive
attitude toward participation; (c) in regard
to the possibility of their reaching general
positive goals.and a more mature goal orientation
expressed by greater flexibility of means. In
addition, the relevant teachers perceived OUTWARD .
BOUND students as being more positive in general,

‘as showing a greater interest irn helping others
and as developing a grecater capacity -of self-
assessment’ (indicated by their greater iespbn-

- siveness to criticism by the teacher). Lo

Harold N. Schroeder, Robert E. Lce, "Effects of |
OUTWARD BOUND Training on Urban Youth”, Princeton
" University, 1968. . o4 .

101"

O

ERIC

Aruitoxt provided by Eic:



-Page 95 - )
- Finally, cach ofitne sch;els‘used in this study
could furnish numerous examples of students who have
bQEn influenced by the uct1V1ties of OUTWARD BOUND
programs. The ones cited havo been chosen to suggest
some of the dimensions of the 1nf1uence which an OUTWARD
ROUND program m1ght have. It nght be mentioned aga1n.
\,:thnt the impact which OUTWARD BOUND has .hzd is not

. s1ngular, it does not affect: only stuucnts Each pro-
gram 1nfects the total school commun1ty d1rect1y or ~
1nd1rect1y as it 1n£1uences students teachers and

adm1n1strat10n. Changes are made in the c11mate, re-

k-

lationships, and curr1cu1a as " these people who have .
participated in some type of OUTWARD BOUND experience

ad y .
return to the school environment.

Impact on Curr1cu1um

As the OUTWARD BOUND programs have affected the

. quality of the relat1onsh1ps between students and

R

teachers, they have also affected What is taught in the
schools ‘and the way it'is taught. More and more,

< educators are real1z1ng the value of experience oriented
-act1V1t1es as a means of ‘teaching the acedemic curriculum.

As well as enhancing the academic material, experience

activities have a social value in terms of developing

102
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77§tudent initiative, responsibility and class unity.
vPersonal values, self-examination and growth now be-
‘5;§he'a legitimato concern in the classroom. St. Alban's
fSchool in‘Washington;”D C., has initiated a unit on sca
ocology ‘for oxghth graders,_which 1nvolves a weekend trip
to the beach where the students study, Lollect and class‘fy-~
samples’ and do service WOrk for the wildlife 1efuge.- - '
Sixty students and elght teachers are -avoIVed The
importance of the unit apart from its exper1ent1al nature, -
is that it is a multi d1sc1pl1nary unit taught by the
math, science, Lnglish and goVernment teachers. Not only
does this unit br1ng teachers together, it also 1nvolves
students from different grade levels The s1xty eighth
3raders are d1v1ded 1nto patrols which are led by students
from the high school -While th1s is a small program, it -
-is significant.in that the sea unit serves to introduce -
:vconcepts such as CTOSS~ d1sc1;linary curr1culum team .
teaching, cross-student communication and field experience.l
. At St. Alban's a h-ndful .of teachers have also .
?1n1t1ated what they call the Voyagers Program which
serves as an alternative to the phys1cal education per1od

Kayak1ng and rock c11mb1ng are some of the. act1V1t1es
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N ‘
in whlch studonts participate. As an alternative to
the tradltional phys}cnl educntibn progrum, un OUTWARD
BOUND nctivitylhus a greuat deal to offoer. The activitios
arofdrnmutic, chuilonging and stressful, yet demund no
unusual nmdunt of coordination or training.' Any number
can play, nnd 1n most cases the expense for equ1pment

-3.

is not hmgh.

At the Linéoln-Sudbury Hién School in Massachusetts, .
the influence of OUTWARD BOUND programs was first,strongly‘
felt in the physical education department. .Ali five
members of the physical educatiow staff have'particinated
in the QUTWARD BOUND Teachers Practica during.the summer. .
:Their invoivement in the Practicta has changcd their -
.concept of physical education. thle retaining the

traditional team’ sports, the staff now offers a great

number of wilderness activities. 1he students and staff

'have des1gned and built on the campus several of the

7/

pbsracles ‘used by OUTWARD g/yND in their 1n1t1at1ve

.'tests. Tire swings, ropes, the wa11 and beam are . now

_-a part of the1r physxcal educat1on equ1pment.

L faculty.interest and part1c1pat1on.

.One and two ‘week courses are ava1lab1e throughout

the year for teachers and students. Instruct1on in

W11derness sk1lls, rock climbing, exped1t1ons are all

part 'of these courses. There has been h1gh student and
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In addition, all students in the tenth grade take

‘@ nine-week course entitled Outdoor Pursuits. .The course
\ .

"ﬁncludos the injtiative tests, ropes course, Woods rescue, -

! Gnowshooing, cross country skiing, and discussions. With

"

“the uddition of this special course, plus the added .

fOUTWARD BOUND nctlvxties, the physicnl educntzon staff

1feels that they are servicing more students than boforo.

”Thoy ulso find that their real concern is with instilling

‘.positivo'ntt1tudos about the outdoors and physzcnl exergise .

4

%'genérally rather than the traditional notion of simply

‘_the department.

.performing exercise and building teams. Enjoyment and

underStnndxng of the outdoor onv1ronment are key goals of

- In addition to hav1ng an impact on the physzcal

"educatzon curriculum at a numberyof schools’, OUTWARD
" BOUND- related programs have frequently led to changes in

;'the academic curriculum. The OUTWARD BOUND programs have

served to legitimize the notions that learning takes

. place outside the four'claséroom walls and that experi-

fﬁenco can be a regular and useful vehlcle for 1nstructzon.
C,As mentzoned nlready the Sea Un1t at ‘St. Alban's takes
fﬁpla;e, in part, at the sea. .Other examples include

lerenton High School whefe_tﬁe,Sciouce department this

"9
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spring took tholr students on scveral trips in an attcmpt
to hulp them arrive at someé new: understanding of a variety
of differcnt outdoor ohvironmeats around Trenton The
program included both ucademic study of th? area s well
as cxpericnce living in that,énvironmcnt. L

At Concord-Carlisle High Schoéi invMassucxusctts,
scveral‘tcachcrs‘hnvc'takcn.part,1n the OUTWAKD BOUND
;Teacﬁgrs Practica over the last two Yyeurs. The guidance

counselor reported that amongst the tcachers Who have been

on OUIWARD BOUND, "Therc is much more interesit in the

o

values and emotional concerns of the studentsl." Onec

tcacher, in particular, has focused his coursic on a

earch and exumxnatlon of thc valuecs of the studcnt.

_ At Lincoln- Sudbury “High School some chanpes in the

?urricrlum have taken place, plus some additipns. The
Home Economics department, for cxamﬁle; offer$ a course
in survival cdoking. Several ot thcir course ‘are élso
bcglnnlng with threc to six day camping tr1ps as a means

. of CTEatlng a sense of understand1ng and sensit1V1ty . .

. .bctwcen the‘studen;s and instructors. . .

_One .of the most dramatic cxamples of OUTWARD.BOUND.

related curriculum is to be found at the Sterling School

in Vermont. .OUTWARD BOUND philosophy and pracficg is

O
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o .
" reudily appurent throughou7 the program at Sterling
%school; The head of the stheol plus soveral of the staff ‘,,,;;

_Island OUTWARD BOUND School

fha#o heen to the llurrican
’}and thorc is a long time [friendship between the head of

. the Stcrling School and .the Chairman of the Board of the
-nltionnl 'OUTWARD BOUND o gbnizntIOn. Our of these ussocintions.
; 8 number of intorostlng i novntlons huvo grown. The

physical education progra lnrgoly centers around training

i} wilderness skills. Initiative tests, hikes, shelfer
‘fdn fire building, winter c mping.and rescue form a lerge
-3pait £ their athlotic progiam, Short.expeditions and o

overn1 ht camping trips are held throughout the yehr.'

l
<

AThis physical education program is in part a ‘reaction
: 8 standard physxcal education course., The
?headmasfer said, "Boys generally don't get enough physlcal
&egereiseﬁ' Most,physxcal education classes try to e?ter-
.“ﬁain the kids. Mosﬁ of the physical edecation programs
“are 1nadequate to.the needs of the students. 0 .
The academxc program reflects a great interest ih ‘jgf
developlng leadership 1n conservatxon. This lnterest is -

; ot a sop to the current environmental fad, rather the

sehool actively searches for faculty traxned in conserv- o

;«atxon studies.' The head of the school feels that t%e ‘
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v says, - t o

. __the growth and developmont of conservation loadors. lle

s

sttest. - One said, "it's.thévhearx'of the school, it's

" 'in the classroom." Another said, Wihe~boys realize «thei

. Pago 99 - ‘ : ,

main responsibility of Storling School is to fostor

Our study of consorvation is more than o
just a survey, Weo try to integrato

consorvation leadership.into our total .
academic program.* Wo study the history .
of consorvation, the uso of public'media .

and what the available resources are for

solving some of our environmental problems. o
This is our reason for being. ' We havo to . i
offer something difforent, from the public .

'schools. ‘I think we have a chance to offer

something valuable. ' '

In keéping with its omphasis on.envlronmontal
odué&tion‘und wilderness t;aining, the entire school
(fifteen faculty and one hundred and ton sfudonts) takos
a three day camping trip in Northern Vermont. Studénts

zgrd:d;vided into patrols-with'faculty.members'as advisors
ﬁnd a senior s{ydenf asbleader. Much‘of.fh; fraining in’
‘wi}derness surviﬁél and woodland ecgloéy is pﬁt go test -

at this time. This winter trip is an extremely 1mportant-ff

qut of the Sterling program as comments from the faculty . =

what. makes thc place g ." Another commented that the trip:

had[gréat éarryover for his classroom, "Success on the

- winter irip is often followed‘by imbrovéd<qchieyemenﬁ

-3

. - : ' 50
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11m1tatlons;'they gain a great respect for the awesome
Power. of Natulc. but they frequently find thatothey can do
much more-than what they thought." “The headmaster who
8iso teachescan.Englishiclass’spoke.ofithe social import;
ance of the trip. . ' .

"In the woods, ‘new assoc1at10ns grow -the.
. faculty sees kids in a new light. I know
.in my own clauss, the *kids found that I was-
competent in the woods, .and in part1cular
onz boy found that 1 really .did “ike him,
which is someth1ng he didn't rea.ize .in
'»my\hngl1sh class.”

'"'The notion of service is also eV1dent at- Sterl1ng

Three t1mes ahyear (for one"week) students are releasedl
to'perferm a. serv1ce project in ‘some commun1ty “It's
po. w«t for. them to accept a respuns1ble role and see
that.they can and are uséful” is the Justlf1cat1on for

th1s aspect of the program accord1ng to the headmaster.--

This - year, Sterl1ng School now offers what they

call the Short Course in keep1ng with their bas1c 1dea of

ffer1ng 1nstructlon 1n env1ronmenta1 educat1on and

lgﬁdsrsh1p The Short Course is-a three week course 1n_.ﬁ

it e

outdoor leadersh1p,‘run by the staff and students at

Ster11ng for’ students trom otber schools. Given the

natural sett1ng of the school and the talents and 1nte.estsv :

f the Sterl1ng faculty, the pre51dent and headmaster feel

G
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that offer1ng th1s type of - 1nstruct1on to the publ1c
. vary with’ the season but all courses "include phys1cal
Course has had an immense impact on the Sterling. School

- students. The public school students (the courseiis also,

- open to girls) add flavor and d1vers1ty, a diménsion not

')

schools is part of the respons1b1l1ty of the 1ndependent

school The ti. ¢ week course Tun in all seasons offers

both academ1c instruction and field exper1ence. Act1V1t1es

27

,tra1n1ng, surV1val techn1ques, forest- f1re control
conservat1on stud1es, Northern woodland ecology, nature

study, photography ‘and- home - school academ1c 1essons in theﬂff

classroom 1 . (The home- -school academ1c lessons allow
the students to help keep up with the work gO1ng on back

in thc'school which.they regularly“attend.) ".The Short

always present in an 1ndependent school. The head of the

program relates that, "When we haVe the Short Course go1ng ;}

on} the. school is a dxfferent place; .our kids’ aren't
10cked intc the same faces each day.": More 1mportant, ;
the Sterl1ng School students serve as ass1stant 1nstructors
to the Short Couzrse part1c1pants. TWenty two to twenty-
E1ve part1c1pants, Ster11ng studenfs, -instruct in f1re-:u

bu1ld1ng, shel‘er-bu1ld1ng, map and compass work and

L1terature on Short, Course, Sterl1ng School.

110
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7}orienteering . On the value of the students serving
ias 1nstructors, Steve Wright, the head -of the program,

‘fsays,

The b1ggest impact is the boys be1ng teachers
in our Short Course. They're put in a different
position - that of a teacher. They have the
major responsibility. Here's a patrol and a job.
‘to 'do, teach them how to do it. We get ‘much more,
out of the boy$s this way -’ they think about
others, care about others, and really begin
to*look at human ‘relationships in a way they |
. ~don't when they're s1mp1y fu1f1111ng the role
-..of a student. .

-Thus,‘the Short Course is a dramatic, innovation in

a variety of ways . 'First, it arises out of a _concern that- "

. an 1ndependent school prov1de a serv1ce or opportunity

'fto publlc "schools.”  Second, the Short ‘Course 1tse1f is

ﬂf1nnovat1ve as a combination of both academvc classroom

w

tiwork and f1eld.experLence. It is 91med at.developing

;Jattitudésgand leadership potential as well as understanding

P
s

s?and knowledge Third, the Short Course pleces students"_ﬁ

S

-'1n charge of teach1ng_and ass1st1ng other students, a’

not1on wh1ch Tuns contrary to the way many Amerlcan class-

I “
s, A .

L In add1tlon to the: features descr1bed as 1nd1cat1ve

{fof the 1mpact wh1ch OUTWARD BOUND phllosophy and pract1ce ‘

f'has'had-on Ster11ng'School, one further.outgrowth of this

- pssociation with OUTWARD BOUND is the solo. A three day

S
Lol

‘111

. - : . '..' ‘{;“ . ‘C.. k
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"i:threesnight period alone in. the woods fdr‘alllsenioys at
Sterling‘juﬁt_prior to graduation is reéuire&; it is séen'
as an opportunity'io réfleé: on the vélué of their éduca-
tion aé’wéll as fo use the outdoor $kills deVeioped ddring‘i
fheir enrollmént:at Sterling. ‘ | |
. While ihis ;éport ha§~not'ﬁeaﬁ£.fovdwéil'e¥cessiVe1y .
*~—on the Sterling ShhégivBouhder Pf&gram, i'think‘it i;
 justified in that‘the schodl has Seehﬂgffécfed in’ so. many
‘arcas as a result of the OUTWARD BOUND' phi 1osophy Aa.\'r_‘ld'
practice. The reader shdg}d be cuug&bned'that OUTWARD
BOUND, the 6rg;nization, is not directly asscciated with
. ﬁhe'Sierling‘School. 'Héwevér, OUTWARD BOUND phiiosuphy.
s andbpyéétice,.intréduéed by a’ few meﬁbeis of. the schbol, .
" have met qith”a receptive and concérned faéuity and

-consequently thé_program has grown in such a way as to

. .. W . . .
infuse the total school, its character and program. .To -

.~ke this point completely clear, I quote from the

oo

Sterling School lite?atuie.“

_"In 1962 Sterling School, a non-profit boys B
- boarding school, grades nine through twelve, Lo
in Craftsbury Common, Vermont, inqugurated g
a new educational approach of physical and’
mental challenge integrated into a college-
preparatory curriculum; by 1964 it had . )
committed fully its faculty and students to R
“.a program which shared the philsoophy and Lo
some of the techamiques espoused by the:
world-viide OUTWARD BOUNL movemént:. , . It
“has always made clear that no official
relationship -exists between the School

ERIC
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_and OUTWARD BOUND however its 'admiration.
and ‘respect for the success of that..unusual .
organization remain fixm, and the educational

- concepts shared by both form a cornerstone of
the Ster11ng ph1rosophy of education.

»In summary, it can be said that:the OUTWARD BOUND
moVement has had .a dramat1c 1mpact on Ster11ng School.

he ph1losophy of the school das well- as’ 1t5 pract1ces

represent many of the 1deas of OUTWARD BOUND

An a;soc1atlon with OUTWARD BOUND has also had
1despread 1nf1uence on a number of aspects of the Adams
County High School . in Commerce C1ty, Colorado Although L
there were tensions between the OUTWARD BOUND staff and

faculty, severalrnew and 1mag1nat1Ve programs were im-

plemented and a1though OUTWARD BOUND is no longer off1c1a11y f

1nvolVed 1n~the school 1ts thotlight and pract1ce has left-

i
. 2.
. . < -
v o .

a last1ng influence.
‘_ As prev1ously stated, OUTWARD BOUND is-a process wh1ch
can be used and 1nterpreted in a: var1ety of ways Intro-
duced for one part1cu1ar reason the program may:have
effects on other aspects of the school then ortglnally
’;ntent1oned The program once 1mp1emented frequently ]

Lo

affects both students and teachers, curr1cu1um methods .

*Literatune'from-S;erling.School, p. 1.
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v
.

._ of -teaching, and extra-curricular-activities. At Adams
,aCoun;y.High-Qphbol, OUTWARD BOUND techniques were intro-
- duced into the school as a means of building the self- !

. image éf the students, many of whom were identified as

potential drop-outs.' The "Dare to Car¢"~prbgram‘
(term used for ﬁrograms jnitiated in the high school’™:
faculty ‘and Colorado OUTWARD BOUND School) was originated '

by 'Dr. Stuarf, superinpehdent of’schbois, and “Joseph Nold,jh

. head of Colorado OUTWARD BOUND School:

. "Dr. Stuart's original promise was if* the
. OUTWARD BOUND program could inspitre young . RS
men to overcome adversity.through development S Y
of inner strength and character through
conquering adversity could: some of the same
concepts be employed on a "high school canpus
and taught to high school -boys who were not
motivated sufficiently by the existing °
curriculum to remain in school or to achieve
at a very high level if they did remain in
school."” 3 . : 7 ©

Some $84,000 was initially awarded under Title III

“.."to make.a frontal attack on the high school's major.

problem of imprbving dttitudes.towérdithems¢IVeé (the

- Ty . . A ‘.
unmotivated .students) and toward school work by designing,
o) . . rs T

.

o

"3 " Final report, Title III;_W@;re to Care", Adams - DU
County School District, 1970. p. 5. : .

.
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-develop1ng, and setting in mot10n an action- or1ented
curr1culum, 1ntegrat1ng components of the OUTWARD BOUND
program n 4 (Over the four year per1od (1966-70) in
Hh1ch the proJect was funded, $285, 000 was awarded by
the federal gOVernment ) The faculty of Adams ‘City with
the ‘advice and a551stance ‘of the staff at Colorado OUTWARD

LA

BOUND School initiated a number of new programs. Pro-

/»

“rams ranged from commun1ty serv1ce projects to w1lderness
r1ps, an - Engllsh class on the Art of L1V1ng, to drown-
yproof1ng and -water saféty techn1ques, an actlon approach g

*to: Amer1can hlstory to Mounta1neer1ng and Hiking Clubs.

Bin part1cular, seven, programs are still’ cont1nu1ng wh1ch
origlnally grew out of “the assoc1atlon between OUTWARD

BOUND and Adams County H1gh School. A br1ef descr1pt10n

of thcse programs follows:to g1ve the reader some 1dea T
f the var1etynof results which the assoc1atlon between_
OUTWARD BOUND and a high school can produce.

1, ) Yampa RlVer Tr1p Fiftx two students,‘twelve

educators spent four days on the QS mile - r1ver tr1p

‘The tr1p related to academ1c work be1ng covered in a .

T3
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»fconservation class. 1In addition,-studentslassumed major
x,respon51b111ty for plannlng and- equipping the ekueditionfi
l Comments from staff 1nd1cate that the human relations

‘ d1mens1on of. the ‘trip was quite 513;:f1cant.

. "One of the trip's strong positive factors was
becoming closely acquainted with school personnel
that I may only see during a faculty. meeting.
Under the stress and the rush of the river going
by, everyone spoke their winds without the dis-
tractions of school. This “carried over to the

- boys also, Where both teachers and students saw
each other differently. Many boys“had never seen
a classroom teacher without 'a necktle

An evaluation performed by staff at the?

Cplorado State ;'

:Unlver51ty has dctermlned that -some students have been
persuaded to stay in, school as a result of their part1C1p-f

“atlon on the trip, several have an increased level of .

self-respect, and.many have 1mproved att1tudes toWard

teachers and other students.

P

2.0 Mountalneerln . Several types of mountalweer1ng
expédlt1ons and activities ‘were held as part of the ''Dare
to Care" program. weekend camplng trips and one 21-day
exped1t1on:1n the mountains formed ‘the core of the pro-

grému- Mountain search and rescue, rock c11mb1ng, rappell

and survival technigues wexe allltaught. Much of. the

N

54 Progress Report, July 1967 -- "Déredto‘Care" Program, =

O
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tra1n1ng for these trips and exped1t1ons took’ place

on.. the school campus. Accord1ng to the staff, the program
has been successful in terms of rals1ng the self- 1mage of
he.students and g1v1ng the’ students a sense of accomp11sh-;
ment.‘ The staff is generally enthus1ast1c about these
‘tivit1es,‘but is reserved becapse of the'relat1ve1y._
ma11 number of students and teachers involved, (65

~students, 10 reachers)

'f:s; M1n1~Programs.i Fundsiwere made'availabie for
eachers to 1mp1ement small 1nnovat1ve programs. Onef:.
eacher purchased a short wave overseas’ rece1ver and
nc0uraged students to take it home in the even1ng and
eep a log of stat1ons rece1ved The 1dea was to en-ﬂ-?

urage students to take an 1nterest~1n world events."'

'.4. Salence Enr1chment. Thls program, 1mp1emented

vn'the 6th grade 1eve1 was deS1gned to fam111ar12e the_
tudents W1th ‘the- varréty of env1ronments, 1n and around

enver. In add1t1on, 1t was’ hoped that the students would

f natural resources. One of the reasons for, th}s pro-
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S Community Service Programs. The intent of thé.:'
community .service program is to increase the level o% .
self image and confidence of the participating students.
OVer 400 students (high school) ‘work each day in seueral h
different'community programs -- Headstart, orphanages, .
homes for the retarded children. '

6. Special 0ccup_tiona1 Needs. ' The Snecialui

’0ccupationa1'Neéds program “as designed for 1ow-achieving'
‘boys and girls to inVestigate existing jobs in and around.

.Denver. Classes took place at school as Well as at the

job sites. Work experience was also received at those

~

sites. The intent of the program was to impress upon the

students the need.for certain qualifications invorder‘to

nerform‘a job: “Empoyers. in “the community proVided part-

time jobs and. training as part of - this™ pr program i
- 7. Homecraft House. This. pro;ect has receiVed
I

'considerable public1ty and attention. Special education

student§ under the direction of one teacher took upon

'themselves the’ renovation of a run- “down house. OVer a

nine- month period the students refurbished and- refinished

»the house. -As we11 as 1earning a great number of job

,skills, the students gained an increasing measurelof

L




. 'Finally, then, the association between Adams City

“High School. and Colorado OUTWARD BOUND has had an impact
“Well beyond its original design. OUTWARD BOUND is no

'1bhgé}ninvolved-in the school, yet its-thbught and . practice

influence the school's current programs. What begah as
n attack on the under-achieving student has had ramific-

‘“ations on the total school community. Dr. Thelma‘Damgaard,':

assistant superintendent of schools, suggests the wide
lﬁpact-thatﬁthe "Dare to Care" prpgramé'have had:

m: . the implications of the "Dare to Care" -
program are much- greater than we had origin-
ally thought. We:have concluded that the
challenges and adventur% of such activities
. as ‘mountaineering and rescue work are not

~ the only factors which change the attitudes
" and behaviors of young people. Our obser- .
“'vations cause us:to think that such action . LA
. ‘programs have been productive becausé ‘they. !
necessarily bring about interactions between
teachers and students. We think. now that
- an action-oriented program has great signif-
icance not only for ‘the non-motivated but
_ -also the earnest, hard-working, motivated.

. and competent students. -Recognizing this,.
"~ we .wish to explore the .possibility of ' .
"breathing new life into .the standard areas :
. of curriculunt; such as the Social ‘Studies,, " - PRI
‘-English, Speech and Drama by making - these R
_subjects bogh'"action'and interaction’ = . I L
. oriented.”™ .© . __ L . -

.

-~

-y . . .

‘Final Report, Adams City High School’, October, 1970. p..8
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In light of their experiences with the "Dare
. Care" program, the final report concludes with a set of

to

" reccmumendations, three of which are especially note- .

wo:thy.

"2, The -concepts of extending the boundaries
of the classroom should be useful in the
teaching of all types of subjects within
the curriculum., ' -

3. That teachers be encouraged by the results

. of the projects to further employ .the con-
cept of closer interaction with their students
both within .the curriculum and outside the
formal curriculum, oo .

5. The students of the.school distri¢t should
be constantly made aware of the necessity
of "‘expanding their educational horizon, -
beyond the classroom and to the necessity _ . o
of knowing their teachers on a basis of b :
sharing experiencés on a different plarne
than straight pupil-teacher relationships." .

Thus, it can bé ssep that once. started, fhe:QUTWARD.'Z‘i
.BOUND program can lead to changes throughout the:school.
One further program behré henfipn as an qgample of the.

" impact ‘which OUTWARD BOUND can have on a school program. -« .
F; .

1 have aiready meﬁtioned the changes in the,physicél
education program at Lincoln-Sudbury High School in-

Massachuééttﬁ. Many faculty outside the physical gducatioﬁ

'

i A R
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tdepartment have become 1nterested and enthused about

the potent1al of OUTWARD BOUND for their own ‘use and a
new course of study is going to be offered AR~ 71-72
Lincoln Sudbury High. Scheol Wlll offer an alternate
semester\prOgram for Junlors and seniors (50}’ based
somewhat on the East H1gh Senior Sem1nar descr1bed in g
the preV1ous chapter. The alternate semester des1gned
‘both by faculty and students w1ll beg1n with a 25 day
"OUTWARD BOUND expertence. Reflecting the idea of
exper1ence as a vital factor in st1mulat1ng the learn1ng
process, other’ components of the, alternate semester in- -
clude bu11d1ng a structure on sone property in Vermont”
two 11ve 1n exper1ences'-4 one in- the,:rt and one in a
rural area‘-- and a study/of’gome’a;pect of the envi;onﬂ
ment. S;mtlar to the East High program, concrete ex-
.per1ences will be supported by academic d1sc1pl1nes --
rwr1t1ng, reading, computat1on.s At a time when educators
;are search1ng for techniques to 1nsp1re studen S to flnd
ymean1ng in the1r educat1on and in their® ‘world, th1s
;program seems a dramatic step in the d1rectlon of" creat1ng
;opportun1t1es for studants to ga1n such an understand1ng.~"

In summary, OUTWARD BOUND and re1ated exper1ent1al .

actEV1ties haVe had a powerful 1mpact on school commun1t1est

R

[ R
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o ‘. o

vi It has fac111tated understand1ng W1th1n the 5chools and

o

brought a he1ghtened sens§l§§ responsfb111ty and ‘a conc@rn

5, \

for others to- any students “and teq@ﬁ?rs. Attempts’hgge \xi

been made to,expand the currlcuium to 1nc1ude qg 1V1t1es~.““

e A

o

;:,!El”esi’gﬁgg1oral growth and developmeng have also .'7.:f{

. , ,,/ E ‘

. become part .of a student s: €lassroom exper1e ce. - &

o . , . ' N
"-.,‘, :
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CHAPTER VIL . L e
RECOMMENDATIONS . .*

e . c ) \

’s problems of educatlon. OUTWARD BOUND'repres

,he'schools used 1n th1s study have: felt the 1mpact_

_OUTWARD"BOUND programs. ThIs is not t6: say that;

Ve become 'enters of humanlsm and learn1ng. Some

- .
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’ t ' ' " l, '», —_ .
istill fearful some of the students are d1s1nterested
:some of the programs hpve d1ed HoweVer, in all-the_ .
fschools there are some teachers and. some students who
“are better for,hQV1ng been 1nvoIVed.1n OUTWARD BOUND
‘ora related actimity What follows ‘then are some

- ;recommendat1ons and cn1t1c1sms wh1ch m1ght be useful

“-to schools and OUTWARD BOUND staff. . These recommendat1ons

are suggested 1n the hopes that they will help 1mprove

';5the qual1ty of the relat1onsh1p betWeen OUTWARD BOUND and

“.h1gh schools. The publ1c and pr1vate schools and OUTW@RD
‘FBOUND need each other The schools provide the test1ng ;

"q,ground the reallty tests for the. 1nnovat10ns and ideas

" which the OUTWARD BOUND schools seek to 1mplement, ‘and
OUTWARD 'BOUND can supply the school with ideas and a process

V'vah1ch may beg1n to solve _some of their problems

Impos1t10n of Ph1losophx

OUTWARD BOUND should be careful not to 1mp05e 1ts
fph1losophy on the schools w1th wh1ch 1t is’ assoc1at1ng.
“They should enter a. school on the terms of ‘the school

5Each school has its ‘own set of needs and 1nterests and

OUTWARD BOUND shdnld tailor its program.to fit those'

*needs and 1nterests. Schools are frequently slow to j_h~

. B e

12t
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adopt ‘change and although 1mpat1ence w1th the degree and
ace ‘of change in eduoat1onal 1nst1tut1ons is understand-
ble, OUTWARD BOUND should recogn1ze that in order to be,
successfdl it must move at a pace which is cons1stent

'ith‘the operat1ons of the school. Many people w1th1n

thelr mode -of operation and‘that of ‘the pdhlic.and-.
rlvate school, Robert Lentz of the Nat1onal OUTWARD
BOUND Offxce has stated, "OUTWARD BOUND must be careful
to‘respect the ph1losophy ana style of 1nd1v1dual schools.
vnw1ll work wlth1n the goals and terms. of a school as-
,1tbhas defined them. We can't set up their goals and .
lteria." Joseph Nold, director- of the Colorado OUTWARD

i BbpﬂD;Schooly another who.1s aware of th1s,problemu ‘He .

“"Our main d1ff1culty was our: 1mpat1ence
‘with the way deCls1ons were made in a
* public schocl:” We tend to make decisions: L
pretty quickly because we don't have so ' : -
.. much -structure in our organization, but—a-—— -~ .
public school is different -- you need
-different technlques there. ~ Our tactic
now is to éxpose the teachers and admin-
istrators to our program and phxlosophy,
then turn the respon51b111ty ‘to de51gn
a. program over to them.'’ .

-

The fru1ts of th1s kind of "soft sell"’pol1cy are read1ly

: apparent in the case of. Eas% H1gh School already ment1oned

. 125
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wherevteachers have'designed a program (using OUTWARD
.BOUND ns*a consultant) wh1ch meets the1r spec1f1c
des1res'and ‘interests. The point 1s then that OUTWARD
lBOUND c;g expose ;eachers and administrators to the1r
tecﬁhiques and philosophy, but the schooi personnel
itself shomlq-be'responsible for the goals of its

~

particular program.

Point of Entrance

“.Given that schools operate in-differing ways and
chaﬁge at vorying paces,.what is the optimum point-pf
hentrance for an.OUTWARD BOUNb program? Just as OUTWARD

BOUND must. réspect the ph1loscphy and goals of the
educat1onal 1nstktut1on, there are some 1nst1tut10ns

wh1ch\are ‘not ready to accept OUTWARD BOUND and OUTWARD

BOUND should not become 1nvolved in what can be a’ quagm1rep?ﬁ

of trival rules -and petfy regulatlons. There 1s no set

answer to this question, but I. suspect there are a few |
‘guidelines which OUTWARD BOUND might look for as more '

;and more schools become 1nterested in the1r prOgrams.

Certalﬁly uppermost in mind is that any program’

_'enterlng a school must have the. support of the-chief

dec1s1on mak1ng off1cer, in most cases th1s is the

4
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vprfnc1pa1 or headmaster, He is the man who can c1ear

program. He can alter the schedule” get the perm1ss1on,

ram.. As educat1ona1 1eader of the school he can provide

a-moralerand enthusiasm wh;ch,ls crucial to a new or

ooal

v"ae;xlt'y.‘ The‘p'riri(':ipals of East High.and Wdodwlard Highv'
Toledo, Ohio) have both taken part in OUTWARD BOUND '
rexperlenceq and are ardent supporters of exper1ent1a1
ct1V1ties. .The _headmaster. of. Webb‘School—went—wrth—“‘—‘iﬁ
he students to’ the North Carol1na OUTWARD BOUND program.
he head of the Upper'School at Germantown Fr1ends schooL'
::yart1c1pated with -the students in the1r OUTWARD BOUND
?%program. The super1ntendent pr1nc1pa1 at L1ncoln Sudbury
‘ngh Schocl is -a strong advocate of OUTWARD BCUND 1;/h1s
hachool; He is now on the board of one. of the OUTWARD

dUNDlschools. Thus, any program W1sh1ﬁg to ga1n a

trong foothold in a school, mist seek to gain the open
upport. of the principal or'headmaster. T e
Faculty support 1s also an important 1ngred1ent to -

ook for as a program enters 4 school Schedu11ng, t1me

ERIC
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L A N

b}

'Spent'in classes or thra-curricular activities will
‘be affected by the implementat1on of an OUTWARD BOUND
fprogram and the degree of the success of the program.

‘Consequently, OUTWARD BOUND should seek s1tuat1ons Jhere

there - 1s ‘already some faculty support or at the very

least a strong 11ke11hood that the program w111 ga1n some

‘measure of faculty support. Thls support is 1mportant

nbt simply because the program W111 affect c1asst1me and C

edule, but. bccause the program should become ‘the
province of the faculty. As already mentioned, it should .
become their program. 'Obv1ously, there is no fixed numbenk

of faculty which should. be pro OUFWARD BOUND before the

OUTWARD BOUND staff should enter the school ‘Different o
.faculty members have.. .varying degrees of 1nf1uence "“This - -

is s1mp1y a matter to wh1ch.the OUTWARD BOUND staff must

.

be sensltlve.,
Certainly there should be some sense of commitment
on the part of a school system before -an-OUTWARD BOUND
. /7 N

program should enter. Th1s comm1tment m1ght represent

faculty, part1c1pat1on, time ava11ab1e dur1ng normal

school day for - program deveIBpmént and gvaluat1on, funds

for equ1pment or transportatxon or staff&renumeratlon..
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eachers to OUTWARD BOUND sem1nars or courses. There
ust be a bnse of knowledge and support W1th1n a school

"'or the program to have a chance of success and 1mpact.

{ ystems willing to release or compensate groups of
‘achers‘for OUTWARD BOUND programs.should'be,given top
rior1ty by OUTWARD BOUND. These factors should befpart

f the overall equatlon det.ermmmg Just what the Optlmum .
olnt of entrance for OUTWARD BOUND is. (
‘f Whether or when a program or. outside organlzatlon

uld enmer a school system is at ‘best a d1ff1cult

1lemma. This evaluat1on is not suggestlng ‘that OUTWARD :
OUND seek only the flex1ble, 1nnovat1Ve and progress1ve
chools for plac1ng its efforts.‘ However, there are

chools which are more ready than. others to undergo the

1nds of questlonlng and self- examlnat1on ‘which generally
r1se from the type of program and ph1losophy which " OUTWARD
OUND represents. Rather than d1spen51ng their energy | '

n“a wh1rlw1nd attempt to reform all of education, . OUTWARD

OUND‘1n recognition of the factors prev1ously cited

hould choose schools where there is a reasonable chance

of rece1v1ng an open and questlon1ng ear.
: 1
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' Development of the Program
‘ As soon as it is safe or possible, OUTWAAD*BOUND
should leave the direction and development of the program

in a school to the school personnel itself. rh1s T

kxt\commendation has really been implied in the first'’ .
:fsectionfof\this chapter. OUTWARD BCUND, if.only becauself f
‘ of the factors of\;;mE‘andcmoney, cannot afford to run

programs for a great number of’ school The schools

themselves should- take over .as much as poss1ble\t

d1rect1on and 1mplementat1on of the programs Thr0ughout
its Association with a school, OUTWARD BOUND should seek

to tra1n the school staff in the necessargqsk1lls whether

it be in the areastof w1lderness skills -or curriculum
development ideas. ‘After an initial testéng-and learning':h

) perlod OUTWARD BOUND should play.an increasing ‘role of

1 consultant or adV1sor, leaV1ng more and more of the
d1rect1on and 1mplementat1on to the faculty of the séhool._
At Ster11ng School, the faculty and adm1nlstrat1on have .-
taken what they wish from OUTWARD BOUND and gone the"'
d;rect1ons they w1shed - At‘Lincoln- Sudbury, severa]

staff members are equ1pped to handle the w1lderness and

safety sk1lls necessary, and thus, they run the1r own‘

programs, with advice ££5in-OUTHARD BOUND. At Trenton -

O
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'High'School, the science department in conjunction with
“da former OUTWARD BOUND'instructor have developed a program

of sc1ence enr1chment 1 think it hoth ‘economical and

ph1losoph1cally sound that as much as possible the OUTWARD
mBOUND program bc turned over to’ the school atnff or per-

sonnel It should be mentioned that this does not mean

hat all school staff anOIVLd with an OUTWARD BOUND

[

;prOgrnm activity must have ndvnnced w1lderness skills.

;The OUTWARD BOUND program may take any number of dlrect1ons

‘somo of wh1ch do “not necessar1ly requ1re W1lderness skills.

xpexlent1al lenrnlng does not have to take place in the.

'ﬁwilderness:-~

. o
JAs A Spec1al Program o . \
Some thought should be. taken about the placement in

he school of an OUTWARD BOUND program. If it is only a’
;spec1al program for a select few (disadvantaged, super- o

f:ach1evers, etc.) then it may well remain outside the

fima1n;treamxof the scihool program. If OUTWARD BOUND is

fﬂto play a role in chang1ng the fundamental prOcess of

;?oducnt1on w1th1n a school, 1t should str1ve to become

??more than s1mp1y a dumping ground for spec1al students‘

¢
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for which the school. has no program. If this is the
only way the rrogrum can enter,.then OUTWARD'BOUNP will
harc‘to weigh its chances of survival or success, but

this evaluat1on believes it should aeek to draw a8 many
stuaents as possible from different backgrounds within
the school, and. try to be placed in the regular curr1cu1um

.\

. ,6f the school. . - : ,‘ S

’ Dissev‘inatxon of Infornution

OUTWARD BOUND has done an admirable job of dlssem1n-
.g‘khg information about its program to educational 1nst;-;l’ﬂ;
tutions Its'newslettcr; "What's Happening' includesr a
number of contr1but1ons from schools descr1b1ng the ways

they have 1mp1emented OUTWARD 'BOUND techn1ques and ph1losophy.

;n Every effort should be made .to increase the rumber of con-
tributors to. th1s magazine as 1t represents 4. veh1c1e for-t
advising and shar1ng in what can be done w1th an OUTWARD

‘t: BOUND program; vThe preparat1on and mailing is an expense,‘
but a Qorthwﬁile one. Schools haV1ng OUTWARD BOUND’programs

"m1ght take some of the respons1b111t1es for sharing the1r N
percept1ons and’ adv1ce with other schools in the same
general locale. A conference might be held every' so ofteh

1n d1fferent locales to br1ng together schools with OUTWARD

.BOUND programs to ‘share W1th each other the methods and
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Aruitoxt provided by Eic:



' Page 124 - . -

directxons which their prograns hnve taken. While this
‘report advocates 'that OUTWARD BOUND, after an initial

‘period of lntroductipn nnd genorntion, should. withdraw
from a séhool, this reviewer bolioves that lines of f

?communication remain open between the School and OUTWARD

‘BOUND. Information sessions’ should be hcld and time set

;aside for Joint evaluntxon and interpretntion.

¢

"In summary, the preceding poinfs have not been

ritic1sm pointed at OUTWARD BOUND or the schools so much
ras they haVe p01nts of consideratxon for the future re-
Fllatlonships between OUTWARD SOUND and the schools. The

: poxnts are not specific because there are no set- pre-
scribed rules for governxng rolatxonshxps. Thesc - have -

‘ been set down as points of chsideraéion based on the
expor1ences which OUTWARD BOUND and the schools have had
ogether. They are guxdelxnos which OUTWARD BOUND and the
schools should reflect upon “and be aware of as OUTWARD
BOUND seeks to further its 1mpact on the nature of

‘ education.’

_‘],5;53:. ; | ., ‘{,' c_- g

'~
sl
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about scheduling, cwrriculum, requxrements,‘student teacher

Page 125 - v R i

CHAPTER VIIT
3 ©_ CONCLUSION R s

Several genernlizutions can be made as to the nnture .
of the impact which OUTWARD BOUND has had on the high schools

with which it has been involved. It has affected a pumber

of areas within the structure of a school -- teachers, re-
lntiohshxps,\students, curriculum. ‘This report has nttempfé‘*
to deqcrube and exumxne some of the recurring -and frequemx

developments whxch have resulted in schools whxch have A;E

adopted OUIW%RD BOUND programs. The OUTWARD BOUND programs f:
’ﬁnve served a variety of functions in different sthools but
the followxngvconclusions might be drawn nbout its role and‘ﬁ
impact. | . . |
As Catalyst . . _
Once OUTWARD BOUND_programs have been.introduced and.

implemented within a school they seem to serve in the role;ﬂi

of a catalyst, The OUTWARD BOUND process does serve to

raxse questions about the standard educational programs

present in many schools.'»lt challcnges several notxons.

relatxonshlps, strxctly cognxtxve currxcula, and performanc

v

131
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i
pcritoria to montion.u‘few. Frcquontiy'schools dre changed.
as they revise their normal procedures and implement new
- programs in light of this questioning. Once the process.
;of solf examination is begun it can lead to a thorongh
:study and rovision of the school policies. Too, once one
“innovation is. introduccd it can lead to a snowballing
foffect. Because the quality of the relationship, between:
Estudents and teachers is dmproved (more trust, sensitivity)
Vthe atmosphere or c1imato in tho classroom is .altered and
\difforent typos of activities or topics can be pursued or'
difforent tochniquos can be used. As more and more- I///:

v

“classrooms are changed. the overali climate of ‘the scho

altered. The OUTWARD BOUND'program has often served
5.o stimulate and foster the professional development of'
?Iombers of the _school faculty. Many times teachers are
;anxious to try something new and OUTWARD BOUND can serve
’as the vehic1e needed to release, their creativity and
imagination.' Individual talents have found a place to
{sorve in OUTWARD BOUND programs. "In numerous instances,
1the OUTWARD BOUND activity has brought teachers together

iwho have gone on to design programs of their own. It \ _/(

has served as a Vehicle to re1ease and channe1 the concern

which many teachers feel about the direction their schooi

ERIC
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;sanction for the progressiVe notion of. 1earn1ng by doing
; Act1vity and exper1ences (real1ty test1ng) have played e

; dim1n1sh1ng role in classrooms as teachers feel more and‘

‘Page 127- o e

v
)

ia going and help them to ostnblish a new . direction.
Porhnps thisncntulyt1c role is OUTWARD BOUND's most
significnnt function within a school. Areas of dis-
content and questioming are opencd and solutions begin'ﬂ
to emerge - and are tried.‘ Murrny Durst"the executive '
director of OUTWARD BOUND Inc., soos - the organization‘h
“in this role. He snys,‘"OUTWARD BOUND s a process

‘which fncilitates an educational procoss with1n4n

schoolt" Kurt thn, the founder of OUTWARD BOUND often

spoke of the program as'a force of "ign1tion Thus,

N
: bUTWARD BOUND programs have serVed to st1mu1nto schools

and teachers into the process of self-exnmlnation and
evaluation. If tho problem in our\schools is one of

"m1nd1essness" (as Charles Silberman’ snvs) then the ' ’f

implementat1on of OUTWARD BOUND' programs is one way to

move schools in the directdon of self-examination.
[SI

Exper1ent1a1 Educat1on w‘@-

In a good number of cases, as 1nd1cated throughout

th1s report, OUTWARD BOUNQ.has leg1t1mlzed and prov1ded

.. ._r

K
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ressure to get up to World War 11, finish_the,

“or prepare ‘the student f)r chem1stry

all too 1ack1ng in, pub11c and- pr1vate schools. Aga1n
r‘x'

-

n other;and equally profound ways. There must be- far

‘ _e111ng on the part of teache.s, far mére do1ng
the'part of students. :; The Tt n1ng in w11derness_~;-

and rescue, p1us the emphas1s on serV1ce

k lls, surV1va1

n truct1on 1n4many programs w1th1n schools.. As ‘an 1n- :

aslng number of students complagn about thdhster11ef

rr1cu1um and demand more relevant and 1nd1V1dua1 pro—-
«the OUTWARD BOUND process offers a dYnam1c and'

eal1st1c a1ternat1ve.

‘Charles ‘Silbe¥man; Crisis in the Classroom Random&
ouse, . New York 1970 P- 218 B
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Curr1culum Reform o

: OUTWAPD BOUND programs, once 1mplemented w1th1n a
{fschool“‘have/proven to- be a vehicle for curr1culum re-
wiform. Not only have they generated attempts to 1ntroduce
;Smore act1vit) .into the classroom or curr1culum, the pro-
'Tgrams have ulso served to bring quest1ons of. personal
l.development and 1nd1v1dual values into the classroom.f:~”
i”Questlons of personal self worth are part of the result
'of an OUTWARD BOUND program and thus,'conf1dence, matur1ty
Tjself enam1nat1on have become the legitimate concern of
d:the curr1culum.- " Both teachers and stude1ts are- confronte
w1th these quest1ons as they part1c1pate 1n the OUTWARD
b_BOUND act1v1t1es. Because it deals wlth thc growth and
mhdeve’opment of 1nd1v1dua-., OUIWARD BOUND can serve to‘“

,br1ng ‘these top1cs into the currltulum of the school

[:Human Relat1ons'

For 1nst1tut1ons faced w1th human relat1ons problems
@

the ‘racial str1fe at East ngh for example, OUTWARD BOUN

,'p-

can’ serVe to br1ng pppos1n§ groups together and‘1n1t1ate,

,dialogue and 1nteract1on betWeen,tham. In man) of th'




surVJVe. Because theie is frequently stress or danger
nfolved, conventional social defenses are down and the_ .
articipants learn about each other qUickly and deeply
HaVing surviVed and/or. succeeded, they are more«ready

0. discuss and work toward the solution of. their own
roblems together. The activities stimulate a climate;'
tiacceptanceﬂ xnowledge and tolg;ance. The tension

d/or docility which is prev“lent in classrooms in many

chools could be lessened with such a program of inter- .

'For individuals, students,'and teachers,LOUTWARD7

.OUND prOgrams haVe been of . proven value. Students_haVe

ound a sense of accomplishment and - reward : Teachers haVe- S
iscoVered new dimensions in their teaching Insofar as

hese indiViduals berome excited about education and their

ole in education, schools become better places for both libfy
tudents and teachers. To this degree, OUTWARD BOUND has ‘
id an impact on the nature of schools. ‘ -

Finally, then, OUTWARD BOUND serVed as-a significant '»,ﬁw

ducational force. It can function on a variety of levels

d be interpreted in many ﬂays. " As schools seek” answers

() the frustrations which they face, OUTWARD BOUND represents ﬂ
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 APPENDIX

~

The follow1ng is a br1ef descr1pt1on of the- programs

in the twelve schools 1nvolved in th1s paper.. Included

are the _names of the pr1nc1pal d1rector of . the OUTWARD

OUND programs in the schools.‘ It is hoped that th1s

stvm1ght prove helpful to those seek1ng more deta1led'

nformat1on; The descr1pt1on wh1<h follows 1s general

and ‘not always complete b8C¢L:e, as ind1cated 1n the

ar1ety o£ ways.: It is not s1mply an extens1on of the
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?.Adams C1ty H1gh School.

.“Adams’ County School District 14
4720 ‘East 69th Avenue ' w
Commerce C1ty, Colorado 80022

"PrincipalpD;rector: L. Arnold, D1rector of Secondary

~InStruction Program: The OUTWARD BOUND program has

evolved into the 'Dare to Care".program'and'now into

. . P T .
“the "Action-Interaction Curriculum." The main compon-

ents of the program are:

" start, .mental health clinics, mentally retarded centers, T

,rprov1des low ach1ev1ng students w1th opportun1t1es to'

”,work ‘in on- the JOb exper1entes "Classroom 1nstruct1on

.1.: Homecraft House.j'"Special'education students
Aunder the dlrert1dn of the teacher began w1th a2 very run f?
down and abused hou5e and W1th1n a.nine-month per1od of |
t1me completely refurn1shed the structure both 1ns1de:-
and out." 1 _ ' .

2. : Commun1ty Serv1ce Students are assigned'to“

work in a’ var1ety of commun1ty agenc1es 1nc1ud1ng Head-

;orphanages ete.

13, Spec1a1 Occupat1ona1 Need. * This project

. " r

’T1t1e III ESEK’"Act1on Interact1on Curr1cu1um'L Report
1969 70, P 2. : IRUREI
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also g1ven. ot o . -

4. S1xth Grade Sc1ence Enr1chment , fnfsiprogran, ! ‘

ludes field tr1ps to collect and-gdent1fy plant and

an1mal ‘¥ife which is. then used for study in the regular

-

ience curr1cu1um. L -

5;,; Mounta1neer1ng Program. In th1s act1V1ty,;w

gable to’ uti11ze sk1lls on several exped1t1ons.__,f‘

'6 R1ver Tr1p. A 4 day r1ver trip | for teachers

1d students 1nc1ude act1V1t1Fs wh1ch relate to b1ology,

geology, h1story, math Engl1sh 1nter-persona1 commun14“

1ons, adventure and challenge are ‘a’. part of the focu

his:trip., .
,7Lj M1n1 Program.» A spec1a1 category under wh1ch
prOV1s1on can be made for spec1al exper1ences re1at1ng

'the-regular curriculum. :

143
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1nstonfChurch111 ngh School
~1850 Barley Hill Road ]
Eugene;, Oregon 97405 R

'rincipa17Directori 'C. W. Zollinger, principal of the..$cho

He.has_taken part~ln the first

J. Clyde,'V1ce pr1nc1pa1
s Church111 phallenge.’

ML AL Smith gu1dance counselor. She took part in the
P - first Church111 Challenge and is .in the process‘-
AR of prepar1ng a report’on its effects.

EN PrOgram- _ . f S .

In May 1970, SO Jun1ors and 6 facultv members took

part in a 21 day LUTWARD BOUND program run by the Northwes

T OUTWARD " BOUND' ‘Schoul Plans for 1971 1nc1uded all’ fOur

h1gh schools in Eugene.” 160 students and 16 faculty w11

‘part1c1pate in - another 21 day OUTWARD BOUND exper1ence “run

by the Northwest OUTWARD BOUND School Several teachers

iand students have also attended the regular summer OUTWARD

LBOUND courses. Outdoor programs have been expanded 1n

t1c1pated'1n

the e1ementary schools w1th several who par

w1th the e1ementary schoo

the Church;ll Challenge work1ng

students and teachers.

A sterr1ng comm1ttee for outdoor programsﬁhas a1s

been estab11shed as we11 as ‘an outdoor coord1nator.




oncord Carllsle Reg1onal H1gh School
ncord Massachusetts
1nc1pal D1rector J. ‘Eten,'teacher

,McClelland teacher of. phys1ca1 educat1on S

Program
SeVeral teachers and students have been to the.

gular summer OUTWARD BOUND courses.

-SeVeral short exped1t1ons and out1ngs have been run

hroughout the school year -- Weekends, vacat1ons. There79

a Canoe and Kayak Club. - - . ',t'_.f‘ L Lo

g A one week ecology f1eld tr1p to Wellfleet was
; stabl1shed 1nvolV1ng 4 teachers "and approx1mately 20
nts. '

,Dur1ng the summer 3 trips were arranged ~- Andro- -

ogg1n R1Ver (canoe tr1p), Mount Katahd1n (c11mb1ng tr1p)

Cape Cod (b1cyc11ng and- h1k1ng tr1p)

A longer tr1p dur1ng the summer of 1971 1s planned
'lV1ng students and teachers.v : )
Several teachers are us1ng exper1ent1al techn1qaesxd

heir c1assrooms. A course 1n values has been 1n1t1ated'i

o, - -,

. ,_}
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::“East High Schooin/-
;71545 Detroit Street
... Denver, Colorado 80206

I;%Principai'Dipecior:_ hoﬁe%; Coiweil,'Prinéipal
" Craig Spillman, qu&dinator'of Sgnior;Seﬁinar
; _ The Program: T _
’. v ‘ngeral teacheré‘aﬁd students have taken par€?’”ﬁf'
dn fﬁe'jégular-OUTWARD BOUND Scﬁool courses. - .
" " The Senior Sgﬁihay}dnd’othg? activities have
v “already been dq#cribed.in Cﬁapt¢r V. “To obtain a:x
J..tompiete:féport'onithe Senior Seﬁinar'ﬁrifé_tq East
. s

High School.

E

1
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Fmantown Fr1ends School
1. West Coulter Street . o
h:ladelph1a, Pennsylvan1a 19144

cipgl'Director: John Emerson, head of upper school
o G
Program ‘ o

18h5tbwn New Jersey. f“\;

. Some teachers have part1c1pated in OUTWARD BOUND

ars and are u51ng exper1ent1al techn1ques 1n the1r

£ ]

-: Two OUTWARD BOUND programs were 1n1t1ated in. 1970 71

fus
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-L1ncoln Sudbury Reg1onal High School
:390 Lincoln Road’
Sudbury, Massachusetts 01776»

@

'Princ1pal D1rector .w. Ruliffson, superintendent-principel,

~J. Kleiser, athletic d1rector

The Program

Several faculty (1nc1ud1ng the whole phys1cal

o educat1on department) have attended the regular OUTWARD B
T BOUND School courses. ' ' '
Several prOgrams have been 1n1t1ated in the 1ast

three years. These" programs vary in 1ength The pro—

grams ‘are run during school time, after school weekends,'

'vacat;ons,,and summer. Typical OUTWARD. BOUND equ1pment

dhas‘been built on the campus. The1r Nimbus Course 1n--
cludes rock c.1mb1ng, kayak and cano¢ - rk, expeditions,

drownproof1ng, etc. The program is ava11ab1e to a11

students “and many students and teachers have taken part.‘

An nlternate semester program is available: for_,

ﬁjun1ors ‘which will be s1m11ar to the East H1gh Sen1or

~

;5Sem1nar.-
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PT nC1pa1 D1rector G Cox I 'J R yf;"
- " B. SchultenOVer : o

: ‘ ,fﬁ .
D BOUND 1s 1nvolved in. ‘two . spec1a1 programs

which the schoo] has 1mp1emented. SWAS (School W1th1n 8

dol) and the M1n1 School..

Exped1t10ns and w11der-

: The programs beg1n w1th a; ten day canoe

gular OUTWARD BOUND courses. OUTWARD BOUND Workshops
Ave also been held for the” teachers. Credlt is granted
he faculty for part1c1pat1ng in, OUTWARD.BOUND courses.':
Travel study exped1t1ons (2 3 weeks) have been led i

in. Appalach1a and the Grand Canyon.
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aint Alban's School o
‘Washington, D. C. : -

A

"4

VQPrineibal”Directors:- J. Kielsmeler"
L ’ ©D. Hull
M. Forsythe.:

°

The Program.. . e . \ _

The Voyageur Act1v1ty Program 1s a program of

'Z.Kayak1ng or rock cl1mb1ng ava1lable to all\h1gh school

fstudents as-an alternative in the phys1cal\$ducat1on_
_ program., e ‘ ' -

The Voyagéur I 1s de51gned for lth ‘and’ llth grade

students to take spec1al study or service proJects dur1ng

T the year. Tra1n1ng in outdoors and related skills 'is

'_offered and several weekend and vacat1on exped1t1ons are

v i R .. e
cheld. T e T T SRR
An ecology un1t Ads taught in: the-8th'gradeuﬁhichf

1nvolves several academ1c d1sC1p11re and involyes: an’

‘ exped1t1on to the beach.

Several senlors, along with sen1ors from Cardoz
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\ g .
ftsbury COmmon Vermont 05827

tipqlnDirectOf: S. Wright, Assistant to President,
T *. faculty members

‘Stebb:m‘s,Headmaster o I o

ermingham, Pres1dent R B I oo

dﬁTWARD BOUND pro;ram and ph1losophy is 1ncu1cated}

.any“qf the aspects of the school and is already

Chapter V.v An exten51ve and V1gorous pro

f‘w1lderness tra1n1ng, conservat1on 1eadersh1p,
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i Toledo Board pf Educat1on
. Manhattan And Elm - ] :
"'Toledo, Ohio 43648 - ‘ .- ) '
i T . T . L N . !
-7 ¢ o . N e
. - ‘ ,

Principai Director: w. Tapola,,director Outdoébdr Equcatioh5
; : M

,k“£ F D1ck super1ntendent .

F Szelagowsk1, prlnc1pal of Wbodward H1gh School

‘4' —') . E o ] . L _— . 4 :
The Prbgram. ' ro , ' - S

3 The school system has act1ue1y sought (and gathered)_“

| ;f.[
R
.
1

fugds (11t1e I, ESEA) to send students, teachers, and

1strators to regular OUTWARD BOUND courses.
o, "he adm1n1strnt10n has 1n1tlated a department of - .

/ Outdoor Educat1on wh1ch is runn1ng a var1ety of programs

/ for d1fferent schools in - the system.i As well- as runnlng e

! ' .

exped1t1ons and camp1ng tr1ps, they are deVelOplng

N4

curr1cu1um to heﬂp teachers use the outdoors as a.

regular part of 1nstruct1on.

’a 4

4,Woodward High School; in part1cular, has seVeral
" students and teachers,'(and'the principal) who have
- atteaded OUTWARD BOUND School.  They have.alsob'initiat_ed
" an OUTWARD. BOUND Club whose primary Ob1ect1Ve 15 to"
deVelop comhun1ty serV1ce prOJeCtS.q
Th1s past spr1ng, ten teachers, an ass1stant
pr1nc1pal ‘and three commun1ty4workers took part in a

speC1al OUTWARD BOUND tr1p to Mex1co.




Trenton High School . . -
renton New- Jersey :

| o . o, L

héiﬁelvbireltor: P. Costello, Director, Project USE‘ SR
ST : Warren Plaza West, H1ghtstown New . . -,
Jersey Lo

*
o« L.

Other h1gh schools and

Sc1ence curr1cu1um
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. Webb-Bell Buckle School
Bell Buckle, Tennessee 337020

e

Principél.Directorf C. Hartbarger, Athletic Director

"

K. Stuckey; headmﬁster ' _
S _ ,
%he Piog:gm:. - . - ' v
"Started in 1970, 16 séﬁio? boys plus the ath}étic
" director and headmaster attended a course ét the Northu
Carolina OUTWARD BOUND, School. In 1971, the program
has been opéﬁed to both juniors and seniors: ' .
| Several actiﬁiﬁiééiiﬁ thé‘phyﬁicél Edugation;-J

progfam incorporate conceéts from OUTWARD BOUND. - ‘b-'

. -4
‘g
n . t . o
b

154 . .
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OUTWARD BOUND Schools As An Altematxve To lnstxtutronalrza
on For ‘Adolescent, Delinquent Boys.” Kelly, Francrs ‘L, and Baer
Damel J Boston College 1968 : ‘

Effects of OUTWARD BOUND Trammg On Urban Youth
Schroeder, l-larold ‘M. and Lee Robert E., Pnnceton Umversrty, 1967 :
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OUTWARD BOUND Inc. . B
Reston Vu'gmla 22070 Phone: (703) 437- 5454

f.‘y

Northwost B aneso
OUTWARD BOUND School = OUTWARD BOUND School
3200 Judkins Road <+ 330 Walker Avenue South .

Eugene Oregon 97403 ' Wayzata, anesota 55391

Humcane nsland

North Carolina. =
OUTWARD BOUND School " QUTWARD BOUND School
P.O.Box 817 - . P.O. Box 729

Concord Massachusetts 01742

Morganton. ‘North Carolma 28655 ‘

| s
.

2~y

e e e

~" ~Colorado—
OUTWARD BOLND School OUTWARD BOUND School*
‘P.O.Box 7247 " » . - 3917 Cedar Spnngs Road
- Park Hill Statlon * Dallas Texas 75219

Denver, Colorado 80207

Dm'tmouth ou"rwmn BOUND Center N

. P.0.Box 50 '
Henover, New Hampshue 03755

..“ Lt

e




