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ABSTRACT: This paper discusses in a general way 'Le de-

cline of u e of the Romanian language among second dici

third-generation Romanian-Americans, and then it point,-

to the state of the study of English as.a foreign laliguage

in the Romanian Socialist Republic today. A brief ,:eview

of the influence of British English in Romania is followed

by [1] a more detailed description of American lingldstic

influence upon the teaching of English as a foreign lang-

uage--TEFL--in Romania as a result of exchange programs

between the U.S. and Romania and the Romanian-Engli h Con-

trastive Analysis ProjectRECAP, and [2] a report on the

English language proficiency of 201 Romanian students of

F-oglish who were tested with a standardized American EFL

instrument in 1975 by the author of the paper. A schematic

description of the educational system current in Romania

is included in the appendix to the paper.



E ICAN-ROMANIAN LINGUISTIC CONNECTION:
Ti TATE OF THE ART OF TEFL IN ROMANIA

by

David J. Fi imon
Stockton State College

Of all the areas in which American and Ro-anian technique

and culture blend into significant shapes, those listed on the

Program as subjects for discussion at this First Congress of

the American-Romanian Academy of A ts and Sciences are, clearly,

indicative of the wide and rich scholarly contributions by Amer-

ican citizens whose ethnic background is Romanian. Indeed, the

range of interests of the announced topics testifies dramatically

a-d at once to no narrowly provincial mentality but to a cos-

mopolitan tradition in the sciences and the ar4--

I believe that each speaker can cogentlyand rightly--show

that his area advances the noble aims of the ARA as expressed in

the "B Laws". With each advocate I hal:re no quarrel. In fact,

as a third-generation Romanian-American I glory in the variety

of btidges that connect my two heri _ages.
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Nevertheless, wiii to p:opose for your consideration the

notion that the lingui tic bridge (podul lingvisticj is the rude-

nientary one. 1 sugges in other word-- that the basic technIque

and cultural tie that bestow on many of us the hyphenated name

of Romanian-Americans is the tie of language.

This sort of suggestion, of course, original.

Robert Lade, for example, discussed the intim_-e connec -io--_ of

culture _
_d language in his book Linguistics Acrose Cultures as

early as 1957. Even earlier the renow4lanthropo1 ned

linguist Edward Sapir probed into putative relationships between

la- u ge and cultural identity.

My purpose here is not to pursue arcane--though admittedly

fascinating--linguistic and psycholinguistic concerns. Rather,

my aim is to survey the A ican-Romanian linguistic connection

as it currently aPpears in the art of TEFL (teaching En lish as

a foreign language) in Romania. The acronym TEFL, as you may
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may know, stands for the body of principles and practices of

applied linguistics in the area of pedagogy first articulated

by Charles Fries at the University of Michigan in 1945 and

subsequently influenced by theo -tioal linguistics of many

colorations and by the sciences of pedagogy and cultural analysis?,

While my paternal and maternal grandparents arrived on Ellis

Island at the beginning of this century, TEFL as a modern Peda-

gogical science was unknown. The schooling which each grandparent

had received ne _ Fag_ s-- ine as it was--did not, naturally

enough, introduce them to the English language. Hungarian was,

of course, the normal foreign language of the day in Transylvania,

and even in the Regat, English was not a widely studied language.

But despite this lack of formal training in English during

ian
their Roman/sohoo ing, and despite the sad state of affairs in

American schools for foreigners who wanted to study English

systematically, my grandparents--and so many, others like them--

6
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ma aged to acquire a working command of their adopted tongue.

That command, in fact sometimes even _pproached eloquence.

But for most, it seems, native-like Competence evaded e en the

highly motivated. Matters of English phonological, morpholo-

gical and syntactic subtlties continued to distinguish the foreign-

born from the native born in speech patterns not because of a

lack of will on the -a t of Romanian-Americans, but because in

those preaudio-lingual days of language instruction, grammar-

translation --thods of foreign language pedagogy, world-wide,

lacked insights concerning such matters as language interference

and techniques of how to deal with that inter e

Simply put, the early Ro-anian-Americans--our beloved an-

somehow

cestors--learned English willy-nilly, and mostAprospered in their

new land. Lamentably, as English beca e the Romanian-American's

na ive language in subsequent generatIons, Romanian became, in

many cases, his second or home language, then a language which he
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spoke haltingly, then one he could understand, but not speak, and

finally, a tongue which he could recognize as Romanian but under-

stand only imperfectly.

But this declension, I am sure, is well known to most persons

in this r o_

bilingualism.

Yet

as are the proposed standard remedies for rekindling

we turn our eyes toward Romania itself4 and if for

a few minu -s we review the state of English study there, rather

than the condi -ion of Rom-nian here, we can find new oppo]-tunities

for advancing cultur l areas which, up to now, have been sponsored

by Amer _can govern ental, philanthropic and scholarly groups not

pa-t of the Romanian-American academic community.

After all, since most Romanian-Americans now pos ess native

English competence and since many of us have grown up discovering--

sometimes consciously, sometimes half-consciously- 'he pitfalls of

the Romanian learner of English in our homes, perhaps we should

8
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match our -n husiasm for teachi-g Romanian.to our AmerIcanized

children with a serious effort to guide linguistic and pedagogic

research in regard to teaching English to Rom n an speakers.

Others, not of our cul u al,heritage, aswell as non-native

English-speaking Romanians have:already begun the work in this

area of applied linguistics, and they have produced solidly

pres ive results.

Not surprisingly, for many years the deepest roots in Ro an-

ian soil for the study of English as a foreign language took their

nourishment from the limid British springs that arose in the wri

ings of such notable philologists as Sweet, Hornby, Palmer, Part-

ridge, Jones, Eckersley, and even older authors concerned with

3

phonology, morphology and lexicon. As the birthplace of the

tongue, B itain is a natural source for guidance in questions

about the teaching and learning of English in foreign countries.

Na u.ally, too, the political prominence that Great Britain enjoyed
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during the last century and the relative Y isolationist policies

of Ame-ica during that same period, gave British English an in-

fluence throughout the world which lasts even until today. Wit-

ness, for i s a ce, the esteem still given to Receved Pronuncia-

tion (RP) in many nations where English is taught as a foreign

language, including Romania.

The British Council, the cul u al branch of Great Britain's

Foreign Office, has in recent years helped to sustain traditional

trends in TEFL and to foster newer ones in Romania and world-wide.

One important aspect of the Council's influence has been its

supply of linguistically wIse, modern teachers who, wIth the

approval of the Romanian MInistry of. Education, have entered Roma

ian schools and taught English side-by-side with Ro anian colleagues.

Furthermore, the B- .ish-Romanian linguistic connection has been

enhanced by the fact that some notable Romanian En lish teachers

and linguists have done advanced studies in English universities

10



over the years.

However, in the past seven or eight years as Romanian theo-

retical research and methodolo y have tapped into important Ameri-

can trends such as transfo- ational-generative grammar and con-

trasTive analysis, Romanian applied linguists and pedagogues have

also come to draw upon the American tradition in TEFL, started by

Charles Pries and expanded by specialists like Robert Lado, John

Car oll, Frederick Agard, and Wilga Rivers, whose seminal work

The Psychologist and the Forei n-Language Teacher :as translated

4
into Romanian in 1971.

As one concrete linguistic result of this American TEFL link,

Romanian students of English at all levels are discovering and

mastering dialectal variations which set into contrast American

and British forms. For instance, besides recognizing lexical

variant- that signal-cultural differences-- or instance, pe _ol

and 9as, lif and elevator, geen ocerts and ve etable market
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Romanian English student- are starting to sense when to code

switch in syntax to suit the situation--for instance, have you_ a

ticket for the cinema? when with British chaps, and d- you have

cket for the movie? hen with American guys.

While B itish Received Pronunciation still has a pres ige

s atus throughout Romania, American sounds are occuring with -more.

regularity and respectability in edUcational pockets where eri-

can exchange scholars have worked. For instance, Professor Charles

Charlton of the University of Rochester reported in 1974 that

ne characteristic of the English spoken at the Univ-rsity of

Cluj is its British vocalism LandjAmerican consonantism--at least

5

respect to /r/.

The principal agents of the Americanization of TEFL in R_ ania

have been exchange programs supported by such organizations a- the

Danforth Foundation, the Ford Foundation, the U.S. Office of Educa-

ca'ion, the In.ern tional Research and Exchanges Board (IREX ), the

1 2
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Institlate of International Educa ion, the American Council of

Learneci Societies, the Uni ed.States info -ation Agency, the Cen-

ter fo Applied Linguistics, and the U.S. Council for interna ional

Exchanse of Scholars (The Fulbright-Hays Pr_ ra ), the latter

having sponso ed from 1968 to 1976 ove ty-five American lec-

turers at Rornanian institutions of higher learning, including

twenty specialists in TEFL or related areas of linguistics.

RomanizIn TEFL specialists in increasing nuMbers have also had

grants to study in American universities, while often teaching

6

Romanizan to U.S. citizens.

Waturally, Romanian researchers, academicians and teachers

have 14Ed the way in this linguistic brid e-building on the Romanian

side. Perhaps the most important and co_prehensive American-Romanian

TEPL pazoject now well under way is The Romanian-English Contrastive

Analysis Project ( -CAP), initiated in 1969 and 'ointly administered

by the an Center for Ap lied Linguistics in Arlingt n, Vir ini



and by the University of Bucharest and the 'Center for Phonetics and

Dialecto -gy of the Romanian Academy?

Prominent among RECAP's objectives are projects directly re-

lated to the development of methodology and materials in support

of the teaching of English as a foreign language to Romanians, as

well as to the teaching of Romanian to English speakers, both in

Romania and the United States. Since 1970 Intenslve English

Courses for university graduates and professional people who re-

uire a solid command of English either in their jobs or for post-

graduate study have served RECAP as,experimental laboratories for
...

the development of methodologies, textbooks, and teaching aids.

a

for TEFL. While the researche7-instructors in these courses have

included Roma ians as well as Americans, I know of only one who

has a Romanian-American background: i taught an Ifltnsive Course at Bucharegt

an a Fulbright grantee in 1970-71.

In his 1974 Project Report Dean Dumitru Chitoran, RECAP

Director, succinctly reviewed the shape of TEFL in Ro ania. Sin e

1 4
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this report has enjoyed only. limIted circulation up until n-

8
you might be interested in its four major aspects: "The' aching

foreign languages in Romania has known a considerable develop-

ment in the last few years. Foreign languages are regarded as an

impo- ant component of study programs at-all levels of education.

_The need to learn foreign languages is viewed primarily in terms

of enabling specialists in all fields to keep abreast of -:varices

in world sCience and technique, to enable them to use foreign

languages as a means of communication in concrete, practical

situati_ns.

The most significant changes in the teaching of foreign

_languages, in addition to a considerable increase 'J.n the number of

people who are studying forei n languages, have been aimed at im-

proving teaching methodology, at beginning the stud of foreign

languages_ atjo-e- age-levels, and at revising curricula study pro-

ems and teachina materials so as to lead to good mastery of the

language to be used for a wide range of purposes.-

1 5



Alongside the other 1 -gua -es of interna i nal circulation,

French, Ge :_an, and Russian, the teaching Pald learning of English

have progressed steadily during this pe iod.

The following data are meant to illustrate the development of

the teaching of English in Romania and the contribution of the

Romanian English-Language Project to the promotion and study and

teaching of this language.

I. Ex erimental Develop ents in the Teaching of En lish

In the period that has followed the initiation of the Ro anian-

English Language Project several significant developments have taken

place in the teaching -f English. Members of the Project have been

active both in planning and in carrying out those experi ents.

a The Teaching of E_glish in kindergartens. In keeping

with present-day tendencies to -hift the teaching of foreign lan-

guages to lower age-levels, the teaching of English h begun,

experim ntally, in kindergartens, at the a -e.of 4 or 5. This ex-

1 6
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perirnent has met with high approval, so that it will be expanded

in the future.

b) Also as part of the same tendency to shift foreign an-
.

4uage teaching to lower age- evels, the teaching of foreign an-

guages English included, has started experimentally in -rade

of e ementary schools (age 7-8). In addition to starting much

earlier, language teaching was also given a more intensive character

by allocating 4 hours a week in the school-program to the study of

fore gn languages.

The experiment has proved to be very successful particula

in speeding-up the acguisiion of oral skill .

c) The third experiment which was started in 1971, and

whose initiation and actual planning project-members were very

active, was the setting up of two high-schools, ir Bucharest and

Cluj, where English is taught intensivelY (8-10 hours a week), and

in addition a number of subjects are also taught in English.

1 7
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d) The fourth experiment, which was directly linked to the

Project, constitu in- actually one of its component activities was

the organization of postgraduate intensive foreign language courses

the main universities in the country....

II. E.12_T22E111L11=21_English in the Ro anian Educational
Syftem

English is taught In _he following types of schools of the

Romanian educa-ional syste:

1. I- ene-al education sc ools The teaching of foreign

languages begins, on a compulsory basis in the fifth grade at all

schools in the country. Children have a choice from among English,

French, German, and Russian. Three hours a week Are devoted to

the study of foreign lan-uages through grades V-VIII. Then, a

split occurs: some students will go to high-schools for four more

years, while others will attend grades IX-X, at a -eneral educat on

s hool.

4igh schools (lycees). In Romanian high-s hools, the

1 8
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teaching of English is continued for four years. This means that

a student will have some 8 years if he started studying it in the

5th grade general school, or10 years if he started it in an.

experimental class in the second grade-.

Veca ional and technical schools

Foreign la auages luding English, on the same optional

basis) are part of the study programs of all these schools. Special

mention should be made of the schools that have been established to

meet more specific needs (typing, sho thand, secretarial work,

t_urism, etc.) in which English is very much emphasized alongside

other for ign languages.

4. High!L-educa ion. Students in a 1 higher-education

establishments study a foreign language for 3 years, 2 hours a week.

For the training of speCialists in English, there are now 5

English Dept: the Univer ities of Bucharest, Cluj Iasi and

Timisoara and at the Cluj university campus at Sibiu, with a project

19



member from C uj University in charge. &OTE: Sin e this Report

--)the'University at Sibiu has adhieved inde endent status._ Also,

6 Teacher-Training Institutes in Bacau, Baia Mare, Constanta,

Oradea, Pitesti and Suceava have full English prOgra-s of their o

training English teachers for grades II-VIII.

III. The Teachins of English in Forms Ou side the
ducational System

13.22Elt!!_LiaLtLs_ilit: The people's universities are

adult education institu--ions which offer a wide range of courses,

including foreign languages. These are very popular and are

accordingly attended by a large number of people.

The People's University of Bucharest, for instance, has more

than 1 500 students of English at the downtown campus alone, and

many more in its brar hes in each of the eight sectors of the city.

2. Trade-union sponsored language classes: Foreign language

classes, including En- ish, are also orga ized upon the initiative

2 0
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of trade union organizations or other socia1 organizations in

various institutions and enter ri es. Houses of culture which are

run by tra-e-union or youth organization also have foreign language

classes as part of their daily e'.ctivities.

In 1972 a nation-wide televisIon cou English was

started with great success. A special feature of the co -se is

the fact that, although t is based on a BBC film John) it

also makes use of supplementary American mate ials (from Sesame

S- eet).

IV. Curricula,_Teachin Programs and Teachin- Materials.

The period under considera ion (1970-1973) has witnessed

impo .ant chang s and improvements in the curricula and teaching

programs in all schools, particularly at the university level. It

was also a period of intense activity in the field of elaboration

and publication of diversified teaching mate i-ls and aids for all

levels of English teaching. A fea ure which de e v s special- men-

2 1
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tion is the fact that due importance has been increasingly given

to linguistic facts pertinent-to AmerIcan English and American

literature nd culture."

To illustrate the practical scholarship that has resulted

from RECAP, Dean Chitoran ite izes a long but selective bibliography

which includes school textbooks, g_aded readers on e ican authors,

pedagogical manuals university studies in th_oretical and applied

linguistics as well as TEFL meth dology, bilingual dictionaries,

9

and a variety of audio-visual aids _for teaching. Then the Report

closes with an overa 1 evaluation of TEFL's future in Romania: "By

concentrating the efforts of an important number of specialists i

cluding meithers of the English Dept. of 4 Romanian Universities

Romanian linguists and psycholinguists as well as two American

consultants who spent one year each in this country, the Romanian-

English Language Project has proved to be a very useful initiative

both scientifically and practically.
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Its impact on the teaching of En lish in Romania is already

a reality as we have tried to indicate above while the prospects

for further positive developments, due to activities started during

the fir t phase of the Project or envisaged for its second phase

are very bright.

Without neglec -ing the practical aspects of teaching the

first phase of the Project was nonetheless directed towa'kei the-

classification of certain scientific problems which should unde

the teaching of English. The purpose of the second phase is to

apply the findings of the contrastive study to the teaching of

English, to the in-se vice- training of Romanian teachers of English,

and to the elaboration of teachin- materials for a wide variety

types and levels of teachin ft

On November 20-23, 1975 the Second International Confe -n e

the English Coritrastive Analysis Projects met in Bucharest under

the joint sponsorship of the American Center for Applied Linguistics
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and the University of Bucharest. Again, TEFL was a major topic of

investigar _n, -ith the participation of specialists from the United

States and eight European nations. Thus, RECAP's TEFL objectives

seem on c_u se.

However, one might conclude by a perusal of many of the studies

gene_ated by RECAP in the pas_ three years that the tone of TEFL

has shif-ed sharply from applied linguistics in support of English

teaching and learning in Roman an schools to a more abstract con-

10

sideration of theoretical psycho inguistics. Yet mixed among the

theoretical descriptive papers concerning a c n rastive grammar

of English and Romanian are important parts of a d veloping class-

room grammar such as occur in Elena Bira's study en led "A Peda-

gogical Grammar of Modal Sentences with May/Might and Can/Could

11
and Their Nearest Roman .an Equivalents."

Since Romania chose to participate in the French as a foreign

language international tes ing project conducted in 1971-72 by IEA

2 -4
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(International Association for the Evaluation of Educational Achieve-

ment) but not to participate in a parallel testing of Romanian stu-

dents of English as a foreign language done in 1971-73, one might

be tempted_ to wonder if the efforts of RECAP are in fact being

translated into teaching techn ques that result in improved English

12

language learning by Romanian s udents. Could English be more

talked about than effectively taught in Romania?

Tiet me share with you rrr o n discoveries about the English

language proficiency of a test populatIon of 201 Romanian students

from Cluj.

As you may know, the cu a Romanian examination in

schools and universities bears little resemblance to the American s

dardized test (e.g., TOEEL) so of en used before, during, or at the

end of a course of language study. The Romanian examination __ight

require a student to answer orally be__ e a panel of teachers a few

select ques ions drawn from material based upon text readings
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in literature, or it might require a written essay o be prepared

upon a pic derived from studied teXts. In a word, most Roma i--

students of English as a foreign language are no more familiar with

the format and frequency of standardized tests than are American

students with the European model used in Romania.

Nevertheless, when in January-February 1975 Rector Stefan

Pascu of the dniversity of Cluj, "Babes_Bolyai," invited me in an

ex- eri ent'to administer portions of the University of Mi

battery of EFL tests to a cross-section of Romanian English s u-

dents and pupils, not only were the 201 examinees comfortable i-h

the American style examination after the familiarization exercises

(see Table I: Sample Questions and Answer Sheet), but the scores

that they made indicate that on the basis of this test a high per-

centage meet the English language norm set for foreign stud

most schools at the University of Mi hi an. (See Table II: Pro-

ficiency Recommendations, Table III: Graph of Percentage Differences

Among Mean,Scores, and Table IV: Mean Scores and Academic History

14

Data 'of 201 Romanian Students of English).

2 6
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For instance, as a compari -n of the recontrrtendod normfi

for interpretation of scores (Table II) with the mean sco

of the three test groups on the Michigan Test of English Lanc-

uage Proficiency (MTELP), Form B, (Column F on Table III) show

most students in each test group ear-ed standard scores above

the minimum expected for admission to an American unIversity as

undergraduates in liberal arts and education (Group 1 on Table II),

with fewer qualifying as graduate and undergraduate students in

engineering, mathematics and scientific fields that depend heavily

on laboratory work (Group 2), or as graduate students in the

human ties and social sciences (Group3). Table IV offers more

detail about the standard deviations andminimum an_ maximum

earned scores for the mean standard and raw scores as well as

for the mean of each. subtest.

It should be carefully noted that since the MTELP, Form

does not contain a test of listening co prehension, the first part

of the Michi 'an En lish Placement Test (1972 edition)was used in

the bat_ery as a rough gauge of the students' ability to understand-

2 7-
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a native American English speaker. Because of the shoutn- of

Listening Comprehension Subte quesions) and because

it is not part of the MTELP, results from it ar- not computed

into the Raw Total Score (Column E on Table III) or the'Standard

Score (Colunn F) which are here being compared against the Prof -

ciency Recommendations on Table

For those int rested in s atistical tests concerning the

MTELF's reliability--that is, the stability of test scores, or

how free an obtained'score is from the effects of chance error--

the Spea split-half reliability test c mputed for the

201 students representing three native language backgrounds (161

Romanians, 30 Hungarians, 10 Saxon-Germans)y elded a coefficient

of .913 with a standard error of _easurement of 3.59. As one

might expect, on the 20-item Listening Comprehension Subtest, the

split-half reliab lity coefficient was lower, .546, and the stand-

ard error of measure--Ilt was 1.68.

What all these sta-istics suggest then, s that by the

2 8
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norms established at the Univers ty of michig n (norminq

done on a population of 284 foreign students at the UnivctsiLes

of Kansas and Michigan in 1961) the English languaue prof c'ney
-

the 201 Romanian subjects is impressive and, with the exception

of listening comprehension, progresses throvh the academic years

of study.

Since the MTELP is not intended to exam studen -' mastery

any particular course or program of study, the standard score

for individual students indicates a relative ability to pursue

academic study in an AMerican university. Thus, because

the recommendations for interpretation given on Table II are

based on the relationship between academic performance during

the first year of study by the norming group and their achieved

scores on the Michigan battery, the results of my small experiment,

e

while not the product of sophis icated questionnairs about school
A

15

and home-based variables effecting EFL achievem nt, provide evidence

that TEFL in Romania is good.

Further, the peculiar inve -ion of results among the scores

2 9



on the Liste ing Comprehens -n Subtest (12th on

average higher than Univer ity Juniors) -tt re edbe in_

in several ways: (1) The shortness of the subtest seriously damaged

reliability (1itness the reliability coefficient cited above). (2)

The greater exposure that the pupils at "Ady-Sincai" have to spoken

English--many of their academic courses are give in English--dramat-

ically strengthens listening comprehension. Since the Lyceum

in Cluj is one of the two "experimental" English schools in Romania

that erneflt1Ofled in Dean Chit ran's RECAP Report, a higher student

selectivity in admissions along with special pedagogy and materials

g., the use of e ican-produced textbooks like Epalit_LaE

Today by the American National Council of Teachers of English) has

produced a more English-sensi ive population within the school.

Or (4) The effect of more training in grammatical and textual

analysis--widely popular methodologIes in Ro anian universities--

dIminIshes aural comprehension ability or at least does not allow

sufficient ti e for important speaking and listening drills, either

through the agency of the Romanian instructor or native-English

3 0
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voices on tape. Perhaps some other less of.?vions foctfll cr (.70m-

bination of factors has a bearing here, but in any event,

clear from the test results that TEFL in Roman a might profit from

a more systematic approach in the teaching of both listening and

reading comprehension.

Maybe the ARA could join in an examination of until now un-

explored areas of applied linguistics by es ablishing within the

Academy a Commission on English and Romanian as Foreign Lan uages

(CERFL). The objectives of such a commission could.include the

advancement of research into zones which heretofore have not been

directly examined either by RECAP or by any her scholarly as-

sociation. The special perspective and leadership that could be

brought to TEFL and TRFL (the teaching of Romanian as a foreign

language) by native American speakers -' English whose heritage

Romanian _ould be a scientifically significant one.

As strange as t might at first seem, I am reminded in these

closing moments of an early episode in a world-classic fiátional

situation from the genre of the -othic suspense novel.

I



For reasons that have nothing to do with my thouqht issoci=

ation he . some have found serious fault with the historical dis-

tortIons and alleged cultural slander- whIch the novel as a whole

ha- perpetrated, while others have treated the text not so much

as an historical document as a folkloric, literary part of human

16

superstition.

am refe of course, to the novel Dracula, written in

1897 by the Englishman Bram Stoker, who nev-r visited Transylvania

but who set his _ictional suspense story In an indeterminate

location high in the Carpathian I4ountains.

Putting aside for the moment the serious controversy concern-

ing o her aspects of Stoker's work (e.g., the historic, the literary,

the mythic, etc.), we might focus on the fact that the narrator

of the novel, Jonathan Harker, is the fictional father of TEFL

Romanian lands--regardless of -hat else he might be! Early in

the story we learn that Count Dracula has sent to England for the

curious combination of a real-estate agent and a TEFI instructor!
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Not only does Dracula want to buy a house in London, but he also

wants to brush up on his English so that when he moves his language

will not reveal him to be, as he puts i "a stranger in a strange

land After a torturous journey overland through Klausenburgh

(Cluj) and Bi t-ita, Jonathan Harker obligingly arrives at Castle

Dracula, rests, and then in his first dIscussion with his host learns

of Dracula's special interest in mastering a native-like competence

in English, p rticularly features of phonology, intona _ion ar idiom:

Whilst I was looking _ the books, the door opened,

and the Count entered. He saluted me in a hearty way,

and hoped that I had had a good night's rest. Then he

went on:

"I am glad you found your way in here, for I am

sure that there is much that will interest you. These

companions"--and he laid his hand on some of the books--

"have been good friends to me, and for some years past,

er since I had the idea of going to London, have given

me many, many hours of pleasure. Through them I have

come to know your great England; and to know her is to

love her. I long to go through the crowded str:et, of your

mighty Londoni to be in the midst of the whirl and rush

of humanity, to share its life, its change, its doath, and

all that makes it what it is. But alas! as yet I only

3 3
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know your tongue through books. To you, my friend

I look that I know it to speak."

"But Count," I said, "you know and speak English

thoroughly!" He bowed gravely.

"I thank you, my friend, for your all too-flatt- ng

estimatel but yet I fear that I am but a little way on

the road I would travel. True, I know the grammar and the

words, but yet I know not how to speak them."

"Indeed," I said, "you speak excellently."

"Not so," he answered. "Well, I know that did I

move and speak in your Londonv none there are who

would not know me for a stranger. That is not enough

for me. Here I am nobel; I am boyari the common people

know me, and I am maste-_.. But a stranger in a strange

land, he is 'no one; men know him not--and to know not is

to care not for. I am content if I am like the,rest, so

that no man stops if he sees me, _r pauses in his speaking

if he hears my words 'Ha, ha! a stranger! have been

so long master that I would be master still--or at least

that none other should be master of me. You come to me

not alone as agent of my friend Peter Hawkins, of Exeter,

to tell me all about-my-new estate in London. You shall,

I trust, rest here with me awhile, so that by our talking

I may learn the English intonation; and I would that

you tell me when I make error, even of the s allest, in

my speaking."
(taken _rom Chapter 2)
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Drain Stoker was clearly ignorant of the glories of Tin.yivaninn

culture and more interested in weaving a fantastic story ba;od on a

bi- of evidence gleaned from his visit- to the British Museum.

Yet in spite of the his orical inaccuracies he heaps upon Viad

Tepe9, his insights about som- of the necessary steps in developiing

second-language competence (viz., drill and practice with the spoken

as well as with the written) are unarguable in light of sound

linguistic theory.

The linguistic bridge between England and Romania, of course,

does not originate or exist in a fictional setting. Much of the

real success of TEFL in Romania today is rooted in the older British

tradition of language analy. sis and in the ever- xpanding American

n u nce. In further developing the American-Romanian linguistic

bridge odul lin.vistic an cultural) the Romanian-Arnerican academic

community can contribute uniquely. It can deal with the issues of

TEFL in Romania, not as Jonathan Harker do --inciden al y and as

an outsider--but as a community of scholars, researchers and teachers

n whose brains evOlve creative approaches in TEFL theo y and p actice,

3 4
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_e the nativ- sounds, rhythms, and syntax

c' Ame ican English, and in whose veins flows the proud blood

of a culturally rich Romanian-American heritage.

June 1976
Pomona, New Je -ey
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Table 11: Profirkney ltecommendattnns

Group 1: Undergraduates in liberal arts and education.

90.100 Can rill-lick with native sp. :Akers of Eimilsh on

restrietIoim need lie placed I in elections.

90-95 Pruticleid enough in English to carry a full-time academic program. Some allow-

ance may have hl be made for written work and for heavy reading assignments,

85.89 May Oke up to 3/4 the nnrmal academie load plus a special course (4 hrs. per

week) In English as a foreign language.

80-64 May take up to 1/2 the nornial academic load plus a special course (4 hrs. per week)

In English an a-foreign language,

ual r nearly equal terms. No

70-79 May take from 1/4 to 1/3 the normal academic load plus a special

(10 hrs, per week, non-credit) in English as a foreign language.

Not proficient enough in English to take any academic work.
69 and
below

ntensive course

Group 11; Graduates and undergraduates in engineering, mathematics and selOntific fields

that depend heavily on laboratory work.

96-100 Can compete with native speakers of English on equal or nearly equal terms.

restrictions need be placed on elections.

85.95 Proficient enough in English to carry a full-time academic program. Some allow-

ance will have to be made for written work and for heavy reading assignments.

80-84 May take up to 3/4 the normal academic toad plus A special course (4 hrs. per

week) in English as a foreign language.Pea...... . . . .. .. . ._._
65-19 May take up to 1/2 the normal academic load plus a special Intensive course (10

hrs. per week) non-credit, In English as a foreign language. .

64 and Not
below

proficient enough in English to take any academic work.

Group Graduate humanities and social scien (English and American literature,
political science, philosophy, etc.)

92400 Can compete with native speakers of English on equal or nearly equal terms. No

restrictions need be placed on elections. For students in tbe extreme lower end

of this bracket some allowance may have to be made for written work and heavy

reading assignments.

85.91 May lake up to 3.'4 the normal ac3demlc load plus a special course (4 hrs. per .

*reek) In English as a foreign language.

80-84 May take up to 1/2 the normal academic load plus a special course (4 hrs. per

week) in English as a foreign language....................."
79 and Not proficient enough in English to take any academie work In these fields of

below study.

The dotted line marks the minimum score Of acceptar.ce by most schools at the Uril

City of Michigan.
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TABLE I I I
Graph of Percentagullifivreucas Among ',nem Scores

Earned-by Three Test Groups on hirchigou Drghsh Language Proficiency/Placement Tests

-

(A)
Listening

Comprehension
Subtest

(13)

Grammar
Subtest

(C)
Vocabulary

Subtest

43 12th Graders, "Ady4ncai" Lyceum, Cluj-Napoca, Romania

91 University Freshmen, "Elabes-Bolyai" University, Cluj-Napoca, Rom_

67 University Juniors, "BaberBolyai" University, Cluj-Napoca, Romania

(D) (E) (F)
Reading Raw Total Standard

Comprehension of B, C, D Score

Subtest of B,C,17



nd
ascii

43

1201

Graders

University

Freshmen

67

University

Juniors

Col. A1 Col.

TABLE IV
Mean Scores ancl trearleni,e ilv.tury iLlia of 701 Romanian

Students of Foul.-31Who 99Cra MOROI riqo, Language

iencV/Placement Tests in Clui Napuca irs Januaty.Fehroaty 1915

Col. C Col. 0 Col, E1 Cn . F3 Cal, G Col. H4 Col. 1 5

Mean
Livening Mean

Comm lientinn Graironar
Sub Ivo Embrey

Uwe Score

(20 iferntl (40 item)

Mean

Wed !Hilary
&bre It

Score

MO ilmir3

Mean
Reading

ComplelieluPoll
Snlitot
Score

(20 ifenit)

Mean
Flaw

Thrill al
Cols. 0, C. 0

(100 ilenis)

Moen
Standard
SCUM ol

Cols. B, C. 0

.(100 Helm)

Mean)

No. Years
Sunhed
English

Mean

Hull! School
Amour)

in English

Mean
wpm soy

Avet.aie
in Eng hell

16.35 32.84

IL - 2.93) (S.13.. 4.02)

i re .3 Mid. WWI -79
i Mao. Katt 39

28.23

(5.0.. 3.39)

1.1i- icom * 21
Mao. IMO 37

9.72

S.D.. 4.55)

Min. mut * a
Niao. KN.. 15

70.84

(S.D. =. 935)

Min. teolt . 49
Moe. moore * 92

75.86

(S.D.. 8.75)

Min. tcolo 55
Moll.ttefs . 94

6.88

(43 caSes)

1.44

(43 cases)

1963. 7

_." 2.351 (S.D.. 410)

Min- scoro * 9 Mio. woo 11

-20 Tiom. cart . 40

28.84

(S.D.. 438)

Min- mom* 9
Min. ienr. 37

12A2

(S.D.. 3.53)

Min. Irmo 2

* 70

74.02

(S.D.. 10.54)

Mi.. wort -24
Mis. e 96

79.63

(5.0.. 920)

Min. gare ' 33
NW. KIM . 95

6.50

(89 ca )

9.93

(86 cases)

7.14

(85 cases)

15.24

S.D.. 2.51)

. sea.. 7

war. 28

34.63

(S D.. 2.98)

min, wore .24
T.loo. seers . 40

30.40

(S.D. -. 3.531

Min. 9eoto *19
MAC Mad -311

14.55

S.D.. 2,491

Miii. nicer. -2
Mon. nic to - 9

79.36

(S.D. " 7.57)

Mit. _ ars -45
Mao. snot. 114

83.45

(S.D.. 6.20)

Miii. Cal 53

Moo.. ream. . 95

8.03

(57 Cases)

9.22

(55 eases)

0.50

(67 eases)

1 12th Graders were from Lyceum fir. I. -Adylincai" in Cfuj, Romania. University students
Wert all English majurs at the University of Cluj, "Elabel-Bolyei,- Faculty of Philology.

2 This portion of the test battery was taken from the 1972 edition of the Michigan English
Pbeiment Test by Mary Spoon et al.

-
Satins on Grammar. Vocabulary and Reading Comprehension together form the entire
battery entitled the Michigan Test of English Language Proficiency, Form 8 (Revised, 1955).

by John Upshur et al.

4 Rumanian grades range on a scale al 1 (the lowest) to 10 (the highest). Five is considered
the minimum passing mark. The mean high school averages for the two university siudent
groups were compiled horn records ot complete high school transcripts on file in the office

of the Dean of the Faculty ol Philology. Pushier University. The mean average for

the 121h Graders was based on the Fall 1974 semester grade in English, the only mark on
Mein the records of the Director of Lyceum Nr. 1, "AdySincai."

This mean was based on the cumulative record in English for each student. Thus, the mean
for Juniors covers the whrk in English studies over 21; years while thal lor Fteshmen is the
earned mark on woik far only the Ng semesier of English.. Again, 10 is the highest mark

etudent can receive; 5 is a minimum passing scale.
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