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INTRODUCT ION

A bold new approsch to the communications dimension of professional
practice will have to be taken 1f librarians are to become more than the
administrative and supervisory coordinators of the communications acti-
vity of other professional {ields. The approach developed in the in-
stitute on the Librarian as Learning Consultant [laced squarely the nec=
essity of librarians becomirg responsible for gulding the behavioral
change of clients. Anything less would rapidly discourage independent
self learners and work irrevocable harm on the image of the librarian
as a responsible professional.

The supervisor and professional staff are daily involved in con-
texts where the role of the learning consultant 1s demanded. Profes-
siorals mast be able to understand and facilitate the learning of in-
dividuals through all phases of the behavioral cycle. The tragedy is
that by training and experlence the supervisary librarian is often not
adept at the dynamics of planned change through camunicative leader-
ship. Thus responsibility for the inservice training ard development
of professional staff remains unmet.

Trends have appeared in librardanship whose revolutionary impli-
cations upon 1its professional helping relationship have scarcely been
recognized — those of outreach learning projects and of the action
(or erisis) information centers sometimes assoclated with them. Under
the impact of training institutes sponsored by the 0ffice of Libraries
and Learning Resources of the U.S. Office of Fducation and other cur-
rent sncial imperatives upon the professional leadership, service to
the information wderprivileged and communications disadvantaged has
become widespread. Perhaps characteristically, services in these pro-
grams have been provided under professional direction by indigenous
paraprofessionals recruited from the neighborhoods.

Apparently of necessity, llbrarians have provided these recruits
with training in reference and readers advisory work to such an extent
that the work performed by them differs only in degree from profes-
slonal assistance. From one viewpoint such developments are to be
encouraged In the hope that truely professional competencles will be
defined with increased sophistication. Unforturately, the profeessional
inservice lags behind the newer developments of enriching the librarian's
helping relationship with the findings of behavioral sclence.
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2 LIBRARIAN LEARNING CONSULTANT

Social Imperatives:

Tnis is all the more unfortunate because more people today with a
secordary education are able to do their own library research at least
to the point of writing a short papsr on a topic or delivering an infor-
mative speech. The School Library Development Project, the Knapp
Projects, and other developments may not have entirely transformed school
library service. But other trends indicate that citizens in various
life pursuits have discovered that post secondary education carnot de-
1liver the miracles which they have been led to expect from it. People
everywhere are looking for alternative approaches to the formal pro-=
grams of extended secondary education. They seek learning patterns
largely of their own devising which are more closely related to, if not
integrated with reallife experlences.

This crisis of confidence in academic institutions has placed a new
imperative on librarians. Citizens have been encouraged by the so
called "free' and the "open' universities to look beyond the confines
of a particular instituticnal curriculum. They want secordary and post-
secondary degree credit earned by themselves through independent study
employing a wide range of resources not limited to any one or any parti-
cular set of academic institutions. It seems that citizens warit the
state to take back the power to award degrees previously delegated to
the colleges. 'The Empire State University which has not faculty, or
curriculum or learning materials appears to be the only precedent.

In this school upheaval, citizens have increasingly turned to the
library and its related I&P networks as the major source of learning
materials immediately available in the community. Independent students,
at least theoretically, aré not beholden to a faculty or a curriculum;
they plan and undertake their own projects. In practice, they may
sometimes make use of the 'non-judgemental" assistance of the librarian.
Librarians are not in conflict with this approach; but they do have a
real problem when the patron wants academlc credit for self-planned
study projects.

In this serise, the credit-degree expectations of cltizens for in-
deperdent study is unique in contemporary librarianship. Such an
approach requires a commitment by librarians to the plarning arnd evalu-
ating of study courses for academic credit and/or the ablllty to admin-
ister terminal or wailver examinations. The College Entrance Examina-
tion Board through its Off'ice of Library Independent Study and Guidance
Projects continues to help librarians commit their resources ard to
develop the necessary competencies. But while CEEB can adnlnister to
accept their results, it will have difficulty meeting any expectations
as a universal degree granting agency.

Librarians are finding that they have to work out same reciprocal
arranzements with one or more of the local degree granting institutions.
In effect, libraries may be expected to became branch campuses of the
local college but without a faculty or courses in the traditional sense.



INTRODUCT ION 3

Unfortunately, at this point in time, it is too early to identify what
patterns will eventually emerge. In the mantime, librarians are in a
dilemma as to whether they should hire the services of a faculty mem—
ber or become one themselves.

Response to Change:

In any event, people are turning to librarians in the expectation
of receiving the sophisticated guidance and plarning assistance re-
quired for effective contirwal self-educaticn. Apparently, independent
learning projects are becoming mer2 popular as was reflected in the
almost overwhelming response to uie institute on a Librarian as Learn-—
ing Consultant. The Independent Study Project (ISP) of the Dallas
(Texas) Public Library, the Appalachian Adult BEducatlon Center (AAEC)
Morenead (Kentucky) State University and the Office of Library Indepen-
dent Study and Guidance Projects of the College Entrance Examination
Board have bepun to establish patterns of service for librarians. How-
ever, despite such developments as these, there remains an outmoded
reliance on the so called ''professional" methods of the traditional
librarian.

Because of these developments, the institute on the Librarian as
Learning Consultant was dedicated to the concept of a humanly helping
profession, and especially to an enriched role for the librarian as a
consultant in independent study. The institute on the Librarian as
a consultant in independent study. The Institute on the [dbrarian as
Learning Consultant was held October 20 -- Novenmber T, 1975 at the
Graduate School of Library and Information Sciences, University of
Pittsburgh. The institute was funded by the Office of Libraries and
Learning Resources under a grant from the U.S. Office of Education,
Title II-B, Higher Education Act of 1965, P.L. 89-329 as amended.

he institute was designed to overcome the limltations of librarian
sunervisors in explaining the behavioral nature of client self-=learn-
ing projects and the competencies demanded of a professional response
to client needs gor guidance. The supervisor and professioral staff
are daily involved in situations where client self-learning projects
require more sophisticated behavioral guidance than was formerly
thought necessary. Unfortunately, supervisors have in most instances
not been trained in the behavioral foundations of the professional help-
ing relationship.

Consequently there were four central trusts or missions of the
institute: criticize and extend present library practice to include
research findings in behavioral psychology and learning guldance;
provide demonstrations of the professional relationships with various
ciient svotems; identify, define and practice innovative guldance and

instructional roles for professional librarians; and develop in the
superyisory participants the ability to conduct and expand inservice
training programs for professional personnel. These objectives
were transformed into specific behavior competencles:
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INTRODUCTION
Analvze social and education trends to identify potential
patron self-learning needs and characteristics.

Analyze patron needs to identify the cycle of coampetencies
required of the professional librarian.

nd apply methods for the cooperative design of
th goals with the patron.

’r-“i

Ide

nti
aelf-

i
atd

if
Learn

L.J

Cutline a model for the design of a learning sequence based
on communication principles and professional objectives.

fﬂDi! the self-designed instructional model, given patron
3 ard characteristics, to identifly and develop a poten-
plan for continuing leafnlﬁg.

tizl

Deczizn a plan for stafl inservice training based on learn-

ing psychology and the application of communication methods.

Hiztorical Perspective:

The role of the librarian as a learning consultant 1s based square-
1y in the readers advisory traditional initiated more than forty years
ago by Jernie Flexner and her associates. The processes of selecting
books for specific readers have been explicated over the years. One
would assume that there are few lib¥arlans inservice who have not
modeled their pf@fezsiangi role on the guidelines developed by Helen
ez and other professional leaders, It is something of a jolt to
find that in all too many instances practicing librarlans cannot or will
1ot select resource materials and make specific recommendation for
thelir use by people in need.

i move has talen hold in the profession today towards commurity
reference work through what are called information and referral centers.
Thiz service method may be considered as an effort towards resource
relevancy. There are many more people in any community who want real
life resources than those few who have traditionally accepted knowledge
oriented print materials. The demands of the majority may eventually
force "obJjective' librarians off dead center and into the position
of becoming socially relevant helping professionals,

More than a quarter century ago, Margaret Hutchins carefully dis-
tinguished between human need and reference retrieval. But apparently
it 15 30 much easier to retrieve data than 1t is to create the dyadic
conditlons within which meaningful information can be engendered in
the client. Again, there are many more people in the community with
human needs than the elite few who have traditionally been able to
limlt their inguiry to such well-phrased substantitive questions as
will require a minimum of nepptiation on the librarian's part.

10



6 LIBRARIAN LEARNING CONSULTANT

Perhaps the demands of the majority will force advice-giving librar-

Zans off their pmdldtaég and into a more human p@ ture of creatively
listening with a "third ear." If these chai _2s do occur In the profed
zional erDEQLJC;FJ Cf ijj ﬂlfhlflcgﬁt numb@fi Qf practicing librarians
the - a process rather than a
ore “u reference llbrarlan or dispensed by the
a iarar;aﬂ. Zhen perhaps librarians will turn an open ear to
< vztﬂ real human neads, and suggest to the communications
= quv nave the advantages and campetencles to Initiate

ians can improve their methods of helping patrons by an informed
w neople learn and of some cammon problems which tend

5. The move towards balancing subject—-oriented print
1ife resources will probably continue to be strengthened
is trend will increasingly require libraprians to develop
Petel: ity to extract the essence of subject materials for the under-—
”uuﬁatﬂd nazwm{x in a manner analogous to the storyteller employing fiction
materials.

= howr
\_»x it

THP process

5 with re

e role ~f the librarian as a learning consultant emerges out of an

initial cont: . with the patron. An individual comes to the librarian be-
cause of some need or interest aroused in a real life ep’ ~de of behavior.
Any day in the life of almost any individual is divided up into time
zegments which vary in length but which average out at about 20=25 minutes.
11len Tough points out that an episode may devolve around any one of an
Imost infinite variety of incidents, such as conversations, observations,
> repalr, ruming a meeting.

In this regard, it should be remembered that the contact between
Qliént and librarian is itszelf an episode In the life of the individual.

satlsfying to the client, the episode should go through a complete
cgﬁlﬁ Qf behavior from awareness, through interpretation to satisfaction
and possibly response. Unfbrtundtaly in the rush of events a great deal
of professional service contact is more often than not truncated after a
very [ew minutes.

In thece instarces where the librarian takes time to be humnly
relpful, the eplsode of encounter may encompass the helping interview,
he developmental interview and the retrieval interview. Certainly each
~f these phases would be covered 1f the individual Intends to move an
mplsad
a

o

odie need or interest into a series of episodes. A learning project
n be Adefined in operationally minimal terms as a series of eplsodes
5t seven hours spread over three days.

consumlny, ot le

This lind of sequential behavior will require helping professiorals
o can work with a case load of clients, each requiring possibly 25-30
minutes in conference. It is Interesting to speculate about the acceptance

i1

O
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INTRODUCTION

of sucnh a procedure in library circles. After all it has only been
forty years since Alvin Johnson first recommended that librarians do
rno more than 9=11 competent interviews in any one day.

Episcde Linking Mptivations

Episodes are linked together In sequence in order to achieve a
more underlying purpose or satisfy a more pervasive interest. Such
linkages may not occur immediately but develop over a period of time.
The linking together of eplsodes into a pattern of related activities
requires both motivation and plarming. The individual mey not always
be deliberately aware of those components; but 1f he can be helped to
do so ty a professional person, i3 satisfaction and competencies may
be significantly increased.

In undertaking a learning project, the person may expect to enjoy
reading, watching, practiclng, and the other eplsodic activities in-
volved., He may expect that these activities will increase his szelf-
esteem, or will impress and please other people. The person may
actually experience some of the immediate benefits that were only
anticipated earlier.

The cut-off point may in practice be difficult to establish but
there 1s a point beyond which the individual does not presently have
the motivation to go. His interest may be lost in the welter of other
episodes which deman immediate attention. He may return and pick up
the interest again, or he may be motivated to do so in some encounter
with a friend, an acquaintance or perhaps a sensitive and perceptive
helping professional.

It ought to be clear enough from actual library practice that
there is little if any relation between the psychic probing of a psy-—
chiatrist and the problem solving process. The alternative of prob-
ing for the referent context behind the verbiage unfortunately hblds
a connotation in the minds of most people as being anti-intellectual.
In this day, a qguick answer and ready wit are nore often taken as
the characteristics of bright people than the plodding description
and analysis of concrete behavioral contexts. Often the desire for

soclal approval 1z a stronger force in the lives of professionals than
a willingness to serve social ublility.

Regardless of what a person says 1n a verbal way, it is necessary
to shift the focus of attention onto the situation out of which the
verbalization grew. Some hints as to its nature may be obtained from
what the person says in a nonwverbal manner. It 1s these expressive
manifestatlions which initiate hypotheses in the mind of the helper abou.
the behavior context underlying the stream of verbiage which uninten-
tionally cerves only to confuse the matter. It Is almost axlomatlic
that before help can begin, the client's attention has to be shifted
from the words belng used to thelr referents.



8 LIBRARIAN LEARNING CONSULTANT

Unfortunately, this shift in the focus of attention 1s difficult for
librarians to accept. Given their strong subject orientation, they find
1t difficult to believe that what people £ay is more often not what they
mean. Words are frequently employed not to describe and analyze a situa-
tion, but to generalize and draw conclusions for which supportive infor-
mation must be fourd. While the infarmation retrieved may be adequate
for the conclusion drawn, that conclusion may actually be irrelevant to
the situation.

All too often, the information supplied by the urwary librarian is
criticized for its irrelevance and its inappropriateness. The helper
is characterized as being out of touch with reality and the image of his
real ability to help is damaged. To a considersble extent, librarians
can be characterized as masochistic in this regard. Some 'professional
rystique," as they see 1t, does not permit them to "dabble in peoples’
affalrs.” But to say the least, this 1s rather an adolescent attitude
towsrds the transactional nature of adult life.

Be this as it may, criticism of the profession is of little positlve
use unless a creative alternative can be explicated. The alternative is
‘not necessarily unpalatable. Its strength lies in the climate of realism
still so fortunately prevalent in the socioccultural mores. While people
my in general dislike being caught in the act of "psyching" each other
out, most people find it entirely acceptable to shift critical awareness
and commentary onto the situation or envirommental context.

Selécted References

Dorozhy Bendix and John B. Hall, eds., "Library Services and the
Open Undversity.” Drexel Library Quarterly, 11(2): 1-92, April 1975.

Four articles explore the impact of the "open” university on libraries,

' 1ibrary education and library access for students in nontraditional pro-
grams. A selécted and amnotated bibliography of references since 1968.
May serve as a useful first approach to the topie.

L. J. Betts, '""The Evolution of Open Educatlon." wunity and Junior

College Jowrnal, 43: 15-17, March 1973.

Gives insight into the explosions of nontraditior.il colleges, and the poten=
tial role of commnity colleges in the evolution.

Peter Blomerly, "Regents' External Degree: How Far Have We Come?” Com-
munity and Junior College Journal, 45: 6-8, October 1974. }
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Discussions of the Regents' External Degree program, showing such things as
who enrolls and how credlts are earned. Blomerly considers the organization
of a counseling network, using college volunteers, adult education centers,
and libraries.

A. P, Bradley, Jr., and E.G. Palola. Empire State College Student

Library Use. Saratoga Springs, N.Y.: State University of New York, Empire
State College, 1973. 10p.

A survey of two Empire regional centers. Considers use of public and aca-
demic libraries; recomnends smell "core' libraries and Instruction in
library use.

J. S. Brooks and D. L. Reich. The Public Library in Non-Traditioral
Education. Homewood, Illlnois: FIC Publications, 1974. 24lp. o

The change of the 70's and adult learning. Most thorough work on the Dallas
project. Includes sarple project materials.

Mary Lee Bundy. Investigative lMethods for Information Specialists:
A Course of Study. College Park, Maryland: Urban Information Interpreters,
1973. T2p. :
Views reference work from the role of solving the social and human problems
of people. Serves as gulde to soclally motivated librarians 1n getting the
informaton where it is needed.

Terence Crowley, "Innovative Reference Skills, Unusual Sources, Un-
orthodox Strategies."” Forecast, 1 (4): Ly-U6, August/September 1975.

Telephones, radio talk shows and action lines serve as examples of extended
reference resowrces for librarians.

paul Doebler, "Brave New World of Adult Education." Publishers Weekly,

206:56~60, December 1974.

Shows the attempts of publishers to define 'adult education, ' and respond
to the increasing market for adult educational materials.

M. W. Fedo, "A Metropolis as College Campus." American Education 9:
7-12, April 1973. '

Explains how Minnesota Metropolitan State College structures its pf@gf;aém.

14



10 LIBRARIAN LEARNING CONSULTANT

Melissa R. Forinash and David J. Roberts, "First Person: The Library
as a Community Service." Forecast, 1(4): 48-50, 104, August/September 1975.

Ault services librarians, Philadelphia Free Library, give their news and
views of libraries as a commmity resource. Analyzes library services from
the community standpoint,

Carolyn Forsman, "Crisis Information Services to Youth: A Lesson
For Librarians.” School Library Journal. 19: 83-90, March 1972.

Discusses the decrease of Young Adult services in public libraries and the
increase of Crisis Informetion Centers in urban, suburbari and rural areas.

Evelyn Geller, "Information Power: An Analysis of the Commnity In-
formation Concept." Forecast, 1(4): 38-42, August/September 1975.
Information and referral —- its history, obstacles and present status —-

may be considered as an imperative for cammunity conscious librarians.

Priscilla Gotsick, "Library as an Educational Institution." South-
eastern Librarian, 25: 10-13, Sumer 1975. v

The library as method to help the undereducated access reallife resources
and employ problem-oriented information in self-learning projects.

James J. Groark, ''Utilization of Library Resources by Students In
Nonresidential Degree Programs." Bookmark 34:14-17, September 1974.

Collects and analyzes data concerning library utilization by students en—
rolled in nonresidential degree programs.

Della L. Hunter, "Who, What, Where, How About Adult Services." South-
eastern Librarian, 24: 32-4, Spring 1974.

Limited to Florida libraries, answers the title's questions.

Frank W. Jessup, "Libraries and Adult Education." Unesco Bulletin

for Libraries, 27: 306-15, Novenmber 1973,

The uses and services of librardes conrected to adult education services,
including university, college, and public libraries.

a
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Robert T. Jordan. Tomorrow's Library; Direct Access and Dellvery.
Ven York: Bovker, 1970. 200 p. ‘

Reviews the historical backgpound, experiments and the future of direct
aceess and delivery. 'he work is accompanied by a useful bibliography.

J. Roby Kidd. HowAdults Leamn. 2 ed., New York: Association Pr.,

Develops a body of ideas, theorles and experience as a valuable guide for
staff merbers lnvolved in independent learriing projects. Reviewing Tlelds
of practice, concrete instructional techniques are related to a realilfe
image of the continuing learner.

Virginia MacHaig, "College Without Walls," Michigan Librarian, 39:
11-12, Winter 1973. T
A local CLEP project and its reliance on the library for counseling, pre-
paration of tests and enrollment. Includes results from a survey of those
enrolled.

Betty Jo Mayeske, "Open University Experiment: University of Maryland
Reports on British Transplant." College Board Review, 88: 2-5, 24-5,
Sumer 1973. =

Public Libraries serve as learning centers. Reports on the use of the

humanities foundation course from the Open University at the University
of Maryland.

Foster E. lMohrnardt, "The Library and the Independent Learmer; A
Philosephy and Bationale.” RQ, 14(3): 197-200, Spring 1975.

Programs for nontraditional study provide new opportunities for public
1ibraries to serve the independent learner. Recent rise in interest cut-
side the library field in indeppndent study and the development of formal
programs for nontraditional studies are considered.

Margaret E. Monroe, "Evaluation of Public Services for Adults."
Library Trends, 22: 337-59, January 1974.

Surveys major evaluative.studles in adult services. Glves definition of
adult services. Shows problems In evaluation methodology.

16
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Margaret E. Monrve, "The Publlc Library in the learning Sceinty: A
Center for Independent Study,” Wisconsin Library Bulletin, 69: 194-~198,
July/August 197%3.

Goals for the library and suggestions for achlevement. General discussions
of the open umiversity and its user. '

Marvin W. Mounce, “The Open inlversity and External Degree Programs."
PLA Bulletin, 28: 31-35, Jamuary 1975.

Different approaches used by Pernsylvania groups working on nontraditional
programs. Explains why nornresidential education 1s needed.

Carlos V. Pennz, "The Interaction Between Education, Libraries and
Mass Commmndcation, as Seeny by the Librarian." Unesco Bulletim for
-L_.;_j:rjar;;esg 28(6): 311-14, November/December 1974.

Recomendat lons made by the Meeting of Experts on Education Integrated with
Rurz] Development, organized by Unesco i Lima, Perw 1973. Suggestions
are made for transforming rural or public: l:lbra;ries into operatlive centres

for mass comminication.

"N.Y. Libraries Agree on New Focus: The Adult Independent Learner. "
Bookamrk, 33: 70-75, January/February 1974.

Adult independent learners, reports on the meeting of representatives from
New York Libraries and state and federal agencles held in Octobér 1973.
Gives background, reports of task forces, ard descriptions of present and
future services.

Program Summaries of the Participating Project Libraries. N.Y.:
College Entrance Examination Board, 1974. 16p.

Lists =leven libraries throughout the country that have developed detalled
plans for offering services to the adult independert learmer.

Linda Jo Reisser. A Facllitation Process for Self{-Directed [earnirg.
Ph.D. Thesis, University of Massachusetts, 1973. o

Clarifies a facilitation process for self-directed learning by construeting
a new picture of the learning process based on the neurologieal, sensory,
perceptual and conceptual systems in living organisms.
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Fole of Public Libraries in Supporting Independent learning: An Interim
Assessment . N.Y. . ColTege Entrance Examination Board, 1978, 1b4pp.

CLEP participating libraries have developed adult independent leamming
programs arid will implement them after some further plamning and testing.

Jose Orlando Toro, "Independent Study," Bookmark, 32: 165-70, July/
August, 1973. —
Sumrary of a talk glven in Albany, N.Y., on May 3, 1973. Describes the

origins and the program of the O0ffice of Library Independent Study and
Guidance Projects.

Allen Tough. Adult Learning Projects. Toronto: Ontaric Institute
for Studies in Education, 1971.

Under the subtitle, "a fresh approach to theory ard practice in adult
learning," the author examines learning from the ways citizens conduct
thelr own individial sel€-studies rather than from the traditional way
teachers say they should be taught.

Futh Warncke, "Total Community Library Service the Impossible Dream?”
Utah Libraries, 16: 12-18, Spring 19713.

Discusses the factors and the obstacles in the way of total commmity library
service. Cutlines a program for community librapy service.

Richard 5. Wurman, ed., Yellow Pages of Learning Resources. Cambridge,
Massachusetts: MIT Pr*egsj 1372 ST ' :

Utilizes the city, 3its happenings, as an educational directive and class-
room. Arranged like yellow pages of a telephone directory, and may serve
as an example of the numerous cormunity oriented directories availlable.
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THE LEARNING OF ADULTS

Allen Tough

Let me start with a basic concept, that is, the concept of an eplsode,
People uncomsciously divide their day into episodes. They may de this, ard
then that, and so on during the day. They start off for example by eating
breakfast or shaving., Then they have a 20 minute episode of driving to
work. There is a two hour episode of work and then they have a coffee breal

We have established on the tasls of survey research that a persmn's
day is divided into episodes of 10 minutes, 20 minutes, an hour. What we
dld next was to plck out one kind of episode from this whole Junble of
episodes that people have, which we called a learning episode. During most
of these episodes same learning takes place. Even when you are having
breskfast you are probably leaming something from the people you are eat-
ing with. When you are driving to work you may learn something from a bill-
poard or from the railo.

That is not what we mean by a learning episode. What we mean is that
the intent to learm is predominant. This point is crucial if you want to
do any interviewing. Over a period of two months or a year there may be
several learning episodes that go together. In one episode the person may
be practicing speaking Spanish to somebody. In another, they may be listen-
ing to a Spanish record, or reading part of a book on Spanish grammar. In
other words, the episodes were designed to improve that person's fluency in
Spanish. ,

These diffevent episodes were clearly related arnd tled together, I
the time added up to 7 houwrs, that's roughly one working day, we called thi:
a learning project. Ve felt that the equivalent of one working day of try-
ing to learm samething significant was worth looking at. In fact we have
found trat the average learning project 1s somewhere between 80 and 100 hou
in length.

These then are the very basic criteria for a learning project or major
learning effort. The person has to want to obtain a certain lmowledge or
skill; and the length of the sustained effort has to be at least seven hour

14
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We have found trat few if any people do not conduct at least one or two studle
This has been documented in many studies which are listed in the references,
From these studies the professional librarian can develop a whole new perspec-
tive on humn learning behavior.

Up untll now, people have only looked at highly visible types of adult
learning. They have looked only a people who came like you and sit around
tables with a chalkboard, micropnone, tape recorder and writing materials.
In formal learning the plarning tasks or teaching tasks are done by the
teacher. But in a self plarmed project the learmer does it — setting ob-
jectives, deciding on or choosing resources, iinding resources, evaluating
progresg » -1 dealing with problems that came up.

The “2 a very visible form of adult learning. We found that while this
1s importent, such activity constitutes only about 12% of all adult learn-
ing. But you have to look at the other part pefare you get the total pic-
tures; and that part is what is planned by the learmer himself, That part
constitutes something iike three quarters of all adult leaining. The re-
mainder of adult learning, about 9%, is mixed which even so 1s largely
self planned. :

These facts are really relevant to you as professional people. Even
though the learning is self-planned, the learner of necessity gets some
help from various other people and from institutional resources. These
are probably the people who come and make use of your materials. It is
with these people that your staff members serve in a one to one situation.
Most of us learn how to drive a car, how to play the piano or how to play
tennis with one person teaching. Skiing is alsc learned from ore person.

Non-huran resources may also include series of TV programs and
language records. But only about 3% of the people actually turn the whole
learning project over to such non-human resource. What happens of course -
iz that the people do learn from language records, programmed instruction

and TV. These efforts may be part of a bigger project which includes both
television and language records along with perhaps other resources. What
is happening is that the learner remains in control. The learner 1is say-
ing I am golng to practice speaking Spanish with my friend today. I am
going to use the language record today.

As a result, the control of the planning is in the hards of the learmer
and the materials are used simply as tools, which fit into the learmer's
overall pattern. One out of five learning projects is planned by a profes—
sional educator or a teacher in an evening class, or a golf pro. The '
other four are planred by an amateur, another learner, a friend or by a
group of peers, Four out of five projects are very practical. Probably
Tibrarians know this better than others, because you are dealing with
people's requests all the time. They want to raise their kids. "ney want
to build something. They want to learn a sport. In only one out of five
projects are they going to use the knowledge argl the skills for curiosity'’s
sake, or general incerest, cr liberal arts.

20
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16 LIBRARIAN LEARNING CONSULTANTS

We also recorded how many learning pl‘u,_]cﬁ;t.z were for credit, using a
very broad definition of credit. It could be "eredit' towards a driving
lisence. It coald be job related "credit" or the writing of exams in the
civil service in ord:r to move up ore notch and get a little more pay. It
could be the earning of a plece of paper, that is, work towards a degree, a
certificate or diploma. ILven with this very broad definition of credit, it
comes out to be less than one persont. Thus, something like 99% of all adult
learning efforts are not for credit.

The question that I hear so often is how can we motivate people to learm.
I don't know if librarians say that, but certainly pecople I talk to in com-
panies or who are in charge of staff development and people in adult educa-
tlon agencies keep asking this question: '"How can we motivate people to
learn." Of course what we found 1s that people are already doing all kinds
of learning. Actually 100-200 hours on one learning project 1s a great deal.
How much more do you want them to dec? Perhaps what that question really
means is how can I motivate people to learn what I want them to learn. Why
don't they learn ocur way? Why don't they come to my workshop?

People lea.rﬂ a great variety of different things. Most people at the
beginning of the interview say to us: "You picked the wrong person; 1
haven't learned anything since I left school." But by the end of the inter-
view they are usually astounded at the amount of things they have learned,
the metnods they have used and the diversity of thelr learning. C:rc:e]:‘;etlrg,
playing the plano, stereo equipment, c¢lassical music, cooking, psycml@g}',
current events, physical fitness, ballet, poetry, biology, federal income’
It taxes —- just a ’gypical short list.

My guess 1s that everyone In this room could list perhaps 6, 7, or 8
pr ojects. Lven though you are in a profession which 1s dealing w1tk1 learm=-
ing you are not really aware that you are learning. Most of the things
consciously done are supposed to be related to your profession, but you may
find that 4 or 5 of them are not. What about the job and n@nﬁj ob distinc-~
tion? Perhaps you may be surprised about how much you do learn on the job,
or how little.

I am interested in your research because I know how much librarians can
help people In self-learning projects., One of the reasons for having me come
to your institute is to try to encourage you to do a small scale survey
with your own patrons. Itts all very fine for someone to come and tell you
what has been discovered in Tennessee, or Syracuse or Georgia. But you want
to know not only what it is like in your own town but also what people do
wiio live there end come to your library. You will want to make it meaning-
ful in your own library. :

Part of what I want to do is to encourage you to consider interview-
ing people in youwr library. Such interviewing need not seem like a "scary"
thing: what reszearchers do, but not librarians. You are probably thinking
that you do not lmow how to d@ it or that vou would be too awkward even if

21




17
LEARNING ADULTS

you did know how to do it. You have an interview schedule with a set of
questions. But initially, it may be better to ignore the questionnaire
and do a very simple inventory. You could even start off talking with
somebody you live with, or a close friend, or one of your parents. You
do not have to start fo with someone who uses your library.

One of the purposes in doing an interview or several Interviews with
people who use your library is to find out about thelr learning processes.
My guess is that you will develop quite a different picture of them from
what you have now, I have interviewed people that I thaug;ht I knew very
well, like my mother, sister, wife and even my daughter. I thought I
knew all of those people and what they were doing. Yet as they talked
about their learning projects I was astounded. There were whole aspects
about them that I had not seen before,

My guess is that there are many sides 'of your patrons about which you
are rot aware. You may be quite surprised 1f you set down and interview
them. We also find that people are very enthusiastic at belng interviewed,
When we interview about adult learning people Just do not refuse. They
are delighted to talk to someone about their learning. Most people thank
us instead of expecting to be thanked. Our refusal rate 1s close to zero
except for very legitimate reasons, while in most other surveys the refusal
rate runs from 10% to 50%.

I also find that a real kind of closeness develops in these interviews
and helps one to a realization of human need in communication. The person be-
ing interviewed is open for an hour and a quarter L. :11ing you something about
all of the things that he's trying to learn. At the end of that time there
1s a real bond between you; you have really shared something llke an adven-
ture. I end up learning an incredible amount, because learning projects have
a way of touching on all the major areas of a persons life during the last
12 months., You end up developing a lot ‘of affection for these people during
an interview, What will eventually grow out of your interviews 1s probably
better services for these people and better help for them.

I think you can give better help to people if you find out about their
learning processes. This works on the individual, not the system level.
In other words 1f you want to help an individual, then the best way to do
so 1s to find out first of all what his current 1eammg pattern i1s. If
you want to design new services for learmers or a better way of helping thex,
you are golng to have to understand some of them first instead of just sit-
ting back in your chair ard saying: I think they need this; or I think they
need that; or I think we can change the library this way.

How about interviewing pecple who do not ordinarily go to the library
in order that you may reach new targets? [ly guess is that there are many

people who are highly effective learners. They are getting along very well
but they are not using libraries for some reason., It would be fascinating

*
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18 LIBRARIAN LEARNING CONSULTANT

to find out why. Perhaps there are a lot of thelr projects where there is
no way a librarian could fit Into them, Yet on the other hand there may be
some other projects where a librarian could provide very useful service.

Arother reason for trying an interview or two is as dlagnostic test.
If you want to dlagnose what learning a person needs or what help they
need, the best base for that,is the results of an interview like this,
You can then help them figure out what else to learn, or what to add, or
perhaps what to drop. You also may find out some resources that they
need ard camnot get. In any event, this kind of interviewing could very
well serve as the basis for reconsidering your helping relationships with
clients.

Librarians and educators Keep saying how can we get pecple to use our
sepvices more? Well, I can't think of a better way than doing this kind
of interviewing. As people come to be more thought ful about their own
learning, then they are going to make much better and more thoughtful use
of resources. Personally I would love to undertake same interviewing in
a park or in a bus station with people just sitting arourd and enjoying
themselves. In any event you could make a start by interviewing your
friends ard friends of your friends, just people you know. You could ask
them to suggest other people.

Various kinds of libraries show up in our interviewing studies, Inter-
viewing research engineers for example or lawyers are two that come to my
mind right away. They rely heavily on a special librarian to develop thelr
"earning" projects. They Just go to her and explain what the project 1s
all about. If she does not do a good job they are really sunk. Then there
are other jobs in which once you've got through the first three weeks, there
really isn't much more to learn about that job,

Obviously, special librarians as well as academic and school librarians
could fit into learning projects just as well as public librarians. It
occurs to me that when response is as exciting as we have fourd it to be,

a librarian could use the pattern with her own staff to show them what kind
of learning projects people do. It might be a way of changing their atti-
tudes toward the goals you have in the field of library service. Look at
Joe Doe who works at the local gas station pumping gas for the neighbor-
hood; what can we do to help him? When we really get into how people learn
and how much time they spend on it, then there is more to the whole profile
then just a simple listing of learning activitles.

I hope the interview schedule does not do you more harm than good. It
may turn you off; and if it does, then ignore it, Tne sheets marked far
respondents’ are what you will actually hand to the pexson you are inter-
viewing, that is, if they can read reasonably well. The other sheets are
for your use. Since this instrument is for a research interview, you will
rot want to use this format if you are doing it for other purposes.
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However you might want to use the first few pages. Their purpose is
to help people make a list. You might have it filled out in the secord
half of the interview. The first page is designed to help people look at
the phenomenon of their own learning., It is really hard for people to un=
derstand this phenomenon. You will notice that we never use the phrase
"learning projects."” In the interview schedule, it never appears, but
learning effort does, The phrase I like is "trylng to learn." What hawe
you been trying to learn? That seems to get a better response than any
other phrase.

Once you have dore the first part of the interview then you have
established real rapport with the respondent, They now have an incredi-
ble awareness of their own learning. That is an excellent time in the
interview to ask some other questions that you want to ask. How has this
library been helpful to you? How could the librarian be more helpful to
you? Suppose there was a perfect librarian avallable to you, 1.e. an
ideal librarian, how could she have helped you?

For one study called, Learning Without A Teacher, I interviewed 40
people who just happened to be college graduates. I intervlewed each of
them about one learning project. I asked them about the people that they
got' help from and found these were all self-planned. Each of these 40
people have done a project in which they retained control of plarming. The
learner does go and get information, or advice and help from other people.

Now if you asked guestions like that at the beginning of the inter-
view you will not get very good answers. But if you ask them at the end,
after they have gotten 1n touch with their own learning patterns, you may
get better answers. Why didn't you use the library more than you 4id?
vhat obstacles did you encounter in your learning? These may serve as
examples of the questicns you vant to get answers to, but ask them at the
end of the interview after people have developed some awareness.

Many of these people had used libraries but they had not used librarians.
They used the card catalog or they got books off the shelves. I 'did rot
know another thing until I did the study: people often get books through
other persors. A wife may bring home some books to her husband on organic
gardening. He doesn't actually go and look through the books himself. He
lets his wife do it, or a friend.

¥

T went back over every interview that I had conducted and asked myself
the question: could this learning project have benefited from a librarian?
If this person had gone ‘to a librarian would it have been a useful thing.
My econclusion was that in about 20% of the instances the learning project
could have benefited from using a librarian.

ly feeling was that the other projects would not have benefited from

a librarian, even though the world's greatest librarian could have been
available. As far as I could see it would not have done that much good s
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You will of colirse want to check this out and correct me if 1 am wrong.
But there seems to be a point beyond which being helpful to everybody's
project becomes counterproductive. Desplte this it would also seem true
that librarians could be helpful to twice as many people as they are row
helping.

: I have asked different groups and various individuals since then why

I got those results. The usual answer is that by the time people reach
adulthood they get turned off by librarians. I don't know if this is true
or rot, but that 1s the answer I get.. Apparently many people have gone to
librarians for help but it hasn't worked out very well. So then they figure
what's the use of going. 1 know my experience in going to librarians for
help has varled considerably. I have also had tremendous experiences with
librarians. There was one in the reference department of the University of
Chicago Library. I used him once and anytime I needed help in refererce
vork I went back to him, He was just superb.

What I think the most important thing for us to do is to help people
choose the things needed for learning; help them with what to learn ard
help them with how. I think librarians have fallen into the same trap
a5 educators. Instead of facilitating the actual learning itself, educa-
tors run courses. They do not help participants with the planmning, they
do all the planning. Librarians have been the same. They say here & @
the materials you can use in learning; come and get them,

I think another kind of service is going to catch on very soon. While
the planning remains in the hands of the learner, the librarian can help
with that planning. There are some basic ways of doing this which occur
for me. There are now quite a few books and other printed resources that
help people with this choice making., Print can help by giving general
advice and encouragement such as just saying learning is important , or
here are some general things on how to learn and how to change.

I call such general books the advice and encouragement books. Then
there are also a few books that give you a panorama of possibilities.
These are very stimulating to some people. Now, an annotated blbliography
can do that and many of you give them to your patrons. There are also
biograpnical accounts of other people who undertake learning projects.
Think of the President of the United States. Any given U.S. president is
doing an incredible amount of learning. He is taking in an incredible
amount of information given him by advisors even though we quarrel with
the gquality of his learning.

THere are various kinds of catalogs, course catalogs for institutions
in your area, correspondence course catalogs, even the TV Guide is an exam—
ple of this. TV Guide is a basic tool because it helps people to choose
which program they are going to learn from. People do go through TU VGaide:S
“or that purpose, picking out things that they are going to watch this week.
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I think you can do someone a good service by gulding people to these re-
sources, People usually sense the power of such resources right away and
want to write down the titles and look them up.

The other possibility is that as you talk to people and find out thelr
needs. Then you suggest a particular book. A way of helping people meke
these deeisions is through one~to-one counseling, Counseling may be the
wrong, word here — perhaps one-to-one dialog of some kind. At the lowest
level, you would be helping them choose resources from within your own build-

Eventually we will have much broader based consultants who will help
people sort out and plan thelr learning projects, Probably they will start
with a modified form of the survey questionnaire we have been talking about
and develop a helping "conversation" around other points which remaln embed-
ded in the instrument. Then the heiping professional will look at patterns
and identify the gaps or the other things that the client would like to
learn.

The other possibility is doing the same thing in a group even thougn
this is as yet remarkably rare. I think there is a lot of power in the
model to help reform teacher-dominated education and make learning more
responcive to clients. Actually this approach is like the "planning group'
which many organizations are now using, These groups look at themselves
and where they are now before identifying the changes that they might
want to make in job, interpersonal relationships, hobbles or whatever.

This fascinating function is also beginning to appear in the later
stages of various women's groups. Earlier stages dealt with anger and
hostllity: we have been put down by men since we were born; put down by
our fathers, our teachers, and our bosses. We've mot to get in touch with
that and see how serlous it is. But at a later stage women say, okay
that may be tne way the world is, but we are golng to work to change it.
Society is not going to change a heck of a lot in the next ten years, but
we are golng to do 1t individually.

These groups of'ten help each woman look at her own 1ife and her own
options. Is she going back to school? Is she going to get a part time
job? Is she going to do volunteer work? Just what kind of' choices is she
going to make. It is this kind of group which helps her make decisions.

T am not aware of any library having this kind of group, nor for that matter
any other educational agency. Librarians may have groups on study habits
which deal with how to learn. But there are no groups helping people make
these cholices even though there is a lot of potential power there,

My experience is that in traditicnal library education this is not
even considered a potential role for the public librarian. It is too much
of a high risk area. But for me, any library is the obvious institutlon

to conduct experiments. The library is the one institution that already
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-

has the reputation for helping individual .carners., Every other institution
is dealing with groups and laying on programs 1ike a factory. ™e library

i the one institution where there is a lot of freedom. A library is a
place where you can go. Mo one is poing to try to change you or try to

get you to run through some process. It i=s there to serve you as an indi-
vidual.

LR )

et

T would lile to see this experiment developed within a library. I
think the liprary has the most potential of being attractive to people.

T think it will have to start off on really a small scale. I am rot
enthusiastic about large national projectc. At this Stage I think it is
zping to be one librarian trying it out in one suburb or one town. Hope-
fully others will chare in how it seemed to work. Each of you here today
start off with very small things, but then communicate with one another
ceep up the good work you have already started.

Selected References

Here is my 1list of "the top 50" — the most useful
books I can suggest for gaining insight into human
growth efforts and major personal change. You will
not want to read every ltem on the list. It is
just a tool to help you choose the reading that is
most relevart for you.

Richard Atcheson. The Bearded Lady: Going on the Commune Trip and
Beyond. New York: Jomn Day, TO71. Age 36, with long halr and a beard,
the author set out to visit communes throughout the U.5. This book 1is

' an entertaining and moving account of his adventures and findings.

George Brown. Human Teaching for Human learning: An,lﬁtf@dugti@n
to Confluent Fducation. New York: Viking 1971. Efforts to introduce
Tsalen-type methods into schools. -

Robert R. Carkhuff and Bernard G. Berelson. Beyond Counseling and
Therapy. New York: Holt, Rinehart % Winston, 1967. Moving and mind-
stretching, especially chapters 1, 13, 15. Re levels of empathy and car-
ing in friends and counsellors.

Carlos Castaneda. Journey to Ixtlan: The Iessons of Don Juan.
Simon & Schuster, 1972. A Chaliformia anchropologlst learns another way
of seeing the world. 3hock ending: he decides not to take the next
obvious growth step. - '
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Laurent 0. J. Denys. The Fajor Learning Efforts of Two Gr oups of Aucra
Adults. Hnpublished Ph.D. dissertation, University of Toronto (0ISE),
1973. Intervicws with teachers and buulne s people in one West t African
clty. A rejor step toward better understanding of the Third dorld
educated adult's efforts to learn, change, grov.

ronto: Macmillan Co. of Canada, 1971. A valiant attempt to integrate
efforts of several writers whtg have described a hierarchy or series of
vels of paychological growtn and development.

Flizabetn Monroe Drews and Leslie Lipson. Values and Humanity.
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Robert 3. Ellwood Jr. Religious and Spiritual Groups in Modern America.
Toronto: Prenti 211, 1973. "Ins gxtful descriptions of a wide range
of spiritual, myztic;l, religious, arxd psychic groups.

Jim Fair. Teachers as Learners: The Learning Projects of Beginning
Elem;ntary—géh@ol TtaEhPrg. Unpublished Pn.D. dissertation, Unlv&f31ty
of Toronto (OIsk), 1973. what and how teachers try to learn. The seeds
of a revolutionary approach to the improvement of teachers and instructors.

Ann Faraday. Dream Power. Lendon and Toronto: Hodder and Stoughton,

1972. The significance of dreaming, plus three ways of dealing with recent
dreams. An example of a tool for personal growtii.
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Andrew Farquharson Peers as Hel; rs: Personal Change in Members of
Self-Help Groups in Metropolitan Toronto '7'Un§ubllghed Td.D dissertation,
University of Toronto (OISE), 1975

Glen Filson. lajor Persmnal Changes in a Group of Canadians Working in

Wigeria. Unpublished Ph.D. dis sertation, University of Toronto (OISE),
1975.

Frank Goble. The Third Force: The Psychology of Abraham Maslow.
New York: Crossman, 1970. A convenient gulde to the insights of Maslow on
self-actualization, basic needs, human potential, psychological growth,
education, therapy, management, and mental health.
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Morton lunt. The Affair: A Portrait of Ex itra~ilarital Love in Con=
tenporary America. New York: world, 1969. 1Inrough the cases described
in this coudy, one gains some thlDﬂ of the magor pgr30nal changes in-
volved in some affalr

Tvan Illich. De-schooling Soc iety. New York, Harper & Row, 1971.
His famous plan to de- manopallze’t}e school system, and to spread learning
throughout society v via learning exchanges, etc.

avrence LeSiar,  The Fedium, the HMystic, and the Physicist: Toward a
Ceneral Theory of the Paranormal, New York: Viking, (Toronto: Macmillan
of Canada), L078. Describes how people can be trained in psychic healing.
Toward an 1nteﬁrafLV& theory in fthe paranormal and mystical realms. Note

chapters 7=9.

Howard R. Lewis and Harold 5. Streitfeld. Growth Games How to Tune in
Yourself, your Familj your Friends. Harcourt, 1970 One Gf the earliest
collections of evercises for awareness and pgycnoloﬁlgal growth. A sample

af whatts available.
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LEARNING ADULTS

1906, ,
sls] _j(‘fmlu :Lc'al aﬂﬂ even upl;m‘t;ua g;r’o.rth. lnclua 25
g 5;¢rmu1m and religious levels of experience.

rst New York
, N  York:
{1 A D - : ) ;.nci ghanges that
(_;F(“ur fLLL'm“’ his r :
Clnudlo iifsrfmjn Nsﬁw Y@P‘ : VJ&:LHE“ Press, 1972. A
orave important 2Lt R ! integration of edu~
cation, splritual ﬁz**f‘. SIE) @Lhuupy, LDHtiiLL_J many insights. Highly

Iu w York: Coward, MeCann & Geoghegan
you a Ciﬂpr‘&hen vive concrete over-—

5 rnvement toward strength and libera-

Berieley b, ng.,rl 7. LI’D‘

view =f varicus facets of the women
tion.

Vineent O'Cormell and April OfComnell, Cholce and Change: An Introduc—
£ 1on to the Poyeloleopy of Growth. Englwood CLiffs: Prentice-Hall, 1970.
The oocord nall deccrives varlious Lfit,hu one can follow in order t@ function
rore fully, Interpret dreams, discover the mythical self, decrease physi-
~al anxlety, wrd bLocome centeroed,
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Ohio: Merrill, 1969.
annlorm cehools

. Thg Bool nf dlg‘?* EED Ways_to Alter Congc1guune
o @ or

rk Times Book C
of techniques, ranglng from
wroug therapies, mysticism, relig
5, about half of them electric.

arn PI’IDT’ITK?LIL range

W
e
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L]

» Learn Today in America.'" Saturday Review.
resh, useful analysis of the broad sweep
Aithin the alternative culture. Stimulating.

' Well Body Book. - Random House, 1973.
rople (RN ': of a potential future in which
neople Ladle moro respon ir own physical health.
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1 of 1 fl*“li‘}ih’: a person cope Wit
ity of subcults and 11 festyles

hout a Teacher: A Study of Tasks and
irg; Ad Taching Projects. Toronto: OLSE, 1567,

~J T~ﬂnnfaﬂ;dnd plannad and conducted thelr own learﬂ;ng
17 what help they obtalned and from whom.

. The Adult's Learning Projects: A Fresh Approach to

ice in Adult Leﬁarmgg l‘)?i A comprenensive descripti
Qi aduit; levfr;np ciioris, regardless of whe g gelf-plamned, in a gf s\ FisIN
1n a vnp—rg—ﬁn5 ituation. Some 1ca;n;n§ prJeDtg aim at major far=
but others aim only at brief or minor changes.

e your Life. (Offzet). An e fort to help the

or grcﬁth step by preser t; a broad

rs‘:aﬂé
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Eli=n Tough

sav "We're conducting a study of certain

]

check thah this person meets the criteria

is about what sorts of things people lear:, Everyone
learns, but dilferent people learn different things-——and in different ways.

(hr research

T'm interested in listing the things you have tried to learn during the

ey e 17 T
pu3t Year,

(For elementary and secondary school students only). We won't include
learning for school, though. That 15, 1f your main reason for learning some-
thing was to pass your year or please jour teacher at school, we will not
inelude it. But if that was only part of your reason for learning, then
we will certainly include it. o

Ween I say "iearn" I don't just mean learning the sorts of things that
people learn in schocls and colleges. I mean any sort of dellberate effort
at all to learn zomething, or to learn how to do something. Perhaps you
tried to get some information or knowledge -— oI to gain new skills or
improve your old cnes —— or to increase your sensitivity or urnderstanding

or appreciation.

Can you think of any «rforts like this that yom have made during the
past 12 months?

Tpy to think back over all the past 12 months -— right back to (month)
last year. 1 am interested in any deliberate effort you made to learn any-
thing at all. Anything at all can be included, regardless of whether it was
easy or hard, big or little, Importanf. or trivial, serious or fun, highbrow
or lowbrow.

It doesn't matter when your effort started, as long as you have spent
at least a few hours at it sometime since last (month).

We want to get as complete a list as possible, because we think that
people make far more attempts to learn than anyone realizes. We can in-
clude any sort of information--knowledge-—skill——or urderstanding at all
that you have tried to gain -— just as long as you spent at least a few
hours ab 1t sometime during the past 12 months. Wnat else do you recall?

33
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QUESTION ASKING

, or clubs, or in &
some niher responsibilities?
or ragaarch that you do outcide

hs, can you recall any other

- peading a book? When you read

n topics or sectlons tecause you

ied to learn ar“*hlng else from
e

From
From oal

ning {rom documentaries or courses on television?
. TV programs? From radio? In a theatre?

Have you ©
tnat is, nave there
about Ifum vuur fricrds or other people? Have you deliberately sought to

to learn from conversations? Ur f'rom asking guestions
been any topics or areas that you have tried to learn

giLmulatiﬂg irdividuals? Have you tried to learn any-
s op your spouse? From your brother or sister? From

Lrped something in some group or other?  Perhaps
uguasian group? From attending conference? From a
FFQm an ’1Jtltute or short course or workshop?
"rom taking a course? From attending
ech? From a correspondence course?

r‘f’i’

retre 3
From zhsmmuttav
evening classes,
From attending a

rds or Ya language lab"

Have you learned in a church or synagogue?  In a college, university,
or qcnnalg In come fummunltj organization? In a company factory or office?
In = gov;rnmenf prugram In an exhibition, museum, or art gallery? In
cation program? In some extracurricular activity after school? 1In
a club? At the "Y"? At a camp?

Can you think vack to 11 months ago? Try tor E, all your main Jobs, actl-
vities arnd problems at that time. Were there any efforts tD learn c@nnected
with tneze? How about 3ix monthd ago?
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33 polit
nomemaking 3 entertaining

L O

woodworking; hrm= improvement project; decorating and

K s

e something; photography

£
7 infant care; child's education
3.

woirgz; vocabulary; litera-

1 space
posture; clc ; appearance
wmzﬁgmnarcﬁyOPﬂégmmﬁmﬂ
rivesting; purchasing something
t other ptOplE; group leader=

16, typlnms: dd 1 proc ing; mechanical skill

7. some psL1Dnal problem; mental health; an emotional problem; an illness
or medical condition

18, various careers; choosing an occupation; finding a job

19, mardening; landscaping

20. something related to a job or recponsibllity or dec cisio

21. musical instrument; singlng; music appre ci@t; on

973 Qr@fe‘“iun41 or technlcal competence ; sales skills; how to teach or
supervise

j

]

moral beﬁavior

23. asome aspect of religion; ethics; philosophy; @
of,  current changes in soclety; the future; problems in clties; pollution;

anciolosy.
25, dating; relationship with the opposite sex; manners; marriage; rela-
ticnships within the family.

26, dfﬁ palnting; architecture
27. inens ( mvnt economics; business
28, genuury ] tuman potential; communication; understanding one-

zelf; efflc;éncy
29, nev fﬁghﬂlqutus a new way of doing something; an innovation

30, English, French; some other language
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QUESTION ASKING 31

- your actual
Tnz and preparing fo? tﬂdh ngfﬁlﬂg

If possible, pin down aﬁﬁ.record Just what the
For example, you could as "How did you go about

le

las id you dr . . Was there anythlné glse you d4id t©o
1z 1 gf tre sort of activities you might re-
ee): 1 to I‘QCD““‘d._:, read . . -, practised

ek i ie primarily f@?yguf benefit

the pefﬁuﬂ catime nis tiﬁE accurately: we do not need the
hor purposes. Iﬂ Otl@F words, don't make any special effort Lo
~ record it carefully, but on the other hand don't discard it

(If = doubtful about any activities suggested as learning epi-
sodes, cnec “her the desire to gain and retain certain knowledge anmd

skill was r than all the other purposes put together. For example,

you might ask *h@ following question: '"In that activity or episode, was

jgur degﬂrp t; gain certain definite knowledge and skill, and to retain
for at least two days, stronger than 511 your other purpcgeq put

togethgf?‘ Or you could asik, "During that activity, how long did you

Nt to retain Hﬂgt you were learning?")

rm— ,_

(If the number of pours i3 below 14, ‘check two criteria, first "With-
in some 3ix-montn pericd, during the paat year, did you spent at least
five nouf at the learning itself--that iz, at the first items on your
sheet? cond, "Within some Tx-month perlad or other, during the past
vear, did you spend at le east Seven hours altogether?")

(Repeat for each learning project. Record the bottom guesiion on
il cheet, too. )
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total amount of fLime you spent
effort during the past 12 months.

in iﬂ@nlﬁdge

wnr‘d_aa we W
tal motivation waz to gain cer

;*l at least two days later.

o 7 7 : . -
i11 include all the tlm 5 dm:‘;ﬂg
ain knowledge

nt at the actual learning itself, please
'g du;lnp the past 12 months, at decid-

[
»J ‘..J"r'

m (T r'*
}_.Jv

ing, and preparing and arranging

3

pent at dec 1dlﬁg ﬁéther to proceed

tD Jeary ———

decisions (from
ted mattrlal°) — travellz to same of the learn-
a meeting or practice SESSiDH or library —--—-

+ions for learning ——- choosing the right bock
learning —— obtaining that k or reaching that

Lo lm
s}

7\

b

remember exactly how many hours, so just glve
wish, juct chioose the closest number from the
10 20 40 70 100 140 180 or more.

2. Wnich of these two answers describes this particular learning
offort at the pre cent time.

[ Lo

JERY ACI'IVE, -- that is, you have dropped it or completed
it aside for a while (or you are spending much less

new thon vou were before.):

(B) DEFINITELY ACTIVE -- that is, you are definitely continuing
lenrning: effort right now, dmiyeuarat*pndmnggb@ﬁ:a much tlme as
at It.
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QUESTION ASKING 33

knowled
{Give t.

jeet).

so far, was credit any part of
any of your learming efforts

ertificate or diplama, for

- directed toward passing a

completing an nt for a course, or producing a

any toward som icenze, or a driving test -— or

or examination or upgrading f&litéd to a job?

Was ;j_ﬂd" o1

2ch learning project that he says for credit) Think of all
your reasons for this particular learning effort. Was your desire for
credlt apout one-quarter of your total motivation for learning, or about
ha or ¢ -— or just what portion was it? (Record as "Qredlt"

f 50% or hi rr; as "partial credit" if 30-40%; and as "non-credit" ir

1@33 than 30%).
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1. Please think for a moment about how rmuch lnowledge, information,
aﬁj uﬁd&fatan ‘1; you gained as 2 rpgult Df -his one learning project —— or
s improved —— or how much your

oo lar amount or chanzed a great deal;
, g@lt halfway between (4) and (C); or
Jilfﬁdofléﬂmﬁialuﬁk

2. How enthuslastic have you been about having this new knowledge

1S datlﬁ or fairly enthusiastic;
*ciaily enthusiastic

3. Iet's set aside your own benef'its for a moment, and look at any
snefits for other people. Your new xnowledr~ and skill might have been of
: enefit to your family, your friends and relatlves, your boss, your

cmpany or crganization, your field, or even to people who live in other

}_u hoad

e
T

iy
Q!
L,,,_

me

]
s

places.

To what exteni. did the knowledge and skill you gained provide same
perefit to people other than yourself?

{(J) to a fairly large extent;
(§) mediun (about halfway betwmén J and L);
{(1,) only to a small extent.
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T nave ancther sheet that might nelp you recall some learning effort
that has nos jutpad intc yowr mind yet. This sneet describes four different
sorts of learming efforts: perhaps you assumed we were not including all
four types in this interview. (Hand the sheet). Please tell me when you
rave read as far as the line that goes right across the sheet.

Wren he stops) Can you think of any other learning efforts, during
the past year, in which you attended a group? Do you understand the sheet
fairly well so far? Now read number 2.  (Ihen ask whether any recent learn—
ing fit #2, and repeat this procedure for #3 and #4).

(¥~r Bespordent)

There oo four different sorts of learning efforts, according to who
direets them. That is, a person's efforts to learn can be classified
accordlng to who was responsible for the day-to-day planning. We have to
look at who plamnned or decided exactly what and how the person should learn
at each session. For example, wno decided what tne person should read or
hear, or what else he should do in order to learn?

1. Some learners decide to attend a group or class or conference, and
to let the group (or its leader or instructor) declde the activities and
detailed subject matter from one session to the next. A group may be of
any size from five persons to several hundred.,

5 In otper learning efforts, the plamning or deciding of the detalls
is handled by one person, who helps the learner in a one-to-one situation.
That 1is there is only one learner. These two persons interact face-to-face,
or through correspondence or the telephone.

Private music lessons, individual lessons from a golf pro, and being
taught to drive a car by a friend are examples. Two or even three learners
receiving individualized attention from one other person can be included
Jhere,

3. In some learning projects, most of the detailed direction regarding
what to learn and do at each session resides In same obJect (some.nonhuman
L8 resource) . o
Examples of these are: a set of recordings, a series of television pro-
grams, a set of prograrmed instruction materials, a workbook or other printed
materials, arnd a language lab. The learner follows the program or materials:
they tell him what to do next.

4. 1In other learning projects, the learner himself retains the mjor
responsibility for the day-to-day planning and decision-making.

He may get advice from various people and use a varlety of materlals
and resources. But he himself usually decldes Just what detalled subject
matter to learn next, and what activitles and resources to use next, In-
stead of turning the job of planning over to someone else, he mekes these
day~to-day decisions himself.
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Now we are going to think about each of your learning efforts in turn,
and try to declde who or what was the director. That is, who decided what
you would learn--and how you would learn--whenever you spent sane time try-
ing to learn? The first learning effort in our list is = .
Does it it into one of the four types on your sheet. o

(If no one resource was primarily (51%) responsible, classify thaf 1earn—
ing project as "mixed direction." If he does not seem to understand,
if you feel doubtful about his response, ask who the particular director
was for the past 12 months rather than earlier.)

f(Repeat for each learning effort. Do not bother asking for details a-
bout the particular director or methods, but whenever these are mentioned
please record them).

(If the director was a group, or the instructor in a group), Now I
want you to choose one of two possibilities. The first possibility is that
this group was sponsored by an educational institution, or it had an instruc-
tor or leader or speaker who was assigned to that group of equals meeting
outside of any organized or institutional framework, and taking turns plan-
ning their own learning activities. Which was your group? (If hard to
classify, just record a few specific details. For example perhaps it was
about half and half, or perhaps there was a shift, or perhaps there was
a small committee planning for a very large group or assoclation of which
the camittee was a part.)

(If the learning project was person-directed'. Now T will suggest two
possibilities, and I want you to tell me which one is correct, One pos—
sibility is that the one person who helped you was paid to do so (paid by
you, or by someone else); or the person was doing so because this was a
definite responsibility iar him, or part of his job. The other possibility
is that he was helping primarily because he was a friend or relative.

Which was the case for your learning project? (If he was a friend or rela-
tive ask: '"Was he a trained or professional instructor in this subject

matter who Just happeried to also be your friend or relative?") Were you al-
most always alone with him, or was there often another learner with you=—or

even two other learners.

NOTE: Also record the major source of subject matter. That is, what
resource provided most of the content? Examples: my brother; a pro ski
instructor; Dr. Spock's book; several books; a parents' discussian group at
the church
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Miscellaneous Notes for Interviewers

Do not interrupt the person's list of learning projects in order to ask
criterion questions unless it 1s clear that the person is far off the track.

two or three possible learming projects that have just been mentioned. Use
all your insight and questioning skill in order to werstand just what the
real focus was. Try to become precise about just what the person was trying
to learn. Especlally if he selects one of the methods or subjects from our
lists, try to get him to use his phrase rather than ours. Record the desired
knowledge and skill, the task or responsibility, the question, knowledge and
skill, the task or responsibility, the question or interest, or whatever

the focus was.

Do not quarrel with the person's decisions and aata, but do sometimes
make one or two attempts to check his understanding of the question or to
clarify his answer. Record any doubts you have about the responses you get.

Whenever the person mentions some activity or some area of his life
that you think might have produced other learning projects, too, ask him
about this possibility.

Detailed cefinitions and criteria are presented in Chapter 2 of The
Adult's Learning Projects. o
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COMMUNITY NEEDS AND RESOURCES

Frieda Shapira

T pelieve that camunities can change for the better. The joy of
being a citizen is to participate in the community change process which
occurs anyway for better or for worse. I hope that we as professionals
will begin to listen to the commnity without necessarily explaining what
we are doing but rather begin to listen with a different focus. We are
going to explore some issues that seem to be relevant to community growth
and change. The questiloning process is basically the role of the library
profession in community change.

We thought we would go about it this way. We are going to ask a
group of six people to judge one of these issues while the rest of us
judge what 1s happening while learning what the interchange is. In ques-
tioning the role of a library it is not in any sense a negative approach.
I know that you are thinking about the role of the library. 1 am bring-
ing to you some hard problems that I see in our community. I really would
like your idea on how the library can assoclate itself with these crucial
problems in the community. I am sure your ideas will differ; but in that
process we all might think more effectively about the coamunity.

The four situations that I bring to you are really closely related.
The actual details of this community are not as important as the fact that
the community itself is extremely divided over decisions for and against
black and white participation. That situation remains a major battle
ground and has been evident in the school itself. Everybody tends to meet
in the school because that is what the controversy is about.

Tt would seem to me that the public library can be a neutral meeting
ground. It could be a meeting place to talk about the issues. This means
that librarians would have to be out in the community becoming members of
such groups as the Urban League, and in working closely with the schools.
When someone needs to have a meeting place, the librarian would offer the
library. In doint so it is not merely a question about the resources in
the library. Even more so, I think it means that the llbrarian should
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get involved in the community and not just read a newspaper about 1t. I see
a great validity really of bringing pecple together in a place where the re-
sources are also visible,

Questions for discussion:

Can the library provide information without taking sides in
social controversies?

Is constitutionality one criterion by which judgements can be
made as to the help the library can give?

Official segregation is unconstitutional. What 1if the Ku Klux
Klan asks for help?

Can the staff of the library be used to augment the staff of an
organization, such as the Y, or the Urban League?

Can the storytelling technique, to induce children to read, be
elaborated and extended to adults?

Can the abstract learning in books be made understardable to
uneducated adults? (Can the essence be extracted -- Is this
the librarian's function?)

iﬁgféhiidrég?'

1. How can the library help a black comunity get good education for

About eight years ago, the Homewood camunity was divided on
whether to accept the Board of Educations's plans to build a new
elementary school in its midst. The school was needed; but protests
made on the grourds that it would be all black. The school was not
built. The 7th and 8th grades were in the senior high school build-
ing, and became a discipline problem.

A new middle school has just been completed on the border be-
tween the black commnity and a white community. The Board es-
tablished a policy of enrolling U48% black students and 52% white
students. FEnrollment was on a voluntary basis. All the black eli-
gible children applied. Half of these had to be rejected. Strong
recrultment efforts were made for the white children. School
opened with 100 fewer white students than were needed.
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There was bitter disappointment that the 6th, Tth, and 8th grade
black children who were not accepted would not get equal educatlon
with those in the new school. The Board of Education selected another
black elementary school, converted 1t into a middle school at short
notice, and re-assigned grades 1 to 5 to other black elementary
sechools in the area. 'There were protests from the elementary students
assigned elsewhere, protests from those who wanted anly integrated
education, and protests from those who felt the quick and superficial
remodeling of the oid school was a sham.

How can the library help parents evaluate a good learning
environment.

How can the library help parents judge good discipline poli-
cles?

How can the library help parents help thelr children to
learn and to want a good educatlion?

How can the library help parents evaluate advantages and
disadvantages of integration?

Commnity Resources: Urban League
Ad Hoc Neighborhood Groups
Parent Representatives in the Schools
Board of Education

How can the library help a white comunity get a good education for

Its children?

The East End, Squirrel Hill, and Shadyside comuniities were con-
cerned about the new middle school. Some liked the idea of the open
classrooms, ie. the stated policy of allowlng each child to progress
at his own speed. Others feared this flexibility and said they
warted the traditional classroom teaching. Many feared that the high
percentage of black students would result in physical attacks upon
white students. .

The Board of Education placed all of the Scholars program (upper
20% of students) in this school so that the white students who were
in this program had no choice but to go there. There were many dire
predictions that the whites would move to the suburbs ar enroll in
private schools.

45



COMMUNITY NEEDS 41

How can the library help a community deal with racilal fear?

How can the library help this community evaluate a good
learning environment?

How can the members of this community evaluate the adva-
tages and disadvantages of integration?

Cther resources: National Councill of Jewlsh Women
Squirrel H1ll Urban Coalition
Parent Representatives in the Schools
Board of Education
Urban League

3. Can the library help an institution bring about social change?

The YWCA has a national priority over and above all its many
and varied programs. It 1Is called the Imperative —— to eliminate
racism wherever it exists. Definition of racism: "Any attitude,
‘action, or institutional structure that subordinates a person or group
because of his or their color."

We carried out an audit of all our activities within the Y
structure to ldentify institutional raclsm. We are going to make a
simllar audlt of the community to identify where institutional racism
exlsts. We try to effect change where possible to elimlnate racism,
both within the organization, and elsewhere in the community.

We have used professional consultants to help us become more
conscicus of the problem and to help us devise a system of monitors.
The national office of the Y has given us a manual suggesting how to
proceed. In this manual is the following statement:

"In the past, public libraries kept some books off the
shelveg whlch expeunded taa v1gmrously the feal truths abaut

migrant workers ‘and concentration camp in Amerlcan saciety.
Ethnics of color were often denied thelr rights as citizens
to use whilte library facilities."”

Also, in the same mAnual:
"By consulting with your community library or nearby
bookseller you may be able to arrange for a display of the

suggested materials at the YWCA, the library, or the bookstore.
This display would be one way of commmnicating to the public
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that the YWeA is focusing on institutional change and that it
is concerned with providing channels for more persons to be-
come aware of society's inequities.”

The 1library has a representative on our public affairs committee,
and in one community has joined with other community groups to fight
a highway plan, and to participate in planning for comunity services.
We used films from the library to stimulate high school discussion
groups on black-white problems. We have not thought of going to the
library for any other help. Should we?

How tgrsﬁart,sghoglrforgh;ghfsch@@lerap?agts-

The Opportunities Industrilization Center is an organization
which trains unemployed and underemployed men and women for jobs.
Last month it was suggested at the board meeting that we also con-
sider establishing a school for high school drop-outs as the organi-
zation is licensed to give a high school diploma. The dlrector said
that in Philadelphia there is such a school and that it is a very
exciting demonstration of what can be done.

T was asked to be chairman of this project and it was suggested
that the director and I would go to Philadelphia to see the school
there. We are all aware that communities and personalitles are dif-
ferent. What works in one place may be a disaster elsewhere.

What do I need to kriow to be a facilitator for this program
or to recamend against it?

Can the library help me?

Can the library be a special resource 1if the program is
establlished here?



The Dallas Experience with Independent Study
Jean S. Brooks

Independent study in the Dallas Public Library is a program for
self-education. People have largely exhibited two purposes for use
of the program. Self-enrichment identifies the purpose of many
people who come to the librariés. There are probably as many topics
in self-enrichment as there are people who come. Study projects are
often oriented towards commnity interests. People are concerned
about real life interests related to their every day problems.

Another purpose people have for independent study is that of
preparing themselves for college level examinations to earn credit
through CLEP (College Level Examination Program) tests. For these
indeperdent study services, the library provides study guldes and
reading lists to the 1earﬁer at no cost. 7The study guldes and read-
ing 1ists were prepared by Southern Methodist University faculty
members during the furded Independent Study Project. The Project
covered a two year period from 1971-1973, and was funded by the
College Entrance Examination Board, National Endowment for the Human-
ities ard the Council on Library Resources.

Even using CLEP, tests are an optional goal. The learnmer does
not need to take a test if he wants to study for personal eprich-
ment. The CLEP program provides a focus for the program and helps
same people satisfy their curlosity about college level education.
These tests can also provide the basis for many more people to ad-
varnce to professional positions. Learners use independent study
materials for a variety of purposes.

Parents are often attracted to independent study as a source of
interest ard guidance for their sons and daughters. Perhaps a
father comes in and gets involved because he wants to upgrade his
job performance, or he may be looking at a career change. In the
process, he thinks about his son's college education since the son
will be graduating from high school in the next year or two. The
father considers the CLEP approach because of present day costs of
sending children through cr:llege Through CLEP, both money and
time can be saved f@r the son's education. The father can continue
to work while earning college credl'c to upgrade his work status.
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At Dallas, during the Independent Study Project, only the adult
services librarians worked with the indeperndent study program. The
only formal training was an orientation to CLEP information provided
by the College Entrance Examination Board. In fact, the project was
a very independent learning situation for the librarians. There
was a great deal of objection to the new endeavor in the beginning.
However, by the close of those first two years, the librarians
wanted independent study to stay in the system because they recog-
nized that it had become a source of real service to the user.

In working with individual learners some librarians never did
get used to the type of person who came in with needs not clearly
articulated such as: "I want to do something. I want to learn, but
I don't know exactly what I want to learn or how I want to use my
learning."

The librarian needed to be a patient and understarding listener,
serving as the sounding board for the prospective learner's desires,
vague interests, and doubts of personal capability. Independent
learning, which removed the structures of enrollment, teacher sup-
port and time/place limitations was a concern unbelievedly difficult
to translate. The librarian was being asked largely for
"peassurances" as to the learner's capabilities. The learner's
interests and needs had to be expressed in order that reader's guid-
ance could take place.

The librarian was sympathetic but busy serving other users who's
needs were clearly articulated. The librarian felt a sense of guilt
because of time ilimitations resulting in inability to fully satisfy
the learner's needs. This same advisory need had been recognized
years earlier in lloraries, resulting in a reader's advisory service
where one librarian worked in an office with the learning individual
and his problems. It was abandoned by most libraries as too costly.

Other prospective learners are more articulate in describing
goals. Sometimes people are interested in moving from one career to
another. Often this is a housewife, maybe the children have gone
off to college, and the mother sees a sort of vacuum out in front
of her. She wants something to do but 1t may not yet be defined as
a career. Usually when a career decision is made she heads for col=
lege and most often starts at the community college level. This
person is still somewhat unsure, so she is not going to move imme-
diately into a four year college situation. At other times the stu=
dent may be the business man who also sees himself at a dead erd
and often needs the same assurances to help him move on into pre-
paration for a more self satisfying wark role.

One woman who had started with us early in the independent study
project came back in to visit. She used to come to every workshop
the college faculty offered but she never appeared to be studying
or working toward any defined goals. Although she wasn't zeroing
in on any particular area, she was interested in what was happening.
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Four years later she is still with us. She has taken some examina-
tions, and the other day she left us a note, "I am enrolled now for
fifteen hours at Richland Conmunity College. Pray." So she is
still moving out tentatively, trying out her strengths. I talked
to her a little later that day and learned she was having the time
of her 1life. "You know," she said, "as we get older we just have
to learn to keep quiet and listen." Learning is growth and change.

Librarians have long recognized their role in helping people
use library materials; readers advisory service has been in the
profession for years. However, librarians often feel uncamfortable
with the individual who comes in and just whats to learn about
"something." Perhaps as librarians we have not always really served
such a person with an understanding of what kind of process is
happening to him.

Many librarians have not really given serious thought as to
what impact certain materials will have upon a particular person
once he leaves the library. Really, the ornly difference between a
reader's advisor and a learner's advisor is a minor one. The
learner's advisor looks at this person as a continuing learmer —-
not just a patron or user of the library in a limited sense., Per-
haps we need to look at the reason he uses us. We need to know a
1ittle bit more about the materials we suggest and how they will fit
into his needs.

Traditionally, librarians have expected people to use library
materials for study on their own. People have either selected thelr
own materials or have been directed to do so from outside the
library. But in independent study, there is no backup; there are
no assigrments from teacher-figures. With CLEP the librarian is
responsible for putting a book in the hand of that individual that
wlll help him pass this particular test.

The librarians who worked in the independent study project were
dismayed at the implications of such an imperative. The librarians
response took various patterns: 'I haven't seen that test," "I
don't know whose bias it shows;" "How can I take responsibility that
this particular book 1s going to prepare this person to pass the
test?" In other situations, when someone came in to get a car re-
pair marual, there was no instructor, just the car, the man and
the book, and the librarian never worried about whether that man
got his car repaired with that book or not. But when it came to
this riewer type of learning the librarian's very expertise often
made her fearful of accepting such responsibility.

Some librarians such as those at St. Louls Public Library are
taking on testing responsibility. We have been asked to consider
the possibility of offering regents external degree tests such as
those for example given in New York or in New Jersey. These are
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tests which will test out a person's experiential knowledge. The
state of Texas has not yet developed their own state external de-
gree. Were we to move into this, we would be saying "Come and get

a college degree from New York." I am not sure this would be a
politically wise decision for a public library to make, However, the
non-traditional learner also has needs to be met. Librarians must
cortinuously consider roles they can justify. Perhaps librarians
will someday become more involved with testing.

The response of the educational institutions as we became
more and more involved with CLEP has been very good. In fact we
have been just recently in the process of updating an information
booklet on CLEF test acceptance that we prepared very early in the
project. As soon as the very first college published credits they
would accept, the library mailed copies to students.

Eventually more universities called to let us know they had de-
cided to "get on the bandwagon," and now we have a list which in-
cludes all but two colleges and universities in our immediate area.
This directory lists all of the course areas for which a person may
earn credit through CLEP tests. It gilves the score the person must
have in order to get this credit and the number of credlts available,

Even though this information came to the library directly from
the colleges, some librarlans were reluctant to accept it at face
value. Many of them had had a bad experience as far as credits
were concerned somewhere along in their own personal college
experience. Referral directly to the source then becomes the next
step. I[allas Public Library librarians had experience in such
referrals. The system has a large bank of community information
data and the data bank has been in computer form for some time now.
We also know that agencies often do not always have the capability
to serve in capacities they list. Referral 1s only as good as
the person to whom you send your learner. We learned very early
that it is best to locate one person on campus or in a community
agency who can relate to the individual, who will wderstand special
needs and will provide him/her the information at the learner's
ievel. ,

Too often in the education area, the learner can be left con-
fused, not really lnowing even what an hour of credit means.
The prospective student can go on campus and get the "mn-around"
or he may even get lost on campus. It's a very frightening and
negative experience the first time around. The older student who
has been out of the educational stream a long time is trying some-
thing he is not at all sure he should be doing. Proper information
and referral helps him avoid some of these problems.

In the Dallas area, at the begimning of the Independent Study
Project there was resistance from local colleges ard universities
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to allow credit. The educatlional institutions appeared to feel
threatened by CLEP. This too is part and parcel of a learning
process which must take place across the comunity if the library
learner is to have access to non-traditional learning alternatives.
The colleges and universities In our area soon began to make a
serious study of CLEP as it related to their individual programs.
This involvement was aided to a great extent by a meeting conducted
by the CEEB (College Entrance Examination Board) and the ETS
(Educational Testing Service). These people’came to Dallas and
spoke to the representatives from colleges and universities about
CLEP and what it could do for their students. Today CLEP scores are
accepted ard more and more non-traditional approaches to "entice"
the new learmer are offered by area colleges and universitles.

= Originally it was presumed possible to take CIEP tests ard pass
them purely on the basis on one's previous experience. However, for
most people, experiential knowledge 1s not course oriented. Exper-
iential learning is extremely valuable as the learnerts resource
pool. People do learn from going to the museum, from vatching tele-
‘vision or from reading books. The study guides we developed
recognized this fact. Each guide represented a subject area to be
covered. With the suggested books and other materials, one could
pull together the knowledge learned from experience and enrich it so
that a test which was course or discipline related could be taken
and passed.

Comunity colleges have led the way in comunity service
courses and are exerting considerable leadership. Community colleges
see this new learner as a true communlty learner. More recently,
private colleges which may be having financial difficulty are recog-
nizing their responsibility to the non-traditional learner who has
not until this time been attracted to the traditional academic class-
roanm.

Educational Testing Service together with a number of colleges
and universities across the nation is studying possible guidelines
on assessment of experiential learning. The library learning con-
sultant will find the availability of experiential learning assess-
ments an invaluable aid to the individual who states: "I have so
much learning, but I can't get any credit for it." People do have
learning and there is a need for ways in which learning achieved
through non-traditional methods can be validsted.

Information and referral plays a very blg part in a successful
learning process. People are coming to the library for accessible
learning information. Educational information should be avallables
at any college or university in the community, but library users .
still report, "Thank goodness, I've fourd you. I have been calling
throughout the city for three months and you are the only one who
could give me the information I needed." ’
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One must also recognize that part of the inability to obtain
information may stem from faulty communication between the concact-
ing parties. Evaluation of referral success requires feedback. The
learner's advisor can advise: "If you do not get what you are seek=-
ing, call us back and we'll try another way." A poor "connection”
does happen often enough that we believe the advisor of independent
learmers must consider that poor connections may happen because the
individual you send out may not yet be ready for referral. He has
not learmed how to ask the questions he needs to know. He hasn't
the vocabulary and hasn't learned to sort out what it is he really
needs or vants to know. This is part of what may continue to happen
in information and referral tomorrow. We find that we can put all
kinds of 1lists on computers. But who is golng to be the liason,
the human link between the 1ist, the learner with a problem, and the
particular problem solving elements contained within the 1ist? Who
interprets information use in the final delivery system to the user?

Following the Independent Study Project, the Southern Methodlist
University/Dallas Public Library affiliation was no longer funded.
That university now has its own independent study office which 1s
corcerned largely with the "Open University" — in reality a very
closed urilversity. The library moved down to aid that commnity
learner who seemed to require more advisory help in order to start
his learning project. We regretted the loss of 8U participation.
The economics of educational institutions -all too often work against
individual independent study coordination at no cost to the user.
The workshop approach in which SMJ faculty had participated did not
always fit into ouwr busy library system planmning. The move of
Imllas Public Library was into a resource pooling coordinative
effort with the community college in our district and at a later
stage with the school district. We opened a library learning center
in two of our branch libraries. The concept was the use of the total
1ibrary as a learning center. We added two helpers (at no cost to
the library), a guidance associate who answers the kind of informa-
tional questions that the patron brings, ard a facilitator who an-
swers learning problem questicns.

We are being asked by the community to do unbelievable things
to provide learning which librarians do not have the expertise to
do. One example 1s that of the rehabilitation agency which sent a
brain damaged lady to us to learn in our learning center. Her
nusband was an alcoholic. Her son was 18 years old. He did not
know how to read and had never taken a bath. What she wanted us to
do was to work with her alcoholic husband and teach the son how to
adjust to society. She came to the library because she thought she
could get help. Theoretically we knew where she should go for help.
But in practice she still came back to us as a neutral nonjudgmental
library agency where she wanted the learning to take place.
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Theoretically, such help may be viewed as a beautiful library
role, but the problem is the down to earth reallties of the every-
day library situation, its basic funding pattems and its actual
resources and expertise. Is this something that the library system
can absorb? Is this part of the role of a public library, or is it
not? Do we do things by default because nobody else oub there
appears to 11l the needs? In opening learning at lower levels in
our comunity we have also opened a Pandora's box of unmet needs and/
or unfulfilled and often unrealistic yearnings.

Perhaps the solution rests with overall city planning, and ulti-
mately may only be solvable at that level. The role of the library
may be one of alerting the larger commnity. Of mere lmmediate con-
cern is the fact that budget decisions are made by the city adminis-
tration based on performance. What 1s the measurement stick that
your taxpaylng body uses to give you money to keep the library going?
Social services and information and referral are less easlly measured
than circulation. How many books went out of that library? How
many users do you have? These are realistically measureable quantity
units of library performance for the tax paying dollar spent.

There are other agencies to which these special learners may be
referred. When, as in this case, those other agencles are re-refer-
ring such individuals back to the library an unmet community need may
have been defined. The learning consultant will continuously be de-
fining limits for the library's role. Perhaps the next move is
advocacy of a commmity source which can evaluate unmet needs and
lacks in existing community resources. Of cowrse libraries have
materials available on life coping skills, alcohollsm, personal care,
put when deep-seated underlying problems prevent learning we must not
confuse consultancy or guldance with remedial therapy.

The learner's advisor for independent study needs to know what
is available in his/her community. This is part of the advisor's
need to know. Otherwise how can he help these people reach what it
is they are seeking? Nobody can learn far tomorrow if he is de=
prived and starving today. Someone may come in and say: "My husband
1s dying of cancer. I don't have my GED. But I've got to get it so
I can get a job because he has only three months to live., But 1
don't have the money to take the test." Now the library can help
her prepare for the GED. But we can't give her the money for the
test. So where does she go to get it? What agencles serve as
helping agencies for this individuai?

We may start with an acceptance of the fact that in the com-
munity there arz people needing help who are not getting it. The
learner's advisor will continually evaluate how much or in what ways
the library can give quality support to help meet needs. Perhaps if
you are talking about completely independent learning, you are not
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talking about the mentally retardedh They ray be able to do a
1ittle, but very little. They need constant help.

Linrarians are not there as instzuctors, but we can do Ehinge
with prograns. e 0% f,\ch‘p on realth and recreation. We ca
show this would-be learner how To Lue the library and help them
choose books to read. We can help them to adjust to a normal com—
rmnity environment and held them learm how to behave in a normal
social sitwation. Tany aduc tarded are being moved out of
institutions into halfway houses a,nd retrained in ;]C)b».s. They are
being returned to the community. Ferhaps they need us or the kinds
=7 things librarilans can do. But we have to be sure of what is our
of what is our most effective helping role. Ve e searching too,
Yt how far do we go? Can we become a f'school district" for inde-
opendent study dn coping skills? Obviou usly we have a facllitating
;’glt:, put how rmuach more than that?

f:l‘ @

sriences at Dallas Public Library, the librarian

- with the learrer a® many levels without condescenslon,
o acco s ability to funetlon without prior assumption, to value
nls ne for reassurance, and to llsten perceptively in order to
provide mf@ﬁrrat,lmm inputs suitable to his ¢ task requirements.
The librarian's goal was o help trie learmer chnodse ard direct his

own learning.
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LIBRARIES AND INDEPENDENT LEARNING

Jose Orland Toro

The 0ffice of Library Independent Study and Guidance Projects was
organized in July of 1972, based in part on the experience with the Dallas
Public Library project which gave us enough information to get started in
librayy independent study. The national goal of the library independent
study projects was to interest public librarians. The effort converged
on the self-directed learner in trying to help an adult learn on his own
and in providing the services that that adult needed. The first efforts:
at this time were Initiated by the College Entrance Examination Board.

The library independent study project has been a national effort that
seeks to interest public librarians in developing programs of independent
study for the adult who is on his own. One of the problems in the whole

- area of learning in public libraries has to do with the ppulations which
librazies serve. There are some populations that libraries do not seem
to sexve at all. The person who is interested in adult basic education
is one type of audience that is very badly served by libraries for the
very simple reason that publishers do not produce many materials for adults
below the 8th grade level. This is a big problem that still has to be
solved,

It daould be remembered that the college level examination program
was little more than just a set of examinations. It did nothing more
for you than act as an intermediary between what some person knew and what
the local college was willing to give credit for. Basically if you knew
something or wanted to study something and could work on your own, the
CLEP was initially of no use to you. It came at the end of the learning
process. And as such there was something missing =~ the educational
delivery system, The normal student, who was associated with an insti-
tution, received direction and support. But if he was going to work on
his own there was nothing available.

We knew from the early work and research which had been dowe, i.e.
the Johnstonme study of adult education, that approximately 114 million
were involved in formal education and 9 million were working on their own.
Of course a lot of these areas in which they were working had to do with
subjects like gardening or bible study, Very little information was
avajilable for example about those who were studying physics or biology.
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The Education Testing Service survey of adult learning in America
which was done about 10 years later indicated that something like 77%
of those adults in the countrv were involved in scwme sort of learning
activity, That evidence indicates that a large number of adults are
involved in educational activity. In addition, there was some evidence
that while many people are willing to learn, they may be seeking other
forms of learning or other alternatives to school-type situations.

The first thing we started to do was look very closely at what was
needed, We more or less conceptualized with the aid of some consultants
what should be done in a career counseling project, We felt that if one
were going to bring change into the public libraxy, them we had better
understand what is going on there alxcady.

So we conducted surveys which gave us sone information about the
field. Then we attempted to describe ideal service by visiting libraries,
talking to librarians and brainstorming with consultants. We felt that
if we analyzed the difference between what is and what should be, we would
come up with a need. With that need we could attempt to develop a program.

Let me take a quick look at some of the things we have learned from
the surveys, The response indicated that housewives were the group that
were mainly serxrved., Next in order mentioned were college students, pro-
fessionals, businessmen, office workers, senfor citizens and blue collar
workers. As you can see that is the ranking they gave, DNow what about
adults themselves with whom the librardians had the most contact. Interest-
ingly enough 76% of the people with whom the libraries were dealing with
were interested in leisure and recreational activities,

The important thing that we learned was that adults engage in areas
which might be regarded as personal development, On the other hand adults,
engaged in activities of learning, were not the main focus of the libraries
that had been surveyed., What we did get back interestingly enough are the
traditional library goals. Every library in this country seems to exist
to serve the community with essentially reliable information and to build
the best possible collection which is organized for ease of access.

These surveys were done quite early in the project. They were useful
in pointing towards problems we would run into, Obviously we had to start
with some considerations and develop some plans to overide the existing
situation. The surveys mainly showed also that the large urban libraries
had the most resources such as available conference rooms and machinery
for groups who wanted to get together for learning experiences. Also of
use to us vere the concepts that came from the large urban libraries:
the learner determines what his goals are; the learner determines when he
wants to do it; he determines when he wants to do it; he determines what
it is he wants to get involved in.

Basically what these services do is help a learmer plan a program
of study, provide the learner with methods of assessing what he does, and
guide the learner in the selection of apnropriate materials. These basically
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were the types of services they identified, Essentially this sort of
thinking went into the final medel which we presented to public librariams,
union representatives, manufacturers and people from the community who
came in to help us settle on specific goals at a conference in Colorado.
We spent several days developing what was to become the first stage plan
for each library model of services. The plan which came out looked
something like this. I had a very few basic elements, The first one

was a statement of grant design representing the mission, philosophy

and values,

Why would a community want to get involved in this? It dis interest-
ing to see how these stages were developed. The thing that we are
interested in is that the program have the suppert of the values of the
community. The values of the community were translated into a rationale
for the existence of the public library. Thus we were able to specify
where the public library can be involved with a2 learning function having
to do with educational goals. We had to work with the statements and
the documents of the public library which could be translated into actual
services in the area of learning. As a result we had started formulating
goals based on the values and philosophies of the community. We wanted
them to understand that the goal must be translated into objectives. The
goals themselves may be vague but objectives must be measurable,

The problem emerges when translating a goal statement into a real
service, such as the library shall provide physical facilities to meet
the needs of the independent learnmer. Even the statement is mot specific
that the library should provide independent learner consultant service.
It took us a long time to show librarians that such broad statements were
not really objectives. This was the first time that librarians began to
perceive the difference between an action that you take and an end that
you may want to achieve in terms of library service,.

As we moved, we ended a description of the goals and took some pre-
liminary steps towards a plan which could be devised. Time would have
to be devoted to the changing of the librarians that were going to be in-
volved in the program and the development of plans. Ve presented what we
felt vere the neede. The librarians could take these needs within a train-
ing program aimed at the services we had desdigned.

After training, librarians were then asked to take what they knew
about the services they had planned and start launching a program based
on the actual services that they were going to provide, We did this
through a simple task. We told the librarians that the objectives of a
library service had to be broken down according to the tasks that the
librarian was going to perform in that actual service. Each library was
headed toward something called learners advisory service.

Whild we have been looking for commonalities in the various librariis,
we have not reached a consensus as to what that service is going to be

like. One of the things we recommended was that each librarian do & self
analysis based on the tasks that they were going to perfoxm, We asked them
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to grade themselves as to what level of competency they were and then to
follow it up with some self-directed learning on their own part. We thought
this would happen during the actual in-:zzrvice performance of a2 librarian
with the public.

In developing the training program, there were several basic areas
that had to be coverad. One was an understanding of the adult learning
which despite all the rhetoric to the contrary remains almost a no-man's
land among librarians (see: Ronald B, Szczypkowski, Understanding the
Adult learner, CEER, 1974). 0f related concern is the fact that librarians
surprisingly recoil from getting involved with decision making. We had
to provide more training in the decision making skills which they might
use in helping clients reach their own decisions (see: H. B. Gelatt,
Educational Planning and Decisjon Making, CEEB, 1974).

1f you are not careful, the individual becomes dependent upon you.
The individual dependsupon you for making decisions. Some counselors
of course encourage this. The librarian, as we perceived it, should
take a different attitude. The librarian ought to make each patron as
much as possible independent of the librarian. This of course relates
to the biggest stumbling block of all: interpersonal communication or
the interaction between the librarian and the learner. Throughout this
we continue to hear that librarians are doing it already. But yet when
you ask somebody to do it they freeze. We need a guide to the sort
of things which may be included, although not a manual. Perhaps we need
more institutes like this one you are involved with.

OQur original problem remains of trying to get librarians to use the
counseling model and translate it into a helping rovle for example for the
guy who wants to repair a grage door, or to the woman with an alccholic
husband who wants to learn how to assist and help him. In the beginning
librarians tended to see the project as one of dealing with college edu-
cated people, It took us some time to convince them that that type of
program was going to fail if that is all that the library was going to do.
The majority of people are not interested in college credit at all; in
fact this is 85%Z of your learners.

Many citizens are getting involved in non-traditional learning areas;
but why aren't they being helped by librarians? We learned a lot about
this area from Tulsa. Tulsa took some of their staff and had them role
play. They role played in front of TV cameras. The entire role playing
was put on tape so that they could go back and look at themselves, The
Atlanta librarians understood what the service was all about and they
decided to watch themselves role play it out,

We decided to take what I call an internalized evaluation approach,
We might try to develop 2 plan from the outside, but the evaluation of
it would be done internally by the librarians themselves. This taught
us quite a lot. The model which we used for evaluation came out of the
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Ohio University Center for Evaluation. IL is a very simple concept which
basically says that you should evaluate everything.

1f you have a goal you should evaluate whether indeed that is the
goal. The way you evaluate the goal is to conduct a community needs
assessment. Your goals should not come f£rom 5 staff members who go into
a huddle and say here is your goal. The actual design will be done by
the library itself., We may try to direct these designs but we would not
build an evaluation design for any library. The people involved in the
programs in the library are asked to evaluate what they produce and we
think that this is probably the most successful part of the entire program.

The learning function of a public library can be monitored and can
be assessed. One of the things this shows is a model of the whole eval-
uation process. You start out with a philosophy that must be analyzed.
In turn, this philopshy is used to analyze the need of the community. The
philosophy and needs are very important. Some for example will say that
there are people starving in the United States who should be fed. Other
people may not have that value and say there is enough food in this country
to feed everyone. To them, no one is starving.

Needs are the values which are held in that community. But in terms
of evaluation thgy mean nothing more than that information must be gathered
to make a decision as to what to do about those needs, From the needs
should come the goals. Goals are very funny things. Goals are not usually
measurable., The space program in the U.S5. is probably one of the best
examples, They have a goal to explore the universe. Russia also has the
same goal. It is interesting that the U.S. developed its objectives as to
how to achieve those goals which are all related back to a value system
and philosophy.

When the Russians announced their goal of exploring the universe,
the strategy and objectives that they choose were unmanned flights while
the Americans choose manned flights. We were willing to risk human lives,
while the Russians were not. The first objective was landing of a man on
the moon. An objective should have a time limit. It is very good to say
you are going to land on the moon but are you going to do it in 5 years
or 3 years, What methods will you be us ing?

The concepts that I have been trying to get at throughout this whole
presentation concern something which has been pioneered in England, It
has not yet caught hold in America, but it is called participative plan-
ning. You've heard a lot about participative management but you haven't
heard that much about participative planning. Participative planning
may still be a questionable concept in management, But the idea is help-
ful in library development because it involves a number of staff of the
library in the planning of any project. In some cases this may be a
disadvantage. Since 15 pecple do not plan so well together in one group,
you have to create ways by which you can feed information to maybe 7 people
who make the final decision but who welcomes input from everybody in the
library.
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i T

Participative planning and management forces staff to reach a consensus
on goals and objectives as well as on hiow the whole thing is going to oper-
ate. But finally when you get down to management, it helps to monitor
what is going on, i.e. the contrcl of the actual program. Again, the con-
cept is very important that everyone should be involved in the planning
and that those who are involved in providing services should also get in=
volved in the management of service. (see: Ernest R. Prospero, Program
Planning and Evaluation Training Manual, CEEB, 1973). -

In the evaluation process the person on the firing line is really
the librarian, That person should have more to say about the management
of the project than anybody else. 1f the librarian does not like the in-
formation, the project will never get off the ground. So the first ob-
jJective of the evaluation system is to support the decision-making needs
of the responsible librarian. From there on any questions that are made
about the service would have to include at least the librarian.

Now those two coacepts of participative planning and participating
management were the tvo things that eliminated most of the obstacles we
had with staff. Nothing was superimposed. We worked with the librarians
on the basis of internalizing all decision making. This was carried to
the point where we stopped short of dictating to the librarian what form
they should use for collecting information. We told them generally some=
thing about form and design. But each library determined what information
was needed that would allow them to make decisions and manage the needs of
the library.

One can see from the appended forms the kind of information that most
librarians felt they needed. Of course there were some other aspects of
it, other information that they felt they needed about the characteristics
of the service itself. Wwhat about referrals and study aids given out? This
diversity in needed information caused some problems in the national office
and subsequently in reporting back to the libraries involved. How do you
make any evaluations about a service in which not only do different libraries
collect different information, but they explore different categories, values
and variable change? Eventually everyone understood there was a need to
have a common data system. We are now asking for the same information and
the variables remain the same. Qut of that came a common evaluation system
used by the libraries which more or less also describes the service.

In reference to evaluation, the first form is the wost basic and
important form of all. This form was not devised by our office. It is
the consensus of 9 libraries after experimentation, It is the one they
felt would work for everybody. If you take a look at the top of the form
vou will find that the information begins with data about the interview
and right there we had a problem from the beginning. We knew that in some
libraries a person would come in and say I've heard about your program,{
want to get involved. Then the person would sit down across the desk from
the librarian. The librarian in turn would ask for name, age and occupa-
tion. Fifteen minutes later the person was dying to leave the library.
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The librarians felt that the freedom of the library was sacrificed,
and that the informality of the service which characterized public lib-
raries was compromised, So instead, the information was collected through
an interview process wherein you explain what the program is all about,
From the moment you start explaining, that person can start giving you
information which can go directly on the form. In the beginning we en-
couraged experimentation. The form is to serve the librarian providing
the service. The second time the person comes back, the librarian has
an idea of what is going on. It was made so that minimal information is
collected. It was also made so that the informaticn can be readily analyzed.

The first area of information has to do with the learner himself.
It is fascinating when you ask a person a question. The staff in Woodridge
is very young and their set of values about getting inside the personal
lives of a human being is very strong. They did not want to ask many
questions. One question they did not want to ask anybody was occupation.
In addition, no one wanted to ask the question of age., Later on we found
out that Woodridge had a very high unemployment problem and that asking
a person's occupation was sensitive. We found out that if you ask a person
one question you may get 10 different answers. If they object to giving
you the information then do not collect it. Eventually librarians began
hearing things that they did not want to hear about, like personal problems.

At the end of two years we finally had an idea of what the sezvice
is all about. It took on the name of Learners Advisory Service. It
also told us what is possible and what is not possible, what costs money
and what doesn't cost money. The learners advisory service is composed
of two parts: an advisory function and an information support function.
The information support function includes those traditional services that
you have in any library. We finally discovered that the general model of
library service consists of the learner on one side, information on the
other, and a lot of constraints in the middle. Library programs tend tend
to be deseribed in terms of information support.

What 18 usually missing is something which deals with the constraints
in the middle, i.e. a learner who needs access to information. How you
facilitate access of the learmer to that information is what we felt was
advisory service. Over a period of a yvear in talking back and forth we
finally decided that the librarian would have to get involved in depth
in the sharing of information with the learner, The first thing to be probed
would have to be :ome diagnosis of the learning need. The traditional
librarian accepts the first thing said by the patron as a goal, such as to
study biology. But the learning consultant has to be a great deal more
sophisticated than that.
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WORKSHOP ON NEED DIAGNOSIS

Objective

The purpose of this workshop is to provide adult service librarians
with a set of procedures for working with adult independent learmers to
identify, describe and structure information needs. The principal focus
will be on facilitating the interaction process which occurs between
the adult service librarian and the adult who is engaged in or planning
to engage in a sustained and serious independent learning project.

Approach

The task analysis approach will be described as a means for organizing
the need diagnosis procedure. This approach involves discussions between
the adult service librarian and the adult learmer which are aimed at develop-
ing a detailed description of the adult learner's objectives ard the tasks
that need to be performed to attain these objectives, These task descriptioms
are then used as a basis for determining what information support is re-
quired to facilitate the performance of each task.

Basically, the task descriptions and the statement of objectives create
a context for need definition and the provision of responsive and focused
information services., Throughout the task analysis process both the librarian
and the adult make contributions to the task descriptions., Once the initial
task descriptions are developed the detailed need diagnosis begins. The
need diagnosis procedure involves a characterization of the need in terms of
such factors as:

. Purpose - what task is being supported; what purpose will the
information support fulfill.

. Level of sophistication of the adult in the subject area.
. Time when material is needed,

. Type of material that best fits the purpose.

. Detailed description of topic.

. Material already read by the adult.

. Amount of information waterial desixed.

Time that can be devoted to the use of materiais.
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This detailed need characterization can be used by the adult service
librarian as a basis for recommending and/or providing information service
or guidance. The final step involves obtaining evaluative feedback from
the adult on the usefulness of service in the performance of a task. This
feedback is extremely important to the adult and adult service librarian
in that it provides a means of clarifying and refining the characterization
of the need. That is, if the recommended material is not exactly what is
needed an analysis of why it is not can be useful in guiding the next se-
lection.

The task analysis-need diagnosis-service-evaluation cycle is one that
continues throughout the period of the independent project. Initially
the objectives and tasks arxe described and put in the form of a model, then
some needs arecharacterized based on task descriptions. As sexvices are
provided and evaluated and additional work sessions are held between the
adult service librarian and the adult learner the task model is refined and
elaborated and th: need characterizations are clarified. Keeping a detailed
record of this process provides both a guide to continued work and a des-
cription of past events. :

IQPig,Dptliné

The role of the adult service librarian: to provide aducational
guidance and focused information support to adults engaged in
independent study projects. Basically the adult service libra-=
rian functions as a link between the needs of the adult learmer
and the resources of the library and the community.

The tasks of the adult service librarian include: Stimulating
adults to pursue independent learning projects, guiding adults
in the development and description of independent learning
objectives and tasks, diagnosing information needs as they re-
late to the objectives and tasks of the adult learmer, trans-
lating needs into responsive services, and obtaining evaluative
feedback on the usefulness of services provided.

A description of the interactive relationship between the adult
service librarian and the adult learmer. What background and
skills each brings to the interview and how these backgrounds
are combined to describe objectives, tasks, and needs.

A list of guidelines to be used in the intexview situation for
establishing rapport, asking questions, etc.

A description of the task analysis approach and example of how
it can be applied to an adult learner.

A description of need diagnosis including a possible form to be

used for this procedure.
. A characterization of how a task analysis-need diagnosis is likely

to proceed.
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. A discussion of the need for evaluative feedback and the
presentation of a form to be used for this purpose.

Exercises
. A tape of a task analysis interview will be played. Workshop
participants will take notes on the tape and develop a task
model, These models will be discussed.
Two role playing interview exercises will be used:
- An adult pursuing an independent project to gain credit.

- An adult pursuring a non-credit independent project.

Study Assignment

Each participant will be asked to try out the approach in a
real situation and develop a description of that experience.
This will serve as a basis for discussion at the second
mueting.

Study Materials

. Aids to interviewing.

Bibliography on interviewing guidelines.

INTERVIEW GUIDELINES

. Make the adult feel comfortable, He has come to the library with
gsome objective in mind. Explain to him why are are there and how you
can be of help to him. You have worked with other adults with similar
study objectives. You have a knowledge of resources, you have contacts
in the community. You can get him the things he needs efficiently.

Tell him in order to do a really effective job you must firast work with
him to understand his goals and interests and to describe the steps re-
quired to meet those goals and interests.

. The basic idea of the interview is to provide both the librarian
and the adult with a shared understanding of what the adult is trying to
achieve, and the steps that are necessary to get there, This will provide
a framework for looking at information needs. That is, if you have a
detailed description of goals, steps and the guidelines that direct how
the steps are performed you have a firm basis for examining and responding
to needs.
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. The librarian should ask questions about the adult's goals and
discuss tasks or sters required. It is best to start off by discussing
objectives ~ how does the adult want to change himself, where does he
expect to be at the end of his study projects, etc. This may not be
easy - in many cases objectives are not well formulated. You may ask
about objectives but get an answer that applies to some step he must
take in completing his project. Write down what the adult says - it
will probably provide an answer or partial answer to a later question.
Try to make the conversation flow logically but at the same time keep
on the topics of interest, Move from a discussion of objectives to
the discussion of the following steps:

Determining the scope and emphasis of study.

- Determining the sequence of study.

- Selecting study materials, etc., within the scope and sequence
of study.

- Studying and dintegrating materials to reach one or more stated
objectives,

In each of these areas there is information that the adult can
provide about his interests and meeds and information the librarian can
provide in terms of guidance, direction and service.

. It may be that during your first interview with the adult you
will not be able to discuss all his project tasks. Depending on how
much thinking he has doné and how complete his goals and objectives
are you may not get beyond a discussion of determining the scope of
the study effore,

. It is a good idea to take notes throughout the discussion,
Review your notes occasionally to see where you may need more
information. Tell the adult what you have written down and
ask 1if there is more to be said.

Do not worry about silence. There will not be a constant
flow of conversation. You will ask a question, the adult
will think before answering. When an answer is given you
will write it down and think about the next logical question.
to ask based on the adult's response.

A very important aspect of a good interview iz effective
listening, Try to put yourself in the frame of the adult,
The more you can take on his perspective the better eguipped
you will be to meet his guidance and information needs.

. Close the interview by providing the adult with some informatiion,
Ger him started on his preoject tasks. Also meke it clear that
you look forward to continued contact with him. You hope you
can work together on his project. Tell him you would like to
know if what you have given him is useful,
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Training Analysis Worksheets

Program _ o _ e _ -

A. Tasks of the Librarian:

RN

_L‘-.‘

L]

B. Required Knowledge and Skill

Task 1___ j I o e

Knrwledge(s)
1.

2,&

Skill(s)
1.

2,

e

é;l'
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E. Outline of Proposed Training

1. Purpose: To acquire the followirr lenowledge (s); skill(s)

2. Suggested training method.

3. Specific subjects to be covered.

4. Who will conduct training (inside the library, outside the library).

5. Number, length and spacing of sessions,

6. Format of each session.

8. Proposed methods for evaluating training.
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Interaction of Librarian with Adult Learner

Background

and experience Attitudes Goals
in sﬁbject toward subject Objectives

Adult

Leamer B - i
" Step 1 Step 2  Step 4
Describe adult's Specify informa- Evaluate ma-
objectives, _E.# 3 tion needed to ——{ terials and ser-
tasks, perspec- support tasks vices provided
tive
- ,t!;,,i* e e —— = = - .

5tep 3

. Provide
Librarian S materials ser-—-
vice, guid-

5kill in
structuring
\ information re-
quirements

Skill in
providing in -~
formation
service

Knowledge *
 of information
Resources &

services

/ Knowledge ’
of subject
areas
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Need Description Form

Client's Name: e e —

Objective of Study . — —

Area of Study - e S

Date Requested Date Needed Date Supplied

Task Supported:

Formulating Objectives , Studying and Integrating
Information _

Determining Scope & Emphasis
of Study Qther

Determining Sequence of Study __ e R _

Selecting Study Materials ____ e e _

Time client has allocated to study ___ o ) o

Clients lzvel of sopihistication . - e o

Iescription of topic e _ — e
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Evaluation Form

Client's Name ____

Service Provided

Useful

Directl; ﬁice to know :
- B ) Applies About Not Useful
Formulate Study ~ Too general
Objectives i
—Jje ves - = Too specific
Determine Scope - amm] %]
of Study ) ____ Too sophisticated
Determine Se- ____ Too elementary
quence of Study | ___ Redundant
Select Study ____ Too old
Materials — ___ Irrelevant
Integrate )
Information — Other
Other
Comments _ _ _
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Intarview B *’ i
L ) . r , The purposae of this form is to provide the
nierview conducted: (] Phone [ in parson -advisor with information about the learner
e and to provide both the advisor and tha
Date o e e . ) , e i
learner with a common basis for working
L ) through the learning project. This form
Time: Begun—..——— ... Ended.. .- should be filied out by the advisor.
General Information about Learner S
1. Leamer —— — e — 2 [ male ] Female
3 Addres$—. . oo . , ) —
Straat City State F4ls)
4 e o e )
Home phone Business phone Best iime to call
5. []Resident (I Nonresident [ in-service area
6. Specific occupation — — —
7. Occupational category { Coder will complete):
[ Housewife [C] Manager, administrator ] Retired
[C] Blue coliar worker [ Other white coliar worker [Jstudent
[ proteesional [Junemployed CJother
8. Age(circleone): —18 18-24 25-34 35-44 45-54 55-64 65+ NR
9. Useofproject library: [] once or more every 6months ] Less than once a year
"] once ormore a month [] once or more ayear [CINever )
10. Use of other libraries: [7] Once ormiore every6months [ Less than once a year
[J once or more a month [[] once or more every year ] Never
11. Library card [lves Cno CIna
12. Learned of Learner’s Advisory Service through: (] Newspaper [ Radio v
O Library display O Community display [J Librarian [CJword of mouth
l:]Anothéragency [T community outreach [ other (specify)— — —

13. Education completed: ] Eighth grade or less ] some high school O High school graduate

[ some college CsA. lj Graduate work
Elaboraie: . . .o oo - e _ . . o o
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Description of Learning Project

14. Learning goals (select one): [J Educational credit D Job advancement or change
D Increase knowledge {Jincrease skiti D Contribute to community

D Pleasure and recreation [ Meet people with common interests

15. fxrea of learning project (select one):. [ General works Lj Philosophy
E], Religion [J social sciences D Language lj Pure science
L] Technology. applied science [ Ants [ Literature (] Ggeneral geography and history

Elaborate area of interest: . . e e e e ohe

1€ Background kriowledge/ skill in learning area: [:I No experience [:] Some experience

Expe’n Eiaborate background: . . e S R

17. Learning method preferred by learner (select one).
D Books l:l Audiovisual ij Prograrnmed instruction
Foarmal classes [ informal discussions Clother

Elaborate leamingmethod:. . oo an s e e

18. Learning locatiorpreterred by learner (select one ).
Chin library (] in classroom [JAthome [J other

Eiaboratelocation: ___ .. e

19. Possibie ways of helping the learner meetlearninggoal(s). - - -— . .
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Description of Learning Project (continued)

20. Recommended sequence of learning project (where to begin and steps to follow):

Advisory Setvice

21. D Explaining independent learning program [j Clarifying fearning goais
[:] Defining project scope D Developing learning sequence
Elaborate service(s): e e e .

information Support Service
22. [j Provide materials [ Refer outside library (] Refer inside library [] Gather information
EJ Provide study guide (] Provide resource list l:l Other (specily).

Elaborate service(s): . - -
Stepsio be taken before next appointment. _—— . -
Next appointmentdate: .. _ ..o e e —
Comments: . . — .. e e P _

tearners AdvViSOF . e e e



74 LIBRARIAN LEARNING CONSULTANT

Progress Report
C  Men... M ) The purpose of this form Is to provide a
Contact:  []Phone  [Jinperson record for the learner and the advisor of the
learner's progreas, This form ahould be filled

Date: e . .
out by the advisor.

Time:Begun._________ __Ended_.___

Learner, ___ _ e
VisitNo.___ e

Modifications in Learning Projact

1. Changesand/orelaborationsinlearninggoals:- - — o —

2. Changesinscope of area of interest: Broader [l Narrower

3. Elaborations of changes in areaofinterest: . U

4. Changesinways of helpinglearnermeetgoals: — . ... ... e e

Advisory Ssrvics

6. [ ] Expiaining independent learning program E Defining project scope
] Clarifying learning goals ("] bevealoping leaming sequence

7. Elaborateservice(s). . . o e s

information Support Service
8. [l Provide materials [ provide study guide [ provide resource list E Gather information
[JReteroutside tibrary [ Referinside library (L] Other (specity).—

9 Elaborate Service(s): . — o

10. Steps to betaken before next appoINtMeNt: . s e

11. Nextappointmentdate: . . _ . . S R e

Learner's Advisor __.___

|
;\
]

‘ 7 9 Farm B: 1.D. No. .
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Tte primary purpose of this form is disg-
noatic. it should help the advisor adjust to

Prograss Evaluation interview the needs of the learner. This form should be
fillect out by the advisor in conversation with

Contacl: Fhone [(Jin pEISON | the learner.

Date: _______ . ____ . I, e

i. Learner ... .. L . . e e
2. Does the learner feel thal the learfing orojot dov.aagat i, « i L pace?
Clves CINo I\ Don't know

Eiaborate: . S . e e e

3 Does the leamner feel that he/she is progressing toward his/her learning goal?
Clves JNo [ Don't know

EIADOMAME: . . . . o e e e e s e

4. Has ihe advisor been available when needed? [’j Yes

1i*no,"" how can this problembe corrected? . .. o s e

5. Have the library facilities been conducive 1o the learner’s project?
D Yas Cino CINa

i*'nn," how can this situation be mproved? .. .. . - . e e e

6. Has the advisor provided the needed assistance inlearning plan development?

E] Yes D No E Don't know

If “no.” what chould the advisor do? R — -

‘ 80 FormC 1D No, . . 3
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The purpose of this form is to get the learnei’s
impressions of the advisory service. The
learner fills out the form.
Lasrner's Evaluation N N _
Evaluations
€
SIEls|cl8
S olela|d
plo|lol|lElZ
Cuestions 2w 0w |0, <
1 Nas lne hibrary open when you needed e
2 \Were the library facilities helpiul to you in duing your learning project?
3 Was the Learner's Advisor availabie when you wanted 1o talk?
4 Were you comfortable in talking to the Learner's Advisor about what yGu
wanted 1o learn?
5. Did the Learner's Advisor understand what you wanted to learn?
6 Was the Learner's Advisor helpful in developing a plan for your learning
(helping you decide how to begin and what to do)?
7. Were the right matenals (bocks, tapes, etc.) available when you needed
them?
8 Were the materials given to you by the Learner's Advisor useful in helping
you learn what you wanted to learn?
9. If you used a hist of resources or a study guide in your "»ari. . were 2y
helplul?
10. it you were referred to another agency did that agency heip you in your
learning project?
11. Overall were you salisfied with the help provided to you by the Learner's
Auvisory 3ervice?
{aver)
FormF
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12 Would you use the servicz again” [ ves Ll No (] bon't know

T slgen [;] Yes Ej Nz Q Don't know

14. How do you thunk you have changed as a result of your project and the nelp the library has provided?

Learner's name i

Date

o i ,
Y Form F
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The purpose of this form is to obtain the ad-
visor's overall evaluation of the expurience
with the learner. Advisors fill out this form.

Learner's Advisor Evaluztion T
Evaluations
%]
23]
=1E
| 518 . %
Questions Zlw!lHhlO|<
«  Was the learner comiortable in talking to you abcut what he/she wanted
to learn?
2. Did you understand what the learner wanted 10 learn?
3. Vo 470 helpful in developing a learning plan?
4. Were you available when the learner wanted to talk?
Nere appropriate materials available for the learner when he/she neaded
them?
6 ‘Were ihe materials that you provided the learner useful in helping him/her
reaci: nis/her learning gea!?
7. ii you provided a study aid was it useful to the jearner?
8. IMyou referred the learner to an outs. 2 agency was this agency helpful to
the learner?
9 Cverall were you satishied with how you helped the learner with his/her
learning project?
{over)
8o
FormG: 1.D. No._ _ .
-
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11 Were the faci-hies and » wiprient i tne idrary scificient

for what you needed 1o .2lp the learner?

e g reRg

Learner's Advisor
1.0. No.

o Datn
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DISABLED AND ALTERNATIVE LEARNING PATTERNS

Albert Mastantuono

only recently
implications
to me this is
understanding

Learning Adisabiliv - .5 80 cuo you will read one
‘ng in parents magazine., fnother in pooular digests and SElll anot! =r

women's journals. It is a
-ourse, We have only started
and zdults with learning dlff . IE is really a band wagan cancept
and we have to be careful of thag, Everybody cannot automatically be
labeled as learning disabled in crder to take care of any problem they
may have. I am going to try today in my portion of your institute to
get acrose the message that you've got to work with people early. How-
ever you cannot ignore the adolescent or adult who already have problems
and who may not have been taken care of in the home and especiully in

high school.

Right from the beginning I want to be sure that your realize ve are
not talking about people who are totally .lliterate, We are not ta.king
about rotarded individuals vor coxample people with severe physical pro-
blems. A lot of people with rni..g problems can read., They «an de
arithmetic. But their problews have been severe enough over the years
thar they remain handicapped when they become adults.

1

1 have several things that I will be reading dlrégtly from because
they are so beautifully d.ue and they across certain points. This
very srort little poem comes from Specific Language and Disability in the
papers . : Anna Gillihan., The title is "Preface" -

The college dean siovs

such rawne:- ¢ 7¢ student is a shame

'tis a lac saration is to blame.

The high : ~incipal says

fond heaven:s nat crudity. The boys a fool

The fault of course is in the grammar school.

a2
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m such a dupe

The primary
that prepar-

says: '‘Such

. WHat sort person can the mother be?"

‘hild, but then y@u‘re not to blame. Your
¥t

many of the people we work with get started, The buck
the line. There are a lot of problems in educating
th

we can hit on some cf these kinds

@
more QLiEQ iveiy. T hope

learn-

ally tu have

a ; I e
stion of the Chlgﬁﬁﬁ and the B85 . ich ca
ona. problem and defective learning, cor learning problems
the cmotional problem. Some kids really do have emotion-
ul pzubl;mk} because it is easier for most pyrauts c accep term

learning disability than uental

gfalu dﬁ
tude of

The federal government has been giveu a lot of money for studving
i fieid of learning dicability p cularly to bureaus of education
for the handicapped. The tem learr d4isability has often been used
s+ coymously for brain damage and neurciegical impairment. We are talking
about most of your departmentg of education in a state such as Pennsylvania

where 1 or 2% of the schgcl age population are definitely learning dis-
ge pop I y 4

r

abled ie are apt to show some kind of brain damaze,
but that is a muLb too dlffl ulr term for most people to absorb. Thay
have some kind of ﬂaufqléglfdl involvemeat, It's not that they go walking

1 personally think that .a my expe~ience of the school age popualation
there are more like &7% the kids who have learning problems. These
are not due to retardiness, blin ness or deafnees but they would be in
this category ove learni. . 41 abled. I thiuk they are going way out -y
saving that 407 of the scheool age populdtion are learning disabled.

. learning disables mean? Often it means that someone has
failed one course, or that thev are three monihs behind on an acaderic
achievement test, But this is under change because the state and toderal
education depaxtments are not going to continue fundinj such & a huge
population. Such a loose definition covers an awful lot of kids. When
we talk abeout learning disabilities we nave to first look at the com=
munications system.

Right now you ave looking and listeni.g. You are taking in percep=
tions. You are werceiving what I am doing and saying. DBut you are also
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perceiving other sorts of things such as outside noises, people out in
the hall. You are listening to my voice which is the figure. You have
co decode or breakdown the perceptions that are coming to you.

What do you think of when you think of integrating or associating?
How do we express ourselves as human beings? There are other ways in
which we communicate: gesture, eXpressing verbally either in the written
or spoken word then there is a feedback system. Feedback may inelude
brainwaves, ESP, telecommunications. You may simply be reading expres-
sions on peoples' faces. Indesd your response to 4 test may be a feed-
back system. We know about feedback long before we enter formal school-
ing and continue during the entire life process. But you may be an in-
dividual who has a breakdown in this area.

What is happening right now? A jet plane going overhead. That is
very distracting, particularly if vou are by the window and particularly
if you were a young child. You cannot if you are truly a learning
disabled individual, if you have a audiotory figure grounded problem
vou really have a great deal of difficulty blocking out extraneous noise.
It mav be impossibl. to block out a record player that a teacher may have

gO01ing.

This happens so often in school where a lot of kids have to sit right
sext to the window. Right under the window may be a playground or kidds
just running around the school. What happens? / truly learning disabled
child way have a problem in the first place bloctin;; out auditory back-
ground noises. But in addition some visual stimuli may be thrown in.
Suddenly as the months wear on the teacher will say this child is lazy.
He's like his older sister or he's not like his older sister who was
very smart., The teacher won't write that down, the teacher won't tell
the child what happens but th: child gets the message by gesture or by
expression.

Try to think back on some pzinful experiences in your own elementary
years., Rellect back on your grade school and think of some painful ex-
periences., The teacher may not have said "booo" to you, but you could
tell by either what she may have said te you. or by some expression on
her face, or from iack of praise. The same thing can be said about dif-
ficulties of blocking out visual stimuli. I am talking about kinds of
learning problems that if not dea™ ..ith early in a school career can lead
to adult learning problems. Sc we have talked about the auditory and
the visuals and I am not going to go into any nore than these two cate-
gories. My notes on the chalkboard are so scattered and messed up it
is hard to pick up visua.. . have highlighted the word I want you to
sero in on. Suddenly if bec.mes less blurred, and now becomes more of the

foreground. This is a simple example.

We learn to read by over 507 of our hearing sense. We do not use
Lhe visual as ruch as we rhought in the olden days, A child for example
may have let ter reversal; he is not necessarily being smart alecky.
He is not being lazy or retarded. He doesn't need glasses or colrective
lenses. Xids that have a visual discrimination problem may truly have
letter reversal. A class example is when the child sees god for deg.
They really see it that way and yet they have perfect vision, including
‘hat part of the brain that you do your seeing wxih,
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It is inconsistency which brings about learming problems. You have
all read somewhere in a basic psychology course about the optical exprrience
where they use lenses which reverse your field of vision., After a number
of hours, or a number of days depending on the kinds of optic .enses, the

whele world turns upside down for you.

1 am going to pass up association and go to encoding, My times
the kids will see the "d" as a "d". But they have trouble when they
code it and put it down on pa er, or tell the teacher what they see. They
will put down a "b" for a "d" eveu ihough they had a correct perception,
At the beginning of a school career, this is the beginning of constant
frustration. Finally a child may be able to take it in appropriately
but there is a great deal of difficulty with the integrating stage. Some
researchers in the fieid, particularly behaviorists in Pps; = logy, main-
tain that all problems are in rh+ hlack box, i.e. in the mird of the in-
dividual.

There are some basic te:.. " 1 I have just alluded to. Visual
perception is ons of them /. . .a€ central response to a visual stimulus.
Auditory perception and memory (both long term and short term) are other
terms. Long term memory just can't possibly handie all information pro-
cessing. You have immediate memory, delayed memory and long term memory.
All of these are necessary tn learn and get along in this world.

vou know I have some three vear old daughters. If we tell them we
are going to see grandma in Erie, Pennsylvania on Sunday and it's only
Monday, then we have made a grave mistake for obvious reasons. Next
Suntay is now as far as they are conc: nec ., They cannot wait because they
have n- wense of time. A lot of learning disabled adults, whom you may
no. be zble to detect, have difficulty with basic time concepts. Such
factors all affects how we learn. Linguistic input is the ability to voder-
stand what is said and to demonstrate what is said again. Output com-
~inication and expressicn of ideas, either through gestures or words, are
1:7¢icult for learning disabled individuals who have motor problems.

1f you havs: read rcame of the professional articles about eye and
visual-moto= coordination problems you would get the impression that a
lot of kids really have this kind of problem. But if somewhere along the
line they cannot develop good mol .r-eye-hand coordination abilities, they
will have problems in other learning processes as well. A lot of these
kids really have a great deal of difficulty in movement. Some of these
kids may need medication tu help ihem maintain balance. In early to mid
1960's, gzeneral motor training was a big thing in the profession, In any
ever: from the few studies which have been done, motor coordination train-
ing usuzlly has to follow a natural waturation prochis.

A learning disability is present when a person of average or zbove
average inteliipence is not experiencing success OT reaching a potential
level of achicvement . [hat is determined usually by ministering an 10
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test within a group setting or classrtoom. There has been major criticisms
of intelligence testing. How is a group acheivement or a group intelli-
gence given in school? Think back on how many tests you took in school.
Irn the classroom the teacher says: ''Pick up your pencil and resd the
instructions." This has to be done because of the standarizaed proce-
dures. Suppose you have a third grader who is taking the reading com-
prehensive session of this achievement fest and can't read the instruc-
tions. What is her comprehensive score goine to be?

Act.ievemen: tests and intelligence tests are very often one ¢n4 the

same. Achievement is supposed to measure what you have acquired. In-
telligence tests are supposed to measure your intellectual potential.
1t is di€fficult to separate the two. An IQ test is an achievew:at test
and certainly an uchievement is a measure of intelligence. The point

is a lot of learr ng disabled kids particularly in the reading and math-
ematics seciion of their subjects they can't begin to understand what's
on the page. Of course their response is going to be wWrong. 4s a
result of the IQ test they are going to be placed in the retarded range.

b
i

in this state aud - ) irded child measures
between 60 and 80, 1If his IQ falls below 80 he has to go into a class
for the educably mentally retarded. There is some flexibility but not
much. They say we have to have a cut-off point some place. 1If you
were in Michigan an educably mentally retarded child has a score of
50-75. A retarded child from Pennsylvania who moves to Michigan
is no longer retarded. Or a lexrning disabled child moves to Pennsylv:nia
and he is put in a class for the mentally retarded.

iy v

[}
[

wost others, = o7

Even on an individuaily administered IQ test there are 5 points either
way. On any given day you may measure 135 which is very bright IQ. But
the next day with the same test you could have gotten 140 or 130. This
variation is a result of measurement error that is built into the standard-
ized test. As a result, kids are being mislabeled, Part of that is
because we are forced to put kids in ceartain categories. This is not very
humane for the learni: g disabled child because on a given day he could
renlly be recommerlud to a class for the retarded. But when you stiit
talking with kids 5.« -oe truly retarded, they have an awtul lot of pro-
blems that the learr r~ disabled child (who may actually be arcund the
area of 82) does not have.

It is 2 tragedy to put that child in wich a class with retarded,
That is wiy more and more public s:hools are eliminating certain kinds of
psychological testing and why the Buckley amendment was passed just re-
cently, Right now anyone in this room can go to the public school or
the college you went to and ask to see your complete folder. The con-
servative republican from New York was classified as educationally
mentally retarded when he was in grade school. This #s what motivated
him to get this type of thing done.
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Recause the learning disabled individual has such difficulty in
learning or in grasping basic concepts that the rest of us grasp very
easily, psyChologists and educators have mislabeled these kids. That
is why we have to do a lot more in the area of clearing up the kind of
testing in schools. One out of every 15 children in U.5. classrooms
who are average or above average intelligence have failed to learn
at the expected rate. The significance of this fact is that these child-
ren become adults whom you may expect to use the libraries with facility

3

o

and ease.

What we have been locking at indicates a great number of character-
istics. For example, one of these may be a lack of established sense
of direction in reading and writing and what the affect of this may be.
How do we read in cur culture? Left to right, of course., There are
very few cross cultural studies in learning disabilities., I have often
wondered who is having lateral problems may therefore be contributing
to her own learnin - disabilities. But how would this person do if she
were Chinese where the reading is vertical?

Other people lack the ability to learn through the visual or seeing
sense . They have difficulty in building a basic reading vocabulary.
1 want to mention three or four terms that you should be aware of.
Hyperactivity actually means being overly activated and full of energy.
Hyperactivity is still considered mainly a medical term and is used
all the time in education and psychology. It is further used to the
point where everybody is hyper if for example you drink & lot of coffee.
My kid is really hyper, he drives me up the wall. The truth is tnat
some learning disabled individuals are hyperactive but not a large per=
centage. If you have a truly hyper active child, sometimes they need
medication. Most of the medical people I have worked with are relatively
concerned otherwise you would have kids popping pills at a very young
age when they may not really need them.

Suome people have an inability to learn how to read plain and simple.
This is a true inability due to gentic causes. Now that is where the
medical profession ends it's agreement on an explanation because they
don't know why. There is a real physical problem. Maybe it is in
the integration center of the communication medel. These people can
learn something but they have an extremely difficult time doing so.

Some may never learn how to read. If they are .ruly retarded, they can't
handle the abstractions. But the important thing T want you to leave
with is that these people are really few in number. For the others, the
explanation of their difficulty has to be sought elsewhere.

There are al! kinds of reading problems among adults. Perhaps they
can read but they cannot comprehend for some reason. If long term memory
is bad and short term memory is good, this can affect comprehension.
There are motor control disabilitie~ that have nothing to do with lack
of atility to read due to genetic causes, But the point is thnat they are
always used interchangeably. A lot of learning disabilities . have per-
ceptual-notor coordinacion problems which affect learning how “rite.
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iin who e ugh
report o ifficulr
it then ! , mething was wrong. A lot of iearning
disabled kids start EVElelﬁé emotional problems by the third or fourth
|

gfédég By ChlE time Eh&y know they arr dLmb

Therefore he claimed sore throats as an excuse from going to school.
Why should he go tc school and try and try and never succeed iun doing
anything like other children. He would go on the playground with other
youngsters but woul: :72 in the bushes -hen his sympathetic teacher
insisted that !¢ jein them, He hegan ItiulﬁF up and down the play-
+f running aleng side them.

Cround s 410 he were with a

By the t-me he reached 1 groade s in real trouble. His

mother worked with Lim at night. H 4 -~empt to memorize and

copy what he was shown, Bul Lhere over to the next time.

When he saw the word or sente o b not recognize it. Dwain's

Lffot made him llhed by the teach o+ oo .he fact that many of them
that Lz cheaced on -5 o onments. & of his more

coping mechanisms ¢ e hand scmeone PISF in the class-
would slump down or he w Jld move his desk so that he would

be out o his teacher's immediate vision. That technique along with

the fact that he chose the back of the room kept him frequently out of
sight anl mind of his teacher. Another method of hiling his disability
was when he was called on to read a passage from a book. He would

turn to ;ome paragraph he had memorized and begin to read it. The
teacher vould only be impaticnt with his lack of attenticn. He has

escaped again.

ALl of his time was spent in learning how to get by. He would study
teachers to learn their methods of giving tests. He fought as if every
day were a new battle which had to be survived, He learned to put down
answers in his own kind of urderstandable shorthand on pencils, inside
of socks, on his fingers. He systematically changed many ways of
cheating and worked at thy project constantly. The highlight came when
ihe entire school was cor . ting in a - - iling coatest to choose top
persun for national comp=t o By v: s time Dwain was in the Gth
grade. There were sever:i cod spelling words on the lis:. e
worked daily at memorizing foe tist and finished third in a class o
34 only hecause he memorized.

U—M

Finally aiter two vears in the fourth rrade and two in the sjvth,
Dwain was moved into seventh grade without an elementary school uiploma.
Life grew cure tense as Lhe competition stiffened. Dwain's mother was
puzzled, she could not undcrstand, When she aspproached a teacher and
asked that Dwain be put in a class of retarded children she was refused,
But for Main who overheard the conversation, there was more Pfﬂﬂf that
he was just plain dumb. To so many kide this is what happens to them
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when they
oL wanting to g
dis~bilities. Vi«
has learning di

srtencion gi
= with age a
been proven

w Jersey have begun te automatically
look for high risk learners.
.here this type of screen-
hecoming wore attuned as to
econd, and third grade child-

Fortunately some states such
screen ail of
EVEﬂ in :iatsd

: Pennevlivania in 197

Ll

the right to education was a landmark
iat for FEetarded Citizens which de-

1
case brought abeut by the Association
clared that a child who is retarded has the right to a proper educa
tion just as a normal child who is in & ”;l; room." It also said

that the parents have a right
district who has labeled their ;hlld w;th anv danrae oi :etardlﬁe
I has become law. uol just = : 3 !

275 cases brought before EdULdEIUIﬂl heari
Iave their outside experts present data
experts present data and the hearing office

ntenial it is hoped that
wled to the gifted and ta:en-
1

By July &4, 1976, tied in with the
the same privileges and rights will ke exte
ted, The gifted and talented are
known someone who was really bright?
to communicate with them. Messachuscits
mother believed that her high school son was truly talented and that
the school was not previding a proper education. She insisted that the
child be allowed to go te Vale, Coloraco for skii:uy !cssons. Maryland
has the same mandate. If the parents don't belswvve or the hearing officer
finds out that what has been recumended is mot beivg carried out by the
school system, they are in trouble. They are geiny to be called on the
carpet by the depavtment of cducation and this .'.rt. ‘o affect ™aiv

i

t.5. Have you ever

il
g
ke
o

ww how difficult it is

£
had the fivsr rest case, A

stace funline.

We have been talking mainiy abeut younger kics oot ihe pr.ulens
carry over to adulthood. This Ig the kind of person who very often
lacks motivation and may be frustrated with learning tasks. This kind
of person may do well in mathematics but may have great difficulty with
subject areas involving reading. Or it may be just the opposite since
the learning disabled do not have a single profile., Man. ‘earning dis-
abled people are excellent readers. But when it comes .. any ind of
mathematic competition they ave wsy oul in left field, Written work
is very often tedious and difficuit for ¢ adult iearning disabled.
Their speed is slow,legibility is more often than not velLy poor. Their
work is often inccmplete and lacking in detail. Emotionally such a

person almost always has a goor self concept.
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) A teenager who VEATE
level is very often given a sec
5
11

-

good materials out now that
high interest and low vocabu

r
lege. In fact there was an int g N

months ago: 'Learning Disabled s Le: b ro
of fathers who were successful businessmen had sons o were diagnosad
as being learning disabled. These fathers learnad tha. these vere r:.2

kinds of problems they had when they were growing vp. They had ths . =

kinds of frustracions, But they compersated they made
ful in cheir work.

The ones who do reach college level usually go to commmunity colleg
Now most community colleges have an open door poel :
go to the community college. But these students are reading at the
fourth grade level. Very often taking class notes is very difficult.
They have difficulty forming topic sentences.

OF LEARNING LIABILITIES

EFINITIO

]

v

A learning d.sabi ity is present when a person of near average,
average, or above average intelligence is not experiencing success or
reaching his potential level of achievement within a group setting in
the regular classroom. A primary learning disability within a person
would not be a physical defect of seeing of hearing, mental retarda-
tion, emotional instability, or as a result of ecultural or instruction-

al environments; however, these might appear as secondary or compounding

€actors to the learning disabled child.

These learning disabilities which are of a wvisual, auditory, and/
or motor perceptual nature manifest ther:-elves primarily ip the processes
of speech, language, reading. writing, and arithmetic.

The learning disabled person will in varying degrees exhibit the
behaviors of hyperactivity, distractabi..ty, perseveration, improper
balance, no preferred body dominance, emotional instability, weak motor
coordination, disorganization, and poor sequential development.

ol children in the U.S. classrooms vho are of

One out of 15 scho
rape intelligence, yet who fall to learn ati the

c ¢
average . above averag
expected (ate,

dedededededodcddek Sk el R Sk e

A learning dissbility refers to oné or more significant deficits
in essential learnin
for its remediation.

g procesaes requiring special edvcacional techniques

o)
1
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pecia ies exhibit » Jisorder in
basic sses invelved in under-
g £pC ren ge. These may be mani-
of 1 think , talking, reading, writing,
lude conditions which have been re-
in injury, minimal brain dysfunc-
. Th g pot inciude lesmmn=
sual, aring, ot handi-
turba oF to environmental
ittee or icapped Children,

R OFTEN ATTRIBUTED TO

'ht' opposite

Perceptual-viotor Impdlfﬁﬁvtsi P:l ting, writing, and drawing poorly.

Difficulty in catching or throwing a ball. Frequent lack of eye
hand coordination. Dilizcu,;} in reproducing geometric designs.
Emoticnal Liability: Quic<k cuanges of emotional behavior. May
be peiicked by what weu Lu appeass to others as a minimally stress-

iyl situation,

Geuneral Coordination Deficits: Child often described as clumsy
55 'notor-activities such as difficulty

ro
in jumping. hopping, riding ~r riding a tricycle. Cr may he in
i difficalty in burtimi.;, colering,

.
23R T T - - & —,
fine rror=retivicies suc cnodlirhd

or awkward. Mayv be ir g

el

efc,

‘ysorders of attention:  Short attention span. Distractible,
inrseveration -- becowing "locked into" an activity, word, number
~r thought and uvnable to "shift gears’ to something else.

Jmpulsivity:; Cannot keep from touching and handling oojects or
person. especially in o stirange or stimulating environment.
Responds too quickly without thinking.

Disorders of Memory and Thinking: He may lack short or long term
memory. May have Jifflculty in processing and integration skills.

Specific Academic Nisabiiities: May have difficulty in one or

more of thu areas of reading, writing, arithemetic, spelling, or
language.

96
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9. Disorders of Speech and Hearing: May have delayed speech develop-
ment and difficulty with receptive or expressive language, Although
his hearing is normal, may have difficulty in receiving and under-
stand ing sounds and their meaning.’

10. Equivocal Neurological Signs and Electroencephalographic Irregular-
icies:
a. "Soft" neurological signs such as uncoordination of oculax
muscles, poor coordination of fingers, mixed and/or confused
laterality, slow speech development or defects, and general

awkwardness,

b. Borderline or abmormal EEG (brain waves).

o =% o *
ACTUAL CHARACTERISTICS OF LEARNING DISABLED

Learning difficultdies with which parents and teachers are con-
fronted usually fall into the following classifications.

Lack of established lateral dominance,

Lack of established sense of direction in reading and writing.

Lack of proper perception of relationships petween figure (foreground)
and ground (background). (This problem may occur with the perception
of a work on a certajn part of the page.) (Visually and Auditorily)
Lack of Ability to perceive and copy simple geomecrric form,

Lack of ability to semse the space relationships of objects.

Lack of ability to hear sounds correctly and to reproduce them correctly.

Lack of ability to xyecognize visually similaricies and differences in
word structure.

Lack of ability to separate figure from background in listening. (In
actual practice. the pupil may not be able to separate the teacher's
voice from the general hum of background noise),

Difficulty with the proper coritrol of impulsive behavior.

The difficulty of controlling excessive activity.

Difficulty with acquiring a proper attention span,
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Difficulty in developing 2 Proper ability tc concentrate and maintain
~oncentration.

ack of ability to learn through the visual or seeing sense,

I3

he

=

The lack of proper coordination to pliysieal ectivities.
pifficulty with developing a sensc of rhythm.

nifficulty in building & basic reading vocabulary.

Difficulty in putting things down in writing or prirting.

The lack of ability to meaningfully perceive number concepts.
pifficulry with the proper perception of self.

pifficulty wich the proper perception of relationships between self and
others including pareunts and teachers.

Showing of a gap between his ability to undexrstand events and experiences
and his ability to learn ko read . compute, spell, and write.
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Sara Fine

Yesterday, when Al Mastantuoro asked you o listen to what some-
ved +o talk about, he suggested that you riespord with only one

= following pirases: "Yes?" "Tell me more," "Go on," or "I'm
listening.” You were cnly to listen and encourage, and you were there-
Pore rot acle ¢ interrupt, interfere, or intervene. It was the
elient's time to talk and the counselor's time to listen.

A simple process in cominlcations, and yet one that is the mpst
difficult for most of ws to perform — the simple act of listening and
encourazing. We have a name for this process -—- miniral encouraging,
{.e. behavior that is not enly active 1listening but which communicates
to the other person that all of our energy is directed toward that
rask., Minimal encouragers are nobt only verbal. Nodding, eye contact,
the direction and posture of our bodies, the stillness of owr behavior --
all of these tell the client that we are actively present. By owr
vehavior we are saying, "I recognize you as a complex and worth human
being. I will follow where you lead. " T do not have enough data to
respond to you until you share more of your experilence with me. Please
go on; I'm following." Did you notice how nard it was not to say,

Met me tell you about my experience!”" or "Here's what I'd do 1f
T were you," or "why don’t you..." or "You don”t really mean that,"
or "Things aren't as bad as they seem. "

Tet's look at the impact of some of these responses. Some of therm
are subtly or overtly critical, such as "How would you feel if vowr
hrother were really dead." Implication: You shouldn 't feel the way
gou feel. The curtain drops; the moralizing jugment of the listener
fas thrown down the barrier, and the cpeaker mast either defend or ex~
plaln his posivion, or capitulate in remorse. The soelal response
says, "I'm sure you're Just as guod as he Is," o well meaning response,
but wacceptable to the client. The llstener just doesn’t understand
the intensity of the feeling and is rejecting its validity. Agpin the
curtain drops. ‘

The empathic response says that the curtain is open and that

the listener has accepted and 1s ready to accepl whatever the
99
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speaker has to say. A deeber level of interacticn has been
experienced along with a move teward greater intimacy. Intimacy is
the willingness to totally accept aother person with all of his or
her values and experiences and a. willingness to see the world from
the other person's viewpolnt.

This is a pattern which holds true whether you're talking to a
patron in the library or to your own ¢nild, your parents, your
theraplst or your spouse. I you look at any therapeutic interactions
you willl £ind that they are exactly the same as informative problem
solving interactions or friend-to-friend sharing interactions. Through
erpathy comes insight, self-direction and problem=solving.

An additive posture will help to generate new insights and new
vays of seeing things. Empathy 1s real and beautiful, but it can re-
main sterile until one can see 1t as a model for helping. The objec—
tive of an empathic interaction is that orne person leads and the
other person keeps up. The client leads, the listener follows, ard

F

the client is free to take his/her own next step. Notice that the
question-asking response diverts and directs the interaction: '"What
did your brother do to make you hate him?"” No longer 1s the cllent

free to go his own way. He must follow where the listener takes him.

Empathy means that we are both gping to talk about the same per-
son and that person is the client. Tneidentally, this happens be-
tyeen friends all the time and between people who are intimate with
each other. Two friends will negotlate in quiet and subtle ways to
decide whose turn it is to be client, whose needs are greater. Ang
the client role shifts back and forth.

I have a very dear friend with whom I spend lorg howrrs on the
phone after everyone else has gone to bed usually between one and
three in the morning. The other night I had a remarkable experience
with her. I called her up one night and it was chvious that I
wanted to talk to somebedy. All I wanted to do was talk about the
fact that my feelings had been hurt, I had felt rejected and in-
adequate by an incident that day. 1 was really feeling the need
for some support. We talked for more than an howr, really a thera-
peutic problem solving experience. I talked about some of the
reasons that I felt the way I did.

It wasn't until the next day that I discovered that her husband
had been taken to the hospital that very day, and she dldn't even
mention it. -at ineident really represents something underlying
our relationship. Even though on an objeéctive level her problem
was more serious than mine, she was coping with it. Even though
mdne was relatively inconseqguentlal we rad somehow decided 4 was
my turn that nignt, that my neeqd was greater.
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(e person takes a step and the other one catehes wp. The
impo cant issue is, who's going to do the leading now. When we get
to tie additive level, it's when my friend says: "It seems-to me
that not only did you feel put down, but the laundry is piling up."
She pulled a new element out of what I had said. BShe was catching
up. But this time she was putting something together for me; she
saw scmething meaningful in what I had said.

The additive response here was a step toward problem solving.

It is a step toward interpretation, perhaps by pointing out patterns
or relationships. I think it's importart to recogrize the difference
between additive interpretation and "instartt analysis.'" Interpreta-
ticn means "It seem as though there are certain kinds of things that
afflect you in certain kinds of ways." It doesn't mean "Because

your mother didn't like you as a child" or "You're just like my
mother!"™ There is a very subtle difference. 1 see one as being
constructive and the other as very hurtful.

Problem solving grows out of a situation in which the person
wno 1s the cldent says: "Here's this ball. I've been looking at it
this way. Maybe I could look at it from a different angle; I might
then have altermatives." You see the problem from a different per-
spective and perhaps seek other alternatives. The client sees for
him or herself; the listener is there when it happens.

Problem solving is saying, ""It looks as though you are only
seeing two possible alternatives." The client responds: 'Maybe
I need to rethink it." Empathy 1s a posture, i.e. a way of saying,
"T'm with you." We have two more things to £ill in this model of
interaction.

By the way I don't know what yowr experience is but I can't cope
with anyone else's medel. I have tried but I can't do it, The only
. thing I can do is try and share some of my own way of looking at things.
Sometime you might wart to take a plece of paper and develop your
own model for helping people interact with each other. If you are
going to do an institute, it's very helpful. You can'’t use anybody
else's model. I have a file or models, because 1 am always impressed
with other people's. But I can't use them because they don't make any
sense to me.

Empathy, in the way we've described it, is a sense of understand-
ing between two people in a total 1life structure. It sounds like it
couldn't really happen across a reference desk because we don't know
where that other person is coming from. But perhaps the real problem
s that we are unwilling to expend the time ard energy that it takes
to really listen. In one way the empathic stance :Ls really an
information and listening stance,
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Counseling is a place where somecne comes to hear what he or
she has to say. In other werds, the counselee comes to hear what
the coumselee has to say. The listener is a data bank who files
everything away and hypothesizes about which he or she will check
out, keep or discard. One way of perceiving 1s by repetition.
People don't repeat things that aren't important. By the same
token, if something is important it will be repeated again and again.

So that is one way that a helping person can begin to respond.
In the process of listening you are allowing the other person to
present his or her data about some issue. I have a lot of trouble
translating that into reference work too. You still are following
and allowing data to be laid out which you read ard which then leads
to prcblem solving.

How do you "'do" empathy? How does it manifest itself? The
objective of an empathic response is to follow where the other per-
son has led. Reflection is a way of saying that this is what I
heard you say and this was the way it was processed through me. Here
is what I hear and I will give it back to you.

I have a lot of resistance to phrases like "Here's what I hear
you say." They turn me off. When we care about people we respond
reflectively all the time. How do we reflect what they're feeling?
#you are really tired tonight, dear." "Sara, you hurt yourself."
What are some other things we say to people we care about? "You
really seem depressed today," or "You must have been furious." I
am going to add something. Empathy is only empathy when you are
truly in touch with the other person. You could go arourd saying,
"You look depressed,! to the world, but that does not make you an
empathic person. There is a great distance between empathy and
empathic verbiage. The empathic response is one that reflects what
you hear from what the other person is saying. The attempt is to
go with him, to perceive accurately, and to reflect honestly. You
tell me, yeah yow are right. But I have the feeling that you are
saying that because you want to please me. That's not empathy —
that's phoney.

True erpatiy is the reflecting back of that which you are truly
perceiving. It requires trust. If you are listening carefully, you
can accurately perceive what the person is saying. The experience
of having scmeore really listen to you is a very moving one. It
my be the only time in a person's 1life when someone has actively
resporded. It's the moment of truth when you can say, "You're really
angry at your brotner," rather than, "You mustn't feel that way."

That is not a reflection of the feeling. What is the feeling?

Well, hate cr anger., So what 1s the empathic response to that one?
What 1is the empathlc response to "I wish he were dead?" So do I?"
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By the way, I call that response a reinforcement of negative feel-
ings. I don't think that is therapeutic. Another counterpart to
that is what I would call: '"You punched him in the moutn., Good for
you, he deserved it!" I don't think that is problem solving, because
it is not reflection.

The problem is that as soon as you put scme judgement into your
response it is not empathic; it is judgmental, It tells the person
where your think he sould be going. A Judgment that says: yes; you
were right; or: no, you were wrong, is a judgment; whether it is
positive or negative is irrelevant. The point is you have mede a
Judgement . Something happens as soon as you make a judgment. g£ven
if it 1s one in favor of the other person, they riow see you as sone-
one who makes judgments ard the next one could be bad. The mother
who says,""You're a good boy" can also say, "You're a bad boy." The
mother who says you are anything also has the power to say you are
anything else. In order to respond empathically you can only do one
of three things. You can give minimal encouragement. You can sum-
marize the content., Or, you can reflect the feeling. That is all,
because that i1s the only way of catching up ard saying, you take the
next step. If you can think of another way I would be glad to hear
of it. Actually we don't know of any other way.

Iet us look at the statement: I wish he were dead. Let's try
all three responses. A minimal encourager says tell me more, or go
on. It says I'm not going to criticize you for the way you feel. I
am not going to tell you that it's okay if you feel that way. As a
mtter of fact I'm not g;c:):mg to make any judgment on what you've
said at all. Nor am I going to give you a solution to it.

T will give you an example of a summation of content, "It's
always Brian can do this and Brian can do that. I hope I never
hear his name again. Even if he is my brother and I wish he were
dead." In sumary of content: "Brian seems to do rather well."
But you have put a judgment on it. Try agein: "Someone seems to
sense that Brian does things very well, and that makes you wish
he were dead." '

Notice what has happened. There are two levels: a content
level and a feeling level. When we say "You don't mean that" then
we are really respording to cthe content. We act as though he
means that he wishes Brian were dead. What he really means is, I'd
like to stop hating.

If a message has a feeling level and a content level ard a
materials level, we usually only respord to the content. We pre-
tend that we d@n't hear the feeling. "I just heard that ny hus-
pand has a terminal illness," "Have you talked to the doctor?"
is a response to the content. Or "What did the doctor say?" There
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are a lot of feelings but we don't want to look at them. S0 we just
respord to the content. In this instance ve hear both of them.

The feeling level is louder. It 1s more actively empathic to re-
spond to the feeling level than to the content level.

~ Somebody comes in and says "You know, I have this paper to do,
but I really don't know where to begin." The feeling level is not
4s loul as the content level. But is it accurate to respord to the
content level? Most librarians would say it is more accurate to
respond to the content level than it is to the feeling level.

In no way am I prescribing that you respond to any one level of
commuriications over another. But if the level 1s loud, you carnot
not respond to it. You are responding to it but you are saying, "I
don't want to talk about one part of your message. There is no
sense talking about all of it."

Consequently, the summation of content does ndt always work. It
was almost impossible to put it together because the affect was so
lowd in this example that it requires a response to the feeling.

The more accurate or empathic you are, the more parallel your re-
sporise 1s to the verbalization. If someone says, "I really hate his
guts," you might be tempted to say, "Wou are annoyed.' But that is
not accurate. What you are saying is that the perscn shouwld not be
angry. The closer you are to where the other person is, the more
empathic your response is. Most of us interact nonhelpfully, not
because we don't want to be helpful, but because we find that our
social responses are not working and we don't know what to do.

As this institute has progressed for the last nine days I have
discovered that one by one all of my workshop ldeas have been used
up. All of the things I wish I had sald have been said. I have
been struggling with what to do about that and here's what I've de-
cided. Did you notice that each consultant who came in here had a
somewhat different commnications mpdel? For example, the parent-
adult-child is one. Al Mastantuono used a diagram like this and
Judy used a behavior modification model. As a teacher I am going
to give you a model that explains all the models. Here is one I
want you to write down: Somebody Speaks, Somebody Answers.

Among all the rules that 1s what everyone has eally been say-
ing. All those models have been trying to explain how complicated
sumple Interaction really ls.

There are hundreds of human communications models. The funny
thing is that underlying each one is the fact that somebody speaks
and somebody answers. Obviously there are other levels golng on
wderneath that. There are all kinds of levels at which people
operate in relationship to each other. There is a stimidus and
there is a response which then becomes the stimdus.

The only thing that really concerns me is that when someone
speaks, someone listens and that the true response of the speaker is
that here 1s someone who accepts and values me and 1s willing to
follow wherever I will lead. For me that's all there is.
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THE INFORMATION THTERVIEW

Aelaide Sukiennik

Today I wantto go over with same facts about the interview. Interview-
ing is basically talking to people. I am not going to give you a fancy
definition. Giving information is one aspect of an interview but there are
other aspects. Later in the week Dr. Fine is going to deal with the help-
ing interview. That is not ny basic function today. We are going to talk
about tne information interview which is a more complex interview than the
reference interview but considerably simpler than the helping interview.

T am a bibliographer. I do rot work behind a reference desk, My
basic job is book selection and the interpretation of the collection. I
spend from a third to all of my days five days a week "interpreting the
collection" to faculty, to groups of students and very often to individual
students. The clients I serve are similar to the independent learrer that
you have seen in the public library.

The typical student I see is working full time,probably has a family,
and is talking one or two courses at night. He or she has been ouf of
school for a while and probably went to a small college and used a small
library. Some of these students come to me with very speclfic questions
and I can help them easily. Others come and say "Where do I start?" This

is more complex. .

Today we are going to look mcre specifically at practical applications
of the information interview in the library situation. I have set up some
people in the audience here to help me with role playing because I.don't
want just to .tand here and tell you what happens or should happen. The
role playing situations that we are gring to do won't take too long, They
are more or less based on truth as I reconstructed it, They are things
that have happened to me or that T have observed happer.

I am going to be a reference librarian, At this point I am behind
the desk and have the card catalog out there. A patron comes in sort of
wandering around tie card catalog. I'm reading the Publishers Weekly. I
see her out there but I keep looking at the magazine until she approaches.
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districts.” "Any particular locality?"
1o you want the whole state?" U"The

T

.

"I 'm looking for
"Yes, in PFﬂﬁSYlVEHLS.
whole ztate,

5o T reach ¢ Tive atterson's American Education. T open
it to Pennsylvania and say: 'Hare you arei" 'Tt's arranged by counties.™
She cnecks the book out, That's v reference guestion and you do that
VEH FPt whaf Qpp@arg to be a reference ques=—

all of the time Qﬁca sionally
tion. If you are something. One of the

things : £ dL we ténd EO be ﬂu#CheJEPVLCE oriented, parti-
cularly those of us hes service areas. Butbt there are two
sides to this You have tiree telephones rlﬂ&lﬂé and six people lined up
JiiEINV Ea qu ynu questions., Sometimes you feel rushed, but what's the

= . T people will hang up and call back later. Five people

Caﬂ walt wnlle jou,gahe care -of the first person. What's the good in rush-
] if you glve thres persons the wrong directions. They go off and they

= back. You wen't lmow 1f you gave them what they wanted.

andéﬁin“ around looking at the card catalog but I'd
"Where are the W'sT" M"There aren't any."
fﬁ“t¢Qu. But there a~e no W's in the Library
: , where are the W's, I told her
there aren't any. 4id she want? She asked me a straight question
and I gave her a atralgnt answer. But still we were talking about two dif-
ferent things.

This kind ~f thing happens all of the time, People ask a question and
it 13 misinterprsted by the listener. First of all I needed to pay a o
little bit of attention to her, She really was forced to interrupt me.
I Erﬁwereﬂ her question but I cut her off. If I had maintained some sort
of eye contact I would have seen the confusion on her face.

I should have sSeen her out there wandering arocund the card catalog. I
probatly should have perceived that she was talking about the card catalog,
or I should have asked her, but I didn't. Now if this were an aggressive
independent library learner she would come back to me and make me get out
of my Publishers Weekly and say: 'l don't understand what you mean." Then
I viould explain to her. But il she is the typical education student that
I get, she wouldn't do that, She would just walk away and probably wander
around the card catalog a bit. llopefully she would find it for herselfl
because she has something to do and it needs to get done.

I get another question, '"where are the mapga-
zlnes?" "Well, ds on vwhat you want. [Most of them are shelved on
the fourth floor and are alphabetical by title. Do you just have to find
the titles of a periodical or do you need an index?" "I an writing a term
Cpaper, " TWell I pueos we will met you ctarted on Readers “ulde, or some

other index. Could you tell me a little bit about the topic?" 'It's about

history.”

T'mat the
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unption that within the context
- ‘iin the context of your library
5 is why it is very hard to say to you "This is
‘uu omn l*dfﬁ some general principles. You can

; : and really being interested
listen to the words they are
1 uest But you hnave to take all
yuur ﬁﬁﬂ sitwation and means. In the library where
VPFHd that if somecnc wanders up to the desk, usually
and asks where the magazines zre they nay really want
v ray only wary to imow where to find periodicals in

of my 1 lt’
it may be
‘nizv: yc:m r’i@

, : 4 in the amount of time he or she

qugatlel at a de You may impose time limits on

> thing you can do if & Guéztiﬁﬂ iz complex is to get
something ;1 em later on when you have
nxhn Jgu ﬁth ad

~ about ccnflﬂ;ng them
the person isn't

y another kind of interview. I'm sitting at my desk 1 mn
ard this person has come in to see me. In general when you
1t a4 ds4ﬁ§ and you put the person on the other side, you have
veen you and the person. It tends to create a

rical ba ' If you are comfortable without that barrier betw
then don't use it. Usually abont half way through a corwersation, 1
nle the pef‘ son out intu the library where we can do some practical things.
Aﬁiln I can't tell you what's rignt or what's wrong. All I can do is tell
ﬁud for me. (NOTE: At this point, an interview was role
epible for transeription),

e é r'l

15 particular person and let her talk, she would just
may have talxed for about 45 ﬁ;nutp in the interview.

£0 on aAd
I don't lo,k at ry witﬁh put I trv to gpure what's happened not in terms
~f minutes but in terms of where the person is. Thl person told me she

had a research methods course and could use all of these library materials

bBut on the way Dut she talked to me about attitudes, so 1 took her to

After T zhowed it to her, she said: "Ch, yes,

Pzychological

ITve wsed this Geforo.” But in doing so she showed me that she didn't have
the fomeiest notion of how 1t worked.
Haqssty on your part will give them more confidence in you, than

trving to fake your way thfauzh. I ask questions and do other things too.
Also when semeohe cets very confused, or if' you get confused try to restate.
Ton't ask If you have to 25k a direct question, try to restate what
Jou trlne nid. Am I underpctanding you or did I pet that straight?

£
Something like that.
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You may have to listen a long time. You really have to concentrate on
what they are saying. DMNow I only have to concentrate on you out there, and
T have to concentratr= on wnat the interviewee i3 saying to me. At work I
would have a perszon at one desk to the left and another person at a dest
to the right. There would bte a lot of noise coming from the entrance area
and telephones would be ringing. But you have to work within the con-
straints you have. We are all professionals, but we all do not have nice
quiet office space and a secretary who will take all of the phone calls and
messages.

You have to be in some sort of separate area to conduct indepth inter-
views though. You carnot be in a public area where you have to answer a
phone and listen to the demands of other clients. Where you are really
going to be depends on youwr situation. (I think ideally I would like to
nave my own private office with a secretary there).

(A question was raised at thls point concerning the role played inter-
view). If I had pursued that remark, we wculd have been off on a helping
interview. This is a perscnal problem she has, She came 1o me today

th that problem on ner mind alone with her library question, My con-
scious choice vas to get her started first on her library question because
she really couldn't use the library and didn't know what she really wanted.
In a later interview, we talked for a half hour about the people in her
department. She was having quite a time. She was a part-time irstructor.
There was an individwal who was very jealous of her and who was trying to
undermine her. This individual wanted a permanent appointment, etec., the
usual story. I have to stay out of the politics of the school but I can
listen. And vhen the time came to listen, I did. But her first need, as
we role played here, was to get at information to help her define her
problem. After the initial interview, we met at least flve other times.
People who come with a question like this come once. I see them from 3 to
10 times especially those with a problem. But I really hadn't gone into
everything she wanted. That was a choice on my part because one can only
do so much at a time.

In this interview the c’ient sounded confused. I tried to ask her
mostly indirect questions, or to repeat what she had sald. A summary is
really an inquiry, such as: "Is this what you mean?" There are times
when you have to ask direct questions. This is where we my get into
problems, Any time that I ask a direct question, I set mysell up as an
authority figure, and I cannot really step into her 1ife and tell her
what to do, or do her work for her.

The information I had to offer her on what's avallable in the library
may help to Increase her confidence and enable her to cope with the human
relations problem she mentioned. On another level I could have been a
helping interviewer and discuss the problem with her. But I must meke a
conscious choice avout that, Did she need content or counseling? 1
must decide at what peint the constraint of the situation makes 1t possible
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to get her started on the content matter at hand. If she is so upset a—
about her emptional problem that that's all she can talk about, obwiously
she 15 rot golrg to be able to deal with contemt. T relt here that the
cortent would relp her to deal with the other problem, You Tave to sense
this and have at smme time to make a deliberate decislon.

I hope youwdll read some of the items that are listed on the biblio~
graphy. I thirk you will find them helpful. Keep ih mind tiat these
people in general are talking about an ideal intervieying situation wherwe
yjou are doirg the helping interview. I am talling about an "in-ideal "
sitwation where you are doing an information interview. Sometiries it is
mre than a reference interview ard in some aspects it cante a helping
interview. At other times it khas to be a helping inter-view.

Benjamin, for ezample, talks about this kind of thing. He tadks apout
time factors that I Yave alluded to. He also talks about sorme other verwy
pragmatic things such as ore's lriternal condltlor. fhzt e ds talking
sbout are the conditdons inside you - the values you have and how they
affect your Interpretation of your job. There 1z no particilar sequence
to any dinterface between the client and librar-ian. However there are cer-
tain elements vhich do occur and even reoccur; but the sequerice always.
emerges as a unique transaction between two persons, ore of vhom in these
instances is a helping professional.

A role playing situation followed betweer: participants sel ected fron
the audience.

"T saw this thing about a term paper clinie that you are golng to rave,
I want to sign up for it. I have to do a term paper."

"Tat's pight., We're going to have it next Thursday . Ve're ging to
have a gentleman here who will tell you the best way of dealing with a term
paper. He will tell you how to do your resear=th and probably tell you how
to do your bibllograthy. Do you think this is what you wang oM

"Well, I work in the learning skills center in the commnity college
where T'm going to school. I'm doing my paper orl the Jdearning skills in
the center. That 's vhatb my topic is, and I have to do that term paper."’

fyou want to do a term paper on learning skills, ds that it?"

"eah. . T like working in the library here. I corfe dowm heére a lot
anct do work in the Library. The librarian is supposed to be able to heldp
me, rignt?"’

"Aren't you the librarian?”

"Yes, Iam'
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"on 't you have @ ackground in Jearning skills? Don't you have a
Jearnirg center ox smething?™

"Zee we have orie in ghe ddbrary. Tt's a nev sort of thring. We're
sorta in the experiment al stage Tight now; we hope it will carzy over.
Can 1 g0 over 1t wich you and show you what we have?"

"Sure! "
" gssume bt Youd krzow quite a bit about & library , 1s ghat right?"

el T works ot tihe lear-ning =kills center at the comminity college
a8 atutor.”

"ow can I belp you En terms of your term paper? hat would you
1;{@?"

1y1l, you can tedl e about now other schools are wing thelr Jearn-
ing centers ard o they ve Fandling them? "

"eil, we by 1o Teach Fou how LO WS the libyary, 1 assume you can
use tre card catalog!”

Now, L wondep if we coudd look at this exchange anzalytleally? vhat
was golng on there? What was the young man's problem. e did state his
problen; he did say that Te vas writing a term paper on learming skills.
Didwe find out hows mxch he el about how £o use the litrary? Why didn't
we fird out?

T think thay T was asking too rmany questions." We do have to ask
pecple some direct Questions, Hut is 1t necessary to ask SO many? The
other day when you terve zll practicing your incerview skilds, I fourd that
many of you were askirg adil t leaxners: How far did yougo in school?

That ds a wvery dirett question. “You could have rephrased that to some-
thying like: 'Tell ne sorething apout your schooling." Had you done 50,
you would have glven thema cholce instead of sitting there as an authority
figre demanding informatiora? They 1Ry not yet be ready to tell you

trat they didn'€ ranish third grade or dropped out in the sixth grade. You
have to glve thenm that choice.

This young man was virking at a learning skills center, As the inter-
view progressed in real dife, 3t became clear to e that T couldn't figure
out what he vis doing workirg in one. It was fairly obvious to me py the
way he handled 2n Index k¥ vud difficulty reading. e didn't identify him-
self as a cliemg of a leaming sicdlls center but as = gutor in one. It
tLumed out to be a beer fiutoring kind of thing there he was able to help
some people with tmelx problems and they vere able to help him with his.
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Wnat he needed from a librarian was someone to just show him the card
catalog and explain to him very basically how to use it. He also wanted
someone to explain to him how to retrieve the books. H@ needed someone to
go to the shelves with him and help him get his hands on a real book or
two related to the tople he wanted. ZFor people who are at that level such
immediate reinforcement is essential. In the role played interview all
these elements didn't come out.

St-udents come in and sien up for a term paper clinic arnd the student
is given a specific appointment with a librarian who is working in that .
subject area. Indexes are complex things with maln headings and cross
references. The interviever In this situation needed to focus a little
more on the topic in the interview. Clients often come in with some huge
topic and you have to try to get them to narrow it down. Sometimes they
carmot narrow it down, until they see the literature. That helps them to
narrov 1t down. You have to try to perceive when that i1s possible.

He also confronted ner with the question: "I thought you were an ex-
pert on learning skills?" He wanted reassurance that I knew what he
vas doing. In the beglnﬂng_g did you rnorice that he would not look at her.
Fe was very reluctant to identify himself and what he was after, but he
finally did end up commuricating with her, talking with her and loocking at
her, She did not respond to ! his hostility. It is better to try to ke

neutral and accept it.

(A situation was role played here, then a question was asked about
making a telephone call for the person in the role played situation). The
patron might go away and after thinking about this, declde to take a dif-
ferent course of action. If you call you have forced something on her.
Also, it is very difficult for you to communicate with a third party. What
somebody else wants or says you may not get straight. It is better not to
put vourself in the middle. Secordly, what you would be doing is creating
dependency when what you are really trying to do is create an independent
person vho given the right information will go out and do something with it
for nerself.

(Another question was askad here). It is the context of the phone call
that I think can be important. The phone call could have been rade ifr
the person were being sent to a specific plan. You would say: I have a
client here that I'm Qendgng over to you. You don't have to explain the
whole situation. She still has the option of not going or not accepting what
the other person says. At the least you have paved the way for a freightened,
ureducated woman. You have helped her back into society. You have developed
a trust level during this paftlcniaf interview process. The client in turn
is going to feel some trust in being referred to somebody that the other

person lnows or lnows about.

(A question was asked here). Another fumy rule in libraries (along
irith not spending too much time wiliz people) is that patrons may not talk
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on the telephone. Orily librarians may use fhe telephione: I will make the
contact for you, and let you talk to the man. There 1 really no one right
answer on this. It depends on you and vowr library's rules, and it depends
on the ¢lient and on the situatiorn,

In tnis case, I think that it is better to let her handle it herself.
She seems to be ready to do it. Perhaps some of you did not get that. I
have made calls for people inquiring if this is the right place for the per-
son to contact. If someone comes into the library and I have to refer them
to another librarian in another part of the library, I always call ahead and
say that this person is coming [or some inflormation.

—
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DEVELOPING HUMAN POTENTTAL
Eric Hatch

Huran development 1s a concept that is relatively new compared
to some other fields. ‘There are nine or ten schcols in the nation
that have human development colleges which are considered pretty
good. Human development as a phrase covers a broad spectrum of
study . It would be almost impossible for example to run down all
that Penn State has to offer at the College of Human Development.
Courses go all of the way from rutrition to law enforcement, from
interperscnal relations to juvenille del;\,quency, The prc:gram encom-
vz32es the whole spectrum of human existence in terms of helping
them and in terms of being a change agent. You may well ask: Why
have this kind of department when we have clinical psychology de-
partments? As a matter of fact, psychology is in a sad state of
affairs.

There are probably three or four schools in the entire nation
where clinical psychologists along the way in their graduate careers
get any kind of interpersonal interaction themselves. I am avoiding
the word therapy. Perhaps we can call it interpersonal interactlon,
or helping skills, or just dialoging with arnother human being. 1
am rot an analytic person at all, but I do 1like. one concept that has
came to us from psychoanalysis. When a psychlatrist with a specialty
in psychoanalysis decides that that is what he wants to do, he must-:
first undergo his own analysis. ,

We have no analogy for that in psychology. So we have people
coming out of psychology programs who in many cases have been deal-
ing almost exclusively with rats going through mazes. They have
been dealing with verbal learning experiences. Upon graduation they
go to a clinic, or to a university and become a helper or changeagent
touching people's lives. As a result the stereotype we have about
psychologlsts as jerky people who don't have thelr own heads screwed
on very well 15 not altogether a misconception.

Well the point is this, that tne College of Human Development
vhere I dld my rLost masters training leading up to the doctoral was
very different from the Knd of training that I have just talked
about. That is why it is so enjoyable to talk to a group who is
zolng to te on the front line. If we are gaing to dé\,?‘elcp helpers
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we have to get rid of what has been termed the medical model. I do
not want to go into a whole long history of how psychology came into
being. We had psychiatrists before we had psychologlsts. Psychiatrists
are medical doctors, arnd as sugh they follow a medical model. A medi-
cal model expects that we are going to Alagnosis a person, We assume
that something is wrong when they come to us. If we are a medical
doctor, we expect that part of our job is a physical dlagnosis.

We expect that part of our job i3 to cure on a one to one rela-
tionship in the medical model. If.I can diagnosis someone having
a particuwlar illness and I know that a syrum exlsts to cure that 1ill-
ness-T give him t- shot. Hopefully when my job is done we can talk
about patients. . aould not be a surprised. In a medical model
there are patient. {ut what happened I think along the way in psychol=
ogy 1s that first of' all In many cases, psychologists at one time
were fyxustrated psychiatrists. We also know the pecking order
that exists. I have seen that pecking order exist in public schools.
The teacher is sort of at the bottom of the list, the guldance
counselor is a little bit above the list, the school psychologlsts
just a little higher. When you call in the pgychologist arnd some-
how the assumption is taken that the teacher cannot really deal with
certain problems. She has to send them on to the counselar and from
the couriselor on up.

From all I know about helping and all I know about change, we
are rnot golng to change anybody. We are not going to help anybody
in any way by trying to analyze them, It is a trap that we all fall
prey to. Lf you have any kind of power needs which I think a lot
of psychologists do, then you are doubly apt to fall prey to them.

If someone comes to you for heip and he exhibits a problem, the first
reaction in many cases is to want to be the hero and to want to come
up with an Immediate€ solution to the problem. If we do not really
listen to that person so that 99 times out of 100, we really do not

. understand what the problem 1is.

I would venture that 98 times'out of 100, the person does not
really understand what it is they are searching for. It is very
tempting to look for quick answers or quick solutions and even a
quick identification of the problem. I think the state of our
nhuranity is such that those kinds of things do not exist. We are
tempted to think that if we can have some kind of problem, we can
go to a psychiologist ard somehow he can wave a mgic wand, or that
I am going behind that closed door ard something rather mysterious
is going to happen. In a session or two I am going to be cured.
Notice that we have reverted back to the medical model. Notice al-
5o that many psychologists and counselors use the word "patient
for the people that they deal with.

It was Rogers who first thought that this 1s a pretty bad state
of affairs. As long as I am calling you a patient, I (& infering
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particular implications about you. I am implylng that you may have
sgnething wrong with you. I am implyilng via that medical model that
I can take care of you Just like that if I have the right syrum.
Rogers was the flrst to use the word client. This really turned the
whole thing around, because now the Implication was quite different.
If I have legal prablemg, I go to see a lawyer, If I am his client,
that, does not make me any less equal than the lawyer. It does mean
that he has an area of expertise and he can educate me. He carnot
cure all of my problems, but he can tell me what rights I have or
don't have so that based on new information, I then have a chance to
work out my own situations based on what I know is best for me.

I have the responsibility in this case in finding a solution for
my legal problems. The only way a human being 1s going to work
through anything that's bothering him is in effect to first identify
his own problem and ultimately to come up with his own solution. The
best thing we can do in a helper role is to help facilitate that
process and not try to do the problem solving ocurselves.

Gordon who developed parent effeectiveness training, has a sec-
tion in the back of his book where he talks about ineffective com=-
murdecation styles. This whole idea of giving solutions is very
tempting when someone comes with a problem. You think that your
‘hearing them. They think they know what thelr problem is. You glve
‘them a quick answer ard later find that many times it does not work
well. What is the effect of you giving them the answer arykl then hav-
ing it not work. In effect they have never had to take any responsi-
bility for the original problem.

It is notworking; I don't have to take responsibilities. It
also means that he will probably go to the next helper ard come up
wilth an alternate solution. In fact, he may go to a succession of
people. Notice however that the main problem is not ever really
getting solved. I am not really doing anything about it by constantly
trylrig to be dependent on other people. I don't want to get too long
winded here but In a nutshell that is the whole idea of an educa-
tional model as opposed to a medical model. What we are saying in
the fleld of psychology is that we know a lot of skills about human
relationships. We have more dissertations sitting on shelves, more
then we could ever use. We do have a body of lknowledge and E%tmE of
it is gpod kmowledge that has simply not been put to use. A lot of
krowledge irherent in that medical model is sort of a closed shop idea.

As a result of that kind of thinking, professional people llke
to keep to themselves and protect themselves and their own little
stylle of helping. What the educational model says is that we know

a lot about the way people learn. Principies of learning may. be
Srticgﬂ,arly relevant when talking about communication. But it
should not be forgotten that a Ph.D. in psychology 1s not the only
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route. Any person can develop the same kinds of helping skills with
a minimal amount of training that a psychologist behind a closed
door would be enploying with a client,

There is something else that is inherent in an education model.
It is the very important human assumption that if communication
with your fellow human beings is not going well, then you can change.
The analytic view is much more pessimistle. It says in effect that
your personality is formed by the time you are five as a result of
interaction with your parents and significant others, By that time
you are pretty much stuck in that mold. No matter how hard you try
you are not goirg to be able to change. I would say with that point
of view it is a wonder there are not more suicides.

Eventually you get to the point where you are a really lonesome
human being. You are frustrated. If you feel that there is no hope,
then I would think that the end would be near. In the educational
model, we very much belleve that the communications that we all
exhibit are basically the result of interaction with significant
others. Our self concept is largely dependent on the verbal and non-
verbal communications which one has with the significant others in
his life.

For example, think of what would tappen if you went through an
entire day where every person you spoke to, looked at you as though
you were a little odd. And if they broke out laughing you would
probably start checking yourself to see if your fly was open. or
your shirt was open. If that were not the case you would feel pretty
mystified, If it continued for any length of time, all but the strong-
est of us would probably become psychotic. It would drive us of f
the deep end.

That is the most dramatic way I know of explaining the impact
which other communicatiohs have on our self concept, ie. how we
perceive others perceiving us as human. We only have two ways of do-
ing so: verbally and norwyerbally. The educational model sticks
much more closely to the verbal interactions you have from age one
on up. In a sense you may be Lfhe person you are because you learn
to react in certain ways to how others have acted towards, you.

Habit is an overlearned reaction to something. The implication
is that if it is learned then it can be unlearned. There 1s a
firther implication. If you can undue some learnings so also can
you put new learning in its place. You can teach people some skills
of interacting in ways with other human beings which are more facili-
tating and more inherently satisfying that what they have been
accustomed to. There is nothing mysterious about it. It may take
some hard work to get out of those old habits but it can be done.
It can be dorne fairly rapidly if we apply some of the principies we
know about in terms of learning and communications.

118




114 LIBRARIAN LEARNING CONSULTANT

We all dc one of two rolez, Ve are elther a speaker or a listener
or erpathic responser as we now call it. The term resporder 1s much
more deseriptive of what we hopefully do in a listening role that is
designed to facilitate communication with another pergon. I am going
to jump ahead now and antilcipate something that will come up later.

It always does. We may have learned some of the do's and don'ts about
the two modes of communication. But some people we are working wilth
have not learned them.

We nave found in research that you can teach & child how to com—
municate more effectively without ever naving to resort to a black-
board, If I don't directly teach them the rules, the answer is
oovious: I model them. If I want him to do something in a facili-
tating way, I ought to be first doing it for the child. Thus one of
the hallmarks of an educational model is that I never ask sameone to
do something that I myself would not be willing to do. If you think
about the encounter group or the sensitivity group and some of the
other formats, you have known people who are very quick to ask you to
do sometning in the name of psychology. But they may not have been
willing to demonstrate that behavior themselves or even to engage in
it.

As a result of four hours today, and granted four hours is a
limited time, I hope I can glve you same gskills that you then can
model for other people. It is true out in the hard, cruel world that
you are not going to have somebody who 1s trained in communication
skills. You are not going to have people who can exnhibit all of the
principles of good listening ard speaking, But in your continued
contact with them, you can do that. I had this demonstrated to me
particularly with my own kide., Like osmosis a lot of it can rub off.
You have to start somewhere. You have 1o start with the person you
have.

The vast majority of people do not have very mary skills which
can facilitate human communication. At Pern State several of us got
together and formed a corporation called IDEALS, Institution for the
Development of Emotional and Light Skills. It took us four hours to
to come up with that acronym. That was the first meeting we ever
had and we had a good time trying to make a word fit. It 1s however
reflective of what I'm trying to say. Emotional and life skills are
skills whether we are dealing with a learning, or an educationzal
model. Skills are something that can be taught. Someone who has
expertise can teach the people who are learning those skiils,

Mat 1s an assumption we would not make in a medical model,
Another assumption we make when dealing with human relationships is
that we don't always want to be dealing with a crisis situation., Now
I imagine you deal with a lot of tnat as a librarian. If you are be-
hind that desk ard people are desperately in need of a bcok for a
term paper that vas due yesterday, then in many cases you are dealing
with a crisis situation. )
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Also inherent in an educational model is to get out of that way
of thinking., If all we continue to do is respond to people's crises,
we may get over the rough spots and exist for a day at a time, But
we are never really going to do anything to better the sum total of
commuriications that we as human beings experience. We are going back
agaln to the medical model. Somevwhere along the line we have to deal «
with humn beings in a way in which they can feel safe enough to talk
about things before these turn into a crisis.

Based on your own exverience, a crisis is a little problem that be-
cames a larger problem. All of a sudden you found that you could not
handle it any more. One of the things that we know from learning
theory is that if those things are handled in the beginning, they will
not be nearly as complex as they are blown all out of proportion.
People are very reluctant to express what seems to be a small concern.
For one thing that I have heard is that many people do not want to
burden another person. If I make an issue oub of it we will get
into a whole big thing. It's no big deal, I'll just forget 1t. With
such attitudes and feelings 1ittle things become big crises later on,

'To ratter how rmuch we lilce to delude ourselves about handling
things, not many of us can really survive alone. We are really lucky
to have one or two people that we can go to, who we know are going
to listen to us when we do express something., They are truly going
to put themselves in our shoes, I am talking now about empathy, about
being able to so fully listen to someone else that you will put all
your own needs aside.

If you find your own feelings intruding you are no longer being
a good Listener to that person, You have to make a cammitment to
that person to totally devoid yourself of feelings for a whille so
that you can enter his world. To me that is what a good psychologlst
should do. This is what a good helper does. A good listener is some-
one who can put aside thelr own needs for a given amount of time. Now
we are all human. No one can do that for very long. We have needs
ourselves for some kind of long term relationship.

At one time or arother in our lives we all find it necessary to
reach out to another person, We try to do something nice for them.
e try to indicate that we really care. In retun we need some Indi-
cation from them that we are appreciated. At least hopefully at other
times they will do the same for us. If they don't, the relationship
soon ends.

In learning some skills ycu say here is a person who really thinks
that he can help. I am going to make that commitment to them. You
are not going to verbalize that commitment necessarily although that
is possible. You might well indicate a person: I really want to hear
what you have to say. However that sometimes turns a person off. It
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scares people off and turns them away. It is not necessarily the best
way to convey to another person that you really want to hear them.
That is too direct. T think the best way is to employ the kinds of
skills that can be implemented and that will convey to the other per-
son that you are truly with them.

Without ever having any formal exposure to communication models,
that person is able by your modeling to do some of that for other
people. I would like to think of that as a wild kind of thing. I
think we are at a low stage of that in our society. I don't see any
big ball of wildfire starting and catching on. There are not very
many people in this world that you can count on to listen. But we
have to start somewhere.

T would like to dialog with someone and as I listen to scmeone
I would like the rest of you to watch very carefully. Observe what
{s goilng on so0 that you will be able to tell me what it is I have done
or not done in being a good listener for that person. Whatever un-
folds please consider yourself as sitting in my place at that moment.
fow would you have responded to that person? What would you have
dore differently from what I did? What would you have done, the same?
What seems to be the end result of this dialog?

In order to accomplish this I have found that a demonstration is
useful even though it always send up somge shudders of anxiety. It
is useful to talk with someone who has had some feelings about some-
thing. They can be good, bad or mediocre feelings. But I would pre-
fer that whatever the issue brought up, it not be at the core of the
huren being. For example, if someone is currently going through a
divorce, I don't think that would be an appropriate topic. Something
that usuwally works well 1s if you can come up with an incident or a
perception or a set of feelings that involves a profession. Secondly
the thing that would be very helpful is if you can comé up with some-
thing that 1s recent rather chan something that happened a month or
two ago. It should also be something that I know nothing about and
something cornected with the workshop in which you happen to be parti-
cipating.

In responding to such a challenge, the volunteer demonstrates
strength and courage and becomes a case example for study and analysis.
In the subsequent commentary, it is probably easier to comment on non-
verbal things first. It would seem obvious that when I am with a
human being, I would look at them. But there have been a'lot of
studies done about eye contact. The amount of time people even look
at each other is not very high. Do people always let out their facial
expression, even though they may be talking rapidly amd with humor?

I try to listen to the guality of responses aryd see whether you

can offer sympathy, and respond to the pain and discomfort evident be-
hind the words. We talk about eye contact and tone of voice, but in
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a senise we are talking about something larger. One of the things that
will happen in a structured kind of model is an evident diligence in
50 trying to attend certain things that at times one will lose other
things. Anytime that I am in front of a group of 30 or 35 people, try-
ing to model a demonstration, I am nervous.

By the way, things that have happened a long time ago in many
casés create feelings that are harder and harder to identify even
though you can remember a lot. I am always amazed how certain songs,
or a certain smell can evoke feeling, and how words for most of us o
not seem to be able to do that. In a lot of ways I think that is a sad
state of affairs. We have been trained in our culture not to tolerate
feelings., I think that has been proved even more so for males. At a

" very early age most of us here in this room were told not to cry when
you got hurt. Big boys don't cry! I think many of us have been be-
havior modified out of talking much about feelings unless we have some-
one listening to us who will specifically attend to them. We tend to
get very wrapped up with content, .

This brings up a problem of how to identify and respord to feel-
ings that one nimself has not had. You could glve examples from your
wn experiences. But we do have a problem., How do I for exanple re—
spord to a woman in labor. Yet because I can't experience childbirth
do I not try to respond to her. I think that I must somehow respond
perhaps if only by inference from the content of her behavior.

Mary of the communications styles work if they are used sparingly.
If they are used in conjunction with one another, they can be appro-
priate. It may be that you will have to ask a question just to get
a conversation going. I think that might be particularly so in scme
of the things that librarians would do. Let me take the opposlite slde
of the coin and say I have many times experienced situaticns where
this model was employed very strictly. Absolutely no questions were
allowed. Inevitably there comes a point in the conversation, soonexr
or later, where there is a silence. Then we get the whole questlon as
to whether we are going to be a helper or a listener for this person.

Wnile we do not want to reject any of the things we have already
sald, it may be necessary to consider how one can bridge the gap when
there are silences. One of the training tapes which had the greatest
impression on me was one of Carl Rogers doing work with a sehizophrenic
client. It is about 49 minute tape and about 35 minutes are quiet.
When it gets to the point where the person says nothing I thirk that
we are usually saying we are either scared or we do rnot have trust.

For one reason or another we cannot be in the company of that person
right then and there.

One of the things that I have resorted to at time like that is
to recognize the limits of that model. At that point I say: I hope
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our silence isn't making you too uncomfortable. I wi. . tolerate it
long enough until I recognize that it is making us both anxious. But
if we are to move on and grow, there are going to have to be some
periods of silence.

Unfortunately there are same professional fields, and librarian-
ship may be one of these, which hold that' the helper should always
talk and keep the conversation going. This can readily be brought to
the attention of participants in a training session by having them
engage in a dyadic conversation in which absolutely no gquestions can
be asked by either person.

Such an exercise vividly indicates that questions are almost the
universal mode of comunicating. However in doing so, each person has
to make an effort to attend to feelings rather than content. This is
seen as almost impossible out in the "real world;" but if a helping
person is going to be effective, the skill of listening must be
developed.

Listening is much more difficult than most people 1nagine It
requires a self-discipline in the sense of emptying out one's values.
If your value structure is strong, it is difficult if not impossible
to listen. Your value structure, revealed nonverbally, "tees off"

the other person.

As a result, almost anything you say is seen to be advice. As
soon as I get sucked into giving advice to people I have really got
to start Zeroing on my own needs. Attention to personal needs conca-
tenates anxlety; and the anxiety makes it impossible to be silent.
Thus the "flight into words" becomes the only escape route possible.

p—
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DEVELOPING A HELPING RELATTIONSHIP
Paul J. Friday

==

As librarians you transact with people in order to give them
information or, rather, to exchange information. A second goal is
to reassure and make your clients comfortable. It 1s interesting to
note that in doing this there are three things in every human being
(regardless of who they are, vhere they come from, or what their
occupation is) that are in common with all other human beings. It
is these three things which I am going to discuss with you over the
next two days. Inside, we come from one of three different direc-
tions. In our work, our play, our loving, our hating or in any
otner kind of transaction between people, we are directed by one of
three "ego states." These ego states are labeled the Exteropsyche
(the Parent), the Neopsyche (the Adult; and the Archaeopsyche (the
Child).

The first one, the Exteropsyche, is like a parent and resporyds
to things like parents do. Parents do two things. They ternd to
take care of people and they also tend to be critical with people.
We can come on as a parent with anyone we come in contact with. We
learn very early how to be a parent. We don't wait until we arrive
at graduate school; we already have the makings of it inside of us
as early as three years of age. If we come on as a Parent, we can
do 1t either as a condemner or as a nurturer.

How do you cordemn those whom you come in contact with in your
job? What is the way that you would condemn them? Condemn me!
let's say that I come in and do something. I don't know how to use
a card catalog; but more importantly, I may need a "out-down." Let's
say you spend half an hour with me and still I say I don't under-
stand what this is. The least response I'm about to receive is your
frustration. The greatest will be your rejection ard p erhaps this
was my goal in coming in to your library in the first place.

How can you condemn a co-worker? Let's say 1 work with you and
I just started. You could say, "Well, why did you do that?" Or,
"You dummy, I told you how to do it and you put the books in the
wrong place, in spite of my directions!" There are multiple ways of
saying things, but they are poing to come from ore of the three modes
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mentioned above. If the Parent i: one of them, it will be visible
in eithsr a condeming way or a nuriwing way, just as a parent would
take care of a child.

Physically it may mean taking a client with you and saying, "Come
on, I'11 show you how to do it," (and then doing the task herself).
That is probably the most obv1oug way I have seen librarians being
cvarnurturing. But overnwrturing may not be the appropriate response
to requests for help.

I'm sure in each of your experiences you have come across people
who came in continually in the same way to your library, requiring you
to go get the book for them. When they bring a book back three
weeks late, there is do doubt in your mind that they are going to be
three weeks late with a perlodical which has to be in the next day.
They will have endless excuses. You feel the same things inside when
they come in. They "hook" you every time because there is no other
way they can relate to the world except that way.

Remember, the transacting of informatlion is not a one-way process.

The informaticn is the game. The idea of getting something accomplished
seems to be the all important reason of why we are in libraries. But
the process of transacting information is the esscntial segment in
our work. We may be here on earth to bug other people. The library
is the arena for doing this. There is going to be an attempt to get
vou hooked into the game just by you being in that time and place.
When you do get hooked into that game with someone, you will walk
away really frustrated. You ask yourself questions like, "Why can't
they be independent? They are graduate students. They are here on
their own because they want to be. Why do they act like that?"

But each time they come in, they require you to do it for them.
You sit back by the coffee pot and complain about the same ten
people that you've been complaining about for the last five yesars
and that you will complain about for the next five years. If they
won't change and you won't change them, the frustration level will
be maintained. We will see some things that we can do to change
our behavior. These behaviors make the librarian a bit more
efficient, at least less arxious or more comfortable In previously
stres a@}ﬁvohing situations. '

There are two ways that we can count on dealing with other people
if we come from the Parent ego state. These are done either by mur-
turing or by condeming. You can either overly take care of, or
overly put down anybody with whom you work in the library. Some-
times I think back over my experiences in the library when I was a
kid., It was a place I didn't want to be because everything was so
quiet, so big and so all powerful with thousands and thousands of
volumes. That was scary and yet I saw other kids in there waiting

at the door for the library to open and have a story read to them,
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The feelings that somebody has in comlng to a library probably
aporoximate some of the feeling: cuzmt T think you professionals have
when you are about to go to work. You nave been going to work every-
day for many years. You get the key and you don't wart to put it in
tne lock. But you put it in anyway. On other days you go in. There
is a feeling of some kind. When you see certain clients came up you
feel better t'.an when other clients come up.

You relax wien certain people come up because they approximate
vyour view of the process that goes on inzide the library. There are
other peopleé wino core up, Wwno are convinced that the only thing to
do in life is to bug you. That is the only reason they are here == to

make you-feel uncomfortable. Everytime they walk in you turn around
and go to the bathroom.

I remember this one librarian. I walked in and she looked at me.
3he looked this way because she knew I didn't want to be with her.
T knew she didn't want to be with me and we were rever with each other
after that first incident. I order 10 books and I knew I was coming
pack so I didn't take them out. I came back the next day to this
1ibrarian and I ordered the same ten. I waited in the room for her
to come. She came up to me and sald to me that I was playing games
with ner and shouldn't be allowed to go into a library. "But I am
rot playing games with anybody," I said. "I just need those 10 books."

I got that feeling of belng put down and of making a mistake.
I'm referring to this incident because 1 felt the same thing conme up
again. I didn't like that experience. It was so intense that it has
stayed with me for 20 years. 1 5ti11 have this feeling that I made a
mistake. I didn't know how to deal with it. I looked at this lady
later and I knew it wasn't me. I knew it wasn't the situation. It
was that librarian's need to get critical with me -- to orient her
1ife from the Critlcal Parent ego state.

The Adult ego state is in charge of information. If there is a
problem to be satisfied, the adult inside all of us is the most
appropriate person to solve that information. It's the computer in-
side everyone of us that can deal with math and statistics. If 1
have a sperific problem out there in the world the Adult 1s probably
the most appropriate mode to come from in order o satisfy such an
information need.

We nave the ability to come from any one of tnree Ego positions
— but only one at a time. We can come from the feeling mode, or
Child ego state, whenever you feel anything at all. The Adult 1s the
one who 1s going to exchange infonmation and solve problems. The
Parent 1s the one that can put down or nurture. The Parent 1is also
where all of our values are. Any time we make a value statement we
are coming from cur Parent's epo stafe.
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tin There are two golden rules avout commuiication. The first
Tulr is *ﬁat garall 1 or complimentary transactions can be main-

ely. If I come from my Adult to Ann, and Ann comes
hdt %ran act;@n can be Ha;ntalned in-
rea - it to stop and it won't. This

with some peaplé thgEP *han otﬁerﬁ

&ly.
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The first time I met you, Adelaide, I felt very good. I needed
information (but far more than just infofmation) when I went to the
library to start my dissertation. I lmew that I had a year ard a
half ahead of me and this is the first day. Where do I start? 1
have a very broad topic that I want to deal with. I walked over to
Hillman Library and they sald to make an appointment with Adelaide
and I said OK. I didn't need any information in the sense of do this
ard your dissertation is finished. Yet something told me she under-
stood 1t. We went on for about an hour walking around the library.
I did not remember where everything was, so what went on was a
process of complimentary transactions.

This process maintained itself for an hour and made me feel good
because ny child was in charge. Ihls was the case even though I
came in with the gtatement, "I need information on how to complete
my dissertation." She could have said: Here's a book on disserta-
tions; read 1t and come back when you're finished with it; or what's
your topie; or tell me about it, which 1is not tell me about you.
Tell me what your interests are. Comminicate with me that y@u‘fe an
individual; or I'm an individual; and let's start this process going.
Without that nowr with her T mignt have walked out with ten books and
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DIZCIPLINING
Limit-give senze oL
reality
Prohibit - train
Good, bad, right,
WIONg

NFORMATTION
INTAKE-1isten,
measure
THINK-reflect, fig-
ure
OUTPUT-talk, action

COMPULE
Bucinezc-like
Cbjective
Organizs

List

REBEL CHILD
Defy, Fight, "Bad
Child"
ADAPTIVE
COMPLIANT CHILD
Believe, Memorize,
"Good Child"

NATURAL
Iraginative
Sportaneoul
Yiive j

aviay"

(from Addresso Set by E. Berne)
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If I am playlng tné ;amL of PTH (Pareﬂt t@ Parent)

area Ot

Adult,

risual ¢ mmunlgatlcn 11neh y@u seé 1n JQUT mlnd
' am ccming from one ego state aiming at

' i5 not doing the responding to me)
You are not going to feel good.
r and you are going to stop.

TE

Trancactions ore confusing when you get into games. Insy
are simultaneously played on the sccial and on the psychological

ca
levels which is erucial to understanding Transactional Analysis.
Games, or complex transactions, will te discus sed later.

It is crucial to find ous from which ego state you are coming
from. Which ego :tpte has the most energy? In fact you may feel
yourself going from one ego state to another. FRemember the Parent,
AMult, and the Child are all good. They are all appropriate at the
right time.

The ques stion now iz, what determines the right time and the
right place? Does your ﬂh;ld determine that you are going to get
in trouble with your boss for fooling around teo rmuch? Does your
parent determine the Flght time and the right place? Are you getting
in trouble again because you are hitting on critical issues or are
nurturing at the wrong time? Hopefully, the Adult getermines when
the Child should come on; and the Adult should come on because it is
dealing with the world and sorts out the information about what the
Child'z needs are.

The thing in;tiil,j is to understand the ego states., Trans-
acticnal Analysis is a good conceptualizing tool. It is a way of
looking at yourself aﬂd others in what's golng on. It helps to
simplify a transaction and objectify what 1s going on in your work.
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give it to your employees depends

= uz that TA is too simplistic.
may want to use it &= a

:f-c: tilnk about, or as an expla-

On tne one hand, a 1little bit of knowledge ray do more harm than
zocd, On the other, this presentaticn may give you a taste of what
is available in the field. If it rmakes sensze to you, you can go out
and get nore information or met involved with it as much as you want.
The approach iz comparable to 4 course in general psychology for
f‘reume'ﬂ in college. They are not necessarily going to be psycho-
t5 buvr they have an opportunity to find out whetier it 1is
yropriate for them. For the communications field, this is your
Here 15 a mode uf ;QIT"U_YAC?E‘t;ﬁﬂ (éhat 'Tahe“ sense to a lot of

For example, I don't use TA all the time &s a therapist or as a
counselor. I use TA about 15-20% of the time, By that I mean, I
explain TA to the client without using the A jargon. For a lot of
people, TA Is not appr opmgta because thney do not have a communilca-

i imatie approach to communications. Be-
some does not mean that it will not be

TA is a pm

P ' ;@Et ic for

I hope you understand that you have tc make a judgment some-
where. With you, I have emphasized the Adult because you are in a
type of cccupation that is involved with information transfer. Out
in the world, they say information is an adult process. But TA
people tend to push the Child in the hope that individuals will
really get close to their Child ego. They emphasize the Natural
Child because these emotlons are very quickly turned off due to
things that happened in early experiences. As a result, it 1s pre-
sumed that communication will more readily occur,

The relation of verbal message content to non-verbal message
content is an important factor in commuinications. In this country,
studles have shown that Americans in general :sz:vc;ia,l situations receive
most of theilr communications nonverbally. The ratio is about 90%
nenverbal, and 10% verbal. And the point I want to make is that this
ratlo iz maintained between you and your patrons in the library.

The vast majority of what you say to your c client and what the
clients say to you is transmitted nonverbally. This I maintain as
a fact in contrast to the emphasis piaced on the spoken or written
word by the vast majorlty of us who are in the communications .field.
One of the major functions of how you will present yourself as an
individual to the person acioss the desk from you will be determined
by what the person is sayling to you nonverbally and what you are say-
ing to them nonverbally.

131



=
[~
~J

HELPING RELATIONSHIF

The 1rp*1tgug thing iz wnat vc 1 other. For
example, in the supervizion of 2 o : start iook-
ing for the uoungeloﬁ who leans fo :ard If the client leans forward
it is like saying: I'm giving everything I can, as opposed to some-
body who will sit back and appear disinterested. The important thing
about nonvertal QQﬁFMﬁiCatiDh > that 1t 1s a key in making in-
ferences about the behavior of the patron.

What ';aglé ds with their legs 1s as important as what people do

with thelr 5 t iz mgrmdzgmmﬁantmﬂgeﬂmxrmn-
verbal CuﬁthLthlOﬂ in our society. We are allowed to hold eye con-
tact for only U seccds. Inything more than that comes on too strong.
If you look very long in the client's eyes especially in a group,

Jou can start to feel something build up. You need to start blinking
or to look down. fnd then you check again in ﬁ@ﬂder<ng why the

other person is looking at vou.

A 1ibfafy 1s socially justifiable space. The limited popula-
tion makes it easy to define the rituals of where you go and what
you do as opposed to a subway station where there are almost too many
variables. The thing tnat we do in licraries is to maintain the
existing order. The goal is to keep things maintained despite the
fact of many new ideas, new concepts and new ways of approaching in-
formation. Zocial order must be raintained and not changed,

One can zpeculate how much nonverbal behavior maintains and
regulates the structure of transactions as well as making it possible
for you to use language and thought for other purposes. Sometimes
we hear 1t sald that the purpose of communication is the transmittal
of new or novelty information through the expression of individual
feeling or thougiit. Both body language and body movement can also
be used for the transmittal of old information and doctrines. New
organisms or group members become indoctrinated by such transmittals.

The role of nonverbal communication is largely to maintain the
status quo. 3o what we wlll do in ouwr libraries is change the staff
because in fact the nonverbal stuff will not change. We might for
example shift the desks around in order to let the people be further
away from each other or in order to study in quiet. You might shift
the desk behind which you stand, (and think about what it means for
you the librarian to maintain sueh a varrier) or study the effect
on intimacy or perganal communications.

Are you avare that the humn species 1s the only animal that
has ever existed on earth which "cannot say nothing." It is impos-
glble to say nothing. You just cannot stop comunicating. You are
constantly serding out data to people. It 1s being picked up and
used to send signals back. This need not be a deliberate process.
If I take off my mlasses, I am saying something not about ry vision
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ﬁsﬂ%véaylly; sut about ¢ =35 and closencss. 1 you are
arzpni 2 person long encugh, you start to pick up what her non-
verbals rea

s

T - a 1ot more to urderstand what people are saying to you
what you are saying cut loud to people. You might say that I
want my library to be open and for people to be involved. Yet every-
time they come in, I just sit benind the desk and ask what do you
want? I may hear what you are saying but I also see what you are
saying. It nortant to be aware of and tie into what is
being sald nonverbally than what is being repeated verbally. How
meny of you ever come in physical contact with your clients? How
often have ycu touched the last 100 people that you have dealt with?
I am not saying it is necessary to touch or not to touch people, but
ore should be aware of what one is dolng and the effect we have (and
don't have) on others. )
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THE CONSULTANT AS LEARNING FACILITATOR

David W. Champagne

The preblems you have are very real. There are many adults who for
the first time in their lives are becoming interested in self-study. You
just can't send a student of this type to a library and say go study. They
need special ldnds of help, especially in developing better listening and
study skills.

Consulting is a very difficult job and I think you have begun to
realize that. The purpose of this morning and afternoon is to help you
develop a clear role definition of what a consultant is. Then perhaps we
can identify some of those skills needed or at least see if some of those
skills fit you. I would like you to think about what you are doing with
me today on two levels: (1) for yourself; and (2) as a guide to inservice
training that you might do with your own staff to help them learn some of
these consulting roles. Thus you are evaluating what you are doing while
participating in 1it.

In a library situation these new learning experiences seem to be mov-
ing librarians from traditional structured situations and are forcing them
to make individuwal judgments in individual situations. This is not a role
that any librarians I know about have really had for very long. It appzars
to be raising new issues that you are going to have to face in taking up
this role. People are beginning to come to you, expecting help from you
in a role for which you are not trained. You are expected to go far beyond

the material that is in your library.

The librarian today has also begun to develop roles as a community
advocate. Librarians are no longer just the storekeepers of books. They
accept a feeling of responsibility for the functioning of the community.
They are not outslde the comunity and consequently have to interact with
that community and to learn to help develop that community. In many ways
you are taking on part of what social workers and others have been dolng

in the past.
There are some differences however. Librarians are not trained as
nar oriented to soclal worker or guidance counselor roles. Librarians
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seem to be more directed towards materials and resources but with some
COUﬁSEliﬂé capabillty in order to undergtand thé peaple agklng for help

interest or g@al In that sense you “do not have to help them focus on
goals. However, they may not know where to go specifically to meet the
goals they have selected.

In my local library they are now preparing a lot of pamphlets about
the w-university ard for this alternative educational program there is a
series of courses. Do people then come and ask you about those pamphlets
and about how to get other information? What are some other issues which
you are beginning to face in this venture? Are people demanding of you
that you have resources in your library? Is that responsive? 1Is it an
information role which requires you to teach different resources, and ac-
quire different skills and maybe step out in the community much m@re often?

Much of my work has been in finding people jobs and in placing them.
with groups in the community. I have talked to people who use libraries.
The library seems to be a center that really belongs to everybedy. It
might even be a place to do a proposal, or to find out about somebody. For
example, my dad just retired. He now has time to do things that he did not
have before. For instarnce he wants to find out about the laws on zoning.
He needs help in using those facilities you have to meet his purposes.
The library is mostly an alien mystery to him.

What are some other 1ssues that you haven't faced in this learning
consultant role? You may be talking about administrative changes or re-
assignment of staff and resources. Let us think about that a little bit.
It may not be only more persomnel. Perhaps it is personnel with different
skills. Are you going to have to be responsible for training them? Or,
is some place turning them out and recruits are just walting to get into

line in your library?

That leads me to another aspect of a new or imnovative relationship
through “community work. Can you establish a base in the nonprofessional
elements of the community? Can they be assisted to help one another in
their information seeking patterns? What are the people 1ike? What are
the characteristics of these learners that are coming to you and wanting
help?

People also come to me as a helping and counseling person. They
really do not always know what they want. They need something more. You
represent and have experienced instances of people asking for this kind
of service in a different way. In some sense, people who have a need do
not know what that need is but they come and ask for it. The whole idea
is probably new to some of you that people are going to be coming to you
to help them focus a learning program. I want to know what kind of people
are coming to you? Do you understand why that kind of person cames to you?
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Librarian I - Describing a real client who came to her library: "Per-
haps it is some agency where she had previou 1y had some contact and knew
a person. She didn't necessarily think we I i the answer but she counted
on meeting someone who knew. She was in a different department and she
knew we were starting an educational program because someone had said: Why
don't you go talk to Nancy? I'm sure she can help you. It took me a month

. but I was able to answer each one of the questions. Perhaps by talking to

this person here in this institution he will help me make the next step.
It took me a considerable amount of hours to track down all of that inform-
tion."

"T want to know in some sense how real this problem is to you."

Librarian IT - "A lot of libraries have come a long way in five years.
I have found that in this past year people are coming to the library as sort
of a switching station. No one else in the community may know where to
turn, but surely they do at the library because they know everything. That
is kind of shocking because 1librarians really have not been prepared for it.
A lot of people think that since it is a library that the library can
ansver all of their questions."

Librarian III - "There is a great proliferation of listings in the
phone book of social services agencies and educatiomal agencies. However,
T still think that people look upon the llbrary as their non-specialized
source of information. I am looking at the yellow pages here and it doesn't
mean much to me. What does all that alphabetical garbage here mean? I
don't really lnow where to go. The library has a person sitting inside
the door. It 1s open. You can go in and maybe they can help. It may be
a neutral agency. It's a very low profile agency that might just happen
to belong to us. In the past we've always been able to get some answers
at least from them. It is known as a neutral place where we can get
answers."

Librarian IV -."How many people when they want to know an answer just
call the library as sort of a reference center. This 1s probably the re-
verse side to the question you've been asking. But for some of us at least
it is what we have to face. You're asking what kinds of people are com-
ing in and what kinds of question they are asking. But some of us are
dealing with areas where the public library is a very small, one-profes-
sioral operation.”

Librarian V - "We work in areas where there are at least two major
minorities who make up the principle population -- the blacks and the mill
community. Neither of these groups go to the public library. Their in-
formation needs fall in the area of how to get a systematic education and how
to get learning help. They are probably the principle powers in the
community but they are excluded from the public library because of past
attitudes.
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I know a great many people such as these in our own community. There
is nothing expressly over which they are offended except the past stereo-
types, the past failures of the library to provide service as well as some
present failures. The mill comunity for example makes up approximately
50% of the population where we are. I've talked to many of these people
in various contexts and I'm not assoclated with the public library. They
have all in a sense told me that they have never really felt that the
1ibrary was part of the community. Such institutions are not really ours.
You will not see us attending these community undertakings. You will not
see us using the public library. Unfortunately because their neighborhoods
are within the larger commmnities they are limited to the bookmobile ser-
vice. :

These people are really unserved. In all too many instances few people

get to the library. Either they are totally unconcerned about this thing

in the community or they simply realize that it has very little relevance

to their problems. Some of us are golng to be put in a position of going
back and doing a very big selling job with both the county public libraries
and the community agencies. It's going to take a good deal of commitment

on the part of the professional librarian simply because it's never been
done. It is partly a community problem because the library has a white,
middle class orientation, or at least it is perceived that way. When you
try to serve such a population there is a considerable communication gap."

Based on these contextual settings, I would like to propose that we
consider a model of the consultant. That is what I would like to build for
you first and then sketch out the details. My text from which I will take
my scripture this morning is Intervention Theory and Method, A Behavioral
Science View by Chris Argyris. This is a very difficult book but it has
some interesting ideas which are intelligible. The book 1s something I
have never been able to read all at a time. I just go to it when I need
some ideas. S

T want to tell you a little about wny I am using it. It's a book that
was published in 1970 and bazed on Arpgyris' on 15 or 20 years of consult-
ing and intervention. Argyris, the author, is a social psychologist who
was at Yale and now is at Harvard. He does a lot of helping organizations
to become more effective. Out of that experience he has developed what he
calls a models for effective intervention.

When people came to you asking for help, you and they in a sense be-
come a system. A third component of that system comprises the materials
and resources on which you can draw. An additional component is the role

At this point, you may be ready to do some constlting. If so, you
have to try to get out of the middle of that system. You try to help
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people to learn and get in contact with the resources. How you take up that
role can either help that learner become more Independent and more selfl-
functioning or it may make that person more dependent on you.

That's probably something you have not considered often. Argyrls has
developed a very simple sounding, but very fundamental intervention model
as to how you can intervene in a system and help maintain independence. In
a sense you help the clients build their ovn skills at managing their own
behavior learning better. It's a very simple sounding system but it's
really, for me, the best organization I've ever seen of what a consultant
role 1s. Argyris uses it in business ard In educaticn. I use it in teach-
ing and In school supervision., 1 think it's immediately applicable to
librarians in your role. '

Ms. Brooks said yesterday how important it 1s not to make a person
deperdent on the librarian as learning consultant. I think it is the key
to any kind of effective consulting. The client has to be more dependent
when he's finished than when he started. They have developed more re—
sources in themselves on which to draw than they had before. They are
not going to nave to come back to you for the same questlons again.

Effectiveness test number one is that you must begin any intervention
with the generation of valid information. Any time you are going to
intervene you must find out something about the client. Not only must you
find out what they need but you must find out what assumptions they are
making. You have to know where they're going and be able to find out what
kind of resources they've used befcre. You camnot lgnore what experiences
they've had:in the past. It is essential to begin any intervention or
consulting with the generation of valld information.

The second condition of any effective intervention is that it should
be done so that the client system maintains its independence. The way
Argyris puts it is that free informed choices are necessary. The client
must know what the implications are of his choices; he must know what the

- altermative choices are; finally the client is the one who makes the

choice. 'The consultant may advise about choices, but 1t is the client who
should feel responsiblity for the choice.

The third step in any effective intervention is that the client should
be intermally committed to the choice. Even if you as consultant don't
feel it is the best choice, if the client does, then he 1is committed to
making it work.

If you want the client to be independent, you have to start by supply-
ing useful data. Then you help develop choice on the client's part by
helping them learn what the implications are.

Finally the client has to be internally committed. The client is not

doing it because yvou said so but because they believe it 1s the right
course for them. The whole thing here is that they are developing
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responsibility and skills so that they will not have to come back to you for
the same questions. This will be a learning process as well as getting an—
swers to thelr questions. Tbday we should be tallkdng about ways of getting
Informatlion. We should be talking about ow own behavior and how that inter-
feres with or facilitates the getting of information and in making assump-
tions about people.

The kinds of information you may need to have to be a learnirng consul-—
tant will obviously vary with the learner. You often must know their life
style. You get to know whether they have space to study at home, or plan
to use space in the library. You've got to know how much time they can
cpend. You've got to know what their main goal is. You've got to know how
much financial resources they have. You've got to know whether they qualify
for certain kinds of aid that you may suggest. You may need to know their
level of reading. You may need to know if they know how to operate a tape
recorder or even if they've ever seen a tape recorder before. If you have
coordinated slide tapes showing something about community resources, do they
know how to use 1t?

Do they know how to take notes from materials? How many things can
they conceptually handle at once? There may be other kinds of questions
you have to ask. Sometimes you can list a whole lot of things to help them.
They may be able to go out and do it all by themselves. At other times you
may have to set up a program vhere they can do one, two or three steps of
a 10 step process. Then they may come back to you and check to see if they
urderstood the next step before they go on with it. These are all pieces
of data you are going to have to select in order to be an effective consul-

tant.

It is going to be a very difficult job. But, until you have done it
this way you cannot be an effective consultant. In order to make an in-
formed choice the client has to know what the implications are. Do they
understand the commitments, the requirements and the resources they are
going to have to put into this learning project? Do they understand the
kinds of facilities that are going to be necessary? How much do they know
about what's going to happen when they have made that choilce?

I have a doctoral student who is doing her dissertation on learning
styles. She has begun to find a lot of different things about learning
styles and something about data and making choices. There is samething
called analytic style and something called relational style which many of
us have. Many poor people (white, black, green,red) tend to have a rela-
tional style of learning. [iddle and upper class people tend to have more
often an analytic style.

An analytlc style learmner can learn independently and can walt a long
time for reinforcement. He can organize loglcally and sees the consultant
as an object who can get him something. Such a person is not necessarily
interested in the personality of the consultant, He sees that person as a
resource whe can help him get something.
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A relational style learner is much more often typilcal of people who are
poor. They often need to have activity and learning structures so that they
are working in groups on them. They need a support system and a reward sys-—
tem. They need to know about the success they are having with each step of
their learning. They tend to be more dependent.

I've done a lot of aide training and the training of parents to work
in schools. luch of that training is generally with poverty income people.
They need structure so that the learning is relational in the sense that
people are working together. They begin by helping each other. But at
some point they move from relational to analytic.

That 15 one of the interesting gquestions in this whole business of
training. Most jobs are set up so that they reinforce analytic people and
there is a big question in the schools as to whether we should remake the
school 30 that it has many more velational tasks. How can we work with
people where they are and lead them to situations which make more people
analytic. They are probably not going to change from relational to analytic
learners overnight especially if they are adult learners. They are probably
going to maintain this primary learning style and you may have.to help
them structure relational tasks.

That's the kind of question you have to ask. Do clients like to work
by themselves? What kind of support do they want? Can they take a couple
of steps and then come back for help, or would they rather get the whole
process. A person who needs support by coming back tends to be a rela-
tional learner. Then you will have to make some mental notes in your head.
You will have to help them set up a program where they will get some rein-
forcement and feedback. In any event, you cannot change one person to
another style arbitrarily. It may be largely the kind of questions you ask
and data that you seek as a consultant which determines the kinds of sugges-
tions you make.

From my limited experience with library clients, I would suspect that
the analytical patron is a natwral user so to gpeak Apparently, however,
you want to move towards a broader base in community use among those for
whom the relational style is more natural. Are you ready tc 8o all the way
and provide the kind of atmosphere required for such learnir

The issue here is that there is a difference between making assump—
tions and working from data. You have to get data from people in order
to make some judgement; don't just assume that they can't ranage. It
oceurs to me that someone might be more comfortable with the relational
kind of learning if you ask certain kinds of questions. Do you like to work
alone? Do you find yourself frlghtened because you are turned off by tradi-
tional education? Or, are you frightened about the idea of working with
somebody else where théFE is competitiori? They may feel that they have to
prove themselves.

You need to ask questions to get more data about them. Obviously it
takes more time to find out where they are. Is the career they are
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seeking analytical in nature? Or does it demand relational type tasks?
Have they begun to think about thece factors? Indeed, maybe that's some-
thing you can helip them think about. What things will they actually be
doing on that job? Are they the kinds of things that they will be in-
terested in doing when they do get employed?

A 1ot of times when people give you informatlon they don't really
lnow what it means themselves. Part of your consultant role is to help
them focus on that problem. Most of us as consultants not only make assunmp-
tions but generate inferences based on inadequate data. We tend to tell
people what to do, this not only violates their freedom of cholce but also
disrupts their commitment to the tasks. Once we do get the data how do we
help them decide what they should do?

We are not architects. We cannot tell someone whether thelr "suilding"
will or will not stand. We camnot be authority figures as consultants.
Authority figures and consultants do not go together. When we go back to
our states and try to introduce these things to other librarians, do we tell
them its a new service, or do we teach them a new philosophy which includes
these services.

For example, in the new service we may not succeed. Service includes
everything like education, information, recreation. So the library 1s a
service -- we push this, there is a chance. You have to know what is
needed in terms of staff, resources and kinds of people you are going to
hire. How much need is there for that service In your community? Having
obtained data about such factors one can make the choices about what you
are going to be doing.

My own philosophy 1s that one cannot impose a new role on staff. If
the staff I have doesn't want this role and can't do it they probably are
not going to be very effective at it. For me it would have to be a deci-
sion that the staff makes. All too often we come on as totalitarians.

A1l of us like to tell people what to do. That approach becomes less
and less effective with adult learmers who are really trying to find their
own way. The more we tell them, the less they feel free to learn. They
are not going to come back or return for continuing help. You've got to
decide with your staff how much you are going to get into this.

My dad who was a laborer in the mills with a ninth grade education may
serve as an example. He probably is a very brignt guy but in his day to
go to school was not the thing to do. Since he has retired with time now
available he's realized a lot of things he wants to understand and know.

He now has a need to know things. Somehow on his own he has learned how
to go down to the courthouse and find out about deeds and taxes. He goes
to town meetings. He wolunteered as an assistant to a state legislator.
He now has to learn how to use their library and look up the law on the
lddnds of issues he wants.
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Obviously, he needs a learning consultant. He is using an incredible
amount of time and energy trying to get to the people and the resources
he needs to read the laws. But nobody has really been able to provide him
with the service. He is able to do it on his own with much effort and
very inefficiently. In the future, I think that there 1s golng to be a lot
of those kinds of learners. They may have incredible motivation and be
willing to spend hours and days and we<ks until they get what they need, but
they are still missing a lot of things. Perhaps more importantly, many of
them have not learmned that they should look at both sides of the question.
Part of that could be achieved by a learning consultant 1f they had one.
They could help him open up questions.

Unfortunately, there is now no one who can provide that service to him
or at least that is what he perceives. I think there are millions of those
kinds of people who are beginning to come. They are not only the older
people. Many people have careers they areni't happy with. Suddenly they
realize that there might be another choice. They may come to librarians.

T just ok at the hours my dad wasted, including writing to departments
of labor all over the country, just to get things that are probably in
library files. The motivation is there but the search and retrieval skllls
are not very effective. I look at this example and suggest you may find

a role in serving more clients like my father.

Argyris model of intervention seems to me to be the most effective way
to do this job. I would like to review each of the steps and establish its
purpose in the Conference Model.

PHASE I: SETTINGS OF GOALS AND COMMITMENTS TO A GOAL

Step I - Specifying Objectives

The purpose of step one is to make sure that 5oth people in the con-
ference agree on the goals. This sharing is a kind of contract setting.
Tt establishes an atmosphere of, "Let's get down to business."

Step 2 - Reviewing Data Related to Objectives

Both interventionist and client must have or develop same perception
of what is presently happening in the situation being discussed. Both
parties must 1limit or discipline themselves to describing the behaviors
that are related to the objectives of the conference. -

Step 3 - Selecting a Focus

A focus on one or two issues within the objective selected above allows
more specific planning and a more rapid change of the client's behavior.
It also helps keep the conference short. A short conference is usually
more productive than a longer one.
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Step 4 = Agreement on Necessity of a Change

The purpose of this step is to seek a commitment to change on the part
of the client. This step should be short and done only once.

PHASE IT: GENERATION AND SELECTION OF PROCEDURES OR BEAVIOR

Step 5 - Reinforcement of Aspects of Present Behavior

The purpose of this step 1s To assure the client that parts of present
pehavior are appropriate. The task of change is thus less overwhelming.
The change becomes an extension of present behaviors rather than a denial
of previous behaviors. ' '

Step 6 - Proposing Alternatives

lore than one alternative should be considered before a choice 1s
made. Strengthening or extending existing behaviors is one alternative.

Step 7 - Selecting an Alternative

It is difficult to implement several changes at once. If one alterna-
tive is selected, the chance for success is better than when more than one
alternative is selected.

Step 8 -~ Specific Planning
Specific planning includes: the objectives, procedures, and evalua-
tion. It is suggested that the specific planning be written or audio taped

so that both interventionist and client will have a record of their commit=
ments. A record makes both the participants more accountable.

Step 8a - Practicing (if appropriate)
This pfactice is an opportunity for clients to try new behaviors under

conditions where they can get immediate feedback. This rractice identifies
any unclear areas in the planning.

PHASE ITI: COMITMENTS AND CRITERTA OF SUCCESS ARE SPECIFIED

Step 9 - Establishing Criteria
Tnis agreement sets a realistic expectation for the client. The super-
visor should exercise cere in estadlishing criteria vhich are attainable by
the client.
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Step 10 - Giving Feedback on Conference

This step allows 'he interventionist to find out what the perceptions of
the cllent are. 't interventionist should learn how to ask this question
to receive :nn open and honest answer. Interventionists do not defend their
behavior rere. ‘lhey simply try to understand the perception of the clientc.

Step 11 - Reviewing Commitments

This final checking out and restatement of commitments ig necessary.

Tt is deliberate redundancy. It preventz major misunderstandings. After
the restatement of commitments, the conference should end.

Within this conference format all steps can be made congruent with the
establishrynt and maintenance of client responsibility for, and commitment
to, action taken. The entire structure of the conference, while it serves
the goal of efficiency in the use of resources, says clearly to the client,
"I trust your intelligence, your interect, your professional purpose."

The interventionist's role within this conference format can be concept-
ualized on a continuym from directing to consulting. Any of these roles
1s a legitvirate one in the context of the agreement between the interven-
tionist and the client. The interventionist in the framework established
nere should always try to move toward the consulting role and away from the
directing role.

The major stages within this continuum are llsted pelow. Steps 6 and
7 of the conference format are selected as the example used to explain these
stages. The stages apply, however, to all the steps of the suggested con-
ference format excepting step 10.

The last stage is the true test of autonomy, and of honest helping
relationships. As clients become more self-directing they can and usually
will manage the interventionist into an active role on a peer basis. They
are then free to seek and use aid, but they determine its application.

Stage 1 is usually self-defeating and is not recommended. There may be
times when it 1s appropriate. It 1s never desirable over any extended period

Depending on the organization in which you work, certain goals, struc-
tures and procedures are not negotiable. Certain directive stages are
dictated by these fixed goals, structures and procedures. Any attempt to
pretend that these dictates are not present is dishonest and, therefore,
unproductive.
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STAGES OF DIRECTIVENESS

_Interventionist Role

Example fyom Steps
of Conference Format

Stage 1. Interven-
tionist initiate:s;
interventionist chcoses.

Stage 2. IﬂtEFVFﬂ-
tionl:t initiato:
intorventionist Eﬁd
clint choooes.

Stage 3. Interven-
ti@ni“t 1 z«a,

Stage 4, Interven-
tionist and client
both initiate; inter-
ventionist & client

: Interven=
cqier and client
botn initiate, client
choozes.

Stage 6. Client ini-
tiates; intervention-
ist and client choose.

Stage 7. Client ini-
tiates; intervention-
ist questions, client
chooses.

Stage 8. Client ini-

tiates; clie ﬂt chooses,
interventionist listens.
Stage 9. Client ini-

tiates; client defines
role of intervention-
ist; client chocses.
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The interventionist pro-
poses all of the alter-

natives and then chooses
one.

The interventionist pro-
poses all of the alter-

native stiategles; they

jointly choose ore.

The interventionist pro-
poses all the alterna-
tive stracegies. The
client chooses one.

Both interventionist and
client proposes strate-
gles., Both make a
choice.

Both interventionist and
client propose strate-
gies. Both make a
choice.

The client proposes al-
ternatives, both the
interventionist and
client choose one.

The client proposes al-
ternatives, the interven-
tionist asks clarifying
questions, the client
chooses.

The client proposes al-
ternatives, the client
chooses, the interven-
tionist listens.

The client proposes the
alternatives, defines a
role for the intervention-
ist, and makes the chioce.



MODIFICATION AND BEHAVIOR DEVELOPMENT

Judy Johnston

I don't come to you by any means as an expert on learning theory
or behavior modification. I am going to ask a question. Put the
world "learning" down and then beside it write the words "behavior
modification.”" Now, define what each means., After you have defined
both terms write out as simply and exactly as you can why you are
attending this institute.

Now, how did you define learning? Do you want to share some of
your definitions? I do not have the correct definition, so let us
see who can come close to one. A process of being in a new experlence,
knowledge or skill? Is it taking something from a process of learn-
. ing, gaining or acquiring a new skill ard then applying it to a
practical purpose? .

Okay, now what do you have for behavioral modification? A change
in traditional or habitual behavior? A change from a basic pattern
or position? My definition for learning is somewhat simplistic.

Does anyone have anything like this for a definition: an observable
change in behavior. Let us not forget the word modification which
means to change. I can have a change in behavior by controlliing or
reinforcing the consequences of that behavior.

Many times when we speak of people learning something, we say
they learn to appreclate certain books that were on display in the
library, Well, the question is of course how do you know they
learned it? The only way you really know what they learmed in my
opinion 1s that you can see some change in thelr behavior around that
particular process.

Basically what we are talking about is behavior. We can change
behaviors by controlling whatever reinforces that behavior. The
basic principle underlying behavior change is that of stimulus, re-
sponse and reinforcement. For every stimulus there is a response.
If that response is reinforced then we have change. By the same
token a response to one stimulus can be the stimulus for another
response.
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One of the questions I asked you was why you are here at this
institute. I think I saw all kinds of really good things, like you
wanted to learn to do something else. If you had to pay for the whole
thing would you have attended? Go back again and think in terms of
why you are here. I think it 1s probably tied in with a lot of things.
Perhaps it 1s not just to learn something or to come away with new
knowledge.

Basically though if you have a stimilus in your case maybe it's
that you wanted to learn more, or you received a brochure that said
there is a three week institute and the administrator thought you ought
to attend. Your reinforcement may be the learning that you are getting
from the particular workshop.

What have you heard about behavioral modification? It takes place
in penal institutions, and means using punishment., But behavioral modi-
fication is a cover up for that. Perhaps its like Clockwork Orange
which was a very extreme case of behavioral modificatlon. It's a cover-
up terms. What other things might you think of? Behavioral modifica-
tion was really a philosophy like Hitlers or anyone else who wants to
control people.

As an example, I walked over here this morning and I began to move
some papers around. It immediately got quiet. There was a noted hush
in the rrom. When I didn't say anything you started to talk again. So
of course, I had to walk over here and ask for your attention. You
greeted my paper schuffling with silence which 1s a process that can
be explained very easily by behavior modificatlon.

One particular professor sald that it is philosophy. What can be
good about behavior modification? Do any of you use 1t? Do weight
watchers use it? Yeah I guess so. The fact is that you have to observe
my behavior and infer that learning has taken place. More than that
behavior modification hus been used by people for many purposes. IQ
scores have been raised 30-40 points as a result of behavior modifica-
tion. One of the things that humanists say about behavior modification
is that it is pood for rote kinds of training.

You can train people to do anything. However you cannot guarantee
that once trained, people will continue to perform; or that once
trained they are going to like what they are doing. Behavior modifi-
cation has even been used to teach creativity. In one experiment
they took a group of children and gave them bullding blocks and asked
them to put together something that was really unusual. The progren
took these children through an appropriate route of reinforcement to
ecreate unuswal kinds of designs.

The famous argument is between the humanist and the behaviorist.
The humanist says the other does not really deal with the whole per-
son. After all, who knows why a person does that? We have Skinner
and we have Freud -~ two opposing psychologies. With Freud you
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look into the dreams of the person where there is probably some
neurosis. What Freud has done 15 dig deep into the person; but the
behavioral sclentist says you cannot. The behaviorist observes be-
havior and makes inferences about it.

There are two sides to the matter and depending on what works
for you that is the side thet I suppose you would choose. How-
ever, behavior modification is a technology which can be very valuable
in terms of what you intend to do with staff, with what you intend
to do with training people and how efficiently you manage a library

. or whatever it is you have to do. Using such techniques can make your

strategies more successful.

Another problem with people who pelieve in behavior modification
is that they tend to get very uptight and g0 around saying it is the
only approach. How do you see behavior modification fitting in with
the new supreme court rules? T see a lot of potential difficulty.

No psychologlst knows beyond his own theory what is normal. Then
everything else is based on that normality.

Basically these words on this particular sheet will help you be
conversant with behavior modification. By reading through these
definitions you will becacme conversant with the terms of behavior
modification. What is an example of an unconditioned stimulus based
on that definition? When you see food what do you do? If given a
lemon to eat what would happen to you? In other words an unconditioned
stimulus would be the lemon ard the unconditioned response would be
what happens to your mouth for example in not being able to whistle.
The lemon immately elicits that response.

A conditioned stimulus is a neutral stimulus such as a
harmer for example which sets a bell ringing. A man that whistles at
a woman uses a neutral stimulus. But when you pair a .eucral stimu-
1us with an unconditioned stimulus it elicits the same response as
the unconditioned stimulus. A stimulus produces some change in the
internal envirorment of an organism. A stimulus and a response can
be the very same thing.

pavliov of course did that. Food was the unconditioned stimulus
for the salivating dog. Everytime he presented the food, the un-
conditioned stimulus, and rang a bell, the dog sallvated. But
eventually the bell became the stirmlus and the dog salivated at the
sound of the bell. When you were students in high school a bell rang
and you got up and left the room. You've been doing this long
enough so that just hearing the bell ringing causes you to want to
leave any room.

Instrumental conditloning 1s pasically what we talked about
regarding behavior modification. The difference between classical
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conditioning and instrumental corditloning is that in Instrumental
corditioning we are dealirg with a behavior for which we have to walt.
We have to wailt for that behavior to occur and then we reinforce it.

let's go back to what happened earlier today. When I walked up
here and shuffled papers, you all got quiet. That occured because
you have been reinforced to that response. In most cases you get
quiet when the professor or the consultant, whoever it is that is
helping you, begins to talk. You've been reinforced to be quiet. That
reinforcement ds the product of dnstruction.

Why are psople quiet i the library? Are things changing that
much? How did it happen that people got quiet in the libraries?
Carmegle sald it should be? Libraries are for studying and studying
demands quietness? Are they not changing that now? We stress educa-
tion, functional teaching and group learning. Are libraries changing
to accommodate these kinds of instructional techniques?

A11 right, let us look at extinction. Notice what extinetion
is — a behavior has occwred; you want it to cease so you stgp rein-
foreing it. Now, a discriminative stimuli can be either an S¥ or an
S-delta. Basically S 4s a cue, or a pilot. Pilot is even more effec-
tive than cue. For example, when 1 ask you a quest%@n and I look at
you, or I may lean toward you, I am giving you an S°. An S-delta
indicates that there is not going to be any kind of reward following
2 response.

Now we all get very good at this. A child when she's little may
see a dog. e sees a horse ard thinks it might be a "gog." The
parents may reward her by saylng that's very good, that's a gog!

This may be alright, but at some point, the parents begin to worry
that the child may cortinue to call both of these things gogs. Pos-
sibly the parents will ro longer reinforce the child saying gogs

for horse. So the horse pbecomes and S-delta for the word gog.

The rext step should be a secondary reward. Notice that gog 1s
paired with a primary reward and acquires the properties of the
primary reward. Primary reewards, or primary reinforcers include a
number of components such as food, air, sleep, sex. Rellef from
pain my also be a basi¢ and primary reinforcer. You may well wonder
how this fits into the role of a consultant? Once someone said to
me that the definition of the consultant is someone who borrows your
watch to tell you what time it is. Braun says: a consultant leads
you to the threshold of youw own mind. How's that?

By the way, what happened last Thursday? Dld you all get up—
set last Thursday? 1've been responsible for running workshops for
teachers on a clty wide basis. I do most of the planning for the
in-service tralning of middle and junlor high teachers here in the
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ing 11y it is about Thursday
of the first week that the first crisis i: reached. People's anxdety
level becomes very high and they start reacting as a result of that

city. Ore thing consistently happens.

anxiety level. It is a very normal behavior because you have come
with certain expectations and in terms of serantics not everything
means the same thing to everyone else.

Notice what a reward schedule 1s; it is a system for delivering
reinforcements to responses. The reward schedule can be varied; or
1t can be fixed. ¥For example, every five times a member of your
staff does something you want him to do you give him a reward. Then
the next five times you reward him. Now that's a fixed ratio. Then
we have something called an intermittant pattern which goes for a
longer period of time. Basically that is what you want to do before
you reinforce.

A person like a gambler functions on an intermittent reward
schedule. Have you ever been involved In a situation where there 1s
chance, like the Permsylvania lottery? There is some chance that you
are going to win. Yourmy in fact play the lottery all the time be-
cause at cne point you did win. You were reid forced for playing $2 on
a horse. 7You may never win again. But if one gets hung up in that
system, you continue To go back and play $2 on the horse umtil you
die. A lot of people function that way which 1s really a gambler's
syndrome.

Variable means it may occur anytime ard intermittant mears you
spread it out maybe one every fifty times. Now notice what fading
{s. Its the gradual removal of cues and stimili in learning a re-
sponce. Let us say that there 15 something you want your staff to be
able to do. You provide the cues for them to do it. Then once they
have mastered it you start to remove those cues 50 that only the
behavior is left. A lot of people confuse extinetion and fading
but they are two different things. In fading you have removed the
cue, but in extinction you have removed the behavior.

The premack principle is one that was worked on us from the
time we were In kindergarten, that is, 1f' you attended kindergarten.
High frequency can be used as reinforcer for behavior that occurs
at a low frequency. Of course 1t was applicable because what you
fave are children who naturally like to interact with each other.

So you tell them 1f they work for 20 minutes then they can talk to
each other. The behavior that occurs at a high frequency, talking to
each other, is used as a reinforcer for behavior that occurs at a
low frequency, 1.e., working on their materials.

Modeling is a performance of the desired behavior. For example,

someone may come to you and say I don't lmow how to find something.
What do you do? You show them? Does anyone just tell them? I
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thirk 2 lot of us do just tell them because we simply dor:'t have time
to demonstrate. But you can and do model behavior for another person.
If you actually walk them through it they are going to know to better
advantage what that behavior is. As a result they will be in a posi-
tion to replicate it.

Shaping is a sequence of successive steps that when rewarded can
terminate in complex behavior patterms. For years we've been aslding
people to define learning such that the student can appreciate good
literature. How could you ever possibly measure appreclation of
anything? Do the ears wiggle? What happens? Nothing! That is really
something we have been caught up in for too long. It is really not
being fair to people. If your are measuring excellent work from a
staff member in one way and that staff menber doesn't know how excel—
lent work is defined, then I don't think you are being very fair all
the way around.

I guess 1t is now time to get serious and say that if you decide
to accept the responsibility you can help people modify their behavior.
Even if you do not do so deliberately you still control other people's
pehavior. Despite protestations to the contrary, people's behavior
{s determined by what you do. It is really a much more complex
process than Just reinforcing pecple as they move along, a continuum
of behaviors. In instrumental conditioning you have to wait for the
response to occur, because a humn is a very complex organism. But
in so doing, you are leaving guidance to chance. You have to master
the processes of stimulus arnd control.

The first days on a Job are sometimes structured to enable a
staff menmber to participate favorably. If your staff menber or some—
body that you are working with has a really bad time the first couple
days then your efforts towards changing behavior is not going to be
quite as good. Once things start to occur you can reinforce them;
that is an opportunity to do something and bulld on a person's pre-—
disposition about learning or about working for you.

Basically what you have seen is that we all come into situations
with a mental set. We all enter into envirorments with certain kinds
of predispositions that elther effect the way we are golng to respond
or in fact cause us to respcnd in different ways. Negative state~
ments mav be okay especially when you get to say something which may
e a very important thing to you.

A discriminative stimili or Sd acts as a cue for some behavior
to omeur. You are here today because you may feel it is appropriate
and the behavior is leading somewhere. You are not exactly sure
where 1t is going but in each of these behaviors there are a number
of possible discriminating stimull for further behavior. You are
interpreting your behavior as somehow being directed toward getting
some kind of reward. You might also interpret your behavior negatively.
I don't want to be punished. I don't want to be erbarrassed.,
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T think that rost behavior is aimed at getting good things rather
cran avolding punizhmenc T don's oW that this is just my personal
opinion. In a normli cl oom the reward system operates like that.
It would also depend on the age of the person and that may be an index
of the social maturity of the person. For example, I know myself there
are provebly several things I do during the week to avoid bad feelings
on the part of a superior. But you see I work for a superior who 1s

o
cood in reinforeing the kinds of things I do.

L,

4 I

A student., who hmas been coasting in a cowrse, begins to diligently
study for a test. The results of a test constitute the reward., All
of the players on a basketball team suddenly stop playing and walk
over tc their coach. What makes the players walk over to the coach?
They might get Instructions which could help them to win the game.
Anything elze? Well, they get to rest which is a reward.

o

(]

what reinforces people is not always evident. Basically I guess
there are various kinds of reinforcement obtained from doing what
you do. Extrinsic reward my inelude money , grades, gold stars or
verhaps a good evaluation. The point I guess is that all reinforce-

ment comes from learning for learning's sake, or for the sake of
doing all those good kinds of things.

A group of people may for exarple snicker over some one parti-
cular person who is continually disruptive in the library even
though the librarian has asked that person not to come back, What
causes that person to continue to do it? Reinforcement! A person
who rarely comes to the library begins to come to the library.

He starts doing all kinds of research on a sclence project. What is
the source of reinforcement there? That's not as simple as the
first one. He is getting help from the library. He is getting what
he needs. What if he came in the flrst day and did not find what
ne needed? In zuch a case there is not much chance oI the behavior
persiast ing.

By chance the librarian mav have wakened that morning to a
very good breakfast. When she walked into the library her disposi-
tion was preat about worklng that day. Maybe that librarian was on
duty when that person walked up. The librarian smiled and offered
to help the person find materials. In other words, the encounter
waz a pleasant experience. e reinforcement was in finding that
material. Tt could be cne of many things; but you see that the
librarian can control many kinds of hehaviors.

A pzrson may become a habitual liar regarding the return of
hooks . What is his reinforcement? He got away without penalty,
whilch 15 probably the biggest relnforcement. Lying is a particular
kind of beravior. When you lie you are really trying to avoid
punishment. Putbing a stop to filnes may cause that person to stop
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et

T can zee you doing that but then you
ot r Jou may be able to deal with

Many menmpers of your staf 2 once nonest may now have be-
run to cheat on some of their work asscignments. What is the rein-
forcement there? They were not rewarded for what they were doing,

so why should they do it? However it may not be necessarlly the
case. They might just think that they can get away with it. For

, we have sald that how a persen acts is his own responsibility.
it when you are in a supervisory position, you do in fact have a
responsibility for controlling staff behavior.
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Most people maintain that those who break the law should be
thrown in jail. Tt follows that behavior modification has taken
place there too. If you think back you can see that reinforcement
works all the way down the line to some particuiar behavior that was
exhibited. It happens all the time. Even as school 1s dismissed to
discuss student clashes.with mernbers of the opposing faction, ineci-
dents of violence increase in frequency. Your staff members may
not be getting along. If you then dismiss a staff meeting so that
they can get it together, you are really reinforcing the beavhior
you vant to avoid.

1

Some staff member may be getting away with something. Possibly
you have allowed a staff member to do ail the talking. So what rein-—
forces that staff member is allowing her to get to say whatever she wants
to say. How are you going to extinguish that behavior? Sometimes it
is very difficult to ignore people. But in ignoring behavior you
are taking away the reinforcement.

Some of you ray be in charge of staff pecnle.- You have certain
menbers on your staff who constantly foul things up even though you
give directions, and talk to them. You tell them exactly what 1t is
you want. But you always get a standard response. Oh, I'm sorry!
Oh, I forgot! So she is being reinforced. She got away with saying:

I'm sorry. Apparently this staff member wants individual attention.
You can extinguish that behavior by refusing to give attentlon to
that behavior.

What else could you do to extinguish that behavior? Perhaps
you have a staff member who is always ill on critical days. Does
that happen to you?. How are you going-to extinguish that behavior?
How are you going to modify that staff menber's behavior who happens
to be 111 the day that something critical has to be done? It may
be possible to giver her a special assipnment one day earlier than
ustal.
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Choose a behavior which a staff member exhibits that you would
like to modify. Think of all the people on your staff and all the
people you work with. I would like you to think back to the behavior
on the part of that staff member and write down what you think is the
stimulus to that behavior. What causes that behavior to occur? Write
down in successive steps how you are going to change that behavior?

What do you do with a staff member who doesn't want to over -
excel? The cause is basically that young people have difficulty
expressing their needs. Could all cf you pin the strategy to the
remedy for that situation? One thing would be to make her more aware
of what she is going, and expand this young adult's contact in other
areas. Behavior modification can help a person who is having diffi-
culty, or perhaps deoesn't like her job, or simply does not want to
participate. By using reinforcement appropriately you can begin to
mod1fy that behavior which is a very humane thing to do. You may end
up in making her job, or whatever she is doing, more pleasurable be=
cause she isnow being reinforced for doing so.

Abuse of sick leave often presents a problem in any kind of
administrative setting. At first glance, one may want to restructure
the sick leave, but structure alone can always be subverted. If you
are in constant contact with that perscn, it may be possible to
chart the days on which that person is absent. On the day before
an anticipated absence, one could hold a conference interview with
her in order to express appreciation for work well done.

Basically the idea is that when people do good things they are
reinforced. When we do good things we need recogniticn. If recogni-
tion is not forthcoming, many people will try to get it by taking an
extra day off. Lack of reinforcement 1s quite evident when someone
else gets credit for all the work you may have put in on a proposal.
As a result, such a person may feel quite justified In taking off
several days sick leave.
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Unconditiored Stimulus: any stimulus that innately elicits a response.

Conditicned Stimidus: 2 neutral stimulus that, affer pairing with an
uncorditioned stimulus, elicits the response innately elicited
ty the unconditioned stimdus),

Response: any charge in the interral (can be unconditioned environ-
ment of an organism or conditioned) (a stimulus and/or response
can be the =zame thing).

of unconditiored ard conditioned
tll the conditioned stimulus
esponce.
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Classical Conditioning: the p
stimull over a perjod of t
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Instrumental Conditioning: of all responses occuring in a particular
situation, the response most closely followed by reinforcement
is the one nost likely to occur again.

Extinetion: permanent reduction in the probability of a response by
consistently withholding reinforcement.

Diseriminative stimuli P a sigral indicating a resporse will be
followed by reward. S-delta: a signal indicating the response
will not be followed by reward.

Secondary Award: a sfimulus which iz paired with a primary reward
and acquired the properties of the primary reward.

Reward Schedule: a schedule for delivering reinforcement to de-

zired responses.

Fading: pgradual removal of cues and prompts in learning a response.

Premack Principle: behavior that occurs at a high frequency can be
ed as a reinforcer for behavior which occurs at a low
frequency .

Modeling: a performance of the desired behavior.

Shaping: sequence of successive steps 1s rewarded untdl a complex
terminal behavior occour:s.
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A student fails to allow sufficient time for cleaning
laboratory equipment after experiments.
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by the teacher.
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Behavior will only occur if it is deemed appropriate to the
student. The appropriateness of behavior 1s indicated by a cue or
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STIHULUS CONTROL

Changing behavior 1s more complex than simply glving students
rewards when they do something correctly. With some studerts, you
may walt until retirement to observe a correct response. You must be-

come a master of stimulus control to increase the probability that a
favorable resporze will occur.

Below are ten hypothetical situations which may affect a stu-
dent's predisposition toward learning. If you feel that the effects
would be favorable, place a + in the space period.

bt

[N

ol

ol

ol

10,

The teacher reminds the student of hils father whom
he admires very much.

The student was awakened late and skipped his usual
breakfast to make class on time.

The teacher lost an argument with a traffic police-
man over a citation and is still upset at the begin-
ning of class.

he room is neat and comfortable with bulletin
boards arranged with Interesting material.

The student was not paying attention during the in-
structions and does not know what to do.

The f{irst lessons of the school year are structured
to enable students to participate favorably.

The student's teacher last year was very permissive
and frequently lost control of his class.

The student has heard much about the course from a
brother whe had taken it last year. He has taken
a seat in the first row.

The teacher does not tolerate being questioned or
novyronted by the students.

Wnon the student is urruly his parents threaten %o

zend him to school to be punished by his teacher.
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S_LVEHE‘Q._ is

t1V1ty in “Dlldf?ﬁ.

sm, failure, and discourage-
ce, level of aspiration,

srience too much frustration, their
purposeful and rational.

A e or discouragement or withdrawal
is "too much' varies, it is lowered by pre-

Lrddy
ﬁhﬂ tanLnald QP what
vinun failures.

think when they cncounter an obstacle, difficulty, puzzle
alienze Jn a course of aitlDﬂ wn;ch 1Fter§3te them. Ihe

The L=st Lo help pupila form a general concept 1s to present
the eoncert in numerouz and varied specific situations, contrast-
iﬂ? experiences with and without the desired concept, then to
neourage precice formulations of the general ides and its appli-
ion in situations different from those in which the concept
learned.

ric
t

The experience of learning by cudden insight into a previously con~
fuzed or puzzling situation arises when (a) there has been a suf-
flclent backpround and preparat lon, (L) attention is glven to the
relat ionships operative in the whole situation, (c) the perceptual
structure "frecs! the key elements to be shifted into raw patterns
{83 the tazk is meanineful and within the range of ability of the
.“J”‘f L.

i4ated more by time spent recall-
sading.

Learning from reading o fael
ino what has Leen read than by ve

pidly at first — then more and more slowly;
1‘n*n” reduces the amount forgotten.

People rememor new information which confirms their previous
attitud.: better than they remember new Information which rung
counter to their previous attitudes,

103
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U
SUBSECT FATTER

21. »v to thgrg for "strengthen-
: a result of study of
L tg build up generali-
inc: pL , concedt fermation, and improvements of
£ utlﬂ , thinking, and LC}HTILHLLQQtiGH-

22. Children (and s even more) tend to select groups, reading
metter, T.V, and other influences which agree with their
avn opinions; 3ic of f contact with contradictory views.

23. y t( be avallable for use if it is

which it is to be used
1% iz needed. Learning
en relearning when need

21, g machines 1s more evident

the working out of

25, he most frequently reported activity of elementary
ﬂ putwlh, oceupying asout the same number of hours per week
as are given to school — far more than would voluntarily be given
to cchool attendance.

EVALUATION

26. If there iz a discrepancy betueen the real objectives and the Tests

.+ achievement, the latter becomes the main in-
" aubject matter and method.

usec to e
fluence upcn i

GEOWTH

K]

7.

28. Tere are specific stages in individual development during vhich
certain cepacities for btehavior appear. The manner in which these
capacities are then utilized sets a pattern for later behavior

wﬁiéh is highly resistant to change. If un-utilized then, they
are likely not to develop later.

29. The most rapld mental growth occurs durinhg infancy and early

childhood; the average child achleves about half of his total
mental growiih by the age of flve.
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32.

33.
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Dur \ng the ElPHE‘Htafy ;chac:l years (agé i;{ t@ twelve) m::gt c:hild—

and 'z‘*oL@*zhCJi;;é Fm:‘ st Jtald adults tlﬂij is mcamf@rtable Ec::ny.:
are generally more vigorous, active, rough, noisy, and non-conform—
ing than are girls,

Not until adolescence do most children develop the sense of time
which is required for historical perspective,

The significance of the important biological transformations of
pubescence (growth of primary sex organs, development of secordary
sex characteristics, skeletal and muscular growth, glandular inter—
action) lies mainly in the meaning which cultural norms and per-
soral hilsotry have given to these changes.

Abiiity to ledrn increases with age up to adult years.

34.

35.

o
M,

37.

No two people make the same response to any .;C:hDQl situation.
Differences of heredity, physical maturity, Itelligence, motor
skills, health, experiences with parents, siblings, playmates;
consequent attitudes, motives, drives, tastes, fears — all thage
and more enter into production of each individual's unique reaction.
People vary in thely minds and personal ties as much as in thelr
yppearance.

Pupils vary rniot only in their present performance but in their
rate of growth and the "ceiling" which represents their potential
level of achievement. Some "late bloomers' ray eventually sur-
pass puplils who Seem far ahead of them in grade school.

Children's gains in intelligernce test s<oves and IQ's are posi-
tively related to aggressiveness, a@mpei#uvenezs, initiative,
and strength of felt need to achieve,

Pupils grouped by ability on any ore kind of test (age, size, IQ,
reading, ar'itmn:tlc, science, art, musiec, physical fitness, ard
so forth) will vary over a range Df several grades in other abili-

ties and tralts.

GROUP RELATIONS

The right size of group for arny activity depends on both the
mba ity of the individuzls and the nature of the activity.

1 groups act for a common goal there s better cooperation
rd more Iplendliness thzn when Individuals in the group are en-
gased in competitive rivalry with one .rother.
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40.

42,

43,

by,

45,

hé.
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48.

49.

50.
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Children learn at an early age that peer consensus is an important
criterion; they are uncomfortable when they disagree with their
peers, and especlally when they find themselves in a minority of
one against all the others.

Pupils learn much from one another; those who have been together
for years learn new material more easily from one of their own
group than they do from strangers.

Children who differ in race, rationality, religion, or sccial
class background, but who play together on a footing of equal
status and acceptance, usually come to like one another.

Tn most school clases, one to three pupils remain unchosen by
their classmates for friendship, for parties, or for working
commlttees. These "isolates" are usually also unpopular with
teachers.

Leadership qualities vary with the demands of the particular sit-
wation. A good leader for a football team may or my not be a
good leader for a dlscusslon group, a research project, or an
overnight hike; leadership is not a general tralt.

The socioeconomic ¢lass into which a child happens to be borm
strongly influences his life changes.

Two—thirds of the elementary school children of Amerdican ccme
from lower-class homes, the one third who come from the lower-
1ower class usually Find school very uncongenial.

(hildren who are looked down upon (or looked up to) because of
their family, school marks, social class, race, nationality, reli-
gion, or sex tend to adopt and to internalize this evaluation of
themselves,

Attitudes toward members of oub-groups arc usu- 11y acquired from
members of one's in-group.

children choose most of their "best friends" frem homes of the
same socioeconomic class as their own.

More girls than boys wish, from time to time, that they could
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APPLICATION FOR STAFF TRAINING
James G. Williams

T1 this session we will spend about a half an hour talking a-
bout some basic principles of training and then I would like to
spend the remainder of the time demonstrating three different modes
of training people, I think you will find the demonstrations not
only revealing but fun. I will divide you into three different
groups and assign each .group the same task. Each of you will be
given a different mode for tralning yourself to accomplish the
task. Then you will be evaluated as to how well you were trained.

After 15 year.: of teaching with a mjority of 1t in professional
schools, it becors: difficult (o differentiate between educating
ard training. -s=icmal schiools supposedly train people whereas
the academic < :cir educate p=ople. The difference supposedly
beilng that profession:l schools deal with real-world situation-
specifc, progrmatic knowledges, skills and attitudes whereas the
academic dizcirlines deal in more abstract and theoretical concepts
in a nore generalized setting.

Tnere sre three basic principles that must be kept in mind re-
garding training programs, There are; (1) the trainees must know
what is expzcted of them; (2) the tralnees must know the processes
or experiences they will encounter during the training program, and
(3) the trainees must know how they will be evaluated.

There are literally hundreds of alternatives for accomplishing
these tiree main functions of a training program. As you can see,
if you can inform the trainers of these three basic elements you
have already plarned yowr tralning program.,

In the mode of discovery learning, the trainee observes a
process or phenomencon ard then asks questions of the trainer to help
him discover what has been learned. You have experierced role
playing which is another type of learning process where a situation
is similated. The use »f more complex simulations and games are
other altermatives of trilning people, The use of printed matter
{s the one mode a lot of trainers rely on but it has its disadvan—
tages as I hope to demonstrate to you. Of course the audiovisual
model has been "in vogue for the last lew years.
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Allow me to provide you with some basic principles that will
permit you to deslgn a successful training program.

1. People are motivated to learn those things that are
highly correlated with their current concerns ard
current work related problems.

2. There is a direct correlation between the success
they have experienced in past training programs ard
thelr motivation to learn.

3. The shorter the time span between the training pro-
gram and the need of the trainer to apply or use the
training the higher the interest in the training pro-
Zram.

The more the training program is able to build upon
past experience, knowledge, skills or attifudes the
greater the level of learning.

4

5. The greater the awareness of the trainees In terms
of thelr own capabilities, the higher the level of

6. There 1s an indirect correlation between the complex-—
ity of the task and the level of learning and motiva-
tion. If the task is too simple or too complex the
level of learning and motivation will be low.

7. The greater the acceptance of the trainer of the value
of the training program, the higher the level of
learning.

8. The greater the degree of active participation by
the trainee in the program the higher the level
of learning ard ( »>tivation to learn.

9. The greater thé training program is congruent with
the trainee's value system, the higher the accep-
tance of %h& program,

A simple contrast to keep in mird as you begin to design your
tra:l.:mlg program is that there is both cormtent to consider as well
ag process . So uften we forget about the process aspect ard be-
lieve that’ content specification alone is enough. Wrzt happens ls
that the process begins to get in the way of the conient. There-

fore, both must be considered ard plammed for.

Needlezs to say, if you are going to establish a training pro-
gram you must set up some objectives for the fraining. bui objec-
tives can be viewed in two ways. First, when objectives are viewed
as a process the learning experience rnu.:gt be canplete in itself.
This typs of program has as its objective the acquisition of skills,
knowledges, or attitudes.
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Viewed as a goal, the objectives attempt to specify the abilities
the trainee is supposed to have at the end. This type of training
program is usually a series of sequentlal steps each building upon
the other. No one experience or session is complete. Typically,
this type of objective realization would begin with theoretical con-
cepts and end with laboratary practice, intermship or on-the-job
training. There is difficulty in keeping a balance between theory
and practice.

I would now like to demonstrate three different modes of train-
ing. The training objective 1is to train you to play a card game

called 21 or black jack. The three modes are:

1. One group will be given a 10 page written description
with examples of how to play black jack. They are to
be trained via reading the printed matter.

2. A secord group will use a computer simulation of the
ganme of black jack. This simulation has all the
black jack strategies in it and will illustrate how
to use these strategles,

3. The third group will have on-the-Jjob training with an
expert. This group will sit with the expert ard he
will train you by actually demonstrating and givirg
you practice in playing.

Each group will have: half an hour in the training session after
which the evaluation session will begin., The evaluation will take
place in two modes. One mode will be objective in that each of you
will be given 5 chips and you will play the game for 20 minutes.
Theae wio lose thelr chips apparently did not learn the game. The
secord mode 1s subjectlive because an observer will watch your play
and evaluate how you follow the rules and how well you employ the
correct strategies. Finally we will discuss the training process
ard the evaluation,

It 1s quite evident that for this tvpe of task each training
mode provided diffeerent learning, The reading mode provided excel-
lent conceptualization but it was difficult to apply when you had
to play the game. Any aspects not mentioned in the trainins manual
are lost to you, But the marual did provide a reference that could
be referred to. The simulation provided high motivation but was
limiting in that you had to discover how to use the strategies of
play. The on-the-job training provided the most rewarding result
but was limited to what the "expert" knew or could tell or show you
in the time available for training.

Any training mode you decide to use has 1ts strengths and weak-
nesses. It is wise to match ard mix modes for different purposes.
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TNSTRUCTIONAL DEVELOPMENT

Diane J. Davis

OBJECTIVES

1. Participants will recognize their own limitations regarding the
design of instructioral materials and/or programs for adult
learners.

2, Participants will demonstrate a willingness to respond by partl-
cipating in activities ldentified to achieve camon goals.

3. Participants will recognize the interaction process as a means
for facilitating adult learning.

INSIRUCTIONAL METHOD: Guided Discovery

INSTRUCTIONAL SYRATEGIES: Problem Solving, Successive Approximations,
- ) Role-Flaying

j\fS’fIRVUCTi(?MLﬁ SETTING: Large Group

PROCEDURES AND FESULTS

1. Participants were presented with anh adult learner who posed as a
patron coming to their library for help with an independent learning project.
They were required to design a learning program for the individual at least
tre following:

a) A statement of what the patron wanted to learn.
b) A statement of how the learner would learn whatever was

identified in (a). )
¢) A description of the resources necessary for the learning project.

d) A description of how the learning would be assessed.
RESULTS: Participants questioned the patron for the purpose of gaining
the inforration necessary to specliy the requested components of the
learnirg crogral.
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166 LIBRARIAN LEARNING CONSULTANT

5. After about seven (7) minutes, participants were requested to
sumarize the information elicited from the questioning in terms of the
information required for the learning program.

RESULTS: Partlcipants expressed coricerns that they had not gotten
Ihe needed information and requested an opportunity for role-play-
ing a dyad situation with just two participants (one as patron ard
one as librariz). .

tiated a role-playing

3. Two participants were identified and they i
2d conterc.

situation based on the initial problem, but with revie

RESULTS: Participants again recognized limitatlors in thelr ability

To olicit the information necessary to complete the assigned task

of designing a learning program.

b, Coservations were muie regarding other kinds of interviewing tech-
niques and other kinds of irformation that might be more relevant to the
problem.

RESULTS: Several additional role-playing exerclses were developed by

the participants to try out alterrative procedures. The procedures

were notably closer approximation €o the Empathic Model presented
earlier in the Institute.

CONCLUSIONS

Participant comments ineluded a recognition of thedir own roles in
the Interaction process as having a significant effect on the direction of
an adult learning situation, IC was noted that content materials, in
various media, were typically plertiful as are highly specialized instruc-
tional materials., The design of such materlals was seen as a function not
of the librarian, but of the instructional designer or publisher. The
interaction process, as well as staff training in such a process, was
recognized as belng a significant function, a mandatory furiction, ard one
in which librarians can likely gain expertise through training and
experience.

This interaction was also seen as vital to the manner in which the
participants will conduct mini-institutes in their own libraries, especially
for staff training that may be required to develop adult learning consul-
tants.
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PROJECT GUIDELIIES

Your project for this institute is to design guidelines for an in-
service training program in your own library to train members of your
staff as learning consultants.

Under each of the categories listed on the following pages (and others
that you mey add to this 1list), you are to write guldelines that you
ident ify through the course of this Institute. Certain specific time periods
have been allocated for you to work on this plan in groups. This 1s, how-
ever, an ongoing project and you are encouraged at any time to add to it and/
o~ to consilt members of the Institute staff or other Institute partici-
pints regarding 1t.

Guideline Categories

I. _Goals cr Objectives of your Inservice Program

T—4
[

Skills or Content to be Included

A. Diagnosing learner needs grd objectives
B. Interviewing/Consulting Skills

C. Identifying appropriate learner tasks

n:j\

. Idantifying appropriate resources and services

1. In library

2. External

E., Sequencing learner tasks.
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F. Designing a management system for learners (when, where (s)he will
meet with consultant, do studying, complete tasks, ete.)

G. Designing an evaluation technique with learner to identify when
learning objectives have been met.

=4
(o]
b=

Inservice Training Procedures

L. ienbers to recelve inmservice training

B. Where, when such training should occur

C. Should training occur individually? in small groups? large

D, Who should conduct the tralning?

E. .lethods to be used for training (lectures, role-playing,
reading assigrments, group discussion, problem solving)
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F. Accessment ol SUCCess of inservice program

G. Follow-up training or activities

T/. Resources Required for Tralning

A. Flnanclal Resources

53, Human resources

1. Staff

2. Consultants

C. Lauipment

]
)
[
1T
]
o
]
”—l
b

Time

r

*r}

g v o £
. onEce

VY. atner
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EXERCISE ORJECTIVES

Procedure

possible actions will be stated
need to select one of the two.

You are a member of the budget committee for a community library and
are going to decide a course of actlon for five major expenditures. Two

for each budgeting expenditure and you will
It is recognized that, in most organizations

there is room for compromise and adjustments so you will be permitted to
devise a third alterrative. Hopever, you must complete all five decisions
in the tlm= allocated.

Task +: Study che library's Yearly Report which follows.

YEARLY_FEFORT

Total Budg:t Allocation

Expendltures 7
Tost of all materials and egoipment purchased

Salaries, wages and benefits
Losses due to theft and vandalism

Cost of depreciation of materials & eguipment

. Costs of employee recruitment & tralning

Publi> relations & advertising
Miscellaneous
TOVAL BAPENDITURES

NET
Jther daga
B salaried personnel
10 wage earning employees
25 work days lost due to absences

15% increase in complaints regarding products and services

3% increase in employee conflicts reported

12% increase in products & services provided to users

9% increase in user's sarved
4 new services provided,

$500,000.00

_100,000.00

300,000.00

50,000.00

_35,000.00

8,000.00

5,000.00

$503,000.00

-3,000.00

Task 2: Select a course of action for each of the following problems.
Circle the solucion you choose as an individual and that chosen by the

Eroup.
solution for each problem,

You will have approximately Tifteen (15) minutes to reach a
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1. The library's internal persornel relations are about

average for an organization if its size. However, the employees as a group
are requesting a ralse that will result in a total increase in salarv expen-
ditures of $15,000 a year for three years. If the raise does not come
through, it 1s likely that a nutber of qualified staff may resign. Should
this happen, there is a good chance that replacements ca’ ' 3 relatively
quickly, given the current job market.

Choice a A Spend the $15,000 for salary increases.

b B Let matters ride and replace any resigna-
tions with qualified applicants,

¢ c Alternative _

REASONS o e o e

e _— - P s = = . —

1T, e library's well-known collection of historical documents needs addi-
tional monies to repalr display cabinets and to purchage two very valuable
documernts uvhat are currently available to add to the collection. The total
amount needed 1s $30,000 which, if granted would severly limit the ability
to purchase new materilals to expard the very limited collections of Black
History and Women's Studies

Oun Group

Cholce a A Allocate the $30,000 for the collecticn
of historical documents.

b B Maintain the status quo on the histori~
cal document collection and increase
the Black History and Women's Studies
collections.

c C Alternative

Reasons o e o ) e
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A

ITI. The library has had a 15% increase in the number of user complaints over
the past year. Employces feel that a significant preportion of those com-
plaints are a result elther of new employees who are unfamiliar with certain
procedures or of rcy services being offered for which they have had insuf-
ficient training. Some also indlcate that the wages are 5o low that some
employees do only what they feel they must do to maintain their jobs. The
supervisors, hohever, feel that the attitudes of certain irdividuals are
primarily responsible for many of these complalnts and that, if these people
were replaced, user complaints would decrease.

Qwn_ Growp
Cholce a A Spend $4,000 for improved personnel selec-
tion, development, counseling and train-
ing.
b B Let matters ride
c C Alternative ~ )

Reasons ) o s e

IV. The new computerized search program was a big success this year. The
$2500 originally spent on advertising the service resulted in a 5% in-
crease in the number of users served and a 3% Increase in the number of re-
turn users. However, the program data bank needs to be updated to maintain
the high quality of fhis service. The update will cost $2,200.

Own Group
Choice a A “pend the $2,000 to update the program,
b B Maintain only the $2500 advertising
campalign.
c C Mternative .

Feasons _ B o e e
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viembers of the 1ibrary community are requesting that the library pro=
de facil.ties, equipment and certaln servi for meetings of local en—
ronmentar protection groups. e cost to the library far providing this
rvice will be $1200. Some of the wtaff' feel that, should the library pro-
de thls service, other |roups will request the same and this could lead
y heavy demards on staff - avove and beyond thelir regular duties.

om  Group

w ce a A Spend the $1200 to provide the service.

Do not provide the service

o

B

c C Altermative_
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tion of a counseling and informa-

referral cente Cixﬂty for the purpose of coordina-

memunlty TELoUTCEes entral location, the Dﬁpllatian of a
infor :ticn direc ory to be distributed throu

Pt . . o

Tnis proposal

INFORMATTION CENTER FOR URBAN COUNTY

mmittee for the Adoinistration of
Crant ;.

-, Planning and FEvaluatior Connittee for the Assoc-
af Academic, Public, School and Special l.ibraries
Urban County.

Bodv of the Projpw sal

Livraries iave t(radi:ionallv been considered as simplv © ppliers of
materials, with little or no interaction detween the libravian and the
_lient. The.» also has been little inceraction anong the different types
of libraries within the community, and no real attempt made to consolidate
and make available to the public all tre¢ resources in the cowmmunity.

In the community of Urban County t!  proposal wiil help to expand the
role of the iibrarv to include a centr. _learinghouse of information as
well as the role of the librarian to incluue being a consultant and referral
agent to rhese resources, For the first time, all the libraries in thc com-
munity (public, academic, school, and special) have forme:d a consortium and
Lhe mazximum asount of inforwation Lo Lhe great-

181

are working toge!aer to provide
est number of jvople.
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center,
A data

an 1ﬂtn1: ion amd fgfcft“l

ierr and referral telephone

In additic: o cue directory, an informa
‘ ' ' o this clearinghouse will

service will be estabii

provide the ¢ ion or referva‘ t@ the
appropriare resourc.:. form

the publiy ol
alleviate
pepnic dss

G F rhe pxomii 15 ==

negle ted di

in t5: Urban comounity.

1.

L irban corrunitv, wetl-known for s industry. It
is a national center for the production of steel, lignt . als, glass &nd
coal. The county is neadquarters for many national corpec ©tinns, has an
academic cowrunity of nine collc ks and universities, is the home o« four
professional sports teams, cultural Sacilities, a medical research commun-
it amd man recrestional aciivities,

Urban County
’ackgfﬂundf & i s

Twcnty pgrcent
are represented and
, ; Also represented
s are students, the physically and
Rlie c¢ollar workers, corporate ~7fi-
add to the diversity of the commun-

141v1uuaLJ have social, personal, educational,

o

cials. lawafs, Jdoetars,
ity'. people. Al of these

ir
proter ivaal ond recreational needs and goals to be satisfied by the county.

t munity pepulation is i i
ne d for iunfor.ation centering on unem
5

G o e facy tiat Fulooof
industry, ¢ tirens f

e
"

Lo
)
T

continuing education =iy

=]
e

1 s
L
e
I

ment progra s, Vol i & 5
Lﬂmpenbatluv and puu11< aid programs. Even though the largest segment of
the countw's population falls into the educational LﬁlEgDilFL of high school
educated and functionally illitcrate, citizens of Urhan County undertake an
average of 3-4 learning projects per year. Presently thesc self-learners
furfeirt many valuable resource agenciyvs and people because there is no
central clearinghouse from which to access information, coumseling and te-

ferrals.

»—h

[n oo comranity of Urban Counly, there edlists many public and ate
agencies dealing with community services that cliten duplicate etfnrts. DUP-

and resour—es, both human.and {inanciat. It also re-

licarion wastes i
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Lo
the p ic va sgquare miles,
there are 1001 ystﬁm wlth Slxty liberal
arts colle librar education and many special.
libraries luding [ 5 T hospital library and several small-
er clhurch raries. here is little communication among this large group
of librari let alune coordination and coop-ration.

™

he four tyvpes i libraries in this county have formed a Prog:am Flan-
ning and Evaluatior -onscrscium. This is the first time in .lie county that
! T 1 -d among anv group of public carvice
uation group under the auspices pro-
‘ion Acr, iitle 111, have preopared
a A Equ information, counseling and
o the i ' nesds of our community. The
ing an initial -ion of tt: proprawm. The
blic community funds wi.i support the continuing information,

responsive [c

ceferral service o Urban County.

is 11ztle
SRt a result, :
Mést peoch do n@t kr.ow who or where to call wben a problem arises.

Lithouy theroe

accessz to thew is : hampe :
lack v1 public Lfanspuftatlcn and in some cases by lgnguage barrlers. There
are various hotlines in the county for sggcialized services but to use them
one must keep a list of all the phone numbers. Ihere is no ceniral Elearing-
Fouse, no one vital telephone number that p

have died within the past 6 months simply be-
informatrion quickly enough., These included
Jde, and 1 fire-related death. Many

3 poisonings, 2 drug overdo , 1 osuls
people in trouble do not knuw of the resources available to them in this
county a::. .here is : co-ordination among the resources for referral should
someone —~ontact the wrong agency.
The pumber of library rescurces in uL o of this size is tremendous
-t there .s no coordination between the vy overlap in many areas.

here is wasteful duplication ol money ¢« « resources and personnel in
Lome areas while others are neglected . - ly. Because of the present
s tuation in Urhas County, we are submi: .. a proposal to the state library

tv apply for federal money uader LSUA Titie 11l to design a properly coordin=
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and coordinate informa
vieces into one central location and to provide
to every person wit

ter by ding one | number and
inf counseling and referrals

o t cuord-
nd referral service.

“ih:tiaﬁ center Lor print
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for all inguiries which many need or
s g and referral

g

o llevel Op

public advocate and lez
sultant and a

on a 24 hour, 7 day

To Deterwi. . through cngoing evaluation ot the project, the approp-
riateness a.d the effectiveness of a computerized data bank, which
will eventually replacs the manual directory approach.

%, CGoals

atives plans to establish a county
or the purpose of coordinating com-
zed information and referral serv-

The commibtwe
informaticn and refer
i csouraes and pf@viding pur- onali
ice - - t' - vesidents of Urban County.

tacause uf Lhe county situation, Che plar ing committee, made up of
smic, wrnd 5§egial ibraries, and
tting up of a cen-

Pibrarians froe toe public, school, ac
respresentatrives of the community, has proposed th

tral Data Bank, ti: act as an information and re.erro. service, to answer

WJ
o
i
-~

all que tions of patrons 24 hours per day. This experiment will be innova-
tive. .ae consortium will be funded by the libraries, but initial funding
{% necded to set up and start operation of the data bank. If this plan is
implemented, it will set a precedent for librarians throughout the country.

[
-
i

Within one year, 907 of the community's resource agen icies and
{. rmation services will be included in the CIRC files,

Wichin one sear, /57 of the cumunity's population will be alerted
ro services available tb Hugh the CIRC.
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lre referred to com-
iy individual needs.
Within one vear, there will be a 407 increase in the utilization
on

3,

The data bank will consist of resources from every organization,
agency and resource specialist within the county. State and federal
agencies will be included when deemed necessary. This information will
be gathered by means of questionnaires and interviews by trained vol-
unteers. Information Sub ot ~es will be Indexed in a directory

ce

that utilizes problem=o tors, These directories will be

provided for sll librari al non-profit organizations. The
; ihr: will serve as a location for the clearinghouse for all

direct phont access. Special have been developed for foreign

and home-bound patrons. One of ique aspects of this program is

that fullow=-up methods are used <t every step of the process.

nrmaaiani referrals and publicity campaigns will be con-
d evaluated. Special public relations programs have to
3 aL? groups in the population with emphasis on labor, home-
ign 3Digk1ﬂg groups. A Code »f Ethics has been 5Evelaped

rfac nd confidentiality. The nopera-

f the libraries involved. For exampiz, the
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Pmphaa;21r
tive taler &
special libraries
media center will be in

A tack ferce of volunteers will be recruited and trained to study
and surveyv the comsunity and its people to determine individual

needs,

A second wroup of volunteers will survey the community to idenrify
information resources available

Data collected irom both studies will be used to compile a commun-

ity directory ol snformation services.

wted in Urban University
3 Staflﬁd with protessional llbrafles, zrsined in interpersonal
inication techniques, to ansver telephone calls and conduct

onal interviews,

A public relations campaign will be csiablished to insure that wide-=
spread knowledge of the CIRC exists throughout the county.

A professional code of «thics has been formulated to gusranLce fair
and equal treatment of .. Ll prople secking help and to insure strict
confidentiality of all interfaces between clients and staff.
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s, highschools, colleges,
m, AAUW, Adult Education

3

:, atlummi.

Drofescional and fraternsl

Medical Assnciation, Tea . Associatier, Veterans of Forel
e

i i
Wars. 'omen's erican Vetersn's Committee, Bar

Assou o tion,

Chure . =5, synagoguues, Nolld, Ministurini ASson

~arvice and Civic

Girl and Bov Scout

el

., talvatilon army,

Coniwgaits Lhes

vouncil of Socias Apgencic:, Liohs

her

adlo o suLdfio

polevizgion statdions, newspapers.

B

All the pames, sddres aned phone numbers of any citizens in the
county who have special interests, hobbies, skills, and/or knowledge will
he listed with thei= specialry under subdivisiors of the categories of
business and industry, educational and ~ultural, farm, governmeuc, health
service, legal advisers, patriotic, recreation, religion, social service,
veterans, and other. Empnasis will be placed on gettiny retired persons,
particularly from Vista, who ceitd ot i19ze rheir skills and competencies

as resource persons in partivular areas.
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munity survey has been completed, the data obtained will
the diczionary file. The succe

usefulness of its informetion in helping people to cope

outside the realm of the conventional systems of

evolved to &ccess academic materials, all descript-
lapguage, including slang. 'See' and "See also"

to a minimum and all information will be duplicat-

Systems analysis techniques will be applied to

t can be integrated into the Urban University com-

h this objective, the file format will be

L]
i

de, but net be limited to: Instit-
' rmation centers, govern-
e Organizations --
v -

1C
utions -- hospitals, schools, ibra
lus

ment agencies, businesses and
any group with cfficers; fr

reyiewed on a ro-

nformation; this will

The data bank will be in a constant state of evolution. Keeping in-
formation up to date will be an ongoing process of revising information
already collected and adding new information. Questicns addressed o the
file indicate both revisions in entrv as weil as gaps which need to be
filled. Besides verifying changes ss they show up when the librarians
use tiie original information, all c¢f rhese sources will be reviewved once
a year on a rcotating basis by sending out a questionnaire. If the question-
naire is not completed and returned the consortium will follow up with
a phone call or a personal interview.

]

e
il

DISSEMINATTON AND UTILIZATION POLICY

All people at one time or ¢cichei need or request help and informa-
tion in order to solve their eve -+ [iving problems. Our purpose is
to link rhe individual seeking juf ¢ -tion with the resource that will

provide the desired information.

The purpose of information dissemination is te get the data that is
collected by the acquiscicions program into an easily retrievable format

so that when users confront the system (i.e. the information specialists
ind che data base) their needs can be met. The Life Coping Skills pre-
sent a feasible methoc g tnxing resource information, They are easy
to understand by both the indexer end the retriever and seem to represent
realistic types of information that thepecople of this community will need.
it is propcsed that these categories be incorporated into a thesaurus of
terms which will alse include the names oL the sgencies to which reler-
rals will be made.

s
-
~

]
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All information obtained in the interviews will be recorded on
3X5 cards and placed in a central data bank., This data bank will be
located at the information and referral center in a centrally located
area within the reference department at the older of the two main
branches of the public library for use, both walk-in and telephone,
and for updating and correcting. Updating and correcting of the central
data bank will be done continuously as new and follow up information is
received, The data bank will be photographically reproduced.

These reporductions will be made into a directory. The directory
will be distributed free of charge to all the public, school, academic,
and special libraries in the county. Copies of the directory will be
made available at six month intervals. All libraries will also have
telephene access to the central data bank. Eventually, as flaws in the
system are overcome, the directory will be computer based with access
on a walk-in ~r telephone basis through librarian operated terminals
located in those institutions and bhusinesses with terminals throughout
the county.

The information and referral center will operate 24 hours a day,

7 days a week. The service will be provided on a walk-in basis during
regular library operating hours. At all times, on2 central phone number
will link the patron with the information and referral center. The center
staff will not always establish direct contact between the patron and the
helping agency although this service will be provided whenever necessary.
Telephones will be made available at the center and at all libraries for
patron use if necessary.

The staff will be augmented by asssorted volunteers, All of these
professional librarians will have had some experience with reference
and with helping the patron prior to employment in ihe center. The
center staff and volunteers will undergo huwsan relations training in
which they will be trained in ideas about relationships and good inter-
viewing iechniques.

In order to make information available to the comunity, a manual
directoar will be compiled from the data bank. The divectory will contain
problem-uriented descriprors and will he accessed by direct entry. The
full main entry, including the name, address, phone, services, and hours
of each resource, will be listed for each descriptor, and "see' and "see
z1so" references will be kept to a minimum. Although this method will in-
solve considerable duplication, it will permit easier access to the in-
‘ormation by a wider range of ugers.

Copies of the directory will be made available to the community. A
copy will be distributed free of charge to all libraries in the consortium.
Non-profit institutions and organizaticns, hospitals, churches, profession-
als, and service agencies will also receive a free copy of the directory.
The directory will be sold on a cost-recovery bazi: tc anv institutions,
businesszs, or private citizens who wish to purchase it.
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The library consortium will alsc provide a home-bound service for
ut=ing, anc¢ the disabled, After an initial telephone inter-
teer will be avazilable to escort the clieat either from the

view, v

library or from his home to the referral. A mobile unit, manned by a
para-profe onal and volunceers, will supply materials and services,
They will also arrange for community resources to visit the homes of

clientele whenever possible,

In order to validate the information about community resources list-
eferra

ed in ‘he directory, referrals made by the library will be followed up and
evaluated, A record of referrals will be kept in z card file at the main
branch. The name, address, and telephone number of the client will be
ither curi tele contact or from the referral agency.
) it informstion will «. kept confident-

stamped, addressed velope asking the
cw3s of rhe referral. is information
services promiged by ! ‘rces and to

i-dek aboul Che
validate the

ine the
.1 validated
apply for a
.ne librsries

Afrer one year, library users will be surve:
effectiveness of the program, and the data bank @ +i! | e
I Tbg consorei.. o 1Y

h:,' constant revyi

W1ll have a term;ﬁai and Lhe §1brar1aﬁs W1l1 be tra
data bank through Ln; computer. The same problem-or
will be used, and the print-out will include all the inf
unit card.

fipt@rs
on from the

In order tou insure that the Counseling and Information Referral
Center is known tu thuse for whom it is intended, an extensive public
relations program will be undertaken, Before planning this program the
committee did a pilot study in certain areas of the community. This
study served several purposes

Help determine the kinds of publicivy a#nd the media that would be
most effective in these areas of vl community.

Letermine the problems encountérea o cue type ol icformation needed
by inhabitants {n that arca. ’

NLLLQLL volunteer help for the project and motivate as wlde a range
of individuals as pussihle to become involved,

Three areas of the ommunity werce selected because they are repce-
sentative of a particular Lype of inhabitant. One is stropng in ethnic
and racial composition such as first generatjon Americans or Blacks.
Another is representacive of the lower socio-eceonomic level, and the last
is typically middle-class, jhe pilol study lasted six months with a var-

iety of media and approaches used, ecach for a specific tine s - their ef-
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promoticonal pre ~d = that self-learners may be

the service available to hé e, plan and carry out learn=
ferral Center as an attract-

: W : ;= @ mass saturation

:C services, the fellowing public

W

To present thi Infcrmatio
table pacxage, the libraris
To snnoupnee the ClI

40 "kick-off" the IRC prugram, 1,000 balloons marked with the
.otline phone number will be released fr
will be given to the person who

sreatest distance from the CIRC

'You're never €

"CiLy ig in line with our thes

Lot
LR .

Fiyers and posters advertising the free Hotline service will be
placed in vusiness centers such as supermarkets, shopping malls,

-1 areas.

cnters have consented to house a station far in-
t I

in the

in local newspapers and featur
L ¢ HoLline program a household counversation.

A CIRC program and activity ¢ calendar will be available frew “¢ the

community,

The managers of local radio stations have
CIRC library chairman with a panel of Hr
of the radic anncoincements about the CIR
nity including

< of the peoplte of th
ian, ¢,

One month atter the CIRC prograw is started the staff will host
an "Open-House'" iur the public.

Free bumper stickers with the CIRC slogans will be issued «t all

stations,

Should tunds be allotted; either a mailing campaig gr telephone
mpaign would directly publicize the CTIRC programs
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of the school will assist in preparlng
= L H =

w\E;{

audic a@él

Boskmarks will he distributed to the students with c¢lever attract-
along with the Hotline number.

have apgreed to send homie circulars Lo

A hired clown will tour the cle : schiools inviting them to

College and High School students
Advertisements about the CIRC will be placed in campus coffeehouses.

The drama majors have agreed Lo assist with the traveling puppet
] g £ PUPP
program to the elementary schools.

Tue "job placement file" at the CleC will be advertised to both
igh s

college and chool students.

-

1 i

publicity will be focused on high school youtn threough the student
t

Community Leaders and Business

Librarians will psrticipate as speakers and resource persons at
special confersnies, meetings and workshops of the commnunity.

Rooster tags are being Ppr repared for prf,

business supporters to wear promoting C

librarians, and

Information abour the CIRC will be postea on Union Industry bul-
letin boards.

O
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elations divector ia conjunction with the school media
arts to perform such

lize the school graphic
! ys, exhibits,

lide

s, ¢harts, s

videotapes; gning an ional
¢f the center; preparis ‘ith

and other services,

Concrete evidencz of a committment to the CIRC is to create staff
positions to promote the program. With suci staffing long range plans
for CIRC events can be made A plan will facilitace in better spending
of time and effort. The work load can be spread  re evenply and mat-
erials used more efficiently.

Public relewios wediums must be utilized te their fullsst potential
Lu establish the library as the incomparable asset of any organization.
The CIRC assuses its program offers a unique service to stimulate their

needs by revear . g ia empathic fashion the rrsuurcs:s and varied services

uf the progra

Promotional Staff:

[t is the Commitiee’ n pulicy to hire & public relations person with
entensive experience, Au assistant will also be needed to write copy,
do lay out and graphics. A third person will be hired to recru.t and
train volunteers to help with the public relations program. This person
may wish to involve the servi.:s of one or more oryanizations who are
concerned with information dissemination. These volunteers will be train-
ed in depth to undersrand the data bank so that they will be able to
nandle interviews (1V, radio, newspaper, etc.,), go out as speakers to .
other crzaniz tions, plan programs and accivities that will stimulate
_roject, and participate in local community functions

inter
where acomivate public relations information about the pro=-
ject.

192

ERIC

Aruitoxt provided by Eic:
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During the first six months of the information center the goal
will be to make the public totally aware of the program. Approximately
half of the publicity will be aimed county-wide using media such as TV
and radio spot announcements, billboards (rwadside and in public transit),
and newspaper advertisements, The other haif of the publicity will be
directed to the communities in the county making use of the pilot study
findings and will include in additiem to those techniques the distribution
of handouts such as fliers, buttons with the action phone number on them,
and shopping bags with similar informaition.

Materials will be distributed at shopping centers, local libyaries,
churches, beauty parlors and barber shops, doctor and dentist offices,
and hospital waiting rooms. They will alsc be distributer through visit-
ing nurses and organizations such as '"Meals om Wheels'" so that they may
reach the shut-ins of the community establishments where permitted.

asfrer the first six months a survey will be conducted to determine
the effectiveness of the program. These facts will determine the direct-
jon of additional public relatioms Publicity after the initial periocd
will probably rely heavily on satellite groups, but mass boards so that
the public is constantly reminded,

"Once is not enough'’ will be our motto. The community should be made
aware of the project as many times as possible by many different media;
such that whenever a problem arises in the mind of an individual, the
phone number of the Information & Referral Center will be thought of as
the first step in the solutiom.
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SIMULATED LEARNING ENVIRONMENT

A learning consultant is a professional media, library or informa~
tion specialist who provides personal helping services tc a client, Such
a professional does not simply react to the demands of t! = patren but
anticipates the behavioral development of the client and acts accordingly
in a professionally responsible manner, for example, by introducing rhe
content of materials at organically appropriate points in the client's
behavioral cycle.

The ultimate objective of such a professional helping service is to
promote the maturation of the client as a self-learner, Without an adey-
uate learning envircnment, the consultant would be handicapped in efforts
to assist clients, Essentially, the institution makes it possible to
access a wide range of resources easily and give the consultant time to
interface adequately with each client, Such fundamental changes as
behavior modificarion are developed vader the commonly accepted control
Jdocuments of purposes, policies and procedures. '

kevised Mission

ESTABLISH A COUNSELING AND INFORMATION AND REFERRAL CENTER (CIRC) A3 A LEARNING
CENTER ENCOURAGING AND FACILITATING LI E-LONG LEARNING.

THE CIRC WILL SUPPORT AND ENCOURAGE INDIVIDUALS IN ITG COM-
MUNITY IN PURSUIT OF THEIR LEARNING GOALS.

PROVIDE SELF~-DIRECTED LEARNERS WITH COUNSELING AND INFORMAT ION
REFERRAL ACCESS T0O CONTINUING EDUCATIONAL OPPORTUNITIES.
Extend the Data Bank inclusion of resources as & meauns to grovide
counseling and informational access.

pProvide referral services to educational ,institutional, govern-
mental agencies, community organizations, and {zdividuals who
may furnish learning opportunities.
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Establish lisison procedures so that librarians may participate
with teams of other helping professionals working for planned
so¢lal change.

ASSTIST SELF-DIRECTED LEARNERS IN PLANNING AND CARRYING OUT THEIR
EDUCATIONAL GOALS.
Develop and maintain staff sctitudes that will be supportive of

gself-direcred learners,

Develop and maintain the staff of librarians as learnexs' advisors
with expertise in the field of adult independent learning, and in
educational guidance and planning. ‘

Offer assistance to self~directed learners through individual con-
sultions with learnexrs' advisors.

Assist the self-directed learner in the utilization of library
materials.

PROVIDE A STAFF ENVIRONMENT CONDUCIVE TO COUNSELING AND SELF-DIRECTED
LEARNING.

Provide space for comsultation awmong and/or between learners, and
quiet study.

Arrange group learnming activities and sponsor learning events.

Supply the necessary learning materials and amy equipment needed
for their wuse.

Provide inservice traiming programs so that stoff members may demon=
strate their ability to léarn comtinuously as a model for client
development.
MAKE PATRONS AWARE OF THE POSSIRILITIES FOR INDIVIDUAL GROWTH AND DEVELOP-
MENT THROUGH SELF-DIRECTED LEARKING AND ENCOURAGE THEM TO SEE THE LIBRARY
AS A SOURCE FOR THAT LEARNING.

Provide means for self-directed learners to identify themselves and
follow through on services.

Establish the Library as an initial contact and service point for
. self-directed learners,

Establish liaison procedures so that the special, academic and school
librarians can bring their expertise to bear on community praoblems,
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Role of the Learniny Consultaat:

The major tasks of the Learnmers' Advisors in supporting learmers
through their learning projects are the consultations, the provisions
of support materials and referral. In the intérview process (which
may include a series of interviews) the leaxners' advisor should help
the Learner estallish a clear definition and direction for hi/r learning
project.

The consultant should help the learner determine hi/r own pace &nd
most suitable learning style given all the varied personal constrictions.
It may be necessaryto help the learner evaluate hi/r present capabilitdes
in the area of study skills. During or after each interview the learner's
advisor should update the learner's resource log and hi/r own time
log.

The learmers' advisor suggests appropriate materials and may have
to provide some guidance in the use of bibliographic sources or in seaxch~
ing the libraxy systems holdings. If necessary, the consultant may need
to go outside the library through interlibraziy loan cr through purchasing
the needed material if not owned but deemed valuable to the collection.

In choosing and in helping the client interpret the usefulness of
materials, the advisor may call for help of other staff members should
they have some knowiedge of the learner's area of interest or may go
outside the library to other consultants in the commumity for their ad-
vice., In conjunction with the learner, the advisor fits the variocus
materials into the sequence of the learming plan,

In no instance does the librarian simply give materials to the client
without some comsiderable help in demonstrating their usefulmess for this
particular interest, In those cases where referral is made, the librerian
introduces the patrxon via tihe phone (a 3-way conference phone is preferable)
to a specifically ddentified helping person.

1f at some point the library is unable to previde a service that the
learner and advisor feel is necessary, a relerral is made to the approp-
riate resource. The referral may be made in several ways depending on the
confidence of the learmer. The learmer might be given the name and other
pertinent information of a contact in a given agency.

Most often the learners' advisor will contact the agency staff and
explain the Project and the learnc+'s needs and help set up an appoint—
ment. In some instances, the learners' advisor may accompany the learmer
to the referral agency to bridge the gap and help the learner ease into &
new, unfamiliar situation. In any case, the learmers’ advisor should fol-
low up on the referral and get feedback from the learmer concerning hi/r
sarisfaction with the referral agency, and from the agency concerning the
appropriateness of the referral. :
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Objectives

ASSIST THE SELF-DIRECTED LEARNER IN THE UTILIZATION OF LIBRARY MATERIALS
THROUGH RELEVANI LIBRARY USE INSTRUCTION.

OFFER ASSISTANCE TO SELF~DIRECTED LEARNERS THROUGH FACILITIES WHICH FRO-
MOTE INDIVIDUAL CONSULTATIONS WITH LEARNERS' ADVISORS,

Action Goals

Provide orientation to and instruction in the use of the Library to both
individuals and groups.

Develop media packets to be used for orientation and instruction.

Provide programs and m terials on topics such as study ckills, re-
gearch techmiques, and how to write papers.

Develop or obtain specialized tools such as bibliographies, path-
finders, and study guides to lead the self-directed learner through
the collection.

Establish private consultation areas in the libraries,

Consultat jon areas should be clearly designated and attractively
furnished. At a minimum, they should contain chairs, a table or
desk, and a telephone.

Information folders are assembled especially foxr the project and a dupli-
cate ready reference collection of learning opportunities materials such
as directories, college catalogs, learning packets, pathfinders, etc.,
should be located adjacent to or housed in the consultation areas where
they are readily available for use during comnsultations.

Reserve meeting rooms in the professional branches for blocks of time
in order to insure that learmers' advisors have a qudiet and private place
to conduct interviews.

Develop a policy utilization statement in order to emphasize
scheduled access and the openness of all meetings in public

buildings.

Schedule staff st public service desks so that learners' advisors may be
relieved of all other duties during consultation periods,

As far as possible, the same advisor should work with the self-
directed learner from the beginning to end of a project.

Consultations are usually scheduled during presrranged time periods,
but may be impromptu if scheduling permits.
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1f consultations require schedule changes among staff, such changes
should be made no less than one week in advance,

Time alloved for each consultation should be no less than 1/2 hour,

Develop a file on each independent learner noting certain information during
the consultations which will help the learnmer in succeeding conferences.

Fach learner will be told at the first consultation that these files
are being kept, and that they are confidential to all except the
individual learner.

1f these files have to be kept, great care has to be taken that only
a minimum of objective and factual data are recorded preferably as
close to a "transcript" as possible,

Again if these files must be maintained, the content and purpose has
to be carefully spelled out in agency policy.

Since these files will serve as the only record of a learner's pro-
gress, they will have to be kept in the agency currently assisting che
learner with his project.

Branch advisors may soon find that they have exhausted local resources.

Then the learner is referred to the main library.

Upon referral to Main, a card will be kept listing the learner's name,
subject of interest, initial contact date, branch advisor, date
referred, and advisor to whom assignee will go at Main,

Develop a union list of study projects in order to conserve the data which
may eventually serve to initiate machine controlled current awareness Ser-
vices and user oriented content analyses of learning materials,

The wnion 1ist will be in the form of a card file alphabetically ar-
ranged by the subjects of projects.

The following informatioen will be listed on each card;

Subject of interest, associated descriptors, titles or short abstracts
of relevaent materials and the knowledge acquisition level.

names of learners who have expressed an interest in or who are work-
ing im that subject area, and the consulting advisor's name.

Establish mechanisms for the evaluation of the quality and results of |
consultarions with self-directed learners.
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Obtain from seif-directed learmers, feedback which includes their
views of their own progress on their projects and the usefulness of
the library to them.

Obtair. from learners' advisors, feedback which include the advisors
views of the library's usefulness to the learners.

General Procedures:

The procedures for handling the learner's requirements necessarily
vary somewhat depending upon the availability of professional staff. If
the patron desires, and a learners’ advisor is available, a consultation
is held immediately. If an immediate consultation is inconvenient for the
patron or an adviser is not avaiiable, a future appointment is made. In-
quiries that can be answered briefly and simply without a consultation are
handled at the desk, If fuller consultation is needed, the patron can have
such a consultation at that time, if scheduling is not a problem.

1f a more extended consultation is required, the librarian at the
information desk does not leave it, but refers the patron to the scheduled
learners' advisor. If the patron would like to consult with a particular
learner's advisor, but is unable at tha" moment for any one of several part-
{cular reasoms, consulations can be scheduled for a future time mutually con-
venient to the patron and an advisor.

An appointment schedule book is kept at the information desk. As far
as possible, consultations are scheduled on three designated evenings
(to facilitate efficient staff scheduling). If these evenings are in-
convenient for the learner, a special appointment time can be arranged.
Patrons are also advised that "walk-in'" (no appointment) consultations are
available weekdays from 9 a.m. to 5 p.m.

However, the staff does try to remain flexible. In the end, it is the
professional judgment of the librarian(s) on the desk that determines the
course of action, Depending on time, circumstance, and their "'sense'" of the
patron's needs, the librarians may determine that one librarian can be )
spared from the desk to hold an immediate consultation. Among professionals
the following "pecking order" of referrals is maintained: :

Adult Services Librarisn (learners' advisors)
Young Adult Services Librarian (Learners' advisor)
Childrens Librarian

Supervising Library Assistant

At branches that are not staffed with professional librarians, inquiries
about project services are referred to the branch head if s/he is available.
In any event basic information can be given at the time of the inquiry,

but if a consultation is required the patron must be referred to the nearest
professional branch or the main gervice outlets, If possible, consultations
are arranged by the branch staff while the inquirer is still at the original
branch. When this is not possible, the patron is notified within 24 hours
of the date and place of hi/r appointment. .
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Initial iInquiries:

For all inquiries, an initial contact card is filled out by the staff
member responding to the inquiry. This card records basic information such
as name, address, and phone number of the inquirer, as well as a brief
statement of hi/r topic of inquiry. The following guidelines are given to
all staff members to follow in dealing with inquiries:

Encourage patrons to talk to a learners' advisor.

Some patrons would prefer to read the literature about
project services by themselves without discussion or ex-
planation. Their wishes should be honored, Provide
them with whatever materials are available.

Do not attempt at the desk to have a full length consultation
with a patron about hi/r learming needs, Remember one phone
call or even one other patron waiting at the desk, will dis-
turb the £low of the interview.

Qur purpose is to give as much help, information, and support
to the potential learner as possible. And to make arrange-
ments for them as simple and convenient as possible with our
constraints of time and schedule.
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innovation as the product of knowledge dissemination and utiliza-
tion can rarely te achieved effectively outside of an educational pro-
cess. Even if supervisors, administrators and a few innovative profes-
sionals accept the educational objectives of the library and try to re-
late the total problem to these objectives, they all too often find that
staff members do not understand this relationship.

1t is almost axiomatic that staff perceive each library sctivity as an
end in itself unrelated to any systems development.

Staff members in general are susceptible to uncoordinated activities
which provide materials without considering their educatiomsl uses; serve
patrons without trying to discover further needs and interests that the
library may satisfy; publicize the least rather than most important of the
library's resources; regard library-sponsored activities as peripheral to
the main business of the institution; snd regard routines as the reason
for the library's existence, rather than as a means to serving the people
who are taxed to support them. Obvisusly some systems approach has to be
taken to staff development,.

Ob jective

DEVELOP AND MAINTAIN STAFF ATTITUDES THAT WILL BE SUPPORTIVE OF
SELF-DIRECTED LEARNERS AND WHICH WILL ASSIST SELF-DIRECTED LEARN-
FRS IN PLANNING AND CARRYING OUT THEIR EDUCATIONAL GOALS.

Action Steps
Establish an on-going and comprehensive training program to assure
that the entire staff is knowledgeable of the learning process and
of the needs of self-directed learners, receptive to self-directed

learners, and familiar with the concepts and programs of the pro-
ject.
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Staff training programs are dependent upon the various levels of
staff responsibility. Although primary responsibility will rest with the
adult and young adult librarians, the magnitude of the project requires
the cooperation and understanding of the entire staff.

Children's librarians, especially in branches where they often have the
sole responsibility for staffing public service desks, will frequently serve
as the initial contacts with self-directed learners. They should be familiar
with the scope, purpose, and operational procedures of the project; as well
as able to make referrals to appropriate staff and others based on an in-
formed awareness of data bank resources.

Because of desk duty, public service library assistants also act as
initial contacts for self-directed learmers. Accordingly, the training
objectives in this project for children's librarians and public service
library assistants with desk duty are designed to produce the following

putcomes;

Aware of the resources oOr lack of resources at the various
library agencies.

Familiar with the particular materials assembled in their
agencies for the independent learnmer project.

Have an understanding of the concept of self-directed learn-
ing, and the purpose and scope of the project.

Develop a cooperative attitude which is essential for the suc-
cess of the project in a multi-agency system, so that better
working relationships can be established.

Seminars will be conducted by the ad junct faculty to introduce
children's librarians and public service library assistants to community
educational resources, and to credit-by-examination and external degree
programs, To enhance this training, the library will allot periods of
time for systematic om-the-job observations of the various library agencies
as well as the materials appropriate to the project at the Book Examina-
tion Center.

There are a number of clerical staff members in the public service
areas who come in contact with the library patrons, including potential
and actual independent learners and they will inevitably be faced with
inquiries about the project. For example, the identity of leaxrmers ad-
vigors must be known to the entire public service clerical staff so that
appropriate referrals can be made. Objectives have been designed to pro-
duce the following outcomes based on a training program which includes
initially a two hour introduction to the project:
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Amiable and responsive to all patrons, regarding them as
potential self-directed learmers.

Familiar with the services offered toself-directed learners
as part of the project,

Aware of the various staff roles in the project and be able to
make correct referrals,

Aware of the importance of interaction between learners' ad-
visors and learners, and understanding of the time needed by
learners’' advisors for training and preparation for these inter-
actions.

The adminstrative clerks and the staffs of the technical services
and maintenance departments are not directly involved with patron con-
tact. However, they should be aware of the library's involvement in
the project and understand its scope. As community members, they are
cften tzken to be representatives of the library, and may be questioned
about any services offered. Initial orientation and training will re-
sult in the following outcomes:

Provide informed responses to all inquiries regarding library
services, ¢: jecially those services developed for the project,

Make correct referrals to appropriate staff members bascd on an
informed awareness of the staff roles in the project,

Agvissry,S;af;_pegelqgﬁent

Adult and young adult services librarians will be directly involved
in ititial contacts with self=directed learners, and will serve as
learners' advisors. As such, they will have the major responsibility
for interaction with self-directed learners. They will be responsible
for developing and/or obtaining tools such as study guides, pathfinders,
bibliographies, media packages.

DEVELOP AND MAINTAIN THE ADULT AND YOUNG ADULT SERVICES LIBRARJANS
AS LEARNERS® ADVISORS WITH EXPERTISE IN THE FIELD OF ADULT INDEFEND-
ENT LEARNING, AND IN EDUCATIONAL GUIDANCE AND PLANNING.

Action Goals

Make learners' advisors aware of the resources or lack of re-
sources of the various library agencies.

Assure that learners' advisors have an intimate knowledge of the
materials assembled for the self-directed learning project.
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Establish and maintain better working relationships among learners'
advisors in the various library agencies in corder tc maintain the
team work of a "one-system' concept.

Refine learmers' advisors' bibliographic skills, such as the develop-
ment of specialized tools and effective materjals utilization.

Immrove the interviewing and listening skills of learners' advisors.
= g g

Expand the learners' advisors' knowledge of the educational usages of
non-print media and increase their proficiency in the use of that media.

Ensure that learners' advisors acquire more knowledge of the fundament-
als of reading because poor reading skills and comprehension are
barriers to self-directed learners.

Increase the learners® advisors' familiarity with local educational
resources,

In order to meet objectives, the initial training phase requires the
systematic rotation of learners' advisors among the various public ser-
vice outlets in four assignments: (1) the assignment of a learners' ad-
visor to another library outlet; (2) the rotated learners' advisors' ob-
servation of the duties of a permanently assigned staff member; (3) the
joint performance of the staff members regularly assigned duties; and
(4) the complete assumption of the duties and responsibilities of the
position by the rotated learmers' advisor.

During the first week of tutelage the rotated learmers' advisor is
introduced to and observes the permanently assigned staff member's job.
The rotated learners' advisor will also particpate in the various activities
of the job, During the second week, the permanently assigned staff member
will be rotated to another agency, leaving the rotated learners' advisor
to assume full responsibility for the performance of the assigned job.

Specific details of the rotation plan will be determined by a com~
mittee composed of: the Coordinator of Main, the Branch Coordinator, and
representative membcrs of the public service staffs of Main and Branches,
Although emphasis during this period may be on floor work, a general over-
view of the agency and the responsibilities of the other positions in that
agency will be given to the rotated learners' advisor in the following
methods:

Workshops on credit by examination and external degree programs.
Seminars on data bank and reference materials provided by Main,

Seminars and mini-courses using outside experts on toplcs such as
interviewing and listening skills, and the learning process.
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Expanded opportunity for examdna tion of materials appropriate to the
project as the Book Examination Ceratr,

On-the-job txaining in: the operaciynsl procedures of the project ,
the further xef inemerrt of biblio graphic skills, and increased faniX-
farity wiih library resources .

Expanded opport tnities to meet with repre sentatives from Local =d-
ucatipnal and community agencdes.

Meetings of leametrs® advisors to exchinge experiences and pxoplems
that develop in theeir work vith self.directed learnexs.

Geperal Description of Training :

Developnemt of the training plan began at an outside conferemce . Three
key menbers of the PP & E Group attended chis meeting, They were pxies-
ly introduced to the steps for developing a training plan amd chen put o
vork developing theit own preliminary plap. They decided that the entixe
libtaxy staff should be divided into four groups who would recelve pxiim-
ing of varydng degrees of intensity.

For each growp, service ob jectives wer? jdentified from the pro jeck
plan and those tasks necessary to achiewe che objectives., In adddition,
the krowledges , skills, attitudés and behgwvior s necessary to the per foren-
ance of the tasks wete partially identified., TFollowing the outside:<on=
ference, the process was explained to the PP & E Group and work on the
plan continued on a crash schedule .

Die to vacat ioms and the urgemcy of compl eting the process quickly as
vell s the fadlure of some members of the P P & E Growp to accept t e
necessity of going chrowgh this process, only four people participaced dn
the needs assessment. This growp found the process of ne&ds assesgment
vaLuable but extremely dif£ficult and trying, Patience vas Wornp thin . The
outside conference might heve prepared participants bettex for this task;
but human relations training takes an enopmous amount of time which wis
no then available, Ewen yet, it does ror .appesr thac all staff have
lesrnel & lesson From this experience. Mogt participants wamt rapdd analy-
ges and quick solutions rather tham a long term approach Tequi red by the
dypamdcs of theory e,

Assessment of the staff¥s existing lewel of competen<e vag estjmmted
in each of the ar<as of koowledges , skillg, actitudes and behawioxs, These
lists vere mot prepated oz the basis of educat jonal taxonomieg but gxew
out of the personal observationsoi che P P& E Growp members £nvolved zn
needs sssegspenmt, Tnfomal input was alsp received from the librarians
about their feelings of umpreparedzess for the project.
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The iratraspexsorial devel opment of the client can be promoted by the
introduction of the comtent of naterials at appropriate psychological
moments, arad eliecited by the professional behavior of the media, library
or informtion specdal dst . Both mon-verbal and verbal factors have to
be as sessed which elicdt or retard client development and to which the
professiomal person nust give serdous and sustained attention in self-
tréining arad fngervice programs.

Task Analysis

MKE FIOPLE MWARE OF THE P0SSIBILITIES FOR INDIVIDUAL GROWTH AND

IEVELOMENT THROUSGH SEL.F-DIRECTED LEARNING AND ENCOURAGE THEM TO

SEE THE LIBRARY AS A SOURCLE TOR THAT LEARNING.

¥novledges

Public speaking techmiques (groups).
Interpersonal communication techniques (dyad) .
Skills
Effectdve communication with adult groups in the community,

Effectdve public speaking.

Ability to clearly, briefly and accurately summarize and
explain the Pro ject services,

Meking potential Learners feel at ease.
Behsayiors

Aniabi ity

Belmg at ease with stramgers,
Attituides

Sel£ confdidexce .

Desite to cormunic ate effectively.

LR

ESTARBL.ISH A WORKING RELATTONSHIP WITH TuE LEARNER.
Knovlesdgess

whae the 1ibxardan can do to support the adult leaxner,
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What the adult can do to take advantage of programs and ser-
vices.

What is included in a learning plan and what it looks like.

Alternative methods for putting the adult at ease,

HELP.LEARNER IDENTIFY AND CLARIFY LEARNING OBJECTIVES.
Knowledges

Range and type of educational opportunities.

Range and type of learning objectives adults might have.

Levels of competency assolcated with specific learning ob=
fectives,

Skills
Methods for drawing the adult out.
Listening effectively,

Accepting the adult's objectives, not imposing a set of ob-
jectives,

Behavior
Patience expressing interest not resignation,
HELP LEARNER ASSESS HIS CURRENT LEVEL OF KNOWLEDGE AND LEARNING
ABILITY
Knowledges
; Indicators of knowledge lewel, both formal and informal-
Indicators of learning ability.
Instruments of assessing specific level of knowledge.

Local facilities for assessing knowledge level, learning
ability. :

Skills

Integrating information from imdicators that assess both
knowledge and learning sbility.
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Listening effectively.
Attitudes

Willingness to participate in the assessment of learners' levels
of knowledge and their learning ability.

A non<judgmental attitude towards the learner's prior accomplish-
ment,

A non-apprehensive attitude toward assessment.
Behaviors ;
Tact that 4s a restraint not a copout on the honesty of hypo=
theses generation,
HELF LEARNER DETERMINE SCOPE, SEQUENCE, TIMING OF THE LEARNING
PROJECT,
Knowl edges

How adults learn especially in self-initiated proiects which
are planned and executed by the learner.

Barriers to learning both physiological and psychological in-
cluding the inhibiting stereotypes in others.

Steps required to get from learner's current level to his de-
sired level (educationally, vocationally, personally).

VWhere to obtain information about career pattexns oxr require-
ments for various jobs.

structure of selected content area.

Community resources which might aid in the planmning process.

advantages for specific purposes.
Skills

Organizing and comparing information on objectives and current
levels of knowledge and learning ability.

Present ing alternative ‘courses of action simply and clearly.
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Reciognizing librarian values and not imposing them on the
learnez.

Fecilitating the learner's decisiom making.

Aiding the learner in planning within hi/xr metdvations, goals,
and preferred learning style.

Behaviors

Patience.

INTRODUCE LEARNER TO PROGRAMS AKRD SERVICES OF THE LIBRARY
Knowledges

Understanding the Library system and how 1t works.

Knowledge of whexe things in general are in the library system,
Skills

Instructing in use of library.

Effective communication (speak language of the legrner),

INTRODICE LEARNER TO SPECIFIC MATERIALS AND RESOURCES IN FIELD OF
INTEREST.

Knowledges

Existence of guides to the filed of iﬂté:es:;
Level of difficulty of materials.

What materials are appropriate.

Where the appropriate materials are located.
Hov to obtain those materials,

Availability of appropriate learning guides, pathfinders, top-
ical surveys and abstracts. '

Characteristics of the varfious media and their advantages and
1fnitations as learning aids.
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Skills
Ability to skim materials and comndense or apply contemt to
level of difficuley,

VAbilitj to develop learning guides, reading lists, pathfinders,

REFER LEARNER TO OTHER LIBRARY RESOURCE FEOPLE (STAFF)"
Knowledges

Knowledge of staff expertise.
Skills

Ability to refer strategically (without discouraging learner

or seeming to push learnmer off on someone else).

REFER LEARNER TO EXTRALIBRARY PROGRAMS, SERVICES AND RESOQURCE
PEOPLE .

Knowledges

General anl specific knowledge o. community in terms of market
analysis and audience research.

Knowledge of local educatijonal agencies, their purpose axd
funceions.

Knowledge of the organizaticn and content of the data bank,
Skills
finalyze and interprct¢ selective community information,

Effective use of community informatfon resources and trans-
lation into client neads,

Ability to communicate with local non-library agency person-
nel {getting goodwill in mon-threatening way).

Ability to effectively use the data bank and its index.

Ability to refer individuals strategically (without discour=-
sging learner or seeming to push learmer off on someone else).
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#

PROVIDE FOR CONTINUOUS CONTACT WITH LEARNERS
Knowledges

Library's data gathering procedures and forms.
Skills

Communicating continuing interest in learmer.

Eliciting information concerning a realistic schedule with
learner. :

Accurately completing data forms.
Attitudes

Patience.
Behaviors

Initiative in follow-up.

Persistence in follow-up.

YELP LEARNER ASSESS HI/R SUCCESS LN ACHIEVING LEARNING GOALS.
Knowledges
Methods for collecting data and measuring success.

External accomplishemtns that measure Success (tests, advance-
ments, etc.).

Community facilities which can provide tests for proficiency
level,

Skills

Explanation of commonly used assessment techniques (what learn-
er should expect if seeking assessments by other agencies).

Helping learner interpret individual progress in terms of
hi/r stated cbjectives.

211



STAFF DEVELOPMENT ’ 211

This original list of training needs wexe soon found to be lacking
sufficient task orientation and detailed descriptionm, especially in the
training methods area. Apparently staff were reluctant to show their
insecurity about being too specific. Even though training needs were
identified by the gaps that occurred when comparing where we felt we
were to where we wanted to be, it is evident that librarians are going to
have to have much more training ami experience in educational processes.

A training consultant was recruited from the adult educational pro-
gram of Urban County College. This curriculum expert explained that the
training outlines had to be able to stand on their own. When given
to a potential trainer, that person had to readily understand what actual-
ly was nesd:s~. . The revised outlines were effective in enabling us to
reach an .standing with some consultants and ineffective with others.

Some members of the staff rationa) ized this difficulty by suggesting
that outsiders could not possibly be expected to understand library
jargonese. But there must. be some other explanation as to why most of
the consultants we have approached have had difficulties understanding
what ve want. Later after prolonged discussion when some understanding
of what is desired was reached, they have told us what can't be done,
particularly in the limited time period alloted. Perhaps we should have
obtained this training in library school or it may be more appropriate
to hire a training consultant on the staff,
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