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With a title that includes the words paralinguistic and

registrai, some"definitions are in order. Probably the best
way to define both words is te glve examples.

If you want to call your cat, you may call, "Here, Kitty!"
Those words are the verbal aspect of the call. But there is
usually a special register that is required for caliing cats,

dogs, pigs, or even children who are not within a few feet of

‘ycu. Some of the paralinguistic'features included in such a

calling register are loud volume, higher than usuallpitch, maybe
an especially neticeable flap in the intervocalic t, and perhaps
a special intonatien pattern. There is an "extra—linguistic"
reason for the loud volume and the high pltbh. the pet won't
hear you if you don t use them.. But there are no such reasons
_far most of the parallngulstlc features we find 1nc1uded in
many other reglsters. For exampie, when we hear a mother who

is uslng a baby ta1k reglster with her baby, say‘"Is oo my widdo-

tweet1e°" we notlce that she is us1ng a hlgher p1tch than usual,

“she has made a grammatlcal modlfrcatlon in uslng is 1nstead of"

are, some phonetlc modlflcatlons in s1mp11fy1ng X to 00, and

changing little to widdo and sweetle to tweetle. These changes
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aren't made so the baby will understand better or hear better,
but because it seems appropriaté. She is talking to the baby
in what seems to her to be a baby-like way. Some aspects of a
baby-talk register are also coﬁsidered appfopriate by some
individuéié for talking to their lovers or tb’éld people. No
one would éonsider it appropriate, however, for giVing a sermon -
inréhurch or for addressing a group of English teachers. Dif-
ferent registers are required for different uses.

Inizefiniﬁglregisters, Halliday, McIntosh, and Strevens’(1964)
have said that speech varieties in a language community consist o
of vérieties according to user--that is, varieties in the sense
that each speaker uses one Variety and uses it all the time--
and Varieties acco;ding to ﬁsé-;that is, in the sense that each
speaker has a range of varieties and chooses between’them at
different times. The variety according to userhis,a "dialect"
and the variety according to use is a "register."

A child acquires skill in the use of registers and alfmdf
the paralinguistic features associated with them at the same
time he is acquifing vocabulary énd all other aspects of language.
In fact, many linguists have maintainedvthat intonation patterns .
are the first aspect of lanéuage that most children acquire--
or at least the first thatithéy‘demonstréteia prédﬁctive‘com—
'petencejin. |

While we assume that very young children acquiré all aspects




of language in a completely unselfconscious way, there are

some aspects of a child's language development that‘parents are
usuélly quite aware of. Parents usually noticé when a child
has added new words to his vocabulary, or has learned to put
words together into sentences, for example. - Neither the child
nor the pareﬁt seems to be aware of the acquisition of certain
other aspects of language.thor example, when I have asked |
parents whether or not their young child knows how to whisper,n
or how he communicates the fact that he has a confidential
meséage,‘or what changes the child makes in hié'language when
'he addresses a. strange adult, they don't know. I have never
found parents who noticed these things uPtil the, were asked

to watch for them, but these registers appear at fairly early
.ages.

Since we are generally so unaware of the use of these
registers in the first place, it further escapes our attention
that they vary from culture to culture. In some cultures a
loud voice signals anger. In others it is an unmarked convér—
sational register between family members. In some cultures
baby talk isiaéed'iﬁ addressing children as old as 10 oxr 12 yeafs
of age. In others, it is given up by the tiﬁe a child is a |
year—-and-a-half or two years old. |

In a multinethnic country such as fhe Unitéd States ﬁith
variousisub—cultures existing side-by-side, we can see that.ﬁhe
‘possibilities for misunderstanding are endless, even though ﬁe

[
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. .'all speak English, and we all understand every word that is
uttered. Registers change the meaning.
There is just one such sub-culture that this paper is con-

cerned with: that of the Yakima Indians of central Washington.

The Yakima Resexvation and fhe Informants

My interest in the Yakima children goes back to 1968 when
I first went to the Yakima Indian Reservation, where I spent'
part of my time working with an old informant who was helping
me learn to speak Sahaptin, their native Indian language, and
spent the rest of my time looking for young children who were
bilingual speakers of Sghaptin and English. I was unable to
finrd eny‘such children, but I found other interesting problems
and have continued working thére.' |
| The siteetion on the Reservation is tﬁat the children speak-
nothing but ‘English. Children who have grandparents living in
their homes usually have a receptive knowledge of Sahaptin (they
understand it, but don't speak its. Most of the parents of
thesa children are native speakers of Sahaptin and learned to
speék English when: they got to school. I know of no grandparents,
or persons of that‘generation, who are not bilingual, at least
to some degree. Some older vakimas have difficulty conversing
in English, but many have switched to English and use Sahéptin
only,ih certain situations.':The fact that.the middle generation

learned English at school, largely from the teachers themselves

5
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(inasmuch as the other children in their schools were also
Indién, from various tribes). accounts for the fact that the
English they leérned was standérd English. However, the adults
have become convinced, partly because of their own experience,
that bilingualism is a serious disadvantage in school and they
are relucgggf or'completely unwilling to have_their children
speak Sahaptin (or Yakima, as they call it). There is the further
complication that these adults were not merely taught English

as a second language; m;ﬁey were taught'to speak nothing but
English. They were punished severely if they spoke their native
Indian language. As a resﬁlt, many of them have difficulty now
in prodqucing it at all.

The social interaction of the Yakimas, both children and
adults, is largely with that of other Indians rather than with the
non-Indiang of the‘community. There appears to be a mutual dis-
~inclination to integrate sociélly. There is no indication of
any feeling of identification on the part of either group with
the other. This lack of interaction has contributed to the
perpetuation of the Yakima culture, and to the ignorance of the
existence of this culture on the part of the péople of the com-

. clothes
munity. The Yakimas live in houses, drive cars, wear/ like those
of the mainstream culture, and speak English. The cultural
differencas are buried from public view.

While my work on the Reservation has been as muéh with

adults as with children, this study deals only with Yakima

6
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children. No generalizations are extended to the adult Yakima
population. I worked with 12 Yakima children, and 4 non-Indian
children from one of the Head Start programs on the Yakima Indian
Reservation. I worked with another 7 non-Indian children from
the Palo Alto, California area,‘bringing the total number of
néh-Indian children to 1l1l. The children ranged in age from 3
years, 10 months to 6 years, 9 months.

During the two wéeks I spent on tﬁe ﬁesefQétion, I made re-
cordings of the children, spending most bf the day from about
9 a.m. to 4 p.m. at the Head Start program. There is about an
hour of tape recorded for each child. About 20 minutes of this
time represents a story retelling task, using the picture story,

Curious George. The rest of the time was spent in conversation,

some of which was stimulated by the children's iooking at some
é&ctures I had brought along, and discussing them. The pictures:
usﬁally served to remind the éhildren of similar experiences
they had had themselves.

When I wasn't record%gg the children, I did whatejer I saw
that needed to be done, and @he children ser 2d to accept me as
some sort of a helper, although all of the regular adults there
were Yakimas, about half men and half women. The children were
very affectionate and eager to’talk——gégérally eager to please.

What I had been hearing from school teachers, prihcipals,

and the superintendeﬁt was that the Yakima children did poorly
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in schoel, and they thought the children had a 'language preblem.'

So one of my objectives at this point was to discover whether
o

' 6r not there was something about the language of the children

which the people of‘the community couldn't pinpoint, but which
could be interpreted as presenting a'prdblem; While 1 isolated
a number of non-language problems that I was convinced were

deterring the ehileren from success in s¢hool, tbis paper will

concentrate on some of the language differences I found between

the Yakima children and non-Indian children.

-

Dialect Features of the Yakima Children's Speech

Phonological Features

The phonological aspects (differences in pronunciation) of
the speech'of the Yakima children listed in Teble 1 were found
in all 12 of the Yakima children I worked with; and were not
found in the speech of any of the 4 non-Indian children studied
there.

There are no‘fricatives (£, v, ©, 3) in Sahaptin: about
half of the Yakima children articulated dental fricatives (th
sounds) part of the time, and other half didn't articuiate_them
at all. As Table 1 indicates, with was uSually pronounced wit,
but sometimes it became wis. Labio;dental fricatives (£, V)
offered very little trouble, but somefimes b substituﬁed for v.
In the chlldren who varled the careful articulation was used
in conversatlon w1th me but was not used in the story retelllng.

There is no velar nasal (ng) 1n Sahaptln, and even in the

‘..sf

most careful style of the most careful Chlld speaker, such words

8



Weeks " ’ ' ’ g

Table 1

Phonological Features

of the Yakima Children's Dialect

Form Sahaptin _ Yakima Children's Speech
e, 7 missing Labio-dental fricatives (f,v) are produced,
£, v . but dental fricatives (8, >)are produced only

in careful style by some, not all, children.
Dentals are the usual substltute- with —wit,
them —> dem. S :

n missing Almost always missing in verb forms even in’
careful style; sometimes articulated in
participles or nouns, such as morning.:

r missing Usually very soft or missing altogether,’
particularly in final position.

d missing In final and intervocalic positions, d is
usually unvoiced (pronounced as a t), “e. g.,
‘dialed —» dialt, couldn't — coultn't, by,.
most of the chlldren most of the tlme.‘
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as huntlng and 1sh1ng were carefully and slowly art1culated as
‘/hAntIn/ and /flsIn/, though some children art1culated a velar
nasal in noun'endlngs,‘such as 'in mornlng.

W1th r, which again is not found in Sahapt1n, some children
consistently did not articulate it at all, while other chlldren |
used it part of the time, depending on word‘posltlon and style
of speech. | |

Other less important,'perhaps, but interesting features
I found rather consistently were (1) a lateral (£) articulated
in a more back position than in standard English, or sounding’
more 'liquid' than is usual in_?nglish,‘and (2) the careful
enunciation of intervocalic and final consonants. A final d
often became unvoiced and enunc1ated as'a t: dialed became
dialt, The 1ntervoca11c t in most English words becomes a flap,
but the Yakima children often carefully enunc1ated‘;t as a t:
water became /wato/, with a carefully enunciated t instead of

the usual /wadr/. This doesn't prevent the listener from com-

prehending what the child means, but the speech seems less smooth--

the Chlld does not sound like a fluent speaker

.It is interesting that the d1alectal features noted in the

. speech of the Yakima children,‘such‘as dese, dose, dem, as well
as . the omission of r's, are'features that are usually associated'
w1th soc1al class and often found in urban areas. In this case,

however, the soc1al factors appear to be minor, and the cultural

10
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factors, pr1nc1pally the first language of the parents, appear
to be determ1nants. However, 1t should be mentloned here that
these are among the‘speech sounds that offer many‘chlldren dif-
f1culty——not just chlldren from part1cular d1alect areas.:v

The Use of Dlrect Quotatlons‘

The Yakima children used noticeably more direct quOtations
in the story retelllng task and also in conversatlon than the
non-Indian children did. For ‘'some reason, this 1s frowned upon
by middle class‘white Americans..vWhen‘reporting an event, we -
are supposed to say "I told her she shouldn t. do that.‘ instead
of "I sald to her,'Now don't do that"“ The use of direct quo-
tations connotes lower social class status.

One would assume, in spite of this, that in story retelling,
‘th1s dev1ce would be valued. Professional.storytellers make.
it a p01nt to use direct quotatlons, and the storytellers of
Indian myths and tales certa1nly make max1mum use of it. However,
even 1n a task that was deslgnated as story telllng, the non-
Indlan‘chlldren used few direct quotatlons, some of whlch‘were
simply,;"Hi!" or "Bye," whereas the Yakima children used 1t
almost three tlmes as much, and more often these quotatlons
were full seniuances. Statlstlcally, 11 Yakima children used

43 direct guotations in the story retelling task, whereas the

Sl

11 non- Indlan children used 7. ) ;fw i,

In conversat;on, the non-Indlan chlldren d1dn t use any

v.fLI
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directiquotations, whereas the Yakimas used some, all in appro-
‘priate ways.' (See Table 2. ) | |

I have no way of know1ng how many hours in their lifetime
:these Yakima children have spent listening to older people tell
'myths and stories, nor how much storytelling or story reading of
other kinds any of the children were exposed to, but I would
guess that the number of hours of such exposure would not. be
very revealing in itself. The answer is more apt to lie in the
attitudes of the two cultural groups. As speakerS‘of an unwritten
language, the Yakimas have.a tradition of‘well developed oral
skills that are not highly valued_in‘the mainstream culture.
‘lntonation - '

The Yakima children used more‘variation in intonation con-
l tours than the non- Indian children.; This‘included the‘story
retelling task, where it was expected, and also conversation,
where it wasn 't. In story retelling, the variation in intonation h
is one aspect of a story telling register. In conversation, it |
doesn t appear to convey any meaning, and therefore I m calling
it simply a paralinguistic feature of the Yakima'children s speech,

rather than a register.

Story‘Telling Register
It is interesting that allﬁof the Yakima children madeE
some change in their style that could be interpreted as a story
telling register, but by and large, the non—Indian children did
not.' I know that some of the non—Indian children have a story

‘5ytelling register available because I have record of them using

12
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Table 2 )

Direct Qﬁotations“

Used by Yakima Children

In Conversation

(Telling about a trip'ﬁo the zoo.)  "And there Was a sign on there,
'Don't put your hand in there. It might bite your finger.'"

"and Grandma said, fTommy's.géing to get that boat and take us fdr
a ride oh there.'" |

(Looking at picture of'a boy who has climbed a tall tree and pre-
tending_to be him) ™"'Hi! Who down there? Who climbing up 1

the tree?'"

In Story Retelling

"He was calling him and he said, "What fun to play{tqnd the man
}1et,him out of the chair.”

"Hebsaid, 'I'm going to take you to the éoo.'"

"A man says, 'What a nice monkey!'"

"Then he"Said; 'George! You can‘go play now, but don't get into
trouble.'" | |

"And he said, 'Here's the city. Here's the city.'" -

"And the monkey grabbédvthe balloons and he said, 'Hey, you
balloons.'" |

"So the monkey got down. 'Get him! -Get him!' And then he gét

caught.”

13
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it in telling original stofiés. I assume‘thét most of the
others ﬁaVe one available to them‘alsb, but theybapparently

did not interpret this task as cglling for it. Many of them
seemed fo interpet it és‘a reporting task, and they used very
little variatibn‘in intonation‘or,volume. I don't know what
aspects of each culture mighﬁ‘aétermine‘their choice of reézétgr,
but it‘seemé that there is a differénceﬂ}

Language Play

Another feature of the vakima children's speech was to use
more sound effects than the non-Indian chilaren did, and to
play more with language in general, both in the story retelling
and in conversation. Some examples are listed in Table 3. This
was‘nearly unheard of in the speech of the non-Indian children.
The Yakima children repeated words oOr phrases with different
intonation patterns, almost going into ajsong. For example,
one little boy was‘looking at a picture of a train during'the
conversation period, and said first,_"That's a choo-choo train."
.Then he nepeated'"choo—choo train" three times as though it were
a ébng. They also used a great many‘imitétive soundé.‘ One boy

" was lboking at picfures of boats at a campsite and started pre-
tending.thé poat was going across the lake, and séid, "Zoom,
zoom, zOOm, ZOOm.“ In the story retelling sessica, oné boy‘was

‘ loéking at a pi¢ture‘of Georgé;‘the monkey, walking away, and |
éaid, "And there ﬁéﬁaoes; Hmmmmmmm. " The sound effect went

from a high to a low pitch. Another child was looking at a picturé"

14




‘Weeks ‘ : 14
o Table 3

' Language Play and variation in Intqnation Contours

In Conversation

(Looklng at picture of fish) "Mik mik mik mak, mik mik mik mak."
(All the m1k s are a hlgher pitch than the mak's. )
"Sun Shines waayyy back there." _ax is lengthened considerably
‘and starts with high pitch and goes, to low.

(Looking at picture‘of trailer boats) "Trailer boats, trailer

poats, trailer boats.” (First trailer boats is high,'second

one lower, and third one normal pitch.)

In Story Retelling

"There he goes, really, real tlght, way up in the sky. Up in the
he's hanglng on tightly.

air." (By tight, the child means ‘that/ There has extra
lengthening. Way and up are both in a h1gh pitch that falls
by the end of the phrase, and hoth phrases are lengthened
somewhat.)

"And he called up it and the line and ding, ding, and he said,
orboo, orboo.'"

"and there's his mama shoes. and there s h1s mama bananas and mama

peaches. And that's his mama telephone

‘ "And the man can....up up ' up up up up up up up up up up. (The'

up's start with low pitch and gradually get higher.)

541
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of. a number of boats, and instead of saying there were a lot of

.boats, he said, "There's another ship, 'nother ship, fnother

ship, 'notherdship, ;nother ship."

I am not sure that this aspect of their languaée can be
1nterpreted, except that it does seem to reflect an”uninhibited,
relaxed, playful attitude about language that the non-Indian
children did not have, either those at -Yakima or Palo Alto.

Lack of. Polite Phrases

Several years ago I conducted an 1nforma1 survey among:

" older Yakima Indians to find out what courtesy forms they had,

and what they would be most likely to say under a variety of

circumstances. I discovered that they have no translatlon

equivalents for please, thank you, you're welcome, excuse,me,

. I'm sorry, etc. The concept, of course, can be translated.

For thank you, the man who was my regular informant, told me'

he would say., "You have made me very happy. ~But there is noth1ng
comparable to. such courtesy routines in Sahaptin.‘ In certalnf
cases,‘such as to express reyiat about somethlng, informants |
told me. they wouldn t say anythlng, but would touch a person 's
arm, or glve some 51mple physical demonstratlon of the1r feeling.
In all of the recordlng I did with the Yakima ch11dren, I
didn' t ever hear one of these Engllsh courtesy forms.“The‘
children asked a good many d1rect questlons, such ‘as "What's
your name’" and made d1rect requests, such as "Hand me that,"

but‘such‘requests were never accompanied by polite forms.
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It is not a question of whethier or not a child knows - the-

- meaning of the lexical items, thank you, please) or’whatever.

It is a question of whether such routines are considered an

essentlal, orx_even des1rab1e, part of the culture. One can see

rxthat when the child ieaves his own culture for the first time

and goes off tc school, he may face a problem. It might be said
that he has differentysequencing-rules than his teachexr does.
Sequencing rules are found in linguistic routines such as ‘greeting
and parting rituals and often require that a person complete the
routine in a particular way. such is the case in the middle—‘
class white culture when a child is given a gift, for example,

and falls to say "Thank you." The parent often responds with

__"what do you say?" The child is expected at a very age to have

_such routines well learned.

Formal Register Differences

It was noted above t+hat when the children conversed with

me their speech conformed more nearly to the standard dialect

than when they were'retelling.the story, thus indicating their
awareness of the dlfferences. (The retelling of the story was

an exciting event for the Yakima children, though 1t gave no |
evidence of being such for the non-Indian chlldren. See Labov 5
1972, for a dlscuss1on of the s1gn1f1cance of such task—dependent
var1atlon}1n speech.) There was 1little other opportunlty or

or necessity for‘theﬁ to vary the formality of their language

in this setting——the‘informal, home-like atmosphere of the Head

17
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Start éragram, with its Yakima leaders. However, I had observed
a dramatic difference in the langnage behavior of the Yakima
children when-i‘visited some first—grade classrooms. ﬁere the
Yakimas became the much4written-about "silent Indian child."

When asked to speak, their voices were soft and hesitant. They
didn't volunteer to speak;' One teacher had instigated a policy
of having the children given reports at lunchtime.  One child
would»talk while the other children were eating at their desks,
in order to give the Yakimas more practice speaking. At the
Head Start Program, noj§2eded any practice in speaking--only a
,chance! They all wanted to talk. They fought over who would be
next to talk into the microphone. Talking was a lot of fun. |
However, there were other places in‘the Yakima community where
the children again were "silent indian children."v This was when
they were attending tribal meetings with their parents, or
attending religious services, or any number of other kinds of
meetings. By and 1arge,3children were expected to go wherever
”the1r parents went, and the parents could count on the chlld to
remain s1lent in this formal setting. It appears that children:
have interpreted the school room‘with its quiet, ‘formal atomsphere
as a place requlrlng their formal speech reglster—-the reglster |
that cons1sts almost ent1rely of remalnlng silent. Some teachers
in th1s area have recently trled a more 1nformal approach in

‘therr classrooms, and the results have been gratlfylng.j

S

18

Ch g




Weeks | B | o ‘ 18

a ‘ " conclusions

In listening carefully to the‘speech of the Yakimavchildren
‘and”to an‘equai number of non—Indian children,;We find that‘there'
are characteristics of the séeech‘of the‘Yakima‘children,that are
not found‘systematically in the speech of the non—Indian children.
5These characteristics set their speech apart as a dialect. There
are at. least two reasons tO assume that these dialect features,
partlcularly the phonologlcal features, w111 dlsappear as the
children get older (1) they demOnstrate an awareness of the
| forms of standard Engllsh by uslng them more frequently in care-
ful speech than in rap1d excited speech, and (2) the Yakima
‘adults do not have a noticeable dialect.

It should be mentioneq that some of the phonoloolcal features
of the speech of the Yakima chlldren may be thought of as 1mmatur-h
ities, inasmuch as any of them may be found ;n the speech of
other children'from other English—speaking areas,‘both from
“standard—speaklng homes and non*standard speaklng homes. Speech
1mmatur1t1es are to be expected in the age range of four to six
years and even older. :

It doesn t seem likely that the phonologlcal aspects of the
Yakima ch11dren s dlalect could be consldered a 'language problem"
that would cause them to ' do poorly 1n school. From my experience‘i’
in V1s1t1ng some classrooms attended by the Yaklma chlldren, and
from teachers reports, I don't belleve the other" aspects of the
ch11dren s dialect, discusSed in thls paper, have ever: been

observed in the classrooms- Whereas at preschOOl ages, in-an '

19




Weeks - : , 19

informal, nOn—threatening atmosphere, even with a non-Indian
adgult (myself) in charge, these Yakima children were more verbal,
more eager to talk, both in conversation ané in story telling
than non-Indian children of the same age, in the classroom the
Yakimas' intonation patterns were flat.” They didn't use language
creatively or use a large number of direct guotations. They had
apparently interpreted the classroom situation as requiring their
most formal register--silence. .The talkative, heppy child who
loves to play with language has become "the silent Lndlan child".
He has no other classroom speech register available to him.

The Bureau of Indian Affairs has, in recent years, recommended
that classroom teaching methods should bz adapted to the needs‘
of the children attending that classroom; However, the attitudes
in most of the schools T visited wag "Let the children adjust to‘
us. We do not intend to change our ways to suit them." A few
claSSrooms, mostly on an experimental basis, have tried a less
formal atmOSphere—~more opportunlty»to work in small groups
~instead of as thé room as a whole--more chance to ask the teacher -
guestions privately instead of in front of the -whole class——
more opportunltles for self- d1rectlon, etc.—-and the Indlan
children have dcmonstrated their con51derab1e verbal abllltles

and have kept paCe with the other chlldren in the class

The general attltude of the school personnel in the area,
represents ‘the prlnc1pa1 non—language problem mentioned- above;‘

~and is., in turn, a factOr in the 'language problem' they refer to. .
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The classroom represents a foreign s1tuatlon to the Yakima
Indian child and he cannot be expected to develop a new speech
register instantaneOusly to deal with it. Neither can we easily
teach it to him. We can help a child learn new vocabulary items.
Wevcan help witn pronunciation. But we know very little about
teaching methods for many other aspects of. language, particulary
where it concerns language usage rather than structure. |
When the classrooms are changed sufficiently to make use;
of registers already available to the Yakima child, he will

his
surprise ,a great many individuals with/language capabilltles.




Weeks ‘ ' 21

Footnotes

lrhis research was supported in part by the Mabelle McLeod
Lewié Mémorial Fund.-.of Staﬁford, california. °

The author wishes té;thank Roger Jim, Sr., Chaixman of the
Health, Employmént, welfare, Recreation‘and.Youth Activities
bcémmittee of the Yakima Tribal Council for his permission to-work
with the cﬁildren in the Head Sstart Program, and Florence Héggérty,
teacher in'charge of the Toppenish Head Start Program who
generously made space and timé-available for the research with
the Yakima children. Thanks are also due to Susan Gouner, first-
grade téacﬁer at Raynor School, Sunnyvale,‘California, for her
assistance aﬁd coopération ih alldwing the authgr‘to work with

the children in her classroom.
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