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Preface

We are pleased to be able to present the proceedings
of the Conference on Learning Resources. All of the papers
contribute toward a concentration. They focus on the need
for full-scale learning resources programs at the individual
gschool level in order to improve education in Texas. There is
a unity of purpose and concern apparent in these papers that
the audience seemed to share.

We, at the Center for Educational Media and Technology,
East Texas Staté University, are pleased to have been honored
by outstanding speakers from the Texas Education Agency, from
public schools of Texas and from our own university. We wish
to express our thanks, not only to our speakers, but to the
members of our audience, educators from Texas universities,
regional service centers and public schools, whose pre.ence

added dignity and meaning to the conference.

Beatrice Murphy, Director,
Center for Educational
Media and Technology
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I.

Dr.

Dr.

Introductions and Velcome
Beatrice Murphy, Professor and Head, Center for Educational
Media and Technology

We at the Center for Educational Media and Technology
are delighted thot you would come today to study the guideliries
and standards of media programs. We know we picked one of the
worst days and worst weeks in the entire year. It just happened
to be that way. We know you made a sacrifice to get here and
we are so pleased that you are interested enough in the standards
and guidelinas to make that sacrifice. Ue are also pleased’
that some of uur administrators are taking time out from their .
busy schedule to be with us.

I would like to present to you at this time our Vice President
for Academic Affairs, Dr. Richard C. Meyer, who, in turn, will

present our president.
Richard C. Meyer, Vice President for Academic Affairs

Thank you. It's a cold day, but to use a phrase at some
risk of sounding corny, "Your presence does warm us and the
campus! WVe're pleased that you are nexe." I told Dr. Murphy
that I was going to ramble around awhile, but Dr. Murphy knows
my particular personal interest in the kinds of topics you are
discussing today, and I would applaud each of you as well as
our very fine Center for Educational Media and Technology for

making some effort to move ahead in this whole business of



media, learning resources canters--these kinds of things, not
only on public school campuses but on college and universasity
campuses as well. I would like to stick around because your
topic is of great interest. 1f we do anything in our separate
jobs, it is to produce the better product that we call the
learner. I applaud you for taking your time: I applaud our
center here for trying to get you together. All of us will
be watching very closely what happens with the particular
topics that you are discussing. I welcome Yyou. We're glad
that you're here. For an official welcome, we're fortunate
to have with us today President F. H. licDowell. I'd like to

introduce him to you at this time, President HlcDowell.
President F. lI. {(Bub) bMcDowell

Thank you,Dr. ileyer. Good morning! It's good to see all
of you. On behalf of the East Texas State University, it's my
pleasure and privilege to welcome you today to our campus for
this very important Conference on Learning Resources, sponsored
by our Center for Educational Media and Technology. We're
certairly proud of Dr. Hurphy and her staff. We think they do
an outstanding job. Ve certainly congratulate them on being
willing to sponsor this conference and invite you people who
are here today to take part and exchange ideas and information
concerning this area. It is wonderful for you all to be willing

tc come to the campus for what I call professional development.




We think it's a great idea and we encourage our departments and
people to sponsor Such conferences and take part in them because
we feel like this helps the educational system when we take time
to work together on new ideas and new programs so that we can do
a better job for our universities. I know that you today will
focus on the issues that are essential to your jobs and to your
schools, and looking at your schedule I can see that this conference
schedule certainly supports that belief. I hope that your visit
today here will be professionally rewarding and enjoyable and

we hope that you will return to the campus on future occasions.
You are always welcome. We always welcome friends from other
campuses to come to this campus for such a conference. We're
delighted you're here. We hope you feel at home. Ve hope this
will be a great day for you. Thank you for letting me just say

this word of welcome to wou.




11, Overview of the Confcrence
pr. Dorothy D. Lilley, Professor, Center for Educational
Media and Technology

tlelcome! I guess yau know that I am delighted to see so
many of you here. I remember that a few weeks ago this conference
was just an idea flying around our faculty meeting, and today
our idea is realized with all of you beautiful people sitting
out there. You come from very diverse positions and locations.
I want to talk a little bit about who is here. You'll notice
we have this map of Texas with little flashing lights and that
it shows the geographic distribution of the conferees. 1 must
say that I was a little disappointed that no one came' from El
paso or the Big Bend country but the turnout is rewarding.

Registered for this conference are people from three of
our ten regional centers: Region Seven, Region Ten, and Region
Twenty. There are people here from aboué forty different
independent school districts and from fourteen institutions of
higher learning. The Texas Education Agency is repregsented
and we have students from ETSU and Texas A & M. From the
regional centers,I may not be absolutely accurate, but from a
quick look at the list,I believe we have people who are involved
with media and with curriculum. From the public schools, we
have superintendents, assistant superintendents, principals,
print and non-print media co-ordinators and supervisors,

curriculum supervisors, and special education directors. From
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the institutions of higher education, we have deans and directors
of media and curriculum. There are fourteen colleges and
universities ropresented, ninc with learning resources programs,
that is cducational programs, and five without educational
programs. You understand what I mean, I'm talking about formal
educational programs in the areas of learning resources. As far
as I know, we have just one program for education of media aides.
We are delighted to have TCJC represented in this regard. And
we have five, or possibly more, heads of learning rarources
educational programs; and, of course, as I mentioned before,
some students.
I v-~uld like to express our appreciation to the Texas Education
Agency, first of all for being so supportive in this program that
we feel is timely. TEA has sent top people here to provide programs
and information for you today. We'll introduce them later.
Secondly, I want to complirent them on what has ¢-ne before. TEA
ha; taken the leadership in providing us with guidelines and in
indicating learning resources as a priority in the state of Texas.
We also want to cexpress our appreciation to the representatives
from the public schools who are participating in the program
today. We have one disappointment in that regard. Mrs. Phillips
called last night and told me that something had turaed up
unexpectedly in the Dallas school district and that they would
be unable to lecave the school district today. For that,we are

very sorry. However, it's like a lot of other things, there is



seldom a disappointment that doesn't have some advantage.
It will give a little more time to other members of our panel.
Mow let's look at our program. First will be a presentation

related to the national standards: Media Programs: District

and School by Dr. Earle Williams and Dr. Lou Correll. Secondly,
a presentation related to state standards by Dr. tlary Boyvey,

Guidelines for the Development of Campus Learning Regources Centers;

then our panel that I mentioned earlicr, with Robert Titus

presiding: Mrs. Zella Lewis, Co-ordinator of Library Services at

Tyler; ir. Ed Burleson, Superintendent of Schools at Lindale

and Mr. Lyle Froese, Director of Instructional Media at Sherman.

Three different types of personnel will be sitting here on this

panel. You will get a chance, at the end of the program,

to interact with them. We'll have just a little more time

than we might have had if we had had the five speakers as planned.
At noon, therc will be a buffet luncheon and speakers Dean

Truax and Dr. Thompson. Both of them arc on the State Board

of Examiners. After lunch,we will have two more speakers,

both from TEA: Mr. George Lipscomb, Director of Instructional

Resources and Dr. Harlan Ford, Deputy Commissioner for Programs

and Personnel Development. To wind it all up, ve'll have summary

reports by Dr. Bruce Ledford and Dr. Mary Wheeler, both on our

ET faculty. I hope that throughout you will have time to

interact, to talk with people and to ask gquestions becauss we

feal that we really have the experts on the subject here in this

room today.
19
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I have made, with some help from my collcagues, thirteen
questions. You will find the list in your kit. Those probably
are the types of questions that you will have in mind when you
think of the learning resources priorities and programs in Texas.
I hop@ you wiil look at them and think on them, but also, flip
over the sheet and write your own questions so that when the
opportunity arises for you to ask questions of the speakers or
of the panel you will be able to get the answers that you came
here to get. Throughout the day, we will have coffee in the
rooms wherever we are. You will just go and get it whenever

you care to. See Appendix B for thirteen questions.

11
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Mcdia Programs: Distxict and School

Earle Williams, Assistant Professor, Center for Educational
Media and Technology

Lou Corrvll, Assistant Professor, Conter for Educational
Moedia and Tochnolgoy

Lilley:

I would like at this time to introduce two of our faculty
memburs Dr. Earle Williams and Dr. Lou Correll who lcad you right
into the first part of our program.

The following overview of Media Programs: Digtrict and

School was mediated by Dr. Williams' pursonal collection of

satirical slides used to illustrate the standards set forth in
the publication.
Correll:

Good llorning--

As you see from the program, it is our pleasure for the next
fow minutes to discuss national guidelines for school media
programs. This is a copy of the publication that sets forth

thase guidelines. It's called Media Programs: District and School.

In 1969, the American Association of School Librarians and
the Department of Audiovisual Instruction of the National Education
Association (whiéh since 1971 has bcen called the Association for
Educational Cormunications and Technology) published a document

known as Standards for School Media Programs. Both AASL and

AECT brought strong traditions of promoting effective guidelines
for media programs to this collaborative effort. Continuing
concern of the two organizations for excellence in media programs

<
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throughout the nation has now been demonstrated in a second
publication, copyrighted 1975. Once again, mutual intent to
sustain and improve school media services at every level of
opcration has been expressed. The publication I just mentioned,

Media Programs: District and School, is the result.

iow, Dr. Williams and I decided we teo would collaborate.
We thought it would be appropriate to continue the print/non~print
cooperative effort, and he agreed to mcdiate any comments that
I would make. Earle, 1'd like to say right here, pleasc feel
frae to incorporate your slides at any place you think appropriate.

Now back to Media Programs: District and Scheol.

Simply stated, focus of these guidelines is on the user
of media programs. The central concern is the quality of the
cducational expericnce for the learner, AS stated in the document,
quality district and school media programs undergird and extend
educational opportunities by providing the resources for tecaching
and learning. Qualitative goals are sct out; criteria are
of fered for district and school media programs “hat make excmplary
educational strategies in order to reach the many needs of the
specific publics to be served. This document promotes flexibility in
practice based on intelligent selection from many alternatives,
considering relationships of school mcdia programs, district
media programs, regional programs, state programns, as well as
networking potential.

In order to create better ocducational opportunities, the

national standards point out that we must strive to develop

Y
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comprehensive systems that meet the neecds of students of differing
abilities, backgrounds, and interests, enabling them to adjust to
and to influence the changing society in which they live. Media
programs which reflect applications of cducational technology,
communication theory and library and information science contribute
at every level, offering essential processes, functions and
resourccs to accomplish the purposes of the school. These guidelines
deal with five major areas: programs, personnel, operations,
collections and facilities.
PROGRANMS

Let us think first of programs. It is established that the
media program represcnts a combination of resources including
people, materials, machines, facilities and environments, as
well as purposes and processcs. The combination of these program
componcntg and the emphasis given to zach of them are determined
by the nceds of specific educational programs involved. It is
important that mcdia professionals, curriculum consultants, teachers
and learners jointly design instructional systems in such a way
that content and method evolve together. This ®scientific
instructional design” results in a more cffective allocation of
both the human and the material resources of the educational program.

Guidelines for the district media program state that tech-
nological potential in a school district is best realized when the
instructional applications of media and technology are placed

under the administrative structure of a district media program.

14
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The district media director is placed in a key role in decision~
making related to setting goals, analyzing curriculum, sclecting
instructional modcs and establishing and maintaining rogponsibkle
cvaluation processces.

School Media Program

Guidelines for the school program struss direct services to
students and teachers, media collections development. and instructional
design that fulfills - the cducational goals of the school. The
school media program is conducted under the direction of a media
professional, usually a media specialist with knowledge of
education and with lcadership and managcerial competencies.

National guidelines refer to this persoi as "head of the¢ school
media program.”

Regional Mcdia Program

The regional media program exists to provide services which
school districts cannot provide for themselves or to strengthen
school district programs. by supplementing existing services or
offcring superior alternatives.

State Media Program

Media programs at the state level are the responsibility
of the statc educational agency. The state board of cducation
generates creative policies for media programns and is responsible
for making rccommendations for legislative ACtion that insurcs

provision of resources necessary for nedia-program development.

Networks

The guidelines encourage participation in nctworks in order

15
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to incrcasc uscrs' access to information and information sources.
The network furnishes access to information or knowledge not
readily available to rcgion, district and school programs.
PERSOWNEL

Personn-l for creating and maintaining cducational media
programs are identified in terms of profcssional staff and suppork
staff. Thc professional staff includc media specialist and what
the quidelines rcfer to as “"other media profussionals.”

Media Specialist

Here is the way the guidelinaes describe the media specialist.
This persan has brpad professional preparation in education and
media, has appropriaty certification and possesses thu oo stencies
to initiatc and implement a media program. The media specialist
holds a master!s degree in media from a program that combines
library and information science, cducakional commurication and
technology and curriculum.

Other Media Professionals

The guidelincs state a person also qualifies as a media
professional when he or she'has had academic preparation and
experience in an area of cducational technology or information
science, such as instructional development, instructional
television, computer technology, media production, programmed
instruction and technical processes. The standards state that
while not all media professionals nced hold certification by the

statc, their programs of preparation must include cuggpsulum

15
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and instruction (and other appropriate areas of_professional
education) as well as their media specialties.

The support staff of the media program includes technicians
and media aides. Preparation for thesepositions is acquired
either by specialized training or on-the-job experience.

Media Technician

Media technicians have competencies in one or more fields
suéh as graphics production and display, information and
materials processing, photographic production, operation and
maintenance of instructional equipment, television production

®
and installation of system components.
Media Aide

Media aides have secretarial and clerical competencies
that enable them to perform tasks related to the ordering,
receipt, maintenance, inventory, production, circulation
and utilization of materials and equipment.

District lHedia Director

Guidelines are also established for those in position of
leadership in school media programs. The district media
director is a media professional chosen on the basis of breadth
of knowledge and experience in media programs; managerial,
administrative and supervisory competencies; and concern for
the fulfillment of the purposes of education. This person
occupies an important position in bringing to the educational

program the full application of media and technology.

17
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ilead of the School Media Program

The media specialist designated as the head of the school
media program is selected on the basis of managerial and
administrative competencies coupled with a wide knowledge of
media and expertise in instructional design. This person
is responsible for developing, administering and implementing
a full media progran.

OPERATION

Qualitative and uantitative recommendations are made in
regard to the various operations of the media program. Thesec
operations include planning, budgeting, purchasing, production,
access and delivery and maintenance.

Planning

Planning for media programs is a éoopcrative effort of
district and school media professionals working‘with other
professional members of the educational staff and the users
of media resources. This requires an understanding of user
needs and interest and instructional design, a clear
definition of program goals and objectives and a knowledge
of available and neceded resources.

Budgeting

Budgeting is the financial aspect of planning for the
media program. The budget identifies specific program
objectives based on user needs, identifies resources regquired

to accomplish these objectives, and . resents the financiai

requirements for supplying these resources.

18



O

ERIC

Aruitoxt provided by Eic:

Purchasing

tlhen it comes ito purchasing, the entire operation of
supplying the nonhuman resources of the total media program
calls for business acumen coupled with o knowledge of
materials and equipment and o sensitivity to the overall
program goals as reflected in the budget.

Production -

Media production services provide for the preparation of
materials not available from other sources and for the creation
of materials by students or other users to enhance self~discovery
and expression. Production services at both the district and
the school levels arc considered.

sccess and Delivery Systems

Access and delivery systems arc the means by which students
and teachers obtain materials, equipment and other resources
at the time of need or desirc. Reminder is méde that the best
access and delivery systems require the least conscious
conformity by the user.

Maintenance

Maintenance calls for diversc operations extending from
cords of projectors and spines of books to nonfunctioning
projectors and tape recorders. Purposes here are duel. Good
maintenance contributes largely to the comfort and efficiency
of learncrs, teachers, and staff. Good maintenance also plays

an important part in ecconomi.cal, cf£ficient management.

19y
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Public Information

Guiding principles are stated in regard to keeping the
public informed. Activitics arc suggested for the purpose of
carrying out the communications process by which the media
staff provides and transmits information about media-program
sbjectives and functions in order to develop public awareness
and support.

Program Evaluation

Then, of coursce, the purpose of evaluation is to assess
the degree to which goals and objcctives have been met and to
dotermine cffectiveness of the program clements in relation
to +heir achievement. Such evaluation results in the continuation
of a program elcment, in its modification, or in its discontinuance.
The guidelinces emphasize that this is the only professional
basis for such decisicn.

COLLECTIONS

Strong media collections provide the primary means for
»

- teaching, learning and interest fulfillment. A school's

media collection represents the essential information base

of the instructional program. The guidelines state that
school media personnel assume responsibility for insuring that
users have ready access to the material and equipment they
need or want.

Sclection Policies and Proccedures

The media selection policy reflects basic factors influencing

20
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the nature and scope of collections such as curriculum trends,
innovations in instxuction, research in learning, availability
of materials and equipment, the increased sophistication of
youth and the rising expectations of tecachers and students.

The sclection policy reflects and supports principles of
intellectual frecdom. Procedures for handling guestioned
materials follow established guidelines and are clearly defined.

Media Evaluation

The process ofexaminingand evaluating materials and
c¢quipment being considered for purchase is continuous and
systematic. Published evaluations, including those in reviews,
recommended lists and standard bibliographic tools are used
in selection. Materials and equipment within existing collections
are monitored and cxamined continuously in order to replace
worn items and to withdraw out-of-date and inappropriate items.

FACILITIES

Facilitius for mcdia programs should support and cnhance
program activitics and contribute to their cfficiency of opcration.
The cellection gains powcer with good facilitices; cquipment
gots mor. usc; production incrcases; and lcarncrs rcturn
readily to thc media center.  All uscrs prefer surroundings
that cnable them to completé tasks in a satisfying way, whether
they arc staff members, teachers or students.

The basic assumption made throughout this document is

that the quality of contact users have with materials, machines,

21
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personnel and environments determincs the quality of the media
program. Lists of desirable and obscrvable activitics are
provided to illustrate what users may be found doing in quality
media programs.

In this publicatian, Media Programs: District and_School,

AASL and AECT call for mcdia programs that are user-centered, that
promotce flexibility in practicc based on intclligent selection
from many altcrnatives and that arce derived from well-articulated
lcarning and program objuctives. The purpose of these guidelines
is to expand the possibilitics for mcdia program planners and to
provide a tool for broadening concepts of the potcntial that
mgdia programs offer for improving the educational experience.
And finally, thc challenge is made to all media professionals
to usc the document in their own ways to increase cducational
opportunities at all levels through the dcsign and implementation
of cffective, rcsponsive media programs.

Well--I guess when you ask Earle to mediate a program,
you'd better sce how he plans to do it--but then, what would
you cxpect from a "clown." Now got him to tell you about that
act.

Will you please look in your packct and find the grecen
sheet that says at the top, "The Wational Standards Puzzle."
Oon the bottom of the shect, you will sce listed the arcas
spoken to by the guidelines: programs, personncl, operations,

collections, and facilitices. Then, within cach of these arcas,

22



O

ERIC

Aruitoxt provided by Eic:

19

you will notice the various uvlements. e hope that this will
help to surmarize for you this overview of the presunt
national standards for school mudia programs. If you look

in the puzzle, you will find cach of thyu vluments mentioncd
in the standards. Earlc will undcerline the publication's
title and then wc'll not spoil the fun for you by giving
you the location of other terms. Howuver, sometime during
the day or aftcr you return hemc, you may want to scc if

you can find all the clements we've talked about and that

arc listed at the bottom of the shect.

See Appendix C for the puzzle.

23
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Guidelines for the Development of Campus Learning Resources Centers

Dr. Mary Boyvey, Program Director, Division of Instructiorfal Resources,

Dr.

Dr.

Texas Education Agency

Lilley:

Thank you, Drs. Williams and Correll. Audience, you can
never again say that you have not heard what's in the standards.
Previously, they may have been just a book that you have flung
onto the desk. Now you know what the standards are all about.
what is also important to us is how the state guidelines
articulate with the national. To talk about our state document,

GCuidelines for the Development of Campus Learning Resources,

we have with us today Dr. Mary Boyvey. Dr. Boyvey is Program
Director of the Division of Instructional Resources at the Texas
Education Agency. Most of us who have been in Texas for awhile
recognize Dr. Boyvey as a leader in the learning resources area,
both print and nonprint. She has many, many times come to our
different mestings to inject a little spirit, and we're all

very proud to have her speak on the state-level guidelines--

Dr. Boyvey.
Boyvey:

This is the warm welcome which I always associate with
East Texas State University. I'm sure that one of the criteria
for employment here must be the ability to convey warmth,

friendship, charm, interest in and concern for Visitors.

24
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Add these traits to professional expertise and competence and

I wonder how the President completes a faculty team here. But
perhaps he has a supply of these new tranquilizers you have

been reading about. They don't relax you, but they make you

enjoy being tense (laughter). In case any of you here today

are like the voter who wrote his congressman, "I beg you not to
improve my lot any further, I can't afford it," you will be pleased
to know that I have changed the topic of my speech. On a university
campus, it seemed that I should have something that sounded more
erudite, more scholarly than "Guidelines to Campus Learning
Rasources Centers." So, I would like to give you my new topic:
"Systems Approach Applied to Learning Resources Program
Development." Now thatgoundg pretty goold and I will connect this
up at the end incase you forget the topic (laughter). I'm not
really a systems expert. In fact, I'm more like the new minister
who was invited by the local Kiwanis Club to join their ranks.

The membership secretary was teasing him a little bit and said,
"Now you know it's a rule of the club to have only one representative
from each profession. And it seems that this club already has a
menmber who is serving in the category cf pastor." The membership
secretary glanced at the gentleman and said, “the only profession
really not represented that I can think sf at the moment is dog
catcher. Would the pastor mind? " "Well," was the Reverend's

reply, "where I came from, I was known as the shepherd, but of
course you know your group best."” I have only one more throw

away line and it's to remind me of the time element. One of
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the common factors in success is the alarm clock. So, mindful
of my time, I would like to express sincere admiration and respect
to the .taff here at East Texas State University who have made
this conference possible. I am quite impressed with the thought,
effort and planning that has gone into this undertaking. And

I am delighted that college faculty are bringing this amount

of leadership to our profession. B2and now I shall try to be
candid and stay with my assigned topic. I am sorry that I don't
have Dr. Correll's speech. As I said, she said it all so well
and I would like to apply some of those same things to our

state guidelines. But let's start with a rhetorical question.

Why the new Guidelines for the Deveclopment of Campus Learning

Resources Centers? One of the obvious anigwsra is that the ESEA

Title II requires an annual review and/or revision of state
guidelines. Another reason, again obvious but hot too significant,
would be to keep pace with changes in materials resources available
for educational programs, new presentation forms, increasing
options in materials and related equipment, as well as rising
costs. A third and more important reason stems from an impact

of a kind of ecumenical movement beyond where we were in 1965.

I think we've come to a desper understanding of the roles and
contributions of various kinds of personnel, including professional
and para-professional staff, and a broader acceptance of the
concept of staff differentiation as basic to program realization.
Still another reason lies in the fuller recognition of the role

learning resources programs play in the schools and districts of
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which they are a part and the conuera for approaching state
representation in the context of tailoring the learning resources
program to its particular institutional setting. Then there is
the growing recognition of the inter-relationship, both

existing and potential, among learning resources programs at all
levels~-the school, the district, the ragion, the state and the
networking potential, with again, the concern that these Xinds

of relationships need to be built into, reflected and addressed
in any statement of guidelines. And finally, there is the
concern for a broader conceptualization of the learning

resources program which is probably the most challenging of the
reasons for this new document. Actually the writing committee
was rather like the chairman of a board of directors who appeared
one day before them in order to solve the matter of commercial
competition. "What we need,”" he said, "is a brand new idea that
has been thoroughly tested." Unfortunately this idea simply

is not availableinh our profession at the time, so we have to
build on it. I would like to make a few specific comments on

the Guidelings.

The "Foreword" states the intentions to expand the schcol
library in a transitional step toward a state-wide, coordinated
effort to access materials and services for the purpose of
facilitating learning. The purpose is not to set forth a fixed,
static ~fiture, but rather to indicate movement along a continuum.
Even the format of the document-and I hope all of you have seen

this document and have a copy of it--even the format
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of the document suggests the changing nature of the program,
the need for revision, the careful study and adoption or
modification of new developments, technical, philosophical,
humanistic. The bulletin was published in hole-punch form

so that it could be changed easily, so that it could be added
to, expanded, could have pages replaced.

The "Introduction" proposes several principles applicable
to all schools with the emphasis placed on qualitative concerns.
It underscores the need for flexibility in order that the learning
resources program can responé to the needs of a specific schiool
and can relate to the district and/or region. Rri.ember success
comes in cans. Failure comes in cans.

The first chapter, "The Learning Resources Center Program,"
presents the key idea of planning and cooperative planning amonyg
various media program facets. For instance, the general learning
resources program and the special education resources system
specify vertical planning involving school, district and region.
Planning is in a broad context here which assumes needs assessment,
the determination of goals and objectives, program evaluation,
and ultimately leads toward more effective accountability.

Chapter 2, "Resources," includes rather straight-forward
statements. They concern the collection, seleétion, evaluation,
organization and record keeping.

Chapter 3, "Facilities," treats the planning involved in
both new and remodeled quarters to reflect the unique needs

in specific campus units. Flexible space that can be arranged
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and rearranged to accommodate revised and up~dated curriculum
desigrs, different pupil populations and technological progress.
No single facility design can be prescribed for all schools. Nor
can a single-facility-design be recommended for schools of
similar size, grade level and pupil population.
Chapter 4, "Financial Support," is perhaps the most
traditional section and almost suggests a line-item-budget type
of operation. Although one of the basic principles states that
the learning resources program budgetis based on the school's
goals and objectives and utilizes some system of accountability
for cost effective analysis, little consideration is given to
relating resources to the autputs of the program. I would almost
make this same criticism of the nacional standards. We talk a
good story, but we haven't gone quite far enougnh in this respect.
Chenter 5, "The T.earning Resources Staff," tends to
overcome some of the w2akness2s attributed to the budget section
by describing the compctencics an the scrvices expected of the
specialist ser?inq at the district and campus levels in the general
standard or in the special education system. ndditional para-
professional stalf, hoth instructional aides and clerical aides, are
described in the stafiing pattern and specific roles are delineated.
Volunteers, both adult and student, are included in the scope
of staffing patterns.
hppendix A, "The Planning Guide," is a simple and easy
approach to initieating plarnirg. There is a cne-page profile

sheet. I didn't have tine to m~ke out a puzzle, bat this one
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looks as much like a puzzle as the one we recelived in the

last session. I d4id bring some extra copies. Those of you

who have copies of the bulletin and do not have copies of the
profile sheet,and wish some,will be able to pick them up

here, If there are not enough, we will be ylad to supply them

if you'll drop us a post~card. This one-page profile sheet,
designed to be used with the quantitative levels #hich are placed
in the Appendix, enn*las a learning resources center person,

staff, or a school committee to determine the current status

ag well as desirable and achievigble: levels that they would

like to meet at some future date. In other words, we would like

to close the gap between what is and what ought to be. Now,

mach of this is subjective judgment, is intuitive, is the best
thought coming in from the faculty. So it is rather simple in

that respect, but it does begin to suggest some of the areas that
schools are moving in. And as educators move toward acceptance

of and proficiency in program-planning-budgeting systems or

systems analysis, more sophisticated and complex management
techniques are available. The fuidelines do not provide case
studies. In other words, they give us no examples or illustrations
of gocd or outstanding uses of staff, other resources and facilities.
Indeed, norms, both in Taexas &nd at the national level, relating
resources to outputs of the program are sadly lacking. This

brief overview of the GQuidelines is an introduction to (1) learning
resources progrﬁms today and (2) learning resources programé

tomoczrow,or to express this idea in the vernacular, "Where are we
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and where do we want' to go?"

LaVerne Morrison, of the Instructional Resources Division,
has described and visualized the composite of a typical day in
a learning resources center. Now remember, this is a composite
and its kind of like the statue on top of the capital, some
people are better, some people are not quite up to this, but
everyone is on the continuium moving toward more effective education.
This is our presentation on pretty much what is going on in the
schools today.

(Slide/tape presentation).

We thought perhaps this would be a better way to show you
some of the things that we think are going on. The presentation
was cartooned but we tried to bring out the different activities.
And certainly the prasentation cives evidence of on-going and
desirable activities: some planning, maybe a little intuitively,
some participation with other faculty members, and a caring
specialist. There are concerns with a limited budget, a limited
staff and limited space. Some indication is given of individual
personalities here, the characteristics of junior high school
pupils, the unexpected happening, a bit of pathos, a dash cf
humor and, throughout, that special thrill of pleasure and
excitement that permeates the successful learning resources
program. The question before us now is: In a situation like this,
how much do we want to change ard in what direction? Any value

in the Guidelines restsin the use that is made of them at the

campus and district level to achieve programs for individual Students.
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The practitioner will not find in the Guidelines a how-to-do-it
manual nor will he find instc=: solutions tc the many problems
that face educa:ors today. And perhaps a word of caution

might be well here--h:w not to use the standards: To wave

the quantitative levels in the faces of administrators with

a statement to the effect, "It says right here I ought to have--"
is a guarantee of program block, frustraticn and little progress.
The Guidelines emphasize planning and flexibility as considerations
for any campus program. Well, cverybody plans, don’ = they?

But, the Guidelines are leading tcward planaing in a broader
context and as a m:ﬁ%ement technique. Oiher forces are also
operating today to encourage, to push, to randate in this
direction, and this planni:y is goirg to require necds assessment,
goal setting, cbjectives aid prograa evaluation. hcse of you
who have ccmpleted your ESEA Title IV B or Title IV C anplication
have seen the hanéwriting en the wall. Tt is clear that the
federal programs have been moving in a series of steps through
Title II and now into Title IV toward Management by Objective,
MBO, if you want to sound likz2 one. of t}a initiated. The
determination of a performance nearure at the beginning of the
year includes the selection of stratezies de=igned to attain

that objective and a final evaluation cf the measure in terms

of “"fell short,"” "attained,” "excecled." 7o Texas Education

Agency in May, 1974, distrikuted Tha Evaleatica Plan Mcdel.

It proposes seven steps in the pianning nrccess. INow,

if you don't have this particulor one, don't write for it
¢
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because a revised and expanded version of this planning model
will be available in the spring. Watch for the title of it

which will be Planning, Budgeting, Evaluation Guidelines.

The Division of Instructional Resources, the University of
Texas, Graduate School of Library Science and several of the
Regions have provided leadership in in-service programs on

“A Planning Process for School Media Programs for Learning
Resources Personnel at the Campus Level."” Now this planning
process offers a set of instruments to assist in the uniform
application of assessing needs, collecting data so that we
can relate the priorities that have been set to try to relate
the use of priorities to the use of system output in order to
see if we can find a relationship between the percentage of
values of the staff, the faculty and the students at the
secondary level place on a service and what it actually costs
to produce that service. Because of the interest and the
potential expressed in the campus -level instrument, the Texas
Education Agency contracted with Dr. James Liesner last year
to produce a parallel set of instruments that might be used
by district or regional programs. Some of you participated
last month in the first in-cexrvice program en the planning
process at the district/regional level. So you see that many
forces in addition to the Guidelines are nudging learning
resources genterpPersonnel along this planning continuum.
We're asking you to move into a more sophisticated use of

business techniques, management techniques, to produce more
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accountability. People in ﬁhe community, legislators, other
people who are working to get their priority ahead are also
demanding to know of us: What are you producing for the money
spent? All right, some early adopters in the state are out

in the front using rather sophisticated business techniques
already. Some of us are at various stages of beginning to
accept this and starting to implement it. Some are reluctantly
or openly rejecting zight now the application of business
techniques to education. We're someplace nn a continuum of
planning and the direction seems to be toward more sophisticated
planning, but if planning and aczcountability are not your cup

of tea at the moment, the Guidelines canh be used to support

your particular commitment--more utilization of a wide variety
of media, a more humanistic apprcach to education, a more
effective career education program or a wmore individualized
learning resources program. I'm trving to cay that regardlr-~c
of the Guidelines' erphasis cn planning, thcy will prcbably

be used to the exten: that *“hey serve indivicdual aims. Consequently,
before anyone uses this documcnt as an aiatheority, he may need

to do a little soul searching. If we decides vwhat our commitments
are, then we might have some insight into how we, as individuals,
can use the document. A good hcmework acsignment might be to
determine where our priorities are,then lock zt the Guidelines
to see how they could be uced to d~velos that which we feel is
of paramount importance. To be honegt.with ycu, building

educational programs and learning resources prograxs will continue
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to depend, to a largu degrec, on best guess, political expedicnce
and personal prejudice as much as on know-how. The shape
of the learning resources program will be influenced by the
values and beliefs held by those in control. They will reflect
the determination of the powers that be. Learning resources
programs of the future will spend a great deal of their energy
justifying what they are doing in texms of the assumptions
that they are making since little data exist that tell us
in any definitive sense what knowledge is of most value,
where people learn best or how people learn.

And so, if administrators are going to change priorities
in favor of the media program, they must be convinced that
the assumptions made about teaching and learning that are
supported by the learning resources Program are simply better
than those that are in comaon practice now. Supporting just
one strategy is probably dangerous, so watch the bandwogon.
A much safer and more effective positicn is to sell learning
resources programs because they provide better ways and
means for a wider range of teaching and learring strategiles
and fit many philosophical frames. I believe the building
of strong media programs is facilitated when media professionals
or learning-resources-center professionals use a softer, more
thoughtful approach to building prog:~ms that continually
strive to establish a sound, empirical base. e should make
our decisions on the best information and research available

and avoid being associated with one particular caxp. I'd like
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to conclude this presentation with a fable and this will tie
up my speech title and it will support one of my MBO's that
relates to planning. It also goes back to the title. I hope
you haven't heard this. This is a systems approach applied
to learning-resources-program implementation and it's a fable.
Once upon a time there were two pigs; a third one had
gore into marketing and disappeared. The two pigs were faced
with the problem of protecting themselves from a wolf. One
pig was an old-timer in the wolf-fending business and he saw
the problem right away. Just huild a house strong enough to
resist the huffing and the puffing he had experienced béfore.
fhe first pig built his wolf-resistant house right away out of
genuine, reliable lathe and plaster. The second pig was green
at this wolf-fending business, but he was thoughtful. He
decided that he would analyze the wolf problem a bit. He sat
down and drew up a matrix, that's a blank sheet of paper, you
know, and listed the problems, analyzed the problems into
components and possibilities of wolf strategies, listed the
design objectives of his wolf-prooI house, determined the
functions that his fortress would perform, designed and built
the house and waited to see how it worked. He had to be an
empiricist for he'd never been huffed and puffed at before,
you remember. All this time, the old pig sat laughing at
the planner pig and declined to enter into this kind of follr.
He had bﬁilt wolf-proof houses before ead he had lived and

prospered, hadn't he. He said to the planner pig, "If you know
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what you're doing, you don't have to go through all that jazz.
And with this, he went fishing, or rooting, or whatever it
is that pigs do in their idle hours. The planner pig worked
his system anyway and designed for predicted contingents.

Sure cnough, one day the mean old wolf passed by the
two houses. Thgy‘both looked the same. After all, a house
is a house. He thoughtthat a pig dinner was just what he
needed. So he walked up to the first pig's house and uttered
a warning to the old-timer which was soundly rejected as usual.
With this, the wolf, instead of huffing and puffing, pulled
out a sledge harmer, knocked down the door and ate the old-timer
for dinner. Still not satiated, the wolf walked tu the planner
pig's house and repeated his act. Suddenly a trap door in
front of the house opened and the wolf disappeared neatly into
a deep, dark pit, never to be heard from again.

Now, unlike Aesop's fables, which have only one moral,
this story has three:

First, they're not making wolves like they used to;

Second, it's hard to teach 21d pigs new tricks; and

Third, if you want to keep the wolf away from the door,

you'd better plan ahead. Thank you.

Dr. Lilley:

Thank you very much Dr. Boyvsy, for a fine presentation.
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34
"The Challenge of Standards"
Robert Titus, Professor. Educational Media and Technology

I don't intend to spend a long time §nn;oduning our gucsts.
I know you are here to hear what they have to say and not to
hear too much about them. Our threc guests today have been
active in education for many ycars in differcont capacities.
Mrs. Lewis has been (and I am never quite sure which way to
go with this, from top to bottom or from bottom to top)--she
has been from a classroom teacher (you can put your own sequence
here as to whichever you think is more important) to her current
title as your program indicates, Coordinator of Library Sarvices
for the Tyler Independent School District. I think most of
these people feel that their teaching years are as important
as many other things they have done. Shec has been very active
in Texas in library organizations aw well as in other professional
organizations. She has been on the TCTA board and on the TSTA
board in District Eight and District Seven; she has been TSTA
President of District Eight; she has been on the board of
the TLA; and she has helped with several professional studies
of different sorts over many years. She has been on the Texas
State Library Advisory Board and Chairman of the Library
supervisors of Texas. So I think that she is one, at least
known to me personally, of the few library people who has had
or shown professional leadership roles in-both the non-public-

school library as well as the public-school library fields.

33



O

ERIC

Aruitoxt provided by Eic:

35

She has been legislative chairman for the TASL for sQVu[ﬂl
years. When I asked her what she would like me to say nert
in thirty or forty-tive scconds, thc loudest word that ca™
over the telephone was “"Grandmother!" I suspect that if you
want to scc what kind of grandchild she has,she will show YO
that too.

Our second speaker this Mmorning, Mr. Burleson, as you
can sge, is Superintendcht of Schools at Lindale. For thos®
of you over the state who may not be acquainted With Eas®
Texas geography, this is a fine little community just north
of Tyler. He has had, again, many years of experience, peginning
as a classroom teacher and as a coach. He was the principal
at Crockett for six years, where he did coaching also.
Then he spent four years as Assistant Superintendent at
Mount Pleasant. He is currently, and has been for five years:
Superintendent at Lindale Public Schools. He is a membe¥
of professional organizationS and has beun an active participant
in those and also has been on the TASA study group on sch°°1
finances, so he should be able to answer come of your questions
on how we are going to pay for some of thesec things,

To represent our classroom teachers--I guess all of
these can represent our clasSroom teachers, but Kind of
from the profussional media, the non-print side--is Mr.
Froese, who 1is currently, as You can see from your program'
Director of Instructional Media for the Sherman Independe™t

School District. He got his degrees in Kansas and came 5°uth
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to gut a littlce luss of the winter climatu. He did graduate
study in mcdia at the University of Kansas and Kansas Stata
College at Pittsburgh, Kansas. He began his carccr as a
classroom teachur in Kansas City, Kansas, public schools,

which at the time he started, would compare rather similarly
with the Dallas metropolitan area. Then he moved to being

a TV studio teacher in Labette County (in Kansas) Educational
Improvemcent Center. He came from there to the Sherman Independent
School District in 1970 as their Media Director. And since
then, he indicated to me he gets a little bit of this and a
little bit of that to do, so I'm sure, he may want to mention
what he is actually doing now. He is currently wcrking on an
accountability project with Region Ten #&rvice ‘eenter. I think,
with these three people that we have, we can really get a
cross-section of points of view in regard to our major topics.

I hope now you will make notes and questions because each of
these has a rather short presentation and they are expecting
you to ask questions. I don't expect they'd be opposed to an
idea or two since you have not had a chance to give these Yet.
We just might pull all these together here for this morning's
presentations too, since one of our guests was unable to come.
We can just cover the whole realm here, from the state level to
the classroom level, of different points of view on our topics.
Our panelists will speak in sedquence, and then we will take your

questions.
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Mrs. Zella Lewis, Coordinator of Library Services,
Tyler Independent School District

The questions we discuss today will never be finally
resolved, because new devices and man'e hunger for knowledge
will constantly demand revisions and new decisions. But it
is as interesting as unfinished gossip and is basic to the
teaching learning process. My remarks and conclusions are
mine. They do not uecessarily reflect those of my administration,
my district or my friends.

If I had a slogan or a title, it would be "We've come
a long way--maybe" since a standard was a silk pin-up or
a colored banner of one's favorite knight or the symbol
which brave soldiers defended until the death. Today standards
are wriften rules, guidelines, models, goals, aims, which
organizations use to serve the different groups over a
state or a nation in rendering approptiate and comparable.
services. In the academic world, actually there can be no
national standards because there is no national curriZulum
and so observing nationalstandards is voluntary. A standard
document can not, of course, have all the details that each
institution related to it will need. Standards C2p not be
regarded as a Bible, perhaps more as a constiﬁution to be
interpreted, or as a base which contains the necessary elements
for excellence. We might even call it an "e pluribus unum"

hub for action.

Standards are, whether voluntary or demanded by
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an organization, very helpful in providing some degree of equal
educational opportunity across our state. Trust Texas to
connote a cooperative, democratic, self~reliant, divergent way
of life, so we call them "guidelines." Aftnr careful study
of many state guidelines, like Mary Laswell,I'll take Texas's
because they show a greater awareness of current needs for
flexibility. I find Southern ILssociation and ALA guidelines
more traditional and very slow to change. The key for Texas
quidelines, I believe, is access. These guidelines furnish
encouragement for school districts of all sizes by having four
levels of accomplishment, four aims to work for. Whatever
situation exists in any school, in any size town in this state,
the guidelines can help support the learning experiences of
boys and girls. |

Let's take a quick look at four elements which ALA,
Southern Association and Texas standards require although they
do not use the same texrminology. ALA speaks of personnel also
"support personnel.” TEA refers to "staff." Southern Association
uses "personnel.” The second thing listed is materials. ALA
refers to "collections." TEA uses "resources.” Southern
Association says "materials” For funding, different names are
used, also different amounts, sometimes no amounts. The fourth
thing is space-~called facilities by all three.

Perhaps there is no hierarchy of importance among the
four categories. BAn elementary librarian may have expressed
the best place to be in this circle by saying that she chose

to be an elementary librarian because she could always find
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a place to park. But whether you are the superintendent, the

coordinator of library services, the learning materials center

director or what you are, perhaps the best job to have is

the one that you would do whether they paid you for it or not.
There are several positive effects that I believe standards,

national and state, have had on learning resources programs

in Texas. They may be minimal or middling or maximum.

They may be infinitesimal or excellent, but they are occurring.
ALA and Southern Association standards or the present

guidelines which Texas has set up remind us of Browning.

They are within our reach, but they still éxceed our grasp.

1f changing enrollments and climbing prices could stabilize,

we could reach them sooner, but we do feel that we have some

systematic progression and there is some satisfaction in that.
Research has been done three times by TASL in the last

five years concerning learning resources programs. And despite

remarks a'out federal aid to education (with many expletives

added) much money has been channeled into learning resources

programs in this state and has made a noticeable change.

Most school people thank Gecd in both upper and lower case

letters for this money because it has helped the learning

resources Center program. It has also quickly produced some

acute needs. Over forty-three million for Title II in Texas

seems a significant amount, even to some government spenders.

And it has strengthened Texas local budgets for learning

resources. In some cases, it has doubled the local effort;
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in others it has multiplied it by ten times. The provisions

of Title II have been brief, explicit and regular, and it

has pushed all twenty-~three of Tyler's campuses far beyond

the Texas requirements for collections of books and periodicals
since 1965.

A second change has been the impetus to establish central
learning resources centers where none existed, to accelerate
services at the building level where they were in name only,
and to achieve excellence for a few districts. Many districts
have made concerted efforts to guarantee access to more resources
through'the districtwide media center or through their regional
service center. Even arrangements inside learning resources
centers have changed. Alonggide books, there are now book
bags and filmstrips, cassettes and picture kits. We no longer
expect the shelwves to look ‘even when we arrange them. A few
systems have satellite colleetions in buildings.

A third change is staff. The terminology has altered
greatly. Librarian has come to be a:r "see" reference in

Education Index. It is interesting tc study the varying attempts

to make the title precisely reflect the job responsibilitieé.

You may now be any of these people: an instructional technologist,
a learning resources center director, an audio visual specialict.
You may have a materials center, a retrieval center, a learning
resources center, a library. You may have instructional

design in ‘'your plans. You may have a clericai aide, a clerical

assistant, or a media aide. Whatever terminology you use,
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we're all going to end up initials! We'll probably be
LRS's, IMS's and so forth. But it does appear that new
technology and new standards have demanded more staff and/
or machines.

Minimum Foundation provisions soon become exhausted,
and after that, the only means for financing personnel is
local funds or a philanthropist. Efforts throughout the
state have increased since 1965 according to figures taksn
from Texas Education reports which superintendents turn in
at the end of each school year. It is a joke among library
coordinators in Texas to say, "We started with seventeen
elementary schools each." In Tyler, we were fortunate;
we started with only seven and now we have only two large
ones or three small schools apiece. .The tragedy is that
some librarians still have seventeen schools apiece, or no
coordinator, for elemntary schools; and in some places a
coordinator is "it." She has no one to serve. She has
the schools, but no professional personnel as supportive staff
at the campus level.

Texas also has more library supervisors or coor@inators,
people who can tie together the work of campuses and make it
more effective, who can take many of the details from a
learning resources center director at the campus level and
make services more eccnomical, faster and more effective
for an entire ditrict. When I began this responsibility in

1961, there were only five library coordinators in the state.
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Now there are about forty with fifty different titles and
job descriptions.

The fourth change relates to architecture. We have made
some progress in location of the facility as well as shape,
size, temperature and light control. Carpeting, carrels,
acoustical materials and more suitable furniture are
considered.

Open concepts and efforts toward individual study
demand, besides a differentiated staff and different architecture,
local production, easy access to many materials and the
correlation of various media. Teachers and administrators
must be knowledgeable about resources. They must learn
to identify information needed for a facet of instruction,
to recognize related information when it is encountered,
to be familiar with the organization of resources and the
effective way in which it can be used to support teaching
and to help boys and girls become independent learners.

We are also learning to be more relevant in total planning.

It has not always been through choice. We started with NDEA
when we had to specify ipnding, put down objectives, the method
to be used, the materials.and staff needed and then have an
evaluative instrument. This has been good. At least a

few districts now use computers for ordering and inventory,

and many more have started a cost analysis. It is very good

to have exact, definite information which shows that books

no longer cost $1.98, that magazines no longer cost $5.00,
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but $19.50 or $25.00.

We have had to re-focus some of our methods, some of
our ways of handling materials, of deleting the unimportant
and adding facets as they become realities. We have
discovered that as we have been able to give more services,
classroom teachers have begged for still more services.

Too oftemr we are not able to give additional services
because of multi-school or no staff.

Service to users and the utilization of materials
has shifted. Now we begin our services in kindergarten and
assist nursery school teachers in choosing fine picture
books. No principal ever comes to me anymore and says
what one did when we started, “Third graders don't belong
in the library." By that time, they know how to run it!
Special education students come as often as others.
Partially sighted have print materials furnished for them.
It doesn't matter where the person falls in the curriculum,
there have been services provided for him, not just for
those who tend toward the scholarly.

In our system,users retrieve infcrmation from periodicals
at least ten times as oftem as they do from books, even
paperbacks. One of our'English teachers requires three types
of media for any oral report. And so you can see that an
Instamatic ~amera, the Visualmaker and the Thermofax are

very popular tools for students as well as for teachers.
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One aide in each of our high schools spends all her time
handling audio-visual services. Several years ago, in
view of the shift in the use of materials in our system,

we replaced the old circulation report with one we call our
Media Use Record. There we list the number of times each
type of media is used--fiimstripe, books, periodicals,
pictures, soundfilms. We also put down, as accurately as
we can, the number of times that the learning rxesources
center director and the teacher sit down to plan together.
We try to record every time one of our staff, whether
professional or supportive, handles bulbs, machines, cords,
any of these things, so that we can talk intelligently to
our administration abaut staff needs. We recently had a
change in high school principals, and the first question
he asked me was, "What do you need with two extra people
in the library? Wwhat do they do?" He doesn't ask that
anymore. He's now saying, "Do you think that we might
coﬁld get a third aide next year?"

We are the maintenance department's best customers
for shelves, nooks, reading benches, magazine shelves
between windows, behind doors. The next place for shelves
is from the ceiling because of our limited space, but
we've tried to repond to the growing needs. When we could
not get more space, we have improvised, and sometimes it
has been a very happy situation, if crowded. So in the effort

to gear services to this media-immersed generation of students,
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we have found that it challenges our possibilities in hardware
and policies in staff and budgeting.

Staff preparation has also been affected. At least on
paper ,our emphasis is ncw on competency-based and multi-~
media proficiency. The new Texas Quidelines,which had some
feed-in from learning resources specialists,reflect awareness
of the insistent demands of our elactronic society and speak
to them. There will also be certification for the audio-
visual specialist and for support staff. I am very pleased
to know that there is a community college here today that
offers a course for library aides or assistants.

These are some positive changes that standards and
federal funds have affected to some degree. As enrollments
and technological changes come, we will have to refocus themy
of course, if education is to remain vital. I do think our
Texas Guidelines are open-ended enough, reflect enough
awareness of the staff needs, possibilities of technology,
and of the differentiation that can be done in teaching
that they're going to be useful for a long time. Ivan
Southall suggests, "Is there ever any end? 1Is any answer
permanent? Is any conclusion final? Ideas and men grow
only through change and so we anticipate it.

I see five problems relevant to standards and
circumstances. First, .all guideline figures are arbitrary.
They are not based on research about how much of what type

material is enough. We really don't know. Some figures
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may be too high, some may be very low in a few years. If
we begin to keep records of what we find to be sufficient
for the demands of the teaching-learning experiences,
perhaps we can make some bases on which to change our
guidelines in the future.

Another problem is that current teacher training
does not require competency in the use of media. Some
teacher training institutions urge, insist, suggest, and
cajole their education majors into tak;;g this, knowing
full well that it is a must for effective teaching in
today's world. It is so directly-related that we must
keep working in all facets of education preparation to be
sure that teachers and learning resources specialists can
be professional partners growing out of their mutually
supportive preparation.

A third small problem exists. It is that all regional
service centers do not furnish the same services .in relation
to these needs.

Still another Qilemma is that feasible financial
provisions for staff are not made at the state level. The
Qiidelines phrase that reads, "the school boards assume
the responsibility" is too burden some for local districts.
New Texas law mandates money for Plan A, for the deaf,
for compensatory education, but specifies only superintendents
and classryoom teachers as required staff. In our state,
there are only twelve districts which have a learning resources

specialist on each campus, plus at least one (May, 1973).
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Fifty-three other districts have one learning resources

specialist on each campus. Some of them are in small towns;
some are fortunate enough to have ancoil field on the campus
in the district. This means that in this affluent state,
sixty-five out of 1,104 districts furnish full-time
professional learning resources specialist services
on a campus basis. The fact is that some of those have
some teaching responsibilities, even though called a full-
time person because they sperdmore than half their time in
the library area. So "we've come a long way--maybe" when
1,039 out of 1,104 districts do not have » professional
learning resources specialist on each campus or have them
only at the secondary level, to help materials become
helpful to users.

The impact of federal funds and standards is too small
for the current educational needs, and the gap between
the needs of modern learning-resources-—center users and the
ability of the majority of Texas school districts to supply
these remains a yawning chasm. Many districts plan and
assess their needs but their efforts are frustrated and
impeded by the scarcity of funds available for that part
of education which affects every student, not just some,
not even many, but all. The Minimum Foundation Program
did furnish, if a district chose, one learning resources
specialist per twenty classroom teacher units out of five
special services but such a division of funds soon became

exhausted. Because of accreditation requirements, districts
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have placed learning resources specialists on secondary campuses
and provided few or none on elementary ones. Or if they had
learning resources specialists on each campus, it was at the
sacrifice of health and.physical fitness programs or the fine
arts that give an added dimension to humar life. Local funds
almost always supplemented Minimum Foundation Program monies.

We are therefore compelled to say that over twanty-five
years of Minimum Foundation Program did not supply enough
learning resources specialists in Texas schools for the most
effective learning situation. The phrase that the local
“"school boards assume the responsibility" for adequate learning
resources programs is a weak point in the new Guidelines.
The new school finance legislation holds the possibility of
securing more learning resources specialists in Texas public
schools, but it is remote since it is not specified as a basic
position and is entirely the choice of each district. Only
time will tell.

&nd so I conclude two things: mneither the addition
of federal funds nor the impetus of standards has resulted
in maximum improvement of instruction for Texas boys and
girls. Texas Quidelines can be a step forward. They are
forward looking and cognizant of developing media. Instruction
can be markedly improved under them if staff is specified
by the Texas Education Agency as a basic position on each

the

campus in this state, but Texas Education Agency cam implement

only as the legislature directs; therefore, we have a responsibility
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to the boys and girls of Texas, both the Texas Education
agency and we as individual educators, to see that this is
achieved as soon as possible sO that every student Whether
he is in a small district or a large district will have
the opportunity to become independent in using all types

of materials to make learning really vital to him.
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Mr. Ed Burleson, Superintendent, Lindale Independent School District

I'd like to preface my remarks by saying that I, as one
school administrator in the state of Texas, am completely
sold on the library and media servies as being vital in terms
of support to our total instructional program. However, I
would like also to say, and I speak from the standpoint of the
administration, (as Mrs. Lewis has so ably pointed it out in
terms of standards today) that there are rroblems, that we,
as administrators, particularly central administrative people,
superintendents, budget officers and school board members are
facing, in the state of Texas todayr from the standpoint of finance.
i think most of you are familiar with this. But Jjust let me
briefly touch upon the problems. You know we are no longer on
the old CTU (classroom teacher unit) allocation based upon
ADA (average daily attendance), we're now confronted with
personnel units. We no longef have our bonus units. The
superintendent, the classroom teacher, the superintendent's
secretary, clerical people are all personnel units with pro-
rata percentage charges, the librarian, librarian's aide,
teacher aides, all the auxiliary para-professional units, likewise.
Compounding this problem now if you're not aware of it, I think
it would behoove us this morning to point out that we are
being penalized in vocational educatiOﬁ, in terms of the full~-
time equivalancy. The length of time that a youngster is in

a vocational program is taking away from these units. As a
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consequence, to make a long story short and bring a whole ball

of wax down and deposit it, we've got a real, real problem

in the state of Texas in terms of financing our units, our

support units, however much we are sold on them. Because we,

in the central administration, with school boards, are confronted
now with assigning pricrities, and of course the operating cost,

as you are alil aware, not only in your programs but school-wide

is compounded for the most part, in the last three years is
tripled. Now this is in terms of keeping the lights on, heating
your buildings, providing the bare essentials, and unless you

are a budget-balanced school, you've got real, real problems.

So I would just ask you today, each of you, to have sympathy

with you administration, to have sympathy with your superintendent,
with your school boards, knowing very well that you need additional
people, that you need the additional dollar in your library

budget, in your media budget, but this is a real problem for

them likewise. What's in the future? I don't really know.

I've served on the TASA Study Group for School Finance at TASA
TASB Convention in San Antonio this year. You hear all different
kinds of comments. Everybody's got a different idea of what will
be. I don't think anybody really knows. This is from the governor's
office down to you, me, anyone you talk with. So with this,

Dr. Titus, f think now I will conclude. I think you see why now

I feel a little nervous being the only administrator and having

to say these things to a group of librarians, and believe me

T know your problems. My director of library services, Virginia
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Bakey, is here today. She knows my feelings on this. 1In Mt.
Pleasant, I worked with Faynelle Taylor. 5he was director

of library services there for four years. She knows this.

So I personally am library oriented. I know the value. Yet,
when I sit down in the chair, the problem is mammoth. Having
said that Dr. Titus and Mrs. Lewis, I'll conclude, sit down:

but ask again, please understand our problem.
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Mr. Lyle Froese, Director, Instructional Media,

Sherman Independent School District

In the introduction, Dr. Titus was talking about some
of the responsibilities of media people and some of the things
I've had to do. The media person does a lot of things. He's
the guy with the camera around his neck who might be out on
the school farm loing closeups on a de~horning experirent.
I thought that'was pretty gross and I asked the teacher about
it, and he said, "We do even worse things than that." You
know what they do to some of those little calves over there;
that's terrible. That's one of.the jobs of the media-type
person. I've got three things to say. It didn't take me long;
I came to Texas and found that you have to have three points
for everything. so here's number one; quantities and qualities
in our standards of setting up programs in media. ¥e talk
about qualities, and quantities, but what is sufficient?
I think this question has already been asked this morning.
Do we really know what it takes to do the job? In many
cases, we can 't even find people who will tell us what the
job is, let alone what it's going to take to do it. And so,
therefore, when we're looking at standards or when we're
looking at quantities and qualities, an administrator will
look at the numbers and play the numbers game but the media
person, the educator, the person who works with the children,
the learners, are not sure that these quanftities and qualities

are really the proper ones.
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Secondly, on curriculum, we have technical specialists

in media. We have very excellent media producers. We have
slick operators, people who can work with lip-sync film making,
people who can put together a three-screen presentation with
six carousel projectors but what about the curriculim? ‘What
about the instructional program that is supposed to be paramount?
What are the goals of that particular program whether it be

a gcience program, a social studies program, or an agriculture
program? In other words, can we get from educators, from
curriculum specialists, specificatiors of program goals,

and learner objectives so that we can do slick productions
that will allow the student to get involved in this learning
activity and come out where he needs to be. I can spend 3

great deal of my time in the production laboratory and 1 feel
as though I can produce with the best of thaw but unless I know what
the. teacher has in mind at the beginning, I have wasted a lot

of my time. So I'm asking media people to become involved

in curriculum. It is very important for that campus media
specialist to become so familiar with the curriculum for

that campus that when something comes across the desk, a
reference to a new publication, new resources, ‘he immediately
says, "I know where we can plug that in, because "I knoy

what is expected at seventh -grade math or physical science

at the tenth-grade level." Now if that media specialist does
not know the curriculum, is not aware of the program goals,

there is no way that that person can be the true specialist
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that he or she needs to be. Dr. Boyvey pointed out that our

recent publications are good, but yet theg're short of learner-
orientation, and that's true. They're shorc of the statement

that says here's where we want the student to be at the end

of the particular lesson,attheend of a year or even the end

of his formal education. Until that time comes, we're

going to have aAdiﬁficult rime justifying people, time, funds,
software and hardware to try to develop an effective instructional
program. And third, there is accountability. Accountability

is something that you and I are going to spend a lot of time

with. If you went through Title IV, part B and part C, you

~,
N\

Agot a taste of it. I think my second most favorite activity is
probably being locked up in a room and having to fill out

Title IV part B and C and listening to John Denver records

at the same time. I tell you that is just a taste of what's
coming. Accountability--we've messed up a iot in the past

and we're paying for it now. A few people knew what was
happening early and they got in on the ground floor. I thank
our regional service center for helping us get involved in
accountability at an early stage. We were ready for it, and

we did the needs,assessment. We went to our community. We
asked them “"What are the kinds of things you want your children
to be able to do when they get out of school?" We established
some goals; we established priorities; we asked our instructors :
and our classroom teachers to identify program goals and learner

goals. Now we are in the process of evaluation, and that's
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a part of that accountability thing too! Program monitoring

under accountability. After you have determined what it is

that you want to do, and you've designed some type of a

delivery system to get there, then someone is going to have

to monitor the program. That could be a media specialisty:

it could be a completely different person with a different

title, but somebody has to see that what you said you were

going to do is in effect getting done. That planning mcdel

for evaluation which is being revised right now will

become a very important part of this program monitoring.

Continual evaluaticn--whcther or not it will ever be cost/effectives

 Ammt% Xn~w,  Tt's very difficult for education to.E9 so.
But we can get closer to it if we specify where we are going
and develop delively sy=tems to get us to the end point.
That can beicme effeoctive. Cost-wise, I Aon't know. Wwnere
Go we stand? I thi.ak we've already heard this morning. It's
going to take state legislation. It's going to take federal
legislation, because I doubt if we're abie to do it on our
ovn. Our logislatures today are saying, "Look we gave you
a lox of money before. What did you do with all that®[..7a Pitle
11 and III? What did you do with all that moncy from NDEA
and Title 1, ESEA, and now we gave you, you name it, we've
had them." They're asking us, "What did you 3o with all that
money?" And we‘re acking them for niore today. So we do have
to be accountable to our legislators who are going to react
favorably or unfavorably to our proposals. But it will take,
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in our state of Texas, a very concentrated push by your
professional organizations, and each of you belong to several,
I'm sure. And each organization has an arm of legislative
workers that can work with their legisiators and their
particular proposal. I urge you to get involved in this.

But also be able to answer gsome of these hard questions

about what did you do with the money we gave you last time?
You're going to be asked that. You'd better have an answer
for it. We're in the process of self-evaluation right

now in Sherman. We're doing both the TEA and the Southern
Association at the same time and that's a bitter pill to
swallow, -0 at a time. 1It's tough. We're not seeing any
surprises, because we had somewhat of a systematic plan
before the self-evaluation. We're learning, though, that

we have to introspect; we have to ask ourselves many questions
in our self-evaluation and make many plans for the future

in a community that is not entirely stable, in a community,
probably much like your own, that can change very rapidly.
These questions and the answers to these questions are going
to help us make plans for the future.

So, I don't know what a media specialist does. He has to
be somewhat of a curriculum specialist, he has to be a technician,
he has to know the ground wire from the hot wire on an audio
cable. He has to know how to unjam a film projector. And
there are days that I feel like a media person is a guy whose
moodstone ring never gets beyond brown. Just once, I would like

to see it turn a little bit toward the blue. Thank you.
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At luncheon--Dr. Dorothy B. Lilley

Dr.

I hope you are enjoying your luncheon. I don't intend
you to stop just because I'm getting up. I would like to take
this time to recognize the people at the head table. There
are a couple of gaps: the Dallas Independent School District
guests, as I mentioned-earlier, could not vome; and Ed Burleson,
Superintendent from Lindale, could not stay for the luncheon.
We should have seated here some ET faculty who are on the program.
On my extreme right, President "Bub" McDowell; seated
next to him, Dr. Mary Boyvey from the Texas Education Agency;
next to her Zella lLewis, Cec. ~?inator of School Libraries from
Tyler. On my left is Dr. Beatrice ilurphy, Director of the ET
Center for Educational Media and Technology; Dr. Richard Meyer,
ET Vice President for ‘Academic Affairs; Dr. Harlan Ford (who
will be speaking this afternoon) from the Texas Education
Agency; Dr. Donald Coker, ET Assistant Dean of the College
of Education and Certifying Officer here at East Texas; Mr.
Lyle Froese, Direc“o: of Instructional Media at Sherman and
Mr. George Lipscomb, Director of the Division of Instructional
Resources at the Texas Education Agency, who will be speaking
immediately after lunch. And now Dr. Inez Johnson, Associate
Professor in our ET Center for Educational Media and Technology,

will introduce the two other persons, our luncheon speakers--Inez.

Inez Johnson

It isn't very unusual to attend a luncheon and have a guest
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speaker; but, it is a little unusual to have two speakers.

And today I think we're fortun~te in our selection.

Our first speaker is Dr. William E. Truax, Dean of the College

of Education. Dean Truax came to East Texas State in 1950

as Associate Director of Student Personnel and Guidance.

While serving as Dean, he has been active in teacher education

at the state level as a member of the State Board of Examiners.
He is also a member of the commission to set up new

standards for teacher education. Dean Truax has provided

leaderzbip in professional organ” - tions. He is a former

president ~f Texas .’ sscciation of Deans of Collegesof Education,

a past prcsident erd present executive director of Texas Personnel

and Cuidance Asscciation and a former national president of

STATE. 2 feel privileced to have Dean Truax With us today

to spuzok on the tspic, "How Does the State Board of Examiners

View the Firopcsed Learning Resources Specialist Professional

Certifi ticn?' I ncw prosent to you Dean William E. Truax.
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"How Does the State Board of Examiners View the Proposed
Learning Resources Specialist Professional Certification?"
william E. Truax, Dean, College of Education,
East Texas State University
Thank yow Inez. It's a real delight to be here, especially
to visit with some old friends. George Lipscomb, I have known
for many, many years, as a matter of fact, since I first came
to the state. And one of Georgg's protébé% is getting his
doctoral degree at the commencement this year. I was just
telling George about that. Jack Gilliam has had an illustrious
career in his field of guidance and he owes an awful lot of
it to George Lipscomb it seems to me; and I'm sure that Jack
would appreciate that and appreciate my saying it. How does
#t-he State Bbard of Examiners feel about the LR certificate?
Before I can dral with this gquestion very adequgtely, I think
I should try to give you a little bit of background of history
which will indicate where wz are right now.
I've been in Texas and it's the second time--and incidentally,
I'm one of the unusual Texans; I came back here by choice.
That's something some of you people can't say. I came here
in 1941 the first time and left, and then I came back because
I wanted to come back, and I'm always delighted to come to
East Texas and be part of the educational scene here and
throughout the state. One thing that has always characterized
education in Texas, seems to me, is the fact that it's changing.

I feel this is good. I've always been very proud of the fact

(o))
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that Texas has been changing, I feel that we have been making

significant progress in education. We've been doing a lot “

of things that a number of other states haven't been doing,
Now all of these changes we've probably made have not

been good. As a matter of fact, I was telling Barry Thompson

the other day that some of my colleagues and I had made some

changes in this institution when we first came here that

we wish we could change back. I mean Bob probably sat down

in his office and watched us make some of these changes,

or suggest some of them, and thought we were a bunch of

damn fools; and I think sometimes we were. We did some

foolish things, but we did some good things too, I hope.

That's the sort of thing that has happened in education

in all of Texas, and I think some of the changes have been

very significantand some of them have not been so good.

I know some of you have been impatient with some of the

things that have taken place in Texas, and I want you to

know that I have been impatient too. But I think that a

lot of the work that has come about in this state has come

about through hard work and the concern of a number of

people. There have been many task forces and commissions

that I've servedon, and I've been discouraged with the

progress or lack of progress apparentlysome times that we

were making, but all in all, it's been very good.



62

As far as this particular situation is concerned, the
State Board of Education in 1969 authorized a task force
to study preparation and certification of professional
personnel in Texas. This task force with 35 members was
representative of the total profession in Texas. We met reg-
dlarly about once a month for two and bne-half years studying
information gathered throughout the state through position
papers, study guides, conferences and all sorts of things.
There were over a hundred position papers written during
this time. There was a series of two or three regional
conferences to share information within the state regarding
new developments in teacher education. I remember
one of the first significant contacts I had with Harlan
Ford about 1969 when we were talking at one of the Mineral
Wells Conferences about reconstitution of teacher education.
I gquess you remember that. Mineral Wells Conferences
haven't been in Mineral Wells for over 15 years, but we call
it the Mineral Wells Conference every year. (laughter)
I don't know whywe do that, but at any rate, 1 remember at
one of the Mineral Wells Conferences, I presented a proposal
for the guidance certificate, and I had one in one pocket
which was a 60-hour program and” !r. theotherPocket, I had a
30-hour program. I saw the superintendents who were sitting
on the Board of Examiners and college presidents who had
come up the educational hard way, and they didn't seem very

sympathetic when the visiting teachers asked for a 60-hour
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program, so I put the 60-hour ¥~ ..w back in my pocket
and got out the 30~hour program, and that was the one
that was adopted. You might say we're still living mith
it though.

™., yigiting teachers were in somewhat worse shape
than we were. But at any rate, these conferences and so
forth brought togather in 1971 and 1972 as many as
1,000 educators to talk about the probloms of reconstituted
teacher education and the whole business c¢. e Fiearng, In
the mean time, the Tcachcr fducation Certification of Student
Teachers Act was passed, ard thuat hod an irnmact on the
organization of the commi:cion ~nd committee efforts. Also,
it had an impact cn the State Beard ci Education and State
Board of Examinexrs. Then in 1970, .o Texas “'tate Tzachers
Pecrformree | projoct was snitisted by the Texas
Education agency. This prxoject had rome very interesting
implications. Thore weze ooveral sicnifica t <. .Ss--~two
big ones-~w~ truct hat seemel o have had an impact
on education througheut the state at thot { me. One was,
that teachcr educzation should b= performance based, and
number two was that the cetting for tearhcx education
should be the educaticral cocperative cx the teaching
center, which would involve ivhe lccal scheol district,
the college, universzity and esueational ccrvice center in
the comxunity. This was inpacted with other ideas, some

not so bi_and some prctty big too. But at any rate, we
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gtill have living with us today the concept of the teaching
center. Performance-based education for everybody didn't
seem to fare quite so well, but it's still alive and kicking.

This commission and committee, of course, kept working,
as I said for two and one half years, and I guess we ran out of
money. We were charged with developing new standards and we developed
some. Some went over well and some didn't go so well. That's
been the progress or characteristic of a number of things we've
done in the state by various committees and commissions. When
you expose ideas to the public at large or expose tﬁém to the
profession at large, you don't get everything you want. I remember
in building the first wing of this building when I was dean of students
here; we did all sorts of surveys and asked people what they wanted
and so forth. I remember what Bill Jack told mej you know, of course,
when you try to get something done, you have committas or commissions
working on it; and you have to make a lot of compromises. Well,
we had to make a lot of compromises in this building. And I was
lamenting about that one day in the faculty lounge, and Bill Jack,
a professor of English said, "One thing, Truax, guys like you have
to realize, you have to be satisfied with things that are slightly
screwed up." And I guess that's right. Well, some of the things
we might have done in the committee and commission were slightly

screwed up, but I think we did make a significant amount of progress.
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We did develop some new standards, but we didn't get
t~ the most important kind of standards, at least very
deeply. We talked about them on a number of occasions, but
we didn't get into them very much. Those were the programatic
standards. We were trying to set up a total scheme for
education in Texas and a total group of programatic standards
for various kinds of things. But this didn't stop the
development of new certificates. We know that since that
time, we've had the reading certificate passed by the State
Board of Examlners and State Board uf Education. I think
that progress of new certificate programs has been slowed
down, but it has not been stopped. I think--as far as the
learning resources certificate is concerned--I think the
Board of Examiners, if you ask me how they feel about it,
I want to tell you very candidly, in my certain knowledge,

" nobody has ever presented a Proposal, at least that I've
seen. I've heard people talking about proposals, but nobody
has submitted a concre*» proposal. And I'll tell you why.
Because the librarians and the AV people apporently didntt
get together for several years on this matter. I've heard
tnem discussing this since 1969. So apparently they've
gotten together on something they agsee on, And I think
very definitely that the Board of Exaruners would be very
willing to receive a proposal from some group. Of course,
if there are five groups submitting prcposals, we're not going

to be very sympathetic to that. But if a couple of groups
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can get together and present some kind of a concrete
proposal, and it makes sense educationally t¢ me, I can
assure you that I will vote for it. And if thzre is anything
that I can do as a member of the Board of Examiners to

make it work,I will be delighted to help.

Dr. Inez Johnson, Introduction of Dr. Barry Thompso:i

Thank you Dean Truax. Our second speaker, Dr. Barry
Thompson, has a diversified background as a professional
educator. BHe has served in the Texas public schools as a
classroom science teacher, high school rrincipal, director
of secondary education, assistant superintendent and superin-
tendent. Assuming his present position as professor and Head
of the Department of Secondary and Higher Education in July
of 1975, Dr. Thompson came to East Texas State from Pan American
University where he was Head of the Department of Secondary
Education for four years. In 1974, he directed the study
regarding Texas school facilities for the Governor's Office
of Educational Research and Planning. While at Fan American
Universitv, Dr. Thompson was instrumental in the design and
developme:. £ the professional teachers' center. This was
a cooperative effort, and is now in it~ second year of operation
giving teachers positive direction in the utilization of
instructional resources and innovative teaching strategies.

Dr. Thompson has also provided lcadership in the implementation

of numerous other educational programs including those for
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minority groups, administrative interns, and para-professionals.
Throughout his carcer, he has been active in professional
organizations including the Texas Association for supervision
and Curriculum Development, TSTA, NEA, Texas Asscration of
School Administrators, and Texas Professionsof Educational
Administration. We arc most fortunatc to have him with

us today to speak on the topic,”How Does the State Board

of Examiners View the Priority of Instructional Resources."

I'm now pleased to prusent to you Dr. Barry Thompson.
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VII. "How Does the State Board of Examiners View the Priority
of Instructional Resources?”

Dr. Barry B. Thompson, Head, Department of Secondary and Higher
Education, East Texas State University

I thought Mike was just carrying that camera around.
I am glad to know that he is using it somewhat. I feel a
little bit, standing before you today, like the Cajun cattle-
breeder who was sitting one night before his television set
drinking a cold RC Cola and he kept hearing this incessant
knocking on the front door. The knocking went on and on, and
he refused to answer the door believing that he should be
watching "Let's Make a Deal."

About that time, a quy kept saying, "Let me in! ILet
me in! I'm with the federal government." Finally, the Cajun
got outof his reclinzr and walked to the frmt door to let
the guy in.

The man flashed a card and said, “"Fellow, you ain't got
no sense at all. I'm with the USDA and I can do anything.
I can confiscate ydur property. I can do anything I want to.
I can throw you in jail. I'm here to look at your cattle,
land and everything to see if you are in compliance with the
rules and regulations of the USDA."

The quy said, "Big deal! Tonight I'm watching ;his v
program and I'm going to watch it two or three more minutes
before I quit."

So the inspector left and a little later the old man heard
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this loud wailing call, "Hclp me! Oh God, please help mel"
The voice just kept calling and calling and finally the old
Cajun got out of his chair. He walked out the front door
and went to the back where he saw this huge wooden pen; it
had a 2400-pound Brahma bull in it and the bull was chasing
the inspector.

The Cajun yelled to the inspector, "Show him your card!.
Show him your card!" (laughter)

I feel a little bit 1like that today. I don't have a
card, but I have becn practicing. Dr. Murphy, I will refer
to it as "instructional media and technology" or "instructional
technology." I have had a heck of a time since coming to ET.

I was saying “junior college" and Dr. Tunnell took me under
tow and told me it was "community college"” and I have learned
that. since I have been here, Dr. Murphy has convinced me
that it is not "audiovisual education" anymore; it's
"instructional media and techiaolegy"--or EMT, or whatever.

I intend to pronounce it correctly, Dr. Murphy, if at all
possible.

The State Board of Examiners is made up of some rather
div.-se and interesting people, all the way from college presidents
to public school classroo . teachers and even to deans of colleges
of education. Because of their diversity f(they tend to have
about twenty-four members now) I can assure you that when any
programs are presented, they receive rather long discussion.

In fact, Harlan threatened to use the calendar instead of the
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clceck to foreclose ~»ma~ Of the discussion inat was going
on, with some justification I think.

A puint of personal privilege-~iI have known Georye
Lipscomk for a long time, and it is good to see you again,
George. I krew George and Harlan both when tney had more
hair. I used not to be very sympathetic about that, but
now that I combed my hairs (both of them) one this way and
one that way, I have become more sympathetic, gentlemen.

Instructional resources, in my opinion, today, are
really dependent upon two or three considerations. Merely
having instructipnal resources, hardware and software, is
not sufficient. It is extremely important, and I think
most of my colleagues on the Board of Examiners would agree
with me, that we do an increased or an increasingly more
productive job of training leaders in the area of instructional
media and technology. We need leaders who can see beyond
one narrow discipline, who can relate well with all of those
who labor in the trenches of the classrooms of all the
schoéls and universities around this state. The other thing
I think we have to take into acccunt, as we look at
instructional resources, s that the ubiquitous federal dollar
is fast decreasing as far as its availability is concerned.
Therefore, the coﬁpetition for the tax dollar means, in my
judgment, for the future, that instructional resources must
become specifically cost-effective. That is, how do we know

that a specific instructional resource will enhance the
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learning activities for children in the classroom. We must
no longer use, again in my judgment, the shotgun treatment
that was brought about perhaps by the ready avaiiability
of federal money beginning in about 1964. We must pick and
choose those programs, those technigues, hardware and software
which seem to hold the most promise for enhancing the
teacher's performance in the classroom. I would argue today,
and it is an old cliche, that that really is where it's at.
Thirdly, in my judgment, there should be a state-wide
commitment to research and development centers with regarad
to instructional resources. Many bits and pieces of
hardware are sold across this country basically:. because
industry has found that they are not very beneficial and
that they had to develop another market or lose their
capital investment. We need, in these research and
development centers, to commit money--in my judgment at the
state level--to four, fiv2, or six cooperative centers
composed of universitie:s, puhlic‘schools, anyone professionally
qualified or interested, tc doing some rather way-out things.
To see, for examﬁle, what humaiy intervention and audio-tutorial
presentatiors d-; to see, foravorple, if we can develop some
new measuring devices other than the linear achievement test
measuring devices which we now have and which, in my judgment,
can be statistically attacked.
We again, in my judgment, must reme;ber a little bit

of what the Car=eqieCommission had to say about instructional
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technology and instructional resources, and I would like
to quote that report. First of all, "For technology to
be effective, it should be used when the teaching/learning
task that is to be performed can be enhanced by technology
and would be essential to the course of instruction to
which it is applied." The second application we should look
at would have to do witg the fact that the task to be performed
could not be performed as well without the instructional
technology available.

Instructional resources then, in my judgment, should
be develoéed in a clinical setting, and this is where I take
certain issue with competency-based education. Clinical
setting is more than a module. It is more than an audio-
tutorial device and learning, in my judgment, can only take
place effectively over a period «f time where human intervention
is found. I would argue that we need to train people who
are competent in providing instructional resources to the
teachers in the classroom, and even beyond that, who are
competent in the area of demonstration teaching where they
can actually exhibit the skill and the technique to the
classroom teacher, university professir, or whatever the
case may be.

The other thing, in my judgment, is that developing
instructional potential of educational sub-divisions is
absolutely essential today, given our present economic

situation, which I don't think will diminish as significantly
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or move in as positive a direction perhaps in the next decade,
and that is, simply put, that instructional resources have
to be cooperatively developed, that to remove the teacher
in the classroom from the developmental processes will see
instructional resource development go the way of the dodo
bird,Chem Study, BSCS biology, and I could go on and on
and on listing all kinds of other acronyms that you would
be familiar with. After twelve years of wodern mathematics
which supposedly was going to revolutionize the American
educational system, we can now say that it is not any worse
than what we were doing before. And some who look at basic
mathematical skills would Fave to say they disagree with that.
Instructional resources then, are only as effective
as those human beings who apply them. When do you use
instructional technology? How do you use instructional
technology? When is human intervention important in the
educational processes that children are exposed‘to? 1
would say that technology must be identified in relationship
to the specific objectives of the teccher in the classroom.
To hand a teacher a module is already neatly packaged
and nicely prepared, and tl.e. module says these are the
objectives; these are the supportive goals; these are the
interactive matrices--and all that good stuff, to use the
jargon correctly--is, in my Jjudgment, not very realistic.
Will the teachers use it? Do they know the vocabulary?

Do they know the intent of the instructional devices that
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have been prepared and developed? Can they see improvement
in the teaching/learning proce:s because of the application
of these devices?

Then I would say that whether we like it or not, we
live in two kinds of worlds. One, a world of diminishing
dollar availability in the public sector. I thirk we're
going to have to live with that perhaps for the rest of
my lifetime, and I intend to live until a hundred and three--
at least seven more years. The second thing is that we
have to reali~< that the expert in America today is in
disreputr , and this is not the first time; it's kind of
cyclic. A Gallup poll recently showed that the American
people had a lot less trust in their teachers, a lot less
trust in their physicians, and no trust at all in their
attorneys. My point is we can develop the most magnificent
technology that our considerable professional skills will
allow us to develop and if no one will use it, what have
we gained?

In conclusion, continuous societal changes require
citizens who can learn and then unlearn and then learn again.
Instructional resourcesshcwl? he future oriented, and in
my judgment,th . 'most significant new discipline in the
country today is the area that some people call futuristic
and others‘futurology. I would argue that we can no longer
live in the past; we can no longer assume that the old

songs and old cliches which have served somewhat moderately
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well in the past will be sufficient in the fut re. To

deny the functioning, living, breathing interacting classroom
teacher access not only to the techndl 5y, but to the

reasons why, will defeat the purpo~_3, in my judgement, of
this conference. I would challengz e€xch cf you to

realize that instructional technology is instructional
technology is instructional technol>gy un*til human intervention
takes place and until some humxn nind dovelops ad focuses

a program that helps children leu™n much acre adequately

than they seem to be learning today according to 1. n1ear
achievement tests, and I have vory little confidence in

linear achievement tests. Thank you.

Pr. Lilley

Well, I certainly unnt t» th-~-% bh-th cf onur luncheon
speakers again for giving vt “UTO LTI p irts of viow,

We are coming along fip2 ¢ ¢or o~undela, As you
note, we are pushing you ricit alzpg to72yv. Our next
program will be prese: "2l L -t -, O~7mTe Li~~2crb at

2 p.m. in the American Bxllx<~rmu.
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Dr. Loyd Guidry introducing Mr. George Lipscomb

Dr. Williams has just mentioned to me that any of you
who would be interested in taking a tour of the facilities
we have here may want to meet with him at the front of the
auditorium after our last speaker this afterroon where Earle
will be conducting a tour.

In talking with Mr. Lipscomb awhile ago, I found that
he and I have philosophies that are just about the same.

In the first place, I think that the shortest introduction
is probably the best one, but I did go a bit further than

he suggested. Mr. Lipscomb recommended that I just say,
"Well, there he ig!" I did go a little further than that
though, and with some digging, I found out a few interesting
facts about him. Mr. Lipscomb was raised in Quitman, Texas,
which is over in Wood County, not too far from here. He
actually took his first deé;éé from East Texas. . .what was
ET called then? (laughter) I hope it wasn't East Texas
Normal. Was Mayo still here? (laughter)

aAll together, Mr. Lipscomb has been in public education
thirty-six years in the state of Texas and has been both
é classroom teacher and an administrator. He is now on the
state level where he has been with the Texas Education Agency
for nine years. He is presently Director of Instructional
Resources at the Texas Education Agency. Also, he has recently

directed the Texas Study of Instructional Resources which
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was probably the largest grass-roots study of education
ever conducted in the state of Texas. Another little

pearl that he shared with me withwhichlI will close was,
"They won't remember the introduction nearly as much as

what I've got to say, if it‘s good." Mr. George Lipscomb.
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VIIXI. “Public School Instructional Resources System and State
Priority"

Mr. George Lipscomb, Director, Division df Instructional
.Resources, Texas Education Agency

You know, I really thought it was Mayo College though.
Wasn't it, back about that time? Well, over the last three
years, it's been my pleasure to go across the state of Texas
assiﬁilating information about the Instructional Resources
System, interpreting its concepts. I see many of you--or
some of you--here that I've talked with before and who have been
involved in those groups. We've met with something in excess
of 15,000 people in the last three years, and Jo Ann, I'm
not going to give you the same speech. I did write a new

one just for this, and I think I'm going to give it, regardless.

Well, the message, I think, is still the same. We,
you and I, are all working toward th: time in our lives
when we will ses a tightly-knit organization of school
learning resources programs functioning to provide teachers
and students the best Services and resources that our
society can afford. I think that by applying what we know
about management systems, by using the technology that we
have, by uniting in common projects to improve services,
we can accelerate the development of a delivery system
second to none in the field of education.

Let me speak for a minute or two about what I mean

by a delivery system. I'm not talking about a logistical
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way or systom to suppll ' soks and filis. T w:z 2oovand
definition of delivery to cover all aspects of Inscrunfi-onal
resources and related services. Delivary c~vevs tha creation,
the design, the evaluation and the use of instructicnal materxiais.
I mean also the management cf their piocesses, storrge and
circulation. Last but not least certainly would be an emphasis
on utilization. Everyone hcxe, I think, will ,ive cr ‘emra

to the cld sawv that even the kest rotorinls can 4o a lousy

job in the hands of a wrong toachar., I'm saving that cur
job--thosa - us in instructional res-urcer—--our Zob is por
finished until we've done a:l th7t w2 c¢ia 1o insure taat the
meterials vracted, bouglt, processad ond ciresiated aso oae d

as well as they can be.

Newr, k=.k to the insurae snal roaouraas systom.  hiter
three years cr so of taiking zbout an instointional resoursed
system and three ycaxs: hefirve thut. ~f stadyiny the zyrtem
and the rescur-ces within ihe cystam. = wonld certainly think

",

meo9ii, but

.
h

that th~ basic rremisa wm:ld he know~ 3nd granped

this ion't truz. %I%'s s° hard to change tha ninds of mzny.

I know that Lhere is a 17t of c.mpotitior among She cont Jial
stream of "repew this” and "renav that.” “zree Lu osp2rial
educaticn, career edusation, crime znd drug educaticn, bilivourl/
multi-cultural education, and we can go on and On wvith this list.

what sroaad me to go through this lict?. All «f this is competing

for dollars and the attention cf people. I'm coivinced that

we're involved in something tlL.t can support and eorve a'l of
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these different departments and divisions an? interest groups.
That is the Instructional Resources System of the State of
Texas.

Information management to me is much large
computer banks or raw data or tables of statistics or the
collection and dissemination of the same. I think information
services are what all ¢: :.3 in instructional resources are
about. As I said, the packaging, the distribution and the
use of information is certainly our business. All instructional
programs need rcsources. All instructional programs must
have information for teachers and students to learn and to
experience. Buuks, films, television are all an extension
of the human mind as a way to reach other humans. We don't
have any such tools for dogs and horses and other animals.
Media are for the human. They're human to human, and I believe
the part that we play in the delivery of media is a vital part
of the educational business. As we look around at our society,
at our schools, at our children and even at ourselves; I think
that you wilf agree that the whole media game is as important in
the education of our children and ourselves as teachers, as
important as buildings, as important as good management. After
all, won't good tools make a teacher better? And where does a
good teacher get the information that keepsher or. him up~+-o-date
and progressing in the instructional arena? It's usually via
media. Yes, I think we play a great and important role in

education and I think that role is growing daily. It's time, in
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fact,it's really past time, to give the managemont and delivery
of instructional materials some serious considexation. And

I don't mean more studies and guidelines and wishing. 1It's time
to bring some attention to ourselves and to what we want to do.
The instructional resources system is a par: of what we want

to do and that is to integrate all instructional resources
manajewent under oane umbrella, to make p- cesses and programs
compatible and to most assuredly include all media~related
services in a comprehensive support system for instruciional
excellence.

Let me state briefly some assumptions about Texas public
schools' present status concerning ‘astructional resources programs.
I developed most of these assumptions after having visited
acros< the state. My first assumption is that instructional
resources are often tﬁought of as frills rather than as essential
elements in the instructional process. This is true in spite of
evidence to the c.ntrary. For example, the textbook is probably
the single most usod and influential tool in public instruction.
It has been for years. Yet we have those whu say, "Let's do
away with the textbooks," or “Iet's cut back on their use.”
and yet we are able to provide, per studesnt, books at the rate of
about $6.00 per text. And its getting more and more diffi.ult
to maintain that level.

Another assumotion is that some teachers don't have the
skills for using resources effectively. Some teachers hLave had

too many poor examples of "how to effectively use media." So
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what did they learn?~-how to lecture, how to assian studies.
Where 15'33; this management of the classroom stuff in practice?
I find some very good examples of this as we go across the state.
However, we find those good examples are still in the minority.

My third assumption is that students don't have the variety
and the kinds of materials for learning which we could provide
through a planned, integrated instructional system. It's
apparent that some schools have what i ny poor districts would
consider an abundance of materials, equipment and service
personnel. And even some so-called poor districts have an
abundance of materials, equipment and personnel due to federal
monies. There is not an equrl opportunity for students when it
comes to equal access to quality and variety of instructional
resources.

My fourth aséumption is that schools do not have an interrated

|

resources program which is built on a croperatively-based school
philosophy. In fact, m3n§ s-n00ls do not have a basic philosophy
that they can readily identify, and too many certainly don't have
an instructional resources program that is ovrderly, conceptually
consistant, or rperated withir a common school philosophy.
T think in some way.. this is the mocst crucial, basic weakness
of our instructional‘xesources program right now. That's
why, as I speak to different groups, I keep coming back to the
concept of an instruction.! resources system at the local level,
because it's at the local level that things must begin to be

put in order. That's where the services and functions of a
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delivery system must develop, and it all starts with the philosophy
of what kind o. an instructional program, what Lcarner outcomes
and what methodologies will be wanted.

Assumption number five is that the school resources
personnel have a limited perception o: skills to completely
fulfill their rolc. and functions in a comprchensive instructional
resources program. I'm saying that we all need to think big
and to use the available technology and systems now in existence.
I think this is going to take a lot of cooperatior compromise
and readjustment. Existing resources programs arc not conceinad
with the total school program. I think herc I only nezd to
remind you of the diversity of special interests, the lack of
Lasic philosop*ies and the lack of support necessary to
develop aand maihtain good programs.

And now I think of my next assw ption. That is of students
and staffs in school who are, as a rule, not readily involvec
in *heir learning resources program. Theay “ren't involved in
its plaining, in its evalunation, and too often th- ' aren’'t
aware of rhe real services that could be theirs.

I realize that these assumptions are pnegntive. I'm nct
2 pessimist. T'i. not a defeatist. I'm basically &n optimist,
and I'm espec.aily optimis ic when it comes to the benefits

that can be acliieved by the instructicnal resources system.” In

order for us to conieve cducational gozls and inscructional

objectives, we must have a plan. I think we can work together

to solve our problems. I think the instructioral-resources~™
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system design is the pattern that we need.

The school instructional resources program 1s an instiructional
service. It's also a management system. It must be shaped
by the school's philosophy, the school's learning objectives,
the teacher's needs and skills and the students' needs and
characteristics. Those who must inte:.ct in the process of
providing a good instrucitonal piogram are teachers,
students, resources specialists, parents and school administrators.
We must include in the concept of this learning resources center,
the libraries, the auditoriums, the classrooms, the processing
and production labs, the proj.ction bootlis, the television
studios, the photography labs, the cable television facilities,
the public-addresssystems; and you could go on and on. We must
strive to improve our self-concept and our clients' concepts.
We must become more precise in our selection and evaluation
of materials. We must broaden our capability for in-gervice
and continuous -utilization training.

I think +he place to start, once the broad concept
has been sccepted, is inr ~ystematic planning, re-planning
and instructional-resources management. We must ta%e avery
opportuniy 7 to advertise our :~tential as well as our accomplish-
ments. We need basic sw.pport for instructional resources,
programs and personnel. We must help others to understand these
needs and to seek their su;. rt. It's people like you who nust
begin to seek that support vigorously, and at every opportunity;

while at the same time wcrk to implement the best local-level
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instructional rescurces program that we know.
Now, when we can answer those assumptions that 1 stated
in a positive manner, at that point in time, we will have
implemented the basic Instructional Resources Sysﬁem of Texas;
and we will have spent the dollar in a more efficient and
effective way, thus providing a better educational opportunity for our
bov g -1 ~irls., We are ndow re.: fce a film ~f the sverall concept of

this Instructional Resources System. (film showing)

To give you an icdiea about the size of the program that

"we're talking about, when we start:d the study in 1971, we

asked our business office to go back and tell us the amount of
money thrt was spent the preceding year on instructional rernources
in Texa~. out of state and fcderal funds alone. For 1970,

we ¢ 2ade? 93 npilllon aollars. Lact year our business office
cave 1z an up-date of thata:l in the f.'scal year of 1974, we
spent in wrecsr of 180 million dnllars. So without the

new monies tha= t! . €ilm talked about, we %till have a big jeb

to ccordinate the selecticn, purchase, delivery, evaluacion a1
viilization of all instructional matarials.

“'m sure most of you are familiar with the S5*Aate Board
priorities. I bhelicve rart of my subject was to speak on the
priority area of instructional rc.ources. I think most of you
nave read this. If not, you have copies available. The [ 'tate
Board of Education simply believes that 211 children in the
stat: public schools should have tinely accéss to appropriate

instructional resources, carefully chosen to enhance the
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activities for desired outcomes. Then we have the long-range,
multi-year objectives that have been referred to several times
in other présentatibrﬂ here today. I would simply refer you
to this for those long-range, multi-year objectives. One
other thing, we did produce a year ago last Pugust "The
Guidelines for Professional Development.” These guidalimes
were sent to all colleges and universities. They were sent
to all public schocol superintendents. They arc available for
ymu i1f you have not received a copy. We did conduct, last year,
a study that had to do with telecommunications in the state
that was a part of the technology portion of this. out of that,
came certain recommendations to the State Board. That report
is presently ~ing analyzed &nd a report will be forthcoming
to the committee of the Board, and possibly to the Board in
the very near future.

We'd like to take this opportunity to say thank you for
permitting us to come and present the I.nstructional Resources

System of Texas, Thank you very much.
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Dr. Donald Coker introducing Dr. Harlan Ford

It is my pleasure to welcome you to the afternoon
session on Schcol Certifica*'on Programs that Affect School
Media Programs. e feel we're very fortunate to have with
us today a gentleman who has a well-established reputation
for quality oo cation in the state. Dr. Ford, I'm sure,
is known by each of you. He has distinguished himself as
a teacher-administrator, and for the past eight years.
hoe has been involved in work with the Texas Education
Agency. But those of us who have known Dr. Foxd over a
period of tim: feel he is best known for the reputation he
has established as one of the most articulate spokesmen for
quality education in the state of Texas. It is therefore a
pleasure to present to you Dr. Harlan Ford, Deputy Commissione:
for Programs and Personnel Development, Texas Education

Agency. -~Dr. Ford.
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"School Certification Programs That Affect School Media
Programs"

Harlan Ford, Deputy Commissioner for Programs and Personnel
Development, Texas Education Agency

Thank you very much, Dr. Coker. Good afternoon, ladies
and gentlemen. I know that each of you Las had a very,
very busy day. I've been sitting, just as you have, and
I know that there is a limit to how much one can endure.
Therefore, I shall try to be as brief, as succinct as I
possibly can this afternoon; but I'm not going to short-~
change myself with a few of my bias and notions that I
feel that I simply must share with you. That being the
result, I hope I won't detain you too long. For those
who found it nccessary to avail themselves of the use of
their coats and adjourn for points elsewhere, I'm sorry that
they're going to miss this. {laughter) I think perhaps,
however, that all of us assembled here today are indeed
indicative, not only of a high interest but of a strong
commitment as a group of professional personnel trying
to reach out, trying to make a tremendous difference in
the quality of education for wh-%.it may become.

I trul? feel thet it is a privilege and a pleasure to
be here with you, to have enjoyed the discussion and dialogue
that has transpired thus far; I look forward to the guestions
that I'm sure will be elicited by and from the group as we

close here ~ - afternoon. May I say tou each of you that the

0o



89

kinds of inpdt and suggestions and/cr quextions that you
proffer will indeed be important to thore of us who are
charged with the responsibility in policy-leadership
development for Texas education. Therefore, I would strongly
encourage yow: Don't be inhibited. Say what you feel. Say
what you think. Express your concerns. While we may not
know the answers to many of the questions, I think it :u
important that we try to get them before us.

This afterncon I was asked to address really a
combination of things for you: the whole arena of
certification relative to teacher preparation for the
learning resources personnel, the arena of impact of
certification of personnel upcn this specialized area,
and quite realistically, to address some of the emerging
issues that relate to this kind of concern and/or
development. It's very difficult to know where to vegin.

I hope I will be astute enough to know when to stop.

However, in the past when I served as a university professor,
my students always'énjoyed'my classes'immensely because they
never knew when they were going to terminate, and as a
result, when they did, they were ever so yratef..i. Many
times we have gone into the wee hours of the morning. Don't
get panicky. I'm not going to do that to you this afternoon.

By way of background, may I state two or three different
considerations here that, in part, have been alluded to

this afternocon by some of the ot r speakers; but I say
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them by reason of re-addressing a fundamantal background
perspective of the question before us. First, the State
Board of Education au: - ized a study, back in October of
1970, of the total instructional resources system, and
in september, 1977, approved the design for an instructional
resources syatca based upon fnat 197/J study. Mr. Lipscomb
has described chat to you. That design has found its way
to becoming a priority for the State Board of FEducation in
developing designs for the '80°'s. Within the design that
was approved by the State Board of Education, is the concept
of professional development of the lea::ning resources
specialist which Mr. Lipscomb addrescsed very briefly. This
design combines the competencies formerly held chieIly by
those who hold a librarian certificate together with the
competencies that should be held by the media specialist.
As a result, the learning resources center program con s
was reaffirmed by the State Boaid.

Since 1955, teacher education standards have included
requirements for the librarian's certificat . The program
. - ed for eighteen semester hours of work in librarianship;
including th:.ee hours of school library practice, in addition
to a basic teaching certificate. That certific~e has served
quite well; it has been functional indeed: ' However, that
certificate A not recognize the concept of the learning
resources center and the learning resources specialist.

Clearly, today a library is conceived in a comprehensive frame
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of reference including the function of the instructional
resources center to provide materials in a variety of formats,
both print and non-print, and to give attention to technology
that can be used within educational processes.

Since 1967, the Division of Teacher Education within
the Texas Education Agency has maintained contact with both
the Texas Association for Educ ational Technology and the Texas
Council on Library Education in an effort to formalize a preparation
program for the learning reswurces specialist. That program
re-' ' tically should prepare a practicing professional with the
necessary knowledge, skills, background and competencies that
would be necessary to function at a campus level as a learning
resources -pecialist. The philoscphical commitment to this
position was promulgated in the work of the 1969 study commission
w* ‘=h Dr. Thompson alluded to at lunch today, resulting in the
172 standards for teacher education. Then in 1974, the State
Board of Examiners for Teacher Education Gid, in fact, agree in
principle with *he idea of a learning resources specialist. A
joint committee representing the Texas Council on Library Education
and the Texas Association for Educational Technology began work
on the specifics to be included in the preparation program.
A tentative proposal consisting of some thirty-six hours of work

was developed and disseminatcd through Media Matters, and Educational

Resources and Techniques and was discussed at professional meetings

at the state level of the Texas Association for Educational

Technol-g3y, Texas Association of School Librarians, Texas
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Association for Supervision and Curriculum bevelopment and

the Texas Council on Library Education. NAs was told you

today at linch, tlh re has not, in the past, been a single program
that has repre s :ntoed unanimity of ecffort, solidarity of support
and concerted understanding on the part of the two groups that
has been brought forward to the Board of Examiners at tliis -
particular point. The concept being presented at the first

outset, when prescnted to the Board, rcpresented a diverse and

nlmost dichotomous position. G acennd time, they ¢ haeck
after some intervening dialoqg ~f saying, "Look folks,..le's
get our heads together on t we can agree, OK; if we
can't agree, then let's a_ rce - disagree." But with the

intervening discussion, th« aocend round came back, and there
was agreement between t.2 oy oo as to what the learning resources
specialist might look ..., but in a tentative format to the
extent tha't the program was not yet presented. Therefore, it
has been in a long-develnping posturc. It has been indicative,
I think, of the separate prreeptual viewpoints and certainly
the compromising pcsitions cf many of us in this room, and
many not present here today, in the give and take that is so
egsgential and that I shall speak to momentarily.

The proposed preparation program clearly recognized that
the needs o< the school Jemanded a new type of professional
to staff a learning resources center. A school of today has
heavy involvement w'.th technology--the increasing use of in-

structional television, fiims, filmstrips, filmloops, cassettes,
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etcetra, ctcetra. Other materials and strategies have
brought about the realization that learning occurs in
the

different settings and as result of a variety of different
stimuli. That is not to say, however, that educational
methodology should minimize the importance of printed
materials, in reading particularly, in a day when reading
achievement at all levels of the educational spectrum is
in dire need of improvement.

The .Joint Committee expressed the position that it is
possible to prepare an individual in @ broad context to
serve as a learning resaources specialist at the: campus level.
what then should be the competencies expected of such a
professional? After more than a year of research and study,
the Joint Committee expressed the feeling that the following
elements should be included in such a program, and mzy I take
just a second to identify those for you: a practicum, a
minimum of the one hundred clock hours that would be equal to
our accounting system of three semester hours of credit; a
specialization area of eighteen semester hours including basic
cumpetencies in collections development, collections processing,
instructional design and development, learning resources center
organization and administration, local production of instructional
materials, materials for children including multi-cultural/
muiti-ethnic materials and utilization practices, reference
and bibliography;--and you immediately say, "My Lord! How

can I 4o all of that in eighteen semester hours?" That is
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a good question--a resource area of six semester hours

including but not limited to the following: Zinstructional
design, theory, principles, nethods, communication, instructional
television, computer assisted instruction, etcetra, advanced
local production, systems design, interpretation and applied
research,bstatistics, information networks, program planning

and development, management, automation, human relatic's,

client groups and information needs; cognate courses approved

"by the separate institutions bascd upon the individual

background of the student himself; a profassional education
area of six semester hours requirir< curriculum development
and design and a choice of three semester hours from the
following: psychology, learning theory, educational systems,
organization of education, educaticn in a society including
multi-cultural/mul=" ~+*hnic clements.

The Joint Committee ﬁelt that the requirements that I
have enumerated should allow institutions of higher education
the f!-¥ ~ “lity necessary for experimentation and innovation, and
at the same time, provide the concepts needed for the implemen-
tation of programs and services of the learning resources center.
The requirements are realistically based upon the functions
that the learning resourées specialist is expected to perform.
Fven though preparation program elements have been identified,
the institutions of hi-%.r cducation will have to determine
the specific curriculum and the instructional program in whkich

the competencies would ke developed. Therefore, it would appear
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that the state now is on the threshold of a new era of services
in the area of instructional resources. Hopefully, the new
preparation program for the learning resources specialist
can be adopted and can be implemented in the immediate future.
At that, I must turn now to some of the griﬁ realities
that exist, because while all of this in an historical setting
has, in fact, transpired, there are a number of other forces
which have been at work and a number of other elements
which make a significant difference. With that, let me
try to identify some - the emerging and developing issues
that impact the directions v.aat we take and the next turns
down the road.
First of all, let's establish a backdrop before which
the American educational setting and more particularly
Texas now presents itself. A state-wide economic thrust,
with executive leadership attests to the fact that 49.4 percent
of total state expenditure is dedicated to education, with
a further qualification that we are spen’ing too much and
getting too little. Now whether we agree, disagree, believe
or disbelieve, one of the grim realities that is out thcre
is the question of fiscal credibility as “o whether education
can and shall survive in its present context and format. And
here again at the risk of' <nunding offensive--now I'm talking
to myself~-there are two basic groups that are part and parcel
of this: "those folks in hiuer education who are doing too

little and being paid too much and the bureaucratic state
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leadership that prqvides unimaginative direction.” Now,

when we take a look at cost considerations that are built in
here, we lay that against the backdrop that I have just
described, and we've got a credibility guestion that we must
cope with.

Starting back with the Blue Ribbon Comﬁittee for public
education, created during the governance of Mr. John Connally,
the total study for public education resulted in "Goils
for Public Education." This was a broad-based, grass-roots
consideration saying what education should be like. It was
picked up and adopted by the State Board of Education and has
been re-examined, re-affirmed and distributed across the state;
yet, at a public consumption level, still represents a
limit in how many folks really kﬁéw what the goals for public
education in this state - would be. Now I'm not going to pull
a test on you, but privately, silently reflect on it. How
many have really examined this? Yet we have printed and
distributed in e~cess of a quarter of a million copizs of
thore goals, virtually moving to the superrmarket variety of
newsprint distribution of information in an effort to try
to convince the public-at-large that there is something that
we must make our minds up about the guality anghag want education
in this state to become. That finds its expression in the
goals statement very simply in three separate sections: (1)
in terms of student development, and that I shall speak to

in a moment, (2) in terms of organizational efficiency and
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(3) in terms of accountability.

Now, the third developing picture or issue is this.
Eleven-twenty-six, when developed as the new finance bill
for our stéée, enacted this past September for the first
time ag the Foundation School Program, has two very basic
change considerations in it. Heretofore, our accounting
system for classroom teacher units had a certain magic
about assigning this teacher to x number of students for x
functipn; it now says, taking the global average, you get
so many personnel units. Therefore, with the eligible
personnel units available to you, Mr. Superintendent, you make
the decision as to how you're going to plan and style the
educational program within your district. Therefore, the
security and the comfort of pre-identified categories for
professional personnel utilization could and may become a
totally different picture; Consider it well if you would.
The second part of Eleven-twenty-six, that has an impact yet
to be rcalized, is the provisional statement which says beginni“g
September, 1977, each district, in order to be eligible for
the receipt of Foundation School Program Funds, shall be
an accredited school. Heretofore- ladies and gentlemen, the
accreditation process was voluntary. It now becomes mandatory.
The wisdom as we designed it.defines what accreditation
standards would be, when laid against a local self-study
development, when laid against peerevaluation, and a determination

for eligibility of funds-flow.puts all of us into a different arena
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of thought.

Nunter four in this process--and I'm not rabbit
chasing --I hope you can trail some of the things that I'm
trying to show you here ‘to go with this process .We are about
the task of trying to design and to develop what we call
Planning-Budgeting-Evaluation Systems at the local district
level. Now, you heard data presented to you this morning
about limitations experienced at a local-district setting to
plan capably, to cope with these kinds of questions. Therefore,
the basic premise under which we are now styling and operating
is to say that if we build in the capability at a local
district level to study, to plan a program and to build all
of those elements at a local district capacity capability,
then we think in terms of the quality of it. Now, where
do we begin? Consistent with the total instructional resources
concept, first, with a local needs determination of what is
required at a local level, and second, with a commitment
stance of what you're willing to put up in order to accomplish
what you said you needed, and then third, to expose it to
the light of day through some type of an evaluative process.
To produce those data, both qualitative and quantitative,
which would help to represent the success of our efforts,
now built into the credibility stance, then I must go back
to point number two in which I have laid out Goals for Public
Education, Subset A, Student Development. More and more, the

popular climate that appears to be developing is what I would
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call a trichotomy of perceitual disparity. Now, let me
demonstrate. We have three basic entities within the educational
structure in our state today. We, the professional community,
who talk to oursclves, whose credibility, as Dr. Thompson
told you today at lunch, is quasi, and in many quarters
questioned--and I just have to say his statement, from my
vantage point is accurate--but we, the professional, in talking
to ourselves, naively, smugly, self—rightcously and even
piously, put a smile on our face and say, "Look what a grcat
jok we're doing!" And the sccond part of that trichotomy,
the public-at-large, the taxpaying public, the citizenry, they
look at us and they get a scowl on their faces and they say,
“Yoh're doing what?" And then the third element, the student
group, to wiom we are responsible for delivering a quality
educational program, with a new-founq freedom, a voice of
self expression and an element of genuine dissidence, whether
it be at the elementary, secondary, junior college, university,
adult continuing level in today's modern setting, in a not-too-
nice way, he looks at us with that question and he sayﬁ,
"Like hell you are!" Now, with that kind of a framework then
with the trichotomy that does exist here, I think we must find
a way to put all ofthose thinkings together so that we can
approach a common concern and an issue.

The fifth element is what I would call extending the
educational service within the learning resources arena to the

broader community, and may I suggest to you two or three things
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in that particular regard. Mr. Lipscomb identified to Yyou

the phenomenal cost for different materials that have beuen expended
in this state for diffcrent periods. That, in anyone's fiscal
accounting, is not to be misinterpreted as peanuts. That's

a pretty good chunk of the dollar. This past year our expenditure
for textbook purchases, with all of the escalating costs, was

just a few dollars more than thirty-eight million. Now then,

the questions I have to consistently and constantly ask are,

"llow many of those are being used and what is the quality of

tha. which is out there?" But then the parent at large over

here says, 'Wait a minute! We want a voice in what is said

here too." Thereforc, the process includes + them. Now,

herc is a question that we haven't answered. We've taken 4
care of the printed materials acquisitions, selection of
state-purchased materials; but when you get into the arena of

the media element, whether it be films, filmstrips, recordings,

or what have you, what has been our process for involving

the public, parents, communrity-at-large group? We haven't!

As a consequence, they're beginning to raise some pretty

serious questions. They want to be a part of that understanding,
that selection, that right to investigate, that right to question
whether those materials are desirable. I submit to Yyou

that within the learning resources center,. as a concept, as a
program, as a site, regardless of the definition that we apply

to it, we must find some vehicle for greater, broader community

service interaction in order to preclude intervention by a
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group that now is excluded.

My sixth consideration refers to the point addressoed a moment
ago and that is the credibility that we enjoy whether we have
any or not. I think we do, and I would say without equivocation
that Texas cducation, by documentation, is in better shape
today than it has ever becn at any previous cra in recordoed
state history. DBut that's not good cnough, just to say it.

We have to werify it, ana as a result of verification, we enter
the arcna then of accountability. Now, like that word or
dislike it, it's with us and it's real. Accountability includes
all of the umbrella sub-elements of assessing, evaluating,
ascertaining, verifying or whatever wcrd you want to use;

but as we begin to get into any accountability framework, we
begin to ask the hard questions: what? for whom? how much?

how far? and why? And the moment you begin to provide answers,
you begin to produce an arena of raising concern. Now you're
sitting therec thinking, "Why in the world is he telling me this,
simply to arrive at one point?" I have shown you the historical
backdrop of the learning resources specialist certification
program and where we can move to the future. We must be super
cautious hcwevey in my judgment, not to over-state our case

and build an accountability expectation that cannot, in fact,

be measured up to.

Finally, it would appear that the state is now on the
threshold of being ready for a new service area in instructional

resoufées, and hopefully, that we can begin a preparation program.
N
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How soon can we do this?  There is one seventh current condition
that cach of us need to be totally cognizant of. The Sixty-
Pourth State Legislature passed a bill known as Senate Bill
Forty-one, and that particular bill is commonly identified as

the Texas Registry Act. The elements of that bill are these:

any rule, policy, regulation, guideline with general applicability
to the public schools and/oxr college communities across the state

must in fact be published in the Texas Reqgister via the Secrctary

of State's cffice thirty days prior to when notice of intent

to adopt is given. During that thirty-day period, any group of
twenty~-five individuals or any group with twenty-five individuals
or more, in its membership, desiring to lodge a question, protest
or petition in oppostion to any elements thereof of the proposed
rules, may so file, iﬁdicate and must be granted a hearing for
the petitions to be regived and a record made, after which

those corncerns are considered with a re-filing of any changes
within twenty days,after which, if all things are equal, You
carry it forward to the State Board of Education for its
acceptance for it then to become offective twenty days thereafter
the date it has been adopted. Wow then, I haven't complicated life .
enough yvet, so let me get through. The Board of Examiners for
Teacher Education is a group to whom and on wnom we depend. We
send no programs in teacher preparation or professional preparation
to the State Board of Education unless it's been through the

Board of Examiners with their recommendations. That
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group meets four times aoyear. Now, let me dumonutrate by

A eyele, Lot assume that the learning rosources spucialist
cortificate progroam was progented at the January 206-24

mecting of tho Board of Examineri. Bofore Lt can actually bao
filod in ;Mi_Eﬁﬂiﬁﬁiﬁ' it nust o forward, not to the March
meeting, because I don't have cnough  time to get it thore,
but to the April mecting of the State Board of Lducation with
an intent to adopt. Thirty days thereafter, moving it down to
tlay, if we have no digparity amongst the groups necessitating
hearZ the Doard could adopt it in May to be cffective
twenty days thercafter, which would be roughly May 30. Now,
in the eventthat there should be some discrepancies and sonme
differi- , viewpoints, then the schedule is prolonged. Now

I am taking a little bit longer th * I normally would tnke on
that for uas to have a cle r-cut understanding of the total
"due process" cffort and the reflection of appeals and concerns
that go into a rules-changing kind of effort, beccuse I think
it's important for all of us to know and to rccognize what is
involved. I think that we also must recoynize that thz nature
of our profession, as wc cope with the concern of trying to
identify and cstablish professional rupport and credibility,
necessitates and behoaves a practice on the part of all of us
to be a whole lot more loving than so quick to be hitting;
that's difficult for us to do, and 1 know that, because of the
nature of human nature, our involvcment and our concern in

things. But, ladies and gentlcmen, I can assure you that
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from my vantage point, the tiwe isx ripe in cducation for

s as 4 group of folk to concern ourselves about program
accountability with an agreed-to understanding of what we
re:ally think cducation iu supposed to produce: and if we can
get there, we can move the timeorderly process a lot faster.
In the overall cffort of institutions of higher cducation=-and
1've worked with them a number of years in this state, used

to bu a part of them, and so forth and so0 on, so I have a
varioty of cxperience backgrounds from which to speak--I know
of no state that enjoys the cooperation, the support and the
honest-to-goodness imagination that cxists at the higher
educational setting as does this state. But I also know of no
state where we have encouraged, through design and effort to
speak your mind and qet it out so we can deal with it. .And
now, by reason of our being in that posture, many of these
other periphcral but very real issues are out there. In my
judgment, this issue comes at at time when we have the

best of thought, the most caring cxpression, and morc importantly,

the quality of "action." I believe that through the learning
resources proposed certificatc area, we can, in fact, create

a service to our youth, our teachers, our professionals and that
we have the real opportunity to educate the community-at-large
with a service that can be understood and that we can do it in

a highly cost-effective fashion. But we can't do it by

ourselves as an individual unit; it requires the expertise of

us all working toward a common purpose. Thank you very much.
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X. Group Peedback and Summary

Dr. Bruce Ledford, Assistant Professof, Center for Educational
Media and Technology, East Texas State University

Dr. Mary Wheeler, Associate Professor, Center for Educational
Media and Technology, East Texas State University

Pr. Ledford
I have, along with Dr. Mary Wheeler, the uﬁénviable
task of summarizing, and in general, recapitulating the day's
events. I call this task unenviable because I think it's

aralagous to summarizing the Encyclopaedia Britannica for

cognitive content and the Holv Bible for affective aspects.
Not only that, I have to do it within five minutes or less,
so I have an unenviable task. To say the least, I feel,

as most of you do, that this conference has the potential

of rivaling the Bible and the Enpgycdo aedia Britarnnica on

our scale, compared to their scale. I'm sure you've been
impressed with the quality of the speakers that we've had
today and especially of what they've had to say. I would
like to add my commendations to Dr. Lilley and to Dr. Murphy
for their planning and facilitating the conference.

At the outset of the conference, we were presented with
a list of questions that we wished to answer during the conference.
At this time, I would like to address myself to four of these
questions and the relevant comments made by Mickey Boyvey.
Specifically, if you have those questions before You,

they are the first four on the handou®: that you received.
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Dr. Boyvev spoke to these questions in the presentation
entitled, "A Systems Approach Applied to Learning Resources
Development." She began by discussing the question, "Why

new guidelines?" She then presented a list of six reasons

which include that ESEA Title II requires us to take an

annual view of state guidelines, also to keep pace with the
changes that are ever present, to develop a deeper understanding
of concept of roles and staff, récognize roles the LRC plays
within the district, recognize the relationship among

learning resource programs at all levels, and sixth be concerned
for broader conceptualization of LRC programs. A slide/sound
presentation described a day in the life of an LRC director.

In this presentation, a non-traditional, instructional program
was described. In the description, it was obvicus without

the leadership of the guidelines, the program likely would not
be possible. A systematic approach to the design and implementation
of the program, made possible by the guidelines and standards,
the need for a certified learning resources specialist, the

need for a planning program system to be designed and
implemented by the learning resources specialist and teachers, and
the necessity of support of the school administrator were
detailed. A system involving students, teachers, administrators
and the learning resources specialist was described. Again,

it was obvious that, in the case of most systems, if one of the
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sub-systems is absent, the entire system will probably die.

I feel that one of the most significant statements made by
Mickey was, and I quote from her presentation, "Administrators
must be convinced that the assumptions made about teaching

and learning that are supported by the learning resources
program are simply better than those in common practice."

How can we convince them? I personally make this appeal.

Provide hard facts and hard data, research, rationales,

success stories ad infinitum to administrators. We can

provide a degree of accountability demanded by concerned publics.

I think this goes hand in hand with what Dean Truax
said today at our luncheon. Specifically, that no one has
submitted a concrete proposal for certification of learning
resources specialists. I might add that the current status
of the certificate proposal is in the final writing stages
preparatom to presentation to the State Board of Examiners,
and of course, Dr. Ford spoke of that.

Barry Thompson pointed to the inertness of hardware and
software. Merely having hardware and software is not sufficient.
Also of concern, federal dollars are leaving. We must be
"cost-effective" conscious. Also, we should have a state-wide
commitment to research and development of hardware and software.
Of major importance, technology must be identified to the
specific objectives of the teacher, not to mass-produced programs.

George Lipscomb presented LEA's priority for learning

resources programs. Specifically, the State Board of Education.
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believes that all children in the Texas public schools should
have timely access to appropriate instructional resources,
carefully chosen to enhance the achievement of desirdd
outcomes. By 1980, systems and procedures for the provision
of instructional resources to school district programs will

be operational. Thank you.

Wheeler

Perhaps one of the ways of demonstrating what guidelines
can do for you is that Bruce and I were allowed to create
or ignore guidelines so far as our summarizaf -on was concerned.
So, with the lack of guidelines, we've bbth done it our own
ways. Bruce has approached this report from one ste ~oint,
I from another. In my comments, I will not identify the
sources of the ideas; rathe». 1 have tried to combine them
somewhat, and I may do nothing in the world but confuse you
and make you wonder where in the world it was that you heard it.
We have been reminded that our national standards and
guidelines, and our state ones as well, h-ve many points in
common and many concerns in common, that they are all concerned
with the "stuff" which we use and which we produce, the
personnel who are concerned vitally and essentially in.media,
curriculum specialists who are providing us "fodder," we
might say, and the teachers themselves then who are our avenues
of delivery, in a way. They are all concerned with funding,

whether it is federal, whether it is local, whether, as someone
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suggested, we might find a philanthropist; and it seems

that they are vanishing even faster than the federal dollar.

Bﬁt no matter where the source of funding, we still are going

to have ﬁo account for what we do with those things entrusted

to us. We, at all levels of guidelines, are concerned

with materials, and when we think of materials, we think of

content; we think of collections of va;ious kinds, print

collections, non-print collections, the resources of varied

descriptions and the design of those things and how we create

them and for what purposes. And again, all guidelines are

concerned with facilities and operations, the kinds of things

we have and then what we do with them and how well we use them.
Some of the effects that standards and guidelines have

had for us have been that among these, that of the federal

funding has made possible acquisition of much of the software

and hardware which our schools are using today. The funds have also

given an impetus to the central learning resources center and a

change in the.physicalhappearance of our schools in that we have

things housed together that used to be far apart, that we tend to

group certain things in satellite locations and put them where

they are used. They've als0 had an effect upon staffing; our titles

have changed. We tend to go through cycles; organizations are

renamed; thgy name each other; they rename themselves. We tend to

take on a more descriptive title for a certain function, and

sometimes we feel like we don't know who wé are ourselves. We

have directors and specialists, and we have centers, and we have
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collections, and we have many things such as that. We were
reminded by Zella Lewis that no matter what title we eventually
come dowﬁto, we may be assured that we also will have initials,
and I don't know whether we should hope that they spell something
or not. We do need more coordination, and we have begun to
show more, perhaps, among campuses.

Ancther effect simply has been the very visible effect of
architecture. Our schools are designed differently. We've
been told that we design our schools and shape them and that, from
then on, they shape us. Well, perhaps that is the point whare
programs shape schools. We've had a change in the teaching/learning
process. We have seen the open concept, the emphasis on
individualized study, and the drive toward the creation of
independent lifgtime learmérs using all resources which are
available.

Another effect has been that of the services and the users and
the utilizaton. The pattern is that the function, the use of
any kind of resource, must be a satisfying experience if'we expect
it to become a permanent erperience. We have special applications.
We've extendéd ' services to the very youngest all up through
adult ecducation, continuing education, the special learners who
need particular kinds of collections and treatments. And teachers,
as they become accustomed to these kinds of application, then
desire more and more in the way of media.

Another effect has been that of the preparation of staff,

the emphasis upon competencies, the media orientation which we
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have seen develop. However, one problem which has been noted
is in teacher preparation. We do not have a requirement for
competency in redia. This has been something that has been
left to individual interpretation, and this shortcoming is
beginning to make it's weight felt. Without a teacher who
knows something about the utilization of media, it is very
difficult for a specialist to work with that teacher. A
specialiét who does not know something about the curriculum
cannot really give full service to the teacher. Administrators
need to understand the potential of media utilization and what
it can do and the kinds of things that it can add to an
educational program. We've also mentioned that the administrator
needs to understand that many of us don't know enough about
his funding problems and his administrative problems, and SO
we need to build a two-way street there.

In order to live up to some of the words that we've
heard today about accountability and such, perhaps we need to
create a pattern of record keeping, know what we have done, when
it worked, how it worked, whether the results were actuall
something that we could be proud of, something that has meant
real development in a child. We also talked a little bit about
what we can expect from media centers, from our district center
and what it should provide. We said that the school itself
should have some kind of specialist with leadership and
management roles, that the district then may have a district

coordinator and that the regional service centers serve us in
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areas which single school districts cannot take care of by
themselves. And at the state level, we should expect the
determination of policies and the legislative recommendations.

I think we were all interested in one set of remarks about
what a media specialist's job really is. It is difficult for
him to determine quantity and quality demanded if he doesn't
even know what the job is. We need to begin with the specification
of goa;s for the learrers so that then the program can be
developed to achieve those specifications, and here again, the
emphasis is on the media specialist's; the resources specialist's
having a thorough acquaintance with curriculum and development
of it, with design of instruction and being well enough aware
of his own locality's curriculum that he can instantly sense
the value of new materials to which he is exposed and also not
only sense their value, but channel them into the right location
and to the right teacher.

I think there have been some words that we have heard in
nearly all of the presentations today. Perhaps they 've formed
somewhat the keywords or keynotes of today's experiences. I
think I would choose these words: "access" which we have
heard over and over again. Unless the proper people have
correct access to resources of all kinds, then the resources
are actually wasted, that we should "monitor: our actions, our
expectations and our achievements at all times. Evaluate
them in a continuing process, that all our concerns should be

"learner-oriented,” because after all, that's the business we're
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in, that our program should be “flexible," that we should not
become "rigid," that we should be ready to "change," to take
advantage of things as they come along, that they should be
"open-ended,” so that we never close the door on ourselves and
say this is as far as we'Tre going; this must be the final
accomplishment because we'll never live to see that, and that
we should, again, come back down to "accountability.” This is
expected of us; we expect it of othe? people, and we should
certainly not intend to do less for thgm than we want them to
do for us. And I suppose one word that hasn't been said a great
deal but which would apply to all of the above is that they have
a real momentary significance in that they're all important to

us right "now."
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Appendix. A

EAST TEXAS STATE UNIVERSITY
Center for Educational Media and Technology
Conference on Learning Resources
December 15, 1975
Program

Registration and Coffee 9:00-9:30

Introductions and Welcome 9:30-9:50

Beatrice Murphy, Director, Center for
Educational Media and Technology, East Texas
State University

Richard C. Meyer, Vice President for Academic
Affairs, East Texas State University

F. H. McDowell, President, East Texas State
University

Overview of the Conference 9:50-10:00

Dorothy B. Lilley, Professor, Center for
Educational Media and Technology, East Texas
State University

Media Programs: District and school 10:00-10:20

Earle Williams, Assistant Professor, Center
for Educational Media and Technology, Last
Texas State University

Lou Correll, Assistant Professor, Center for
Educational Media and Technology, East Texas
State University

Mary Boyvey, Program Director, Division of
Instructional Resources, Texas Education
Agency. Introduction--Dorothy B. Lilley

"The Challenge of Standards” 11:15-12:30

Southern Association and other standards and

114

Founder's Lounge

American Ballroom

American Ballroom

American Ballroom

Guidelines for the Development of Campus Learning Bluebonnet/Pecan/
Resources Centers 10:20-11:05

Friendship

American Ballroom

guidelines, legislation, funding of media programs
in representative school districts. Presiding--

Robert Titus, Professor, Center for Educational

Media and Technology, East Texas State University
Zzella Lewis, Coordinator of Library Services, Tyler 1SD

Ed Burleson, Superintendent, Lindale ISD
LuOuida Vinson Phillips, Director, Media and
Library Services, Dallas ISD

Patsy Bolen, Director, Curriculum Development,
Instructional Services, ballas ISD

Lyle Froese, Director of Instructional Media,
Sherman ISD
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12:30

Buffet Luncheon--Speakers: Members of the State Board

of Examiners for Teacher Education
William Truax, Dean, College of Education, East
Texas State University: "How Does the State Board
of Examiners View the Proposed Learning Resources
Specialist Professional Certification?"
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Texas

Ballroom

Barry Thompson, Head, Department of Secondary and Higher

Education, East Texas State University: "How
Noes the State Board of Examiners View the Priority
of Instructional liesources?"

Introductions--Inez Johnson, Associate Professor, Center

for Educational Media and Technology, East Texas
State University

"public School Instructional Resources System and State
Priority" 2:00-2:45
George Lipscomb, Director, Division of
Instructional Resources, Texas Education Agency.
Introduction--Loyd Guidry, Assistant Professor,
Center for Educational Media and Technology, East
Texas State University

"School Cert:fication Programs That Affect School Media

Programs’ 2:45-3:30

- Harlan Ford, Deputy Commissioner for Programs and
Personnel Development. Introduction--Donald Coker,
Assistant Dean and Certifying Officer, College of
Education, East Texas State University

Group feedback and summary 3:30-4:00
Bruce Ledford, Assistant Professor, Center for
Educational Media and Technology, East Texas
State University

119

Anezican
Baiiroom

American
Ballroom

American
Ballroom



O

ERIC

Aruitoxt provided by Eic:

10.

11.

12.

13.

11l¢
Appendix B

Learning Resources Confecrence - December 15, 1975
Center for Educational Media and Technology
Fast Texas State University

13 Questions

How can application of standards and guidelines help students in the
public schools?

How can employment of a certified lcarning resources specialist help
students in the public :schools?

what should be the relationships between teachers and the learning
resources specialist?

that should the school administrator expect from the certified lcarming
resources specialist?

1hat should the learning resources specialist expect from the administrator?

what should the universities and the state certification agency guarantee
in terms of the competencics of the certified learning resources specialist?

What are the challenges of standards and guidelines for the public schools?
What is included in TEA's priority for learning resources programs?

How does the State Board of Examiners view the proposed lcarning resources
specialist professional certification?

How docs the Statc Board of Examiners view the state priority of
instructional resources?

How do competencies for teacher certification affect school media programs?

a
How can school better utilize their regional centers? their state
services? other networks?

tho is to financc improved learning resources programs?
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A NATIONAL STANDARDS PUZZLE

Presented by

Lou Correll and Dr. Earle Williams
Center for Educational iedia and Technology

Dr.

East Texas State University

I\THEABCDMEDIACDSPROGRAMTUVWXAR
PCEADEFGEHIIJKLCMNOPQRSABCDEBE
UAABBCDEDFSTATEHMEDIAPROGRAMCG
BGDCHIJKILTMNOPOQRSTUVWXYZABDI
LCODEFGHAIRJKLMONOPQRSTUVWXJMO
IA.FXYZJFREIJKLMLJKLMNOPQRSTUEN

CCSRFAFGSTCCDEFGHIJPSDLNOP

QRDA
ALIL

ABCDGEFEPHTIJKLMNMOUPIRSTU

IXHHZABCEDEFGHNETWORKSIJKLBCAX

ORSCTMUVWXDYZACBTDEFGCDXHN

MNOIP

QRSTIUVWHXRZABCDETE

OLLXM"EDIALDJKLAANOAAIITUEVELED
RBMCDFSTLTIPROGRAMSSACCDEFFGCI
.MHEIJKLMINAOPQRPSMAINTENANCEHA

FJOKLHNOIPE

AADBCDEFSGHIJKLRMNONPQRSTUVWNX
TJIKLMNOTPPQRSTOVWXGYMABCDEFIP

IGAHIJKLMNROPQRGSTUVWEYZABMCCR
OBPLANNINGOCDEFRGHIJKDMNOPEOIO
NBRCDEFGHIGJKLMANOPQRITUVWDLAG
PRODUCTIONRABCDMEDIAEAIDEFILNR

ABGDEFG-HIJAKLMNOP-.QRSTUVWXYAEMA
JKRCDEFGHIMEDIASPECIALISTBECDM

LJADSTUBWXYZABCDEFGHIDKLMNVTCS
VLMDISTRICTANDSCHOOLKIMNOPAILT
ACCESSANDDELIVERYRSTSRWXYLLOEU
TPROGRAMXEVALUATIONTUEXYZTUNGV

NYSELECTIONPOLICIESXVCGLYMASPW

RSTUVWXYZABCDTEGHITJTX

YKLMNOPDO

TMY

BUDGETINGKLMZJOPQRSTUROGHIOI

CDEFKLMNOPQRSTUVWXYZARCDEFOKLZ

FUNCTIONALFLEXIBLESPACESXYNCEC

District Media Program,

program, Regional Media Program, State Media Program,

Networks
PERSONNEL: Media Specialist, Media Technician, Media Aide, District

School Media

The Media Program,

PROGRAMS

Head of the school Media Program

Planning, Biudgeting,

Media Director,

purchasing, Production, Access and

OPERATION

Delivery, Maintenance, Public Information, Program

Evaluation

Selection Policies, Media Evaluation

Functional Flexible Spaces

-

COLLECTIONS
FACILITIES

O

IC

E

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

118
Appendix D

List of Conferees

Akins, Frances
Library Coordinator, Lubbock ISD

Bakex, Virginia
Director of Library Services, Lindale ISD

Barr, Clifton
Media Director, Waxahachie ISD

Beacham, Bill
Director of Media Services, Tyler 1SD

Bearden, Dr. Keith
Director of Instruction, Greenville ISD

Bell, Jo Ann
Library Coordinator, Richardson ISD

Bertalan, Dr. Frank
Dean, School of Library Science, Texas Woman's University

Botelho, HMaxine
Library Coordinator, Northside ISD, San Antonio

Boyvey, Dr. Mary
Program Director Divison of Instructional Resources, TEA

Burleson, Ed
Superintendent, Lindale ISD

Burt, Dr. Lesta
Director of Library Science, Sam Houston State University

Burt, Wayne
Huntsville

Carroll, Dr. Dewey E.

Dean of the School of Library and Information Science
North Texas State University

Castileberry, Judy
Media Consultant, Region XX ESC, San Antonio

Champion, Frances
Supervisor, Instructional Media, Wichita Falls ISD

Choate, Chuck
EMT Student, ETSU
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Clarke, Virginia
Library Science Faculty, Norih Texas State University

Coker, Donald
Assistant Dean,College of Education, East Texas State University

Constande, Rosa
Librarian, Hunt County Schools

Copeland, Mike
Media Coordinator, Arlington ISD

Correll, Dr. Lou
EMT Faculty, East Texas State University

Cranfill, Jauquita
EMT Student, East Texas State University

Crooks, Roger
EMT Student, East Texas State University

D'Angelo, John
Coordinator Instructional Services, Regicn X ESC Richardson

Dees, David
EMT Student, East Texas State University

DeHart, Blake
Elementary School Frincipal, Denton ISD

Dennis, Nathan
EMT Student, East Texas State University

Dickerman, William
Autotutorial Coordinator, University of Houston-Clear Lake City

Dowdle, Thelma
Media Coordinator, Garland ISD

Dunlap, Jean
Librarian, Dallas ISD

Echols, Dan
Dean, Instructional Tecimnology, Tarrant County Junior College

Elliott, Charlynne
Media Director, Sherman 1SD

Evans, John
EMT Sstudent, .Jast Texas State University
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Fillman, Tony
High school pPrincipal, Sherman IED

Ford, Dr. Harlan
Deputy Commissioner Programs/Personnel, TEA

Fowler, Bill
Coordinator, Instructional Media Technology, Tarrant
County Junior College

. Froese, Lyle
Director of Instructional Media, Sherman ISD

Frost, Robert
Assistant Director of Media, Tarrant County Junior College

Fry, Betsy
EMT Student, East Texas State University

Gadzella, Bernadette
Psychology faculty, East Texas State University

Gay., Nancy
Special Education Student, East Texas State University

Geery, Phil
Audio-Visual Director, McAllen ISD

Gray, Paul
EMT Student, East Texas State University

Greve, Dr. Clyde
Library Science Faculty, Sam Houston State University

Greve, Mrs. Mary
Library Science Faculty, Sam Houston State University

Guidry, Dr. Loyd
EMT Faculty, East Texas State University

Hall, Dr. John
Coordinator, Guidance and Curriculum, Region VII ESC, Kilgore

‘

Hartwig, Rudy
Instructional Facilitater, Dallas ISD

Hays, Bob
EMT Student, East Texas State University

121

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

121

Henry, Marion
Director of the Lrarning Resources Center

Prairie View A & M University

Hickox, Charles
Assistant Library Director, Tarrant County Junior College

Hill, Ernest
Director of Instructional Services, Dallas County Schools

Holifield, Dr. Bill
Curriculum Director, Plano ISD

Holland, Kathryn
EMT Student, East Texas State University

January, Mike
EMT Student, East Texas State University

Jennerich, Dr. Edward
Chairman, Library Scierce Department, Baylor University

Johnson, Dr. Bettye
LRC Director, College of ‘Education, Texas Tech University

Johnson, Dr. Inea
EMT Faculty, East Texas State University

Johnson, Leroy
Assistant Director, Instructional Services, Fort Worth ISD

Kahler, June
Resources Librarian, Fort Worth ISD

King’ ‘Dr. Dwade
Assistant Superintendent, Instruction, McAllen ISD

Kitchens, tarry
Media Director, Texas Wesleyan College

Knight, Kay
Elementary School P rincipal, Lubbock ISD

Kunkle, Dr. Josephine
Library Science Faculty, Texas Wormgn's University

Lankford, Linda
Elementary school librarian, Dallas ISD

Lank ford, Mary
Media Coordinator, Irving ISD

e
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Ledford, Dr. Bruce
EMT Faculty, East Texas State University

‘Lee, Susan
Media Specialist, Region VII ESC, Kilgore

Lewis, Zella
Coordinator of Library Services, Tyler ISD

Lilley, Dr. Dorothy B.
EMT Faculty, East Texas State University

Lipford, Mary Ann
EMT Student, Fast Texas State University

Lipscomb, George
Director, Instructional Services Division, TEA

Lyons, Arland
EMT Student, East Texas State University

McCleskey, Margaret

Director, Library Services, Arlington ISD
McDaniel, Mrs.Marty McDaniel, Coordinator of Career Education, Commerce
McDowell, F. H. (Bub)

President, East Texas State University

Mandina, Genevieve
Director Curriculum, Commerce ISD

Meyer, Dr. Richard C.
Vice President for Academic Affairs, East Texas State University

Miller, Dr. Laurence
Library Director, East Texas State University

Mills, Patricia
Director Special Education, McKinney ISD

Mims, Lynn .
EMT Student, East Texas State Universit

Monroe, Dr. Hamilton
Library Science Faculty, North Texas State University

Moss, Mary
Language Arts Coordinator, Mesquite ISD

Murphy, Dr. Beatrice
Director, Educational Media and Technology., East Texas

State University

ERIC

Aruitoxt provided by Eic:



123
Nicosia, Dr. Al
Coordinator AV Education, Texas Woman's University

Pace, Mary Loese
Curriculum Coordinator, Mesquite ISD

Partin, Jimmy
Elementary Cooidinator, Nacogdoches ISD

Pearson, Jody
Media Specialist, Region VII ESC, Kilgore

Pederson, Otis
Administrative Assistant. Curriculum, Arlington ISD

Pfister, Dr. Fred
Library Science Faculty, North Texas State University

Pomroy, Jon
Media Director, Region X ESC,Richardson

Raines, Doris
EMT Staff, East Texas State University

Reedy, Melvin
Instructional Facilitator, Dallas ISD

Roach, Maggie
EMT Student, East Texas State University

Rose, Sue -
Assistant Library Coordinator, Arlington ISD

Rusk, Dr. Paul
Library Science Faculty, oOur lady of the Lake College

Shackles, Jack
Consultant AV Services, Lubbock ISD

Sitton, Mildred
Secondary Coordinator, Nacogdoches ISD

Spence, Dr. Betty
Media Consultant, Mesquite ISD

Stansbury, Kay
Coordinator Technical Services, Tarrant County Junior College
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Stearns, Joe
Assistant Superintendent for Instruction, Wichita Falls ISD

Summers, Valecrie
Educational Technology Student, Texas A &M

Sumner, Jeanette
Director Learning Resource Center, Henderson County Jr. College

Swingler, Murlene
Media Specialist, Region VII ESC, Kilgore

Tayler, Faynelle
Library Supervisor, Mount Pleasant ISD

Taylor, James
Media Director, Region XX ESC, San Antonio

Teasley, Elizabeth .
Library Coordinator, Denton ISD

Thompson, Dr. Sam
Assistant Superintendent for Instruction, Irving ISD

Thorn . Elois
Consultant,; Special Education, Galveston, ISD

Tillerson, Robbie
Library Coordinator, Plano ISD

Titus, Dr. Robert
EMT faculty, East Texas State University

Thompson, Dr. Barry
Secondary and Higher Education Faculty, East Texas State
University

Townsend, Dennis
Director of Instruction, Daingerfield ISD

Truax, Dr. William
Dean, College of Education, East Texas State University

Tucker, Bill
Associate Dean, Eastfield Community College

Turner, Dr. Frank
Library Science Faculty, Texas Woman's University
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Ueoka, Travis
EMT Student, East 'Te.xas State University

Vagt, J. Paul
District Director, Learning Resources, Tarrant County Jr. College

Vaughan, Wilma
Supervisor, Terrell ISD

Venters, Rufus
Librarian, Waxachachie ISD

Wheeler, Dr. Mary
EMT Faculty, East Texas State University

Wigley, Ruth
Librarian, Cooper ISD

Wilkerson, Mary
Certification Officer,East Texas State University

Williams, Earle
EMT Faculty, East Texas State University

Williams, Jan
EMT Student,Cast Texas State University

Wilson, Dorothy
Library science Faculty, Prairie view A & M

Winder, A. RH.
Media Director, Arlington ISD

Witmer, John
Media Center Directcr, Sherman ISD

Wright, Mike
EMT Student,kast Texas State University
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